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INTRODUCTION



CHAPTER I,
INTRODUCTION

A, Statement of the Problen,

One of the most prédomihant’” influences in Amere
ican thought today 1ls the experimental humanlsm of John
Dewey;. It opposes theistiec belief and therefore ereates
an urgent need for studles which will clarify the lssues
between 1t and the Christlan faith., To some extent such
gstudies have been made, and it is with them that this the=
sis concerns 1tself in hope of securing further clarity.
The task at hand 1ls to discover the criticisms of the phile
osophy of Dewey which have been made from the Christian
point of view; to summarize them concisely; and to detere
mine, by a comparative study, which of them are most empha-

sized by these Christian thinkers,

B. The Importance of the Problem,

Such a study as this may be considered important
because of the extent and strength of the influence of Dewey,
Af for no other reason. Hls career to date as an educator
and philosopher has extended over a period of fifty years,
His influence has reached far through the prestige of the
University of Chicago and Columbla University, the two
schools in which most of his work has been done, which are
outistianding universities in America, Hls writings have been
80 voluminous, and the attehtion gliven to him in the writ-

ing of others so great, that a listing of his bibliography

e
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in 1929 comprised a falr sized volume, The entire fleld

of public educatlon has been greatly affected by his thinke
ing., It has been claimed that nlnety percent of the teache
ers today are influenced by him, Further, Dewey's influence
as & phllosopher 1is generglly recognized, Eﬂgar'sheffield
Brightmen has spoken of him as "America's greatest philoso=
pher.“zy ameriean religious education sﬁows many evidences

of his influence., Geprge albert €oe, in the foreword of his
book, A Social Theory of Religious Bducation, acknowledges

his indebtedness to Dewey for the theories he presents in
that book;3

This stiudy may further be considered important
because reactions to the philosophy of Dewey are at the prese
ent time forthconing, arising*parti&ulafly in the minds of
Ghristian thinkers., 4 coneise presentatlon attemptling tio
cover this fleld of reactlon to bewey should be of wvalue,
and should make comparisons possible whlch will lsolate cer-
tain eriticlsms as representative of the Chrigtlan positlon
relative to vewey's philosophy.

The»stu&y at hand may further be considered impore
tant because of the results it should yield, It should
elarify the values and weaknesses of the Dewey'phllosophyk
It should point out the emphases in 1t which contradlct ese

*****

1 Thomas and Schneider, A Blbliography of John Dewey, New
York, Columbia University Press, 1929, 151 pp.

2 B, S. Brightman, "Review of The Quest for Certainty,"
Religious Bdueation, January, 1930, p. T4.

3 ¢f,, Coe, G, A., A Social Theory of Religious Education, p.x.
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gentials of the Christian faith, And it should call atten-
tlon to those which are in harmony with Christlanity and can
be incorporated into Christian living.

¢. Sources of Study.

The sources of this study are the works of Christ-
lan critiés of Dewey, Herman Harrell Horne was chogen at
the outset as one of the critics to be studled because of
the extent of the work he has done in evaluating Dewey's
point of view., To date he has published three criticlsms
of Dewey which are considered significanti They are: The
Philosophy of Edueation, Revised Edition, 1927, which de-
votes a chapter to a eriticism of pragmatismg John Dewex's
Philosophy : Especialiy The Quést for Certainty, a ménograph

eriticizing Dewey; and The Democratic Philosophy of Educa-
tion, aniexposition and eriticlsm of Dewey's book, Democracy

and Education. Having chosen Dr. Horne on the basis of the

work he has done, his advice was sought 1ln the selectlion of
the other eritiecs, In an interview, he was questloned as

to the outstanding erities of Dewey, He referred to Walter
Albion Squires! book;yﬁaligious Edueaﬁion and the Dewey Phile

osophy, which is yet in manuscript form; to #illiam Ernest
Hocking's treatment of pragmatism in his book, ‘Eypes of Phile

080 /;- and, to mdgar Sheffleld Brightman'®s boék, The Probs

lem of God; In Brightman's book rererence is made to his

eriticism of Dewey's The Quest For Gertainty in Religious

Edueation for January, 1930. Since this article offers a

more elaborate statement than is made in The Problem of wod
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it 1s also included as a source of study,.

D, lMode of Precedure,

There are two main steps in the procedure of this
study, The Ffirst is to analyze the writinge eriticizing
Dewey?s philogophy from tﬁe Christlian polnt of wview and to
preseﬁt the specific eriticisms they advance, +the second
gtep 1s to summarize these eriticisms in concise statements,
and by comparison of the objectionsg offered by the four men
studied, to isolate those which are major. Eacﬁ eritic's ob-
Jeetlons will be summarized as they are presentéq,and é come
pariscn ilsolating the outstanding objections willl be made
after all the criticisms have been outlined, In the conclude
ing chapter the investigator will be in a position to offer
certain observations with reference to each ceriticds.reaction
to vewey; to suggest what, ln Dewey‘'s phllosophy, Christian
people may wlsh to reject and what 1ﬁeorporate in Chrigtian
thought and life; and finalxg'to point to further lines of
investigation growing out of this study.



CHAPTER II.
THE CRITICISMS OF THE ?HILOSOPHY OF JOHN DEWEY
ADVANCED BY EDGAR SHEFFIELD BRIGHTMAN



CHAPTER II.
THE CRITICISMS OF THE PHILOSOPHY OF JOHN DEWEY
ADVANCED BY EDGAR SHEFFIELD BRIGHTMAN
There-are two sources for the study of the criti-
cisms of Dewey's philosophy made by Edgar Sheffield Brightman,
One 1is his book, The Problem of God, and the other is his

"Review of The Quést fop,certainty,” one of three articles

in a symposium on that book published in Rel;gious Education
for January, 1930§ The :espective criticisms found in each
of these discussions will be presented and then summarlzed
in a series of propositions which crystalize Brightman's
objection to the philosophy of Dewey. ‘

A. Analysis of the Criticism in
The Problem of God.

The mentlion which Brightman makes of Dewey in this
book 1is in the chapter entitled "The Substitubies for God,"
Because of this it is to be expected that_his remarks about
Dewey will be relative to theistic belief, Such is the case
ag evidenced in the criticisms which follow:

Flrst in this discussion of Dewey's philosophy,
Brightmen contends that Dewey's metaphysics<is'more in har-
mony with theism than with traditional atheism., This state-
menﬁ 1s based on the interpretation that Dewey rejects skep-,
ticism, materiallism, and mechanism, together with traditional
realism and idealism; that he regards nature as intiraction;

and, that he finds purpose to be a natural category.
* % B ¥ »

1 ¢f., Brightman, E, 8., The Problem of God, pp. 54=55,
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In the second place, Brightman contends that Dewey
is so concerned avout avolding dogmatic belief in @God that
he does not consider sccepting God as & working hypothesis,
Brightman arrives at tnis conciusion as a result of follow=-
ing on from the interpretatlion of Dewey's metaphysics Just
referrea Lo, e asgserus tunat 1w mignt Be expected of Dewey
0 "have sympathy with tne essentlal heart of theism whieh
1s tue faith taat human valueslsﬁand in living relation with

a source of vaiue beyond man," He calls attention to Dewey's

expression in Human Nature gnd Conduet, that religion is

"the freedom and peace of the individual as a member of an
2 :

infinilte whole," as repregsenting a very close approach to

belief in God. Then he refers to the guarded statements in

the Bleventh Lecture of The Quest for Certainty. Here Dewey

speaks of rellglon as "a sense of the possibilities of ex-
istence and ...... devotion to the cause of these possibile
1ties;“3 Brightman regards the statement, "a religious at-
tltude would surrender once for all commitment to bellefs
about matters of fact,"3 introduced later in the paragraph,
ag being intended to make clear that “devotion to the cause
of these possibilities™ does not refer to God, For this
reason Brightman assumes that Dewey's concern to avoid traw
ditional thelsm is one of the elements in his temperament

'® ¥ ¥ ¥ »

1 Brightman, E., S., The Problem of God, p. 55.

2 ¢f., Ibld,, p. 55., See also Dewey, John, Human Nature and
Conduet, pp. 331-332,

3 ¢f., Ibld., p. 55., 8See also Dewey, John, The Quest for
Certainty, pp. 303-304, o
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which keeps him from accepting God as a working hypothesis,
In the third place, he contends that Dewey contrib-~
utes more by way of substitutes for God than most traditional
doubters of thelsm do because he 1is more concerned to make
a case for experlence than he 1ls to refute theism.2 This is
largely Jjustified by the substance of the two coneeptibns of
religion referred to above, In the firé@,reference is made
to "an infinite wh.olej‘3 and in the second, there is a positive
element expressed in the term,"the possibilitles of existence;”4
~ In the fourth and last place, Brightman contends
that Dewey's view of God falls short because it is based on
an 1hterest in only one aspect of personality. Its basic in=
terest is in the will rather than the whole thinkling, feeling,
acting self, Thls eritlcism 1s the mogt direct one made by
Brightman and in it he 1s not only eriticlzing Dewey bul
Lippmann, Russell and Neltzsthe '#ith Whose:zubsiltbbes for
God he is also dealing in this chapter, Hls statements are
most_cogent and therefore attempt at paraphrase will nok be
made, He says:
What we have here is an analysis of personality
Into abstractions, Every view which 1s based on
an interest in one aspect of personality, taken

by 1tself apart from the whole personal life,
leads to an abstract and incomplete view of what

* ¥ ¥ R ¥

1 ¢f,, Brightman, E. 8., The Problem of @od, pp. 55-56.

2 Cfo’ Ibido, ppo 56‘5?0
3.¢f., Ibid., pP. 55., See also Dewey, John, Human Nature

and Conduct, pp. 331-332, ,
. 4 ¢f., Ibid., p. 55.; See also Dewey, John, The Quest for
Certainty, pp. 303-304,
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religion is and, on account of 1its inadequate ba-
sls, arrives at an lnadequate God, If we are to
find out the truth about religion or about God,
we must take all of the evidence into account.,
The evidence with which we start iIn religious ex-
perience 1s not feeling alone or thought alone

or will alone, but it is the whole self, the
feeling, thinking, willing person., If we sgtart
by examining the full evidence of human person-
ality, it may be that clear thinking will compel
us to arrive at a conception of a divine person-
ality. 1l

B. Analysis of the Criticism in “The Review
of The Quest for Certainty."

Pirst in his criticism of The Quest for Certainty,

Brightman contends that Dewey falls in not applying his em-
piricism to religion, This eriticism is made in the intro-
ductlon of the article and appears again with variations In
the discussion, The argument 1s that Dewey sketches human
and cosmic development as it appears in the light of secular
experlence and applies his results to religlous experience
and belief without having examined them in the same way as
he has secular experience;2

In the second place, Brightman contends that Dewey's
coneeptlions of religion are unempirical and abstract, Here
two of Dewey's statements about religion are referred to
but the criticism 1s chlefly based on the one already men=
tioned which makes "the possibilities of existence" the ob-
jeet of worship, Brightman objects that this conception

*® ¥ % ¥

1 Brightmen, E. S., The Problem of God, p. 58.

2 ¢f., E. 8. Brightman, "Review of The Quest for Certainty,"
Religious Education, January, 1930, D. Ti.

3 ¢f,, Ibid., p. T4., See also Dewey, John, The Quest for
Certainty, pp. 47, 303.
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makes "every consideration of possible future changes a re-
ligious experience;"l

In the third place, Brightman holds that Dewey
seens to be inconsistent in his conceptions of religilon,
This again 1is based on the conception of religlon to which
references have already been made. It 1s as follows:

A sense of the possibilities of existence and ces
ves B devotion to the cause of these possibilities

time..o..................... a religious attitude
would surrender once for all commitment to beliefs

about matters of fact, whether physical, social or
metaphysical, 2

Brightman points out that "devotion to the cause of these
possibilities™ approaches somewhat the ldea of God and rege
ognizes partially the objective realism of religion, But
over against this it 18 pointed out that Dewey denles the
importance of personal relation to God and gives no placé in
the religious attitude for commitment about matters of fact,
Yet it cannot be denied that devotion to "the cause of these
possibilities" is a kind of commitment;3

In the fourth place, Brightman contends that Dewey
ig iInconsistent in his emphaslis on change. He h;mselfAis
interested in an unchangeable devotion to change. This is
not an esgsential part of Brightman's criticism but it comes
out inclidentally in his discussionof Dewey's application of

the ldea of change to religlon,

it & % R %

1 ¢f,, E. S. Brightman, "Review of'The Quest for Certainty,"
Religlous Education, January, 1930, p. T4.

2 Dewey, John, The Quest for Certainty, pp. 303-304,

3 ¢f., E. S, Brightman, Op. CGit., pPp. T4~T75.

4 Gf., Ibid., P. 5.
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In the fifth place, Bfightman asserts that Dewey's
agnogtic attitude in regard to knowledge of God contradicts
the religlous experience of the race and his own experlmental
temper., @ This is the essentlal eriticism arising out of the
discusslon of the applicatlon of the ldea of change to relig-
idbn,. Brightman is not hostile to recognizing change in
matters of religlon if 1t means ™that every religious econ=
vietlon should be held as a tentative falth subject to ime

1l
provement and instruction from future experience,” But asg

the tone of the entire argument of The Quest for Certainty

would 1lmply, it 1is taken to mean that it is futile to attempt

to form any hypothesls about God or to seek to find a real
2

God,
In the sixth place, Brightman contends that Dewey

1s inconsistent in maintaining a metaphysics of his own, He
implies metaphysleal agnosticism in his conception of relig-
tény., Brightman points out that if Dewey were to be consiste
ent he would have to confine all hls thought to experiments
in actlon without making any references as to the nature of
reality. He feels that it is fortunate that Dewey 1s incon-
sistent because by so being he offers positive metaphyslecal
1deas.3 |

In the seventh place, Brightman holds that there
are certain aspects of religion in Dewey's philosophy. He

¥ ¥ ¥ #* »

1 E. 8, Brightman, "Review of The Quest for Certainty,"
Religious Education, January, 1930, p. 75.

2 ¢fr., Ibid., p. 75.

3 ¢f., Ibid.,, p. 75.
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points out six characterigtics of the phllosophy of Dewey
which have religious value;l' They are as foliows: (a) Dewey's
philosophy emphasizes the activity of thought. (b) It em=-
phasizes the purposive character of thought. (e) It empha-
sizes experience as opposed to abstract rationalism, (a) 1t
views nature as Ma moving whole of interacting parta;"z
‘(e) It treats empirically "the values dearest to the heart
of man."3 (f) It asserts that “purpose is a legitimate idea
in describing nature itself in the 1arge."4

In the eighth place, Brightman makes the assertion
that 1f Dewey would extend his empirical treatment into the
realm of religion,he would arrive at a more living rellgion
than has yet been experienced by most men, This is the final
eriticism which Brightman makes in this article and iﬁ is

probably the strongest positive concession that he makes to

Dewey. He regards The Quest for Certsinty as an antithesis
opposing a thesls supposedly set‘up by:traditional religion.
The thesis 1s the prbposition that "value is a statiec prop-
erty of an antecedently perfect universe.'"5 The antithesis
is the proposition that "value is actlion to improve the pres-
ent state of affairs;“s Brightman proposes the synthesls
which he holds Dewey vaguely hints at, It is the proposition
that "value 1s actlion to improve the present state of affairs

* ¥ K O¥ ®

1 ¢r., B. S. Brightman, "Review of The Quest for Certainty,"
Religious Education, January, 1930, pPp. 75-76.;

2 Dewey, John, The Quest for Certainty, p. 291,

% Ibid,, p. 107.

4 Ibid,, p. 246,

5 E. 8. Brightman, Op. Cit., D. 76
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through discovery and applicatlon to experience of anteced-
ent. tendencies (purposes)' of a universe which 1s not yet
and never will be perfect;“l This according to Brightman
is the desireable result which would accrue if Dewey would
apply his empiricism to religilon, |

C¢. Summary of Brightman's Criticisns,
To summarize these critiéisms by means of gynthesils

leaves_the following series of proposlitions:

1., Dewey is unchanging in his devotlon to change and
in this 1s inconsistent,

2, Dewey is inconsistent in maintaining a metaphysics
and at the same time lmplying metaphysical agnosticism,

3. Dewey's conceptions of religion are inconsistent,

4, Dewey‘s agnostliec attlitude in regard to knéwledge
of God contradicts the religious experience of the race and
his own experimental temper,

5. Dewey wishes to avoid dogmatic belief in God,

6. Dewey's view of God falls short because he is inter-
ested only in the willl and not in the whole thinking, feeling,

willling person,

7. Dewey falils in not applying his empiricism to re-
ligion,

8, If Dewey were to apply his empiricism to religion
he would arrive at a moie living religion than has yet been
experienced by most men,

9. Dewey makes a more positive contributlion in the
fleld of metaphyslcs than most traditionzl athelsts do be-
cause he 1s more concerned to make a ecase for experience
than he 1s to refute theism,

10, Dewey's philosophy is religious in that it empha-
gizes the activity of thought.

* 0% % ¥ %

1 E. S. Brightman, "Review of The Quest for Certainty,®
Religious Education, January, 1930, p., T6.
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11, It 1s religious in that it emphasizes the purpo-
give character of thoughts,

12, It is religious in that it emphasizes experience
as opposed to abstract rationalism,

13. It is religious in that it views nature as "a whole
of Anteracting parts."

14, It is religious in that it treats empirically "the
values dearest to the heart of man."

15, It is religious in its assertion that "purpose is
. a legitimate idea in describing nature itself in the large,"
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CHAPTER 11II.

THE CRITICISMS OF THE PHILOSOPHY OF JOHN DEWEY
ADVANCED BY WILLIAM ERNEST HOCKING

The source studied for William Ernest Hocking's
eriticisms of the philosophy of Dewey 1s Iypes of Philoéo-

phy. Attention is directed chiefly to chapter ten,entitled
"Pragmatism Examined," As the title suggests, the discus-
slon 1s not directly a eriticlsm of Dewey but rather of the
pragmatism of both Dewey and William James, Consequently,

all of the criticisﬁs may not be directly applicable to Dewey.
Hocking regards his examlnatlion of pragmatism as giving greate=
er-attention to the type represented by James, but he does
not seem to think it necessary to dlfferentlate the two types
as far as their theories of knowledge are coneerned;l All
except three of his eriticlsms are relative to the theory of
knoWledga, and these three in dealing with metaphysies do

not seem to be dealling with matters foreign to Dewey's phil-
OSOphy; For these reasons all of the criticisms will be prege=
ented, |

ﬁi Analysis of the Argument in
Types of Philosophy.

First in Hocking's argument in Types of PhilcsophyJ

1t is contended that there are truths which the pragmatic

¥ & #* B ¥

1 ¢f., Hocking, W. E,, Types of Philosophy, p. 143. He says:
"These two branches, with their different interests, are’
likely to reach quite different metaphysical conclusions. 8o
far as the theory of knowledge is concerned, there is nothing
esgentlally incompatible between the two in the primary mat=-
ters of principle,™
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test cannot detect. Taking Mussolini's pragmatic judgment
that democrécy is a fallure because 1£ did not work in Italy,
he questlons whether or not dempcracy hag ever been tried,
He does the same with the charge arising as a result of the
World War that Christlanity 1s a fallure, and goes further
to ask‘whether history can yield a pragmatlc proof of any
belief, The bellef in lmmortality is cited and the 4iffie
culty poihted out which arises from trying to strike a bale
ance pragmatically between the good and bad effects of such
-1 bellef.l |

In the second place, Hocking contends that the
human mind aims at knowledge which 1s independent of prag-
matic truth; This he substantiates by three instances., We
know that both of two contrery propositions cannot be true;
but according to pragmatism if no evidence 1is to be had for
or against either proposition, neither is true nor false,
The human mind concelives of one object as distinct from an-
other although they are exact duplicates, but as far as ‘
pragmatic truth 1s concerned,there 1s no such distinetion,
According to pragmatlc trut@,there might be several theorles
as to the nature of things which would work equally well
and which therefore would be equally true, but the mind
knows that the truth about the world is that character which

. 2
gllows it to assume these various appearances,

® ¥ ¥ ¥ *

1 Cf., pp. 160-161,
2 ¢f., pr. 161-163,
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In the third place, Hocking contends that the ele-
ment of chéice entering into pragmatism makes & chosgsen be-
lief subjective and therefore destroys it., He points out
that belief is the reference of the mind to an object as=-
gsumed to be real., In pragmatism the suspicion that our will
has tlipped the balance of evidence makes us susp@@&cth&!w
reality of the object of belief;l

In the fourth place, he contends that the basic
proposition of pragmatism, namely, that "all propqsitions
that work are true," is not logically permissable, He points
out that pragmatism is based upon a "false conversion" of
the pfoposition that "all true propositions work" into "all
propositions that work are true;"2 A

In the fifth place, Hocking allows that a "negative
pragmatism”™ would be of use in detecting error., This fols
lows from the correct conversion of the proposition from
which the falge conversion of pragmatism is derived, "All
true propositions work," therefore "no proposition which
does not work is true.,"

In the sixth place, Hocklng contends that prage-
matism is based on a non-pragmatic truth which it cannot
prove, In order that the false conversion of the proposi-
tion, "all true propositions work; be made true, it is neceé-
gary to assume that the unlverse is entirely fit for our ex-

® ¥ B ¥ 3%

1 ¢f., p. 163,
2 Gf., P. 164,
3 G‘f.’ p. 164g
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lstence, It would be neeessary also to beliewe'that true
beliefs would at the same time be llfe-promoting and com=
forting, But pragmatism cannot establish this truth, for
it must be used to establlsh pragmatismil
_In the seventh place, Hocking contendsAthat in

ethics pragmatism cannot determine what 1s right, We can-
not determine that to be right which promotes welfare or
survival or happiness, because we ean only deﬁermine what
makes for:welfare and happiness by first determining what
is right;2 |

Iﬁ the eighth place, he contends that pragmatism
can clalm no support from scientiflic method in its emphasis
upon cholce, Scientific method is one of strict logilcal
procedure which allows as little plaece as possible for the
human equation, An hypothesis is verified by giving strict
attentlon to the Tfacts which follow from it independently
of the interests of the observer;3

In the ninth place, he qontends that pragmatism
can elaimAno particular support from scientific method in
its instrumentalism. In so far as instrumentalism is an
extension of scientlific method, it 1s not peculiarly prag-
matie.4

In the tenth place, Hocking contends that prage

matism invalidates 1ltself in lts emphasis on plasticity

L A

1 ¢f., pp. 164+165,
2 ¢f., pp., 165-166,
3 C’f.’ ppc 166’167‘
4 6f., p. 167,
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and change. The ldea of an experiment itself requires that

‘gsomething does not change. The "x" of the mathematiclan
must remain the same throughout the problem if the problem
is to have meaning. The mind which experiments must remain
the same, The object‘of 2ll experiment 1s to establish some-
thing that will stay learned once we have i%, Hence he ar-
gues, "To make every habit and foundation tentative, and eve-
ry standard provisional, would be like living in a house
which was sliding in its place and melting over our h.éads."2
In the eleventh place, Hocking contends that the
element of cholce in pragmatlsm makes it ineffective in the
‘realm of religion, Particularly in religion,_objective‘truth
is the only thing that can set us free; "God 1s nothing if
not that on which we depend.“3 Every chosen belief and man=-
made ldea about God depends too much upon us in pragmatism;
ourrneéd for assurance 1ls greatest in matters of religious
belief, Cholice can have no place in arriving at our reli%ious
beliefs, therefore pragmatism is ineffective in religion.
In the twelfth place, Hocking admits that prag-
matism does well to emphasize the fact that active effort
is a necessity in arriving at truth., There is distinction,
however, between the will to reach truth and the will to de~-
cide truth, Conviction comes, as pragmatism would have us

to see, from an active effort to reach the truth and not

# % % ¥

l Cfo’ ppn 167"1690
2 p. 168,
3 p. 170,
4 ¢f., pp. 169-170.
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from passively walting to be convinced,

In the thirteenth place, he contends that prag-
matism does well in calling attention to the fact that there
ls a2 region of the world which is unfinished and plastic in
which our actlons change the facts, Ireating a man as an
enemy may make him such, and vice versa, The will to belleve
any enterprise a success or failure may make it sueh, This
is the rightful field of pragmatism.2

In the fourteenth place, Hoeking argues that prag-
matlism acquiesces too easlly in the agnostie view of meta-
physical truth, We have no right to give up in despalr the
age-long effort to know the truth; It is very likely that
whatever im the universe can effect us ls connected with us
by lines which our knowledge can trace;3

B. Summary of Hocking's Griticisms;

These points of criticism restated 1in brief form
In a gerles of propositions for the value of summary are as
follows:

1. There are truths which pragmatism cannot detect.

2. Pragmatic truth does not satisfy the mind's con=-
ception of truth,

3. The subjective element in pragmatism introduced by
choice tends to destroy bellefs,

4, The basic proposition of pragmatism is logleally
untenable.

