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CH.APTER~I 

INTRODUCTION 

Youth is a~ problem age. Beoaues of this.s fact 

this;::; study is:' a-;i. pert!inentt investigation.. AA ware tom 

world has~tbrought youth face to face with changing 

standards), uncertaanty Sllld.' countless;:, other problemas in 

the already comple:lrJ:~twentieth century. The traas,ition 

from childhood to adulthood was simple in the last 

generation compared with that of today. Youth need:' 

much help if they are to p~s~' through the bewildering 

period of adolescence without falling by the wayside 

or rece-iving perllisnent damage to their personalities• 

In order to give youth the proper help in this' 

most critical period one needs to be familiar wi~h 

the problems with which youth must contend. He must 

understand:·< and be able to apply the pr inoiples of 
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guidance. With such knowledge an individual will be 

able to organize a guidance program ass an integral 

part of any school situation. This has been the writ­

er 1 s~: aim, with spec ifio interest in . the implicationss f<N' 

g:u;iding the student religious life at Los:c.Ahgeles 

Pa.c ific College. 

Br~ THE SIGNIFICANCE OF THE PROBLEM 

Adolescence is the period when, among other things, 

an individual makes the three great.est dec is.ions of 

life--the choio e of a life's leader, the choice of a; 

rife partner:' and::. the choice of a life 1 s:' voc at.ion. The 

first choice is of supreme importance. The other tw.o • 

as.swell as every other decisrion in life, is easier to 

m~te when the individual has made the right choice here­

even J esuSf: Christ. 

Atsr; one reads in the field of ~;uidance and examines 

the programs of various schools~. he is· disheartened to 

see the little consideration that has been given to 

this greatest. of all needs:-- the spiritual life. 

It has•'ll):een sttid by those who have a basis to know:: 

that the reason for the increased i~rality and the 

crime wave that swept our country following Worlci:.Wts\rr· I 

wa:ssnot so much a result of bad habits learned while in 
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the service, aec· it was laclt of the right ldnd of leader­

ship in the postwar days. If the l92C'sswere bad<~- the 

l~40'f*-~will be even worse·, for our homes and churchesr~ 

have lost there influence to a great extent. The school 

system and especially the secondary school is the ideal 

situation in which the proper kind of training, especially 

ili#f guidance, can take place toda,y. The school exerts a: 

greater: influence on yout'h than any other singl-e insti­

.tution with the possible .exception of the home. The 

school has the youth for long periods of time and just 

when some o:f his greatest decisions are made. If this ~-. 

iB<'tr,ue of the average school,.howmuchmore is it of 

"'boa:rding schools"1'i such a.s·· L OS"· Angelesr::: Pa.o ific" College .a 

The signifia:ance· of the problem was impressed upon 

the writer still further as a result of observing the 

great demand in one of the Pacific coast s·t:a,~es for 

teachers who have rec,teived training f~om institutions 

which have a religious emphasis. The chailenge received 

has' been to develop a"' well organized:,, sc,ientificarlly 

conducted~. program that will consider the religious:: a'Silo 

pects:: of life. By thief; meanse youth may be better pre..; 

pared;. to fao e the problems:::: of life.. M the same time 

adults~:will be sent forth into life with the ability to 

guide ~J:ng:::.~ youth in such a way that they may be az 

positive influence in society. 



0~ THE :METHOD OF PROCEDURE TO BE USED 

In approaching this study, the purpose of guidance 

will be considered~:;, its scope, something ·of the histor­

ical. background of the movement and the need for such a; 

program tod~. 

Chapter 3: will deal with the organization and ad• 

ministration of a guidance program. It will present the 

basic principles to use in establishing such a program> 

the personnel and techniques involved. 

The problems· of youth will be considered in chapter:" 

4, thus showing the relevancy of the present study. M, 

few;c- special problems existing at Los Mlgeles:c Pacific 

College will be indicated. 

The present study will be concluded by presenting 

a;:. fewrc/ suggestions tha~ may be of help in guiding the 

student religious life at Los;: .Atlgeles Pacific College. 

:Many of the guidance principles and techniques 

used in this thesis were drawn from sources in vocation­

ad and educational guidance since the programs of these 

two fields are the most advanced of any among the exis• 

ting programs of guidance. 

Books dealing with pastoral problemsc and counseling 

have a special contribution as have the books dealirig 

with adolescence and the problems of youth. 
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CH.AiPTER II 

HISTORY AND IMPORTANCE OF THE 

.··GUIDANCE :MOVEMENTT 

A!. INTRODUCTION 

The- h:i:storicarl development of any 111ovement. 

reveals significant matters in projecting plans. Thus 

it is of prime importance that some of the important 

events in the development of the guidance. program be 

considered(• · Other factors to enter into· this? chapter 

are a de:f:dnition of terms, &'consideration of the 

great needri for guidance today, andl some specificr·kinds 

of guidance. 

m D!&lf INI.T ION OF TERMS 

Different meanings attached to words have caused 

no end of trouble in the world thus the meaning of the 

two most important terms. used in this thesis will be c-.::. 
~ 

considere~at the outset. Following the method sug-

gested by D!r • .Arthur T. Jones"', the eas:iest·.way to under­

stand the meaning of guidance ia:: 

•to cons~der the· common use of the word and to com­
pare it with others us~d as synonyms or with only 
different shades of meaning.• 1 

•••••• 
1. JoneBEt .M-thur T: Principles of Guidance • P• 33 
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The term to guide, means more than to assist, 1 t means 

to indio ate , to point out 1 to show the wa(f. The syn­

onym$ of to guide are to lead, to conduct, to regulate 

to direct, to steer. Each one of these has a· differ­

ent sh8.de of meaning and contribute in some way to 

the understanding of this term. 

One of the simplest ways to explain guidance is 

to liken ·it to the help given by a really good guide 

on ~personally conducted expedition. ~Jones states 

it: 

•the guide is supposed to have traveled that w~ 
before or else he knows more about the important 
features::, of the way than the person guided. His 
function is to propose places to visit, to in­
d·icate desirable weys of reaching the plaees se­
lected •. to suggest things to do and to see, and 
to give such help from time to time as will make 
the expedition more pleasant and profitable. The 
guide does this service by remaining in the back­
ground as much ofthe time as possible.• 1 

This presentation of the meaning of guidance by Jones 

emphasizes::; the fact of the personal nature of this 

task, of the importance for a guidance lead ere to lmow;;­

his-·material and the one he is guiding• his probtJ.ems,. 

needs, and potentialities. Guidance is not a teacher 

or an adult doing something for a student, but it is 

aasisting the student to do something for himself. 

Some years ago someone referred to vocational 

•••••• 
1. Jones': op. cit.. P• 33:;: 



.. 
guidance as:: "'Seeing through Jol:imey and s.~eing Johnny,\· 

through"'~ 1 Guidance is'-: no longer thought of in those 

terms::, but rather using the same figure, guidance is 

helping John~' to see through himself and to see him­

self through. 

This study is concerned::i with guidance which hasr:0 

religious2significance. An affirmative answer to the 

two following q~estions indicates that the individual 

under consideration has a religious adjustment problem: 

"1. Does the problem concern the relationship of the 
individual to some aspect of the religious::; cul-­
ture? This:: means one • ss attitudes and relation­
ship with religious institutions, beliefs, end 
pr&Dtices. 

2. Does.the probl~ involve the u~timate loyalities:~ 
of the individual'sslife, on which his person­
ality is, or ought to be built?" 22 

Thus the program of religious guidance is to help 

an individual choose Christ as the Leader of his life, to 

give him suggest ions on howr to live the Chr,ist ian life, 

and how to solve problems or make the right kind of o 

choices which m~ come up in his daily life. AS will be 

pointed out later, the religious guidance program can 

not be separated from the other types of guidance, but 

shoulcll hold a central place in all guidance programs of 

the Jun·iorr College. 

OJ. GGrowth off Interest in the Guidance Program 

•••••• 
1. Myers~ George E: Principles and Techniques of 

vocational Guidance, P• 4 
Z• Merriam, T.W;::Religious Counseling of College 

students, P• 2i 



Men have always been interested in Guidance. It· 

ha&~been observed that, •the desire for guidance, self­

analysis~, end self-stud,- is so prevalent among all peoples 

in all conditionscassto amount almost to an instinct.• 1 

General Charles de Gaulle·, the great French leader, 

gives~~ another intereatibg view on the importance of and 

interest in guidance. In an article entitled "Prestige,• 

published in 1931, he began by lamenting the decline of 

authority, with which het:;a.-ssoc iated the decadence of 

morals and:: politics. He goes on to say that the socia.1 

or isis can not last long, for men can no more get along 

without being guided than they can get along without 

food1 drink or sleep. 

In 427 B.C. Plato asks the question.in his "Repu~p 

lie"''• "'When is &?.man more likely to succeed ?. Iss it 

when he divides his at tent ion among. m~y different 

trades-or when he concentjates on one?• 2 Realizing 

that men have different abilities and C&J»egities , his~> 

a11swer.~was that the man who specializes: is the one most 

likely to succeed. This·.belief would natually lead to 

the development of some program whereby man wouldd know': 

what his spec ie:l abilities·· and interests were. 

A/8S early as 1670, Pas:cal became interested in help-

•••••• 
1-.. Pa;,yne, .Arthur: Organization of Vooatioaal Guidance, 

P.L• 8· 
2~ or. Plato, The Republic of Plato, P• 60 
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ing people to fit into that place in life where the,r 

would· be most useful. A/, document, published in England 

at the }.leg~nningcO'f the Industrial Ifevolut,on. denounced 

the eduo at ional system in vogue at the time aa:: a pre­

pdk~terous waste of time, "improving talents, without 

ever having discovered them"'; "tt: promiscuouss line of in­

struct ion without regard to geniUS''' capacity, or proe• 

eble situation in the oommonwealth.•11 1 

In l88lJ. Lysander s. Richards published a curious 

little volume for which he coined:i the name. ""focophy•·~ 

He attempted to bring order out of chaos and establish a 

B,Ystem to enable a person to find the most fitting pu~ 

suitt in which he may reap ·the greatest success that is 

possible for him individually to attain• 2 . 

It is noted that vocational was the first of the 

many qualifying adjectives that have come to be applied 

to the term guidance in the literature of modern ed· 

ucation. The combination of words 8 'tocational guidiia 

ance• first appeared in print, according to the best 

evidence aYailable, in a brief jeport dated:- May 1 '•. 

190&, by Frank Parsons,-, director of the VQcation 

Bureau of B·oston, Massachusetts. The earliest refer­

ence to educational guidance found in the Readers' 

Guide is dated APril, 1912• The reference is to an 

•••••• 
l.Payne: op. cit.,. P• 9 
z-. Ibid::"• p. 9 
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editorial bearing this title in the Elementary School 

Teacher. 

Credit for the earliest serious use and discussion 

of educational guidance as something different from 

vocational guidance seems to belong to Truman L. Kelley, 

whose doctor:' sF disser:tation entitled Educational Guid­

ance was published• in 1914. His-=· purpose was to develop 

·a more scientificrmethod of classifying high school 

students. 1 mhe term "Ynoral guidance"11 found 1 ts way 

into educational literature in 191Z:.?when Jesse B. n-avis:· 

presentedd a: paper on this subject before the National 

Educational A~sociation. In more recent years the terms 

11 'C·ivic'f" 11 "'S.'OCial, 1111 "!he~lth, 1111 "li'ecreationa-1,"11 "i'eligious-,"" 

and !!'!.eadershJ;p:., tt!l a'S" appl"iedf, to guidance have come into 

use. This fact .indicates the great growth and scope of 

the guidance program. 

In the early days of American life, much of the 

guidance, if not all, was carried-::on in the home be the 

parents or by the tradesman for whom a youth woull1i 

work. For a number of reasons, which will be pointed; out 

in another sect ion of this chapter. the task of guidance 

has been multiplied-: many times over until now guidance 

is actually a new.1 vocartion. Lat'ge sums of money and long 

periods of study at'e spent in prepa~-

• • • • • • 

1. Myers': op. cit. ,, P• 2 
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ing new,,· techniques and methods for the many kinds of 

guidance programsre some of which will now be consider·ed •. 

DQ ~eas in Which Guidance Is Needed 

In &Dt.ual practice it is almost impossible to 

separate guidance into dist inclti categories,,,· but for pur­

poeee.s of. aDalyzing and clarifying it may be profitable 

to do so. To appreciate the scope of the guidance 

program and the complexity of life several kindssof 

gUidance will now be considered with a short descrip­

tion of a few of the most used kinds-. 

1. Kinds of Guidance. 

Writers in this,field differ as to what they con­

sider:· should be included UD a distinct kin&i of guid• 

ance. lleyerse, for example • sets up the follow,ing 

standardc.. by which he dec ides whether a thing should be 

o ons:idered as guidance or as education. He sqsil 

"there must be two sets of differences', that among 
individuals''' i.e. individual differences, and3 
differences;: among possible courses· of action. If 
a11 individual is faced with a number- of alterna• 
tives::: from which he must choose according to his 
peculiar personal charaateriatiosf• ·this indicateS:' 
a- potential field for guidance." 1 

On this basis Meyerssc~aimasthat only the following 

types< can be correctly called guidance: vocationa--l,. 

educational, recreation£ • and community seryice • 

•••••• 
1. Myerss : op. o it.,, PP• 1'3;1..14:i 
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Ab analpsis of the opinions of six authorities in 

the field yields two conclusions. From lists ranging 

from four to ten different· kinds there was seeming 

agreement that vocational, educational and recreationa~ 

guidance belong as a part of every· schools guidance 

program. There is a startling absence on all the lists, 

with the exception of one, of any reference to relig­

ious guidance. 1 

2~ Descriptions of Various:·Kinds of Guidance. 

Because these fields lie so close together ~ 

careful differentiation is necessary. 

a. Vocational 

The vocational is father of all guidance programs 

andthus should be expected to be much better organized 

than all the others. ACco-rding to the principles adopted 

b.f the-National V~cationaliGuidance ~sociation in 1921, 

aad revised finally in 1937: 

•••••• 
1. W•L• Proctor in his Ed. and Voc. Guid. lists; educ~ 

tional, vocational, guidance in social and civic activ­
ities, in health and physical activities, leisure 
time~ and character building activities. A'.J. Jones in 
Z~nd. editi"on of his Prin. of Guidance lists: educatt 
tional, vocational, leisureptime, and leadership. 
J .u. Brewer in his Ec1uoation ·as Guidance 1·ists: ed­
ucational\ vocational, religious, home relationships • 
citizenship, leisure time, personal well-being, right 
doing., thoughtfulness and cooperation, and in whe~;le­
some and cultural action. D. G. Paterson gives in 
Student Guidance Techniques: educational, vocationa;l, 
personal (including socia~. emotional, leisure-time), 
health and economic. 



•vocational guidance ~sthe process of assisting the 
individual to choose an occupation, prepare for it, 
ent'er p.:pon and progress in it. It is concerned 
primarl17 with helping individuals make deatsions· 
and choicesr-:: involved in planning a future and 
·building a career--decisions and choices necessary 
in effecting satisfavtory vocational adjustment.•i 

At\,_comparieen ofthis well-thought out definition .and the 

first one of 1921 will indicate the progress and the 

changed attitude which bass been made in the field o:rr:· 

guidance. In the early years it was giving to a student· 

from an experienced teacher, et present it is assisting 

the student to do something for himself. This program 

attempts to conserve the benefits of an ecblcation and 

the native capacities of youth by fitting htm for that 

position in "•orking world" where he can get the most 

out of h~a~lf and contribute the most to society. 

b. Educational 
. . 

