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The Choice of Hur Jubject,

He

The subject for this paper was
Parg of the roreign ¥Wissiony Library in New York (lty. IV was hs
who celled attemtion to the fact that it is sesrly one pundred yw
yesrd since Alexender IuiT first went cul 1o Indis. Subssej.ent
resding revealed the fmet thet i1t wes in 1530 that be srcived in I
Indis 88 tle sgent of the Scotiish Churcheg. He wue sent 10

found sx  e.ucstionszl work smong hindus. Jodey he lg sckoowledged

universally as one ol the few men who hive boon most inllusniisld

in the formwtion of Lie educationsl policiss of

His blographery have dealt in grest detall wiih t

of his 1lifs. TheY s works have been ecolored mainly by thelr desise

ox

to pieture his work frow ihe standpoint of the misaionary.
gulte Jugtified for Le wes s mizsionsry and k@?% hie migsionnry
purpoges in the forsground. I% remaing for ug io rﬁ ire into

hig work and coniributions Iln Yhe educetionsl fleld slone, In so

s hig gopeciel ficld

o

doing we ore o the field vwhich he choae
isbhor, B¢ will find curselves of necouslty seuking eleoments in his

profound religious experdence, and hizh misclonsry 1dealize, 1o

"kelp us in wnderstonding his plilosopry of educetion. 2 mout

prominent charsgtoristic in 211 his 1ife iz nlsz whﬂlé@@ar%%d

(i

devolion to 84 T.reles. seeking sfter truth, He would recogniie
it wherever found. Ho would acguaint folk with it frow whatever
angle of aprroach $¢ the end thet he mizht lead them to Him who

is the Truth, 7To hin the very center, cgsence, and henrt of nll

truth wa: founc iz Eim vho said, "I -m the.....Pruth,”

o

That great purpoge of hig ig expressed thug by one,
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"Tn short, the degipn of the lirst Scottish smiszionarieg, vas 10
lzy vhe Toundstion of s system of educntion which might wltinatey

v tawwht in the highsr gchools and

hut In insepsrable combinstion with

the Christisn felth and its doctrinew, precepts and svidences, with

8 view to the sroctical regulation of 1ife and conduct.”™ Still

snaothor gaye, "Hig wre o grostive persgenelity and out of the contset

of thet vivid gpirit »ith the Indis of his day have come a great
¥ 3 :

%

i
as their origeng ore concerned Kl

edugaticnsl movement,

con best be studiedd in the 11fe of this men,™ " A wman of houndles:s
zaal, of enticing elovuonce, of arestive power, a student, philosopher

»

rayer snd gpiritaal vision, he geve his 1i8

reant land might be freed to 1ife eterndl,

The= ultinste purpose of our study is to wndudgtand his
ghil&ﬁﬁphf of educstion, :nd Lo estimate his pervenment value in
hig influen’'- upon the edugational higtory of Indis,

12-The Pl'n of Treatment of Dur Subject.

Jur first inqulry will be into the sducation im Indis
at the tlme vhen ImfT come upon the stege. The Hinmdu education
was an snclent syotem and eﬁybo&tad, yet gagte~-bound, cramped
an 4 limited, There were g0me gccegional efforts to acgusintg
the Indism with the idesls and literature of the Fest, ond =
thirst for Yestern knowleg@ge was groving. Thege Dactors had
unite ! t0 creste an intellsectual ferment which wes menifest in o
growing athelsm, and ieoamalastic'agﬂastigisa.

Th

next #ubjects o engngs our attention will be hisg
w3 -

¢
%

philesophy of sducation, the ocutworking of his plsns, his efforts
for social reforms, snd his personszl influence uzon the neople
with whom he came in contact. The first sugzests the basis of hisg

policy and work, while the others illustrate how his plans brought
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sp; imstesmt response from the people. Other chapters desal with hisg
effo ts beyond the schoolroum, for the wplift of womanhood, the
education ol women, encd the reliel of the evils of casle. (ne

of the most striking end mouldlang influences uptn sowme individusls

P ) I .
& Lhone 1o

ol

wsg the intimete devotionel 1ife snd prayer 1ifv ol b
which n wbers were invited,

But there are yei «lder eff eots of such « 1ile ausg his
The present educetional policies are resred upon foundations
which he esteblished, primarily the use of snglish as the medium
for the instruvctlion in Yestern literature mnd sclence. 4nd
every migsion sgency iodey rocognizes thut he was right in sceking
to uwndermine Hinduism by the inculcaiicn through the channels
of sn educationsl system of thle truin as fuand in Christ.

The legt chapberg presents & swwary of the mogt zignif.cant

gfforky Teoots regoarding bBig influsace end standing s an ¢ducage




EDUCATION IN INDIA IN 1830

\~ Iatroduction.
| 1t was in 1530 thet Alexsnder Duff first came to Indisa,
The India of today is hardly to be compered with thut of one
hundred ym&és ag0., v that day we stend ot the very threshold of

& new day. The door ls jJust ejer,and mighty forces sre gathering

for thelr pert in transforming e mighty people. These peoples are
48 yot wnfamilise with the life of the West, and quite out of touch
with all the world outslde custern Asis,

Befors we can abttemyt an evaluation of the philosophywm,
mathods, tnd success of the educetionsl plans of Alexander Dufl we
m%mt first understand some thinge of the country to thﬁ he Cume.
Por this purpose we will first look at the historical situation o%
that time, To keep In touch with our msin interest however we will
only view such of the historical situstion aw seems significent for
the future of the educational wovements of that day. We will them t#ﬁ
our sttention to the ldeuls end wethods of Indisn Hindu Education
a8 he found it on his errivel. It will slso be velusble for us to
gee briefly the Christisn Mission Sohools, such &s that of Cerey sm

¥ershmen ot Sersmpore. With this background we will try to fom &
B conception of the intellectual ferment and uncertainty which existed
im 1830,
7§ The Historiesl Situationm,

¥hen Duff arrived in Indle there was peace throughout the

'whale of the Indian Empire. The Burmese war had come t0 & close with
the treaty of Yandabu. Omly sbout seventy-five years earlier Clive
had fought and defeated the Bemgal Vieeroy's Amy at Plassey, The
&mﬂm of the Empire hed been lald through him snd his succemdrs
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The future wes to soe the scenes of wer trensferred from Bengel to
the far Horth Vesfern fwn’eisr; «f nnigtan, the Punjeb, and the
Sikk country. But for gome yesrs the whole country wee guiet.
‘Meny factors had brought sbout this period of quiet. Among them
ure the defeat of the netive imsurrectionists. Hunter tells ua
thet "The fortress of Bhurtpore, which seemed $0 the nstives ime
pregneble, had been stormed;s mutiny which ocourred awmong the
Sepoye st Barrackpore had beem put dowa,” N 3

A second £ ctor meking for pesce m' guiet in the lend weg
thé yeraon of the Govermor Gemersl of Imdias., "Lord William
Bentinck, one of the most benificent of India's rulers, had begun
his peaceful a&miaiawm;mai@& i?a is thet an Imdisn spesks of this
man. And the historlsn adde: "Zhe modern hiastory of the British in
Indises benevolent edministrators, rullng the country with ¢ single
eye to the good of the people, msy slmoet be said %o vegin with
Lord Williem Bentineck. According to the inmseription upom his statue
m;%' Celoutta, from the pen of Macsulay: *He abolished cruel rites;
hé effeced humilisting distinctions; he gave liberty to the
expression of public opinion; his constant study was U0 elevate the
intelleotusl and morsl character of the nations committed to his
charge,' "2 '

"AUnder the auspices of this emlightemed Governor Gemersl

important reform had begun 10 be made in every brancéh of the

Administration, The public expenditures had bemn reduced;messures
had been taken towsrds the wholesske suppression of the wholesale
murder called thuggee, perpetuated under the Holy neme of Aeligion;
the natives of the country had begun to be employed in responsivle
and honoursble 3&1@1&& posts; end the oruel practise of self
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: G
immolation of Hindu widows on the funerkl pyres of thelr deceased

husbends had been rendered penal by an sct of the leglslaturc..seees
vooAll these and egimr cauges combined to .&?ro&wa & great chenge
in Hindu society in Beagal." () Y |
But, with sll the reform, the ancient caste system still
ruled impregneble snd paralysed educationmsl and the cultural advance
of the eountry as & whole. Hindulsm srranged ‘she people into @!zé
old divisions of the 'twice born' Arysm csstes, \emely the Brahmsn s
Kshattriyas, and Vaisyss; snd the ‘omce born! mé@s, consisting of
the non Arysnz Sudrss and the classes of mixed éaasée\:t. The very
‘highest castes were sllowed the learning of the seoreld books ecnd
sacred lore, but t0 all the rest even this education wad fwbwéan"
It is this ceste system which hsd much to 4o with the se&i‘a@* utter
peralysls of the educetionsl movements in India until the é\&\?em
of the British to India, and later to their educationsl rsféﬁgza.
% % Hindu Educstion. " ;
Hunter tells us in his history thet "cach caste is, in
the first place & trede-guild, It imsures the proper treining of |
the youth of its ﬁm;{wmﬁ&l eraft; " Im %h‘ia regpect there is
& olose similarity, in s0 f.r as the castes were trades-guilds,
vetween these and the (Juild schools which sppesared in Eurcpe
in the lstter part of the middle ages. It will be seen however
that anyd reading or study of philosophy or sacred writinge was
confined to the privileged few of the upper classes and indeed
almost exclusively to the highest of all castes or Brahming. This
edugational system, as we find it so far developed is very much
compartmentalized. The generally known cultursl valves are
limited to the few, and the others have & wholly utilimﬂw snd
gracticel form of training im & ;. rticular coraft,
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Even thig was very limited in scope and only %:éars the Qii@hﬁ@& ‘
resemblence to enything which might be eslled of r.el cultural
value,

At the beginning of the ninetewnth century "there was
nothing in Caloutta sand ell morthk India but two or three institutions
ghere the old Arabic 9}:; Senskrit learning wss taught."The langusge
of Government spd the Courts was Persien, snd the only lesraning
which was officislly encouraged wes the lore of the anclent ‘b@ﬁkﬁ.”(sﬂ '

Some men had learned English, s smattering of it. These
were the men who had picked up what they needed for purposes of
curminications in trade with the Westerners. But there is 1litti.
of what weald bve enlled education 'aamimwé in English, "As the
wma@;iws of the cowtry were neglectel by the British Government

for the Persiom of its Muhamsedan

predecessor, so English had to
glve way to & viclous oriemtalism,”(® §

In 1780 Werren Hastings had founded the Madrissa or
Jan College in Caloutta to conmciliate the Houlvies by

tmhiag the vhole reange of the religlon of Iglam. In 1791
Jonathan Duncan, o philanthropist of mote did the smme for the
 Hindus, by establishing at Benares, the Benares Sanskrit College
avowedly to cultivate thelr 'laws, literature, und religlion.' f‘bﬁ
In 1813 the Court of Directors m veen forced to teke action

wnd the order was giveni}am *s gum of not less thun one lakh of
rupees({ i%.ﬁﬁ%} Pounds) in each year shall be set apart and applied
t0 the revivel and improvement of literature, end emcouragement o
the leerned native of Indis end for the imtroduction snd pro-
motion of & imowledge of the sciences among the lnhsbitants of the
%&i’@;iﬁh territories in Iﬁ&i&g‘{\g This wes not carried out until
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after Duff ceme to India. "Colebrooke,~the W’wﬂ Orientalist
who has yet lived.........direeted the Parliamentary instructions
%0 the aatu'ts‘lishmt of another Senskrit college, this time in
%&mﬁm."@l‘%w however, ignored the wse of Pnglish in education fo
the natives.

During the interval between 1634 and the beginning of the
nineteenth century "no Bengali secms t0 have made the English
language the subject of earnest study. A superficlul scquaintance
however, with that language, or rether with somwe of its words, mugt
}mve boen obtained by those Bengalis who came in daily contact with
the foreigners for the transedétion of business,.” (7‘5/

It was the crestion and ostablishment of the Bupreme fout
in Caloutts, inm the yesr 1774, which led sll r:spectsble Dengalis

to depire to learn the Znglish langunge And "Ehile the people

of Indis generailly were but little effected by European influence:
governmentel and commercial, %he#e were in and about the

Presidoncy cities, and especially in and about Caleutta & large

body of natives who ssv that their mtsréwa depended upon the sun-
shine of Buropesan favor and Europeun employment. They were sagasious
enough 10 see that the portal into the shm-lighted regiom was
through English.” And 80 1t game sbout that there was an ever
increasing demand for instruction in ZEnglish, 4nd this was largely
dﬁm&mﬁ by the desire to further business relationships,

The yesr 1017 is ap important date in the educstional history
of India. It wss in that yesr that the Himdoo College was founded in
Caloutta, The rise of this sohool from its very simple and humble
charaster into s grest college was due largely to the efforts of
Horace Heymen Vilson, & great Samskrit scholar. This school was the
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impetus to the ostablishment of other schools of privete mature
such &g the Oriental Seminary. Tom understend fully the place
influence and value of this Hindoo College 1t is necessary to
resd the account of it glven by Alexendsr Duff himself before the
Committee of the House of Commons. This report is given in the
volume by Smith pages 79-101., The schools was veriously celled

the Vidyalesys, or Anglo-Indism, or Hindoo College. The names

of David Hare end Rammohun 1oy sre two of the most laportamt %o

be remembered in this connection. The former, & watchmaker, "an
ordinary illiterate mem"”, worked uncesasingly im developing plans

for the 8chool. These two men had met and discussed with others
mattors relating to the “elevation of the netive mind end cheracter.”
Beemohun Roy proposed t0 use the higher and purer Vedsnta philosophy
snd 4&3&3. what is agtually the Penthelsm of the Vedss snd the
Upsnisheds, vhich, however,he called by the name of wonotheism, which
was at that time becoming more comgemisl,

The ecrly daye of the college were meagre in thelr slow
progregs. The number of students in six years did mol exceed sixty
or seventy. There were many natives on the Board or Committee and
thelr prejudices seemed to dripple further progress. whem the |
school was about to fall due to the withdrawsl of meny of the English
susporters appeal was made by Devid Hare to the Covernment. The
Government responded with *Ehe neceszary aid, with the stipulation
that & visitor of their sppointment be allowed for pur.oses of
oversight, The first visitor epjointed was the Mr.Heymen uilsom
Although taken from his devoted and seclusive studies of Samskrit
he sdapted himself to this work snd through him and his efforts the
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school grew in sige and importance gquite rapidly. In those days the
views of presenting English literature and science were sémewhat
contracted., “Their views gseem to be that whatever of European
literature and selence might be conveyed to the native mind should
be conveyed throush native media, thet is t0 ssy, the lesrned
lsnguages of India- for the Yohammedans, Arabic and Persian;

and for the Hindoosg, Sanskrit. This wesg the ppomiwsniy predominant
spirit and interest of the British government.” 14 It will be seen
later that the vernsculars, however well developed for the expression
of the philosophy end lore of their great systems was in no measure
adeguate for the comveying of scientific knowledge of the knowledge
of western literature.

