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CHAPTER I
INTRODUCTION



CHAPTER I
INTRODUCTION

A, Statement and Signifiecance of the Problem

“During no period in its history has the educa-
"tional WOrk of the church undergone more fundamental and |
significant changes than during the four dececades of the
present century.“I Sinee the beginning of this century
due to developments in science, psychology, and sociology,
there have been fundamental and significant changes in
American culture., These influenced education in such a
way that confliet has arisen among religious leaders,

Were modern religious education merely a more
effective method for bringing the message of the church
to people, tﬁere would be no confliect., However, because
it represents a different approach from that of the his-
toric church and challenges the theologieal foundations
upon which the church rests, serious problems have devel-
oped. The issues arising out of this conflict are not
superficial ones as to whether one method is more effective
than another, but they concern important questions in the
philosophy of religious education.

L N [ 2 * ® >

1. VWilliam Clayton Bower: Christ and Christian Education,
p. 7.
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Thg‘two opposing streams of influence are the
historie practices of the church and modern religious
education. The church has had a theologiecal approach to \
program and methodology. MNodern religious education has :
centered attention upon empirical data and educational
insights, rather than theological conceptions as the con- |,
trolling factors.

The efforts to adjust and integrate these two
influences have caused serious difficulties because they
disagree in regard to basie tenets and also the approach‘
to solving the difficulties. The recent consideration of
religious educators in relation to the church's historiecal
formulations and the attack upon religious edﬁcation as a
menace to the church and evidence of secularization have
cau#ed these issues to become acute,

The result in the churches has been confusion
due to lack of insight into these issues. As religious
education is considered by many to be the most important
function of the church today, Christian 1ééders should
have an intelligent approach to the modern viewpoints in
this field and the issues involved.

The problem of this thesis is twofold. First
it is to gain an understanding of the views of William

Clayton Bower, an outstanding leader and recognized




1
authority in religious education. After stating clearly

Bower's major views, as representati#e of modern attitudes,
the purpose will be to understand the basiec underlying

agsumptions. As already mentioned, due to differences in -
theology and in educational philosophy there is a conflict
anong religious educators concerning both theory and prac-
tice. Since these differences arise out of certain basie
issues, the second objective of this study is to determine
the issues in which center the problems which the church is

facing in religioué education.

B, Delimitation of the Subject
To cover every aspect of religious education

would be too large a task and unneceséary for the purpose
of this study. It is with the major aspects of the field--
aim, content, and method--that this thesis will be con=
cerned. Bower's views of the underlying concept of reli-
gious education and the curriculum, which includes both

' method and content, will be analyzed, This study will in

volve an investigation of only his published books.

C. Method of Procedure
The first step will be to analyze the books writ-
ten by William Clayton Boﬁer to discover his contributions.
Then the material will be presented in relation to the

* . L J L] L 4 [ ]

1. Cf. Appendix for brief biography of William Clayton
Bower. ,




problem of this study. The first consideration in any
field is to find its purpose for existence. Thus chapter
two will present the underlying concept of religious educa-
tion according to Bower.

Since every change in the nature and end of
education affects the curriculum more than any other factor,
the third chapter will piesent Bower's view of currieulum
in light of the background which he gives,

While the curriculum includes both method and
content, there has been so much discussion as to the place
of the Bible that a separate chapter will be devoted to
its place in the curriculum. This chapter will show Bower's
view of the origin and use of the Bible.

These three chapters ineclude the areas where the
drastic chénges have been and are taking place., After
understanding these modern viewpointa, the basic issues
will be determined by noting the assumptions underlying
Bower's views and the questions to which these lead. The
fifth chapter will mention these assumptions and then

deseribe the issues which are the cause of confliet.

- D, Sources of Data
Besides ﬁany books, William Clayton Bower has
written several articles, some of which have appeared in
the Christian Century, Religion in Life, Religion‘;gyggg
Making, The International Journal gg,Rélig;ous Education,
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and Religjious Bducation. This study will be limited to
the books he has written, which are listed in the biblio-

graphy. They cover a period of time from 1919 to 1944,



CHAPTER II
THE UNDERLYING CONCEPT OF
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CHAPTER I1I
THE UNDERLYING CONCEPT OF RELIGIOUS EDUCATION

A, Introduction

In the study of the human body there is that
which deals with the knowledge of the structure of the
body involving such as the bones, blood, and muscles., On
the other hand, there is the knowledge of the function of
these parts, their purpose and uses, In the field of re-
ligious education Bower emphasizes the'difference between
these two aspects--the structure and the function. It is
with the latter that this chapter will deal, to discbver
Bower's ideas concerning the relative place of religious
education in our society and that whieh it hopes to ac-
complish, First it will be discussed in its relation to
the chureh. Then the past aims of religious eduecation
will be mentioned as baeckground for Bower's present objece
tives. The last part of the chapter will present Bower's

views concerning religious education in relation tb public

education.

B, Religious Bducation in Relation to the Church

| The church has carried full responsibility for
religious education since the time it was taken out of thé
public schools., ZEven as educationalists and social states-

men in their respective fields have come to feel that

8e
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future progress is dependent upon education, Bower believes
that religious educators should feel their echief dependence

for the furtherance of the Kingdom of God upon religious
1
education. *In the light of both its commission and of

the demands of the modern world, the fundamental function
2

of the church is that of Christian education.”

The reasons for which Bower attaches such great
importance to the educational work of the church are the
place of teaching in the ministry of Christ, the Great
Commission, teaching in the historic church, and the effec-

tiveness of religious education as an instrument for the
' 3
Kingdom of God.

In looking ahead the church needs a new creative-

4 _
ness equal in quality to that of the first century and the

Reformation., Bower does not confine the task of the church
to eonserving values, but believes it should be initiating
change and that this change must be a continual readjust-
ment rather than sposmadic and radical. Thus the church
has a social responsibility of reconstruction and if it

- ¢ & & & L

1., Cf, Bower: A Survey of Religious Education in the
- Local Chureh, pp. 11l-12.

2, Bower: The Educational Task of the Local Church, p. 1l2.
Bower uses the term, “"religious education," in his
books almost exclusively. In only one of his books,
Christ and Christian Education, does he use the term,
*Christian education.® The basis for his distinction
is found below, p. 44.

3, Cf, Bower: Religious Education in the lipdern Church,
pp. 3-7, _ ‘

4, Cf, Bower: The Church at Work im the Mpdern World,
pp. 266-269. ;
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fails in this due to lack of educational efficienéy, *to
that degree is the life of society impoverished and its
future jeopardized."

While religious education was developing, leaders
were possibly content to know they were "doing good" with-
out any specific idea of what that might mean, just so their
efforts gere in the right direction and some results were
visible. Bower says this was probably due to the fact that
churchmen were not aware of the great possibilities of reli-
gious education., Now that modern psychology, sociology, and
other sciences have opened up new insights, education is
looked upon zs a means of social control and of producing
changes. Bower believes that in the same way, religious
educators should look upon religious education as théir
means of control of the'future.5

Due to its increasingbimportance religious educa-
tion has beenkorganized with a definite purpose and objec-\

tives have been set up. In order to understand these

better, a brief review of past aims will be stated.

C. The Aims of Religious Education in the Past
Our modern religious education is considered to

. . [ L . L

1. Bower: A Survey of Religious Bducation in the Local
Church, p. 685. n '

2, Cf, ibid,, pp. xi-xii.

3. Cf, Bower: The Educational Task of the Local Church,
pp. 125-127.



have begun in the eighteenth century; Since that time aims
; 1l
have had three outstanding emphases, 30wer>swms these up

by'relatlng them to the Sunday school where the emphasis

g e A — L
\

oo

was on\ind1V1dua1 salvation, the\Bible scho\I where knowa-

ledge of the Bible was most important, and thefcﬂwfch scho&ly

where personality development was stressed.

D, Present Aims in Religious Eduecation

Bower states that aims are needed as a basis for
working out the curriculum, to offer standards for measure-
ment, and to give an incentive to the task..2 He has set up
four main objectives for religious education. However, be-
fore presenting these, his idea of the nature of goals and

his qualifications for aims will be discussed in order to

understand them better.

1. The Nature of Goals

Concerning the nature of goals, Bower sets forth
three ideas, First he explains that there are general and
specific objectives. He calls the work of the religious

educator spiritual englneerlng. Just as an engineer studies

conditiona and possibilities by whieh he can earry out his
project, the religiocus educator must study in detail condi-
tions and resources and then make speecifie objectives in

¢ & & & & &

1. Cf, Bower: The Educational Task of the Local Church,
pp [ 21‘24 -
2. Cf. ibid.’ pr 19-210



concrete terms., These specific objeétives cannot be made
aparf from the situation, but there are general objectives
that will be valid for all situations.l These latter goals
will be presented later on in this section.

Secondly, Bower says that goals of any type are
always moving. Since the culture of a people determines
aims, the goals must change when the culture changes. In
light of this fact,

¥, ss0bjectives must always be held tentatively and in
a flexible form so that they may be reset in terms of
the ever-changing conditions of a dynamic life. It is
only with this qualification that we may speak of
‘ultima?e' goals.‘ In the strictugense there is no
such thing as an “"ultimate goal.

- Thirdly, Bower does not bélieve there are any
absolute standards relative to goals. For examplé, when
the goal of living is referred to as the attainment of the
good life, it must be understood that the eonception of
conscience for discerning right and wrong to interpret
this good life has changed. Also, the criteria for judging
character varies Within different groups. Conscience, ace
cording to Bower, is built up within changing social exper=
ieﬁce. *It represents a social judgment concerning types
of ethiecal behavior;"a It is no longer believed that truth
is divinely founded.‘ Neithef ig8 econscience believed to be

- - * & & €

1« Cf. Bower: Religious Education in the liodern Church,
p. 29.

2.. Ibid.’ Pe 310 -

3, Bower: Relifion and the Good Life, p. 28,



in man®s original nature as a guide to absolute standards

of right and wrong. Conscience is the product of soecial
1

experience and thus changes,

Bower goes on‘further’to explain the development
of modern ethics in three stages. First he mentions the
mores wWhich were the accepted standards of behavior in a
group. <Then these mores became morals when they were ana-
lyzed and se1ectéﬁ. At this second stage they were thought
of as external, the voice of God revealing absolute right
and wrong. At the third stage of development, which is in
the present, something is considered right or wrong because
of the consequences for the individual and society. Thus
the judgment is within the experience itselg, not pre;
determined nor given by external authority. Because of
this development, Bower states that

"Absolutes of every sort have been swept away by the
dynamie currents of an evolving world and an evolving
culture. They have gone with the ‘supernatural® world

that once stood in radical and irreconcilable ogpoaition
to a ‘natural’ world in & dualistic dichotomy."

and also that

®Authority has migrated from the remote distances of a
supermundane realm inaccessible to empirical experience
and has taken up its residence where the creative forces
of reality are under way, continuously creating meanings
and valuea that carry within themselves their own vali-

dation.”

