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INTRODUCTION
A, Statement of the Problem

This study is an attempt to discover the nature and
scope of the program of missionary education for primary
children in the publications of the Missionary Education
Movement. Such facts will be determined from an investigation
of the yearly publications of thevMissionary Education
Movement which are published under its trade name, "Friendship
Press." These publications include story reading books and
picture story books fof primary children, and outline study
guides containing helps for the teacher. From an analysis
of the ‘contents of the above materials, answers to the
Aféllo&%ng qﬁestions wlill be sought: What is the general
content of the program of missionary education; what
objectives are considered important for a program of mis-
sionary education; 1in what ways are these objectives
achieved through the learning process; and what use 1is
made of the Bible in relation to the program of misslonary
education. To obtain a wider view of the program, the ten-

year period from 1939-1949 will be studied.

B. Significance of the Problem

The outstanding event of the period from 1939-19L9

was the second world war. With its development of such
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powerful destructive weapons as the atom bomb, and self-
propelled missiles, 1t has left to the surviving nations a
legacy of hatred and distrust, and to the peoples of the
world, much turmoil and confusion. Adults gre not the only
people who are affected. Miss Young in her book on the

Missionary Education of Children states:

In face of this world situation, children as well as
adults are confused, and are being forced to make many
adjustments to life. Children of every nation are
witnesses to prevailing fear and suspicion in the world
about them. The radio, the movie, the printed page,
and the tenseness in the voices and expressions of the
adults they know, contribute to their confusion.

The usual answer to the problem of confusion, is to

become scquainted with the other person, then everything

will be solved. But unfortunately, this is not the

complete solution, because inner motives still influence
responses. The real solution must come from a trasnsformation
of inner motives, This is-where missionsry education has a
vital contribution to make. It not only emphasizes getting
to know other peoples, but pervading such knowledge 1s the
Christian principle of love for all people with the desire

to tell other people of the source of that motivating force,
namely Jesus Christ, the Saviour of the world. In this world

of confusion and distrust, this is important, not only for

the primary child's correct understanding of the great

1. Young, E. Mae, Migssionary Education of Children, p. 22.
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new world which is just opening up for him, but also for
the development of his own life, for . as Miss Young
says, "Children who discover that children of another race
or nation. sre also objects of God's love are learning of
a loving Father on whom they may always depend, come what
will., "l Therefore, it was considered important to inves-
tigate what type of a program of missionary education was

" being presented for primary children.,
Ce Definition of Missionary Education

In speaking of missionary education a definition of
the term is necessary. Harner and Baker in their book,

Missionary Education in Your Church, define the term as

the sum of all our efforts to cultivate in children,
young people, and adults a Christlike concern for
people of every class, race and nation; an intimate
knowledge of how the Christian fellowship 1s being
extended both at home and gbroad; and a hearty par-
ticipation in all endeavors to enlarge this fellow-
ship of Christian faith and brotherhood until it
covers the earth,2

In setting up a missionary education program there
is usually a problem in the minds of many as to the relation
of missionary education to Christian education. Should

missionary education be just one part of many parts in a

1. Ibid., p. 23.
2. Nevin C, Harner and David D. Baker, Missionary Education
in Your Church, p. 21l.



program of Christian education or ghould it be so closely
woven into the Christian education program that without it
the pattern would not be complete? The conclusion that
experts in the field of missionary education come to is
that which is stated by Harner and Baker:

Missionary education is a part of, not apart from,
Christian education, and Christian educagtion to be
fully Christian must be missionary. This is not to say
that missionary education and Christian education are
identical, but that the missionary genius of Christian-
ity is at the very heart of Christian education.l

What better time is there to begin such a program of
missionary education than at the age when life attitudes
are being formed and an acgquaintance with the world is

being developed?
D. Selection of Sources

In the field of missionary education "Missionary
Education Movement" has long been a significant neme.

For almost half a century, the Missionary Education
Movement has provided literature for church organi-
zations that foster missions, including in its annual
publication program materials for the entire church
membership - men and women, young people and chil-
dren. The contents of these publications range from
the misslionary responsibility of the individual
Christian to presentation of the varied work of church
mission boards and interdenominational agencies in all
parts of the world.Z2

l, Ibid., ppr. 29, 20.
2. Pamphlet, "Who, Why and What is Friendship Press".



The materials are published with the Movement's trade name,
"Friendship Press.” |

Becsuse the publications of Ffiendship Press are so
central in many denominations, its publications will con-
gstitute the primary source material of this study. In
keeping with the scope of the problem, the field of mis-
sionary education will further be limited to materials pub-
lished for the primary age level, grades one, two, and
three, and copyrighted from the years of 1939 to 19L9.
These materials are taken from a listing in the 1949 Fall
Friendship Press catalog entitled, "World Friendship Books
for Boys and Girls." They consist of story reading books
and picture story books. Primary sources will also include
fourteen study outline guides for teachers of primary chil-
dren , which are listed in the general catalog of Friend-

ship Press for 1948,
' E. Method of Procedure

After a brief consideration of the history of the
Missionary Education Movement, a survey will be made of
the story reading books and the picture story books to
discover what material is being presented for reading and
study. Then the fourteen outline study guides will be
investigated to determine how the mission study units based

upon the above books for Eﬁe children are to be taught by

- the teachers.,

xi
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CHAPTER I

SURVEY OF THE MISSIONARY EDUCATION PROGRAM
FOR PRIMARY CHILDREN FOR THE PERIOD FROM

1939 -- 1949
A, _Introduction

This chgpter has two main purposes, the first being
to acquaint the reader with the organization of the Missionary
Education Movement through a brief historical survey., Its
present organizational setup will also be discussed. This
gection will be concluded by consideration of the organi-
zation's relation to the individusal denomination and the
local church.,

The second purpose of this chapter is to analysze
for general content the story reading books and the picture
.story books of the Missionary Education Movement publica-
tions during the years of 1939 to 1949, First the annual
migsionary study theme for each book will be noted. Then
a summary of the content of each of the eighteen books
will be given.

In general, the books studied fall into different
classifications., Some of the story reading books contain
a continuous story running throughout the whole book.

Other books are made up of a number of single stories desl=-

ing with the same theme but having their setting in different



places around the world. Another type has four or five
short continuous stories each made up of about three or
four single stories, usually centered in the life of a
single family or person,

The picture story books present missionary infor-
mation in a more pictorial form than the reading books,
because they have a large photograph on one side of the
page and the readiné matter in simple form on the opposite
page. The picture stbry books are of various types similar
to the types of the reading story books. There is the con-
tinuous story type, the one themefdifferent setting type,
and the one theme-different aspect type.

Finally, as a result of this study, the missionary
education ideas common to most of the books will be sum-

marized.
B. History of the Missionary Education Movement

l. The Beginnings of the Movement
. The origin of the Missionary Education Movement is
deseribed in an official statement as follows:

"In the eighteen-nineties several Mission Boards in
the United States and Canada began to consider the
question of missionary education, especially among the
young, and in some cases secretaries were employed.

The success of those gctivities led to considerable
discussion of the question of education among the other
Boards, so that a meeting was called during the Ecu-
menical Missionary Conference held in New York in 1900.
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Before this meeting adjourned a committee was appointed
to consider the question further. This committee with
a few others met in New York in December, 1901, and
appointed a committee which met in March and arranged
for a summer conference YhiCh was held at Silver Bay,
New York, in July, 1902.-
It was at this conference, then, that the organiza-
tion was founded and named "The Young People!s Missionary
Movement."® At first the movement was concerned largely
with young people:
e « o but very soon the work began to touch the
interests of older adults and children, and in recog-
nition of its larger scope the name of the organization
was changed to that which it bears at present. This
change was formally effected through an ord§r of the
Supreme Court of New York on July 10, 1911,

2. Organizational Setup

Beginning with only a small group of people interested
in missionary education for young people, the movement grew
to include work dealing with children and adults and later
came to be recognized by many denominations. Today the
Misslonary Education Movement is made up of the representa-
tives of sixty boards of twenty-nine Protestant denomina-
tions in the United States and Canada. The organization of

the Missionary Education Movement developed in the following

1. Pamphlet, "The Missionary Education Movement of the
United States and Canada," p.l.

2 Loc. cite

3. Pamphlet, "Charter and By-Laws of the Missionary Educat-
ion Movement of the United States and Canada," p.2.



mammer.:

From the first its policiles were determined by rep-
resentatives of the boards of missions, although up to
1919 it was financed largely by the gifts of individ-
uals. From February, 1919, to January, 1921, the Move-
ment functioned as the Missionary Education Department
of the Interchurch World Movement, its own Board of
Managers, however, maintaining its corporate existence
throughout this period.

As reorganized in 1921, the Movement is an official
agency of cooperation among those denominational boards
of missions and allied bodies having responsibility for
migsionary education. They nominate their representa-
tives to the Board of Managers, (which is t?e governing
body of the Missionary Education Movement ).~

The Board of Managers meets semi-annually and has an
executive Committee that meets between the sessions of the
Board. As the governing body of the Movement, the Board

also:

e o o formulates policies, chooses themes, outlines
materials, selects and interviews authors, carries
through the publishing schedule along its various
stages, and attends to other matters that come within
the scope of the Movement.

It is the Board of Managers which:

e o o approves all of the publications, plans for which
have been developed by 1ts members, with the help of

age group specialists coopted from the denominations,

and assumes responsibility for the use and promotion of
all materials published. Responsibility for editorial
and business phases of the program is delegated to the
staff who are elected annually by the Board of Managers.3

3+ Denominationsgl Relations

1. Ibid., p.l.
2e Loc. cit.
3e Pamphlet, "Who, Why and What is the Friendship Press," p.2.
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Because the Missionary Education Movement is made up
of representatives from twenty-nine denomingtions, relations
with those denominations form an integral part of its exis-
tenée. The purpoge of the Missionary Education Movement
shall be:

e o o tO serve as a cooperative organization in which
denominational home and foreign mission boards, depart-
ments of missionary education, boards of Christian
education and other agencies responsible for missionary
education in the United States and Canada unite to pub-
lish missionary education materials, hold training
schools and conferences and carry on any other activi-
ties, which may be decided upon to further the cause of
missionary education and carry out the desires of the
constituent boards and asgencies.

The meetings of the Board of Mgnagers give the varlous
denominational representatives many chancss for close co-
operation as policies and themes are decided. With regard
to the publications, many specialists from the various denom-
inations cooperate in writing, editing, and reviewing such
publications,.

