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CHAPTER III 

PP..ACTIC.U, SUGGESTIONS FOR USE OF CREA'I'IVE RI-IYTI-il'IS IN 'l'HE 

EDUCATION PROGFUU1 

A. Introduction 

Chapter one of the thesis presents the findings on 

creative rhythms in secular education. Then chapter t-vJO is a 

comparison of the use of creative rhythms in Christian and secular 

education. Nmr in this chapter concrete suggestions will be given 

for the use of creative rhythms in G'hristian education. These 

suggestions may help one who is interested in using the art medium 

in Christian education to gain an understanding of hou to start 

using creative rhytruns. 

First the qualifications of the leader 1-Jill be discussed. 

This 1-Jill enable those interested to have standards for discerrnnent 

in securing a Hell-qualified leader. Follm-Jing t:bi s a presentation 

on selection of materials for creative rhythmic interpretation will 

be undertaken, and lastly examples of creative rhythms at the 

various age levels will be disclosed. 

As has been previously stated in the introduction to the 

thesis the works by lt:isk 1v"ill be the source for this chapter .because 

she is the only recognized authority in the field. 
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B. Securing Leadership 

1. Qualifications 

a. Spirituality 

The leader 1-vho is in charge of rhytl1.m:ic movement in the 

Christian education program, particularly when the interpretation 

w'ill be used for a worship service, has a great responsibility to 

those 1·Ti th vihom he Horks. This is so because the leader teaches 

more through his mm inner feeling than through any exact planned 

movements of worship. Characteristics of serenity, assurance, joy, 

outgoing concern, auareness, and devotion are all observed by the 

:members of -:~.he group Hho have a sensitivity to the instructor 1 s 

true inner spirit which is unconsciously revealed by the movement 

of the relaxed hands, the relaxed mouth, and the confiding tone of 
1 

voice. 

A leader can not be chosen primarily because of technical 

talent and ability because he may lack insight to discern the art 

medium as 2n instrument of religious experience. Therefore the 

spiritual qualification is eJ<..'"'tremely important; that is, the leader 

needs to be sensitive to the need for dignity and beauty in a church. 

The leader should also understand the objectives of Christia.n educa-

tion and thus endeavor to supply a spiritual ministry through the 

participating group Hhich should sense the leader's religious concern 

• 

1. 'G f. Hargaret Palmer Fisk, ttReligious Expression Through f'r.hytbra, u 

International Journal of Religiom; Education, Feb. 1952, pp. 9,34. 
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1 
in both the practice time and performance time. 

It is essential for the leader to have a dedicated soul 

in order that Christian cree.tions may be produced for one can not 

produce uhat one does not feel. llhen Christ is in the soul of the 

leader by love and the individual lives ,;ith Christ then his 1mrk 

has all the potentialities to radiate true Christian beauty and truth. 

Since it is difficult to be both an artist cmd a Christian a real 

Christia.."l discipline confronts the leader in order to reconcile 

these t·t-ro absolutes. The discipline, hov;rever, is obtainable ~-rhen 

the leader does not try to sever his artistic life from his Christian 
3 

life but rather unites them in the one purpose to glorify God. 

b. Creativeness 

Since the sacred dance cannot be reproduced satisfactorily 

from a form alread~r composed it should be choreographed by the group. 

Emv-ever, to accomplish a choreographed dance, creativity on the part 

of the leader is especially essential. The leader should enjoy 

creating and experimenting Hith various movements and patterns so 
4 

that the group too 1-ri.ll be challenged to do like1D.se. The leader 

should especially enjoy the creative 1·rork that goes into spiritual 
5 

interpretation. 

• • • 

1. Cf. Hargaret Palmer Fisk: The J>..rt of the Hh;ytbmic Choir, p. 31. 
2. Cf. 1-1argaret Palmer Fisk, 11 Heligious E::.>..rpression Through ?.hythm, n 

International Journal of Religious Education, Feb. 1952, p. 34. 
Cf. Fiargaret Palmer Fisk: The Art of the Rhyth..rnic Choir, p. 32. 

2 

3. Cf. Eargaret Palmer Fisk: The J!..rt of the P.hythmic Choir, pp. 31,32. 
4. Cf. ibid., P.P• 32,33. 
5. Cf. ibid., p. 34 
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c. Enthusiasm 

The leader must have enthusiasm for creative rhy-thms so 

that the group from him may also develop a deep interest and 

enthusiasm for it. He needs to be enthusiastic about all the de-

tails of a creative interpretation so that the finished result may 
1 

be the very best. 

d. Training in Teclmical Hatters 

In selecting a leader to do creative rhytDJns in the 

v2.cation church school, for ex2mple, a person home from college or 
2 

a mother who may have had some dance training 1-10uld be advisable. 

This is suggested because technical training is an essential re-

quirement for the creative rhythms teacher so that the leadership 

vdll be of good quality. Because so many universities and colleges 

and even some large high schools offer colrrses in modern dm1ce, the 

technique upon vrhich rhythnic interpretation is built, it will not 

be too difficult to locate a person 1vho hat> had some training in 

modern dance. 'J'here mc.y even be a recent college gra.duate vJho is 

attending the church and Hould be lJilling to help out in this 

capacity of service, either ±'or some special event, such as at 
3 

Christmas time, or perhaps for an extended period of' time. 