1. Cf, Bower: Religion and the Good Life, pp. 24-30,.
2, Cf, ibid.

3. Bower: Religion and the Good Life, p. 3l.

4. Ibid.
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2. Qualifications for Aims

In reviewing the alms of religious education in
the past, Bower showed that each in itself was inadequate.
He has set up certain qualificationsl that goals must have
in order to be adequate for the needs of this changing

world., ‘hese have a threefold aspect.

a. Individual., Emphasis upon the individual is de-~
rived from the last of the historic alms--the development
of a religious persomslity. The secular education which \
the child receives 1is not complete without his spiritual
adjustment to the world, and it is this that Bower says |

religious education must help him to do. While secular

education helps him to develop a physical, intellectual,
emotional, social aeSthetic, and moral personslity, reli- "

gious education develops the spiritual personality.

b. Institutional. Religious education should include
training of the young for membership in the church. Also
it must discover and train leadership wlthin the church.
The church of tomorrow is dependent upon theﬁchurch of today,
and it is the responsibility of educators now to create the

desired type of church for the future. As Bower expresses

it:

1. Cf. Bower: The Educational Task of the Local Church,
pp. 25, 128-132.
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“The churech is the community of men and women of like
faith, ideals, and purposes to which Christ committed
the work which he began and to which he gave his life,
Upon the church, therefore, rests the responsibility
of perpetuating itself as the institution for the
interpretation and promotion of the Christian cause
in the world."1

¢. Social, BEvery institution exists because it makes
‘some contribution to society. The fact that the church has

» |
an important function and responsibility socially involves

& scocial conception of salvation. In regard to this Bower

‘states that
*It (Gocial salvation] found repeated and impressive
expression in his ([@esu teaching concerning the

kingdom of God by which he meant a spiritualized and
redeemed society,"2

Bower believes that modern society looks to
religion for the securing of social unity because its
fundamental teachings center in the Fatherhood of God and
the brotherhood of man. Progressing society must depend
upon religion also for drive, the motivation of progress.
Science gives the technique and ethics the moral criticism,
but, as Bower puts it, histor& and psychology both agree }
that it is religion that undergirds our moral ideals with,f
gpiritual power,

| From the following statement it can be seen that
Bower's embhasis is upon the social aspect:

¢ & & & o

I. Bower: The Educational Task of the Local Church, p. 25.
zg Ibid.’ p’ 27.
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"Whatever other funections it may possess, the primary
function of religious education is to build a new world
order symbolized by the phrase that was central in the
message of Jesus--'the kingdom of God,' in which he had
in mind a regenerated social order composed of spiritual-
ized men and women living and working together in 1
spiritual relations dominated by Christian ideals.™

3., The Four General Objectivea
Bower's conviction is that the ideals and pur-

poses of Christ must be brought intoc a functional relation
to the “.,..experience of growing persons and of the Christian
communiﬁy.“z The church is not only to pass on a great
religious ﬁeritage but must also face and solve the issues
in contemporary culture.3 From Bower's functional approach:

“Christian education seeks to‘accoﬁplish under the

conditions of contemporary life what it believes Christ

sought to accomplish under the conditions of his world

-«t0 bring living persons into a vital experience of

the Christian values of life,™
His test of Christian education is "...whether growing
persons and groups have been helped‘to achieve loyalty to
Christ and a Christian quality of 1i.i‘e."5 In his book,
Religious Education in the Modern Churcﬁ, written in 1929
Bower presents the‘séme four objectives as in his later

book, Christ and Christiap Education, written in 1943,

L 2 [ 2 & o *

1. Bower: Religion and the Good Life, p. 3l.

2., Bower: Christ and Christian Bducation, p. 37.

3. Cf, Bower: The Church at Work in the lModern Vorld,
p. 17. :

4, Bower: Christ and Christian AEducation, p. 37.

5. Ibid" p. 38.
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a. Personal Life |

"Help growing persons, through the orientation of the

whole self in thought, in attitude, and in motive, to

achieve a Christlike personality.*l
In the achievement of a Christlike pérsonalityg Bower says
it is necessary to come into a vital and personal relatione
ship with that other FPerson. By letting His ideals and
purposes dominate the life, a Christian personality results.
It will be the relating of religion to the whole range of

experience day by day. According to Bower, personality

must be thought of in terms of a becoming, as undergoing

continual change and redirection. By this concept evangélism
is not taken out, but broadened. It becomes a process
involving commitments rather than é decision at one time,

Thus it is a continuous growth'that must be directed.

b. Society

®To bring the relations and processes that constitute
society under the searching criticism and reconstruction
of the ideals and purposes of Christ in the grogressive
realization of the Kingdom of God on earth.”

The taék of religion is no longer merely to saie the

|

" individual from a perishing world, but the world itself 3
must be spiritualized. The center of civilization must
be changed from the material to the spiritual, Society

- L J L ® L L

1. Bower: Christ and Christian Education, p. 38.
2., Cf, Bower: Religious Education in the Modern Church,

pp' 37’420 )
3. Bower: Christ and Christian Education, p. 38.
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needs unification of all its specializations which are
causing it to fall to pieces, and it also needs a motiva-f
“ 1

tion for reconstruction.

c. Knowledge

"lMiake available to growing persons and groups Wwho
are seeking to become Christian persons in a Chris-
tian society the funded experience of the Christian
past as a resource for interpreting, judging, and
resolving the issues which they face in their inter-
action with their real and present world."2

People facing problems today need to be acquainted with

the past experience of the race as a help for judging
3
issues of the present. Christian tradition used in this

way a8 a resource can be of great value, but it must not
4
be used as an end in itself,

d, Christian Institution

"Build a sustained and sustaining fellowship which is
the church, in which are available means for the con-
tinued reorientation of one's life, for self-critiecism,
for rectification of values, and for wholehearted
comm&gment to Cnrist and the causes of the Kingdom of
God.

The church is an organization but must be thought of pri-
marily in terms of its function. Bower describes it *...
as a specialized institution for the interpretation and

promotion of the Christian way of life and the Christian

1. Cf. Bower: Religious Education in the Modern Church,
pp. 51-52.

2, Bower: Christ and Christian Education, pp. 38-39.

3, Cf. Bower: Religious Education in the lModern Church,

’ De. 4z,

4, Cf, Bower: Christ and Christian Education, p. 38,

5., 1Ibid., p. 39.
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purpose in persénal and social experience."l

E. Religious Education in Relation to Public Education

Bower has recently written a book on the problem of

reiligion in education. In it he begins by stating that this
problem2 is one of great significance todayyinkﬂmerican
culture and one that must be faced and solved now in the
interests of children, youag people, and the nation. He
blames the sectarian nature of religion for its exclusion
from public education in the past. However, since sectari-
anism is an anachronism in the religiouslife of America
today, he believes it 1s possible to put religion back into
the public school. He bases his solution to the problem
on'the assumption that

"Since the beginning of the century the trend has been

to identify religion specifically as the revaluation

of all values--intellectual, economic, social, political,
aesthetic and moral--into a total meaning and worth of

life."d
| Ag background for his ideas concerning the right
relationship between religion and public education, Bower
presents first the cultural change in America and the devel=-

opment of education. Then he explains thewg§§gmgféons upon

which his views rest pertaining to the nature and ends of

education, the nature and fur

tion of religion, and the

P ﬁ‘\/m/ /\_"/_,/ e S "‘x,ff”‘""“‘*»._1_,“"_; RS,
L * L * - L

l. Bower: Religious Education in the Mpdern Church, p. 46.
2. Cf., Bower: Church and State in Education, pp. 1-10.

3. Ibid. 5 p. lo.




relation of church and state. This background that Bower
gives will be summarized in order to understand the con-

structive solution that he offers, which will follow,

1. Cultural Change in America

First, Bower points out that America has changed
from thirteen disunited colonies to one national community.1
In a century and a ha&lf, "The nation has become a vast
community og common interests and closely interrelated
functicons."

Secondly, he describes America as once a self-
sufficient social unit protected by two oceahs, but now
part of the international community5 where she must bear
responsibility. Bower also believes she must take her
share of the blamé for the present catastrophe due to her
isolationist poliey.

The tkird change Bower mentions is in the concept
of democracy.4 The emphasis has been on freedom of the
individual., It was thought that the best governuent was
the one,that governed the least, but now it is seen that
corporateness, co-operation and responsibility are necessary.

Liberty and unity must go together.

Besides the great social changes there has been

- - - > o -

1. Cf, Bower: Church and State in Education, pp. 11-15,
2. Ibid.’ p. 15@

3. Cf, ibid., pp. 16-17.

4, Cf, ibid., pp. 15-16.
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progress in science, technology, and the production of
material goods,_but a lag in art,'morals, and_religion.
Bower believes these results appear in the secularization
of 1ife. By such a specia;ization in unrelated fields with
no unifying factor, society is falling apart.l He goes on
to point out that the times of unity in culture have been
times of great religious faith and that the recent interest
in religion grows out of dissatisfaction with life at
present which has lost its unity. Bower says it is for this
reason H. G. Wellé predicted that the next great epoch in

western culiure would be one of synthesis and, therefore,

be essentially religious.

2, Educational Background of America

Most of the early education in America was reli-
gious and remained so for nearly a century; Among the many
contributing factors to the exelusion of religiong from
public education Bower believes the most effective was the
gectarianism of réligion. This exclusion was a process
that was complete in 1875 with the separation of the church
and state.

The state then took over the cultural, seientifiec,
eivic, and teehnological education of youth, leaving religion
to the church. Bower believes that this was the only solution

L2 * L] L 4 - *

1, Cf, Bower: Church and State in Education, pp.17-19,
2, Cf, ibid., pp. 22235,
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for those days and that it left the school free to go ahead
and develop one of the most effective programs of education

in the World. But he adds that thls is not a permanent

nor satisfactory solut1on because thgwggpgpgggg;gggﬂpo

exclude sectarlanlsm, not ‘religion..

By this exelusion the child has suffered. Not

o

only has the cultural inheritancekbecome distorted without
religion, but also the greatest need of the child is left
unmet, a religious outlook on life., The school exerts a
negative influence on religion by its silence and neglect,
Less than one half of the children five to-seven-
. teen years old receive any systematie religious tréining
whether Protestant, Catholic, or Jew. Bower thinks it
evident that the character training in sowe schools does
not take care of the rest., History and psychology both
raise questions as to whether secular ethies is enough for
moral stability under the stress of life today. ZReligion

must come hack into education.

3. Fundamentalﬁﬂsgumptions

| Bower's solution to the problem in question will
be understood more clearly after a brief review df the
three &SSumptionslupon which his ideas rest. These are

relative to education, religion, and the functional relation

between church and state.

1. Cf, Bower: Church and State in Education, pp. 41-56.
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a., The Nature and Ends of Education. ZFirst, Bower
describes the three principle develquents of educaiion
up'tq”the~twentieth century to show what it should not be,
The oldest concept of education was social discipline
".J.in terms of repression of the sponténeous behavior
of the young and the molding of them into the going thought-,
forms, institutions, and habits of aociety.“l The next
development was education as the transmission of knowledge,
The last came as a2 result of G. Stanley Hall's influence,

It was education as recapitulation. This gréW’out of the
doctrine of evolution and was based on the assumption that
the child before birth went through the biological history
of the human race and after birth repeated the cultural
epochs of maﬁ. ~This was an improvement in that the attention
was focused uponvthe person and growth,

These three ideas of education, according to
Bower, had been accepted without much analysis. However,
when John Dewey'came on the scene at the beginning of the
century, he pointed out the inconsistencies phileoscophically,
psychologically, and socially in American education. He
showed the social responsibility of education to be not
transmitting knowledge, not molding to_thought-forms, not
the unfolding of innate characteristics, but:

L * LJ L d L] ®

1. Bower: Church and State in Education, p. 43.



"..to assist the young in dealing intelligently and

effectively with the issues of contemporary life with f
the aid of the resources of the funded experience of |
the past as that experience is recorded in the great I
traditions. Zqually it is the function of education -
in a democracy to assist its future citizens in aecquir-
ing those methods of thought and those attitudes of co-
operation and self-discipline upon which responsible
participation in a democracy rests, Hducation for a
democracy must develop initiative, competence in deal-
ing with the issues of the common life through critical
analysis of factors and outcomes, and ability to make
decisions and carry them through into action."

e

Thus the emphasis in edqutlon has come to be upon experienégJ
The learner becomes active in inquiry, research, and c;;;i/
ﬁitment. The boundaries of education become extended to

the community--any place where experience is being carried

on, JFor thié reason Bower urges all the agencies of the

commnunity to get together, diséuss the child and his needs,‘

and do something about it,

b. The Nature and Function of Religion., Religion in
the past has been updersiood in terms of theology, cere-
monial, and ecclesiastical institution, but, according to
Bower, a new approach to understanding religion is now
taking form. <Yhis is in considering it a part of a people's
total ¢ulture. Bower states that

P

“Religion is a phase of a people's total interaction
with the objective world of nature, organized society,
and the accumulated traditions of the historic past...Ilt
is an orientation towards life as a whole...values are

1, Bower: Church and State in Education, p. 45.




fused into a total meaning and worth in life...%hile
religion has profound personal implications, it is
essentially a socially shared experience,"

In light of this, religion has a tﬁofold functional
relation te the total experience of a people, It is an inte-
grating factor in that it brings together all other values
in relation to ultimate reality, and it is revaluational
in that it reacts upon other activities and interests as
a factor of reconstructioﬁ; In seeking the reconstruction
of social processes, its aim is the Kingdom of God.

To Bower it is of significance to note the dif-

ference between the functlon of religlon just stated and

its expression in theology, ritual and ecclesiastical in-

gtitutions. The function remains constant, but the expres-

s R e o Lo

31on or structure _changes with the culture. fhls dlfference
must be kept in mind., Religion operating at the center is
vital and creative; but when institutional structure gets

to the center--ritual and theologiecal formulas,--then religion
loses its religious quality, that is, social sensitiveness.

