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A STUDY OF NEGRO HIGHER EDUCATION IN THE
PRESBYTERIAN CHURCH IN THE U.S.A.

CHAPTER 1
INTRODUCTION

A. Statement of the Problem

The problem of this thesis is to examine the work
of the Presbyterian Church in the U.S.A. in the field of
Higher Educetion for Negroes. The search will be directed
first toward finding the factors which influenced the estab-
lishment of schobls for Negroes‘by the Presbyterian Church
in the U.S.A.; secondly, toward setting forth the programs
offered in several specific schools., The thesis will exam-
ine reports of the Board of Missions tb the Freedmen of the
Presbyterian Church, bulletins of each school, and reports
of the schools to the Department of Edudation and Medicine,
to determine whether the programs offered afe in fulfillment
of the purpose for which the schools were established and
whether the contributions of the schools of Higher Education
among Negroes have been significant. Finally, an examina-
tion will be made of some of the present trends in the gen-
eral field of Higher Education and in the policies of the

Church which may affect the future of the institutions es-



tablished by the Presbyterian Church in the U.S.A. for Ne=-

groes.

B. Importance of the Problem

The work of the Presbyterian Church iIn the U.S.A.
in the field of Higher Education for Negroes began in 1854,
There 1s at present no single comprehensive record of the
schools of Higher Educatlon established by the Presbyterian
Church in the U.S.A. It is the purpose of this thesis to
produce such a record; the record to indicate the originel
need of the Negro that the schools met, the effectiveness
of the educational program offered by the schools, and wheth-
er there is & need today for schools of Higher Education for
Negroes sponsored by the Preshbyterian Church in the U.S.A.

C. Source of Study

The study will be based primarily upon scattered
accounts of these schools found in Annual Reports of the
Board of National Missions of the Presbyterian Church in the
U.3.A., the Home Missions Monthly, a publication of the Board

of National Missions, and the Minutes of the General Assembly
of the Presbyterian Church in the U.S.A. In addition to
these, the present catalogs of the specific schools, informa-
tion gathered by the Department of Research of the Presby-
terian Church in the U.S.A. and the Department of Education

and Medielne, and several books on Negro Education and blog-



raphies of Negroes will be examined for this study.
D. Method of Study

This thesis will include a brief study of the
history of education for Negroes in the Unlted States of
America and a more detalled report of several specifiec
schools of Higher Education for Negroes, thelr purpose and
development. Finally, the study will be an interpretation
of the outcomes of the program of Higher Education for Ne=-
groes in the Presbyterian Church with regard to its signif-

icant contributions to the life of our country.



CHAPTER II

HISTORICAL BACKGROUND OF
GENERAL NEGRO EDUCATION
AND PRESBYTERIAN NEGRO EDUCATION IN THE U.S.A.

A. Introduction

This chapter will consider the historical back-
ground of Negro education in general and the development
of Negro education sponsored by the Presbyterian Church

in the U.5.A.
B. Historical Background of Negro Education

With the landing of the first twenty Negroes at
Jamestown, Virginia, in 1619, slavery was lntroduced into
the United States of America. The slave trade increased
the Negro population until it was 19.3 per cent of the
total American population by 1709.l Because the Negroes were
employed principally as farm laborers they were concentrated

in the southern part of Colonial America.
1. Pre-Civil War Period.

The attitude toward the educatlon of Negroes was
favorable in the Colonial years. Those who favored educa-
tion for the slagves differed in thelir opinions as to the
k¥ind of education. Some owners believed in a mlnimum amount

of training to increase the efficiency of their laborers.

- . ] . - .

1. Monroe N. Work: Negro Year Book 1925-26, p. 432.
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Some non-slaveholders, who were sympathetic, felt that edu-
cetion might improve the slaves in their downtrodden plight.
Still another group of people, who were largely missionaries,
taught the English language to the slaves in order thaet they
might read the Bible and learn the principles of the Chris-
tian religion.2

Among the religious groups that brought the in-
struction to the Negroes in tne Colonial period was the
Soclety for thé Propagation of the Gospel to Foreign Parts.
This group was organized in 1701 and its priﬁary purpose was
to bring religious instruction to the Colonists in America
and to bring the gospel "to the Indlans and the Negroes.“3
The Methodists' efforts were begun by John Wesley when he
came to America 28 a missionary to the Indlans. He worked
malso among the Negroes. The Soclety of Friends began eariy
to provide opportunities for the education of Negroes,
opportunities which were essentially equal to those of their
own group.4 In 1747 the Presbyterians began their program
for Negroes in Virginia.

After the Revolutlonary War the principles of
liberty, equality, fraternity, and the spirit of indepen-
dence, increased the favorable attitude toward the education
2. Richard I.McKinney: Religion in Higher Education Among

Negroes, pp. 4, 5.
3. Charles C. Jones: The Religious Instruction of Negroes

in the United States, p. 4.
4. McKinney, op. cit., p. 7.




of Negroes. Many of the slaves received their freedom.
Schools were established for free Negroes. ‘'Negroes learned
to appreciate and write poetry and contribute something to
mathematics, science, and philosophy.“S

The Negroes' progress in education was rapid,
and it might have been continued had it not been that in
the North the economic and soclal status of the free Ne-
groes caused some alarm. Many of the white inhabitants
came to see the Negroes, who. were increasing in numbers,
as an economic.and moral 1iability. The following inci-
dent is indicative of the increasing disfavor toward the
education of Negroes in some of the Northern communities.
In Connecticut a Quaker lady, Miss Prudence Crandall, es-
tablished a school for girls. When the white patrons ob-
jected to the attendance of Négro girls at the school,
Miss Crandall decided to change the school to one entirely
for Negro girls and, accordingly, dismissed the other stu-
dents. The existence of such a school was protested and
finally the school was mobbed by intolerant neighbors.6

In ﬁhe South the intellectual growth of the
Negro was frowned upon by those whose economic well-being

depended upon the continuence of the slave system. The

5. Carter G. Woodson: The Education of the Negro Prior
to 1861, p. 6.
6. McKinney, op. cit., op. 4, 5.



educated Negroes were not satisfied under the yoke of
slavery. Insurrections threatened. BSlavery and the plan- .
tation system could not survive the unrest stirred up by
the enlightened Negroes.

There came a reaction against education for Ne-
groes as early as 1740 when South Carolina led off in leg-
islating against the instruction of Negroes. The legislature
madé‘it an offense punishable by a fine of one hundred
pounds to teach or to cause any slaveAto be taught, or to
employ one "as a scribe in any manner of writing whatever."
Georgia passed similar legislation some thirty years later
adding to the fine of five hundred dollars, imprisonment
in the common jall and a whipping of the free person of
color or the slave instructed. Similar laws were enacted
by the State of Mississippi in 1823; Alabama and Virginia
enacted laws in 1832; North Carolina enacted 2 law’in 1835(
when 1t abolished the exlisting separate schoolsgs for free
persons of color and decreed that descendants from Negroes
to the fourth generation should not share in its publiec
school system; the state of Missouri enacted its law in
1845. The border states of Kentucky, Delaware, and Mary-
land restricted their school facilities to "white children

alone."7

7. Woodson, op. cit., pp. 8, 9.



In some of the states the right to asseamble with-~
out surveillance by whites was prohibited. Teachers were
prohibited from assisting Negroes in any way. Masters
were no longer permitted to employ Negroes whose positions
required a knowledge of bookkeeping, printing, and the
like. Until after the Civil War, except in a few instances
where slave owners defied the state laws, the majority of
the Negroes were denied an education.

With the close of the Civil War came the period
of the reorganization of the governmenﬁ and the adjustment
of the Negro to his new status of ciltizenship. In the
slave states "hardly more than five per cent of the Negro
populatlion possessed the simplest tools of learning.”S
The federal government established a Freedmen's Bureau
in 1865 to help the Negro make proper social adjustments.
One of the most important phases of this Bureau's progranm
was to systematlize the work of education already begun by
the religious organizations. The Bureau supervised the
schools, opened unused government buildings for school
houses, and furnished transportation and subsistence for
teachers. An Act of Congress, July 15, 1866, approved
the cooperation of the Bureau with these established
schools and appropriated half a million dollars for school

L3 3 . . - .

8. Horace Mann Bond: The Education of the Negro in the
American Social Order, p. 21.



purposes. In 1870 the last congressional appropriation

for Negro education was made.9

2. Reconstruction Period.

The Reconstruction governments, created after
the Civil War, established free schools. The liberated
Negroes took advantsge of the new opportunity for education
in large numbers. Opposition grew against the school sys-
tem which threatened to deplete the state treasuries be-
cause of the unprecedented spending fér universal education.
The Freedmen's Bureau was opposed because of its policy of
bringing in rorthern teachers with socilal principks:dif-
fering from those already established in the South. Negro
leaders advocated mixed schools to insure equal advantages
with the whites. This policy was a threat to the long-held
principle of raciszsl inequality.lo |

Reaction came with the fall of the Reconstruction
governments. The public school system was almost sacri-
ficed and Negro education in a large measure was gbandotned.
The laws passed could be justified by the necessity of
curtailment of expenses. Sentiment against Negro educa-
tlon was Strong, and as a result, the cost of thils education

. . . . 3 .

9. W. A, Daniel: The Education of Negro Ministers, ». 18.
10. C. 8. Johnson! The Negro in American Civilization,
p. 227.
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fell upon the Freedmen's Bureau and private philanthro-

pists.ll

What was education for the Negro? Some felt that
since the Negro had as a slave been a laborer in the social
pattern, as a freedman his place should be that of common
laborer. ©Some resented giving Negroes the same kind of
training’thét whites:recéived, Northern friends in an at--
tempt to right the wrongs of slavery advocated the same
kind of education for tne Negroes that whites had. Har-
vard, Yale, and Princeton set the standard for education
in America and many pveople held that a liberal education
based on the classics and culture of the past should be
offered the freedmen. Northern missionaries established
‘"colleges”, so called, with the ultimate object of offer-
ing a liberal education, but the task of the school was
to Yrovide an elementary and secondary education.

Among the Negroes themselves, two leaders cham-
ploned differing philosophies. W. E. B. DuBols favored
the liberal education on the grounds that it was needed to
bring the Negro to his fullest capacity of moral and spir-

itual development. Booker T. Washington favored industrial

11. Ibid., p. 228.
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education, the "education of the Negro's hand," rather than
his head.'?

It was the religious organizations in the years
following the Civil War that showed the greatest zeal for
education of the freedmen. The American Missionary Soclety
was responsible for establishing Hampton Institute in 1868,
Fisk University in 1867, and Atlanta University in 1867.

By the year 1884 the Baptists had established a total of
fifteen Negro schools, the majority of which are still in
operation. The Presbyterian Church in the U.S.A. began in
1865, througn its committee of Missions to the Freedmen, to
carry on constructive educational work. By 1872 the commit-
tee maintained thirty-nine day schools and five schnools of
higher learning. ' Other réligious groups were active, in-
cluding the Society of Friends, the Epliscopalians, the Ad-
ventists, the Methodists, and the Ceatholics.

Much credit for the development of the higher
education of the Negro must go to philanthropic agencies.
The John F. Slater Fund was established in 1882 by a mer-
chant of Norwich, Connecticut. The objecﬁ'of this fund was

to bring the blessing of a Christlian education to the

12. McKinney, op. cit., p. 14.
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to the freedmen. The fund has granted more than $2,000,000
to Negro colleges and universities.