* % ¥ B 0B

1 ¢f,, pp. 170-171,
2 ¢f., pP. 171,
3 Cfe, Po 171,
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5. Pragmatism is based upon a non-pragmatic truth
which 1t cannot prove,

6. Pragmatism cannot determine what 1s right in ethics
because 1t is necegsary first to determine what 1s right be-
fore determining what willl promote welfare, survival or hape-
plness.

7. Pragmatism is opposed to secientific method in its
emphasis upon cholice,

8. Pragmatism can claim no particular support from
sclentific method in its instrumentalism,

92‘ Pragmatism fails in its emphasis upon changag SOm@=
thing must remain constant 1f there is to be meaning.

10; The element of cholce iIn pregmatism mekes it most
ineffective 1n matters of religion,

11. Pragmatism acquiesces too easlly in the agnostie
view of metaphysical truth,

12, A negative form of pragmatism would be valuable in
detecting error,

13, Pragmatism does well in emphasizing the fact that
actlve effort is a necessity In arriving at truth,

14, It is true, as pragmatism reminds us, that there
1s a region of the world which is unfinished and plasgtic in
which our action changes the facts,
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CHAPTER IV.
THE CRITIGISMS:OF THE PHILOSCPHY OF JOHN DEWEY
ADVANCED BY WALEER ALBION SQUIRES
The source studied for Walter Albion Squires!
eriticisms of Dewey’g philosophy 1s Religious Educatioﬁ and

the Dewey Philosophy. This book is yet in manuseript form

and lts use was permitted through the eourtesy of Dr. Squires.
As the title 1indlcates, the book 1s glven completely to a
discussion of the philosophy of Dewey in lts relation to
present day religlous education, Seven of 1its Pourteen chap~-
ters are devoted specifleally to & critical examlnatlon of
Dewey's point of view, In the present study, Squire's eriti-
cismsvwill first be presentied as they oececur in each 6f these
geven chapters and then syntheslzed 1ntd a serles of propo-
sitions which summarize Squires' objections.

A. Analysis of the Argument in Religious
Hducation and the Dewey Philosopﬁ%;

l. Analysis of the Criticism in
Chepter II, "The Ancestry of
the Dewey Philosophy.”
First in Squires' argument, it is contended that

Dewey's philosophy is a naﬁuralisti@ monism., Squires arrives
at thls conclusion by raising two questions as to Dewey's con=-
ception of the nature of reality. The first is the question
as ﬁb how meny kinds of ultimate reality there are, He points
out that Dewey's failure to recognlze anything in the nature
of the mental and the splritual as having separate exlstence

indicates that he believes in only one ultimate substance,
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and 1s therefore monistiec, The next question 1s as to the
nature of this ultimate reality. Squlres points out that
Dewey 1s among the philosophers who regard the problem as
no longer significant, but he goes further to assert his be-
lief that Dewey assumes a solution of it, This is the natu-
ralistic sélution, the belief that the natural order, as we
know it, 1s the ultimate reality. In this lies the objectlion
that Dewey's phllosophy is a naturaiistic monism;1

In the second place, Squires contends that Dewey's
phllosophy 1is humanistic; He reaches this concluslon by
seeking Dewey's answer to the question:: What 1s the possi-
bility of man*s knowing the nature of ultimate reality? He
points out thét Dewey 1s generally accepted as both a posle
tivist and a humanist. He would contend that the mind of
man can know only the things revealed in sense and that there
1s no knowledge beyond these limits. Thus he locates divin-
ity in man rather than in the cosmlic powers controlling the
un.fverse.2

In the third place, Squires contends that Dewey's
phllosophy 1s pragmatic, basing this on Dewey's Interpreta-
tion of the nature of truth, ‘Aceo?ding to his philosophy,
truth 1s not conformity to realitg?is a persohal, reiative
and chanéeable quality. The emphasis is upon evanescent
truths rather than upon eternal truth.

* % ¥ ¥ H

l ¢f., Squires, W. A.,, Religious Education and the Dewey
Philosophy, in MS. pp. 31-34,
3 ¢f., Ibid., pp. 39-40.
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In the fourth place, he contends that Dewey's phil-
osophy is a combination of anti-religious philosophieé. This
is based on the three foregoing criticisms. He points out
that in answering the three questions as to the nature of re-
ality, as to man's possibility of knowing ultimate reality,
and as to the nature of truth, Dewey allies himself with
three schools of philosophy all of which are anti-rellglous,

1
namely, naturalistic monism, humanism and pragmatism,

2. Analysis of the Criticism in Chapter III,
"Doctor Dewey's Conception of Reality."

Plrset, Squires contends that Dewey assumes the
materialistic solution of the mind-body problem.2 This Squires
concludes after examining Dewey's definitions of experilence,
mind, knowing, consciousness, and thought, He states the
results of his study here. References té anything of a
psychlc or subjective nature and to consciousness as such
are left out of Dewey's discussion of experience, The mind
is gpoken of in DeweyisAlater writingé in merely objective
and materialistic terms;4 Knowing is defined without the
ugse of the terms mind and consciousness;5 Dewey's concep-
tion of consciousness excludes the subjective and psychle
qualitles which for most people seem to belong to its in-

¥ O® ¥ ¥ ®

1l Cf',, Squires, W, A., Religious Educatlion and the Dewey
Philosophy, in MS. pp. 42-43,

2 @f.’ Ibido, pp. 50"’57.

3 Cf,, Dewey, John, Reconstruction in Philosophy, p. 86.
4 ¢f,, Dewey, John, The Quest for Certainty, pp. 224, 229,
5 Gif., Ibid-’ D. 2950
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herent. nature;1 Thought 1is explained in terms of the phys-
ical and material; as a mode of action.2

Squires objects, in the second place, because Dewey
contends that the mind-body distinction arose in modern times.,
As the basls for ﬁhis criticism, Squires refers to Dewey's

gtatement in Demoeracy and Education to the effect that fhe

revolt of the sixteenth century was the cause which produced
thought about the mind as isolated from the world, He then
quotes from Professor Pratt4 by way of refuting this conten-
tion, emphagizing the fact that primitive men thousands of
years before the Greek phllosophers made the significance of
the mind~body relation the starting point of thelr thought,

3. Analysis of the Criticism in

Chapter IV, "Doctor Dewey's Con-

ception of the Knowing Process,"

‘ First in the analysis of this chapter, Squires con-
tends that Dewey's philosophy eliminates the sﬁbjective a8
pects of the knowing process;6 He refers td the evidence
provided by the definitions examined in hils preceding chapter
as making this clear, He points out that Dewey does not re-
gard knowledge as a fund of known material to be handed down
by books’and learned men, and that he lays stress on the ac-
tivity of the learner in the educative process. The dualisnm

¥ ¥ ¥ X ¥

1 ¢f.,, Dewey, John, Democracy and Education, p. 121,

2 ¢f,, Dewey, John, The Quest for Certainty, p. 166,

3 ¢f., Dewey, John, Democracy and Education, pp. 340-342.
4 Cfo’ Matter and Spirit, p. 4,

5 Cf., Squires, W, A., Religious Education and the Dewey
Philosophy, in M8, pp. 58-59,

6 Cf., Ibid., pp. 62=63,
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of "ready-made truth" and the activity of the student in the
process of'learning 1s a dualism which should be discarded.l
In the second place, he contends that Dewey's
philosophy does not recognize antecedent reality. Squires
bages thls on parts of the discussion in Phe Quest for Cer-

2 .
tainty. He objects that if the world exists and we experi-

ence 1t, and we come to know 1t through some knowing process,
it follows that it exlsted before our apprehension of it,
Suppose that in the knowing process we do make changes in
the world, the true discovery is that the world possesses &
changeable quality, and it is probable that 1t pogsessed it
before our experimentation revealed the fact, He points out
that change itself cannot be an object of knowledge except
ag 1t reveals a previous conditlon, the present condition,
and the transition between the two,

In the third place, he contends that psychology
does not particularly,support Dewey's conception of the
knowing process, B8quires refers to Dewey's argument from ‘
the fleld of psychology for the éontinuity of mind and bod‘y;.4
He points out that the connection of thought with nervous
structure has long been recognized but that many of the
greatest physiologists make no claim for this identity of
mind and consclousness with changes in brain structure;s

* ¥ B ¥ 0¥

1 Cf.,, Dewey, John, Democracy and Education, pp. 389-391.

2 Cf,, Dewey, John, The Quest for Certainty, pp. 21-23, 295,
3 Cf., Squires, W. A., Religious Education and the Dewey
Philosophy, in MS. pp. 64-66,

4 ¢f.,, Dewey, John, Democracy and Education, pp. 391~392.

5 ¢f., Squires, W. A., Op. Cit., p. 67,
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In the fourth place, Squires contends that evolu-
tion as a blologlcal hypothesls does not particularly sup-
port Dewey's conception of the knowing process, Reference

1

1s agaln made to Democracy and Educatlon. He points out

that Darwin's development of the theory of evolution pointed
plainly to ﬁind or 1ntelligence-as an important factor in
survival. and never regarded mind as consisting in modes of-
action, He points out the fact that evolution as modifled
by DeVries, Bergéon, and Lloyd Morgan offers less support
to the pragmatic conception of learning than Darwin's thebry
does. and suggestg that Dewey appeals not to the biélogical '
hypothesis but to a philosophical theory of evolution such
as that of Haekel, 8qulires calls attention to the fact that
Dewey gains nothing from his appeal to lower forms of life
for evidence unless it can be assumed that there is nothing
in these creatures which can be called consclousness, Such
an assumption would be contrary to such studies as those
made by MeDougall and Jennings.2

In ihe flfth place, He contends that experimenta=-
tlon as broadly concelved does not particularly gsupport

Dewey 's conceptlion of the knowing process, Further reference

3 .
1s made here to Democracy and Education, Squires points

out that it is a‘specialized conceptlion of experimentation

which excludes mind and consclousness, and makes overt ace

¥ % W% ¥

1 ¢f., Dewey, John, Democracy and Education, pp. 392-393,
2 Cf., Squires, W, A., Religious Education and the Dewey
Philosophy, in MS, pp. 68-69,

3 Cf., Dewey, John, Op. Cit., pp. 394~395.
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tions all important., Galileo's work in discovering astro-
nomicél facts 4id not exclude'mind and consclousness, Pupiln,
Millikan, and Whitney are great scientists in the world today,
yet all three keep faith in the reality of the psychlc and
the spiritual;l

In the sixth place, he contends that some of Dewey's
conceptions make a greater_demand upon credulity than the be-
lief 1in consciousness does, Squires makes speclal reference
to Dewey's use of the pellet theory of light as an 1llustra-
tion of his conception of knowledge-getting.2 He shows how
the extension of the conception thus illustrated makes the
knowledge the calt gets through the sense of sight greater
than that of man gained by vision, and makes the flood of new
knowledge which produced the Copernican-revolution a result
of the minute changes In Juplter, as the tiny pellets of
light came to the earth and affected the eyes of Galileo.3

In the seventh place, he contends that Dewey uses
an intellectual procedure to dlscredit intellectualism and
in this is 1nconsistent.4

In the eighth place, he contends that Dewey's phi=.
losophy endows physical acts with most of the attributes of

congecliousness. The particular reference here is to Democ-

5 A
racy and Educatlion, Squires cites the followlng as the re-
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1 Cf,, Squires, W, A.,, Religlous Educatlion and the Dewey
PhilOSOphy, in MS- pp. 70’73.

2 ¢f,, Dewey, John, The Quest for Certainty, p. 204,

3 ¢f,, Squires, W, A., Op. Cit., p. 76.

4 ¢f,, Ibid., p. 76,

5 ¢f., Dewey, John, Democracy and Education, pp. 394-395.
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marksble things oveft action can accomplish: anticipate fu-
ture consequences, observe present conditions, reactfseeingly
and not blindly, note the consequences which follow actions,

- use these consequences to make predictions agbout similar sit-
uations in the future, use intelllgence gained in previous
experiences, test ildeas for valldity, take fallures philos-
ophically, and be seriously thoughtful throughout, It is ex-
ceédingly difficult to concelve of all of thls taking place

in the sphere of overt action;l .

In the ninth place, he contends that Dewey con-
celves of the world which we experience as a real world, yet
thinks of the galning of knowledge In no sense ag dlscovering
antecedent reality, and in this is inconsistent.2

4, Analysis of the Criticism in Chapter V,
"Doetor Dewey's Rejection of the Abso-
lute, Eternal and Universal,"

‘ Firgt In the discussion in this chgpter, Squires
contends that Dewey's philosophy maintains an atheistic at-
titude toward religion, He asserts that in denying the ex-
lstence of the Divine Will, Dewey denies the exlstence of a
~ personal God and takes a dogmatic stand against all thelstic
religion., He thinks, therefore, that athelsm is the only
term which fittingly describes the philosophy of D.ewey.3 In
comparing Squires with Brightman in this point it will be
noticed that Brightman regards Dewey as more closely approxe

PR R B
1 Cf., Squires, W, A,, Religlous Education and the Dewey
Philosophy, in MS. p. T7.

2 ¢f., Ibid,, p. 78.
3 ¢f., Ibid., p. 83.
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. 1
imating theism than traditional athelsm, Atheism may de-
scribe Dewey's philosophy in so far as its practical impli-
cations are éoncerneq,but In a technical sense it differs
from the traditional form of atheism.

In the second place, Squires contends that Dewey's
philosophy recognizes no absolute good in the universe, This
objectlon comes out 1n connectlon with the discussion of
Dewey's attitude toward religion,

In the third place, he contends that Dewey's phie-
losophy denles the universal and exalts the particular. The

reference here 1s to statements made in Reconstruction in

2 ‘
Philosophy, Squires points out that according to this phi-

losophy, there is no universal law, unlversal truth, or uni-
versal principle, This makes lntelligence carry é heavy |
load in the solution of moral problems, for action is not
gulded by principle but by analysls of the particular sit-
uation at hand, The question is raised whether intelligence,
as Dewey defines it,1s able to perform such a task, Squires
goes further to show that bellef in the exlstence of uni-
versal principles does not mean that there 1s a,ready-made
rule to be applied to every sltuation, but that thorough
analysis is necéssary for the application of the principie;
The importance of moral problems 1is not in the opportunity
for the use of the Iintelligence, but 1in the significance.of

thelr solution for life and character,
L T S -J

1 ¢f., Ante, pp. 7, 9. .
2 ¢f., Dewey, John, Reconstruction in Philosophy, p. 163,
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In further discussing this polnt, he calls atten-
tion to Dewey's statement that the transfer of emphasis
fron principlés to the detectlon of 1lls in special cases
removes the causes which have kept moral theory controver-
sial.l Squires argues that the study of universal princi-
ples of right and wrong has not always been controversial
but that the development of these principles in human conduct
1s a matter of educatlon., And education has not been bar-
ren of results, The one hundred and twenty millions of
people in the United States are enabled to live together
without coming into conflict because of the recognition of
certain principles of Justice and equity. Squlres asserts
that elimination of prineiples of right and wrong would in-
crease controversy instead of overcome it}e

In the fourth place, Squires contends that Dewey 's
philosophy denles the eternal and exalts the temporary, Thls
is based on Dewey's conception of reality, With knowing
confined to overt action, and khowledge to changes wrought
by action, there 1is no contact betﬁeen ourgelves and any-
thing abiding. 8Squires contends that this pauperizes pres-
ent knowledge and lays severe restrictions on every human
goal, According to this theory, we llve in a chgnging world
but not in a world where change means Progress.

- In the fifth place, Squires contends that Dewey's

# 00 ¥ ¥ ¥

I‘Gf .s Dewey, John, Reconstruction in Philosophy, pp. 165-166,
2 ¢f,, Squires, W, A,, Religious Education and the Dewey
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philosophy denies the absolute and exalts the relative, The
pragmatist gives no place to absolute good or immutable be-
ing. and regards everythling as relative.l

In the sixth place, he contends that Dewey's phi-
logophy opposes belief in absolute truth, goodness, and val-

ue., Reference is made to Dewey's statement in The Quest for

@erha;ntz,that such a beliefl haé been a hinderance to0 man-
kind., Squires thinks this "an attack upon the very citadel
~of religion;"3 This belief did not make Paul a weakling nor
did it keep him from beling practical in his relatiéns with
his fellow-men;'5The Hebrew prophets held this bellef and
they were never gulltiy of acqulescing in the evil at hand;
it was the false prophets who 4id this and thought in terms
of temporary and trancient standards. This charge of Dewey
against religion is, according to Squires, practically iden-
tical with that contained in the Soviet dietum, "Religion is
the oplate of the people."4

5. Analysis of the Criticism in Chapter VI,

"The Pragmatic Interpretation of Morality."

Pirst in this chapter, Squires contends that Dewey's
re jectlion of hedonism is a start toward a valld definition
of moral value, Squires is quite in agreement here with the
distinction Dewey makes between experiences which are satis-

1 Cf., Squires, W. A,, Réllgious Education and the Dewey
Philosophy, in MS, p; 89.

2 Cf,, Dewey, John, The Quest for Certainty, pp. 35-36.

3 Squires, W. A., Op. Cit., pp. 91-92,

4 ¢f,, Ibid.,, pp. 90-93,



-36-

fying and experiences which are satisfactory. He inquires
into the meaning of the statement that, "To declare that
gomething is satlisfactory is to assert that it meets gspecl-
fiable conaitions," The term, "specifiahle :conditions"
does not imply any reference to a personal God and a Divine
W111;2 Reliable principles of morality are not to be*ﬂaund
in the lives of those who have lived nobly, not in "a reve-
lation once had or a perfect 1life once 1ived."3 All thoughts
of guilt and sin are to be eliminated, blunders are merely
mistakes in moral Judgment;4 For an act to meet "specifi-
able conditions" means that it "will do," that things re-
sulting from it wlll continue to ser-ve.5 Squires points
out that directed insight adds to the enjoyment which comes
with moral choices not because of its intringic value but
because 1t reveals ablding principles of truth, A sense of
validiﬁy and authorization is also important in this enjoy-
ment, but validity implies the discovery of something true
and ablding, and authorizatlon lmplies an authority which is
reliable, Dewey's explanation of the basic causes of dif-
ferences between~en30yments is pointless i1f universal and
absolute principles of moral worth do not exist., There 1s
one further element entering into moral Judgment according
to Dewey. This is the application of "operational thinking"
* o ® ® %
1l Dewey, John, The Quest for Certainty, p. 260,
2 ¢f,, Ibid., pp. 42-43,
3 Ibid., p. 272.

4 of,, Ibid., pp. 260-261,
5 ¢f., Ibid., pp. 260, 267.
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Just as 1t is applied in connection with physical objects,
In the second place, Squires contends that Dewey's
philosophy rejects transcendental absolutism, Squires as-'
serts that Dewey both rejects the thought of moral law as
having its basis in a Supreme Being and the thought of abso-
lute and eternal principles exlsting impersonally. This
opproses theilsm as well as all Interpretations of the uni-
verse concelving of abiding principles which have signifi-
cance for morality. BSquires thinks that Dewey's theory of
moral value is limited by his conception of experience,
Those opposing him who assume the existence of mind and
consclousness are able to think of experience in a vastly
wider scope;2
In the third place, Squires contends that Dewey
cannot loglcally rest moral value>1n the middle ground be-
tween hedonism and absolutism. He contends that Dewey's
concern for the permanency of moral enjoyment has no resting
place short of absolutism., Just how long must these enjoy~-
ments endure? He asks. Dewey's concern for the good of
others also leads logically to absolutism3 He asks further,
how many people must we take into account? Can we stop short
of universal and abiding good?3
In the fourth place, Squires contends that Dewey's
philosophy considers standards, principles, and rules to be
®£ % ¥ ® *
1 ¢f., Squires, W, A., Religious Education and the Dewey
Philosophy, in MS. pp. 96-100.

2 ¢f,, Ibid.,, pp. 1l01-l102,
3 e!‘f.’ Ibid. » pp. 103-}.05.
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hypothesis only. Squires refers to the argument in Dewey's

The Quest for Certainty, that standards, principles, and
rules shCuld be put consﬁantly to the test of experimenta-
tion.1 He calls attention to Dewey's dogmatism on this
point, the very thing Dewey proposes to avold in his empha-
.sis ﬁpon experimentation;2

In the fifth place, he contends that Dewey's phi-
losqphy does not consider loyalty to moral principles a vir-
tue.3 If this is true, the world's martyrs and greatest
statesmen have acted foolishly.4 ‘

In the sixth place, he explains Dewey's contention
that bellef 1in the immutability of ideals denies the pos=
sibility of improvement. He calls attention to a confusion
of two ideas brought about by Dewey's conception of reality.
Our formulation of eternal and absolute principles is not
identical wilth these princlples as they really exist. If
bellief 1n eternal moral principles hinders the ethlcai de=
velopment of man, Christlanity is one of the greatest hin-
drances to moral progress the world has ever known;6

In the geventh place, Squires explains that Dewey
contends that ldeals are a cloak for insincerity, lnactivity,

T
and hypoerisy, Squires believes that this charge against

¥ 0¥ ¥ ¥

1 Cf., Dewey, John, The Quest for Certainty, p. 227.

2 Cf,, Bquires, W, A., Religious Education and the Dewey
Philosophy, in MS., pp. 107-108,

3 ¢f.,, Dewey, John, Op. Cit., p. 278,

4 ¢f,, Squires, W, A., Op. Cit., p. 109,

5 ¢f., Dewey, John, Loc, Cit.