Tnere is a great need for technicall;y- trained church 

·Horkers in the art medium of rhythr.d.c movement. It has even been 

• 

1. Cf. ibid., p. 32. 
2. Cf. Eargaret Palmer Fisk, "Felloc,yship, Fun, anci l"reedom in 

Creative Novement, 11 Children's Religion, June 1952, p. 17. 
3. Cf. Hargaret Pal.ruer Fisk: The Art of the Rhyt,lullic Choir, p. 33. 
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said that Schools of Religious Education and Theological Seminaries 

need to introdnce courses in sacred dancing in their religious 

drar11a or music departments so that church leaders may be equipped 

Hi th all the necessary techniques c:nC. may thus be able to produce 
1 

rhytbr~..ic creations. 

2. Possibility of Co-operative leadership 

Because o:· the neeo. for more trained leaders in the field 

of religious dancing, and until this need can be supplied, i>.i:rs. Fisk 
2 

suggests: 11 i t rr..ight be v:riser to have a co-operative leader. 11 A 

leader in the church must a.dmi t that the art 1-Jill be experimental, 

and that someone ;d.ll be needed to help. Perhaps a college person 

or mother ':Tho has had a little training in dancing may not be the 

ideal instructor but her ideas, along 1·Ji th those of the participants 

and of the leader in chc:.rge 1dll all be united into a Horth•·<hile 
3 

piece of :rork. A step beyond this Koulcl be to have someone closely 

connected Hith th·3 Christic:m education program Hho has an im1er 

Christian experience uork i·Ji th a person skilled in the technique of 

modern dance. By a co-operative leadership of this ty-pe they could 

together present religious numbers that 1-;rould not be possible other-

vrl.se. This ty:_oe of leadership, of course, would be suggested only 

for directing a rhytbmic choir 1·:rhich participates primarily in 

• 

l. Cf. ibid., pp. 33,34. 
2. Cf. ibid., P• 33o 
3. Cf. ibid. 

Cf. }~argaret Palmer Fisk, liFellm·mhip, Fun, anci li'reedom in 
Creative Hovement, 11 Children's Religion, June 1952, p. 17. 
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1 
1·/0rship services. 

C. Selection of Hateria.ls for Use in Creative 
Rhythrric Interpretation 

1. Hynms and Songs 

Since Ers. Fisk has ·Harked principally 1·Ji th a rhythmic 

choir the greatest amount of suggestions for interpretation come 

in the area of hymns and songs because they are most often used for 

interpretation by the choir. 

a. Hyrnn and Song Suggestions for Iri:<Lar:'Les 

?he hyrms mid songs for primary age children are of a 

simple nature and of course should be those from their oHn back-

grm.md in the church school. One useful song at Easter time is 

11Nature Is EC',ster ;::;ongH '>Ihich may also be usee in the SUin..t!ler too by 

inserting that uord in the refrain. Other suggested selections are 

11All Happy Birds of Spring, 11 11 Sleep, Little Seed, n wi'is Happy Easter 

Day, 11 11 'l'he Seeds and l''lovJers are Sleeping Sound 'Till Easter Time, 11 

11 Gracious Spirit, Threll 1\ri th Ee, 11 11 For the Beauty of the Earth, 11 and 
2 

!!This is my rather r s ~-Jorld. II 

b. Hymn and Song Suggestions for Jmliors 

Juniors can do interpretive movements to rn.any of the 

selections suggested for primaries and then also for a great number 

of songs for just their mm age group. "There 1 s a ':Tideness in God 1 s 

1. 
2. 

Cf. J:.:argaret Palmer l<:Lsk: 
Cf. r:,B.rgaret PaL'1ler Fisk, 
Religion, April 1952, pp. 
Cf. Largaret Palmer Fisk: 

• 

The Art of the Rhytru1lic Choir, p. 33. 
11Nature 1 s Easter Song, 11 Children 1 s 
16,17. 

The .Art of the PJlytlunic Choir, pp. 50,51. 
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Eercy11 readily suggests stretching beyond thej_r oHn finite confines 

into an ext-rareness of the InfirLi.. te, and of stretching upHard beyond 

earthly existence. Another one along that line is 11 In Christ There 

is Ho East or Vest. 11 Further suggested hy.oms or songs for use 1·Jith 

juniors are: "Joshua Fit the Battle of Jericho, 11 11 A Day in tre 

Temple,tt using Cesar Franck's music for Psalm 150, ttJoy to the \Jorld," 

11Horship the Lord in the Beauty of Holiness, 11 11Gracious Spirit, dT:rell 
1 

Hith me, n and 11.All Creatures of our God and King. 11 

c. Hyrnn and Song Suggestions for Youth 

The youth in their interprets.tion may use such numbers as 

IFJorship the Lorcl. in the Beauty of Holiness, 11 11Jesus "\oTe.lked This 

Lonesome Valley, 11 liThe Lord's Prayer 11 by Ee.lotte, "Dear Lord and 

Father of Hanldnd, II 11 I \-J&J.t Jesus to \·Jalk 1~rith He, II 11 Take Ey Life and 

Let It Be, 11 11 Nobody Yillm,rs the Trouble I 1ve Seen, 11 and 11Jesu, Joy of 

H<:m 1 s Desiringn Bach chorale. 11 Jesus 1_.1alkeC:. This Lonesome Valley" 

and 11Jesu, Joy oi' Jlian 1 s Desiring 11 are particularly helpful in learn-
2 

ing the worshipful -vralk and run respectively • 

• 

1. Cf. Hargaret Palmer Fisk: 'fhe Art of the Rhythiilic Choir, pp. 
51,52. 
Cf. l·.Largaret Palmer Fisk, Hfl.eligious Expression Through Rhythm, 11 

International Journal of Religious Education, Feb. 1952, pp. 8,9. 
Cf. Eargaret Palmer Fisk, "Fellowship, Fun, and Freedom in 
Creative l'1ovement, 11 Children's Religion, June 1952, pp. 16,17. 

