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*i-ive more with Christ; « « « catch more of
His spirit; for the spirit of Christ is the
épirit of missions, and the nearer we get to
Him the more intensely missionary we must be-
come.*

= Henry Martin.



CHAPTER I

INTRODUCTION



A SURVEY OF MISSIONARY ETUCATION MATERIALS AND METHODS
FOR INTERMEDIATES, AS FOUND IN PEESENT DAY
RELIGIOUS EIUCATION CURRICULA

CHAPTER I
INTRODUCTION

A. Statement of the Problem

The problem of the present study is to determine the quan-
tity and kind of missionary education, as revealed by certain clmrch
school curricula, which is being given to FProtestant young people,
classified in the church school as Intermediates. The study will at-
tempt further to determine whether the methods of the church school
leaders anre as advanced as those suggested for use by leaders in gen-
eral education., This will involve the ques'éions of, whether a suffi-
cient quantity of missionary material is being givén, and whether
that material is presented according to the laws of learning and
modern principles of education relating-to-the techmique of teaching.
This study should furnish a basis for remedi:al measures to be taken

in future construction of curricula.

B. ,Im;g_brta.ncg of this Stpdy

According to a statement in the Presbyterian Survey of
December, 1932, "In many cmrches missionary minded Christians are

not being d.eveloiaed because the leaders do not know how to develop




1;hem.":l Yet missionary education is considered of such importance

in a well balanced program of religious education that it deserves

to be given an integral part in the church school program. This
intrinsic importance is made evident, we are told, by *a clear under-
standing of the educational task of the church, and of'the nature of
misgsions and of missionary educa.tion."2 In the world of the present,
bound together by radio, commerce, and politics, religious education
would be considered incoﬁ:plete if it 4id not give Christians a wide
outlook, which Professor Fleming calls the mark of & world-Christian.®
To this world-Christian, both home and foreign missions will be con-
éidered constituent parts of a single great em;e:rparise.‘ir Dr. Calkins
finds the solution to the missionary problem of this age to be in &
vital and passionate experience of God through Jesus Christ, and de-
clares that, “the missionary spirit expressed in service is an essen-
tial factor in such an experienca."5 It appears important therefore
for Christian leaders to take stock of what is being dome for the
missionary education of young people. It was considered of sufficient
importance to the present investigator that definite research in the

field was undertaken,

C. Method of Procedure
l. Delimitation of Problem

' The whole field of missionary education would be not only

1. Iacile DuBose, *Nothing Easy About It", p. 739.

2. Gates, H, W., Missionary Education in the Church, p. 15.
8. Fleming, F. D,, Marks of a World Christian, Foreword.

4. Cf, Gates, 0D+ c‘it., Q. P 16; .

6. 1Ibid., p. 17.



too extensive for one stu&y, but also unnecessary to an investiga-
tion such as is herein suggested., The problem must of necessity be
delimited, The emphasis in this study will be put upon the mission-
ary education of intermediate boys and girls of the Thurch School,
whose ages are twelve to fourteen inclusive, as found in texts of

representative religious education curricula.

2. dources for the Present Study
' The religious education texts to be used as a basis for
this study are five of the best kmown Sunday Church School series.
A letter was written to the International Council of Religious Edu-
dation to determine the seleétion, but the Counecil was unwilling to
commit itself.l The selection was then made on the basis of the
experience of the investigator and upon the recormendation of grad-
uate faculty in the Department of Religious Education. The list fol-
lows:
The International Series
The Constructive Series
The Abingdon Series
The New International Graded Series
The Sceribner Completely Graded Series
The other sources anslyzed are the educational texts which
will be used for the purpose of determining modern principles of
methodology. 4 list of fifteen well kmown texts on educational method

was submitted to three members of the faculty, for them to indicate

e & o & + s

1. This undoubtedly is due to the fact that the International Council
of Religious Education is comprised of forty-ome Protestant de-
nominations, many of which publish study series.



the five educational texts considered to b¢ most valuable in this

field., These were then analyzed.

3+ Organization of Study

First,each of the texts in the series above Wwill be ana~
lyzed to détermine the amount of material, the type of material, and
the methods of presentation suggested. The data resulting from the
analysis will be tabulated and statistically summarized. Next, the
books on methods will be examined to determine those methods recom—
mended as suited to the education of intermediate youth. On the basis
of the above procedure, a summary and general conclusions will be

made,
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CHAPTER II

A SURVEY OF MISSIONARY EDUCATION MATERIAL
1IN EEPRESENTATIVE RELIGIOUS EIUCATION CURRICULA

A, Analysis of Series of ggg‘ rch School c'arri‘cula..

In the present chapter each of the series will be taken up

and a.nalyzéd on the basis of the following points:

8o

be

Ce

d.

The quantity of missionary material presented.
. The total number of lessons in the course.

The number in which missionary material is found.
The number in which the entire lesson is missionary in

_ nature,
The distribution of material throughout the year.
The kind of msterial found.,
. Story = illustration.
Discussion = question.
Mefhods, suggested in the texts.

Summary of analysis in a table,.

THE INTERNATIONAL SERIES

1. Title of Text and Author;

eaders of Isrsel, H. H, Harris

Analysis

&

b.

Ce

d.

Quantity of Missionary Materials

. Total nunmber of 1€8S0N8 « « o « ¢ ¢ « ¢ o o o ¢ o o o o
Number in which missionary material found ¢« « « o o « &
Number in which entire lesson is missionaly¥ « « o « .+ o«

Digtribution of Missionary Material;
. Lessons Number 6, 36, 42, 44, 46

Kind of Material:
. Yesson illustration
Discussion question

Biography

Meihoda Suggested in Lesson Text
Notebook work, map work
Class discussion

-6-

52
b
2




2

3

Title of Text and Author;
Christian leaders, M, S§. Littlefield

Analysis

a. Quantity of Missionary Material:
Total number Of 188BONS & « o o o ¢ ¢« ¢ o s ¢ ¢ « o« o« « B2
Number in which missionary material is found « « + « « 8
Number in which entire lesson is missionary « « « o « » 6

b. Distribution of Missionary Material
. iesson Nunmber 4, 9, 19-21, 34, 36, 51

c. Kind of Material:
. Story illustration
Quest.ion discugsion

d. Methods Suggested in Lesson Text:
Notebook work recording class accomplishment.
Pictures of missionaries to be found and used.

