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INTRODUCTION 

A. Statement of the Problem 

This study is an attempt to discover the nature and 

scope of the program of missionary education for primary 

children in the publications of the Missionary Education 

Movement. Such facts will be determined from an investigation 

of the yearly publications of the Missionary Education 

Movement which are published under its trade name, "Friendship 

Press. 11 These public at ions include story reading books and 

picture story books for primary children, and outline study 

guides containing helps for the teacher. From an analysis 

of the ~contents of the above materials, answers to the 

follov/lng questi.ons will be sought: VI/hat is the general 

content of the program of missionary education; what 

objectives are considered important for a program of mis-

sionary education; in what ways are these objectives 

achieved through the learning process; and what use is 

made of the Bible in relation to the program of missionary 

education. To obtain a wider view of the program, the ten

year period from 1939-1949 will be studied. 

B. Significance of the Problem 

The outstanding event of the period from 1939-1949 

was the second world war. With its development of such 

,J 



viii 

powerful destructive weapons as the atom bomb, and self-

propelled missiles, it has left to the surviving nations a 

legacy of hatred and distrust, and to the peoples of the 

world, much turmoil and confusion. Adults are not the only 

people who are affected. Miss Young in her book on the 

Missionary Education of Children states: 

In face of this world situation, children as well as 
adults are confused, and are being forced to make many 
adjustments to life. Children of every nation are 
witnesses to prevailing fear and suspicion in the world 
about them. The radio, the movie, the printed page, 
and the tenseness in the voices and expressions of the 
adults they know, contribute to their confusion.l 

The usual answer to the problem of confusion, is to 

become acquainted with the other person, then everything 

will be solved. But unfortunately, this is not the 

complete solution, because inner motives still influence 

responses. The real solution must come from a transformation 

of inner motives. This iiF where missionary education has a 

vital contribution to make. It not only emphasizes getting 

to know other peoples, but pervading such knowledge is the 

Christian principle of love for all people with the desire 

to tell other people of the source of that motivating force, 

namely Jesus Christ, the Saviour of the world. In this world 

of confusion and distrust, this is important, not only for 

the primary child's correct understanding of the great 

1. Young, E. Mae, Missionary Education of Children, p. 22. 
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new world which is just opening up for him, but also for 

the development of his own life, for as Miss Young 

says, "Children who discover that children of another race 

or nation. are also objects of God's love are learning of 

a loving Father on whom they may always depend, come what 

will."l Therefore, it was considered important to inves-

tigate what type of a program of missionary education was 

being presented for primary children. 

c. Definition of Missionary Education 

In speaking of missionary education a definition of 

the term is necessary. Harner and Baker in their book, 

Missionary Education in Your Church, define the term as 

the sum of all ·our efforts to cultivate in children, 
young people, and a.dul ts a Christlike concern for 
people of every class, race and nation; an intimate 
knowledge of how the Christian fellowship is being 
extended both at home and abroad; and a hearty par
ticipation in all endeavors to enlarge this fellow
ship of Christian faith and brotherhood until it 
covers the earth.2 

In setting up a missionary education program there 

is usually a problem in the minds of many as to the relation 

of missionary education to Christian education. Should 

missionary education be just one part of many parts in a 

1. Ibid., p. 23. 
2. Nevin c. Harner and David D. Baker, Missionary Education 

in Your Church, p. 21. 



program of Christian education or should it be so closely 

woven into the Christian education program that without it 

the pattern would not be complete? The conclusion that 

experts in the field of missionary education come to is 

that which is stated by Harner and Baker: 

X 

Missionary education is a part of, not apart from, 
Christian education, and Christian education to be 
fully Christian must be missionary. This is not to say 
that missionary education and Christian education are 
identical, but that the missionary genius of Christian
ity is at the very heart of Christian education.l 

What better time is there to begin such a program of 

missionary education than at the age when life attitudes 

are being formed and an acquaintance with the world is 

being developed? 

D. Selection of Sources 

In the field of missionary education "Missionary 

Education Movement" has long been a significant name. 

For almost half a century, the Missionary Education 
Movement has provided literature for church orgr-mi
zations that foster missions, including in its annual 
publication program materials for the entire church 
membership - men and women, young people and chil
dren. The contents of these publications range from 
the missionary responsibility of the individual 
Christian to presentation of the varied work of church 
mission boards and interdenominational agencies in all 
parts of the world.2 

1. Ibid., pp. 29, 20. 
2. Pamphlet, 11 Who, Why and VVhat is Friendship Press 11

• 



The materials are published with the Movement's trade name, 

"Friendship Press." 

Because the publications of Friendship Press are so 

central in many denominations, its publications will con-

stitute the primary source material of this study. In 

keeping with the scope of the problem, the field of mis-

sionary education will ·further be limited to materials pub

lished for the primary age level, grades one, two, and 

three, and copyrighted from the years of 1939 to 1949. 

These materials are taken from a listing in the 1949 Fall 

Friendship Press catalog entitled, "World Friendship Books 

for Boys and Girls." They consist of story reading books 

and picture story books. Primary sources will also include 

fourteen study outline guides for teachers of primary chil-

dren , which are listed in the general catalog of Friend-

ship Press for 1948 • 

. E • Method of Procedure 

After a brief consideration of the history of the 

Missionary Education Movement, a survey will be made of 

the story reading books and the picture story books to 

discover what material is being presented for reading and 

study. Then the fourteen outline study guides will be 

investigated to determine how the mission study units based 

upon the above books for \~e children are to be taught by 

the teachers. 

xi 
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CHAPTER I 

SURVEY OF THE MISSIONARY EDUCATION PROGRAM 

FOR PRIMARY CHILDREN FOR THE PERIOD FROM 

1939 -- 1949 

A. Introduction 

This chapter has two main purposes, the first being 

to acquaint the reader with the organization of the Missionary 

Education Movement through a brief historical survey. Its 

present organizational setup will also be discussed. This 

section will be concluded by consi~eration of the organi

zation's relation to the individual denomination and the 

local churcho 

The second purpose of this chapter is to analyze 

for general content the story reading books and the picture 

story books of the Missionary Education Movement publica

tions during the years of 1939 to 1949. First the annual 

missionary study theme for each book 1rlll be noted. Then 

a summary of the content of each of the eighteen books 

will be given. 

In general, the books studied fall into different 

classifications. Some of the story reading books contain 

a continuous story running throughout the whole book. 

Other books are made up of a number of single stories deal

ing with the same theme but having their setting in different 



places around the world. Another type has four or five 

short continuous stories each made up of about three or 

four single stories, usually centered in the life of a 

single family or person. 

The picture story books present missionary infor

mation in a more pictorial form than the reading books, 

because they have a large photograph on one side of the 

page and the reading matter in simple form on the opposite 

page. The picture story books are of various types similar 

to the types of the reading story books. There is the con

tinuous story type, the one theme-different setting type, 

and the one theme-different aspect type. 

Finally, as a result of this study, the missionary 

education ideas common to most of the books will be sum-

marized. 

B. History of the Missionary Education Movement 

1. The Beginnings of the Movement 

The origin of the Missionary Education Movement is 

described in an official statement as follows: 

"In the eighteen-ninet~es several Mission Boards in 
the United States and Canada began to consider the 
question of missionary education, especially among the 
young, and in some cases secretaries were employed. 
The success of those activities led to considerable 
discussion of the question of education among the other 
Boards, so that a meeting was called during the Ecu
menical Missionary Conference held in New York in 1900. 

3 



4 
Before this meeting adjourned a committee was appointed 
to consider the question further. This committee with 
a few others met in New York in December, 1901, and 
appointed a co~~ittee which met in March and arranged 
for a summer conference yhich was held at Silver Bay, 
New York, in July, 1902. · 

It was at this conference, then, that the organiza

tion was founded and named "The Young People's Missionary 

Movement." 2 At first the movement was concerned largely 

with young people: 

• • • but very soon the work began to touch the 
interests of older adults and children, and in recog
nition of its larger scope the name of the organization 
was changed to that which it bears at present. This 
change was for.mally effected through an ord~r of the 
Supreme Court of New York on July 10, 1911.j 

2. Organizational Setup 

Beginning with only a small group of people interested 

in missionary education for young people, the movement grew 

to include work dealing with children and adults and later 

came to be recognized by many denominations. Today the 

Missionary Education Movement is made up of the representa-

tives of sixty boards of twenty-nine Protestant denomina

tions in the United States and Canada. The organization of 

the Missionary Education Movement developed in the following 

1. Pamphlet, "The Missionary Education Movement of the 
United States and Canada," p.l. 

2. Loc. cito 
3. Pamphlet, "Charter and By-Laws of the Missionary Educat

ion Movement of the United States and Canada," p.2. 
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manner: 

From the first its policies were determined by rep
resentatives of the boards of missions, although up to 
1919 it was financed largely by the gifts of individ
uals. From February, 1919, to January, 1921, the Move
ment functioned as the Missionary Education Department 
of the Interchurch World Movement, its own Board of 
Managers, however, maintaining its corporate existence 
throughout this period. 

As reorganized in 1921, the Movement is an official 
agency of cooperation among those denominational boards 
of missions and allied bodies having responsibility for 
missionary education. They nominate their representa
tives to the Board of Managers, (which is tfe governing 
body of the Missionary Education Movement).· 

The Board of Managers meets semi-annually and has an 

executive Committee that meets between the sessions of the 

Board. As the governing body of the Movement, the Board 

also: 

••• formulates policies, chooses themes, outlines 
materials, selects and interviews authors, carries 
through the publishing schedule along its various 
stages, and attends to other matters that come within 
the scope of the Movement.2 

It is the Board of Managers which: 

••• approves all of the publications, plans for which 
have been developed by its members, with the help of 
age group specialists coopted from the denominations, 
and assumes responsibility for the use and promotion of 
all materials published. Responsibility for editorial 
and business phases of the program is delegated to the . 
staff who are elected annually by the Board of Managers.3 

3· Denominational Relations 

1. Ibid., P•4-• 
2. Loc. cit. 
3. Pamphlet, "vVho, 'IJVhy and What is the Friendship Press," p.2. 
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Because the Missionary Education Movement is made up 

of representatives from twenty-nine denominations, relations 

with those denominations form an integral part of its exis-

tence. The purpose of the Missionary Education Movement 

shall be: 

••• to serve as a cooperative organization in which 
denominational home and foreign mission boards, depart
ments of missionary education, boards of Christian 
education and other agencies responsible for missionary 
education in the United States and Canada unite to pub
lish missionary education materials, hold training 
schools and conferences and carry on any other activi
ties, which may be decided upon to further the cause of 
missionary education and carry out the desires of the 
constituent boards and agencies.l 

The meetings of the Board of Mgnagers give the various 

denominational representatives many chances for close co

operation as policies and themes are decided. With regard 

to the publications, many specialists from the various denom-

inations cooperate in writing, editing, and reviewing such 

publications. 

Each constituent Board cultivates its own churches, 
using the material published by the Movement and such 
other material as it chooses. Practically all of the 
literature ·of the Movement is distributed by the 
denominational Boards, the Boards purchasing of the 
Movement. The Movement attempts no work in the local 
church but furnishes the churches th;rough their own 
Mission Boards with the literature."2 

In conclusion, these statements from the charter of 

1. Charter and By-Laws, op. cit., p.8. 
2. Pamphlet, "The Missionary Education Movement of the United 

States and Canada," p.J. 
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the movement are significant: 

The Movement has carried on many different forms of 
work throughout its history. It was a pioneer in the 
holding of summer conferences and trained much of the 
early leadership that made possible the remarkable ex
tension of denominational conferences. ~Vhile in later 
years it has continued to provide a center through 
which questions of leadership education in missions are 
discussed and to carry a limited responsibility for 
certain training conferences, its major activity has 
been the publication of books for study and reading, 
teachers' aids, maps, plays, and other types of mater
ials needed in missionary education. 