2. Cf. 1·ic.rgaret Palmer Fisk: The Art of the Rhythmic Choir, pp. 
8,ll,lh,l6,38. 
Cf. 1-iargaret PaJ.Jner Fisk, nspiritual Ther2.py Through Symbolic 
Lovement,H International Journal of Religious Education, Feb. 
1953, pp. 12-lh. 
Cf. l·1argaret P2.lmer Fisk, 11Let Your Faith Help You Relax, 11 Ad­
vance, Feb. 16, 1953, p. 14. 
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d. Hymn and Song :._:;uggestions fol~ the lThythm.ic Choir 

The rhytili~.ic choir uses varjing nunmers. Such selections 

as 11 Holy Art Thoun b;;r Hendel; 11 0 ~Toly Night 11 by Adolphe Adam; 11 Sanctusu 

by Gounod; 11\"forshj.p the Lord" by Eonsell; anci_ 11 Fs2.lm 1_5'on by Cesar 
1 

Franck are adaptable for processiona.ls. Nmnbers that are sloH and 

ree.dily interpreted by the choir are e.s follovrs: 11 ~·lhen I Survey the 

hTondrous Cro<;s, 11 Gregorian Nason; H}jy Faith Looks Up t,o Thee 11 by 

Lo-.;-;ell Hasan; 11Ave Earian by Schubert; 11 'fhe Lorci's Prayer 11 by Ealotte; 

HNoF Let Ever>J Tongue Adore Thee" by Bach; 11Jesu, Joy of F.c:..n's Desir-

ingn by Bach; 11.Agnus Dei 11 by Bizet; and nr 'Fonder as I ~-Jander, 11 

2 
Appalachian carol. 

Nmn.bers that have more musical variation and thus present 

more variation in rhythmic movement for the choir are as follo1;;s: 

11Cherubim Song11 by Bortniansk-y; "ii.ngels He Have Heard on High, 11 carol; 

11 Russian Easter Alleluiatr by A. E. Gaul; 11 Gloria in Excelsis Deo 11 and 

11 i\.1leluia11 by Ilozart; ancl 11~ve t'Jill be Eerr-.;r - Alleluiall by Praetorius -
3 

Eusic for dcmce - dramas from uhich the choir may interpret 

uarts c:.re: 11 Seven Last ~'!'ordsrr by '.l'heoci.ore Dubois; unu·::,hll by Cesar 

Franck; ~~'l'he Planets" by Gustav Holst; 11 In the Beginning" by Aaron 

Copland; 11Jererniah Symphony" by Leonard Bernstein; and 11 Jobll by 
L~ 

Roberta Bi tgood. 

l. 
2. 

Cf. 
Cf. 
Cf. 
(1-f' 
V.J.. o 

Eargaret Pa.lmer Fisk: 
ibid., pp. l!J,h4. 
ibid.' p. h4. 
ibid. 

'i'he Art of the Rh3rthrll:i..c Choir, p. 43. 
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The choir may during their practice sessions interpret 

many of the hynms tha.t -vrere suggesteci. for youth, juniors, <:md 

primaries. Christmas carols are also readily interpreted by the 
l 

choir and also by all a.ge groups. 

2. Psa1I11s 

'I'he Psall11s are a good source for interpretation by all 

age groups. Ps2.1Iil 22 has a Polish-Je1·rish selection Eli, Eli based 

on it that is usefu~ for childxen. Ers.Fisk also suggests Psalms 

23, 27, 100, 1L~9, and 150 as being ea.sy to use for interpretation. 

3. Parables 

The parables of the Bible take on ne1-1 life l·ihen c.hey are 

2 

e2..-perienced througa creative rhythmic movement. 'I'he parable of the 

Good ~a.'11ari ta.n is easily interpreted even by primaries. 'l'he Lost 

Sheep, The Prodigal Son, and The [;,':Lse ano. Foolish Virgins all lend 
3 

themselves to interpretation. 

4. People of the Dible. 

There are people in the Bible that may readily be used 

• 

1. Cf. ibicl. 
2. Cf. L:c>.rgaret ?almer Fisk, 11Spiri tual Therapy Through S;yr!lbolic 

Eovement, 11 International Journal oi' F?.eligious Education, Feb. 
1953, p. 13. 
Cf. Hargaret Palmer Fisk, 11Religious Expression Through rt...rwthm, 11 

International Journal of Religious Ed1..1.cation, Feb. 1952, p. 8. 
Cf. Ea.rgaret Palmer Fisk: 'Ehe Art of the .R..D.ythmic Choir, p. 45. 

3. Cf. Z..iargaret P2J_mer Fisk, n:aeligious E:x:pression Through rt...D.ythm, n 

Internationc.l Journal of fi.eLi.gious Education, Feb. 1952, p. 8. 
Cf. Eargaret Palmer }!]_sk: The Art of the Pllythmic Choir, pp. 5J,5h. 
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for interpretation in creative rhythms. Scenes from the stories 

oi' Joseph, Daniel, c:u1d Icuth, e.re nat:m~c:.l material for use :.:mc3. ;-rhen 

interpreted these people take on ne11 life for the performer. l'he 

lives of prophets also may be used in creative movement. LikeHise 

the book of Job has been adapted for use and the vJriting about Boaz 
1 

cu1d David's life all have been used in rh7brunic desie~. 

5. Other Dible Haterie.l 

The Beatitudes are another source for use in rhythmic 
2 

expres~~ion. TI1en the love chapter, I Corinthians 13, inay also be 

used for 
3 

interpretation. ~~e creation narrative in Genesis pro\~des 
h 

material th2.t may be used in symbolic movement. 11nother interpreta-
5 

tion may be uorked about 11 The Three l·12.F.fsn based on ,John 19:25. 

