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i £ COMPARISCHN OF THE ROMAN CATHOLIC AND SELECTED
Ed ' - 'PROTESTANT ORIENTATIONS TOWARD RELIGION
IN ELEMENTARY EDUCATION IN AMERICA

INTRODUCTION
A. The Subject

1. The Subject Stated and Explained

The relation of religion to educetion within the

context of American culture has been & real concern

gince shortly after the Revolutlonery War. The problem
of relationship has reoccurred through the years in meny

forms and guises. Recently, however, it has assumed "new
: 1 :
aspects and a new and insistent urgency." There are

significent signs that 1t is becoming a crucial concern
2
in American education.

Serious questlons are being asked concerning the
significance of the widespread religious indifference

3

throughout & netlon founded on religlous principles,

. . . . - .

1. williem C. Bower, Church and State in Education, The
University of (Chicago Fress, Illinois, 1944, p. 1iii.

2. Ibid.

3. ¢f. William X. Dunn, @hal Heppened to Religious
Education?, The John Hopkins Fress, Baltimore, 1958.
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America 1s a nation whose departments of c¢civil govern-
ment traditionelly follow religious practices, whose
courts pirsistently have held it to be "a Christian
nation", and yet in publicly supported education,
educators have been reticent concerning the religious
factor in our culture and the teaching of religion has
been almost eliminated.

Religious leaders of all faiths recognize the
omission of the religlous element as & serious defect in
American education. Therefore, it follows that they
should deem it expedient to formulate theories in rela-
tion to religion and education in order to work toward
finding a solution to the dilemme in which American

Christianity finds iteself with respect to education.

2. The Subject Justified

The form and content of education must always be
conditioned by the educator's view concerning the proper
end of man. It is neither the arts nor the sclences but
religion which 1t able to say what this end should be.
The most lmportant element 1n any educational system is
ite religious element, for whether the system expressly
includes or excludes the teaching of religion or

. . . . e .

1. ¢f. wWilliem W. Sweet, Religion in Colonlal America,
Charles Scribner's Sons, New York, 1942, Chapter 1.




relligious ideas, its effect will be determined by what-
ever answer to the religious question is implied.

The Church, therefore, concerns itself with the
force or forces working upon its members and adherents,
molding and influencing them in all aspects of develop-
ment.

Today American educatlion is undergoing a top-to-toe
reappralisal. The uneasiness over schools that had
been mounting during the past war period has erupted,
and an aroused American people are belate%ly demanding
1o know what has happened to its schools.

The IMethodist Church, in & recent publication

"...the increasing interest in and

exprescsed concern for
...meansty which...pupils mey have opportunity to become
aware of the basic ilmportence of religion in Americen

2
culture."

The Church is making Jjudgments and asking ques-
tions particularly concerning the education of its own
children. One key question 1s in essence: Are the
public schoole, organized and operated as state socialized

agencies of educstion, able to afford thelr pupils a

complete end effective education? Answers to this ques-

Q

tion and other pertinent ones current in public discussion

- - o ® ° .

America, March 21, 1859, p. 5.

2. Church and Public School Relatlons, Genersal Board of
Education of the Methodist Church, Tennessee, June,
1958.
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glve evidence of a need to investigate the statements
setting forth the position of the verious Churches in
relation to the public schools and in relation to thelir
concern for the education of the children of its

families.

3. The Subject Delimited

It is recognized that such an undertaking involves
a wide range of complex lssueg and groups. The necessity
for limiting the scope of this consideration is evident.
Since Protgstants and Cathollics constitute by far the two
most influéntial religious groups in contemporary
American life,l the limitetione of this study begin here.
O0f the more than two hundred Protestant denominations,
most Frotestante are concentrated in & few of them. The
major denominations, in relation to size, are the Episgo-
palian, Baptist, Lutheran, Methodist and Presbyterian.
Withih these major Protestant classificatlons further
limitations have been made.

In February 1960 a study document, "Relation of

" was prepared by the

Religion to FPublic Educatlion,
Committee on Religion and Public Education of the National
Council of Churches of Christ in the U. 8. A. This

. . » . - .

1. wWalter R. Clyde, Interpreting Frotestantlsm to
Catholics, Westminster Press, Fhiladelphia, 19592, p. 11.
2. Ibid.




council representing a membershipc of more than thirty

denominetions raised a number of profound and broad
1
zens to face. In this

Hl

guestions for Chricstian cit
council there are individual church bodies within the
five major denominstlons which have made official state-
mente on the relation of religion and education. The
Methodist Church and the United FPresbyterian Church in
the U. 8. A. are two such church groups who have made
official pronouncementz and, therefore, have been in-
cluded in this consideration. In addition the writer

has chosen the United FPresbyterian Church in an effort

to understend better the position of her own church.

e Of all the various Chrictian denominations only
four Frotestant Churches still try to implement the
treditional claim of the Christian Church to control
elementary education.2 The Lutheran Synodical Conference
(Missouri Synod) is the only major Frotestant Church with
a system of parochial schoole. This Synod "throughout
ite history has been most active and most consistent in
the establishment and meintenance of the Lutheran ele-
mentary school" and, therefore, hes been selected as the

. - . . . .

1. International Journal of Religious Education, April, 1960.

2. Edwin Rian, Christienity and Americen Educztlion, The
Naylor Compeny, san intonio, Texas, 1949, p. 202 If.

%, Welter H. Beck, Lutheran Elementary Schoole in the
United States, Concordis Publishing House, St. Louis,
Missouri, 1959, p. iii.
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third group for consideration within the Protestant
denominations.

The problem of tracing the thinking of Catholiclsm
is somewhat simplified in comparison to Frotestentism.
The close-knit organization of the Catholic Church under
the leadership of ite Bilshops makes it possible to gather
an overall view of the trend of Catholic opinion from the
proclamation of these leaders.

This study has been limited further to a consid-.
eration of elementery education. These yearc are the
formative ones, not only for children, but also for
future policies that will affect education to the univer-
sity level.

e

It is thersfore the purgose of thls thesis 1o
discover and compare wheat these separately organized
church bodies have set forth as proposals which they feel
constitute the best solution to the problem of effectively

releting religion and elementary educetlion in the compli-

cated structure that is the Americen culture.
B. The #ethod of Frocedure

The first chepter will set forth the Roman
Catholic position toward religilon in elementery education

in America. It will coneider the nature of religion by

defining it and evaluating it in relation to life and
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to education. Then the nature of elementaery educeation

: | &s seen by Roman Catholicism will be presented.
- Finally the implications these outlooks have upon their
attitudes toward the role of elementary education will
be given.

Chapter two will be devoted to a consideration
of the position of Frotestant Christianity toward re-
ligion in elementary education in America. The approaches
of three churches, the Methodist, the dlssouri Synod
Lutheren, and the United Presbyterian Church in the U. S. A.,
will be analyzed in turn. Involved in each will be a con-
sideration of their idea of the nature of religion and the
nature of educatlon and the resultant attitude toward
elementary educetion. On this baszis, domlnant emphases as
a group may be dlscovered.

Finally chapﬁer three will bring together the
‘‘‘‘‘‘ varying philosophical viewpoints, the contrasting
approaches to the educational task, and the divergent
attitudes toward public elementary education to give the
picture of a comparison of the Roman Catholic and Fro-
testant orientations toward religilon in elementary educa-

tion in America.

C. The Sources of the Study

For primary sources books and publicatlions were

sought that were, or contained, authoritative statements




of the church group concerned. Sources for information
on Romen Catholiciem used were those which were marked

with the "nihil obstat® end ¥

imprimatur", the official
Catholic declarations that a ook or pemphlet is free of
doctrinel or moreal error.

Secondary resources consisted of reports,
articles, pamphlets and books of a philosophical or

historical nature dealing with the problems of Church

and State, and religion and education.
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CHAPTER T

HE ROMAN CATHOLICG FOSITION TOWARD RELIGION
IN ELEMENTARY EDUCATION IN AMERICA

A, Introduction

Roman Catholics are firmly determined to make
adequeate provision for what they openly profess as their
motto: M“Catholic education in Catholic schools for all
the Catholic youth."l This chapter will seek to present
the factors and underlying motivations based on & con-
ception of religion and education that result in the
particular orientation of Romen Catholiclsm toward re-
ligion in elementary educstion. A further consideration
,,,,, will be made concerning their attitude toward the role
of elementary education as seen in the relationships be-~
tween public education and the church~sponsored or
private educational sgysten.

In detall the nature of religion will involve its

function in relation to life and itse value in relation to

education. The nature of education will include a

1. Encyclicel of Poge Pilus XI, Christian Education of
Youth, The America Fress, New York, 1958, p. 27.

1
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consideration of the right to educate, the subject and
environment of education, the end and object of educa-
tion, and the provisions Tor educating. The third
section will deal with the attitudes of Roman Catholiclem
toward the role of elementary education. From these con-
siderations will arise the basic teliefs and conceptions
thet undergird the Romen Catholic position toward religion

in elementary education in aAmerica.
B. The Nature of Religion

1. The Definition of Religion

Religion, in & broad seﬁse, iz that which men hold
as ultimate or supreme in life. For the Cetholic, the
supernatural is the cornerstone. A percsonal God, whose
existence is proved by humean reason, 1ls this ultimate or
supreme in life. He is an absolute, eternal, transcen-
dent, and triune Being. He is the First Cause, who has
created men, upon whom man is dependent and to whog,
therefore, man has certzin duties and obligations. These
duties and obligetions are worked out iIn the forms of
religion called sacraments. It derives 1its validity from

L . . - . »

1. Samuel W. Barnum, Romenism As It Is: 4An Exposition of
the Roman Catholic System, Louls Lloyd and Company,
Chicago, Illinois, 1879, p. 39.

