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B. Securing leadership
1. Qualifications
a. OSpirituality

The leader who is in charge of rhythmic movement in the
Christian education program, particularly when the interpretation
will be used for a worship service, has a great responsibility to
those with whom he works. This is so'because the leader teaches
more through his own inner feeling than through any exact planned
movenments of worship., Characteristics of serenity, assurance, Joy,
outgoing concern, awareness, and devotion are all observed by the
members of the group who have a sensitivity to the instructor's
true inner spirit which is unconsclously revealed by the movement
of the relaxed hands, the relaxed mouth, and the confiding tone of

1
volice.

4 leader can not be chosen primarily because of technicel
talent and ability beczuse he may lack insight to discern the art
medium as an instrument of religious experience. Therefore the
spiritval qualification is extremely important; that is, the leader
needs to be sensitive to the need for dignity and beauty in a church.
The leader should zlso understand the objectives of Christisn educa-
tion and thus endeavor to supply a spiriiual ministry through the

participating group which should sense the leader's religlous concern

1. ©Zf. Hargaret Palmer Fisk, "Religious Expression Through =zhythm,"
International Journal of Religious Education, Feb. 1952, pp. 9,3L.
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1
in both the practice time and performance time.

It is essential for the leader to have a dedicated soul
in order that Christian creations may be produced for one can not
produce whal one does not feel. Uhen Christ is in the soul of the
leader by love and the individual lives uith Christ then his work

: 2
has all the potentialities to radiave true Christian beauty and truth.
Since it is difficullt to be both an artist and a Christian a resl
Christian discipline confronts the leader in order to reconcile
these two absolutes. The discipline, however, is obtainable when
the lesder does not try to sever his artistic life from his Christian

3
life bult rather unites them in the one purpose to glorify Cod.
b. Creativeness

Since the sacred dance cannot be reproduced satisfactorily
from a form already composed it should be choreographed by the group.
However, to accomplish a choreographed dance, creativity on the part
of the leader is especislly essential., The leader should enjoy
creating and experimenting with various movements andLPatterns S0

!
that the group too will be challenged to do likewise. The leader

should especlally enjoy the creative work that goes into spiritual

interpretation.

1. Cf. Margaret Palmer Fisk: The Art of the Rhythmic Choir, p. 31.

2. Cf. lMargaret Palmer Fisk, "Religious Expression Through Rhythm,"
International Journal of Religious Education, Feb. 1952, p. 3L.
Cf, liargaret Palmer Fisk: The Art of the rhythmic Choir, p. 32.
3. Cf, Margaret Palmer Fisk: The Art of the Rhythmic Choir, pp.31,32.
L. Cf. ibid., pp. 32,33.
5. Cf. ibid., p. 3k
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c, ZEnthusiasm

The leader must have enthusiasm for creative rhythms so
that the group from him may also develop a deep interest and
enthusiasm for it. He needs to be enthusiastic gbout all the de-
tails of a creatvive interpretation so that the finished result may

1
be the very best.
d, Training in Technical MHatters

In selecting & leader to do creative rhythms in the

vacetion church school, for example, a person home from college or
: 2
a mother who may have had some dance trazining would be advisable,
This is suggested because technical training is an essentisl re-
guirement for the creative rhythms teacher sco that the leadership
will be of good quality. Because so meny universities and colleges
and even some large high schools oifer courses in modern dance, the
technigue upon which rhythmic interpretation is built, it will not
be too difficult to locate a person who has had some training in
modern dance, There may even be a recent college graduate vho is
attending the church and would be willing to help cubt in this
capacity of service, either for some special event, such as at
3

Christmas time, or perhasps for an extended period of time.

There is a great need for technically trained church

workers in the art medium of rhythmic movement. It has even been

1. Cf. ibid., p. 32.

2. Cf. Mergarebt Palmer Fisk, "Fellowship, Fun, and Freecdom in
Creative liovement," Children's Religion, June 1952, p. 17.