6. Elements of i'.Jatu.re 

For pre-school age children partic11J.arly the elements of 

nature a.re principally used for their rhythmic expressions. These 

are generally first talked 2.bout in the group to relate their 

creation to God. Then the children create their dances using them. 

Such things as raindrops, snm-Jflakes, clouds, and. sunbeams are used 

to portray weather. Then seeds, flo~·Jers, 1-mrms, cocoons or moths, 

1. Cf. l!Iargaret Palmer :Fisk: 'rhe Art of the RhythF,ic Choir, pp. 5h, 
76' 102' 103' 104. 

2. Cf. Eargaret Palmer Fisk, 11Religious E:x:pression 'l'hrough Rh;ytrilll," 
Interne.tional Journal of Religious Education, l''eb. 1952, p. 8. 

3. Cf. Eargaret Palmer Fisk: The Art of the Fi.hythnd.c Choir, p. 45. 
!.;.. Cf. ibid., p. 53. 
5. Cf. ibid., pp. 66,67. 
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butterflies, caterpillars, and birds of different types like the 

bluebird, ro"bin, and. cardinal are interpreted and used along 1-Ji th 

those thin~:;s pertaining to vmather to form a pattern or design by 
1 

the children. 

D. Suggestions for Costumes 

Children especially need something: ~co aid them in their 

interpretations because it helps them to get over being self-con.scious. 

Pre-school a.ge children like to hold something in their hands. Crepe 

paper of var:;ving colors may be used to help portray re.in, snow, or 

-vJind. Or the crepe paper may represent strearrts of 1-ater from the 
2 

rain or snm-J. Bird ;;dngs may be made of cloth of the appropriate 
3 

color for the birds being portrayed. Colorful scarfs may be pinned 

on the children's collars in back to aid them in comprehending the 

change from cocoon to butterfly. The children hang on to the ends 

of the scarfs 1-rhile portraying cocoons and let the scarfs trail be-
4 

hind them ~~Then they 2.re portraying butterflies. Long sticks may 

be used to symbolize trum.pets vrhen interpreting 11Joshua l'':i:t the 
~ .., 

Battle of Jericho." 

For the rhythmic choir of any age level Fisk recormnends 

• • 

1. Cf. I·Iargaret PaLmer Fisk, 11Nature 1 s Easter Song, 11 Children 1 s 
Religion, April 1952, pp. 16,17. 
Cf. Earge.ret Palmer Fisk, 11 Religious :!Expression 'l'hrough Rhythm, 11 

International Journal of Religious Education, Feb. 1952, p. 9. 
2. Cf. Nargaret Palmer Fisk, 11Nature 1s Easter 0ong, 11 Children's 

Religion, April 1952, p. 16. 
3. Cf. ibid., p. 17. 
4. Cf. ibid. 
5. Cf. Eargaret Palmer Fisk, 11 Fellm-rship, li'un, and Freedom in 

Creative Hovement,n Children's Heligion, June 1952, p. 17. 
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the use of gmm.s or some uniform type of costl.l.hle 1-1hich gives the 
1 

participants a feeling of self assuraDce. The design of the cos-

tume should be that i-Ihich 1-·rill add to the simplicity, grace, and 

dignity of the members of the choir. The skirt of the costume' 

should be quite long and have enough fullness to add grace to the 

dancer's movements. The cost~mes may be made out of such materials 

as sateen, unbleached muslin, and poplin. For most worship nu~bers 

white is a practical color to use, and overdrapes of varying colors 

may be added to change the color effect and the design of the costume 
2 

as a ·~<~'hole. Costumes of blue ano. gold are also effective for Hor-
3 

ship numbers. Hrs. Fisk describes the typical costume used by one of 

her choirs as having 11 a fitted waist, flared skirt, and long sleeves 
4 

that are either v..ride at the wrist or gathered. 11 

E. Examples of Creative Rh;ythms at Various Age Levels 

1. Pre-school 

Since a child's grasp of a thing comes through what he 

experiences in some form or another, it is possible to use this to 

teach them to lmo-vJ God ':iho seemingly appears to be beyond their 

comprehension. As the children study God's creation they experience 
5 

a joy vihich they associate 1-Ji th God. The children in the spring 

start thinking about seeds in the ground so they curl up on the floor 

1. 

2. 
3. 
h. 
5. 

Cf. llargaret Palmer Fisk, 11 Religious Expression Through RhytbmJ1 

International Journal of Religious Education, Feb. 1952, p. 9. 
Cf. Margaret Palraer Fisk: The Art of the Rhythmic Choir, p. 46. 
Cf. ibid., p. La. 
Ibid.' p. 46. 
Cf. Hargaret Palmer Fisk, 11Nature 1s Easter Song, 11 Children's 
Religion, April 1952, p. 16. 
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to be seeds. Then on a rainy day they take turns being seeds and 

raindrops, the raindrops of course help the seeds to grow-, thus the 

children that are seeds stretch out a little on the floor. The 

children that are raindrops may have crepe paper stremaers to 

trail alon2; to give the effect of rivulets or streams. Then some 

of the chilcken may take yellovr crepe paper and be sunbeams which 

also cause the seeds to grow, so the children that axe interpreting 

the seeds begin to grm,r up into a plant above the ground. All the 

time the children are doing their interpretations they are singing 

or music appropriate for the mood is being played, thus aiding the 

children in creating movements that are harmonious. Birds may be 

added to the pattern; -:-rorms may come cra-vrling out among the flm.,rers; 

2~d some children may be ca~llars that break forth from their 
1 

cocoons to become butterflies. 