2. Wm. J. MecGucken, Catholic Educstion, The American Press,
1956, p. 3.




the authority of reason, tradition, and revelation as
exprescsed Dby the Ghurch.l

‘The nature of religion is such that 1t can be
learned in much the same way as one learns a language.
There are certaln essential truths, such as the being of
God, the revelstion of the divine will in the Bible, the
voice of conscience, and a future life, that are the bed-
rock of religion and must be taught systematically.
"Acquaintance with the object of belief and an awareness
of one's motives for belief are the ordinary prerequisites
for firm assent."2
2. The Function of Religion in Relation to Life

Religion is the central concern of human exictence.
It answers the questlons: What ls man? What ls his chief
end? From where did he come? VWhere is he going? These
answers give a Catholic his purpose in life: "to learn
to live in such a way as to prepare himself for an im-
mortal supernstural destiny."  As the key to Catholic
religion is the supernatural, so it is also the key to
Catholic practice and attitude toward 1life.

The Church holde that she ie divinely commissioned
by Christ to carry on His work, to do what He did. "I

. . - . - .

1. Barnum, op. cit., p. 46.

2. Neil G. McCluskey, Cetholic Viewpolnt on Education,
Hanover House, Garden City, New York, 1859, p. 90.

3, McCluskey, op. cit., p. 70O.




am come that you may have 1life, that you may have it
more sbundantly." The Church continues that work,
bringing this supernatural life to men who have not
yet recelved 11, surrounding it with safeguards that
it may not be lost, restoring_ it once more to those
who perversely cast 1t aside.-
The Catholic does not renounce the activities of this life
and stunt his netural faculties. Rather he develops and
perfecte them by coordinating them with the supernatural.
In this way he emnobles what is merely natural in life
and secures for 1t new strength in the material and tem-
poral order as well ag in the gpirituzl and eternal.
Fhilosophy and sclence glve only partial answers to the

world riddle. Religion is needed to secure a complete

view of life.

3. The Value of Religion in Relation to Education

If religion supplies man with the purpose for
living and the motivatlon to prepare himself for attalining
"an eternal objective which transcends this world,"2
then religion must be the Qstarting point and escence of
true education." Religion must permeate &ll Catholic
educetion just as, ideally, it impregnzates all of
Catholic life and living. There can be no true educstion
thaet 1e not wholly directed to man's last end and since

McGucken, op. cit.,p. 15.
McCluskey, op. cit., . Tl.
Ibid.

Wi



God hes revealed Himeself to us in the person of His Son,
who alone is "the way, the truth and the lite," there can
be no ldeally perfect educatlon which ie not Ghr?stian
education. Without God, the Catholic maintains.there is
no ultimate purpose in education. For education deals
with the formation of the whole man, body and soul, in-
tellect and will.2 Therefore the Catholic would hold that
any character-training or educational program that leaves
God, and the Catholic conception of‘God, especlelly, out

of consideration would be not merely inadequate but utterly
false.
C. The Nature of Educatlion
1. The Division of Rights in Education - Who Has the Right
to Educate?

The process of educstlon is essentlially a social
activity involving the three socletles into which men 1is
born. These socletles, distinct, yet harmoniously com-
bined by God, are the family, the state, and the church.

The first two belong to the neatural order; the third, the

Z
o~

Church, to the supernestural order,

- . . . - *

1. McGucken, op. cit., pp. 6, 7.

2. Ibid., p. &, citing T. Corcoran, S. J., Private Notes,
Dublin, n.d.

3. MeCluekey, op. cit., p. 8C.
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a. Education Belongs to the’Church
First of all, education belongs pre-eminently to
the Church because of the express mission and supreme

authority given her by her Divine Founder to "teach ye
1

all nations...to observe all thinge...". Secondly, the

Church by virtue of her nature, “nurtufes and educates

souls in the dévine life of grace with her sacraments and

her doctrine." Lastly, since education is necescarily

related to man's ultimate destiny, it must also conform

to the dictates of the divine law, of which the Church 1is

infallible guardian, interpreter and teacher.3
b. The Righte of Parents

The- family receives directly from the Creaﬁor the

right to educate the offepring. This right precedes any

right of the stete and 1s inviolable by any power on
earth. In the words of Leo XIII, "the father's power is
of such a nature that it cannot be destroyed or absorbed
by the state; for it has the sanme origin as human life
itself. ™ Further, the rights of the parents are pro-

tected by the Church.

1. Ivid., p. 89.

2. Encyclical of Pope Piue XI, Christlen Education of
Youth, The american Prese, New York, 1958, p. 5.

3. John Laux, 4 Complete History of the Catholic Church
t0 the Present Day, Benziger Brothers, New York, 1940,
p. 17.

4, Cited by Pope Pilus XI, Christisn Education of Youth,
American Fress, New York, 1958, p. 40.

5. McCluskey, op. cit., p. 81.
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However, this parentsl right to educate is not
an absolute and despotic one, but as Fope Fius XI de-
clares, "is dependent on the natural and divine law, and
thereforé subject to the authority and jurisdiction of
the Church."l

c. The Rights of the State

Thé purpose of the state 1is tg help promote the
common welfare in the temporal order. Family rights take
priority over state rights. Yet, at the same time, the
state has certain rights in the field of education,
emanating from its purpose. The Catholic understanding
of state rights has been clearly stated by Fope Fius XI
who declared,

...the state can exact, and take measures to
secure, that all its citizens have the necessary
knowledge of their civic and political duties, and a
certain degree of physical, intellectual and moral
culture, which, considering the conditions of our
times, 1ls really necessary for the common good.

The ideal is thet the righte of these three
gocleties work in harmony for the benefit of the educand.
The right of the Church which 1ls supernatural, does not
armihilate the right of parents =nd the state, "but

elevates the natural and perfects 1it, each affording

mutual aid to the other," and completes it.

. Loc., c¢lt., p. 13.

McCluskey, op. cit., p. 81.
Loc. cit., p. 14.
O

. Ibid., pp. oOf.



2. The Subject and Environment of Education

The subject of Catholic education is man "whole
and entire, soul united to body in unity of nature.“l
Man is fellen frdm his original state, but is redeemed
by Christ and restored to the supernatural condition of
adopted son of God, yet still bearing the effects of
original sin. Therefore the evil in man must be rooted
out and "“the mind must be enlightened and the will
strengthened by supernatural truth and with the assist-

2
ance of grace."

By environment is meent &ll those conditions which
surround the child during the period of his formation. To
obtain perfect education this combination of circumstances

,

muet be in accord with the alm proposed.

The Christian family is the first natural and

necessary element in this environment. A home that is

well-ordered and well-disciplined and where & clear and

w

constent good example is set, will have & more effective
and lasting impact on the Christian education of the child.
The Church is the educational environment most

intimately and harmoniously assoclated with the Christian

family. It embraces the sacraments which are the

1. Ibid. pp. 18f.

2. James Burns and B. Kohlbremner, 4 History of Catholic
Education in the United £tates, Benzliger Brothers,

~ New York, 1937, p. 19.

3. Supra. p. 3.
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"divinely efficaclous means of grace' and the sacred
1
ritual which is instructive by nature.

Since the family ie unequal to the task of
providing a complete education with treining in the arts
and scilences for the advantage and prosperity of the
state, it was necessary to create a soclal insiitution -
the school. The school then, by its very nature, is an
institution "subsid;ary and complémentary to the family
and to the Church."

The final ares of education 1t the world. The
influences of books, movies, radio, and the theatre are
equally occasions for good or for evil, In whatever
environment the child is, 1t is necessary to remove
occasions for evil and to provide occasionszfor good 1in
all his recreations and social intercourse./

3. The End and Object of Educetion

| The end of education is to form Christ Himeelf
in those regenerated by baptism, thus perfecting the true
Christian. He is "the supernatursl men who thinks,
Judges, and acts ... consistently in &accordance with
right reason illumined by ... the example and teaching

1. McCluskey, op. cit., p. 91.
2. Fope PFius XI, op. cit., p. 24.
3. McGucken, op. cit., pp. 17f.
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1
of Christ." A true Christisn will also be the best of

citizens, fulfilling his responeibility for the prosperity
of all.2
4, The Provislons for Educating

a. The Religious School

slthough it ies commonly believed that in & plural-
istic society such as America's, the interests of all
groups are best served through public education for all,
Roman Catholics feel a strong compulsion to reject this
position. Underlying the assumptlon the public school can
lay & foundation for character 1s & theory of religion and
religious commitment which denies the supernatural and is,
therefore, incompatible with the Catholic understanding of

3
these thinge as stated above. In the language of the U. 8.

Supreme Court, "“the child is not the mere creature of the
state" and "those who nurture him and direct his destiny
heve the right coupled with the high duty, to recognlze
and prepare him for additional duties.“4

Catholic perents are not satisfied that the present
system of state-supported public schools can adequately
prepare thelr children for additional dutles and obliga-
tione thet transcend the realm of Caesar, and 0 have
built theilr own schools.

- - e . . .

. Pope Fiue XI, op. cit., p. 31.

. McCluskey, op. cit., p. 81.

Supre. pp. 2rT.

Cited by McCluskey, op. cit., p. 40.

VUi
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Therefore the Church hes established schools so that her
children may acquire the supreme integrating principle of
supernatural wisdom in ordering the knowledge, skills,
and attitudes they are to learn.

b. The FPlace of the Religious School in American
Elementary Education

The privately sponcsored, religiously oriented
schools are the oldest schools in the nation.l A recent
U.2. Office of Education publicztion stated that the non-
public schools of the netion have played "an enormous role

in transmitting our cultural heritege and enriching it"

end heve exerted "a tremendous influence in fashloning the
2]

American way of life." The role of the religlous school
is establishedﬂpoth in the past and in the present.

It ie félt by Romen Catholiclsm that the greatest
interests of cultural freedom are preserved by preventing
a government monopoly of education. Rather then beiﬁg
"undemocratic" and "un-aimerican", the Church claims that
in engaging in the struggle to preserve ite own educationsl
system, it ig resisting "“the trend towerd a state monocoly,"
and is leading the fight for "democratic freedom of educa-
tion.™

. . . . - .