The Anna Jeanes Fund established by a Quaker lady
was for the development of rural Negro schools. The George
Foster Peabody Fund of $1,000,000 was established for the
intellectual, moral,kénd industrial education of the youth
of the southern states.

The Julius Rosenwald Fund has been interested in
improved rural schools for Negroes and in colleges known
for their research activities. The General Education Board,
incorporated in 1903, has Dbeen the agency through which the
Rockefeller family has contributed aid to education. Negro
colleges have received ald for endowments and study leaves
for leaders through this fund. The Phelps Stokes Fund es-
tablished in 1910 has contributed to Negro education espe-
cilally through its bureau which collects and distributes
information on Negro education.13

Religious and philanthropic agencies still are
important in the advancement of eduéation for Negroes.
Seventy per cent of the total number of colleges for Ne-
groes are sponsored by these agencies and fifty per cent

14
of the Negro colleglate population are in these sghools.

. . L] . . 3

1%3. U. W. Leavell: Philanthropy in Negro Education, pn. 10.
14, McKinney, op. cit., o. 25.
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C. Historical Background of
Presbyterian Negro Education

The Presbyterian Church had been in existence in
the colonies for several years, but not until 1705 was the
first presbytery established. The first action dealing with
the education of Negroes was an overture anproved by the
Synod in 1787 which recommended that all within its member-
ship "do everything in their power consistent with rights
of civil society to promote the abolition of slavery and the
instruction of WNegroes whether bond or free." The Synod fur-
ther urged that education be given the slaves that they might
be prepared for the better enjoyment of their freedom.l5 The
General Assembly of 1793 adopted and published the Synod pro-
ceedings on slavery and again in 1818 a stand was taken fa-
voring the abolition of slavery and the instruction of the
slaves. The Assembly thereby continued its former position
but with 1ncreésed efforts. Individual Presbyterians carried
out the spirit of these overturss by Synod and General Assem-
bly and worked ardently to give thelr slaves every advantage

of Christian instruction.

1. Pre-Civil War Period

As the restrictions in the slavery system grew more
severe prior to the Civil War the efforts of the Presbyterian
Church in educsting the Negroes of the South were limited to

L] . L] . L] -

15. William Moore: A New Digest of the Acts and Dellverances
of the Presbyterian Church in the U.S.A., pp. 266-269.



preaching and religious instruction. The Assoclation for
the Religious Instruction of Negroes was begun in 1832 by
Charles C. Jones, a Presbyterlian minlster. The work was
concentrated in Georgla. Its outstanding feature was the
use of a catechism prepared especially for the slaves.

The attempt to provide schools for Negroes in the
North falled under the pressure of opposition. In 1816 at
Parsippany, New Jersey, a school was organized to give min-
isterial training to Negroes for service in Africa. This
African school, so called, was sponsored by the Synod of
New York and New Jersey. Two young men were enrolled in
1817. Through the efforts of the Rev. Samuel Mills sub-
scriptions were collected for the school. 8ix pupils en-
rolled in 1821l. Rev. Mills died soon after. Later there
arose a controversy over the doctrinal standards of the
school, and in 1824‘the school was closed.t®

Another ambltious educational enterprise prior to
the Civil War was the establishment of the New Haven College
for Negro education by two Presbyterian philanthropists,
Arthur and Lewis Tappan. At first the citizens of New Haven
favored the plan, and land was purchased, contributions for
buildings were pledged,iand members of the faculty of Yale
agreed to become teachers. "AVconventicn of colored citi~-
gens of America" met in 1831 and endorsed the plan. But in

. - * L4 L L

16, Minutes of the Synod of New York and New Jersey, 1816-
1823. :
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the same year, the meeting of a large group of New Haven's
leading citizens and officials adopted a resolution which
stated, "we will resist the establishment of the proposed
college in thié place by every lawful means in our power."17
The college never came into being.

The'cnly auccessful attempt to establish a school
prior to the Civil War was begun by John Dickey Miller, a
Presbyterian minister of Oxford, Pennsylvania. Ashmmn In-
stitute was established with the approval of the General
Assembly and the Presbytery of New Castle, Pennsylvania in
1857. This school later became Lincoln University whose
history will be treated hereinafter.

In 1801 the Presbyterlian and Congregational
. Churches entered into a cooperative union by which Congre-
gational ministers might become pastors of Presbyterian
churches and Preébytérian ministers might become pastors of
Congregational churches. The plan worked well for gboat
thirty years. Then questions were raised as to the theo~-
logical soundness of the Congregational ministers who were
preaching in Presbyterian churches. Soon there was a dis=-
tinet cleavage in the Presbyterian Church along theological
lines. One party became known as the 0ld School and the
other as the New School. In 1837 the 0ld School had a ma-
Jority in the Genersl Assembly which passed a resolution

. LJ L 4 L] . L

17. Jesse Barber: History of the Work of the Presbyterian
Church among Negroes, p. 18.
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that deélared the cooperative union with the Congregational
Church In 1801 unconstitutional.

| The question of slavery now brought division among
the Presbyterians. In 1857 the New School Presbyterian
Assenbly passed the Gardiner Spring resolution calling upon
Presbyterians North and South to support the Federal Govern-
ment in Washington in its conflict with the states that had
seceded, These resolutions split the 0ld School Assembly
into North and South. In 1837 there had been one Presbyte-
rien Church; in 1861, there were four branches.ls

The Presbyterians of the 01d School North through

their GeneralkAasembly appolnted two committees for work in
Indianapolis and Philadelphia. The Committees were to dlis-
burse funds, to appoint teachers and preachers, ahd to pro-
coed independently of the work of the Board of Domestic Mis-
sions.1® The work of these committees was negligible., There-

fore, the General Assembly appointed a committee of nine
ministers and nine elders, called the General Assembly's
Committee on Freedmen. This committee was located in Pitts-
burgh. It was assigned to care for the religious and educa=-
tional interésts of the freedmen. This committee, appointed
in 1865, established the work that has continued to the pre~ -
sent.zo

19. Minutes of the General Assembly (0ld South), 1864,
pPp. 321, 323.
20, Ibid., PP 543-545.
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2. Reconstruction Period.

The Freedmen's Committee of the New School North
began to operate about 1868. This Committee took over a
group of schools from another orgenization. These schools |
were scattered over nine states and the Dis%rict of Colum-
bia. The most active work was in the five centers in South

Carolina.2l
The Freedmen's Committee of the 0ld School report-

ed seventy=-six parochial schools and Biddle, Wallingford,
and Freedmen's University of higher grades. The New School
Church reported sixty-one schools with 185 teachers, sa
Normal School at Winchester, Virginiagwith 400 pupils, and
work at Chester and Winnsboro, South Carolina. In 1870 the
0ld School North and the New School North reunited. A4n
invitation was extended at that time to the Presbyterilans
of the South to reunite with those of the North, but they
declined., The Presbyterian Church in the South would not
accept the invitation of the North because of its differing
attitudes on the question of slavery. After the reunion,
the Presbyterian Church in the U.S.A. went to work with
great zZeal.

The Presbyterian Church belleved in a tralned
ministry. They adopted a high standard for their work among
the freedmen. They established schools and churches, a
school and church together always whenever possible, and at

* ® . * . *

21. Barber, op. cit., p. 32.

Sdea,
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times Jjust schools were established where there were no
oﬁurches. The Presbyterian Church sought to train the
freedmen through her churches and schools to develop lead-
ers for the Negro race. The emphasis in all the schools

was upon the Bible and the Shorter Catechism.

D. Summary

This chapter hass presented an historical review
of Negro higher education in general from the early
Colonial period through the period of the Reconstruction.
It has also traced fhe development of higher education for

Negroes sponsored by the Presbyterian Churcn.



CHAPTER TIII
THE HISTORIES OF THE NEGRO COLLECGES
OF THE PRESBYTERIAN CHURCH IN THE U.S.A.

 A. Introduction

The Presbyterian Church in the U.8.A, has made a
definite contribution to the Higher Education of the Hegro
through the founding and support of a#hacls for Hegroes in
the United States. These schools, which are found mostly in
the south, wera started as alsméntary day schools,

Some of the schools astabiish&é by the Presbyterian
Church are no longer in existence, One .of these is.the Mary
Allen Junior Gellegeyig Texas. The Board of ﬁ&tisnai ¥issions

of the Church did not have sufficlient finances to permit the

aéh&él“ﬁé"éxganﬁ“iﬁﬁfPrégﬁam.aﬁ“ﬁhe'ééileg& level to the full
faﬁr“yeér course which the state of Texas required. 4s a
_ result the Board of Sational Kissions authorized the transfer
of the college property to the state of Texas, and approved
the closing of the college at the end of the school year of
194243, The Board of Netional HMissions has had to close
other schools for the same reasons of finance because certain
states required certain standsrds for the schools.2®

Several other misslon schools heve been taken over

.”‘>""*“" ‘7 ‘

22. Board of Hational Missions, Unit of Work with colored
~ Paople, Presbyterisn Church in the U.8.4.




by private directors or have been closed when public school
facilities in the area were satisfactory. In several in-
stances when public ediucation in the grades was made availa=-
ble to a community, the mission schools discontinued their
lower grades and concentrated on education at the upper level
in order to meet the need of the Negro for a college educa-
tion.

It is the purpose of this thesis to study the
development of the schools of higher;education which are
8till in existence under the direction of the Board of Na-
tional Missions of the Presbyterian Church in the U.S5.A.

The schools are as follows: Harbison Junior College, Mary
Holmes Junior College, Swift Memorial Junior College, Barber
Scotia College, Johnson C. Smith University, and Lincoln

University.

Be. The Junior Colleges
l. Harbison Junior College

After the Civil wa; many people became interested
in the freed slaves and desired to help them. The Reverend
and Mrs. Emory W. Williams, a Negro family from Washington
D.C., settled in Abbeville, South Carolinéhwith the desire
to work in the South to help elevate their race. Both the
Reverend and Mrs. Williams had been educated in the North.