E.ducational guidance has taken on new significance 

just within the p~t few years as a result of the present 

emphaetsE:on specialization and what psycholoO:'Jl&SB 

~aught us concerning man• It is thus necessary to pre• 

pare youth in a better way to face life. The aim of this 

kind·, of gui4anc e is to bring about between an individual 

pupil with certain characteristics, and differing groups 

of opportunities and requirements on the other hand, a 

favour~ble setting for the individual' a.:: deveiopment or 

education. 2 
•••••• 

1. llyers~; :: op. cit.;._ P• 3:3 
2• Ibid. P• l~i 

. 
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To state this in more concrete terms it is helping 

the student decide what subjects he will take, what 

extracurricularc act-ivities he will participate in, which 

college he will attend if he plans to continue in school. 

This does not limit the possibilities of guidance, however 

for such matters~- as:~ how to take notes:, how to study and 

the use of libraries couiG,d. also be considered. 

c. Recreational. 

Making the most of one's leisure time is the es~ 

sence of recreational guidance• This does not effect 

many during the war crisis, but will be most important 

when the nodmafl routine of living returns again. There 

are several types of recreational activities such as, 

physical, soc ial 1 avocat ional, entertainment, end many 

different activities of each type. Not all of these 

are e~ally dssirable ·for all people.- The individual 

needs assistance in choosing that which will best suit 

him and add the most to his life. 

d. Community Service 

There is an area of guidance which deals with com• 
·-

munity organizationa1that pose to be service agencies. 

Ab individual will often need guidance in choosing that 

group to which he can contribute his time, talent, and 

mone,y in the attempt to help others. Some suggested 

groups through , which a person might serve are: 
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churches, women's clubs, men's service clubs, c4mlmunity 

funw1drives, parent-teacher associations, and all group 

whose workerss serve without p~. 

e. Religious / 

M.l men are religious by nature 1md yet in a d&l' 

of materialisa and humanism this aspect of life can 

easily be thwarted or expended in some manner contrary 

to its intended use. The mere cons,ideration of'this fact 

should impress one with the importance of religious•: 

guidance. The main function of' this program should be 

to help the individual find his right relationship 

with God and then with his fellowmen. If man is first 

right with his Maker, then all other decisions" and 

problems in life will be easier to ~ake and to solve. 

This phase of guidance needs to be correlatedrl witih all 

the phases of guidance, for the total man should be taken 

into consideration, his personality, background,.voca­

tion, educe.tion, health, leisure time activities-and 

anything else that may influence his rilligious nature. 

E. The Need For Guidance 

Guidance is based upon the fact that man needs 

help. ·To a greater or less degree all men need the 

ass'istance of others. One has only to look around and 

see the wasted ]ives and abilities that might have been 



saved if there had been some one to help. 

Man spends his early years of life in absolute 

dependence upon others. He receives much help in the 

p~sical sphere. but all too often the social aspects 

of his life are neglectedas he grows into adulthood. 

Thus physically people become adults. but socially and 

s.piri tual]3' a group of immature indi viduals• 

1. From the Standpoint of The Individual. 
' 

AI number of factors f:rom the ·standpoint of the in­

dividual malte the need for guidance an imperative. 

a. Criticaiil period of adolescence 

DUr.ing this period, emong other changes and de• 

c·isions to befmade •, man makes his three greatest de~ 

ciai.ons ·of life: the choice of a life leader,, the 

choice of a life' B3 vocation, and the choice o·f a life 

partner. 

b. Changing home life 

~inoe the home no longer occupies the central place 

in our American life, it is necessary to delegate the 

guidance of youth to the public school or some other in­

stitution. Divided homes, working parents. irreligious 

fathers .~ m.otbe~~r- cannot give the leadershil and 

training that growing youth require. 

o. Changing conditions of labor and specialization 

The movement today is ~ from the individual and 
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his interest. He teJids;= to lirecome lost in the· mass and 

to be:rrt4gin:l:to::ted! in SoJne job which he do.es not like. 

:Much help is' needed along this lline to prepare a man 

forrthe position in life which best fits his personality 

and abilities. Wobinson says: 

"There is no greater service which one man can render 
to another man than to help him to find h~self, to 
open his eyes to see the great needs'' of the world for 
s~rvice, and to help him to answer fGrehimself the 
q~estionr,. lfiow:::-can I, such as I am in ability, health 
character, end 6pportu»ity find my best place for: 
service and use that place for my own betterment and 
thatt of humanity?'" l.l 

d-. Changing moral and religious conditions~ 

The church has lost its plaoe of leadership. Re­

ligious:: activities are, in many casres:--• forced into the 

background. AI· great many people are far more lUaeral 

in their beliefS$ more tolerant of those who differ 

from them than before.. Things that were hardly spoke&Tl 

about 1 n the society .of a few years ago are now pra:c­

tticed'Jpubiicly. Racketeering,. graft, cor;ouption are 

everywhere sppar.ent in p!Ali tice&:'t in buscin.ess~* in gov­

ernmnent, even in the church. Some of the old virtues 

like industry, thrift, and honesty, have in many casess 

been the agtual cause of poverty and suffering. 2 

certainly wise guidance is needed in this changing 

sphere. 

• ••••• 
leRobinson, Clarence C.: The Find Yourself Idea?, p.vii 
2~Jones::: op. cit.,, P• 29 



e. Higher education 

Contrary to much popular opinion those in higher 

educational institutions need guidance even more than 

those who do not go so ~-arr aeademica:lly. k·youth begins 

to realize man's- mastery over nature, and is sometimes 

tempted to feel self-sufficient. One in a position 

like this needs the help of a mature person who can 

guide him past the many pitfalls and bring him at last 

to that place where his newfound ability and wisdom can 

be directed into us~ful channels of service. 1 

Z• From the S~andpoint of Sbciety. 

Society also has a claim. Its very safety and<: -

progress demand that each individuad be in that place, 

occupational, civiccand social, where he can contri• 

bute to the welfare of others and contribute his best 

to this welfare. Thus in all guidance activities the 

needs of the society must be consfidered • the respon­

sibilities one has and the contribution~which the 

individual receiving the guidance will make. 

F. Stmmlary 

While guidance may be considered·, in many wa:ysr, 

•••••• 
1. Gaines-, R.E.:. G'Uid:lnggeii.Gi"owing L1-fe, PP• ~16tf!t-7 



in this study it is considered as help of a personal 

nature given to an individual with the hope that he will 

find the solution to his problem even as he that is 

®ing the guiding found for himself' in an earlier day •. 

Guidance is not doing something for another, but:. BSfsis~ 

ting the other to do something;; for himself. 

In a histor;ical survey of the guidance program it 

was:" found that men have always been interested in guid­

Mce. It was perhaps in Engl~d ®ring the a:eventeen­

eth c~ntury that the guidance movement first did much 

on a large scale. Vocational guidance was the fore­

rnmer of all such programs and out of it many other 

programs~developed and still from it many techniques and 

methods are derived. 

Froni an analysis:: of several authorities-:; in the .,. 
field of guidance two cone lus:ions:.( were derived: 1. the 

s.-eeming agreement that vocational, educational• and· 

recreational guidance 'Ire long as a part of every schools 

guidance program. There was a great va;riety of opinion 

assto the place other forms~of guidance should have in . . 
such a~ program. 2. There was the .startl"ing absence of 

any mention of religious:t guidance, or even aythin~ 

that comessne~.:- it~ with the exception of one authority •. 

The purp._oses $1d descript_ions of some of these var:ious 

guidance programs:: were given. 

~m the standpoint of the individual it was seen 



that the chsraet er 1st ic a of man and the changing con­

d·itions 1n the home, in industry, 1n the church and its 

influence, in the moral standardS."' and iller eased ed­

ucation all make it necessary to have a more .inclusive 
.. 

and better:- organized:\ guidance program. In or&erc ,[to get 

a3. real appreciation for the need ,for guidance one must 

consider the claims made upon an individual by s:ociety • 

In the next chapter the principles of guidance and 

the organization of a program of guidance will be con• 

sidered:~. 
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CH.M?TER III 

ORGANIZATION AND ADMINISTRATION 

OF 

THE GUIDANCE;; PROGRAM 

Ne Introduction 

It is not possible to separate the different kindSfi 

of guidance into categories and expect to have an effec­

t~e program. The probl~s that one deals with are often 

related with several phss.:ea-, of guidance. Yost schools~:; 

have only a~ small staff to handle their per<S·onnel work. 

It is therefore important that these men be acquainted 

with the overall picture of guidance. Thi&-> thesis..s will 

take just such a view.,, giving special empha'S iss to the 

r el igi ous aspectS"' of such a program. 

The present chapter will note some bas·:io principles 

to be followed in establishing a guidance progzam. The 

personnel of the program will next be con~idered. then 

some methods of administering it and finally mention 

will be made of the place tests and records have in 

such a program. 

F. Basic Pr:inoiplea:~ in a:; Ga\idanoe Program . 

Guidance is a large field and inoludessmore things 

than ooul4jpossibly be considerld in aetail in this 

present work. B'ec,ause of this fact the following list 

·' 



of principles is- given.l They should prove invaluable 

both in organizing and in evaluating an existing program. 

1. The primary purpose of guidance is not prescrip­

tive but rather works toward the goal of self-direction 

for each pupil. 

2• The program should be organized to care for-e prob­

lems that have developed, to prevent such problem~Jfrom 

arising, and to help each pupil secure for himself the 

most productive and pos~tive experiences. In other 

words:; to cure, prevent andto enrich. 

a• M.l aapects of the program should be correlated 

through the personnel force. 

"AAwell organized program should include spec is-lists 
in various fields, as for example, a vocational 
counselor, a psychiatrist, a specialist in tests'\ 
counselors on aoademic questions, activities and the 
like. M.ong with thisc; group there should be one 
person who specia-lizes:.' in religious::: adjustments. 
Fesides making a contribution as ac' specialist in 
helping those with a strictly religious problem he 
will be able to show to the other counselors the 
religious~ iJ:rlport in and behind each case with which 
they deal. Rellgioussproblems are seldom isolated 
from other problems:; thus these personnel ·workers': 
must work in· the cdos-est harmony'• "11 22 

4. Every youth in the school should be able to 

•••••• 
1'• Thes:e statements are for the most part a summary of 

material gained from the following sources. 
Jones, A'.J.: Principles of Guidance 
Hamrin,. S.At.: Guidance in the Secondary SChool 
M~, Rollo: The Mot of Counseling 
Merriam, T.w.: Religious Counseling.of C-ollege students 
MyersP,, G.E •. : Principles::.: &ad Techniques of Vocational 

Guidance 
Williamson, E.G•: Introduction to High SChool Couns~ling 

2~ Merriam: op. cit.,, P• 27 



reaeive the benefit of it, and not just periodically. It 

should be a. ccntinUQus~program extending over the youth•s 

st~ in the institution_and afterward if neoessar~. 

5. Slllch a program should not be thought of sa; another 

addi~ ion to the program of the school. It should hold ac: 

a·ef\tral. pos:ition. 

6~ To be mos'ttl effect iVJ! it should grow out of· and be 

carefully adapted to the needs of the school it is to serv$. 

Often a gl!eat mistake is made here for the attempt isf.' 

made to superimpose a certain kind of program which is func­

tioning well in another institution, but is not appropriate 

for this school. 

7'• In order to make a real contribution to youth it 

should take ibto considera.t ion the "'tlhole person"" and not 

merely a particular aspect which seems from surface~ o~ 

s'ervation to be cau.sing the trouble. 

8~ It is important to take into oonsideratio1all of 

the institutions which exert an influence on the individ~ 

ual;; home, church .commumity,. friends. It should seek to 

utilize,, supplement and enrich the guidance experiencesc·; 

provided pupils by these institutions. 

9. The keynote to effective g}ll~· idano e is to have a~ 

c·ontinuity of contact between the counselor and counsellee. 

ThusB it is best to assign them together for the entire 

stay at the institution. 

10. It is not enough to provide time and facilities 



for oouns~ling unless the guidance leaders~: are gJ.ven 

the .opportunity to contact the students, else howrwill 

they be able to exert much influence overthem!' The~e 

leaders3 should be called upon to sponsorr certain olas·ses=-; 

or •$1vities a-ss well as to teach a few:,,h&.urs'i The 

"ttersohal touchtttt is most important in working w1 th people. 

11. The character of the existing personnel should':. 

be considered before a guidan~e program is set up. Choose 

those teachers to work in such a program who have the 

right kind of personality to fit them for this task. 

12• Tt> 'b:e effective, guidance should be objective,, 

that is:;. based on obj eotive facts as much as is possible. 

This is Q-est achieved as a resu:tt·. of using tests and 

measurements. In conjunction with this a cumuiative 

record system should be set up and. loa a ted in a c entra'l­

i zedcllocat ion where all thos·e that shoulcL will be able· to 

have access to it. 

13:• M.l persons engaged in personnel ·work·, es!Peoi'• 

wlly the guidance leader should be students of their 

canpuB'i They should unders.tandd the social fore:es:: which 
1 

influence the life and thinking of the students. 

1:4 A~ fundamental principle to remember in every 

set ivi ty • in all forms;' of punishment , in each int erv iew•• 

istllat the purpose of such a program is to develop their 

pers:ona'lity and if in a Ohr'd.st ian o·ollege the spiritual 

••••••• 
1. Merriam: op. cit.,, P• 3~ 

.. ·, 



life of the individual. 

l~ It is not enoqh just to dev·elop a good guid­

ance program. Provis.ion should also be made to check up 

and evaluate the guidance program as well a.s-,-to make new­

additions if they are needed. 

O~• Personnel of the GU1idance Program 

K$fore the VBrlious persons and groups are taken up 

individually • it would be well to state that~ everif pro• 

gram does not have to be organized in just this same 

for.m. The size of the institution, the number of avail­

able workers, the needs and the stage in the develop­

mentt of suCh a program are all determing factors~ 

M.l personnel· of a guidance program are usually 

working in close contact with people thus one is justi-.. 
fied in sayini;" that the type of training and personality 

that should characterize one individual can apply to 

the other._ 

1. SUggestions for All Personnel. 

a. Personality. 

Personalitr~is one of the elements in life that is 

harcli to dtefine or analyze and yet it is most important. 

It m~ be saie to say that the possession of a good per­

sonai.ity bJ:/a guidance worker is of much more value than 

~,brilliant scholastic record or any other quality. 
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The results of two studies made among 312'2teschers.'· 

in sevwn differ:ent states and 2•268: st!ldeats from schoolss 

in the same states reveal that the charaoteristics··most 

often marked by them as the qualities the,y like to see in 

a worker with youth were friendliness and the ability to 

get along with others. 1 ftrther Ati.ler makes the state­

ment that "'the technique of treatment must be in your'"" 

self.wu2 Hamringputs it this way: 111the success of the 

guidance program; like that of the extra-c,.ttrricular and 

curricular offerings of the school depends upon the per­

sonality and ability of the teaolier.•l! 3 ROllo May stated 

that if a man is to give courage and inspiration to another 

he must first have something to give and then be able to 

express himself in such a wa,y that the couns~llee will · 

aocept it readily. This makes a good personality a nec,ess~ 

ity. It may be stated further that 

"'the worlter with youth must gather all the threads of 
influence and weave them consistently into the fabric 
of character. He. must be to each student an. intelll30· 
tual guide and stimulu~ a refining influence, assre­
ga.rda_: the amenities of life, an upholder of the aims 
and idealssof the school and an inspirational foroe 
in str-sngthening moral fiber."" 4 

C-ertainly these qualities are among those requiredd in a 

leader of youth. 