3. Cf. Hargaret Palmer Fisk: The Art of the Khythmic Choir, p. 33.
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said that Schools of Religious Education and Theological Seminaries
need vo introduce courses in sacred dancing in their religious
drama or music departments so that church leaders msy be equipped
with 21l the necessary techniques anc may thus be able to produce
1

rhythmic creations,
2., Possibility of Co-operative leadership

Because of the need for more trained leazders in the field
of religious dancing, and until this need can be supplied, Hrs. Fisk

2
suggests: "it might be wiser to have a co-operative leader.™ A

-l
leader in the church must admit thet the art will be experimentel,
and that someone will be needed to help. PFerhaps a college person
or mother who has had a little training in dancing may not be the

nstructor but her ideas, slong with those of the participants

l.J-

ideal
and of the leader in charge will all be united into a worthwhile
3 .

piece of work., A step beyond this would be to have someone closely

connected with the Christian education program who has an imner

Christian experience work with a person skilled in the technique of
modern dance. By a co-operative leadership of this type they could
together present religious numbers that would not be possible other-

wise., This type of leadership, of course, would be suggested only

for directing a rhythmic choir which participates primarily in
f) Py

1. Cf. ibid., pp. 33,3hL.
2. €f, ibid., p. 33,
3. OCf. ibid.
Cf. Margaret Palmer Fisk, "Fellowship, Fun, and Freedom in
Creative MHovement," Children's Religion, June 1952, p. 17.
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1
worship services,

C. Selection of Materiasls for Use in Creative
Rhythmic Interpretation

1. Hymns and Songs

Since lirs, Fisk has worked principally with a rhythmic
choir the greatest amount of suggestions feor interpretation come
in the area of hymns and songs because they are most often used for
interpretation by the choir.

a. Hymn and Song Suggestions for IFrimeries

The hymns snd songs for primary age children are of a
simple nature znd of course should be those from their owm back-
ground in the church school. One useful song at Easter time is
"Wature'!s Zzster Zong" which may elso be used in the sumer 0o by

inserting that word in the refrain. ther suggested selections are

(1]

"A11 Heppy Birds of Spring," "Sleep, Little Seed," "Tis Heappy Easter
Day," "The Seeds and Flowers are Sleeping Sound 'Till Easter Time,"

"Gracious Spirdit, Dwell with le,” "For the Beauty of the Earth," and
2
"This is my Father's World."

b. Hymn and Song Suggestions for Juniors
Juniors can do interpretive movements to many of the
selections svggested for primaries and then sglso for a great number

o

of songs Tor just their owm age group. "There's z Wideness in God's

1. Cf. ¥argeret Palmer Fi
2. Cf, Hargaret Palmer Fisgk
Religion, April 1952, pp

k

sk: The Art of the Rhythmic Choir, p. 33.
sk, "Nature's Faster Cong," Children's

. 16,17,

: The Art of the Fhythmic Choir, pp. 50,51,

“

P

Cf, Hargaret Palmer Fis
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lercy’ readily suggests stretching bevond their own finite confines
into an awareness of the Infinite, and of stretching upward beyond
earthly existence. Another one along that line is "In Christ There
is Ho East or West." PFurther suggested hymms or songs for use with
Juniors are: "Joshua Fit the Babtle of Jericho," "4 Day in the
Temple," using Cesar Franck's music for Psalm 150, "Joy to the World,"
MJorship the ILord in the Beauty of Holiness,! "Gracious Spirit, dwell
1
with me," and "All Creatures of our God and King.!
¢. Hymn and Song Suggestions for Youth
The youth in their interpretstion may use such numbers as

Worship the Lord in the Beauty of Holiness," "Jesus Welked This

Lonesome Valley," "The Lord's Prayer" by Helotte, 'Dear Lord and
TFather of Hankind," "I Want Jesuvs to Welk with le," "Teke liy Life and
Tet It Be," "Nobody Knows the Trouble I've Seen," and "Jesu, Joy of

¥en's Desiring® Bach chorale., 'Jesus Walkec This Ionesome Valley"

and "Jesu, Joy of Man's Desiring" are particularly helpful in learn-
2

ing the worshipful walk and run respectively.

1. Of. Hargaret Palmer Fisk: The Art of the Rhythmic Choir, pp.
51,52.
Cf. Margsret Palmer Fisk, "Religious Expression Through Rhythm,!
International Journal of Religious Education, Feb. 1952, pp. 8,9.
Cf. Hargaret Palmer Pisk, "PFellowship, Fun, and Freedom in
Creative liovement," Children's Religion, June 1952, pp. 16,17.