1. Cf. Francis X. Curran, The Church and The gchools,
Loyola University FPress, Chicago, 1954.

2. 'The State and Nonpublic Schools, " misc. no. 28, U.S.
Government Printing Office, Washington, D.C., 1958,
p. 1, cited by McCluskey, op. cit., p. 42.

%, "The Place of the Frivate and Church-related Schools in
American Education, " American Hierarchy, Catholic Mind,
February, 1956.
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The aim of the Catholic elementary school
ie to provide the child wlth those experiences
which are calculated to develop in him such
knowledge, appreclation and habite as will yield
a character equal to the contingencies of funda-
mental Christlen living in Americen democratic
soclety.

D. The Romun Catholic Attitudes Toward The
Role of Elementary Education
1. The Place of Iublic Education in the Scheme

Roman Catholicism has accepted the idez that by
its very nature the public school is completely seculsr
and hence incompetent to deal with religious eduoation.2
The means for presérving religlous peace and freedon
through secularization has beconme a method of propagating
& particular dogmetic faith, namely, natureslistic
numaniem. HMHoral sanctlone then which are limited to the
secular order and are not related to traditionsl religious
velues necessarily limit character education in the public
eschools to the purely secular order.

In a Catholic analysis, the public school is not
really neutrsl as it claime in its position toward
religion, In reality it facilitates @ naturallist religion
of democracy in which the supreme and ultimete alm of life

» - - . e .

1. George Johnson, Netional Catholic Educatlional Associ-
ation Bulletin, XXII, Nov. 1925, pcp. 458f, cited by
Wm. McGucken, op. cit., p. 18.

2. John Redden and Francis A. Ryan, 4 Catholic Fhilosoghy
of Education, The Bruce Fubliehing Company, kilwaukee,
1955, p. 170.
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is the perfection of the temporal social order. The
primary goal, then, of sublic school education is to
produce good citizens. Hence, only the child from &

gsecularict home can feel perfectly at home in the public

e

gchool.

2. The Principles.of Civil Order

In the area of education we find a place where a
wnole complexity of rights and duties meets. FParents have
the right and duty to educate their children according to
the dictates of their conscience. The Church hag the
divinely conferred right to require 1ts adherents to send
their childreﬁ to gchools run under its auspices. The
state, in turn, has a right to require parents provide
thelr children with instruction so they wlll become
literate, respoﬁsible, and useful citizens. However,’the
state also requires a tax to provide a treasury for the
support of a public system of education. Since the
educatlional basls of such schools 1s contrary to the
principles of Romen Catholiclsm, Cetholic parents cen not
be satisfled with this provision. Hence, they have sought
to establish a system of education thet 1s compatible with
their ideels. This has necegsitated their being forced to
meke a double payment for the education of thelr children.

1. Wm. McGucken, The Jesuits and Education, The Bruce
Publishing Company, New York, 1932, pp. TOff.
2. McCluskey, op. cit., p. 167.

o

2
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3. Claime for Support of the Church-Sponsored Educetlonal
System

Distributive Jjustice regulres, in the eyes of
Catholics, that financial &zid be gi#en from the state to
all education.l Their claim to support is basically a
gquestion of civil rights.

The principle of child welfare has been applied to
this crucilal claim because 1t too concerns civil rights.

"Gatholics do not look upon the claim to share in general

welfare benefits - including education itself - asz a raid.
2

on the public treasury..."

As citizens these parents
have the right to agitecte by legal means in order to
lighten the burden of peying twice for their children's
education in schoole of their choice.
It ies their belief that there is no historical support
Tor the absolute separation of church and state. In
accord with the Firet Amendment federal or state aid
for church-relested education_is not a violation of
church and ctate separation!

The American courts have consistently upheld the
rignts of parente to share in the state's general welfare
benefits at least in regerd to transportation, non-
religious text books, and health services. A4 legitimate
fundamental liberty is thwarted when the family right to
educate is interfered with by any civlil authority, and

.

. Pope Fius XI, op. cit., p. 27.
. McCluskey, op. cit., p. 177.
Ibid., Chapter 7.

Ibid., p. 181

EEACUN Vo
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until they succeed in achieving full financial support
for Catholic schools, they will not have felt they have
done enough for the defense of their schools and for

1
securing laws thet will do them Jucstice.

E. Summary

We see from thics study that certain inescapable
postulates are behind the firmly held position of Romen
Catholicism in regard to religion in elementary educstion.
The nature of religion is such that it 1g the crux of
human exicstence. It ig indispenseble for right living here
and for eternsl life hereafter and therefore is an essen-
tial part of educztion. Cathollice give a supernatural
dimension to life and education which alone makes both
complete.

Education belongs to the Church, the family, and
the state, though in different ways. Each must work in
harmony according to their respective natures. The fact
of the mission of the church gives her pre-eminence in the
field of education. The rights of family and of the state
regarding the liberty to pursue & knowledge of sclence and
culture are in complete harmony with the work of the
Church. The supernatural order and the naiursl order are

completely compeatible.

1. Pope 7ius XI, op. cit., p. 27.
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Every theory of education ninges on the precise
an, becauce of the scars of original sin,

M
is 1in need of the redeeming and restoring work of Christ.

nature of man.

The whole educational work of the Church then is to re-
store the sons of &dam to their high position as children
Therefore, the environment of education includes

of God.
piritual, intellect-

all conditions and circumstences which surround the child,
and Christian education necessarily takes in the whole
R

sggregete of human life, physical and
uel and moral, individual, domestic, and social, not to

reduce the natural, but to elevate and perfect it, in
accordénce with the exemple and teaching of Christ.

Hence,

Only the proper atmosphere and training based on
the Catholic philosophy of religlon and theory of educa-

tion cen secure the Catholic goal in education.

Romen Cathollicism hes established its own system of

Catholi-

Their existence is traditionelly in accord with
American history and in agreement with the Americen educa-
- Indeed,

schools.

tional idezl of producing good citizens
cism sees no contflict between the two ideals of dedicated

citizenry and religious alleglance.
a reversal of American tradition to assume

It is
that Catholice have a primary alleglance to state schools.,
The state school is founded on a secularistic basls meking

it the instrument of those who make an interpretation of

the school's responsibility the production of good
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citizens. The rights of the Church and of the Catholic
family meke 1t necessary that the teaching and organiza-
tion of the schocl be regulated by Catholic Spirit, under
the direction of the Church. In this way religion is not
a "trimming", but in truth the very foundetion end crown
of youth's entire training.

As concelved by Roman Catholicism, 1te educational
syetem le en integral part of the cemocratic freedom to
educate. 1t, therefore, deserves acceptance and acknowl—
edgement as such, and consequently is entitled to receive

a Jjust share in the finenclal zid granted by the state Tor

schools,
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CHAPTER II

THE POSITIONS OF SELECTED FROTESTANT GROUES
TOWARD RELIGION IN ELEMENTARY EDUCATION IN AMERICA

A. Introduction

Frotestantism with 1ts many denominations does
not have a hlerarchy through which policles are passed
down to the individuel churches. Nor is there one
"spokesman" who is endowed with the authority to establish
%he positiéns 1o which those of the Protestant faith must
adhere., However, there are denominational organizations
and councils through which a denonmination within Protestant
Christlanity may make official pronouncements for its own
particular church group. It 1s only by studylng each group
separately that we can begin to make any statements about
the orlentation toward religion in elementary education
within Protestantism in America.

The purpose of chapter two 1ls to ilnvestigate the
attitude toward religion in elementary education expressed
by three particular Protestant denominations, selected on

1
the basis explained in the initial introduction. Thus it

l. BSupra. pp. 1x-xi.
18
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may be possible to discover baslc convictions and concerns
held in common by these churches comprising Protestantism.
It is written into the nature of things that some
force is always at work, bringing togetherness out
of separateness apnd unity out of contentions. God
has willed it so.

The investigation of this orientation toward
religion in elementary education will include a considera-
tion of the nature of religlion, how it functions in rela-
tion to life, its value in relation to education, and the
particular church's viewpoint toward elementary education.
Finally the attitude toward the role of elementary educa-
tion, public and private, will be considered. The general

implications of the conceptions of religion and education

will be summarized at the end.
B. The Methodist Approach

1. The Nature of Religion
a&. The Definition of Religion

Religion is "the response of a person's whole
- 2
being to God in Christ."  This response of the whole

person to God 1ls many sided and has a complex nature.

1. William Clayton Bower and Percy Roy Haywerd, Frotes-
tantism Faces Its Educatlonal Task Together, C. C.
Nelson Publishing Company, aAppleton, Wisconsin, 1950,
P. ix.

2. Educational Principles in the Curriculum, General
Board of Education, The Methodist Church, Nashville,

1952, p. 5.
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It is understending God as revealed in Christ;

it is loving God in response to God's love offered
to us in Christ; it is affirming God's will as
exemplified in Christ; it is doing God's will by
the power given us through Christ; it is the
development, through a 1life of faith, love, and
service, of a character like Christ.