As such, Bower says it could never enter the publie school,
It‘is backward looking only. Religion must be taught on a

functional and non-sectarian basis.,

¢. The Relation of ‘hurch and State, Bower is of the
opinion that the church and state should be separate

* . * L ] L L J

1. Bower: Church and State in Education, p. 49.



institutionally but not functionally. Government and reli-
gion both are related to the community and both are serving
it. The state is the structure for government and the church
for religion. 3tructurally they are in conflict, but func-
tionally they complement and support each other while serving
the needs of the community. ZHach owes constructive criticism,
Zach serves needs that are interrelated, Food, shelter,
justice, and physipal gecurity are necessafy, but also there
is need of an orientation to reality--spiritual values and
commitments to ends that unite a2 people in destiny in keep=-
ing with the Fatherhood of God and the brotherhood of man,

It is here in the functional relationships that the answer bo

the problem is to be sought.

4, The Solution in the School

Bower describes six ways in which religion can
be included as a phase of culture in education. These are
baéed upon the assumptions Jjust discussed; He aléo mentions
three practical difficulties that.will have to be considered.l

a. Religion Included.as a Part of Public Education.

1) Dealt with objectively and thus included with
history, 1i£eréture, social science, music, art, and philosophy.

2) Treated as a field of knowledge comparable
with'fieldsvof literature, natural science, history, social

1. Cf. Bower: Church and State in Education, pp. 57-77.




science, and the arts. Religious behavior can be observed,
described, analyzed, and appraised. It also has rich sub-
ject matter, The studént in advanced study should be al-
lowed to specialize in it like any other field.

' 3) By giving persons actual experiences of the
higher spiritual values involved in the relationships of
the school community. Because these relations of person-
to-person, person-to-group, and group-to-group involve
values, adjustment, appreciations, and commitments, they
offer an opportunity for forming religious attitudes and
motives,

4) By using the ceremonials and celebrations‘of
the variousvreiigious faiths, In this there should be no
compromisihg to the elements agreed upon by all faiths,
but each should understand the other person's religion in
full. |

5) Used as a principle of integration of educa-
tion and cuiture. Religion in this sense could be used to
help the defect of over-specializaticn and compartmehtaliza-

tion.

6) Used in personal counseling.

b. Practical Pifficulties.,
1) The Teacher, There is the problem as to
whether the teacher could approach religion without identi-

fying it with theology.




2) liethod., Religion must be taught, not as
subject matﬁer, but in terms of life and values, There is
the question as to whether religion could be dealt with
objectively., ®So much emotion is sometimes aroused that
possibly powerful religious groups in a small community |
would try to control the teachers and the teaching of reli-
gion to the disadvantage of the minority groups.

3) Minority Groups. There is the presence of
minority grdups who do not want ﬁheir children exposed to
any religion at all, and also those who think their own
. narrow vieﬁs are sufficient and do not wish the school to
make any additions.

However, these difficulties are not enbugh to
keep leadefs from going ahead and trying to solve this
problem, Political theory is in the school. In order to
be citizens students need to know not only how government
runs, but also both sides of the issues that confront the
nation. Religion could be taught objectively és is govern-

ment.

5., The Solution in the Church
Bower believes that there are certain functions
of religioﬁs nurture which no other institution can perforn

1 .
as well as the church. For the expression of religious

1, Cf, Bower: Church and State in Education, pp. 78-95.




life in these functions, society looks to the church uni-
versal, not the sectarian church. Thus he lists six:

a., Make explicit, clarify and'bring to the fullness
of meaning religious values, Theology needs to be coﬁsis;A7
tent with modern scientific diécoveries. The chﬁrch één
re-examine the basic assumptions concerning the natﬁréiﬁf'*‘
God, of reality, and of man,

b. Set life in its universal context, thus seeing
the relationship of time and eternity.

c. Give a feeling of at-homeness in the universe,
Science has shown the vastness and*complexity of the uni-
verse and its laws which set it up as cold and impersonal,
This at-homeness gives poise and inner peace for the cone
flicts of life,

d. Provide a sustained and sustaining fellowship that
satisfies the four wishes--desire for new experience, recog-
nition, intimacy, and security.

e, Provide a stimulating environment for the nurture
of religious life. The fellowship of the church provides
means for “self-examination, repentance, and re-dedication
through coﬁfessionaig prayer, worship, and the celebration
of the eucharist."1

£. Provide causes for loyalty and commitment. This
is necessary for the integration of the whole self and

1. Bower: Church and State in Education, p. 87.
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releasg of the personality. kThe church has a redemptive
mission in soeciety which requifes social action in order
that the Kingdom of God may be realized. .This is the cause
within which lie problems of economic justice, race rela=
tions, rights of minority groups, war and peace, and build-
ing a new world order. However, the commitment must be
more than to a cause, It must be to a Person:

“"As a historical figure, Jesus gathers up into himself
as their supreme embodiment the ideals, the attitudes, |
and the motives that through the centuries have bheen
cherished by the Christian community as the highest
expression of the religious way of life. In himas a |
living Person these ideals, attitudes, and motives i
appear not as abstract virtues but as living flesh and |
blood. This, in it deepest and Tost dynamic sense, is |
the meaning of the Incarnation."” ’

In conclusion Bower says that parents, church-
men, and educators need to work together in meeting the

needs of children and youth. In regard to this he states

that

®.e.seducation in all its forms, including that having to
do with religious nurture, is an affair of the community
and not of any single institution. The responsibility
for inducting the young into their cultural heritage,
ineluding their religious herltage, and for cultivating
religious attitudes andgmotlves is first and last a
gocial responsibility."

and also that

*..sthere is great hope that a way will be found within
the American tradition of a free church in a free
society whereby no children or young people will con-
tinue to be ‘outside the reach of religious influences,®

» & & e & @

1. Bower: Church and State in Education, p. 90.
2. Ibid. f ] p. 94.




or ‘denied help in attaining faith in an_ordered
universe and in the fatherhood of God.'™
F. Summary
William Clayton Bower considers religious educa-

tion the most important function of the church because it
is the means by which the Kingdom of God may be realized
ih human relations. According to him the aims of religious
education in the past are not adequate for the taék that
must be performed today. |

It was found that aims must have an individual,
| — |
a social, and an institutional aspect to meet the needs in |

the changing culture offé%éfiéé;y It was also discovered
that becauée’goals are deteréiﬁed by this changing culture,
they also are constantly changing. There is no such thing
as an "ultimate" goal., Neither are there any absolute
standards according to Bower,

Specific objectives should be set up, but this
: caﬁ only be done in face of a definite situation, However,

there are general goals which apply for all situatigns.
The four Bower preﬁfnts have to do with developigééé Christ-
like personality,é%%e reconstrggtion of societyigénowledge

of past racial experience, angﬁfellowship in the Christian

churche.

The last part of the chapter discussed one of

1. Bower: Christ and Christian Education, p. 128. .




the outstanding problems in America today, the relation

of religion to publie education. This was studied in

light Qflthe cultural change in America, the developument

of education, the nature and ends of education, the function
of religion, and the relation of churech and state.

In the process of becoming a national and inter-
national cbmmunity, America had great progress scientifi-
cally butanotrreligiously. Due to specialization, society
is now falling apart. Boﬁer believes religion cén serve
society as a factor of integration and of reconstruction.

The educational foundations of America were reli-
gious, but due to sectarisnism the church and state separated
and religion was excluded from the school. Bower strongly
believes that religion ean re-enter‘public education but
not on a sectarian basis. There needs to be a distinction

nade between the structure and the function of rellgion.

-
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The structure involves ritual, theology, and an institution,
while the function of religion is in terms of values. It
is the structural aspect that causes sectarianism. Religion
in its funetion can and must enter the publie school.

Bower feels that the church and state should
remain sepafate as institutions; but as both are serving
the needs of the community, it would be advantageous for
them to work tdgéther on a functional basis and thereby meet
the total needs of growing persons. The constructive solution

that Bower offers for both church and school was presented.
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CHAPTER III
THE CURRICULUM OF RELIGIOUS EDUCATION

A, Introduction

After the goals of religious education have been
set up, there is the problem of reaching them. This ate
tainment is the purpose of the curriculum. In order to
present his idea of the best means by which the goals per-
taining to the Kingdom of God may be realized, Bower has
given a summary’of curriculum as it has been in the past
as a basis for understanding his present view, In his book,
Christ and Christian Education, Bower presents the teaéhing
of Jesus, the Founder of the Kingdom, as the standard for
curriculum today. This chapter will give Bower's attitude
towards the curriculum of education in the past, his concept

of the teaching of Jesus, and finally, his idea of curriculum

today.

B, Curriculum of Education in the Past
Bower describes the three historical theoriesl
since the Renaissance which are the curriculum as discipline,
as knowledge, and as recapitulation. He believes none of
these to be adequate for reaéhing the 6bjectives of religious

L [ J .- [ 3 L

1. Cf, Bower: The Curriculum of Religious ZEduecation,
pp. 1-34.



education today but that through them there has been a
definite movement from the external, traditional, and formal
in the direction of the experience of the learner. The
center has shifted from the process to materials and from
"materials to human nature., In reference to this Bower
atates that
"History has prepared the way for modern education to
think of the curriculum in terms of the human person
who, together with his social group, is seeking for_a.
fuller, more meaningful, and more satisfying life."
Befbre considering curriculum in its latest devel-
opment, the teaching of Jesus will be presented to see its

significance in the problem of curriculum in relation to

the concepts just mentioned and the present conception.

C. The Teaching of Jesus

Since'Christiaﬁ education had its beginning in
the teaching ministry of Jesus, it is here, Bower claims,
that modern religiogs eduéators should look for their
method and content. Jesus has been called the Great
Teacher, and there havé been none before nor after to rise
above Him,

When one studies Christ's educational ministry,
he is immediately impressed with the sharp contrast between

this and traditional Christian education. In Bower's Words.

e & & & e o

1. Bower: The Curriculum of Religious Education, p. 34.
2, Cf, Bower: Christ and Christian Education, pp. 18-42,
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"It is as though one had stepped out of one world into
another, Leaving the formal elassroom, texts, lectures,
lesson plans, syllabi, schedules, and examinations, one
finds oneself in a simple, natural, outdoor world of
people, nature, interests vital to living, and the ebb
and flow of commonplace activities.,,.one is in the midst
of life.®l

If this be true, then there is a need for examining Jesus'

teaching as a foundation for modern technique. In doing

this, Bower reminds one to keep in mind the Jewish back-
ground from which Jesus received His religious heritage

and which influenced His ideas andattitudes.

1. Characteristics of the Teaching of Jesus
Bower has chosen what he considers the four
outstanding characteristics of Jesus' teaching that have

bearing upon the concept .of curriculum today.

a. Bxperience-centered. Jesus began with people
where they were, not formulated'beliefs, subject matter,
nor the Seripture, Modern scholars believe that His teéch-
ings were only disconnepted sayings and that the discourses
and groups of parables found in the recordé were put to-
gether by His followers. These sayings of Jesus were taken
from everyday experiences such as "...a farmer sowing
grain, a housewife baking bread, a'builder laying a founda-
tion...a shepherd's search for.a strayed sheep..“z Although

L3 L 3 L J . -

1. Bower: Chnrist and Christian Education, p. 19.
2. Ibid., p. 21.
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Jesus was thoroughly familiar with His Bible, the 014
Testament, He did not start with it, but rather with the
experience of living people. From the experience Hg turned

to the Scripture for further illumination, but the order

was always the experience first and then the SCripturé.
e " Ml o g £ T e i pemtr i

b. Religion Applying to All of Life. The wofd reli-
gious is not used at all in the Gospe}s. This is typical of
the Jewish mind as there was no such division as "religious"
and "secular" to them. All of 1life was thought of in terms
of human values and of divine-humen relationships. Jesus

thought of religion as a "...quality of life diffused

activities." It was important that everyday experlences
be interpreted in terms of oneb relation to God. Jesus
summed up the law and the prophets in two commandments, to

love God and to love your neighbor.

c. Responsibility of the Learner. Jesus always threw
people back upon their own resources rather than give any
ready made or authoritative solutions. This is seen in the
case of the rich young ruler, of the expert in Law, and of
the Pharisees. Other teachings possibly seem more didactic
than these mentiore d, but it is really lmpossible to get
back to the original words of Jesus because the use of them

. L ] * L . L]

1. Bower: Christ and Christian Education, p. 23.

throughout every phass of the living person's interests aﬁd;
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for preaching and teaching in the first century had an
effect upon their form. This would account for the ap-
parent didactic form which was probably not the true method

of Jesus in dealing with people,

d. Action Bxpected, Jesus placed the emphasis on
action. "It is not everyone who says to me 'Lord! Lord!?
who will get into the Kingdom of Heaven, but only those
who do the will of my Father in heaven.“l

The teaching of Jesus was in Striking contrast
to thaf of the other teachérs of his day who appealed to

tradition and authority.