As a part of its planning for the effective mission
ary education of all grades and groups, the Movement has 
increasingly become a channel through which the mission
bodies maintain co-operation with the general agencies 
of Christian religious education in enterprises looking 
toward the progressive enrichment of the total curriculum 
available for all our churchesol 

c. Books for Primary Children 

1. The Story Reading Books 

a. Mission Study Themes 

The World Friendship catalog for boys and girls was 

found to include eighteen books for primary children from 

the years of 1939 to 1949. Eleven of t~ese books are story 

read,ing books. "Each year the Board of Managers of the 

Movement surveys world conditions and chooses an area or 

theme for study that in the national and foreign fields seems 

likely to be strategic two or three years later."2 Friendship 

Press publishes two books each year one on the home mission 

1. Charter and By-Laws, op. cit., P•4• 
2. Pamphlet, "Together for a Christian Nation", P•3o 
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theme and one on the foreign mission theme. The themes 

follow no specific order in their respective annual emphases 

except that the usual pattern of the two themes of mission 

study stressing the foreign and home aspects of missionary 

education is broken occasionally by a general, world

inclusive theme. In comparing the books listed in the cata

log with the lists of home and foreign mission themes for 

the respective years, it was found that one boo~Ke Sooni, 

does not deal specifically with the theme for that year. In 

a conversation with Miss Millen, the children's book editor 

of Friendship Press, it was discovered that some years extra 

books are published in addition to the two books dealing 

with the Home and Foreign Mission themes. Ke Sooni was one 

of these books and was published because there were no 

recent books on that country and it was thought that it 

would also be useful in the study of China which was the 

next year's foreign mission theme. 

In the comparison of the list of yearly themes and 

the listing of books in the catalog, it was found, too, in 

some years only one book was mentioned and in other years no 

books at all were listed. Miss Millen suggested the reason 

for this omission was that originally books had been pub

lished, but were now out of print and no copies were avail

able. In some instances though, it was correct to say that 
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only one book had been published because the home and 

foreign mission themes were the same. 

The home mission themes and the related books for 

the years of 1939-1949 are as follows: 

Home Mission Literature Themes 

Christ in the World Community: 
At home. Elementary: Alaska 

Shifting Populations in America 
Christianity and Democracy in ft~erica 
Latin !::.,'TI.erica 
The Chur.ch and America's Peoples 
The American Indian 
The Chn~'ch among Uprooted Americans 
The Christian and Race 
World Evangelism. Elementary: The 

Bible 
America's Geographical Frontiers 
Cooperation for a Christian Nation 

Story reading 
books 

None 
None 
None 
None 
The Pigtail Twins 
None 
Friendship Magic 
None 
~Story~ 
About the Bible 
Wishes-come True 
Sandy and Mr:-
Jalopy 

The foreign mission themes and the related books 

published during the years 1939-1949 include the following: 

1939 

1940 
1941 
1942 
1943 

1944 

1945 

1946 
1947 

1948 
1949 

Foreign Mission Literature Themes 

Christ and the World Community: 
Abroad 

China 
Christians and World Order 
Latin America 
Christian Ventures in Learning and 

Living 
Southeast Asia 

Africa 

India 
World Evangelism. Bible Goes Around 

World 
Korea 
China in the Asia of Today 
Japan 

Story reading 
books 

None 
None 
None 
None 

None 
A_~.£..2£ Baby 
Brother 
Mpengo £f. !h£ 
Congo 
Fig Tree Village 
Same as Home 
list 
Ke Sooni 
watch-~ Boy 
Toshio ~ Tama 



b. General Content of the Material 

(1) Home Mission Study 

(a) The Pigtail Twins, by Anne M. Halladay -
1943· 

10 

This story is primarily a secular story, written in 

1943. It is about the inter-racial experiences of a com

munity in Colorado, and centers in a third-grade class of 

different nationalities. In the classroom the interest is 

centered about the teacher, Miss.Emilene, two little girls 

who are called "the pigtail twins", and two class projects -

the PTA meeting and a special class gift to the school. The 

children find little to keep them from having good times 

together, but the wartime animosities come from the older 

people in the community. These difficulties are solved as 

the people of the community come to know and understand each 

other better through the influence of the children's program 

at the PTA meeting and subsequent community sings. The 

whole idea of a unified community is brought to a wonderful 

conclusion by the making of a community house out of an old 

barn where the various nationalities can appreciate the 

talents of the others in various craft classes and social 

events. 

The emphasis suggested in this book are: friendship, 

love, kindness, consideration for others and respect for 

differing nationalities. 



(b) Friendship ~agic by Jeanette Perkins 
Brown - 194 • 

This is one of the books that has various stories 

11 

dealing with one theme, namely, friendship. The stories 

deal largely with the experiences of children who, because 

of war conditions, or the nature of their fathers' work, 

have been uprooted from their homes. The many difficulties 

of a new environment are eventually solved by the magic of 

friendship either on the prort of the child to a group or of 

a group to the child. Emphases suggested here are friend

ship, appreciation of other classes of people, appreciation 

of differing abilities, and helpfulness. 

(c) Ml Story~ About ~ Bible by Mabel 
Niedermeyer - 1947. 

This book has many short single stories in it deal

ing with the theme of how the Bible came to different people 

in many lands. Concurrent themes emphasize good neighbor

liness, working together, sharing, kindness, joy and happi

ness, and the important element of sacrificial giving. The 

Bible comes to some through mission schools, through mission

aries, through the sharing of a group, and to many by the 

living out of the Bible teachings in the lives of other boys 

and girls. 

(d) Wishes Come ~ by Jeanette Perkins 
·.Brown - J:"91+8. 

One steps in this book into the lives of four families 
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who live on the island of Puerto Rico. Because of their 

connection with some phase of church work in that country, 

whether it be in a mission school or clinic, or a recreation 

center, or personal contact with a missionary, the lives of 

the families are definitely changed. For one it means the 

end of many problems as to a job, income, and school for the 

children; for another boy it means the chance to go on to a 

higher schooling in order to become a pastor; to another 

neighborhood it means the establishing of a church of their 

own and securing a preacher because of the interest of one 

boy; and to the last family it means good health, good crops, 

a small income, and a longer schooling period and much happi-

ness. There is a definite emphasis in this book on the way 

the church helps people through its work in hospitals, 

schools, recreation centers, and health clinics. 

(e) Sa4dy and Mr. Jalopy ~y ~dith J. Agnew -
19 9· 

Mr. Jalopy, the family car, brings Sandy many ex

periences as Sandy travels with his family to pick crops. 

Mr. Jalopy finally brings the whole family to a new camp, 

under the supervision of the Home Missions Council, where 

a new sense of security, built up through an effort to 

share in the community life of the camp, changes the 

family's whole outlook on life. The basis of the change 

of their outlook comes from a realization that God can 



actually be a part of their lives. Again friendship is 

stressed, the work of church through the Home Missions 

Council is mentioned, and the change the Christian faith 

makes in every day living is emphasized. 

(2) Foreign :Mission Study 

(a) A Bell for4[aby Brother by Jessie Eleanor 
Moore - 19 • 

The stories in this book are under five general 

headings, all stressing the idea of helping someone else. 

The stories take place in various countries around the 

world with one story set in the country of the foreign 

mission theme, Southeast Asia. The general headings have 

13 

to do with helping at home, helping at school, helping in 

the community, helping at church, and helping others around 

the world. Because little children have learned to help, 

homes are made more pleasant places, a difficult school-

room situation is solved, children hear of the Bible stories, 

churches are built, and missionaries are sent to others. 

Here the emphasis is on helping, sharing, and being 

missionaries. 

(b) Mpengo 2£ the §ongo by Grace w. 
McGavran --r94 • 

Mpengo moves with his family to a non-Christian 

village in the jungle because the church is sending his 

father there to start a school and to be an indirect means 

of telling the people about the Christian lifeo The 



school is started and gradually the kindness of the family 

spreads throughout the village, except where it is hindered 

by influence of the witch doctor and his son who are both 

relatives of Mpengo. The story comes to a climax when the 

chief's son breaks his leg and the old witch doctor tries 

to cure the leg by covering it with earth and building a 

fire on top of that. Just in time, the witch doctor's 

son admits the harm of the practice and the boy is taken 

to the mission hospital where it can be properly healed. 

The witch doctor's son accompanies the boy to the hos-

pital and having seen the happy life there, in that 

Christian community, decides in his heart to be a Christian. 

With the witch doctor's power dispelled the people 

are free to follow the Christian way, and when the boy's 

leg is mended they return to a changed village - clean and 

happy because the people are beginning to live in the 

Christian way. The main emphasis in this book is that 

Christians are different, they are kindly, they live in 

cleaner homes, they are willing to suffer for their faith, 

and they want to help others, too. There is also an 

emphasis on national missionaries going back to work with 

their own people. 

(c) Fif Tree Village by Grace w. McGavran-
19 6. 

Village life in India is heightened for one 
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Christian family and also for the vlhole village by the arri-

val of a native preacher-teacher and his vrif'e. The lack 

of' satisfaction in the old Hindu ways in contrast to the 

joyousness of the Christian life is evident by the \'ro:rk of 

the preacher-teacher in the village. Especially is it seen 

in the life of the old Hindu grandmother who at the beginning 

of the book was adamant that her• ways vmuld not be changed, 

by having seen the kindness and goodness of the Christians 

around her decides to follovr the ivays of Jesus. Again the 

emphasis is on the difference in the lives of the Christians 

and those of the non-Christians around them. Mention is 

also made here of the missionary nationals and their place 

of respect in the community. The :relation of a small vil-

lage group of Christians to the Ecumenical church is brought 

out at the Christian can~ meeting. 

(d) Ke Sooni by Virginia Fairfax and Hallie 
Buie - 1947. 

Because of a little Korean girl's sacrificial giving 

and her love for her grandmother, the grandmother has a 

change of heart and mind, and turns from her ancestor worship 

to go to the Christian church. 

(e) Watch-Goat Boy by Gertrude Rinden - 1948. 

A typical American small boy, Johnny, the son of 

missionary parents in China, sets about to make friends 

with the Chinese goat-boys 1vho climb the hill behind his 
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house every day to pasture their goats. His adventuresome 

spirit, together with a touch of kindness, helps him to 

become accepted by them as a friend and as a result helps 

him to become better acquainted with Chinese customs. 

Because of a deep friendship established betvreen Johnny 

and Lao-hu, the leader of the goat-boys, Johnny not only 

joins in their fun on the hillside but also introduces 

Lao-hu to his friend Jesus by inviting him to Sunday 

School and to his mot her 1 s special story hour. The things 

Lao-hu hears and learns help him to overcome his fear of 

evil spirits and he becomes a hero by being able to rescue 

a child from the river. 

Friendship is at the core of the experience of the 

book \.'Tith the idea of shovring love and kindness to non

Christians. Pagan festivals are contrasted with Christian 

festival seasons. This is the first book in v-rhich humor 

is used both in the story and in the illustrations. 

(f) Toshio and Tama by Anne M. Halladay - 1949. 

Village life for city children is a new experience 

for Toshio and Te.ma in Japan, but then they have many ne\•7 

experiences when their father returns home after the long 

vrar. Not only does it bring nev; experiences for the chil

dren but also for the mother as she tries to show her 

Christian faith to her husband's non-Christian parents and 
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to the village at large. The emphasis is on the post-war 

life in Japan, and also on Japanese-American relations, as 

the little boy becomes good friends with a Christian 

American soldier. Friendship, love for others, adjustments 

to new environments, and the desire to share one's Christian 

faith are stressed in this book. 

c. Summary 

From the preceding survey of the story reading books 

covering the years from 1943-1949 the following countries 

were studied: America, China, Puerto Rico, Africa, India, 

Japan, Korea. Besides these countries two of the books had 

a world-inclusive emphasis and as such, stories from many 

countries are presented. The teaching values connected 

with the story reading books may be seen in the following 

summary of the emphases found in the reading books: friend

ship, love, kindness, appreaiatilion for differing nationali

ties and classes, helpfulness, Christians act and live 

differently from non-Christians, Christians desire to share 

their faith with others, nationals are now responsible for 

missionary work in many countries, and the church through 

its missionary services is on the field to help anyone. 