These aspects of religion include interpretation, appre-
cliation, purpose, action, fellowship, and growth.
b. The Function of Religion in Relation to Life
In Methodism a fundamental fact about man is "the
interrelatedness of body, mind, and spirit in his totél
2 .
nature". He is made "for life on esrth, for fellowship
with Géd, end for life eternal'.  The natural and soclal
sciences cannot settle the central issue about man's
nature. The Christian faith affirms that man cannot
understand himself apart from his relatlionship to God.
He can find the true meaning of his existence only
in that relationship, even as he ls an inhabitant
of earth; ... he can achleve victory over the pro-
found evils of his life and fulfill God's purpases
for him only through the power of God's grace.
Methodist theology thus focuses attention on man and his
situation. Religilon functloning at its best involves the
acceptance of values with the intention of seeking the
realization of such values in the activities of everyday
life.
. Ibid.
2. Foundations of Christian Teaching in Methodist Churches,
General Board of Education, The Methodist Church, Nash-
ville, 1960, p. 21. '

. Ibid.
Ibid.

e
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¢. The Value of Religion in Relation to Education

The interpretation of the nature of religion mﬁst
define the objectives of education. 4s the church goes
about its task of teaching, it must aim at the commitment
of the whole self - heart, mind, soul and strength - to
the whole will of God. Such complete and comprehensive
commitment is the only way to the integration of the
Christian's life in a completely worthy cause.l Since the
Christian religion ls more than a momentary response, the
Christian must "continuously examine, clarify, and expand
his beliefs, ..; deepen his love toward God and fellow men,
... and strengthen his Christian purposes ... Education,
therefore, is "a lifelong adventure of living and learning
... (continuing) ever t0 press on toward the fulfillment
of (the) high calling through Christ."2
2. The Nature of Education

a. The Right to Educate

iThe relationship between the church and the home
in education must e one of sympathy and cooperation.
Each should understand and give support to the other,

though the ultimate responsibility of general education

1. Ibid., p. 5.
o. Tbid., p. O.
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1 .
rests upon parents. However, in religious education,

the influence of the family may lead away from Christian
standards and loyalties; therefore, it 1ls necessary for
the church to go beyond its committed home-church constit-
uency in an effort to win every family to Christ.2

b. The Subject and Environment of Education

The subject of education is the child of God.
The doctrine of the priesthood of all belilevers reguires
an informed and educated laity as well as clergy.3 There-
fore, education centers in individual persons, with
particular emphasis upon "what they may become as God's
life flows in their lives, and what they msy do for the
world as God's 1life flows through them into the life of
the worlc't."zJr Education, general or Christian, is possible
because ofawhat God has done and continues to do. It is
based on his action ip creatlion, the relatlonship he
sustains with the world, and the nature of the persons he
has created. Man can know God in his ongoing life exper-
iences. He can learn because God made him "“free, intel-
ligent, and capable of change and of self directed
development".

3 . . . . .

. Francis J. McConnell, The Essentials of Methodism, The

Methodist Book Concern, New York, 1916, p. 64.

Ibid., p. 79.

Foundations of Christlian Teaching in Methodist Churches,
. 15,

. %ducational Principles in the Curriculum, p. 15.

Foundations of Christian Teaching in Methodist Churches,

p. 31.

M up
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c. The End and Object of Education
Through education the church seeks to help persons
become aware of God's seeking love as shown espe-
clially in Jesus Christ and to respond in faith
end love to the end that they may develop self-
understanding, self-acceptance, and self-fulfill-
ment under God; increasingly identify themselves
as sons of God and members of the Christian
community; live as Christian disciples in all
relations in human societiy; and abide in the
Christian hope.
Man is sinful and in need of repentance and saving grace.
His true basic needs are met only in the good news of
God's redemptive love and his purpose Tor the world.
Secular education participates in part of the task, but
Christian education must supply the principles that are
not "out of harmony with or contradictory to the Christian
_ 2
interpretation of reality and humen life".  Thus its

general objective is mature Christian living.

3, Attitude Toward Public Elementary Education

&. The Place of the rublic School

The Board of Education of The Hethodist Church
believes in the public school system. It recognizes that
the public school performs an enormously lmportant
function in the development of the national life of
Admerica. Its vital role is in edudating children to

. . . . - .

1. Ibid.
2. Education Principles in the Curriculum, p. 5.
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"become worthy, competent members of society, informed by
the best of American culture, and spiritually sensitive
in developing their God-given capacities".l

b. Separation of Church and State

To the Methodist separation of Church and State is
an "institutional invention designed to safeguard religious
freédom“.2 In order to perform this function the individ-
ual's religilous convictlons are treated as a private end
personal matter. Religious institutions are unigue in that
they are considered to be "in the state but not gggég 1t".
The Church and State operate independently. "Neither
contributes direct financial support to the other, so that
deprivation of support may not be used as an instrument of
coercionh. Yet, though the roles of each are separate,
Church ahd State have always been mutually helpful in the
exchange of protection and services that do not Involve
the church usurping the functions or status of the State,
or that do not favor one religion above others or discrim-
inate against religion by depriving it of a share in public

5
benefits.

1. Church and Public School Relations, General Board of
Education of the Methodist Church, Nashville, June, 1958,
p. 1.

2. Dean M. Kelley, "Separation of Church and State", Re-

search Consultation on Church and State, The Board of

Social and Economic Relations of the lMethodist Church,

1958-1960, p. B2.

Ibid.

Ibid. :

Ibid., p. B4.

U W



c. Religion in the Public School Curriculum
The Methodist Church pledges itself to support
the increasing interest in and serious study of legal
means by which public school pupils may have the oppor-
tunlty to become aware of the basic importance of religion
in American culture.
We are concerned that the education of our children
include recognition of the reality stated by the
Supreme Court that we are a religious people whose
institutions presuppose & Supreme Being, and that
this be done honestly, iympathetically, and without
sectarian divisiveness.
Even though the Metnodist Church strongly acknowledges its
primary role in the teaching of religion, 1t believes
equally that the public schools have a responsibility with
respect to the religious foundations of our national
culture. The school, it asserts, can do a great deal by
acknowledging that ethical and moral values have their

basls and sanction in God, and by affirming that religion

has been and is an essential factor in our cultural
2
heritage.

d. The Relation Between Public and Perochial
Education

The Methodist Church, in affirming 1ts faith and
loyalty to publlc education, does not deny the primary

. . . . - -

l. Church and rublic School Relations, General Board of
Education of the Methodist Church, Nashville, Tennessee,
June 1958, p. 3.

2. William H. Bernhardt, "Religlous Freedom in American
Soclety," Research Consultation on the Church and State,
The Methodist Church, 1260, p. 5f.
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right of parent to choosevthe kind of education that
shall be given their children. It, therefore, maintains
the right of churches or private enterprises to operate,
within proper stan%ards, schools for religious or for
general educstion. However, since the church-sponsored
school is establlished with the conviction that a particular
religion must be the core of education, these schools, no
matter what other functions they heve, are sectarian
institutions, and ae such have no legitimate claim to
2

public funds.

e. Involvement of Church in Fublic School Affairs

It igs the feeling of the Methodist Church that
certain factors, such as the steatus of teachers, over-
crowded and inedequete facillities, and maneuvers 10 resicst
desegregation, and certaln practices involving pressures
from sectarian groups to dilvert public taxes for the
support of schools meintained under sectarian ausplces
combine to "create an atmosphere of threat, fear, end
suspicion".5 Therefore all pastors and members of the
Methodist’Church are called upon to support the public

1. C. 5tanley Lowell, "Separetion and Religion,"
Protesteants and Other Americans United for the
Separation of Church and Stete, Washington, 1957, p. 13.
Ibid. p. 14. ' ‘

Church and Fublic School Relatlons, The Methodist
Church, Nashville, 1953, pp. 1-2.

W
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schools of their communities. The means of support

suggested are as follows:

4,

an

o=

Wl

1. Working through pulpit ministry, the commission on
education, study groupgs, and other appropriate
means to keep alert to matters affecting the publiec
schools.,

2. Encouraging the most gualified people in the
community to be available for membership on school
boerds and committees.

3. Ralsing adequate budgets.

4. Securing the best avallable teachers, facilities,
and curricula.

5. Participating in PTA organizations, citizens
advisory groups, and other agencles seeking school
betterment.

6. Maintaining such relationshipe with local school
boerds and committees that they will know they are
being given strong support in behalf of a better
school program.

Frovislons for Elementary Education
a. The Church School

In the locel church the church school has become

officially recognized and increasingly effective agency
' 2

for carrying forward the educational program. Its

function as expressed by the Methodists is

to cearry the Christlian Gospel to the younger
generation; to gulde and nurture children so as to
make surer thelr reaching a maturity that not only
will be sound and healthful but also devoutly
Christian.”

its unique capacity the church school seeks to lead

Inid., p. 3.

Foundations of Christian Teaching in Methodist Churches,
p. 15.

Guldebook for Workers with Youth, General Board of
Education, The Methodist Church, Nashville, 1955, p. 7.
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persons to commit themselves to Jesus Christ and hie way
of life; thereby, to develop his highest possibilities,
serve his fellowmen, and share in "creating a more
Christiean civilization."l

b. Veekday Religious Education

Methodist are sensitive to the importasnce of
using "through-the-week opportunities" for Christian )
teachiﬁg to supplement the work of the church school.

Further they recognize that more thean half of
America's children are unrelated to church, synagogue, dr
other religious institution and accept a share of responsi-

3

bility for providing religlous education for them. The

plen for outreach involves working with like-minded groups

wherever possible in developing and strengthening a

system of weekday religious education adequate to its

romemmnom

great opportunities.

5. Summary

To the Methodist religion 1s & resgonse to God

that 1s very complex and involves the whole being of an
individual. But in spite of its complexity, religion may

be separated into various aspects such as interpretation,

1. Ibid., o. 25.

2. Churcih and Fublic School Relations, The Methodlst
Church, Nashville, 195Z, p. 4.

' 3. Ibid.

''''' 4, Ibid.
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purpose, fellowship and action or ethics. Yet all of these
aspects make up the composite of religion which alone gives
to man his understanding of the true meaning of life and

its responsibilities and opportunities. This concept of
religion, in turn, determines the nature of educatlon. It
can be deflned as a continuous process of study and leasraing
that leads to an ever deepening fellowship with CGod and a
fuller understanding and response to Him in service to
fellow men.

In the matters of education the rights and responsi-
bilities belong primarily to parents. However, where
religious education is at stake and the femily may be
negligent, the church assumes the right to educate. The
individuel, as God's creature, capable of learning and
reasoning, is the subject of education who must be placed
in an environment where he may become what God has purposed
through his creative powers. The end result will e the
individual's increased awareness of God's love in Jesus
Christ and a deepening response that leads to a well
rounded "self" development. Secular education can only
begin the task. Religious educatlon must supply the
principles for interpreting life and reallity.