4 Other Chriastien, English snd Vernseular Schools.

In other parts of India there were other schools which
sttempted b0 use BEnglish sg & mediunm for conveylng truth. Ve may
mention one here, opened at Benares in 1814 by & nesr Chrigtian
named Jeynarabn Gheoszl. Another of legs importsnce is that
opened ebout the ssws time st Chinsurah. %ke former gchool is still
ugsed by the Church Missionary Soclety. Ir.srshmen egtedblished many
native schools in 1816 8ll over Bengal., It was two yesrs later that
the famous schocl st Serampore wag started. This was am effort to do
from the Christien stendpoint what the Hindoos had been doing from
& purely secular standpoint. Serampore wss séxtecn miles from Calcutis
and althouzh that well-famed trio, (arey, Marshmen and ¥ard lasbored
magnificently there they could herdly mske any lmpression upon
Caleutta 2% such 2 digstance. ¥We will not need to trace in grest
detail the growing success of this college, dut rather state the

prineciple which governed these men in their building of the college.

Thelr work
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was started with a three fold purpose; -
1 "Premching the Gospel in the native tonguento the people;
2 "mranslating the Bible into 2ll the langusges of Southern

and Esgstern Asia.
3 “feaching the young, both heathen mnd Chrigtisn, both boys snd girls
in vernsculer sgsechools.”™ 15
4 fourth effort was sdded t0 th se at a later tinme, namely, that “
of bullding a college whith the thought in mind that only in this
way could they reach the educsted native snd Brahmarmiecsl al&sﬁaa.
The school by 1ts location and by its method, in that it pro-
Josed the uge of the vernaculer, was not in & position of
sdvantage in trying to carry out its ideasls, *But...the prospectus
of the 'College for the Instruction of Asistic, Christisn, and
other youth af in Eagtern literature and selence.™......sketched
s more perfect snd complete systém than any sinece sttempted. Thelr
ideal wssz & cowbination of the Europesn and Oriemtsl to evangelize
the people g of India.™ This in brief outline is the ideal of the
Serampore College. (4 gzrest desl of detail 1s availedble in the
biographies of Carey and Marshman as well as in Smith's blography
of Duff.)
% $he Intellectusl Ferment.

All of the schools which held t0 tie use of EZnglish as =
medium of instruction, or the teaching of English literature and
gscience, ot both, were parties in what hed igsued by the year
1830 a8 a great intellestual ferrent of considerable extemt and of
incressing intensity. ?he effect on the Hindu mind wes twofold:
on the one hsnd its dorment energles were opened up, ity prejudices
were being dissx dissipated, snd the restrictions of caste weee

being broken down, indeed the whole system of national superstition
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su3 begluning to bwesk dewm. DBui on the other hand the seculsr Imgd
Eoglish edusation was not bullding s sturdy structur. where it was
pulling down the sge long system. That which the youth of the iund
wore undepgoling iz best doserived as & Revolution. They were '
wild in thelr views, introdusing reckless imnovstions, their
religious opinions were of am infidel charscter and their liberty
of expression rather tock the turn to licenmtiousmess. W¥hile the
shattering of guperstitution wae & welcome thing, the utter
athelem snd religious indifference that cume as a result of the
m:-thod of the shattering process was & c¢hilling influence upon all
who sought the moral sund intellectunl welfare of the nation.

Bmith describes some of the effects of this kind of
edugetion in this way,~ "Into some, thus deprived of even the
support which the ethiecal elements of their old orthodoxy sup.lied
the new demons of lewless lust, end western vice had emtered with

. /o 7/
.t}m gseculeriom snd enti-thelsm of the Hindoo Collese,".... (w ('/:z)z

Conflicts arose betweon faculty wembers sud teschers @&3.3.11&%%1‘“
for offical explanation and vindication. And im 1830 the most
drastic measures were taken, namely, the penaliy of dismigsal féz
& fsculty member who did not, "sbstain from any commamications
on the subject of Hindoo religion with the boys™ or who allowed sny
practices inconsistent with the Hindo notioms of propriety, such
as ms%iné or drinking in the school or clesss rooms.”

{ Comeluding.

The country was in & period of guiet and pesce politically. The

01d eduantionsl methods snd idesls still held gwey inularge aress

o

#AgAA
of the country. Here amd thewgm gee the very foundations
bveglnning to orumble. Im 1530 in Bengel ag in some other zore
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lsoelized conters, the condition intellectunlly »nd soeially le

Edugstion tn India in 1830

one of turmoil, struggle, recklessness apd ethelsm. 7Thie is s
direct result ¢f the newer methods of educetion, which may be
ecalled destructive of old idesls, but not ut all comstructive of
new snd better ideals in their plsce. It is this scene which
confronted Duff when he awigad in Indis in the yeur 1830,
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In a previous psper we heve traced the educationsl work
thet was being done in Indlis, and especislly in Beng#i, in the
year 1830, This ié the year of the arrivael of the Scottish
rissgionary and educntor, Dr.Alexander Duff. This year uarks the
beginning of the educetional movementnwhich has beem one of the
brestest factors in making India uhat/sha is today. "The factors
which have created the Calcutte of today from the (alcutia of
100 years ago asre manifold, but smong them stand out most powerful
of all certain personalities as somgof the most powerful of all
the influences w that have been exerted upon Indla." We must
read the chenges in India in the lives snd ideals of some of
these men. Among them is Alexsnder Duf:. "His wag & oreative
personality, ahd out of the contact wg%h that vivid spieit with
with the India of his day have oome the grest educational
movements whiéh g0 far as thelr origen is concerned can bout be
gtudied in the life of this m&a.”t&jg

in studying the educationzl philosophyn of this greut
educator we will first look at the background of his training.
Second, we will mention briefly the chief features of the

- Caleutta of the early nineteenth century. We will then review
and disouss the two distinetive policies or principles which guided
him in all his work of education.

- Qur purpose is, then, tov reveasl snd illuminate the philosophy which
is fundamentel to the educatiomal policies which have so revolutiomized
India. But we must everywhere remember thet we ere locking at the

gigblieity of origin. We are studying the motives ss well as princiles,
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idenls as well azs methods,

Duff spent eight years at St.Andrews in Scotland. It was
during the years when meny of the great mligsionary organizations were
vorn, snd marks the real awakening of the Christian conscience in
respect of its privilege and in respect of those who live im other
lands and under other religious systemg. Perhaps the greatest
gingle influence upon Duff in these days was that of Dr., Chalmers.

It was in 1823 that Chalmers was called t0 St.Andrews t0 take the
chair of Moral Philosophy., A men of gresat earnesiness and seai,
humble snd devoted, of broad gympathies and deep understanding,
he made & very deep impression upon all who knew him there, The
clagses in Moral Phllosophy became & genuine search for truth
on the part of scholars and teacher. "His reverence for truth
end bis intense bvelief in its *whiteness' made the shaddy and
superficial methods of the propagandist seem not mergéy unworthy
%ﬁt'ﬁﬁi&rly unnecessary and irrevelant in his @yaa.“VﬁAnd the
btegrayhar addg, "It ig xmpoaﬁible not to see in Dulf's later

of Chalmers vision of truth
life and work the inflaaneasﬁ philosophical, scientifieg, and
revealed- as one gresat wégla. its perts fundamentslly amd
,wsﬁeutiﬁlly inaap&rabla."qﬁ%he clagsses were always opened with
“ghort intensive prayer", brief but impressive and breeding the
conviction of divine earnestness and certitude., It was through
this same teachers influence that the 5%. Andrews Missionary
gaaiety ¢ame into being. The students were continuslly invited
1o his home t0 meet such men as Marshmen of Serampore and other
miasienuriés who were visitors there. Whem Duff himself was confronted

with the question of whether he should go to India or not, it
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was & long process to definite decision. When the decision was.
made however, it was with deep earnestness and care, snd in decp
conviction of God's guidance in the matter. And so it was that from
elght years in §t. Andrews, ordained by the same Dr.Chalmers,
Duff started for India in 1529 ate 23 yesrs of age,. He was the sgent
of the Church of Scotland.
3 e‘glwtm in 1830

The ¢ty to which he came wag oune of grest size and
importance for al] Bengal and indeed all the Enpire.
Calcutte covered an ares of thirty-one squere miles and had &
fixed populstion of 900,000 besides the great crowds of those
who gought the city for busimess, commercial, or educstionsal
purposes. It was then estimated that 1f the m@wsimliﬁes
of the empire had becn forgsken snd only Bengel retalned, its
gixty millons of people whuld have been able to provide for the
mother country fouwr to six milllon sterling smuslly. It wag from
Ualeoutte that decrees went out ageinst the Purmese, to Jave, t0
Canton, $0 the Veste n Himslayes, snd her influcnce wss felt in
- the Cape snd in Australies when they started om their careers,
Ho eity in the easgt had grown go rapidly snd po one had promise
of & grester future if the ers of peece should remein.
4 The Two educational Primciples of Duff.

As Alexsnder Duff came to Indie he made & very careful
study of sll the education then golng on in and around Calcutis.
He had been instructed to opem his school in the rursl districts
of Bemgal r:ther than in Calcutta. He soon came to feel that the
eity of ¢ leutta was the one place where their ends coubd best be
gained, a8 it was the center of the region as of the empire. He called
at every kind of school, investigated amrgﬁ;y policy, talked with

 the missionaries, snd mgécheﬁ their methods in operation.

4
£
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The last one whom he visited was that venerable educator , ﬁilkﬁél
Carey, who up to that tim@‘gﬁ éat&hlish@é the greatest educational
institution in &ll of India, Their meeting, and the older man's
blesaing mu€f7have veen very lmpreseive es it wasw stimulating‘tc
the young m&ngTha aﬁaseas of Carey combined with his hesrty approvel
of the plans which Duff offered proved & great impetus t0 the young
edugcator. This was all the more appreciated in view of the growing
hostility of meny of the other missioneries, who thﬂngh%Ath@ young
men extravegsnt end sbout to destroy what work they had beilt up ﬁg
their long and srduous years of lubor, He waitched the missionaries
in their efforts to preamch in the vernscular in the bambco huts. He
learned that very few had reslly been won over from Hindosism. He
felt the chill of the utiter standetill which seemed t0 exist in

gpite of sll the concerted efforts of the workers. An even more
allarming thing csme t0 his view in the new athelsm which wus
becoming epparent ss a result of the slow lufusion of the culbure
end learning of the west, The mew freedom from restraint which the
young men were feeling was leading 40 reeklessness on every hand,

All of these things made the purposes and plans of Duff more strong
k&md sure.

He shaped his policy in order %0 meake the greatest poasibvle
agsault upon Hindoolsm, It involved two major decisions. "The firs
wag to make use of higher education as a missionary instrument. The
second wues 10 give that education through the medimm of the English
language.” éﬁo

He concieved of his plang as for all the peoples of India,
It was meny years later that in?ﬁﬁaking of these early days he
sauld t0 the éeoyle of his native land, "we thought not of individuals

: WV
merely; we looked to the masses." And so gpuring the success of the
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hour he set his eye to the future with thet great purpose in his
heart whilch he Once revealed to his caligagwas aa follows: ZBWhile
you engage in di?ﬁy aaszgsirgigg ﬁ many pregimw atoms from the
wass ag the stubborm,appliances can sdwit, we shall, with the
blessing of God, devole our time and stremgih to the prepuring.
of & mine, and the setting 0 & train which shell one day explode
and tezr up the whole from its lowest depths.” (392/

Duff wag not only interested in teaching religious idess.
Far less did he think of Christian Zducation as merely the ordinarg
subjects m related t¢ the Bible or explanations of Christien
truth,"0o him all truth wag one, and Chrigtianity in his view had
everything to geln and notfing to lose by the teaching of truth in

2 2

any realim whm:wer.”@md again,he did not mean to teach all the

recognized secular subjeets and alongside of them interject an

hour of instruction in the Bivle or Christianity. "T0 him Christisnty-

the revelation of God, men and the world aantan:;a& in the life and

death, the teaching esnd persomality of Jesus Chrigt- was the center

of all truth, the explanation of the scattered fragments of the wodlis

learning, the key to &ll mysteries, the congummation of all k:mwimguf'(@

Hig policy them, was to offer to ell who would aveil themselves of &

instruction in sll truth with the Christian revelation at 1t#

center and in intimste relatiom with the whole and all its parts.
4dbove we have mentioned his wish to so undermine Hindooism

that it would ultimately fell, to strike at its base snd rend it

sgunder, This was always in his mind., He thouzght of Hindooiem =as

& gigantic "aystem of error™ end beliavaé that when the youndg minds

- came in%to contect with the learning of the world, and learned

themgelves {0 reason that 1t would vanish snd fade away.
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'In an earlier chapier we have mentloned the intellegtual
ferment which had taken the youth of Bengsl and Calcutte snd had
gwept them into skepticism apd sthelsm. Dull viewed thisg aspect
of the times with mingled feelings of hove and dissappointrent.
Hopeful he must be for here before hisg eyes western culture was
agctunlly rending Hindoolsm snd i¢{ wes fading from view in the lives
of thoze concerned, DBut digpair loomed large for many were at the
ssme time plunged helplesgly and without understending into the
deepest nigm'sf skeptieism, Debating societies were numerous
and their young wen met week aﬁer‘wak erying out, "Dowvn with
ﬁinécﬁmm”‘, "Down with orthodoxy". The resulting educated
agnosticism = wes the geecond of the grestest enemies which
confronted this young missionary. To him it seemed the mrangger‘
ofr the two foes.

