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FEDERAL AID TO NON-PUBLIC SCHOOL S

INTRODUCTION

A. The Subject

l, The Subject Introduced and Explained
"gmerica is a Land of Magic.," This is the

statement of two men who have observed America working.l
¥hen one asks what makes Zmerica a Land of Magic, there
are many answers, Raymond M. Hughes and William H.
Lancelot aver that it is not natural resources, nor is
it democratic freedom or racial superiority that makes
the United States great or that gives her the magical
power that was displayed in the Second ¥World War when
America was girding for war, equipping her allied friends,
and defeating her enemies, They suggest that it is the
system of universal education that gives this country
magical power.2

(‘With the crisis caused by the Great Depression

. L - A d * L

l« R. M. Hughes and W. M Lancelot, Education, America's
Magic, p Vv
2. Ibide, P 5

~viil-
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of 1929-1939 came many innovations in government;

Some old ideas were revitalized and were put into oper=-
ation due to the severity of the crisis. Some were sug-
gested but were not put into operation. Among these

was the idea of Federal Ald to Education. President
Franklin D. Rocosevelt suggested and put into operation
the "C,C.C." (Civilian Conservation Corps),1 to give
young men training in the conservation of natural res-
ources, at the same time cutting down the numbgr of un-
employed by occupying the time of the young men with
worthwhile tasks, The "N,Y.4A." (National Youth Adminis-
tration),2 was also a means of conserving the youth of
our nation, seeing to it thzt they remained in schools
and colleges through a program of Federal Aid and self-
help. More and more the idea of Federal Aid took hold.
It was like a contagion. Public works, including road
building and rebuilding, bridge omnstruction and thecon-
struction of new public schools, libraries, post offices,
hospitals, were all subsidized by Federal Grants in ;é;id.5
Federal Aid became a part of the thinking of a great many
Americans; resistance to it led to the name "Reactionary™
being hurled at the opposers., It became the accepted thing

» . * - » L4

1. The Federal Government and Education, by the Advisory
Committee on Education Appointed by the President of
the United States, September 19, 1936, p 16

2. Ibid., p 16 Also, Charles and Mary Beard, A Basic
History of the United States, p 160

%, Charles and Mary Beard, op. cit., p L60O
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for the Federal Government to take over in practically
every field of life, and it did.

The number of agencies and programs seeking
Federal Aid became very great. It was not long till the
public schools of the nation resumed their cry for aid,
Julia E, Johnsen says of the earlier struggle of the
schools for aids

"Beginning in 1918 proposals took shape through the
N,E.A, and its Committee on the Emergency in Educa-
tion to secure National legislation that would help

to stimulate education in the States. The early Bills
known as the Smith, Smith-~Towner, Towner-Sterling,

and Sterling-Reed Bills endeavored primarily to sec-
ure two leading provisions, federal financial aid

for education and a department of iducation. It was
proposed to allot one hundred million dollars to be
apportioned to such projects as the equalization of
educational opportunities, the reduction of illiter-
acy, Americanization, teachers training, and physical
education and training. No legislation was obtained,
and in the years 1926-27 the provision of Federal Aid
was aliminated and the proposals centered upon the de-
partment of education with a secretary in the Caebinet
and increased funds for the purpose of carrying on
Federal Educational Research. By 1929 bills again
appeared before Congress providing for one hundred
million dollars to be distributed to the States for
aid to the schools. The new bills proposed to extend
aid to elementary schools alone, or to both elementary
and secondary schools without specifying any partic-
ular project to which it would be applied save only
that its disposal should be left to the discretion of
the state authorities.®

The cry for Federal Ald was taken to the parents in Par-

ent Teacher Associations, and great publicity was given

1. Ibid., p L6l
2e Julia E, Johnsen, Federal Aid to Education, p 3%, li.

s




to it by many organizations.1 A powerful lobby in Con-
aress was fighting for the passage of a Federal aid Bill,
and the lobby know well its vote~getting ability and
demonstrated it forcefully to the Senstors and Represeni-
atives.2

During the Second Yorld War specialized train-
ing programs of the Army and Navy made it possikle for
Federal Aid to be granted to colleges and universities
as men were sent back to them from thetroops to be train-
ed in such specialized fields as medicine, aviation, en=-
gineering, dentistry, radio, etc.5 A similar program had
been attempted in World War One, the S.A.T.C. (Special=-
ized Army Training Corps), but it was not too successful.
The newer program in which over 150,000 men were in train-
ing at one time became the first successful venture of
the Federal Government in education, other than in military
eduation.&

The A.S.T.P. (Army Specialized Training Program)
of World War Two helped the colleges when they were with-
out men and to a large degree without money, Though it
was not direct aid to Education, it had the same effect.5

l. Conrad H. Moehlman, School and Churche The American
way p 88

2. Ibid., p B8. See also, Newsweek Magazine, July 28, 19L7
Vol., 133G, p 27

%« l.L. Kandel, The Impact of the War Upon American Educa-

tion, p 151

Ibid., p 152

J. Weston Walch, Complete Handbook on Federal aid To

Education, p 7

(N g
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Since the War, the G.l. Bill of Rights granting veterans
educational benefits has been a program of Federal Aid
to various educational institutions, schools, colleges,
universities, and vocational schools, Just as in the
AJ5.T.P., this cannot be called direct aid, but it is
aid to education.l

During the Eightieth Congress, Representative
Graham Barden of North Carolina introduced a bill which
granted Federal 2id to public schools.2 One of the Amend-
ments added to it was designed to also grant Federal
funds to Non-Public Schools. Since nine~tenths of all
the Non-~Public Schools are under the direct contirol of
the Roman Catholic Church,5 there was immediate protest
from Protestants and from those who do not wish the Govern-
ment to enter into the support of religion.L The object~-
ions were so loud and severe th t they succeeded in tab-
ling the Bill for that session of Congress.5

Federal Aid to Education legislation head left
the spere of the public school and had been caught between
the forces of religion and those forces which endesvor
to protect the idea of states! rights, government economy,
and the separation of church and state.

. 1. Ibids, p 7

2+ Jo M. Dawson, Separate Church and State Now, p 207

3e Diennial Survey of Education iIn the United States, 19&5—&6
~ of ithe Federal Security Agency, Chap. 1, p 12

l.e Dawson, op, cit., p 205-211

5. Walch, op. cite, p 3
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2. The Subject Justifiedy

There are few struggles thal have produced
such bitter, tragic conflicts as the struggle for sep-
aration of church and state, the struggle of religious
intolerance and freedom of conscience., In America a way
of life has been established in which no religion has
held power over the nation, and in which all religions
receive permission to exist side by side without receiv~
ing the support of the nation and the title of the nation=-
al religion,

Whenever some legislation or some action on the
part of an executlive of the United States government appears
which tends to support one religion against all others,
it seems Lo be customary for most Americans to fight against
it vigorously, believing that if they permit one religion,
whether it be Catholic, Protestant, Jewish or any other,
to get a foothold in the public treasury or the specizal
favor of the powers th t be, that the end of the American
dream of freedom for all religions is near at hand.

In recent months all have been made more con-
scious of this metter as Mrs. Eleanor Roosevelt was ob-
served in the public newspapers dueling with the Primate

of the Roman Catholic Church in America, the Cardinal of



New York, Francis Cardinal Spellman;l Mrs. Roosevelt
opposed Federal Aid to Non-Public Schools in her daily
column, "My Day® and in an interview she granted to the
press.2 8he was quickly called on the carpet by the
Cardinal, accused of being narrow, and called ”bigoted.”3
Mrs. Roosevelt did nbt recant, but she clarified her pos-
ition by saying that aid should be granted all children
regardless of their school connection in the matter of
health and welfare.h

The recent decision of the United States Sup-
reme Court in the New Jersey School Bus Case has also
served to heighten the interest in the subject of Federal
Aid to Non-Public Schools, especially in those states which
have a large number of Non-Public Schools,?

The matter of fairness to all citizens and tax-
payers also enters into the discussion, making it very
relevant. Should those who send their children to Non-
Public Schools be forced to pay such high taxes, (espec-
ially during this season.of expensive living), and be
expected to carry the full load of supporting the Non-Pub-

£
lic Schools?’

A4

1. New York Times, July 22, 1EA9 p 1
2. New York Post, June 23, 194G, "Iy Day" by Eleanor Roose-
velt .
F. New York Times, July 22, 1919, p 1
t. The Survey, "Has the Nation a Stake in Its Schools?! by
Everett B. Sackett, October 19L9, p 525
5« A« W. Johnson and F, H. Yost, Separation of Church and
State in the United States, p 152 Also, Dawson, op,; cit.,
P 52, 53
’ 6. J. A. Burns and Others, A History of Catholic Education
in the United States, p 169




A great numper of citizens are asking the
question, "Is it necessary to support two educational
systems? Is it not a waste of money to have two schools
where only one is necessary?® The answer to this question
also makes this study worthwhile.l

While all this discussion and questioning is
taking place, the representatives of the people In Wash=-
ington are trying to determine just what the mind of the

eople is in order that they may vote intelligently on

i)

the matter.2 The subject is indeed important, and its

study iIs Justified.
%+« The Subject Delimited.

It Is the intent of the writer to discuss
Federal 4id primerily, not bringing in the matter of State
or Local Aid to Non-Public Schools except where suchaid
is used as a criterion for granting aid to Non-Public
Schools from the Federal Treésury.

The term "aid"® shall refer to all money, help,
support, or material whether in form of cash grants that
is given to the Non-Public Schools or in the form of books,
facilities, supplies, etc. Services granted to the schools,

s ch as transportation, book service, health service,

etc., shall all be considercd "Aiag",

1. Walch, op. Cite, p 7, 8
2. Saturday Evening Post, "Paul Jones in Washington Can't
Cure Everybing” November 18, 19il, p 112
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Non-Public Schools are all schools which are
not freely open to the general public without tultion
or membership in some organization as the basis of atten-
dance. Non-Public Schools are schools that are not under
the direct control of the government, Federal, State, or
Local,

It will be necessary to speak often of the Roman
Catholic Schools as Non-Public Schools in this study. This
is not to be considered an attack upon them, for such is
not the intent of the writer. However, inasmuch as nine-
tenths of all Non-Public Schools in samerica are under the
control of the Roman Catholic Church,l they will receive

the greztest amount of ireatment.,

1. Ante pxii note 3
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B. The Sources of The Study

The writer has inveétigated quite a few sources
in order to complete this study. A number of works written
by Roman Catholic writers have been used. These were
used in order that the work might not seem lop-sided, and
in order to present all sides of the question. They are
indicated in the Bibliography with asterisks.

Some of the data was collected from tables pre-
pared by the Government Office of Education. The Presid-
entlal Committee on Education set up by President Roosevelt
contributed much material also.

Since the Supreme Court Decision of the New Jer-
sey School Bus Case, there have been a number of books
written by men who were interested in the legal precedents
set by the Court in the matter of church and state, and
these have been referred to liberally.

In order to be as objective as possible about
the matter, the writer has documented carefully. This is
a controversial subject, and the wirter does not claim to
have all the fncts on it. However, the varied foot notes
will indicate to the reader that the subject is by no means

cut and dried or of easy solution.
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C. The Method of Procedure

The problem of Federal Aid to Non-Public
Schools falls naturally into three parts. One group of
people hold that Aid should be granted; a second that
limited Aid should be granted; and a third, that no Aid
should be granted. To these sections the writer has pre-
faced a chapter dealing with the status of the Non-Public
School in order that the reader may know more fully the
situation as it has been and as it is today.