2. Cf. Vergaret Palmer Fisk: The Art of the Bhythmic Choir, pp.
8,11,11,16,38.
Cf. Hargerelt Pelmer Fisk, "Spiritual ~he
Iovement, ¥ International Journal of Religi
1953, pp. 12-1l.
Ci. Hergaret Palmer Fisk, "Let Your Faith Help You Relax,' Ad-
vence, Feb. 16, 1953, p. 1lh.

rapy Through Symbolic
gious Hducation, TFeb.,
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d., Hymn and Song Suggestions for the fhythmic Choir

The rhythmic choir uses varying numbers. Such selections
as "Holy Art Thou" by Handel; "C Holy Wight" by Adolphe Adamj; “Sanctus®
by Gounod; "idorship the Lord" by ionsell; anc "Psalm 150" by Cesar

1

Franck are adaptable for processionals, Numpers that are slow and
readily interpreted by the choir are as follows: Mdhen I Survey the
wondrous Cross," Gregorian - Mason; iy Faith Looks Up to Thee" by
Lowell Hason; "ive Maria' by Schubert; "The ILord's Frayer!" by HMelotte;
How Every Tongue Adore Thee! by Bachs es Joy of lMan's Desir-
"How Let Every Tongue Adore Thee' by Bachj; "Jesu, Joy of lMan's Desir

4

ing" by Bach; "Agnus Dei! by Bizet; and "I Wonder as I “Wander,"
2
Appalachian carol.

Numbers that have more musical variation and thus present
more variation in rhythmic movement for the choir are as follows:
"Cherubim Song" by Boriniensky; "Angels e Have Heard on High," carol;
"fussian Faster Alleluia by A, R. Gaul; "Gloria in Excelsis Deo and
"Aleluia® by Hozart; and "de Will be ilerry - Zlleluia" by Praetorius -

3
Marryott.

Music for dance - dramas from which the choir may interpret
parts are: "Seven Last Words' by Theodore Duboisi ¥Ruth' by Cesar
franck; "The Planets" by Gustav Holst; "In the Beginming" by Adaron
Copland; "Jeremish Symphony! by Leonard Bernstein; and "Job" by

i
Robertsa Bitgood,

Cf. Mergaret Pslmer Fisk: The Art of the Rhythmic Choir, p. 3.
Cf. ibid., pp. L3,hL.
Cf. ibid., p. Lh.

Cf. ibid,

W o -
.

KAy
.
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The choir may during thelr practice sessions interpret

LY

many of the hymns that were suggested for youth, juniors, and

primaries. Christmes carols are alsc readily interpreted by the
1
choir and also by all age groups.
2., DPsalms
The Psalms are a good source for interpretation by all
age ~rouvd. Psalm 22 has a Polish-Jewish selection Eli, Eli based

on it that is useful for children. Iirs.Fisk also suggests Psalms

C.'

2
v to use for interpretation.

-

_;.)

27, 100, 11,9, and 150 as being eas

3. Parables
The parables of the Bible take on new life when they are
experienced through creative rhythmic movement. The parable of the

Good Samaritan is easily interpreted even by primeries. The Lost

Sheep, The Prodigal Son, and The ¥ise and Foolish Virgins all lend

3

themselves to interpretation.

L. People of the Bible.

There are people in the Bible that may readily be used

1. Cf, ibia.

2. Cf, Margaret Palmer Fisk, "Spl?lLLal Ther
FHovement," International Journal of Relig
1953, p. 13.

Cf. ¥argaret Palmer Fisk, "Religious Expression Through hythm,"
International Journal of Religious Bducation, feb. 1952, p. 8.
Cf. largaret Palmer Fisk: The Art of the Rhythmic Choir, p. LS.

3. Cf, Hargaret Pzimer Fisk, "Relizious Ixpression Through rhythm,”

Internationel Journsl of Feligious Education, Feb. 1952, p. 8.

v Through Symbolic
ous

rap 1
io Education, Feb,

Cf. Fargaret Falmer Misk: The Art of the Fhythmic Choir, pp. §3,5h.



for interpretation in creative rhythms., Scenes from the stories
£, o - 3

h, Deniel, and Ruvh, are natural material for use and when
interpreted these people teke on new life for the performer.  The

prophets also may be used in creabive movement. Likewise
the book of Job has bsen adapted for use and the writing sbout Boaz

1
and Davidls 1ife all have been used in rhythmic design.,

The Beatitudes are another source for use in rhythmic

2
expression, Then the love chapter, I Corinthians 13, may also be
3
used for interpretation, The creation narrative in Genesis provides

L
material that may be used in symbolic movement.  Another interpreta-

tion may be worked about "The Three Marys' based on John 19:25,
6. Ilements of Nature

For pre-school age children narticularly the elements of
nature are principally used Ffor their rhythmic expressions. These

N

bout in the group to relate their

Q,
jh)

are generally first talke

creation to God. Then the children create their dances using them.