Each congstituent Board cultivates its own churches,
using the material published by the Movement and such
other material as it chooses. Practically all of the
literature of the Movement is distributed by the
denominational Boards, the Boards purchasing of the
Movement. The Movement attempts no work in the local
church but furnishes the churches through their own
Mission Boards with the literature."2

In conclusion, these statements from the charter of

l. Charter and By-Laws, op. cit., p.08.
2. Pamphlet, "The Missionary Education Movement of the United
States and Canada, " Pe3e



the movement are significant:

The Movement has carried on many different forms of
work throughout its historye. It was a ploneer in the
holding of summer conferences and tralned much of the
early leadership that made possible the remarkable ex-
tension of denominational conferences., While in later
years it has continued to provide a center through
which questions of leadership education in missions are
discussed and to carry a limited responsibility for
certain training conferences, its major activity has
been the publication of boocks for study and reading,
teachers! aids, maps, plays, and other types of mater-
1sls needed in missionary education,

As a part of its planning for the effective mission-
ary education of all grades and groups, the Movement has
increasingly become a channel through which the mission-
bodies maintain co-operation with the general agencies
of Christian religious education in enterprises looking
toward the progressive enrichment of the total curriculum
available for all our churches.t

C. Books for Primary Children

1. The Story Reading Books

a. Mission Study Themes

The World Friendship catalog for boys and girls was

found to include eighteen books for primary children from
the'years of 1939 to 1949. Eleven of these books are story
reading books. "Each year the Board of Managers of the
Movement surveys world conditions and chooses an ares or
theme for study that in the national and forelgn fields seems
likely to be strategic two or three years later."? Friendship

Press publishes two books each year one on the home mission

1. Charter and By-Laws, opP. cite, Delie
2. Pamphlet, "Together for a Christian Nation", p.3.



theme and one on the foreign mission theme. The themes
follow no specific order in their respective annual emphases
except that the usual pattern of the two themes of mission
study stressing the foreign and home aspects of migsionary
education is broken occasionally by a general, world-
inclusive theme., In comparing the books listed in the cata-
log with the lists of home and foreign mission themes for
the respective years, 1t was found that one boogzgg §2323,
does not deal specifically with the theme for that year. In
a conversation with Miss Millen, the children's book editor
of Friendship Press, it was discoveréd that sdme years extra
books are published in addition to the two books dealing
with the Home and Foreign Mission themes. Xe Soonl was one
of these books and was published because there were no
recent books on that country and it was thought that it
would also be useful in the study of China which was the
next yeart!s foreign mission theme,

In the comparison of the list of yearly themes and
the listing of books in the catalog, it was found, too, in
some years only one book was mentioned and in other years no
books at all were listed. Miss Millen suggested the reason
for this omission was that originally books had been pub-
lished, but were now out of print and no copies were avail-

able., In some instances though, it was correct to say that



only one book had been published because the home and

foreign mission themes were the same.

The home mission themes and the related books for

the years of 1939-1949 are as follows:

Home Mission Literature Themes
Christ in the World Community:
At home, ZElementary: Alaska

Shifting Populations in America

Christianity and Democracy in America

Latin “merica

The Chur.ch and America's Peoples

The American Indian :

The Church among Uprooted Americans

The Christian and Race

World Evangelism. Elementary: The
Bible

Americal's Geographical Frontiers

Cooperation for a Christian Nation

Story reading
books

None

one

None

None

The Pigtall Twins

None

Friendship Magic
None

My Story Book
About the Bible
Wishes Come True
Sandy and Mr.

Jalopy

The foreign mission themes and the related books

published during the years 1939-1949 include the following:

1947

1948
1949

Foreign Mission Literature Themes

Christ and the World Community:
Abroad

Chinsg

Christiang and World Order

Latin Americsa

Christian Ventures in Learning and
Living

Southeast Asis

Africa

India

World Evangelism.
World

Korea

China in the Asia of Today

Japan '

Bible Goes Around

Story reading

books
None
None
None
None
None
A Bell for Baby
Brother
Mpengo of the

Congo
Fig Tree Village
Same as Home

list

Ke Sooni
Watch-Goat Boy
Toshio and Tamag
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b. General Content of the Material
(1) Home Mission Study

(a) Thi Pigtail Twins, by Anne M. Halladay -
1943. :

This story is primarily a secular story, written in
1943, It is about the inter-racial experiences of a com-
munity in Colorado, and centers 1n a third-grade class of
different hationalities. In the classroom the interest is
centered about the teacher, Miss Emilene, two little girls
who are called "the plgtail twins", and two class projects =
the PTA meeting and a special class gift to the school. The
children find little to keep them from having good times
together, but the wartime animosities come from the older
people in the community. These difficulties are solved as
the people of the community come to know and understand each
other better through the influence of the children'!s program
at the PTA meeting and subsequent community sings.. The
whole idea of a unifiéd community is brought to a wonderful
conclusion by the making of a community house out of an o0ld
barn where the varlous nationalities can appreciate the
talents of the others in various craft classes and social
eventse

The emphasis suggested in this book are: friendship,
love, kindness, consideration for others and respect for

differing nationalities.
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(b) Friendship Magic by Jeanette Perkins
Brown ~ 1945,

This 1s one of the books that has various stories
dealing with one theme, namely, friendship. The stories
deal largely with the experiences of children who, because
of war conditions, or the nature of their fathers! work,
have been uprooted from their homes. The many difficulties
of a new environment are eventually solved by the magic of
friendship either on the part of the child to a group or of
a group to the child. Emphases suggested here are friend-
ship, appreciation of other classes of people, appreciation
of differing abilities, and helpfulness.

(c) My Story Book About the Bible by Mabel
Niedermeyer - 1947,

This book has many short single stories in it deal-
ing with the theme of how the Bible came to different people
in many lands. Concurreﬁt themes emphasize good neighbor-
liness, working together, sharing, kindness, joy and happi-
ness, and the important element of sacrificial giving. The
Bible comes to some through mission schools, through missionw-
aries, through the sharing of a group, and to many by the
living out of the Bible teachings in the lives of other boys
and girlse. A

(d) wishes Come True by Jeanette Perkins
" Brown - 19[8.

One steps in this book into the lives of four families
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who live on the island of Puerto Rico., Because of their
connection with some phase of church work in that country,
whether it be in a mission school or cliniec, or a recreatidn
center, or personal contact with a missionary, the lives of
the fanilies are definitely changed. For one it means the
end of many problems as to a job, income, and school for’%he
children; for another boy it means the chance to go on to a
higher schooling in Qrder to become a pastor; to another
neighborhood it means the estéblishing of a church of theilr
own and securing a preacher because of the interest of one
boy; and to the last family it means good health, good crops,
a small income, and a longer schooling period and much happi-
ness., There is a definite emphasis in this book on the way
the church helps people through 1its work in hospitals,
schools; recreation centers, and health clinics.

(e) Sandy and Mr. Jalopy by Edith J. Agnew -
1949.

Mr., Jalopy, the family car, brings Sandy many ex-

periences as Sandy travels with his family to pick crops.
Mr. Jalopy finally brings the whole family to a new camp,
under the supervision of the Home Missions Council, where
a new sense of security, built up through an effort to
share in the community life of the camp, changes the
family's whole outlook on 1life., The basis of the change

of their outlook comes from a realization that God can
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actually be a part of their lives. Again friendship is
stressed, the work of church through the Home Missgions
Council is mentioned, and the change the Christian faith
makes in every day living i1s emphasized.

(2) Foreign Mission Study

(2) A Bell for Baby Brother by Jessie Eleanor
Moore - 19Qi}.

The stories in this book are under five general
headings, all stressing the idea of helping someone else.
The stories take place in various countries around the
world with one story sét in the country of the foreign
mission theme, Southeast Asiae. The general headings have
to do with helping at home, helping at school, helping in
the community, helping at church, and helping others around
the world., Because little children have learned to help,
homes are made mors pleasant places, a difficult school-
room situation is solved, children hear of the Bible stories,
churches are built, and missionaries are sent to others,
Here the emphaslis is on helping, sharing, and being
missionaries,

(b) Mpengo of the Congo by Grsce W.
McGavran - 1§h..

Mpengo moves with his family to a non-Christian
village in the jungle because the church 1s sending his
father there to start a school and to be an indirect means

of telling the people about the Christian life. The
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school is started and gradually the kindness of the family
spreads throughout the village, except where it is hindered
by influence of the witch doctor and his son who are both
relatives of Mpengo. The story comes to a climax when the
chief's son breaks his leg and the old witch doctor tries
to cure the leg by covering i1t with earth and building a
fire on top of that. Just in time, the witch doctor's
son admits the harm of the practice and the boy is taken
to the mission hospital where 1t can be properly healed.
The witch doctorts son accompanies the boy to the hos-
pital and having seen the happy life there, in that
Christian community, decides in his heart to be a Christiane

With the witch doctor!s power dispelled the people
are free to follow the Christian way, and when the boy's
leg is mended they return to a changed village =~ cleanuand
happy because the people are beginning to live in the
Christian waye. The main emphasis 1in this book is that
Christiasns are different, they are kindly, they live in
cleaner homes, they are willing to suffer for their faith,
and they want to help others, too., There is also an
emphasis on national missionaries going back to work with
their own peoﬁle.

(c) Fi 6Tree Village by Grace W. McGavran -
1940,

Village life in India 1s heightened for one
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Christian family and also for the whole village by the arri-
val of a native preacher-teacher and his wife. The lack
of satisfaction in the old Hindu ways in contrast to the
joyousness of the Christian 1life is evident by the work of
the preacher-teacher in the village. Especilally is it seen
in the 1life of the old Hindu grandmother who at the beginning
of the book was adamant that her ways would not be changed,
by having seen the kindness and goodness of the Christians
around her decides to follow the ways of Jesus. Again the
emphasis is on the difference in the lives of the Christians
and those of the non-Christians around them. Mention 1s
also made here of the misgsionary nationals and their place
of respect in the community. The relation of a small vil-
lage group of Christians to the Ecumenical church ls brought
out at the Christian camp meeting.

(a) Xe Sooni by Virginia Fairfax and Hallie
Buie - 1947.

Because of a little Korean girl's sacrificial giving
and her. love for her grandmother, the grandmother has a
change of heart and mind, and turns from her ancestor worship
to go to the Christian churche
(e) Watch-Goat Boy by Gertrude Rinden - 1948.