In the main, the concern will be with five em-
phases in the three chapters dealing with the arguments
(1) the relation of the Federal Government to educationg
(2) the relation of the Federal Govemment to religions
(3) a dual or a single system of education in the nation;
(I} Federal Aid and Control; and (5) the fairness or un=-
fairness of Federal Aid to Non-Public Schools.

Of all the obJjections and supporting allegations,
these five seem to reveal the main lines of the argument.

In conclusion, the writer will sum up the de-

bate and present his conclusions in the matter.




CHAPTER 1

THE STATUS OF THE NON-PUBLIC SCHOOL




CHAPTER 1
THE STATUS CF THE NON-PUBLIC SCHOOL

HA. The Number of Non-Public Schools

l. The Period of Early 4merican Developement

Originally America had no Public Schools as
sﬁch. All schools were private. All schools were lim=-
ited to the children of those who could afford to pay
the tuition fess. Education was considered a church
responsibility, not the state or public responsibility.l
In the early days of the nation, schools were set up
chiefly to train men for the ministry. In 16L7 a law
was made in Massachusetts making it necessary for each
town of 20 families to have established a2 beginning grammar
school, and this law seems to be the first intervention
of the state in the matier of education in America.2
It is true, however, that in 1636 a town meeting in Bos-
ton ordered support of the Bosion Latin School to come
from the public taxes, butthe Latin 5chool was more on the
level of the college of our day, not the grammar or public

3

school,.

. A. W. Johnson and ¥, H. Yost, op. cit., p 17
« Ibid., p 12, 20

Ibid., p 1¢, 19
1oL A . Weigle, American Idealism, p 259

N e
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The oldest elementary school in America is
still in existence; It is the Collegiate School oper-
ated at 2li1 West 77th Street, by the Dutch Reformed Church
in New York City, founded in 1658.1

In 1751 Benjamin Franklin founded the Public
Academy in Philadelphia, a school about the level of Sen-
ior High School.® 1In 1760 the German Lutheran Church in
Philadelphia founded a Parochial School.5 Furitans, Pres-
byterians, Moravians, Quakers, Mennonites, and Catholics
all maintdned sthols in connection with their churches
in this per:’.c:)d.LL The first Roman Catholic Parish School
in the eastern portion of the nation seems to be the 5aint
Mary's Parish School in Philadelphia, founded in 1782.5
There were Catholic Schools in the Southwest, however, at
a much earlier date than this.

For a while the number of Non-Public Schools
was much greater than the number of Publiclschools, and
the various localities supported the denominational town-
schools as there were no public schools available., This
gradua!ly changed, and the public school began to pre-

dominate., There was then a multiple establishment of

. L] L - * *

L. 4. Weigle, American Idealism, p 259

#. W. Johnson and F. H. Yost, op. cit., p 26
Weigle, op, cit., p 259

1bid., p 259

. Ibid., p 259 |

. Burns, ope. Cit., p 1h1-12

CWJILE N O -
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school systems in some towns, and it caused a number

iy

debates and finally led to the withdrawl of support

1
the Church Schools by the communities. This was a

0

=

o)
gradual process, however, and Non-Public Schools recdved
aid from the public¢ treasury in many communities for many
yvears after this, and in fact, some still receive aid
ioday.z
In 1818 a law was passed in Boston establishing

the first free Public High School taking its support from
the public treasury.5 The growth of the Public High School
in New York City and the Grammar School in the first half
of the Nineteenth Century is rather spectacular, L and such
men as Mann, Barnard, Pilerce, Stowe, Brooks, Stevens, Clin-
ton Lewis, Wiley, Ruffner, and Armstrong led the procession
of Americans championing the Free Public School.5 Before

long, the Public School was far outdistancing the Non-Pub-

lic School as far as their numbers was concerned.

2. Later Nineteenth and Early Twentieth Century Develop-

ment of the Non-FPublic School.

At the outset, the number of Roman Catholic
Schools in America was not as great as the number of

L d - L d - L 3 L

1. R. 2. Butts, The American Tradition in Religion and Education,
p 2

2. Dawson, op. Cit., p 116=56

;. Ae W. Johnson and F.H. Yost, op. cite, p 27

4e Lo A. Weigle, op. cit., p 259

5. Ibid., p 276-287 also, C.H. Meehlman, School and Churche
The American Way, p 65-82
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Non-Roman Catholic Parochial Schools., This is easily
understandable since the Colonies were for the most part

1 1t is also

settled by Protestants in the early days.
understandable, that the number of Roman Catholic churches
and their parish schools should increase as the new pop=-
ulation entering the countiry during the Nineteenth Cen-
tury came more and more from Roman Catholic countries of
Europe such as Ireland and Germany.2 The Roman Catholic
Church in America began to take fimmer root in the Thir-
teen Colonies, and it began to organize itself and set

up a strategy to evangelize the whole nation.5 Under the
leadership of Bishop John Carroll, 1735-1815, the early
plans were laid for the Church in America.LL Mother Eliza-
beth #Ann. Seton, (1770-1821), led in the early establish-
ment of Catholic Schools in,America.5 Bishop John Hughes,
(1797-186l), led in the establishment of teaching communit-
ies, nunneries or monasteries for preparing Catholic orders
of teachers, and establishing schools.6 Cardinal Gibbon,
(183l=1921), lived to see his Church increase in member-

- * . L4 . -

1. A. W. Johnson and F. H. Yost, op. cit., p 26, 27

2. Ibid., p 26, 27. &lso, C. H. Moehlman, School and Churchs
The American Way, p 65-32

3. Unpublished Thesis of J. P. Worthington, The Influence of
James Cardinal Gibbon Upon ithe Roman Catholic Church in
America, The Biblical Seminary in New York., p 2. Also
Paul Blanshard, American Freedom and Catholic¢ Power, p 10

i Weigle, op. cit., p 158. Also Cf. Moehlman, op. cit., p 62

5. Weigle, op. cit., p 159

6. Ibid., p 169, 170,



ship ten-fold in his sixty years of ordination.l He
was especially active in the work of education, and had
a passionate desire for the youth of his Roman Catholic
church.g
Figure 1. on page 7 illustrates the increase
in population caused by the flow of Roman Catholic immig-
rants into America. The line increases, nearly doubling
itself every twenty years, a phenomenal growthl
It is rather difficult to present figures and
data showing the number of Roman Catholic Schools during
the latter part of the Nineteentih Century, Jjust as itis
rather hard to fix the number of public schools for the
same period. This is in large part due to the fact that
the United States Bureau of Education was not initiated
until 1867, and its work of calculating the scope of educa-
tion in the nation, collecting statistics, and showing the
progress of education in America was not easily gccomplished.5
The Table I on page 9 shows that in the period
1895 to 192l the total number of Private Secondary Schools
decreased by 56 schools., However, the number of Roman
Catholic Secondary Schools increased in that period from

1. Weigle, ops cti., p 218
2. Yorthington, op. cit., p 2%, ©3, &L, 92

.?

3. Weigle, op. cits, p 29
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Figure 1.

Catholic Immigration in th§ United States
1830-1920
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l. L.A. Weigle, op.cit., p 168
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280 to 1021. The number of Non-Catholic Private Secondary
Schools decreased from 1900 to 1105.1 The conclusion one
must make is that the number of Catholic Secondary Schools
was steam~rollering, end the number of ordinary, Non-Cath-
olic Secondary Schools was declining very fast,

Therefore, glancing back over the history of the
nation, one sees that in early times the Church-Related-

Non=-Public School was in the majority;2

further, that
about the time of the Revolution, the Academy and the pub-~
lic school began to take precedence over the Non-Public
School.? The latter part of the Nineteenth Century shows
a period of great growth for the Public School and for:the
Roman Catholic School, at the same time showing a decline
for the Non-Catholic Private-School, until finally nine-
tenths of all the Non-Public Schools are contreclled by the

!
i

Church.L

1. Weigle, op. cite, P 296. ulso, Cf. Moechlman, op.cit.,
p 62-65
2. Ante, p f
‘ ?. Ante, p L
1. Biennial Survey of Education, 19L5-Li6, Chap.l, p 12
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TABLE 1

PRIVATE SECONDARY SCHOOLS IN AMERI cal

1895-192L

1895 192l
Total Number of Private 2180 212l
Secondary Schools
Total Number of Catholic 280 1021
Secondary Schools :
Total Number of Non-Cath- 1900 1103
olic Secondary Schools

l. L. A, Weigle, op. cit., p 293, from Figures supplied
by the U. S. Bureau of Education in 192l
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3. The Present Number of Non-Fublic Schools

Since the turn of the century the number of
Non<Public Schools has increased, and the large maj-
ority of the increase is due to the Increase of Roman

Catholic Non-Public Schoolse:

Table II on page 11
shows thzt the total number of Non-Public Schools is
12,157, or 6.2% of the total number of schools in
America today. Of this number 10,13%6 schools are under
the control of the Roman Catholic Church.2 The remain-

der are controlled by other churches and private organ-

izations.

B. The Enrollment of Non-Public Schools
l. Review of Past Enrollments
As was stated above, it is very difficult to
ascertain the exact number of Non-Public Schools prior
to the inception of the U. S. Bureau of Education in1867.5
The enrollment in Non-Public Schools is even more diff-
icult to arrive at. Burns says:
"It is not, unfortunately, possible to carry the
examination back farther than about sixteen years,
for the data furnished by the older Directory are
too incomplete, the reports from some dioceses
being lacking. "l
Burns!' book was written in 1912, and going back sixteen

years takes one to 1896, the earliest date one can really

count on for figures about Non-Public Schools.

® . . - - L d

1, Cf. Moehlman, op. cit., p 79, 20

2. Msgr. Hochwalt, Statement before Senate Committee on
Education and Labor, Feb. 1, 19L5.

3, Ante, p b

e J. A. Burns, The Growth and Development of the Catholic

School System in America, p 35k
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ABLE 11

THE PRESENT NUMBER OF SCHOOLS, PUBLIC ANDNON-PUBLIC,
1915-19116

KIND OF SCHOOL Elementary ﬁecondary Total

Public Schoolf, Excluding

Kindergartens 160,227 2h,31L 18,531
Non-Public Schoolsi Exclu- ‘

ding Kindergartens 9,56% 2,291 12,157
Catholic Schools® 8,017 2,119 | 10,136

Non=-Public Schools Not
Connected with the 1,8L6 175 2,021
Roman Catholic Church

1. Statistical Summary of Education for 19h5-li6, Table 2,
page 3

2. Statement of Msgr. Hochwalt, Director of Department of
Education of the National Catholic Welfare Conference
given before the Senate Commitiee on Education and Labor,
Feb, 1, 1945, ¥Washington, D.C,
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It is obviocus, however, that the entire population of
children who formerly attended school attended Non-Pub-
lic Schools, and that with the coming of the public
school, the number attending Non-Public Sphools decreased
rapidly. Figure 2, page 1% indicates the growth and de=-
cline in attendance to both Public and Non-Public Schools.
There was a peak in attendance at Public Elementary and
Secondary Schools in the decade, 1929-39, the Secondary
naturally following the Elementary. There is a low point
in the attendance at the Public Schools, caused perhaps

by the War in 194%. On the other hand, the Non-Public
School, except for a dip at the time of the Spanish Amer-
ican War and the First World War, shows practically a con-

tinuous Increase,.