6 ¢f.,, Squires, W, A.,, Op. Cit., pp. 109-110

7 €f., Dewey, John, Op. Cit., pp. 280-281,



religious ldeallsm is partly based upon the assumption that
1deals are necesgsarily remote from life and conduet; But
this is not true of ideals which are truly such, The remedy
for the lnsincere attitude of the hypocrite ls not in de-~
stroying belief in the reality of 1ideals but rather in
strengthening belief in them, The fault lies in the charac-
ter of the pretender;l '

In the eighth place, Squlres explains that Dewey
contends that imperativeness to do good comes from the par-
ticular moral situation at hand, rather than from ideals
connected with the will of God. He refutes this contention
by using the story of Joseph in the house of Potipher; as-
gserting that when Joseph faced impurity he did not stop to
analyze the situatlon with a purpose of seeing how to act,
He was rather moved by the ildeals of duty, loyalty and pu-
rity conmnected with the will of God., Squires contends that

2
thls is a pleture of the way moral wvietories are won,

6 Analysis of the Criticism in Chapter V1II,
"The Pragmatic Interpretation of Religion,"

First, Squires contends that Dewey teaches that a
Divine Will 1is noﬁ-existént; Reference is made to Brightman's
"Review of The Quest for Gertainty,"3 and to part of the
discussion in the book 1tse1f‘;4 Squires asserts that Dewey

¥ 0K % % R

1 of,, Squires, W. A,, Rellglous Education and the Dewey
Philosophy, in MS, pp. 112-113.

2 Qf.’ Ibidc) pp. 114"115.

3 Beé Religlous Education, January, 1930, PP. T4-T6.
goiféésnewey, John, The Quest for Certainty, pp. 247, 47,
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will have a hard time to prove from history that worthy hu-
men aspirations have no connection\ﬁith a bellef in God and
personal immortality. He substantiates his contention by
references to conditions during the FPrenth Revolution, and
to the decadence of the Roman Empire;l

In the second place, he explains that Dewey con-
tends there i1s no need for bellef in personal immortality.
Naturé and humanity as the eventual abode of all attalned
goods 1s all the prosgpect that man needs, Squires objects
by saying that the world was once g waste and vold, and that
science predicts that it willl sometlme be so agaln, If there
is no immortality, all of man's efforts are vain as far as
anything abiding is concerned, Even alirulsm and service
tb mankind depend upon a belief in immortality, for man's
worth 1s greatly lessened if he 1s only the creature of a
day;2

In the third place, Squires contends that prag-
matism mekes rellgious standards mere hypotheses. He makes
his refutation by again showing that history evidences that
the worthlest lives were those which were governed by loy-
alty to principle,

In the fourth place, he contends that pragmatism
makes the Bible a merely human book, Pragmatism does more
than other anti-religious philosopliies in this respect, he

® 0w ¥ ¥ ®
1 Cf.,, Squires, W. A., Religious Education and the Dewey
Philosophy, in MS. pp. 118-121,

2 ¢f,, Ibid,, p. 122, )
3 Cf-’ Ibido’ ppo 123"124.
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thinks, in that 1t teaches that what may have been true in
the timeg when the Bible was wrltten 1s not necessarlly true
today;l |

In the fifth place, Squires explains that prag-
matism contends that there is no pre-existent truth to be
progregsively revealed in the Bible., This is true if the
pragmatic conception of the knowing process is true. There
1s no more finality in the teachlngs of Jesgus than in the
imprecatory Psalms, and both alike are subject to change.2

In the sixth place, he contends that pragmatlsm
makes‘wrong moral cholices merely mistakes of jJjudgment. Such
mistakes are not sins for which one should be penitent,
Squires conceives this belief a8 a natural result of the
pragmatic conceptlon of reality, of 1lts denlal of personal
Delty, and its way of estimating moral value.3

In the seventh place, Squlres contends that Dewey
- explains the origin of religious belief in terms of mere de-
sire and imagination;4 He contends that religion is far
more than deslire; 1t 1s bound up with problems ofvevery~day
living, and with the ultimate meaning of existence. Should
one agree with Dewey as to the narrow field in which religion
had its beginning, it would not necessarily foilow that the
things desired and the things imagined do not exist;s

¥ ¥ ¥ ¥ 0¥

1 Cf., Squires, W, A., Religious Education and the Dewey
Phllosophy, in MS. p. 124,

2 ¢f., Ibid., pp. 124=125,

3 ¢f., Ibid., p. 125,

4 See Dewey, John, The Quest for Certainty, pp. 292-293.,
Also Reconstruction in Philosophy, pp. 22, 24,

5 ¢f., Squires, W. A., Op. Cit., p. 120,
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In the eighth place, he argues agalnst Dewey's
contention that religion was formulated into a gystem by a
leisurely class of people. BSquires asserts that this is a
strange theory to those who have taken palns to become fa-
miliar with the history of religion. "Irue religion has
sprung into life out of the soul struggies of people of
lofty character who were immeasureably concerned with the
outcome of human destiny,“l he declares, and asks, was
Jesus an 1idle and impractical dreamenr?

In the ninth place, Squlires contends that Dewey
condemns the church because it cherishes the dualism of na=-
ture and spirit;e This is supﬁosedly a most injurious dual-
ism, BSquires does not try to defend the Church as being
free from blunders eilther in the present or in the past, but
he does defend it as an Institution promoting soclal soli-
darity and universal brotherhood, He contends that the
Church's insistence on the reality of the spiritual 1ls 1lts
greateét contribution to moral progress;3

T. Analysis of the Criticism in Chapter VIII,
"The Case Against the Dewey Philosophy,"

Flrat, Squires contends the human mind rebells
against Dewey's solution of the mind-body problem. He points
out that Dewey practically accepts the materialistic solu-
tion of the mind-body relation, and he quotes from Hocking

® ¥ ¥ % =
1 Squires, W. A., Religlous Education and the Dewey Phi-
losophy, in MS. p. 130,

-2 ¢f,, Dewey, John, The Quest for Certainty, Pp. 297, 308,
3 G‘f.’ SqU.iI"eS, W A.’ op. Cit., pp. 134-135.
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0 discredit this materialistic solution, The difficulty
in understanding Dewey's conception is not one of the solu-
tlon itself but rather of the mind., Dewey hlmself once pro-
nounced his present theory "unthinkable.," The weakness of
this solution of the mind-body problem weakens the whole of
the philosophy of Dewey because it is its dominating thOughﬁ;a

In the second place, Squires contends that Dewey's
philosophy rests on oplnions concerning the conclugions of
natural science rather than on natural science itself, He
refers to Dewey's claim for suppoft from natural science,3
and contends that his basis is not the findings of natural
sclence but opinlons at least once removed from it, He asg-
gerts that these same findings interpreted by opposing phi-
losophers are used to support thelr own philosophical sys-
tems, Not many strictly natural scientlsts agree with Dewey;
- he receives rather hls support from psychologists of the be=
haviouristic type. Reference is made to Robert A, Millikan,
and J. Arthur Thompson, as natural sclentists who hold views
exactly opposed to those held by Dewey;4

In the third place, Squires contends that Dewey's
phllosophy depends upon metaphysics for lts defense and ex-

® ¥ ¥ X

1 See Hocking, W E., Types of Philosophy, pP. 96-97. He
says: The microscopic inspection of a brain process, how-
ever perfect, would simply fall to discover any suggestion
of what we mean by thought or feeling., We must hold to the
clear insight of Descartes on this point: the essence of
the mind is thinking, and thinking is not an event in space,
2 ¢f., Squires, W, A., Religious Education and the Dewey
Philosophy, in MS. pp. 137-139,

'3 €f,, Dewsy, John, The Quest for Certainty, pp. 44 255-256,
4 ef., Squires, W. A., Op. Cit,, pp. 139-146,
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lstence, but denies opposing systems the right to use meta-
physics. He refers to his argument just advanced,that Dewey
;an claim no particular support from natural sclence and con=-
tends that his philosophy has been bullt upon metaphysiecal
speculation just as other systems, He points out that the
difference 1s that these other systems have acknowledged the
part reasoned thought has played in their origin and defense,
while Dewey has nbt.l o

In the fourth place, he asserts that Dewey's phi-
losophy makes experlence the supreme test of truth bﬁt aban-
donsﬂexperience iIn its treatment of religion. Thls procedure
is the exact opposite of'Dewey’s recommendation in other mat-
ters;2 - |

In the fifth place, Squlires contends that Dewey
maekes pragmatic standards supreme 1n life and conduct but
denies pragmatic defense to religion, Squires holds that a
gtrong defense for religlon could be constructed on the prag-
matic basis., Millions bear testimony to the fact that it
.works, and has reality and value, If pragmatism is applica-

ble in religlon, It discredits its own theory if it is not
3
valid in all areas of reality.

B, Summary of Squires' Criticisms,
To restate Squires' objéctions briefly, the follow-
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1 ¢f., Squires, W, A., Religious Educatlon and the Dewey
Philosophy, in MS. pp. 147-148,

2 ¢f., Ibid.,, pp. 149-150.

3 ¢f., Ibld., p. 151,
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ing;se:ies of propogitions result:
1. Dewey's philosophy is a naturalistic monism,
2. It 1s”humanistic.‘
3, It is pragmatic, |
4, It is a combination of anti-religious philosophies,

5. Dewey assumes the materialistic solution of the
mind~body . problem,

6. The laws of the humaen mind rebel. against Dewey's
golutlon of the mind-body problem. , X

7. Dewey contends that.the mind-body distinction arose
in modern.times.

8. Dewéy‘s philosophy éliminates the subjective as-
pects of the knowing process.

9. Psychology does not particularly support Dewey 8
conception of the knowing process,

10, Evolution, as a biologlcal hypothesis, does not
particularly support Dewey s conception of the knowing pro-
cess,

11, Experimentation, as broadly conceived does not
particularly support his conception of the knowing process,

: 12, Some of Dewey 8 conceptions make greater demands
upon eredulity than the belief in conscilousness does,

13, Dewey's philosophy endows physical acts with most
of the attributes of consclilousness,

14, Dewey's philosophy does not recognize antecedent
reglity. ’

15. It recognizes no absolute good in the universe.
16; It denles the universgl and exalts the particular,
17. It denies the eternal and exalts the temporary,
18, It denies the absolute and exalts the relative,

19, It opposes belief in absolute truth, gobdness and
value,

20. Dewey's rejection of hedonism 1s a start toward a
valid definition of moral value,
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21, In his theory of moral value, Dewey rejects trane
scendental absolutism,

22, Dewey cannot loglcally rest moral value in the
middle ground between hedonism and absolutism,

23, Dewey's philosophy considers standards, principles
and rules to be hypotheses oniy.

24, It does not consider loyalty to moral principles
a virtue. '

25. Dewey contends that belief 1n the immutability of
ideals denlies the posslbllity of improvement.

26, He contends that ideals are a cloak for insincerity,
inactivity and hypocrisy.

-~ 27. He contends that imperativeness to do good comes
from the particular moral situation at hand rather than from
ideals connected with the will of God.

28. Dewey's philosophy teaches that a Divine Will 1is
non-existent,

29, Dewey contends that there is no need for bellef in
lmmortality.

30, Pragmatism makes religious standards mere hypotheses,
31, Pragmatism makes the Bible a merely human book,

32, Pragmatism contends that there is no pre-existent
truth to be progressively revealed in the Bible,

33, Pragmatlism considérs wrong moral choices to be
merely misgtakes 1In judgment,

34, Dewey explains the origin of religlous belief in
terms of mere desire and imagination,

35, Dewey contends that religion was formulated into
a system by a lelsurely class of people.

36. Dewey condemns the Church because it cherishes the
dualism(ofﬁnature and spirit,

37. Dewey's philosophy rests on opinions concerning
the conclusions of natural science rather than on natural
science 1itself,

38, Dewey uses an intellectual procedure to discredit
intellectualism and in this is inconsistent,



39, Dewey conceives of the world which we experience
as a real world yet thinks of the gaining of knowledge in no
gense as discovering antecedent reality, and in this is in-

consistent.

40, Dewey's philosophy depends upon metaphysics for its
defense and exlistence but denies opposing systems the right
to use metaphysics,

41, It makes experience the supreme test of truth but
abandons experlence in its treatment of religiop.

42, It makes pragmatic standards supreme in life and
conduct but denies pragmatic defense to religion, _
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CHAPTER V.
THE CRITICISHS OF THE PHILOSOPHY OF JOHN DEWEY
ADVANCED BY HERMAN HARRELIL, HORNE
There are three sourcesg for the study of the criti-
cisms of Dewey's philosophy made by Herman Harrell»Horne:

The Philosophy of Education, Reviged Eﬂition, 1927, John

Dewey's Phlilosophy: Especially The Quest for Certainty,

and The Democratic Philosophy of Education. HEach of these

will be analyzed and the critlicisms which they offer pres-
ented, Because -of the amount of material these writings
contaln, three chapters will be devoted to the presentation
of them, The present chapter will offer the criticisms és
found in the first two works listed; and Chapter VI those
found in The Democratic Philosophy of Education. Chapter

VII will then summarize all of Horne's criticisms in a se~-

ries of conéise propositions,

A. Anglysls of the Criticlism ln The Phllosophy
of Education, Reviged Editlion, 1927.

In this book, the mention of Dewey comes in the
last chapter which is entitled "Pragmatism vs, Idealism,
Twenty-three Years Later." This chapter was added in the
reviged edition to make the book abreast the times in which
educational philosophy has been greatly influenced by the
riseﬁof Dewey 's school of thought, The subject of the book
being educational philosophy, educatipn has predominant em=
phasis in the issues which are ralsed, Some of the c¢ritle

cisme therefore will be omitted from the present discussion

=49~



because they deal with implications of Dewey's philosophy
with respect to specific pedagogical principles. This willl
focus attention upon the more purely philosophical‘issues.
The way in which Horne has organized the material in this
chapter Jjustifies such a consideratlion, In turning to the
discussion of how Dewey's philosophy affects the conception
of the pupil, teacher, method, and curriculum, he says: "These
contrasts continue when we pass from the general questions
of educational theory to the specific matters of the sehool-
room;nl The specific matters of the school=room will not be
in the discussion which 1s here presented. Another charace
teristic of Horne's chapter arises out of its nature as a
textbook discussién. Dewey 1s not directly criticized. The
method 18 to set Experimentalism over against fdealism and
then to polnt out the igsues, allowing the student to make
his own evalﬁation in part, In presenting these issues we
may assume that Horne takes the Idealistle position, and
thus the issues are stated as criticisma,

First in his discussion of Dewey, Horne contends
that phllosophy is a étudy of the whole of reallty and 1is
not limited to the fleld of social confliets.2 He points
out that Dewey would like to substitute for philosophy ate
tentlion to the social conflicts involved in democracy, in-
dustry and séience for attention to the whole of reality,

¥ OO% B ¥ ¥
1 Horne, H, H., The Philosophy of Education, Revised Edition,

1927, p. 306.
2 ¢f., P. 297.



" This 1s a renewed expression of the positivism of Comte and

Spencer against metaphysical and theological thinking, held
by them to be fruitless., Dewey's philosophy limits itself
to scientiflc method in dealing with human experience, where-
as ldealism accepts scientific method but supplements it with
"reasoned conclusions concerning the implications of human
experlence regarding the nature of the whole of reality;"l

In the second place, Horne contends.that the phi-
losophy of education is not the same as philosophy. To use
his words, it is "an intellectual interpretation of the mean=-
ing of education in relation to the whole of reality;“2 He
points out that Dewey would make philosophy ldentical with
a general theory of education; 1t would include only epi-
stemology and ethics, But this 1s not enough, 1t ifcludes

3
also ontology and cosmology.

In the third place, Horne contends that 1lntelligence
is not only human, it is universal., He points out that Dewey
conceives of human intelligence as capable of anticipating
results beforehand and controlling the means producing them.
He would lead man to rely exciﬁsively on himself and remain
noncommittal concerning what transcends human experlence.

But Horne contends that intelligence embraces everything that
exists in realms below human, human, and superhuman, Man
should rely on the Absolute as well as upon himself, and

¥R OB OB B
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should ever geek to know more about that which he can never
1
fully know,

In the fourth place, Horne contends that education
1s not continuous growth alone;' it is growth which in a fi-
nite way approaches the 1nfin1te;2 He points out that this
supplement to Dewey's definition does not of necessity imply
a mystical element. It does involve man's ability to think
beyond his own experiénce: and allows pléce for mystical com=
munion, He says: "there must be a whole of experience, ...
the whole 1is consequently partially revealed in the part,

.« o.the part (our,human experience) 1is essentially personal
in character, ...the whole must then be not less than a
Person,"

In the fifth place, 1t is contended that education
is not its own end; it aims to increasingly realize the
Absolute Idea for the indlvidual, society, and the race,
Attention is called to Dewey's statement of the aim of edu-
cation, that "there is nothiﬁg to which education is subordi-
nate save more eélue.za,tii_m‘:.,"llL The process ltself and the out-
comes realized comprise the ehd. Nothing is sald concerning
the origin of the process nor the state of affalirs when the
world ceases to exist, Horne points out that idealism in-
cludes in its aim of education an ideal social order, eugen-

2 B ¥ ¥ %
1 ¢f., pp, 298-299,

2 ¢f., pp. 299-300.

3 p. 300, c
4 Dewey, John, Democracy and Education, p. 60,



“53=

lecs for the future individual, and unending life for all
: 1
individuals,

In the sixth place, Horne cohtends that reality
is not anthropocentric but theocentﬁic. Hefe the contention
is implied by Horne that man is con;erned with more than the
gsensible realitlies of geography and history, he 1ls concerned
with a higher synthesls of these two., Religlon 1s more than
a community of interests with one's fellows; it is man's.
senge of personzl relationship to'spiritual order, and épiri-
tual order is inclusive of the social order, God is more
than a name for all the forces tending to better mankind, He
is the personal unity embracing all of reality;2

In the seventh place, Horne contends that truth
1s not relative but absolute. He shows that Sccording to
Dewey truth is simply "a quality of ldeas that work success-
fully as hypotheses in guiding experience;"3 and holds in
contrast that truth 1s "a quality of ldeas that correctly
represent facts."4 Ideas are not true because they work,
but they work because they are true. Ideas are able to rep-
resent fact as well as to control environment., Furthermore,
knowledge need not necessarily produce physical change, Once
a thing is true it is always ﬁrue;5

In the eighth place, Horne asserts that Dewey's
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1 ¢f., Horne, H. H., The Philosophy of Education, Reviged
Editlion, 1927, pp. 300-302,

2 Cf., p. 302,

3 P. 302.

4 p, 303, _

5 C‘fo’ VP. 302"3030
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experimentalism has ndthing specific to say about God, He
refers to the three great philosophical ideas designaﬁed by
Immanuel Kant as God, Preedom, and Immortslity., These sug-
gest the origin, nature, and destiny of man. Améng these
three great ldeas Dewey dealé only with Freedom, While he
says nothing about God, idealiém, on the other hand, regards
God as the self of selves, the Author of life;l

In the ninth place, Horne aéserts that Freedom is
man's power of self-determination which sometimes 1s in line
with his knowledge, but not always. Dewey speaks of freedom
as the absence of outside restraint, énd awareness that one's
knowledge is directing one's conduct. Horne contends that
man's power of self-determination 1s not necessarily in line
With his own;knowledge.g

In the tenth place, Horne objects that Dewey has
nothing to say ebout Immortality, Ideallism conceives of it
as "the destiny of men made in the image of the Author of
Life;"3 Horne points out that attitudes, feelings, and powers
spring from these great conceptions in idealism —God, Freoe-
dom, and Immortality-—— which ecould never come from a glori—
fication of humenity. They take nothing away from the .val-
ﬁes in Dewey's phllosophy and add a plus quallty to all that
1t‘contains;4 ‘

In the eleventh place, Horne contends that value

* ® x % %
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i1s not relative to man, 1t exists everywhere whether it 1is
felt by man or not., He explains that according to Dewey the
eriterion of value is that a thing must be felt to be worth-
while by man, It 1s a purely subjective and individual mat-
ter, But idealism contends that-all phenomena enter into
the Absolute Experience and so have value in themselves al-
though ﬁan may not know anything about them., Further, all
- value 1is not the same, Dewey contends. But idealism holds
that those areas of knowledge which contribute to the for-
mation of individual and social character, and’to man's ad-
Justment to the physical world, are of more value than the
areas of knowledge which do not make such contributions;l

In the twelfth place, it 1s contended that inter-
est 1s not sufficient in itself as motivation for tabks but
must be supplemented by effort or disclpline, Horne refers
to Dewey's ldea that interest, lying between a person and
the goal to be accomplished by a task, is sufficient to in-
volve the person in purposed activity., The assumption is
that usually the immediate activity is & sufficlent source
~of interest, but when it is not, the goal will supply a sec=-
ondary interest Which will be sufficient to motivate the im-
mediate activity, In contending that interest 1s’not always
sufficiént motivatibn, Horne does not propose to disregard
the motivation which can result from interest, but insists
that is has to be supplemented by discipline, Obedience in

1°Cf., Pp. 304-306.
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moral ilssues sometimes has to be accompllshed without any

1ntefest at all, one's sense of ought chiefly producing the
"1 ‘
action,

In the thifteenth place, Horne contends that Dewey's
philosophy 1s not complete 1n 1ts attempt to establish con-
tinuity between dualisms, He says:

The one philosophy stresses continuity between such
usual opposites as interest and disciplline, the em=-
pirlical and the rational, subjeet matter and method,
play and work, geography and history, naturalism and
humanism, labor and leisure, lintellectual and practi-
cal, physical and social, the individual and the
world, culture and voeation, knowledge and its ob-
Jeet, motive and act, duty and inclination, intel-
ligence and character, the social and the moral, and
others, but paradoxical as it may seem, this philos-
ophy does not recognize and so does not introduce
continuity into the one big remaining dualism, viz,.,
between that part of reality which ls human experi-
ence and the remainder of reality which 1s unexperi-
enced and must always remain, because of 1its amount
and quality, partislly unexperienced, 1l

The reason for this, Horne explains, 1s‘the fadt that Dewey
limits philosophy.to the application of scilence to'social
problems, Ideallsm supplements Dewey's philosophy at this
point; it completes the continuity and makes man and his
gsense experlience one with the whole of reality; it nain-
taling the idea of an Infinite which men can pralse, worsghip
and enjoy in communion;'2
In the fourteenth place, Horne admits in criticliem

that "Pragmatism and Behaviourism combined give us an edu-
cational philosophy that 1is practiecal, functional, near-to-

L B
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1
earth, human, social," As far as Dewey's philosophy goes

in meking for such influences as théserit 1s greatly accept-
"o
able,

In the fifteenth place, Horne contends that Dewey's
philosophy needs to be supplemented by idealism, In giving

this closing reactlon, he says:

But in addition (to the philosophies of behaviourism
and pragmatism) an idealistic philosophy of education
touches earth with heaven, sees men as children of the
Infinite, 1s nonpractical as well as practical, be=
lieves in knowledge for the sake of knowledge as well
as for the sake of life, acknowledges an absolute goal
for 1life and education in pursuit of which man finds
himself most truly, accepts the divine origin and im-
mortal destiny of man, and finds living glorious be-
cause "heaven lies about us" in both our infancy and
maturity. 3

B. Analysis of the Criticism in John Dewey's Phi-
losophy: Especially The Quest for Certainty.

This monograph by Horne gives a conclse exposition

and criticism of Dewey's argument in The Quest for Certainty.