A typical American smell boy, Johnny, the son of
missionary parents in China, sets about to make friends

with the Chinese goat-boys who c¢limb the hill behind his
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house every day to pasture thelr goats. His adventuresome
spirit, together with a touch of kindness, helps him to
become accepted by them as a friend and as a resu;t helps
him to become better acquainted with Chinese customs.
Because of a deep friendship established between Johnny
and Lao-hm, the leader of the goat-boys, Johuny not only
joins in their fun on the hillside but also introduces
Iao-hu to his friend Jesus by inviting him to Sunday
School and to his mother's special story hour. The things
Iao-hu hears and learns help him to overcome his fear of
evil spirits and he becomes a hero by being able to rescue
& child from the rivere.

Friendship 1s at the core of the experience of the
book with the idea of showing love and kindness to non-
Christians. Pagan festivals are contrasted with Christian
featival seasons. This is the first book in which humor
is used both in the story and in the illustrations.

(f) Tosghio and Tama by Anne M. Halladay - 1949.

Village life for city children is a new experience
for Toshio and Tama in Japan, but then they have many new
experiences when thelr father returns home after the long
war. Nét only does 1t bring new experiences for the chil-
dren but also for the mother as she tries to show her

Caristian faith to her husband's non-Christian parents and
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to the village at large. The emphasis is on the post-war
life in Japan, and also on Japanese-American relations, as
the 1ittle boy becomes good friends with a Christian
American goldier. Friendship, love for others, adjustments
to new environments, and the desire to share onets Christian

faith are stressed in this book,
Ce Summary

From the preceding survey of the story reading books
covering the years from 1943-1949 the following countries
were studied: America, China, Puerto Rico, Africa, Indis,
Japan, Korea, Besides these countries two of the books had
a world-inclusive emphasis and as such, stories from many
countries are pregented. The teaching values connected
with the story. reading books may be seen in the followlng
summary of the emphases found in the reading books§ friend=-
ship, love, kindness, appreciation for differing nationali-
ties and classes, helpfulness, Christians act and live
differently from non-Christians, Christians desire to share
their faith with others, nationals are now responsible for
missionary work in many countries, and the church through
its missionary serviceg is on the field to help anyons.
Besldes the above emphases there ls always an underlying

emphasis on the customs and 1life of the people being studied,



18
2. The Picture Story Books
a., Mission Study Themes
The choice of the themes for these books is handled
in the same manner as for the reading story books. Having
listed the mission study themes in the section on the story
reading books, a shorter listing will be given hers. Seven
picture story books were listed in the catalog:
1939 The Friendly Missionary
1941 Come Everyone and Worship
1942 TLittle South Americans
19 My Indign Picture Story Book
19l Billy Bates

1948 Ny Alaska Picture Story Book
1948  Surprise for Min Deh

b. General Content of the Material
Shorter summaries can be given of the content in
these books because the story is not the main source of
interest, the story being largely dependent upon the
pictures.
(1) Home Mission Study

(a) My Indian Picture Story Book by Mabel
Niedermeyer - 194/,

The stories 1llustrate the pictures, telling in
conversationsl form the experiences of American Indian

life.
(b) Billy Bates by Mabel Garrett Wagner - 1946,

Large pictures, again, form the basis of this book
but interwoven with them is a continuous story of the life

of a negro boy who moved from Arkansas to a different type
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of 1life on the West Coast, when his father was able to get

a job in a war plant.

(c) My Alaska Picture Story Book by Edith J.
Agnew - 19,8,

This book gives a glimpse of the country of Alaska
through the eyes of an imaginary uncle writing to his
nineteen nieces and nephews. It 1s also illustrated with
large size pictures.

(2) Foreign lMission Study
(a) The Friendly Missionary by Nina Millen - 1939,

This 1little booklet is seeking to give to the reader
an understanding of just what a missionary is and does, and
presents its pictures through colored drawings, in con-
junction with the printed text. No specific-country forms
the background of the material, rather it deals with the
work of the missionary in general,

(b) Come Everyone and Worship by Armilda E.
Keigser - 1941,

Worship in many lands is the central theme of this
book. Illustrated stories tell asbout the ways boys and girls
in many lands worship God.

.(c) Little South Americans by Nina Millen - 1942,

Simple one page stories are used here to explain the
pictures of the typical life of South American boys and

girls.
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(d) Surprise for Min Deh by Nina Millen - 1948.

Life in Wést China is made real to the reader as the
experiences of a little Chinese boy, Min Deh, are told and
shown in the accompanying pictures.

c. Summary
All of these picture story books are similar in con-
tent. Their teaching values consist mainly in a clarifi-
cation of ideas regarding the life or customs of various
peoples who have interests in common with the American
primary child.
D. Summary

A study of the story reading books and the picture
story books revealed that there are certain themes common to
the books which most of the writers seem to feel should be
included in a program of missionary education for primaries.
In all the books the idea of friendship was found to be
central, whether it concerned a group or individuals. In
connection with that idea, most of the books also pose the
problem of the winning of that friendship. In the realm of
attituﬁes, kindness, lqve, and the degsire to help others were
seen to be stressed. Along with the presentation of the cus-
toms and ways of living of the various nationalities, the
idesa that Christians are different is emphasized in many

books. Their lives show greater happiness and Jjoy, their
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homes are cleaner, and their interests are not only centered
in their own community but also extend around the world.
With regard to the church, it was discovered, a world-wide
emphasis is also stressed. The missionaries are respected
members of the community, and not only are the missionaries
from foreign countries, but many of the missionaries are
nationals,

The countries studied are America, Puerto Rico, Korea,
Japan, India, Africa, China, South America and Alaska. In
addition to units on the above countries, two books deal with

world-inclusive themes,
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CHAPTER II

AN INVESTIGATION OF THE 3TUDY OUTLINE GUIDES
FOR TEACHERS OF PRIMARY CHILDREN

A. TIntroduction

It will be the purpose of this chapter to obtain a
more complete view of the educational program of the Misslon-
ary Education Movement by an examination of the study outline
guldes for primary teachers. These guides are published as
helps for the teacher and accompany both the story reading
books and the picture story books. Formerly the guldes were
bound with the story reading books, but in the ten-year period
gtudied, the study outline guldes are geparate from the read-
ing and picture story books.

Of the eighteen children's books studied, in the period
from 1939 to 1949, fourteen were found to have study outline
guldes accompanying them. In determining how to present the
material contained in the teacher's guides, a preliminary
investigation was made to dlscover common emphases. The re-
gults of this investigation showed that certain organizational
features are common to all fourteen guides. Therefore, 1t
was decided to analyze these as a group, rather than to meke
a separate analysis of each study guide; The emphaseg found
in the maferial thus will be orgenized about objectives,

background information, the introduction of the unit, the
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use of actlvities, the use of the Bible, and the closing

seggion of the unit.
Be Analysis of the Study Outline Guides

l. Objectives
In analyzing a unit of study it is essential first to

look at the objectives or purposesvset up for the coufse,

as they determine the development of the unit of study.
Before dealing with the objectives found in the fourteen
study guldes it is important to note just what objectives
the Missionary Education Movement considers essential in

its publicatlions for children. An officlzal statement of
the Missionary Educatlion Movement lists the following as
tne objectives for the missionary education of children:

We recognize the need for education in world friend-
ship a2nd missions as an essential in the Christian
education of children. The Missionzry Education Move=
ment snould aim to enrich our total program of Christ-
lan education by furnishing materials which will not
only lead to an appreciation of and a participation in
the work of the church at home and abroad, but also
will provlide opportunities for children which will help
them to:

2. recognize God as Father of all peoples;

b. appreciate the peoples of the world and recognize
them as members of the world family;

c. realize that in God's plan for the world every race
and class has some contribution to make to the life
of all;

d. develop a Christian attitude toward all peoples;

e. see Increasingly the living Christ as he is work-
ing in the world through his followers;

f. Jdesire to share the Christian message and the
Chriztian way of living with all others;
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g+ understand and participate intelligently, willingly,
and happily in the missionary program of the church;

he sgeek to disciver new opportunities of fellowship
and service.

It was evident upon exanmination of the guides them-

gelves, that the above objectives were used as the basis

for
the
the
the
the

planuning the fourteen courses. In some of the guides
above objectives are stated explicitly while in others
objectives are found implicit in the development of

cogrse. Further study of the objectives as stated in

fourteen guildes reveals that some are used more fre-

quently than others. In regard to the first Missionary

Education Movement objective, to "recognize God as Father

of 2ll peoples,” +the following statements were found:?:

the

To begin %o know God asg & universal Father whose
good and wise laws must be gbserved by all people in
order that all may benefit.

And this in turn may bring about the realization that
all are children of one Father, which 1s the essence of
the Christian religion and, therefore, of the mission-
ary enterprise.’ A

Gein a growing concept of God as Father of all.

The second objective to " apprecilate the peoples of

world and recognize them ag members of the world fam-

ily" 1s expressed in such phrasss as:

1.

2.

3.
4.

"Statement of Aims and Objectives of the Misslonary
Education Movement Publications for Children, p. 1.
Niederumeyer, Mabel, "4 Primary Teacher's Guide on the
American Indian,"” p. 4.

Adams, Katherine S., "A Primary Teacher's Guide on
Child Helpers Around the ¥orld," vp. 3.

M¥cDonnell, Lois E., "A Primsry Teacher's Gulde on
Japan," D. 3. : o
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Through this course they may be led to feel more
deeply thelr oneness with Christians of every land who
gather together to worship God.l

We want to help our pupil to appreciate the fact
that children everywhere belong to God's great family.2

To help the children live together as cooperative
members of g democratic group.

e o o recognition of the American Indians as members of
the human family of God. Iy

A sympathetic appreciation of how alike we all are
in our needs and interests may give them a def%nlte
feeling of kinship with all people everywhere.

The stories help children to sense the kinship be-
tween themselves and the Christian boys and glrls of
Africa as partners in a world-wide fellowship.©

To provide opportunity for primary children to learn.
to know som$ other children of the world family of
Christians.

A reglizagtion that the Bible stories and verses that
they know and love arg enjoyed by boys and girls
throughout the world.

Through stories and possible firsthand acquaintance
to help chlldren here identify themselves with the Puerto
Rican children, their country, 1nterests, problems, and
needs to the extent of wishing for them what they wish
for themselves.9

To "realize that in God's plan for the world every
race and class has some contribution to make to the life

of all," is the next objective and is stated as follows:

Note: All of the teacher's guides bear the title, A Pri-

mary Teacher's Guide on---, For the sake of brevity,

throughout this chapter they will be referred to by author

and country only. For example: DMcDonnell, Japan.

l. Gardner, Elizabeth C., Worship Around the World, p. 8.

2. Hoke, Blanche, South America, p. 3.

3. Taylor, Florence M., The Church and America's Peoples,
p. 12.

h. Niedermeyer, The Americsn Indian, loc. cit,

5, Adams, loc. cit.