Because religion may be dealt with separately in
its various aspects and the task of education can be shared

by Church and State, the Methodist Church believes that the



public school system has & vital function to perform by
pro%iding an education for children that containe the best
of American culture and develops able members of soclety
sensitive to thelr spiritual cepacities. In order to
protect religious freedom, Church and State must remain
separated, but thls separation does not exclude the
rossibllity of the exchange of protection and services
unless the exchange lnvolves jeopardlzing the functions or
status of one of them.

In keeping with 1te concept of the naiture of
religion and without infringing on the primary role of the
Church in the teaching of religlon, the Btate through the
public schools can have an important part in tesching some
aspects of religion by stressing moral and spiritual values
and the religlous factors in our cultural history.

The Church acknowledges the right of churches or
private groups to set up schools under proper standards.
It further acknowledges the right of parents to decide
within these standerds the means by which their children
shall be educated. However, since the primery function of
the church sponsored school is the inculcation of religion,
they are not eﬁtitled to support from public funds without
violating Church and State separation.

In publiic school affairs today there exist certain

factors which have created z threatening and fearful
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atmosphere meking it all the more imperative that church
people support and work for the public schools of thelr
community by all possible legal means.:

The task of educating 1s shared by home, school
and church. The Church has become increasingly aware of
its obligations and potentialities, not only through the
church school, which alone has the responsibility of
commitment, worship, and fellowship, but also through

weekday religlous education which 1s becoming more and more

& valuable supplement to the work of the church school.
C. The Missouri Synod Lutheran Approach

1. The Nature of Religion

a. The Definition of Religion

Religion for the Lutheran is based on a firm
foundation of faith in God who "has reconciled the whole

world unto Himself through the vicarious life and death of
1 |
His Son." Furthermore, religion and life sre a unlt and
2

cannot be divided into secular and spiritual compartments.
What a men belleves concerning God determines his view-

point on life and his baslic social and moral character.

1. Brief Statement of the Doctrinal Position of the
Missouri Synod, Concordia Fublishing House, St. Louls,

W Missouri, 1932, p. 11.

2. Arthur Brumnn, The Church and the Christisn Education of
Children, Concordia, £%. Louls, 1930, p. 2.
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Religion requlires interpretation and is a personal matter
between God and man, involving & living falth based on
1
individual understending and commitment.
b. The PFunction of Religion in Relation to Life
Religion to Lutherans 1s not a factor in life
that can be effectively separsted in various aspects,
compartmentalized and isolated for use by one educational
agency to develop. The religlous objectlives of education
mist provide a sound and workable basls for civiec and
vocational ends as well as spiritual.
The development of personal character through the
inculcation of the Christian faith and its high
personal virtues is the best guarantee of personal
as well as cilvic righteousness, of respect for
authority, of patriotism and loyalty, of high regard
for the stabllity of the home and other soclal
institutions, for the Christian ideal of "a quiet
and peaceable life in all godliness and honesty"
¢c. The Value of Religlon in Relation to Education
The Reformation had an inevitable influence upon
the development of educational principles. The funda-
mental principles of salvation only by faith in Christ,
without the mediation of priest or Church and of the
supreme authority of the Bible meke the individual
accountable for his own salvation. Intelligent

. [ . . . .

1. Brief Statement of the Doctrinel Position of the
Missouri gynod, p. 12.

2. Walter H. Beck, Lutheran Elementary Schools in the
United States, Concordla :uollch ng House, 5t. Louls,
Missouri, 1939, p. 415.




understaending is therefore essential to belief and the

ability to read the Scriptures becomes a 'mecessity for the
1
development of a Christian consciousness snd life™.

Thus it is necessary that as early as possible in life
persons must be educated to read, study, and think.
"Without education the new element of individusl liberty

projected into human society could not have meinteined
2
itselr™.

2. The Nature of Education
a. The Right to Educate
With the same “resistlese energy" as Luther,

Lutherans impress upon "parents, ministers, and civil
3
officers thelr obligation to educate the young".  The
I3

official statement of the Missouri Zynod reads as follows:
"By the law of nature as well ac by divine command parents

are entitled and in duty bound to provide Tor the education
L
of their children'. It is also their right and duty to

"select such schools...as they are convinced will best

|29
-~

promote the welfare of their children®. However, if

Beck, op, cit., ». 5

H. H. Horne, The rhilosophy of Education, p. 153,
guoted in Beck, op. cit., . 5.

Beck, op. eit., p. 7, quoting from one of Luther's
principal educationsl treatises.

Brunn, op. cit., ». 3.

Ibild., p. 4.

*
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- parents neglect thelr duty, the State is "justified in
compelling them by appropriate legislatioﬁ to the discharge
of their duty".l But if the State assumes the right to
educate for aﬁy other reason, it is "an infringement of
the natural rights of parents".2

b. The Subject and Enviroanment of Educetlon

Luther held, as did the Lutheran Church after him,

that "if the kingdom of God is to0 come in power, we must

begin with children and teach them Trom the cradle..."

Therefore the synod heas adopted the resolution that it
keep in constent view the necessity of "the early implanta-
tion of the seed of God's Word at the time4when children
are most receptive to it in their heartsh. Such an
educational program for children must be conducted in an
atmosphere that combines the most worth-while elements of
the modern elementary curriculum and the "vital spirituo-
religious factors, which alone canseffeci a well rounded

personality and stable character®. Thus the ideal of

education 1s the Christian man, fitted through instruction

and discipline to discharge the duties of every relation

of life.

.

Beck, op. cit., p. 232.

Ibid.

Quoted in Beck, op. cit., p. 6.

Beck, op. c¢lt., p. 93.

A. C. Stellhorn, The Meaning of a Lutheran Education,
“““ ’ Concordia Publishing House, ot.Louls, 1925, p. 8.
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c. The End and Object of Education

The primery objective of education is the "inculca-
tion of Christian doctrines and principles of life and

their co-ordinction with the entire curriculum of the
1
school", The Lutheran conception of religion is

expreséed in terms of the total life and of education as

guiding the growth of the whole personality. The two must

1

g0 hand in hand. It is the Lutheran conviction that "a

nation camnot make the right kind of citizens by a godless
2
education and bring in religion afterward". The purpose

of establishing schools 1s to develop a consecrated snd

intelligent man, imbued with the splirit of the Christian

religion. For the fear of the Lord is the beginning of
' 4
wisdom and supreme above all else thaet parades as education.

3. Provieions for Elementary Education

a. The Religious School

It is the policy of the Missouri BSynod to maintain
schools of thelr own rather than to have theilr children go

to public schools. These congregational schools are

considered "the nurseries of the church, from which the

young trees, when they have grown older, are transplanted

. . .

1. Ibid.

2. Beck, op. cit., p. 408,
3. Ibid., p. Z15.

4. Ipia., p. 262.
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1
into the fruit orchard of the Church'. Thus these

schools are considered the foundatioﬁ of the Church - an
agency for ideal Christlan training, & bulwark for Church,
home, and state, and a necessity to preserve true orthodoxy.
If the Church intends to educate 1ts children in spiritual
matters, 1t cen do so only by undertaking also thelr general
education and development. Religlon is not a subject to be .
added to the others, but muét pvervede and permeate all.

Thus the teaching of ali subjects has devolved upon the
Church and made the religious school a vital part of the
program of the church.2 _

b. The Flece of the Religious School in american
Elementery Education

The history of the system of common schools set up
all over the United States reveals the tremendous influence
of the German school system on American public schools,3
but "their influence was even more pronounced upon the
Germén Lutneran schoolé established 1in this country by the
very peogle who helped to set them up abroad". Yet tﬁe
Lutheran system is often looked upon as being "un-imerican®
in concept, undemocratic in principles and objéetives, and‘

5
unworthy of both Church and State. The facts speak to the

. .

Ibid., p. 110.

£tellhorn, op. cit., p. 5.

¢f. E. P. Cubberley, Readlngs in the History of EKducation,
Harper Brothers, New York, 1920.

. Beck, op. cit., p. 97.

Ibid.
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contrary. There 1s a distinctive place for parochial
schools in a democracy.

The integration of the porulace does not demand
absolute uniformity, and the preservetion of the
nation is better guaranteed by a free expression
of high asglretion and endeavors than by their
supressions, as indicated in Supreme Court opinions
upholding the rights and need of such schools...
as long as (parochial educzstion) helps to achieve
the objectives 0of education for the individual as
well as for soclety, it is worthy of public
recognition and approvel...the Lutheran schools
are seeking to meintein a high standard in all
functions and to be outstanding in their specific
a2ims; they fulfill distinctive social needs and
do a type of work which the public-school under
exlesting conditions ceannot do. They consclously
and intelligently attempt to render a valuable
gplritual and sccial service and strive for the
development of high. stendards of 1life in a
democratic soclety.

4. attitude Toward Fublic Elementary Education
a. The Plece of the Fublic School
On one hand the Lutherans believe thaet there can

e no true educstion without religilion and theresfore for
&

thelr own youngsters provide schools founded on thelr

educetional philosoprhy. Yet on the other hand, they fully
recognize the nature and needs of & democratic soclety.
Congecquently they equally acknowledge that we must have

public schools open to all children without regard to creed.

1. Ibida., p. 4le6.
2. S8tellhorn, op. c¢it., p. 29.

2
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-b. Beparation of Church and State

The Missourl Synod has clearly and consistently
applied its understanding of the separation of Church and
State. This separation is to be acknowledged in accordance
with the Word of God, for Christ has said "My kingdom is
not of this world," and, "Render unto Caessr the things
which are Caesar's snd unto God the things that are God's.™

They therefore disapprove of any legislation which tends

toward a confusion of spiritual and seculsr affairs snd

w

endangers religlous liberty. Church and State are
ordinences of @God, but have entirely different sims and one
must not be employed 1n the interests of the other.l

c. Religion in the fublic School Curriculum

Lutherans strongly insist that "public schools in
a democracy based upon the principle of religious freedom
can not and must not teach religion in its schools”.2 The
nature of religion is such that it must be given interpreta-
tion‘and as such is sectarian. Any program of religlous
education, rites, or Bible reading in the public schools is
a violation not only of the principle of separation of
Caurcih and Steate, but also of religious liberty and freedom
of conscience.J - The Missouri Synod, standing for complete

- . . . . .