2. Change in Christian Education

However, looking back at the history of Christian
education;‘it can clearly be seen that the followers of
‘ Christ down through the years did not keep to His mefhod
and spirit of teaching. Bower gives several reasons for
this that can be easily tfaced,

‘The early church felt an inward compulsion to
go préach the death and resurrection of Jesus. This con-
viction was expressed in the evangelistié efforté of the
disciples and Paul and later in written form. This evan-
gelistic passion was responsible for fhe earlieét writings

of the New Testament, those of Paul. His message was

1. Matthew 7:21.



simple and urgent. The evangelistic efforts of the dis-
ciples later produced the Gospels which were preaching |
materials addressed to audiences of the Greco-Roman world
to win them to Christ. 'his purpose is clearly stated in
John 20:30, 31.

The conflicts of Christianity with Judaism and
the mystery religions of the pagan world made a definition
and elaboration of the Christian faith necessary. Also,

the chureh felt a need-of an authentic tradition by which

heretical tendencies might be judged. It was out of this
that the New Testament canon grew, By the fourth century
the books as they now appear were generally accepted.,
Necessary as this was at the time, the development
of the canon has had an effect upon historic Christianity
that unless properly understood will be a great hindrance.
First, there resulted a selection of gne interpretation of
the Christian faith. Secondly, after the eanon was chosen,
it was looked upon as authoritative, having a supernatural
inspiration. 7This authority, then, was external to exper=
ience, Thirdlj, this selection of one tradition with an
authoritétive Seripture excluded any later additions. It
not only fixed the pattern of thought, but also discouraged
any attempt "...to reinterpret Christian thought in the

light of cultural change and the scientific discoveries of
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: 1 ;
the modern world.™ God's revelation became statie, formal

and confined to the past. 7

- Bower points out the fact that the effects upon
Christian education have been negative in many respects.
Ghrist placed the emphasis upon the present where God is
at work. The historic church placed emphasis on the past
with its traditiép and then gponvthe future with this life
only a preparation for eternal life, Christ trusted exper-
ience as valid in itsélf, but the historie chureh has de-
pended upon an authority outside experience. Christ was
concérned with decisions in the present in relation to

/ggmmonwlifgdwhile the church has chiefly been concerned

with transmitting a heritage..

These tendencies of the historic church are not )}
/]

to be eondemned, but rather to be underastood. The church U
has done much, and it is to its eredit now that it realizes
the changed condition of the present and is eager to re-
examine its educational program to meet the demands of the
time., It must keep up to the cultural changes, be con- -
tinually learning, and remember that

*However sincere and eager our efforts may be to make

Christian education more Christian, there is no doubt

that those who follow us will conceive their task dif-

ferently, discarding many ideas %nd procedures that
seem valid and important to us.”

. L L] L J L .

1, Bower: Christ and Christian Edueation, p. 32.
2, Ibid., p. 35.



3. Conclusion
Jesus faced the same problem in His time dealing
with religion which had become dominated by tradition. In
speaking to the scribes and Pharisees He said, "Thus have
ye made the commendment of God of none effect by your tradi-
1 B
tion. " Historic creeds, liturgies, or even literature of
the Bible are not the places to find the living God. They,
"Like the smoldering ashes of .the campfires of Evangeline's
lover," mark the places where God has been.
"But if we would find the living God, we must look for
him where Jesus found him--in the living experience of
living men confronted with the realities of the present
world, where men hope and fear, where they strive and
suffer, where the creative forces of life are as much
at work as in any historic pericd, and where history is
in the making.™
It is this attempt to make Christianity function
in presentAexperience*that lies back of the idea of an

experience-centered curriculum. ZPersons and groups become

what they are through experiences. Thus Christian traditicn

“““““ vy

becomes alive in this process as a resource, rather than s

/’fwwwmw“““ S——
as an end. Training and instruction were appropriate methods
when Christian education was thought of in terms of trans-
mitting tradition; but in its functional concept, as it is
gseen today, a creative method is needed., Learning must
be through life situations where there is inquiry, search, %/
l. DMatthew 1516,

2., Bower: Christ and Christian Education, p. 36.
3., Ibid.
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achievement, sensitivity to issues, reflective thinking,
weighing outcomes, making decisior8, and carrying into
action, Education must take the person beyond verbaliza-

tion. Commitment is necessary in this process.

D. The Curriculum as Experience

Bower's conclusion then is that the curriculum
‘must be congeived of as experience if religion is to be
brought into a functional relation to the experience of
living persons. Religién cannot be taught apart from the
actual situaticn in which one must live religioualy.l In
discussing the curriculum as experience the nature of |
experience will be méntioned first, then the method for
enriching and controlling experience, the place of know=

ledge in this procéss, and lastly, the eriteria for choosing

experience.

1, The Nature of Experience
In order tc understand the technique for its use,
it is first necessary to know the origin and structure of

2
experience. Bower has presented his ideas of this in his

books, The Curriculum of Religious Education and Shrist and
Christian Education.

1. Cf, Bower: The Curriculum of Religious Education,
p. 55.

2, Cf, ibid., pp. 72-91; also Bower: Christ and Christian
Eduecation, pp. 52-58. :
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a. Origin. Ekperiénce, according to Bower, is the_
outgrowth of the "...interaction of the 1iving person with
his objective world.“l This involved two factors that are
both in the process of bécoming -- a dynamic person and a
dynamic world. The person comes in contact with events and
when these events have meaning and significance, they be-
come experience. Meaning and significance are determined
by values which relate to desires.

Man brings into this world desires which reach
out for satisfaction. These give value to objects in the
world., Thus, "Desire exists in man; it is subjective.
Value attaches to objects; it is ob,jective.mz Because of
these desires and values, persons reach out to control
their world.

It is in the organization of these desires,
which are rational, that persons becomes self-realizing.

Therefore, the highest level of self-realization is "...

when persons desire to have certain kinds of dessire.':‘;:5

In the world to which persons respond theré are
things, other selves, and the social heritage of the race
suech as thoughts, ideals, techniques, and customs. Man
uheonsciously assimilates his ideas, WaYS of living and

* L 4 L . L .

1. Bower: Christ and Christian Education, p. 52.
2, Bower: The Curriculum of Religious Education, p. 88.
3., Ibid., p. 75.



values. In this response there can be seen two aspects of
experience. Maﬁ adapts the environment to himself and himself
to the environment. Experience, then, is active and passive,
controlling and submissive,

Bower's idea is that if this interaction is brought
under the control of intelligence and purpose, it becomes
creative, If it is integrated towards values of the worth
and meaning of life, it becomes religious. If this integra-
fion.is in relation to Christ and His ideals, it becomes
Christian. It is in this interaction that men have found God,

not in tradition.

b. Structure., In this pattern of experience by which
persons reach out andbadjust to their world Bower points
out the three faetors. The first is the situation which
provides the stimuli, This may be simple or complex, physi-
cal or social,

The second factor is the response which the per-
son makes to the situation. This response may be merely a
reflex, as in the closing of an eye when irritated by a
dust particle, or it may be on the instinetive level, as
in the case of food, sex, and defense activities. The
highest type of response is that which involves critical
judgment, intelligent choice, ideals,‘and evaluated pur-
poses, At this level it becomes conduct.

The third factor is the bond whieh unites the
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situation and the response making it a unit of behavior,

The nature of this bond determines educational possibilities,
The mechanistic bond is definite and is useful only for
training. The purposive-reflective bond gives\great posSe

sibilities for religious education because it demands choice,

2, DMethod for Enriching and Controlling Experience
After understanding what experience is, the next

problem has to do with procedure,l how persons can be helped.
to "...resolve their situations into Christian outcomes.”g
The following steps are suggested by Bower in dealing with
gsituations creatively and religiouslyé

a, Help persons to be aware of their situations in
all areas of life.

b. Cla;ify the issués involved as a prerequisite to
clear thinking. |

¢. 4Analyze the situation for its factors and possible
outcomes.,

d. Use available sourées of knowledge as a means of
interpretation and control.

e. Weigh every outcome in the light of Christian’
values and choose the ones that most nearly conform.

f. Try out the decision.

g. Integrate each particular choice into the whole

L3 L 2 - » - *

1. Cf, Bower: Christ and Christian Education, pp. 58-62.
2. Ibido’ Pe 58‘ ' :
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personality.

3., The Place of Knowledge

Since the curriculum is concerned with knowledge
to a large degree, its placelzneeds to be understood. The
problem here must be viewed in the light of the origin of
knowledge and its contribution to experience. From this,
Bower sets up criteria for choosing subjéct matter,

Knowledge itself rises out of experience. Whether
in the case of the large historical setting of’sdciety or
in the case of the individual, "...the roots of knowledge
lie embedded deep in the fertile soil of e;chex'ience.“2 It
can be seen from this that knowledge is essentially active,
It is impossible for one to tell another anything unless
there has been a shared experience upon which meaning rests,
Not understanding this has been one of the great mistakes
of educators. It was thought that the learner could be
"told" something; and if he repeated it back verbally, he
had learned it., "Only in the degree that there is over=
lapping of experiénce on the part of the teacher and the
learner can'there be commun:lca.tion.*3

Kniowledge is not only active but also experimentzal.
it arises 6ut of experience as meaning and re-enters it as

[ ) . L] - L 3 -

1., Cf, Bower: Christ and Christian Education, pp. 62-73,
Also, cf, Bower: The Curriculum of Religious
f#ducation, pp. 120-133,.°

2. Bower: The Curriculum of Religious Education, p. 121,

3. Ibid., p. 123,
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an instrument of control, As a factor of control it
*...enables the learner to capitalize the experience of the
past and to begin where others have left c:’ff.“’l
Thus Bower says that knowledge arises out of
experience, re-enters it, and also is validated by it.
Truth today is coming tc be thought of as tentative working
conclusions subject to verification by fresh eXperiencé.
“Once they (working conclusions) fail to give a rational
explanation of experience, or prove ineffective in

affecting the course of experience, we re-examine them
and revise them to suit the new facts, or, if they are

hepelessly unrespon51ve to the demands of experience, dise

card them altogether,"2
The assumption that the world is flat did rot work in
experience, so it was discarded., It has been this way
with the ideas of God which have had to be abandoned
because the experience of the race had gone beyond them.3

With the concept of an experience-centered cur-

riculum in mind and also the abové disecussion concerning
knowledge, criteria for chosing knowiedge that is of the
most worth can be set up. UConcerning this, Bower states
that '

" ..if the curriculum is thought of in terms of an

enriched controlled experience, then the knowledge that

is of the most worth is that which furthers present

experience by throwing light upon it and enabling the
learner to direct it towards consciously selected ends,"

L L 4 » [ - L J

1. Bower: The Curriculum of Re11g1ous ABgucaticn, p. 127.
2. Ibld., P 128.

3. Cf, ibid., p. 43.

4, Ibid., p. 130.



Knowledge, then, should be chosen because of ité relevancy
tb present experience and because of its relevancy to the
expected future of individuals and groups. Needs in the
present should be provided for and some unforseen needs of
the future. | |
The functional order of subject matter reverses

the order of the traditional.l Iqstead of beginning with
tradition and looking for the application now and in the
future, the functional order begins with the person con-
fronting a situation and then goes to historical experience
for enlightenment. Thus Christian education in dealing
with tradition 1ookstackwards to its functicnal origin |
and forward to its functional use., ZHvery experience of ;
the past was once a present situation that had to be faced
and decisions made. This is how the ®ible came to be. The
great doctrines grew 6ut of conflicting situations. Thev
symbols and ceremonies also came out of a developing
Christian community. It is because of this functional
origin that Christian ﬁradition has a functional use today.
The deepest needs and yearnings of humans have not changed
fundamentally even though experience is different,

"By such a functional use of the resources of our /)

Christian past, tradition is subordinated to a living

experience of God., It becomes an instrument of growth f

into “hristlike perscnality. By such we find ourselves
seeking to do what Christ did--to bring ourselves face /

e & o & e o

1, Cf, Bower: Christ and Christian Education, pp. 69-73.



to face with the realities of living...to have a fresh
and vivid experience of God through the mediation of

the common life,..and thus to commit ourselves to Christ
and his cause,"

The fundamental worth, therefore, of knowledge
is that it is a pgeapg to an'end.2
4, Criteria for Choosing Experiences
Since all experiences are not of equal value nor
educational resourcefulness, there need to be principles3
by which a body of experiences may be chosen for a particu-
lar curriculum. Bower sets up the following: |
a. The expefiences should be real.
b. The experiences should be typical of life and the
Christian community.

t

¢. Experiences should present altefnatives{and involve
choices, |
d. Experiences should be continuous.