6. Keiser, Africa, p. 3.

7. McDonnell, Loils E., India, p. 3.

8. Niedermeyer, The Bible Goes Round the World, p. 3.

9. Brown, Jesnette P., Puerto Rico, p. 3,
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It (a feeling of oneness with other Christians)
ght lead also 4o an appreciation of hymns and
rayers and worsnip customs of other couniries, and

the use of these in their own services of worch*p.

+ » « %0 nelp them grow in thelr understandiag 2
appreciation of Arprica many peoples aund rich cul-
tural heritsge, and og the church's relationship to
these varied Deoblcs

A growing appreciation of the belief that God ha
given differing ablilities to differing groups of his
children, so that each mizht have something to give to
the common welfare, and an appreciation of what the
creatlive gontribution of the Indians to American life
hag been.

« « o 1its object 1s to provide opportuniities for
Pocognition of each one as an individual, for appre-

ciation of each other's experiences and contributions,
for a happy adjustment to the new home and group, and
for good times topether.?

They should begin to develop appreciation of the

ontribution of Nemrous to American life and of what
both white and Negro %eaders are doling to further
better understandiag.

The study has been planned to acquaint primary
children with the 1life and work of migrants and to
guide the boys and girls, insofar as they are able,
to galin an understandlng of and appreciation for this
group of workers to whgm we are indebted for narvest-
ing many of our foods.

The teachers' guides also bring out the idea thaat

the children should "develop a Christian attitude toward

.

21l peoples.” This objective ig seen reflected in the

following:

« + » members of this family (God%s great family)
should know and help one another.

To make more Christian the children's attitudes to-
ward those individuzls in thelr own group8or community
who are of different race or natlonallity.

Gardner, op. cit.

Taylor, op. cit.

Hiedermeyer, The American Indlan, loc. cit.

Brown, Jeanette P., The Church Among Uprooted Americans,
P 3.

Hoke, 3lanche, Negro-White Relationships, p. 3.
Mcelaw, ¥Mabel H., migrants‘, De Do -

Hoke, South America, loc. cit.

Taylor, op. cit.
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A more appreciative understanding of the home, church,
school, and play life of American In an hoys andé glirls,
a feeling of likemness toward them in tHe things tney do,
and & gpiflt of friendliness for then.

« « « to provide materials and experiences through
winich they may enter imsginatively into the lives angd
probiems of newcomers to 2 community, understand how
it feels to be an "outsider", and be moved to show
friendly attitudes and practices toward any such
children.

A senze of fellowship with children throuzhout the
world gnd in their common use and enjoyment of the
Bible.

To develop attitudes of appreciation and friendli-
ness toward children in their group and comwunvﬁy and
toward peoplie of other races and nationmalities.”

A Teellng of friendliness should be developed on
the pa gt of the primary cnlldren for migrant boys and
girles.

The objective to "see increasingly the living Christ
2s he ig working in the world through his followers' ig to

be noted in the following ideasg:

They (the storiec) can be used to help children be-
gin to understand 1og Christianity comes to0 2and grows
in African villages.

Through this family's growiang understanding of what
it means to be a part of the great Chrlstian community,
to help the primary children have an increased feeling
of being a part of the world Tamily of Christiauns.

To beconme acquainted with Chinese children and l1life
through the eéperiences of an American migsglonary fan-
ily in China.

Find out whaé Christian leaders are doing in rural
areas in Japan.

1. Niedermeyer, The American Indian, loc. cit.

2. Brown, The Church Among Uprooted Americans, loc. cilt.
3. Niedermeyer, The Bible Goes Round the World, loc. cit.
L, 1lindsay, Meta R., China, p. 3.

5. MecDonnell, Japan, loc. cite.

6. KXelger, op. cit.

7. FeDotmell, Indila, loc. cit.

8. Lindsay, loe. cit.

8. McDonnell, Japan, loc. cit.



The following objectives which are the lagt three

in the lMissionary ZEducatlion Movement list will be grouped

together not only because some'of the teachers' guides do

not separate them, but alsé because these objiectives tend

to overlap each other. The three ob’ectives, a "desire to
share the Christian message and the Christian way of living
with all others; to understand and participate intelligently,
willingly, and hapoily in the missionary program of the church;

and to seek to discover new ovportunities of fellowship and

service," are stated as follows in the guides:

Also a desire to ghare in helping to care for their
own church and make it bezautiful, in helping to build
churches for those who have no place in which to wor-
ship, and in helping ti beautify places of worship
that are una turactive.

We want to nelp our pupils to discover how the
children of the Americas can Xnow and help one another
by f ﬂnaino out ways in which their own church is work-
ing in South America and ways in which they can share
in this work.

To provide an experience of sig
some phase of the church's home m
either_in the local community or
field. :

A tmowledgze and appreciation of the migsionary pro-
aram of their church among the members of an American
Irliag group or grouve, and a desire to help in that
WOrk.

A growing respect for the total program of thelr
church and a greater desire to support it and to give
service throu 2 the opportunities prov1ded in this par-
ticular study.

For all who hear the stories it should deepen ap
preciation of the church as a meetins place where, in
worshivping God and learning about Jesus, children and

rnificant sharing in
.seions 9Otivity,
n some mission

e i (1Y

1. CGariner, op. cit. 3
2. Hoke, South Americas lot, cit.
Taylor, op. cit.

Niedermeyer, The American Indian,.-loc. cit.

AR

.
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grown people becoms concerned about their nelghoorq
needs and find D§poftunities to practice Jesus' way
of friendlinegs.

They will give 2 glinmpse of the church at work in
frican village life.

The storles may be used to provide motivation for
digcovering how American children can have 2 part in
the prograp of the Christian church for African boys

and girls.*
To nelp them learu of the way the Christian church
ghares its message and program with the people of
pther landeg.- .

To gulde the children in a desire to have a part in
the support of the Christian mission in Indisa and to
provide opportunities for them Lo share in the mission
projects of thelir derorihatﬁon.3

They shoulé begin to dliscover how the Christian
church is helping to chanece peodle by develoving
Christian caaracter and providing a hnealthier, haopier,
freer environment and outlook.

The boyse and girls should begin to find ways in
Wﬂlcbgtﬂey m2y take part in this phase of the church's
work.

An understanding of the fact that children in all
lands are QH”PIDS he Bible gtory with others, to-
gzther with the discovery of ways in which they
themselves may have a par% in sending the RBible into
otner parts of the world.-

To fiad ways to provide friendly aid and to share
the wessaye of Jesus with the Chinese people; to
underzstand better and participate in the miszionary
worx of the church.

To provide an opportunity for them to make at least

few of these wishes come true through the sending of
zifts to the island boys and girle.r

r?‘ C‘J

-

L

~ Wt U0

Brown, The Church Among Uprooted Americans, loc. cit.
Keiger, loc. cit.

McDonnell, loc. cit.

Hoke, Te%ro—fhﬂte Relationshins, 1loc. cit.

Niedermeyer, The Bible Goes Around the World, loc. cit.
Lindsay, loc. cit.

Brown, Puerto Rico, loc. cit.
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Through the stories and activities to help the

children to a knowledge of the place of the church

in Puerto Rico, and to a realization of how the
message of God's love for all men has power to
change lives in Puerto Rico as in other places;

to help them understand how thelir money gifts

are channeled through missionary societies and

boards toward specific needs and more abundant

living.

..+Tthe study group should be guidgd into pro-

jects of sharing and helpfulness.

Learn how they themselves_can share in the

work of the church in Japan.3

It is evident from the above listings that some
objectives are repeated. To point this up more closely
a summary of the above statements regarding the use of
the objectives will be given.

The objective mentioned most often is that of shar-
ing the Chrigtian message by participating intelligently
in the missionary program of the church. Of second im-
portance, 1s the objective having to do with the children's

recognition of themselves as belonging to a world family.
Interestingly enough, the outgrowth of this sense of be-
longing, namely, the development of a Christian attitude
toward all peoples, is the objective next emphasized.
Basic to the idea of a world family is the idea of an

appreciation of the other members of the family and their

1. Brown,,“Puerto‘Rico,* loc. cit.
2. McCaw, Eigrants,loc. cit.
3. McDonnell, Japan, loc. cit.
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contribution to the 1life of all. This objective came fourth
in emphasis. Of equal emphasis were the remaining two
objectives, the recognition of God as Father of all peoples,
and seeing the living Christ as he is working in the world
through his followers. Since these are based on the gen-
eral objectives stated at the outset of each study course,
it is not necessary to consider them individually. The
above findings suffice to point up the over-all emphases
of the courses.

2. The Approach to the Learning Process

It was discovered in the previous section that the
materiagl in the units of stﬁdy was planned with certain
objectives in view. The next step will be to discover
how these objectives are to be achieved in the courses of
study. One basis for investigation is the information
contained in the gection of the guide usually called
Introduction. It i1s in this section that the general
objectives are stated and various teachling helps are given:
suggestions regarding the use of the unit as to the number
of the sessions and the children for whom the material is
geared; method suggestions concerning the use of stories,
activities, pictures; background information regarding the
country or problem of the unit; and supplementary teaching
alds for the teacher. The other basis for determining the
approach to the learning process was a study of the’actual

sessions themselves.
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The key to the learning process is in the use of

activities 4s given in the teacher's guide to be used in

connection with the study of Africa, by Armilda B. Keiger.

She is also the author of a forth-coming book on the use

of activities in missionary education. Her statement in

the guide 1is as follows:

' "Activities" is a word used by educators
to describe the various methods by which they
hope to accomplish the objectives of a teaching
unit. The misinformed have thought of activities
as a kind of scissors-and-paste gymnastics tacked
on to the lesson. Activities properly conceived
are not "extras." They are not "glorified busy
work." They are the very core of the lesson.
They include construction, art work, dramatiza-
tion, research, creative writing, picture study,
and worship.

To the question "Have we time for activi-..
ties?" the answer is "If we have time to teach
at all, we have time for activities." Children
learn best by means of them. Of course there 1is
not time to exhaust all the possibilities for ‘
activities in any one teaching unit. Careful
choices of a few must be made and they should
not all be of one kind. One construction
activity, some type of dramatization or partici-
pation in native games and songs, some handling
of objects, some picture study, some discussion
and worship added to the stories make a balanced
program. And, of course, the climax always is
gome sort of outgoing expression of friendliness
and good will in the way of gifts to the new-
found friends. '

From the above statement, and from é study of the

use of activities in the session plans, it can be con-

cluded that the philosophy of Christian education

1.