• ••••• 
1~ Hamrin 1 , Si.M.;: Guidance in the secondary SC}?.ool, pp.4lo .... 7 
2'J :May, ROllo: The ~t of Counseling • P• 165 
3~ Hamrin: op. cit., p. 415 
4-~ Thomas•Tl.ndal, E.:V • .: Junior High SChool D1fe 1 P• 16 



The following ten qualities are a fine a~tempt to make 

the meaning of personality more t~mgi'ble& 1 

1. First impression-what he makes on his students. 
2'i Poise and self-control, the ability to reserve 

judgement, control the emotions, and to remsrln calm 
in spite of provocation. 

s-• T.eaohing voice-the clearness, pitch, and quality of 
the teacher's"voice are potent factors in success-
ful-. teaching. · ' ( 

4. Optimism, oheet'\fulness:, humorr; freedom from se!;f'-
pity. 

5. Surq;>lussvitality -this revealss itself in one's:; acitions 
6~ S~ncerity . 
7. S:Gc ial qualities::. ability to meet people, to be a good. 

follower, rise to all occas~ons. 
a. Initiative and diligence-the ability to enrich the 

experience of youth with novel and varied materials 
and activities. 

9~ Deoisdveness-ability to make a fair decision promptly 
and st iok to it. 

10. Teaching power-ability to inspire. 

When a teacher failsshe is undoubted~ deficient in at 

least one of:these qualities. 

b. T.Z.aining 

Persons who plan to do work in some spec iaai zcedt phase 

ofguiclimce need::i. extra training along that particular line,, 

whereas~all others would profit greatly by taking work in 

the following fields: guidance, general psychology, testas 

amd measurements>?, mental hygiene, s:ociology, childd psych­

ology, educational psychology, social case work, school 

administration, and personnel a&ministration. 2 ~ome 

practical experience should proceed~an attempt to do guid­

ance on a'·rtdde scale. Kotive participation in extrMcur-

• • • • • • 
1. This list is a P.)llt.a;phrase ofC a list presented by 

Hamrin:: op. cit., PP• 4·1&.22? 
~ Ibidd. P• 425 



ric:u;lar:· ac·tivit ies helpS'' to develop one'S:"'·~ abilities~' ass 

well as to reveal the value of such organizations for 

future guidance opportunitie~. The development of a 

guidance library.,the visiting and studying ot schools:::: 

having good programs':; participation in and observation of 

local and national organizations dealing with youth, 

making case studies of individual pupils.as,:;well aS''' being 

actively engaged in youth work are other excellent methods:-· 

of ~road~ning one•s knowledge and sk1ll of this most ~­

portant field. 

2• The Alministrator. 

In most institutions the administra.tionn of guidranoec 

is~:;crarriecb by the already overloaded pres:ident. For the2. 

best resutls however one man should be allowed to· spen45. 

hissfull t~e in the development and promotion oftthiss 

program. The title "Wiministrator ,"11 need not be atta.ehed1 

to him. Perhaps it would be better:·· to call. him director 

tf guidance or persGnnel work. His biggest task at first 

will be to win the interest and support of his fellow', 

faculty members and then of the· students. 

At· program of training. for his coll_eagl_les can be in-­

stituteds5.in the endeavor to make them more proficient in 

working with their students. The first step in such a 

venture should be to provide ss...:l. information concern­

ins the objectives ~: te.chniquea:' of personnel work. 
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This mS\Y' best. be handled through the teacherssmeeting or 

through mimeographed articles sent to eaoh teacher. The 

development of a reading program, inviting specialists to 

lecture, the holding of the ·~ase conference• , where a 

few. well~~alifiediteaoherssmeet to discuss and exchange 

opinions on 88Certain student, are also very profitable.l 

Atse the program grows the administrator should be the 

coordinating center and the one heldP responsible for its 

continued development. One of his most important duties is 

to choose those who are really qualified to assist in the 

program of guidance, either as counselors, adVisors or com­

mittee members. The preceding section indicated that not 

all teachers·: are qualified to do thistype of work, largely 

beaause of their personalit7• 

The great importance of the administrator.:; the nec·ess• 

it1 for a good training, a winning per~onality, and fine 

organizing ability indicate that this position cannot be 

easily filled. 

3:~ Teacher.O:ounselorr.-

The su~j ect ·matter teacher is the person who holdst:::~ · 

the key to any successful guidance program. No school. can 

supply enough full-time counselors to do the Job of guid-

•••••• 

1. Wl~liamson:: op. cit., P• 284 



anc e that needs to be done. If the teacher b eoomes a=>. 

teacher-counselor, most of the preventive and directive 

aspects of the guidance program will be taken care of, 

leaving only the curative phase for the counselorl 

Each teacher should acquaint h~self with the personal 

re~ords of each of his students. On the basis of the faots 

found here and personal observation and acquaintance with 

the student he should individualize &13 far as possible his 

teaching in terms of stUdent attitudes, interesttFi abil• 

ities, needs and goals~ The old fashioned, routine method 

of mer:ely teaching the subject matter needs to be substil­

tutecl· by th~ method of teac~·ling individuala? on the basis' 

of the above mentioned facts. 

The:r-personal influence of a teacher u~on his students is · 

great, in many cases even surpassing that of an individual'ss 

pa.t"entsf41 The importance of having the right kind o'f tllachers, 

livi~ the most exampla.ry life, eapec ially when one is con­

cerned with religious values, is emphasized in a statement 

made by Dr. La-ird T. Hites: 
' "The cla:ssroom is the most .crucial point in the educ&!IJ 

t tonal system. W.ith all respect to the c:tir i'st ian 
assocaat ion, oollege :pastors., and any number of other 
wholesome influences, the student at any institution 
asq~iresshis outlook on life, his religious and anti­
religious attitudeS"i from the content and method of 
the cla~sroom. He absorbs his religion more from the 
personal religious faith of his teachers than from any 
other scurae.• 1 

The classroom t ea.cher can also b&; a great help to the coun• 

..... •· 
1. Hites, Laird; T.: The Effective Christ ian College, P• 73 
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selor and the formal guidance program. One author said: 

"Neither the work of the counselor nor that of the 
teaaher can achieve max>imum effectiveness without 
being supplemented by the assistance of the other."'l 

Perhaps the greatest contribution to the formal guid· 
\ 

ance program is made when the teaBher contributes his ob• 

s ervat ions and comments, a.s~3 he has noted _them in the cla-ss­

room, to the counselor. N~few simple rules should be 

followed ifthe most effective help is to be given. 

1111. Be sure that personal defects do not color your, 
obsel'!Y'at ions. 

2~ Attend to things at definite times •. During study 
periods note reading and study habits, signs of 
nervousness. As the students enter in the morn­
ing note s:ignssof rashessor any unusual changes 
in a:ppearance. Check on social behavior during 
free periods or before and after school. 

3. Practice m~ing accurate observations. 
4. Be certain you have done ample observation before 

you sttartt to interpret. 
5. There are two types of observation that should be 

useditogether: a. finding type, the gaining a 
general picture. b. specific type, seek answerss 
to certain quest ionss and record by the use of a• 
check' list or some s.uch method."" 22 

It shouldbe the aim of every school to develop a 

corpss of teacher-counselors who have received some train-

ing ~ guiciimce and who will be able to supplement the 

work of the counselors. This contribution will save many· 

students from becoming oases for curative treatment and 

will also give help to that large number of students who 

w.oulds:i ne'iferc visit:. a counselor, and yet who need:J help • 

•••••• 
1. DU.nsmoorr and :LUller:: Guidance Methods for Teachers, P• 13 
21 Hamrin: · op. cit. • :·) Chapter 4 
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4. Faeulty C(()mmittee on Guidance. 

The counselor and the teacher-counselors can be most 

diligent in their work and yet the guidance program of the 

school will not be a success. One writer made the state• 

ment: 

·~or any guidance worker to be able to perform the 
whole guidance task in any school, it would be necessary 
for him to have a complete training in all the tech­
nical pha;ses of the seven major areas of educatoion, ass 
out'tll.ned in the 08rd:inal Pr inc iples • nu 1 

The quality that is needed in the modern age of special­

~zation mori than anything else is cooperation. This is 

certainly true in the 84ministration of a guidance program. 

Each phase of guidance should be done by that agency or 

person which experience has shown to be in the most favor• 

able position to do it best. Thus in order to determine who 

is2 to do a?. specific type of work and what method:1 is best to 

follow, a committee should be set up whereby all the per• 

sonnel members of a school can work together. The size off 

such a committee wil~~ary 'with the institution, but the 
I 

following is ·a suggested membership: the director of guid­

ance, the deans Of men and women t ClaSS adVisors, director 

of health, the college pastor, and the librarian. If the 
' 

school has several kinds of guidance and they are admin­

istered by different person~~han are in the above group,, 

i.e •• voaational or educational guidance director. they 

should also be included • 

•••••• 

1. DUnsmoor and Miller: op. cit.,, P• 11 
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This group will have the responsibility of promoting 

proper faculty attitudes toward·j guidance • of helping to -

train the teacher-counselor, of acting as a ·~rase· conference•~~ 

At ~his conference group it should cons'ider a. few students 

./,"' each week, whether they present problems:; or not.· N&tual3;y 

it will deal with those who seem to be having special prob­

lems::! and pool their advice on howtto guide such individuals. 

Thus this conference will consider and reconsia~rtLhe .worM· 

attitudes, social develop~ent, personality growth, and ed• 
. 1 

uca.tional potentialities of each student. 

It is obvious that the only way to develop a;,-guidance 

program· that will meet· the _needs of all• ·to p~event over­

lapping of work done, and to assure the continued growth 

and maintenance for such &? program is to have a faculty ' . . 

O•ommittee repres:ent ing the varied interests:' of the school. 

5. Other Cooperating Persons and Agencies~ 

One of the great fallacies of many guidance program_s: 

issthat teacher advice and observations arethe only ones 

consiidered. It is true that youth are often very much 

different in the home and in the community than the.y are in 

the school. Thus no good guidance program will neglect 

the infor-mation that can be gained from 0 butside agencies 

or persons:"'- Parents, ministers, former teachers, employ ... 

•••••• 
l.DUnsmoor--Miller ;: op. cit., P• 280 
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era: and the leader:s of youth o:lubs1'1 are a few such indivicl;i,. 
' 

uaJ.s..s who can be of invaluable help. The principle that 

SAOU'ld be kept in mind be€6reecontacting such persons~-~ is 

whether or not they are known and whether or riot they .will 

receive the inquires in confidence. The only other way to 

s·eek their aid is to have an understanding with the oouns::elee 

and gain his permission. 

B'esi.des gaining informat ionJ. the above ment io~ed in­

ddvidual~as well as churches, industries~ or other contacts 

m~ be of value in aiding the reorientation or development 

of a particular student. 

All too often the school has felt its responsibility to 

a student come to an end when he gr~uates. This is not 

t:rue. The faculty should consider the importance of 

ha:v ing a follow ... up program. This arrangement~.- will not · 

only help those out in the community, but will be a mean~; 

of determining the effectiveness of the present program 

of. the school •• 

D. Methods of Aaministering the Guidance Program. 

There are two general methods of administering guid­

ance which may be called, group guidance and individual 
. 

guidance. Each of these programs': has its own advantages 

and methods of procedure. 



1. Gr:oup guidance. 

Group guidance includes all guidance other than 

personal counseling and for purposes of convenienc.e will 

be divided· int& three c-ategories:: extra-curricular:· 

aQtivities; class instrustion and orientation courses~ 

Most schools which have a comprehensive guidance 

program, handle more of their worlt through group contaotso 

tha:n with students,, indiv !dually. Following e.re some reasons::. 

for this;: 

11 '1. It facilitates the use of the preventive probJ:bl • 
s:olving approach as. a means of guidance, sirme it 
provides the guide, be he co~nselor, teacher•coun"" 
selor.·, or teacher, with ·opportunities for observing 
the child at regu~ar intervals. 

2• It saves time and enerSJ: of counselor; sil'U1e·many · 
types of information of guidance value· are needed by 
all students. 

3'• It provides an _opportunity for students to learn 
from the group and from each other •. 

4. It gives more opportunities for youth and teacher to 
get acquainted , thus laying the· groundworl-t for 
better.· ind:ividual counseling. 

5. It a-ffords a medium for routine administration and· 
scoring of objectivestests~ and interest blanks. 

6~ It provides for easy consideration and so~Ution of 
problemssinvolving group opinion and par~icipation."l 

Ere Extra-curricular activities;• 

The activities in this category vaJ:y with different~. 

institutions, but they can all be classified under these 

three general heads~; athlet io, interest groups or clubs') 

and the student government. organization;• For many yearsr, 

0 6 e. II •• 

1. DUnsmoor~Miller :: op. cit.,, P• 10 



there have been· those who have felt~ that such organizations;­

and a-ctivities·have no place in the educational program. ·The 

testimonials~; of e4ilca.-tors;. and many graduates have ar~ed 

otherwise • the,t tlley make many contributions::) but eapeciealy 

in the field of guidance. 

(1) Aithlet ics=. Contrary to the· view held by many per­

sons that organi zed:l a.-thlet ic s ha.ve corr'l.tpt ed youth and e• 

.ucational institutions is the view expressed by Dean Ran• 

dall of B_rown: 

"The men who enter into the competitive relations whicll 
a:re opeped by athletic a.nd non-athletic a;ctivities get, 
by practica;l experience, aa insight into the problems:' 
of la<ter life which giveS' tham ar:: great advantage over 
the mere scho lar:• "" l · · 

In many ways the training receive& in athletics is better 

and of higher cs:li ber than that gained from .scholastic 

purpui ts. An incUvidue,l must meet~.:c•ertain elegibili ty 

rules:• he must be diligent .in his 'training, regular in his 

attendance at practic:e. 

The benef·i its from athletl'iiosr; a-re not. only- :reserved for 

those on the school teams, but for all persons who partie-.· 

ipa.':te in gamessof aa'ly kin&• They not only develop know~ 

ledge and skills of games, many of which Cim! l?e performed 

on through life to the enrichment of body ana:: mind,. but". 

they can learn team work, spdrtsmanship, ability to win 

and keep humble, to lose and not become diso~uraged~ 

•••••• 
1. Randall, Otis E~ :: The Dean' s<· WindOW!'i P• 16:9 



$'elf-control t, self-confidt8nce, honesty and fair play are 

a-lso learned. l 

(2.:)~Interest groups Ol" clubs. The variety of these 

organizations are almost limitless~""'hobbf;y groups;-, musical 

and li termy ac1iivi ti esr, men' a: and women t ss associations:~, etc. 

They can contribute much of value ·to the school 8lld to the 

individual. Often these activities· are c!oser to the in­

terests of youth than the offel"ings of the cul."riculum. 

They prvvide opportun iii esc for fellowship and the chance to 

worlt with individuals on something in which both pal."ties have 

a,common interest •. Many youth have found their life wol."k 

or hobby thl."ough using these groups as exploratory oppo~~ 

tunitiesf_. The relationship betweeen pupils and teachers 

·has also become enriched through such contacts. 