They decided to establish & school. In 1866 the



Williamses established an elementary and industrial school
for boys and girls in Abbeville, South Carolina, on land
given by Mr. Samuel Harbison. The wprk of the school con~
tinued with much success; thus gaining favor with friends
and neighbors. One of the good friends of the school was
the Rev, James A, Ferguson who became the school's first
donor. The school was named Ferguson Academy in honor of
the Rev., and Mrs. Ferguson, its first financial donors, be=-
cause of their great interest and generosity.z3

The enrollment at the school grew and the pupils
began to fill the one bullding that had been erected. MNost
of the students came from Abbeville and its suburbs. Through
earnest prayers and hard work the dreams of the Rev, and Mrs.
Williams began to come true. Then disaster struck the school.
Thelr one building caught fire and was completely destroyed.
This did not discourage the Williams famlly but it set the
work back for several months; until materials were obtained
for two new bulldings which were completed and ready for use
in 1890.%4

The school again began to grow rapldly, and along
with its growth in student enrollment, more funds were re-
ceived from generous friends. The work at Abbeville became
too great a project for one family and it was decided to
seek aid. In 1891 the Board of Missions for the Freedmen

. . [ ] L J L4 L4

23. Board of Missions for Freedmen - Report, 1887.
24. Board of Missions for Freedmen - Report, 1891.



became interested and agreed to accept the responsibllity;
thus the school was transferred to them. The property was
made over to the Board of Missions for the Freedmen who

valued it at about ten thousand dollars.25

The report of the Board of Missions for Freedmen
which was made to the General Assembly in 1892 stated that
progress was heing made at Ferguson. The school now had
five full time teachers and one hundred and thirty-four
students. Also in this year there came a new principal to

Ferguson, the Rev. Thomas M. mnos.'..z6

After nineteen years of service to the youth of
the town of Abbeville, the school building became unsafe |
and was condemmed in 1900. This building was remodeled in
order that the work of the school might go on. The next
year, 1901, a boys! dormitory was erected and used in the
fall of that year. The cost of the building was four thou=
sand dollars, which was contributed by Mr. Henry Phlpps of
Abbeville, South Carolina. The furnishings were donated by
a group of women in the State of New Jersey who were friends
of the school. Later in the same year a tract of land com~
priéing forty-seven acres, which was suited for agriculture,
was glven by Mr. Samuel P. Harbison of Plttsburgh, Pennsyl=-
vania. This land adjoined the original gift of twenty acres
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given by Mr. Harbison on which the first bullding was

erected.27

In the report of the Board of Missions for Freed-
men made to the General Assembly in May 1902, it was stated
that the name was to be changed from Ferguson Academy to
Harbison Academy in honor of iits recent donor, Mr. Samuel P.
Harbison. The next year found Harbison Academy the recipient
of two hundred acres of farm land from their same friend and
benefactor, Mr. Samuel P, Harbison. During this year two
buildings were erected at the cost of five thousand dollars,

also gifts from the Harbison family.28

The rapid growth of Harbison raised the need for
more buildings. In 1905 a new bullding was erected and
named Harbison Hall, which housed a chapel, classrooms, and
rooms for student religious activities carried on by the
Y. M.C.A., This building cost over ten thousand dollars. It ‘
also was a gift of Mr. Samuel P. Harbison.2®

There arose an exciting political campalign in Abbe~
ville in the summer of 1906, This campaign stirred up strong
racisl antagonism. As a result of this campaign, the presi-
dent of the school, Mr. Amos, resigned after fourteen yeérs of
service and the school was then closed from September 1906 to
February 1907. Thls delay in reopening was unavoidable because
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in January of that year Ferguson Hall, the glrls' dormitory,
was burned to the ground. When the school reopened the stu-

dent enrollment had fallen off considerably.so

Three years later the school recelved another set-
back, for on March 17th of that year the administration
building and the boys' dormitory were destroyed by filre.

This fire was the work of an incendiary. Three students
died as a result of the fire; also, three students and one
teacher were injured.

As a result of the political campaign and the fires
at Harbison, the Board of Missions for the Freedmen began to
consider the possibility of moving to another site. In 1911
four hundred and ninéty-two acres of land were secured at
Irmo, South Carolina which was about ten mliles from Columbla,
South Carolina. In this arrangement four hundred and forty-
five acres were purchased and forty-seven acres of land were
given as an inducement for Harbison to relocate its school
at Irmo. When the school was relocated at Irmo, it was changed
from an academic, co-educational school to an agricultural
college for boys and young men. The studehts were to be
thoroughly trained in modern scientific, and intensive farm-
ing. As the school grew other industrial courses were to be
added, thus making possible an expansion of theilr program.
The literary courses were not to be abandoned, nor neglected,
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with this new program and change. "Above all the religilous
influence of the school was to be emphasized."ol

With the relocation of Harblson, it became known
as the Harbison Agricultural College. The administration
bullding was made ready for occupancy when the school opened
in September 1911. The total cost of the bullding was twen-
ty thousand dollars, of which ten thousand was contributed
by the Harbison estate. The building housed classrooms,
dormltory rooms>f0r boys, kitchen, dining room, and chapel.
The top floor was left unfurnlished until needed.

Harbison was located in a rural area similar to
areas in which about 85 percent of the Negro population of
Americea lived. Because this was a rural area, Harbison saw
the need and the opportunity of helping the people of the
cormmunity. The‘Trustees acqulired teachers speclially trained
in aériculture to teach new courses in agriculture that would
meet the needs of the community.521

In 1913, seven hundred and sixty acres of land
were secured through the Harbison estate for a housing de-~
velopment. This was to be a prosect of the school for the
Negroes in the state of South Carolina. The land, which
adjoined the college; was divided into small plots of twen=
ty-five acres each to be purchased by the Negro familles of
that state. These famlilies were to be the responsibility of

3l. Board of Missions for Freedmsen -~ Report to General Assem-
bly, May 1811, pp. 10,11.

32. Board of Missions for Freedmen - Report to General Assem-
bly’ May 1921, ppﬁlzo
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Harbison in a special sense,

Cognizant of the importance of religion in the
life of a community, Harbison assumed the responsibility of
providing a religious program for both the students of the
school and the tenants of;the housing development. In 1913,
a suitable church building'belonging rormerly to the colored
Baptist group of Irmo, was‘pﬁrchased and a Presbyterian
church organized in con;ection With,the college. 28

In the next few years the school gfew steadily and
many additions were made, In 1914 more land wes purchased
for the college and additional land sold for homes to the
Negro people of South Carolina. Now eQuipment was purchased
for the school, and the boys' dormitory was completed.

In 1921 the Samuel'P. Harbison estate éuthorized
the purchase of two thousand four hundred and two acres of
land at Irmo, South Carolina. This was again so0ld in small
tracts of twenty-five acres each. The money from the sale
of this land was to become a permanent endowment fund for
Harbison College. The college owned five hundred acres in
a college farm and three thousand six hundred acres in
"Farm Community Homes.” 5

In 1929 the name of Harbison College was changed
to Harbison Agricultural and Industrial Institute., During

that same year the president, the Rev., James L. Hollowell,
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died., In 1930 the Rev. John G. Porter, D.D., became presi-
dent of the College and remained until 1941.

At a special meetling of the Board in June 1932 the
school was transferred to the administration of the Unit of
schools and hospitals of the Presbyterian Church.

In 1933 the school was accredited by the State of
South Carolina. In this same year Harbison added a course
in home economics and changed the school to a co~educatlonal
institution. The Irmo Church Day School which was maintained
by the Board of Missions on the Harbison property about one
mile from the Industrial Boarding school merged with the
Harbison Agricultural and Industrial Institute.

The school continued to grow steadily and other
departments were added to mset the needs of the community
and 1ts students. The blacksmlth shop was outmoded and in
1ts steéad a course in automobile mechanics was introduced.

A gymnasium was bullt. Extension courses were offered to
.those students who could not attend the day school classes.

The growth of the school was continuouskuntil 1941,
when the main building which housed class rooms, the girls'
dormitory, the dining room, and the kitchen was destroyed by
fire., The school was closed for one year to permit an exten-
sive program of reconstruction. The program was planned so
that when the school reopened it would offer a more varied

vocational training to promising Negro boys and girls from
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all over the South.55

Harbison reopened in September 1943 with Mr. T.B.
Jones as president. Mr. Jones had been transferred from
Mary Allen Junior College of Crockett, Texas}which had been
closed.

From its beglinning as an elementary and industrial
school for boys and girls, with a staff of five teachers and
one hundred and thirty-four students, Harbison grew and im-
proved until 1947 when it became a jJjunlor college. The nanme
was then changed to Harbison Junior College to fit its new
standards.>®

Today Harbison 1s'a fully accredited junior col-
lege serving the state of South Carolina in the best way
that 1t can. Most of the students still come from the state
of South Carolina. However the school has drawn students
from other places such as: North Carolina, Ohio, Virginia,
Georgia, Washington D.C., New York, Chicago, Connecticut,
Pennsylvania and Flopida, until it has a present enrollment
of sixteen teachers and one hundred forty-four pupils.57

During the years of its operation as a junior col-
lege, Harbison has faced many times its present conditions.
All its facilities are badly overcrowded, yet despite all its
difficulties, God has made possible the continuation of this
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work for Negroes in the state of South Carolina through

Harbison Junior College.

2. Mary Holmes Junior College

The Board of Missions for Freedmen of the Presby-
terian Church in the U.S.A, had been estaﬁlishing schools
throughout the South in Virginia, South Carolina, North
Carolina and several other states with much success. The
Board was asked to aid the Negroes in Mississippi. After
an investigation, it decided to establish work in Jackson,
Mississippi.

In 1892 a school was founded in Jackson as a
seminary for girls. Its chief aim was "to train colored
youth and to help them develop strong Christian character
in order that they might go back to thelr own communities
and train others." The school was named for one of its
first donors, a Mrs. Mary Holmes, who did a great deal in
raising funds to get the school started and also in raising
funds to help in keeping it going. Mrs. Holmes was also
instrumental in getting people who later made generous con=-
tributions interested in the Negro work in Mississippi.58

The first principal was Dr. Edgar F. Johnson who
was appointed in 1892. Mary Holmes Seminary began as a
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girls'! school with primary, elementary and high school
departments for students of Jackson, Mississippi.sg

In January 1895 the school was totally destroyed
by fire which forced the school to close for one year.

After that year the Board of Missions for Freedmen secured

a new location outside the city limits in West Point, Missis~
sippi. The citizens of West Point became interested in the
possibilities of the school and donated twenty acres of land
upon which to build. The Board of Missions for Freedmen
found this to be an ideal location as it was in the center
of a large Negro population which had no school .40

In 1897 the school was opened at West Polint, Mis~
sissippi. It grew steadily in numbers and great enthusiasm
was shown by the citizens of West Point for the new project.
An eplidemic of yellow fever broke out in 1898 which forced
the sechool to close. After the yellow fever epidemic was
brought under control, a flre destroyed all of the buildings
at this school. This ended the work at Mary Holmes for that
year.

A building project was started in 1899 and com-
pleted in January 1900. The school was reopened that year
and it began to grow steadily and to expand its curriculum
for the next three years. In 1907 a Nurses' Training course
and in 1910 a Domestic Scieénce course were added to the

39. Board of Missions for Freedmen - Report, 1895.
40. Board of Misslions for Freedmen - 1898.
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curriculum. A new building was bullt to provide for such
training.4l

| In 1926 the Rev. Graham F, Campbell became the
principal of the school. During his administration the
school was opened to day students. He also found it neces-
sary to enlarge the curriculum. In 1932 the Board of Mis-
sions for Freedmen added a Normal School Training department
for two years' work in teacher training. The registration
for the first year of this new Normal School Training depart-
ment of two years' work was eight students, seven girls and

one boy.42

At the present time Mary Holmes has a faculty of
twenty teachers. The school is now co-educational and has a
dormitory for the housing of 75 girls and a boys' dormitory
which houses 25 boys.

Mary Holmes Junlor College, West Point, Mississippi,
is owned and operated by the Board of National Missions of |
the Presbyterian Church in the U.S.A. The Rev. Campbell is
president of the school.