Keiser, op. cit., p. L.
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embodied here is that of the progressive method in Whigh
the child learns while acting, rather than learning, then
acting. If, then, learning is by doing, the activities
to be engaged in must be worthwhile experiences for the
children. The activities must have meaning. Such a con-
cept of activity is called "purposeful activity."

The first step in purposeful activity, preparation,
was found included in the teachers' guldes in the many
suggestions made for_the advance preparation of the
teacher. Specific lists of resource books both for the
teacher and the children are included in every guide.
General background information of immedlate and long
range activities for the unit, are found in all except
two of the courses. In the guide on Africa, which for
the sake of continulty will be used by way of illustration
of the various points to follow, the suggestions are
given in connection with the teacher's preparation ' -
for the first session in this way:

- Find some interesting books and pictures for the
browsing table. Open the books to pages showing
African animals and other pictures of African life
that you think would be especially appealing to
your group.

If possible, have some interesting African objects
to show--articles made from palm leaves, a coconut,
mats, or jars. These should be placed upon a low
table where the children can handle as well as look
at them. o

A few simple and quickly made posters might help. And

4lways you will emphasize the fact that both African
snd American children are doing the same things, -
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although in different Ways.l

Similar suggestions are given in most of the other guides.

After the children have come, and become interegt-
ed in the pictures, books, and objects'which the teacher
has placed in the room, the teacher further leads the
children's thinking in relation to the specific unit of
study.2 Note how Mrs. Keiser suggests doing this:

By singing the song "Friends," remarking before
you do so that you noticed they had been looking at
the pictures of the friendly children shown 1in the
posters. "Our song is about some of the things you
saw in the pictures." After the song has been sung
you might continue, "I have a story book that tells
about a little boy in Africa whom I think you would

like for a friend. His name is Mpengo. I will read
Chapter 1 of Mpengo of the Congo.3

After the initial interest has been aroused,
further interest is stimulated by the use of questions
following the first reading of the story as follows:

Some qQuestions may be asked to help the children
think. Talk gbout the parts of the story that have
egpecial missionary education value. Try to avoid
questions that may be answered "Yes" or "No" unless
they are followed up with "Why?" The following
questions might help to stimulate the thinking of
the group:

Shall we guess where Mpengo's family 1s going?
Where might it be? How do we know Mpengo is not -
going to a city? (Because he would not need a fish-
hook there.) Do you like Inkema? Why? If you
lived in Africa, would you beigad to have Inkema
come to your village? Why? Do you think you would
like Doctor White? Why? What is he doing in Africa?
Would you like Tommy for a friend? Why?ﬁ

1. Keiser, op. cit., p. 11l.

2. Cf. McDonnell, op. cit., pp. 10 f,.
» Kelser, loc. cit.

i. Loc. cit.
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Now that the children and the teacher have begun
to purpose together regarding the unit,l the next step
is to make plans concerning their further study.2 The
African study continues thus:

If you have a large class and plenty of helpers,
it is a good idea to divide into small groups, each
one. to make plans for going shead with one of the
activities suggested in the list on page 6. Making
an African village or a peep show or a wall bordér:
are good activities that will carry on all through
the ten sessions of the unit . « « Today each group
with its leader should decide what it wishes to do
and begin to make plans. If g village is to be
made, the entire class could work on it and each of
the smaller groups could make something to go into
the village,s Talk over what you want in your scene
or village and make a list. It will include houses,
jars, spears, gardens, mission hospitsl, school,
and probgbly a river and a crocodile. Later, as
they hear more of the story, the chlldren will wish
to add other things.

Next will come the questions "How can we make
these things? What do they look like?" This will
mean consulting pictures. This is a good time to
show various pictures of African 1ife and to talk
informally about the interesting things the pictures
tell us. Always stress the basic likenesses rather
than the differences. Africans eat, play games,
help each other just as we do, only in different
WaySe

The next step follows naturally as the plans made
are executed. In the above guide the execution of the
plans comes in the second session, the following sug-

gestions being given:

l. ¢f. Brown, Puerto Rico, p.lZ2.
2. Cfse Hoke, South America, p.l3.
3. Ibide, pPp.ll f.



37

The children should divide into groups and begin
the work they planned last session. Be sure that
books opened to pictures showing details of African
village 1life are on the reading table and that help-
ful pictures are eilther laid out or hung up where they
can be consulted for help in making the parts of the
peep show or the village.

It may be necessary to make more arrangements or
at least remind the children of the plans made last
week., The groups making peep shows may start cutting
out or drawing the figures for the scenes they plan
to make. It the group is constructing a village, some
children may make houses, some palm trees. Consult
pictures to see how these should look and let the
children figure out ways to make them with the materials
at hand. You will be surprised to find what good
results you will get without patterns.

Another important emphasis found not only at the

close of the unit but also at various stgges during the

unit is that of evaluating the work to see more clearly

the progress being made.2 In the African study the

first mention of evaluation comes during the third session:

When the children work on activities in interest
groups, it is important that each group feel itself
a part of the whole. Be sure that the whole class
sees samples of what the varlous groups are doing.
"Bvaluate" is a word that means both "criticize"
and "praise." It is good for children to appraise
honestly their own and others! work. This meeting
will be a good time to see and to appreciate what
others are doing and to decide on what is the next
step toward completing the activities begun.

1.
2e

Ibid., p. 12.
Cf. Carrier, Blanche, How Shall I Learn to Teach
Religion, pp. 126-129,
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Thus the five steps generally held essential to
purposeful aétivityl are carried out by the teacher and
children as parts of a complete learning experience,
namely; preparation, purposing, planning, executing and
evaluating. As McDonnell states, "The planning and
carrying through of a unit of work is a cooperative
enterprise of teachers and children."e Through the use
of stories, games, dramatizstion, pictures, books, maps,
songs, making "movies,'" posters, participating in wor-
ship, bringing an offering or making a gift for others--~
incother words through purposeful activity--the children
are led to "new experiences in Christian livimg";5 through
missionary educatione.
o« Supplementary Teaching Aids

In addition to the story rcading books, the
picture story books, and the teacher's guides, the
Missionary kducation Movement's program for missionary
education emphasizes in the teacher's guide, the use of
supplementary material. Suggestions regarding the use of

supplementary teaching material are contained in the

lo Cfo lGC. cit.
2e McDonnell, India, p. 4.
o. JToce. cit,
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introductory section of each guide. The suggestions
vary with what 1s suitable for the individual course,
but most guides include suggestions under the same
general headings, which are as follows:

ae Plctures
Suggestions regarding plctures are contained in
every guide because "pictures are invaluable in any work
with children."l The suggestions given in most of the
guides deal mainly with sources where they can be
obtained; Such suggestions include: picture files of
the primary church school department, church school
1eaflets,2 past copiles of missionary magazines, news-
papers and other magazines,3 post cau:'ds,LL five Friend-
ship Press ."Around the World series,"5 denominational
mission boards,6 and railroad folders or calendars.7
b. Audio-Visual Materials
The use of audio-visual materials i1s g rather
recent development. In the earlier guides of this ten-

year period, especially in the years of 1941-194li, the

l, Cf. Hoke, South America, p.l0.
2. Cf. Taylor, op. cit., pp.1ll f.
e Cf. Hoke, loc. cite.
i, Cf. Gardner, op. cit., pel3.
Se Cf. Niedermeyer, The Bible Goes Around the World, p.5.
6 Cf. 1Ibid., p.b.
7« Cfe. Niedermeyer, The American Indian, p.b.
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only suggestions in this field are the use of lantern
slides,l and Victor records of m.usic.2 Movies and koda-
chrome slides3 are first mentioned in 1945, and a film
str:‘LpLL on a little boy in China comes in 1948. Records5
are again mentioned, but this time in relation to the use
of two from the "All Aboard for Adventure'" series II.
ce Globes and Maps

" Most of the guides suggest the use of a globe and
maps as supplementary teaching aids. One guide suggests
in relation to the use of a globs that "each group should
have access to a globe during the unit. If we are to
become world-minded, we must learn to think of the
relation of the countries of the world to one another."6
It was found. that Friendship Press puts out its own maps
which include friendship maps, pilcture maps, outline
maps, and political maps of various countries. The
picture maps are especially valuable for usevwith
primary children, because of the sheet of cut-outs show-
ing various aspects of the life of the people, which

accompanies the map. Regarding the use of maps one of

l. Cf. Hoke, loc. cit,
2. Cf. Gardner, op. cite., P19, ,
« Cf. Brown, The Church Among Uprooted Americans, DP.5e
io Cf. Lindsay, OPe Cita, poéo
5. Cf. Brown, Puerto Rico, D7
o Cf. McDonnell, India, p.b.
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the authors has this suggestion to make:

Detailed maps are difficult to use with primary
children, but there is value in using a map to find
where a friend lives. In using a map with this age
group, you will avoid the misconception of having
the children think that the world is up and down if
you place it on the_floor, with the north of the
map pointing north.

d. DBooks and Pamphlets
All of the guides contain lists of books both for
the teacher's use and for the children. Some books are
obtainsble from Friendship Press, but many are books which
can be borrowed from public libraries, and are useful for
browsing tables. Most of the guides list pamphlets
which can be obtained through denominational boards and
are suggested as helpful in enriching the teacher's own
background,.
. Specific Suggestions in the Lesson Plans
a. Background Information
Background information is used in two ways in

2 of the guides contain

the guides. All except two
genersl information regarding the unit of study in the
opening introductéry section. Specific information isg

also given in relation to the specific purpose of each

le McDonnell, loc. cite
2s Cf. McDonnell, Japan; cf. McCaw, Migrants.
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segssion in most of the guides. One kind of background
information given deals with the factual knowledge regard-
ing 1ife in a foreign country. For Instance, in the

1 general information concerning the land

guide on China,
and thg people is given iIn the introductory section.

Then in the following individual sesslons, such infor-
mation is given as is related to the purpose of the
session. Some of the specific types deal with the
climate, the size, and the characteristics of the people;
place of children in Chinese life; homes; religions found
in China; education; Christian festivals; Chinese festi=-
vals; the work of the Christian church in China in‘rela-
tion to churches and leaders and the work of medical
missions. Each of the other guides contains similar
information.