Besides the above emphases there is always an underlying 

emphasis on the customs and life of the people being studied. 
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2. The Picture Story Books 

a. Mission Study Themes 

The choice of the themes for these books is handled 

in the same manner as for the reading story books. Having 

listed the mission study themes in the section on the story 

reading books, a shorter listing will be given here. Seven 

picture story books were listed in the catalog: 

19,39 
1941 
1942 
191il.t. 
1946 
1948 
1948 

b. 

The Friendly Missionary 
Come Everyone and WorshiE 
Little South Americans 
Mz Indian Picture Story ~ 
Billy Bates 
Mz Alaska Picture Story Book 
SurErise £2£ Min Deh 

General Content of the Material 

Shorter summaries can be given of the content in 

these books because the story is hot the main source of 

interest, the story being largely dependent upon the 

pictures. 

(1) Home Mission Study 

(a) MZ Indian Picture Story~ by Mabel 
Niedermeyer - 1944. 

The stories illustrate the pictures, telling in 

conversational form the experiences of American Indian 

life. 

(b) Billy Bates by Mabel Garrett Wagner - 1946. 

Large pictures, again, form the basis of this book 

but interwoven with them is a continuous story of the life 

of a negro boy who moved from Arkansas to a different type 
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of life on the West Coast, when his father was able to get 

a job in a war plant. 

(c) Ml Alaska Picture Story~ by Edith J. 
Agne~ - 1948. 

This book gives a glimpse of the country of Alaska 

through the eyes of an imaginary uncle writing to his 

nineteen nieces and nephews. It is also illustrated with 

large size pictures. 

(2) Foreign Mission Study 

(a) The Friendly Missionary by Nina Millen- 1939• 

This little booklet is seeking to give to the reader 

an understanding of just what a missionary is and does, and 

presents its pictures through colored drawings, in con-

junction with the printed text. No specific.· country forms 

the background of the material, rather it deals with the 

work of the missionary in general. 

(b) Come Everyone and Wor·ship by Armilda E. 
Keiser - 1941. · 

Worship in many lands is the central theme of this 

book. Illustrated stories tell about the ways boys and girls 

in many lands worship God. 

(c) Little South Americans by Nina Millen - 1942. 

Simple one page stories are used here to explain the 

pictures of the typical life of South American boys and 

girls. 
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{d) SurPrise for Min Deh by Nina Millen - 1948. 

Life in West China is made real to the reader as the 

experiences of a little Chinese boy, Min Deh, are told and 

shown in the accompanying pictures. 

c. Summary 

All of these picture story books are s·imilar in con

tent. Their teaching values consist mainly in a clarifi

cation of ideas regarding the life or customs of various 

peoples who have interests in common with the American 

primary child. 

D. Summary 

A study of the story reading books and the picture 

story books revealed that there are certain themes common to 

the books which most of the writers seem to feel should be 

included in a program of missionary education for primaries. 

In all the books the idea of friendship was found to be 

central, whether it concerned a group or individuals. In 

connection with that idea, most of the books also pose the 

problem of the winning of that friendship. In the realm of 

attitudes, kindness, love, and the desire to help others were 

seen to be stressed. Along with the presentation of the cus

toms and ways of living of the various nationalities, the 

idea that Christians are different is emphasized in many 

books. Their lives show greater happiness and joy, their 
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homes are cleaner, and their interests are not only centered 

in their own community but also extend around the world. 

With regard to the church, it was discovere~ a.world-wide 

emphasis is also stressed. The missionaries are respected 

members of the community, and not only are the missionaries 

from foreign countries, but many of the missionaries are 

nationals. 

The countries studied are America, Puerto Rico, Korea, 

Japan, India, Africa, China, South America and Alaska. In 

addition to units on the above countries, two books deal with 

world-inclusive themes. 
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CHAPTER II 

A~'J INVESTIGATION OF TI-E STUDY OUTLINE GUIDES 

FOR TEACHERS OF PRIHAIZY CHILDREN 

A. Introduction 

It vrill be the purpose of this chapter to obtain a 

more complete view of the educational program of the }lission

ary Education 1-!!:ovement by an examination of the study outline 

guides for primary teachers. These guj_des are published as 

helps for the teacher and accompany both the story reading 

books and the picture story books. Formerly the guides vrere 

bound "~ilith the story reading boolts, but in the ten-year period 

studied, the study outline guides are separate from the read

ing and picture story books. 

Of the eighteen children's books studied, in the period 

from 1939 to 1949, fourteen v1ere found to have study outline 

guides accompanying them. In determining h01-1 to present the 

material contained in the teacher's guides, a preliminary 

investigation -v1as made to discover common emphases. The re

sults of this investigation showed that certain organizational 

features are common to all fourteen guides. Therefore, it 

was decided to analyze these as a group, rather than to make 

a separate analysis of each study guide. The emphases found 

in the material thus 1-1ill be organized about objectives, 

background information, the introduction of the unit, the 



use of activities, the use of the Bible, and the closing 

session of the unit. 

B. Analysis of the Study Outline Guides 

1. Objectives 
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In analyzing a unit of study it is essential first to 

look at the objectives or purposes set up for the course, 

as they determine the development of the unit of study. 

Before dealing with the objectives found in the fourteen 

study guides it is important to note just what objectives 

the Missionary Education Ivlovement considers essential in 

its publications for children. An official statement of 

the £.1issionary Education Novement lists the follo\ving as 

the objectives for the missionary education of children: 

We recognize the need for education in t'lorld friend
ship and missions as an essential in the Christian 
education of children. The YiissionG,ry Education l':iove
ment should aim to enrich our total program of Christ
ian education by furnishing materials v!hich \·rill not 
only lead to an appreciation of and a participation in 
the work of the church at home and abroad, but also 
will provide opportunities for children \-rhich v.Jill help 
them to: 

a. recognize God as Father of all peoples; 
b. appreciate the peoples of the world and recognize 

them as members of the vwrld family; 
c. ree.lize that in God's plan for the vrorld every race 

and class has some contribution to make to the life 
of all; 

d. develop a Christian attitude to,·rard all peoples; 
e. see increasingly the living Christ as he is v.rork

ing in the '\•JOrld through his follov1ers; 
f. desire to share the Christian message and the 

Christian way of living vrith all others; 
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g. 

h. 

understand and participate intelligently, 1'lillingly, 
and happily in the missionary program of the church; 
seelr to disc~ver nev.r opportunities of fellowship 
and service. 

It vras evident upon examin<o"l..tion of the guides them

selves, that the above objectives '!trere used as the basis 

for planning the fourteen courses. In some of the guides 

the above objectives are stated explicitly vthile in others 

the objectives are found implicit in the development of 

the course. Further study of the objectives as stated in 

the fourteen guides reveals that some are used mor·e fre-

quently than others. In regard to the first i·iissionary 

Education Movement objective, to "recognize God as Father 

of all peoples," the following statements '\'lere found: 

To begin to kao 1:I God as a universal Father vrhose 
good anc1 '<vise laws must be ~bserved by all people in 
order that all may benefit. 

Abd this in turn may bring about the realization that 
all are children of one Father, which is the essence of 
the Christian religion and, therefore, of the mission
ary enterprise.3 

Gain a gro1-1ing concept of God as Father of all.4 

The second objective to II appreciate the peoples of 

the vmrld and recognize them as members of the "~:mrld fam

ily" is expressed in such phrases as: 

1. 11 Statement of Aims and Objectives of the Nissionary 
Education Movement Publications for Children, p. 1. 

2. Niedermeyer, Mabel, 11 A Primary Teacher's Guide on the 
American Indian," p. 4. 

3. Adams, Katherine S., ''A Prime.ry Teacher 1 s Guide on 
Child Helpers Around the 't>iorld, 11 p. 3. 

4. I-1cDonnell, Lois E., "A Primary Teacher's Guide on 
Japan, 11 P• 3· . 



Through this course they may be led to feel more 
deeply their oneness with Christians of every land who 
gather together to worship God.l 
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We want to help our pupil to appreciate the fact 
that children everywhere belong to God's great family.2 

To help the children live together as cooperative 
members of a democratic group.3 
••• recognition of the

1
American Indians as members of 

the human fa.1·nily of God.LJ- , 
A sympathetic appreciation of how alike we all are 

in our needs and interests may give them a def~nite 
feeling of kinship with all people everywhere.~ 

The stories help children to sense the kinship be
tween themselves and the Christian boys and girls of 
Africa as partners in a world-wide fellowship. 0 

To provide opportunity for primary children to learn 
to m1ow som~ other children of the world family of 
Christians.r 

A realization that the Bible stories and verses that 
they know and love ar8 enjoyed by boys and girls 
throughout the world. 

Through stories and possible firsthand acquaintance 
to help children here identify themselves with the Puerto 
Rican children, their country, interests, problems, and 
needs to the extent of wishing for them what they wish 
for themselves.9 

To "realize that in God's plan for the world every 

race and class has some contribution to make to the life 

of all," is the next objjective and is stated as follows: 

Note: All of the teacher's guides bear the title, A Pri
mary Teacher's Guide on---. For the salre of brevity, 
throughout this chapter they will be referred to by author 
and country only. For example: McDonnell, Japan. 
1. Gardner, Elizabeth c., Worship Around the World, p. 8. 
2. Hoke, Blanche, South America, p. 3. 
3. Taylor, Florence M., The Church and America's Peoples, 

p. 12. 
4. Niedermeyer, The American Indian, loc. cit. 
5. Adams, loc. cit. 
6. Keiser, Africa, p. 3. 
7. McDonnell, Lois E., India, p. 3. 
8. Niedermeyer, The Bible Goes Round the World, p. 3. 
9. Brown, Jes.nette P., Puerto Rico, p. 3, 
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It (a feeling of oneness with other Christians) 
might lead also to an appreciation of hymns and 
prayers and worship custoss of other countries, and 1 to the use of these in their own services of vJor·ship. 
• • • to help them grow in their understanding and 
apprecia, tion of America 1 s many peoplc::s and rich cul
tural heritage, and o~ the chv.rch's relationship to 
these varied peoples. 

A e;rowine:, appreciation of the belief that God has 
given differing abilities to differing groups of his 
children, so that each misht have something to give to 
the common 1-·relfar·e, and an appreciation of i'rhat t Lle 
creative §ontribution of the Indians to American life 
has been • 
• . • its object is to provide opportunities for 
recognition of each one as an individual, for appre
ciation of each other's exp~riences and contributions, 
for a happy adjustment to the ne1v home and e;roup, and 
for good times together. 4 

They should l)egin to develop appreciation of the 
contribution of Negroes to American life and of what 
both white and Negro leaders are doing to further 
better understanding.~ 

'I'hc:: study has been planned to acquaint primary 
children with the life and work of migrants and to 
guide the boys and girls, insofar as they are able, 
to Eain an understanding of and appreciation for this 
g:roup of vlO rl<::ers to 1-rhgn we are indebted for harvest
ins many of our foods. 

The teachers' guides also ~ring out the idea that 

the children should "develop a ·christian e.ttitude toward 

all peoples. 11 This ob2ective is seen reflected in the 

foll01·ving: 

••• members of this family (God.js great family) 
should lmov.r and help one another. 

To make more Christian the children's attitudes to
't'lard those individuals in their m·m sroup

8
or community 

\'-rho are of different race or nationality. 

1. Gardner, op. cit. 
2. Taylor, op. cit. 
3. Nie,dermeyer, The .lllnerican Indian, loc. cit. 
L1.. Brovm, Jeanette P., 11he Church Among Uprooted Americans, 

p. 3. 
5· Hol:e, 3lanche, I'Jegro-'dhite Relationships, p. 3· 
6. :r,:ccavi, Kabel E., Migrants , p. 3. 
7. Hoke, South Ar.aerica, loc. cit. 
8. Taylor, op. cit. 
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A more appreciative understanding of the home, church, 
school, and play life of American Indian boys and girls, 
a feeling of likeness to"t·Tard them in t~1e things they do, 
and a spi~it of friendliness for them.-
• • • to provide materials and experiences through 
which they may enter ima[inatively into the lives and 
prob1ems of nei'rcomers to a community, understaDd ho\'1 
it feels to be an 11 outsider11

, and be movsc1 to show 
frie~dly ~ttituc1es and pr::tctices to-vrard any such 
chilc.ren. 