. e., BExperiences should be selected, other things being
equal, that present opportumity for absorbing the largest
amount of knowledge. | / |

f. Ixperiences should be capable of indefinite
expansion.

g. Experiences should be selected that are social

and shared.

1. Bower: Christ and Christian Education, p. 73.
2, Cf, Bower: The Curriculum of Religious HEducation, p. 131.
3' Cf. ibid. F] pp. 164“171& .
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h. ®Experiences should be selected that require

_discipline of the will.

E, Summary

The conceptions of curriculum as discipline,
knowledge, or recapitulation are notradequéte for reaching
the objectives of religious educatiﬁn today. Bower believes
that Christian educators need to go back to the teaching
of Christ for both method and content., It was found that
'kis teaching was experience-centered. He dealt with persons
where they were, applied religion to all of life, left the
responsibility of decision with the learner, and éipected
action.

However, down through the centuries, the Christian
church has departed from this. Due to the evangelistic ef-
forts of the disciples and Paul,Athe conflicts of Christi-
anity with Judaism and the §agan mystery religions, and
heretical tendencies within.the church, a definition and
elaboration of the Christian faith developed. ©Since that
time Christian education has been mainly a transmission of
the religious heritage of the past. When knowledge took
the place of eXpefience, education was taken out of life.

In order to understand better how to use an
experienceQCentered curriculum the origin and structure of

experience were discussed. ZHxperience grows out of the



interaction of a living perscn and his objective world.

e

If this interaction is integrated in relation to Christ
and His ideals, it becomes Christian, The curriculum must
help persons in situations to resolée their experiences
into Christian outcomes, The seven steps suggested for
doing this were to make people aware of their situations,
analyze these situations, usé sources of knowledge as an
aid for interpretaticn, weigh outcomes in the light of
Christian values, try out the decision, and integrate each
decision into the whole personality. |
Knowledge, which is an important factor in the
eurriculum, is of most value when used as a resource, In
relation to gxperience, it was found that knowledge origi-
nates in éxperience, sexrves as a factor of control, and is
validated by experience., Knowledge should be chosen for
use in the curriculum because of its relevaney to present
experience and also to eXpectéd experiences of the future.
According to Bower, experiences which constitute
the curriculum should be chosen because they are real,
typical, continuous, capable of abiorbing much knowledge,

capable of expansion, social, and require discipline of the

will.
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CHAPTER IV
THE BIBLE IN THE CURRICULUM OF RELIGIOUS EDUCATION

A, Introduction

During the last half of the nineteenth century
the Bible was practically the sole content of Christian
edueation.1 However, in recent years ﬁhere has been an
argument as to the proper place of the Bible in the cur-
. riculum. This chapter will present first, Bower'®s atti-
tude towards tﬁe traditional view of the Bible as super-
natural authority and secondly, his ideas concerning the

funetional use of the Bible,

B, The Traditional View of the Bible

In reaction against the Catholic idea of the
church as authority, ?fotestants have made the Bible their
source of authority.2 It is looked upon as é supernatural
revelation from God and'thus a bhasis 2f authority for
both faith and conduct for all times.“ Bower does not
agree with this authoritative view of thé Bible and believes

the outgrowths of it have been a hindrance to the progress

of Christianity.

1. Cf, Bower: Christ and Christian EZducation, p.. 75.
2, Cf, Bower: The Living Bible, p. 1l.
3., Cf. Bower: Christ and Christian Education, p. 75.
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I. Outgrowths of the Traditional View

In his book, The Living Bible, written in 1936-
Bower statés 8ix of the factorsl résulting from the tradi-
tional view, First there came a\revérence for the Bible
as being different from other books, Secondly, the atti-
tude grew up that all passages were of equal validity and
therefore, one had tc believe the Bible from “cover to |
cover," 1f any part were questioned, the whole had to be
rejected. Thirdly, ministers felt they had to use the
Bible in preaching and always have either a definite text
or give an exposition of some passage of Scripture. In
the fourth place, among the unlearned the Biblg became a
fetish. In a crisis it was thought one could pray and
then open his Bible to any place and interpret the message
found for persbnal help. In the fifth place, there came’
the proof-text method of airiving at truth or findipg sup-
port for a belief already held. From this came the tech-
nique of the catechism, Finally,Athere came the reading
of the Bible, irrespectivé of content or relevancy, for
the imparting of some spiritual quality or power that was
described as "doing them good.” There was supposedly a
magical powervfrom the Word to help in trials and tenpta-

tions.

1. Cf,. Bower: The Living Bible, pp. 2-4.
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In his later writing on the same subject Bower

points out the fact that the canonization of the Bible was
the cause of the authoritative view out of whiéh have come
four weaknesses, First, the genetic crder of the Bible
was disrupted as seen by the placement of the Law before
" the Prophets and the Gospels before the letters of Paul.
Secondly, the living literature became dissociated from
present experience making it formal, external, and unreal.
Thirdly, the Bible became an official book in which the
letter dominated the spirit. Fourthly, it became an end
product of past experience to Be taught as an end in itself.
~Because of this Bower states that
YBy 'exalting' the Bible the church has unintentionally
devitalized it, and has sometimes unwittingly cone
dangerogsly near tg substitgting %%terature and history
for a vital Christian experience.

Today the Bible is being réad less and less by
educated people and 6hildren are growing up knowing little
or nothing about it.3 Bower thinks it is tco bad that
people either look upon-the Biple as supernatural or neglect
it altogether.4 As already stated, Bower believes the
supernatural view to be a result ofohe canonizaﬁion. He
also gives reasons for the éresent day neglect. |

- L g L - - L J

1. Cf, Bower: Christ and Christian Education, pp. 78-81.
20 Ibido’ po 810 .

3. Cf, Bower: The Living Bible, p. 5.

4, Cf, Ibid., p. 10. |
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2. Reasons for the Change of Attitude towards the Bible-

It has already been mentioned that the Bible was
almost the sole content of Christian education in the last
half of the nineteenth century, but that in recent years
it has been falling into disuse. DBower gives an explana=-
tion; for this. First have been the results of the critical
and historical study of scholars to correct false ideas of
the Bible., ©Second has been the conflict with science con-
cerning the picture given of the natﬁre of the world and

2

man, For example, Bower does not believe the static and ~/ it
supernatural cohcepts in Genesis can ever be reconciled & K
with modern science, In the third place, there is the obe
vious irrelevancy of much of the Bible to modern life,

Bower think it strange that people had not recognized this

E e

sooner., In agriculture the ox-drawn wooden plough is no 4?5

A e

longer -used, the physician does not use leeches in treating 7y "
3 3, : * . ",‘01(;3
disease, nor does the philosopher use myth in seeking o

reality. Because of this Bower believes that

*In a similar way concepts of God which belong to a
primitive and narrowly circumscribed tribal culture
do not appear relevant to modern modes of thought set
in the context of a highly developed civilization ang
conditioned by the findings and methods of scéence."

Later on Bower gives the three reasons for the
1. Cf, Bower: The Living Bible, po. 5-9.

2. 1bido, P 9. :
3, Cf, Bower: Christ and Christian Education, p. 76.



Y

disuse of the Bible as the historical and critical study
by the scholars, the numerous books in other fields of
interest, and the secularization of modern life, He leaves
out the conflict with secience,

Bower's criticism of the authoritative view is
strong, but he offers a constructive and what he considers
the most worthwhile use of the Bible. Due to what is now
known about the nature and origin of the‘Bible, he believes

1

a greater and more fruitful use of it can be made, This
2

is the functional approach to the Bible as a resource for

P

Vo i3 2 77 Ly g olhed .
_f,ql}' /‘f;[,-b;fn i g‘f ;j{*» BT R L
o

Christian living.

C. The Functional View of the Bible
The functional view of the Bible according to
" Bower centers in the concept of it aska resource rather than
an end in itself; In this section a further statement con-
cerning Bower's meaning of the Bible as a resource will be
given first., Then the origin of the Bible will be briefly
presented as avbasis for his principles for its functional
use. This view which Bower holds in common with most

liberal scholars is referred to as the functional origin.

1. Tne Bible As a Resource

The task of the modern religious person or group,

) . * L L 2 L 4

1. Cf, Bower: Christ and Christian Zducation, p. 77.
2. Cf, ibid., p. 8l.
3, Cf, Bower: The Living Bible, p. 43.
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aqccrding to Bower, is to achieve_a religious adjustment
to the presen£ world, not to recover and reproduce past

forms of religious experieneé, nor to fashion the achieve-
' 1

ments of men into molds of thought and instituticns. In

summing up this idea he says:
"It is rather, to assist growing persons to achieve
a religious quality of life by facing creatively the
igsues of their own personal and social experience in
the present scene through utilization of such incal-
culably valuable resgurces a8 historical religious
experience affords,”

Of these valuable resources Bower considers the
Bible-one of the most priceless because of its religious

insight, enduring religious values, religious achievements,
3

and its creative religious personalities, Concerning the

basis for using the Bible as a resource in 1ife as opposed

to the authoritative4use, Bower states:

"The utilization of the Bible as a resource grows
dirédctly out of its origin and nature as & record of
past religious experience. It also rests upon the
true and creative function of historical experience

in the interpretation, appraisal and reconstruction of
current religious experience. The authoritative and
normative use of the Bible rests upon later theological
dogmas that were foreign to the known origin and early
character of the literature that constitutes the Old
and New Testaments. These dogmas, later imposed upon
the Bible, have distorted its true character and be- ol
trayed us into a misinterpretation and misuse of it."

1. Cf, Bower: The Living szle, p.28.
2. 1Ibid., p. <28,

3e Gf ibid.

4, 1Ibid., pp. 53-54.
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The Bible becomes the Living Word when brought
into a functional relation to present experience, The .
next problem is how the Bible is to be brought ihto func-
tional relation to present experience, For this there
must be an understanding of the nature and structure of

1
experience and the mture and origin of the Bible. BEx-

perience has alreédy been discussed in thé last chapterg
and the school of thought Bower follows conecerning the
origin of the Bible will be presented next.
2, The Functional Origin of the Bible

The functional origin of the Biblé3 is important
in this study because upon this Bower bases its usefulness
for today. By functional origin“he means that the liter-
ature of the Bible grew out of real situations of what was
then present life. These deposits of religious experience
that are found in the Bible are not history but the sources
which the historian uses in reconstructing the religious
movement of the Hebrews.4 The reconstructed history that
results is a ",..very different thing from what we bave in

5
our Bible." Bower compares looking into the Bible to

* L * .. o *

1. Cf, Bower: Christ and Christian Education, p. 89%.

2, Cf, above, pp. 42-45.

3, Cf, Bower: Christ and Christian Education, pp. 81-88.
4, Cf, Bower: The Living Bible, p. 47.

5, Ibidl, p. 47. 4
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’ 1
deseending into the Grand Canyon among the strata where

one sees the remains of evolving pre-human life. Hach
strata has embedded in it deposits of once-living organisms,
Theée deposits are not history but are the sources which the
geologist uses in writing the history of pre-human life,

In reference to the Bible he says:

“*In precisely the same manner, when one threads his way
through the long centuries of the evolving religious
life that has left its deposits in the Bible, he sees
massive cultural strata, Ip these several strata he
finds the literary deposits within those culture media
--myth, folklore, fragments of old war songs...the
gospels, apocalypses., By examining these deposits and
comparing them with other data of coumparative religion,
the historian is able to reconstruct a dependable history
of the Hebrew-Christian religious movement. But these
remains that have been preserved in biblical literature
are not history:; they are the deposits of a past reli-
gious life, It is as impossible to understand or ap=-
praise these deposits except in the light of the culture
media of which they were precipitates as it is to inter-
pret the fossil remains except in the light of tge
" geological strata in which they were laid down."

Therefore, in order to understand the development of the
014 and New Testaments, which will be discussed next, the
cultural development of the Hebrews and the development
of the Christian movement with which Bower agrees must be
considered,

"a., The Development of the 0l1d Testament. Bower ex-

3 .
plains his view by giving a general summary of the cultural

1. Cf, Bower: The Living Bible, pp. 47-48.

2‘ Ibid., p. 48.
3. Gf. ibid., pp. 55"95.



development of the Hebrews and how the 01d Testament grew

-«

out of this. vFor references concerning the Hebrew culture

he uses the Scripture, God and the Social Procegss by Louis

Wallis, Culture and Conscience by W, C, Graham and H, G,

May, The Prophets and Israel's Culture by W. C. Graham,
and Introduction to the Literaturs of the 01d Testament by

S, R, Driver.,

There were two great racial and cultural streams
in the land now called Palestine that influenced the cul-
ture and religion1 of the Hebrews. The society of one was
tribal and primitive while'the other was civilized.