He aimed t0 place in all the confusion of fa ling
orthodoxy & comstrupgtive element, & living force which ghould
oenliven the whole, Deploring with all his soul the way ia which
western education and learaing had torn down and léft in confugion,
he would build a lofty structure, and order and elevate all who
would come and share, He himself tells us at & later date that he
golemmly resolved to do one thing certainly: "Wh:otever scheme of
instrustion he might adopt must involve the necessity of reading
some portion of the Bivle dally by every class that could read i,
and of expounding it to such 28 could not, with a view to enlightening
the understanding, spiritually ispressing the heart, and quickening
the consclence, while the teacher prayed -at the same time
that the truth might be brbught home, by the grece of the Spirit, fo

P2

the real conversion to God of at least sowe of them."(?/
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"in 5ﬁa:t* the designev. . wag %5<iaybt&aV§&ua&atie#,@f a'syaﬁa§‘§f 
eéug&ﬁian which might ultimately &ﬁ%pﬁa& &1l the branches ér&iﬂﬁriiy
taukht in higher gchools of Christian Europe, bul in inseparsble
eonbination with the Christian faith and its doctrines, precepis,
and evidences, with & view to the practliesl elevation of life.” 2
The 2ecan§ great principle which he incovporated in éxis
plang for the  dchool and college, waz that of usging English as
the medium of ingtrustion in the schools. This polioy wag guite
ag Aifficult in the atmosphere of the Caloutia in which he hoped to
et up the sohool. There was a great controversy going on between
the Mnglicists and the Oriemtalists, which lasted uwntlil Covermment |
asgtion whieh followed the Mocaulay Minute of 1835, The power of the
forees which were &rraga@hg&inst him é@nn@t be overestismeted. His E%?*
words tell the story af the conditions far better than we can do.:
"411 srgument and suthority not only preponderated bug in faver of %
the Sangkrit, but seemed exclugively In ite fevor. The Supreme
Government hsd decided in its favor, Thelr schemes of education were
egssentlally baged on the sssumpiion, that ag & matt.r of course and
without the possidility of dispute, it must be the best. All learned
Orientalists whose opinion had hitherto been ﬁﬁspﬂtiﬁ and

ungontrolleble lew, were enthusiasstically and axclgsiwel? in its

favor. fnd what was most silencing of all the theory and pragtice

of gsome of the oldest snd nost experienced miggionaries in Rengal
wag decidedly in its favor.......Yet it wes in the face of the highest
suthoritieg.,ssvv.. that the resolutions we'e taken after matured
congideration, wholly to repudiate the Ssngkrit and the other learmed

langusgeeg of Indie as the bes Iinegtruments of a guperior edusation

and operly end fesrlessly to proclaim the Emglish language & the mosl
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effective medium of Indian illumination-the best and &.tap}.est.
chennel for gpeedily letting in the full etreem of European
knowledge on the minde of those who by their stetiom in sociely,
their charsoter mﬁ attaiuments, their professional occupstions
as teachers sundpreachers weee destined to imfluemce and direct
the mational intellect and heart of India.” &
1t was indeed & conflict of two cultures. The question
at stake was whether the older gulture of the people should be
taught in their old languages, 10 be venerated, ezalted and
extended., Or was this culture §o be mingled with the cultwre of
the Weet., If the Westerm culture came im with the use of Eaglish
in the schools the older culture would be at & distinet disad vantage
and could hardly hope to compete.
In introducing the study of the Bivle and the practice
of praying into all his classes , Daff had a far deeper wish than
merely to make religion the foundation of the whole intellectual
gystem. His wish was to make it the "animating spirit whid should
pervede all elge.™ Thés gives to religionk most exalted place i
the program of edueation. It would dan‘bilesa ralse sll the
exponents of the older native culture to stand in protectiom of
the time honored system. Withsl it was thoroughgoing, constructive
in charagcter, and backed by an untiring and intense personality
who was ready to follow it to a conclusive end in any eventi.,
There wag in caimtta‘& native of great influence, one
named Reje Rammohun Roy. He had recieved an inglish education,
end wag at this time 56 years of age. He had been st one time
23 -] anqﬁirar into the truths of Christianity snd the Christian

religig », but due to certain opposition from some of the
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misslonaries he had been turned awey, This opposition wasg

occcesbioned by some of his writings in whié they thought hé had
belittled the Christian gospel., It wes plainly enmocugh & case

of misunderstanding., This man wos at this time busy in an effort
to purify the popular religionm of its perverseness by an effaft to
fall "back on its early purity,”  Hc had been & publisher and edénr
for some years always champioming the cause of reform and enlight-
eument.

Duff went to visit him during his first days in Calcutta
upon the advige of one of the government officlals, He found in
Rammohun Roy a hearty supporier of all his plang. The Haje
expresged hig spproval et onee snd that very cordially., He believed
that"rekigion wos essential to develope amd regulate =11 the powers
of the mind, emotions of the heart, and workings of the conselence.”
Eﬁ;fﬁrtﬁeraﬁgfiﬁ thet he thought the Bible sg & book of r@vaiatioa’k
and geve hig comsent to the plaw for deily Bible study. He was also
strong for the inculcation of prayer into the trazinimz of the schall.
He st&ﬁe&>£h&t the Lord's Prayer ghould be uded beceuse there was
not t¢ e found in eny literatuia s more coneclge, and meaningful,
snd exslted prayer.

)

A4 further point of concord weas he beliefl thet Eag}ish
ghould be the medluvm for the presentetion of truth. "He declared
of the Indian Govermment that it acted Just ss if the English
Government, proposing to set mé & gchool or college for
improved literature, sclemce and philosophy had established a
great seminary for tesching =1l the scholastic, ledgendary, and

other shgurdities of the ¥iddls 4ges." Mnd g0 it cume ahout

that while many of the young educator’s countrymen and co-~




The Philosophy of Education of Alexander Duff.
PRV

migsioneries rejected his plans completely, one of the n&ﬁives';f
great influence ke gave his éu@yort and eid t¢ the new projects.
Herdly couwld a contrast be more vivid and more happy. The Scottish
¥Wigrionary with blg heert's devoition to his Messter st white neat
unites with a venmersble reformer snd emguirer la an effury to
developge end elevate the life of the peoples of a great country
of over three hundred millions,

Concluding.

We huve seen some ofmche influences which shaped the
educstional ideals of Alexzander Duff. In his dsys at St.Andrews
the guidance apd fellowship of Dr. Chalmers inéQirigf%hesa
zeal for the work, the utter and earmest passion to briﬂg revpie
into harmony with God, & wholesome seeking after truth amd love
of it when found, &ll infuged with the deepest conviction in the
revelation of the Bible as the center of all truth, which
charseterized Dwff in sll his yesrs of work in India, He went to
the largest and most Influential city of the Zast, He Iformulated
his dusl policy of using education for the presentation of Christian
truth and for guining the ends of Christién religion, snd to use
the Maglish lengusge us the mediuws of the presentation of truth of
211 kinds. To this he added the study, resding and expounding
,0f the Bivle ag the "animating spirit® of all truth, the centur
of all truth as the reveslation of God, mem and the world., Spurned
by many assoclatesd, hatéd by numberg of the natives, paased'%J
by Government offiecislg, but with the support of (arey and 20y he

is ready t0 introduce his plans to the clessroom for testing in

actual experience.
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(- Introduction.
Having studled the dducational é@n&iﬁona of Indie up to
the year 1850; and the methods amd philosophy of education in vogue
at thet time; a,né having reviewed the purposes and ideals which
motivated Alexander Duff, we now turn our attention to seeing his
philogophy of education at work., Our first concerm and one of
paramount inte est l¢ the opening a#his school, the "General
Asgembly's Institution™ in Caleutta, We must note the influence
of Duff's friend, Rasmohun Roy in securing a place for the school
to meet, by halping to interest scholarg, and by his own personal
attendance and heip in the school, Next 6m~ econcern will t;a with
this educator and hig school in relation tomthe alms and purposes
of Magsulay smd his followers, Following that in chromologieal order
our attention will be with the relation of Duff to Lord Williem
Bentinck, under whom legislation was enacted which started India
definitely on the western road., The eontroversy of the Orlentalists
end the Angliclsts will be reviewed again because of its importance
in foroing legiglation, and the esteblishment of a working and
effective polley of education for ;11 of India.
Before entering upon the central theme of this paper we .
must rea:mé ourgselves of the ideals, plans, and purposes of this
edusator, Alexander Duff, He was a Missionary, He had & very distinct
and well formed theory for 11fting the natives of Indis into the
"more sbundant life in Christ", He had adopted the means of edueation
a8 a method of siriking a2t the ve y root of Hindooism, with the
ultimate aim of itsg deatrmtim; In the educated agnosticism efj&hs

early nineteenth century in India he found his second great foe.
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The moral state of the youth of Bengal who had aa;m'into contact
with western learning and culture, literature and science, was
one ér disintegration and utter confusion. Duff would correst this
condition by a positive emplantation of Christian principles

through the constant and intensive m study of the Bible. His hope

therefore, was to combat two opponents eguccessfully, Brahmannicgal

‘susplcion was alweys easily turned to personal hatred and then more

Hindooclam, =nd sducated agndsticism..

Hig first plen wes to use higher education as the method
for the desgtruction an oorrection of these two "errorg®. The
second principle was to use IEnglish as the medium of instruction in
gecuring that pursoge. 4nd third, he would instill, through the
study and reading of the Bidle with prayer in all classes, the
prinelples and life of Ghristiwity,ﬁ the gomgtructive force for
the trans@ormation of the life of the nativew,

The opening of the amnl.

Phe fullest possible socowntz of the opening of tﬁe schicl
are available especially in the fir#t volume of Smith on the Life
of Wﬂ. Duff's new found friend was & grest scurse of help to
him in thig working out of his plans, There were two lmmediate
problems which ¢ nfronted Duff.: 1 How to obtain 2 hall in the
native city in which to begin his clagses; and 2 How t0 get the
youth of the respectable classes of gocliety to &Jet@d geeing that they
wara opposged to eny use of the Bihle. The first problem arose becsaude
of i:hc gtrong prejudice of the natives against the use by Europems
of their property for Europeaa purposes. This waz intensified by
the rigidity of the = caste system and the motives underlying
Kindg}m. The second problem was no legs acute because of the

great suspiciom with which the natives looked upon the Bible. This
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eagily fanned by the realots of the popular religion into the
white hest of fanaticism and inevitable persecution, It was in
these two matters eapecially thﬁ?ﬁammshun Boy was of help %o
Duff, He haﬂ.beankyaying five pounds o ponth for & hall in
Chitpore Road for the mestings and work of the Brumho Sobha. This
he st once offered to Buff for the use ofmthe school, They drove
to the hall snd sescured it for Duff at only four pounds & month.
The devotion of Roy's many friends mMﬁ.t poszible for him to
request them to send their eoneg to Duff's school., Meny of them
readily complied. There were five who came t0 see him first.
Through an interpreter Duff explalned 40 them his plsne for the
gehool, They seemed exceedingly ﬁelighte§{§§i1left to geek .ut
their friends to join them. Each dey more came t0 interview Duff,
The ay@ning day wes very impreegive, buff and Remmohun
Roy stood together at the head of the agsewdbly of young men.
The former hod been busy with Bengnlde und led the class in the
erjestol]
Lord's ‘rayer. Pusuing out some,Bengales New Testements which he
had gecured he propogod & reading from i%. Th@ boys at once objected.
They would not read the wegsterners sacred book., Thelr feeling was
voiced by ons who ghouted, ™ his is the Chrigtian Shastar..ﬁe are
not Chrigtiang, how then, ¢an we resd 17 It mey makg ug Christians
end our friends will them drive us out of ocaste,” A: this point
Boy came to the asslgtance of Duff, He explained to them that
their view was a migtake. He siiﬁqinagartiwshristisaa like Dr.
Horsce Hoyman Wilson heve studied the Hindo Shasters and you know
that he hag not hTegoms & Hindq% 1 myself have read the Koram again
and again and thatrhas not mads me a ¥Musoulman, Way, I have studied

the whole Bivle, and you know that I sm not & Chrisgtian. ¥hy, then,
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do you fesr to read it; read end ﬁﬁﬁ€@~f0r~39ﬁx$&1?$$¢JL Then he foll-

owed with the majegtic gentence,"Not compulgion dbut enlightenmed
persuasion which you may regist if you choose congtitutes you
yourselves judges of the contents of the Baakizﬁy%gﬁt of the boyn
were quieted by this and the class sontinued., 43 the school prograssed
the Indian Reformer wes daily ak in sttendance at the prayer hour,

The migsionaries were still holding aloof. Dufl reitersted
time and sgein his plans and the principles and motives back of
them, but it seemed useless, They would not hear, One of his closeyt
friends in this group, sought him out on the evening hefore the
4 ‘opening of the echool, to offer his eleventh howr remongirance.
He ended with the parting shot,"You will deluge Caleutte with rogues
and villsing,.”

Day by day we see this scholar from 5t.Andrews University,
"t'es most brillisat essayiet, its most eloquemt debater, the
preacher whose utterances had thrilled the coldest assemblies he
addressed, thig-men ls-fouml spending six houre daily teaching
Hindo boys to learm the Englésh alphab&tfiﬁﬁ;é *far into the night
he worked on & series of graduated school books"shich he called
"Instructors”, They were built upon e gyatem. The first lessons
were on interesting and common subjects relsted to thelr every day
life, which the pupils eould bhe drilled not only in reading bug
in gremmatical and other ex-reises. The second congisted of
religious lessons taken for the most part from the Bible itselfw
especislly the historical portions, snd put into form adapted W the
opening intelligence of the yauthji%a

In the teaching ¢f the alphabet he set up & large board

with meny grca$eskin which letters might be hung. He might begin

with &n '0', and having teught the promunciation of thed:
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proceed to take 'X'., Then the two letters would be brought together
(2 He 54)

with the @x@l&naﬁiou of itg meaning snd that they all knew”ii. This
gave them the letiers, the word, and some wdergianding of its
wesning, He would then gulzz then gbout the object under
eonglderation and it came sbout that they cmme 10 be real thinkiag
belngs. Thege methode followed to higher levely os they proceeded to
avail't&ama%lv&&kf those opportunities sharacterized the firgt yesr
of the schoolg life,

' The second year wap charscterized by enlargesent of
the body of puplls and the squipment, the institution z 08 &
Bengalee departwsht, asnd the removal of the educntory resldence
to ﬁhe nelighhorhood eﬁékﬁ gchool. The Pirst was a loglesl regult.
The second was the rogult éf the demand early placed upon '
those entering the &nglish school thet they be sble o read in the
vernscular., Because of the sppereunt deficlency he opened thig
department whigh has gince that day beem a characteristic ¢f the
College, It wes taught by Punditg under close gupervigion of the
miggicnsries, The third etep was taken %0 inereazse nls comta ots
- with the gtudentse ;ﬁ the hours when they were not in the classroom,
Be could meet with them in thelr walks and work sbout the citsy,

At the bvegimning of thig jear's work s nevw experiment
was tried in the institubion of & Public Sxamination in the
Freemegon Hall., The puplls 44 soNwell that the sehool reéieva&
the highest coumendation. The reporters of the lesding papers
were g0 enthuged that Europsan Calouiis {alked of Iizéle else
but the school, Hundreds had 10 be refuded entrance from this

day forward, Zglitation wes also started for the establishment o
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othe egchools im many perts of Indis ewen ss for sway as Bolbay,
Visitors were constun #ly compng from all psrts. Duff was especislly
urged to open & school at Tahie, 8 town wholly Pengrlee, Through
Kalesnath oy Chowdery and hés brothers whose ancesgtral home was
located there, & school wns opened under Dufffs supervigion, He

had the privilegs of selecting thﬁ&@aah@rs, and gonld operante it

on his Christisn prineiples. Thess men ook eare of 2ll the sxpensey
in the Perzisn and Bengales depariments themgslves,

The eagerncess of the youth of Benzsl to learn English
knew no bounds., The disintegrating influsnces of western literature
and science continusd their work. The Hindoos increasingly raised
& ory of danger for thelr @&aie gystem. Clashes beorme more frequent,
A series of lecturee on Christianity to bs held in Duff's home
began and ended with the first lecture, The whols gity was in an
uproar end the school was promptiy found emply. However they returned
t0 the school, aad soon comverts begen to Join him. Amomg these
easliest comverts mey be mentioned, Mohesh Chundar Char, eud
Krishne Mohun Banerjse.