After the children have interpreted these various elements 

of God 1 s creation then they may be seated and have prayer to thank 

Him for all He has made for them. Fisk 1vrites regarding an experi-

ence of this sort: 11 Those brief moments -Hhen the child senses a 

·wonder or felloi·IShip beyond himself are the beginnings of worship 
2 

experience.n 

2. Primary 

Some of the younger primaries may enjoy doing creative 

• 

1. Cf. ibid. pp. 16,17. 
2. Hargaret Palmer J:i'isk, "Religious Expression Through Rhytbm,n 

International Journe.l of Religious Education, Feb. 1952, p. 9. 
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rhythms about elements of nature. PsaJJn 100 is appropriate to use 
1 

vli th this age group. The hynm 11Gracious Spirit, dwell with me 11 has 

a stanza that is approp:biate for symbolic expression. On the w·ords 

11 Silent Spirit, dtv-ell 1-Ji th me I myself "t·tould silent be, 11 the primar-.r 

children may kneel or sit in their chairs w"i. th hands together and 

heads bovred.. Then on the line 11Quiet as the growing blade 11 they 

cormnence to reach up ,,iith their hands together in prayer position, 

as they think hoH quietly all plc>..nts grow. 111;Jhich through earth 

its uay has made, 11 leads them to continue raising their hands to eye 

level, a.."'ld if in a sitting kneel to rise to a high lmeel. Then 

11 Silently as morning lightll motivates ·the primaries to rise to a 

standing position 1rl. th their arms lifted high up above their heads. 

Lastly uputting mists and chills to flight 11 the children slm·rly let 
2 

their arms dmm as they think of the vronder of daHn and sunlight. 

Thus by this experience, -vli thout any theological discussion, the 

children have been refreshed by the time of quietness, of centering 

their thoughts on mystery, of reaching up in -vronder, and of return-
3 

ing to their present day experiences. 

3. Junior 

In all the interpretations given, 1-J:rs. Fisk stresses that 

they are only suggestions for a startine; point and no matter 1-1hat 

age, preschool or high school, the individual should be encouraged 

1. Cf. ibid.' p. 8. 
2. Cf. ibid., p. 9. 
J. C-" J.e ibid. 
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1 
continually to do his mm interpretations. Juniors especially 

enjoy interpreting Psalm 150 to Cesar l"rc:.nck 1 s music for the Psalm. 

The 23rd PsaJJn has also been interpreted by juniors, and this age 
2 

group has done an interpretation of the Beatitudes. "Joshua fit 

the Battle of Jericho 11 is a. favorite of the children for doing 

creative movement. The group is divided in half. One half of the 

group form the battlemented Hall of Jericho by stretching their arms 

out vertically at shou~der level and touch forearms oi' the ones on 

either side. The other half of the group are the trumpeters 1·rho 

blm·r their trumpets as the;r circle around the wall. For the first 

and second refrain Hearne tumbling downn is changed to 11 come tumbling 

dmmu and this allm:'!s a greater arnount of interpretation by the children 

as the He.ll cracks, shakes, and begins falling c. part. The trumpeters 

have more time for circling too, and then they stand victorious as 
3 

the wall has collapsed at the close of the song. 

One suggestion fisk makes for a group interpretation of 

11 This Is Hy Father's \'Jorld is that the group move slowly in a circle 

as follow-s: 

11 and round me rings 'rhe music of the spheres" - those in the circle 
breeJ( into turning planets. 
nThis is my Father's 1i·Jorld•• - circle design repeated 
11 I rest me in the thought 11 - group kneels 
110f rocks 11 - reach out 1·Jidely as if encircling a rock 
11 c:md trees" - look up, reach up, and rise 
11of skies - reach high, heads back 

1. Cf. ibid. 
2. Cf. ibid., p. 8. 
3. Cf. ibid. 

Cf. Eargaret Palmer fisk, 11 Fello-v:ship, Fun, and Freedom in 
Creative Eovement, 11 Children's Religion, June 1952, p. 17. 
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11 and seas 11 - lovrer arms, hands turned dmm 
11Fis hand the Honders v7rought 11 - look up, hands turned up, then 
lo~iered ag2.in on ui·rrought.ul 

In interpreting the 1~od Samaritarr1it should be kept in 

m.inci that t:L'lle must be allmved for creating rhythrnic patterns so ·chat 

it vrill not be m.erely pantom.ine. There should be a special rhythm 

for the beatin~ of the man 2nd the man should have time for reactions 

of -vn"i thing and_ tossing in a rhythmic pattern. Then each of the 

three men Hho approach the vrounded man should hc..ve distinctive 1-mlks. 

The 1·m1mded man should 1·7I'i the in the intervals betHeen the approach 

of each man ·who comes along. As the good Sa..111ari tan brings the 

Hounded man to the inn the mood is set for a climax 1d1ich automaticc..lly 

impels the children to identify themselves vii th the character and 
2 

actions of the Se.maritan. 

4. Youth 

l,J:rs. Fisk's suggestions .for interpretation for youth deal 

mostly 1-Ji th presentations by a rhythmic choir. In interpreting the 

Polish-Je-riish 11 Eli,Eli 11 -vrluch is based on Psalln 22 the group may 

start, as a deep ·well of discouragment. This is done by being close 

together in a group, a.ll reaching up, then loHering their arms into a 

pit of their mm making. One person interprets the shoriing of the 

Torah and the salute to the Torah. Another interprets Christ on the 

• • 

1. Cf. I-iargaret Palmer Fisk, 11 Fello-vmhip, Fun, and Freedom in 
Creative Hovement," Children's Religion, June 1952, p. 17. 