The institution profits from these groups by the develop­

ment of·;- school spirit and of a well-rounded social and cul• 

. tural life to combine with the intellectual empha-sis'-. !hit; 

~ility to stand on one's own feet and to be at home in 

social engagements is also fostered.2 

The guidance program can make anothel." important con­

tribution to these a,e,tivities:::-and to the students, besides 

supplying the proper persons for advisors, by acting aet\Jte 

agency that evalutes each club and club pr.ogrem as a whole. 

Recommendations can ~e made by the guiclano.e ~eaaers o.on­

cerning that· group which will most benef-it a pal."ttculta.r~-

..... .-
l.E.l.ake, M.R•:: Gil'idenoe for C6llege Women, P• 1'66 
~Hsmrin: op. cit., chapter 7 
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individual. One of the finest w~s of controlling a stu~~ 

ent'c'~me~ership in such &JDtivities is for the school to 

allow.· a certain period in the schedule during which time 

t·hese groups::.' can meet. In this~ way an indd.vidual will 

have to choose that aetivity which most _interests him. 

(3')" Student government organization. If the demo­

cratic form of government isto continue in the United/. 

Statesr• the youth must be given an opportunity to live 
"" 
it rather than just to study about it. s'ohools can he:bp 

out here by promoting the idea of student self govern• 

ment. They should handle their own disciplinary problems, 

unless they are too severe. The student government o~ 

ganization should be the unifying center for the var,6us~ 

student activities, i.e., literary, musical,· athietio and 

social asr: well as religious. Some institutions have gone 

so far as to allow student participation on the taculty 

guidance committee and to help determine the curriculum. 1 

Citizenship should be one of the goals of all edu• 

cat ion, and there 1 s no better way to achieve this than by 

allowing youth to assume part ofthe res~onsibility for 

their· own school life. Those who are privileged to study 

subjects dealibg with the democratic way of' life willi 

profit more because ofthis experience~and the others will 

receive something which they otherw.ise might never have 

•••••• 
1. Hamrin : op. cit ••. chapter 7 
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receive~ 

b. The Class3."Qom. 

The use of the classroom in the guidance program was 

considered to some extent·~ in an earlier sect ion when the 

tea~her's~contribution was noted. l The crle;ssroom is 

rea11·r what the teacher makes it. A guidance-mind:edd 

teacher will take every opportunity he has to give help 

to the individual. In making assignments for reportff, to 

be given, books to be read", e.nd projects to be worhed on,, 

the particular needs of the students sh~~li be kept in 

mind<l.and an attempt be madett>o meet those nee4s:J. 

w.ide awake teachers have .. been able to do a lot in this~~ 

WI\?'• The spir4.tL·o:f the clas~: room, which depends largely 

on the attitude and example of the teacher, is also a 

guidance factor to be kept in mind, 

c. Orientation O'Ourses~ 

These take va:rious:forms and occur at different times 

and places in the curriculum. The daily or weekly chapel" 

S'ervice mq be included here:. The types of spee.kebi.~ and 

programs~ as well as the opportunities given to students 

to paTt ic ipate, '·may all contribute to the program. 

Orientation courses are of special value as a means 

of acquainting entering students with the program of the 

•••••• 
r •. .Ailt:e,. P• :m. ff 
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school. They may help the individual adjust to his new 

environment, train him to think and to stuQ1, introduce 

one to nn·- fields of thought and stimulate interest in 

the problems ofthe d~.l In considering the religious::~ 

aspects. this type of program can also be of g~eat help 

in clarifying some of the spiritual problems~which 

bother youth·• and in explaining the differences· offbeli ef. 

These courses'· may be only for new members of the 

studh~ bldj and t·aJte,· place for a few days 'bdfor~= the old 

s~udentsFreturn to •cboo~. or they man be a regularrcourse 

throughout the year. More will be saidr.; about this in 

chapter ;. 
) 

The gu,idance of youth in groups sets the stage andd 

pa:vess the way for personal couns~ling. Most of this· S'eCf!lo 

tion will deal with the formal interview, the stepS':' to 

follO'fJ\:': and a few; rules to observe, and will end with a 

shortt cons:idera-t;ion of informal counseling. 

SEe The Formal Interview~ 

The interview is the means by which the material 

which has bien gathered· concerning an incH. vidual will be-­

come meaningful. The niaterials::mey be organiz_ed andi the 

gaps::' filled thus giving a complete picture of the student • 

•••••• 

1. B:3.a.ke: op.:. cit. • P• 134 



(' 
It al~o serves a~ a point of departu~ in finding out the 

difficult student problems of morals, moti_ve.tion , and 

attitudes that are not diagnosed elsewhere in the aoun­

eeling program. l 

}/ few,defini t_ions of counseling at 1this point might 

help tto desc!l"ribe the purpose of the interview in another 

light. lleye§r: s~s: ••it implles a relationship between 

two individuals7 in which one gives a cel:tain kind of 

assistance to the other."" 2 .Among other things Jones 

states : ·~t is not solving the problem for one. Coun­

s~llng. should be aimed at the progressive self~devel9Pment 

of the individual to solve his problemS(;unsssisted."'' 3 
.;. 

M:cording to !rollo May: "'Counseling is not argument. Orfe 

will point out possib1lities and thus gradually bring the 

s<tudent to an acceptance of respons-ibility for his con• 

dUct • and hisc: future.'"\ 4 

The counselor can no more expect to force people into 

his office for interviews than can the doctor get pattents 

from the streets. He must live an exemplar~ life. be 

frien~ly, practical, interested in others 1 and by so doing 

gain the confidence of youth and in turn be able to help 

them because they will come to him voluntar.ily. In ad~ 

•••••• 
1. WVilliamson: op. cit.. P• llfL 
2·-. Myers:::: op. cit.,. P• 261 
3. Jones': op. cit. • P• 276 
4. :May:: op. cit.,, p. 62 
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i tion to having a good personality, the counselor• should 

know' the best methods of dealing with ~eople. The follow•r:­

ing material should offer some practical suggestions on 

howuto interview. 

(1')) Setting for the interview. A! counselor should 

have m1 a:t'bt-active, _eas.ily accessible office, but at the 

same time off the beaten path, in order to assure more 

privacy. A-Toid making it too secretive, for this may 

d,efea.t the purpose. 

(2)) Pr-eparing -for the intervies. A counselor should 

familiarize himself with all the students, their back­

grounds, interests£• personalities and progress on the 

c·ampus. This will be in a general sense to be sure. 

However if the counselor is to have an interview with a 

particular student e.nd he knows e,bout it ahead of time, 

~e should get all the information he can concerning that 

person. With these facts in mind the counselor will be 

able to put the counselee at e-as:e by talking about a 

favorite interest of the student. This in turn should 

disarm any prejudice he may have against the counselor's::' 

office and gain his coa,ids:ence. B·esides.:::having a few: 

items in mind to use in startingthe interview,,·thisr~prep­

aration will a&so enable him to ask question~hat may 

lead to the solution of the counselee's': problem• l Not 

....... 
1. Myers: op. cit.,, P• 254 
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to be minimized in this prep~atory stage is the importance 

of c~nsidering the results of tests and other objective 

facts dealing with the party under consideration. 

(3~) Conducting the interview:. Following the prelim­

inary period of putting the visitor at ease, the counselor•· 

should make 1 t easy for him to tell his problem. Direct 

quest ions should 'be avoided until the student· is ready to 

volunteer:-· the information. Bee a good listener, allow him 

t·o t&Ut the thing out ~o you; and ask him questions to show· 

your continued interest, but don't let him stop on minor 

details. Encourage him to tell the rbl problem,. One 

should not allow himself to be shocked-- or offended. It 

is unwise to become too sentimental or to permit him to 

become dependent upon y~u·• A wise rule for a beginner in 

couns:eling is to spend most of one • a~ time in listening 

and little in interpretation. 

Following the confessional stage o.omes the interpret~· 

tional which is a function for both the counselor and counj 

selee worki~ together. The couns:elor should train him• 

self to become sympathet io • to be able to lnt er into the 

thinking and feeling of :lhe counselee. This does not 

mean, however, that there should be identification, the 

comparing of one'ssown weakness or past experienoesf with the 

c'ounselfe • but an honest recognition of the other 1 s;" pro~ 

lems~ The counselor should guar&1against reading into the 
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the interpretation of the other'sc<problems, wealmess:es 

and: tmdesira.ble characteristics which exist in his:- own 

personality. The counselor~ should not be dogmatic in 

his interpretations, bu.t mer. ely suggestive and then note 

the reaction of the counselee. 1 ~llo M~ gives the 

following test to use in analy-Z'ing a persons reactions to 

suggestions which have bee.n given him concerning his 

problem: 

·~. If counselee accepts the suggested interpretation, 
it may be accepted by both for the time being. 

2:' If quite indifferent;, the suggest ion not seeming 
to make any difference, discard the id:ea. 

3"'• If it is rejected violently, yoU<'have probably 
hit the spot. Retract and approach the same thing 
from another angle, perhaps~ he will soon give up 
his res,istence and admitt the truth even of the 
orrig:ina--lly,v rej eot ed suggestion·" z-:. 

The counselor shOuld be straight forwarw~in his an­

swerssand suggestions, and avoid hedging. The q~estions 

that are asked should be easily understandable. The one 

4oing the counseling should remember that his place is to 

bring to the students attention a possible course of 

aDtion through the consideration of e;lternatives•• Although 

one might have influenced the final choice to a great ex­

tent, the counselee should have the feeling that it was he 

who really discove~~wtthe solution to his problem. 3 

•••••• 
L. Cf1f.-. :Ma;y:: op~ -c:tt'~: •. ·:· :p.;·. 82-2 : · ~ ) ··, .": · 
.. Ibid~ : op. 146ti. 
3~• ct. Dunsmoor"'"!!iller:: op. cit.,, p. 272 



47! 

(41},' OJ.osing the interview-. The inter:vivew should not 

last to.o long,. nor can a problem of any importance. be 

selvedr: at on«*·. sitting. .Plana" for follow-up work are made 

- by setting another date for an interview'• In the mean­

time the cae:es can be rev~ewedi: and discussed with other 

counselors;.. 1 

B-efore the student·. leaves, a Joint decision regard'" ... 

ing" the course of action to be taken should be formech 

M<Vice- based:-l on little evidence should not be given a. 

counselee, even if he wants it, without first assuring 

him that it is ten.ta.tive. The pity of so many inter:views 

is that the youth leave with greater confusion than when 
./ 

they a.rr i v e<h 

(~)·Recording the interview. Sometimes it is well 

to askl the counselee if he caresf if you take notes during 

the interview, assuring him that they will be kept secret. 

Iftthis· policy does not seem best or even if it is used.C'• 

immediately following the interview the counselor should 

record the information which he has~·;gained during ~~·he 

interview. This is important if one wishes to do any 

ftlllow.•tup work with the youth. 

b--. Infortnllll counseling. 

Counseling is done everywhere and somet im.es the most 

•••••• 
1\ 0£. Williamson: op. cit.,, P• 116. 
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effective work is achieved by a chance meeting or in some 

informarl relationship. I1A. teacher meets an individue:l on 

the street or on the campusr• AI'- word or smile" may direct 

the thinklng and consequently the actions of the student. 

This is an important part: of o:ounseling:::because inlllueno:e 

is so strong, end this quality is expressedD. in any sit• 

ua.tion even without the use of words·'~ or with one inten­

tionally trying to do so. This should challenge each 

individual, but especially: the counselor, with the im­

por:tance of living an exemplary life and of taking ad~-· 

vantage of every opportunity to develop character. 

E-. T'.ests and Records::-. in GuJdanoe. 

The field of testing is very large and still growing 

in s·iz.e and importance, thus it is impossibleto do other 

than to mention this aspect of the guidance program •. This 

section-;will deal· with the importance and use of tests, 

Mffer.entt kinds' of tests and finall~·· the use of records 

in guidance. 

1. Importance and use of tests. 

To appreciate the importance o~·tests in guidance 

work one has only to cJ)'b.s"-e~e:' the use of them in ex.is• 

ting programs~ The schools having the finest d~velopeda 

depa.rtmentss of guidance often have a s:taff'or at least a 



director who g1vewshia'3entire time to administering,,grad­

ing , and explaining tests. Hamrin s~s: 

"
11t is as absurd for an advisor to attempt adTising 
without using tests, as·:· it is for a doctor to try to 
make a' d-iagnosis;:: and prescribe without the use of' lab·· 
oratory tests."1

' 1 

Effective counseling can only be a.chieved6 when it is supple• 

mented or, one might even say, when it is bas'ed on tests. 

Tests':can be best usedciwhen they are adm:lnistereo£1. 

over a period of time and the results recorded in the c~ 

u~ative record file. This enables one to determine the 

week points in an individue,l or the extent of' progress" 

which he has made. One should-be warned of the foolish­

ness-, of trusting in the results of one test; s-everal tests~ 

should be given. There are three things to look for in 

det erming whether a test is good or not; it t s r eliab"l.i ty • 

v~lidity and position in the norms• 2 The msdority of the 

tests today have these facts recorded on them, so that 

with a little knowledge of tests;, one can quickly deter• 

mine its value. 

Not only are the testsc." faulty at times but so are 

those who administer them. Care should be taken in these 

•••••• 

1. Hamrin&: op •. cit. •· P• 107? 
2~ The three points mentioned above are found in William~ 

son: op. cit. • p. 130• They are, how:.7 reliable or con• 
si~tent is the test? What is the validity; the degree 
of relationship with some accepted outside estimate? 
Norms·, the relative pl.sition of a. person in whatever 
groU!p the norms are based on. 
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two ma.tterssto get good tests e.nd well trained testers. 

Af>, generarl testing program is a normal part of the 

school routine. .A'· battery of ·them including • intelligence,, 

achievement, personality and aptitude should be adminis­

tered.:. to each beginni~ student. Some of these tests': 

should:"l be given to them each succeeding year as long as~ 

they are in the institution in order to determine the pro• 

gress or not made. If particular individual;are having 

trouble making adjustments • e.d.ditional tests~. may be a 

means.c: of discovering the reason. The En-glish teacher 

can help out by having each student write his own biog­

raph; or stories concerning his experiences. 

It is interesting to nde that H.L. H~llingworth and~. 

several other investigators report a tendency on the part 

of students to overrate themselves on desirable quali ti esc 

and underrate themselves on undesirable qualities, e.s 

compared with ratlngs made by their associates. This is 

an ilD!Portant factor to remember in guic.\ance, for it is:· 

not ho• other people rate one'ssabilities and traits that 

will influence a person•sscourse of action so much as it 

is,· how.: .. he rates himself. 1 

W4lliamson su~arizes the value of testing as~follows: 

"The sole purpose of testing is essentially this: to re. 
fine our impressions of a given individual, to make 

•••••• 
1. 01K :Myers': op. ott., P• 157 
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those impre~sions more accurate, and to permit the 
impressions~o be passed on to other p~ople who may 
serve the individual in a counseling capac·i.ty.'"' l 

2~ Kinds of tests. 

There are a number of different kinde of tests, many 

of which mq be used to good adtV'anta.ge in the guidance 

program. Eat:h makes a unique contribution to the study 

of the individual, one supplementing the other. 