2. Present-Day Enrollment

Table 111 on page 1l shows more revealingly
than Figure 2 on page 1% the phenomenal growth of Pri=-
vate School enrollments in the period from 1918-1936.
This shows that the greatest growth of the Public Schools
was only 26.8% in the year 195&. The greatest growth of
the Private Schools was 67.6% in 19321 In simpler terms,

the percentage growth of the Private School enrollment
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FIGURE 2

ANROLLMENTS IN PUBLIC AND,PRIVATE SCHOOLS
1889-~19li6
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l. Statistical Summary of Education, 1945-li6. U. S. Office of
Ed. Table 2, p 3.




ENROLLMENTS IN ELEMENTARY AND

TABLE III

1918-193%6

1

SECOMNDARY SCHOOLS

(All Enrollment Figures in Thousands of Pupils)

YEAR [ENROLLED[ENROLLED % INCREASE |ENROLLED % INCREASE |4 PRIVATH
TOT AL PUBLIC  OR DECREASEJPRIVATE OR DECREASE [SCHOOLS

1918 22507 l208li5 | ceeeee 1662 | —eeee Tl
1920 23235 21566 +3, 00 1669 +0.1 7.2
19221 2Lh820 123239 +11,5 1581 -2.5 6.1
192&' 26016  ||2L289 +16.5 1727 +3.,9 6.6
1926 27180 |27l +17.% 2179 +1649 9,0
19268 27811 25186 +20.8 2631 +53.01 9.5
1930 | 28239 |l25678 +23,1 2651 +59.6 9. 1L
19321 29062 126275 +26.1 2787 +67,6 9.6
193l | 29163 [126l.3) +26.8 2729 +6lL,2 9.l
1936 | 29006 |[26367 +26., 2639 +53,7 9.1
l« Po Smith and F. ¥W. Wright, and others, Education in the

Fority-~Eight States, p 152
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is more than twice as great during this period as the

growth of Public 5chool enrollments.

As far as the breakdown of the 9.1% enrolled

in Private Schools in 193%6 is concernsd, the 1936 Relig-

ious Census of the United States has calculated:

"Thirty-one Protestant bodies are engaged in Parochial
education. The total enrollment adds up to onl

275, 61L3, Wlth the Lutherans accounting for 180,565,

Thus only 91,775 (3l.% of the total) remain for dis-
tribution among thirty Protestant Bodies. HMethodist
bodies take 17 5753 Adventist bodies, 1lo,L72; Baptlst
bodies, 1&,5A¢° Presbyterian bodies, 9,509; the Fro=-
testant Episcopal Churcn, 7s53%313 the Disciples of Christ,

Lol Reformed bodies

Ly5723 Congregational and

Christian Churches, 3, é05 the Friends, %3,590; the
Evangelical and Reformed Church, 3,105f leaving approx-
imately nine thoysand for distribution in twenty Pro-
testant groups.”

It must be recognized that the 2,663,557 students remaine-

ing after the Protestant Group is counted are for the most

part
Mary
that
This

students in Roman Catholib Parochial Schools., 3Sistet
Loyola in her Visualized Church History estimates
in 1940 the enrollment in Catholic Schools was 2,500,000.2

would leave about 150,000 to 200,000 students in

Non-Church Related Non-Public Schools.

C. The Wealth of the Non-Fublic School

1. Plants and Endowments

Those schools which are not connected with the

Roman Catholic Church, but which are Non-Public¢ in nature

1

® . L . L L]

. Moehlman, op, cit., p 68
Z. Sister Mary Loyola, Visualized Church History, p %07
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have considerable wealth.1 The total plant wvalue of all
Private Elementary Schools in aAmerica is $375,000,000,.

Their endowments are $2,780,OOO.2 The value of all Pri-
vate Secondary Schools is %$650,000,000, and these are en-
dowed with @1&8,557,000.5 The endowment is principally
held by Non-Sectarian Boarding Schools. In contrast to
these figures, the total plant value of Public Elementary
and Secondary Schools is 3}?»7,652,JLOO,OOC.LL In simpler terms,
this means that the Public Scholls which have nine times
the enrollment have only seven and one-half times the wealth
of the Non-Public Schools, In actuality, then, the Public
Schools do not have as much property of endowments as the

Non-Public Schools have, a fact which is quite startling.

2. The Current Income of the Non-Public School.

It is very difficult to list the cost of
running the Non-Public 5Schools because nine-tenths of all
the Non-Public Schools are under the control of the Roman
Catholic Church which supplies teachers and principals from
her teaching orders and religious congregationse Even if

» L4 - - L L

l. aArthur R. Moehlman, Schel Administration, 19L0, p 801

2. Y. 5. Biennial Survey of Education, 1939-l0, Bulletin.
Vol. 2, Chap 1, p 26-27.

?. 4Arthur R. Moehlman, op; cit., p 801

e Ibid,.
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one knew the salaries paid to priests, monks, and nuns,
it would make little difference, as one still would not
have a figure which iIs comparable to the total salaries
paid to Public School teachers who have to face the high
cost of living, have to pay rent, food, and clothing from
their salaries. However, there was a report given at the
Workshop of Catholic Secondary Schools, held from June 1%
to 2li, 1947 in Washington, D.C. by Edmund J. Goebel, in
which he stated the followings

"By and large the curricular program is supported by

tuition. Central High Schools, however, are often

subsidizes by the Diocese. « o In general, there are

two sources of income, tuition and fees. The former

covers the supposed cost of curricular activities;

the latter, the extra curricular activities,"l
Joseph McSorley, in an article contributed to Catholic
World, May, 1947, says:

UThe Civil education given in the Catholic Schools

represents an annual burden of some $300,000,000

lifted from the shoulders of the taxpayers of the

country and carried by the Catholic people.”2

The cost of tuition in the Catholic Secondary

Schools varies in each community, and is listed as being
from $2.1lL per student to $12.4,9 per student.? (The length
of time covered by this tuition is not stated anywhere in
the article, but it is presumed that it cowers one month's
tuition.) This would mean that the expense for a ten month

1. Edmund J. Goebel, The &dministration of Catholic Schools,

P 95 ‘
2. Catholic World, May 1947, p 13l.. 4rticle by J. McSorley
%e Goebel, op. citey P 9
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school year in Catholic Schools that are not supported
by the Diocese amounts to from $21.L0 to $12.90 per
student. According to the figures for 19&6, the aver-
age cost per enrolled student in the Public Schools of the
nation was $12L.75.1 This is the average figure, while
the preceeding figures are the extremes.

1f one takes an average of the figures presented
by Goebel, one can estimate the cost of the operation of
Catholic Schools as being $20%,%8,,000. The estimated
cost given by McSorley in the above quoted articlegof oper=-
ating Catholic Schools in America is %300, 00,000, There~
fore, one can assume that the actual per capita spent on
children in the Catholic Schools is in the neighborhood
of $98,00 per student per year.

As was stated above, these figures are of nec-
essity artificial, because the teachers of the Catholic
Schools do not receive the same sort of remuneration ss

the teachers of the Public Schools receive.3
D. The Efficiency of the Non-Public School

1. In Respect to Physical Plants
In the matter of the efficiency of Non-Public

L d L » L - L]

l. World Almanac and Bodk of Facts for 1949, p 375
2. Ante, p 29 note 2
3. Ante, p 26, 29
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Schools there is much debate, It is held by some that

they are more efficient than the public schools., On the

other hand, there are those who criticize the quality

of the teachers, the lessons, and teaching methods of

the Non-Public School., Roy J. Deferrari, a great Catholic

education specialist, sayse

UCatholic Schools are the result of 1900 years of
experience in education. They are not mere labora-
tories or clinics for the trying out of half-baked
theories, or testing crude experiments on your child-
ren, The dissatisfaction everywhere apparent with the
public schools is largely due to the introduction of

so many fads every year. In many places it seems 8s

if the public schools had given up the three "R!s”
entirely. Each new term brings something novel to
enrich the curriculum, and the course of studies is in
a constant state of change and is being continually
adjusted and re-adjusted after every fresh educational
convention., Teachers no sooner get settled in the
plan devised for this year's work, then it Is unsettled
by a newer plan, the outcome of a later conference of
so-called educational theorists. . .Not so, however,

in our Catholic Schools, %We are past the experimental
stage. Our Catholic Scholls are built according to
standard plans and specificationsy; they conform to all
the requirements of the most enlightened bullding con-
structiony they are scientifically lighted, heated,and
ventilated; they are provided with playgroundsy they
have vocational training; physical culture is a part

of their regular course., The curriculum is supervised
by a body of educators as learned as any in the wide
world, men and women who have devoted their immense
erudition and their great abilities to the enormous
task of teaching children, and they do this for the
pure love of God, expecting no salary in return. They
leave no stone unturned to keep abreast of every solid
improvement that will in any way enhance the spiritual,
moral, intellectual, and physical welfare of the child-
ren. This intensive work on the part of Catholic educa-
tors has in many cities of the United States placed our
Catholic Schools ahead of the Public Schools,'!

L L ® . * *

R. J. Deferrari, Vital Problems of Catholic Education
in the United States, p



iy

With no malice toward the Catholic Schools,
or the Non=Public Schools of any group, the readers
should know that some of the generalities of the pre-
ceeding statement bear much investigation. The inuendo
is quite apparent, and the issue cannot be argued out here,
However, statements of this kind which speak of "mere
laboratories™ using "half-baked" theories and "fads"
would seem to intimate that the rivalry between the Publ-
lic Schools and the Non-Public Schools is present not
merely between basketball and fbotball teams, bui also
between leaders of the schools, In the matter of build-
ings and equipment, it is difficult to state the effic=-
iency of the Non-Public School over the Public School, for
a certain amount of prejudice usually enters into the dis-
cussion seeing that every adult is the product of either
a Public or a Non-Public School, and objectivity is some-
what colored by personal prejudices and preferences.

The St. Paul!'s Lutheran Grammar School in Pat-
erson, New Jersey is a Non-~Public Schools Two classrooms
serve eight grades in the same fashion as they have for
seventy-five years.1 Whether this is a mark of ineffic-
iency or not is a matter of fine debate, even today. In
the same.city, the Romen Catholic Church has sysiematically
purchased old public schools over the years, and four of

L ] - L 4 » L ] L 2

1, Building at L7 Smith Street, Paterson, N.J. was obszrved
by the writer,
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them which had previously been condemned by the State
as unsafe and too old were bought by the Church and were
rehabilitated by the addition of new fire escapes, etc.,
and were turned into Parochial Schools.l
At a conference called by the National Council
of Christians and Jews in Princeton, New Jersey, I. L.
Kandel stateds
"As the whole concept of a system of public education,
including not only changes in the scope of primary
education but also the increase in educational oppor=-
tunities, developed, many of the Church controlled
schools were unable to keep up with the demands either
for improved buildings or for equipment. It was re-
cognized that the dual system could no longer fit in-
to the scheme of a National Public School System. 2
Luther Weigle shows a photo of the Cathedral
High School in New York City in his Pageant of America
as an illustration of modern Parochial Schools.5 This
is no mean building, and is surely not the only such Cath-
olic 5chool in America. The figures shown above Indkate
that the Non-Public School actually has greater wealth
per child than the Public School.u It is therefore, safe
to assume that Non-Public Schools for the most part do
not have the worst possible buildings for physical plants,

. L L - . -

1, Buildings at Cross and Ward Streets, Main and Slater
Streets, Main and Mary Streets, Getty Avenue and Grove

Street, are now occupied by St. Michael's, S5t. Boniface's,

St. Agnes! and St. George's Cztholic Grammar 5chools
respectively. Observed by writer,
2 I. L. Handel, What We May Learn from Other Countries,
American Council on Educational Studies, Ser.I, Vol IXX
P. Weigle, og. cit., p 295
Le #nte, p 2
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2, Efficiency with Respect to Teachers

Figures presented by Sylvester Schmitz in
1927 show that 1i9.3% of the Public High School teachers
possessed college or Normal School diplomas, while only
25.8% of the Catholic High School teachers possessed
them.l The fact that most states demand that their
teachers in all schools possess standard educational
qualifications does to a large measure restrict the
possibility of teachers in Non-Public Schools being un-
qualified to teach.