Mary Holmes was founded as a seminary for girls in
1892, 1Its aim was then and is now to train colored youth to
help develop strong Christlan character in order that they
might go back to their own communities and share this train-
ing with others. Today, the school is operating three

» L [ ] * L *

41, Board of Missions for Freedmen -~ 1901,
42, Board of National Missions - Report for May 1933.



departments; a practice school in which the college students
may galn experience in teaching; a high school which stresses
the upper two years of work; and a junior college division
which offers teacher training in elementary school, business,
and home economics.%® The college department also makes it
possible for students who are planning on finishing a four
year course to get two years of college work near home at
less expense. Courses are planned so that students may enter
other colleges with advanced standing.

The college Bulletin indicates the place of religion
in the life and curriculum of the school: _

Since the school is operated under the church, the life
and courses in the school are planned with Christlan em-
phasis. The Bible is taught in every class and courses
are required in all divisions of the college curriculum.
All the students share in conducting the religious pro-

grams of the school. Special emphasis and experience is
given in religious activities for the community.44

3. Swift Memorial Junior College

In Rogersville, Tennessee there were very few
educational facilitises for Negroes. The Board of Missions
for Freedmen had this condition brought to its attentlon by
interested and sympathetic residents of the state of Tennessee
‘and was asked to extend ifs work for the welfare of the Negro.

The Board of Missions for the Freedmen of the Pres-

43, Mary Holmes Junior College Bulletin, 1949-1950.
44, Ivid.
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byterian Church commlssioned and sent the Rev, William F.
Franklin, a Negro, and a member of the Union Presbytery and
a graduate of Maryville College, to Rogersville to preach
and to establish a school for Negroes.

In 1883 a parochial day school was bsgun for the
Negroes in Rogersville by the RHev, Franklin.%® Ten years
after the first classes were begun more room was needed and
funds were secured for the bullding of a three story brick
bullding which was completed in 1893.46

A very conscientious citizen and a member of the
iegislature introduced & bill in the legislature which for-
bade the education of white and Negro students in the same
institution. This billl was passed by the leglislature forc-
ing Maryville College to close its doors to Negroes in 1901.

As a result of the closing of the doors of Mary-
ville to Negroes, one of its trustees, Mrs. Harry R. Thaw,
insisted that the Board of Trustees of Maryville vote
$25,000 to the Negro school at Rogersville from the $100,000
éndowmsnt her father had given to Maryville. Mrs. Thaw gave
$1,000 toward the purchase of land for a boys! dormitory.47

In 1904 the school enlarged its curriculum and
added a high school and college department. The Rev. W. H.
Frankllin became its first president and it was named
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The Swift Memorial Institute in honor of the Rev. Elijah E.
Swift, president of the Board of Missions for Freedmen of
the Presbyterian Church in the U.S.A., and pastor of the
First Presbyterian Church of Pittsburgh, Pennsylvania.48

The coming of Swift to Rogersville did much for
the Negroes. They became interested in their own develop~
ment and in the welfare of their race. As the years passed
‘by greater demands were made upon Swift for high school and
college work. With these increasing demands from the stu-
dents, the elementary department was dropped and the other
departments developed to meet the standards of the State.
The State Board of Education had allowed only one year cred-
it for four years of study at Swift up to that time. This
caused the Board of Missions and the faculty to concentrate
upon the higher education for Negroes in that school. A
fgculty was secured to meet the standards of the state of
Tennessee, These changes made it possible for the graduates
from the junior college department to receive the State of
Tennessee's permanent professional elementary certificate.
After this change went into effect the name was changed to
Swift Memorial Junior College.

During the years between 1939 and 1945, Swift under-
went a vigorous reorganization program. In 1939 courses in
commercial education were added to the curriculum. In 1941

the course in home economics was reorganized and developed.

49. Board of National Missions - Report to General Assembly,
May 1928.



Since that time the school has continued its work with great
success and has been followed with great interest on the part
of the Board of National Missions.So
Numerous improvements have been made during the
years with the latest addition of an industrial arts depart-
ment and an enlarged llibrary which contains many additlonal
volumes of books. The school still maintains the slogan of
its founders, "no step backward". And agrees that:
Since life consists of a series of problem-solving
activities, and the fullness of life 1s dependent upon
the satisfactory solution of these problems, then, we
believe it to be our task to teach Christ's method of
solution of all problems, since His life is the most
abundant life. From this philosophy built upon rich

experiences will come the development of the basic lives
of the youth.5l

C. The Senior Colleges
1. Barber Scotia College

In 1867 the Board of Missions for Freedmen commis-
sioned Dr. Luke Dorland to establish an institution for the
religlous and intellectual development of Negro women of
North Carolina.

A school was started in a small frame bullding by
Dr., Dorland at Concord, North Carolina in 1867. The school
was named in honor of Scotland, the birthplace of Matthew

Scott of Muskingum, Ohio, who gave very liberal gifts,o2
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In 1872 the school had sixty-four pupils and
courses in home economics,‘in health, and in music. The
school grew steadily until it enrolled one hundred and eighty-
one pupils in 1881 under the leadsership of the Rev. Luke
Dorland, superintendent, aided by Mrs. Dorland and five other
teachers.

An industrial department was added 1in 1884, and two
Christian women were engaged to teach practical dressmaking.
In 1886 Dr. Dorland retired and was succeeded by br. D.J.
Satterfield, as principal.S5

During the followlng years more buildings were
erected, which were gifts from various friends of the schooi.
In 1892 a library was developed as a center of service for
the entire school. In 1902 industrial arts was added to the
curriculum including special cooking classes, sewing, and a
hospital deparﬁment.

In 1909 the Rev. Satterfield retired and the Rev.

A.W. Verner, D.D., of Pittsburgh, Pennsylvania’succeeded as

principeal. During the administration of Dr. Verner, a
Y W.C.A. unit was orgenized, a laundry installed, and the way
was paved for an expanded program.54

In 1916 a four year college curriculum was offered
and the name of the school changed to Scotia Women's College.
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Three years after the college department had been established
the elementary department was disbanded.55
In 1926, Teacher Tralning courses were added as a
specialized curriculum. One staff member, a Normal School
teacher was paild by the State in recognition of Scotia's con-
tribution of teachers for the Negro schools of North Carolina.
The College department of Barber NMemorial College
of Annista, Alabama¢was transferred to Scotla in 1931l. The
combined schools were reorganized on a junior college basis
to meet~tﬁe accreditation requirements of the college rating
board of North Carolina. With this union and reorganization
the name was changed to Barber-Scotia Junior College. Also
in thet same year an all Negro faculty was appoiﬁted to the
newly organized school.56
Three years later the high school department was
dropped and the college was given a-class "A" rating by the
Southern Assoclation of Colleges and Secondary Schools. It
also became a member of the American Association of Junior
Colleges.57
One year after celebrating the seventy-fifth
anniversary of the founding of the school, the four yea:
collegé course offered for women was approved by the Board
of National Missions at its Annual Meeting, April 1943, The
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junior year was to be added in 1943-4% and the Senior year
in 1944-45, 1In 1946 the North Carolina Board of Education
granted the school a standard four year college rating.
This rating made it poésible'for all graduates planning to
teach to receive the class "A" certificate. In December 1949
the college was granted the class "A" rating by the Associa-
tion of Colleges and Secondary Schools.58

Barber Scotia still tries to uphold the same stan-
dard of its founders who planned that the school be "designed
to meke this seminary a real Mount Holyoke for colored girls.,
In it religion is first. The Bible and Catechism are con=-
stantly taught, both weekdays and on the Sabbath while at
the same time the pupils are thoroughly trained in all the

arts and sciences usually taught in seminaries of a high

order, and in all of the domestic duties."59

- 2. dJohnson C. Smith University

In 1866 the Reverend Samuel C. Alexander was com=
missioned by the Presbyterian Church as a missionary to work
. among the Negroes in North Carolina. He was joined in the
work by the Reverend W.L. Miller. Together they concelved
the plan of a school for the education of preachérs and
teachers among the Negro people,
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In 1867 the Catawba Presbytery formally inaugu-
rated a movement for the establishment of a school of which
Alexander and Miller were to be teachers. Charlotte was
selected as the site for the proposed school. A building
formerly used to house Federal soldiers was glven by the
Freedmen's Bureau of the United States government for the
use of both church and school.®0

The first session began May 1867 with an enroll-
ment of eight students. These conéisted of sarnest and
plous young men of average ability and possessing a knowledge
of only the.simple elementary branches of education.Gl

Mrs. Mary Biddle of Philadelphia, Pennsylvania,
heard about the school and gave the first generous contribu=-
tion to this work. Friends of the project requested of Mrs.

Biddle the privilege of naming the school after her late
husband, Major Henry Biddle. The school was then named
Biddle Memorisl Institute in 1867.

In 1877 the ¢harter was changed by the legislature
of North Carolina and the name of the school became Biddle
University. |

In 1921 Mrs. Jane Berry Smith of Pittsburgh, Pennsyl-
vaniavgave funds for a Theological Seminary, a Sclence Hall,

a Teachers' cottage, ané a Memorial gate, and aléo a generous
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endowment in memory of her husband, Mr. Johnson C. Smith.

In recognition of these gifts the Board of Trustees voted to
change the name of the institution to Johnson C. Smith Univer=-
sity.

In 1932 the institution was made co-educational by
an amendment to the charter. From 1932 until 1941 women were
admitted to the Senibr college division only. However begin-
ning in 1942 women were admitted to the freshmen and sopho=-
more classes.®2

The purpose of the school at its beginning was to
train colored men. The school was organized by its founders
in two departments, a preparatory department in which pupils
of primary studies were received from Charlotte and the sur-
rounding country and a higher department to which those who

were under training with a view of teaching and preaching

were admitted.63
Today a listing of the institution's alms include

the statements: to help the student achieve Christian
character;'to prepare the student for effective leadership

in church and state; to prepare the student for later pro-
fessional work such as medicine, law, teaching and oiher
specialized vocatlons; and to prepare students for the Gospel

Ministry.

62. Department of Education and Medicine of the Presbyterian
Church, U.S.A.

63. Johnson C. Smith University Bulletin - Catalog Number
1948"49 » p . 16 .
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The sahooi is accredited by the Southern Assoclation

of Colleges and Secondary Schools as & class "A"™ college. It
is also a member of the Association of American Colleges,
American Theological Schools, Council of Theologicel Eduéation
of the Presbyterian Cyurch in the U.S.A., and the Presbyterian
College Union. The sourses offered are in the Division of
Humanities,Social Science, Education, Physical Education and
Health, Psychology, Mathematics and Science, and Theology.

#Johnson C. Smith University is a co-

educational institution operated under

the auspices of the Presbyterian Church

in the U.S.A. It was founded and is oper-

ated on the principles of Christian faith

for education of the ministry, teaching,

and other walks of life. Broad general

education for life and thorough special-

ization for service, undergirded by

Christian values, form the basic objectives

of the curricula and activities of the
university." 64

3. Lincoln University

It was back in 1852 ®hen James Ralston Amos, a
young Negro of Chester County, Pennsylvania , sought the help
of the Rev. John Miller Dickey to get an education . Dr.
Dickey, being unable to find a school where Amos would be

welcome, began fo instruct him in his own home. Young Aﬁos;

64. Johnson C. Smith University Bulletin, 1949-1950



made the journey of twenty-eight miles on foot each week to
recite the lessons he had learned.®®

In 1853 the General Assembly approved the plan for
the establishment of a school at Chester County, Pennsylvania,
for the Christian training of Negro youth. On October 4th
of that same year the Presbytery of New Castle met at Coates-
ville, Pennsylvania and authorized the establishment of a
school which would come under its supervision. It was stated
that "an institution to be called Ashmun Institute, for the
scientifiec, classical, and theological education of Negro
youth of the male sex," be established with 1ts aim to train
Negro ministers and teachers to work among their own race in
this country and in Africa.66

Ashmun Institute was opened to four students in
1857. During the first few yeafs iost of the students were
former slaves. The Institute consisted of a small three
story bullding ineluding dormitory, chapel, recitation rooms,
and a single residence for one instructor.