1. Brief Statement of the Doctrinasl FPosition of the digsouri
Synod, Concordie Fublishing House, St. Louls, 1932, p. 31.

2. Beck, op. cit., p. 349.

3. Ibid., p. 350.
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separation of Church and State, feel that in the matter of
education it is the duty of the Church to provide all the
necessities of spiritusl life. Furthermore, no cihurch
group "“worthy of the name Christien has the right to call
upon the State for assistance in cerrying out the mission
of the Church."l

d. The»Relation Between Public and Perochial
Educetion

Lutheran schoole were not established in the spirit
of oppositlion and hostility to the public schools.2 A8
parochial schools serve the needs of the Church and are a
"oulwark ageinet corruption snd decay", so public elementary
education 1is the safeguard of public institution.j It is
vitally necessary for the State to maintain its schools.
Since the Hissourl Synod recognizes compulsory education
on the part of the State as esgential for the welfare of
the Stete, it 1s not disgruntled because they must also pay
the public school tax. Furthermore, on the question of
public support for parochial schools, the Lutherans
coneistently apply the principle of the separation of Church
and State. "No attempt has ever been mede by Lutheran

5

schools to secure pﬁblic funds . " It has been the

1. Ipid.
2. Ibid., p. 255.
%, Ibid., p. 173.
4. Thid., p. 256.
5. Thbid., p. 411
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consistent position of the Missourli Synod that parochial
educeatlon is solely a function of the Church; therefore
the principle of separation must be mainteined and no
1

public funds may be used for priveate purposes.

e. Involvement of Church in Fublic School Affsirs

As Tar as acknowledging state schools to be an
absolutely necessary political institution for a democratic
socliety and being willing to pay taxes to the State for the
support of public school, the Missouri Synod states "we are
willing to support it in the future as we have done in the

past... M

5. Bummary

For the Lutheran religion and educatlon are
:‘Lnsepar'ablef Neither can exist without the other. Nor
can 1ife itself in ail of its aspects, civie, socizl,
personal, as well as splritual, be understood properly
and fully apart from religious faith. 4 personal, living
faith in Christ es Savior requires that the individual
must know how to read end reason for himself. Without
education the fundamenteal doctrines of religion and
religious liberty could not be maintained.

With the understanding of the nature of religion

and of education such that they form a unit in life, it

1. Ibid.
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necessarily follows that the church would assume a high
degree of responsibility for the generel educztion of
children. The church recognizes the orimary right of
parents 1o see to the education of their children, but it
also maintains the right to exhort parents to remember the
divine command of God and to have their children educated
in thelir own religioﬁs school or to select a school thet
will best promote their child's welfare. The State may
aesume the right to educate only if parents neglect their
obligation. For the State to assume the right to educate
under any other circumstances is a violation of parents'
rights.

The Lutheran educationsl program must be conducted
under circumstances which combine the best of modern
educationsl psychology based on religlous principles to
insure that the individual wlll be thoroughly developed
into & well rounded personality and fit to carry out the
duties of 1life. The end result should be a spiritually
consecrated man whose wisdom begins with the fear of the
Lord and whose 1life 1s imbued with the spirit of the
Christian religion.

Since religion is the foundation of education, the
Lutherans find 1t necessary to provide schools for general
education which are an essentlal part of the Church program.

These schools are in no way considered inferior or divisive
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in nature, but are operated according to the highest
standards and are completely American in concept and
objective.

While Lﬁtherans meinteln their own schools rather
than have thelr children go to public school, they
recognize the necessity of public education. A democratic
soclety serving all creeds requires a system in which no
one creed is given preference. Furthermore it holds to a
very clear distinction between the work of the Church and
that of the State. There must be separstlion between the
two so that there is no confusion of functions or using of
one for the accomplishmente of the aims of the other.

This concept of separation leads to the conviection

that public schools can not teach religion without violating

this principle as well as the principle of individual
religious freedom. Therefore the two school systems,
public and parochial, mus{ be melntained as separate
enterprises -~ one of the State, the other of the Church.
Under this conviction, no claim may be made upon public
funds to support education that is solely a function of
the Church. Involvement of the Church in public school
affeirs may be extended only in so far as public education
is a necessary political institution in a democratic
soclety and the Church as a nmember of the same soclety

owes 1its support to the institution.
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D, The United Presbyterian Church
in the U.S.A. Approach
1. The Nature of Religion
a. The Definition of Religion
Religion 1s the service and adoration of God as
expressed in worshlp and obedience to divine commands.
Nature reveales that
there 1s a God, who has lordship and sovereignty over
all; is good, and does good unto all; and is there-
fore to be feared, loved, praised, called upon,
trusted in, and served with all the hiart, end with
all the soul, and with a2ll the might.
The true God has revealed to man the acceptable way of
worshiping himself. The Reformed understanding of falth
in God is not that it is primerily the acceptance of the
truth of certein doctrinal statements but that it is
2

felith in and commitment to God as revealed in Christ.

b. The Function of Religion in Relation to Life

Religion is recognized as a part of every day 1life.

It seeks to interpret 1life as a whole, to give a philosophy

of life and to secure alleglance to that philosorhy as
related to a divine percon, Jesus Christ. The Christian

religion makes Jesus Christ the center of 1life, so that

1. The Constitution of the United Presbyterian Church in
the U.S.4A., General assembly, Philadelphla, 1959,
Chapter XXI, Section 1. '

2. The Church and the Public Schools, Presbyterian Church
in the U.5.A., rhiladelghia, 1957. . 7.
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1
"in all things he might have the preeminence."  For

through true religion & men understande the meaning of his

nature, his purpoce in 1life, and his expected end. In

this 1life he wmay “enjoy the sense of God's love, peace of
2
consclence, joy in the Holy Ghost, and hopge of Glory."

The function of religion then is to bring a -

philosophy of 1life onto the human scene of strife and
conflict, with no less herolc a purvose than to have
Christ control humaen 1life. It presses on to the idesl
state where the individual is to bring "every thought
into captivity to the obedience of Chpist," and where
social living is a Christlike living.

¢c. The Value of Religion in Relatlon to Education

The initial educational task in religlon is that
persons be confronted with the knowledge of God as mani-
fested in Jesus Christ. This teaching, hzwever, is the

: [}

"task of the church and the church home."  Education
?rovides the informetion, stimulation, and freedom in the
search for truth that is escential to the growth of the
individuel. Reformed Christlaenity heas consistently
pioneered in universal education on the ground that "true
freedom is attained only in conscious devotlon to thé

1. Ipbid. p. 6.

2. The Constitution of the United Presbyterian Church in

the U.S.4., General Assembly, Philadelphia, 1959, The

Lerger Catechism, Answer 83.

Lewis J. Bherrill, Presbyterian Parochlal Schools, Yale

University FPress, 1932, p. 193f.

4, The Church and the Public Schools, FPresbyterian Church
in the U.S.4., Philadelphia, 1957, p. 7.
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1
service of God." The church has therefore sought to

assure every man "the educaztion requisites to access to

, 2
the Bible and the Christian heritage.“ The worship of
God can best be practiced by a free people whose freedom

is secured by an educated populace.

:

2. The Nature of Education.

&. The Right to Educate

In the Fresbyterian Church it has become customary
to think of two kinds of education: ‘“general' (a more
acceptable term for "secular") and “réligious“. The state
has been given the authority’to supervise "general®
education,3 but 1s in no way to be expected to assume
complete résponsibility for the development of the total
life of the puplil. Religlous education isg in the hands of
the home and the church. "Our cuiture offers end demands
educationékinstead of education."

Yet education can not be so sharply departmentalized
for the "whole" task of education is primarily the
responsipility of family and church who hold the dominan£
place in shaping the personality of the child.5 Ultimetely

the right to educate is vested in the family. The parental

.
-
.
-
.
-

Ibid.

Ibid.

Sherrill, p. 128.

Ibid. p. 193.

The Church and the Public School, p. 1l.-

»
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vows taken at the baptism of a child obligate the parents
to the sincere effort to provide a Christian education at
home. Such vows are taken with the understanding and
conviction that parentcs %ndertake the rearing of children
in cooperation with God. The right to choose the kind of
formal education, public or privete, putg the responsibility
of general education on parents’as well,

b. The Subject and Environment of Education

The Presbyterian Church in recent years has been
consistent in its expression of faith in the public schools.
Its zeal for education grows out of its concern for

persons, the subject of education, and its realization of

the intrinsic worth of the individual. Involved &glso is

the conviction that the basic values of free people can
best be maintained through allegiance to a free publicl
school system. The church acknowledges that all truth can
withetand questioning and can only be shown t0 be true
when questioned, and thus insists that the search for
truth must be undertaken and be unhindered.

Adherents of the Reformed tradition believe that

"eloistered living", ilmplying a withdrawal from

direct participation in the socizl milieu, is

incompatible with the Calvinistlic tradition and K
intent, and theat distinct advantage accrues

"""" 1. Sherrill, ». 199.
2, The ChUurch and the rublic Schools, p. 17.
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from educational experiences encountered through
group living and the interplay of divergent
ldeas, always amenable of subjection, however,
to the trenscendent purpoges of C—od.i

¢. The End and Object of Education

The purpose of God for man is thet he "glorify Cod
2
and enjoy him forever."  This pursose has a very close

reletionship to the orderly growth of a human being.