There has been much agitation, however, about
the teaching of monks and nuns in Public Schools in New
Mexico, and the charge has been hurled thet they are not
educationally qualified to teach.© A certain amount of
the charge may be correct., However, the wholesale con-
demnation of any group of teachers on the basis of the
scholastic degrees they possess is an unwise thing. It
is not in accord with fair play or scientific analysis to
say that all teachers in Non~Public Schools are sub-

- standard.

It is deplorable that derogatory remarks have
been hurled by both sides, the public and the Non-Fublic,
The truth of the statement of R. J. Deferrari as shown

L3 . - [ ] [ 2 -

1. Sylvester Schmitz, The Adjustment of Teacher Training
to Modern Bducational Needs, p 11

2. Johnson and Yost, op. cit., p 12L. Also Dawson, OD.
cite, p L,  Also Butts, op, cit., p 181~186
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above that "Catholic educators have devoted their immense
erudition and their great abilities to the enormous task
of teaching children, and they do this for the pure love
of God, expecting no salary in return”l should cover up a
good deal of the scholastic unpreparedness of any Catholic

teachers in Non-Public Catholic 5Schools.

%3, Efficiency with Respect to Teaching
All too often the supporters of the public
schools have their objectivitiy colored by their prejudice
when it comes to the matter of the efficiency of the Non-
Public School in respect to teaching. The large number
of public schools and their enormous outlay of money often
over-shadow the fact that the Non-Public School does a
good job., This is not as it should be.
Weigle says of the Non-Public S5Schools
Especially desirable is the experimentation with
new educational methods vhich private schools are
more often free tg undertake than schools controlled
by public plicy."
Arthur R. Moehlman in his book, "School
Administration, 190" says:
"Many of the eastern universities, including Harvard,
Yale, and Frinceton, have discovered that the grad-
uates of Non-Public Schools are NOT superior in achieve~

ment to the Public School graduates., o « There is pract-
ically no difference in achievement."?

a - - - . -

1. Ante, p 19
2. Weigle, op. cite, p 297
3. A, R. Moehlman, op. cit., p 803



There has been some objection to the Paroch-
ial Schools using time to teach subjeéts such as relig-
ion and the catechism.l Also, there is an objection to
teaching as the Catholic teachers do, incorporating
their beliefs In every subject they teach wherever it is
possible., In answer to the first objection, Burns shows
by means of two tables that according to the time sched-
ule of parish schools in Pittsburgh, Pennsylvanis, that
regardless of the time spent in Catholic Scheools study-
ing religion, more time was spent studying all the other
subject taught than was spent in the Washington, D.C.,
schools learning the regular Public S5School subjects.2

With regard to the second ob jection, the Nat-
ional Catholic Almanac for 1950 says:

"Since the child is endowed with physical, intell-
ectual and moral capacities, all these must be devel-
oped harmoniously. An education that quickens the
intelligence and enriches the mind with knowledge,
but fails to develope the will and direct it to the
practice of virtue, may produce scholars, but it can-
not produce good men. The exclusion of moral train-
ing from the educative process is more dangerous in
proportion to the thoroughness with which the intell-
ectual powers are developed, because it gives the im=
pression that morality is of little importance, and

thus sends the pupil into_life with a false idea which
is not easily corrected,n?

. L L] * - .

1., Johnson and Yost, op. cit., p 115-131, Also Dawson,
Opo Citﬁ, p l%.z-)«;,d‘

2. J. A. Burns, The Growth and Development of the Catholic

School System in the United States, p 352, %53
3. The National Catholic Almanac, p 352, 353. (1950)

o~



.

-25-

Cn the other hand, such statements as
these by leaders of Non-Public Schools should be gues-
ticned by readers:
"We deny the competency of the state to educate,
even for its own order, its right to establish
purely secular schools, from which all religion is
excluded.®
Ore
"No moral principle can be taught without religion.“2

Or:

"The common schools of this country are ginks of
moral pollution and nurseries of hell.,"

Ore

The public schools have produced nothing but a
godless generation of thieves and blackguards,'™

If it is allowed that the previous remarks
about the public school are true, would it not be at
least partially allowed that damning remarks by priests
about their own Parochial School System might also be
true?5 One, therefore, ought to be cautious lest such
passionate de¢larations change the question into one of
religious significance only.

1. Moehlman, op. cit., p 81
2. Ibide, p 75 .
. Dawson, op. cit., p 65
i. Ibid.
5 ege. The Parochial School, A Curse to the Church and
A Menace to the Nation, by Jeremiah J. Crowley,
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E. Summary

Chapter I has shown the situation in the
Non-Public School as it was and as it is today. Though
America early had the Non=Public S5chool, it soon lost
out in the rush for supremacy to the public school, in a
measur e due to the Westward expansion of the nation, the
love of liberty and the multiplicity of religions and
denominations. As far as wealth is concerned, the Non-
Public School is far from being poverty-stricken. At
present the tendency seems to be for the Nén—Pablic School,
though the possibility of it ever reaching the public
school again 1s somewhat dubious. The end-product of the
Non-Public School is pretty much as good és the end~pro-

duct of the public school, and educated graduzate,
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CHAPTER 11
FEDERAL AID SHOULD BE €I VEN TO
NON-PUBLIC SCHOOLS

A. Introduction

Chapter II will present the cause of those
who are in favor of Federal Aid for Non-Public Schools,
looking especially on the plea of the Roman Catholic
Church inasmuch as nine-tenths of the Non-Public Schools
are under the direct conirol of the Roman Catholic Church.
The argument of States!' Rights will begin the chapter,
with the consequent answer of the historical picture of
States!' Rights. Then the Separation of Church and State
agrument will be met. The Dual System argument follows,
and the Aid Means Control argument climaxes the discuss=-
ion, Finally, the Catholic plea of *Fairness® winds up

the chapter with an appeal to the readers.,

B. Non-Public Schools a National Concern

l. Before the Nation %aé Established

As the history of education was viewed in
Chapter I it was stated that Non-Public Schools received
aid from the public treasury prior to the founding of
the nation. Therefore, the argument that schools are
only a2 State and Local concern can trace its origin only
as far back as the Constitution, if it can go that far.

-27-
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In New Jersey schools were supported by-the
citizenry, and the mass of the citizenry determined
Just what sort the schools were to be, That is to say,
if the majority of the populace was Reformed, the school
was Reformed in nature; if Baptist, then the school was
Béptist in natureal In Massachusetts the schools were
controlled by the Puritans; in Virginia the Episcopalians
ran the schools, The founding of schools was an important
concern of each community, partly due to the religious
situation, the great need of ministers and the lack of
interest on the part of those in FEurope to flock to Amer-
ica to shepherd the people. Before the convening of the
Constitutional Convention, the problem of the control of
schools and the support of schools was greatly discussed
among the Colonies. At thebeginning of the Revclution
the Anglican and Congregational Churches held control
over nine of the Thirteen Colonies.z The experience of
the Anglican Church in Ireland and the Presbyterian
Church in Scotland impelled them in America to oppose
the establishment of a State Church School.5 The fact
that Roman Catholics were excluded from some of the col-
oniesa is probably the reason why the Roman Cazatholic
Church did not succeed in establishing a State Church Schooly

1. Weigle, op, cite., p 259

2 Jo I O'Neil, Religion and Education Under the Constitu-
tion p 22

Z. Johnson and Yost, op. cit., p 2l .

te Re J. Deferrari, Vital FProblems of Catholic Education, p 61



but the matter of State control of education was far
from a closed issue, and many desired that the Consitit-
ution would grant the power of controlling education to

the Federal Government.l

This is well seen by the fact
that the Constitution did not havé the Amendment One =
part of it; it had to be added. Freedom of Religion was
hotly debated at the Constitutional Convention.

This fact, that Non-Public 5chools were the
concern of the natlion prior to the establlshment of the
Constitution, is also brought out by the fact that two
vears before the Constitution was adopted there was leg-
islation passed, the Northwest Ordinance, which was ser-
iously debated on the grounds that it contained no rul-
ing on the establishing of a State Religioa.2 It did
contain 2 ruling that the sixteenth section of each town-
ship should be set apart for the use of schools, The Fed-
eral Government, therefore, considered schools one of
its concerns.,

2. The Constitution and Schools,

There are those who claim that there can be
no Federal interference in education because that power
is left up to the States as a "Reserved Power® in the
Constitution.5 Naturally, if this is true, it will make

1. Moehlman, School and Churchs The American Way, p 30-50
2. Butts, op. cit., p 69=70
3« Charles and Mary Beard, op. cit., p 125-137



Federal Aid to any school impossible, let alone to Non-
Public Schools. However, as was shown above, that was
not the intent of the founding fathers, or else they
never would have allowed the Northwest Ordinance to stand,
nor would they have delivered over to the States the sur-
plus of the Treasury at the end of a fiscal year as they
did in 1857.2 The Federal Government was concerned with
education in all forms in the nation.

The one clause of the Constitution that has
been a stronghold of the Non-Public School is the "General
Welfare” clause. It reads:

"we the people of the United States. . promote the

general welfare and secure the bplessings of liberty,

do establish this consitution.'’
Though this comes in the Preamble, and not in the Body
of the Constitution, it establishes beyond all doubt the
intent of the founding fathérs, namely that they wanted
to take care of the General Welfare of the nation, and
therefore, they established the Constitution, It seems
inconcieveable therefore, that some would like to do away
with the possibility of the Federal Government helping
Non-Public Schools on the basis of the fact that the Con-
stitution does not delegate the powers of education to
the Federal Government.,

1. Charles and Mary Beard, op. cit., p 181

2. A. F. MacDonald, Federal Aid to the States, National
" Municipal Review, October 1928, p 651

3. Preamble to the Constitution of the United States,
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3. A National Contribution.
One of the features of the Non-Public School

that is commonly overlooked by many Americans is the fact
that they do make a definite contribution to the education-
al program of the nation, and in so doing, they become a
national concern. Too often the Non-~Public School is dis-
missed from the consideration of those who discuss educa=-
tion with a nod, inferring that the Non-Public School does
not mean very much. One need only look at the figures of
pages 1o and 17 to see that the Non~Public School makes a
very large contribution to the nation. Urban H. Fleege says:

"Last year, (194L), Catholics were taxed $L16,000,000

for the support of public education, an average of

about %89. per Catholic family, - -~ Many of them,

rather than sacrifice their religious freedom, dug

down into their pockets a second time that they might

provide a form of education vwhich would satisfy their

conscience, and thus saved the public over %28ﬁ,bbl,000

for current expenses, interest, and capital outlay,

in addition to a building program that would have cost

the public nearly a bill%on dollars, had their children

attended public school,®

The ﬁational contribution is larger when one

considers that the Catholics who support 90% of t he Non-
Public Schools paid $h16,000,000 in taxes, and then paid
another %28l,661,000 to support their own Catholic Schools.,
. « A total of %700,661,000, Catholic enrollments are only
10% of all enrollments

. [ ] * L] L] .