In a sense the interview is a test. It supplies 

information a persod is willing to give in a face to face 

relationship. The questionnaire calls forth facts and 

opinions~which the person is willing~o ~hare. Intelligence 

tests indicate the student's~ability to see certain rela­

tionships and to acquire certain kinds of knowledge from 

hiseexperience • AChievement tests measure the progress 

or-development an individual has made in a certain field 

of endeavor. t:l:ati·ngs show.how different persons are 

affected': by the particular individuals"• &elf-ratings • 

biographies, diaries:: and other types of introspective 

reports give a good idea of a person' ss opinion of himself • 

T.he reliability of each of these tests depends2upon the 

interest and cooperation of the student. 2 

Rather than to take the~ime to list some of the good 

•••••• 
1. w;illiameon: op. cit. •, P• 129 
2'~ C£. S;trang, Ruth M.:: Counseling Technics in College 

and Secondary School, pp,. 8-9. 



tests-=, in each category, it would be easier to consult 

some of the text books in this field. 1 These next few 

years should see great strides maee in the development 

of tests even as:· was the case following World War 1. 

3. Records· and guidance. 

Unless one has a well developed system in which to 

record the data collected, both in readily accessible and 

undserstandable form, the time and effort spent in giving 

tests is wasted. In order to assure the proper kind of 

counseling and guidance this is also essential. A; record 

of the results of tests' taken, of counseling interviews: 

and::of adjustments of the pupil'ssprogram, of communica­

tion with parents and other pertinent facts should all be 

included in th~ records. 2 

•••••• 
l.F~llowing are some books dealing with various kinds of 

tests·: 
Freeman,FN': Mental Tests, Roughton Mifflin, 1939 . 
Hawke•• HE and others: The Construct ion and Us'e of AChie­

vement Examinations~; Houghton Mifflin, 193:6 
Odell, ow·:: Educational Measurement in Hiah Sl)hool, 

Century Press, p 1930 
Pintner, R.: Intelligence Testing • (Revised) Holt, 193:11 
T'erman,m~ Measuring Intelligence, Houghton Mifflin, 1937 
Tiegs, EF::Tests and Measarements in the Improvement of 

Learning, Houghton Mifflin, :J-939 
2·• The cumulative record form suggested by the American 

O~uncil on Education is one of the finest methods of 
keeping records. This form is printed 4n both sides of 
a sheet of cardboard 11 l/2;by 17 1/2 inches, folded 
once to give four pages. This is reproduced in George 
Myers book, Principles and Techniques of Vocational 
Guidance on page 242-244. 
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F. SWmllaey 

In the introduc~on of this chapter it was notec that 

the field of guidance was so extensive that one could not 

expect to do more than to touch the suffaoe. SOme of the 

principles for establishing a guidance program \Vere elal::i~ 

orated on in another section. 

The second section considered the perso.nnel of the 

guidance program. The importance of having a.- good train­

ing and a pleasing personality was empha.siz:eda Oooperat ion 

is the key word to a successful program, for ~ one person 

or few persons would be able to give the need~attention to 

each student nor would the,y probably be able to solve all 

the va,.iedi problemS<-• Jli1 administratorc is neeaed6 to organ­

ize· and--; to promote the program. He must choose the in­

dividuala:.., who will assist him as counselors. The impor­

tance of having teacher-counselors: a faculty committee, 

an organization in which all personnel workers are joined 

together; and the help of individuals and institutions 

ou\Side the s.chool were also noted. 

In the third section the two methods whereby guidance 

can be administered-, w.ere suggested. Group guidance 

which consideredi extra-curricular:: a.ctivitieSi'~ the class• 

roomn and orientation courses as the three main avenues" 

through which to work 1 i.s the most common form of giving 

students help. The importance of the interview and some 
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pr~tioal suggest ions on how to uee it were cons·idered in 

relation to personal counseling. 

The place of tests and records in a guidance program 

was touched upon in the final section. This is a field of 

study in itself, thus the suggestion was made that the 

conSideration of some text-books in this field would be 

of help. 

The next chapter w.ill deal with some of the prob­

lems which concern youth and a consideration of those 

which mq be pecu·lia.r to the students at Los Ahgeles 

Pacific O:ollege. 
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CHAPTER IVir 

STUDENT PROBLEMS WITH SPECIAL CONSIDERATION 

OF THOSE AT LOS ANGELES PM"IFIC COLLEGE 

A. Introduction. 

The period of adolescence is perhaps the most turbu~ 

le;1t time in man 1 s.~. entire life. G.B. Cutten has said: 

"the adolescent period is the time of the greatest up­

heaval and change in life." l Another writer in this 

field has made the statement: ttt!J.ife is one problem after 

another for the adolescent. "11 2 

When thinking of the pres:ent generation as eompa.redr~ 

W·ith those of the pastt,, the youth of todq have a much 

harder time. L'igon says~:: 

"The pr:oblems::1 of adolescence • a;s-c.the youth of todq 
faces them, are quite new. in civil-ization. One can 
read the wisdom of antiquity and realize?that the 
difficulties which beset every other age level are 
much alike, in ancient times and ours." 11 ~' 

Whereassthe transition period3between childhood and adult-

hood was only a few years during the youth of an earlier 

generation, it 18ft now::- as much as fifteen years:• In the 

past ,maTr iage, the establishment of the home and entering 

upon one' s:~ life work t®k plao e at an early age. T.Odq 

••••••• 

l. OUtten, G.R~ ::The Psychology of Chr-istianity, P• 276 
2. Rudis~ll, E.S.:: The Int~ate Problems of Youth, p.7 
3:'1. L'igon, E.M.: Their::·Future is Now.; P• 258 
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youth must del~ those things while spending many years 

in school and preparatory work. The many changes brought 

into ot,tr modern civilization by new social standards. in­

creased::-. specialization and mechanic ali inventions~: have 

made life more compleX>· for youth. 

It is obvious~tha.t wise guidance is needed by the 

adolescent of tod~ if they are to miss many of the pit­

falls which line the~~thw~ of life. In order to give 

such guidance it is important that one be a:equaintedsl. with 

the problems;:;with which youth must wrestle. This chapter 

will consider some of the main problems::of young people 

and conclude by noting any which ~ be unique at Los.'~ 

Abgelesc; P~ific College. 
"' 

B. Problem Areas of Youth 

1. Physical Development. 
' 

1]tis is the period when great ph)1'sical changes take 

place. The psychologists have done mankind a great favor 

by empHasizing the relationship between the ;psyche and 
. -

the soma. Physical changes mq have a. far reaching 

effect on the personality of an individual. This fact 

should not be overlooked in working with youth. 

In the early period of adolescence growth is very 

rapid• During this time the functions and processes 



essential to procreat-ion begin to show themselves in 

their initial ·stages, while other changes take place, 

whose connection with thl-procreative powe~s is only in­

direct. Recent years have seen a. greater oonsiderat ion 

given to the sex development of youth than was found in 

the past generation. Many persona' working in this field 

feel that even the present amount is insufficient. Thom: 

has said: "f'ear-:--, ignorance, and misinformation make rel­

atively u.nimportaatt. incidents in the individual's"' sex~ .. 

experience great problems•" 1 Perhapsc:many of the pro-

blems-young people have in relation to this physical 

change could be avoided if a proper present at ion andd ex­

planation· of it were made to youth. This should be done 

by introducing it before the period begin~;and gradually 

develop the adolescence knowledge of this part of life,t 

thus making sex one of the many normal aspects of life. 2 

.Ailother means of helping yo-uth develop properly along this 

line is to keep them busy 1 give them opportunities;3 and in­

terests which will keep their minds off sexual things and 

help -them to expend their energy in w.orthwhile pursuits. 

The problemsswhich arise as a result of general p~· 

siesl growth have been oonsiderea even less than those 

just noted. Increased str.ength and siz:e of legs and arms 

makes a~ tt:teen ager•11 very awkward"., and often he is the 

•••••• 
1. Thom·,, Douglas1 Normal :lOuth and Its Everyday Problems, 

P• 59. 
2• C·:f':. ibid: P• 44 



recipient of many remark~:which have a detrimental effect 

on those possessing certain types of personalities~ Other 

cha:racteristics of growing youth which may cause p~oblems' 

and misunderstandings are : increased appetities, the pro­

minence of nervous excitement and strain, skin disorders, 

periods of sickness., and fatigue which comes easily, T}lus 

it is important that a counselor understand personality 

and peysiology and be able to give sympathet ia: and sound 

guidance in problems~of sex and personal ~giene. 

For wholesome development proper social contacts and 

recreation opportunities:~a.re needed<in order to release 

excess energy and to acquire atlll and control in body 

movement. This is the period in whicli1habit~ standards: 

and ideals are formulate~• A~tinough physical develo~ent 

is but one phase of the toaal develbpment of adolescence 

it oontributessgreatlT,: to one'ssphilosophy of life. The 

following statement by Dr. Stewart~ is a fitting conciusion 

to this section:· 

"When for any of us nerves and digestive apparatus are 
functioning properly, when the blood is pure and the 
boat and brain well nour ished·l when a heal thy sex 
life makes for llormal soc iaJ. relations, when the whole 
being tinges with buoyanc,- •· power and endurance, then::. 
we m~ expect to find faith, h6pe, and love at their 
finest and best. ttu 1 

2·• Emotional adjustment. 

This is the period in which there are sudden changes 

........ 
1. Stewa-rt,, G.eorge: ».study of A&olescent Devcelopment, 

P• 74 ; quoted by Bannan on page 1a in her thesis­
The Problems of Modeun Youth in Light of Fourth 
G"~spel. 



in amotion. W~thin a short space of time a young person 

m~ ewing from moodiness to hilarious laughter and then 

just as suddenly become quiet again. N certain amount of 

this is good an& should be expe·cted for man needs the 

drive of emotion in his life. The adolescent craves for 

emotional experiences almost as much as for food and 

d<rinlt:. Thi·s iS:" not any more· the .fault of youth than it 

ts~of the society in which he lives for according to 

.&adler: 

"Twentieth-century youth live under the lash of a 
tremend-ous:=J st i:mulat ion. Never.~- before in the history 
of the worl~lhas there been so much to intrigue them. 
:Modern life is as.rcharged with thrills, and it is:> not 
strange that the ado lese ent should yield:l to the temp­
tat ion to experience these thrills."" l 

It is natural for youth to swing both directions from the 

"!J.ypothet leal state of balance011 in emotions.'!. temperament1.2 

When such fluotuat ions go too farr in either direct ion •, i. •• 

elation or depression, or when they occur too often, then 

one has a probllem. Often the cause for such malaaaust ... 

ments may be B" phys:iologicsi one. Ail individual may be 

too tired; he may have a physical handicap or some un­

known source of infection. The other great cause is: 
-

.from mental trouble. Ap individua'l maw have a wrong~~-

tttude; he ~ feel sorry for himself or be unwillin~; 

t·o acknoVr.l.edge his own faults<• The best method:l of treat-

,. ' 
• -· ~~· ~- t>.- ..._ .. •••••• 
1. Sadler, WUS~:: Piloting Modern Youth, P• 12 
2• Of. ::Burkhart: op. cit •• P• 73 



ment is to solve the physical hMdioa.p or sickness aadiJ. 

help the individual analyze his personality problem, a.t the 

same time giving him a purpose or challenge that will leave 

him no time to think of himself. 1 

.Ahger and fear-. two normal reactions of man can adso 

· Ca'Use great emotional problems:::: when carried. to extremes~ 

Anger may often be a defense mechanism. One failssto admit 

hi·s own defects and then takes it out on others in a "'bul-

lying manner"n • Fear is the opposite of anger. It is an 

attempt to escape from something •. This reaction is likely 

to develop into a more serious matter than anger. The best 

method·: in handling both of these reactionsc- is to face the . 

facts that are c=ausing the trouble and. to build a fa-ith in 

the individual. Burkhart gives this good advice, "'the way 

to keep an emotion f•Dm being pathological is to adjust at~ 

once to the situation giving rise to it."11 2 

The thtmg to remember in dealing wi~h adolescent 

emot tonal problemas iS'' that they a.-re immature and need 

more.intellectua.l rea.soni~ along with their emotional 

reao·t ions"• Luella. C::Ole gives the following suggest ions 

in dealing with youth along this line: 

1. Substitute harmless:-.:: for harmful modes of expressing 
emotion. 

• ••••• 
1. o:r. Jiurlthart: op. cit., P• 74' 
24 Ibid!\: P• 77 
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21. Teach them to react objectivel\7' to emotional 
situa.t ion a .• 

S-• Eliminate childish fears and anx-ieties. 
4. Train them to face unpleasant things instea&eof 

rl.I[).ning away from them and to accept c·rit ic ism 
without having their feelines hurt. r .. 

3l The Home and Famil~• 

s'"'adler makes the statement that "'the temperamental 

tendencies of youth are formed before one is isx or seven 

years of age."" 2 This impresses' upon one the extent to 

which a home determines the perasna.lity and character of 

youth. 

Young people are often blamed for their faults when 

in the madority of cases if one wtll really ex~ine the 

facts he would 1~ the blame on the home. Ittis·true the 

youth help to make up the home, but if it is made up in the 

wrong way the parents are partly to blame for the poorc­

leadership which they give. There are exo:ept ionss and ex­

cuses to be certain, but the f.act remahs:3 that what an in• 

ciivid.ual is in the home, the type of family life which 

he has· will express itself througlh his act ions and life 

in the outside world. 

Often the parents are malad3usted. The relationship 

between fat~~ and mother is anything but harmoniou~. 

This will be reflected in youth in the·rorm of nervousness, 

•••••• 
l.This is a paraphrase ·from Cole ,:r ... :: Psychology of Adoles-

oenoe, P• 10 \Revisea::·Edlt·lqn 
2:. S·adler ,wr;s:; :: op. oi t., P• 4 



· fears'' bad tempers or any other number of ways-. Dr. 

Wlilliam M White has<' s:aidi"k 

"~he child picks up the emotional flavor of the en" 
vironmann as effectively as a glass of milk in the 
ic·•-ehest aequire:8s the flavor of onionsr,; that might 
be lying nearley'. "" 1 

This poor relationship between parents has other effects. 

In an attempt to satisf'y the lack of love and appreciation 

not obtained from 6ne's life mate. parent•childifixations 

develop. This hampers the proper growth of youth, he is 

apt to develop an inferiority feeling and a wrong attitude 

toward those of his own age. The parent may be emotionally 

maladjusted, too nervous or fanat ioa;~. He or she may be 

jealous of the youth and attempt to lbnit his friendships 

and normal alevelopment and thus save the adolewent •ss 

love, time and interest just for h~self. 

Another great weakness on the part of parents is 

their failure to understnad the drives a~ needs of youth. 

They forget that the world has moved on s·imo e they were 

young people and they attmept to g9vern their ohild~en 

with rules used on them~t Many fathers and mother&.> show~· ac 

lack of oonl[iO:-enoe·" in their ~hildren or they scold(, nag 

and criticize them. The usual reaction to this is rebel­

lion, deeption, waywardness and bitterness. 