2. Cf. E:argaret Palmer Fisk: The Art of the R.hythwic Choir, pp. 
53,54. 
Cf. }:iargaret Palmer Fisk, 11 Religious Expression Through Rhythm, 11 

International Journal of Religious Education, Feb. 1952, p. 8. 
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cross as he stands with arms extended T·:hile the rest of the group 

crouch lovJ as he cries out nuhy hast thou forsaken me? 11 Then the 

group continues to portray their grovJing faith uhich they lm01-J comes 

frorn God alone. They may sing a closing hymn like 11Yea, the Lord 

is One" •·rhile they stand in a circle v;i th arms raised and faces 
l 

turned upHard. Youth enjoy interpreting 11~·Jorship the Lord in the 

Beauty of Holiness, 11 11 Jesus \:Talked This Lonesome Valley, 11 and 11 The 

Lord's Frayer 11 because these hymns have such a depth of feeling. 

Young people can enter into hyrm~1s such as these and thereby express 
2 

their deepest feelings and desires. The hymn °Dear Lord and Father 
3 

of I'1ankind11 has a stanza that is appropriate for rhytlL<n.ic movement. 

First, one is told to think of a concern they have anci to place it 

imaginatively on their palms ·which are turned upvmrd before them. 

Then to the Herds 11 Drop thy still dews of quietness 11 the head is 

slm-rly bent dmm anci the arms are lmiered as one commences to 1meel 

and then on 11 1 Till all our strivings cease. 11 the individual lets go 

ever<J tense muscle of neck, back, and arms and sinks to a lm·J lmeel 

lJi th hands resting on the floor. Follmd.ng this the line, 11 Take from 

our souls the strain P.nd stress, 11 suggests a movement of straighten-

ing up and the next line, 11And let 011r ordered lives confess, 11 brings 

on a movement of greater height so that one rises from a lmeeling position 

l. Cf. Hargaret Palmer Fisk, 11Spiri tual Therapy Through S;ymbolic 
Eovement, 11 International Journal of Religious Education, Feb.l9.53, 
pp. 13,14. 

2. Cf. ibid., pp. 12,13. 
3. Cf. Na.rgaret Pc.lmer Fisk, 11Let You.r Faith Help You Relax, 11 Ad­

vance, Feb. 16, 1953, pp. 14,1.5. 
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to a standing position 1·d.th arms raised up1·rard. Lastly on 11 The 

beauty of thy peace. 11 One just lets the arms dmm slo1-Jly until they 

rest at one 1 s sides i·7hile one continues to have one 1 s vision focused 

high. 

F. Summary 

This chapter purposed to present practical suggestions 

for a program of creative rhythms in Christian education. In order 

to use creative rhythms effectively in the Christian education pro­

gram it ·v.ras found that qualified leadership is essential. One of the 

leading qualifications for effective leadership is found to be 

spirituality. 'l'his is important so that the leader may project to 

the group that attitude o.f vJorshin and cdoration of God that is so 

necessary in the art. The leader must have a personal relationship 

to Christ. Other suggested qualifications were creativeness a..11d 

enthusiasm. These are necessary on the part of the leader so that 

he may elicit from the group these same characteristics which are 

so essential if a truly original rhythmic design is to be produced. 

Lastly it i-ias noted that the leader needs to be qualified in techni­

cal training. That is, the leader should lmm\T modern dance technique 

because creative rhythms are based on it. Hm·rever, there are fev-r 

people in the church ·Hho are technically trained in this field. 

Religious education schools are only beginning to offer religious 

-dance in their curriculum. Thus, an altern2.te plan has been sug­

gested by Hrs. Fisk. 'I'he plan is to use a technically 
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trained person along Hith a church leader. This combination is 

called co-operative leadership. 

The greatest 2-r11ount of material that 1vas suggested for 

rhythmic interpretation l·ras found to be hyrr..ns or songs. Specific 

sucgestions ~orere given for primaries, juniors, youth, and the 

rhyt:b.mic choir. The Psalms 1·Tere noted to be another source of 

useful m.aterial for creative interpretc;.tion, also the parables. 

It ·;;-ras disclosed that people of the Bible take on real life for 

cl<ildren as they interpret such characters as David, Joseph, Daniel, 

and Job, as Hell as others. furthermore it Has disclosed that the 

Beatitudes, the Creation narrative, the love chapter, I Corinthians 

13, and the 11 T'nree Earys 11 based on John 19:2.5 are other Bible materi­

als that are e.daptable for rhytr.mic expression. Lastly it Has 

found that for pre-school age children the elements of nature are 

most 2.ppropriate for them to use in creating patterns. 

Several examples ·were fmmd for varying age levels. An 

acc01.mt 1-:as given of pre-school age children interpreting in detail 

the Heather elements c01nbined 1rri th grmri.ng floHers, flyint; birds, 

craHling -vmrm.s, and shedding cocoons. For the primaries an illustra-

tion of the h;yrm 11Gr2.cious Spirit, dt·rell 1rrith me 11 1""as given in full. 

For the juniors an ex&llple of how to interpret 11 Joshua Fit the 

Battle of Jericho 11 -vras given. Another illustration for jtmior 

level vras the portrayal of 11This Is Ey Father 1 s 1-.orld. 11 The parable 

of the 11Good Sc:unaritan11 was another illustration found to be applicable 

for juniors. Then for youth an interpretation of Psalm 22 -v;as given • 
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Lastly, the hymn aDec..r Lord and Father of Eanldndn ·Has found to 

have movement suggestions that r:rould be useful for youth. 