1, Urban H. Fleege, Catholic Schools and Government Aid,
an artifile in "America", February 17, 1945, p 386



in the Nation, but Catholic parents pay $700,661,000 of
the grand total of $3,15%,212,0%6,° or about 23% of the
total cost of education.

Aside from the financial aspect of the picture
of the contribution of the Non-Public Schocl to America,
the statement of Arthur R. Moehlmanz that Y“there is pract-
ically no difference in achievement" between graduates of
Public and Non-Public Schools should be evidence enough
to prove to u§ that the Non-Public School is doing a good
Jjobe

John B. Sheerin writes of the Parochial Schools:

BThere are many non-Catholics who prefer the parochial
school to the public school in the education of their
children., There are many reasons for this. . . there
is the undoubted fact that Catholic schools inculcate
reverence for authority - so many of the public school
educational fads belittle the role of authority. . .
few years ago in Washlngton, a U. S Army Colonel
asked the pastor of a Catholic church if he could
enter his children in the parochial school, even
though he and the children were non-Catholics. Per-
mission was given, and the pastor was surprised to
find five children appearing the next day at the
school. The Colonel felt that there was no substitute
for parochial schoel discipline. Meny other non-
Catholics! children will be found in Catholic schools
because their parents do notwish them to become guinga-
pigs for one of the latest pedagogical experiments.”

There is a definite contribution to the American way of
life in the Non=Public School. It is hard to calculate
its worth in dollars and cents or in graduatesy; nevertheless,

¥ ® . L 3 L] -*

1. World Almanac for 1949 p 37L, 375

2. snte, p 235 note 3

3. John B. Sheerin, In Pralse of Parochial Schools, The
Homiletic and Pastoral Review, Vol XLIX, No.l2, Sep. 1949,

page 92&.



the size of the contribution deserves the concern of
the nation even more than in a complementary way, It

is reasonable to expect that since the Non-Public 3chool
has made such a ¢reat contribution to the nation that
the nation is only being fair by alding the Non-Public

School,

C. Non-Public Schools and Separation of Church and State

1, Their Curriculum.

There are some who maintain that the Non-Public
School does not give an adequate education and therefore
it does not deserve aid from the government. They feel
that the main subject taught in religious Non-Publi¢ Schools
is religion. For them a look at the chart on page L7 will
be quite startlings. While the chart does not cover the
Private High Schools by themselves, but rather groups them
together with the Public High Schools, it does show what
90% of all the Private High Schools teach, for it shows
the Catholic High %chool subjects.

This chart is drawn after the chart in F. &
Burns! Book ¥A History of Catholic Education in the United

States™ and the writer does not vouch for the accuracy of
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Comparative Subject Enrollments in Public and Private
High Schools and 250 Catholic High Schools in 1930,

Public and

Private High Scheils Catholic Schools
Subjects: Number Fer Cent of Number Per Cent of

Students Students Students Students
English 2,950,153 9?.2 ?u ,702 100.0
Latin 777,0@1 2l 7 0,95 75.0
French 180,120 15.3 11,?5h 21.0
Spanish 296 009 9.0 L 025 11,
German 2,18 2.0 5,76i 6.
Algebra 1, 1?5,9;0 26,1 7,090 13.0
Geometry 11,60% 20411 17,%31 21,0
Physics Lab 255 7.1 75700 1.0
Chemistry 290 020 Te? 6,951 13.0
Physiography 81 » 807 2.6 1,590 3.0
Zoclogy ZT,IGH 0.5 718 1.0
Botany 50,611 1.6 1&,@1& %e0
Biology llp,121 1%.2 6,661 12,0
Hygiene and
Sanitation ,| 237,760 7.6 - - - -
Gen.Science | 5%2,31l 16,9 h, 836 9.0
Psychology 52,&55 1.2 -5 - - - -
fmer. History 559,517 17.08 9,578 18,0
English * 3i, 811 1.1 560 1.0
Med.&Mod." 569,1%0 11.7 11,458 21.0
Ancient ¥ %5%, 1] 11.2 1%,626 25.0
World o 1§L,611 5.8 601 1.0
Civics 619,202 19,7 92, 2h¢ 13.0
Sociology 80,375 2.6 768 1.5
Economics 153,858 lie9 1,908 3.0
Problems of
Democray 31,96l 1.0 1190 1.0
Agriculture 108,g15 %45 90 0.2
Home Econ. h29,w55 1&.; - - - - -
Man. Trnge 263,669 Bl - - - - -
Art & Drawind 350,  11.l - - - -
Jech. Drawing 206,561 6.6 - - - - -
~dve Arith, 75,835 2.0 1,087 2.0
Comm. " 221,100 6.7 - - - - -
Rookkeeping | 328,205 10.0¢ - - - - -
Geology 2,816 0.1 25 0.06
Physiology £5,276 2.7 1,168 2.0
Greek - - - - - - 1,181 %.,0

Rrother Francis DeSales, F.5.C. The
Its Development and Present Status.

Curriculunm.
Disertation,
2.!_ l ""»3.2 -

Burns, F.S.A.History of

States

holic High School

Ph.D

Catholic U. of fmerica, Wash.D.C. (19%0) pp

Benziger Brothers, New York, New York, 1937

Cathelic Bducation inthe United




-35.

all the figures on the chart. On the English History
line, 560 students in Catholic High Schools do not
equal 1.,0% if the total number of students is 5l,702
(the number found on the English line,} Neither do
1i90 students on the Economics line equal 1.0% or %18
students on the Zoology line, WNote further, that the
percentages for the Public and Private High Schools are
in error to their harme In Economics 31,96l students are
more than 1,0% of 2,9%0,15%,

The writer does not mean this chart to show
percentages, but rather wants it to show that Non-Public
Schools teach practically all the subjects that are in-

cluded in the curriculum of the Public High School,.
2e Religion in the Public School

For those who do not realize the place of rel-
igion in the Public School today, the following should
be importants

"In recent years the campaign to bring religion

back into the schools has received the vigorous support
of a group of religious liberals, who challenge the
place of the secular school in American life as well

as an interpretation of the principle of separation

of Church and State which leads to the exclusion of
religious instruction from public education.”

4‘”’.&1 S0 :

", . since 1900 and especially since the First World
War, ithe demand has grown insistently that some form

I. V. T. Thayer, Religion in Public Education, p 90
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of religious instruction should be given in the

Public school classrooms and & new empesis upon

released time for sectarian religious instruction,”
The seriousness of the charge in the above is apparent
to the reader when it is considered that in all fairness,
religious teaching is being given in the Public Schools.2
Therefore, there should be no real difference between the
Parochial School and the Public School in many States
where this is being done., The ones who cry *"Separate
Church and State" have not a leg to stand on, so to speak.
There never has been real separation of Church and State

in #merica, any more than there has been separation of

Church and School,

3. Extreme Separation and Extinction

All sects and religlous bodies are given the
opportunity to have their own schools in America. This
is a very important fréedom, and one that has been kept
only with dilligent watchfulness, About the time of the
First World War several states passed laws which forbid
the teaching in any language but English, This was prob-
ably the result of the hatred of the Germans engendered
by the War. Some German speaking Lutherans in Nebraska
opposéd this law, and vwhen it reached the United States
Supreme Court in 192% it was declared unconstitutional.5

1. Butts, op. cit., p 187
2. Dawson, op. cit., p 50
%, Johnson and Yost, Op. Cite, P 132-1%6
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In 1922 at a general election in Oregon, the elec{orate
passed a referendum by a vote of 115,506 to 103,685 to
have all schools public schools, and subsequently the
Legislature of Oregon passed laws in line with the will
1
of the majority. A Roman Catholic Society of Sisters
opposed the law as unconstitutional, and the United
States Supreme Court held that the law was unconstitut-
ional because it violated the rights of denominational
and private schools and interfered with the rights of
parents and guardians to direct the education of thechildren
under their control,

But even these decisions mean little freedom
for the Non~Public School iIf they are inseparably coupled
with the tbigoted' notion that all Non-Public Schools
" must forever be barred from receiving help from the govern=-
ment., Listen to McGucken:

", . in the matter of education it is the duty of
the state to protect in its legislation, the prior
rights of the family as regards the Christian
education of its offspring, and consequently also
to respect the supernatural rights of the Church
in this same realm of Christian education. . .
the State, too, should encourage and assist the
Church and the family in their educational work,
supplementing it whenever this falls short of
what i1s necessary,_.even by means of its own schools
and institutions,™
Those are the translated words of the encylical of
Pope Pius XI. He could see that extreme separation would
eventually mean the squeezing out of all Non-Public Schools,
and he is pleading for a more tolerant attitude of all

» & L4 . L *

1. Vo To Thayer‘, Opo Cityo, p 159"160
2. ¥im. J. McGucken, The Catholic Way in Education, p 9l
3. Ibid., p 101
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Americans toward the Non-Public School,

But the plea for aid is not alone for the
benefit of the Catholic Schoeols, for iIf aid does not
come extinction mey. The plea is for all Non~Public
Schools. How can there be separation of Church and
state, or school and steste, or school and religion if

there is no Non~Public School because of bankruptcy?
D+ Non=FPublic Schools and Public Schools

l. Their Complementary Relationship.
It is sometimes found that where only a
few people live the erection of a Public School to teach
the children is impractical. Sometimes there has been
a Non~Public School in that location, and it makes the
building of a new school unnecessary. Children are
able to study at the Non-~Public School for g while until
it is possible for them to be enrolled in a Public School.
The senior Senator from Vermont, George D.
Alken, in a recent article saids
"In such states as Maine and Vermont, the law leaves
authority for the expenditure of educational funds
pretty much in the hands of school officials. In
these states it is only through a combination of
private and public funds that many small towns are
enabled to maintain high-school facilities, Should

expenditures for public funds for the payment of
tuition to private schools be prohibited, many
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secondary schools in the smaller towns,of Vermont

would be forced to close their doors.? !
It is not a question of competition between Public and
Non~Public Schools, for the facts displayed in the 5el=-
ective Service during the last War showed that the nation
has a great need of more and more education., The nation
is far from the saturation point as far as the number
of schools is concerned compared with the number of elig=-
ible children.

The Cﬁristian Century said, "One-half this
nation is ill-educated,"?

Benjamin Fine sayss "Public confidence in the
schools has dropped sharply. As a result, parents are
turning in increasing numbers to the parochial and rel-
igious schoels in the hope of getting a decent education
for their children."3

The two systems can and are working together

in this emergency to see to it that all American children

are given a fair education. They complement each other.