In 1859 the first thres graduates were sent to
Africa as missionaries of the Board of Foreign Missions of
the Presbyterian Church in the U.S.4,57

During the Civil War the school was threatened
with raids by intolerant neighbors in Maryland and by finan-
cial difficultles. Mr. Dickey mortgaged his own home to
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prevent the loss of the Institution.

In 1864 twenty-three students enrolled and the
- financial status was improved. In 1866 the Institution was
expanded to provide thorough education in every department
of a classical,scientific, theological, and professional
training. In honor of the recently assassinated Abraham
Lincoln, friend of the oppressed, the Législature of Pennsyl-
vania conferred upon the Institution the title of "The
Lincoln Uhiversity.“68

The Rev. Isaac Norton Rendall, D.D., was called to
be president in 1865. He was later succeeded by his nephew
the Rev, John B. Rendall, D.,D. The latter rounded out the
"Rendall Administration® from 1865 to 1924, during which time
the institution progressed from its humble beginning to a
full grown college.69

In 1922 the college was fully accredited as a
four year senior college by the Middle States Association of
Colleges and Secondary Schools.

Lincoln University was founded, as Ashmun Institusde
in 1854, for the purpose of "giving the advantages of Chris-
" tian education to colored youth of the male sex."

The university through the years has maintained
this purpose, At the same time it has masintained the ﬁolicy
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of making no distinction as to race or creed in admitting
students. To the endowments glven for the specific purpose
of educating Negro youth have been added, in recent years,
grants from the Commonwealth of Pennsylvania. These grants
provide tuition scholarships available to Pennsylvania stu-
dents with no distinction beyond prospective ability to do
satisfactory college work.
The educational purpose is three=-fold:

Pirst, it is to encourage and develop the intellectual

powers of the student in such manner as will help him

acquire and use knowledge, in the broadest cultural

sense.,

Second, it is to glve the student a command of such

highly speclalized training as will prepare him to enter

upon graduate study for the major professions.

Third, it is to develop the student in character, self-

reliance and genuine manhood, so that he may become a
definite asset to his community, and to his country.7°

D, Summary

This study has traced the origin and development
of each of the now existing schools of higher education for
Negroes of the Presbyterian Church in the U.S.A.: Mary
Holmes Junior College, Harbison Junior College, Swift
Memorial Junior College and the senior colleges of Barber
Scotia, Johnson C. Smith and Lincoln University. They came
into being through the efforts of interested individuals
and through the support of the Board of Missions for Freed-
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men after 1865. The generosity of individual members of

this Church has been evident in their gifts to and endowments
of the mission schools. In recognition of this generosity
most of the institutions have been named for thelr respec-
tive early donors.

The schools were established to fill the need of
the Negroes who during slavery had limited opportunities for
education and after the emancipation were denled all assis-
tance from the government for their advancement. Only the
misslonary effort of.the Church supplied educational facili-
ties for the Negro in the period after the emgncipation.

The curricula have developed along similar f&neé. As public
education facillities have becoms aﬁailable in various com-
munitises, the mission schools have discontinued the elemen-
tary grades. As state laws have established standards of
accreditation, the Board of Missions has raised the standards
in the mission échools-to meet their requirements.

The Board of Missions has required that the teach-
ing of Christian principles have chief emphasis in each
school. The policy of the Presbyterian Church has been to
prepare Negro students that they might return to help their
own home communities. The higher education first offered
was for the preparation of Negro ministers who might intel-
ligently present the Gospel to members of their race.
Variations in this policy of higher education came with the

introduction of industrial education and teacher training
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courses 1ln some of the schools. The Presbyterian Church in
the U.S.A. has at all times emphasized a trained Christian
Negro leadership, and in this effort the schools of higher
education have made significant contributions to the life of

the United States of America.



CHAPTER IV
FACTORS AND TRENDS IN NEGRO HIGHER EDUCATION

AND THEIR ISSUES AS RELATED TO THE
FRESBYTERIAN CHURCH IN THE U.S.A.

A. Introduction

During the eighty years that have passed since
the emancipation of the Negro slayes, there has grown up.a
system of education for Negroes that has a definite and
peculiar character, shaped by certain developments 1n the
soclal and the economic status of the Negro in the United
States. It 1s the purpose of this chapter to trace the his-
torical growth of the educational system for Negroes from
the mission primary schools to the present-day schools of
higher education. The effectiveness of the Negro education
wlll be pointed up by examples of the contributions to the
1life in the United States by graduates of the schools of
higher education of the Presbyterian Church in the U.S.A.

The development of such social and economic fac-
tors which brought about the migration of Negroes to the
North and the segregation of Negroes and the whites will
be discussed with respect to their effect on the sduca-
tional system for Negroes.

The more recent trends in higher education, such
as the emphasis on accreditation and the emphasis on the

gsecular rather than the rellgious content of the curricula

47



~48-

will be described. The issues developing from the current
trends will be considered in relation to the schools of
higher education for Negroes of the Presbyterian Church in

the U.S.A.
B. Historlcal Factors

1. Schools

In the years before the Givil War the South made
no provision for Negro education. There were no public
schools of any kind even for the poorer whites. Education
was only for the landowmers or the families who wére able
to obtain tutors for their children. For the Negro slaves
there was only such education as private families might have

had the interest to give to individual favored slaves.

a. Mission Schools

After the Emancipation, throughout the North and
the states bordering the South many'people who were luke-
warm toward the Negro and education became interested and
began to wofk with great zeal. Men and women who were not
fighﬁing in the war started schools for the freedmen. Churches
began to raise funds and enlist workers. Toward the close of
the war, by an act of Congress, the governﬁent established a
Freedmen's Bureau to look after the freed Negroes. The

government help, the interest of individuals, and the zeal of



the church all combined 1ln one movement to provide education
for the four and one half million Negroes as quickly as pos-
sible in order that they might become full citizens. '+

The Freedmen's Bureau set about establishing
schools and lending assistance to schools already established.
When the Bureau was abandoned by the Federallgovernment in
1870, it had expended fifteen million dollars of federal
funds and helped start meny Negro schools in cooperation
. with some Church Boards. 72 |

In 1865 graduates of several northern schools were
brought together by the Americen Missionary Association to
serve as teachers ln schools in the state of Georgia. Along
with the American Missionary Association many of the Boards
of the churches supported the mission schools in the South.
The Board of Education of the Methodist Episcopal Church
established and helped to maintain a number of excellent
schools. Some very important colleges were established by
the Baptist Church. The Presbyterians have been responsible
for several schools in the South, as well as the oldest col-
lege for Negroes in the country, Lincoln University, is Ches-
ter County, Pennsylvania., This school was first begun in
1854 as Ashmun Institute, '©

These mission schools were a potent force in bring-
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ing the newly freed Negro in touch with the civilization of
which he was to be a part. These mission schools have edu-
cated teachers and leaders of the race and set the standards
for the public schools and colleges among Negroes. Many of
these early schools were discontinued because of financial
and other difficulties, yet others have become private
schools and colleges. Some have been absorbed into the reg-
ular school system as the states and counties began to put

tax money into Negro education.74

b. The Public School.

The mission school served a real need until public
education came upon the scene., The public school gave the
freedman confidence in his ability to ledrn. The public
school system did not progress rapidly at its beginning, but
has made great strides in the last twenty years, and has in
these later years included all people.75

The South had made some progress in public educa-
tion before the Civil War, but its facilities were scattered
and very meager compared with the public school system in
the North. The South felt that education was the responsi-
bility of the family rather than the state, and that public
schools were charity institutions. In the states of North
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and South Carolina and Loulsians, free schools were called

rauper schools. 76

In 1868 the reconstruction government began to

make changes in the school system. ILegislation was proposed
to extend the public school system in the South. A few of
the white legislators who were not used to publlc services
felt that the new taxes would ruin them. When the proposal
was made that the public schools and colleges be opened to
all, regardless of race, it was greatly opposed by the South.
After South Carolina College opened its registration to Negroes
and also invited Negroes as professors, the registration of
the whites dropped off until the school became an all Negro
school, now called the State College for Negroes. This |
question of admitting Negroes to schools and colleges brought
. violent opposition from the states of Alabama, Louisiana, and
Mississippi. 77

| ‘There was a law in Louisiana which permitted Negroes
to attend the public schools along with the whites, but the
Negroes were not expected to send theilr children to the white
school. Besides many Negroes did not favor mixed schools any
more than the white people. In South Carolina a Negro dele-
gation protested against mixed schools at the constitutional
convention. In Alabama, white democrats and Negro republicans
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got together and defeated legislation which would permit

mixed schools in that state. 78

During the period of the Civil War and just after
it, practically all of the state constitutions required that
money should be spent for public education without discrimina-
tion between races. At that time the Negroes got a fair
share of the public funds for education, and schools for
Negroes were established in large numbers. These schools
were on the same level as the white schools. The Negro
teachers were put on a regular salary similiar to the white

teacherse 19

These new public schools caused taxes to increase
and the public began to propose the cutting of funds for
Negro schools, This it felt was the correct thing to do
because the Negro paid very little in taxes, and the white
politician felt that it was outrageous for one race to be
taxed for the education for another. Others said the freed
Negro did not need the same quality of education as the
whites. On the other hand a great many Southern whites
claimed the education of Negroes was a farce,

The question of public education for Negroses
caused the politicians to use race hate and lower taxes as
thelr slogans for election. In the years between 1890 and
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1910 the funds for Negro education decreased considerably;
many of the Negro schools were closed. Some southern states
adopted legislation to limit the funds for Negro public edu-

cation.so

¢. Philanthropic Foundations

When Negro pub;ic education began to lose its
state support, philanthrople foundations were established to
aid the Negro in his plight. Funds were created by such
people as Rockefeller, Rosenwald, Carnegie, Slater, Peabody,
Jeanes, Stokes, DuPont, and Duke for the Negro who had been
neglaéted by the-southern states. These foundatlons have
had a great influence in developing schools and providing

funds for Negroes to continue their education.8!

d. Colleges

The first Negro colleges equivalent to the early
white colleges were established largely under church con-
trol. In 1940 the United States offlice of education re-
ported that there were one hundred and eight Negro Colleges
in the Unlted States; thirty-one of these were state colleges,
six were digtrict or municipal, fourteen were private, and
fifty-seven were church coileges.az Few of the Negro col-
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leges have become sufficiently standardized to receive the
highest accreditation of their regional accrediting agency.
Of eighty-eight institutions in eleven states reported by
the Southern Association of Colleges and Secondary Schools
in 1938, only nineteen, or twenty-two percent, had been
given class A rating, slthough twenty-four others had been
given class B. rating.83

Despite many handlcaps, there are more than one
hundred Negro colleges in the United States and the contri-
butions of Negro graduates to every fleld of life in the
United States give evidence that Negro achievement will be
higher as educational opportunities are made more available.