CHAPTER IV 

SUl![t-iARY AND CONCLUSION 



CF..APTER. IV 

SmTI:W1.Y AND COl>l'CLUSION 

A. Summary 

In tl1is study a survey 1-1as made of the factors and values 

in creative rhythms in secular education. These ivere compared with 

those in Christian education. 'l'his vras done to discover hoH the 

meditun of eJ..rpression could more fully be used in the Christian educa­

tion program. Since the main concern for the thesis ;·~as in the area 

of bodily movement the main leading secular authorities consulted 

for that area 1-rere '>iaterman, Hartin, Dixon and DeLima, Hhile J:IJ.sk 

was the only authority to consult in Christian education. 

A survey of the primar-y sources of creative rhythms in 

secular education vras made as a background for the study in Chris­

tian education. In secular education the art Has found to be rel­

atively new and 1v-as generally combined with the ot,her arts in the 

curriculum for the teaching of it. Secular education has defined 

the terms for the art, Hhich is most generally referred to as rhyth:rnic 

movement. Next in the study basic forms of movement vJere noted and 

folloHing this, combinations of rhythmic movement i·rere disclosed. 

It Has fm.md that the voice and instruments of all kinds are used 

for accompaniment to the Hovements. In secular education the ve.lues 

found for the group \-Jere: vicarious experiences, group consciousness, 

sharing of experiences, maring of emotional capacities, and 

lessening of differences. The principal value for the tec:.cher 

-6h-
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1·Jas noted to be the insight and 1.:mdersta.nding acq1.1ired about the 

pupils. Lastly the ind5vidual values of cryst.odlization of 

learning, 1.mderstc.nO.ing of self, enrichJ.rtent of self, c.nci eA.'"Dress-

ine; of self Here revealed. 

':Tith this established, a survey of the book a.nd magazine 

articles on the llse of crec:_t.j_v·e rhytllJtlS in Christi2n ed.11cation 1,;as 

ThG findings in Chri:otic:n educc:,tion Here com:;:-arecL 1·:ith 

those in secular educs.tion. In the surve7 it "'.-TC:S disclosed that 

religious dance has eY.i~ted since the Church began and even before 

that in Old '!~estament times. Christj_an educa.tion h<:s 111ore terrrrs 

than secular ed,J.ca,tion beca.usc of the religious element. 'L'he 

basic form.s of nove:ment in Christi.::m education are sinilar to those 

in secular edu.cc:.tion. The movements of thc hands, the eyes~ the 

kneel, the lift, a.nd the ualk are a.ll added or chc:nged from secular 

education so that a. feeling of exc:.lta.tion may be produced. The 

study fmmd tha.t the rhythrnic variations in Christi<m educa.tion 

are forrned on the as those in secular eclL1c2.tion. That 

is_, 

in intens:._t~r, c.n.c:~ iJcric:;.tion in space pattern. The 2 ccoffi-oa.nilnent in. 

sec1.1lar anc Cbristic.n edJ.J.cation i::- t::e s2me, e~;:cept that the voice is 

gener2.lly used for re2.ding scripture or singinz in ChriEtj_a .. '1 

educ2tion, 1rhereas in secul<T educc:tion it ms.y be used to produce 

any audible sound. The values for crea.ti ve rhyth;Tis in Christian 

ech.Ication are the sc:Jne as those in secular education besides a11 

For the group the values are 

social grm·r'ch, therapeutic s.id, sharing of cree:ctions, group 
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cooper&tion, 211C:_ \ricariolls F"Ciri tllaJ experiences. The incli ·vid.t1al 

val11es c.rc r:~ersonal enricb.TilE.rrt; c,_dju.str::ent, t') "Slersonal Droblems: 
~ ' al1Cl 

.spirj_ t;J_EJ_ grov'tl: Fl:ic~: con::i:::ts of le.:u~ninc; of I'iblG content and 

hymns, cevelo-oment of selflessness, fc;llo:-rshil) -c:ith ~1oc1., deepened 

spiritual insight, and stimulus to Christi.sn living. 

On tb.e baeis of these t1·.:o surveys, end their comp2.rison, 

of creative rhyt:b .. ills. First the necess.s.ry leadership quCJ.lifications 

vrere fo1md to be spiritualtty, creativeness, enthusiasm., and 

training i11 tec1micc.l matters. Co -operc.ti ve J.es.dershi p Hc.s dis-

C1}_2sed c:.s c_ po~;sible altern&ti.ve plan j __ f no trained leader 1·Tere 

1i1atcr:L2l :fo1') t1E·e :i_J1 crec..ti "',re j_nter-

Fisl~ dependecl most on h~lli111S cu1.d 

so11gs for nGc.rl~r c:ll of tj_o c_.ze e:roups. 

t~e people o~C tl1e :Jible, ancJ. eleDient;: of no.t1J.re 11e1'"le L1so fotu16 to 

be c:.dr,_ptablc for interpreta.tton in creati-ve rl1ytbrrrs ~ :Several 

s11::gestions ~-;ere noted~ for u.se in costl1Irring. 

creative rh~rthn1s at various age le\rels 1-rere dis Cltssed" 

B. Conclusion 

}?rom the st:udy it 1-:ras noted tha.t crea~:.i ve rhytlrms are an 

ef.fecti ve art medicun to be used in the church prograr.1. The values 

for the use in ct,ristic:n educ;:•tion fo.r exceed those in 

ecl\.J.C8~tio11. Ll.SC 

ecl:cc-tion reve2led 

be t1.t.i]j_ zeC by 
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Christ.j_cn ed.llCD tion. !~t Dl ... 8S811t t.1l8 grec;.test (:.cvel.onrn.ent for the 

u.se of r11ytl"'.1n.ic ·il1terpretc_tior!_ j_n t.h.c chtJ.rch has been i11 tl1e area. 

of tl:ls rh;y-tlrnic choir, 1~hile clas:3room 1..1.2e of it ha:::: been almo:::t 

Yotlth great]_~T e11jo~r e:::cpresslng tl1emsclvcs raore co;J.pletel:r thrortgh 

Thel~e.fors t.J1e uc~e of it co·nld be c:.dapted fo:c~ ~;-ollth 

;·,1eetings or 2-. specis.l crea·::;i -ve rhyth.ms group co11ld be org;::nized 

for those interested in le2.rnins; and. developin:::; this art. 