Such things as raindrops, snowilakes, clouds, and sunbesms are used
g ps, > )

to portray weather. Then seeds, flowers, worms, cocoons or motvhs,

1. Cf. Hergaret Palmer Fisk: The Art of the Rhythmic Choir, pp. 5Sh,
76,102,103,10l.

2. Cf. Hargaret Palmer Fisk, "Religious Expression Through Rhythm,"
International Journal of Religious Hducation, Feb. 1952, p. 8.

3. Cf. Hargaret Palmer Fisk: The Art of the Fhythmic Choir, p. L5,
. Cf. ibid., p. 53.
S. Cf. ibid., pp. 66,67.
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butterflies, caterpillars, and birds of different types like the
bluebird, robin, and cardinal are interpreted and used along with

those things pertaining to weather to form a pattern or design by

g

ko]

the children.

D. Suggestions for Costumes

Children especially need something To 2id them in their

)

interpretations because it helps them to get over being self-conscious.
Pre-school age children like to hold something in their hends. Crepe
paper of varying colors mey be used to help portray rain, snow, or

wind, Or the crepe paper may represent sireams of water from the
2 .

rain or snow. Bird wings may be made of cloth of the appropriate
‘ 3

color for the birds heing portrayed. Colorful scarfs may be pinned
on the children's collars in back to 2id them in comprehending the
change from cocoon to butterfly. The children hang on to the ends

of the scarfs while portraying cocoons and let the scarfs trail be-
L

hind them when they are portreying butterflies., Iong sticks may

be used to symbolize trumpets when interpreting "Joshua Fit the
e

-~

Bavtle of Jericho.M

For the rhythmic choir of any age level Fisk recormends

1. OCf. Hergaret Palmer Fisk, "Nature's Easter Song," Children's
Religion, April 1952, pp. 16,17.
Cf. Yargeret Palmer ¥isk, "Religious Zxpression Through rhythm,"
Internationsl Journal of Religious Education, Feb. 1952, p. 9.

2. Cf. lMergaret Pzlmer TFisk, "Nature's Haster cong," Children's
Religion, April 1952, p. 16.

3. Cf. ivid., p. 17.

L. Cf. ibid.

5. Cf. Fargsret Palmer Fisk, "Fellowship, Fun, and Freedom in
Creative Movement,"” Children's Religion, June 1952, p. 17.
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the use of gowns or some uniform type of costume which gives the
1
participants a feeling of self assurance. The design of the cos-
tume should be thet which will add to the simplicity, grace, and
dignity of the members of the cholr. The skirt of the costume:
should be guite long and have enough fullness to add grace to the
dancer's movements., The costumes may be made out of such materials
as sateen, unbleached muslin, and poplin. For most worship numbers
white is a practical color to use, and overdrapes of varying colors
may be added to change the color effect and the design of the costume
2
as a whole. Costumes of blue anc gold are also effective for wor-
3
ship numbers. IMrs. Fisk describes the typical costume used by one of
her choirs as having "a fitted wailst, flared skirt, snd long sleeves

i

thet are either wide a2t the wrist or gathered.™

E. Examples of (Creative Rhythms at Various Age Levels
1. Pre-school
Since a child's grasp of 2 thing comes through what he
experiences in some form or another, it is possible to use this to
teach them to know God Who seemingly eppears to be beyond their

comprehension. As the children study God's creation they experience

5

a joy which they associate with God., The children in the spring
start thinking about seedsz in the ground so they curl up on the floor

- . . . . .

1. Cf. Hargaret Palmer Fisk, "Religious Expression Through Rhythmy'
International Journsl of Religious Education, Feb., 1952, p. 9.

2., Cf., Margaret Palmer Fisk: The Art of the Rhythmic Choir, p. Lb6.