Title of Text and Author:
Life of Christ, M. 5. Littlefield

Anslysis
8. Quantity of Missionary Material:
 Total number of 1@SSONS 4 o o o s ¢ o o 2 s « o s ¢ + D2
Number in which missionary materigl is found « . » . . 12
Number in which entire lesson is missionary « « . « . » 12

b. Distribution of Missionary Material
. TLessons Number 40-52

c. Xind of Material
Biography

d. Methods Suggested in Lesson Text:
Dramstization, lantern slides, map work, notebook work.
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CONSTRUCTIVE SERIES

1. Title of Text and Author:
Heroes of Israel, T. G. Soares

Analysis
No missionary material

2. Title of Text and Author:
Story of Paul, T. G. Soares

Analysis
a. Quantity of Missionary Material:
- Total number of 1083018 « o » » s « o ¢ s o o o o s + o 18
Number in which Migsionary material is found « « « «+ « 6
Number in which entire lesson is missionary + « ¢« « o« « B

be. Distribution of Missionary Material
. Lessons Mumber 2, 6, 12, 13, 14, 18

c. Kind of Material
Biblical

d. Methods Suggested in Lesson Text,
Discussion

3. Title of Text and Author;
- Problems in Living, M. K. Cowles

Analysis
T™wo illustrations in teacherts manual
Yo material in pupil's book

4, Title of Text and Author:
. Right Living, M. J. Neuberg, Series I & 11

Analysis
No missionary material
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1.

2.

3

-] -

ABINGION SERIES

Title of Text and Author:
Life ond Times of Jesus, ¥, G. Grant

Analysis
Yo missionary material

Title of Text and Author;
Barly Days of Christianity, F. C. Grant

Analysis
a, Quentity of Missionary Material . . . .

 Total munmber of 1@SSONE o ¢ o« o« ¢ s & o ¢ ¢ o o o o @
Bumber in which missionary material is found . « . . .
Number in which entire lesson is missionary . . . . .

b. Distribution of Missionary Material
. Lessons Number 12 and 31

Ce Kiiid of Material
Illustration = discussion

d. HMethods Suggested in Lesson Text
Drematization, exhibit
Writing missionary biography
Airplane tour

Title of Text and Author;
Living at Our Best, H. G. Sherp and M. B. Hill

Analysis .
8. Quantity of Missionary Material

- Total number Of 1ESSONB « o o o s ¢ o o s o & o o &
Furber in which missionary material is found . . . .
Ruriber in which entire lesson is missionary « « « .

be Distribution of Missionary Material
. Lessons Number 12, 28

Ce Kihd of Material
Poem
Illustration

d. Methods Suggested in Lesson Text
None suggested

32
2
0

32
2
0



4.

B.

w118 -

Title of Text and Author:
Hebrew Life and Times, H. B. Hunting

Analysis
No missionary meterial

Title of Text and Author:
Citizen Jr., C. Espey

Analysis

a. Quantity of Missionary laterial
Total nutber Of 1ESSOBE « o ¢ o o o ¢ o o a s o s o o« o D2
Kumber in which missionary material is found « « « . « 2
Number in which entire lesson is missionary « « « o+ s » ©

b, Distritution of Missionary Material
. Lessons Number 13, 14.

¢« Kind of Katerial
- Illustration~discussion.

d. Methods suggested in Lesson Text
Missionary play, exhibit, writing a missionary biography,
taking an airplane tour.
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1.

2.

- 3 -

NEX IRTERNATIONAL GRATED SERIES

Title of Text and Author;
Life and Teachingzs of Jesus, M. Jenness and S. R. Harlow

Analysis

a. Quantity of Missionary liaterisal
Total number Of 1688008 « o + « o « ¢ s o o o« « « &« « b3
Number in which missionary material is found . . . . 13
Mumber in which entire lesson is missionary . . « « + 8

be. Distribution of Missionary Material
. Lessons Number 1, 8, 10, 13, 14, 40=-45, 47, 50

Ce Kizid of Material
Informational
Illustration

d. Methods Suggested in Lesson Text
Special reports, memorization of poems, writing or produc-~
ing a play, discussion, collateral reading, seading for
missionary programs, literature from denominational head~
quarters.

Title of Text and Author;
Beligion in Every Day ILife, H. J. Hunting

Anslysis

8. Quantity of Missionary Material
Total number of 1€S80N8 o « « o ¢ s+ o o o o o « « « o« b2
Kumber in which missionary material is found « « o« o &+ 7
Number in which entire lesson is missionary . . . « . 2

be Distribution of Missionary Material
. Lessons Number 18, 24 Teacher's manmel
Lessons Number 27, 30, 32, 33, 34 Pupil's text

ce ZXind of Materisl
Illustration
Deseriptive

d. Methods Suggested in Lesson Text
Looking up missionary hymns, notebook work, conducting
worship service on missions, illustrative stories,
pictures, discussion.




3.

-4 -

Title of Text and Author:
Making o Better WOrld, H. H. Bearris

Analysis

8., Quantity of Missionary Material
Total number of 1€38008 o« « ¢ o « o o o s o « « o « . 53
Yumber in which missionary material is found « « « . . 8
Fumber in which entire lesson is missionary « L ¢ . . 2

b. Distribution of Missionary Material
. Lessons Number 17, 31, 32, 35, 41, 42, 43, 45

¢. Kind of Material
Iillustration
Class special reports

d. Methods Suggested in Lesson Text
Biblical passages made center of discussion.
Missionary project, special reports, collateral reading.
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1,

2.