2. Public Schools and Secularism
In recent years Protestants have been awakened

to the fact that the Public School has lost much of the

l. George D. alken, The Case for Federal aid to Schools,
The Education Digest, March 1948, p 19

2. The Christian Century, Vol 63, June 5, 19L6, p 710

%. Benjamin Fine, Our Children Are Cheated, p 1
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spiritual emphasis that it once had. The results of
this seculariém are seen on every hande. A lack of
discipline in the minds of our young people, and a
disrespect for the moral or orderly or lawful is

véry apparent in society in a far greater degree than
formerly.l Leo Pfeffer, a leading Jewish lawyer says:

"yith increasing frequency and intensity, churchmen
and lay religious bodies expressed alarm at the
growing irreligion of the American people, and
particularly of the younger generation. . « One
possible solution which suggested itself was the
establishment and maintenance of parochial schools
parellel with but independent of the public school
systemse o« o o groping about for other sclutions,

Protestant leaders first suggested releasing children

from public school one or two hours weekly to
enable them to attend weekday church schools for
religious instruction. « « « released time
instruction over a period of more than thirty
vears has reached such a small percentage of the
total school population of the public school
that no substantial progress has been made in
elininating the religious illiteracy of American
Youth,. "2

The Roman Catholic church has called the
Public School #godless™ and "atheistic® as well as
"secular®.? Even with the feeling associated with the
Catholic epithets all must admit that the Public School

is secular.

l. Cfs John B. Sheerin, op. cit., D 923

2. Leo Pfeffer, Religion in the Public Schools JeW1sh
affairs, Vol II No.3%, December 15, 1947, p ﬁ

3. Cif. Dawson, op. cit., p 6l, 65

e
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%« The Non=Public School's Contribution

There are generally speaking two kinds
of Non-Public Schools, the Church Related Schcol and
the Non~Church Related Schocl., As we look at American
History one can see that the Church Related Catholic
School did much for the immigrants coming to the New
World by helping them learn English., Cardinal Gibbons
spoke of this and averred that Catholic Schools afforded
a much easier pathway for the foreigner to enter the
American life than the public schools., He claimed that
their sympathy was more complete, that the teachers
taugh; the idiomatic English to the immigrants more
easily, and that the Immigrants assimilated the American
ideals and customs more rapidly from Catholic School
teachers,

The Non-Cﬁurch Related Non=-Public Schocl
still performs a fine function in the American School
Systems While less than one per-cent of the enroll=-
ment is in these schools, téey often have in them fine
testing laboratories for new ideas in education.2

Above this, the individual emphasis of the
Non=-Public School, the student-teacher relationship
which is so important is more solidly built between the

- L ] L] - L .

1. Burns, Growth and Development of the Catholic School
System in the United States, p 298, 299
2, Weigle, op. cit., p 297



students and teachers of the Non-Public Schools,l

It is seen then, that the argument that there
is already one system of schools, namely the public
school system, is invalid inasmuch as the Non-Public
School System does complement the public school systenm
very effectively; secondly the Public School has become
so secular that it needs the influence of the Non-Public
School to enrich the spiritual life of the nation; and
finally, because the Non-Public School has a concrete
contribution to make to the public school and whole

school system in America,
E. Aid and Control

1. Control

It is only natural for Americans to be afraid
of controls, Fron éarliest times Americans have sought
freedom from control, in fact, that was one of the rea-
sone why they came to America in the first place. The
Jjealous guarding of liberty, however, is not the work
of those alone who oppose Federal Aid to Non-Public
Schools., Catholics and others are just as deeply inter-
ested in liberty. In fact, Catholics have expressed
themselves as opposed to Federal 4Aid for their schoobs

» - L * L] .

le Theodore Maynard, The Story of American Catholicism,
p 1169-181
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if such aid brings with it control of teaching or
policy. The Pittsburgh Catholic sailds

"There are weighty reasons why Catholics should

not seek the state contributions for the education
furnished by their schools, to which, in all justice
they are entitled. These reasons have been repeat-
edly set forth by leaders of the Church in this countryy;
they have dictated the position taken by the Catholics
thus far, and their importance is strongly confirmed
by recent developments. When state funds are accepted
some measure of state interference and control must
also be accepted. State money for Catholics! Schools
means close dealings with public officials; it means
political connections; it means dictation regarding
the manner in which the schools are to be conducted .
Under favorable conditions, assistance from the pub-
lic treasury is a handicap and a difficulty; under
unfavorable circumstances it can become a catastrophe.
The entire history of the church, come ai too dear s
price. Mexico had state aid, and it proved a weaken=
ing, demorallzing connection. Better the sacrifice
and the limitetions which independence requires than
the unsound edifice bult on the deceptive, treacherous
basis of state aid,”

2. Past Experience

There has’been a steady growth of Federal and
State cooperation since 1911, This has beesn brought
about to a large measure by the succession of laws which
granted federal zid to the States upcn the condition that
they match the Federal Funds dollar for dollar, and allow
the Federal Government to supervise to some degree the

* > - L L -

1. The Pittsburgh Catholic, March 17, 1938, from Johnson
and Yost, op. cit., p 112
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agencies aided.l The Federal Forest Service is an

example of such mutual cooperation. In this program

each state submits a planned program of forest protect-

ion, and these plans vary with the states! needs, no

uniformity being necessary for aid to be granted. The

central agency gives information when needed and helps

with bulletins and the like, but does not exercise strong-

arm control on each State Forest Department. Walch sayse
11 in all, the Forestry Service has interfered less
in local control than any other federal organization

for the aid of the States. "2

In an article in the Catholic Education Re-
view, William E. McManus sayse

"Experience with veried forms of federal aid to
states and even to private agencies has not
provoked any unwarranted control of the internal
affairs of the agencies assisted.”

3. Future Expeciations
Je ¥W. Studebaker, a man well qualified to
offer an opinion about Federal Control says:

1 am convinced on the basis of my experience in
administering some of the existing Federal Ald
Statutes that if Congress is clear and determined

in its purpose to do so, it can make increased
appropriations for the support of education which

will provide adequate safeguards against Federal ]
interference with State administration of education.®

® * L J * > -

1. J. Weston Walch, Complete Handbook on Federal Ald to
Education, p 11

2. Ibids, p 12

3., William E. McMenus, Federal Ald for all School Child-

ren, Catholic Education Review, Vol L%, April 1945, p 198

Il Remarks of J. W. Studebaker before Senate Subcommittee
of the Committee on Labor and Public Welfare, April
9 to May 2, 1917, p 528
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4s part of the debate on the Federal Aid
question Senator Robert Taft of Ohio said:

igection 2 of S II72 expressly prohibits any inter-
ference whatever with the state in the method of
determining or choosing the personnel or of dealing
with the personnel,”

We see, therefore, that it is not the mind of the leg-
islators to harness education, but rather to help it,
Senator Elbert D. Thomas sald of Federal aid legislation
in 19L5s
YThis bill. creates no new federal administrative
agency. It provides no system of federal patronage.
It creates no new federal Jjobs., This bill is the
antithesis of bureaucracy. It sets up no machinery
for new school administration., It utillzes the
existing, regularly established educational agencies
in the states and localities., It c¢hannels federal
aid through the U. 5, Office of Education without
giving to the federal agency any authority whateger
to determine state of local educational policy.'< |
It is the expectation, therefore, of those who advocate
Federal Aid to Non~Public Schools that such aid will
not bring the injurious controls, but rather will make

it possible for the work of the Non-FPublic School

to be carried on further to greater goals.,

Fe The Unfairness of No-Ald
l. To the Nation
At a time when the nation is pressed for

teachers, school-rooms, school plants in operation, it

L 2 . - . L] L]

l. Robert Taft, Senator of Chio, Congressional Record,
Vol 9, » 3LL0, March 2l, 1948

2. Elbert D. Thomas, Senator of Utah, Congressional Record,
e Oppose Federal Control of Education® NEA Jourml
Vol 2l, Feb. 1S5, p 33



is unfair to the nation as a whole to withold Federal
Aid to Non-Public 5chools, The Catholic Schools are
American Schoolss. The student s there are American
students, They want to do their part and in the past
they have done their part for the nation in time of
crisis.l To shorten their arm by refusing to grant them
aid is not only to hinder them, but also to hurt the
nation. Had the Catholic Schools not been built, it
would be another matter., But, when there is an entire
system of schools awaiting fuller use, it is a crime
against the nation to let them be only partly or poorly

used.2

2. To the Students

It is rather difficult to express fully the
feelings of the students in Non-Fublic Schools as they
see their fellows in the Public schools walking down the
street with a fine armful of text books, or see them
going to the school dentist, or cafeteria, The children
in Non-Fublic Schools are citizens also. They are born
"free and equal® just as much as the students in the
public school, When it comes to educaticn, however,

* L J - L 4 - .

1. The MNational Catholic Almenac, 1950, p 263-%67
2. E. Boyd Barett, Rome Stoops to Conguer, p 22,23
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students in Non-Public Schools are discriminated against.
While the Non-Public School does have ¢good equipment,

Federal Aid would make it possible for it to have better
equipment, thereby helping the student to become a better

equipped citizen of the future.

%. To the Parents

As was mentioned above, the parents of
children in Non-Public Schools carry a double share of
the tax load for education, 1 When the cost of living
is so high, one can scarcely fail to see the tremendous
burden placed on the shoulders of these parents. If
selecting the teacher of one's children must carry with
it a double share of taxation, then they will continue to
pay double; for they consider that the careful selection
of the teacher for their children is of more importance

to their children than money itself.2

lia« To Any Thinker

It is almost impossible for one to consider
the load carried by the Catholic parent, or the parent
of a child in a Non-Public School without feeling a
partial sense of guilt. Anyone who thinks aboﬁt the
matter who has a keen sense of fairness is bound to ques-

” . L - . L

1, Js. Deferrari, Vital Problems of Catholic Education,

R.
p 5L
Ber

2e trand L. Conway, The Cuestion Box, p 213-215
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tion, if even just a little bit, the situation in

which citizens pay for something they do not recelve.
G. Summary

The writer has attempted to show in Chapter Il
the answers that are given by those who support Federal
Aid for Non-Public Schools., Those who consider that
education is a state affir only are met with the state-
ment that education was a National affair even before the
nation was established under the Consiiﬁution, and those
who argue for the separation of Church and State face
the odd situation that public schools have mixed Relig-
ion and Education all along. There is a need of the
Non-Fublic Schoel, even though we have a fine system of
public schools, and Aid to the Non-Fublic School will
not carry with it the "Boogey-man® of absclute control,
Therefore, in all fairness, America should provide aid

for the Non-Public School.
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CHAPTER 111
LIMITED FEDERAL AID SHOULD BE GIVEN TC

NON-PUBLIC SCHOOLS

A, Introduction

There seems to be an in-between position
in the argument, & position which compremises to a
certain extent the very difficult situation. This
position has come more and more intc prominence since
Mrs. Eleanor Roosevelt indicated her position is in
favor of health and welfare ben«fits for all children
regaréless of the scheol they attend, Some feel, how=-
ever, that if a compromise is effected that it will
only be a matter of time till the Aid is complete Aid,
rather than limited 2id, and therefore, they refuse to
admit the vslidity of this argument.

This chapter will not repeat all the argu-
meﬁts developed in Chapter II in favor of aid being granted,
inasmuch as that would become rather repetitious, It
will be assumed for the time that Limited Ald should be
granted, and the current popular reasoning will be ex-
amined along three liness: (1) for the health and welfare

of all children; (2) for the Nation's Benefits; and (3) in
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order that justice may be carried out.