The exposition includes a statement of the argument in prop-
osltlons, one for each chapter; a more detalled explanation
of the‘argument of each chapter; and an ekplangtioq,chapter
by chapter, of Dewey's ideas regarding religion. The criti-

cism is compriséd of eighteen elaborated propositions, It

1s the task of the present discussion to preseﬁt thege elght-
een driticisms advanced by Horné; In addition two points of
commendation will be included., These are of a more general
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nature but none the less direct, and are offered by Horne
at the close of the monograph, |
First, Horne contends that the genetic mode of

refutation is unsatisfactory. This criticism is aimed at
Dewey's assertion in .his first chapter, that men came to be-
lieve 1n an unchanging order for sgoclal and psychological
reasons which no longer obtain., He contends that ideas
which originated under one set of social conditions may be
true under another. The Ten Gommandments are referred to
as 1llustrationiof this. 'It ig further pointed out that if
the origin of an idea does not jusfify bellief in it; it also
' follows, to the contrary, that it does not refute the idea.
If, for instance, Spencer's explanation of the origin of the
ldea that man has a soul be accepted, the validity of the
idea would not be disproven, Plato was dependent upon the
social conditions of his times for his moral and political
specglations but his metaphysics was independent of them;1

" . In the second place, Horne contends that Dewey's
denial of the objlective reallty of mysticlsm cannot be pfdven
by his own principles, He states his convictioh as to the
source of strength upon which man lays hold in prayer; and
contends that 1f it cannot be proven that,&od exlsts and is
unchangeable, neither can it be disprovén; He furthérrhbl&s
that for a large number the practice oft prayér has passed
William James' pragmatie testvof*truth;z

*® 0¥ ¥ ¥ *®

1 ef., Horne; H. H;,rJohn Dewey's Philosophy: Especially
The Quest for Certalnty, pp. 15-16.
2 ¢f., Ibid., p. 16.
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In the third place, Horne asserts that there is
evidence that some things do not change., He railses contend-
ing questlions as follows:

How can the irrevocable past change? How can truth
change? Our view of truth may change. But "once
true, always true." "“Jésus Christ, the same, yester-
day, today, and forever," How can universal exten-
sion change? How can duration change 1ts rate? How
ean the multiplication table change? Or, mathemati
cal relations generally? 242 =4 not by the device
of man but by the unchanging nature of things, or
the will of God, 1

He points out that the principle of change itself can be
“true only by remaining unchanged. If we conceive of man
depending upon change and his dependence being quickened

by the fact of universal change, we have an unchanging quan-
tity in the fact of his dependence, Thus 1f the doctrine

of change 1s accepted,there will be at least two changeless
Tacts remaining; namely, change, and man's dependence upon
1t;2 .

In the fourth place, Horne contends that the con-
tinuity of knowledge and actlon may well be questioned in
gsome cases, This 1s in refutation of Dewey's statement that
"the idea whiéh connects thinking and knowiﬁg with some
principle or force that is wholly separate from connection
with physical things will not stand ez‘:za,mimxtft.cm.‘t3 Horne
shows that there is no action.in comnection with knowing by
introspection and intuition, or in knowing one's purpose

® ¥ ¥ & ¥

1 Horne, H. H,, John Dewey s Phllosophy: Especially The
Quest for Gertainty, p. 16,

% 8 éy, } p@ﬁelguesﬁ for Certainty, p. 5.
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for tomorrow and in recalling what he did yesterday. The

mental activity which takes place 1n connection with these

is not the kind of activity which Dewey refers to, He means

that knowlng 1s proving by experimenting with things., But
1l

a son does not know his mother's love by experimentation,

In the fifth place, Horne contends that science
is not a substitute for religion., His insight here is keen,
and his remarks will be quoted in order that the clear dis-
tinction which he draws may be carried over.,

Values are felt, and cannot be determined by the sci-
entific method. Sclence may make the world a neigh-
borhood; 1t cannot make it a brotherhood, Chemistry
can teach us the use of chlorine; 1t cannot teach us
whether to use it to make liquid gas to degtroy life
or to purify water to save life., The desire to put
more values into human experience is not a product of
the sclentliflc method., There is love somewhere in the
unlverse that quickens love, 2

In the sixth place, Horne asserts that the Greeks
and the Christlans controlled as well as'accepted the world,
This 1s difegted at Dewey's objections to Greek thought and
Christianity. Horne points out that besides accepting and
enjoying the world the Greeks controlled matter and experi-
ence in their works of art, In the same way, Christianity
has gone beyond the acceptance of the reality of the tran-
scendent and has measureably controlled human society in the
direction of the ideal. Horne contends that even if it were
true that knowledge is continuous with action, it would not

follow that we are not to believe in the transcendent. We

¥ O0% ¥ ¥ #®

1l ¢f,, Horne, H, H,, John Dewey's Philosophy: Especially
The Quest for Certainty, p. 17.
2 Ibid.’ p. 17.
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can control action and at the same time maintain belief in
the real exlistence of the ideal.l

In the seventh place, Horne contends there is no
prue teleology in Dewey's philosqphy;2 He calls attention
to the faet that for Dewey reality 1s reduced to events
which just happen for no purpose at all, Purpose comesvonly
through man's utilization of these evénts for the accomplish-
ment of his own ends, But, Horne.contends, the orlgin of
man's purpose to control events cannot be explained apart
from a creative intelligence other than and greater than his
Aown; "otherwise, the greater comes from the less, the known
from the unknown, and the thinker from the thoughtless. "

In the elghth place, Horne contends that Dewey's
philosophy fails to disiinguiSh between the nature of truth
and the tesgt of truth., He points out that truth may be
tegted in many ways, but the tests do not constitute the
truth; they only make it evident. He says, "the idea that
there is a knife in my pocket is already true or false; the
presentation of the knlfe makes the inherent truth of the
ldea manifest; the inabllity to present the knife proves
that the idea was false from the beginning."4~ An idea 1s
not true because it can be verified but because it repres
gents fact; an idea 1s not false because it cannot be weri-
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1l ¢f., Horne, H. H., John Dewey's Philosophy: Especially
The Quest for Certainty, pp. 17-18.

2 ¢f,, Ibid.,, p. 18,

3 Ibid,, p. 18,

4 Tbid., p. 18,
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fied but because it mlsrepresents fact, Truth is antecedent
to the act which proves it, and the theory of truth which
conceives of it as correspondence between ldea and fact has
never kept men from changling untrue ideas or unwelcome facts.l

In the ninth place, Horne contends that laws of
thought. are more than symbols,Athey are realities, This is
gubstantiated by the citing of examples, one of which 1ls the
law that between two contradictions there is no middle ground,
He says, "Define what you mean by ‘'open,' and the door is
either opeﬁ or not open. So it is and S0 we think;“2 We
think the proposition that there 1g no middle ground between
two contradictions. because we hold it to be true; 1t 1s not
tirue because it is4thought; The laws of thought report things
as they are. Fbrmal 1ogie and mathematics are more than sym=
bolism and ideas at play;3

In the tenth place, Horne contends that experimen-
talism 1s inadequate aé a seat of intellectual za;u’c:.hori’r.:yr.‘z‘L
He objJects to experimentalism as the geat of intellectual
authority because, (1) it denies the immediacy of knowledge;
yet we havé‘immediaéy of knowledge in axioms and self-evident
propositions., (2) Experimentalism does»not proﬁide for the
transmission of khowledge once attained, Truth is always

true and may be transmitteéés truth although it may need to

be re-experieﬁced and re-applied because soclal conditions
# O ¥ ¥ %

1 ¢f., Horne, H. H., John Dewey's Philosophy: Especially
The Queéest for Certainty, p. 18.

2 Ibld., p. 19,

3 ¢f,, Ibid., pp. 18-19,

4 Cfo, Ibid‘, po 190



-63-

have changed., (3) With experimentalism as the seat of in-
tellectusl authbrity, we are always seeking and never find-
ing:

Experimenﬁ;gg in a.changing world gives us no 5ody

of suthoritative acceptable truth but oniy a grow-

ing body of ideas to be ever trylng out. On such a

bagls, gone is finality, an attitude of problem-

solving, with conditions of the problem constantly

changing, alone remaining. 1

In the eleventh place, Horne contends that "the
naturalization of intelligence" cannot be effected by Dewey's
theory that nature itself is neither rational nor irrational
yet is subject to man's reason, In such a theory, there is
a dualism between neuﬁral nature and Intelligent man. The
only Way that intelligenee can be naturalized is for it to
be rendered unintelligent., Horne shows that the better way
out 1s not the natural;zation of intelligence but the spir-
itualization of‘nature;2
In the twelfth place, Horne contends that this

philosophy puts too much confidence in man, in his intelf
ligent action, and in his method of experimental inquiry.
Man was not made by his own intelligence, and yet somehow
he was made, EXperimentél inquiry, although it may be as
old as Gallileo, 1s only an infant compared to man's pro-

gress, Horne says:

As the thickness of a postage stamp lying on the
top of Washington Monument is to the height of the

1 Horne, H. H., John Dewey's Philosophy: Especially The

Quest for Certainty, p. 19.
cf., Ibid.’ p. 20.
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monument, 80 is man's intelligent control of na-
ture by experimentation to his preceding progress,
Life had existed on the earth some six hundred nmile-
lion years before man appeared, 1

He does not object to man's relying upon himself to improve
himself Just as long as he leaves himself open to guldance
and energizing from every avallable source.2
In the thirteenth place, the contention l1s made

that soclal experiﬁentation may prove to be a menace.3 Horne
admlts that there is a moral and social lag in our day, buk
he holds that it is not. caused by the unwillingness to re-
ject convention in favor of experimentation, He says: "Our
social experimentation with the commandments 1l1s notorious,“4
and thinks our lack is not so much in the will to know what.
is best but in the will to do what we already know to be best,
Experlmentation with the commandments 1s not iﬁfelligent,
neither 1sAthe great experiment which is being carried on
by communigtic Russia. Yet both'of these are within the
bounds df Dewey's conception, He says further:

Iﬁ 1s only characters that are irue to known moral

truths thatcan advance our knowledge of- the unknown

moralities., And my conviction 1lg that when such ad-

vance 1s made 1t will be found to be a rediscovery

or new application of something Jesus and the ethie-

cal genluses of the race taught long ago. 5

In the fourteenth place, Horne contends that men

are more than agents and means, they are ends, It 1s pointed

1 Horne, H. H., John Dewey's Philosophy: Especially The
Quest for Certalinty, p. 20.

2 ¢f., Ibid., pp. 20-21,

3 ¢f,.,, Ibid., p. 21.

4 Ibid., p. 21,

5 Ibid,.,, p. 21,



-65-

out that Dewey's philosophy omits treatment of selfrand per-
sonality, and that in his system there are no ends as dis-
tinet from means.l Personality is the supreme category of
both reality and value, its worth is absolute. Everything
else hasg value as it relates to persons, If man is not an
end in himself, there is no purpose in the‘world.z

In the fifteenth place, it is contended that Dewey's
philosophy knows no ought, intelligent desire being substi-
tuted for it, Good 1s not sanctioned by the constitution
of things, nor is its ultimate victory guaranteed. Man is
not held accountable to any Ultimate Being., Man's respon-
sibility is strictly held within the realm of intelligent
action in a soclal group. Human brotherhood is not grounded
in any divine fatherhood. One 1s merely obliged to be social
rather than selfigh because thatﬁit‘the way to display in-
telligent control of experience.3

In the sgixteenth place, Horne contends that ex-
istence revolves abbut a transcendent Knower., This is in
opposition to Dewey's idea that human knowledge revolves
about existence, He points out that Dewey does not deny the

® ® % ¥ %

1 ¢f., Dewey, John, The Quest for Certainty, pp. 278-279.
He says: “The various modifications that would result from
adoption In social and humane subjects of the experimental
way of thinking are perhaps summed up in saying that 1t
would place method and means upon the level of importance
that has, in the past, been 1mputed exclusively to ends.”
2 ¢f., Horne, H, H,, John Dewey's Philosophy. Especially

The Quest for Certalinty, pp. 21=22,
3 ¢f., Ibid., p. 22.
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existence of the Eternal but that he claims that belief in
eternal value has not been beneficial. Horneccontends that
this latter idea can be digproven by the historic influence
of such a belief over against that of positi#ism. Idealism
does hold that &ll is known, but it conceives of knowledge
as distinet from its objects, To be is to be experienced,;
but not necessarily by man; thére is a completed experience
which embraces fragmentary experience, Man's freedom and
the exlistence of evil do raise problems here but they can be
theoretically solved on an ldealistle basis., And theée pProb-
lems are not easlly solved practically on the basis Dewey
suggests, He would reconstruct society so that external re-
straints would be removed and man would be free to express
himself intelligently., But Horne contends gsuch expression
would be dete:mined regponse to the situation, and not free-
dom to choose, Idealism does not reject the "idealism of
action" for which Dewey is striving, but it would keep it
in its correct relation to other things.l

In the seventeenth place, Horne makes the conten-
tion that Dewey's philosophy does not recognize thinking,
the distinctive function of philosophy. Dewey regards
thinking as only a function of aection., But men will not
stop theorizing; and if’philosophers all became practical
soclologists, important phases of 1life would be neglected.
We would then reqognize that man's 1ntelligence has a’specu~
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1 ¢f., Horne, H. H,, John Dewey's Philosophy: Especially
The Quest for Certainty, p. 23..
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lative and transcendent functlon as well as a practical and
immediate function., The theoretical fuﬁction faces reallty
as a whole, while the’practical function deals with a part

of the world. Man's practical 1ife is completed by the theo-
retical;l

In the elghteenth place, Horne comments upon Dewey's

attitude toward religlon, citing two quotations from The
2 .

Quest for'Gertainty relative to religion, and then ralsing
five objection8¢3 (1) Dewey is mistaken in regarding Christ-
lanity as having its origing so largely in Greek philoéophy‘
rether than in Judaism, and the 1life and teachings of Jesus,
(2) He misinterbfets religion‘in sayling that it isrnot con=
cerned with present existence, (3) He also misinterprets
religion in saylng that its other-world is one which is not
supposed to exist, (4) Again religion is misinterpreted in

¥ % ¥ %%

1 Cf., Horne, H. H,, John Dewey's Philosophy: Especially

The Quest for Certainty, pp. 23-24, ‘ :

2 The quotations are as follows: "Theologians of the Christ-
lan church adopted this view (1. e., a 1ife of knowing apart
from and above a life of doing) in a form adapted to their
religlous purposes, The perfect snd titimate reality was
God, to know Him was eternal bliss," See Horne H. H., Op.Cit.,
p. 24,, See also Dewey, John, The Quest for Certainty, p. 293.
",..by definition, such (ideal) possibilities are abstract
and remote, They have no. concern nor traffic with the natural
and soclal objects that are concretely experienced. It 1s not
posslble to avoid the impression that the idea of such a realm
l1s simply the hypostatizing in a wholesale way of the fact -
that actual exlistence has its own possibilities, But in any
case devotlion to such remote and unattached possibilities
slmply perpetuates the other-worldliness of religious tradi-
tlon, although its other-world is not one supposed to exist,
Thought of it is a refuge, not a resource." See Horne, H. H.,
Op. Cit., p. 24., See also Dewey, John, Op, Cit., pp. 305-306,
3 ¢f., Horne, H. H., Op. Cit., PP. 24-25.
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hig contentlon that lts other-world 1s not thought of as a
resource, (5) The realization of possibilitles is only one
consideration in religion., Religion, Horne says, 1s "the
worshlp of God ag the Father of man and the service of man
a5 the ohild of God."
The two statements of commendation for Dewey with
which Horne closes his discussion remain to be ment ioned,
The one is that Dewey's influence upon philosophj tends to
make it more practical; The other 1s that Dewey's influence
in religion tends to make us think more about man, Horne
denies that it will succeed in making us think less about
God, He ildentifies its emphasis upon the-human element in
religion a8 partaking of the soclial gosgpel of Jesus and :

2
the Hebrew prophets.
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1 Horne, H, H,, John Dewey's Philosophy: Especially The
Quest for Certainty, p. 25.
2 ¢f,, Ibid., p. 26.
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CHAPIER VI,

THE CRITICISMS OF THE PHILOSOPHY OF JOHN DEWEY
ADVANCED BY HERMAN HARRELL HORNE
(Continued)

¢. Analysis of the Criticism in The
Democratiec Philogsophy of Education.

The Demoeratic Philosophy of Education, published

about a year ago, is a companion to Dewey's Democracy and
Eﬂucaticn, being a running exposlitlion and commentary based
upon it, Horne explains that his book developed out of his

experlence in using Democracy and Education as a text in his

phllosophy of education classes over a period of years, Be=-
cauge of the difficulty students have in understanding Dewey
he thought an exposlition of the book to be desirabléy.anfl
since he had differing opinions to present at many points in
the argument he considered it necessary to Iinclude his own
comments,

The book 1s extensive, and so it wlll be necessary
to present its criticlisms of Dewey chapter by chapter, as
was done in part with Religious Educatlon and the Dewey Phiw

losophy, by Squires, The problem of selectlon is again

faced, Both Democracy and Education and The Democrastic Phi-

losophy of Bducatlion are chiefly interested, as thelr titles

1ndigate, In phllosophy as it relates to the educative pro=-
cess, Consequently, the principle followed in séileeting the
eriticisms in The Philosophy of Education will be followed

here, Those criticisms which deal with the more apecialized
application of philosophlc principles in educatlon will be

70
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omitted, and only those will be included whilch are essen~
tially philosophic in nature, Technical matters, such as
questions relative to terminology and the method in pres-
enting the argument, will also be omitted, Minor critie:
cisms will not always be presented when they are repeated
in the text,
1, Analysis of the Criticism
in the Introduction,

Horne's first criticism is made in antiecipation .
of all that is implied in Dewey's conception of philosophy.
He contends that Dewey's ides thgt philosophy coincides
with social sclience is not valid, The implications of such
a conception are listed and 1lts colincidence with Positivism,
Agnosticism, Instrumentalism, Pragmatism, and Experimentale
ism made clear., He pointsvout that historically phlilosophy
1s more than soclal science, All the various branches of
knowledge which are now regarded as sclences were once phi-
losophy, When developménts came which made it possible to
deal with these areas of thought by means of experience and
experimentation,they ceased to be philosophy. Metaphysics
i1s an area of thought which cannot, by its very nature, be
dealt with by experimentation, Historicall&;philosophy has
~Ancluded metaphysics; and to the extent that it does include
metaphysics, it does not coincide with the application of

1
science to social relations,
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Horne grants that Dewey is at an advantage in his
conception of phllosophy in that ltvwould utlilize the energy
in added concentration upon the practical endeavors of 1life,
which would otherwise go into reflection;l

He contends, however,that Dewey 1ls at a disadvan-
tage 1n his conception of philosophy in that mén simply will
not be satisfied to 1live within the realm of experlience alone,
Human intellects by their veryrnature refuse not to think be-
yond the world of sense, Man's emotions are none the less
actlive In reaching beyond experlence; maninaturally wantsito
worsﬁip; And further, human wills are not content to act
within a realm thus limited; maﬁ;wanhé to 1live in the light

2
of eternity.

2. Analysis of the Criticism in Chapter I:
"Bducation as a Necessity of Life,"

In this chapter, Horne contends against Dewey for
beginning his treatment of the philosophy of education with
life, and not with the origin of l1life., Horne points to some
of the different views as to the origin of 1life held by
speculative sclentists and phllosophers, and goes further
to show that 1t does make a difference which of these views
1s held. If 1life Just came to be by chance, then 1t haé no
purpose, On the other hand, if 1life was created, then there
1s purpose in it, and self-consclous man is able in & mea-
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1 Cf., Horne, H, H.,, The Democratic Philosophy of Education,

P. 4.
2 ¢f., Ibid.,, p. 4.
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1l
sure to cooperate with the Purposer and Hls purpose;

3. Analysis of the Criticlsm in Chapter III:
“"Bducation as Direction.” '

First in the discussion in this chapter, Horne
contends that Dewey under-estimates the place of direct
personal appéal in social control, This criticism is made,
together with the two immediately following, in objection _
to what Dewey éays about directing the behaviour of children,
Horne does not hold that re-discovery of truth by youth has
no place at all in educatlon. His contention is that much
is to be saved by personal guldance, for by it the young are
readily placed in touch with the discoveries of the race,
Begides, the proportion of what the race has already acqulired
to that which the indlvidual could posslbly re-dlscover is
very great, The maturing experience of every individual is
a wltness to the importance of the part the personal element
plays in the process.2

In the second place, Horne cohtends that Dewey
under-estimates the place of sensation in the knowledge-
getting process,. This is d1rected to Dewey's ldea that in
the learning process it is not thiﬁgs that are important
but rather the uge of things. He first objects by calling

attention to the completeness of one's limitation of knowle
edge when he has a sense afflliction éuch as blindness or

*® ¥ O * ¥ 0®

1 ¢cf., Horne, H. H., The Democratic Philosophy of Education,

Pp. 7"90 S
2 Gf., Ibid.’ ppo 30-310



deafness, He admits that the emphasls upon sensation does
not propose to geparate sensation from use, but at the same
time it 1s sensation and noi the usécwhieh gives the knowle
edge, He goes further to show that there are many things
of which one gains knowledge by sense which wé cannot use
at all; for example, the stars, the articies in a store
window, or the clothes worn by the opposite sex;1

In the third place, Horne contends that DeWey
under-estimates the abllity of the mind to transcend thé
physical use of things, In affirming that the miﬁd has this
ability, he 1llustrates by the aesthetic experience‘of visue-
alizing a work of art, the moral experience of admiring an-
other's good deed, and the spiritual experience of adoration
and praise., The use of things is not necessary in certain
intellectual éxperiences; for example, the distances between
the earth and different stars can be known 1in terms of light
years, Similarly, one may respond to principles of morality
which have been possessed only as precepts, Horne explains
that all three of these under-estimations made by Dewey in
his conception of the learning process tend to limit the ac-

2
quiring of knowledge to experimenting with physical things,

4, Analysis of the Criticisin in Chapter IV:
"Bducation as Growth,"

Pirst, Horne contends that Dewey's conception of

L A

1 Cf,, Horne, H. H., The Democratlc Philosophy of Education,

‘p. 31, | o
2 ¢f,, Ivid., pp. 31-32,
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growth lacks a goal., This is directed to the conception
that "education is grthh." According to Dewey, education
has no ends beyond more education; and»grdwth has no goal
other than more growth, Horne contends that a school for
gangsters could fulfill these requirements, Children need
to have:azworithy-Iife Bet. up befoOke thém skiahgobiyand:musd
he heipeéd inothecahtatnmentiofiif, Goals are not objection-
able, and when attalined there will always be further goals
to set up. Horne points out that in réaXity education as
Dewey conceives it does have a goal, in that he thinks in
terms of later results, The lack 1s in his failure to for-
1 4
mulate thgm.