Psychology teaches us that the nature of this growth is

such that 1t requires an atmosprhere of Christlan understanding

‘and compassion. Love and respect for persons inmply for the

educetlive process that there must be freedom of inquiry and
latitude for growth in widening humen appreciations.

Learning, therefore, which 1s conceived as purely
trensmiscive, and learning wnich is restricted by
authoritarian control, both assume that the learner
shonld not be free to believe and know for himself;
such theories cannot be a full expression of
Christien love.... Fubllic education unfettered Dby
restrictive theologlcal positions or secular
idealog%es is consonant with the nature of Christian
growtn.

In the atmosphere of freedom and acpreciation for the worth
of éersons, education provides adequate opportunity for
youth to "develop in the complex disciplines of organized
humen knowledgze" and to grow "in 2aking moral cholces and
discerning ethical distinctions." Throughout there should

The Church and the Public Schools, p. 7.
The  Lerger Catechism, Answer 1.

The Church and the Public Schools, p. 8.
Ipid., p. S.

REACARIOE o
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be latitude "to seek, to test, and to understand, through
1
free inguiry and study." The resultant will be the

morel and spirituel meturity of the individual.

3. Attitude Toward Iublic Elementary Education
a. The FPlace of the'Public School
Holding the convictions regarding religion and
education stated above, "we as a church, accept as our
ethical obligation the résgonsibility of carrylng our
share of the burden undergirding the principle of the
public School.“2 The position is based on the assumption
that the school will continue t0 provide the atmosphere in
which chlldren can grow into moral and spiritual maturity
and is derived in part from religious heritage and in part
from an estimate of the political, cultural, and religious
situation. It 1s the earnest conviction of the church
that faith in the living God is discovered and deepened
amid real choices, rether than artifically protected
situations. Furthermore, the church acknowledges a
Christian responsibility to the whole community, even to
those who do not share its faith.
The public schoolg...are shaped by the deliberate
effort to respect the integrity of every child and

to encourage the widest freedom and discussion in
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the child's search for truth...they are an

unrivaled agency for meeting the needs of all

our people individually and our nsational soclety

as a whole.

b. Separation of Church and State
The principle of separation of Church and State

lies at the foundatlon of religious freedom,2 and is an
important issue 1o consider when gquestions of church and
public school relationship arise. The first Amendment %o
the Constitution of the United States mekes provision for
Church and State relationsnips which has been interpreted
by the Presbyterian Church as conslsting of certain
significant propositions. First, that each individual is
to have full freedom in deciding religlous convictions.
This right is his as a citizen and as a creature of God.
Secohdly, there 1s to be no one church established as
"state church"; nor is there to be support of a church or
church school'fully or partially by public funds. Thirdly,
separation means that there 1ls to be no interrelation
between the jurisdiction of the church and that of the
state. Since neither is to invade the domain of the other,
the legal structure of each must remain separate and each
must finence its own program. Yet this separation does
not recquire that in public education the religilous

1. The Church and the Public Schools, p. 10.
2. Sherrill, p. 91.
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backgrounds of our heritage be eliminated. Nor does it in
any sense bar the way to cooperetion in education where no
attempt 1s made by either church or state to coerce the
other in the content of the teaching that will be given.l

¢. Religion in the Fublic School Curriculun

1. Moral and Spiritual'Values

2

A8 has been expressed above, - the nature of
religion may be thought of as!comprising the elements of
worship, commitment, particular beliefs, and a functional

outworking of beliefs through ethical conduct. The first

three elements are essentislly sectarian and therefore must

be solely the work of the church and the home. However, an

ethical code 1g functionel and not sectarien. Therefore,

developing acceptable moral and spiritual values 1t the
united concern of the home, church, public school and
community. Yet this admission “sharpens the obligation of
the church to teach 1its children thet all values stem from
God, revealed through Christ."5 If the church faills to
instruct its youth in the divine origin of all values,

we foresee the denger of a drift toward a pseudo-
religious position in which the values of human
relationships implementing our religious beliefs
become the cental core of belief to the exclusion

. . . . . .

The Church and the Public Schools, p. 14.
. Bupra., p.43ff.
The Church and the Public Schools, p. 127T.

W=
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of reverence Tor God as known in Jesus Christ
the source of all humen values....the schools
cannot supply this centrzl core, (therefore) we
maintain that the Presbyterian Church along
wilth those of other persussions must supply
their own }nstruction in the areas of revelation
and grsce,
2. "The Common Core"
It is the firm convictlon of the FPresbyterian Church

= thaet z "“common core"

agreezble to all faithe as a basis for
teaching is "insufficilent and misleading" because religious
commitment arices in a "specific and conérete religious
community, highly articulate, and never abstracted into
common elements." The beliefs and convictions derived
from this positlon are incompatible with a "fgith of
synthesis."

3. Our Religlous Heritage and Concepts

The Presbyterian Church believes that "religious
illiteracy is not congenial to the philosophy of general
education."  Therefore, it holds that it is the responsi-
bility of éducators to recognize the place of religlon in
american culture as lmparted through knowledge in academic
subjects, while guaranteeing theat no attempt be made at

indoctrination. However, although they encourage

. . . . - .

1. Ibid., p. 1%
2. Ipid.

- 3. Ibid.
s

. Ibid. p. 14.




emphesizing religious heritage, they reject the assumption

thet such an emphasis can e the answer to thelr quest for
1

adequate religious education for their youth.

d. The Relation Between Fubllce and Parochlal
Education

4 century ago the promotion of parochial schools
>was 2 live lssue, but the movement was short lived.2 It ie
the conviction today that the policy of withdrawal was
inconsistent with the church's obligatlion to share directly
in all ghases of civic responsibility, including support of
the enlarging public-school program.3

However, the fundementel right of parents to choose
either public or parochial schools for their children's
educstion is upheld. But the church feels that the
decision to educate children privaetely in no way removes
these parents from the responsibility for helping to proviie
& sound education Tor all other children in the community.

Furthermore, since pvarocnlal schools are avowedly
sectearian, they are not a part of public educction and as

such have no claim to publlc education funds secured from

taxation. The Presbyterian Church considers a claim to a

Ibid.

Lewis J. Sherrill, Presbyterien Parochlal Schools, Yeale
University Press, 1932, Chapter IX.

. Sherrill, p. 68.

The Church and the Fublic Schools, p. 17.

o
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share in tax funds by parochizl schools as a prime step
in violation of constitutionai guarantees ageainst govern-
ment support of sectarianism.
e. Involvement of Church in Public School Affairs
The Preébyterian Church is not only determined %o
work for better schools but also to press for better
communication betﬁeen.church and school. To achieve their

-

goal, the church makes a plea to its people.to "face the
2 .
true issues objectively."  "Intelligent interaction and
mitual support between church and school must stem from an
informed and interested church leadership which knows
Z

educations and...the schools."

More direct involvement is greatly needed. In
view of the educational crisis todey, the Fresbyterian

Church is "summoned to move...young people...Lo become

teachers of integrity and competence in the schools of this
4

country." It is also imperative that Presbyterians

exerclse their privilege of service as members on boards
of education, which are vital as agencies that formulate
the policieg, select the teachers, and administer the

program of the public-school system. The church calls

A R\
-
o
‘.__h
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— ‘upon 1ts members to gilve vigorous support to the finsncial
} needsiof the schools and to the importance of adeguate
salaries for teachers.l
4. Provisions for Elementary Educction

a. The Church School

Since the public school can only serve to assist
the home in the functional aspect of religion, it must
rely upon the cobperation of the church in its educational
— task. "The church school is the orgenization through which
...the educational work of the church is chiefly conducted.“2
It functions primarily through the Sunday church school and
youth organizetions, but also the weekday church school and

the vacation church school.

b. Weekday Religious Education

Large numbers of children of school ages are

participating to some degree in "released" or "dismissed"
3

time programs of religious education. Opinions wvery
greatly as to the educative possibilities within "released
time", but the Presbyterian Church approves this program

~as one which has poegiiive and Tar-reaching velues when

1. Ibid., p. 25.

2. The Constitution of the United Presbyterian Church in
the U.S.4A., General Assembly, Fhiladelphla, 1960, p. 108.

3, Qur Church and Weekday Religlous Iducation, United
Presbyterian Church, U.S5.aA., rhiladelphia, 1958, p. 2.




55

effectively administered. It makes the unigue contribution
of placing religious instruction in a position as an
integral pert of the total learning process and emphasizes
the ilmportence which religion should have in our weekday

1
life as well as on Sunday.
5. Summafy

For the Presbyterian, the substence of religion is
personal falth and commitment to God through his Son the
Lord Jesus Christ. Religion is not an isolated interest
but a part of every day activity interpreting life as a
whole and giving meaning to masn's existence as a child of
God. Universsal education provides the Iframework within
which the search for truth essential to individuel growth
is carried on and 1is & redquisite to access to the Blble apd
an understanding of our Christian heritage.

The task of educating is principally in the hands of
parents. HoweVer, in our complex soclety different
agencles have been given the responsibility of various
aspects. The State has been given authority to supervise
general educstion, while religious education is provided by
the home and the church.

Educetion is best cerried on in an atmosphere of

1. Ibid., p. 6.
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,,,,, freedom where persons are vealued as individuals and truth

mey be sought through encounter and the interplay of

divergent ideas. The object of such freedom in education

is to allow for development in the complex disciplines of

humen knowledge and growth in meking moral distinctions.
The Presbyterian Church looks upon the public

= school with great favor and assuming that they will

continue to provide educetion in this atmosprhere of freedon

in which children can develop moral and splritual maturity,

it gives its support to them as a part of its responsibility
to the community as a whole. Furthermore, religilous
“freedom requires meintaining the separsastion of church and
state. Thilis principle insures a man the right to choose
his own church. No church is the established church and no
public funds mey be used to support a function of the
church. However, while there is to be no interrelation
between the jurisdicﬁion of these two institutions, this
does not eliminate the possibility for cooperatlion in
education provided there is no attempt on either side to
coerce.