B, For the Health and Welfare of All Children
One of the more provocative statements in
America is thalt statement found in the Presimble to the
Déclaration of Independence, "We hold these truths to
be self evident, that all men areé created equal, ., "
One wonders sometimes just how equal we are, It iIs
a far cry from the hut of the sharecropper of the South
to the swank penthouse of Park Avenue, and yet children
are born in both places, endowed with certain Inalienable
rightse. Is 1t possible that some take these rights
away from others? Is it possible that such a logical
system of laws might be enacted that by law and precedent
some of one's fellows are deprived of these rights?
Recently a new law was passed, the School Lunch
Act.l This Act made it possible for many children to
have hot lunches during the school noon-hour instead of
cold sandwiches, half warm from being in coat pockets,
Even as it was being passed there were those who said
that such an zct would mean more government interference,
The daim is made, however, by those in favor
of this limited form of aid, that the health and wel-

L] » - . * .

1. The Education Digest, p 57, Vol XII, No.7, March, 19L7
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fare of all children iIs a concern of the Federal
Government, and they base the claim upon such things
as thiss ®During the last War we saw the low health
standard of the nation. ‘e should see to it that the
standard is raised.” From a mere mechanistic view-
point this is a well taken stand. If America were
only to concern herself with wars, this would be the
main point of the argument. It is a point, however, and
it is well taken. One the other hand, is the argument
that children are growing up; they did not seek to be
born, but are borny they did not bring poveriy upon
themselvesy that all children deserve help regardless
cf what school they attend or what church, or anthing.
It seems this argument carries a weight that no rebuttal
can refute,
Mrs. Eleanor Roosevelt held to her position
on Health and Welfare long before the Cardinal Spellman
incident., In her bocock The Moral Basis of Democracy she
sSavs 2
"hemocracy does not imply, of course, that each and
every individual shall achieve the same status in
life, either materially or spiritually; that is not
reasonable because we are limited by the gifts
with which we enter this world. It does mean, however,
that each individual should have the chance, because
of the standards we hzve set, for good health, equal
education, and equal opportunity to achieve success
according to his powers; and this opportunity should
exist in whatever line of WOik, either of hand or head,
he may choose to engzage in."?

- - - . L4 »

1. Eleanor Roosevelt, The Moral Basis of Democracy, p 70-Tl.



C. For the Nation's Benefit

It is rather odd that those who cry loudest
against Limited Federal Aid for Health and Welfare Pur-
poses are also the ones who feel thet they are doingthe
most to preserve the American Way, the tradition of State's
Rights, and Separation of Church and State, and the Public
School. In reality, though, these ones are playing on
pet peeves and are not thinking of the great benefit it
would be to the nztion, if the level of health were
raised,

Norway set a fine example of health service
for everyone., There, school children are examined each
vear when school opens and at the end of the year, and
of tener if necessary., The physician also selects the
more delicate ones for summer camps and health activities.
All children have tuberculin tests, and an eye, ear, nose
and throat specialist is available to check for defects,
This has been goingm now for fifty years.l While it Is
difficult to list the excellence of the health of the
Norwegian children over American children because of the
multitude of uncontrolled factors entering into such
a comparison, it is safe to say that for Norway this
plan has benefited the nation greatly.

L L * L . L

1. Anna Kalet S5mith, Norwegian Schools Offer Health 3Ser-
vices to Children, The Ecuation Digest, Vol XIII,
No.9 May, 19L9, p 23=-25.
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De In Order That Justice Will Be Carried Out

Limited Aid should be granted to Non-Public
Schools.if for no other reascon than that in so doing
the parents of children in Non-Public Schoocls who are
téxpayers will be receiving some vealue for their taxes.
One of the reasons for the founding of our nation, and
for the Revolutionary War was that the Colonies were
being taxed without being represented. Americans have
always gloried in that slogan, "Taxation Without Repres-
entation is Tyranny." In this case, however, the shoe
is on the other foot. The American Way is the fair way.
The children of the public school do not deserve any
health and welfare services if the children of the Non-
Public Schools are exluded from them.

1t matters little how the services are given
out. Some have made the suggestion that the children
of the Non-FPublic School could use the doctors! rooms
of the ?ubiic School, and immense difficulties have
been conjectured up about the matter, There is bound
to be some simple way in vhich no embarrassment to
either Non=Public School Children or Public School Children
will be involved. According to the intent of the Constit-
utiont's Preamble the Government has the right to be

interested in the general welfare of the children of the



nation as well as in that of the adults. The question
remaining is only this, "Does the Government want to.
look after the health and welfare of all children?®

If the answer is yes, then justice must be carried ouje.
E. Summary

In this chapter there has been taken for
grant ed most of the argument for Federal Aid to Public
Schools in order that the study might not become too
tedious., The material is brief, but very pertinent.
There has been shown those reasons which say that aid
should be grantediin a limited way in order that all
children might benefit, in order thal the whole nation
might benefit, and in order that Jjustice to all might be

carried out,.
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CHAPTER 1V
FEDERAL AlID SHOULD NOT BE GIVEN TO
NON-FUBLIC SCHOOLS

A, Introduction

Chapter IV will present the cause of those
who are opposed to any Federal 4id to Nen-Public Schools,
This group is composed for the most part of those who are
opposed to any aid to any schools. Those who favor Fed-
eral Aid to Public Schools in the National Education
Assoclation were at first against any appropriation
for the benefit of Non-Fublic 5chools. When the possibe
ility that Federal Aid would not be granted at all loomed
on the horizon, a goodly number of these people swung
their legs over the fence to the side of those crying
for aid for the Non-Public School, leaving then, mainly
the three groups, (1) Those who support aid to all schools,
(2) Those who favor limited aid, and (3) Those who oppose
all aide The first two positions have been studied. It
is the purpose of this chapter to study the third.

Without going into too much detail the writer
will have occasion to show the muddled condition of the
water since the New Jersey School Bus Decision, February
10, 19L7. Prior to that time the National Education
Association had come out strongly against any Federal aid

being given to Non-Public 3Schools. This was the nationeal

..57-.
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policy of the N.E.A, After the New Jersey Decision,

the Bill in the Senate was amended so as to grant Fed-
eral Ald to Non-Public Schools also, This was in
opposition to what the N.E.A., policy had been, but in
order to get what they wanted, namely, the passing of a
Federal Aid Bill, unofficially some of the leaders of

the N.E. A put their tongues in their cheek and continued
to campalign for the Bill, keeping very silent about the
amendment}

Chapter IV will deal with the position of those
who are opposed to all forms of aid to Non-Public Schools.,
It will naturally be patiterned in similar fashion to
Chapter 1I, that is to say, the chief arfument will be

recounted from the negative viewpoint,

Be. Schools are a Local Issue

le The Local thool

One of America's most cherished heritages is
the Local School, While many things handed down from
our forefathers have changed, the horse and buggy, the
gas lamp, the ice house, and the old dirt road, the
local school with its school board of fellow citizens
remains. Those who live Iin huge cities do not always

realize that the local school and its board still exists.
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The power to control the educational policies of

schools is still close at hand., In the smaller mun-
icipalities the school board handles usually over 50%

of all the tax proceeds., With this money the education
of the children is taken care of, How it iIs spent be-
comes a matter of great importance to those who have to
pay it in taxes, and not infrequently one reads of school
boards advertising for painter, plumbers, etc., to re-
furbish the old school house, As the settlers had crossed
the nation they set up schools and elected school boards
to run them., Though the first schools in America were
religious in tone, it was not long till the public school
appeared on the s cene. With the moving of the populace
from one city to another across the continent and with
the great mixture of religions and nationalities in the
one whole, the local public school became, while not
completely divorced from religion, still half-way separated
from her. In 1827 a law in Massachusetts forbid the use
in the common schools of any books that favored one par-
ticular sect.1 Little by little the school became sec=
ularized., The greatl scientific discoveries of the Nine-
teenth Century also served to help secularize education,
and not without great value. The Immigrants came from
all nations and all religions, and in the Public School
their children learned to live and work together.

» . L] L] - .

1. Weigle, op. cit., p 280
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Gradually, the problems of the public school were ironed
out till finally the great system which exists today was

the product, the greatest system of education in the world.l
2. The Reserved Rights

There are those who scoff at the idea of re-
served rights today. So much has happened in the last
eighteen years with respect to states! rights that they
are trodden underfoot regvlarly. This 1s not as it
should be., The government derives its power from the
states, and the states in turn from the people. HWhenever
the stétes' rights are abridged, the people are the ones
who suffer., While citizens are protected, so to speak,
by the Supreme Court of the United States from the in-
fringement of the federal power én rights, the human ele-
ment always is capable of entering into the decisions,
and a close or split decision is poasible.2 The recent
School Bus Decision in New Jersey now makes it a function
of government to transport children to Non=-Public Schools
as well as to Public Schocolsy =1so, the McCollum Decision
forbids the teachers of religion the use of the public

5

scheol building.

1. Weigle, op. Cit., p 255-300
2. Moehlman, School and Church: The American Way, p 88
%. Dawson, op. Cite., p 52, and 50
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The right of education, however, is a right
not delegated to the Federal Government in the Con=-
stitution, and as such should not be considered the
orimary concern of the Federal Government. The only
support in the Constitution for such action is the
General Welfare Clause, and that is not a very positive
statement in favor of federal interveniion in the educa-

ional program of states,
%+ Non-Centralized Education

In recent years the whole world has seen what
happens when the central power of the state takes over
the means of education., Germany is a perfect example
of such a case. C. Re Morris tells very vividly howthe
totalitarian state takes over the educeational facilities

and then the naiion.l

The situation in Russia and Japan
prior to the end of the last war, and now in Russia

should meke every American fight to keep the right to
educate in his bwn hands, as close to his home as possible.2
Whether such a thing could happen in America as has happened
in those countiries is a matter of greal debate. However,
smeri can should be guided by the lesson of history, es-
pecially history in our own time. The wisdom of the

local school in a country where the rights of the states

are reserved to the states and people is readily observed,

s e s s s

l. Fred Clarke, and others, Church, Community and State in
Relation to Education, p &7-117.
2. Ibid., p 192, 193
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While all other nations seem to be centralizing
their authority, america should be watchful lest such

a catastrophe befall her as did Germany and Japan.

C. Non-Public Schools and Separation of Church and State

1. A Religious Curriculum

It is a matter of record that the Roman
Catholic Non-Fublic School glories in the fact that
2ll the subject taught in her schools are related in
some way or another by the teacher to religicn.lThis
raises the question whether such a curriculum ought to be
supported by the taxation of all citizens. The principle
of Separation of Church and State guarantees to each
citizen that he will not be called upon to support the
beliefs of a religion which he does not subscribe tol

I1f Federal Aid is given to schools that teach religion in

<

Al

fgyery class”, the intent of the founding fathers will

be lost, and the dream of separstion will be ended.2

The right of the citizen to be protected from

those who would like to force him to support one reliion

*

which he opposes is fundamental to the American way of life.

L] L * L * .

g
50

Py

l. The National Catholic Almanac, p
2. Thayer, op. cit., p 118

s
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2. Buildings and Teachers Religiously Identified

When one goes into a Roman Catholic 5chool-
room one is struck first of all by the images. In
practicaliy every Catholic 3choolroom there is an image
of some sort or other, and the teacher and the pupils
take time out during the day to venerate this Image, Such
a building is obnoxious to one not brought up in such
matter, and is an effront to his sense of right and wrong.