In the second place, Horne contends that Dewey
confuses growth and development and in so dolng confuses ex-
ternal stimulation and internal changes. In differentiating
between growth and development, Horne says:

By growth the tissue cells multiply; by develop~
~ ment they become differentiated and mature, A lit-
tle oak bgcomesth large oak by growth; an acorn
becomes a llttle oak by development, A little thick
becomes a chicken mainly by growth; an egg becomes
a chlck by development; 1t 1s also true that the
appearance of new mental and physical poweéers as the
chick becomes a chicken 1s by development. cescese
eseesessss 'O repeat, growth 1s expansion of 1living
tissue or mental functlon already present; develop-
ment is the appearance of new tissue or function. 2
According to Horne, growth and development normally take
place together; and growth at the expense of development
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PP. 52-54,° ;
2 Ibid., 54-55,
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willl produce a sluggish individual, while development withe
out growth makes for weakness, The one 1s brpught about by
external influences; the other'is produced by internal
changes. Growth 1is more a matter of nurture, while develop-

: 1
ment 1g a matter of nature,

5. Analysis of the Critlcism in Chapter V:
"Preparation, Unfolding, and Formal Discipline."

Pirst, Horne objects to Dewey's rejection of an
Infinite goal for human 1life, This, he holds, does violence
to the experience 6f the mystlcs, to the practices of the
world's religions, and to those powers of mind which enable
us to‘know religious truth, That there 1s a realm of non-
perceptual reslity 1s witnessed by the a_priorli reasoning
in Plato, by Kant's thing in itself, and by the emphasis

upon gubstance in"the mathematics of Bertrand Russell, These
are all held by their respective exponents to be real, yet
they are in no sense spatial or temporal realities, Dewey
falls to disprove the valldity of such realities; furthermore
it can~neithef be proven nor disproven, An intellectual
venture similar to faith is involved in every philosophy.2

In the second place, Horne contends that Dewey's
philosophy needs to be supplemented by a third set of cate-
gories, namely, the "organic." The categories dealt with

by Dewey are only the "static" and the "dynamic." The static
is the conception that all things are changeless; and the
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1l ¢f., Horne, H. H., The Democratic Philosophy of Education,

PP, 54"560 . .
2 Cf., Ibid-s Pp. 69‘700
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dyﬁamic is the conception that all things change. The .
organic ig the gynthesis of these two oppoging conceptions,
It is the conception that some things are changeless and
rightfully so, while other things are changing and right-
fully should, This criticism 1s suggested here by the fact
that Dewey rejects the philosophies of Froebel and Hegel as
gstatic in his discussion of education as unfolding, Horne
contends that they are rather organic; and that the whole
of reality is organle, We are progressing toward an infinite
goal which is unchanging but our progress is made in a pro-
cess of time and space, In no sense can our progress be
said to be limited by this unchanging~goal. We are ever
grpwing toward 1t but 1n time and space we can never reallize
it. This is an organic and not a static eategory.l

In the third place, Horne objects to Dewey's natu-
ralistic solution of the mind-matter dualism.2 He explains
that according to Dewey the self and the external world are
not distinct., Horne's phrasing of this is: "The knower
and the known are both inseparable constituents of the same
naturalistic process.” He contends that Dewey's view is
neither clear nor well founded, He refers to Lovejoy4 as
the latest student 6f the subject, and informs that he de-
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1l ¢f,, Horne, H. H., The Democratic Phllosophy of Education,
ppo 72"730 ‘

2 ¢f,, Ibid,, pp. 82-83,

3 Ibid., p. 82.

4 The Revolt Against Dualism, New York, 1930.
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cides in favor of the dualistic solution. Horne asserts
that 1if dualism 1s to be reduced to unity 1t will have to
be an idealistic monism in order to satisfy him, He says:

For ourselves, 1f there is to be a reduction of du-
alism to unity, it would have to be a unity of ex=-
perience, a known unity, a conscilous unity, an all=-
embracing unity, and hence some form of ideallsnm,
Intelligence that concludes less than this must per-
force think meanly of itself, The origin of mind
would not then be in by-products of the native ten-
dencles to action but in the very nature of the one
central reality of all., Man 1s not simply an organ-
ism with flexlble responses; he 1is a self originat-
ing in a 3elf, 1 '

6. Analysis of the Criticism in Chapter VI:
"Bducation as conservative and Progressive.“
First, Horne contends that knowledge 1s more than

a tool; that knowledge of the past apart from any present
problem cannot be said to have no value, He eclaims that
the fact that some people enjoy pursuing knowledge for no
practicael reasons at al;%ends to contradiect this view; and
refers by way of example to Amiel, whom he calls "the in-
trospective professof of Geneva.“2 Referencé is also made
to Palmer's rhythmic prose translation of the Odyssey, and
it 1is polnted out that it hardly has value because, as Dewey
would require, it increases "the meaning of the things with

£ ¥ ¥ ¥ ¥

1 Hﬁgneg,ﬁ. H., The Democratic Phlilosophy of Education,
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2 ¢f., Ibid., p. 94. Amiel is quoted here as follows:
"Moreover, to know satisfies me, perhaps even better than
to possess, to enjoy, to act., My strongest taste is for
watching, understanding, contemplating, And the theory
needs to be universsl, panoramic, spherical; it refuses
to be shut up in a special case."
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which we have actually to do at the present time."l Experi-
ence is greatly impeverished by urglng that all knowledge
must be used in facing present problems, and none enjoyed
~ for its own sake;2

In the second place, Horne polnts out that the
weakness of Dewey's philosophy is in ite omissions, This
criticism 1s made in the comment on the last section in this
chapter which brings to a close the first part of Dewey's
discussion dealing with "Education as a Need and Function
of Society." mhevweaknesseab@hmeﬁcﬁonnsopuﬁnteubuh&mavésbeen
touched upon in the foregoing criticisms and so will not be
dealt with at 1éngth here, He holds that Dewey falls short
in not allowing for the place of gelf in ekperience; this
makes his conception of experience impersonal, This spe=-
ciflic objJjectlon 1s related very closely to his objectlon to
Dewey's naturallstic solutlon of the nmind-matter dualiém
already presented.4 Horne also calls attention ﬁb the fact
that Dewey emphasizes actlve adaptation to a changlng en-
vironment and rejects passive adaptation to that which does
not change. He contends that in order for a conception to
be balanced it must include both of these.s This objection
coincldes very closely wlth the critlicism already presented
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1 Dewey, John, Democracy and Education, p. 93.

2 Cf,, Horne, H. H., The Democratic Philosophy of Education,
pp. 94-95, = .

3 ¢f.,, Ibid., Pe 99.

4 Gf., Ante’ PP. 77-780 ' '

5 ¢f,, Horne, H. H., Op,., Cit., pPp. 99-100,



that Dewey'svphilosophy needs the additional category of

the "organic."l As a third fallure of Dewey's philosophy,.
Horne points out that his emphasls upon percéption and ac-
tivity indicates that the reconstructlion of experience which
he proposes 1is intellectual and practical rather than emo=-
tional and asesthetic, But the vaiue of beauty for its own
gsake ﬁusﬁ have a place in experience.2 This criticism par-
allels in some measure the criticism presented above that
knowledge 1s more than a tool.3 Lastly, Horne shows that
Dewey fails in that he emphasizes'education as'including
the result and so witholds any consideratlion of goals and

" the existence of absolutes., But the educative process is
not complete without a goal, and the 1ldea that spatlial and
temporal experience is all the reality there 1is opposes much
of the philosophical thinking that has been done and 1ls now
being adhered to.4 This corresponds closely to the criti-

5
cism relative to goals which has already-beén discussed,

7. Analyslis of the Griticism in Chapter VII:
"The Democratic Conception in Education,”
First, Horne objects that Dewey's philosophy does
not imply the superhuman in human relatiohships; It allows
for nothing which cannot be determined by empirical means,

yet, Horne contends, we acknowledge the existence of people
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1 Gf., Ante, Pp. 76"77.

2 ¢Cf., Horne, H, H., The Democratic Phllosophy of Education,
p. 100,

3 Gf., Ante, pp- 78"’790

4 ¢f,, Horne, H. H., Op. Git., pp. 100-101.
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whom we have not seen, Dewey makes no explanation as to the
origin of the human, yet this is to leave a barrier between
man and the whole of reality. To this extent his philosophy
1
l1s nelther a complete pragmatism nor a complete humanism,
In the second place, he compares Dewey's conception
of & democratized society with the Christian conception of
5 »
the Kingdom of Heaven, He points out that in content they
are quite the same but that they differ significantly in
their inspiration and motivation, _Dewey's democratized go-
ciety has its source completely in man and seeks no basis
in assumptions about the superhuman, whereas the Kingdom of
Heaven has its source and foundation in God. This 1is the
thinégacking in DeWey's conception, the dynamic provided by
bellef in God. In pointing out the differences between the
two, Horne says:
The inspiration t9 the one is human, to the other 1is
divine., The motive to the one is humanitarian, to the
other is theistic, The central conception of the one
is man, of the other is God, In the one we have broth-
erhood without universal fatherhood; in the other we
have brotherhood because of fatherhood, Man alone,,
gsocial man, ls the maker of democracy, man as an agent
of the spiritual principle of the unlverse is the maker
of the other, 3
In the third place, Horne points out that Dewey's
uge of history in presenting his conception of democracy in
education is not sprictly pragmatic, In the strictly preg-
matlc sense, a conception has meaning only as 1t leads to
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1 ¢f,, Horne, H., H., The Democratic Philosophy of Education,
p. 109,

2 ¢r., Ibid., p. 113.

3 Ibid,., p. 113,
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future conséquences in sense experience, To refer to hig-
tory in order to give concepts meaning is but to go away

from sense experlence, And to refer to the conceptions of
Plato and Rousseau is to refer to concepts that néver were
projected in sense experience, Dewey's use of history 1is

1
Justifled but it is not consistent with his own pragmatisma

8. Analysis of the Criticism in Chapter VIII:
"Aimg in Education,"

Pirst, Horne contends that mind is not identical
with acting intelligently toward an end. Two major objections
are ralised here._ The one is that Dewey unnecessarily dise-
tingulshes between Intelligence and feelling., Feelings have
a part in measuring consequences when mind 1s present. as
well as when it 1s absent, Almls are not merely ends which
we forsee, they are ends which we feel to be valuable, Our
choice is between ends as well as between means and ends.
And we must choose not only ends which are foreseen, nor ends
which are desirableég, but we are to take ethies into cone-
glderation and choose those ends which are believed to be
desirabley, The other objection is that man is not ohly a
participator; he is a spectator., Being conscious of an
object does not always effect changes in it. We ehjoy a
work of art which was produced ihaependently of any action
of our own, In our memory of the past there is‘ﬁo activity
other than that which we are aware of by introspection,

¥ #Fe x = |

1 C¢f,, Horne, H. H., The Democratic Philosophy of Educatiocn,
p. 129, ‘
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Predictions of the future, such as the foretelling of an
eclipse, change: in no way the objective nature of the
event when it comes, yet there is knowledge of it., In all
of these cases man ls the spectator, The significance of
this distinction is important in 1ts implication as to the
nature of 1ife, Oonsciousness does not exist alone within
actionj and the world is theoretical, unchanging,and 1deal-
istic as well as practical, dynamic,-and naturalistic;l
vIn the second place, Horne objects that there is
no ggggg in Dewey's philosophy.‘ This is pointed out in
connéction with the observation that there is né standard
of worthiness among Dewey's criﬁeria of good aims, Intel-
ligent direction of activity is the substitute which Dewey
makes for the sense of duty. But this i1s not sufficient,
since an intelligently directed activity may be either bad
or good, PFor this regson Horne suggests a fourth criterion
~for the judgment of aims, In addition to belng an outgrowth
of present conditions, to being flexible, and to represent-
ing a freeing of activities; an aim,to be a goody one) must
be democratizing, or it might even be contended that 1t
should be in harmony with an absolute good. An external aim
which is in harmony with an absolute good need not be in
conflict with the other criteria of alms which Dewey sets up.2
In the third place, Horne contends that meansvand
xo® % % % |
1 ¢f., Horne, H, H., The Democratic Philosophy of Education,

Pb. 133'134
2 ¢f., Ibid., pp. 137- 138,
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ends afe not the same, This ls directed at Dewey's ides
that the distinctlon between ends and means is oniy a tem-
poral one, Dewey refers to the farmer as an illustration
of what he 1s trying to bring out, and says that if the
farmer 1s interested in plants and animals his means be=-
come of value in themselves, Horne takes this same il-
ustration and points out Dewey‘s admigslon that there is a
distinction between the means of the farmer and his ends.
For, if he 1s not interested in plants and animals he uses
them as means to get something else, then the two are quite
distinct. Horne goes on to object to the finai implication
toward which Dewey's identification of means and ends is
directed, If‘they are the same, then all ends afe nmeans
and life becomes a constant serieg of changes. Even man
himgelf becomes a means and absolute values are rendered
non-existent. Horne applies this objection to democracy,
which Dewey concelves as an end, He says 1t is only par-
tially realized now, and as long as it 1s only partially
realized it remains an end distinct from means. In this
gense it 1s one of the absolutes, But should democracy
ever be realized, what would be the end toward which it
-would then be the means? Pragmatism has no answer to this
questions, It 1s more in line with experience and reason to
recognize that there 1s a real distinctlion between ends and

1
means,

L B

1l ¢f., Horne, H. H., The Democratic Philosophy of Education,
ppo 138"139 [



-85~

9. Analysis of the Criticism in Chapter IX:
"Natural Development, Social Efficiency,
- and Culture as Aims,"
First, Horne comments that Dewey does not identify
God with nature.l This arises from Dewey's discussion of
Rousgeau in his consideratlon of nature as an aim of educa=-
tion, It is explained that Rousseau did not identify God
" with nature because he was a de;st, but Dewey‘does not iden-
tify God with nature because he makes no assumptions as to
any realm beyond the world of sense experience, At the time
of‘Horne's writing, Dewey had made no written statement
about God, Horne says: "The term might be retained in his
philosophy és an abstract noun covering the traits of poten-
tiality in nature and of intelligenee in me.n."2 Dewey has
written an article on God recently which justifies Horne's
conjecture on this.point.3
In the second place, Horne pays respect to Dewey
as a pergon who exemplifies most consistently his conception
of soclal efficiency. This l1ls the final remark in the com-
ments on the digcussion of social efficiency as an aim of
education. ‘He says of Dewey: |
A writer of books and articles, glving linterviews to
reporters, lecturer, teacher, friend, husband, father,
chairman of various educational and political com-

. mittees, educational adviser to China, Mexlco, Russila,
Turkey, always on the piloneering front of thought and
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1 ¢f.,, Horné, H. H., The Democratic Philosophy of Education,
pb. 152”1530

2 Ibid., p. 153.

3 John Dewey, ™A God or The God," The Christian Century,
February, 8, 1933., pp. 193-196,
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action, during a long lifetime of frultful goodwill
to men, here lg indeed soclal efficiency, humanism
at its best, 1

10. Analysis of the Criticism in ghapter X:
'Interest and Discipline.

First in this discussion, Horne contends that
immediate interest 1s not sufficlent in itself to produce
effort, He calls attentlon to the fact that Dewey shows a
greater preference to lmmediate interest; and as a result,
‘matters of conscience and duty do not piay a sufficient
part in his system. The recognition of remote interest
suppliés what 1s lacking here. A person's immediate interest
may lag and fall to provide sufficient métive for the doing
of work at hand, It 1s at such times as that the possession
‘of a remote interest wiil remind one of his duty and will
urge him to go on.2 |

In the second place, Horne contends that Dewey
omits the personal and subjectlive elements in his conslder-
ation of interest. He explains that Dewey makes interest
wholly a matter related to changes in the environment, Horne
admits that for the most part this is true but he shows that
it does not cover all the areas of interest, There are in-
terests which are related to the self rather than the ex-
ternal environment, and these are the interests which this
conception presented by Dewey denles, One ingtance 1s the

‘ ® % ¥ % %
1 Horne, H. H., The Democratic Philosophy of Education,

p. 157.
2 Cf., Ibid., p. 166.
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fact that one can be interested in interest itself. This
| is not at all related& to environmental changes. It 1s com=
pletely a matter of introspecetion and therefore personal
and subjective.l
In the third place, Horne contends that mind is
more than the directive quality of events, He polnts out
that Dewey's definition of mind, similar to-his definition
of educatidn, limits mind to a mere.process of facing prob-
lem situations in one's environment., The mind is capable
of introspection, it frames metaphysical syétems, it 1s the
nucleus for selfhood,‘and it 1s able to realize its own
permanence in reality;2
In the fourth place, Horne contends that Inteéerest

needs to be supplemented by discipline, He holds, contrary
to Dewey, that discipline 1ls of value in itself and sometinmes
leads to interest. He clites the o6pinlons of an;horities in
different fields of knowledge as to the value of discipline.
Huxley, for example, sald,

The habit of doiné that which you do not care about

when you would much rather be doing something else,

is valuable, It would have saved me a frightful

waste of time If I had ever had it drilled into me

in youth, 3
Horne regards deliberate effort as having playéd a very im-
portant part in the past progress of the race, and thinks

1 ¢f., Horne, H, ‘H., The Democratic Philosophy of Education,
pp . 166"167 .

2 ¢f,, Ibid., PpP. 172-173.

3 Ibid., p. 174., See also Smith, Alphonso, Selections from
Huxley, New York, 1912, p. 27.
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that the basis of Dewey's conception of discipline is in
congldering aetiviiy as merely physical, If one conceives
of the mind as being distinet from physical activities,
interests take on a different meaning, TFhey are no longer
ldentified with the gelf but they rather'become the mediun
through wh&ch the self is expressed, In this light activi-
ties which are of interestrmay be either mental or physical,
and self being regardedrag redl, there ls place for disci-
pline in directing these activities.l

11. Analysis of the Criticism in Chapter XI:

"Experience and Thinking,"

First in thls discussion, Horne contends that ex-
perience 1s not limlted to physical environment alone, it
also includes social environment., No analysis of experi-
ence is complete without the recognitign that our fellows
as well as ourselves are personallties, A child does learn
from his physical environment, but he also learns personal
qualities from his teacher, Horne points outtthat Dewey
does not overlook the social element in other connections,
and should not 1n:a congideration of the nature of experie-
ence;2

In the second place, Horne contends that the re-
lational theory of mind is questlonable, and offers two
main objections to it., The one 1s that it makes the mind

* % # % %
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dependent upon the situation, but when the mind plays such
an active part in controlling the situation it is hard to
conceive of it as the dependent factor, The other objection
is that it gives no place to feellng in cbnseiousness. He
contends that value lies in the desireblés quality of an
- effect, and not as Dewey holds in the mere recognition of
the connections between causes and effects.l

In the third place, Horne contends that thinking
cannot be limited to mere expérimenting; He admits that
we do think in terms of experlence but he contends thaﬁ we
can also think beyond eiperienqe; Examples of this are Kant
speculating as to the whole of experience; astronomers forw
mulating theories about the formation of the earth; chemists
knowing what elements to 1ook for before they are found;
mathematicians thinking in terms of the fourth dimension;
Plato concelilving of eternal ldeas only imperfectly expressed
in the world of experience; the logiclan examining processes
of thought as such without any reference to tﬁe concrete;
and the introspective psychologist thinking about his own
thinking.2 Horne argues that the COnceptidn of thinking
which does not 1limit it to physical experience implies
changes In each one of the steps of reflection as polnted
out by Dewey. He says:

Concerning the steps into which the complete act of
thought 1is analyzed, let us observe (1) that the in-
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complete situation may be mental as well as phys-
ical; (2) that the problem may therefore be in-
tellectual without involving any changes in phys-
jcal conditions; (3) that the hypothesis there-
fore may not be provable at all; and so (4) that
the thinking may therefore be incomplete, but
Justifilable as philosophy, without attaining the
step of tested thought which is science, 1l

12, Analysis of the Criticiem in Chapter XII:
"Phinking in Education.,"

The outstanding criticism in this chapter is Horne's
contention that Dewey's analysis of reflective thinking 1is A
not original with him;2 He identifies’Dewey's formulation
of the thinkingérocess with the sclentific method used from
the very beginning of the history of science, and with the
induective thinking procéss presented in many logic texts of
the present day. The singular thing in Dewey's use of this
formulation of thihking is in making it identical with edu-
cational method, This, Horne contends, is its weakness,
Where education ls scientific it 1s strong, but where edus
cation 1s appreciative it is weak, He says: "education
and life are more, much more, than scientific ihinking."

13. Analysis of the Criticism in Chapter XIV:
"The Nature of Subject Matter,"
First, Horne contends that the pragmatic theory
of knowledge is not sufficlient, This is brought out in con-
nectlon with Dewey's discussion of "The Development of Sube

¥ % o X ¥
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ject Matter in the Learner." In presenting this, Dewey ex=-
plains knowledge as the control of a situation, the practi-
cal use of informatién, and the uge of information to geain
further knowledge. Horne acknowledges that the pragmatic
theory of knowledge is useful in connecting knowledge with
action, but he sees that it is not inclusive enough in that
there is much knowledge which we can enjoy but cannot use,
Our reason enables us to know things which cannot be experi-
enced, this is a realm of knowledge which pragmatism cannot
touch, And there are manyéuch matters of knowledge which
contribﬁte much to life though they cannot be used 1n practi-
cal situations.l

In the second place, Horne contends that Dewey's
theory of knowledge greatly limits the range of knowledge,
This objection 18 made to Dewey's 1dea that information must
be in use in order to be knowledge. Horne hol&s'that we can
have knowledge of facts of geography or history without ever
making use of it in practiéal experlences, The knowledge
which we get from another person 1s our knowledge when we
understand 1t.2

In the third place, Horne contends that the appre-
clative gide of experience is omitted in Dewey's treatment
of the gfowth of subject matter 1n the individual., Secience
1é given the most important place in this, Horne contends
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1 ¢f,, Horne, H. H., The Democratic Philosophy of Education,

p. 245, ‘ , )
2 ¢f,, Ibid., pp. 245-246,



“G2w

that subject matter is not complete unless there is the
evaluating of knowledge, and this involves the emotional
element 1nyexperience;l

in the fourth place, Horne contends that'the
metaphysical is lacking in Dewey's consideration here. He
calls attentlion to the fact that man is able to think about
that which he 1s not able to know., This type of knowledge
should be added to the three which_Déwey has given, and be
made the fourth stage of knowledge., If subject matter de-
veloped in the individual does not include metgphysical
knowledge it falls far short of being complete.2 v

In the fifth place, Horne contends that the re-
ligious element is excluded in this., He says that when the
appreciative element in experience 1is brought together with
the metaphysical the natural tendency 1s toward religlon,
and this tendency should not be denied a place in the sub-
Ject matter.3

14, Analysis of the Criticism in Chapter XV:
"Play and Work in the Curriculum.”