3. Cf. ibid., p. L7.

. Ibid., p. L6,

5. ©f. Margaret Palmer Fisk, "Nature's Easter Song,'" Children's
Religion, April 1952, p. 16.



to be seeds, Then on a rziny day they take turns being seeds and
raindrops, the raindrops of course help the seeds to grow, thus the
children that are seeds stretch out a little on the floor. The
children that are raindrops may have crepe paper streamers to
trail along to give the effect of rivulets or streams. Then some
of the children may take yellow crepe paper and be sunbeams which
also cause the seeds to grow, so the children that are interpreting
the seeds begin to grow up into a plant sbove the ground. All the
time the children are doing their interpretations they are singing
or wmusic appro?riate for the mood is being played, thus aiding the
children in creating movements that are harmonious. Birds may be
added to the pattern; wWorms may come crawling out among the flowers;
and some children may be'cabzpillars that break forth from their

1
cocoons to become bubterflies.

After the children have interpreted these various elements
of God's creation then they may be seated and have prayer to thank
Him for all He hes made for ‘them. Fisk writes regarding an experi-
ence of this sort: "Those brief moments when the chilé senses a
wonder or fellowship beyond himself are the beginnings of worship

2
experience, ™
2. Primary

Some of the vounger primaries may enjoy doing creative

1. cCf. ibid. pp. 16,17.
2. Margaret Palmer Fisk, "Religious Expression Through Rhythm,"
International Journzl of Religious Education, Feb. 1952, p. 9.
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rhythms about elements of nature. Psalm 100 is appropriate to use
1
with this age group. The hymn "Gracious Spirit, dwell with me' has
a stanza that is approprtiate for symbolic expression. On the words
TSilent Spirit, dwell with me I myself would silent be,® the primsry
children may kneel or sit in their chalrs with hands together and
heads bowed. Then on the line "Quiet as the growing blade! they
cormence to reach up with their hands together in prayer position,
as they think how quietly 21l plants grow. "Which through earth
its vay has made,® leads them to continue raising ﬁheir hands to eye
level, and if in a sitting kneel to rise to z high kneel. Then
"Silently as morning light" motivates the primsries to rise to a
standing position with their arms lifted high up above their heads.
Lastly '"Putting mists and chills to flight" the children slowly let
2
their arms down as they think of the wonder of dawn and sunlight.
Thus by this experience, without any theologicsl discussion, the
children have been refreshed by the time of quietness, of centering

their thoughts on mystery, of reaching up in wonder, and of return-

g
3
ing to their present day exmeriences,
3. Junior

In 21l the interpretations given, Mrs, Fisk stresses that
they are only suggestions for a starting point and no matter what

age, preschool or high school, the individual shoulcd be encouraged

1. Cf' ibid', p. 8.
5. Cf. ibid., p. 9.
3. Cf. ibid.
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1
continuelly to do his own interpretations. Juniors especislly

enjoy interpreting Psalm 150 to Cesar Franck's music for the Psalm.

The 23rd Psalm has also been interpreted by Jjuniors, and this age
2
group has done an interpretetion of the Beatitudes. "Joshua Fit

the Battle of Jericho% is & favorite of the children for doing
creative movenent, The group is divided in half, One half of the
group form the battlemented wall of Jericho by stretching their arms
out vertically at shoulder level and touch forearms oI The ones on
either side. The other half of the group are the itrumpeters who
blow tﬁeir trumpets as theycircle around the wall. For the first
and second refrain Ycame tumbling down" is changed to "come tumbling

down? and this allows a greater amount of interpretation by the children

o

as the wall cracks, chakes, and begins falling apart. The trumpeters
have more time for cilrcling too, and then they stand victorious as
3

the wall has collapsed at the close of the song.
One suggestion Fisk makes for a group interpretation of
"This Is liy Father's World is that the group move slowly in a circle

as follows:

"and round me rings The music of the spheres' - those in the circle
break into turning planets.