Se

=16 =

SCEIBNER SERIES

Title of Text and Author:
Heroes of the Faith, H.W. Gates

Analysis

8, GQuantity of Missionary Material
Total mumber Of 1OSSONS o « « ¢ o o « o s o « o o o ¢« o 36
Number in which missionary materisl is found . « . « . 17
Number in which entire lesson is missionary . « « « . « 16

b. Distribution of Material
. Lessons Number 2, 3, 10, 11, 25-36, 46

c. Kind of Materisl
Biography
Illustration
Question~discussion

d, Method Suggested in Lesson Text
Hap work, notebook werk, programs for entire school,
drametizations, memory work, pictures

Title of Text and Author: _
Christian Life and Conduct, H. J. Hunting

Analysis

a. Quantity of Missionary Material
Total nmunmber of 1988018 o « + o ¢« « s ¢ ¢ s s « o o « 3B
Fumber in which missionary material is found . . . . . 1
Number in which entire lesson is missionaXy « « « « » o 1

be. DPistribution of Material
Lesson Number» 20

c¢. Xind of Material
Iecture

d. Methods Suggested in Lesson Text
Discussion

Title of Text and Author;
. Young People's Problems, W. B. Forbush

Analysis

8. Quantity of Missionary Material
Total number Of 16SSONS « o o o o o o o s o ¢ o « « « 12
Bumber in which missionary material is found « « « « «. 3
Number in which entire lesson is missionary « « » o« « « 1



4.

b.

- 17 -

b. Distribution of Material
lessors Number 2, 6, 12

¢ce XKind of Material
Discussion
Lecture

d. Methods Suggested in Lesson Text
Discussion

Title of Text and Author:
Life of Jesus, ¥. B. Forbush

Analysis
No missionary material

Title of Text and Author:
. Story of Qur Bible, H. J. Hunting
Analysis '

a, Quantity of Missionary Material

Total number of lessons « « « « + &
Number in which missionary material is found . . . .
Number in which eatire lesson is missionary . . . .

b. Distribution of Materisl
Lessons Number 2, 45

ce Xind of Material
. Story

d. Methods Suggested in Iesson Text
Questions for discussion

48
2
2
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B. Summary and Conclusions
The foregoing analysis reveals that there is a very small

percentage of missionary material being presented to intermediates

in present-day religious education curricula. Out of 762 lessons
only eighty-nine are in any way concerned with missionary education,
which is 11.8 percent of the total number of lessons. Of these
eighty-nine, fifty-.-seven lessons, or 64 percent, are entire mission-
ary lessons, the remainder being reference material, Five texts

have no reference whatever to missionary material. The Abingdon
Series texts have no entire missionary lessons, and the Constructive
Series texts have only five lessons devoted entirely to missionary
emphasis. Specific methods are indicated in the foregoing amalysis.
In a number of texts suggestions were made that opportunity be given
for “expressional work", or ®oral expression™ with no specific direc—
tioné. It is of interést to “note that certain methods are suggested
predominé.ntly, for example, class discussion, notebook work, and
pictures to illustrate the lesson, !L"he projects suggested were;
Planning a program for the entire school, taking an airplane tour of
mission lands, preparing an exhibit, conducting 2 worship service on
missions, and undertaking some service for missionaries of the church.
The question immediately arises, Are the methods found used those best
suited to adolescent instruction? This will be the study of a sub-

sequent chapter.



CBAPTER III
PRINCIPIES OF EIUCATIONAL METHOD RELATIVE TO

TRAGHING 1NTERMEDIATES



CHAPTER 111

PRINCIPIES OF EDUCATIONAL METHOD RELATIVE TO
A TEACHING INTERMEDIATES

A. Introduct icn.

An evaluation of the methods used in present day mission-
ary education with reference to the foregoing survey of church school
currienla could not be made satisfactorily without a consideration of
the psychology of early adolescence, as well as principles of method.
The present chapter will attempt to provide this basis for such an
evaluation, and the chapter following will present the evaluation.

| In order to adeguately determine the methods best suited to
teaching eé.rly adolescents, it was felt necessary to consider their
chief characteristies, Three sources were selected for this study
because they deal specifically with the psychology of adolescence.
They are:

Mudge, E. L., Psychology of Early Adolescence.

Pracy, Fe., Paychology of Adolescence.

McKibben, F. M., Intermediate Method in the Church School.
From an analysis of these sources, the characteristics of adolescents
with a view to method will be determined, and the results recorded in
analytical form. Next, five representative sources on methodology
werd selected under the adviee of graduate faculty members. The list

is as follows:

Kilpatrick, W. H.,, Foundations of Method.

Strayer, G. D. and N. Norsworthy, How to Teach.

Adans, J., Modern Developments in Educational Method,

- 22 -



Bagley and MacDonald, Standard Practises in Teaching.

Minor, Ruby, Principles of Teaching Practically Applied.
The primary principles involved in methods of teaching as found in an
analysis of these sources will be determined. In the conclusion there
will be pointed out the relationghip of adolescent characteristics

to methods of teaching.

B. Characteristica of Adolescence Relativé to Methods of Teaching.

4 The present section dealing with the characteristics of
adolescence as they relate to methods of teaching, is organized under
the following general heads, there being no particular significance
to the order of these: ZEmotional, Volitional, Intellectual, Social,

and Religious,

1. Emotional Characteristics
a, The emotions of the adolescent are deep and strong,
b. The emotions often eppear fickle.

c. The adolescent is hungry for excitement, and looks for
thrills.

d. Admiration is predominant. This is the period of
“*crushes",

e Tolitional Ciaracteristics
8+ This is the period of hablt formation.

b. Interest in vocations is awakening, but fickleness of
interest is present,

¢. The adolescent resents dominance. This is a perioed of
inward rather than outward control,
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Intellectual Characteristics
é,. The desire for independence of thought is presemt.

be The range of mental activity is enlarged, accompanied
by inereased mentsl alertness.

¢. An increased ability to reason is evident, judgment is
developing.

d. An increased growth in higher forms of memory.
@, The imagination is vivid.