The slgnificant objection in this chapter 1is that
Plato was not pragmatic in his theory of knowledge. Dewey
refers to Plato as presenting knowledge to mean technical
skill, and discusses "The Place of Active Occupation in the
Curriculum" on the assumption that knowledge first arose
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‘having this meaning. Horne points out that Plato recognized
an absolute knowledge ag well as a practical knowledge,
Practical knowledge he referred toaas»more in the realm of
"opinion," and regarded 1t as changing., But he referred to
absolute knowledge as more in the realm of "idea," and re-
garded it as unchanging, This of course has bearing upon
Dewey's conception of knowledge if he assumes a foundation

. 1l
for hls theory which he canmot Justly hold,

15, Analysis of the Criticism in Chapter XVI:
"Phe Significance of Geography and History,"

First, Horne contends that there are more than
spatlal and temporal meanings. This is directed to Dewey's
discuésion of'seography and history which apparently assumes
that the space and time relations wlth which they deal are
all the relations that there are, Horne objecté in order to
supplement a third kind of meaning, the transcendent. He
gays:

Such a transcendent world is suggested by Plato's
doctrine of the ideas, by Aristotle's conception of
God as the unmoved mover who thinks his own thoughts,
by Spinoza's view of God or nature, by Bertrand
Russell's account of relatlons that subsist between
universals, like numbers, and by the religious con-
ceptlon of the Changeless One, 2

Horne contends that before such a realm can be agsumed not

to exlgt, 1ts existence must be refuted, and such & refuta-
E ,
tion cannot be made,
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In the second place, Horne contends that nature
is independent of man, This 1s an objection to the idea
growlng out of Dewey's discussion of geography and history
that man and nature ére interdependent, Horne admits that
geography and history are interdependent, but he does not
allow the dedﬁction that man and nature are dependent upon
each other, He holds rather, that most of the adaptatlions
between man and nature are adaptations of man to nature or
man's adaptation of nature to himself., Man's organism and
his-clothing are evidences of his adaptatioh to nature, his
bridges and buildings are examples of his adaptation of na-
~ ture to himself. Horne does allow that if an idealistic
metaphysics 1s held there 1s a sense ln which the self of
nature is dependent upon the sélonf man, but he states that
this i1s not Dewey's point of view.l

In the ﬁhird place, Horne contends that history
does not begin with the present, This is pdinted to Dewey's
discussion in which he relates the study of history to preg-
ent social life by making all history revolve about its ap-
plication in Ppresent soclal situations; Horne holds that
higtory is of value for its own sake, It is of value in
helping-to solve present problems, but there 1s also muéh
of it which is of value not in solving present problems but
in cultivating personality. Horne points out a difficulty
In studying history with the present as a starting point"
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i-¢f,, Horne, H, H,, The Democratic Philosophy of Education,
pp. 280-281,
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namely, that there are many different originsxof culture
and many different lines of history through which it has
developed, If history is studied with the present as the
starting point, the unity would be lacking which would draw
all of these together, Another difficulty he suggests 1s
that to#stugy"history with the présent as the starting point.
is to study backward; and that is to proceed from effects to
causes, a somewhat confusing procedure, To use the present
as the locus in studying hilstory, making the connection by
comparisons and contrasts is concelvable, BSuch a study
would gilve us an elemental understanding of the institutions
of the present, but we deny progress iIf we think of primitive
life as a pattern for present society to f‘ollow.1

In the fourth place, Horne objectsvbecause Dewey
'éives no spiritual interpretation of history. It is pointed
out that there can be no such interpretation of history when
all of creatlon is considered to be man-centered, The mov-
ing force of the progress which is seen in history, according
to Dewey, 18 man's intelligent activity. But Horne points
out that if the theory of evolution is to be accepted, man
made most of his progress before intelligence was-acquired
and go it becomes necegsary to account for the origin of this
intelligence, Horne's solution is that there is & non-human

2
force at work in the world which makes for progress,
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In the fifth place, Horne contends that ethical
value does not arlse from history as such but from apprecia-
tion of history. Dewey couples the intelligent understand=-
ing of history with a sympathy out of which will come the
moral advances of mankind. But Horne contends that one's
understanding of history may be coldly intellectual, and
that the‘appreciative element must enter to mske moral val-
ues felt, This appears to be largely a content}on for the
subjective and personal uhtchsgraonegléytéd:by,Eewey.l

In the sixth place, Horne contends that history
1s more than science, He holds that'Dewey's treatment of
both geography and history as sclences confuses the method
of gtudying history with the nature of history., External
nature, as we are able to observe it, is the result of the
operatlion of certain laws, but the events of human nature
are the results of intended acts of personality. We cannot
therefore regard history as nothing more than a science,

We may use the method of science to make cause and effect
COnnectionsAin the events of history, but there is purpose
working in these events which is beyond science, This also
may be true of the sciences dealing with external hature;
they may be concelved as observing outward operations which
are expressions of the purpose of an all-embracing self,

- In this light, history can be considered a sclence revealing
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with all other sclences the outward expressions of a purpose
&1
purposed by this ultimate personality.

16, Analysis of the Critlcism in Chapter XVII:
"Science in the Course of Study."

First, Horne contends that a transcendental phi-
losophy is>of practiéal value, This i1g directed at Dewey's
agsertion that the qualities of speculat ive theorizing are
in "permanent dislocation from practice."2 In meking his
contention Horne says: "It would be truer to fact to say
that man's speculations have been in permanent articulation
with praétice."3 He holds that the influence of the tran-
scendental in history has been far more powerful than the
influence of the pragmatic., He refers to the historic phi-
losophiegs and religions of the world as evidences of this,
Further, 1f speculatlon is not connected with practice,it
is harmless, and there is no necessity for attacking it
The realposition of Dewey is that speculation affects action
in ways he €onsiders to be unwholesome, Thls makes the quesg=-
tion become one as to whether or not we live in a transcen-
dent world. Horne follows the argument to another extremity,
The fact that speculation exists and always has been g habit
of man glves a new problem of evil if it is so undesirsblé;.
According to Dewey's philosophy, human nature must be re=-
garded as bad to the extent that it tends in the direction

*O% ¥ ® %
l ¢f,, Horne, H. H., The Democratic ?hilosophy of Education,

p. 289,
2 Dewey, John, Democracy and Education, p. 266

3 Horne, H., H., Op. Cit., p. 304,
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of speculation. Horne says that a better view would be
that man is & small entity reflecting an all-embracing
-entity of which he is a part, and that it is natural and
desireable for him to think about that which is beyond the
1l .
world of experience,
In the second place, Horne contends that Dewey

expects too much of sclilence, In stating the limitations
of sclence he says:

After all, science is & method of experimental in -

quiry and a resulting, changling, body of knowledge.

And this 1s all it is, It 1s not beauty, it 1is not

morallty, 1t is not sociality, it is not living it-

gelf, 1t is not loving, it is not apprecilation of

value., It 1s an intellectual method and an intel-

lectual result, All these other things may be stud=-

led scientifically but the scientifié¢ study is no

substitute for the realities studied, 2
Horne admits that sclence 1s a means in helping to attaln
ends, but he denles 1ts ability to determine these ends,
He thinks:: "It is just as sclentific to use dynamite to
blow a man to pieces as to blast rock," Nor ean it be
correctly contended that science is the only means of social
progress, There have been great 1lndividuals who have wlelded
great influence for goclial advancement who were not motivated
by science; Here Rousseau, Washington, ILincoln, and Wilson
. are cited; Beglides, there have been great soclal movements
not motivated by science which have influenced decidedly for
good, for example, Hebrew prophetism, Christianity, the
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3 Ibid., p. 306,



«9Qe
1
Renaissance, the Reformatlon, and the French Revolution,

In the third place, Horne objects that pragmatism
leads man to rely completely upon himself, He points ouk
that such an emphasis- mekes Dewey's advocacy of the use of
gsclence in education an expréssioh of the new humanlsm of
August Comte, The whole unlverse 1s completely man-centered
and there 1is no'place for prayer, prailse, and worship, Man's
only motive l1ls the ingpiration of his own possibilities,

This view has the strength In it which man using science 1is
able to provide, but it lacks the strength which is able to
face great calamitles man 1s unable to control, It concelves
of sclence in no sense as reflecting the thoughts of God,
Horne contends that Sclence could be given a place in the
education of man which would enable him to make the greatest
uge of his own powers and still be taught that there is a
Personality in control of the whole universe which sclence

2
Inperfectly reflects.

17. Analysis of the Criticism in Ch&pter
XVIII: '"Educational Values,"

First in this dliscussion, Horne contends that value
isjnot man-centered but reality-centered, This is directed
at Dewey's belief that a thing has value only as 1t 1s seen
to be valuable in human experience. Horne: objects to this
bellief, first, on the basis that it denies the existence of

#®OO¥ ¥ O x *®
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value in nature 1ltself, He conceives 1t to be entirely
possible that 1f nature knows no value man, who is a part
of nature, is unable to realize values., Again, he argues '
that such a belief sets up a dualism between man and nature,
for man has value and nature does not, Horne holds rather
that value should be consldered as centering in reality,
In this light man does not so much create value as he dis-
" covers value: already existent in the very nature of reality,
Horne says: ™"Man does not create logical truth, emotional
beauty, and ethical worth; he discovers them, and re-creates
them in individual thought, feeling,and gonduct;"l Such a
view has fuller meaning and is free of the difficulty 6f the
duallism between man and nature pfesented by the former view;-2

In the second place, Horne contends that experlence
1s not necessarily essential to learning, The issue in-
volved here becomes most pointed when teaching concerning
vice is consldered. Must vices be learned through experience?
If experlence is necessary to learning, children would have
to experiehce vice in order to know that it should be avolded.
This evil may be overcome bylallowing that experience is not
always necessary'to learning. There is such a thing as ob-
servation without participation; and there is also learning
from the advise of others;3

In the third place, Horne contends that Dewey's

v P * '

1 Horne, H. H., The Democratic Philosdphy of Education, p. 325,

2 cf., Ibld,, pp. 324-325.
3 Cf., Ibid., p. 326,
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conception of value is lnconsistent with his conception of
truth, He points out that Dewey concelves experlence as
having value in itgelf or in leading to another experience
in which value lieg intrinsicly. Horne points out that
harmony can be supbllied here either by making truth absolute
g0 as to be consistent with intrinsic value or by making
value ldentical with problem solving and so be consistent
with pragmatic truthil

In the fourth place, Horne contends that Dewey's
conception of intrinsic wvalues 1ls linconsistent with his |
conception of the universality of instrumental values., He
points out that instrumental values tehd to fade 1ﬂto in-
trinsic values, and therefore there i1s not a clear dlstinc-
tion between the two; It follows that instrumental values
are not universa1;2

In the fifth place, Horne contends that Dewey's
conception ofrintrinsic values allows a conception of cﬁlture
which 1s inconsistent with the conception which he has previ-
ously presented, Culture was presented as soclal efficiency,
but if there are intrinsic values.it is implied that it is
an enjoyment which ends 1nv1tself. Horne expressed hls pref-
erence for the latter view.3

In the sixth place, Horne contends that Dewey's
conception of the limitations of instrumental values, as

® ¥ ¥ # %

1 ¢f,, Horné, H. H,, The Democratic Philosophy of Education,
PP. 334-335,

2 ¢f,, Ibid., p. 335 '

3 Cf., Ibid., pp. 335-336.
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over agalnst intrinsic values, 1ls inconslstent with his
rejection of a hiéﬁghy of values, Horne points o;t that
Dewey's reference‘tO'“greater instfumental value" suggests
a seaie of values, He also points out that Dewe&‘rejeets
the idea that some values are more significaht.than others
becauge intrinsiec vaiues cannot be compared, and instru-
mental values cannot be foretold. But Horne holds that if
education has an end, some pursults are golng to contribute
more to this end than others, and it necessarily follows
that some will be of more value than others, There is a
hierarchy of Values.2 |

In the seventh place, Horne contends that Dewey's
philosophy does not ovefcome the dualism of the sensuous -
and the supersensuous, This crlticism comes out in the
comment on Dewey's discuésion of "The Segregatlon and Orgén»
1zation of Values" in which it is made clear that continuity
in experience ig Dewey's chief emphasis., Horne makes this |
contention relative to what 1s saild in this section and in
anticipation of the syntheses of dualisms which are to follow,
He says that in all of Dewey's concern to make the whole of
experience continuous, there'is one dualism that will never
be resolved. i£ iIs a dualism common to all positivism and
humanism, it cannot be resolved by experimental humanism
but. rather by some form of mysticism and absoluiism,

L I R

1 Horne, H. H,, The Democratic Philosophy of Education, p. 336.
See also Dewe% John, Democracy and Education, p. 284.

2 ¢f,, Ibid.,"p. 336..

3 Cf,, Ibid. pp. 344-345,
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18, Analysis of the Criticism in Chapter
XIX: "Labor and Lelsure,®

The outstanding criticism which Horne makes in
this chapter 1s that the genetlic mode of refutation is ques-
tlonable, The objection arises here because Dewey concelves
of the opposition of labor and leisure as‘arising in Greek
civilization, In stating the issues which arise, Horne says:

It is suggested that Aristotle held the views that he

d1d because he was rationalizing the kind of society

in which he lived and belleved. It is also suggested

that views which were the effect of one kind of society

are no longer tenable when the soclal pattern changes. 1
Horne holds that both of these proposgitions are to be gques-
tioned., As to the first, he says that a man's thinking is
not completely independent of his times, but it is not lim-
ited to rationalizing on them alone., Abraham Lincoln, fac-
ing slavery, was thinking ahead of his times;not rationalize
ing upon them, As to the second, Horne holds that some
thinking whiéh arises out of any soclety may be ideal and
is, therefore, true and applicable under any set of social
conditions; In citing one example of this, he says: "Buclid's
geometry has not been proven false by Reimann and Lobatchevski.“2
So it does not necegsarily follow that the distinction be-
tween a liberal and technical education should be abandoned
because Greek slavery no longer exists, To follow this line
of thinking strictly would necessitate abandoning pragmatism
1tself, The first pragmatists were the Greek sophists, and
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they lived under a different set of social conditions than

we now find, Horne makes reference to a classical scholar
, 1 ‘
and a contemporary scholar both of whom concur with him

In his positlion regarding the genetic method of refutation.

19, Analysis of the Criticism in Chapter XX:
"Intellectual and Practical Studies,"

First, Horne contends that the opposition between
changing experience and changeless reason cannot be rejected.‘
He contends that théught does hold a wofld which is change-
less in character, and 1t can be shown to do so, The depth
and conciseness of Horne's writing here is such as warrants
quoting it fully: ‘

The very notlon of change implies the changeless,
Without the permanent there 1ls no lmpermanent. The
only constant may be change, yet there is a constant.,
If there were only change, we might not be conscious
of it, as we are not conscious of the weight of the
air which ig always present but never sensed, Certain
chargcteristics even of changlng phenomensa do not
change; for example, all phenomena have both form and
content, both figure and stuff., Here is a formal
changelegs truth about our changing world, There are
many changing shades of blue, but the truth of the
proposition that all sensory blues have some extenslon
does not change., The 1llustrations are many of the
fact that there is a changeless realm of truths,,
grasped by thought. The changeless conceptual order
is one thing, the changing perceptual order is a dif-
ferent thing., And the changeless conceptual order
permeates the changing perceptual order as changeless
space permeates changlng matter. These views remain
in any actual or conceivable form of human soclety. 4
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Horne substantiates this point by beliefs from other fields
of Xnowledge., He quotes Willlam Jameg:

Bach conception thus eternally remains what it is,
and never can be another..... The paper, a moment
ago white, I may now see to be scorched black, Butb
my conception "white" does not change into my con=-
ception "blacks" ....Thus, amid the flux of opimions
and of physical things, the world of conceptions, or
the things intended to be thought about, stands stiff
and immutable, like Plato's Realm of Ideas, 1

This argues for the existence of a world of thought which
i1s changeless from the standpoint of the psychologist.
Keyser, a mathematician, also concurs:
Transcendling the flux of the sensuous universe, there
exists a stable world of pure thought, a divinely or=-
dered world of ideas, accesslble to man, free from the
mad dance of time, infinite and eternal. 2
In the second place, Horne objects that all in-
tellectual pursuits should not be practicalized. This
ariges out of Dewey's close adherence to labor in his dis-
cugsion of experience as experimentation. Horne says that
education should be experimentation, but im addition to
this it should give place for thought, appreclatioh, and
pleasure, He holds that many problems worth thinking about
are not necessarily matters of practical nature., Experimen-
tation does not include all of experience, There emotional
factors in experience, and experinmentatiion is purely inte~
lectual and practical, The love we experience in our famllies
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1s not to be experimented with. Experience glso contains
an element of intellectual curiosity which 1ls quite 4if-
ferent from the intellect which operates in experimentation.
Further it would be unreasonable to limit research to merely
the realm of applied science, The more sgpeculative tyb@ of
research always precedes the practical; Clerk Maxwell and
J. J. Thomson preceded Marconl, We do not know today what
wlll be the practical results of the work belng done by
Millikan, Eddington, Jeans, and Einstein; but it would be
foolish to refuse them the privilege of carrying on their
research, 1If, however, they are considered to be doing
practical work, then Plato and Aristotle must be allowed a
place among those who are of practical value although much

1
of their work was done in the intellectual realm,

20. Analysis of the Criticism in
Chapter XXI: "Physical and Social

- 8tudies: Naturallsm and Humanism,"

Pirst, Horne contends that the unity of man and
nature was not as generally accepteqémong the Greek thinkers
as Dewey presents it to be. In giving the ﬁisboric back-
ground of this dualism,Dewey says that it is not to be found
among the Greek thinkers who had the dualism of labor and
lelsure; but that it rather arose with the Romans and in
mediaeval times. Horne holds ﬁhat many of the Greeks were
dualistic on the qﬁestion of man and nature, jJjust as they
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were with the problem of labor and lelsure. He points to
Socrates as dlscounting the knowledge of nature and empha-
sizing the knowledge of man., Plato is also pointed out as
seelng a dualism between the human and the naturel., He
made his curriculum a study of man rather than a study of
nature, and made room for abstract thinking., He regarded
man a8 a child of heaven rather than a child of nature; he
did not depose nature but he conceived'of an ideal world
" which transcended it and was more real;1

In the second place, Horne contends that evolution
ig not a basis for belief in the unity of mgn and nature,
He points out that in the realm of blology the doctrine of
evolution is still a theory and not a proven principvle, al-
‘ though it 1s accepted quite generally by scientists. And as
a theory of evolutlion it still needs a philosophy. Dewey
does not ugse a philosophy of evolution in supéorting the be-
lief in the unity of man and nature, but he rather uses a
biologieal theory. Horne points out that there are philoso=
philes which attempt to answer the why of evolution, Among
them is the,theory of theistic evolutlon which makes man a
creation of God ' rather than a product of the natural order
as Such.2 It is interesting to compare this criticism with
the one offered by Squires on this point., Horne says that
Dewey uses evolutlon as a biological theory to support the
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continulty of man and nature, while Squlres says that Dewey
uses a philosophical theory of evolutlon at least once re-
moved from the biological hypothesis. They are together in
recognizing the blologlcal hypothesis as one thing, and the
philosophy of evolution as another, and that the blological
hypothesgls does not necessarily preclude a thelstic phiiosophy
of evoluticn;l

In the third place, Horne contends that experimental
method does not overcome the duallsm of man and nature, He
points out that Dewey's use of the experimental method ag-
gumes that 1t makes mén and nature one, but it fails to do
80 in that nature is conceived as having means, and man is
concelved as having ends. In order to have a monism here,
nature and man must both be conceived as having both ends
and means, This i1s to be done on an idealistic basis rather
than on the grouﬁds of naturalism.2

In the fourth place, Horne contends that it 1is
aangerous to appiy the experimehtal method to social ques-
tions, He holds that there are many social questions which
are already settled in principle, and that it would be a
great waste for our present society to start all over again
to test the.validity of moral and social prlinciples which

: 3
have been proven by the experience of the race,
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21, Analysis of the Criticism in Chapter XXII:
"The Individual and the World."