Ceftainly the schools of higher education of the
Presbyterian Church in the U.S.A. have by thelr existence
helped to equalize the educational opportunlties for Negroes
in the South with those for whites. For as long as inequal-
ities of educational facllities exist in any of the states,
there wlll remain a need for the church supported institu-

tion.

2. Selected Leaders

The schools of higher education for Negroes of the
Presbyterian Church in the U.S.A, have made significant
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contributions to the life of the United States as indicated
by the lives and work of some of the graduates from these
schools. It would be difficult to trace the lives of the
majority of the students of these schools who have unobtru-
sively taken their places in their local communities as
teachers, homemekers, tradesmen, farmers, clergymen, and
missionaries. The record of their lives does not reach the
printed pages but their influence for good in the life of
America is notable and ié not to be discounted in any esti-
mate of the worth of the education they received in the
schools of the Church. There sre, however, several persons
whose lives are ouistanding, whbse training in Presbyterian
schools of higher education has definitely influenced the

direction and effectiveness of their careers.,
ae. Mr. Theodore DelLany

There is the story of Theodore Delany, a not-so-
apt student but one who is making his mark in his community.
Recently the superintendent of schools in Hancock County,
Tennessee, visited the president of Swift Memorial Junior
College. He came with words of commendetion for Delany, a
graduate of the institution. DeLany started teaching in the
backwoods in a one room school. This school building was
one of the worst. The teacher: soon persuaded the pupils
and their parents to remodel the bullding and clear away

the surrounding timber. He started a library and made a
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playground, organized Bible classes, a cholr and a young
peoples league. lir. DelLany became more than a teacher, he
was a friend to hls neighbors and through his efforts his
neighbors were given a new vision. The county superintendent
was interested to‘know what it was at Swift Junior College
that had inspired this young teascher: In spite of his dif-
ficulty with books, beLany had applied himself at the school
for he had a purpose before him. DeLany dedicated himself

to his purpose after hearing a sermon at the school, the
theme of which was "Blessed is he who has found his work, who
prepares and dedicates himseif." So earnest was this young
man that before he finished school he was an Elder in St.
Mark's Presbyterien Church in Rogersville. He began work at
the rural school in a fine Christian spirit and with the tools
Swift Junior College had given him in his training in rural
education, he was able to do "his work" and pass on to others

what he had received at college.e4
be Mrs. Pearl Headd.

Another outstanding Negro leader is Mrs. Pearl
Headd, an alumna of Mary Holmes Junlor College. In 1928 Mrs.
Headd entered Mary Holmes as a shy girl whose confidence weas
won by her teachers. A lasting impression had been made up-

on her mind by a typing teacher who insisted on careful
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practice and by her Bible teacher'who often said, "It is
importent to do things right." Mrs. Headd graduatéd as a
second honor student and firsﬁ in the}teacher training group.85
In her first year as a rural teacher she realized
the needs and saw the conditions in schools taught by un-
trained teachers. After further training at Mary Holmes and
Rust College, she was given a position as principal of a
demonstration school. This led her into supervisory work.
In one county lMrs. Headd had thirty-two schools with thirty-
three teachers. Mrs. Headd was a Jeannes Supervisor of Clay
County, Tennesseg}in which Mary Holmes is located. Her work
ﬁas to train rural teachsers in practical home arts and in the
methods of teaching them. In the entire county of Clay,
Tenﬁessee, only one of the teachers was a high school grad-
uate., Today there is a difference in this county. At least
seventy~five percent of the teachers have had treining at
Mary Holmes Junior College, and for that reason the standafds
in rural education are being raised. Mrs. Headd's leadership
is largely responsible for this gradual and important change.
Todey Mrs. Headd is going asbout her work with the samslzeal
but always looking forward to higher standards and better

equipment for the Negro schools under her supervision.86
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ce Mr. Leland Cozart

Leland Cozart, now president of Barber Scotia
College is himself a graduate of Presbyterian schools, f%£§t,
Mary Potter High School, then, Johnson C. Smith University.

Barber Scotia is now a four-year college and
President Cozart continues to emphasize the belief, "That
the big business of bullding Christian character is the most
important things in the world, we feel, and we are glad to
have the opportunity to take part in 1t."87 Mr. Cozart has
studied at Columbia Universlity and Harvard Universlity. He
was principal of Washington High School in Raleigh, North
Carolina?for four years and for another four years was
Executiﬁe Secretary of the North Carolina Teschers Associa-
tion. BSince 1932 Mr. Cozart has been an executive at Barber
Scotia College and served during that decade in which the
school finally developed into an accredited college, but has

been president only since 1939358
de Mrs. Mary McLeod Bethune

Probably the most distinguished graduate of Barber
Scotla is Mary Mcleod Bethune. She had to walk five miles
to the Presbyterian school in Maryville, Tennessee, and at
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fifteen years as she worked in the field she prayed, "0 God,
please let me win the scholarship to Scotla, I've earned it,
Lord. I need it terribly. I'll use it, if I get 1t, to help

my people. Please, dear Lord. Oh, pleasel“gg |
Mrs. Bethune won the scholarship and went to Scotia.

She became a teacher. Several yearé later with vision and
an indomitable spirit she established & school of her own
with only $1.65, a borrowed cottage, and six pupils. The
school was called the Daytona Normal and Industrial Institute
for Negro Girls.

In 1923 the school was taken under the auspices of
the Board of Education for Negroes of the Methodist Church,
and Cookman Institute mérged with it. Henceforth the name
was Bethune~Cookman College, at Daytong Bhanhﬁ;?i&rida.go

Mrs. Bethune l1s a famous woman with half a dozen
honorary degrees, wiﬁner of the Spingarn Award, founder of
and president of a college, president of one reéional and
two national women's associations. In 1945 she became one
of the Negro consultants at the first meeting of the United
Nations Organization. She is listed by Ida Tarbell as "One
of the Fifty Greatest Women in American History."al On the
occasion of the seventy-fifth anniversary of the founding of

Barber Scotia College, Mrs. Bethune paid tribute to the
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nineteen hundred women who had graduated from the school and
lauded the inspiration, vision and consecrsation which had
come to the students who were privileged to study at the
school. "Think of the multitude 'of girls who were groping
in darkness and ignorance until somebody had compassion and
turned them this way . « « deciding to build an institution

where women would be taught head, hand, and‘heart."92
e., Mr, Edward R. Dudley.

Another leader of note 1s thirty-nine year old
Edward R. Dudley. He was educated at Johnson C. Smith Uni-
versity and later at St. John's University School of Law and
Howard Unlversity. He served as assistant attorney general
for New York State, special counsel for the National Associa-
tion for the Advancement of Colored People, and legal counsel
to the govérnor of the Virgin lslands. Prior to March 1949
all United States Ambassadors to foreign countries were white
but since that date Mr. Dudley has served-as ambassador to
Liberia., Mr. Dudley 1is a statesman whose higﬁer education
began in an institution of the Presbyterian Church in the

U.5.4,93
f. The Rev. James H. Robinson.

An outstanding churchman is James H. Robinson who
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graduated from Lincoln University in 1935. His education
was made possible by the financial help of Miss F, Lorraine
Miller, a Presbyterian laywoman.94

Robinson graduated from Union Theological Seminary
in 1938, and in his senlor year was offered the leadership
of a church in a community where white residents were fast
giving place to Negroes. Through his efforts, the Rev.
Robinson opened the church in May 1938 and has since orga=~
nized a community ceﬁter which has an extensive program in-
cluding recreation, nursery school, day-care center for work-
ing mothers, and a psychiatric c¢linic. The Rev. Robinson is
one of the founders of the Sydenham Interracial Hospital and
a member of the Board of National Missions of the Presbyterian
Church in the U.S.A. He received his Doctor of Humane Letters

degree from Lincoln University in 1948, He is the author of
the book, Road Without Turning, an autobiography.g5

In his autoblography, Dr. Robinson describes his
life from his birth in a shack in & southern shanty-town to
the present time when he holds a place of distinguished and

influential Christian leadership. Le was recently voted one

of the ten most popular and useful leaders in Harlem.?6

3. Summary.

The system of education for Negroes in the United
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States began with mission schools that provided elementary
education. When the public education system was introduced
the church school discontinued the elementary grades. The
church maintained secondary education for Negroes until such
time as publlic education invaded that field. The first col-
ieges were church=-supported institutions. 1In the fleld of
higher education there are not enough government supported
schools to fill the needs of the Negroes seeking a higher
education; therefore, the majority of Negro schools of high-
er education are private or church-supported institutions.

( The Presbyterisn Church in the U.S.A. through its
schools of higher education for Negroes has made a very
worthy contribution to the life of the United States. This
fact is made evident by the brief record of achievement of
a selected group of graduates from the schools of this de=-

nomination.

C. Present Trends

The higher education of the Negro in the United
States has been influenced by trends which are peculliar to
the race, namely the Negro migration in the United States
and segregation. Negro education has been influenced also
by trends which affected education in general, such as the
growing emphasis on accreditation and the growing predomi=-
nance of the secular over the relliglous emphasis in school

curricula.,
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1., Migration to the North.

The movement of large numbers of Negroes from the
rural areas to urban areas began during the late nineties
and the first decade of the twentieth century. Many Negroes
would.no longer endure the humiliation‘of conditions in the
South and moved to the North. They eontihued to come North
steadily until the period between 1916 and 1918 when some
cities received increases in Negro population of from ten
percent to three hundred percent.

These migrants definitely increased existing prob-
lems of race tension and brought ne problems of adjustment
and assimilation. Southern Negroes with southern manners,
habits and traditions, mostly from rural districts, now be-
came part of the Northern urban,community.98

The Negro came North,beoause of economic eonditions

as well as for educational and émotional reasons. The South

was paying wages to the Negroes which ranged from seventy-

five cents per day on the farm to $ 1.75 per day in ¢iby: jobssic ..

The boll weevil had been destroying crops,‘ruining thousands
of farms and putting thousands of Negroes out of work. There
was a lack of capital to carry the Negro worker through the

period of poor crops and over the normal intervals between
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planting and harvesting. This was largely_responsible for
an increase in Negro unemployment. School facilities for
Negro children were poor and the appropriations for Negro
education wére.very small. The approoriation for education
in some states was $10.32 for each white child and $2.89 for
each Negro child, showing a wide discrepancy.99

The wer drew workers into military service. This
created a great demand for labor. New industries were opened;
others were extended to meet the demands of the war; greater
opportunities for the Negroes were provided. The North of-
fered better living accommodatlons, although below standard

for city dwellers. These were a vast improvement over most

of the plantation cabins and the frame dwellings of the

South. There were no segregated schools in the North, and
the Negro children were offered identlcal school privileges
with the whites.00

Other causes for the Negro's leéving the South
weres lack of protectlon from mob violence, injustice in
courts, inferior transportation facilltles, deorivation of
'the right to vote, rough-handed and unfair competition of
poor whites, persecution by law enforcement officers, and
persecution by the press.101

. . . . - .

99. Horace Mann Bond: Education of tlie Negro in the Ameri-
can Soclal Order, p. 215.
100. Buel G. Gallagher: American Caste and the Negro College,

p. 179.
101. Ibid.