£. A development of the sense organs.

ge There is a fascination for reading.

h. Acute self-consciousness aoccompanied by day-dreaming.

Social Characteristics

&. A growing interest in the world of adult societye.
be A period of hero worship.

¢« Influence of the group opinion is strong,

d. éroup loyalty is strong.

Religlous Characteristics

a. New realization of self which results in religion be-~
coming more deeply personal.

b. Increased morsl sensitiveness, an awakened conscience.

Co ﬁninterested in dogmas, but interested in the practical
application of religilon.

d. Mixture of faith and doubt accompanied by 2n indefinable

hanger.
@, HResponsive to the appeal of the divine.

f. A search for sources of control is evident.
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C. ZPrinciples and Methods of Teaching Intermediates,

In this section it is proposed to analyze the five sources

on methodoiogy in order to determine the methods considered most

satisfactory in teaching adolescents. Fundamental principles basic

to teaching will be recorded as they are found in the analysis,

Following the investigation of general principles, there will be pre-

sented the specific methods which were found recommended,

1. General Prineciples of Learning

a. Laws of Learning.

(1)

(2)
(3)

(4)
(5)
(6)
{7

(8)

The laws of learning, readiness, effect, and exer-
cise are always in operation. The teacher should
recognize and provide for this fact.

At any one time there are primary (focal), associate,
end concomitant learnings going on.

Marginel responses build dispositions, interests and
ideals.

The learner should have a definite purpose in mind,
This will result in greater probability of good
organization, more likelihood of success, and quicker
and more permsnent learning.

Free attention is best because the results are more
thorough. Learning under coercion is rarely as suc=
cassful as spontaneous learning.

The greater the feeling of satisfaetion or anndy—
ance the more definite is the learniung.

Variety, attention, and concreteness are valwable

alds in learning.

School work should be definitely correlated with
real life situations.
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b. Interest Relative to Learning.

(1)

(2)

(3)

(4)

(5)
(6)

(7)

Interest is essential if the pupils are to make
any significant advance in new ideas.

"Interest must be spontaneous if the work is to be
gatisfying.nl

“Zhole hearted” interest makes for strong moral
character, "noﬁal education is largely a building
of interests.®” Self activity and initiative con-
sist esgentially of interests.

The interest span increases with maturity. "For an
experience to be educative it must stay within the
interest span.”

Pupil’s purposing often arouses interest.

Intrinsic incentives for interests are prefersble
because they result in genuine interest, and a uni=-
fication of the self about a center,

Interest may be stimulated by friemndly rivalry, ef~
fective use of the blackboard, or by vivid use of
illusteative and supplementary material.

¢« Habit Formation and Learning.

(1)

(2)

(3)
{4)

It is the scarcity, not the sbundance of good
habits that forces a& man into a rut and keeps him
mediocre."® There should be guidance in the
e@limination of undesirable habits.

Frequent and regular attention is necessary in order
to form habits.

Vivid impressions are important in fixing habits,

The laws of exercise and effect are important in
habit formation.

*® & & & & 2 @

Minor, R., Principles of Teaching Practically Applied, p. 73.
Kilpatrick, W. H,, Foundations of Method, p. 154.

Ibid., pe. 196.

Strayer and Norsworthy, How to Teach, p. 58.



(5)

(6)

(7)
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If the habit being formed is connected with an
instinet, the element of intensity is added.
Intensi_.f,y in the formation of habit is an aid
to permanency.

#Phe habit to be formed should appeal to the in-

stinets of intellectual curigsity, physical ae~
tivity, and visual imagery."

The teacher should teach coi‘recf, habits of study.

d. Study

(1)
(2)
{3)

(4)

(5)

(6)

The pupil should contimally keep an attitude of
opemindedness to new lideas.

A supervised study period is a most economical
method of assisting pupils to acquire correct
babits of study,.

In study there should be a habit of evaluating
the material studied.

The pupil should have a problem as a basis for
study. This affords the best basis for recall of
facts already known, and provides a favorable
situation of readingss for learning, at the out-
set. The problem itself is a challenge to effort,
and aids in the selection of msterial and an
evaluation of the results.

The student must apply interest and concentration
to get the best results from study.

The teacher should aid studying by suggesting
reference material, arousing interest, and at the
same time providing for initiative on the part of
the individual.

2. Methods of Teaching Adolescents.

It is suggested that "teaching is the adaptation of our

methods to the normal development of boys and girls.’“a The term

a & & o & & @

l. Minor, R., Principles of Teaching Practically Applied, p. 13.
2. Strayer and Noraworthy, How to Teach, p. 234.
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method today has two meanings. The vﬁder meaning is, “the problem of
seeing and adjusting many things tOgether,”l‘ includingethe whole
process of education, both of primery and c;oncomitant learnings,
The narrower meaning refers to specific methods of teaching subject
matter., It is this latter definition which will be used in this sec~
tion. Kd teacher should feel that any one method will be sufficient
to meet all of the needs of the pupils. Not only should she use
care in securing a variety of methods but, as Minor suggests,

"The teacher should be able to discriminate in the use of

any particular method, that she may not monopolize the time

and tms deprive the pupils of growth through active expres-

sion,"&
It is thé consensus of opinion that any course should be organized
in terms of large units, each unit having a center of interest or
understanding. The larger units are beneficial both to the teacher

and to the pupil in developing sequence of thought, and in establish=

ing the correct connection with related subjects.

a. The Lecture Methoed.

The lecture method is not comsidered as valuable for adoles-
cent teaching as some other methods., It was found to be recommended
by only one author, Minor says:

"The lecture method is essential to all successful teaching,
but it should be simplified and adapted to meet the needs of
the particular group.*®

. & & & o 0 o

1. Kilp&triek. V. H,, 01). Cit., pPe 3 f£f.
2. Minor, R., Op. Cit., p. 30.
Se Ibido, De 30.
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It will be noted that Miss Minor has provided for modification of the
ﬁnthod according to the needs of the group. Recalling adolescent
characteristics of mental alertness and eagerness for sctivity, it

is easily understood why this method should not be predominant,

b. Hemorization.,

The teacher should not ignore the fact that the higher forms
of memory are being developed during early adolescence. The adoles-
cent delights in memorizing anything that appeals to his faney. The
alert teacher may train this into worthwhile channels keeping the fol~

lowing points in mingd.