The method was at‘wark. Succsgy way apparent. Enthusicem
among the youth was limitless, 4nd yet the people at home little
gomprehended aﬂd often misunderstood hig efforts. The missioneries
remained skepticsl and afrald ofnthis innovetion, The Governmsnt
had not yet mwakenmed to its part in the education of the natives
of its eaastern smpire. "The misgslonary had %%%3 hisz work, the

Governor General in Council must now 4o hig, " ®
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Relation to Haeaulay.
Three names will eve- be reverred in zny consideration
of the Govermment's part in the establishing af?&a educationsl policy
for 1l of iaﬁi#. They mre, Lord Williss Bentimck, Lord Macaulsy
end Charles Trevelyan., The first named was & man of broad sympethies
aadfggg instituted many reforms. He had &t this tiwe been two of his
geven years in Indis and hed already lald the foundstions for soue
- 0f the reforms which towsrd the dsatter part .f his stay imcluded
nearly every part of the Empire, and all parts of the Governsent.
Bentinck "as a gellang ehamyiya of whet he flrmly believed 0 be
a higher type of eiv&lia&tianﬁgﬁas{f&vcr&hl& t0 those who would
familiarize Indie with its external form. He ¥mew that the Orientalists
were opposed to the best of the culture which they were delending.
In the inglicist claime Bentinck foumd solution of his immediste
probvlem, namely, s supply of competent &aﬁﬁr&atwarthy native servants
of the Company.
| Mecesulsy come to Indla a# the newly sppointed Law Hember
of the Governor (eneral's Lxecutive @emmiikem Council. Shortly

after his arrival in 16854 he wos made cheairman of the educational £

o
e
o,
e

committee. In his capaelty as Law Nember it fell %o him to
establish the legslity of the wse of the Grant of 1813. "To Hacaulay /
sxres fell the duty of declding whether Government could legally J

apply to English education the snnusl grant of 1515 and hitherto
35 @
aevetaé t0 oriental studies."His decision cawe &3 the Hacaulay &iﬁata.
Ik el e J“
?assagaa at lemgth from this Minute way be found im silher, Smith or

2

Paton," Eaaamlay'a attitude ig furtber iliustrated by hig own words
which follow "o Hindo who has recieve: an Engligh education ean

remain sincerely sttached to his religionssess.eelt i3 my firm velief




& asingle wxkiewer 1ldolster nmong the respectable glazses in Bengel

30 years hence, And this will be effected without sny effort to

E:4

proselytizen; without ¥the smezllest interferende In thelr religious

natural , ; A
liverty, msrely by the mxbemizk opsretion of knowledge and reflection"®
Thig view, expressing as it does the characteristic visw of his age

expreos:sés the trus source of his effort® in s2¢king educaticnal
g

refornmg.

Trevelyan ss & young man had digtinguished hisagell for

ok

his loyalty %o truth and the right, He was & brilllant business

[

and litersry man. He persisteatly refused to take bribes of any kind

and followed u careful polbéy of exposing those who tried fto gt him
to do so, Hecaulay mould say of him, "Trevelyan i3 o most storny
ref@rmgr...Q«¢“ Another hags sald, "That men iz slways aé the right
gide gﬁ every questienm; and it is well that it is s¢, fér he gives
&8 méai confounded deal of trouble when he happeng to iske the wrong
one.” He was és aand to coopsrate in every reform movemsnt. Hig
gpecial interest wes edusational, If was in 1831 thal he threw hig
whole power and zeal into the Dulf yrogrammé. He had bveen gtudying
the matier of the use of Eaglish in education for some four yemrs.
in Delhi and found himgelf wholly innsympathy with Duff, &g did
nearly all~thougﬁtfui Englighwen who were in the Fur Bast. "From itk
hour he slung to the migslonary, snd becume the yriﬁgigié;link
between the far secling practical §rineip1as on the one hﬁn& end the
eoming actlon of (overament on the other.” |

The Orientalists were very decply emtrenched, They were n
power snd had"the unchecked administration of the money allowed for

public ingtruction.” "In gpite pf Rammohun Roy, mof withatanding the
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the exyresseéAéﬁaire of the natives themselves for Zaglish, al%haagh
the vernaculers were barren, andfhe classicsl bocks printed und |
taught were not {ouched by une native who was mot highly pald for
gubmitting to learn them, the British Government persisted in its
poliey,” W 77

The bnglicists, however, were equally strong. There were
men of the ealibre of Hobert Bird, land revenue éntharity and

educationzl student and advisor, Trevelyam has been umentioned.
¥e sghovld note gueh vernaoulariste s9 Marghmen, Carey and Brisn

Hodggon, Thesze ndvoceted the "foundetion of a normal vernsculer
ingtitution to menmufreture good teschers, reliable transleters
and pure bwooks." There wng & deadlock in the Compities vhen
Haerulsy teok chuarge, It had been gaused equally by Duff's success
Trevelyan's esrnestness and digpstehes towmthe Court of Directors, )
In his Winute, "Haceulay looked on Englieh 55 thelindispensasg
eble preliminary to the true education of the pecple in their own
verneeulers.® He not only perguaded the Government to tesch English
tut pled for the rocognition of the equality of children of all
cestes in the publis echools, from which the Oriemtslists had excludal
ell but the Brehmens., Up to this time Duff and Trevelysn and o few
migeionaries had been the only ones %o ahanﬁea cagte digtinctions
in matters of eduvestion, With hisz mesterful pen and grest elogusace
pursued inm his "ohgtinate” way he forged the matier upon the
attention of the Governor genetal,
Relation to Bemtinck,
The Goverhor Jeneral, Bentinck. took aetion, 0f the sciim
taken in 1835 Trevelyan gald the following,"Althoush homely ih its

words, it will be m ghty in its effects long after we are mouldering
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in the ﬁasf.“gwhe resolution stated that A grest objesct of tha'
British Government in Indis sug&t to be the promotion of E&royéan
litersture :nd science, thaffslthough no institutions of oriental
lesrning for which o demend still existed should be closed, the
grgten of subsldizing gtudents in the gchools and colliepes ghould
be ﬁi?@&ﬂ%iﬁﬁﬁé,'xﬁkliQ expeniiture on the rinting of oriental
books be immediaiely stop ed and the number of prefessors of
erientel studles graduslly réduﬁed,”ﬁ}?he fundg thus releéaﬁd
were %a ve employed ln promoting,.Buropesn educetion through the
Englieh langusgs, Thus it csme sboul that the very things for which
Duff =nd Trevelysn had been working hecame not only gaunctioned

but besams the law ¢f the land, Duff's influenc: in inewgurating
these principles in aetuzl practice snd their subsequent proving

ef thelr advigablility ond velue cannot hs overlooked cnd should not
be minimized,

Tuff'y influence i3 geen in enother line, In conneotion
with the forming of th% {ollege of Yedlicine, Bentinck had long
gontenplated such a Qlaé, but was hendicayped by those who held th
‘that the Hindoo Shastas forbed the touchéng of a dead nody. it last
& Committee vislted the studsuta of Duffl College. lere they were
informed thet whatever the Shastes said about touching dead bodies
they had {i.e,the students) inbibed emoush 0F western learning
80 thot it was & matter of indifference 10 them. Further Duff
curged upon them 223 with 21l shekz 2 his force that Indians could
laazgkll that Zuropesns could learn and that through the medium
4En siigh, And he further urped that whatever might be said for
the tenching of the humenities In the vernascularg ﬁﬁf;ihw gould be

said f@r the tesehing of gelence that way., The Pundits finally
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told Bentinek that while the touching of & dead body was forbiddem

1t wos not explieitly for bpidden for amatomical purposes. Im 1535
the Medionl College was opened in Calecutta., It i85 today perhaps the
largest in the world, At the Lahore Hedical College in 1899 the
Lieutensnt Genersl of the Punjed geid regarding the mesgurs of
its inceftion thet was due to Duff, "to whom we are indebted
beesuse he was the piomeer in the efforts o show that the medical
profession was eompativle with the highest idesls of caste,” In
a lster place we will enter more fully into th gquestion of uls
influence wpon the future phliey in Wediesl Edusation.

5 - goneluding,

And so after only a few years we find Duff's plang

demonatrated beyong refutation, supported increasinglymny
natives and offiolals, snd goining adherenc: throughout the
empire, Later we find the Government incorporsting in itsk
legigslation messwres which made ﬁnffis ideals the law of the lam,
The notable éi:t§n§§§£? aharaatg?istie of Duff's system which
is not ;&raliad%fa tha;'af the infusion of the whole educational
system with r@lig&bﬂ, and the use of Bivle study snd preyer in all
the training., It is easy to explaim the Governments éllenca on |
this point from the view of the limitzticns of congtituted
Governemmt, but it is more llkely thet it waawncﬁ a matter within

the vision end wadergtanding of those concerned.




THE PERSONAL IRFLUENCE OF ALEXANDER DUFF

&(Introﬁuatian.

From the gensrellties of princlples and ideals wund the
considerations of thelr applicatlion ln Indlan klucationuld plang, we
now turn our nttention to the man who worked out and demoasirated
those princeiples in actunl life, Qué wmaJor interest here 13 with his
personel influence ugeﬁ those with whom he cume into contact. As
we have seen how his influence played & part in the formation of
edugational policles, and in the e¢steblishuent of schools, we will
not enter much into that discussion. We will inquire espselally
whet his own persomality did for the students who csme wuder his
leasdership, We will try to estimate the abtmosphere znd inlluence
of his classroomg, Another 1liumineting insight into his iife 13
the influence exerted wupon siome of the studenis by hig home lile,

It is %o hv noted elso thst hisg scqualntence in and sbout Calocutia
" né(%;’ﬂc

= M datis.
was of » very wide renge. 0**4-ﬁy&5t - 4%22; 5,&@,dﬁu?*aﬁ,aaxﬁﬁ/
Mw&?m%/vmﬁwf%

He was & wpen of grest metlvity and wausual intensity. The &0

B i

N &y

#zy

. , e . C .y g
articles that ceswme frow hieg pen snd the addresses which hie guve on

meny occussions were of great lenglh, They were alweys vibratingw.lh
that fervor borm of the consclousnes: of & mljnty mlﬁaxﬁh and his hgpe
in {the uiltisste sugcess of it all, His sli lnclusive and all per-
vaﬁing'§&r§ﬁaa was Lo meke Christ known %o all whom he ®@ uwld reasch

28 the final and ultimase revelation of God. Tthig way the roct of

the direeting forgss of a1l his efforts. Hig early training had been
in the evangeliocal communitles of Scotlund beflore the disruption o
the Scottish churches., He always revesled this trainiﬁg in el. hie
work and life, He walke: dsily in the consclous yresence of Chrig

whom he celled His Master,
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It is pfien péinted vut that the sotunl nuwber of ﬁon#&rts
of thig edusator was comparatively smell. It remains to bve sald
however that they were for the wmost part of unusunlly lafluentisl
charaster. Among th@mﬁmay e mentioned several who were outsianding
in the life of thelr day and leaders in reform. In each cags they

‘beceme Christizns under the direct influence of Alexander Duff in
gehool snd private life. They are: Mohesh ChundaGhore, Erishna

Yohun Bsnergea (a Koolin Brahaan), Gopeenath Nundl, end Asunde

Chund ¥ozoomdar, These were all high caste men, some 0f them sartyrs
tc their faith, all having been forced out of caste by their families
when they accepted Christ, and entered the (hrigbtlan feith., They
were smong the very first men who had ever bsen won from the higher
castes to Chrigtianity, 75

Clagsroom infiu@gas

To understand Duff's influence ;n the school & very int&eéting
and informing book 0 read is thet called Recolliections of Alexsnder
Duff,D.0s, by the Indlan Hev.Lal Behari Day. This suthor, as & small
boy ceme under Duff'e influence in the school &a&thémé. He way
wuch imprezsed by the teacheryg eagervess, éafn@atness, his
thoroughmess snd his . reat purposes., His litile book is fuli of
detail that help to make clear various agpects ¢f the life and work
of the migsionary. Im the matter of Duff's personal inlliuence iun
the coliege, we cen 40 no better than let oue who cume under
that fnfluence speskmfor himselfs-

"It was about & month after I had beem admitis. imto the Imstitutioa
that I caught & nesr view of the illustrious migalonary. He cune into
the classroom while we were engesged in rea&ing'the Lirst page of Lhe

"First Instruetor"”,-the first of a geries of class bocks complled
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by himgelf; snd though 44 years have elapsed gince the Gcéﬁrr@nc@ of
the incident my recollection of 1%t ig ag vivid =e if it h&&r |
hancened only yesterday. I cammci gay he wnlkel into the glagspoon,
he rughed into 1%, his movewmente in these duys heing aﬁg&eéiﬁgiy
rapid, He wag droszed 81l in black and wore & bhesard, He scargely
gtood still for g single gecomd, bubl kept his feet and hends

moving inceagantly like = horse of nigh mettle......he seemed to

be o living vefeonification of perpetusl motion, But what attracted
my no$lce most waz the gonstant shrugzing of his shoulders,=s.siovs
In our legson there oceurred the word "ox%; he tock hold of that
word snd cstechized ug on 1% for about hald an hour. He &asked us
(the Msster interpreting his ¥nzlish to us in Bengell) whether we
had ceon an ox; how many legw it hed; vhether 1% had hendg; whether
we had ony tallg; :nd go on to the infiglite amusement of us zll.
From the ox he passed to the cow and asked ngf%hat wge the anlimal
wag, The reader may rzst agsured that he did not spesk bhefore Hindoo
boye of the use made of the flezh of the cow bul dwellt chiefly on
milk, oream, snd curddg. He snded however with s msfal lesson; He
knew that the wqrd for cow in Bengall wes goru, and he asked whether
we knew another Bengall word which was very like it in ewumd...... .
& gharp clesss fellow guickly g=id that hé knew it varoaym, sndthat
1t was guru, whi¢ in Bengall means the Brehmen gpiritual gumide.