The other type of information given has to do
mainly with the working out of a problem especially in
regard to some group of people in America. Included
under this heading would be the studies of uprooted
3

people during the war,2 Negro-White relations,~” and a

l. Cf. Lindsay, op. cit., P.5,7 ff.
2. Cf. Brown, The Church Among Uprocoted Americans.
3+ Cf. Hoke, Negro-White Relationships.
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study of migrants.l How background information 1is
used in connection with the prupose of a unit can be
seen in the study on migrants. The purpose 1s stated
as follows:

The study has been planned to acquaint primary
children with the 1life and work of migrants and to
guide the boys and girls, lnsofar as they are able,
to gain an understanding of and appreciation for
this group of workers to whom we are indebted for
harvesting many of our foods. The children will
discover that the 'system under which the migrants
labor is far from ideal. They will legrn of ways
in which the church is seeking to better the bad
working conditions of the migrants and to enlarge
their opportunities fo§ better homes, education,
and economic security,

Therefore, the material stated in the introduc-
tory section deals largely with the problems that will
have to be faced in relation with the children's con-
ception of migrants. Then the separate sessions touch
on such things as workers, places they work, and the
things they pick; homes of the workers or rather their
lack of them; conditions under which they work, and the
resultant lack of schooling for most of them; trans-
portation from job to job, and camps where they have to
stay; the work that the churches are doing with regard
to improving the conditions in the migrant camps; and the

various types of service that the churches through the
Home Missions Council are carrying on.

Background information supplies sufficient

information for the teacher adequately to understand

l. Cf. McCaw, Migrants.
2. Loc, cite.
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the subject without having to read other books, especially
if none are available. This, of course, should not hinder
the teacher from looking at resource books but should
stimulate her to further studye.

Background material also serves to make the material
of the reading or picture story books more understandable.
Customs, simple common phrases, and problems are made clear,
so that the pupil and the teacher may more easily enter
into the experiences of the people about whom they are study-
ing, thus helping to make the study vital to their lives.

be Introduction of the Unit

Ag wag evident in the consideration of the approach
to the learning process% these teaching guides stiress the
importance of launching properly a new unit, because much
of the interest needed to carry the unit along will be
aroused in the first sessione. If the teacher and pupll are
to work together tharoughout the course, they must purpose
together at the outset of the study. Then too, it is through
this first session that first impressions are made regarding
people strange to the experience of the children, for the
rmost part, and further relationships and ideas regarding
thege people are dependent on how they are presented in the
launching sgessione.

The methods used to launch the units vary, though a

number are of the same general patterne.

l. OCf. Ante, pp.35 ff.
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Only some of the more outstanding ones will be mentioned

here. One of the most novel of the various methods present-
ed 1s suggested in the teacher's guide on "The American In-
dian," by Mabel Niedermeyer.l It is suggested that there be
placed on a table in the room a box addressed: '"For the
use of the Primary Department of the ___ church, (ecity) __,
(state) ___."2 Inside the box there should be one or more
copies of the picture story book to be used, plus some
ob jects made by the Indians. If no objects are available,
the book itself is to be wrapped and laid on the table 1o
be opened. When all the children have arrived, one may be
chosen to open the box, the contents may be téken out and
exanined, and the first chapter of the book read and its
pictures examined.

Another suggestion concerns a trip by airplane %o
the couhtry to be studied. A realistic plane trip. is men-
tioned in Jeanette Perkins Brown's guide on Puerto Rico.
The children are to arrange theif chairs like airplane seats
and the\%eacher is tb become the stewardess, who provides a
running commentary on the4many sights they pass over on

their way to Puerto Rico.

Many guldes begin with plctures. One guide}sﬁggésts

1

1. Cf. Niedermeyer, "The American Indian," p.8.
2e Opo cit., p.80
3. Cfe. Brown, Puerto Rico, p.ll.

4, Ibid., pell.
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making silhouettes of some of the animals of the country
and then playing a guessing game to find out what pets
are liked by South American children.l Pictures may also
be used to make a charf as the guide dealing with the |
peoples of America suggests.2 Another guide suggests that
pictures be used to make puzzles, t0 introduce the work
that migrants do.3
One other outstanding method is the use of a song.
In the unit dealing with Negro-White relations the song,
"Lord, I Want to be a Christign," is used to stimulate

interest and discussion before the picture book is shown.u

P

Ce Use of Activities

The term "activities" is used here in its broad
sense to include all types of pupil response and effort.
The emphasis on purposeful activity and on activé partici-
pation of the children in the various steps of the process
has already been get forth.5 Examination of the material
revealed that every guide includes some mention of activi-
ties. All but one6 include a comprehensive list in the

introductory section of the unit, and every guide mentions

l. Cf, Hoke, South America, p.ll f.

2¢ Cfe Taylor, The Chruch and Americals People, Pel2e
e Cfo McCaw, Migrants, pPe.Te.

i. Cf. Hoke, Negro-White Relationships, PeBo

5. Cf. anti, pp.33 f.
« Cfe McCaw, op. cit.
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specific activities to be a part of each session. Each
guide mentions ongoing activities lasting through a
large part of the work, if not over the whole unit, and
immediate activities to be used only in one session,
Since it will not be feasible to give specific references
to all activities mentioned, only outstanding instances
of the various types of activities will be indicated.
The following suggestions are contained in the guide for
the study of India and are typical of those included in
other guides:

Some of the activities that may be carried on in
the developing of the unit include; 1listening to
stories of a Christisn fanily of India; looking at
pictures of India that tell of the land, the chil-
dren, and the activities of your denomination there;
finding Indla on a map or globe; teking an imagin-
ary trip to India; 1looking at some objects that came
from India; looking at motion pictures or slides of
India; learning some new songs; playing games that
children in India enjoy; making a garland for a
friend; dramatizing incidents from the story; think-
ing of experiences children in this country enjoy
that are similar to those of the story; learning
some of the things migsionaries do; planning a
major activity, such as making a "movie," a frieze,
or a book; bringing money for an offering; making
a poster picture illustrating the ways that their
money works in India; planning or making a gift for
some children of India; participating in worship;
planning to sha{e experiences with others; pre-
paring reports.

It is usually stated at the outset of the list of activi-
tiles that the teacher will not be able to use all of these
suggested, but that she should decide which will be the most

suitable and helpful to her group.

1. McDonnell, India, p. 5.
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In relation to the use of Various activities
throughout the unit, the guldes vary in their methods of
presenting suggestlions. Some give instruction conoefning
the activities in the introductory section of the unit,
while others offer suggestions regarding the activities
used in each session. Some guldes include instructions
both in the introductory section and in the individual
sections,

A study of the use of activities in the guides
shows that most of the sctivities presented can be
classified under the seven headings listed by Miss Keilser
iﬁ her guide on Africa. They include " construction, art
work, dramatization, research, creative wriliting, picture
study, and WOPShipol

(1) Construction

Of all the activities used, it was found that this
activity is used most frequently, probably because of its
service possibilities. The construction activities that
are suggested most often are making a "movie" and a
peep show. Obher actlvities having to do with showirg
\sqmething of the country of the people being studied

included a diorama, a papier-miché village,3 a table

1. Keiser, ODe Cito’ p030
2. Cf., Brown, Puerto Rico, F.Bo
30 Cfe Keiser, op. cit., D4

L
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scene, clay models representing articles used in the

1

life of the people, and an actual room in a Japanese~ and

a Chinese2 home, Many of the construction activities
have to do with the making of gifts for others. Gifts
for smaller children are mentioned, such as playthings,
like spools on a string, clothespin dolls, and unfin-
ished scrapbookse Gifts for various mission stations are
also suggested; "health kits" for migrant centers,3 bean
bags, stuffed animals, doll furniture, and rest matse.
Suggestions for general gifts for others include Bible
bookmarks, folders, calendars, and napkin rings. For
the use of the class itself, mention is made of such
things as building'a three panel screen for the worship
center,u making clay candlesticks, spray hanging,5 and
offering plates.
(2) Art Work

The making of a frieze is suggested most often.
Second to”this is the drawing of companion posters whiéh
can be combined to make a wall border. The third draw-
ing activity mentioned is the illustrating of picture

story books as the children's own record of the people or

country they are studyinge.

l. McDonnell, Japan, p.l8 f.

2o Lindsay, OPe Cito, polZo

)30 ;?TaleI’, ODe Cito, p0390

Le Ibid,, Pe33e

5. Brown, The Church Among Uprooted Americans, p.ll £,
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(3) Dramatization. Dramatization is used in most
of the guides. By this means, as they drametize the inei-
dents portrayed in the stories from the rezding and picture
story bhooks, the study becomes vital to them. One of the
most novel suggestions is made hy Jeanette rerkins Brown in
connection with a study of Puerto Rico.1 She has written a
number of verses which tell the story of how one child's
offering finally reaches the Puerto kican people. The action
moves from the presentation of the offering by the chilad, to
the freasurer of the individual church giving it, to the
Board of iissions of the denomination, to the Board deciding
where to spend that money, culminating in the action of a
‘teacber working in the mission field who writes the poard
for money for a sick child.

(4) TResearch. +this activity, dealing largely with
the finding of material on some aspect of the unit, such as
discovering a country on a map, or collecting supplementary
material for a browsing table, is inecluded in most of the
guides.

(5) OQCreative writing. ¢his, too, is a popular
type of activity, the children bheing given the opportunity

. _ . . 2
t0 create their own poems, songs, prayers, and litanies.

1. Gf. Bro=n, "Puerto xico,= pp. 8 f.
2. Gfe. Xeiser, op. cit., p. O
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1 the suggestion occurs that they write words

In several guides
to accompany booklets they are making in connection with their.
study. ©pictation of the material for reading charts and
reading cards, which also could be illustrated with eit her
their own or clipred pictures, is another activity presented.2
(6) ©Picture ghudy. rictures are used many times to
stimulate interest and to give information on the unit being
gstudied. It is suggested that pietures not only bhHé used in
individual and group study, but also be used in piéture
\corners and placed on special tables and bulletin boards for
further examination.5
{7) Conversation. Group conversation is used in
every session. It has a varied number of uses, but its main
vurpose seems to be to stimulate thought vhether it be in
relation to looking at the pictures and stories in the read-
ing and picture story books,4 planning to dramatize some
incident;5 planning for guests,6 discussing how they themselves
might be missionaries.7

{8) @ames. +the use of games depends largely on the

situation in which the unit is being used. sunday morning

l. ¢f. McDopnell, #India,™ p. 11

2. Cf. Hoke, "South America,” p. 19 f.
3. Of. Mcponnell, op. c¢it., p. B

4. ¢f. McCawm, op. cit., pp. 8 f.

5. §f. Lindsay, op. cit., p. 8

6. Cf. Ibid., p. 22

7. ¢f. Adams, op. cit., p. 18
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segssions would contain a smaller amount than a vacation

chureh school situation. Games found suggestedl are closely
tied to the country being studied and, especially in rela-
tion to foreign countries, are ones that the children in
those lands like to play.