(1) It is better to use the whole method rather than the
part method, in memorizing.

(2) The time of learnings should be distributed between
periods of rest, for best results.

(3) Memorization is aided by: repetition, concentration,
. and recall, through & thorough understanding of the
parts to be learned, rhythm, and through mmemonic de~
vices, &f theyarise naturally.
¢. Questioning.
Questions are the keys which unlock the thinking process.
Through skilfull questioning the teacher directs the learner's think-

1 The teacher skilled in the art of

ing and stimlates intexrest.
questioning has a most valuable method at her command, The general
principles regarding the technique of questioning, as recommended in
the five sources analyzed, may be swmed up in the foliowing five
points:

® * & ¢ ¢ ¢ o

Cf. Bagley and MacDonald, Standard Practices in Teaching, p. 10.

19209



(1)

(2)
(3)
(4)

(5)

Questions should be definite, simple, thought provok-
ing and interesting., Questions should be answerable
and centered around topics.

Suggeative, alternative or irrelevant questions should
be avoided.

Participation is stimmlated by accepting or using the
snswers of the pupils.

The questions should reveal the strength and weakness
of the pupils, '

The value of the gquestion should be judged by the re-
sponse.

d. Activity or Expressional Work,

The following points may swmmarize the values of activity

and expressional work according to the selected sources;

(1)
(2)

(3)

(4)
(5)

(6)

(7)

(s)

Pupils should have growth through active expression,

School work related to the life of the child furnishes
the best motive for purposeful activity.

The graphic portrayal of individmal and class progress
proves interesting.

Group activity provides for cooperation and courtesy.

Phinking should be an essential and necessary part of
any activity.

*Je must stress the activities, enterprises and ex-

periences which enlist the heart and soul of youth."?

Activities need not be mamual, but should have 2 defi-
nite purpose. Activities other than reading should be
provided.

Activities should be sequential and should "lead onw,®

. * ) . L 2 L d ®

l. ©€f. Minor, R., Principles of Teaching Practices Applied, p. 74.
2 Kilpatrick,w. H,, Op. Cit., D. 129,
3. Bagley and MacDonald, Standard Practices in Teaching, p. 108.
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(9) Attitudinal results and outcomes should be checked.
(ioj Organization of units of work provide for class ac—
~ tivity. A student should carry on the whole activity
of purposing, planning, executing, and Judging.

e, Disocussion,

There is perhaps no one thing which the adolescent would
rather do than to "discuss™. His increased interest in the world
about him, and in his own éwakening faculties stimulate his guestion~-
ing mind to further questions. No adolescent would, or should, be
gsatisfied with a program in which there was no provision made for
discussion. The following pointé summarize the values of the discus~
sion method,

(1) ™Above all things if they (adolescents) are really

thinking, they need to have an opportunity for free
discussion.®

(2) Discussion and experimentation develop judgment and
. initiative.

(3) Group discussion carried on effectively, will result
in increased efficiency.

(4) The Dalton and Gary plans have proved effective in
providing opportunity for discussion of pupil with
pupil, and pupil with teacher,

{5) The conversation type of discussion is adapted to
developing new work. '

£. Project Method.

From an analysis of the five representative sources on

methodology, it has been found that the project method is considered -/

* L . * » - *

1, Strayer and Norsworthy, How to Teach, p. 122.



of great importance as a method of teaching intermediates, The

validity of this opinion has been substantiated not only im theory,

but also in practice. The values of the project method can be best

brought out by listing them in the points which follow;

(1)

(2)

(3)

(4)
(5)
(6)
(7)
(8)
(9)
(10)

e

"iise experimentation has proved the project method to
be a valuable contribution towards educational
progress."l

Pupils shéuld have an active part iu purposing, planning,
executing, and judging the project.

The project method emphasizes purposeful activity, and
develops the highest moral, social, and intellectual
attitudes on the part of the pupils.

The most educational projects are those which suggest
mumerous other possible projects.

Projects are of the greatest value when there is a
correlation of many subjects.

Projects should meet the future as well as present
needs,

Extra-class activities often give project leads,
84 group project is superior to an individual projeot."a
éhar_e should be continuity or sequence in projects.

Real experiments should be carried on,

Socialized Recitation.

The method which received the highest recommendation as a

method of teaching adolescents, according to the analysis, was the

socialized recitation., This may be better understood if it is kept

in mind that the socialized recitation may also include forms of the

® €& 4 & ¢ & @

1, Minor, R., Opo Cit., p. 243,
%, Bagley and MacDonald, Standard Practices in Teaching, p. 101.
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questioning and project methods. It builds upon the natural in-

stineots of the adolescent, and appéals to group loyalty, and group

interest, as well as allowing for individual freedom and a certain

independence of thought., Every adolescent program should contain

elements of the socialized recitation., To summarize briefly:

(1)

(2)

(3)

(4)

(5)
(6)
(7)
(8)

(9)

(10}

The socialized recitation is the most natural means of
gstimileting interest in the acquisition of knowledge.
"There should be furnished in the classroom an oppor=-
tunity for ad?ptation to society with responsibility
for service.,*

‘Social unity is often obtained by friendly comtest.

The socialized recitation should be encouraged because
it provides a similar situation to real life.

Through the socialized recitation there is cultivated
a freedom of expression, spontaneity, and cooperation
and courtesy.

The socialized recitation encourages leadership by en-
couraging initiative and originality.

An orderly social group will work together to realize
& common purpose,

Working together depends upon thoughtful purposing ,co=
operation, economy of time, and individual endeavor.