"This is my Father's worldé® - circle design repeated

T rest me in the thought" - group kneels

"0f rocks" - reach out widely as if encireling a rock

"and trees" - look up, reach up, and rise

"of skies - reach high, heads back

o~ s o

1. Cf. ibid.

2. Cf. ibid., p. 8.

3. Cf. ibid.
Cf. lMergaret Palmer Fisk, "Fellowship, Fun, and Freedom in
Creative Movement," Children's Religion, June 1952, p. 17.
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"and seas' - lower arms, hands turned down

"His hend the wonders wrought" - look up, hands turned up, then

lowered again on ”Wrought.”l

In interpreting the'Good Samaritan'it should be kept in
wincé that time must be allowed for creating rhythmic patterns so that
it will not be merely pantomine., There should be a special rhythm
for the beating of the man and the man should have time for reactions
of writhing anc tossing in a rhythmic pattern. Then each of the
three men who approach the wounded men shoulc heve distinctive walks.
The wounded man should writhe in the inbervals between the approach
of each men who comes along. As the good Samaritan brings the
wounded man to the inn the mood is set for 2 climax which automatically
impels the children to identify themselves with the character and
2
actions of the Samaritan.
i, Youth
¥rs., Fisk's suggestions for interpretation for youth deal

nostly with presentations by a rhythmic choir. In interpreting the
Polish-Jewish "E1i,E1i" which is based on Psalm 22 the group may
start as a deep well of discouragment, This is done by being close
together in a group, &1l reaching vp, then lowering thelr arms into a
pit of their own making. One person interprets the showing of the

Torah and the salute to the Torah. Another interprets Christ on the

1. Cf. Margaret Palmer Fisk, "Fellowship, Fun, and Freedom in
Creative Movement," Children's Religion, June 1952, p. 17.

2. Cf. IMargeret Palmer Fisk: The Art of the rhythmic Choir, pp.
53’ Sh-b
Cf. Margaret Palmer Fisk, "Religious Expression Through Rhythm,"
International Journzsl of Religious Education, Feb. 1952, p. 8.
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cross as he stands with arms extended while the rest of the group
crouch low as he cries out "ihy hast thou forszken me?" Then the
group continues to portray their growing faith which they know comes
from God 2lone. They may sing a closing hymn like "Yea, the Lord
is One" while they stand in a circle with arms raised and faces
1
turned upward., Youth enjoy interpreting "Jorship the Lord in the
Beauty of Holiness,! "Jesus Walked This Lonesome Valley," and "The
Lord's Prayer" because these hymns have such z depth of feeling.
Young people can enter into hymns such as these and thereby express
2
their deepest feelings end desires., The hymn "Dear Lord and Father
3
of lMankind" has a stanza that is appropriate for rhythmic movement.
First, one is 1told to think of a concern they have anc¢ to place it
imaginatively on their palms which are turned upward before them.
Then to the words "Drop thy still dews of guietness' the head is
slowly bent down and the arms are lowéred as one commences to kneel
and then on "'Till a1l our strivings cease. the individual lets go
every tense muscle of neck, back, and arms anc sinks to a low kneel
with hands resting on the floor. Following this the line, "Take from
our souls the strain and stress," suggests a movement of straighten-

ing uvp and the next line, "And let our ordered lives confess,'" brings

on a movenment of greater height so that one rises from a kneeling position

1. Cf. largaret Falmer Fisk, "Spiritual Therapy Through Symbolic
Movement, " International Journal of Religious Education, Feb,1953,
pp. 13,1kL.

Ccf. ibid., pp. 12,13,

Cf. Margaret Pelmer iisk, "Let Your Faith Help You Relax," Ad-
vance, Feb. 16, 1953, pp. 1k,15.

Lo N
.
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to a standing position with arms railsed upward. Lestly on "The
beauty of thy peace.! One Jjust lets the srms dowm slowly until they
rest at one's sides while one continues to have one's vision focused

high,
F, Sumary

This chepter purposed to present practical suggestions
for a program of creative rhythms in Christian education. In order
to use creative rhythms effectively in the Christian ecucation pro-
gram it was found that gualified leadership is essential, One of the
leading quelifications for effective leadership is found to be
spirituality. This is important so that the leader may project to
the group that attitude of worship and adoration of God that is so
necessary in the art. The leader must have a perscnel relationship
to Christ., Other suggested qualificztions were creativeness and
enthusiasm, These are necessary on the part of the leader so that
he may elicit from the group these same characteristics which are
so essentizgl if a truly original rhythmic design is to be produced.
Lastly it was noted that the leader needs to be qualified in techni-
cal training. That is, the leader should know modern dance technigue
because creative rhytlms are based on it, However, there are few
people in the church who are technically trained in this field.
Religious educatlon scheols zre only beginning to offer religious
dance in their curriculum. Thus, an alternate plan has been sug-

gesbed by lrs. Fisk. The plan is to use a technically
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trained person along with a church leader. This combination is
called co-operative leadership.