First in this discussion, Horne contends that the
conception of‘the mind as individual 1s not modern but ancient,
This is pointed to Dewey's argument that the conception arose
in mediaeval times and, by implieation,.it should therefore
be rejlected., Horne cites the Sophists, Hebrews, and early
Christianscas examples of those living before mediaeval times
who conceived of the mind as individual., Among them was a
distinet emphasis upon individuslism, and the conception
which Dewey: ¢lalms to have first appeared 1ln mediaseval tlmes
is the“continued eXpression of the early Christian view,
Jesus, ten centuries before medigeval times, taught that the
Individual was of supreme worth, and that a person survives
bodily death., No one can be induced reasgonably to reject
belief in the mind as indlvidual on the basis of thls argu-
mant of Dewey*.:'L

In the second place, Horne contends that the mind
18 ‘more than an agent of reorganization, He asserts that
the whole trend of Dewey's philosophy is depersonalizing;
the mind 1s of course an agent of reorganization, but it is
far more in that it is a self, In supporting this, he says:

We are more sure of sound sensations than of air vi-
brations; of sight gensations than of ether vibra-
tlons; of awareness than of the specific object of

which we are aware; of what we meant to say than of
what we sald., There may be behaviour whthout an
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observer, but there can be no obsgervation of be-
haviour without an observer, There may be actlion
without a self but no conduct without a self, ...
.ss You, not I, think your thoughts, feel your
emotions, make your decisions. The occurrence and
awareness of these processes are private, This is
not to deny the influence of environment on the
gself or the influence of the self on the environ-
ment; it is to affirm the privacy of one's aware=-
ness, In one gense 1t 1s true that we all live in
the same world; this means that there 1s a sube-
Jective world of individual consciousness forever
closed to all others, You can tell me how you feel
and think and decide, but I can not feel your feel-
ing or think your thinking, or declde your deci=-
sion, 1

In the third place, Horne contends that mind 1s
not body., He points out that in the discussion of "Educa-
tional Equivalents; Dewey seems to allow a plaée for indi=-
vidual consciousness which 1s somewhat contrary to his con-
ception of mind as an agent of reorganization. This ceriti-
cism is made more as a caution than as direct objectlion to
Dewey's discussibn. Horné: admits that mind never works
- apart from the body but he contends that mind is more than
body., It has a body and it has soclal relations but it is
a reality in itself which is more than a mere product of
1ts physical basis.2

In the fourth place, Horne contends that Dewey's
conception of freedom 1s little more than déterminism; He
points out that according to Dewey, freedom inheres in phys-
ical and soclal cohditions which permiplthinking to take
place, This does not make room for the gelf; and there is

*o® ¥ % %
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no freedom of choice but only freedom to think, and even
that 1s limited by cilrcumstances, This is no more than de-
terminism because 1t makes no allowance for man to better
his conditions, There is freedom to think on a level of
response to circumstances, but there is no freedom of the

1
will which would enable one to make moral choices,

22, Analysis of the Criticism in Chapter XXITII:
"Vocational Aspects of Education,"

First, Horne contends that Dewey has a program
and a metaphysics, ags well as a method and a methodology.
He does not find himself in agreement with those critics of
Dewey who say that he has no program nor metaphysics. Horne
1s not concerned here with Dewey's metaphysics.‘ It would be
interesting to have his statement of Dewey's metaphysics
corresponding to the statement of Dewey's program which he
presents here, Dewey's program is an ideal soclety in which
everyone is Uwefﬁlly émployed according to his own aptitudes,
It is both individual and soclal, The elements of value
recognized are history, sclence, economies, civiecs, polities
and readaptability.2

In the second place, Horne contends that experi-
mental method is not able to make the transformation in so=-
ciety which Dewey proposes. The chief difficulty which he
foresees is that it impoverishes life in so many ways 1ln order
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to enrich 1ife in its scientific areas. (He says that there
should be a larger place in this 1ldegl society for health
conslderations, for the appreclatlive side of 1ife, for
speculative thought, and for religious experience, Dewey's
program without theselis pure naturalism, humanism ahd poéi~

1
tivism, and withal ineffective,

23, Analysis of the Criticism in Chapter XXIV:
"Philosophy of Education,”

Flrst, Horne contends that there are elements in
Dewey's system which come from educational and philosophical
systeﬁs which he re jects. Specifieally, these are Herbart's
educational system and Hegel's system of philosophy. Dewey'é
conception of the relation of philosophy to educatlon comes
from Herbart but his soclal experimentalism 1s quite opposed
to Herbart's realism, Dewey's emphadis came to him from
Hegel, but he appllies the method only in soclal problems
whereas Hegel applied it to the whole of reality;2

In the secomd place, he points out that Dewey's
method in dealing with metaphysical problems is to 1include
those which are problems to himself and to omlt those which
belong to systems of philosophy which he rejects, He does
ndt intend his philosophy to be metaphysical and omits such
problems from his congideration, at the same time implying
a metaphysica. He points out that Dewey ig unable to avoid
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a metaphysics. In order to argue that there is no metas
physics, it is necessary to assume one., And for Dewey,
metaphysicsfbecomes the ongoing procesgss of man and the sense
experience of the known world, ﬂhigﬁetaphysics is no more
capable of proof than a metaphysics which deals in terms
of an absolute world, Consequently Deweyp's emphasis upon
the human, empirical, and natural is pureiy an emphasis,

. 1
and not an established fact.

In the third place, Horne contends that Dewey's
philosophy 1s not total, In this connectlion he says Dewey
11lustrates

ceseseOne of his own views that phllosophy takes sides
and not his other view that philosophy keeps the bal-
ance between sides. His blas is on the side of the
gsclentific ag against the languages and literature;

he does not recognize the a_priori, and the transcen-
dental element in thinking; .he does not care for
speculative philosophy; he does not acknowledge the
experience of the mystic; he is not interested with
another pragmatist, William James, in "the varieties
of religious experience." In these respects his phi-

losophy does not exemplify the disposition of "to-
tality.," 2

24 Analysis of the Criticism in Chapter XXV:
"Pheories of Knowledge."

First in this discussion, Horne calls attention
to the fact that Dewey makes elaborate use of the literary
and dialectic methods, the methods he discounts, in pref-
erence to the experimental method, the method he proposes.
Dewey has chosen to present his beliefs rationally and in
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writing, instead of working them out by experiméntation in
accordance with the beliefs which he presents in this way.l

In the second place, Horne contends that divisions
in society do not cause dualisms in epistemology. He points
out the naturalistic theories of knowledge of Democritus and.
Lucretius in societles in which there was class division.
Similarly the monistlc theorles of knowledge of Leibniz and
Spinoza arose under conditions of social and religious divi-
sion, Algo, dualistic theories of knowledge such as those
of Montague2 and Love Joy have arisen under the same lden-
tical conditions which have given rise to Dewey's philosophy.
Dewey himself regards our present society as oniy nominally
democratic, yet it has produced his philosophy which empha-
sizes continuity.4

In the third place, Horne contends that experience
is not able to know anything. This is directed at Dewey's
emphasls upon experience in the knowledge-getting process
which excludes the self and makes existence little more than
a stream of experiences, Horne contends that in order for
& thing to be known there must be a sgelf, and the way to
overcome dualism is not to deny the distinction between the
knower and the known but to recognize that there is a unity
in the substance that underlies both, Recognition of the
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fact that the self of man can know itself may suggest that
1
the gelf of the universe 1s able to know itself,

In the fourth place, Horne contends that psychosis
is not neurosis. He points out that Dewey goes beyond the
hypothesgis that there 1s no psychosis without neurosis, and
asserts that psychosis 1s neurosis, The hypothesis is not
completely proven to say nothing of the idea that the two
are identical, This is purely a naturalistic position, Horne
says:

~ Just how the carpenter's organism works successfully

without the mental image of the future box his board

1s to help meke is not clear, Aristotle recognized

four classes of causest: the material cause, the wood

of' which the box 1s made; the efficient cause, the

maker of the box; the formal cause, the pattern by

which the box is made; and the final cause, the pur-

pose for which the box is made, The text recognizes

the materlial and efficient cause, It does not recog=

nize the formgl and final cause, 2
This theory makes the mind no more than its functions, there
is no place for awareness of self, There are many other the-
ories of the mind-body relationship, and Dewey's theory has

no better foundation than these., It is unproven and 1is there-
3
fore nc more than a speculative theory.

In the fifth place, Horne contends that the doctrine-
of evolution requires a phllosophy before it can have phil-
osophic significance, This criticism is directed at Dewey's
statement in which he says: "The philosophical significance

® % # % *
1l Cf., Horne, H., H., The Democratic Philosophy of Education,
pp. 484-485,

2 Ibid., p. 486.
3 ¢f., Ibid., pp. 486-487.
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of the doctrine of evolution lies preclisely in its emphasis
-upon continulty of simpler and more complex organic forms
until we reach man."l Horne again declares that the theory
of evolution 1s not yet a principle;2 Then through a long
gseriles of questions he makes clear that, should the doctrine
of evolution be accepted as a blologlcal fact, lts purpose
would yet have to bé~explained;3 The use which Dewey makes
of the doctrine of evolution is to assume that 1t means for
the knowling process that the indlvidual 1s only a partici-
pator, His fallaclous use of evolution as a basls for the
ldea, leaves it with that much less support, And Horne says f
that it 1s much more reasonable to belleve that the 1ndivié4%#
1s an onlooker in the knowing process if we think only of
the doctrine of evolution. For how could the doctrine hdve
been formulated were the individual»not able to review past |
experience of the race as an onlooker.4 |

In the ‘sixth place, Horne contends that Dewey's
uge of the experimental method 1s g@ inadequate. He calls
attention to three outstanding limitations., There are types
of knowledge which the experimental method does not give to
us, Experimentatidn cannot tell us that objects exist only
in space, yet we have such knowledge. And deductlons such
as those of geometry may be proven by experimentation but

® 0% ¥ % %

1 Dewey, John, Democracy and Education, pp. 392-393,
3,G£ééiﬂorne, H. H., The Democratic Philosophy of Education,
De . A . '

4 ¢f,, Ibid., pp. 487-489,

5 Cf., Ibid., ppo 489-4910
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it is not necessary to get the knowledge in this way once
the deductions have already been made, Again, there are
truths which do not need further experimentation for proof;
experimentation 1is not necessary to further prove the multi-
plication table or to find out that laws are necessary for
the éontrol of man's social relaﬁionshlps. Begides these
limitations of Dewéy’s use of experimental method the fact
remains that there are unsuspected realms in which the ex«-
perimental method may be aﬁplied, as for example, "one may
use the experimental method in the devotional»life."l

In the geventh place, Horne contends that democracy
In socliety is not a cause for pragmatism in eplstemology.
He points out that Perry and Hocking are both advocates of
democracy yet not pragmatists; the former 1is a reallst and
the latter an idealist. Horne holds rather that pragmatism
1s more derived from the biological sciences than from de-
mocracy. He refers to Dewey's acknowledgment” of the in-
fluence of Darwin.2 He points out that another difficulty
lies in the fact that pragmatism as a theory of knowing 1s
individual while democracy is social;3

In the eighth place, Horne contends that pragmatism
is inadequate as an epistemology.4 He supports this criticism

L 5

1 Horne, H, H,, The Democratic Philosophy of Education,

P. 491, Reference is made here to Wieman, H. N., Religious
Experience and the Sclentific Method, New York, 1926,

2 See Dewey, John, The Influence of Darwin, New York, 1910.
3 cf., Horne, H. H., Op. Cit., pp. 499-500,

4 ¢f., Ibid., pp. 501-503.
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by pointing out that pragmatism falls by its own standard,
The fact that it works for pragmatists and not for those
who are not pragmatists robs it of a workable standard of
Judgment, and it is not provable by 1ts own gtandards short
of extreme individualism, He points out further that there
is no ggg_g in pragmatism which obliges men to adopt 1its
truth, But the non-pragmatic theory places an intellectual
obligatién upon men to accept the truth., He points out again
that according to the pragmatic theory truth is not an end
product but a constantly changing process which mugt be re-
discovered in each new activity.3 But pragmatism proves
to be inconsistent here if the dlalectic method is applied,
Its doctrine that truth 1s constantly changing is considered
to be a truth which does not change. And 1t 1s considered
to be true because it represents a real situation, PFinally,
Horne pointsg out that there ére instances in which there are
8everal ldeas which will work equally well and yet only one
is true. Pragmatlism cannot detect the one which 1ia true
according to non-pragmatic stangards and isolate it from the
others which work equally well.& One example of thlis which
is mentioned  is that of the clever robber who stéals a paint=
ing which is a masterpiece and substitutes for it a perfect
copy which cannot be distinguished from the original., Accord-

L I

1 Gf.i Horne, H. H., The Democratlc Philosophy of Education,
p. 501,

2 ¢f., Ibid., p. 501.

3 cf., Ibid., p. 502, .

4 ¢f,, Ibid., pp. 502-503.
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ing to the epistemology of pragmatism there 1s no distin-
ction between the two plctures.
25. Analysis of the Griticism in Chapter XXV
"Theories of Morals."

First‘in this discussion, Horne contends that there
is a dualism between the inner and outer of morsl considera-
tioné. This 1s directed at Dewey 's argument for the con-
tinulty of the two., Horne points out that it is possible
that there is a conflict in the body between the tendency
to tell the truth and to tell a lie when a moral situatlion
involving such poésibilities is faced, And attention is V
called to the fact that in multiple personalitles like Dr.
Jekyll and iMr. Hyde, and in aéfanged personalities, the con-
tinuity between the inner and outer is greatly disturbed.
Should it be possible that 1t would ever be proven that there
is psychosis without neurosis the independen;e of the lnner
would be established, He goes on to contend that the outer
does stand by itself, and this upsets the proposed continuity.
The reflex actlions of the body are actions which sre inde~
rendent of the ihner. Horne further contends that Dewey, in
’his own disgcussion of this continulty, does not overcome the
dualism between the two. Dewey says:

We may distinguish, of course, the more explicitly
conscious phase of the continuous activity as mental
or psychical, ......0ur conscious thoughts, obser-

vations, wishes, aversions are important, because
they represent inchoate, nascent activities, 1

1 Dewey, John, Democracy, and Education, pp. 403-404,
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The distinction pointed out here Horne considers to be a
virtual recognitlion of the dualism Dewey has been laboring
to overcome, He suggests that 1f the inner does exist in-
dependently of the outer 1t is possible that progress lies
in its increased freedom from material occupations. He
suggests that 1t might be well to take mental holidays, such
as the writing of poetry or other appreciative activities
1 _
provide.
In the second place, Horne points out that there
is no ought in Dewey's ethics. He says: ‘
Let us note first that there is no ought in this ethics,
no universal binding moral principles, no obligatory
duties, no rapturous apostrophe with Kant to the starry
heavens above and the moral law within, no clear uni-
versal distinction between the right and the wrong,
Ingtead there are preferences of the indiwvidual, there
are contrasts between growing and limited selves and
there 1s interest in one's occupation, The most used
string on Dewey's harp 1s "occupation" and the most
played tune is "continuity. 2
.But, Horne contends, an cught:'does exist, Every individual
has received more than he has gIVen, and for it he owes a
debt. This is his ought which hg;must fulfill whether he 1is
interested in doing so or not.
In the third place, Horne contends that interest
is not an adequate motivation for work, Dewey's emphasis
on interest is overdrawn. Work done by coercion is not done
through interest but because of external complusion of some

L L

1l ¢cf.,, Horne, H. H., The Democratic. Philosophy of Education,
pp. 508-510,

2 Ibid., p. 516,

3 Cf., Ibid., p. 516
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kind, either in the form of rewards or consequences., And
probably most of the worid's work 1ls done by external com~
pulsion.l A _
'~ In the fourth place, Horne contends that self is
not identical with interest. This eriticlsm 1s directed at
Dewey's statement that "self and interest are two names for
‘ the same fact."2 The self is not interest, 1t is the pos-
gsessor of interest, It is the center of all experience and
not only is able to be interested but able to think and have
purposes.3 ,
.In the fifth place, Horne contends that Dewey fails
in establishing continuity between duty and interest, He
calls attention to Dewey'ss statement that "it 1s the nature
of a readjusting of habit to involve an effort which is dils-
agreeable —something to which a man has deliberately to hold
himself."4 This, Horne holds, 1s an acknowledgment that ef=-
fort and duty do have a place in the motivation of tasks,

He recognizes the fact that Dewey considers these times In
which effort must operate as only transitional, But all of
the philosophy of Dewey is a consgtant transition, so the con-
flict bécomes perpetual, Thls concession of Dewey really
allows the duallism that he has been attemptihg to deny in
this section on "The Opposition of Duty and Interest."

L S S

A Gf., Horne, H, H., The Democratic Philosophy of- Education,
PP. .516-51T7%

2 Dewey, John, Democracy and Education, p. 408,

3 Cf,,. Horne, H. H., Op., Cit., p. 517.

4 Dewey, John, Op., Cit., p. 409.

5 Cf., Horne, H., H., Op, Git., pPp. 517-518,
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In the sixth place, Horne objects that Dewey disen
cusses character without any mention of conscience., He points
out that consciencg is apparently regarded as no more than
perception of undeéirabm@ﬁ consequenceq,and no distinetion
is made between it and intellectual or:aesthetic Judgment.
Horne contends to the contrary that there is a moral judgment
in man which urges hlim to do right and avoid wrong. It may
be provided by conditions relative to the individual's birth
and training, but the judgment is a possession of every per-
son, It can be cultivated or it can be deadened; and the
only way to cultivate it 1ls to obey its dittates and sincerely
seek to learn what 1is right,conduct.l

In the seventh place, Horne contends that knowledge
is not virtue., Dewey's position on this point 1is quite the
- game asg that of Socrates and Plato, But, Horne contends, we
see that this is not the case when a man with fifty years of
good 1life behind him yields to evil, Here knowledge falls
to perpetuate virtue., Aristotle, the follower of Socrates,
saw that knowledge does not necessarily control conduct, and
he saw also that it was possible for the individual £o do.
either right or wrong. It is not knowledge but lo¥e of vir-
tue which produces goodness;z

In the eighth place, Horne contends that Dewey's
ethics has no adsquate eriterion of right and wrong, Apparently

¥ 0% X ¥

1 ¢f., Horne, H., H., The Democratic Philosophy of Education,

p. 522, .
2 ¢cf., Ibid,, pp. 522-523,
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Dewey thinks of moral knowledge as always knowledge of the
right, but there is knowledge of wrong, and 1t 1s necessary
that there be é standard to distingulsh the two.l

In the ninth place, Horne contends that it 1s con=-
fusing to identify the moral and social. He contends that
éxperience hasg both personal and social agpects,_and that
the moral is more closely a part of the personal., When the
morality of a person expresses'itself in actg which affect}
goclety then it becomes sooia1.2

In the tenth place, Horne contends that Dewey's
definition of virtue lacks a crliterion distingulshing good
and evil, Dewey's definition of virtue is as follows: “To
possess virtue.... means to be fully and adequately what one i8&
capable of becoming through assoclation with others in all
the officgs Of‘life."3 Horne contends that this definition
is too broad and must be éupplemented by the qualitative ele-
ment. He suggests that probably the term "democratic" would
supplyuwhét is needed here.4

In the eleventh place, Horne commends Dewey in that

no one would be able to read his Democracy and Education
0 ‘ = ‘
without being m6vEd Lo BuUcH a4¢tion as he suggests. In pay-

ing him tribute, Horne says:

¥ ¥ * ¥ 3%

1 Cf., Horne, H. H., The Democratic Philosophy of Education,
p' 523- .

2 ¢f., Ibid., p. 527.

3 Dewey, John, Democracy and Education, p. 415.

4 ¢f,, Horne, H. H., Op. Cit., p. 527.

5 Gf., Ibid.’ p. 529.
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With St. Paul he rejects an abundance of things as

the secret of the good life, With St.,.James he re-

Jeets fine sentiments without corresponding deeds.

With Leigh Hunt he writes at the head of the list

the one who loves his fellownman. 1

In the twelfth place, Horne points out that Dewey

is not a theist. He quotes two statements from Dewey here,
the one isg:

The uwniverge of moral and spiritual values exlsts
~only in the sentimentalism that generates them. 2

and the other:
The demand of righteousness for reverence does not
depend upon the ability to prove the existence of
antecedent Belng who is righteous. 3
Horne points out that many feel that the best 1life cannot be
lived without a sense of relationshlp to the Infinite, At
the same time.he calls a%tention to those whé feel such a
debt to Dewey for what he has given that they do mnot 1like to
criticize him for what he‘omits.4
In the thirteenth place, Horne calls"éttention to
the fact that Dewey offers no theory of feeling. He points
out that the emotlons are mentioned in several different con-
nectlions but there is no theory of feeling corresponding to
the theories of knowledge and morals offered, There seems to
be a neglect of the whole appreclative gide of 1ife.5
In the fourteenth place,fHorne contends that in

B 2 ¥ *®

1 Horne, H. H., The Democratic Philosophy of Edﬁcation, P. 529,
2 Jghn Dewey, "Is Nature Good?", Hibbert Journal Vvol, VII,

p. 827.

-3 Dewey, John, The Quest for Certainty, p. 304,

4 ¢fr,, Horne, H. H., Op. Git., ppr. 529-530.

5 ¢f., Ibid.,. p. 530,
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spite of Dewey's rejection of dualism there are divisions
_ : 1 :

in his aims of education, He points out that individual

growth and soclal efficlency are two aims maintained in

Democracy and Education which are not brought together.

Horne quotes Geyer's expression df this observation:?
The two distinet aimg or ends which seem to be set up
for education in Dr., Dewey's outline are on the one
hand a preparation for sharing and improving the com-
munity life, and on the other a growth of the child 8
powers gsimply for the sake of growth, 2
In the fifteenth place, Horne calls attention to
the fact that Dewey does not give any significance to per-
sonality. He points out that the emphasis is on the dem-
ocratle experience and not on the worﬁh of personality;
Persgsonallities are almost completely omitted here, yet 1t is
personality that ‘has the experience.3 | |
In the sixteenth place, Horne makes the assertion
that "pragmatism is ndbt alone among modern philosophies in
accepting the scientific method and providing a theory of
democracy."4 This comment is directed to the fact that Dewey
presents his phllosophy as one with the scientific method
and as democracy 1ln the knowledge-getting process., Horne

guotes from Creighton who says:

Pragmatism has no exclusive claim to be a philosophy
of democracy, or & philosophy which is open-eyed to

L ¥* *

1 Cg.,‘Horne, H, H., The Democratic Philosophy of Education,
p L 31-

2 Denton L. Geyer, "The Wavéring Aim of Education in Dewey's
Educational Philosophy," Education, XXXVII, p. 484, .

3 ¢f,, Horne, H, H., Op, Cit., pp. 531-532,

4 Ibid., p. 532,
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the results and methods of the scilences, I make
this remark because writers of this school frequently
convey the opposite assumption. 1

In the seventeenth place, Horne contends that the

naturalistic view of intelligence 1ls inadequate as a basis
2
of school procedure, Horne contends that intellectual and

ethlcal ideals are necessary to complete moral development
and these are excluded in the naturalistic emphasis of Dewey,
He quotes here'from Creighton and Swabey who concur with him
in this objection., Creighton says:

The description of intelligence exclusively in terms
of "planning," "reorganizing," "reconstituting,"
"purposive activity" may be necessary to bring it
under a naturalistic category, but it is surely a
caricature even of the lmperfect life of reason

that ordinary 1ndrviduals realize,. 3

Marie Swabey says:

Wherecas 1t 1ls the mérest platitude to assert that our
blological makeup has something to do with the charac-
ter of our thinking, it is the extremest dogmatism to
claim that all thought finally expresses nothing but
an activity of adjustment on the part of the organism
to its surroundings, 4 ,

In the closing comment of his book, Horne points

out that Dewey is a philosopher of revolt and consequently
5
some of his emphases are extrenme,

¥ ¥ % H*

‘1 J. E. Creighton, "Review of Democracy and Education,"
Philogophical Review, XXV, p. 739.

2 Cf,, Horne, H. H,, The Democratic Philosophy of Education,
bp. 532-533.

3 J. E. Creighton, Op. Cit., p. T4l.

4 Bwabey, M. C., Logic and Nature, New York, 1930 pyivii,

5 ¢f., Horne, H. H.,, Op, CGit., p. 533,
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THE CRITICISMS OF THE PHILOSOPHY OF JOHN DEWEY
ADVANCED BY HERMAN HARRELL HORNE
(Continued)
D. Summary of Horne's Criticisms.

To bring together all the criticisms presented in
the two preceding chapters, and to synthesize them by clas-
8ifying them according to subjects, the'following series of
propositions results:

1. Criticisms Relative to the
Definition of Philosophy.

1. Philosophy is a study of the whole of reality and
is not limited to the field of social conflicts.

2. Philosophy is more than the philosophy of education.

3. The advantage of Dewey's conception of philosophy
1s that it would utilize for practical endeavors of life
the energy which would otherwise go into reflection.

4, Dewey is at a disadvantage in his conception of
philosophy in that man is not satisfied to live in the
realm of experience alone.