The cooperative type of recitation stimmlates thought
by appealing to the social instincts.

wAs a rule socialized recitation should be limited to
content subjects rather than drill or expressional
lessons,. "2

Group 1n1;erest widens in early adolescence and "great
satisfaction results from working with others for a
common good,.%

* & & o ¢ & &

1. Minor, R., Op. Citc, p. 13.
2., Bagley and MacDonald, Op. Cit., p. 89.
S« Strayer and Norsworthy, Op. Cit., p. l.



(11) "Bgos!! cannot exist by themselves. If a class is work=
ing as a whole it forms a psychological unit. The
6lass should be integrated and challenged as a teach-
ing unit.

(12) ®To develop ideals of service possible situations must
be provided in which children work in cooperation with
each other, and measure success in terms of the contri=-

butionlthey make towards achievement of the common
good.”

D. Summary and Comclusions.
The adolescent revels in idealistic, productive imagery.

His dreams concern his own future, his service to his fellowmen, and
his hoped-for succesges. Strayer and Norsworthy summarizeé the trans-
ition years by saying,

®This is a period of transition when old habits are being

gcrutinized, when standards are being formuléted, personal

regponagibility is being realized and when ideals are being

made vital and controlling. . « » The transition period

should be characterized by an emphasis upon persocnal re-

sponsibility for conduet, by the developing og social ideals,

and by the cementing of theory and practice.”
Early adol8scence is & critical age, it is an age of herces, and hero-
worship, Tromsnce and dréms. It is an age when horizons begin sud-
denly to widen greatly. New opportunities are opening on every side,
and undreamed of problems are coming to the front. The adolescent
scarcely understands himself, but he looks eagerly at life and awaits
adventure,

It is evident from the preceding analysis that due to

adolescent'characteristics certain methods are more suitable for this

L] L] L ] L 4 L] L )

i. Strayer and Norsworthy, Op. Cit., p. 5.
2, Ivid., p. 179.



age than others. Beeause of the adolescent's enlarging span of
interest, loyalty to the group, and the influence of the group
opinion, the socialized recitation is extremely valuable. Projects
are of great importance becduse they afford opportunity for the
development of initiative, and demand a use of judgment. Activities
are important in any adolescent program because of the development
of the sense organs during adolescence, and the growing coordination
of mind with mmscle. Activities also allow for the use of the im-
agination, and assist in developing inward control,

Questioning makes use of the increased ability to reasonm,
and the young adolescent delights in tackling a problem from the
sheer joy of mental stimmlation., He also enjoys exercising inde-
pendence of thought. Because of the awakening consciousness of self
and the world around, and because of the eager, questioning nature
of the adolescent mind, no program for this age group would be com-
plete without including an opportunity for discussion. This not only
provides enjoyment, but also gives an opportunity for growth in ex-
preéssion, permits individual freedom, and at the same time fosters
an attitude of open-mindedness and courtesy. The discussion should
also include an opportunity for summarization and a eritical estimate.
The new interest in personal and practical religion, accompanied by
a mixture of faith and doubt, demands a careful establishment of
religious ideals and habits. In this process no one method is suffi-

cient, but for the most effective teaching there must be a combina-

tion of 2ll methods.
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CHAPTER 1V
AN EVAIUATION OF THE METHODS USED IN
PRESENT DAY MISSIONARY ETUCATION

A. Introduction.

The present chapter will attempt to evaluate the methods
being used in present-day missionary education, which were found in
2 survey of ehurch school curricula.l The basis for this evaluation
will be the recommendations made by leading writers on methodology,
relative to the principles of teaching adolescents. The principles
of missionary education must conform to the same principles of teach-
ing that govern amny classroom. The methods recommended by these
vriters are listed in reverse order of importance as follows: lecture,
memorization, questioning, expressional activity, discussion, project,
and socialized recitation.

Each of the five church school series will be evaluated
individually on the basis of these methods, and in suwmary there

will be a general discussion of missionary methods being used today.

B. ZEvaluation,
1. International Series,

In the International Series we find the emphasis laid on
expressional activity, which method takes the form of notebook, map,
handwork, and dramstization. Out of the 47 suggestions of method,
31, or approximately 66%, refer to expressional activity. This is a

L - . L L ] . L4

1. cf. Ghapter I1I.




significant percentage, and would be highly approved by modern edu-
cation. Eleven out of the 47 methods suggested are discussion.
These discusslons are of the question~discussion type, in Which the
thought and expression are stimmlated and carried on by the questiouns
of the teacher. This type of discussion depends upon the skill with
which the teacher is able to present his questions. The ef%ective-
ness of the question can only be judged by the response. Pictures,
as visual aids in arousing interest, are suggested 5 times. This is
helpful for stimulating the pupils interest, but it cannot overcome
poor methods of classroom conduct, so should not alone be depended
upon by the teacher. No opportunity is mede for memorization. This
is not so severe a fault as are some others, tut it is always well
to have some opportunity for memorization, because of the fact that
early adolescence is a period when the higher forms of memory are
being developed.

No project is mentioned. This may be considered a rather
serious omission, since missionary material is an especially fertile
field for project work,

No indications are given to the teacher of the value of the
gocialized recitation, and since this was classed as ome of the most
effective methods of teaching intermediates, the lack of its use is
a real Weakness. It is to be hoped that the teacher who is keeping
pace with, and is familiar with modern methodology, may add a great
deal to his teaching by way of initiating projects, and using the
socialized recitation,

The International Series is to be commended for its use of
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the expressional-activity program, but mich more benefit may be
gained by the suggestion and practice of other methods, The series
camot be considered to have fully met the needs of the intermediate

in relation to missionary education.

2., Constructive Series.

The Constructive Series was found to be greatly lacking in
suggestions of method, as it was also lacking in actual missionary
material. The only method found referred to is the question-discns-
sion, yet the questions as given in the texts, are factual rather than
of the type demanding the use of Jjudgment and critical faculties. The
series takes no account of the desire on the part of the adolescent
for activity and group participation, nor of the fact of the wealth
of material available and the need for missionary education., The
series cannot belconsidered as adequate in the field of missionary

material and method,

3« Abingdon Series.