Not all parents are this way, for ·the majority are 

•••••• 
1. Aes quoted by M"erilr,, Lawrence Aft MoleS'Qence • Pt 77 
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understanding and interested in youth. There are, how.• 

ever, those parents who- are at the other exttreme. They 

fail to discipline or to regulate the life of their 

Crliildren at all. They seem to be di&:interestedri in their 

children or it m~ be a reaction from too harsh treat~ 

meailt"L which they received\ as youth. There are those 

parents who become so busy making money or enjoying life 

that they have no time for their children. The effect 

ott this~:;, on youth is very apparentt todS¥ as the number of 

d8:linq11ent youth increase. Such a' home lffe leads to 

other conditions a-lso; a c·onsciousness of insecurity, a 

lack of ambition in life, a rudei un~atheti~, an~~in~ 

dependent ~titude. The importance of having proper 

parental help is further notied:t: 

•The child, during growth deserves to be nested seour:s­
ly; he should not know.,,... anx;J. ety caused lly strife • di s:• 
harmony:- or unsatisfied longings: of either parent • His:, 
par~nts should be genuinely interested in family-life, 
throughout infancyJi childhood and youth • the C<hild 
who lose initiative in family affairs, or beoome timid, 
or too tyrannical; mothers~who wish to domineer,,or to 
evade family life, mothers whose desire is not to 
nourish life and feeling in children, but to absorb it 
tendi to produce children who fill our oourtss and 
ho spit a1 s. "'' l 

Abother aspect of family 1ife should be·mentioned. 

A&olescenoe is the period in which youth ~eginssto rea1• 

ize~ his selfhood~ and to recognize his ability to think 

•••••• 
l •. van Waters, Miriam::Youth in Cbnflict, P• 86 
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and to reason for himself. AS a result he throws off 

his former conception of parental infallibility. He 

resents being treated:t as· a chilli; and desires to be 

recognizect~. and appreciated. The adjustment the adoles.,. 

C·ent makes to this new situation is a great determining 

factor in the kind of problems-:: which are raised. The 

relationship with other brothers and sisters must not 

be overlooked. The number and extent of problems arising 

be~ause of other children in the family or the lack of them 

vdies from home to.·. home. 

In closing, although he craves liberty, the adoles• 

cent also wants protection. He longs for secure under• 

standing with his parents; he cravesschums~ real pals.1 

Parents frequently speak of family rights and wholly ig­

nore the e~istence of individual rights of each member 

of the family. T~ese latta~ rights become more individ­

ual as matueatiion takes:~,·plaoe. Eathera.s and mothers 

should make it easy for youth to assume responsibility for 

themselves.::. It is well to keep 1n mind-1_ that no matter 

how. well descended·i or how carefully;vg~arded boys and girls 

may be, ord.siss and dilemmas" will arise ·which need wise 

crounsel and t•tful treatment. 2 

4. Intelleotual.~evelopment and The Behool 

•••••• 
l.Ccr. Sidl.er : op. cit., P• a: 
2~01". Thom:: : op. o it. , P• xv 
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Progress is a key word for the period of adolescence. 

It is apparent in all phases of life, but espeoi~ly so in 

youth' s.s intellectual development. No longer does he be• 

lbeve everything that he is told. This wa~:true when he 

was:' a:::. child, but now .. he quest ions::; and isc interested in 

what is implied or involved in that which is presented to 

him• Tracy says: 

nr~ ••• in adolesotence, the mind grasps deeper meanings, 
sees"' more in the things that are presented to its'· 
view, beginss to make profounder interpretations of 
its experience, and to harness the productss of sens-e­
perception to the o:ategoriesc·of the higher thinking."· 1 

A&:: cording to Luella;: Cole, this period is marked by a great 

increase in the development of the following mental traits: 

judgement, reasoning, comprehension, _memory, and c·onoentrs-• 

t·ion •. 2 T'l:Le realization off the possession of these new 

men tali al)tli ties..s often leads to a res.-entment of parental 

and adult authority, -For youth is filled with the sense 

of his own greatness. If and when this occurss yoU.Ug people 

m&\Y appear indifferent toward:l their elders and seem to d.are 

very little about maintaining the stanclardss of home or school. 

Yet in all this emotional turmoi~youth !&:searching for 

truth and is in a very pliable state and weloomesc help. 

SUch help usually must be passive rather than active. Alss 

Thom said·: •tt m~ Bean nothing more than to administerr to 

the l:)ruise after one_ has stubbedr.i his toe. A w.ise person 

•••••• 
1. Tracy, Fred~riok: The PB,Jcnology of Aaolesoenoe, p.lB 
2. Ct. Cole: op. cit., P• 186 first edition 



will usually talk little and live a. lot:•"" l 

The problemss which youth have in school can often be 

tra.o edd to some cause out side the institution. Youth ent ere--­

school with the habits-" and attitudes which he has developedd 

at home. All ao rd ing to Van vtat er s~: 

"He carries his ready-made re~~llion, submission, fear 
of failure, dependence or sell.f reliance to school. Tlle 
childi reacts to teachers in ways already conditioned 
by the home."" 22 

Unless the teacher understands personality, her own in• 

cluded, she may by her attitudes and methods of treatment 

raise new proble~s~:; in the lives of her students. Before 

punishing "'.Problem students:"" at teacherc should be c~erta.in 

she under-stands:·: the total background'! of youth. Home 

problems, poor, health, and bad adjustment to the work de­

manded of them will all enter into this background. 

One of the greatest faults with the modern educational 

movement is its failure to indiv+dualize the educative pro­

cess. The varying abilities and interests of youth are' 

overl.ookedi. T.)lorndrilte::: has suggested that there are at 

least three distinct types of intelligence: the academic, 
3 

the mechanical and the social. Most of the e4ucatiional 

program is geared:i to meet the needss of the first group., 

Thus~, there are those individuals with great ability sitting 

•••••• 
1. Thom: op. cit., P• 13 
~ Van JMers:.> :: op. cit., P• 899 
31 C<ff~ A• er ilr : op. cit • , p. 282 ' 
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idly, uncharllenged in many class.= rooms. A'long with this::: 

group might be listed the dull students and the brillant 

students whose abiliiies are not taken into consideration. 

Thus they lose interest and often become troublemakers or 

develop personality problems. 

The present war situation and opportunity to .make 

big money, the"'s,treamlining 1111 of the subject matter, and 

the uncertainity of things today have caused many other 

problems. Often the subj acts taught in school do not 

tie up with interests or the needs of life. One writer 

has pu~ it this way: 

"The over-st~mulat ing experience of life in the com .... 
munity outside the schoolroom is, to a considerable 
degr.ee.,, guilty of malting- the taslts of the school­
room drab and unintriguing to the learner."n l 

.Aaother failure of the school system has been its lack of 

empha~is on c~a.oter. development. It has lost sight of 

spiritual values -iv!l., its desire to ·reach subject matter. 

The problems;~ raised in connection with youth' s· in­

tellectual development are many and varied. 1'he complex ... 

ity of the situation is well presented, in the words of 

Tlhom·:: 

"!All of the child goes to school, not merely his int el• 
lect. His mind is iri the custody of his body and his 
body affects= his mind. His emotions determine his 
a.pplioe,ti on and exert ions, and his interests influence 
his emotions. His social reactions guide his intel ... 
ligence and his intelligence determines his social 

•••••• 

1. ANerill: op. cit.*, P• 321 
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experiences_. The educational EfUstem affects the total­
ity of hie being; and his entire personality affects 
hie school standing and hie relations in the school." 1 

The nature of this thesis does not permit a consideration 

of all the pro'W."tems:· and their sol uti one here. The one 

helpful thing to ~eep in mind is~that the major res~onsibil­

i ty for keeping problems at a minimum rests upon the abil• 

ity oftthe tea~her to meet the individual needs of the 

students. 

5'. SfOc ial Development. 

DUring the early stages of adolescence, youth develop 

a" great interest in people. At first it is with those of 

the same sex then with those of the opposit~'sex~ The 

final stag' is &".narrowing down of interests" to just a few. 

The problems:: of this perio.d occur when youth are not able 

to make friends in the larger group and with those of the 

opposite sex. The formation of "'Oliques"11 and ""C,rushes"" is 

bad. Young people are beginning to feel grown up and de­

sire to be recreived0.a.nd tr:eatedi~by ad1:1lts as such. 

Often an ~olescent will approach this period with an 

inferiority feeling which he has developed;~ after being 

under the authority of others. for years. This has' to be 

overcome if the individual is to take his rightful place 

with those of his own age. To reach a satiafactory re.:.. 

lationship with those of the opposite sex is not always 

easy. The difficulty seems to be in proportion to the pre-



vious contact one has had with this group •. 1 

!¥-,strong motivating force v.rhich begins here and lasts 

all through life is a desire to be well thought of by one's::: 

fellows. Thus im.i tating and following the customs'' and 

fashions of the crowd~is:·:pow.erful. M'erill says: 

"Everything within the gamut of our daily:. experience is:: 
coming to be standari zedji,.•our dress;·, our·- mor.als:1 our 
manners, our relaxations, our thinking, even Qur 
vices;."" 2? · 

This fact indicates the cause of many of youth'sss~cial 

problems::-. W,j;thin recent years~: the socia-l and moral stan ... 

d<S.rdsshave been in a state of change. Thus in the words::: 

of Van. Water~:r-: 

"~he ability of the adult community to express its 
varying needs, attitudes and clpinions:" in so many 
different. ways;: i.e the chief cause· of present day 
adolescent confusion and instability."'' 3: 

Some of the characteristics of youth's:" failure to 

make friends are: de,ydreaming, antagontsm, attempts to 

monopolize;:: everything, and a tendency to be and diG) things 

dd. fferentt from the groups. The c-ause for this failure to 

make friendSrJmaU be because-' an individcilail. is siolt,. thU:S2he 

lacks·c· interest in others:• He ma;v have been thwarted in 

his earlier life by domineering parents::, or he m~ be 

selfish. There are any number of other reasons • but the 

•••••• 
le C~. Rudisdll: op. cit •, P• 53 
z• lifer ilr: op;. cit. t 'p. 3'7 3 
3'~ Van V/~Etters: op. cit. • P• 12:7 
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heart of the problem is beet des~ribe~~in this sentence by 

BUrkhart-: 11 '1n most cases th cause has some relation to the 

person' s-own attitude toward otherss and toward himself. 1111 1 

Tpe formation of undereira~e friendships causes pa.r~i 

entsr unlimi t edr:_ trouble. One of the finest methods by which 

parents:. can break up such friendshipS"' which their;' ohil<iren 

have formed, is to invite that friendi:ito the home. This:' 

will tend to show· up any weaknesses:: he or she m~ have 

against the background of the home. Thus the youth wilT 

be able to make his ovm deo•isi on. 2 Young peop:le shouldr' 

never be chidedn or ridiculed in relation to their friends, 

but should receive sympathetic understanding end guidance. 

The adjustments::, youth must make to their social en .. 

vir:onment a-re often many. If given in the proper~-- spirit, 

the help of adults is welcomed-:_ and certainly needed•· 

F,iOllowing__ are some suggest ions for youth, or adults help ... 

ing the adolescent, to keep in mdnd when making seoial ad· 

justments: 

1. nevelop a sense of security in one' s:-. social group. 
z• Bte able to get along with cthersF in ordinary re .. 

lat ionshipsfi 
3:~ Be able to take part in the work of a group, without 

- trying either to dominate it or-· to withclrraW\r;· from it. 
4~ B·e free from such extreme dependence upon one'ss 

soc ia;l group as not ha.v ing to worry what other' a'' 
are saying about one t s:: behavior or clothes, etc. 3 ~ 

5. D'evelop tolerance toward other nationalities, re.oes. __ 

...... ' 
le:B"Urikhart~: op. cit. •. P• 79';: 
z:-.cf·• Crole: op. cit. ,.p. 23'9'. 
3'.C1f'., ibid.: P• 10' Revised· edition 
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6~ Rfellgigues,.ll~nlopxnent. 

At good- religious l:lackgr.ound is the finest assurance=: 

of the proper kind of spiritual'. developJ.!lent • e;:l though even 

with this one m~ have many problems}• Perhapss the greatest 

religious problem with which youth must contend is making 

the transition from childish concept~s to a mature level of 

religious thinking. If the early teachers of youth would 

present:: religion truthfully, this change would no.t, have to 

be so great. A~erill statessthe importance of this fact: 

"'!tf there have been half-truth, side-stepping, bioggtry, 
literalism, narrowness··, in the early:: teaching which 
they have received:, the skeptic ism that develops;:: when 
they tu2m the unquenchable searchlight of reason. and 
aaa1ysi s::c: upon these. childhoodi cone eptSF' is certain to be 
extremely potent and highly disturbing." 11 1 

It is when youth have had.i a poor religious 'lackground 

that the results of s:cientificc learning have a negat·dve 

effect. The teachings of naturalistic philosophy and 

mechanistic,.., psychology which are closely related also do 

much harm. M. though childhood·. training may have been 

.poor, if aa-· the adolescent is passing through this cri t­

ical period relj;gious truth be pres:-ented: to him in terms 

of his experience and needsFrather than in theological 

a reeder.; and his qu.est ions be recognizedd as an honest de­

s-ire to lmow:N. and honestly answered as they arise, then 

youth will pa:ss:c into maturity without the 1111nevitable"" 

•••••• 
1. M"erill: op. ai t.,. P• 396 
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stage of •tor;turing doubt"'l. ·1 · 

Young people are very consc.iousr· of insincerity and 

bf.poca:oisy. These-, e.long with an emphasis~~ on eXternalities 

and negatives in re;tigious living are stumbling blocks.'' 

for them. The ado lese ent is consD~ous]¥ or unconS:cious]¥ 

searching for something to which he can give his entire 

life. If those repres·ent~ing religion in his environment 

do not pres·ent~: it as the grea.t est thing in the worldc• end 

by their example show that it can enrich and ennoble life, 

y~uth will continue~ their search elsewhere. S~earns says~ 

"No, youth is at heart•. anything but irreligious. :But 
as youth approaohes~'manh'ood its religious· interest 
will w:ane or grow.n just in so far as the influences 
and surroundings to which it is subjected are benumb• 
ing or stimuaating. To-day they are chiefly of the 
former kind. 1111 22 

The responsibility of adults who are interested in s·eeing 

the &piritual ad-vaneementL of youth is obvious;= if stearns·,. 

statement is true. 

The backgrotmds:'l. and present environm.ent of youth de..­

termines the number and kind of religious problemsnhe will 

have.. The following list by B~khart is an indication of 

what they may be like: 

1. '~at is God like? 2~ Does it do any good to pray? 
3~ Is there a hereafter? 4. What shall I think of 

miracles? 6. HOWI!.c does Jesuss differ from God(? 3 

•••••• 
l.C~~ MOxcey, M.E.::P~chology of Middle A&Qlescence, p.l7S 
2~. Stearns, A1•E• ::The Cha-1.lenge of Youth, pl: 75 
~~at. Burkhart: op. cit., P• 88 



74 

7. Health •. 

The physioarl condition is a gree,t determining factor:· 

in one's;;; abil1 ty te? adjust fiimself to iife'. The large 

number: of physical defects which pl'agpe=: the youth of this~: 

land is a-stounding~ high. Wed eyeSil poor hearing, in• 

correct posture, decayed teeth, infected tonsilssand 

nasal ab~ormalities are the most common p~~ical weak­

neeses of youth. Some of these defects mey hang on for 

years without being detected. The result is that social 

and!~ emotional male&justmentssare piled on top of a physical· 

defiency. often ob1scuring it and giving the pupil a. defect 

of personality •. l 

Mental health is closely related with the physical 

condition of a person. The number of youth becoming men­

tally ill has been increas~ng rapidly in recent years. 