{9) vworship. A study of the fourteen guides
published from the years of 1941-194¢, reveals that in
these years the basic elements of the worship service were
unchanged. o few things were added and a few things were
also deleted, but the bhasiec elements ~ prayer, the use of
Scripture, and songs or hymns - remain. as %o the form of
the worship services, it is hardly possible to state any
conclusion dogmatically, since each guide has its exception,
but generally it might be said that the form has tended %o
become less stylized. In the first few years, the form
usually follows a cerftain pattern which includes in every
session, a call to worship, a song, & Bible reading or
story, prayer, and an offering.z But since then the form,
though containing similar elements, has become more flexible
with some of the worship services consisting only of s prayer
and song, possibly dependent on the attitude of the author
of the guide. 1In regard to things which have been deleted
over the span of years studied, the most noticeable is

the exchanging of 8ible verses for sible stories.5

1. Keiser, o0p. cit., p. 15
2. ¢f. raylor, op. cit., pp. 24 f.
3. CGf. McDonnell, #India,™ p. 16
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“his is potentially realized through the teachers' guides,
as the children are 164 to plan together, work together,
worship together, and together share what they are exper-
iencing, with others.
de Use of the rible
(1) 1its Use in the ™orship Services.

Upon examination of the worship programs in the
fourteen guides for the years 1941-1949, it was found that
in the first guide of this period,l Bible stories are to0ld
in the worship service. after the first year, however,
scripture readings, consiéting of a few verses, take the
place of the Bible story except in Adam's guide 1in 19442
in which Bible references are given from wihich to %tell a
sﬁory. "héreis also some mention of worship stories not
hased on a sibhle text.g in the later years of this period,
when quiet music is used as a call to worship, the Bible
verses formerly used for the call are no longer needed.
fhus, it might be concluded that generally over the period
from 1941-1249 actual B8ihle has come to be less freguently

used in worsnip.

ok
~
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70 obtain a more conecrete picture of

l. Cf. Gardner, op. cit., p. 22 T
2. OCf. Adams, 0p. ¢it., pp. 11, 1
e Cfs McCam™, o0p. cit., Pp. 22, 2
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the first guide of this study, published in 1941,1 will De
. . s e . 2
compared with one of the last guides, published in 1949,

4 summary of the Bible material used in the worship
services is included in the inftroduclory section of tie
formef, mrorship Around the ™orld."™ Phe following references
t0 the use of the Bible are found:

Chants:
"Enter into his gates with thaniksglving, and into
his courts with praise: Be thankful unto him and
bless his name.™
"hig is the day —hich the Lord hath made: e
will rejoice and be glad in it."
"0 come, let us worship, and bow dovn: Tet us
xneel before the Lord our laker."
"Phe ILord is in his holy temple: Iet all the
earth keep gilence before him."
"T was glad when they said unto me, Let us go
into the house of the TLord."

Bible Passages and Verses:
"0 god, thou art our Fether." Isaiah 64:3.
Miine house shall be called a house of prayer for
all peoples." Isaiah 56:7.
mrorship the Lord in the heauty of holiness.”
I Chmnicles 16:29.
"A1l1l nations shall come and worship hefore thee.”
Revelation 15:4.
Psalms 100.

Bible stories based on the following passages:
Building & Church in Bible Times -~ kxodus $5-40.
Garing for a c¢hurch in Bible Times - 2 chronicles
24:4-16.
worshipping in a Church in Bible Times - I Kings
8:22-36.
when Jesus "as a Baby - Iuke 2:8-20; Matthew 2:1-12.
Jesus Praying to gGod - Mark 1:35.
an Offering of Love = Mark 12:41-44

1. Gardner, op. cit.
2. lMeCaw, op. cit.
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A Story Jesus Told - TLuke 10:29-37
Praying to God - Acts 21:%-6. 1
Telling the Story of Jesus - Acts 8:26-39

Since two guides were published in 1949, a selecthion
has to be made. Because jabel Niedermeyer McCaw's guide
dealing with lkigrants included in each worship service, ex-
2ept the last one, a section called "Using the Bibhle,n
it wmas selected.

Before giving specific examples of Mrs. Mclaw's use
of the Bible in the worship services, it might bhe interest-
ing to note what the author's concept of worshiv is. This
is stated in the introductory section of the guide as
follows:

"orship is planned %o he the high point of each
segsion. Mhe boys and girls =ill come to know God more
intimately than hefore and to experience anew his love
and cage for them and for his fauily of children every-
WhETECe

fwo of the sessions will be used to show how the
ahove conecepis are carried outb.

The second session of the unit deals with the faet
that migrants have no homes of their own. The worship ser-
vice which concl udes the session is as follows:

wuiet Music.

Hymn: "Praise to God for Things e See" or "The
Nicest Things.®

Leader: "™e are glad for the things we see about
us, and we want to thank God for them. what are the

1. Gardner, o0p. cit., pn. 17 f.
2. HeCaw, op. cit., p. 4.
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things that are mentiopned in the song we have just

sung? Can you think of other things that we enjoy? Yes,
I am thankzful for all of these, and T am thankful for my
home, too, aren't you? what do you enjoy most abmt your
home? ™e would miss many of these things if we had to
move around from plsce to place as often as the people

do who pieck our crops. I wish they could stay in one
place and have real homes in which to live. H&ybe some
day men will be good enough and wise enough to find a
way of picking our crops so that the pickers can have
homes of their own, too. That is a part of god's plan
for all of us~-for every family of people living in his
world.t

Using the Bible: "There is a verse in our Bible that
tells us That These good things we have been talking aboub
come from God. (Open the Bible to James 1:17 and read
the following condensed form of that verse: "Every good
gift and every perfect gift is from . . . the wather.w)
That is why the writer of the song we sang a while ago
tells us to praise God for the things we see. (o0d has
given them to us or shown us ways and given us strength
%0 have and enjoy them. Shall we thank God for these
things now?"

Prayer:; Thanking God for the things around us that
mwe enjoy-the things in the out-of-doors, our homes and
families and friends-and preying that boys and girls
everywhere mﬁy have these things to enjoy, too.

Offering.

Phe fifth session has as its sypecific objective to

"discover that the churches in our land are trying to
improve the conditions in the migrant camps through
their service %o the workers, and to help them leann
what thelr own church is doing in this regard."”

The worship program for this session includes the

following:

wulet Music.

Hymn: "™7e Mhank Thee, Father.®

Using the Bible: ™7e have learned today that aar
chureh and other churches are sending workers to have
Sunday schools and child care centers apnd vacation

Lle

Ibid., ». 12.
Ibid., v. 18.
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schools and games and meetings of different kinds for
migrant children. Do you sometimes wonder why our
chureches are always trying to serve somebody? Because
the men and women and boys and girls who make up the
churches are trying to live as Jesus did. They are
showing love toward one another. Jesus talked much
about love. Fe said that we should love 30d, and that
we should love one another, too. ot very long hefore
he knew that he would leave his friends, he wanted to
remind them of this sgain, so he said, *A new comman -
ment I give unto you, that ye love one another’

(John 13:24). Then he went on to say that other people
would know that they were his followers if they lived
in loving ways together.

"And so when the people of our churches send someone
out to the camps to have sunday schools or vacstion
schools or to help care for the children, they are show-
ing their love for the migrant workers. ‘These people
are Christiens,' the people in the camps say. ‘They
are Christians because they are helping us in tlese
ways.' Yes, they are Christians because they are chow-
ing that they love one another.w

Prayer: Thank you, God for vour love for us. Help
us to show that we love one another by the kind things
we do each day. .Amen.

Offering Service: gxplain the use of the offering
to the children so that they may bring it with urder-
standing. If the offering goes for missions and a part
of it is to be used for migrants, make that clear. If
the entire offering may be sentlfor migrant work, be
sure that they understand that.

rrom the preceding examples it is evident that the
Bible is used in a different way in each example. 1In the
first example, "Torship around the world," the Bible material
is used apart from the 1esson itgelf in the sense that it is
only generally connected with the thought development of
the session. For instance, in the session on discovering

that "boys and girls all over the world sing prsises to God

e Ibid., po. 19 f.
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1 the Bible story to he used is one based on

as they do,"
Mark 1:35, which is fto be told to “help the children to think
of Jesus as he talked to God in prayer."? The call to wor-
ship at the opening of the worship service is general, of
course, but does include the idea of praising God. Some of
the other worship services are related more specifically to
the lesson aim but it seems that the Bible materisl has no
vital conpection with the rest of the learning that has |
been going on in the same session.

On the other hand, in the other two examples from
the guide on migrants, the outstanding feature of the
worship service is ifts use of thé material learned in the
preceding vart of the session. By thus drawing togete r the
previous experiences worship hecomes the #high point'™ of
the session. The Bibhle verses ~hich are used serve to

Ea)

tne I

=]
[w]

point up the experiences of rning, either hy summariz-

ing the discoveries of the esrlier part of the session or,
as used in the other example, to lead the children %o a
deeper understanding of what they had discovered.

It is evident, then, thet during the years from 1941-1949
the ways 1n which the 8ible is used in worship services have
changed. It ig not the intention here %o say which is the

right approach, as each way can be used effeetively to

1« Gardner, 0p. cit., p. 36,
20 Ibido, po 58.
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enrich childrenis experiences. But it can be said, that in
whatever manner it may be used, it must be made vital and
real to the lives of fthe children if they are to gaib help
from it.