A sen2e of fellowshin with children throu7hout the 
i'TOr·ld 3nd in their CD~~mon USe and enjoyment of the 
Bible. 

To develop attitudes of appreciation and friendli
ness to1:1ard childcen in theil"' z_roup e.t1d cornmuniJty and 
towar·d people of other races and nattonalities. · 

A feeling of friendliness should be developed on 
the pagt of the primary children for migrant boys and 
girls. 

The obJective to "see increasing.ly the living Christ 

e..s he is vmrkint: in the vmrld throush his follol·rers 11 is to 

be noted in the following ideas: 

They (the stories) can be used to help children be
gin to understand hog Christianity comes to and grows 
in African villages. 

T hroush this family's growi-clg understanding of i<Tha t 
it means to be a part of the great Christian community, 
to help the primary children have an increased fee7ing 
of' beine; a part of the world family of Christians. 

To become acquainted with Chinese children and life 
throush the e8periences of an A:11erican missionary fam
ily in China. 

Find out '<·The..~ Christian leaders are doing in rural 
areas in Japan. 

1. Niedermeyer, The American Indian, loc. cit. 
2. Brow·n, The Church /irrwng; Uprooted li..:1iericans, loc. cit. 
3. Niedermeyer, The Bible Goes Round the "Horld, loc. cit. 
4. Lindsay, Meta R., China, p. 3. 
5. McDonnell, Japan, loc. cit. 
6. Keiser, op. cit. 
7· ~cDonnell, India, loc. cit. 
8. Lindsay, 1:-o_c. cit. 
9. McDonnell, Japan, loc. cit. 
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The following objectives which are the last three 

in the f·~issionary Education IS:ovement list v·Till be grouped 

together not only because ,sorne·of the teachers' guides do 

not separate them, but also because these objectives tend 

to overlap each other. The three ob ':ecti ves, a. 11desire to 

share the Christian rnessa(~;e and the Chrlst:l..an vray of living 

\•rj.th all othc:rs; to understand and participate intelliGently, 

\·Tillinsly, and happily in the missione.ry program Of the church; 

and to seek to discover nevl O'!Jportunities of fello11Bhip and 

service, tt are stated as folJ.O\IfS in the guides: 

Also a desire to share in helping to care for their 
o\m church and make it beautiful, in helping to build 
chur·ches for• those vTho have no pl2.ce in v.rbich to \·lor
ship, and in helping t~ beautify places of worship 
that are unattractive. 

~·ie 1<1a;nt to help our pupils to discover hor,.; the 
children of the Americas can lmoi·! and help one a·nother 
by finding out •.,.:tays in vJhich their ovm church is vvork
ine:; in South .~merica and 1·rays in \vhich they can share 
in this worJ.c. 

To provide an experience of· significant sharing in 
some phase of the church's home missions activity, 
;ither

3
in the local community or in some mission 

1 ield. 
A lmo'rlledse and appreciation of the missionary pro

g~rarn of their church among the members of an American 
India4 e;roup or fl;rDUl)S, and a desire to help in that 
v.Jork. 

A grovring respect for the total program of their 
church and a greater desire to support it and to sive 
service throug~ the opportunities provided in this par
ticular study. 

For all 1•rho he'3.r the stories it should deepen ap
preciation of the church as a meetinG place t·rhere, in 
1.·mrs bippine; God and learning about Jesus, children and 

1. G aram e r, o p • cit • 
2. Hl<Dke, South America; loci~,,. cit. 
3. rraylor, op. cit. 
4. Niedermeyer, The American Indian~loc. cit. 



gro\•m people become concerned about their neighbors' 
needs and find O£portuni ties to practice .Tesus 1 '.'lay 
of friend ltnes s. 

They t"lill give a g~impse of the church at work in 
African vill?ge life. 

The stories may be used to provide motivation for 
discovering h01•T American children can have a part in 
the progra2 of the Christian church :eor African boys 
and c;irls. · 

To t1elp ·Ghem le::trn of the way the Christian church 
shares its ::<'essae;e and program with the people of 
other lands.3 
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To guide the children in a desire to have a part in 
the support of the Christian mission in India and to 
pro. vide opportunities f. or them ~o share in the m:!.ssj.o11 
projects of their denomination.~ 

They should begin to discover how the Christian 
church is h~lping to change people by developing 
Christian character e.nd provid]rnE a healthier, happier, 
freer environment and outlook.~ 

The boys and girls should begin to find ,,,ays 1 n 
I • J... t' 1. k t • .l.h• I L> .I.' I Of wn1.cu4 ney may ·wa e par 1.11 ~, :LS pna~e O.L v ne cnurcn s 

lilorlc. · . 
. An understanding of the fact that children iD all 

lands are sharing the Bible story with others, to
E"-"ther v.rith the d:tscovery of \•rays in l·.rhich they 
themselves may have a par~ in sending the Bi~le into 
other parts of the i·mrld. · 

To find v,rays to provide friendly aid and to share 
the message of Jesus with the Chinese people; to 
understand better a:1d partlcipate in the missionary 
-v,ror1\: of the cburch.6 

To provide an opportunity for them to rnal;;:e at least 
a few of these wishes come true thr~ygh the sending of 
gifts to the island boys and gir·ls. 7 

1. Brovm, The Church Among Uprooted Arnericans, loc. cit. 
2. Keiser, loc. cit. 
3· McDonnell, loc. cit. 
4. Hoke, Negro-White Relatio~ships, lac. cit. 
5. Niedermeyer, The Bible Goes Around the V'lorld, loc. cit. 
6. Lindsay, loc. cit. 
7• Brown, Puerto Rico, loc. cit. 
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Through the stories and activities to help the 
children to a knowledge of the place of the church 
in Puerto Rico, and to a realization of how the 
message of God's love for all men has power to 
change lives in Puerto Rico as in other places; 
to help them understand how their money gifts 
are channeled through missionary societies and 
boards toward specific needs and more abundant 
living.l 
••• the study group should be guid~d into pro
jects of sharing and helpfulness. 

Learn how they themselves can share in the 
work of the church in Japan.3 

It is evident from the above listings that some 

objectives are repeated. To point this up more closely 

a summary of the above statements regarding the use of 

the objectives will be given. 

The objective mentioned most often is that of shar-

ing the Christian message by participating intelligently 

in the missionary program of the church. Of second im

portance, is the objective having to do with the children's 

recognitibn of themselves as belonging to a world family. 

Interestingly enough, the outgrowth of this sense of be

longing, namely, the development of a Christian attitude 

toward all peoples, is the objective next emphasized. 

Basic to the idea of a world family is the idea of an 

appreciation of the other members of the family and their 

1. Brown, :'Puerto Rico,· loc. cit. 
2. MeG aw, J.!:tgra:trt~, loc. cit. 
3. :McDonnell, Japan, loc. cit. 
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contribution to the life of all. This objective came fourth 

in emphasis. Of equal emphasis were the remaining two 

objectives, the recognition of God as Father of all peoples, 

and see~ng the living Christ as he is working in the world 

through his followers. Since these are based on the gen

eral objectives stated at the outset of each study course, 

it is not necessary to consider them individually. The 

above findings suffice to point up the over-all emphases 

of the courses. 

2. The Approach to the Learning Process 

It was discovered in the previous section that the 

material in the units of study was planned with certain 

objectives in view. The next step will be to discover 

how these objectives are to be achieved in the courses of 

study. One basis for investigation is the information 

contained in the section of the guide usually called 

Introduction. It is in this section that the general 

objectives are stated and various teaching helps are given: 

suggestions regarding the use of the unit as to the number 

of the sessions and the children for whom the material is 

geared; method suggestions concerning the use of stories, 

activities, pictures; background information regarding the 

country or problem of the unit; and supplementary teaching 

aids for the teacher. The other basis for determining the 

approach to the learning process was a study of the actual 

sessions themselves. 
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The key to the learning process is in the use of 

activities as given in the teacher's guide to be used in 

connection with the study of Africa, by Armilda B. Keiser. 

She is also the author of a forth-coming book on the use 

of activities in missionary education. Her statement in 

the guide is as follows: 

"Activities" is a word used by educators 
to describe the various methods by which they 
hope to accomplish the objectives of a teaching 
unit. The misinformed have thought of activities 
as a kind of scissors-and-paste gymnastics tacked 
on to the lesson. Activities properly conceived 
are not "extras." They are not "glorified busy 
work." They are the very core of the lesson. 
They include construction, art work, dramatiza
tion, research, creative writing, picture study, 
and worship. 

To the question "Have we time for activi
ties?" the answer is "If we have time to teach 
at all, we have time for activities." Children 
learn best by means of them. Of course there is 
not time to exhaust all the possibilities for 
activities in any one teaching unit. Careful 
choices of a few must be made and they should 
not all be of one kind. One construction 
activity, some type of dramatization or partici
pation in native games and songs, some handling 
of objects, some picture study, some discussion 
and worship added to the stories make a balanced 
program. And, of course, the climax alvvays is 
some sort of outgoing expression of friendliness 
and good will fn the way of gifts to the new
found friends. 

From the above statement, and from a study of the 

use of activities in the session plans, it can be con-

eluded that the philosophy of Christian education 

1. Keiser, ££• cit., p. 4. 
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embodied here is that of the progressive method in which 

the child learns while acting, rather than learning, then 

acting. If, then, learning is by doing, the activities 

to be engaged in must be worthwhile experiences for the 

children. The activities must have meaning. Such a con

cept of activity is called "purposeful activity." 

The first step in purposeful activity, preparation, 

was found included in the teachers' guides in the many 

suggestions made for the advance preparation of the 

teacher. Specific lists of resource books both for the 

teacher and the children are included in every guide. 

General background information of immediate and long 

range activities for the unit, are found in all except 

two of the courses. In the guide on Africa, which for 

the sake of continuity will be used by way of illustration 

of the various points to.follow, the suggestions are 

given in connection with the teacher 1 s preparation · · 

for the first session in this way: 

Find some interesting books and pictures for the 
browsing table. Open the books to pages showing 
African animals and other pictures of African life 
that you think would be especially appealing to 
your group. 

If possible, have some interesting African objects 
to show--articles made from palm leaves, a coconut, 
mats, or jars. These should be placed upon a low 
table where the children can handle as well as look 
at them. 

A few simple and quickly made posters might help. And 
always you will emphasize the fact that both African 
and American children are doing the same things, 
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although in different ways. 1 

Similar suggestions are given in most of the other guides. 

After the children have come, and become interest-

ed in the pictures, books, and objects which the teacher 

has placed in the room, the teacher further leads the 

children's thinking in relation to the specific unit of 

study.2 Note how Mrs. Keiser suggests doing this: 

By singing the song "Friends," remarking before 
you do so that you noticed they had been looking at 
the pictures of the friendly children shown in the 
posters. "Our song is about some of the things you 
saw in the pictures. 11 After the song has been sung 
you might continue, 11 I have a story book that tells 
about a little boy in Africa whom I think you would 
like for a friend. His name is Mpengo. I will read: 
Chapter 1 of Mpengo of the Congo.3 

After the initial interest has been aroused, 

further interest is stimulated by the use of questions 

following the first reading of the story as follows: 

1. 
2. 