The conditions of our modern society have contributede. to 

this. Long school days followed:,by a heavy schedule of 

extracurricular activities:::; home work, t-he radio 1 the 

movies, fast driving and crowdedtcities' tax the energy,, 

~ourcess and ~justi ve ca.paD 1 ties:.' of many youth. The 

economic.-~ ins-ecurity of a few-:·years ago and now the nervous 

tension of the war are got.conduoive to the growth of 

stron~~young people. Another thing that has many detri~ 

mental effects on the mental health of youth is the spirit 

eeloe• 

1. or. O:Ole: op. cit~ P• 71 Revis~d Edition 



of competition which characterizes Americana• The majpr. 

ity of individuals are condemned to failure before they 

begin. 

Leaders of youth should do all they can to help young 

·people keep the energy and vitality which charact eri z~s 

their age. More attention shOuld be given to the health 

of students by the $Chools. Feriodio p~ical e~nations 

and programs to develop the body should be put into effect. 

Sf_. Leisure. 

There existis today en ignorance on the part of many 

people as to the best method of spending one~ssleisure 

time. The amount of mental sickness noted in the last 

sect ion indi cat ee:: that youth must findi Sf balance b-etween 

work and plev. They must learn how to use their leisure 

time to cone:truct ive ends rather than exhausting them .. 

selves. The greater part of youth~s time is spent in school 

thus they should not spend their leisure l!rours seated in a 

grandstand:::. or theater. .Miolesc ents should be encouraged 

to learn to play, to develop social contacts and to do 

some constructive workt in the form of hobbies"· or crafts. 

O£)ns!tructive recreation is not only the best safeguard 

against unwholesome attitudes and habits, but one of the 

finest w~s to plan for e:.·:>rich life in flldulthood:'. If 

youth learns how to spend his leisure hours in worthwhile 

pursuits while young, he will have a well-rounded: life as 

all adult. 



9. Voc a.tion. 

The main problem'' of' a vocation cone erns youth in the 

later years of' adolescence. The problem,,however, would 

not be so great at that time if' during the preceding years 

a: little more attention were paid to the matter. Young 

p-eople should think of' the type of' work they want to do 

while yet young and then start: preparing themselves a.'E:oord• 

ingly •. l'he help of adults should be given to them. Teats 

should be administered to ~etermine their interests and 

abilities. Suggestions should be made by. adults as to 

different opportunities:: that are open andtthe type of prep­

aration that is needed. 

One of the big problems before the pres~nt war was an · 

opportunity to ·get started. in work. Most positions required 

some pra~tical experience and that was almost out of' the 

question Competition was stiff' and jobs were few-'• /('much 
• 

greater: problem m~ exist after this war, for many youth 

have had high p~ing jobs where no previowssexperienoe 

was needed'"t and little work required while on the job. This 

has certainly~ developed bad habits and as a result youth will 

be unfited for the more rigidi1demands of the post-war days. 

Naturally this2doesn't include the young men in the service, 

but they will face a big problem in that many of' them will 

have hadri no previous:· experience or ·training to f'it them for 

jobs. 
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Often youth enter vocations because their parents: 

want them to do so. Many parents were unable to a;chieve 

their i~eal thus the.y desire to have their children 

a1:hieve it for thems-elvesc. 1 That is deo1ded1.y the wrong 

motivation. One shoulclJ. choose a work for which he -has:: 

native a~ility and in which he is interested. Any other 
' aim will often bring nothing but failure• 

~ Uniq-ue :Problems at Los: .Angeles Pacificc- O:Ollege 

The yout]+ problems existing at Loss.Abgelest~ Pacifier' 

abllege are the same as those where any youth are involved, 

with the possible addition of a few others. The additional 

ones are determined by the type of institution which Los£:; 

Abglese Pae~fi~:Obllege is and they would undoubtedly be 

fotmd/ in all such schools. 

1. Relgiousr:; Standaras •. 

Los Angeles Pacrific College is a Christian school·1 

andi:lconsequently has certain standards which may appear too 

rigid for some students:-. Most of the young people coming 

from the Free Methodist Church, which is the sponsoring 

drenomination. are will aware of the standards and are 

willing to keep them There are a number of students, . 

•••••• 
1 •. cr. Burkhart: op. cit., P• az~ 
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however,.who often come to the school in order to sat­

isfy a parental desire rather than to fulfill their own 

wishes. A«.ong with this group are those who are sent • 

although never stat ed6. in such a wa:y, with the desire 

that they might be reformed~or receive some much needed 

cW.seipline. Then there is a final group which comes:· 

from a different church background and whose standards 

may vary from those of the Free Methodist Church. 

These con.frlicting viewpoints can often cause no 

small amount of trouble if the student bee omes openly 

antagonistic. There are often those students'· who rebel 

against the religious emphasis<': altogether# They us• 

ual~ succeed in making life very miserable for them­

selves and can cause much trouble among the other students 

e.s well as in the tobl school program. Tlfer attitude 

towe.rd these elements and-1methods which the adminis.tra:--­

tion uses in handling them will determine to a great ex--­

tent the amount of such problems on the campus. 

z• Vfide age spread. 

In some ways the w.ide age spread\ of the students is 

one of the great~st problems~ The agee-range from fresh­

men in high school to sophmores in college, with a few 

po st-gra.duat e students. Both from the administrative andn. 

student viewpoint this is a:difficult situation. 

It is probable that the high school youth lose m~ 



opportunities. for leadership development',. by the presence 

of the older stud-ents on the campus• The methodr of dis• 

cipline presents another problem·• The college studrent et:. 

can harldy be treated:~ in the same way as the high school 1 

youth and yet a. double standardj. d-oes"' not seem to be as 

g,Qod: policy. The acti viti es of both g;oupt:l tend to suffer 

and be restricted:.: by the other. High school youth are 
' 

naturally_ more "happy go lucky""·e,nd conseq,.entlY:' there 

is an absence of iahe college spirit: and atmosphere. 

S~me feel that the type of chapel services and speakers8 

arre often h•peridoby this wide age sprea.cb Part of the 

group have their particular needs~~.met while the other 

is" not pa.Tticularly helped• One of the ways to handle 

this situation, in addition to the att:eation that is al·· 

ready g~ven to Jnd.ividual needs in the class room and in 
.. 

persona-l conferences··, is to plan e;:: different type of 

chapel service for a.l least one ·day Eweek. The high 

school group could meet by itselffand ·the co])l"ege stud-ents· 

d'b likewise. mso:ussions:-; speakers,., end papers could b-e 

given dealing with particular spiritual and intellectual 

problems which would arise from such an age group. 

~~ Dbrmitory Life • 

.AA.final problem area to be consideredj here has: to do 

'wdth dmrmito;y life• The effect of the diffe~encea~in 

ages, also enters. in to complicate this problem• About 
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half the students live at their-(" homes· in the community 

and do not have their li vee c ontrolledc:; as much :tB some 

wayst~ as do the "inside1111 students. This also contributes;~ 

to the complexity of the situation. 
I 

Many of the high s~hool youth e.re too young to be awq 

from parental influence. Homesricltness·:, the inability to 

live in an environment where one has to "tive and take"" and 

the necessity for youth to work their Waf through school 

maw C-ause other problems:-. None of these problems~~need.i 

to ,be very serious,, however, if the proper adultt sURer­

vision is given. A/S a matter of fact they can be turned:~ 

into positive elements and become contributing factorssin 

one'setotal education and buildr.~.better men and women. 

The introduction of this chapter indics.ted: that the 

adolescent period is the most turbulent time in man' so: life. 

It was· further stated that the problems of adolescence as 

the youth of today faces them are quite new in civilization. 

Nine problem areasf' of youth were=-, considered-~ namely:: 

peys.ic a1 de't'elopment , emo.t ional aw.1 ustment , home and family-, 

intellectual development~ and school, social developent, 

religious development • health, leisure, and vocation. 

In the final section three problems which were not con­

sidered~·~ previously:{bUt which exist at Los Atlgeles--:: Pac ifi or~ 
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CCOllege were mentioned • namely-: those ar·ising because of 

the religious emphasis of the school, the wide age spread 

of students, snd dormi~ory life. 
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CHAPTER V 

A! SUGGESTED GUIDANCE PROGRAM FOR THE 

STUDENT RELIGIOUS LIFE AT LOS ANGELES PACIFIC COLLEGE 

Af.. Introduction 

This stud:¥)~ has progressed from a consideration of 

the need for gu:idance and its historical bacltground, 

througlt. the rather complicated stages .oftthe organization 

and administration of such a progr~. The last chapter 

showed the relevancy of such a program of gu~dance by 

noting many of the problems which confront youth. 

The fina:!, step in this thesis will be to make a: few. 

suggestions applying to the guidance of the student cellg­

ious life at Los· Angeles Pacific College. Not much of the 

actiual organization of guidance will be considered here 

since it was dealt with so extensively in an earlier chap­

ter. 1 The part which the college administration plays in 

such ~program will first be noted. The contribution of 

the curriculum,, the students themselves'., the community 

and the college church will also be considered. 

B. The Administration 

1. Introduction 

The policies and attitudes of the administration 

determines to a large degree the extent and effectiveness 

•••••• 

1. Intra., Chapter 3 
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of the guidance progr~. This fact is especially true 

in relation to gujdance andtt..he religious life of an in­

stitution. Los Angeles Padific College is fortunate in 

having leaders who consider the religious life of the 

schoorof prime importance. This section will consider 

three ways by which they make a contribution in meeting 

the religious needs. 

2. The Religious Emphasis 

The question is often asked;; "What justifies the ex­

istence of Chriatian schools in a day when they are having 

such a hard time to maintain themselves and when secular 

educe.tion has such a· well developed program?" The answer 

is that character deve~opment and~he individual needs of 

students have for the most part been over looked.in the 

modern public educational program. The Christian ·college 

proposes to meet these needs. The extent to which it 

succeeds depends very largely upon the administration of 

a particular instit'ition ., 

The philosophy of the leaders at Los Angeles Pacific 

College is summed up in the school motto, "~t First Things 

First••·~ The choice of faculty members: is made with this 

in mind. The spiritual life of an individual is as im­

portant as is his educational training. ~he place given 

in the program of the school for religious meetings, the 

type of chapel speake~s and the development of the cur­

riculum are all guided by the aim to put first things 
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first•-spiritual things. 

The responeibil'ityfor the religious atmosphere of 

t)lje campus rests_ upon the shoulders of the administra­

tive officers. For it is true that a. group will never 

rise any higher than its leaders in spiritual attain­

ments. 

3. The Faculty 

The classroom is a·very crucial point in the ed­

u~ational system. The student acquires his outlook on 

life, :his' religious or anti-religious· attitudes from 

the content and method of the ola'Ssroom. He absorbs more 

religion from the pers~nal faith of his teachers than 

from almost any other place. The importance of having 

good spiritual faculty members is testified to by the 

lives of many adults today. It w.as while in school that 

some one professor, or more, exerted such a powerful in­

fluence on them that t~eir entire lives have been en­

riched. The true worth of such indivicluals~on the faculty 

of any school is immea~nre,able. 

One of the values of small schools rests in the fact 

that more ·personal att~tion can be given to.the individ­

uarneeds of pupils. Every opportunity should be taken 

to promote informal relationships for from them youth 

receive values that can never b~ learned out of textbooks. 

Teachers should be encouraged to participate in student 

activities where invited. Class and club sponorships and 
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the holding o~ open house for student groups or classes 

are also factors that bind youth and maturity together in 

a profitable union. 

4. The Guidance Program 

Los Angeles Pacific Crollege does not as yet have a 

well organized guidance program. The dean of students 

and various faculty members do counseling .• but that is 

about the extent of their e~forts. Ar-guidancece~ittee 

should be organized: including the following members: the 

president, the dean of students, the college dean, the 

preceptress" and proctor 1 the libra.r·ian, the school doctor 

and the pa~tor of the college churc. This committee, under 

the leadership of the dean of students who is the director 

of guidance • should be responsibl-e for formulating and 

organizing the guidance program of the college. Such 

procedure would include: the choice of student advisers, t.!l 

the organizing of a testing and recording program, cor~ 

relating the various ac--e;ivities of the school to meet the 

needs of the students and promoting the development end 

interest in the program among the other faculty members 

and the student group. The committee will act as the co­

ordinating c·enter of all guidance work and should meet 

weekly through out the year to discuss the progress of 

the program and to c ons:ider special problems·. 

Under the testing and recording aspect of the pro­

much worJ:; needs to .. \1e.J.Qne~ Each entering student should 
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be given a battery of tests including the following:: in­

telligence, achievement, persone;lit7, and aptitude • .A!s 

was stated:, earlier, some of these tests should be admin-
1 istered> periodically and the rate of progress noted. 

The former minister, empl"era::.· and tea:chers of each stu­

dent should be contacted. Ibformation pertaining to his 

background-, special abilitiesc;, responsibilities and any 

other pertinent data should be gathered. On the masis:· of 

these facta better guidance can be given to the student. 

~ The Curriculum 

1. Introduction 

Aql the activities of the school are considered as 

part of the curriculum. Often the interests of youth are 

better met in extra-.curricular.- activities than in the 

general program of the classroom. It is also through the 

activities~' outside of regularr c·lasswork that the coun­

s:elorr is able to make his best con tao ts and t·o do some of 

the most effective guidance. At Los Ang,eles Pac-ific 

c-:ollege the aim of every activity is to develop Christian 

character. The three means by which this is attempted 

under the general heading of curriculum is through the 

subj eot matter taught • the orientation c·ourses g~~ven and 

extra.--c·urricularr' activities in which youth participa,te. 

• • • • • • 



2. The Subject Matter 

The content of the curriculum is largely determi~d 

by the state of California. The method of presenting it, 

however, and the application to life is left up to the 

teacher. At this point the Christian teacher can make 

a great contribution. the religious viewpoint can thus 

be presented to youth. :i'he teacher's consideration of 

individual needs and informal periods of counseling are 

most important. Thus not only can the teacher present 

facts, but she can mold Ch~istian character. 

In many of our schools today the science courses 

and those dealing with philosophy and psychology seem 

to try and destroy the religious faith of students. 'l'hus 

the value of having Christian teacher's present such 

courses is most important. 

3. Orientation Courses 

1'he changes from childhood to adolescence, from one 

school to another, from one community to another are but 

a few of those which youth must make today. And yet with 

all these changes many problems are raised. Because of 

this fact all schools should have orientation courses. 

Every entering student at Los Angeles Pacific College 

should plan to be present two days before the returning 

students. At this time the faculty and students can get 

acquainted. Tests can be administered. Conferences can 

be held with advisers and schedules worked out. In 



89 

addition, faculty members and representatives of the re­

turning. students can speak to them on various phases of the 

school life. Ihe purpose will be to acquaint the new stu­

dents with the standards of the school, the facilities of 

the school, the opportunities in the community, and to 

make suggestions as to the activities in which each person 

might best fit. 

A series of orient.::1tion courses should be given 

throughout the school. year. 'rhe leadership and the 

length of each subject studied will vary. There should be 

readings, lectures and discussions. The best qualified 

persons on the faculty or in the community ought to be secured 

to lead the groups on the various topics. No text books 

exist for such courses, but the material used might be 

mimeographed and distributed. 