The Doector was quite delighted at the boy's discovery, end agked of
what uge the guru and whether on the whole the goro was not more
ugeful than the guru.‘ He then left owr class snd went 1o sunother,
leaving in our minds seeds of fubure thought snd refleetion. Such ig
my earliest recollection of Duff.” 4y

This early recollection of one who was at that time in the




*ﬁw Persoanl mﬁ%ﬁga of Alexsmder Duff 38

lower school, the vernacular preparatory gschool revezls much of the
ways8 sn work of the educsitor which influenced the hoys who s&mé

for ingtruction. 1t shows his masterly use of the method of
catechism. It wes used not as in the early Christisn schools, shere
specific answers were expected to certasin guestions, but was degigned
tomdrsw out the thouchts of those who were being questioned, It was
& mesns to the eopening and developinz of thelr minds. He slse geined
ingtantly the loyal interest and devotion of the students, No lesson
went by without the introduetion of zsome morsl legson which was left
deep buried in their minds for Peflection later on.

% erger Influence.

But his influence waz of & larger character also. He gow
beyong the walls of his cpllege. He saw & new India in the meking.
"Another noble missionary guality that Duff possessed was his love
for Indians and his freindship for the,."™5 K "He had many close
and intimate friendships.®46 "He became known in every sgtudent
baunt in (eloubte. He went to the studlent debating socleties, snd
became & personsl filend of meny of the men.™ ] Hiz power is
largely due t¢ the fact that he was on fire with his message, snd in
intipate and constant contact with the stuésntﬁ and graduates who
flocked about him. The blograyher adds thet, "It was the intimste
gentmt of kis vivid personmlity witk which wes the vehicle of

" his power.™48 One Bengali spoke of him as & "vigible personification
of the omnipotence of Chrigtian love."™

Bo mon of hig day wag his rivael in *influence zm& populerity”
1f we remember thetthis vopularity was = high veneration excited
by biz own persoenlity. & former stude:t writez “If it was znuounced

that & lecture or sn eddresas
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was t0 be givem bu Dr.Duff people would flock to the spot in large
numbers, notmonly from all parts of the eity, but from the far digtant
suburbs be the weathor fair or foul."i9 "His eloguence has
been likened to the catarack of FHiagsra.™50

"It ig here that the Foreiguner, who comes like Alemander
Duff from &z f:r away land to India, desiring only to serve them
for Christ's geke, can most truly fulfill his vocation. He can lay
hig life nlong side that of his Indian brothers, fellow servaats
of their common Lord, recleving from them asnd giving tomthem, ¢ ounting
it & very precious service thet he can help them, by whatever experience
God hes giver him, in their secred task of 1lifting up the Son of Mam."51
Thig is ev.ry where true of Duff, ind igjms through this willingness
te be & fellow gervant combinéd with the rediance of his yewmiitsr
that attracted meny of the hish caste natives to his Master.
4 Home, |

Inother influence of reel igportsnce Lif that of his home.
It was %;21@ privilege of a few gtudents to shere in the imtimecies of
the family devotionsl life. They tell of his willingness © meet with
them at sny time to disgcuss sny subject of lmportance. Thelr
mwry‘ has recorded for us their impressions of his activitu, his
thoroughness, and hig patientby study with them, but they spesk in
~ more glowing terms of the family devotions to which they were always
welcomed, igain we will let Lal Behari Day tell his own impressions
and what they meant t0 him. "Exactly at eight oclock in the wmorning...
the prayer bell rang and we zll were in the breakfasti room,vhere the
morning worghiy used to be held., Duff wse slways observent of the forms
of politnege, =nd never faigm t0 dgheke handd with UBeeseenssunnre

Duff'e whake of the hands was €ifferent from that of other people
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srvsssrsedike everything else of him, it wag warm end earnestees.,
Ve always begsn with einging....He generally read the Old Testament
in the moraning, and the New Testament 1v the evenings....He did
not read long pﬁrti@ﬁs-sélaam s whole psalm, but only g few verses.?{rz'
and read ¢ us the reflections of samg@ieuﬁ divine én the varseé,“
But most of £11 1t wae the prayer which influesnced these boys.
"Oh how shall I deseribe the prayers which Duff offered up wurning
&ﬁd evening, They were such exquigitely simple and hesutiful prayers
Yuch as I sdmired Duff in hisg pudlie soresrences- 1 adgirau anl loved
him infinitely more at the family altar, where, im a zimple eand
childlike manner he devotedly and earnestly poured out his soul before
bur common Father in Hesven." "puff's prayers were fresh every
moraing and evening, naturally sriging out of ihe verses resd sund
carefully meditated upon., And oh the animetion, the earnesiness,
the fervor, the deep gincerity, the ehildlike simplie .ty of those ¥
LTBYOr8. .. vesl Felt as I had never felt bhefore. I seemed 0 bhreathe
the atmogphere of heav&n."jl;
Duff prayer for ali ghurches, and all peoples in the world whe d4id
not have he knowledge ofnGod, After the evening prayers he would
invite the boys 10 remein for o time to discuss v rious toplegs.
One of them gays, "How thankful 4o I feel for ihoge guiet evenings
conversations, 1n whieh Duff impressed om our minds the highest
truths and the holiest prinuiyles."éy/
Concluding.

¥e hove failed to point our gome of the things in this
man'e personality whidh wounld hold people from the closest contect.
But this is necessitated by our purpose to see the inllusnce whieh
he did have perscnaliy‘anéAaat to estimate his character n¢ a whole,
His popularity was unrivalled in his dey among missiomsries end

edueators
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He was one of the first mem {0 really infiuence the higher caste

Hindooz 4o forsske thelir idolatry and to dsfinitely zeoept the

Christicn religlon, He made & profound
elszs of Hindoos, His lively mamner, thorourh method, and
stimulating tesching helpsd %0 awaken the minds and hesrts of =211

whe attende’ the school, The lesszons were abiding znd led fo

crowth, A fMrll doeount of hiz influence sz an edueator 23 wel

&% 2 misglonary inciuvded the 2

rediant and liviny

g no way of $ell
Torge in the gtodents lives, b.o we wmow thet 1% was grest. Hig
symsethies lad hip into the fellowshiy of every king of reform jroup,
1is sctivities included many things., He wanted 0 meke svey

contact possivle én evdy comstructive way and in a1l thing

=

e} ‘%:v:«}

r

help ‘he peosle to knovw (od as revesled in Chrigt Jegug,
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ALEZANDER DUFE AKD GREAT SOCIAL GUESTIUNS.

- Introduction.

It is inevitable that an educator of broad sympethles
end deep understsndings should find interest in the sccial problems
and cusstionsg kahiﬁ dey. Cur purpose in this chepter is to
reveal Dufi's relation %o various reforms in different fields.
One inguiry will De his attitude to the whole oroblems of caste.
The guestion of the education of women is related here to the
family life and the solidarity of Hindoo peoples. hccording
to the most recent writer on Indisn educstion, Arthur Hsyhew,
the two soelsl fmotors of grestest gigniflesnce are Cngte and
the Family. We will study these two goeinl Psciors fron the
standpoint of Luff's views snd theories, and the resulfsantg
efforte which he put [orth. Soeisl practices sz determined
hy thelr religious idesls snd ﬁr&ctiaaa ig & resl snéd msjor
feetor in the socizl life of Indis today.

Yhile Duff never interfered or meddled in poiitical
guestions he wes most zeslous in the "settlewment of yuestions
releted t0 land laws, texetion, educstion, =nd meny other
subjects.” 5

In all this study we must keep elsorly in mi&& that
it is not our purpose 1o pregent the proviemeg of Gzste, the
femily, and female educetion completely, Wwe are primarily

eoncerned with his views in their connection, snd his efforts
in relieving the problems ceused by the anclent systems.
There are & nurber ¢f preliminary feots to he noted

before eatering upon & deteiled discugsion of the sogisl views
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of Duff, We must recall thei he wes & migsionery in outiook and
purpose. He conbined the svangelical zesl of hig scottish
ancegtry with & grest wholehearted devotion to & search for truth.
Hig hope wos to the future, looking to the ultimate underuining
of Hindoolam, thet “systen of error” ss he cslied it, and %o

change the clroumstainces sggrsvated by the newly developed

wyhsaels npon the

e plsced grest =
glgmificance and worth of the Individusl soul snd life. He was

not zided snd helped by the migsionsriss lu hls endeavors to

sny grest extent. The Government only sidsed his systes when

forocad to do 40 hy eorgusstances over which they hed 1itile or

And "hme Bast Indle Competiy....so fer as it hed

wiltey, 1% w8 ¢ kKeep out the foress of educetvion
and refore which might.....w081lfy or overthrow its own
abgolutism.”™ 56, It is with » man of boundless energy, zrest
devotion, confronted on every slde by opuosition, whoze attitudes
on gocinl guestiong woe are about to digglode.
= Leate.

The ovrigin of the casts systen is unknown. Sowething
of itg history con be inferred from the xuowledge of the Arysn

invasions, the coming of strong white peoples who subdued the

ghorizines of the land, 1% ig 4ifficult a8t best to wnderstand.

e

ig
1§ does seer however, t0 be primerily net a matter of religlon.
It i8 2 wity of femilies, whose bouds ssem 1o be & united
geeking for cerengnisl purity. And the rules whilch bind them
together are nod primarily acts of worship in the srhgolutle
senge, hub rales covering sueh meliibers as diet sud mearrisge.
These are the gtrongest metiers of the caste systenm.

Bntry into the system is srbiirsry. It iz deternined
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uot by any religious rite or possible meritoriousness, hax‘hy the
aceident uf birth. One i3 bors into 2 caste mnd his lile, cusions,
religion, snd all are fized for all bils dsys. One may be sxcluded
from & given caste bat that is to sink in the scale of caste,

The only woy in whilch sdvence 0 & higher cesie can be stisined

ig through the endlesg round of rebirths., Transmigration of gouls

x

ls the only method of resl chenmge. This glves » system externpally

unehsngesbie There iz, however, the wovement from within which
ever lerds o the fornation of new cesisy.

devinitely the iraividusl to the

compunliy, the prosent to the past, snd lncolcohries Lhe idess
T gutuel gorvice and compromise.” 57 It is the infzliible index

e

functions in ity trsnsmigrstory-

I the soul and reve
exigbence &% any time, and s welfare =5 such & Souls
Spirituslly 1t is thus en sulccratic systen.

The Government has been in s messure tolersnt of
metters relating to goste, snd slow to sct in this regpeci.

s

"The Guovornment systemiof educctlion, while tolerating caste
within well defined linlts, heg not éﬁ%ﬁmyte& 0 use it as
an educationzl fastor.” 59

In snothsr plaee we have pointed out the slight

gducational valuss of the caste system. 1t offers to its own
megghery gertaiu trzining io some itrede or indusiry in & way
gizilsy to ths gulld systes in medeeval Zurope,., DBut it vas
g system of many drawbsegksz, for it resiricted 21l the privileges
of guch eulbural traiming ss wad avellsble for the bighesi

coadtes. Zven for them 1t wor sn education based upon the

mere aoculrement of segunintence with sseored lore wad the
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seered books.

Laff's thought of the system was guite cﬁaﬁem@ﬁr“ry
in that he felt it to be part of the outworkings of the "system
¢f error , Hindooism. It wss, therefore, through his educstionsl
pleng in thelr funectioning thet he hoped ultimsiely to brezk the
cugte systewm. 1t to0 would vanish when the sine thet he wag
laying ghould explode z2nd rend Hindoolsw to its depbhs.
he digintegreting effects of @hiﬁ nis ideal are best
geen in the cnse of the medical students. Lwil had for many ysarg
Been interested in wonting 30 found a resl medical coligge. The
Ohgtogls 0 guch 8 procesdure which gesmsed to post @&Gyiﬁ 1o be
ingurmountsble wes the ceste restrictionm forpidding the touching

¢f deund pouaies, Ufficisls sroached some of the boye who had

heen gbtudying in the Duff Colless 4o learn 1f they would tolernte

the founding of & medicsl school and asttend it. The force of
thelr reply cen Besl be given in thelr owsm words.

¥
wull then, were a gollege of this kind cstablished, would any

of you be disposed to sttend it or would there be ilnsuperable

e

cotiony in your ninds npslnst ﬁsx" 507

; otherwise

"Not &t sll, they szid, "If we

gnlch wouldd prevent uas,

of life

QLher CouIEe

(81

£

we would be very glsd %o sttend.’

s5id the commissionsr,”would you acbuslily be prepored
g0 touch a desd body for the study of snzlowy¥’
LT3 - "

Yozt certsinly, "seid the hesd youth of the cless vho was &

Brenmen® 7L, for eme, would heve no scruples iu the metter, It is
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The &egu&intgﬁsﬁ his students came 0 have with western ideas, with
science snd liter:ture was becoming a stronger influence in their
lives then the rales of caste go long imposed,

Howsver, Duff's own view of the origin of the systenm
wey not have Been the sprroxisstion to the truth which we now

®

kﬁlu end 28 weationsd shove, His own decleirations revesl his

N

utter digpair of any ordinzry wesng of chenge, and hig sure

L

feith thet there wog one remedy effectusl and certeln. *shat,
then, osn exepcise this dewon spirit of ezzte? Hothing,-nothing

of the 8pirit of Geod quickerning, renowing

end seretifying the vwhole Hindoo soul., 1t iz grece not

the

-

argunent, thet will effect the chengs, in s woerd, it

sveriogting goopel and that slone, g:xvingly hrowht

home by Jahoveh's soirit, that can aflel giunlly root oul znd
destroy this gigsntic evil,™ 61 Duff's policy is plainly not one of

img snd sreumente, bub sisvly cue of aducstion.

yet direct. It wis = metter of enlightenment,
of ths seousinting the youth with truth znd building uvp &

religious 1ife within thelr hesrts,

#

in oren confesgaion of Christianity of eourse mesnt =

7

bresk in the fomily end essgte ties. Uhe convert was ostracised

upon bapbiem, Duff 4id not wani o bring on such breske, eand

i

doubntliess Pelt a9 meny do thst the Hindoo gysten ig resgponsidle

£

for them when the bresks come. Hovever it is & ceve of bresking
up the howmes in the cherge which heg so often been brought

camingt the Christiens. But, when they ceme Iulf walcomed then for

bootiom., The yvepulting eonflicts sere of varying intensity,

in zome cosen
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Duff's pert here wes the purt of wisdom, the raé&iving Qf'tkag;/
into Christisn fellowship, and often the providing of dwellings
23 he wse nble er‘them.