~: 

Some questions may be asked to help the children 
think. Talk about the parts of the story that have 
especial missionary education value. Try to avoid 
questions that may be answered "Yes" or "No 11 unless 
they are followed up with "Why?" The following 
questions might help to stimulate the thinking of 
the group: 

Shall we guess where Mpengo's family is going? 
vVhere might it be? How do we know Mpengo is not 
going to a city? (Because he would not need a fish
hook there.) Do you like Inkema? Why? If you 
lived in Africa, would you bergj.ad to have In."k:ema 
come to your village? Why? Do you think you would 
like Doctor Vrhite? Why? ~fuat is he doipg in Africa? 
Would you like Tommy for a friend? Why?4-

Keiser, op. cit. , p. 11. 
Cf. McDonnell, op. cit., pp. 10 f. 
Keiser, loc. cit. 
Loc. cit. 



Now that the children and the teacher have begun 

to purpose together regarding the unit, 1 the next step 

is to make plans concerning their further study. 2 The 

African study continues thus: 

If you have a large class and plenty of helpers, 
it is a good idea to divide into small groups, each 
0ne'to m~~e plans for going ahead with one of the 
activities suggested in the list on page 6. Making 
an African village or a peep show or a wall bonder , 
are good activities that will carry on all through 
the ten sessions of the unit ••• Today each group 
with its leader should decide what it wishes to do 
and begin to make plans. If a village is to be 
made, the entire class could work on it and each of 
the smaller groups could make something to go into 
the village. Talk over what you want in your scene 
or village and make a list. It will include houses, 
jars, spears, gardens, mission hospital, school, 
and probably a river and a crocodile. Later, as 
they hear more of the story, the children will wish 
to add other things. 

Next will come the questions "How can we make 
these things? What do they look like?" This will 
mean consulting pictures. This is a good time to 
show various pictures of African life and to talk 
informally about the interesting things the pictures 
tell us. Always stress the basic likenesses rather 
than the differences. Africans eat, play games, 
help each other just as we do, only in different 
ways.3 

The next step follows naturally as the plans made 

are executed. In the above guide the execution of the 

plans comes in the second session, the following sug-

gestions being given: 

1. Cf. Brown, Puerto Rico, p.l2. 
2. Cf. Hoke, South America, p.13. 
3· Ibid., pp.ll f •. 



The children should divide into groups and begin 
the work they planned last session. Be sure that 
books opened to pictures showing details of African 
village life are on the reading table and that help
ful·pictures are either laid out or hung up where they 
can be consulted for help in making the parts of the 
peep show or the village. 

It may be necessary to make more arrangements or 
at least remind the children of the plans made last 
week. The groups making peep shows may start cutting 
out or drawing the figures for the scenes they plan 
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to make. It the group is constructing a village, some 
children may make houses, some palm trees. Consult 
pictures to see how these should look and let the 
children figure out ways to make them with the materials 
at hand. You will be surprised to find what good 
results you will get without patterns.l 

Another important emphasis found not only at the 

close of the unit but also at various st~ges during the 

unit is that of evaluating the work to see more clearly 

the progress being made.2 In the African study the 

first mention of evaluation comes during the third session: 

vVhen the children work on activities in interest 
groups, it is important that each group feel itself 
a part of the whole. Be sure that the whole class 
sees samples of what the various groups are doing. 
"Evaluate 11 is a word that means both "criticize" 
and "praise. 11 It is good for children to appraise 
honestly their own and others' work. This meeting 
will be a good time to see and to appreciate what 
others are doing and to decide on what is the next 
step toward completing the activities begun.2 

1. Ibid., p. 12. 
2. Cf. Carrier, Blanche, How Shall I Learn to Teach 

Religion, pp. 126-129. 



Thus the five steps generally held essential to 

purposeful activity1 are carried out by the teacher and 

children as parts of a complete learning experi~nce, 

namely; preparation, purposing, planning, executing and 

evalud.ting. As McDonnell states, 11 The planning and 

carrying through of a unit of work is a cooperative 

enterprise of teachers and children."2 Through the use 

of stories, games, dramatization, pictures, book~, maps, 

songs, naking "movies," posters, participating in wor-

ship, bringing an offering or making a gift for others--

inoother words through purposeful activ~ty--the children 

are led to "new experiences in Christian living 113 through 

missionary education. 

~. Supplementary Teaching Aids 

In addition to the story r~ading books, the 

picture story books, and the teacher's guides, the 

Missionary ~ducation Movement's program for missionary 

education emphasizes in the teacher's guide, the use of 

supplementary material. Suggestions regarding the use of 

supplementary teaching material are contained in the 

1. Cf. loc. cit. 
~. McDonnell, India, p. 4. 
"· Loc. cit. 



introductory section of each guide. The suggestions 

vary vdth what is suitable for the individual course, 

but most guides include suggestions under the s~e 

general headings, which are as follows: 

a. Pictures 
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Suggestions regarding pictures are contained in 

every guide because "pictures are invaluable in any work 

with children."l The suggestions given in most of the 

guides deal mainly with sources where they can be 

obtained. Such suggestions include: picture files of 

the primary church school department, church school 
2 leaflets, past copies of missionary magazines, news-

papers and other magazines,3 po:st cards,4 five Friend

ship Press "Around the World series, 115 denominational 

mission boards,6 and railroad folders or calendars.? 

b. Audio-Visual Materials 

The use of audio-visual materials is a rather 

recent development. In the earlier guides of this ten

year period, especially in the years of 1941-1944, the 

1. 
2. 

~: 
56~ .. 
7. 

Gf. 
cr. 
Cf. 
cr. 
Cf. 
cr • 
cr. 

Hoke, South America, p.lO. 
Taylor, op. cit., pp.14 f. 
Hoke, loc. cit. 
Gardner, op. cit., p.lJ. 
Niedermeyer, The Bible Goes Around the World, p.5. 
Ibid., p.6. 
Niedermeyer, The American Indian, p.6. 



only suggestions in this field are the use of lantern 

slides,l and Victor records of music.2 Movies and koda

chrome slides3 are first mentioned in 1945, and a film 

strip4 on a little boy in China comes in 1948. Records5 

are again mentioned, but this time in relation to the use 

of two from the "All Aboard for Adventure" series II. 

c. Globes and Maps 

Most of the guides suggest the use of a globe and 

maps as supplementary teaching aids. One guide suggests 

in relation to the use of a globe that "each group should 

have access to a globe during the unit. If we are to 

become world-minded, we must learn to think of the 

relation of the countries of the world to one another."6 

It was found.that Friendship Press puts out its own maps 

which include friendship maps, picture maps, outline 

maps, and political maps of various countries. The 

picture maps are especially valuable for use with 

primary children,_ because of the sheet of cut-outs show

ing various aspects of the life of the people, which 

accompanies the map. Regarding the use of maps one of 

1. 
2. 

~: 
5. 
6. 

Cf. Hoke, loco cit. 
Cf. Gardner, op. ~it., p.19. 
Cf. Brown, The Church Among Uprooted Americans, p.5. 
Cf. Lindsay, op. cit., p.6. 
Cf. Brown, Puerto Rico, P•7• 
Cf. McDonnell, India, p.o. 



the authors has this suggestion to make: 

Detailed maps are difficult to use with primary 
children, but there is value in using a map to find 
where a friend lives. In using a map with this age 
group, you will avoid the misconception of having 
the children think that the world is up and dovm if 
you place it on the floor, with the north of the 
map pointing north.l 

d. Books and Pamphlets 

All of the guides contain lists of books both for 

the teacher's use and for the children. Some books are 

obtainable from Friendship Press, but many are books which 

can be borrowed from public libraries, and are useful for 

browsing tables. Most of the guides list pamphlets 

whiCh can be obtained through denominational boards and 

are suggested as helpful in enriching the teacher's own 

backgroundo 

4. Specific Suggestions in the Lesson Plans 

a. Background Information 

Background information i:s used in two ways in 

the guides. All except two2 of the guides contain 

general information regarding the unit of study in the 

opening introductory section. Specific information is 

also given in relation to the specific purpose of each 

1. McDonnell, loc. cit. 
2. Cf. McDonnell, Japan; cf. McCaw, Migrants. 



session in most of the guides. One kind of background 

information given deals with the factual knowledge regard

ing life in a foreign country. For instance, in the 

guide on China, 1 general information concerning the land 

and the people is given in the introductory section. 

Then in the following individual sessions, such infor

mation is given as is related to the purpose of the 

session. Some of the specific types deal with the 

climate, the size, and the characteristics of the people; 

place of children in Chinese life; homes; religions found 

in China; education; Christian festivals; Chinese festi

vals; the work of the Christian church in China in rela

tion to churches and leaders and the work of medical 

missions. Each of the other guides contains similar 

information. 

The other type of information given has to do 

mainly with the working out of a problem especially in 

regard to some group of people in America. Included 

under this heading would be the studies of uprooted 

people during the war, 2 Negro-vVhite relations,3 and a 

1. Cf. Lindsay, op. cit., p.5,7 ff. 
2. Cf. Brown, The Church Among Uprooted Americans. 
3· Cf. Hoke, Negro-vVhite Relationships. 
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1 study of migrants. How background information is 

used in connection with the prupose of a unit can be 

seen in the stu~y on migrants. The purpose is stated 

as follows: 

The study has been planned to acquaint primary 
children with the life and work of migrants and to 
guide the boys and girls, insofar as they are able, 
to gain an understanding of and appreciation for 
this group of workers to whom we are indebted for 
harvesting many of our foods. The children will 
discover that the_··system under which the migrants 
labor is far from ideal. They will learn of ways 
in which the church is seeking to better the bad 
working conditions of the migrants a.nd to enlarge 
their opportunities fo2 better homes, education, 
and economic securityo 

Therefore, the material stated in the introduc-

tory section deals largely with the problems that will 

have to be faced in relation with the children's con-

ception of migrants. Then the separate sessions touch 

on such things as workers, places they work, and the 

things they pick; homes of the workers or rather their 

lack of them; conditions under which they work, and the 

resultant lack of schooling for most of them; trans

portation from job to job, and camps where they have to 

stay; the work that the churches are doing with regard 

to improving the conditions in the migrant camps; and the 

various types of service that the churches through the 

Home Missions Council are carrying on. 

Background information supplies sufficient 

information for the teacher adequately to understand 

1. Cf. McCaw, Migrants. 
2. Loc. cit. 
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the subject without having to read other books, especially 

if none are available. This, of course, should not hinder 

the teacher from looking at resource books but should 

stimulate her to further study. 

Background material also serves to make the material 

of the reading or picture story books more understandable. 

Customs, simple common phrases, and problems are made clear, 

so that the pupil and the teacher may more easily enter 

into the experiences of the people about whom they are study-

ing, thus helping to make the study vital to their lives. 

b. Introduction of the Unit 

As was evident in the consideration of the approach 
1 

to the learning process, these teaching guides stress the 

importance of launching properly a new unit, because much 

of the interest needed to carry the unit along will be 

aroused in the first session. If the teacher and pupil are 

to work together throughout the course, they must purpose 

together at the outset of the study. Then too, it is through 

this first session that first impressions are made regarding 

people strange to the experience of the children, for the 

most part, and further relationships and ideas regarding 

these people are dependent on how they are presented in the 

launching session. 

The methods used to launch the units vary, though a 

number are of the same general pattern. 

1. Cf. Ante, pp.33 ff. 



Only some of the more outstanding ones vTill be mentioned 

here. One of the most novel of the various methods present-

ed is suggested in the teacher's guide on ~~The American In-
1 

dian, 11 by !Jiabel Niedermeyer. It is suggested that there be 

placed on a table in the room a box addressed: 11For the 

use of the Primary Department of the _ church, (city) __ , 
2 

(state) ..,...._•" Inside the box there should be one or more 

copies of the picture story boolr to be used, plus some 

objects made by the Indians. If no objects are a~ailable, 

the book itself is to be i•rrapped and laid on the table to 

be opened. When all the children have arrived, one may be 

chosen to open the box, the contents may be taken out and 

examined, and the first chapter of the book read and its 

pictures examined. 

Another suggestion concerns a trip by airplane to 

the country to be studied. A realistic plane trip. is men-
3 

tioned in Jeanette Perlcins Br.own' s guide on Puerto Rico. 