Creatj_-ve rl13rtl~-r;'1S ver~t defin:l_ tely afford. oppoi .. t1J.Di ty J?or 

lcc.r11j_ng by do:_ng, thtJ.o 111c:~r oe used to impart rnc.n:;r o:f tt~e fc.cts 

the te2che:- 2J.l too often l::o.bors to put across b~' -vcrb2l teaching 

Eore Old Testa::lEm"c, and :rm-::- Testc:ment chara.cter portrayals, 

Christi<m ed1J.cation needs to 

ind:vidu2l 2.nd gr01.1p that may 

J~thoush Christian 

educ2.tion has been sloe·< in 2.cknouledging the v2.lues in the past, 

only ;:hen the 2.rt is enco1.ms.ged and tried by the key leaders in 

each church Kill this <:n·J2,.reness to values be completely mrakened. 

~~hese fc cts c~re borne ou.t by stc;.tcrnents b::r au.t!1ori ties in 

}~rs. ~!?is1;: t·Ti t~1 the rhytJ:.unic choir. Ralph Dcmgle.s I-Iy2lop, Professor 
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of TI~Lstoric2.l Theology, Pacific School of Religion, :'3erkeley, California 

says: 

A necr understand:l_ng of freedom of v~orship is iri1pc:.rted by ~·iarg2ret 
Fisl-:: and th.e R11ytl"'E1ic Choir. }IIore irn.portc.nt than an~r 1-:rords about 
-r-rorshin is the eXlJerience of this freedozn Gl-10~ its frllitso I have 
seen no e:A.lJerience comparable to that grined through ~::c.rticipation 
..,_:_n +.11i s v-."V'Io- -r'"'Y'f"l 1 '-"~~ ...... - ::.~).;.. b 0-l.li. 

11 I rejoice in :f:~e.rgaret Fisk 1 s portrayc;l of 1·:orship through body, mind 
2 

an.d. spirj_t. It projects grace, reverence and joy. 11 -v;as s2.id by 

I·Ic:.rgc.ret .Appleg2.rth. Likev~ise I~..oy Burkhc_rt has coiTJnented, it 

11 ••• is especially import2nt todc.y -v:hen people are re<:,ched more by 
~ _, 

~,Thc:_t they see the.-::1 by vhat they he2.r. u 

In co~1ch·.sion one finds tl2at crea.ti ve rhythms s.re 1wrthy 

of frtrt11er e:>.:nertmentatio11 in tha Christic:.n eclucc:.t:Lon progrc:rn. Through 

fJ~··broc~.der D~Se of the 2-rt in the Christian e0.1:tcc.tion prograr:1 tl1e I1ecliu.m 

of e::0ression 1rill prove itself. 

l. The Rhytl".cHic Choir, The J:i'j_rst Consrer;c;.tion&l Churcl-::., Tacom.:t 
"·Jashington, (folder). 

2. Ibid. 
? T'l--"i , _;. _,~.,J_O_., 



BIBLIOGRAPHY 



BIBLIOGRAPHY 

A. Books 

D'Amico, Victor: Creative Teaching in Art. Seventh ~dition, Inter­
national Textbook Co., Scranton, Pennsylvania, 1951. 

DeLima, Agnes: The Little Red School House. The Mao1ullan Co., 
Nf3"N York, 1943. 

Dixon, c. :Madeleine: The Power of Dance. The John Day Company, 
New York, 1937. 

Fisk, Margaret Palmer: The Art of the Rhythmic Choir. Harper and 
Brothers Publishers, New York, 1950. 

Lotz, Philip Henry: Orientation in Religious Education. Abingdon­
Cokesbury Press, New York, 1950. 

Martin, John: The Dance. Tudor Publishing Co., N~v York, 1946. 

Mason, Bernard: Drums, Tomtoms and Rattles. A.S. Barnes and Company, 
Nev; York, 1938. 

Shaw, Ruth Faison: Finger Painting. Little, Brown, and Company, 
Boston, 1934. 

Waterman, Elizabeth: The Rhythm Book. A.S. Barnes and Company, 
N~v York, 1937. 

B. Magazines 

Fisk, Margaret Palmer: "Let Your Faith Help You Relax." Advance, 
February 16, 1953. 

Fisk, Margaret Palmer: 
Movement. 11 

"Fellowship, Fun, and Freedom in Creative 
Children's Religion, Vol. 13, No. 6, June, 1952. 

Fisk, Margaret Palmer: "Religious Expression Through Rhythm." Inter­
national Journal of Religious Education, Vol. 28, No. 6, 
February, 1952. 

Fisk, Margaret Palmer: "Nature's Easter Song. 11 Children's Religion, 
Vol. 13, No. 4, April, 1952. 

Fisk, Margaret Palmer: "Spiritual Therapy Through Symbolic Movement. 11 

International Journal of Religious Education, Vol. 29, lifo. 6, 
February, 1953. 

-69-



C. Folder 

The Rhythmic Choir, The First Congregational Church, Tacoma, Washington. 