Another effort of Duff related here ig his strong
advocscy of = hospital for the c¢city. Hissionsries launched
the plzns, the Bengel ¥ediszl Service and wealthy Indians

[

assisted, =23 the appesl for "a notive General Hospitel worthy
of the city znd commensurste with its needs” wis mede snd
goon r@;lia@d.
o= Parily,

¥Foyhew 18 very emphotic lu emphsglizing the imporiance
of the family in Indisn socisnl life. He feels thet Government
has too long neglected 1% 28 2 basic consideration iu the {ormation
of wmission policles., His cherscteristic view ig thet "Caste is
& development of the family 1ife,” 9% And in regerd to dinduism
he says that it is & "commmsl orgsnizetion of households.” The
ruales snd regulstions of dlet and metbiage sre clesviy matlers
within the scoue of feally reletionghips., And zzalin he continues
"It 49 only the deep lying and fundsmental unity of dlndu culiure
thet mekes its history opossivle, snd th@fcaitar@ dgpends on the
spiritusl atwos here which servades every deteil of the socisl
and domestle Life., Hindulsm is rot & rocisl expression-——." 63
The Hindu religion i2 seen 1o be, 'the customary rules of everyday
1ife, governing the food he ents, the cluthes bhe wears, sod the
thingg he touches, resting vot on doctrine, but on guston, bhirib
and station,” It is  “the serupulous obsecrvsnce of cerdain
proctices snd the unguestioning meintenence of certein forus,

the mesnings of which iz slewogd wknown'" 64,
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Vhether Duff recognigzed this grest im§ortaﬁue of the .
family i rather orscurs. 1t iz $o be inferred @a&tevfairly thet
he felt the home to he o stronghold of the lifﬁ;ihuggthmt for
him other conslderstions were overshasdowed ty the ”é@&ﬁn godrit
of cezste, He did, however, rezlize the unity of lifs amd of

truth, and 50 with his brosd sympsthies, and love Tor truth

he gede o cuurse of esetion which virtuwally sccomplished what

sn even fuller understsnding of the plsce of the family would

heve done., Life in all its sspects wee to Dulf synenymous
with religion.”5 Or 10 be move specific religion #s3 to pervade

and iaspire snd elevele all of life by bring zn@ it into heraony
with 811 truth and with Christ asg the uwltimmtely grestest
revelstion of truth

oy

4=Educetion of Voumen.

If our lsst inculry wes more obscure, there is no doubt

on the positiun of women. He wess & most feithiel

i"*

sbout hig vie
workesr for the opening of sducational opportuniiées Zor them.
There is no surer fecl than thet the solidarity of dinduism

end the caste sysise is lorgely dependen t upon the condition

of the womern snd the plice %0 which they are ssoluded. whatever
iz the origin of the seclusion snd thelr heupered 1ife, it isg

neveriheless 2 keystons 1o the shole system. Yo force works

more strongly sgeinst Wegtern Civiligetion than that of the

uneduented women of Indle."66 And this wes s duy in which there @
We8 no wede Tor the cducntion of -omen. Pandite
Remebel hed not et srisen %o show to =1l the sbility of an

Indisn wowen , »nd %o spend her life in sunibilating their sad

existence ond deking in 1tz plaes 2 better one.
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Duff faced the question f’ra%a the stendpoint of the
missionary, which wes one of seeming dispeir, for they could
not be reschsd by the methods of preaching, they could not
be educated, they could only be ruled dy the prissts. Thelir
influence further preserved and propsgated the systenm of Hinduism
throughout the lamnd, Hisg approsch to the probhlaem was through
some of his friends of the upper classes whom he persusded %o
gen 4 snd encoursge thelr neighdory to send thelr égught@fﬁ %0 him
to be ingtructed. There sare deteailed amccounts avellisbhle amout
thig work =g it grevw. ©7. He mentionz in his letters their esgerness

spidity with whieh they scyuired knewledgs, thelr

: paly ¢ beglinning but & grest sdventsge omer

the sttencted bosrding schools which were token advantege of

by these whe hed girls left on thelr hsnds for gsepuort, snd

sn sdvance over the 3o ¢alled Zennsns schoelu. Ubjsetions Qg?@
been msde that the first to come were meinly of the Brohmsn clzgs,
But thig wes nstursl in the way in which he hsd to go sboud

the work, sad I it had begun from the other end of the woclsl
gcele the high c&ﬁ&é sirls wovld not have come.

Duff pursued in the msin the same prineiples which
he used inm the sgehool for boys. He used knglish snd gouzht to
familisrize them with The culture and lesrning of ths West.

In 211 he weg falthiful in expoundicg als religion snd gecking
to fomilisrize thenm with the ultimate and greatest revelstion

ofF truth,

yng interested in meny things. He hed his =11
sBaorhing interests but was also open 1o any aspresl fof the

improvement of the peoples. Conseguently he was eslled on in




Dul? and Social Questions. 50

land lsw disputes, ercstion of sll kinds of schools, =znd tszxsiion,
"iell versed in the so cs:lled Seience of Political Lconony, he was
#ble to correet the cold dogmes bythe infusion of idens

distinetly Chrigtian, az to the ends and objects for which men
snd commumities exist, zud the principle of righteousnsgs by which
they shounld he r&%&l@t@ﬁ. Consequently his mind was not
gsecularized by itg direction towsrds these cusstlionsd but rather
they were Christisnized by his tresiment of them,” o0
5-Conclusion.

The Influence of this mon wes not conflined within the
linits of the clagasroom. He hsd n lorger mission. He reached
ont whersver thers wog need of reform. Every sppesl thet was mede
for gome change ln wrong scclel sonditlions met =n instant , resdy
"end helpfui response from this educster. lis systenm helped o
modify =nd change redically the social conditions directiy. It
changsd the outlook of those who becsme scquainted with the woys
of the West. Furthermoire he started work fér the edusstion of
women which wog Duilt on the 323&;br@&ﬁ principles a3 his entire

s

&

aducetional orogrem. He wae ¢alled om in meny cssecitiss wher
adviece was wented from 2 succesglul educstor on matiers
politicsl, lessl ond megesterisl., He combined thet grest faith
in the velue of the individusl soul, snd was tha!gy&&t axponent
in its preciicel working of @« resl sgocisnl gospei. 1% i3 ever

8¢ thet the grest combine what to others sre thingg apsrt. This
iz one of hig merks ay & srest sducstor, the wanity of hig Life

snd rrincivles snd work,
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Y
o

1-Introduction, : ?(' a\,: f

In the remsinder of our study it is e‘ar xmrpéose tp

endeavor to trace out the continuance and diswntinmse of tlm
1(1%13 which Duff introduced into Indisn Eﬁmﬁan. : Thls win
first involve a survey of the presemt educational hréatit?iziaﬂs \
of Indis. This will vbe accomplished by the use of jd;\#‘ble&;

at the beginnings of the next two chapters. s%on;il,y ve mm: 3
consider the ideals which we are to endeavor to t’xiine’é 9'&%; Ve }X
want 0 study the use of English ss 2 medium of instmtiem

the usge 0f the sclences and litersture of the &est as a ‘meany

of enlightenment, 2nd the use of the Bible asg the,; éegt_gr of all

revealed truth snd the inspiration of the entire /hygté\m.\. The
first two will be found to follow together in all; pla%#s where
we find either of them. For this purpose we hme{; envm\;aé the
colleges an.d higher schools up into two groups, 'i;ahma wﬁe have
continued the Duff idesls and those which heve ei&h@r“}@pﬁmted
other methods or which have developed new ones. %hésaf’\ twfb groups
will be the subjects of investigetion of these two eha;:tﬁ:s
following. The third idesl will be, of course canf:imﬁ u\o\tha
mission schools most of which will fall in the ﬁra,t greu;s
nemely those who have continued the Ihsz ideals. )& 1 \\
The series of tables on the following p@g@a are msertaé
. for they give at 2 glence the mein facts of the mﬁsm sit%%?a
ag it effects or i3 effected by the matters of mzr %énwm. ‘:.i'l%?;ja@
of guch & general mature as to be pertinent %o both gigk&?ters aﬁ,:"r&

placed here and will be referred to later. r § \
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Table I,Population of India (Census 1921)
Total British Territory 247,003,203

Total,Indisn States 11,939,187
Grend Total, India 315,942,480 ‘
Rural Populstion 221,955,985 or 61% ’-&% .

Euﬁber.af Galleg@s for males Z15 Scholars 59,936
Humber " ¥ femsles 15 Schel&rs 1,500 . = TO

" I1ll.Znglish and Other Collezesd. ' \
Fusber of English Colleges 145  Scholurs 47,490
Humber of Oriental Colleges 15 Scholars 680
Average number scholars in inglish colleges 327
Aversge number scholarg in Uriental colleges 46

Pive year Increase in Attendance.
Esles 535,020 575956 F%
Pemules 600 1,308 131% -1

Ameant, Englisheseesseomnles 96,11,227 Bs.
*hmount, Englishec.e....fomales 2,069,176 B,
Tat&l mmt.i.’l".""“‘l'ti&';;,Qi}’&’:}B Es&

Amount,Orientel Colleges,males 1:51,844
Amount Yedical Colleges..males  13,65,B824 dg.

females 1,220,924 Hs.
%étal'flttiiéﬁfitiim—}?ioSt "72

" V.Arts Students by classes.
First year 14,340
Second year 14,582
Third year 6,700
Fourth yezr 7,771
Fifth year 668
S5ixth year 415 Post Graduste c¢lassg.
Total. 45,054 =75

«» Blgsion Colleses of Highsr Education.
Bengal
Behar and Origaa
Boohay Fres.
Central Ind.
ca?- and Bersr
Bzdras Pres,
Punjeb and EKsshuir
United Prov.
Ceylon

s
NPh ek ok ot

lﬁ\\:ﬁ \*4

Total

F- 4
W
-

—’?4
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The Universities sre primerily governing bodies, there being &
few exceptions which will be noted later. They are, Caleutts,
Esdras, Bombsy, Punjab, Allshebad, Benares Hindu, Mysore, Pains
&am#mig, D&ec&,'ﬁlig&rh ¥uszlim, Rangoon, Ludknow, Delhi, snd
Ragpur., & total of fiftecn,

Y- further’pﬁrpﬂa@ in placing these tsbles together is
that & good de=l of the study must be regerding the methods,
and philosophy, and prineciples, father thon with these matters

of = generel nature.
It was in 1855 that Government took sction =nd prssed

the ruling undef Lord William Bentinck vhich forwsrded the educationsl
poliey of Indis slong definitely western lines with English =3

the accepted medium of instruction., The Hinute of that date
provided that "all funds apyropriated for purposes of instruction
would be best employed on English education slone.™ 75 HMzeaulay's
attitude a8 gtated in his voluminous snd lofty reports aeﬁiéts

the future dominsnce of Eanglish =5 certein, inevitshle, asnd |
;igﬁt in all cages, In éne plaece he said,”In India English is

the lenguage gpoken by the ruliﬁg»clasa. It is spoken by the

hizh cleggey of the natives 2t the seats of gﬂvérnm@ﬁt. It is
likely to bhecome the lungusnge of commerce throughout the sesg

of the East.ceressees..hether we lock st the intrinsic vslue of
our literature or st the psriiculer situstion of this country

we shall see the strongest reason t0 think that of all foreign
tongusg, the BEnglish tongue is thot which would be the mwost

useful to our native subjects.” 76 The motives for its use varied
from the mere faet thet 1t wse the lsngusge of the rulers, to the

wish to share the great values which had been ezbalmed in western
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litersture primerily in English. '\\®

The distinetion must be mede clesr thot this wes not &%"
effort to suppress the vernsculsr of the country. It was morc 1
directly simed to replace the use of Persisn &n& Sangkrit. In the
mind of Duff wez also the thought of the witimste supercedengs
of the Englisgh l&néaaga. “He looked forwsrd to the supplanting
of one ecivilizaetion by ancther, the uprooting of the Indian
eivilization end the substituting of the nglish,™ 77 His policy
was in s very real way dictated by hialasasaiaus conflicet with
Hinduism znd dhe educsted agnosticism of his day.

Although "the government played & very secondsry purd
in the dissemination of education in this coumtry”78 1t is to be
remagbered that it wes & decisive and detersminative pert. Thsy
did not think of English eduecation ag a final solution of the
provlem, They rather thought of it =3 & temporsry method. Their
hope was that this would tide over wuntil the time when the
‘vernaculer would be more viril sad livin-, and able to present
the cultures of Iast and Yest in an efficlent educationsl system.
It wes further hoped thet English as & temporary sxpediant would
stimulate educsted men both nztive and English to put forth their
efforts to reestablish the vernscular and rebuild it. It’waa
really Ssnskrit and Persgisn which wos disceriminsted sgsinst and not

. any legitivete vermeculsr. And ther wog the hope of & new and

living end efficient vernaculsr in the future 53 s result of that zetion,
2=~ Diseouragement of the Vernseulsrigis

The results for the vermsculsrists heve been most
discouraging. ZHRepested efforts by them have been made 10 rejuvenate
the vernsculars, t0 & place where they eould transmit the world's

eulture. Thus fer they have not been successful. "Ho external

forece can create a vernsculsr."i’ It has grown up from the iife of
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th§ §39§1§. It is determined by their culture and their religion and
mﬂ#lé&ﬁ,~&§§arantly unalterably thereby. The Calcutte University
Cemmiééia&~r&perts that "2 hundred years of English teaching

have not produced & notable publication embodying the assimiliation
~of western wisdow.,” B

This fact has been & keen disappointment to those who
looked for s mew vernaculsr, znd they have freguently protssted. It
wag 28 late ag 1911 thet the Orientslists "depdored the little
thet had been done by the naivarsigies to extend the classgieal
knowledze.™

It was only adbout two years (in 1837) after this that
"Persisn was suppressed ag the (ourt language. Shortly sifter this the
Press was msde free. These two thinge grestly sdvseneed the movement
for the use of English. 4nd it soon bucame evident that English had
been exalted sz “the classical languege of the news Indian culture." 01

The use of the vernscular hszs suffered s gresl decresse in

.more recent years. <he Caleutte University Complesion urged in
their report the advencement of the use of English in the schools
end fte# retention in the colleges. About 12% supplemented the
uge of the vernaculsr,- snd sbout _g of these msde the substitution
& gradusl procssgs., Kore thenm 50% of all the dchools 4o nol use
the vernacular except in the direct teaching of the vernuculars
&8 2 language. The report of the fommission thus reaffirms the
value of Engliéh a8 & medium of instruetion, snd indicates
that itz value werrants its continued wse.