All entering high school youth should be in a course 

that considers the best methods of studying, note taking, 

reading, use of the library and anything else that might 

help to orient them to their new situation. Two other 

cour·ses should. continue throughout the year. One to be 

organized on the junior college level and the others 

with the high school youth. Ample opportunity should be 

given for student questions. The main purpose of these 

groups is to meet the spiritual needs and problems of 

youth in a more organized and complete manner than has 

been true in the past. Suggestionsright be made as to 

the type of literature 'to be read in relation to their 
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devotional life, how to read the Bible as a means of devel­

oping one's spiritual life, and a consideration of the 

value of prayer and Christian friendships. A valuable 

part of the course will be that on mental and physical 

hygiene. It should consider the care of the body, the 

treatment of minor sicknesses, and the causes, symptoms 

and seriousness of defects in eyes, nose and throat. 

One of the most important and yet sadly neglected aspects 

of ore 's educati;)n is the consideration of sex. A con­

sideration of the physical changes of sex and the vhris­

tian viewpoint on courtship and marriage.would be very 

fitting. 

4. Extra-Curricular. 

More and 1nore educational leaders are realizing the 

value of interests not usually considered as part of the 

curriculum. If it is not possible to allow credit for 

them they should at least be given time in the schedule 

and faculty sponsorship. Such activities as music, art, 

athletics and special interest groups or hobbies should 

be considered here. 

in the past Los Angeles Pacific Gollege has failed 

to supply a well organized progrrun that would handle the 

field work of students. The school has many youth with 

a great deal of talent who should be getting experience 

and helping out those groups which need help. 1hus an 



office should be set up which will handle the outside 

work of gospel teams, singing groups., and speakers'• Fol1. 

lowing a little publici~y the demand for such groups 

should be gat. Some faculty control will be necressary,. 

however, in order that Q~rtain students do not partie• 

ipate in these activities to the extent that their 

other respons'ipilities:: ~ffer. 

At splendid program. of noon-day reorea.t ional act iV-·· 

i ties: has been inst:i tut ed"t recently:. This should; be en-­

larged':~ not only in s·cope, but in the type of aotivi tes.·. 

There should be a greater emphasien on musical, ~iterary 

and pu·blio speaking groups. Gardening, craft work and hob-

bies might a-lso be promoted .• 

activit es make is many sided. 

The contribution these 

One aspec.t is that they 

occupy the students time,. thus not allowing bad·) habits or 

attitudes to gain a foothold' in the lives of the youth. 

D:• The Student Group 

1. Introduction 

The students have a definite contribution to make 

in determing the religious life of the c~pus. Ar:t pres•­

ent there exists a. fine ~rogram of religious activities 

at Los Angeles Pacific C:Ollege which meet the needs:: of 

the youth-. Twot- groups that need a. little consideration, 

however, are the student leaders of the campus and the 

members of the two religious organizations. 



2~·• S:tudent Religious Leadership 

One of the fine characteristics· of Los Ahgeles 

Pae ific C•ollege is that the popular thing is to be a 

Christian. The faculty undoubtedly exerts.' an influ.ence 

here in their exc·lusion of certain individuals from 

t~ school and rightly so. The runount of initiative 

taken and c:ooperation given in religiou:s.l. things depends 

to a great extent upon the )t)·e of student ~l!adership 

in the school. The faculty should· enc<e>urage in de~ 

oo:ratic fe;shion the selection of this kind of leader­

ship. Such experience will not only enrich the lives:· 

of the youth involved but will be a strong bond between 

faculty and students. Student opinions and suggestions 

should be welcomed; they should be invited to sit on 

certain faculty committees-. The resp_on-sibility for::· 

handling the disciplinary problems of the students 

should be left to them, as far as it is possible and 

wise to do so. Opporrtunities"'to lead chapel and vesper 

services will be another fine experience for all persons 

involved. 

3·. Or-ganizedd Student Religious Groups. 

There exist at Los Atlg_~leso:Paeif'ior.O:Ollege, two 

religious organizations:..;; the Foreign Yissdons Fellowship 

and the Ministerial Nssociation. The members' of these 

two groups:.:: should feel their::· great responsibility for 

the spiritual leadership of the student body. Sometimes 
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the members of such groups fait to realize that their m 

ministry should ~egin even while they are still in prep­

aration. The ad<Vi.sers.-:-· of such groups should impress 

this fact upon their minds·. As a result their own s.pir it­

ual life should be deepened and in turn the whole spirit­

ual tone of the campus will be lifted. 

During particula.-r periods of religious empha'SiS' the 

faeulty should be able to count on the members of these 

groups~, to take the leadership. They might well give 

leadership and strong support to the prayer and Bible 

study groups:. 

Opportunities· should be given these groups frequently 

to present services to the entire student group. Perhaps· 

they could·, sponsor certain missionary meetings, or have 

their members:: preach in chapel. They should also always 

be on the loolfout for new,· recruits,·· for the Christian 

ministry. 

E. The Community 

1. The Atmosphere 

Loa Angeles Pae ific·' C:ollege has the great fortune 

of being located in a community that is quite shelteredi 
.. 

from a-ctivities:' and interests that are contrary to i.ts 

program. The school leaders" should, continue to stress 

among the town foJ:kl· and the business leaderS"' the im-.. 
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portance of keepAng the high moral and spiritual tone 

of the community. 

The college has a great responsibility for the com­

munity in this same respect. ~eing the largest insti­

tution, the college should pres~nt a program, cultural, 

re1igious and athletic in nature that will interest and 

help everyone in the community. In doSng this the com""­

munity members will feel that they really belong to the 

school.l and they have some responsibilities· to see that 

its program continues unimpeded~ This above statement 

daes not mean that all the activities of the college 

shou~d be for the community, ~or the school must keep 

a large part of its program for the students along. 

z• The Home 

A~prodmatley one half of the youth at the college 

are "!boarding"" students. For most of the.m the years 

spent at the college have been their first ex.per:iences'· 

away from home. SOme of them are quite young. Home­

sickness is thus liable to creep in, eapecially if they 

must stay at the school during a vacation period. Any• 

thing like this has bad effects on one 1 s::~ spiritual life. 

An arrangement should thus be worked out with the homes 

of the commtm ity whereby different students m~ be in· 

vi ted, out for meals or over vacation periods·• 

This relationship with Christian adults should 

tend to str;enghten the fai~h of the young peaple. In 

return the people will receive encouragement and feel 
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Ff~ The CYOllege Church 

The only church in the community is the college 

church. All the faculty members and most of the people 

in the community belong to this church. Thus the oppor­

tunity for coordinating the programs of these three in­

s~itutions is ideal. 

~e greatest problem in the paet,,however, has been 

the separation between the college end church. ~ometimes 

the program of the youth in the college conflicted with 

that of the church. Often there has been a failbre on 

the part of the youth in the community to welcome the 

c·ollege youth into the religious program of the church. 

Most of the recreatlionn in the community has been for 

th• college youth, While the otherssmerely sat·along the 

sidelines •. 

In an attempt to meet the needs of all youth a c'om• 

mittee of two members each from the church and school 

should be formech One of these members who should act 

aa the chairman is the associate minister of the church, 

who is also on the college faculty:. rt will be their 

responsibility to correlate the youth program of the 

school with t~at of the church. Friday Should be youth 
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night in the community. If the college is having a 

closed activity. then the church should present a pro­

grwn or some type of recreation for the community. youth. 

Otherwise they should all join forces. 

In oraer to correlat-.: the religious programs of 

both institutions, some chang~s need to be made. The 

college vesper service night be shifted to Thursday 

night in order not to conflict with the mid-week service 

of the church. This might not be necessary,,but the thing 

that is important is to encourage the youth of the com­

munity to join with the college youth at theirc weekly_ 

vesper service. It will be a great inspiration for all 

ooneernecti and another means of binding the youth closer 

together:• 

Students from the college group should be on the 

executive committee of the local Young People's Missionary 

s-ociety. This would be in an honorary status. This 

wi]l assure the right kind of pwblicity at the college 

and cooperation with the college youth. The college 

young people often come f•om their home ya.uth groups~ 

where they were leaders and here at the college church 

they are overlooked... A/S' a result they lose· interest 

in church workl. :s-y checking up on the r eccrds in the 

college guidance office one can eSiSdly note from the 

hQme ministers reportt what church work a particular 
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individual has done. 

The Sunday School program of the church needs to 

be-:: rew.orked'. Cla'Ssesc with both college and community 

youth meeting together are needed. Often it::miight be 

profitable to have church me.mbers2from the community 

teaching the class, it would be variety for the college 
. 

youtn. They should be w.ell prepared'i and good ~aehers 

however • for the college youth are used:'~. to good teaching • 

. AL.curriountum should be worked:J out for a four year period. 

in which the same material might be presented to e~ 

student before he graduates~• The same teacher could:'. i'ie--· 

teach his course yea:r after year, letting the class 

move on to another teacher. 

The church should slso make use of those from the 

college student group who have had previous" experiences:' 

in teaching~ :preaching and singing. It is understood 

that they will be used only in a limited wau in the 

permanent organization of the churches program. This 

is a aaf"eguard"j. against breaking down the program of 

the churhh during vacation periods. 

FOllowing the Sunday evening services should be 

developed a program for youth. It might include 

singing, special music, short talks by youth and other 

special features"• The purpose would be to give the youth 

opportu#.i ties' for Christian fellowship in an infoTmal, 
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Christian atmosphere. 

The conferences and other spe~ial religious services 

held at the college church should continue to jj:>in with 

the college in such endeavors. The ministers of the 

church should feel it their great responsibility to get 

well acquainted:: with the college youth. They should 

pa:rt·icipate in the programs and activities of the college 

as much as time permits. 

G. Simlmary 

In this chapter the endeavor has been made to suggest 

various points where help·'~lght be given to the r,eligious·' 

life of the students at D>s~· .A:tl&tl~-s Pae ific~· C.ollege. It 

was seen that the administrative officers:~ of the college 

have the main Eesponsibility in setting the sp~ritual 

tone of the institution. This is achieved-!. through the 

lives of the leaders of the college and through the kind 

of tea;chers· which are chosen to be on the faculty. The 

time allowed for relgious programs, the type of spe~ers 

at the chapel services and the organization of the cur­

riculum,: a:re other contributing fa.ctorB!i 

The curriculum includes more than the subject matter 

taught. Extra--curricular aot ivi ties and orient at ion 

courses also fit in here and if used in the proper w~ 



ma,y add much to the guidance of the student religious 

life. 

Much of the reaponsibility for the spiritual life 

of the campus rests upon the students themselves. The 

influence of the faculty on them can hardly be disregarded 

and yet the student leadership in religious living is a 

great determining facotr in the extent to which youth 

live up to the standards of the school. 

It was further noted that the community and the 

college effect each other to a great extent, and that 

each has some responsibilities for the other. 

In closing the need for a better correlation of the 

programs of the college and church was considered. 



Smn:MARY ANlY OONCLUS'ION 



SUMMARY AND: CONCLUSION 

A. Restatement of Problem 

The purpose of this study has been to investigate 

the techniques and principles of guidance as related to 

the religious problems of the Junior Coll~ge student. 

The motivation for such a study was two fold; the gen­

eral need among the youth of today for wise and sym­

pa-thetic help in meeting their problems·, and the specific 

need at Loa Angeles-- Pacific College for a better program 

to guide the religious life of the students. 

In the study of the historical development of the 

guidance progr8m it was noted that vocational was the 

earliest organized~, t-rpe of guidance. This "school"11 was 

started in the seventeenth century in England. The 

following years have seen a· great number of other types 

of guidance grow out of this ear:liest one. As would be 

expected the principles and techniques use in vocational 

guidance have been adapted by most of the other kinds. 

Afn interestling obser:ra.tion was the lack of emphe.-'Sis'j on 

religious guidance. The changing conditions which are 

taking place in modern society make it more important 

than ever that the religious aspects of man's life also 
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receive some consideration from those planning guid­

ance programs. 

The organization and administration of a guid­

ance program for the Junior College was seen to .be a 

complex undertaking. Bec~use of this fact a list of 

principles were given in order to facilitate matters, 

in this respect. It was noted that the success of any 

guidance program depends largely upon the quality of 

the personnel and their ability to cooperate. The 

two means".' by which guidance m~ be administered are 

group and individual counseling. The former type is 

going in that large numbers can be dealt with at a 

time and often problems solv.ed:: before they do much 

harm to an individual. Personal counseling is especially 

g_9od. in performing the curative type of work with those 

having difficult problems. The real effectiveness of a 

guidance program depends to a great extent on the 

amount of obj ec<tive data with which the counselor can 

base his suggestions~ on in giving a counsel~e help. 

Thus the development of a well orga.nizear.i. testing pro­

gram is essential. The ability to use the facts cola 

lected. and the amount of follow up work which a coun"!! 

selor will be able to do depends upon the degree to which 

the recording aspect of the program. is developed. 
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The knowledge of guidance methods would be of little 

real value unless'· one were also familiar with the prob ... 

lema: of youth. Thus nine problem areas were considered, 

namely; pcysical development, emotional adjustment, home 

and family, intellectual development and the school, soa itU 

development, ll"eligious· development, health, leisure • and 

vocation. 

s:ome suggest ions wer.e· offered i.n the final chapter in 

relation ·to guid:lng~;_;the religious life of the students at 

Los Ange]es Pacific College. The policies' of the admin­

istration and the personal :religious experiencesof the 

faculty members are the greatest determining factors in 

the spiritual tone of the campus. A<ll activitiesr.: and 

subject matter should be so organized and presented that 

the Christian life would. be seen as the only natural wa:y 

to live. Since youth are filled with religious problems 

at thi·s age it was suggested that special orientation 

courses be given which would consider these problems· as 

they were raised by the student group. By allowing the 

students ample opportunity for lea~ership and expressing 

themselves on all phases of the school life, it was 

point!d:t out that the entire program of the school YiOUld 

be benefited. By a better correlation of the programs of 

the college and college church the needs of all the stu­

dents should be met. 



C~~ Conclusions 

The problems of people following this war will be 

great. The churches must have ar counseling program' 

which will meet the needs of these people• The psychol-. 

ogi sts: will not be able to solve the real problems of 

peoy:le by themselves,. Thus the ministers should feel it 

their responsibility to combine with the psychological 

appr,oach their Christian message o 

All persons preparing for Christian service or the 

teaching profession should be required· to tal':e courses 

which will pr.epare them to do counseling work. 

Many o~ the fine tests which have been used with 

service men will need to be adapted to civilian life end 

its needs. It would be well to develop a testing program 

to use in connect ion with the youth of the Sunday Schools. 

Another aspect of this program would be to teet the 

teachers and see if they are qualified both by training 

and personality to teach youth. 

Other things being equal • the counselor with a per­

sonal religious faith makes a better contribution to the 

lives of the persons he counsels·• 

Amon€ other institutions performing this task. the 

junior and senior colleges will be faced with the job of 

helping to reorient the returning service men. ~~&e 



responsibility is a great one and can not be handled in the 

tt slip shod" fashion: that has characterized so much of the 

personnel work of the schools in the past. 

There should be developed as an integral part of the 

schooli!S:=: program a sympathetic and scientifically con .. 

duoted guidance program. Among other things :iit shoUld 

have a director who gives his entire time to the organizing 

and developing of this work. Part of his schedule should 

enable him to meet with students on en informal basis• as 

a;: c'la'SS' ad:V,i sor:9 or better still in charge':- of the social 

and recreational life or perhaps even the director of the 

extra-currictUlar activites. In this capac-ity he woulcii 

come to understand the needs, interests and trends of 

thinking of the students., This informal relationship 

w..i th youth w_ould enable him to gain their confidence and 

ssaa result be called upon by them for help in meeting 

their pr~lems~or special needs. 
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