The group of primitive desert clansmen lived to
the southeast of Canaan. It is generally considered that
this group was animistic, polytheistic, and worshipped
idols, HExamples of this religion, according to this view,
are Jacob, Rachel, and liicah in the time of the judges.
Their reiigion of Jahweh, which originally came from the
Kenites, according to this view, came to be identified with
the Hebrew culture as a result of these clansmen invading
Canaan. The religion of Jahweh was based on "mishpat"
meaning justice. dater this concept developed under Hebrew
influence into the wider meaning of social justice based
upon brotherhood. The Jahwist Hebrews had a code of honor
among themselves baéed.on justioe, but did seize other lands

1. Cf. Bower: The Living Bible, pp. 55-74.



and make slaves of the people. Thus a two-eclass society
resulted;;those of Hebrew descent and thé non-Hebrew slaves,
The other influence was from the civilized group
called the Amorites, a sedentary people, who occupied the
central part of Canaan., They were a people of agriculture and
commerce. In this culture there were three classes--the
wealthy land owners who were called baals, the slaves and
a middle class of small land owners. JThe wealthy built
elaborate houses with 1uxufious furnishings such as the
descriptions found in some of the prophets' writings. Their
religion arose from the practical interests and activities
of the people. Basically it was an agricultural religion.
The gods, called “Baalim® were “concerned with planting,
cultivating, and harvesting of crops. This Baal religion
did not merge with the Hebrew Jawhistic religion.
These two cultures, the Hebrew Jawhistic and the
Amorite Baélfstic, clashed and, according'to the liberal
view, the Hebrew religion was the outgrowth of the conflict.
The southern tribes of the Hebrews remained closer to desert
culture than those who settled in the highiands of the
Amorites. These northern tribes were much more exposed to
" and influenced by the Baalistic culture. However, there
was union of the northern and southern tribes until the ,
" time of Rehcboam. After 930 B, C, the Hebrews were divided

%, ..economically, soecially, and religiously into two



national groups--Ephraim to the north and Judah to the
south.”; . ‘

It was with the group of exiles that the final
deveIOpmeni of‘the-Hebrew‘religion came, Théy had a
kUtopian outlook upon the future which was shown in three
forms, First was the idea of the Suffering Servant and
the Messanic hope--the hope that Jahweh's Annointed would
appear and set up an ideal theocracy. |

Second was the attempt to recover the ancient

¥, ..idealization of it in

past of the Hebrew people and an
terms of their defeated hopes which they had by now pro-
jected into the‘future.“z Because of this there has been
handed down the collection and editing of the folk-lore

and scattered literary fragments that had survived the
ancient gpst., There was the Judaic collection known by
critics as J, the Ephramite collection known as B, the
Deuteronomié collection of the closing days of Judah known
as D, and the materials brought together by the priests of
the exile known as P. BEach of these groups had set the
earlier material into the frame of their own material,

The combined form of JEDP has come down to the present time

in the books of the Oid Testament that comprise Genesis to

Kings,

1. Bower: The Living Bible, p. 67.
2, Ipid. p. 73.



The third form was apocalypticism in which the
writings took refuge in symbolism. This result is shown
in such books as Zephaniah, Daniel, and Ezekiel,

Thus the post exilic period of national defeat
produced the Bible. These writings were collected and
canonized by the end of the last century B. C, or the
"beginning of the first century A. D. Bower concludes
this disqussion by saying:s

"The writings that had been deposited in the course
of many long and tragic centuries by the experience
of a people whose passionate quest was for social
justice and whose great spiritual achievement was the
discovery of a spiritual, a universal and a holy God,
became Scripture and passed into subsequent cinturiea
as a divine revelation of truth and justice."

In the light of the Hebrew background just dis-
cussed Bower says it %s easy to see how the 01d Testament
literature developed. First, the prophetic messages grew
out of the conflict of Jéhwistic and Baalistie culture and
out of specific and conérete social situationa.

Secondly, the Genesis to Kings record came from
a mass of folk-lore and written fragments that preserved
the legends of the beginnings of the Hebrew people. The

Song of Deborah was probably the earliest., These were

used to reconstruct the past in terms of values and interests

1. Bower: The Living Bible, p. 74.
2. Cf., ibid., pp. 75-95.
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of the time in which they were compiled, which was during
the fifth century. According to Bower:
"This is the nature of all folk-lore. It represents
the efforts of the folk psychology tc explain how
conditions came to be asg they are, and also to justify
the group's present courses of action.®™ ‘ .
Bower gives two illustrations of this., One is the Jacob-
Esau stories which explain the condition in which the
Hebrews found themselves in relation to their neighbors.
The other is the story of Joseph blessing his two sons,
giving Ephraim the younger the precedence over lanasseh,
to explain the relation within the Hebrew community. Thusg
the folk-lore throws light on the conditions which they
rationalize,

The priests in exile in Babylon had the compila=-
tions of the Judaic and Ephraimite-collections as they had
been reset by'the Deuteronomic writers, and from these they
set about interpreting and reconstructing the nation's past
in terms of their present interests. DBower states that

"When the priests of the Exile had incorporated the
earlier narrative sources and the codes of the Deuter=
onomists into their own material and edited them in
keeping with their interests and their ideas of history,
the great body of the Old Testament which We have in
books from Genesis to Kings was complete,”

The third category of writings is the Hagiographa
including such books as the Song of Songs, Job, Proverbs,

e o . [ . .

1. Bower: The Living Bivble, p. 86.
2, Ibid., p. 91.
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Beclesiastes, and the Psalms. The Song of Songs was the
merging of religious and secular interests, Job deals with
the problem of suffering, Proverbs shows a quality of life,
Eeclesiastes is an expression of unrelieved peéssimism, and
the Psalms well up out of common human experience.
In concluding his survey of the literature of

the 01d Testament Bower says:

*It requires no support of external authority., Its

reality is the reality of a continuing human group in

interaction with a continuing world of reality. In that

continuing life we participate as the representatives

of the living generation of man. 7That continuing world

is our world--a changed world indeed, but still the

same world that has nourished upon its ample bosom the

succeeding generations of living human beings who

cherish the enduring needs, the enduring hopes and the

enduring aspirations of those who h?ve,set out upon

the quest of a more abundant life,"

b. The Development of the New Testament. The New
Testament litérature arose out of the concrete experience
of the early Christian community. In order to understand
the ideas and attitudes of the early Christians, it is just
as important to reconstruct their cultural situation as it
was to reconstruct the cultural history of the Hebrews in

2
order to understand their literature,

The earliest parts of the New Testament grew out

of the adjustments of Christians to the pagan world. Bower

1. Bower: The Living Bible, p. 95.
2. Cr. ibid., p. 96.
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believes that "It was by an accident of history, one might
gay, that the writirgs were preserved for the church of the
1 .

centuries.”

The cultural aspect32 according to Bower were
twofold, the external and the internal., The external in-
fluences upon Christianity were the religious quality from
the Jews, the intellectual and cultural temper of the N
Greeks, and the utilitarian, legal, and administrative
characteristics of the Homans.

The internal influence3 was the strongest as
found in the Apostle Paul. From his life it is seen that
the ideology of early Christianity "...took its initial
form on Graeco-Roman soil and under‘the influence of such an
original and powerful leader whose ideas and attitudes were
so largely conditioned by the intellectual, social, and
spiritual interests of that World.n4

Bower holds the common view that the letters of
Paul5 which were concerned with immediate and specific
situations were the first Christian writings. <Lhey deal
with problems in the churches and the churches' relation

to the surrounding pagan world except for the letter to the

Romans which was in contemplation of a journey to Rome,

1. Bower: The Living “ible, p. 96.
2, Cf, ibid., pp. 96-109,

36 Cfo ibido,ppo 11001230

4, Ivid., p. 117.

5, Cf, Ibid., pp. 125-128,
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These letters.grew out of Paul's missionary passion.

With the writing of Acts, legend was reduced to
history, and such attention was given to Paul that his
letters were collected and published and well on the way
to become at a later time inspired and authoritative
'Scripture.l

To the time of Paul's death the sayings and deeds
of Jesu82 éxisted, perhaps entirely in oral tradition,
However, with the passing of those who remembered and re-
peated what they personally knew of Jesus, it was natural
that there arose the conviection to put this into writing.
These materials as they are found in the.Gospels were
preaching materials and their presentatién varies according
to the group that was addressed whether Jewish, Greek, or.
Romah. Thus the Gospels do not present a formal history of
the life‘and teachings of Jesus, but the figure of Jesus
"...a8 it was interpreted and colored by the growing experi-

3

ence of his early disciples." .

It can be seen that the rest of the New Testament
grew out of experience also. During the persecution under

Domitian the Book of Revelation was written to hearten

Christians, At the end of the first century the first

1. Cf, Bower: The Living Bible, pp. 134-135.
2. Cfa ibido H pp0 131"132‘

3. Ibid., p. 135,

4. Cf. ibidol Pp- 136-1390
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generation Christians had died. The next generafion was
taking the faith for granted and were less fervid. There
was & general temper of apathy and indifference throughout
the church. ‘Heﬁrews was written to inspire fresh appreci-
ation by showing the superiority of Christianity to Judaism.
The Book of James was a sermon that had been preserved.

Bower believes the author of the Fourth Gospel1
and the three letters that bear his name was a Greek
Christian living in Zphesus. The fusing of Greek philosophy
and the Cgristian faith gave to "...his gospel a theolégical
texture,™ thus makiﬁg the Fburtﬁ Gospel the earliest ex-
pression of a theological literature.

Going further into the second century Christian-

ity became a movement to be developed and attention was paid
3

to organization. Out of this phase came the "pastoral

epistles,” written by an unknown Greek writing in the

name of Paul to Timothy and Titus.

As seen by the foregoing discussicn Bower holds
the developmental idea of the New Testament. In conclusion
he sayst | | |

"To trace the origin of this literature to its source
eesi8 by no means to eliminate God from the process.,

In the deepest and truest sense, it is the word of God
speaking through the experience of living human beings
face to faee with the realities of a world in which the

[ 2 -* *: L3 L 3 L 2

1. Cf, Bower: The Living Bible, p. 139.
2‘ Ibido’ Do 1390
%2, Cf. ibid., p. 140.



deepest religious conviction has consistently affirmed
thatughe central and activating principle is the Living
God,

3. Principles for the Functional Use of the Bible
. g
The principles Bower sets up for utilization of
the Bible are based upon his view of the nature and origin

of the Bible and the nature and structure of experience,

In his book, Inhe Living Bible, he goes into detail about
each principle., In €hrist and Christian Education he pre-

sents the same five principles briefly.

a., Begin in Present EBxperience. The fathers in the

faith began with the issues of present life and this is
what should be done now, rather than beginning with the

canonized Bible., Religion must be a vital experience not

a mere repetitio

n of tradition. In an experience, which

e A3t et N B AT T

has been shown rises out of the interaction of the individual
and his world, there is decision and action involved, In

order for the‘reSponse to the situation to be Christian, the
Bible serves as a resource fqr insight, knowledge, technique,

and standards,

b. Reverse Order, Rearrange the ©ivble according to
genetic origin and then reconstruct the historical cultural

1. Bower: The Living Bible, p. 141l. )
2. Cf, ibid., pp. 142-214; also cf. Bower: Vhrist and
Christian Education, pp. 88-99, :
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and social situations out of which they grew. This guards

against allegorizing and reading ideas into the Bible,

c. Relevancy. Because‘much in the Bible is not
relevant to modern life, Bower advocates a selective use
of its material. He says'we would not try to understandl
the nature of the physical universe by thought forms of

primitive ﬁebrews who considered the earth flat and created

¥
¢

1 (e Z NS, - . :
in six days, neither would modern science go back to the
ancient sanitary laws of the Jews, Jesus Himself made a

distinction between that whicﬁ was of present value and that
1 ;
to be left in the past.

liueh that is relevant is the teaching of the
eighth century prophets concerning sceial justice based on
the Fatherhood of God and the brotherhood of man, the
universal point of view of Jonah, and love as the method of
fulfilling human-divine relétionships. The fifty-first
Psalm is still the confeséional of sinnihg men today séeking .

forgiveness. Bower's idea is that
. &7
"...Whether we are conscious of it or-not, each one of
us by selection makes his own living Bible. Some parts
of one's Pible are as unsoiled by use as when they came
from the printer, Other parts, like the Fsalms, the
Prophets, the Gospels, and the letters of Paul, are
worn, underlined, and wet with tears. These portions
have been baptized in the font of our hopes, our fears,
our aspirations, and our defeats, where life has been
faced in its immediate and stark reality."