The children are to arrange their chairs like airplane seats 
.,. 

and the teacher is to become the stewardess, who provides a 

running commentary on the many sights they pass over on 
7 4 . 

their v1ay to Puerto Rico. 

J:-1any guides begin wlth pictures. One guide) suggests 

1. Cf. Niedermeyer, · 11 The American Indian, 11 p .8. 
2. Op. cit., p.8. 
3. Cf. Brovm, Puerto Rico, p.11. 
4. Ibid. , p .11. 
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making silhouettes of some of the animals of the country 

and then playing a guessing game to find out what pets 

are·liked by South American children.1 Pictures may also 

be used to make a chari; as the guide dealing with the 
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2 peoples of America suggests. Another guide suggests that 

pictures be used to make puzzles, to introduce the work 

that migrants do.3 

One other outstanding method is the use of a song. 

In the unit dealing with Negro-White relations the song, 

11Lord, I Want to be a Christian," is used to stimulate 

interest and discussion before the picture book is shown.4 

c. Use of Activities 

The term "activities" is used here in its broad 

sense to include all types of pupil response and effort. 

The emphasis on purposeful activity and on active partici

pation of the children in the various steps of the process 

has already been set forth.5 Examination of the material 

revealed that every guide includes some mention of activi

ties. All but one6 include a comprehensive list in the 

introductory section of the unit, and every guide mentions 

lo Cfo 
2. cr. 
,3 •• Cf. 4 Cf. 
5. Cf. 
6. cr. 

Hoke, South America, p.ll f. 
Taylor, The Chruch and America's 
McCaw, Migrants, p.7. 
Hoke, Negro-vVhite Relationships, 
anti, pp.JJ f. 
McCaw, op. cit. 

People, p.22. 
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specific activities to be a part of each session. Each 

guide mentions ongoing activities lasting through a 

large part of the work, if not over the whole unit, and 

immediate activities to be used only in one session. 

Since it will not be feasible to give specific references 

to all activities mentioned, only outstanding instances 

of the various types of activities will be indicated. 

The following suggestions are contained in the guide for 

the study of India and are typical of those included in 

other guides: 

Some of the activities that may be carried on in 
the developing or the unit include; listening to 
stories of a Christian fan ily of India; looking at 
pictures of India that tell of the land, the chil
dren,· and the activities of your denomination there; 
finding India on a map or globe; taking an imagin
ary trip to India; looking at some objects that came 
from India; looking at motion pictures or slides of 
India; learning some new songs; playing games that 
children in India enjoy; making a garland for a 
friend; dramatizing incidents from the story; think
ing of experiences children in this country enjoy 
that are similar to those of the story; learning 
some of the things missionaries do; planning a 
major activity, such as making a "movie," a frieze, 
or a book; bringing money for an offering; making 
a poster picture illustrating the ways that their 
money works in India; pla.nning or making a gift for 
some children of India; participating in worship; 
planning to share experiences with others; pre
paring reports. 

It is usually stated at the outset of the list of activi

ties that the te-acher will not be able to use all of these 

suggested, but that 'she should decide which will be the most 

suitable and helpful to her group. 

1. McDonnell, India, p. 5. 



48 
In relation to the use of various activities 

throughout the unit, the guides vary in their methods of 

presenting suggestions. Some give instruction concerning 

the activities in the introductory section of the unit, 

while others offer suggestions regarding the activities 

used in each session. Some guides include instructions 

both in the introductory section and in the individual 

sections. 

A study of the use of activities in the guides 

shows that most of the activities presented can be 

classified under the seven headings listed by Miss Keiser 

in her guide on Africa. They include ' construction, art 

work, dramatization, research, creative writing, picture 

study, and worship.1 

(1) Construction 

Of all the activities used, it was foQ~d that this 

activity is used most frequently, probably because of its 

service possibilities. The construction activities that 

are suggested most often are making a "movie 112 and a 

peep show. Other activities having to do \rlth shovrlrig 

something of the country of the people being studied 

included a diorama, a papier-m~~h{ village,3 a table 

1. 
2o 
3· 

Keiser, op. cit., P•3o 
Cf. Brown, Puerto Rico, p.8. 
Cf. Keiser, op. cit., P•4• 
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scene, clay models representing articles used in the 

life of the people, and an actual room in a Japanese1 and 

a Chinese2 home. Many of the construction activities 

have to do with the making of gifts for others. Gir"ts 

for smaller children are mentioned, such as playthings, 

like spools on a string, clothespin dolls, and unfin-

ished scrapbooks. Gifts for various mission stations are 

also suggested; "health kits" for migrant centers,3 bean 

bags, stuffed animals, doll furniture, and rest mats. 

Suggestions for general gifts for others include Bible 

bookmarks, folders, calendars, and napkin rings. For 

the use of the class itself, mention is made of such 

things as building a three panel screen for the worship 

center,4 making clay candlesticks, spray hanging,5 and 

offering plateso 

(2) Art Work 

The making of a frieze is suggested most often. 

Second to this is the drawing of companion posters whieh 

can be combined to make a wall border. The third draw-

ing activity mentioned is the illustrating of picture 

story books as the children's own record of the people or 

country they are studying. 

1. McDonnell, Japan, p.l8 f. 
2. Lindsay, op. cit., p.l2. 
1 ' 1Taylor, op. cit., Po39• [j_: Ibid,, P•33• 
5. Brown, The Church Among Uprooted Americans, p.ll f. 
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(3) Dramatization. Dramatization is used in. most 

of the guides. By this means, as they dramatize the inci

dents portrayed in the stories from the reading and picture 

story books, the study becomes vital to them. one of the 

most novel suggestions is made by Jeanette rerkins Bromn in 
1 

connection with a study of Puerto Rico. She has Mri~en a 

number of verses which tell the story of hom one child's 

offering finally reaches the Puerto Rican people. The action 

moves from the presentation of the offering by the chil d, to 

the Treasurer of the individual church giving it, to the 

Board of Missions of the denomination, to the Board deciding 

1:11here to spend that money, culminating in the act ion of a 

teacher working in the mission field mho mrites the Board 

for money for a sick child. 

(4) Research. ihis activity, dealing largely mith 

the finding of material on some aspect of the unit, such as 

discovering a country on a map, or collecting supplementary 

material for a bromsing table, is included in most of the 

guides. 

(5) Creative writing. This, too; is a popular 

type of activity, the children being given the opportunity 

~ t th · and 1·t · 2 
uO crea e e~r own poems, songs, prayers; ~ an~es. 

1. Of. Bro,·n, , .2uerto Rico,'· pp. 8 f. 
2. Of. Keiser, op. cit., p. o 
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In several guidesl the suggestion occurs that they write words 

to accompany booklets they are making in connection with their. 

study. Dictation of the materiol for reading charts and 

reading cards, which also could be illustrated with either 
2 their O,'l'n or clipped pictures, is another activity presented. 

(6) Picture study. Pictures are used many times to 

stimulate interest and to give information on the unit being 

studied. It is suggested that pictures not 'onl;,r ·l:Je usecl il1 

individual and group study, but also be used in picture 

corners and placed on special tables and bulletin boards for 

further examination. 3 

(7) conversation. Group conversation is used in 

every session. It has a varied number of uses, but its main 

purpose seems to be to stimulate thought whether it be in 

relation to looking at the pictures and stories in the read

ing and picture story books, 4 planning to dramatize some 

incident, 5 planning for guests, 6 discussing how they themselves 

might be missionaries. 7 

(8) Games. ihe use of games depends largely on the 

situation in which the unit is being used. sunday morning 

1. Of. McDonnell, :tindia, rr p. 11 
2. 0f. Holce, rrsouth .America' rf p. 19 f • 
3. Of. McDonnell, op. cit.' P• 8 
4. Of. McOa1",, op. cit., pp. 8 f. 
5. Of. Lindsay, op. cit., p. 8 
6. Of. Ibid., p. 22 
7. Gf. .Adams, op. cit., p. 18 
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sessions 1nould contain a smaller amount than a vacation 

1 church school situation. Games found suggested are closely 

tied to the country being studied ana, especially in rela-

tion to foreign countries, are ones that the children in 

those lands like to play. 

(9) worship. ~ study of the fourteen guides 

published from the years of 1941-1949, reveals that in 

these years the basic elements of the ~orship service mere 

unchangetl.. .n few things were added and a few things ~~rere 

also deleted, but the basic elements - prayer; the use of 

scripture, and songs or hymns - remain. ~s to the form of 

the worship services, it is hardly possible to state any 

conclusion dogmatically, since each guide has its exception, 

but generally it might be said that the form has tended to 

become less stylized. In the first few years, the form 

usually follov:rs a certain pattern which includes in every 

session, a call to worship; a song, a Bible reading or 

story; prayer, and an offering. 2 But since then the f~m, 

though containing similar elements, has become more flexible 

with some of the worship services consistir.g only of a prayer 

and song, possibly dependent on the attitude of the author 

of the guide. In regard to things ~~ich have been deleted 

over the span of years studied, the most noticeable is 

the exchanging of Bible verses for Bible stories. 3 

1. Keiser, op. cit., p. 15 
2. Cf. ·.L'aylor, op. cit., pp. 24 f. 
3. Of. McDonnell, arndia, u p. 16 



Another ohservation rnaae is that in most of t~e ~uiaes 

after the first four years or so, ~ith fe~ exceptions, 

quiet L111S ic 

~eqardin~ t~in~s a~aea, t~e use of a litany apnears 

-"'") ~ 

as the use of ~u1~t music,~ poetry,~ anf nictures4 are 

i J:J t r o d u c e a • 

In acic'ition to the nine ereas of acti~rity Cliscnssecl 

fall snecifically unfer any one ~eafing, ~ut seem to ve 

ceive about equal mention, nG~ely, takin~ a snec 1 offering, 

and ~lannin~ for tte visit of suests. ~hese activities give 

anf ~orship, thus ta~iniT in the ole scone of the term 

!Tr r.. ,l...! 17'i .Z...\1 ii5 <> v u .1. . u .. J • 

~ctivities, t~en, as used in the teachers' ?uifes 

su~gest numerous o o~tanities for the children to actively 

particinats in ~any a~eas of Jearnin2. D imnortant outcome 

1 1'1....t::t . 'J ..L • -·~~ 0 aru s-, -0 ~.J 0 c i ij • ' -~) • 11 . 
:) :_;f. ·~ . z, r• . \JI . ·sr o,-r~n, ~~:-'be 0 hu:cc 1; ... !~n:o ng 1J})l~ o o t e ri. -~·~ E1e l'"~ ica n s, ~o. 10 • 

~ ~c u on De 11 , o '!. c 1-:; • , n. 18 • 
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·.rhis is potentially realized. throue;h the teachers• guides, 

as the children are led to plan together, vrork together, 

worship together, ana together share '"hat they are exper-

iencing, with others. 

d. use of the Bible 

(1) Its Use in the -orship services. 

upon examination of the ""orshi:p programs in the 

fourteen guides for the yea1·s 1941-1949, it ,~ras founa that 

in the first guide of this period, 1 Hible stories are told 

in the ~orshi~ service. ~fter the first year, however, 

~cripture readings, consisting of a few verses, take the 

place of the Bible story except in Adam's guide in 19442 

in which H.i ble references are given from wb ich to t e 11 a 

story. 'l'hereis also some mention of worship stories not 

based on a Bible text. 5 In the later years of this period, 

when quiet music is used as a call to worship, the Bible 

verses formerly used for the call are no longer needed. 

~hus, it might be concluded that generally over the period 

from 1941-1949 actual Bible has come to be less frequently 

used in worship. 