Five specific methods are suggested in the Abingdon Series,
which are as follows: special reports, hand-work, dramatization, dis-
cussion and project. The first three may be classed under expres-
sional sctivity, each being suggested but once. ’The discussion method
is suggested three times, and the project method suggested once., 1In
view of the fact that there are only five lessons with any missionary
reference whatsoever, it may be concluded that the Abingdon Series
has given an excellent percentage of method suggestions. Expressional

activity and discussion are excelleat for intermediates. The recog-
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nition and allowance for project work is commendable. The extent of
success in the carrying out of the methods of course cannot be judged,
since it depends almost entirely upon the skill of the teacher.

The Abingdon Series may be considered to be making a defi-
nite and fairly successful attempt to meet the demands of modern
methodology, but the quantity of missionary material presented is

noticeably deficient,

4, The New International Graded Series,

Out of 156 lessons in this series, 28 contain missionary
material. In these 28 lessons, 29 suggestions are given for the
specific methods to be employed. Eleven of these 29 methods are sug-
geations for expressional aetivity, 10 are discussion method, 6 are
project suggestions and 2 suggest memorization. As these are analyzed
it becomes evident that the compilers of the New International Graded
3eries have borne in mind the essential characteristics of the adoles-
éent, and have based their suggestions upon these characteristics.

It has already been noted that expressional activity should find a

place in the intermediate program. In this series 38% of the methods
suggested deal with expressional activity. According to the basis of
evaluation the discussion is a natural and effective method of teach-
ing. This &8s provided for in this series by suggestions for diécussion.
Projects are of great value and interest to the growing adolescent.

The New International Graded Series gives 20.6% of the suggested

methods fo projects, It is agreed that some memorization is valuable

in an intermediate program.and it is evident that the New Internastional
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Graded Series recognizes this fact and allows for 6% memorization
work., One weakness lies in the fact that there is ho suggestion
made that the teacher attempt to provide for a socialized recitation.
In view of basis of evaluation this method should have been included.
From the foregoing analysis it may be concluded that the New ILnter-
national Graded Series has in & large measure met the demands of the

best current educational practice.

B, Scribner Series,

The fifth to be analyzed was the Scribner Series. Only 23
out of 168 lessons contain any missionary reference at all. Twenty
of these 23 are entire missionary lessons. For the 23 lessons, 38 sug~
gestions for method are given. Fifteen of these 38 methods are in
reference to expressional activity, the majority of which are hend
work suggestions. Pictures, for use as illustrative material, gre
also suggested 15 times. Five suggestions refer to the discussion
rethod, 2 refer to memorization and one to the project method,

Illustrative material is excellent for arousing interest,
but it canhot be considered as an adequate method for teaching, It
wonld have been adviasable if the project and discussion methods had
been used more extensively, and if there had been sowe inclusion, or
recognition of the socialized recitation. In this respeet the Scrib-
ner Series is weak. Its emphasis on method and its attempt to provide
the teacher with a manner of presenting the material, sre commendable.
It may be suggested, however, that it would have been advisable if
more attention had been given to the type snd quality of the methods

suggested,
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C. Summary.
In making a final summary and evaluation of the methods

suggeated for the teaching of missionary material, it becomes evident
that the expressional activity program plays & large part in present-
day adolescent migsionary instruction. For 89 lessons containing some
missionary material, 127 specific suggestions of method were given,

Out of these, 60, or 47.24%, were expressional activity. The discussion
was suggested 35 times, or 27.55%. Pictures to be used as illustra-
tive material, given 20 times, or 15.74%, the project 8 times, or 6.29%,
and memorization 4 times, or 3.15%.

" The expressional-activity method which had the largest pio-
portion of space devoted to it was made up chiefly of notebook work,
hand work, map work, and dramatization. According to the principles
of adolescent pedagogy, which were noted in chapter III, it is very
essential to have some form of expressional work included in the pro-
gram, the reason for this being the fact that the sense organs are
highly developed and the coordination of mind and muscle is increasing
rapidly. The teacher should use such expressional activity as will
not only develop these, but will also develop the critieal powers of
the pupils, and will be flexible enough to allow for individual de-
velopment and real thinking.

It is evident that the compilers of the church school series
bore in mind the fact that, "if adolescents are really thinking, they

1

need to have an opportunity for free discussion",” for they have made

1. Strayer and Norsworthy, How to Teach, p. 122.
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provision for discussion by assigning 19.6% of the suggestions to this
method. One danger may be noted, however.M This lies in the fact that
in 2 majority of instances the discussion was to be conducted by the
auestion-discussion method. The danger of this method becomes evident
in the fact that the questions may be of a purely factual type., This
would result in the simple recall type of recitation, rather than a
vital progressive discussion, Any discussion should provide stimm-
lation to real thinking, as well as an opportunity for evaluation and
critical estimate by the group itself. XNo provision was made for
Judging in the texts. A wise teacher would undoubtedly make an op-
portunity to include this, bput it would be much better to have such
suggestions noted, rather than leaving them to the doubtful ingenuity
of the individual teacher.

The field of missionary education is one which proves par-
ticularly fertile in producing *leada®. for projects, and in view of
this fact it seems a lamentable and unnecessary fact that only 6% of
the methods suggested were projects. It is no doubt due to the fact
that the compilers were unaware of the educative values of the project
me‘chod..1 In this respect the church school series revesl a wegkness,

Memorization wes given 3% of the space allotted to sugges-
tions for method, Too great a quaﬁtity of memorization material is
unadvisable, and yet it should not be entirely ignored. The church
school curricula may bhe commended upon its recognition of the value
of a certain amount of memorization.

Although it is possible to carry on a socislized recitation

¢ e s ¢ o o o

1. Cf. Chapter IIiI.



in almost any class, this does not imply that no skilled technique

is involved. To carry on a successful recitation of this type, demands
more skill on the part of the teacher thﬁn almost any other type of
recitation., It is very evident that the church school series have
made no suggeétions or provisions for this type of recitation, as

has been noted in the individual analysis of each series, It may be
added that much vélue would acerue by the inclusion of such sugges-
tions.