The matter of teachers appearing in religlous
garb to teach classes iIs also a matter of great concern
to many. In New Mexico it led to a revolt among the
Protestant and other citizenry.2 In former vears rul-
ings had been made concerning the teaching of Indians
in reservationswhile in the garb of some order. Grant-
ing Federal Aid to such a school would be a gross in=-
sult to tﬁousands of taxpayers and ought not be done
unless the nation changes the Constitutional provision
about the establishment of religion.

e e s o o e

1. Dawson, op. cit., p Ll
2. Johnson and Yost, op. cit., p 115-12L
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« The Great Number of Public Schools

o

The argument that someiimes there are no
public schools available, and it is necessary to use
Non=-Pub lic Schools holds only in an emergency. AS a
genéral rule there are enough public school buildings
to go around and to spare, Kyle Crichton reports that in
October 19l there were 10,000 closed classrooms in our
public schools.1 For 21l ordinary purposes there are
enough public schools to handle all the children who

need to go to ithem.

D. A. Dual System

l. No Representation on Non-Public School RBoards

It is difficult Lo see how America can give
money to Non-Public Schools if she iIs not to be repre-
sented on their school boards in some way or other, This
becomes "taxation without representation® in reverse.
The money that is now given to public schools by the
states is given to a represegntative group of board
members who are chosen by the people to operate the
schools. However, in the case of Non-Fublic Schools,
rich benefactors, friends of the school, ministers,

priests, doctors, stc., are appointed to the boards, -

1. Ryle Crichton, Our Schecols Are a Scandal, Colliers,
April 1%, 1947 p %2



not democratically, but autocratically. Such a system
is far from the democratic public school board, and
as such it could not be tolerated by the granting of

Federal Aid to it.

2; The Inefficiency of Two School Systems

It may seem rather inefficient, to be support-
ing two different schools which are located close to
each other, when both schooels are running under cap-
acity, but overhead costs must be met for both. Such
a condition vwould be muliiplied by the thousand if
Federal Aid to HNon-Public Schools became a reality.
If the public school system is not good enough for those
who will not‘sené their children,to it, perhaps it should
be screapped and the Non-Publi¢ School should be completely
supported by the government., It israther dubious whether
the Non~Public School System is so much greater than the
public school system. The North College Hill Case in
Ohio seems to be a case like that.l In 1910 a Parochizal
Schocl was teken over and was run as the public school.
However, the teaching was so pnoor and the non-Catholic
group became so dissatisfied that the matter was taken
to court to have the unhappy relationship severed,
The St. Louils Post Dispatch said of the union:

« e e s e e

1. Dawson,op. cit., p 30
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1f North College Hill is not to be a preview of
divided America, as one writer has described it,
this disturbing tendency will have to be halted.
Roman Catholics, Protestants, Jews and others
will have to Join together in greater number than
ever befcre in a common effort to protect the
religious freedom of all from the inv01meents,
and hence the regulations of the state,”
%e Competition with Ourselves
Supporting two school systems will mean
competing with ourselves in meny cases, The comple-
mentary relationship that issaid to exist between the
Non-Public and the public schools at present would be
forgotten as each school tried its hardest to attract
the most students, get the largest grant, and spend the
most money., It would be like having two mints instead
of one in a citys each would be irylng to produce more
coins than the other with the result that the citizenry

would be left in the middle with lots of coins but no

moneyl

i« A Divisive Tool
There is little doubt that should Non-Public
Schools gain their polint that they become a tool to
break up the nation into little segments, The number
of denominations and ¢roups seeking to establish schools
and asking for Federal Aid would be legion.
c v s s o

Thayer, op. cit., p 30. Also NEA Journal, Sept. 1947
p hz2.
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E. Ald Means Control

l. Educational Control Objectionable

Government control is one of the things all
educational specialists dread, for whenever such eon-
tfol comes in the realm of education, all research and
private initiative is cut off. The mind is the great-
est weapon of freedom., That is the reason why one of
Hitler's first acts when he came into power was to
gain control of all the education of Germany. The numbing
effect of control is far greater than we suppose in this
free country. A look at Argentine today, or Czechoslovakia,
or Poland, or East Germany, or Italy, or any number of
other nations will show the end result of centralized

state conirol of education.

2e AHld wiihout Control Means Waste

As much as control is feared, it is known that
unless there is some control on Federal Ald the end pro-
duct Is not worth very much, and much waste ensues. The
Forestry Service in Zmerica iIs the leazst controlled Fed-
eral Granting Agency, and it is also one of the slowest

P

agencies to show Improvement of them all,
» * - . » *

Fred Clarke and Others, op. cit., p 5L

1.
2. Walch, op. cit., p 12
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%, Control is Certain

It is only wishful thinking to think that
there can be Federal Aid to Non-Public Schools withoﬁt
Government control. John C. Tigert of the University
of Florida saysse

"7ight years of service in the United States Bureau
of Education convinced me that federal support in
public education would not be desirable. The most
important considerations in this weres

1. Federal money would be followed by federal
interference., Public education is, and should
remain, a state responsibility.,

2e The use of federal money for support of schools
would decrease local support. The net amount available
to schools would be no greater as local support
would wvanish about as fast as federal money became
available. There would be a diminishing interest
in local responsibility and other evils always
attendant on paternalism.

%+ Every state in the Union has adequate re-
sources t? provide a satisfactory uniform system of
schools,

If Mr., Tigert worked with the Education Bureau eilght

yvears, he should know something about it. Senator
Bvrd of Virginia says about the same thing;2 Ray Lyman

Wilbur concurrs: 5 Dean William F. Russell of Teachers

College, Columbla University avers that power will even-

i
tually grow at Washington.’

- * - - » -

l. Nation's Schools, Feb. 193L, p 3L

2. Congressional Record, Vol 9, p 1028, April 1, 19L8
5. 3chool and Society, June 29, 1929, p 8.5

ﬁ. School and Society, March 10, 19%L, p 292
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F. The Falirness of No Aid

l. To the Majority of the Citizens

It is not difficult to see thati granting
aid to Non-Public Schools benefits a small minority
who can use the public schools, but are unwilling to do
so. Granting the aid would not be so difficuli or ex~-
@enéive, if the money were not being used for a repet-
ition of the activities already granted to the public
school, and therefore a pre waste. As shown above, the
inefficiency of such aid is enormous. It is therefore
not fair to the large mass of the nation to spend the funds
collected for the benefit of the majority and to spend

them wastefully on the minority.

2. To the Teachers of Public Schools

-In all fairness to the tegchers of the public
schools, this aid should not be granted, for aiding the
Nonw?ﬁblic §chools set up a competition with the public
schools which is uncalled for. It is enough that the
public school teachers give so much of their time in the
service of their profession, without being forced to com-
pete for their children's sttendance, and that is what
would happen In the not too distant future. As stated
above, many denominations and groups would set up private

schools expecting liberal grants in aid, There is no
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need to start such a second system.

%5« To the Constitution

Granting Federal Aid to Non-Public Schools
does do violence to the intent of the Constitution.
Even if the Supreme Court allows such aid, it will be
in the face of the restriction placed on the support
of religion and in tﬁe face of the reserved powers.
If the majority of the nation wants to aid non-Fublic
3Chobls, then an amendment ought to be added to the.

Constitution making it possible,

.. To the Non-Public Schools Themselves

As was shown above, Federal Aid will bring
with it control., It will not be long after such aid is
granted till the Non-Public Schools are completely
under the thumb of Washington. In fairness to them-
selves, the leaders of the Non-Public Schools should
look more closely at the issue and see the involvement

that they will find themselves in, if Alid is granted.

G. Summary
The writer has tried to show in Chapter IV
the reasons why Federal Aid should not be granted to
Non-Public Schools. The fact that schools are a lgcal
issue, and not a federal one, has many deep implications
and should not be passed over as not being applicable here.

The freedom which citizens enjoy in the separation of
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church and state is far too precious toc jeopardize by
taking aid from the government. From a logical stand-
point, the nation already has one syétem of education,
the Public School System. It is a truly representative
system with great efficiency and a unifying power that
has made America one nation out of many.

Granting ald is certain to carry with it control,
and control may lead to a centralized government which
is all powerful. As a matter of falrness to all concerned,
aid should not be granted to Non-Public Schools. It is
the duty that all citizens have, to protect the nation
from anything that might lead her back to a position
which will cause division, strife, hate, and religious

intolerance in any degree.
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SUMMARY AND CONCLUSION

Ao Summary

The question of whether Federal A4id should
be given to Non-Public Schools is not one that can be
categorically answered by any student or teacher., It
becomes a question only answerable by one's self.
Perhaps, some day there will be new legislation or a
new Amendment to the Constitution that will enlighten
us and will make it possible to arrive at a conclusion.,
For the present, however, one must be content to read
all the arguments and attempt to put one's self in
the place of the arguers. One must be sympathetic and
"feel™ 'with them as they try to prove their points.

All the while one must remember that there are certain
facts that cannot be altered, and that if one course is
followed, Jjust as surely as night will follow day, these
results will happen.

Those who favor Federal Aid believe that the
Non-Public School is also a concern of the Federal
Government. They believe that granting such aid would
not harm the concept of separation of church and state.
They feel that Non-Fublic Schools have been worthwhile,

that they have made a fine contribution to the American

.."‘73..



-7l

way of life. They sincerely believe that such aid
will not bring the control that is dreaded by all, and
in all honesty they feel that they deserve the aid if
Justice is to be done.

In the center there is the party that feels
that Limited Federal :~id should be granted to all child-
ren fegardless of their relligion or school; that in
granting aid the nation as a whole would benefit; and
that granting aid in a limited form will be the most
just way of doing it. This group is a growing group,
and it deserves much watching.

Finally, there are those who oppose all forms
of aid on the grounds that schools are not a national
concern, but a local matter. They base their ideas in
history also, and claim that the Constitution and prece-
dent béck their position. This group opposes a dual
svstem under one government as being inefficient, waste-
ful, and competetive to a harmful degree. They cléim
that aid will bring control, and therefore aid should
not be given. As a matter of fairness, they sincerely
think that such aid would be harmful to the majority ol
the nation, to the Public 5School teachere, to the Con-
stitution, and even to those who plead the cause of the

Non~-Fublic 5School.
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B. Conclusion

In the light of current literature on this
subject and the facts presented above, the writer would
direci the reader to the following conclusions. First,
this matter is of supreme importance to all Aéericans.

It should be carefully investigated by all as it is a matter
that can greatly change our present system of separation

of Church and state and the universal system of free Public
Schools. Second, #America has no right to legislate

against one section of the nation, if denying public funds
to Non-Public Schools is to be considered as legislating.
It must be decided whether supporting Non-Public Schools
abridges the establishment of religion clause and whether
it is possible to differentiate between money appropriated
for health and welfare purposes and outright salary and
general eﬁpense grants. Third, there is an obligation to
all children, regardless of which school they attend.
However, the method by which such an obligation is to be
carried out may well determine the policy of the government
with regard to the very way of living. That is teo say,
whether a strongly centiralized government as was seen in
the Third Reich, or is now in control in Fussia is more

desirable along with equalized support for all children,

or the present set-up which is bemoaned by many in America
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of unequalized educational opportunity under forty-
eight individual state governments.

It is the hope of the writer that this study
will lead to furlther investigation on the part of the reader
causing him to look further into this problem uncontrolled
by any position, group, or opinion., In so doing, the study

will have accomplished its purpose.
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