:ro obtain a more concrete picture of this change, 

1. df. Gardner, op. •.t. p. 5';-:l f. C lu., ,...,.,_, 

2. Cf. Adams, op. . '-c l'u., pp. 11, 15, 17' 18. 
3. Cf. l'E:c Ca,~:, op. • .L. pp. 22, 9h ..0 c lu. , '-'<-' J.o 
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the first guia.e of this study, published in 1941, 1 -.;_rill be 

d ., h f th 1 t ·,.. , 1· , a · l9A_9. 2 
compare '!J<rlG one o e as gu1o.es, puo 1sne UJ £.1-

n. summary of the Bible material used in the urorship 

services is included in the introductory section of t~ 

former, rh"~'o:rship Arounc1 the ~orld. n The following references 

to the use of the Hible are found: 

Chants: 
"Enter into his gates ~ith thanksgiving, and into 
his courts with praise: Be thankful unto him and 
bless his name. 11 

rr::: h is i s t h e o a y ...-rh i c h t he Lor a hat h rna de : "'re 
will rejoice and be glad in it." 
no come, let us worship, and bovr do"'n: Let us 
kneel l)efore the Lord our I1aker. rr 
11 The Lord is in his hol;y temple: Let all the 
earth keep silence before him. n 

ni 1e~as glad 1'rhen they said unto me, Let us go 
into the house of the Lora.n 

Bible Passages and Verses: 
no God~ thou art our Fathe:r. IT Isaiah 64:3. 
"Mine house shall be called a house of prayer fo:r 
all peoples." Isaiah 56:7. 
ml!l'orship the Lord in the beauty of h·Jliness. 11 

I Chronicles 16:29. 
11.All nations shall come and ,~rorship before tbee.n 
Revelation 15:4. 
Psalms 100. 

Bible stories based on the following passages: 
Building a Church in Bible Times - Exodus 35-40. 
Oaring for a Ohu1·ch in Bible Times - 2 uhronicles 
24:4-16. 
morshipping in a Church in Bible Times - I Kings 
8:22-36. 
when Jesus ~-rasa Baby- Luke 2:8-20; Matthew 2:1-12. 
Jesus Praying to God - Mark 1:35. 
lin Offering of Love - Mark 12:41-44 

1. Ga:rdner, op. cit. 
2. Mccaw, op. cit. 



~ story Jesus Told - Luke 10:29-37 
Praying to God - Acts 21:3-6. 1 
Telling the Story of Jesus - Acts 8:26-39-
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Since t·wo guides were published in 1949, a select ion 

has to 13e made. Because Mabel Niedermeye:r McCaT'T's guide 

dealing mith Migrants included in each worship service, ex-

z:=:ept the last one, a section called "Using the Bible,!' 

it ,..,as s e 1 e c t e d • 

Before giving· specific examples of Mrs. Me caw's use 

of the Bible in the worship services, it might be interest-

ing to note "1'111bat the author's concept of '"10rS1ip is. This 

is stated in the introductory section of the guide as 

foll o~~rs: 

•orship is planned to be the high point of each 
session. The boys and girls =ill cJme to kno= God more 
intimately than before and to experience ane~ his love 
and ca~e for them ana for his fa ':ily of children ·every
'?.rhere. ·"' 

~wo of the sessions will be used to show how the 

above concepts are carried out. 

The second session of the unit deals T'Tith the fact 

that migrants have no homes of their own. The -orship ser-

vice mhich concludes the session is as follo'"'S: 

·<>:uiet .Music. 
Hymn: "Praise to God for Things ''18 See" or "The 

.Nicest Things.;: 
Leader: ttme are glad for the things we see about 

us, and we want to thank God for them. ;;ihat are the 

1. Gardner, op. cit., p~. 17 f. 
2. Ivic oa w, o p. cit • , p. 4. 
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things that are mentioned in the song nre have just 
sung? can you think of other things that me enjoy? Yes, 
I am thankful for all of these, and I am thankful for my 
home, too, aren't you? mhat do you enjoy most abru.t your 
home? ""!'e would miss many of these things if ·~re had to 
move around from place to place as often as the people 
do who pick our crops. I wish they could stay in one 
place and have real homes in which to live. .Maybe some 
day men 1rrill be good enough and wise enough to find a 
T!~Jay of picking our crops so that the pick:el~s can have 
homes of their own, too. That is a part of God's plan 
for all of us-for every family of people living in his 
world. '1 

Using the Bible: "There is a verse in our Bible that 
tells us tn.at""lfl.1ese good things ,,,e have been talking about 
come from God. (Open the Bible to James 1:17 ana read 
the following c ond en sed form of that verse: nEvery good 
gift ana every re rfect gift is from • • • the ]•at her. n) 
That is '\llrhy the writer of the song we sang a while ago 
tells us to praise God for the t bings ,"e see. God bas 
given them to us or sho1•m us mays and given us strength 
to have and enjoy them. Shall we thank God for these 
things now?" 

Prayer: Thanking God for the things around us that 
we enjoy-the things in the out-of-doors, our homes and 
families and friends-and praying that boys and girls 
everywhere m~y have these things to enjoy, too. 

Offering. 

The fifth session has as its srecific objective to 

'
1discover that the churches in our land are trying to 
improve the conditions in the migrant camps through 
their service to the workers, and to help them ~eann 
what their own church is doing in this regard.""' 

The worship program for this session includes fue 

following: 

,~uiet Music. 
Hymn: nme Thank Thee, Father. 11 

Using the Bible: rrwe have learned toClay that ru.r 
church ana-0t6er churches are sendin~ workers to have 
Sunday schools and child care centers and vacation 

1. Iliid., p. 12. 
2. Ibid., P• 18. 
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schools and games and meetings of different kinds for 
migrant children. Do you sometimes wonder why our 
churches are al '\i'!ays trying to serve somebody? Because 
the men and women and boys and girls who make up the 
churches are trying to live as Jesus did. They are 
showing love to \!lard one a not her. Jesus tal ked much 
about love. He said that ~e should love God, and that 
we should love one another, too. Not very long before 
he kne"" that he mould. leave his friend.S, he wanted to 
remind them of this again, so he said, 1 .A new command.
ment I give unto you, that ye love one another' 
(John 13:34). Then he went on to say that other people 
would know that they were his followers if they lived 
in loving ways together. 

".And so ,..,rhen the people of our churches send someone 
out to the camps to have sunday schools or vacation 
schools or to help care for the children, they are show
ing their love for the migrant ""'1orkers. 'These people 
are Christians,' the people in the camps say. ;They 
are Christians because they are helping us in ttese 
ways.' Yes, they a1·e Ghrist ians because they are oo o,,r
ing that they love one another. il 

.Prayer: Thank you, God for your love for us. n.elp 
us to show that we love one another by the kind things 
we do each da;y-. .t;.men. 

Offering service: kxplain the use of the offering 
to the ch ildre11 so t bat they may bring it with ur.d er
standing. If the offering goes for missions and a part 
of it is to be used for migrants, make that clear. If 
the entire offering may be sent

1
for migrant ~ork, be 

sure that they understand that. 

~·rom the preceding examples it is evident that the 

Bible is used in a different way in eacb example. In the 

first example, nmorship .tiround the '!'tTOrld, n the Bible material 

is used apart from the lesson itself in the sense tbat it is 

only generally connected with the thought development of 

the session • .:&•or instance, in the session on discovering 

that nboys ana girls all over the =orld sing praises to God 

l. Ibia .• , PP· 19 f. 
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as they do~ a1 the Bible story to be used is one based on 

Mark 1:35, 1'1hich is to be told to <~help the cbild11 en to think 

of Jesus as be tal~ed to God in prayer.a2 The call to wor-

ship at the opening of the worship service is general, of 

course, but does include the idea of praising God. some of 

the other morship services are related more specifically to 

the lesson aim but it seems that the Bible material has no 

vital connection ,1t1ith the rest of the learning that has 

been going on in the same session. 

on the other hand, in the other t'"O examples from 

the guide on migrants, the outstanding feature of the 

morship service is its use of the material learned in the 

preceding part of the session. 3Y thus dra,~ring togette r the 

previous experiences "'orship becomes the Hhigh point" of 

the session. The Bible verses ~hich are used serve to 

point up the experiences of the morning, eithel~ by summariz-

ing the discoveries of the earlier part of the session or, 

as used in the other example, to lead the children to a 

deeper understanding of what they had discovered. 

It is evident, then, that during the years from 1941-1949 

the ·ways in 1.•1hich the l:Si bl e is used in ·morsh ip services have 

changed. It is not the intention here to say which is the 

right app::t~oach, as each way can be used effectively to 

1. Gardner, o-;::,. cit.; p. 36. 
2. Ibid., p. 38. 
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enrich child.ren•s experiences. But it can 1)e said., that in 

whatever manner it may be used, it must be mad.e vital and 

real to the lives of the children if they are to gain help 

from it. 

( 2 ) Use of t he Bib 1 e in Genera 1 

A study of the fourteen guides reveals that outside 

of the worship service, in =hich a specific Bible passage is 

generally used, Bible material is seldom found. "'here it 

is used, as in discussion or praye7, the reference is rarely 

to actual Jjible material but rather, ·•what "rould Jesv_s do"?" 

or "How would a 0hristian actY" 

One guide, however, as might be expected from its 

title, ttThe Jjible Q-oes .around the 1>70rld, 111contains many 

references to the use of the Bible apart from the worship 

service. some of the many ways in ,~rhich the Bible is used 

can be indicated by the following examples: Bible verses 

used in a matching game; a recall of Bible stories used to 

explain the '~rords of a ne-nr: hymn; Bible bookmarks made for 

parents, ~~th a verse of the Bible printed on them; a 

chart made of Bible verses formerly discussed as rules for 

living; booklets of old Bible leaflets made and pictures 

illustrating Bible sto:-cies collected for a service project; 

3ible verses used to explain the story represented in stainro 

glass mindows in a church; the Christmas story dramatized; 

I. Niedermeyer, op. cit., pp. 6-7, 9, 10-11, 14, 16, 19-21. 
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an offering taken to buy either a Bible for tbei r o"rn 

sunday school, or to buy Bibles to 1)e sent to others that do 

not have any; a folder of the Thanl:sgiving to Christmas 

daily Bible readings made for parents; an0 napkin rings made 

with a Bible verse 1!'i]ritten on them. 

In summary it may be saHl., that '"itb the exception of 

the afore-mentioned gui0e, only slight reference ,,as rra de 

to actual Bi1)lica1 material in the inoividual sessions 

outside of the worship services, except as some guides 

included Biblical material in the closing service of fue 

unit. 

e. Closing Session of the Unit 

In most guiC!es the closing session of tre unit, the 

tenth session, is a time for sharing "'ith others ,.,hat the 

children have been learning during the preceding nine ~eeks. 

~s stated by Taylor, the purpose of the closing session is 

"to bring to a significant cone lusion the experiences of 

the unit, by }::>articipating with parents and friencl.s in a 

service planned to summarize ne'"J learnings. n
1 

11 stua;y- of the various closing services indicates 

that the program is definitely pupil centered. The learn-

ing that is shared is the outcome of activities plam1ed 

~ith the closing service in viem. The construction 

activities provide tangible evidence of session-by-session 

1. •.raylor, op. cit., p. ·16. 
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learning. Qonversation meek by =eek helps the children to 

crystallize the material from the reaa.irg or picture story 

books, ana draroatization helps them to express that learn

ing. Participation in ,,rorsbip pl"epares them to feel at 

ease as they share in a worship service for their visitors. 

C:reative writing gives the children such things as poEms, 

litanies, ana prayers to use in the closing ,-,orship ser

vices. 

Specific plans for the closing service are made 

about t"'O o:c three ,,reeks in advance. Invitations '"ritten 

by the c hi 1 d r e n o r c1 i c t a t e d t o the t e a c her a r e pre pa r e d an d 

sent out to parents and friends. 1·•ays of ,-·elcoming: and 

entertaining the guests are a. is cussed. The actual service 

is discussed and plans are formulated. ,Blso, many oft he 

closing services include some time fo:c bringing the service 

project to conclusion, either by sending off the money from 

the offerings to a missionary of their o•rrn church, or by 

packing a box with the materials made during the course to 

sena to a denominational mission station. 