-65-

In 1916 hard-pressed industries in the East im-
ported Negroes from Georgila and Florida. Negroes wrote
back to their families and friends reporting the high wages
and good treatment. This caused more people to come North.
‘The officials of southern ihdustries made speclal pleas to
the Negroes to return to the South and tried to encourage
them by offering to them free transportation back home.
This plea di1d not impress the Negrdes. Very few have re-
turned to the South, even in response to the insistent invi—v
tations and offers of transportation and better home condi-
tions made by the southern states which were in need of
laborers.102

The result 6f the mlgration to urban areas in the
North and South was a striking redistrilbution of the Negro
population. The Presbyterian Church met this new situation
with the organization'of a Department of City and Industrial
Work. This department established churchés, neignborhood’
houses, and Sunday Schools in the North. In the South the
Department of Work for Colored People established day schools,
parishes, and comnunity centers. The tension caused by the
shift in population served only to increase the trend dn,
segregation. In the South especlally the need for church-.

supported schools of higher education continued as public

funds were withheld or only inadequately supplied.

102. Brawley, A Short Histdéry of°the American Negro, p. 185.



2. Segregation.

With the overthrow of the Reconstruction govern-
ments in the South from 1865 to 1875, the freed Negroes lost
their franchise, and many other rights which the whites
chose to retract by legislation. The whites were resolved
to keep the races completely separate. Laws were enacted
against intermarriage of the races; Jim Crow laws separated
Negroes and whites in trains, in depots, and on_wharves. |
The Supreme Court outlawed the Civil Rights Act of 1875. By
1885 most Southern states had laws requiring separate schools.
The new state conslitutions firmly established segregation.
The expense of maintaining a double system of schools and
other public institutions was high but not too high for the
advocates of white supremacy.lo3

The idea that the Negro 1s innately inferior to
the white in iﬁtellectual capacity was held by the advocates
of white supremacy and this idea was reflected in the inequal
distribution of funds to the schools for Negroes and for
whites. Although improvement has been made, the attitude of
the publlic toward the education of Negroes is still too
generally unfavorable. These attitudes are expressed in
State laws, policies of public administrations, and the
press. The financial support of Negro public schools in the

L 4 . L * L] L 4

103. Journal of Negro Educetion, April 1933, p. 1l21.



-7

South is more inadequate than the support of schools for
whites. In 1935-1936, Negroes in seventeen states and in
the District of Columbia were forced by law to attend sepa-
rate schools. Segregation in the school system makes pos-
sible discrimination in the provision of school facilities,
so that Negroes have poorer schools than whites in the same
commnity. Negroes have little or no voice in the adminis-
tration of school funds, and:do not have an opportunity for
election to school boards which regulate the policies of the
schools. The faculty members of the separate schools are
not paid equal salaries. Negro teachers on lower salaries
find it difficult to pursue further study on limited fin&lces}04
"Tn 1935-36 the current expenditures per white pupil in ten
southern states averaged $37.87, while each.expenditure per
Négro pupil averaged 3313.09.“105

There is a trend toward equalization of facilities.
In Kentucky those interested in education for Negroes made a
study of the existing legislation and the educationsl needs
of the Negroes in that state. These educators with the
cooperation of the Kentucky Negro Educational Association,
and the Kentucky Educational Association and the State
éuthorities were able to secure passage of a school code of

marked improvement.106
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In two states, Kansas and Arizona, only separate
education on the elementary level is mandatory but several
communities have separate schools on the secondary level.

In such large cities as Gary and Indianapolis,
Indiana, where separate high schools have been established,
the schools that have been eonstructed for Negroes' use were
modern and adequate in almost every detail.

Although the trend is toward equalizing facilities
gegregation Pemains and in recent years was lncreased
as white students have engaged in strikes to prevent
Negro students from attending schools open tc all and
as white parents have kept their children away from - .. !
school in the effort to force the authorities Bo set
aside separate facilities for Negro pupils.
Thus the trend is not so much towards non-segregation but
towards equalization of facilities for Negro and white stu- =
dents. Where communities change, school districts are, at
times, the cause of segregated schools. There is little
effort placed on non-segregatdén when a large group of Negroes

have come into a community.

3. Emphasis on Accreditation.

In 1935 @ report showed about one hundred and twenty
Negro institutions of which twenty-five percent were publicly
supported by twenty‘sqpthern states and border states includ-
ing the District of Coldmbia. There are sixteen colleges

107. J.H. Franklin, From Slavery to Freedom, p. 537



and universities fully accredited and twenty-two others
placed in class B by their respective regional accrediting
assocliations, and one university has been approved by the

Assoclation of American Universit.ies.108

In 1945 there was a total of one hundred and eight
schools of higher education among Negroes, Fifteen state
colleges, two municipal colleges, six private colleges, and
thirty-eight church colleges, making a total of sixty-one
colleges and universities. In this report it also stated
that there was one state professional school for Negroes,
four private, and two church professional schools. There
were listed also nine teachers colleges operéted by the
state, three of them operated by the district or municipal-
ity. There were three caurch operated Normal Schools and
one privately operated Normal School. The state operaﬂed
twenty-four junior colleges, and one junior college is
operated by a district or municipality; three are operated
by private individuals and fourteen by the church.lOg

In 1938, of eighty-eight Negro institutiohs in e-
leven states reported by the Southern Association ovaolleges

and Secondary Schools twenty-two per cent had class A ratings

and twenty-three per cent had class B ratings. As time goes on

108. United States Office of Education Bulletin, Educational
Directory Bulletin No. 1, 1946, p. 3.
109. Ipia.
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each Negro school and college is striving to increase 1ts
rating and standards to meet the demand and the need of the

community and the world.llo

4. Religious to Secular.

There are many factors which have caused the Church
to lose ground in higher education. Beslde the broadening
area of the state control of education, there has beeﬁ
growth in the size of the schools of higherfeducation with
respect to plant and curriculum and in all this the religious
emphasis has been reduced. The new importance of vocational
and of scientific courses has overshadowed the "liberal arts”
courses which are concerned with education for "living%%lFor
funds needed to support the expanded curriculum, the Church
has had to go outside of its normal group of supporters.
These supporters gain representatlon on the trustee boards
and soon outnumber the Church representetives. Befére long
the policies of the school are no longer that of the Church.
The Church has lacked the funds needed to support its insti-
tutions and the schools have often been forced to turn to
outsiders. This process is at work in many schools in the
United States today. Many colleges are severing their ties
with the Church. If the trend continues, in a few years

] 3 L] - . L]

110. McKinney, op. cit., p. 25.
111. Cf. Howard Lowry, The Mind's Adventure, chapter 3.
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the Church will have retired from the field of higher edu-
cation as it already has from primary and secondary educa-
tion,iké a large measure.llz

At present, higher education in the United States
does not encourage the development of the religious life of
its students. In a series of faculty consultations on re-
ligion in higher education in 1945-46, it was indicated that
in many institutions the majdrity of the faculty was either
hostile to or indifferent toward religion.ll3 |

Educators are concerned about this trend toward
secularisﬁ in higher education. A report published in 1945
under the title of "General Education in a Free Society", by
a committee at Harvard University holds that "the supreme
need of Americen education is for a unifying purpose and

idea.”ll4

Religion as such is not named in the report to
be the solution, but religion might well be that unifying
purpose for all education.

If it is desirous to have more Christianity in
higher educatilon, there must be more college teachers who
look upon thelr professlion as & Christiean vocation. The
teacher of scilence who is Christizn will see to it that his
students learn that wisdom is more than knowledge. If our
civilization is to be saved from catastrophe the spiritual

. . (3 . *

112, Ibid., p. 46 ff.
113. Ibid., p. 60.
114. Ibid., p. 51.
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consciousness of each individusal must be strengthened and
improved. This consclousness can be developed in colleges

and universities with Christlian teachers.115

D. 1Issues arising fnam.these,trendé as

related to the Presbyterian Colleges.

The trends in Negro life, namely the migration
from the rural to urban centers, and the problem of segre-
gation have given rise to issﬁes which are influencing the
policies of the Presbyterian Church with respect to its
schools of higher education for Negroes, The trends toward
accreditation and secularization have given rise to other
issues which the Presbyterian Church must also face in

dealing with its schools of higher education for Negroes.

1. The issues arising from migration

Are the Prasﬁyterian.Colleges strategically
located? Are the Presbyterian Colleges still needed?

' Vhen the Negro in the rural South found thaf he
was unable to earn a living wage and was unsble to get an
adequate educatlion, he began to migrate both to the North
and to the cities of the South. This increasé in Negro
population in the citles called fér educational facilities.

. . - L4 - .

115, Kirtley F. Mather: "Christian Higher Education",
Christian Century . : -



The Presbyterian Church, one among several denominations,
had established schools to provide an education for
Negroes in the cities of the South.

As conditions and demands changed, the schools have
adjusted to meet the growing nmeed for students by enlarging
their facilities and changing their curricula, but with
the increase in students and the modern inventions and
discoveries, many mbrerchanges must be made. The schools
and the Board of Christian Education will have to re-examine
the entire program to find out if it is meeting the need today.
Along with these changes the Board of Christian Education
will have to re-evaluate its program to find out if it is
really meeting the demands of the particular community
each school is serving.

The Negro has also migrated to the North and the
West, but so far this has not affected the Presbyterian
Colleges. In the North and West most states have non-
segregated school systems where all may obtain an education
up through college. The Presbyterian Cﬁurch has not felt
the need to expand its program in the North because of
this factor. If migration of the Negro to the North
increases, the Presbyterian Church may be called upon to
meet the needs and provide educational opportunities for
Negroes either by permitting them to go to their now

established colleges or by establishing new ones.
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When the 1950 U.S. census "break downs" are
released, the Negro population shift therein indiéated should
be considéred by the'Presbyterian Church. The adequacy of
the church's educational service to Negroes must be viewed
in the light of the distribution of the Negro populace.

Increased migration msy create problems and give
rise to ségregation in new areas @p the country. If this be
the case, provision will have to be made fior the outcast
group.

If the majority of the Negroes remain in the South
it seems that the Presbyterian schools arekstrategically
situated to meet the need of the increase in migration from

the rural to the urban areas.,

2. Issues arising from the problem of segregatiom.
Is the Presbyterian Board of Christian Educéﬁibh W
aware of the danger of the segregated college? Are
Presbyterian colleges aware of and trying to meet the
psychological factors involved in both non-segregated and
segregated society and also the problems arising in the
transition from one to the other % |
From this study and recent reports of the Presbyterian
Board of Christian Education and the Board of National Missions,
it seems that the Presbyterian Church ds aware of the danger

of the segregated college.
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Only one of the six schools studied 1lsg located

in the North. The other fivelare located in the South
where the sbateé have laws preventing Negro and white
students from studying in the same institution. The
Northern Negro College, Lincoln;Uhiversity,vhas‘this
statement in its bulletin:

The University, through the years, has maintelned

the purpose of the founders, that of giving the

advantages of Christian Education to colored youth

of the male sex. At the same time it has maintained

policy of making no distinction as to race or creed

in admitting students.l16

The colleges have cooperated with the Board of

Christian Education in setting up conferences and institutes
inviting Negro and white studehts to study, live and eat
together for several weeks at a time In order that each-
may gain an insight into the other race. Such a school
‘was set up at Jobnson C. Smith University by the Board
in the summer of 1950. Aboub 200 Negroes and whites worked,
played and studled together for a two week perliod. The
group was not assembled primarily to discuss race but ‘to
learn sbout deﬂand}the things of the Kingdom, regardless
of race. White teachers téught Negro and white students.
Negro teachers taught white and Negro students. Those who
participated testified to the richness of the experience.