The greatest aﬁouni of material that was suggested for
rhythiic interpretation was found to be hymns or songs. Specific
suggestions were given for primaries, juniors, youth, and the
rhythmic choir, The Psalims were noted to be another source of
useful material for creative interpretation, also the parables.

41

the Bible take on real life for

—

t was disclosed that people of
children as they interpret such characters as David, Joseph, Daniel,
and Job, as well as others. Furthermore it was disclosed that the
Beatitudes, the Creation narrative, the love chapter, I Corinthiens
13, and the "Three larys" based on John 19:25 are other Bible materi-
als that are adaptable for rhythmic expression., Lastly it was

found that for pre-school zge children the elements of nature are
most eppropriate for them Yo use in creating patterns.

Several examples were found for varying age levels. in
account was given of pre-school age children interpreting in detail
the weather elements cormbined with growing flowers, flying birds,
crawling worms, énd shedding cocoons., For the primaries an illustra-

tion of the hymn "Gracious Spirit, dwell with me" was given in full,
Tor the juniors an exemple of how To interpret "Joshua Fit the
Bettle of Jericho was given. Another illustration for Junior
level was the portrayal of "This Is Iiy Father's World." The parable

of the'Good Samaritan" was another illustration found to be applicable

for juniors. Then for youth an interpretation of Psalm 22 was given .



w53m

Lastly, the hymn "Dear Lord and Father of Hankind" was found to

Lo

have movenment suggestions that would be useful for youth.
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SUMMARY AND CONCLUSION



CHAPTER IV
SUMMARY AND COKCLUSICH

.

A, Summary

In this study a surVéy was made of the factors and values
in creative rhythms in secular education. These were compared with
those in Christien education. This was done to discover how the
mediwn of expression could more fully be used in the Christian educa~
tion program. Since the main concern for the thesis was in the area
of bodily movement the mein leading secular autvhorities consulted
for that area were Watermen, Martin, Dixon and Delima, while Fisk
was the only authority to consult in Christian education.

A survey of the primary sources of creative rhythms in

A
secular education was made as a background for the study in Chris-
tian education. In secular education the art was found to be rel-
atively new and was generally combined with the other arts in the
curriculum for the teaching of it. Secular education has defined

the terms for the art, which is most generslly referred to as rhythmic

[}

movement, Next in the study basic forms of movement were noted and
following this, combinations of rhythmic movemsnt were disclosed.

It was found that the voice and instruments of all kinds are used

for accompaniment to the movements. In secular education the values
found for the group were: vicarious experiences, group consclousness,
sharing of experiences, & aring of emotional capacities, and

lessening of differences. The principal value for the teacher
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was noted to be

puplils. TLastly

learning, wndersten
ing of self were revealed.
With this esteblished, a survey of the book and magezine

O

articles on the uss of crestive rhythms in

L - m L3 1~ ] 3 o~ ,:. ca
undertaken., The findings in Christien educa

those in seculsr educetion. In the survey it was disclosed that

religious dance has existed since the Church began and even before

that in €01ld Testement times., Christizu educetion hes more terms

he movements of the hands, the eyes, the
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kneel, the 1ift, and the welk are 21l added or chenged from secular

edvucation so that a2 feeling of exeltation may be produced. The
study found thet the rhythmic veriations in Christisn education

are formed on the =ame besis as those in secular education, That

is, rhythmic variations are produced by veriation in time, veriation

L. . s . y T . .
in intensity, end verisgtion in space pettern, “the azccompaniment in

enerally used Tor reading scripture or singing in Christian
education, whereas in secular education it may be used to produce
any audible sound. The wvelues for creative rhythms in Christien

education zre the gzme as those in secular edvecation bhesides s11
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the many spiritual types of velues.

social growth, therapeutic sid, sharing of creations, group
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of Historical Theology, Pacific School of religzion, Berkeley, California
Says:
A new understanding of freedom of wors?
Fisk an ic Choir. More impor
worship ‘e“1exce of this freedo
een no rience comparabls to that gei

. s
1n TnLs

",..1ls especially importent today when people are reached more by

they see than by what they hear.!
In conclusion one finds that crestive rhythms are worthy
of further experimentation in the Christian education program. Through

the medium

8 broader use of the art in the Christian educet

1. The Bhythmic Cholr, The First Congregational Church, Tacoma
Yashington, (folder).
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