~he closing service itself, in many instances, is 

almost completely in charge of the children, except as the 

teacher aaa.s a ;nelcome to the guests, and leads infonnal 

discussions. The following example of an in forma 1 closing 

service, centered about the theme, iiSharing with Visitors,rr 
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5· Summary 

The educe.tional program of the Iviissionary Education 

I11ovement not only includes books published for children, but 

also study outline guides to accompany the cfuildren 1 s books. 

The study outline guides contain helps for the teacher in 

teaching a particular unit. 

Of the eie;hteen children 1 s books examined in chapter 

one of this the sis, fourteen are found to have accompanying 

study outline guides for the teacher. An investigation of 

these fourteen guides formed the basis for this chapter. 

This investigation of the study outline guides revealed 

several things regarding the educational program of the 1-lis

sionax•y Education IvJ:ovement. First of all, a comparison was 

made of the objectives set up by the Missionary Education 

Hovement for the missionary education::of children. It was 

found that the objective that 1-ra8 mentioned the most times, 

~r1as t£1..at of sharing the Christian message by participating 

intelligently in the missionary program of the Church. The 

next objective most frequently mentioned had to do i..rith the 

children 1 s recognition of t.hemselves as belonging to a world 

family. And thirdly, the development of a Christian attitude 

to·ward all peoples v!a8 emphasized. These ob,jectives were 

vTDrlced out in the various activities of the unit. 
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The material contained in the introduction section of 

the unit, and the material contained in the specific lesson 

plans was then studied, and it was found that the key to the 

learning process was the use of activities. Tr~ough such 

activities as construction \·TDrk, art work, dramatization, 

creative vTriting, picture study, and \vorship, the children 

vrere given opportunities to learn by doing. 

Of all the activities used, it was found that construc

ti011 worl{ v.ras used )1;ost frequently. T'Aro of the most popular 

of the work projects were the construction of a movie and a 

peepshow. Some of the other '\'fork activities included making 

the following: a diorama, a papier-mache village, a table 

scene, and a room in Chinese and Japanese homes. Many of the 

activities had to do vJ'i th maki11g gifts for others. 11Health 

kits, 11 bean bags, stuffed animals, doll furniture, Bible book

marks and calendars were some of the suggestions. 

Art work and creative writing were other useful means 

of recording learning. This was done through the making of 

a frieze, illustrated picture story booklets, companion post

ers and illustrated reading cards and charts. 

Worship, discussions, picture studies, dramatizations 

of incidents from the reading or picture story books, and 

native games that 'rvere played vrere forms of activities v.rhich 

gave the children opportunity to enter more deeply into the 

experiences of the people about whom they were studying. 
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Supplementary teaching aids found suggested were pic

tures; maps; a globe; audio-visual aids including slides, 

film strips, records, and films; and books and pamphlets. 

The use of the Bible generally, and specifically in 

vmrship services, vras also investigated. In regard to its 

general use in the individual sessions, it was discovered 

that except for the worship sel~ices, actual Bible material 

was seldom used. The exception to the preceding statement 

vras the guide on the use of the Bible. Here Bible verses 

vrere used quite frequently in relation to various activities. 

In regard to the use of the Bible in worship services, 

it v1as found that over the period from 1941 to 1949 it had 

various uses. At first, the call to worship consisted of 

Bible verses, but in about 1944 quiet music came to be used 

in place of the Bible verses. Also it was discovered that 

in 1941 Bible stories were used in the worship services, but 

by 1949 Scripture readings or a Bible verse were used in 

place of the Bible stories. 

A study of the opening and closing sessions of the ' 

units also v~s made. The main purpose of the opening ses

sion was found to be to arouse the interest of the children 

in the course to be studied. The closing session concluded 

the ten-v;eek unit of study and in most guides was a time of 

sharing \·Tith parents and friends the things that had been 

learned during the course. 
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CHAPTER III 

GENERAL SUMl'liARY AND CONCLUSION 

It has been the purpose of this investigation to make 

an objective study of the program of missionary education for 

children, as presented in the publications of the Missionary 

Education Movement. This organization was chosen because it 

is the cooperative agency in which twenty-nine of the lead

ing denominations unite to publish missionary education mat

erials. Therefore, its publications would be significant. 

Each year the movement publishes materials in three age 

group areas: children~ young people, and adults. This study 

has been concerned with the primary age level in the chil

dren's area and has been further limited to such publications 

as are now in print which were published for this age level 

from 1939-1949. The material surveyed included the story 

reading books, the picture story books, and the study outline 

guides for teachers of primary children.· 

An analysis of the general content of the books for 

primary children revealed that during this ten year period 

they presented boys and girls in China, Korea, Japan, Puerto 

Rico, Alaska, Africa, India, and South America. Not only were 

children in foreign lands studied, but also groups who lived 

in the United·st~tes, such as the American Indians, the Ne

groes, people uprooted from their homes because of war con

ditions, and migrants. In addition, other books presented 



what a missionary is and does, how children around the world 

worship. and help, and the ways in which the Bible is used 

around the world. 

It was evident upon examination of the story reading 

books that certain themes are emphasized. Friendship was 

seen to be a significant emphasis in all the books. Atti

tudes such as kindness, helpfulness, love, and the desire to 

share were also repeatedly emphasized as important themes in 

all of the books. In connection with the presentation of the 

customs and ways of life of the various peoples studied, the 

underlying idea seemed to be that even though these boys and 

girls lived in different countries or are parts of various 

minority groups within nations, yet they all have common 

interests - interests which are a part of the life of boys 

and girls in this country also. In one sense only were dif

ferences found stressed and that mainly in the books dealing 

with foreign missions in relation to the life of a Christian 

and non-Christian. The Christian's life was pictured as fill

ed with more of a sense of real joy, happiness, and security 

than the non-Christian experienced, this difference causing 

the non-Christian to seek what the Christians have. And fi

nally it was discovered, there is an emphasis in relation to 

the church - that the church has an outreaching mission not 

only to those close at hand but all around the world. 

In the picture story books it was evident that the 

main purpose is to give the child an acquaintance with the 
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life of the people being studied. Common interests are also 

emphasized. 

The study outline guides for primary teachers were 

found to contain many helpful suggestions both for the exper

ienced teacher and the inexperienced teacher. Suggestions in

clude much background information regarding the people or 

country to be studied; resource books for increasing the 

knowledge of teacher and pupil in relation to the specific 

subject of study; supplementary teaching aids such as audio

visual aids, teaching pictures, maps, and books and pamphlets; 

actual session plans, organized mainly on a ten-session unit, 

which includes suggestions for opening and closing sessions, 

specific emphasis for each session, and ·suggestions regarding 

the use of activities. Throughout, the use of purposeful 

activity was seen to be the key to the learning process; 

such activities as construction work, art work, dramatiza

tion, research, creative writing, picture study, games, and 

worship being included. Thus the children are to learn by 

doing. 

A study of the use of the Bible in the sessions - its 

general use and its specific use in the worship services -

revealed that apart from the worship services the Bible was 

seldom used, except in the guide by Mabel Niedermeyer, The 

Bible Goes Around the World. During the years 1941-1949, 

when the fourteen guides studied were written, the amount of 
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actual Biblical material used in the worship services was 

seen to decrease. At the beginning of the period Bible stor

ies and Scripture readings of four or five verses were used, 

but by 1949 only rarely were more than one or two verses used, 

and some worship services omitted the Bible altogether. 

From these findings certain conclusions may be reached 

in relation to the program of missionary education for primary 

children as presented in the materials published by the Miss

ionary Education Movement during the years 1939-1949. 

On the one hand, it may be stated conclusively that the 

program is educationally sound. The methods of purposeful 

activity emphasizing learning by doing are today generally 

recognized as basic to the educational process. The material 

presented takes into account the experiences of the primary 

child and uses them as the means of broadening the child's 

understanding and interests. The mechanicalfeatures of the 

books, their format, type and leading, in addition to the 

story and illustrations, are also well geared to the interests 

of the primary child. 

On the other hand, it would seem to the writer that 

whereas the educational emphasis is strong, the spiritual 

aspect of missionary education is largely neglected in most 

of the books. In general, missions are equated with world 

friendship. Surely a:n understanding of the customs and life 

of the people, important as it is, is not completely adequate 



to develop in the children a "Christlike concern for people 

of every class, race and nation. »1 
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In this respect, three of the eleven story reading 

books and one of the seven picture story books stand out as 

going beyond mere world friendship and presenting missions 

in terms of evangelization. They are: Mpehg£ of the Gong~ 

by Grace McGavran; The Watch-Goat Boy by Gertrude Jenness 

Rinden; ~ Stor~ Book About the Bible by Mabel Niedermeyer; 

and The FriendlX Missionary by Nina Millen. 

The Missionary Education Movement presents a wealth 

of material for a program of missionary education and its 

methods are educationally sound. Their use depends upon the 

teacher. If the materials are used wisely, supplemented 

at times by discussion of the purpose of missions, or by 

Bible stories and other related materials, it is felt that 

a challenging program of missionary education for primary 

children will result. 

1. Harner and Baker, op. cit., p. 21. 
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tJiillen, Nina, The Friendly I"lissionary, 1939. (no 
pages). 

_______ ,Little South Americans, 1942. 55 pp. 

____ , Surprise,:for Min Deh, 1948 •. 55 pp. 

2. Story Reading BO'oks. 

a· •. Home ].Ussion Study. 

Fairfax, Virginia, and Hallie Bm.ie, .Ke Sooni, 1947. 
127 pp. 

Halladay, Anne M., Toshio and Tama·, 19L~9. 126 pp. 

r-ic Gavran, Grace 1'f • , Fig Tree Village, 1946. 127 pp. 



lv1c Gavran, Grace 1{f., Mpengo of the Congo, 1945. 
127 pp. 
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Moore, Jessie E., A Be'll for Baby Brother, 1944 •. 
126 pp. 

Rind en, Gertrude· J • , The "Vlatrch-Gda t Boy , 1948 ~ . 127 
pp. 

3. Study Outline Guides-A Primary Teacher's Guide on: 

a. Home Mission Study. 

Bro1m, Jeanette P., lli Church Among Uprooted Amer
icans, 1945.- 22 pp. 

____ , Puerto Rico, 1948. 22 pp. 

Hoke, Blanche, Negro-1fuite Relationships, 1946. 24 
PP• 

Me Caw, ~~bel N., Migrants, 1949. 32 pp. 

Niedermeyer, Mabel, The American Indian, 1944. 23 
pp. 

____ , The B:tble .Goes Around the \rforld, 1947. 32 
pp. 

Taylor, Florence M., The Church and America's 
Peoples, 1943. 48 pp. 

b. Foreign MissiomStudy. 

Adams, Katherine s., Child Helpers Around the World, 
1944. 22 pp. 

Gardner, Elizabeth c., Worship Around the World, 
/ 1941. . 48 pp. 

Hoke, Blanche, South America, 1942. 48 pp • 

. Keiser, Armilda B., Africay 1945. 21 pp. 

Lindsay, Meta·R., China, 1948. 23 pp. 

Me Donnell, Lois E., India·, 1946. 22 pp. 

_______ , Japan, 1949. 31 pp. 
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B •. Secondary Sources 

1. Books. 

Harner, Nevin c., and David D. Baker, Hissionary Education 
'In Your Church. Nev.r York: FriendShip Press, 1942. 193 
pp. 

Young, E •. Iv.Iae, Missionary Education of Children. Nashville: 
Board of Education the ~1ethodist Church, 1942 •. 96 pp. 

2. Pamphlets. 

Ivlissionary Education I~ovement, Nevl York •. 

"Charter and By-Laws of the Missionary Education Movement 
of the United States and Canada/ 1941. 15 pp. 

"It1issionary Education Movement of the United States and 
Canada:, 11 n. d. 16 pp. 

11 The Missionary Education Movement of the United States 
and Canada," n. d. 3pp. 

"A Q,uarter Century of Missionary Education-1902-1927, 11 

n. d• 61 pp. 
11 Seventy-seven Boards Make One Platform for Iv1illions to 

Stand On, 11 n. d. 3 pp. 