[ L3 * - - *

1. Cf, Bower: Christ and Christian &ducation, p. 92.
2. Ibidog Pe 94. V
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d. Historical Perspectivg. There is the need to see
the literature of the Bible and experience which it records
in historical perspective. There should be an uhderstand-
ing of the ancient Hebrew and early Christian community in
terms of a "...process in which continuity and change are
inseparably united--a process that is stiil creatively
going forward." According to Bower, seeing the growing

movement as a whole is very important.

e. Recover Values of the Bible. The enduring values
of the Bible should be extracted from their concrete his-
torical setting to use for the enrichment and guidance in
present experience under changed historical conditions.
Bower compares the releasing of enduring values from the
Bible to the process of refining gold for use, When thus

released, they can meet human need. He goes on further to

gays

*While it may be impossible for the modern Christian
to accept the prescientific concept of the nature of
the universe and creation by fiat, to him it remains
as the deepest conviction that back of the natural
world and history is the creative purpose of the liv-
ing God...The fact that Paul held views regarding
women that are rejected by the modern churches does
not detract from the pure flame of his spirit and h%s
unconquerable devotion to Christ and Christianity.™

Because the Bible contains imperishable elements

1. Bower: Christ and Christian BEducation, p. 95.
- 2. Ibido, po 980



of an undying faith, when the dated concomitants--circum-
stances, intellectual thought forms, cultural framework--
fall away, Bower concludes that the Bible is the most

precious legacy of the Christian heritage and is today as

at its point of originmthe Living VWord.

D, Summary

This chapter has presented Bower's criticism of
the traditional view of the Bible and his ideas concerning
the funeticnal view of it,

It was found that he believes the traditional
view to be an hindrance to Christianity and that it has
weaknesses of which he named four, the disrupticn of the
"genetic order of the Bible, the Bible becoming external to
experience, authorityuof the Scripture, and the Bible be-
coming an end in itself. According to Bower, people today
either accept.the authoritative view of the Bible or neg~
lect it altogether. He gives reasons for the neglect and
then offers a constructive use of the Bible for today.

The functional use, that is, using the Bible as
a iesource, is considered by Bower to be the most valuable.
People who are trying to achieve a religious adjustrent to
their world will find the Bible an incomparzble resource,

Bower holds the #iew of the origin of the Cld
and New Testaments in common with most liberal scholars,
1t is upon this view, called the functional origin, that_

he béses his principles for its functional use.
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He has five principles for the utilization of
the Bible. They were found to be first, begin in present
experience, secondly, the principle of reverse order,
thirdly, the principle of relevéncy, fourthly, the principle
of historical perspective, and finally, to recover the

values of the Bible for use in present life,

Bower's idea is that the Bible becomes the Living
Viord when it is seen in its functicnal origin and then
brought into a functional relation to the present experience

of living persons,
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CHAPTER V
THE BASIC ISSUES INVOLVED IN RELIGIOUS EDUCATION AS
DETERMINED FROM A STUDY OF THE VIEWS
OF WILLIAM CLAYTON BOWER

A, Introduction

Due to the changes that have been and are taking
place in religious education, theré are differences of
opinion concerning the objectives and the curriculum. The
basic issues involved in these differences are made evi-
dent in a study of leaders in Christian education. The
views of William Clayton Bower, as representative of mod-
ern attitudes, have been studied with this in mind. The
method of clarifying these basic issues will be first, to
look at the trends in modern religious education according

to Bower, and, secondly, to notice where the conflicts lie.

B, Trends in Modern Religious Education

L=

In 1935 Bower edited The Church at Work in the

Modern World in which he wrote the concluding chapter,

"Facing the Puture."™ He listed ten\significant trends of the
S 1

modern religious attitude, It will be seen that these

have a direct relation to the trends in religious education

* [ ] [} [ ] * L]

1. Cf. Bower, ed.: The Church at Work in the lModern
World, pp. 270-288.
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as indiecated by the footnotes referring to Bower's views,
1
1, New Conception of Religion. Religion 1is coming

to be thought of as a potential quality of every phase of

man's interaction with his objective world, rather than a
2

unique and isolated experience,

2., The Church a Social Institution. Bower says:
“Instead of a supernatural and authoritative organiza-
tion whose fixed details were set forth in a divinely
revealed pattern, the church appears as an association

o f like-minded persons who are drawn together by common

beliefs and attitudes towards life and by cherished
values, ,®3

3. A Unified.Parish. Groups and activities are be-
coning integrated.

4., An Appeal to a Wider Range of Interests.

5., Towards a Greater Corporateness. Protestants
are cooperating on things in which they agree.4

6., ‘Social Outlook of the Churen. The chﬁrch sees
that it must take responsibility for partiecipating in the
process of social ieconstruction.5 There has been a re-
action from the gospel of the inner life to the social
gospel.

7. Church's Relation to Other Social Institutions.
The church is coming to be thought of not as a supernatural

. [ 2 * L [ L

1. Cf., above, pp. 24-25,

2. Cf. above, p. 37.

3. Bower: The Church at Work in the lodern World, p.272,
Also c¢f, above, pp. 14-15,

4, Cf, above, pp. 19, 26-27,

5, Cf. above, pp. 15-17.
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institution with predetermined action, but a social insti-
tution functioning with changes in culture, Thus it is one
among other social institutions. As such, Bower believes

- it should remain separate from the state.1

8. A New Emphasis upon Work with Individuals. Work
with individuals is coming to be thought of in terms of
personal adjustment.2 ’

9. A New Attitude towards Other Religioms. The line
of division between the true and false is tending to dis-
appear. Religions are coming to be judged by the contri-
bﬁtibn they make to spiritual adjustment to life,

10, Towards a lMore Adequate Symbolism. New symbols
are needed to give expression to new values in religion,

These trends jusf listed have to do with the

individual, institutional, and social aims of religious
education, the nature and funetion of religion, the rela-
tionship of church and state, and the nature of experience,
Trends not broughtkout by the afore mentioned and which are
included in Bower's views have to do with an experience- A
centered curi'ieulum,3 concepts gf authority and absolutes,
and attitude towards the Bible.

These trends have met with opposition from religious

1. Cf. above, pp. 25-26,

2. Cf. above, pp. 14,17.

3, Cf. above, pp. 36, 37, 42-50,
4, Cf, above, pp. 13, 53-55,

5, Cf. above, pp. 53-73.
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educators who are giving consideration to the historie
formulations of the chgrch and who believe that greater
reliance should be placed upon revelation than upon sci-
entific research, Thus confliect and confusion have re-

sulted,

C. Points of Tension
In 1939 Bower set forth eight propositions which
he considered the points of tension between modern relig-

1
ious education and current theological and social trends,

In the May 1944 issue of The Journal of Bible and Religion
George M, Gibson, who holds views opposiﬁg to Bower's, has
briefly discussed what he considers the crucial points be-
tween religious education and historic Christian tradi-
tion. They deal with the same problems as Bower's points
of tension but are presented in a different way. A consid-
eration of both Bower's and Gibson's ideas will be an aid

to a clearer understandihg of the issues involved.

1. According to Bower

Since the implications of Bower's points of ten-
sion are interrelated, some ideas may be presented under
more than one proposition. |

L 4 L ] L L ] L L ]

1. Cf. Bower: ™Points of Tension between licdern Religious
BEducation and Current Theological and Social Trends®,
Religious Education. April-June, 1939, pp. 70-73,

2, Cf. Gibson: "“Have the Specialists Failed the Pastor?*,
The Journal of Bible and Religion. May, 1944, p. 94.
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a. ®The intellectual orientation, the basic assump-
tions, and the methods of prbcedure of modern religious
education are those of liberalism.,” The problem here is
that modern religious education has based its philosophy
and technique upon the functional view of the origin and
nature of religion and thus places its reliance upon sci-
entific research, It is a quest for truth on the part of
man, From a study of Bower's views, it can be seen that
he holds this position.

b. "The present tensions in which modern religious
education is involved arise out of the current theological
and social reactions from liberal modes of thought and
democratic forms of social organization." All that Bower
would include in his term, ®liberal,™ is not stated, but
the aséumption can be made that he refers to the general
gstream of liberal thought. In his book, Faith and Nurture,
H, Shelton Smith refers to four historic tehdencies1 of
liberalism that have emerged in modern religious education.
The first of these is divine immanence. The second is the
idea of growth of religion in the individual, growth of
religion in the race, and growth as a mode of achieving
individual and social change. The third is the goodness
of man and the fourth the histoiical Jesus., It is evident
that Bower agrees with the liberal modes of thought.

1., Cf, H., Shelton Smith: Faith and Nurture, pp. 4-26,
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¢, "To the degree that a supernatural view of reli-
gion is held, religious education as a creative process be-
comes impossible." This statement has implications for
method in religious education. Are there final truths
that have been rgvealed or is truth reiative and yet to be
discovered by man through the creative process? Bower
makes no place for the supernatural and maintains that there
are no absolutes nor ultimate truths. ZExperience is vali-
dated within itself and is continually growing and changing.
Man learns all he knows through his experience with the ob-
jective world and there is no such thing as divine inter-
vention of crisis in this process. Character is gained by
creative experience,

The above proposition also has bearing on the
view of the Bible. Bower believes the Bible to be a record
of man's religious ekperience which was the normal outgrowth
of man and his environment,

ds "On the basis of an empiriecal and experimental
philosophy, it is not the primary function of religious
education to recover and to transmit the content of the
historical Christian tradition, but to assist growing
persons to échieve a religiqus quality of eXperience in
tégggjggjgggz;f;;;i”énd present world.® There is no con-
flict regarding the latter part of this statement as all
religious eduéators are concerned about present religious

experience, The problem here has to do with the attitude
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taken towards the historical Christian tradition. Bower
is strongly opposed to the necessity of accepting a theo-
logical formula for membership in the Christian church.
He believes tradition, especially the Bible, is of value
when looked upon as past experience that can be used as a
- resource for present experience., Further than this, it
becomes a hindrance to progress,

e. "Within limits, modern religious education cénnot
share the distrust of the secularization of Western culture
which is bitterly opposed by conservatives.® The liberal
view brought out by this proposition is to make the sacred
and secular all one., This tendency also brings out the
fact that the presuppositions and methodology of modern
religious education are drawn'from psychology and sociology
rather than theology. |

f. ™dodern religious education is as much concerned
with the reconstruction of society as it is with the devel-
opment of the innerASpiritual life." This statement con-
cerns the social gospel. The difference of opinion centers
in thermeans by which this social reconstruction is to take
place and also the relationship of the individual and social
gospel in the function of the church. Bower states his view
‘in his concept of the nature and function of religion.
Religion serves as an integrating factor of society in terms
of values. Then these values re-enter society for recon-

struction, He believes the one important aim is a redeemed
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soqiety, the Kingdom of God on earth, formed by men Com-
mitted to the teachings of the historical Jesus,

g. "Modern religious education is irreconciléble
with totalitarianism in any form." Here again Bower be-

ligggﬁmfhat authority cuts out creativity. By giving only

one interpretation to theyﬁcriptures, as was done at the
ecumenical councils and in the canonization of the Bible,
the church has been hindefed. Thus he does noﬁ hold to
any “theological formulas™ derived from it as truths to be
transmitted for authority. His only authority is value
intrinsic within experience, which value is continually
changing. He believes the Hebrews' ideas of God to be
primitive and not usable today.

h. ‘"Modern religious education shares some of the
limitations and weaknesses of liberalism as an extreme
mode of thought and may well profit by current reactions
in making certain rectifications," Bower here expresses
the desire for some things his concepts lack, which he
gees in conservative views-.a deeper sense of the beyond-
ness, an explanation of the tragedy of human experience,
greater use of history and tradition, and greater unity--
but he does not go back to traditional Christianity with

its absolutes for the answer,

2, According to Gibson

The five crucial points Gibson brings out are
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also interrelated and dependent upon each other. These
will be presented showing the relationship to Bower's

views,

a., Epistemology. In finding truth there are basi-
cally two approaches, These two, the empirical and the
revelatory, are the cause of disagreement which fact,
Gibson says, is of crucial importance because it involves
other such matters as faith, prayer, spiritual disciplines,
and commitments, |

The revelatory approach includes a supernatural
view of the Bible which is believed to contain ultimate
truth and abéolutes. Thus, those holding this viewpoint
accept certain concepts as true rather fhan examine these
*truths" to see if they are true,

This viewpoint is also related to man's present
experience with God. ‘The emphasis is upon God's search
for man and revelation to him. Man still learns through
experience but there is an External One who enters into
that experience. o

This problem of epistemology is brought out in
Bower's views of the nature of experience, the origin of
the Bible, and his concept of authority. In one of'his

propositions, Bower gives the idea that the concept of

the supernatural cuts out the creative process,

b. Doctrine of Man, Gibson does not believe that *A
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child comes to be religious by sharing in the common life."”
He makes a distinction between a socializing process by |
which individuals are adjusted to a group and the redemptive
process that reconciles a man to God. Gibson believes sin
to be a reality in human life not merely a maladjustment or
retardation of the normal process of growth,

Bower's idea of the goodness of man is shown in
his general objectives of religious education and his

approach to religious experience.