(2) TUse of the Bible in General

4 study of the fourteen guides reveals that outside
of the worship service, in which a specific 8ible passage is
generally used, 5ible material is seldom found. where it
is used, as in discussion or prayer, the reference 1s rarely
%0 actual sible material but rather, *“what would Jesus do7¥
or "How would a Christian scty™

Cne guide, however, as might be expected from its
title, "The Bible Goes Asround the World,"lcontains many
references to the use of the Bible apart from the worship
service. Some of the many ways in which the Bible is used
can be indicated by the following examples: Bible verses
used in a matching game; a recall of gible stories used to
explain the words of & new hynn; Bible bookmarks made for
parents, with a verse of the Bible printed on them; a
chart made of Bible verses formerly discussed as rules for
living; booklets of 0ld Bible leaflets made and pictwes
illustrating Bible stories collectied for & service project;
Bible verses used to explain the story represented in staind

glass windows in a church; the Christmas story dramatized;

le Niedermeyer, op. c¢it., pp. 6-7, 9, 10-11, 14, 13, 19-21.



an offering taken to buy either a Bible for their own
Sundey school, or to buy 8Bibles to he sent to others that do
not have any; & folder of the Thanzsgiving to Christmas
daily Bible readings made for parvents; end napkin rings made
with a Bible verse written on them.

in sumpery it may be said, that with the exception of
the afore-mentioned guide, only slight reference was mmde
to actual Biblical material in the individual sessiocons
outside of the worship services, excepl as some guides
included 3iblical materiesl in the closing service of the
unit.

the Unit

y

cn o©

I—.h

€. Closging sess

G

of tre unit, the

[N
O
S

In most guides the closing sess
tenth session, is a time for shearing ith others ~hat the
children have heen learning during the preceding nine weexs.
4s stated by Taylor, the purpose of the closing session is
"6o bring to & significant ccnelusion the experiences of
the unit, by varticipating with parents ané friends in &

. . . 1
gervice planned to summarize new learningsg.™

-t

4 study of the various closing services indicates
that the program is definitely pupil centered. The learn~

ing that is shared is the outcome of activities planned

<k

=ith the closing service in view. The consitruction

activities provide tangible evidence of session-by-session

le ‘faylor, Ope. Ccite., D« 405.
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learning. Jonversation week by week helps the children fo
crystallize the material from the resdirg or picture story
books, and dramatization helns them to express that learn-
ing. Frarticipation in worship prepares them to feel at
ease as they share in & worship service for thelr visitors.
Creative wrilting gives the children such things as poens,
litanies, and prayers to use in the c¢losing worship ser-
vigces.

Specific plans for the closing service are made
gbout two or three weeks in advance., Invitations written
by the children or dictated 50 the teacher are prevared and
sent out to parents and friends. ™ays of melcoming and
entertaining the guests are discussed. The actuzl service
is discussed and plans are formulated. 4also, many of the
closing services include gsome time for bringing the service
project to conelusion, either by sending off the money from
the offerings to a missiopary of their own church, or by
packing a hox with the materials made during the course %o
send to a denominational mission station.

The closing service iftself, in many instances, is
almost completely in charge of the children, except as the
teacher adds a welcome to the guests, and leads infomal
discussions. ‘“whe following example of an informal closing

service, centered about the theme, “Sharing with Visitoreg,"
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5. Summary

The educational program of the HHissionary Education
Movement not only includes booksg published for children, but
also study outline guides to accompany the children's boo?s;
The study outline guideg contain helps for the teacher in
teaching a particular unit.

Of the eighteen children's books examined in chapter
one of this thesis, fourteen are found to have accompanying
study outline guides for the teacher. An investigation of
these fourteen gulides formed the basis for this chapter.

This investigation of thne study outline guides revealed
several things regarding the educational program of the Mig-
sionary Educatlon Movement. First of all, a comparison was
made of the pbjectives set up by the Missionary Education
Movement for the missionary education:of children. It was
found that the objective that was mentioned the most times,
was tnat of sharing the Christian message by participating
intelligently in the misslonary program of the Church.  The
next objective most fbequently mentioned had to do with the
children's recognition of themselves as belonging to a world
family. And thirdly, the development of a Christian attitude
toward all peoples was emphasized. These objectives were

wdrked out in the various activities of the unit. ,



65

The material contained in the introduction section of
the unit, and the material contained in the specific lesson
plans was then studied, and it was found that the key to the
learning process was the use of activities. Through such
aé@ivities ag construction work, art work, dramatization,
creative writing, picture study, and worship, the children
wvere given opportunities to learn by doing.

Of all the activities used, it was found that construc-
tion work was used most frequently. Two of the most popular
of the work projects were the construction of a movie and a
peepshowe. Some of the other work activities included making
the following: a diorama, a papier-méché village, a table
gcene, and a room in Chinese and Japanese homes. Many of the
activities had to do with making gifts for others. "Healﬁh
kits," bean bags, stuffed animals, doll furniture, Bible book-
marks and caleundars were sgsome of the suggestioné.

Art work and creative writing were other useful means
of recording learninge. This was done through the making of
a frieze, illustrated picture story booklets, companion posk-
ers and illustrated reading cards and chartse.

Worship, discussions, picture studieé, dramatizétions
of incidents from the reading or plcture story books, and
native games that were played were forms of activities which
gave the chlildren opportunity to enter more deeply into the

experiences of the people about whom they were studying.
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Supplementary teaching aids found suggested were pic-
tures; mapss a globe; audio-visual aids including slides,
film strips, records, and films; and books and pamphlets.

The use of the Bible generally, and specifically in
worship services, was algo investigated. In regard to 1ts
general use in tne individual sessions, 1t was discovered
that except for the worship services, actual Bible material
was seldom used. The‘exception t0 the preceding statement
was the guide on the use of the Bible. Here Bible verses
were used quite frequently in relation to various activities.

In regard to the use of the Bible in worship services,
it was found that over the period from 1941 tﬁ 1949 it had
various uses. At first, the call to worship consisted of
Bible verses, but in about 1944 quiet music came to be used
in place of the Bible verses. Also it was discovered that
in 1941 Bible stories were used in the worship services, but
by 1949 Scripture readings or a Bible verse were used in
place of the Bible gtories.

A study of the opening and closing sessions of the u
units also was made. The main purpose of the opening ses-
gion wag found to be to arouse the interest of the children
in the course to be studied. The closing sesslion concluded
the ten-week unit of study and in most guides was a time of
sharing with parents and friends the things that had been

learned during the course.
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SUMMARY AND CONCLUSION



CHAPTER IIT
GENERAL SUMMARY AND CONCLUSION

It has been the purpose of this investigation to make
an objective study of the program of missionary education for
children, as presented in the publications of the Missionary
Education Movement. This organization was chosen because it
is the cooperative agenéy in which twenty-nine of the lead-
ing denominsgtions unite to publish missionary education magt-
erials., Therefore, its publications would be significant.

Each year the movement publishes materials in three age
group areas: children, young people, and adults. This study
has been concerned with the primary age level in the chil-
dren's ares and has been further limited to such publicagtions
as are now in print which were published for this age level
from 1939-1949. The material surveyed included the story
reading books, the picture story books, and the study outline
guides for teachers of primary children.

An analysis of the general content of the books for
primary children revealed that during this ten year period
they presented boys and girls in China, Korea, Japan, Puerto
Rico, Alaska, Africa, India, and South America. Not only were
childrén in foreign lands studied, but also groups who lived
in the United'Stgtes, such as the American Indiesns, the Ne-
groes, people uprooted from their homes because of war con-

ditions, and migrants. In addition, other books presented
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what a missionary is and does, how children around the world
worship and help, and the ways in which the Bible is used
around the world.

It was evident upon examination of the story reading
books that certain themes are emphasized. Friendship was
seen to be g significant emphasis in all the books. Atti-
tudes such as kindness, helpfulness, love, and the desire to
share were also repeatedly emphasized as important themes in
all of the books. In connection with the presentation of the
customs and ways of life of the various peoples studied, the
underlying idea seemed to be that even though these boys and
girls lived in different countries or are partsvof various
minority groups within nations, yet they ali have common
interests -~ interests which are a part of the life of boys
and girls in this country selso. In one sense only were dif-
ferences found stressed and that mainly in the books dealing
with foreign miésions in relation to the life of a Christian
and non—Chriétian. The Christian's 1life was pictured as fill-
ed with more of a sense of real joy, happiness, and security
than the non-Christian experienced, this difference causing
the non-Christian to seek what the Christians have., And fi-
nally it was discovered, there is an emphasis in relation to
the church - that the church has an outreaching mission not
only to those close at hand but all around the world.

In the picture story books it was evident that the

main purpose is to give the child an acquaintance with the
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life of the people being studied. Common interests are also
emphasized,

The study outline guides for primary teachers were
found to contain many helpful suggestions both for the exper-
ienced teacher and the inexperienced teacher. Suggestions in-
clude much background information regarding the people or
country to be studied; resource books for increasing the
knowledge of teacher and pupil in relation to the specific
subject of study; supplementary teaching sids such as audio-
visual aids, teaching pictures, maps, and books and pamphlets;
actual session plans, orgsnized mainly on a ten-session unit,
which includes suggestions for opening and closing sessions,
specific emphasis for each session, and suggestions regarding
the use of activities. Throughout, the use of purposeful
activity was seen to be the key to the learning process;
such activities as construction work, art work, dramatiza-
tion, research, creative writing, picture study, games, and
worship being included. Thus the children are to learn by
doing.

A study of the use of the Bible in the sessions - its
general use and its specific use in the wofship services =~
revealed that apart from the worship services the Bible was
seldom used, except in the guide by Mabel Niedermeyer, The

Bible Goes Around the World. During the years 1941-19.9,

when the fourteen guides studied were written, the amount of
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actual Biblical materigl used in the worship services was
seen to decrease. At the beginning of the beriod Bible stor-
ies and Scripture readings of four or five verses were used,
but by 19u9 only rérely were more than one or two verses used,
and some worship services omitted the Bible altogether.

From these findings certain conclusions may be reached
in relation toc the program of miésionary education for primary
children as presénted in the materials published by the Miss-
ionary Education Movement during the years 1939-1949.

On the one hand, it may be stated conclusively that the
program-is educationally sound. The methods of purposeful
activity emphasizing learning by doing are today generally
recognized as basic to the educational process. The material
presented takes into account the experiences of the primary
child and uses them as the means of broadening the child's
understanding and interests. The mechanical features of the
books, their format, type and leading, ih addition to the
story and illustrations, are also well geared to the interests
of the primary child.

On the other hand, it would seem to the writer that
Whefeas the educational emphasis is strong, the spiritual
aspect of missionary education is largely neglected in most
of the books. In general, missions are equated with world
friendship. Surely an understanding of the customs and life

of the people, important as it is, is not completely adequate
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to develop in the children a "Christlike concern for people
of every class, race and nation, "t

In this respect, three of the eleven story‘reading
books and one of the seven picture story books stand Qut as

going beyond mere world friendship and presenting missions

in terms of evangelization. They are: Mpengo of the Congo

by Grace lMcGavran; The Watch-Goat Boy by Gertrude Jenness

Rinden; My Story Book About the Bible by Mabel Niedermeyer;

and The Friendly Missionary by Nina Millen.

The Missionary Education Movement presents a wealth
of material for a program of missionary education and its
methods are educationally sound. Their use depends upon the
teacher. If the materials are used wisely, supplemented
at times by discussion of the purpose of missions, or by
Bible stories and other related materials, it is felt that
a . challenging program of missionary education for primary

children will result.

l., Harner and Baker, op. cit., p. 2l.
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