From the preceding summery it becomes evident that while
some attempt is being made to assist teachers by suggesating methods,
the suggestions are not adequate, Judged according to present stand-
ards of educational method, This is particularly true with reference

to such methods as the project and the socialized recitation.



CHAPTER V¥

GENERAL SUMMARY AND CONCLUSION



CHAPTER V¥

GENERAL SUMMARY AND CONCLUSION

‘ It has been the purpose of the foregoing study to deter-
mine the qﬁantity and evaluate the methods by which missionary mate-
' rial is being presented to adolescents in the church school. 1In
order to do this, representative series of church school curriculs
were selected. These were analyzed with a view to discovering the
amount and methods given to missionary material, and the findings
were tabulated. With reference to quantity it was found that only
eleven percent of the material presented, contained any missionary
reference.

In order to form a basis for the evaluation of the teach-
ing of the'missionary content of the curricula, modern text-books on
methodology for teaching adolescents were analyzed. The following
poihts, in sumary, resulted from the evaluation. While it was found
that & definite attempt was being made to assist the teacher by offer~
ing suggestions for methods of teaching, these suggestions centered
chiefly around two types of method, namely, expressional activity
end the gquestion-discussion. These in themselves are valuable in
teaching intermediates, but aceording to the basis of evaluation set
up, other methods are also found to be of great value and importance
in teaching this age group. The socialized recitation should be
predominant and the project method should be given a large place in
an adolescent program, The project method was scarcely touched upon,
and the socialized recitation as such was given no mention whatsoever,

although the teacher could choose to use this method.
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It becomes evident that neither in quantity nor in method
is missionéry education being adequately presented to the adclesc_ent
in the church schodl. The results of the foregoing analysis are sig-
nificant in that they reveal the present weakness of adolescent mis-
sionary education, They are significant for those interested in the
missionary education of the church because they make clear the lack
of coordination of missionary education with the regular church school
curricula, By failing to mske this coordination, there results a
failure in ina.king this an 1ntegrated experignce in the life of the
youth, The results are significant also to the Sunday school teacher
who is anxious to have the student's religious life well rounded and
complete in development. Every phé.se of the Christian experience
mst be presented to the student, and it is of essential importance
that the missionary spirit be fostered.

Already leaders in religlous eduncation have been asking
themselves the gquestion, “"Have we not at times pigéonholed missionary
edncation into detached, ﬁncorrelated organizations, and neglected
make it a recognized and vital part of every religious education cur-~
ricul'a?'.’l In so far as this has been done, missionary education
has failad to become a natural expression and necessary expelience
in the lives of church young people., The missionary enterprise will
always be an essential factor in the continued growth of the church.

Missionary material is not the type of material whieh is
found difficult to pfesent to the adolescent, because it is not dull

¢ 6 & & ¢ o @

1. Kerschmer, M. G., The Missionary Education of Intermediates, p. 14.
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and uninteresting. It may be tied up very effectively with his

natural instincts and desires. Kerschner has elucidated this very

adgquately in the following quoté.tion.-.

nSatisfy the adolescent's desire for reading about heroes who
can do things, by giving him biographies of missionaries, of
outstanding Christians of 8ll races, and of the great national
heroes of other lsmnds. Give outlet to his urge for adventure
by supplying him with tales of explorers, discoverers, mission-
aries and pioneers in the field of social service. When he
craves historical narratives, give him interesting accounts

of the history of the Christian church, and of the missionary
enterprise. When he expresses admiration for . + . the pioneer
tales of the early days, . . « place at his disposal equally
thrilling tales of the early 'pioneers of faith' in this and
other lsnds,."! ,

Mrs. Fahs, in an evaluation of literature, in the Biblical
World for May, 1906, ranks missionary biography as one of the beat
sources for reading material., She says,

"Missionary biographies have completely transformed the life
purpose and work of mundreds of men and women. It was the
stories of missionary heroism which his mother told him, and
the map of Africa on which his father traced the Jjourney of
Livingstone, then in progress, that fired the soul of Alexander
Mackay so that he gave his life for Africa, William Carey, on
his shoemaker's bench, read the story of David Brainard in the
woods of North America, and went forth to do the same things
for the people of India., The same biography sent Henry Martyn
to India and Samel Marsden to New Zealand.®

Shbuld one still question whether thé value of missionary
education is so great that it is necessary to give it an integral
part of the chreh sghool curriculum, he may consider Gates' list of
five definite values which result from missionary education. They
are as follows;

* & o & & o

1. Kerschner, M. G., The Missionary Education of Intermediates, p. 75.
2. Fahs, S. L., Mrs,, Missionary Biography in the Sunday School,
The Biblical World, May, 1906.
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(1) ®The people of Western nations need to acquire a more
Christian attitude. The right sort of missionary education will
go far toward establishing attitudes of cooperation and fellow-
ship in the spiritual enterprise of humanity.

(2) "An opportunity is furnished by missionary education for a
better kmowledge of Christian history.

(3) "Mhe knowledge which missionary education gives of world
affairs and the life and customs of other peoples is of great
value. .

{4) "Phe intimate relation between migsions and certain great
problems in which all peoples are vitally concerned, such as
world peace, racial problems, social, economic, and political
ad justment is a valuable contact to establish through mission-
ary education,

(5) "The opportunity missionary education gives to lead the

pupil into worthwhile activities_through mission study and
missionary service is valuable.®

In the light of the foregoing conclusions the church cannot
afford to zieglect the great task and opportunity which lies in this
field. Missionary education may be given perhaps in other organiza-
tions, although to a very limited extent. Yet the important fact re-
mains that missionary education must be presented as a vital and
integral part of the church school curricula, and should not be cast
into detached and uncorrelated organizations. It is only as it enters
into and becomes a vital part of the life of the intermediate that it

can effectively fulfill its part in the whole program of the church.

* L d . L4 * L) .

l. Gates, H. W., Missionary Bducation in the Church, p. 25.
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