Une very illuminating feet is that revesled in Tables 11l
end IV 8c., One hundred ye:.rs ago there were but & very fow colleges
in Indie, the notable one at Serampore, Dufl college, znd the
geveral oriental colleges ol Benares, Calcutis, and so on. Today

we {ind that there sre one hundred snd forty five Arts colleges
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using the English lengusnge, and only fifteen using ell others.
Both show s totsl ineresse in the one hundred yesrs. 4 more
noteworthy faet iz that in the last twenty yesrsg the number of
Uriental Colleges hes decreased from seventeen to [ifteen., It

1s slso illuminating to note tﬁe nurhers of students in each
college in ecomparison., The size, &n average of 327 in the Znglish
colleges and 46 in the oriemtsl colleges, spezks for their
relotively grester imyartﬁaeﬁ. 8% The tendency of the times iz
farther illustrated by the faset that the attendsnce in the Urleantsl
Colleges is fallins off yesrly. So %hile one i3 ioereasing

both in nunmber of colleges znd nughers of siudents the othgr

is decreasing on the same linesd.

It is interesting fukkher to see that there ig an in-
creaging number taking the degree examinations in the Emglish
colleges. The Hindoo znd Mohasmmedans sre tending in the other
direction. Up until the yesr 194 there is no record of any advanced
" degree having been giver in the courses of the Urientdl colleges
slthough they sre sllowed.
s-~Femsle Education.

The matter of femsle education iz of minor imporiasnce
in our digscussion but we 40 well to note its rapid incresse. e
remember that Duff weas not the first to recogrize the imporiance
of this educationsl move bub was one of the first to inauguraie
an effective system for their education. His movement and its
sceompaniments in Indis were almost perallel in time to thet of Hill
and Mouriee in Englend. Bentinck and Mecsulsy did not see the real
importance of eoduestion women in Indis snd hence 4id little to
fuarther their opportunitiss,

There are two sides to the picture, one ls very

pessimigtic and the other is optimistic. Ths former is well




[
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illustrated by the report of s commissioner who ;§§§ thet "Femalé
Lducetion is cerried onm 1n‘rgspanse to & &emané t%@%*aaes not
exigt. "4 He is pointing to that great 1ethﬁrgy:§§§%‘whieh it seens
almost impossible to raise India's waamnhﬁa&.a‘?ﬁa_ﬁhiggenni&l
report gives figures to show that only 0.9% of\tﬁ&‘wams; recelive
any edhcation. 1.1% of Kohammedans and &w of Ghrisuiaaé WOmER Bre
in schools. But of these fully 40% have not rebahaé @h& stage
where they ure able to read or write, They ors ramﬁva& at a

very esrly eze. This picture is =2ll the more heevy énlén‘é
reslize thst women's place, while full of deg r&éins f@&tﬁ%@ﬁ in

-l

actusl 1life, i3 2t least theoretieally ome ¢f suire g& han@r T
in thst she ig the one who tends the s&crai fire, tgs 0&@?%&&@@{3“5
devotion, Bhakti, lg so lauded Iln the ﬁ@atg; g; ,/ éA Q\
The other pieturs is really m@ﬁa\signific&ﬁt. ‘itff | :

reporty real progress and promises o hettﬁr day to com Thﬁj
inereaszc in the femnle stiendance in the laﬁﬁ\ye@rg has satrug a
‘the incresse of mole atteadﬁmae many timﬁs. ?ha lutter inaraéeeu
only nine times while the former incraaseé lii% in five yea ra.l 55
Only 1,350 in collepe after ons hundred 3e&rs 1@:&&&@&& & pguri
showing, b@t one is inclined to believe tﬁe Qréﬁﬁéﬁ who e&nﬁﬁﬁ@lﬁtes
the times =znd says~ "The demsnd for sdusﬁti@n ?aﬁ,wamﬁa in Indis will
in & few years be grest beyond all humen @ﬁieul tﬁﬁn. 6 Sehools
such as thet of Psndits Hewadai have farsvmr é@m@nﬁtrazgé their need
and pogsibilities. They are 0f gpecisl iﬂ%ﬁfﬁ%% ta us in that they
carried out to & mwarksd degree the preclse ﬁhﬁﬁgg for which Dulf

labored, But thers iz not yel suy widesgpread m@v~*waﬁ BEORE WORED

in Indiz geeking educstion. 5

‘:\
N

4= lilgsion Colleges
The migsion colleges have iavari&ﬁly ﬁsgd\ﬁagiish S &

\
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medium of instruction. Duff college today stands for thﬁf@wiﬁ&iﬁlﬂﬁ
for which it was fonnégé.wyfh@ 43 mission colleges ars piaﬁwﬁ

where one can train in western litersture and science while in
intimate contset with the expressionsg of the Christisn religlon.

The exgct pethod of using the Bible thet Duff worked out is not
wiverszslly uged in‘his wBY. 1t ia, however umiversally ranggﬁiﬁeﬁ

that it ghould have the plece which he assigned to it. ,
/

The report of Jeffna College in Ceylon illustrates’
their idesl in these migsion colleges, snd may he tazken ss sn
example. Article three gf their congtitution reads, "The ob ject
gh&li be t0 give all péoples sdmitted to the college o thorough .
general education and daily Bivle instruction.” 67 And this is
suplemented later with the zitatement,”to give such sn education
broad in its renge and varied in 1tg subjects, as sghall fit our
gtudents resdily to vrepere themsgelves for sny service they may be
eble or desire to obisin."ol And Sedler commenting on the
;;’ﬁalgnxt& ﬁammiasian‘ﬁeg@:t gays, "This report proves once for all
\Egmm the educational migsionary has been 2¢ fine an educator as he
Eéa been & missiousry.®o/
what are the resulis of this kind of educaiion? Are
\ thﬂy\whgz was expected? Mayhew 1in his bock, the wost recent
and éﬁthar&t&tivs Glscusgion of Indisn ediestion, spesks of
E&gligh a8 the classical language of the new Indisn culture. He
then @ﬁ@s,”l em not aware of sny distingnished Bengeli writer who
is 1gﬂar#n£ of Indisn.” 50 This latter is eesily genersliged %o
ell Indisa, |

Amonz $he contributions of the English educationsl

gystem to Indie, Hayhew nameg three &3 being mogt significant,

Shukespesr, The Bible, snd the Vernscular trsnslstions of each,
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And both of these books were introduced in Engliah, through the
English system, and they ares still being transmitied through the
seme medium, Another recent writer comments upon the present
fitness of English =s follows: “No one would deny that in theory
the mother $tongus iz the best medlum for educsation, dbut m&aj feel
that when all the conditions of Indis sre taken into consgiderstion
Englieh should be used, ginece the BEngligh langusge end literaiure
gup lement Indisp motional culture at its weakest points.™ 91
It "gives the widest resdliest socess to the "worm wuters af the
intelleectual life’." 92
5= Universal Zducetion

Regarding the idesl of Duff to establish universal
education through the mediuvm of English, we note how near the
idesl is of accomplishosnt. 1t iz the only competing system,
slthough some others gtill exist, We will soom ses thet the
other gchools have themeelves introduced Emglish to fil. up
thelr systems.
6~Conclusion

The results of the growth snd widespread uge of the Duff
idenls spesk for his forsightedness., We are glsd that he
*forsock the muecess of the moment™ for in turnigm to the
future he way truly bhullding the Indis which is rspidly
fulfiliing their bhighest hopes. He wss sesikiung to zupplent one
siviligstion by snother. "We have lesrnt slnce his day that the
problex iz one of assidilation,rather than substitution.™ 93
The mistake wes one common to the early Victorian era snd

ghared from other pointg of view by the others whose nenmes have

been mentioned in the ecourge of this psper. It wag in his

wreadth of vision and philosephy that he lived for all time. The

methods huave changed muck, the principles remain, The system
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has vindicazted itself., And we mey well sy with that grest
Indisn, B.D.Bosge, "The lustre of every other name connected with
native education pzles before that of Duff; ....His vast stores
of knowledge, his gplendid oratoriesl powers, hisg resdy snd
agtonkdhing argumentative regourges, the waramth and kindliness
of his manner, his happy gift in tesching of seizing the
ettention and inspiring the minds of the very youngest, and
above all the menifest fact thet his whole sould was in his
wOTE, in ® very short time won him s rayutétiaﬁ both netive

and Zuropean,which hes gone on ineressing to this day.” 4.
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-~ Introduction.
There are given two tables here and referemce to two other
Tebles on snother pase whieh indiegnte the nmost ilmportsut gemersl
faots in connection with the schools which have not zdooted or
continned the Dulf ideslsg, There are few examples of depariure
from tne originsl idesls of this educator. The most influential

of the grest Hindu srid Mohs

mmedan col.eges had their beginnings
Just prior to his bveginnings in Indle. They have mersly besn
persistent in their m&ia%aiaansa of theldesls which sctusted them
et thelr founding, Our effort here, is them, to estimste the
sgtual importsnce of these schools in the present order of things
educational in In&ia; Thig wiil prove snother testimonial to

the wigdom, permenency snd coOntinusnce of the work which Duff began.

Teble Vil. Concerning Indigenous Education, -

Total nusber of scholers 7915000

Schools of special note:r Curunkuls, Tegore's school st

. Bolpur, Chandi's at Zhmedsbad
Fonsgtery schouls of Burmeh,
Hosque schools of ¥.Indis,ie.,
Fathpur snd Goldem Mosgue of
Delhi, 75

Teble ~¥ill.Falling Off of Orientsl Students.
Iﬁsr@ﬁae in 20 years in Oriental schools 14500

monon vEesldEE " 20,300,

Decrease in students 1917]-22 44 Gl
Colieges in 1922 i5 Students FiTe

* 71902 = 17 " 1458
B@ereaa@ iﬁ 29 y&&rg - ,# ;32‘ or 5%

The &ser&&ga in all arimatal st%ﬂ@ata in 20 years wes ?&

35%.
Hote also eﬁ@@@ia&ly‘?aki@a 111 gﬁ@ IV on prze »

The question erises, why are there are thers no mors

izportant deviastlons from the principles of Alexander Duff? Do

methods change ¥ Do not our policies need sdaptation to the

present world conditions? 411 these questions esn be answered
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for the nmost Qﬁrﬁ-gasitively, snd gtill we sre no nesrer cur
goal. The real resson for the permamemce of the contribution
of the work of Duff to the educationsl policies of Indiz is to
be found in‘hia utter loyalty to grest gemeral principles., Hisg
greutest eagtii%ntiaﬁ was of this nature. He was loyal to his
vision farsighted as it was of the future of Indian educstion.
He is not so much remewbered for his methods ss for his
desppeated principles which esecape the boumds of time snd live
on from gemeration to zeneratiom,

But what are some instances of schools which have not
sdopted the principles which he used znd established in the
educational policies of India% These schools sre mainly
Hoheszmedsn snd Hindw, with a few independent schools usually
‘%he centers for the inculeatlon of the idesls of sowe national
lexder, In gome cases thers are mission schovls in this zroup
beesuge ofnthelr intermediste policies in the language question,
‘Thegse latier nre of minor importance u8 they have more and more
Yurned %0 the larger use of Zangllish in classroom instruction,
They have never be:m wholly fres from the power of his idealsin
snd the years have witnessed thelf gteoady grevitetion to & more
wiéas@reaé age of hig principles, We will confine our sttention
to §h$ other schocls, Ve wiii»tm@e one exsmple ofich of the

A %@, as

i and ﬁia&a.aeilsge:, and alz0 one of the imdependent
schools. |

In all this we do @éii t0 remewber the relative
uninportance of these schools when viewed in their sbtiing with
8ll the schocls of Indis today. The Tebles must be ever in mind
with their general facts of the relotive smsller influence of these

gchools end the gradusl decrease in the number of (riemtal students.
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2-The Wuhsmsedsn nglo-Oriemtal College of Aligarh.

This school has & long history. It hus been in
operation for more thsn one h‘mﬁr@é years znd hag educated
prominent Indisme from 2ll perts of Indis, I%s influsnce wag
grestest before the suppression of Persien 58 the lunsusge o
Government, and the introduction of “he ﬁw pregs in the fm@
1835=37. z’t‘ ig orgenized as & ﬁnivérsity wut departs from the
traditional work of = whiversity in Isdia In that it is slse s
teaching body. %e chose it because of its long life, its size
(it beling one of the larzest of its kind) ite influence, and
présarily becasuse it 1llustrates the method, principles asnd work
ol the Yohammedsn schools of Horthern Indis,

The stmospbbre iof this college i an exsres ion of
ﬁfah&m&mim. it reecalls in all agpects the grest univerzities
of Baghded snd Haroun-al-Regchid, It is dominmated by the philospphy

and wligimm doetrined of Yohsmmedenism and bresthes the ged

of the progelytising religion of Am&i&a
The fact of the influence of theesschools must be

admitsed, Even protagonisgis of English education have spokens in
high terms of the eduecstionnl influence af them. Vhatever may
be sald of the seops oF 1ts work it hes been the moulding inFluemce
of meny of the men who in turn have woulded the Islamic culture
of India. ’*};t ig invested with Oriemtel culture, and groumded in
their own religious W@%«.} ;.*”m itu students are "rilla’l
with zeal to enlishten thelr s@mi@ién.”

| The grest point of departure from the idezls of Imff lbg
in their use of Hindustanl a3 & medium for instruction., Together

of the schosl. Fe have called

with Persiss it is the languags

sttention before $o the lisited literature which ig contaddedin
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in these langusges. This suzgests to us the fact thet it has been
mainly directed to the preservation of & culture and & religiaéﬁ
Paith, rather than #ny wide search for itruth wherever faﬁaé,

Por this their purpose these lapguages are preenimently useful
Their result may be best seen inm the statement of & great modern
migsionary %o Moslems when he sayg that "Hinduatani is the lingus-
framen of ﬁﬁﬁi@ms in Enﬁia.“qﬁ%ia collese and university have
been the instrument of creating this condition as well as being
its2lf meintained today by the ssme fact.