¢. Doctrine of God. The problem concerning the doc-
trine of God has to do with His being transcendent and
immanent., In reaction against the supernatural the liberal
tendency was to put the emphasis upon an immanent God.
According to Christian tradition God is immanent but in His
being is an objective reality and cannot be reduced to mere
subjective human idealism, Gibson says that God has been
looked upon as head of a democracy rather than Creator
without Whom man is incapable of helping himself.2

In Bower's second and seventh points of tensicn

pertaining to liberal thought and totalitarianism, his con-

cept of an immanent God is seen,

d. Christology. There is discussion regarding the

1. Quoted by Gibson, op. cit., p. 94.
2, Cf. Ibid., p. 95.
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purpose of Jesus' life on earth which also brings up the
question relative to His divinity and humanity. Gibson
states that the modern conception of man minimized the

need for a Christology. Man was self-gufficient and

lookgd to Jesus as an.example, but had no need of Him as
Savior or Deliverer, doing for man what he could not do

for himself, Jesus as the Incarnation of God was put .aside
in favor of the historical Jesus,

The implications of this in regard to the indi-
vidual and social gospel have already been mentioned in
Bower's sixth point relative to the reconstructicn of
society. Also Bower's concept of the historical Jesus and
the commitments involved are included in his first and
second general objectives and the development of the liter=-

ature of the New Testament.

€. ‘Sacred-secular. In liberal thought there is a
blurred distinction between the sacred and the secular.
Gibson believes that the liberal tendency to pronounce all
of life sacred caused it to lose the sense that anything
is particularly so. Instead of the sacred taking over the
secular, the secular overcame the sacred. Religion became
dominated by education and religious educationlis now

®. ..8imply education in a Prince Albert coat.®

Bower's concepts of the natural and supernatural

1. Gibson, op. cit., p. 97.
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are involved in this problem. Also his views regarding
the nature and functicn of religicn, the characteristics
of Jesus' teaching, and the relation of church and state
show his attitude pertaining to the sacred and the secu-

lar.,

. Summary

In order to determine the basic issues involved,
the trends in modern religious education were referreq to.
This reference was based upon the trends of the modern
religious attitude as set forth by Bower,

These trends have met with opposition and the
result has been a conflict. The next part of the chapter
discussed the points of tensidn caused by the confliet in
religious educaticn. In this secticn the eight proposi-
tions of Bower and the five crucial points of Gibson were
used as a basis for clarifying the basic issues. }Bower's
propositions included points relative to liberal modes of
thought, the supernatural view of religion, the function
of religious education, secularism in religioh; gocizl re-
constructicn, and authority. Gibson's points included the
same aspects as Bower's but were presented according to

epistemology, doctrine of man, doctrine of God, Christology,

and the sacred-secular.
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CHAPTER VI
SUMMARY AND CONCLUSIONS

A, Restatement of the Problem

Since 1900 there have been significant changes»
in the field of religious education relative to the objec-
tives and the curriculum. These developmentshave come as
a result of educaticnal insight on the part of leaders and
the use of empirical data. This has been a drastic change
from the religious education in the past which began With‘
theological conceptions, and the result has been conflict.

Wére modern religious education merely a more
effective method there would be no confliect, but the
the&logical foundations upon which the church rests ha#e
been challenged. Due to lack of understanding the basic
issues involved in the different approaches, leaders in
religious education have been confused.

It has been the purpose of this thesis to make
a study of the views of William Clayton Béwer, as represen-

tative of the modern attitudes, and thus determine the

basic issues involved in modern religious education.

B, Summary
The views of William Clayton Bower were discovered
by an anal&sis of the books he has written. This material
was presented in chapters two, three, and four relative to
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the“underlying concept of religious‘education, the cur-
riculum, and the Bible in the curriculum. The fifth
chapter stated the basic issues as determined by the study
of Bower's views,

Concerning the underlying concept, Bower con-
siders religious education to be the most important function
of the church. However, the aims of the past are not ade-
quate for the task that must be performed today. It was
found that aims must have an individual, a social, and an
institutional aspect according to Bower. Before stating
his general objectives his idea of the nature of goals as
constantly changing with the flux in culture was given.,

He believes there are no absolute standards nor “ultimate"
goals, His four general aims have to do With de#eloping
a Chfistlike perscnality, reconstructing society, knowledge
of past racial experience, and fellowship in the Christian
church.

| As background for Bower's idea of the relation
of religious education to public education, the cultural
change of America, the development of education, the nature
and ends of educaticn, the function of religion, and the
relation of church and state were studied., It was found
that America had progressed scientifically but not reli-
giously. The foundations of America were religicus but due
to its sectarian nature, religion was excluded from public

education. From this the child has suffered. Education



includes all aspects of the child's adjustment to his ex-
ternal world except the spiritual adjustment which is the
most important. DBower believes religion can and must re-
enter the school on a functional basis., However, he would
have the church and state as institutions remain separate.
The constructive solution Bower offers for both church and
state was presented.

In the next chapter Bower's concept of the cur-
riculum was given. He believes that Christian educators
must go back to the teaching of Jesus for both content and
method., It was found that His téaching was experience-
centered; but that down through the centuries the church
has departed from this, and Christian education has been
merely a transmission of the religious heritage of the
past,

In order to understand better Bower's idea of
an experience-centered curriculum the origin and structure
of experience were discussed. Zxperience was found to
grow out of the interaction of man and his objective world,
When that interaction is related to Christ and His ideals,
it vecomes Christian., Thus Bower says that the curriculum
must help perscns in situations to resolve their experiences
into Christian outcomes. ©Seven steps for this were sug-
gested which were for people to be made aware of their
situations, analyze them, use sources of knowledge as an

aid for interpretation, weigh outcomes in the light of
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Ch:istian values, try out the decision, and integrate each
decision inﬁo the whole perscnality. In the discussion of
the place of knowledge in relation to experience Bower's
conclusion was that knowledge originates in experience, serves
as a factor of control, and is validéted by experience,

According to Bower experiences which constitute
the curriculum should be chosen because they are real,
typical, continuous, capable of absorbing much knowledge,
capable of expansion, social, and require diséipline of
the will,

The chapter déaling with the Bible in the cur-
riculum presented first Bower's criticism of the traditional
view which he considers an hindrance to Christianity. He
thinks it too bad that people today either accept the
authoritative view of the Bible or neglect it altogethér.

His suggestion for the constructive use of the
Bible Bower calls the functional view, Thié is based upon
his idea of the origin of the literature of the 0ld and New
Testaments which is the view held in common by most liberal
scholars., His five principles for the utilization of the
Bible were found to be first, begin in present experience,
secondly, the principle of reverse order, thirdly, the
prineiple of relevancy, fourthly, the principle of historical
perspective, and finally, to recover the values of the Bible.

To sum up Bower's concept of the Bible is to say

that the Scripture becomes the Living Word when it is seen
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in its functional origin and then used as a resource in ’
its relation to the present experience of living persons.
The last chapter presented the basic issues as
determined from a study of Bower's views. The trends in
modern religious educétion were referred to first. Then
the points of tension which these trends have caused were
given in order to clarify the issues. The eight proposi-
tions of Bower which pertained to liberal modes of thought,
the supernatural view of religion, the function: of religious
education, secularism in religion, social reconstruction,
and authority were presented first., Then the five crucial
points of Gibson, who represents views opposing Bower's,
were used., His points were in relation to epistemology,
the doctrine of man, the doctrine of God, Christology, and

the sacred-secular.

C. Conclusions
From this study of the views of William Clayton
Bower and the basic issues involved some conclusion are
apparent.

1. It can be seen that much of Bower's criticism of
the traditional view has been just and Christian educators
' need to give consideration and thought to their educational
philosophy. The impact of liberal views 1s valuable in
that it serves to keep conservatives from becoming static.

2. On some points of the issues there is a middie

position one can hold but on others there is no middle
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ground. For example, there has been a false cleavage set

up between the traditional and functional concepts regarding
the Bible. Revealed truths in the Bible can be transmitted
so that they function in the experience of the learner, thus
éﬁmbining'the’authoritative traditional view and the func-
tional approach.

3. The development of the modern attitudes in reli-
gious education have been the result of dissatisfaction
with traditional views, However, modern religious educators
rather than make use of the strong points in the traditional
view, tend to put it all aside because of its weaknesses,
Due to the fact that they have not carefully analyzed and
given fair consideration to the strong points, there are
serious weaknesses and gaps in their own views,

ﬂ 4, The main weakness in-liberal thought is the tend-
ency to take an extreme position as in the conecept of God,
exclusive immanence, in the concept of Christ, exclusive
humanity, concerning epistemology, the empirical method
only, and in method, the creative process only.

5. Modern religious educators stress objectivity,
yvet in their concept of God subjectivity is foremost.

é. When Christian educators think their way through
the basic issues and formulate their positions, objectives
can be set up and curriculum planned without confusion.

| 7. Ministers and religious educators working together

need to understand each other's position in regard to these
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issgues,

8. From this study it is evident that the field of
Christian education cannot be separated from theology.

From a study of Bower's views, the basic issues
involved in modern religious educétion, and the conclusions
as presented in this thesis, it can be seen that religious
educators need to analyze and evaluate carefully all view-
points in their field in order that they do not go too far
in one direction or the other, but maintain an intelligent

and practical philosophy of religious education.
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BIOGRAPHY OF WILLIAM CLAYTON BOWER

1
William Clayton Bower, Lknown today as clergyman

and religious educator, was born in Wolcottville, Indiana

on February 6, 1876. He is now sixty-nine years old and

residing at ©58 N. Broadway, Lexington, Kentucky.

The following are the schools attended by Dr,

Bower and the degrees he received:

Tri-State College, Angola, Indiana, 1898: A. B.

Butler College: 1899-1900.

Columbia, 1910: A. M,

Further study at Columbia four summers.

Transylvanis College, Lexington, Kentucky, 1935. LL. D.
Meadville Theological School, 1943: D. D.

On December 22, 1900 Bower married Ann Troas

Hemry. They had two children, Philip Graydon and Clayton

Henry,

Dr. Bower was pastor of churches in Indiana, New

York, and California until 1912. After that his career

was as follows:

1.

Head of the Department of Education at Transylvanla

College, 1912-1921.
Dean and Professor of Religious Education at the
College of the Bible, Lexington, Kentucky, 1921-1925.

Ordained to the ministry by the Disciples of Christ

Church, 1923.
Dean at Transylvania College and the College of the

Bible, 1925-1926.,
Professor of Religious Education at University of

Chicago, 1926-1943,
Professor Imeritus, 1943.

L L] L] L L J *

Cf. Albert N. Marquis, ed.: Who's Who in America, p. 208.
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The following are organizations to which Bower
has belonged and in which he is now active:

Member of the Board of Education, Lexington, Kentucky,
1918-1926.

Chairman of the Chicago Council of Religious Educa-

_ tion, 1928-1937.

Miember of the White House Conference on Children in
a Democracy, 1939-1940.

Member of the American Association of University
Professors.

Member of the A. A, A. S., Religlous Education
Agsociation.

Member of the American Academy of Folitical and
Social Science. :

‘Member of National Geographic Society.

Member of Pi Kappa Alpha.

lMiember of Pi Gamma Mu.

Member of the Disciples of Christ Commission to study
their mission field in the Far East.

Member of the Educational Commission and Executive
Committee of the International Council of Relig-
ious Education.

Honorary Chairman of the Curriculum Committee for the
Disciples of Cphrist Church.

Bower has written nine books, edited one in which
he wrote three chapters, written one in collaboration with
Roy G. Ross, 00ntr;buted to several volumes, and written
many articles. His nine books were written as follows:

1919 A Survey of Religious Education in the Local

Cnhurch.
1921 . The Educational Task of the Local Church.
- 1925 The Curriculum of Religious Education.

1929 Religious Education in the Modern Church.
1930 Character Through Creative Experience.
1933 Religion and the Good Life.

1936. The Living Bible.

1943 Cprist and Christian Education,

1644 Cpurch and State in Education.
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