L] [ ] v . . L

116, Lincoln Uhivers;ty Bulletin, 1949-1950, p. 9



Other institutes were conducted and more are to
be conducted in 1951, Not only were these institutes
organized but the church has been promoting summer conferences
and encouraging Negro churches and college students to
attend each year.

From thesé institutes and conferences it has
been shown that Negro and white students can get along
together. The question arises; Has the church realized
the real import of these results? Has the Board taken
any steps to put into practice ifs findings from the
conferences and institutes? _

The 1948 General Assembly established a committee
on Racial and Cultural Relations which met at Lincoln
University for three years. This committee invited Negroes
- and whites from all over the country to attend.  These
"meetings were well attended by both races and felt to be
worth while. The results and findings of the three years
work are now in the process of being compiled. These
findings are expected to be published some time in 1951.
The committee recommendstions must be considered and
#esulting problems faced. For example, 1f the recommendations
sre for nén-segregated schools and society, will the
church take p:actical steps to eliminate segregation?

The Presbyterian Church will prove its awaréness

of the daﬁger“of the segreéated college and may better
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meet the psychological factors involved in both a non-
segregated and a segregated society and educational program,
by putting into practice the recommendations made by the

conmittee that made the study.

3, Issues arising from the trend toward accreditation -

How do Presbyterian colleges rate in relation to
the totalvpicturé of Negro college education? How do they
rate in relaﬁion to college education in genefai? Is the
Presbyterian Ghurch aware of this trend? Is 1t Qiliing
to work for even higher accreditation? o

Of all the Negro colleges.inyﬁhe United States,
only 19 % have a Class A reting. The Presbyterian
colleges maintain a higher rating than do other Negro
schools of_highér education. All three Presbyterisn Negro
senior colleges are accredited by the regional association
end the district associstion. Barber. Scotis College is
accredited as a four year Class A college by the Southern
Association of Colleges and Secondary Schools, Johnson C.
Smith University is accredited as a four year Cléss A
college by the Southern Assoclation of Colleges and
Secondary Schools, American Council of Education, end the
American Medical Association, Lincoln'University is
approved by the Céllegerand Upi%ersity Council of the



-78=

Stete of Pennsylvenia, the American Medical Association,
and since December 1, 1922 as a fully accrgdited four year
seniorrcoliege by the Middle States Assoclation of Colleges
and Secondary Schools.117
The colleges and the Board of Christian Education
have,showh their awareness of the trends in higher educsation
by the standards which these colleges have reached. The
éoileges snd the Board of Christian Education will really
prove that they are aware of the continued trends if they
continue t§ meet the required standards for the colleges,
The Board of Nationsl Missions and the junior
colleges indicate that they are aware of the trend toward .
accredition and are taking steps in that direction.
_ Harbison Junior College, Irmo, South Carolinsa;
Mary Hodmes Junior Gollege, West Point, Mississippi; and
Swift Memorisl Junior College, Rogersville, Tennesses,
show from their‘histories as cited in Chapter III that‘
they are working steadily to railse 118¢heir proféssional
level to meet the required standards for junior colleges.
This is being done through curricula and library improvément
" and also by the faculty in personal improvement in
advanced sﬁudies.
The Presbyterian Board of Christian Education has

shown its'awareness*ﬁin the past, of the trends in accreditation

117. Lincoln University Bulletin, 1949-1950, p.21
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by the standards reached by its senlor colleges and by
the efforts being made by 1its Jjunior colleges. If the
Presbyterian Church is really aware of the trends and
issues in education, it will strive to have its Negro
colleges reach the ssme high standards as its colleges

for white students.

4, 1Issues arising from the trend toward secularization,

Is the Presbyterian Board of Christian Educstion
aware of the threat of secularization and does it heve:
eny positive approach to meet it? Are the Presbyterian
Negro colleges malntaining their!original purpose of
providing higher education in a Christisn framework;
by curricula, faculty, and student activities? 1Is there
an adequate Integration of the academic and tﬂe religious
emphasis?

,The Board of Christian Education has shown its
awareness of the threat to its religious emphasils ih
higher education by its efforts to stem the rising tide
of secularization in 1ts institutions by the positive
approach of encouraging the increase of religious activities
and study. On the college campuses there are college
pastors, Bible study and prayer groups, Westminster Fellowships

(a religibus youth orgenization of the Presbyterian Cﬁurdh),_

all working to make Christ felt by as méﬁy as possibie.



The policy of the Board through its Department
of Educational and Medicsl Work states that:

Workers in evefy station, whatever their specific
the botal miselomery progean of the Board. 1o -
ry program o e ‘Board.

The Presbyterian colleges show an awareness of
the trend toward secularization by ithe curricule. In the
three senior colleges studied, they each have a department
of religious education and courses in, religion are required
for graduation. These courses are in Bible, philosophy
of religion, religion and psychology, Christian leadership,
worship, method and material, and the church.

The question must be considered, are these courses
offered because of the founders® purpose or are they offered
to meet the need of today? The schools are established to
train Christian workers to spread the Gospel of Jesus Christ
wherever needed. The Bulletins examlned state the colleges!
objectives to be that of Christian training, The colleges are
aware of the trends toward secularizétion as shown by the
demand for college pastors and leaders of youth who
are consecrated men and women. The colleges alsoc show an
awareness by their accepting and'promoting the progréms of
the church's youthyorganizations on their cgmpuses.

Aithough the church and coilege are going hand in

] - - L 2 L] L]

119. Presbyterian Church in U.S.A., General Assembly
- Minutes, May, 1950, p. 21 ,
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hand in promoting religious activities on each campus,

the problem still remasins as to thelr meeting the need

of preventing secularization in education. If the church

is aware of the trend toward secularization, it will see
the need to put into practice the teachings of Jesus Christ
as well as to teach Bible and courses in'religion, The
Tact remains that an awareness of the threat of seculari-
zation calls forth every effort to combat it with the prac-
tice of true Christ-likeness, ﬁhe,curriculé, the faculty,

and the students must be Christ-centered.

E, Summary

ihis chapter has consldered the trends and issues
in Presbyterian Negro higher education. TIhe present
trends in Negro higher education are related to the migra-
tion of the Negro from the rural areas to the cities,
This migration led to segregation which posed a great
problem for the Negfo in all areas of his life, One of
the major problems was that of segregation in education.

Emphasis on accreditation has forced changes

to be made in educational systems, Therefore, great con-
sideration must be taken in regard to the Presbyterian
Negro schools in order that they may meel the same aca-
demic standards as all other colleges.

The Negro schools studied began as Christian schools

organized by Christian leaders and the church. The present
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trend is towards secularism in our eduéational set up.
Therefore, it is evident that the church must do something
definite to keep 1ts schools Christian, There is a great
danger that our Christian colleges are failing into the
pattern of the secular, Thls 1s a great challenge that
faces the church today. This chapter has attempted to
consider the challenge to the Negro Presbyterian colleges
and the church. Can the church meet this challenge?

And will the Presbyterian Church not only meet the |
challenge presented but also do something definite about it
in order to keep the school on the correct academic and

spirituel stendards for today?



SUMMARY AND CONCLUSION

This thesis has been a study of Negro higher
education of the Presbyterian Church in the U,S.A. Itlas
traced the historical development and considered the éurrent
lssues, as related to the colleges of the Presbyterian
Church in the U,S.A.

Histories of general education, histories of the
Négro, reports from the Board of National Missions of the
Presbyterian Church in the U.S,A., reports from the Board
of Christian Education of the same church, and bulletins
and catalogues from the six Negro colleges of the Presby-
terian Church were consulted in this study.

The second chapter gave an historical survey of
general Negro educstion and the problems, soclal, political
and econoﬁic, which deﬁenmined its development from the
Colonial period to the period of Reconstruction.k It also
attempted to present the origin and growth of the Presby—
terian educational program for the Negro.

The third chapter presented the history of the
8ix Presbyterian Negro schools of higher education studied
in this thesis. A4 study included the three juhior colleges:
Harbison Junior College, Irmo, South Carolina; Mary Holmes
Junior College, WestVPoinﬁ, Missippl; and Swift Memorial

Junior College, Rogersville, Tennessee, "The three senior

-83%-
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colleges studied were: Barber Scotla College, Concord,
North Carolina; Johnson C, Smith University, Charlotte,
North Carolina; and Lincoln University, Chester County,
Pennsylvania, -

The study of these schools has revealed that the
Presbyterién Church in the U,8.A. has at all times empha-
sized a trained Christian Negro leadership, and in this
effort, the schools of higher education have made signi-
ficant contributions to the life of the United States of
America,

The fourth chapter has presented the historical
factors and current trends in the Negro higher education
and the resulting lssues as related to the Presbyterian

Church in the U,S8.,4. and its continuing program. A study

was méde of the development of the mission schools, public
schools and the colleges, Outstanding graduates were
selected and a short review of their lives was given to
point up some of the contributions being made by graduates
of the Presbyterian schools of higher education,

Finally, the study presents certain current
trends and their issues in Negro higher education. The
trends considered are migration, segregation, accreditation

and secularization,

The increase in migration gives rise to the pro-

blem of the need for thé location of colleges, Therefore

the Presbyteriagn Church should re-examine its cbllege
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locations periodically to ascertain whether they are still
strateglcally located and meeting the present need,

Segregation gives rise to the problem of sepa-
rate schools, The Presbyterian Church should, therefore,
re-éxamine and re-evaluate 1ts policies in the light of
its Christian principles to see whether or not they are
aware of the danger before them in segregation. The church
should re-examine its program to see 1f segregation in its
schools can be ended and what would be.involved in this
step.

' The trend toward accreditation gives rise to

the problem of the rating of the colleges and the stand-
ing of the church schools with other schools of highervedu-
catlon., The Presbyterian Church should re-examine the
curricula of its colleges, their facilities and the quali-
Tfications of their faculties so that the Negro schools: of
higher education will be recognized by the accrediting
assoclations and be on a par with the non-segregated ac-
credited institutions of higher education.

The trend toward secularization gives rise to
the problem of the future role of religion in education.
The Presbyterian Church should re-examine and also re-
evaluate the curricula of its colleges to see whether they
are truly Christian, The church should be aware that the
faculty and the student religious activities of each college
should provide a positive answer to thethreatened secular-

ization of the church college., Thus the Presbyterian
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Church must be conscious of the problem and also be willing
to take steps to counteract the increase in secularization
and make its colleges fulfil their original purpnose,

| The challenge of this situation faces the church
today. Can the Presbyterian Church in the U,S.,A. meet this
challenge with a constructive program for its colleges?

Will Negro higher education continue to be handicappéd Ey
segregation? Or will the church begin to integrate its pro-
gram for Negfo and white students and instltutions? Those
concerned with Negro higher education look forward to the
1951 Report of the Committee on Racial and Cultural Relations
to be presented to the church for its recommendations, This
report will no doubt lead to some definite suggestions to
guide the church in its future program as i1t seeks to forward

its work in the field of Negro higher education.
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