Arsbic scholers have taught the laws, literature and
pragtices of Mokhsmmedsnism., Persisn hes been used to a grest dares
ind ”%u@sulﬁga held gﬁé@%iy sloof from English education which
they r@gﬁr&éé with guspleion not unmixed with comtempt a¢ belng
geculnr not religlous,technical rather then libversl.”

Mnd ¥Yayhew adds in this connection, "The feeling of the community
has n@t’mﬁﬁiﬁieﬁ.“‘7q

&nd 30 1t remsing todey sschool for the preservaiion
snd propagation of the relliglon znd culture of Islam, and kept
glive in part by iis contempt for our “Godless™ method of
gducation., And &t the same time its is t&é center of education
in tb@@iamgﬁagw which is today the lingus~Trance of férty
wililon Yoslems., Its cultural and literary value sz sn educationsl
gygtem is decidedly limited,‘ieligiﬂas valueg predomionte.end sll
survives in the atmosphere ef‘me&i for the faith which has

ever cherscterized the followers of the prophet.
The Benares Sanskrit College.

This is also an old school having & long history extendiym

throush more tham one hundred yesrs, It wes founded by Orientsliste

for the "eultivation of the lews, litersture, and religion of the

Hindaos in 1795.#
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There were mlitéa&l dosigns as well in the nmétives which led %o
its founding, It was & means of uwniting the peoples snd qubeting
a multitude of dissention by zranting wore educstion in thelr
sncient culture, One wonders how much of an alr of superiority
their was in the efforts of some lnterested persons, who kamew
that this would deepen the moa} bebtween these peoples und thekom
entrenched positions.

There were also men of the bhighest culibre snd withmsat
worthy motives. They were secking im all g od faith to
develope = paltwes vernacular which could serve as & nedium for
the transmigsion of the world 8 culture © Indiens. They have
been utterly dissaypointed in this effort. Thelr idesl has been
stated thus,"the development of a languege adeguste 1o the
reproduction of Buropean thought and comstruetive of & selentilic
litersture adapte. {0 our educationsl purpose, by being in = forw
congenizl to the Hindu mind, end free frow barberisms of speech."(°°
‘The imefficiency of the mumglish instruction especially in the
lower classes led to this effort im part, but with the growing
el eclency in this line the mesning of the sbove hss been lemmned.

Che major characteristic of this school hasbeen ka
persistent effort to mingle the two oultures., They have tridio
tronsfer Indien Philosophy into the English language, ﬁni”;/th%y
introduced English into their curriculums, (1947-40) The latter
csused great dissent smomg the pmdits and wes most Pepugnant to
the students. There wes prepered sn Inglish grasmar in Sanskrit.
This ves used iun the teaching of Buzlish in thet vhich came ©bs
en English depsrtment in the University. These sarnest scholars

were Sinecerely seeking sympathy, understending snd apprecistion,
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There is good argument for the use of Senmskrit from &
‘e historicsl standpolint for it is the grandmother of Greek.

It hag had much philosophy ewbalmed im it. Its influence has
been great upon sll grest Indisn natlonsl lesders. The [lipst
effort to tramsfer the thinking of sncient Indiens was the
translation of the Nyays philosophy o English and its publication
with notes. géxt came & trsnglation of Cautems's Aphorisms in &
gynoptic form, This was guickly followed by the Sankhys Philosophy
and leter by Vedentiss which wag presented in lecture form as
well as in writiing,
“Hitherto next to nothing had been done 10 make those

| conversant with the langusge secguainded with Europesn sclience.”
in effort wes now made by lecturs and through the press to
inter relate western science snd Eustern phil.sophy. &n early
regult was the sppesrence of the "Mutual relatioss of Sclemce,
Lagia; Reticeination, snd Induction®. Thig wes folliowed by lof
“The Philosophy of Iﬁ#@ﬁ%ig&tiﬁn.“

The work of the gchool represents on the psrt of men
concerned snd egpecially the Hindus s perusistent =ffort in the
interests of thepsrpetustion of their ancient culture. On the
vart of interested Emglishmen it represenied and still represents
an effort to trausler the goug of one people to the other, ang
the amalgametion of both in & langusge which would be servicesnble
for all, Thelrs wez a mid&le«@f—ﬁhe -road pogition. It hsas
largely, ond comparatively fégieé due to the apprerent or seeming
sompromize in method occagioned by its breadth. 1t never reslly
took hold of the Hindug for they in momt cases did not grasp

! the cursory greeeﬁtaﬁiéa of VWestern ideals. Those who sought

western ideals sought them elsewhere where they could get them

in a more thoroushgoing wey. Aad it must be seld thet the frausleotd
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Indien philosophles heve never become véry popalar smong @a%i&&nﬁ&b.
The western mind does not easily resolve itgelf into tnat shiéte
of mind which is czlled passivity and vhere all is one, & uniy
fnd 1t does not teke time to #peculate minutely on all manner &
hg§a€hetic&l’géaai%ilitiaa in the realm of wetahbysles,

Lven thia gehosl ig not 80 much oprosed t0 ihe use o
Engliak ag it ie a2 really compromising position with respect 1o
the Dulf Idealsg, helf believing vul not thorou hzoling im its
uBe.

4 The Bolpur School of Zabindranath Tagore.

There ere many independeni schocls of small size in B
India, Thig achool is of en exceptionaliy hizh chasracter, and
hes atiracted grest atiention in large neasure hecsuse ¥ the
‘world wide influence of its founder and lesder, Dr.Fleming
ig referring to the school amd its founder says,"He would sy
that one reason why Indlsn Zducstion has be:n utilitarian
and has resulted in lmmitation rether than creation, 1s becauss
students were compedled to lé&rﬁ throush the medium of Engli@hﬁ(oz’
Thig i3 owr point of greates interest in.this gehool, English

is used but as & secondary language.

The sohool Shantini¥etam (Abvode of Pesce) uses /93
Bengali 23 the medium sfhiﬁatraztigm.'gngiiﬁh is teuzht by

the direct method and is wused neerly throughoul the classes.

"The direct wethod is adopited in the lower classes, and when

the boys are begimning to understend, falry stories or adventures
are teld in gimple english.” The atwosphere of thls gchools is
not that of the zeslous Wohammedan, nor yet of the Sanskrit
sehocl, but ra?h%iwzgimgﬁﬁftnesﬁ of the forest begetiing

W
sontemplation &n@ﬁg&lf perfection. ™The ideuls of purity of
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of hesrt, simplicity of life, eclarity of spiritual vision, harsm;

with the ﬁﬂiversa; znd consclousness of the Infipite personality
in 811 creation™ cherscterisze the school., It is the latter whik
makes its su-esl to the Indimn who resorts hither. It is not
however & é#ﬁirmining factor in Indisn e@uc&ti@ﬁkta day.
5~ Other Duff Idesls.
S0 for we have seid little of the other ideals beside
the single ong of the use of Engligh ss & medium of lnstruction
It is becsuse this 15 the oune over which controvergy has ra@@é;
It is ahviéﬁs that the above schocls sre not using Eaglish in so
far sz they do use it [for the underwmining of Hinduism. Their
effort iz rather one of preservation. (ther Duff ldeals sre
#0 pound up with this fundsmental principle thatl when we come
to note @x&%éﬁi&nﬁ to his ideal we @ind that all hend togetherm
this one, Duff was v ry thorough in wanting = masterful gr@a@nt&té&é
of 81l truth wherever found, ¥one of these schools have really
introduced western literature end science, even along side af'
esstern lesrning snd litersire with this motive., Buch efforis
a8 have been referred to have been colored by more distinct
relizicus wotives san agpirdtions. |
b Comelusion.
There are two factors to remember in comnection with
thig study. These sehools hove heen ifnfluentisl, lmportant,
¢ end have continusd, and sre viial exgamanté of the varigus
groups snd sgplrations which th@y represent. But they are (1)
not of great loportence in & natlon of more than thyee miliion
peoble, snd (2] they are deceressing in number both of schools
and numbers of students in attendance. They lack the motive
power which s¢tuste) the other bdrosd ldesls. They are limited

in
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nEsgope, in purpose an  outlook, sud one wuld &z&sily mzw}.;si%
that their very ‘ag%m}ar&l exigtence 1z limited,

%@s attewpts only gerve to é@t oI wore clesrly
the great abiding influence of the ideals of Alegsnder lufl,.
From the sgide of those who khave not adoped the ideals of Dull
me have gome 10 See again the msjesty and stebility of his
hilosorhy. w gos thaet 1% 1z founded far dedper znd draws itsg
motive power from oihe sgpringe. His wsg & clecr vision, =nd the
century hes proven thet God hascontimwed to use him in & mi bty
wey fo  the liveration and enlightenment of the people,

physically, uwentally and supremely spirituslly.
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|- The Edusationsl Influemce of Alexamder Duff.

15476

The educational philosophy of ﬁl@x&nﬁar Dufl involved
geveral f&r>raaakiﬁ§3 well growmded, snd brosd minded prinecliples,
These principles were furthermore anified,and.@aaﬁr&liﬁe&;'%h@
gentral wnifying principle of sll his philosophy wes hiz love fur
truth, His great devotion amnd loyaliy centered in the revelation
of Jesus Christ, the Truth. Christ was to him not merely the
fullest revelation of truth, but Truth itself. Looking upon Hix
he . felt himgell tn‘h@ gasing upon the ultimate truth of the
universe, "Life in 51l its aspects was to Duff symonymous with
religianeﬁfo%£@ most recent writer on Indien edueetion, himself
s Governpent officisl n 0w retired, spesks the highest terms
of the work of Duff snd of other migsiomary educators. Bul heslzo
says that full scknowledgement wust be made Vihat only religim
cen break the moral torpor of Hindolsm and Moheammedanism., And he
then adds "What one feels in ones inmost bedms hesrt most hopefidly
ig that the spirit of Chrigt and Hig Spirit elone will eventually
remove ithe eultural antagaaﬁs% on which all elalus fo spiritusl
monopolies are basea.@/G%; Duff (hrist wag “"The wisdom of God
znd the Power of (od", snd he had "detirmined to kvow nothing
save Jesus Ch ist and Him crucified.” 7

It weg this which maéa hin fearless in wanting zé open
end make availsble for all zg§§ans'th@’ﬁtltnre, science and literatme
af %&ﬁk%@&t« $hat had he to fear from seattered rays of ftruth when
he would revesl the direct rays jf the Son of Hightetusness!

So while he would batter at the very fsﬁﬂé&@i@ﬁg of Hindulem he
would sleo check the freedom which resultec in intellectual
ferment cerless morelity snd lisence, by & presentation of Chrig

in Hig fullnees.
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He chose Eaglish as the only sultable medium for his work. He
then proceeded o ugs it and 46 gllow the prianciple which he
sdvocated to demomstrate iteelf. H opemed his school in The
Tage of op.ogition from all in suthority and even the missioneries
themselves. The prineiples in practice vindiecated his
ghiiss@p@y, The response was sudden and enduring snd he himselfl
w2s overwhelmed with those who sought help from him,

He 1%t wes who dedonstrated further how the experiences
of & religious life of devotion and religlous instruction can be
incorporated in ap sducsilionsal procecdurs and become & very partg
of it. He was sble not only to heve religlous snd indsed Bible
instruetion in the c¢lassroom, bul he msde it the inspiring and
snimsting life wbich métivated the entire sygtem,

Thegse sre hig legsoy 1o the educsiional movement of
Indis. They dommut comprehend his Influence., but are rather
the chsracteristic festures of his educationsl system snd ere
themselves the things which are hisz own, znd which have helped
19 shape the modern educational poliecy.

Further he had & great care for detaill, 2 boundless
patisnce enabled him ta\;nstx’u{:m the Hindo boys in the most
rudipentary elements of the English langpusge. Hls every effort
pointed to hig idenl eof waking every one an independent thinking
being through the educationsl process.

4 grest college besrs his neme snd continues his work,
4 lorge mumber of other schools snd some colleges were founded
ender hig ing irstions snd’leadership. Wowen were drawn out from
the homelend to work for the wplift of wonamhood. S¢ the work
smong Indlan girls was formsrded, Every effort for socisl reform

%&@m&ﬁéﬁﬁ his utmost zeal but ever and always he was an educsater

in thousht and work.
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7 e
Vﬁlem%r Duff as an EZducator. v

It is az en eﬁméwr that he will be remesbered, It I
ag such that he nade hig contridutiosn to the 1life of the wel
His 'aﬁaalm;@% ¢.rtainty in hisg philosephy, born of hisg ouwn
versonsl experfifnce of God, led to & remarksble independence
This certainty kept him on his course st 211 times with
#inzleness of purpose snd issued in the é«wimé gosl, Opposition
&t howme oOr sbroad wsg powerless to divert him. 4 %mnstmtiéa
convinged those nesr &t hend emoush jé;e see, and the others wem
mjeet to the psonvictions of hiyg masterliul logle and rosistless
c«loguence. With dlscredit offen, =znd discouragements, snd
desertion he was ever able to fire people snd inspire them to
sapport his work.

He was & theorist., He wes slso smslytic in desling wit
sny #itestion snd could visualize isswes guickly. He alse
developetd these idesls snd expressed them through the schoeok

His method of wmmg first letters, thenm words, fen
ifiﬁgﬁ was & masterful work. It not only taught sil these verwus
things bat developed thinking helngs as mll.

. 4¢ & Christisn educator he i_iiustra@eé how the forced of
epror cen be éissig;azeﬁg He opened & channel through which &
hizher power could work for the tramsformetion of character.

Ind details of poliey he was often a man of hisg
generstion and his dsy, hampersd ’%ag{ gurrent conceptions and
eircunstences, snd not am inwé%ﬁ;. In the brosd basal prineiples
hig mind knew no barriers ’tz*;%.t :@r@mﬁ&ﬁ %0 ultimete reslities
snd revesled the eteransl Truth for all to see, snd refognize,

and share,
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