2. Criticisms Relative to lan.
5. Intelligence is not only human; it is universal.
6. Reality 1is theocentric, not anthropocentric.
7. Dewey's philosophy puts too much confidence in man,
in his intelligent action, and in his method of experimental
inquiry.

8. Pragmatism leads man to rely completely upon him-
gelf.

9. Dewey's philosophy does not allow for the superhuman
in human relationships.

-128-
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3. Criticisms Relative to Education.

10. ERducation is not continuous growth alone, it is
growth which in a finite way approaches the Infinite.

11. Dewey begins his treatment of the philosophy of
education with 1life and not with the origin of life.

12. In spite of Dewey's rejection of dualism, there is
division in hils aims of education.

4. Criticisms Relative to Teleology.
13. There is no true teleology in Dewey's philosophy.
14. Dewey rejects an infinite goal for human life.
15. Dewey's conception of growth lacks a gosal.

16. xducation is not its own end, it aims to Paslize-
ingregaBinglye the Absolute idea for the individual, soclety
and race.

17. leans and ends. are not the same, as Dewey would
make themn.

5. OCriticisms Relative to Religion.

18. Dewey's experimentalism has nothing specific to
say about God. He clearly is not a Theist.

19. Dewey has nothing to say about lumortality.

20. Dewey, as well as Rousseau, does not identify God
with nature. :

21. His denial of the objective reality of mysticism
cannot be proven by his own principles.

22. He is mistaken in regarding Christianity as hav-
ing its origins so largely in Greek philosophy, rather than
in Judaism and the life and teachings of Jesus.

25. Dewey misinterprets religlon in saying that it
1s not concerned with present existence.

24, He misinterpreté religion in saying that its oth-
er-world is one which 1is not supposed to exilst.

25. He misinterprets religlon in his contention that

,,,,,,,,,
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its other-world is not thought of as a resource.

26. The realizing of possibilities is only one con-
slderation in religion.

27. Dewey's democratized society lacks the dynamic
provided by belief in God.

6. Criticisms Relative to Epistemology.

28. The continuity of knowledge and action may well
be questioned in some cases.

29. Dewey's philosophy fails to distinguish between
the nature of truth and the test of truth.

50. Experimentalism is inadequate as the seat of in-
tellectual authority.

31. Dewey under-estimates the place of sensation in
the knowledge-getting process.

32. He under-estimates the ability of the mind to
transcend the physical use of things.

33. Experlence is not necessarily essential to learn-
ing.
» 34. Experience is not able to know anything; knowing
requires & self.

35. Dewey's analysis of reflective thinking is not
original with him.

36. Thinking cannot be limited to mere experimenting.

37. Dewey's theory of knowledge greatly limits the
range of knowledge.

38. All intellectual pursults need not be practical.

39. EKnowledge is more than a tool; it may be an end
in itself.

%O. The appreciative side of experience is omitted in
Dewey s treatment of the growth of subject matter in the in-
dividual.

41. HMetaphysical and religious elements are lacking
in Dewey's treatment of the growth of subject matter in the
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individual.

L2, Plato was not pragmatic in his theory of knowl-
edge, as Dewey assumes.

4%3. Division in soclety does not cause dualism in
episte@mology; and democracy in socliety is not a cause of
pragmatism in epist@mology.

7. Cricitisms Relative to Nature.

44, Dewey confuses growth and development, and in so
doling confuses exbternal stimulation and internal changes.

45. "The naturalization of intelligence" cannot be
effected by Dewej 8 theory that nature itself is neither
rational nor irrational yet subject to man's reason.

46. Nature is independent of man.

47. The unity of man and nature was not generally ac-
cepted among the Greek thinkers as Dewey represents it.

48. Evolution is not a basis for belief in the unity
of man and nature.

49. The doctrine of evolution requires a phllosophy
before it can have philosophic significance.

50. Experimental method does not overcome the dualism
of man and nature. :

8. (Criticlisms Relative to Experimentalism
51. Dewey expects too much of sclence.
52, Scilence is not a substitute for religion.

53. Experimental method 1s not able to make the trans-
formation in society which Dewey proposes.

54. It is dangerous to apply the experimental method
to social questions.

55. Dewey makes elaborate use of the literary and dia-
lectic methods, the very methods he discounts in preference
to the experimental method.
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9. Criticisms Relative to Personality.
56. ewey does not think personality significant.
57. lien are more than agents and means, they are ends.

58. Dewey omits the personal and subjective elements
in his consideration of interest.

59. Dewey offers no theory of feeling.

60. Dewey under-estimates the place of personal ap-
peal in social control.

61. Experience 1s not limited to physical environment
alone, it also includes social environment.

10. Criticisms Relative to Ethics.

62. Dewey's philosophy knows no real ought.

63. Interest is not sufficient in itself as motiva-
tilon for work but must be supplemented by discipline.

64. Dewey fails to establish continuity between duty
and interest.

65. A dualism does exist between the inner and outer
of moral considerations.

66. Dewey discusses character without mention of con-
science.

67. Xnowledge is not virtue.

- 68. Dewey's ethics has no adequate criterion of right
and wrong.

69. Han's power of self-determination 1is not always
in line with his knowledge.

70 . Daweyfs conception of freedom 1is little more than
determinism.

71. ‘It is confusing to identify the moral with the
social.

11. Criticisms Relative to
the Transcendent.

72. Existence revolves about a transcendent Knower.



5. There are more than spatial and temporal meanings.
T4. Truth 1s not relative but absolute.

75. Value is not relative to man, it exists every-
where, whether 1t 1s felt by man or not.

76 . Dewey's conception of value 1is inconsistent with
his conception of truth.

77. Dewey's conception of intrinsic values allows a
conception of culture which is inconsistent with the one heé
presents.

78. His limitation of instrumental value as over
agalnst intrinsic value is inconsistent with his rejection
of a hierarchy of values.

79. His philosophy does not overcome the dualism of
the sensuous and the supersensuous.

80. Dewey's philosophy does not recognize thinking,
the distinctive function of philosophy.

81. Laws of thought are more than symbols, they are
realities.

82. Dewey's method 1in dealing with metaphysical prob-
lems 1is to include those which are problems to himself and

omit those which belong to systems of philosophy which he
rejects.

83. There 1s evidence that some things do not change.

84. The oppositlion between changing experience and
changeless reason cannot be rejected.

85. The Greeks and the Christians controlled as well
as accepted the world. :

86. The transcendent is of practical value.

12. Criticisms Relative to Mind.

87. Dewey gives a naturalistic solution to the mind-
matter dualism.

88. lind 1s more than acting intelligently toward an
end.

89. The mind is more than an agent off reorganization,
it 1s a self.
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90. Self 1s not identical with interest, it is more
than interest.

91. The conception of the mind as individual 1s not
modern but ancient.

92. Psychosis 1i1s not neurosis.

93. The naturalistic view of intelligence is inade-
quate as a basis of school procedure.

13. Criticisms Relative to History.

94. Dewey's use of history in presenting his concep=
tion of democracy 1in education is not strictly pragmatic.

95. History does not begin with the present.

96. History is more than a science in that 1t reveals
purpose.

97. Dewey gives no spiritual interpretation of his-
tory.

98. Ethical value does not arise from history as
such but from the apprecilation of history.

14. General Criticisms.

99. Dewey has a program and a metaphysics as well as
a method and a methodology.

100. Dewey is a philosopher of revolt, and consequent-
1y some of his emphases are extreme.

101. The genetic mode of refutation is unsatisfactory.

102. There are elements in Dewey's system which come
from educational and philosophical systems which he rejects.

103. "Pragmatism is not alone awmong modern philoso-
phies 1in accepting the scientific method and providing a
theory of democracy.'

104. The weakness of Dewey's philosophy is in its omis-
sions, 1t 1s not complete.

105. It is not couplete in its attempt to establish.
continuity between dualisms.
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106. It needs to be supplemented by a third set of
categories, namely, the "organic."

107. It needs to be supplemented by idealism.

15. (Commendations.

108. "Pragmatism and Behaviorism combined give us an
educational philosophy that 1s practical, functional, near-
to-earth, human, social.!

109. Dewey's influence upon philosophy tends to make
it more practical.

110. Dewey's influence in religion tends to make us
think more about man.

111. Dewey himself exemplifies most consistently his
conception of social efficiency.

112. No one could read Dewey's Democracy and Educa-
tion without being moved to such action as he suggests in it.
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CHAPTER VIII.

THE MAJOR CRITICISHMS OF THE PHILOSOPHY OF
DEWEY FROM THE CHRISTIAN POINT OF VIEW.

A, Introduction,

The foregoing analysis has summarized the criti-
cisms of the philosophy of Dewey made by Brightman, Hocking
Squires, and Horne., It is the purpose of the present chap-
ter, therefore, to ascertain the major points of criticism
as may be determined by a comparative study of all the cri-
ticisms offered by the four authors analyzed., The fore-
going summaries of criticisms were compared point for point,
thereby revéaling those criticisms in which two or more of
the authors concurred, Twenty-two such criticisms resulted
from this comparison, These will be presented in the order
of importance as signified by the number concurring in mak-
ing the criticisms., The sgpecific objections revealing these
ma Jor criticisms are variously stated by each author and so

will be presented with each major criticisnm,

B. The Criticismcin:Which Four Concur.

A1l four critics object to Dewey's agnostic posi-
tion in regard to metaphysical truth. Brightman thinks
Dewey 1is inconsistent in maintaining a metaphysics and at
the same time implying metaphysical agnosticism. According
to Hocklng, pragmatism acquiesces too easily in the agnostic
view of metaphysical truth, And according to Squires, the

philosophy of Dewey does not recognize antecedent reality.

It denies the universal and exalts the particular; 1t denies
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the eternal and exalts the temporary; it opposes belief in
absolute truth, goodness and value. And finally, Horneob-
jects that existence revolves about a transcendent Knower.
There are more than spatial and temporal meanings. Dewey's
philosophy does not overcome the dualism of the sensuous and

the supersensuous.

C. Criticisms in Which Three Concur.

(1) Three of the critics point out that Dewey is
not a theist. Brightman thinks that Dewey wishes to avoid
dogmatic belief in God. According to Squires, Dewey's phil-

osophy teaches that & divine will is non-existent. Horme
argues that Dewey's experimentalism has nothing to say about
God. Dewey does not ldentify God with nature. Horne states
specifically that Dewey 1is not a theist.

(2) Three of the critics object to Dewey's emphasis
upon change. Brightman holds that Dewey is unchanging in his
devotion to change and in this is inconsistent. According to
Hocking pragmatism fails in its emphasis upon change; some-
thing must remain constant if there is to be meaning. Horne
contends that there is evidence that some things do not change.
The opposition between changing experience and changeless rea-
son cannot be rejected. —

(3) Three of the critics concur in objecting that
Dewey's ethics lacks a standard of judgment. Hocking con-

tends that pregmatism cannot determine what is right in ethics

because it i1s necessary first to determine what is right be -



=139

fore determining what will promote welfare, survival or hap-
piness. Squires objects that ih his theory of moral value,
Dewey rejects transcendental absolutism. He gays that Dewey
cannot logically rest moral value in the middle ground be-
tween hedonism and absolutism. Horne holds that Dewey's
ethics has no adequate criterion of right and wrong, and
that Dewey discusses character without any mention of con-
gcience. '

(4) Three of the critics concur in questioning
the support Dewey seeks from sclence for his epistemology.
Hocking thinks that pragmatism can claim no particular sup-
port from the scientific method. According to Squires ex-
perimentation as broadly conceived does not particularly
support Dewey's conception of the knowing process. Horne
points out that Dewey's analysis of reflectlive thinking 1is
not origingl with him. |

(5) Three of the critics welcome Dewey's empha-
sis upon the place of the active and the practical in phil-
osophy . Bfightman thinks that Dewey's philosophy is reli-
gious in that 1t emphasized the activity of thought, and in
that it emphasizes experience as opposed to abstract ration-
alism. According to Hocking pragmatism does well in empha-
sizing the fact that active effort 1ls necessary to arrive at
truth. Horne acknowledges that Dewey's influence upon phil-

osophy tends to make 1t more practical.
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D. Criticisms in Which Two Concur.

(1) Two of the men studied criticize Dewey be-
cause he does not carry his experimentallism into the field
of religion. Brightman thinks that Dewey falls in not -apply-
ing his empiricism to religion. And Squires points out that
Dewey's philosophy makes pragmatic standards supreme in life
and conduct but denies pfagmatic defense to religion. It
makes experience the supreme test of truth but abandons ex-
perience in its tréatment of religion.

(2) Two of the critics object to Dewey's indif-
ference in regard to immortality. According to Squires,
Dewey cohtends that there is np need for belief in immortal-
ity. And Horne observes that Dewey 1s silent on the subject.

(3) Two of the eritics object to Dewey's indif-
ference in regard to mystical experience. Brightman holds
that Dewey's agnostic attitude in regard to knowledge of God
contradicts the religious experience of the»race and his own
experimental temper. Horne contends, likewise, that Dewey's
denial of the objective reality of mysticism cannot be proven
by‘his own principles.

(4) Two of the critics object to Dewey's empha-
sls upon truth as relative rather than absolute. According
to Squires, Dewey's philosophy denies the absolute and exalts
the relative. It considers standards, principles and rules
to be mere hypotheses. Horne contends that truth is not rel-

ative but absolute.
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(5) Two of the critics concur in pointing to the
erroneous conception of truth upon which pragmatism is based.
Hocking contends that the basic proposition of pragmatism is
logically erroneous; the proposition that "all true proposi-
tions work" cannot logically be converted into the proposi-
tion that "all propositions that work are true." According
to Horne, Dewey's philosophy faills to distingulsh between
the nature of truth and the test of truth.

(6) Two of the men studied criticize Dewey be-
cause of his neglect of the senses in the knowing process.
Squires points out that Dewey conceives of the world which
we eXxperience as a real world, yet he thinks of knowledge-
getting in no sense as discovering antecedent reality. Horne
thinks that Dewey under-estimates the place of Sehsation in
the knowledée-getting process.

(7) Two of the men studied criticize Dewey be-
cause of hils neglect of the subjective element in the knowing
process. Squires says that Dewey's philosophy eliminates the
subjective aspects of epistemology. Horne holds that exper-
ience is not able to know anything since knowing requires a
self. |

(8) Two of the critics object to Dewey because
of the lack of the element of duty in his ethics. According
to Squires, Dewey's philosophy does not consider loyality to
moral principles a virtue; Dewey contends that lmperative-
ness to do good comes from the particular situatlon at hand

rather than from idesls connected with the will of God.
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Horne says that Dewey's philosophy knows no real ought. He
thinks that Dewey fails in his attenpt to establish contin-
ulty between duty and interest.

(9) Two of the critics object to Dewey's philo-
sophy on the basis that it is humanistic. Squires says
specifically that such is the case. Horne makes several
objections on this score. He contends that ihtelligence is
not only human, it is universal. Reality is not anthropo-
centric but theocentric. He says that Dewey's philosophy
puts too much confidence in man, in his intelligent action,
and in his method of experimental inguiry. Pragmatism leads
man to rely completely upon himself. Dewey's philosophy
does not imply the superhunan in human associations.

(10) Two of the critics object to Dewey's philo-
gsophy in that it 1s a naturalistic monism. This is the ob-
jection made specifically by Squires. On this point Horne
makes several criticisms. He says that "the naturalization
of intél;igence" cannot be effected by Dewey's theory that
nature itself is neither rational nor irrational but subject
to man's reason. Nature is independent of man. The unity
between man and nature was not generaliy accepted among the
Greek thinkers as Dewey presents it to have been. Evolution
is not a basis for belief in the unity of man and nature.
Experimental method does not overcome the dualism of man and
nature. |

(11) Two of the critics join in questioning the

claims Dewey makes for natural science as supporting his



philosophy. According to Squires, Dewey's philosophy rests
on opinions concerning natural science rather than on natu-
ral science itself. Horne contends that evolution is not a
basis for belief in the unity of man and nature, as has just
been indicated above. He says that the dbctrine of evolu-
tion requires a philosophy before it can have-philosophic
significance.

(12) Two of the men studied criticize Dewey be-
cause he falls to recognize the place that personality has
in 1life. According to Brightman, Dewey's view of God falls
ghort becaus? he 1s interested only in the will and not in
the whole thinking, feeling, willing person. Horne calls
attentlon to the fact that Dewey does not give any signifi-
cance to personality, and that he offers no theory of feeling.

(13) Two of the critics object to Dewey's natural-
istic solution of the mind-body dualism. Squires criticizes
Dewey because he agsumes the materialistic solution of the
mind-body problem. Horne, likewise, says that Dewey gives a
naturalistic solution to the mind-matter dualism. But he ob-
jects that psychosis is not neurosis, and that the naturalis-
tic view of intelligence is 1nadequate as a basis of school
procedure.

(14) Two of the critics make objection to Dewey's
argument that the mind-body dualism is recent. According to
Squires, Dewey claims that the mind-body distinction arose
in modern times. Horne also is arrested by this argument by

Dewey and contends to the contrary that the conception of the
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mind as individugl is not modern but ancient.

(15) Two of the critics call attention to the in-
consistency between Dewey's use of intellectual methods and
his advocacy of experimental methods. Squires thinks that
Dewey 1s incoﬁsistent in his use of intellectual methods to
discredit intellectualism. And Horne says that Dewey makes
elaborate use of the literary and dialectickmethods, the
methods he diséounts, in preference to the experimental meth--
od, the method he proposes.

(16) Two of the critics concur in acknowledging
the value of Dewey's influence in strengthening the human
element in religion. According to Brightman, Dewey's philo-
sophy is religious in that it treats empirically " the values
dearest to the heart of man." Horne's commendation on this -
point is that Dewey's influence 1in religlon tends to make us

think more aboui man.
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CHAPTER 1IX.

SUMMARY AND CONCLUSION.

A, Restatement of the

;Problem and Procedure.

The foregoing study has sought to ascertain the
criticisms of Dewey's philosophy from the Christian point
of view and has attempted to determine by comparative study
which of these are major criticisms. The writings offered
by four Christian scholars criticizing Dewey have been ana-
lyzed. An exposition of the criticlsms offered by each has
been given, and these have been summarized in each case into
a series of propositions concisely presenting that which ap-
proximates the critic's total reaction to Dewey. The four
men whose writings were thus studled were Edgar Sheffield
Brightman, William Ernest Hocking, Walter Albion Squires,
and Herman Harrell Horne. On the basis of the summaries of
the gpecific criticisms offered by each of these men, a com-
parative study was made which revealed twenty-two major
criticisms of Dewey's philosophy from the Christian point
of view.
B. The Philosophic Emphasis
of the Critlcs.
There are certain reactions relative to the work

of these four scholars criticizing Dewey which have grown
out of the present study. These have taken two main forms.

The one has been the recognition of the emphasis of each
man in his disagreement with Dewey. The other has been
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the sensing of the nature of the criticism, each of which
reveals, somewhat, his own particular position. Each of
the men, therefore, will be discussed briefly on the basis
of both of these reactions.

Edgar Sheffield Brightman was first in the order
of the foregolng analysis. It was of interest to observe
that most of his criticisms were made with reference to re-
ligion. Twelve of the fifteen criticisms which were listed
deal with religious conslderations. As to the nature of
Brightman's criticisms, it appears that he is in agreement.
with more of Dewey's philosophy than either a Christian or
a theist can safely accept.

William Ernest Hocking was second in the order of
analysis. It was noted that practically all of his criticisms
were made in'the field of epistemology. He touched upon logic,
ethics, metaphysics, and religion in some of the criticisms
listed; but in all of them he dealt with epistemological con-
slderations. There was little in what he had to say which
revealed his philosophic position with particular reference
to Dewey. This was because his discussion was not specifi-
cally concerned with Dewey's philosophy but rather with pfag-
matism as such. It is clear, however, from what he had to
say, that his epistemology, contrary to that of Dewey, is in
harmony with theism and Christianity.

Walter Albion Squires was next analyzed. It was
observed that his criticism of Dewey was made from the ortho-

dox Christian point of view and that it dealt quite extensive-~
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1y in the fields of epistemology, metaphysics, ethics and
religion. The reaction to the nature of Squires' work was
that it appeared at times to be gsomewhat lacking in evidence,
and consequently some of his criticisms seem extreme. Though
the writer shares the convictions which Sguires sought to de-
fend, yet he was unable to go all the way with him in cer-
tain of theée extreme expressions.

Herman Harrell Horne was the last whose writings
were analyzed. It was obssrved that his reaction to Dewey
was made predominantly from the vliewpoint of an educator.

At the same time his work was very comprehensive, touching
upon the fields of thought with which the other critics
dealt and additional fields. The nature of his criticisms
seems to be one of consistent dependability. He frequently
and unhesitatingly makes raferences which reveal that Christ
has an unquestionable place in his convictions.

C. Implications Resulting from

the Present Study.

There are cértain implications resulting from the
present study which now may be suggested:

(1) Christians will wish to reject Dewey's indif-
ference to personality. Jesus taught that persons are of
infinite worth, but with Dewey experience is the all impor-
tant thing.

(2) cChristians will also wish to reject Dewey's
agnostic attitude in regard to the transcendent world. They

will wish to reject his indifference about God and immortal-
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ity, his lack of belief in moral standards and in man's
gsense of duty, his belief in truth as relative rather than
absolute, and his lack of belief in mystical experience.
They will also wish to reject the counterpart of thisg which
is belief in the natural order as comprising the total of
reality, and in man as sufficient in himself to control his
own life and the affairs of his world.

(3) Again, Christians will wish to reject Dewey's
conception of the order in which we live as being in a con-
stant state of change. For the Christian, life centers
about the changeless personality of God revegled in Christ,
from whom emanate certain standards and principles which-are
the same for all eternity.

(4) On the other hand, there are emphases in Dew-
ey's philosophy which Christians will wish to incorporate in
thelr life and thought. They will wish to recognize the
place of the active and practical in life so much emphasized
by him. When it is remembered that Jesus' life was consis-
fently one of action and that His spiritual occupations were
such a8 contributed the most practical results to the life
of man, it can be seen how completely this emphasis harmor-
nizes with Christian living.

(5) Christilans will also wish to accept, with
modification, Dewey's emphasis upon man's ability to control
his environment. Increased knowledge of the natural order

and added control of nature's resources do not disprove the
fact that the power working in nature is from God. In fact
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‘man must continue to seek the help of God if he is to know
how to uge these newly dlscovered powsrs wisely.

(6) PFurther lines of investigation are also im-
plied in the‘present study. Whether or not these criticlsms
are justified is a question which might well be asked in
response to all that has been said. To investigate this
question will involve a study of Dewey's writings to deter-
mine what he has to say to each issue raised by his critics.

(7)  Another single study or series of studies
which migh£ well follow this point would investigate any one
of many possible fields of Christian activity to determine
ﬁhe extent to which it is influenced by the philosophy of
Dewey. Probably the first field to be approached should be

that of present-day religious educatlon.
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