There exist various approaches whereby 1t has been
suggested to include religion in the public.school
curriculum. Ethics is a functional outworklng or non-
sectarian aspect of religion expressed through moral and

spiritual values. 4s such 1t is the concern of the public
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school end community as well as the home and church. Yet
the church must be faithiful in supplying the central core
of belief in God through Christ or there will be danger of
drifting toward a pseudoreligious position in which the
values of human relationship become the core of belief. A
secoﬁd‘possibility, the "common core" approach, is not
acceptable to Presbyteriéns. This basis for religious
teaching is deceptive. Real beliefs are derived not in
abstreact common elements, but in a concrete religlous
commnity. It ies the responsibility of public educators
1o recognize the place of religion in American culture and
heritage, but this emphasis in no way relieves the church
of 1ts continued quest to provide adequate religlous
education for its youth.

A hundred years ago the Presbyterian Church was
actively interested in esfablishing & parochlsl school
system. This policy, however, meant withdrawal from the
support of public educatién which the church soon found
was inconsistent with its obligations to share in civic
responsibilities. Although the church does not fosterb
parochial educeation, 1t does not opprose the opération of
such school and the right of parents to choose a parochial
education for their children. However, such a cholce does
not release these parents from responsibilitlies 1in seeling

that all other children in & community are provided with a
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sound education.” Parochial education is also considered
a functlon of the church, not a part of public education,
and therefore has no Qlaim to public funds for support.
The primery orgenization through which the church
carries on its tremendous educational task 1s the Sunday
church school. However, in more recentlyears other
educeative pogsibllities have bheen explored and found to be
highly successful. "Released" or "dismissed" time classes
have been among those which héve pfoved 1o make & unique
contribution to religious educatlon. Wahen properly
administered, these programs have succeeded in emphasizing
the important;place of religion as a factor in the total

educative process.
E. Summary

It is evident from this chapter thal there are
certaln important similarities in the verious positions of
the three church groups. But there are algo enough
differences which make it ilmpossible to speak of &
"Protestant" orientation.

Each of these churches speaks of religlon in terms
of personal commitment, but the Lutherans place conslderable
emphasis upon the trensmission of the fundemental teachings
of religion in order to “preserve" the church. This

emphesis leads to the conviction that religion and



rrrrrr education muet go together. The Lutheran Church, therefore,
has undertaken the supgort and control of ite own
elementary school system. It recognizes the necessity
of having the state maintain a free public system and the
church's responsibility to support the state schools as
well as its own, but firmly believes that religion is
solely the responsibility of the church and the home.

The Methodist and Presbyterian Churches have a
very similar conception of the nature of religion and the

nature of education. Iach concept has different aspects,

thus making 1t feaslible for the verious institutions -

church, home and state - to share 1n the responsibilitiles.
Primarily the church and home must have the dominant
position in sheaping the personality of children. But it is
the conviction of these churches that education must be
carried on in an atmosphere of freedom where truth will
best survive, rather then under the suthnoriterian control
of the church. A& man must be free to belleve and know for
himself. Therefore, these churches feel that the public
school system is ideal for carrying out the program of
general education. In regard to religion, these churches
believe the schools may assist by respecting the religious
heritaege of its people and the God given basls for ethical
conduct. This leaves the church with the major responsi-

bilities of its educztlonal task to be carried on through
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Sfunday church schools and weekday religious Ilnstruction.
In this menner, the church gime to provide the necessary

bond between religion and life needed in elementary

education in America.
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CHAPTER IITI
A COMFARISON OF THE ROMAN CATHOLIC AND SELECTED

PROTES TANT ORIENTATIONS TOWARD RELIGION IN
ELEMENTARY EDUCATION IN AMERICA

4. Introduction

Religion in elementary education continues daily
t0 be one of the most controversial questions in Amerlcan
educatlion. No issue is more hotly debated; none carries
more explosive implications. It touches chericshed principles
such as religious liberty, freedom of worship, and
gseparation of church and state. Meanwhile tensions are
mounting not only between religlous and secular groups, but
also between religious groups themselves. The situation
has bpecome both confused and confusing. The purpose of
chapter three is to bring together the philosophical
conceptlions of religion and education held by Roman
Catnolicism and the selected Frotestant groups in order to
compare theilr viewpoints. Then further comparison will be
mede of'their respective approaches to the educational
task., Finally, there will be & considersation of how each
of these churches lookes upon the pubiic school system and
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involves itself in the affairs of public elementary
education. Such involvement will be viewed and contrasted
in the light of the church's interpretation of the
principle of the separation of church and state and its
thinking concerning the kind of religion to be included in
the public school curriculum. When differences and agree-
mente are lald side by silde, they may shed some light on a
path of understanding through this seemingly confusing maze

of 1deas.
B. The Philogophicael Viewpoints Compared

1. The Conceptilons of Rellgion

Generelly speaking, it 1ls agreed by these churches
that God existe and thet He is the ultimate reality in the
universe and the source of truth and vealues. But each
church says more about religion and emphasizes what it
believes in a different way.

The foundation of religion for the Methodist is
the continuous response df one's entire being to God in
Christ, involving constant examination, clarification, and
expansion of belief and resulting in an ever deepening
love toward God end fellowmen. The Fresbyterian, too,
while realizing the importance of belief in certain
doctrinal statemente, understends falth 1in God as

primarily a commitment to Hinm as revealed in Christ. To
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both of these church groups religion as a living, personal
reality, 1s a recognized part of every day life. Man

cannot fully and rightly understand himself and the purpose

of life apart from his relationship to God. Furthermore,

thelr conception of religion is such that it may be
considered as being comprised of various aspects. The
elements of worship,’doctrine, and commitment are sectarian
and, thereby, must be the responsibility of the home and
the church. However, the functional outworking oi beliefs
through ethical conduct 1g considered a nonsectarian aspect
of religion and as such, becomes the concern of not only
the home and the éhurch, but also the public school and
community as well., This view of the nature of religlon not
only iInfluences the objectives of education, but also
defines the agencies of education.
1

The Lutheran, as well, interprets religion as a
personal relationship with God based on living falth and
individual understanding. But, unlike the Methodist and
Presbyterien, he does not look upon religion as Jjust a part
of every day life or as only necessary to understanding
life, but as life itself. Religion cannot be effectively
separated into various aspects. This conception of thek
nature of religion has far-reaching implications upon

education. The life of the church 1s dependent upon

=

education; therefore, it 1s imperative that the church bear

1. When the term "Lutheran" ie used in this thesis, it is
limited to Missouri Synod section of the Lutheran Church.
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& major responsibility for educatlon in general.

Romen Catholiciem shares this importent emphasis
of the permeation of religion in all education. Education
apart from a concern of man's eternal destiny cannot exist,
since religion is not & factor or influence, but lmpregnates
all of Catholic life and living. However, unlike the
frotestant groups, religion is not so personal. The emphasis
is not placed upon an intimate relationship between God and
men, but upon duties and obligations which must be worked
out in the\sacraments. The conception of religion is such
that it can be learned in very much the same way that one
learns a language. Certain essential spiritual truths are
the bedrock of religion and must be taught systematically as
preregulsites for firm belief. Hence, 11 follows from this
viewpoint of religion that 1t 1s inseparable from education
in general and both religlon and general educetion must be

the work of the church.

2. The Nature of Education

411 of the churches in this conelderation recognlze
that the process of education is essentlally a soclel
activity involving primarily three agencles - church, home
and school - but there is considerable difference of opinion
&g 10 whether the state, the church or perents hold the

position of final authority. The Methodist Church states

that in matters of educeation there should be & spirit of
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sympathy and co-operation between the church and the home.
However, 1t does specify areas of responeibility. Upon
parents reste the final responsibility for general education,
and upon the church the ultimate responsibility for religious
education.

To the Presbyterian it is also cusﬁomary to speask in
terms of general and religious education, and of parents
being vested with the primary right to educate. The state
hes been delegated the authority to supervise genersl
education, but 1s in no way expected to assume complete
responsibility for all education. Education is also the
task of the home and the church which ultimately hold the
dominant place in shaping the personality of the child.

The Lutherans, too, recognize that parents are
bound by divine commend to provide for the education of their
children. But the church assiste the parents by osroviding
the kind of schooling thet will best promote the welfare of
their children. The state is looked upon as having rights
in education only in so far as it may compel negligent
pafents to fulfill their obligations.

The Catholics, while recognizing a division of
rights in education and the rights of parents over children
as offspring from God, do not leave the finasl authority with
parents. Although parental rights take priority over the

state whose responeibilities emanate from ite purpose to
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promote the common welfare in the femperal order, parents

are subject to the authority and jurisdiction of the church.
Among each of these groups there is agreement that

the subject of education is man, interrelated in body, soul

and spirit and in need of the redeeming grace of Christ

and the power of God's life flowing through his life. In

— order to fulfill his needs, it is further agreed that

education must take place in an environment where the

principles involved are in harmony with the Christian

intercgretation of reality and human 1life.

Disagreement arises in stating where this environment

ls Dbest mainteined. TFor the Lutheran the educational program
s pust combine the most worthwhile elements of the modern
curriculum with spiritusl factors in order to effect a well
rounded personeallity. This can only be secured through
church-sponsored schools. The Catholic stresses the
influences of all the surroundingsof é child - the home, the
church, the school, and the world. Xach must provide the

-

right conditions for a Christian education. The school
then must be subsidiary and conmplementary to the home and
the church. To Tulfill this function £heir schools, like
the Lutherans', must be church-sponsored.

On the other hand, the Methodlsts and Presbyterilans

hold to the conviction that man should not withdraw from

direct participation in the soclal environment. Truth can
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only be shown to be true when subjected to questioning and
sought for unhindered. A free public school system open to
those of all creeds, therefore, best provides the environment
of general education for these groups. \

This atmosphere of freedom fosters the opportunities
through which the objectives of educztion as conceived by the
Methodist and the fresbyterlian are achleved. Educetion is
progressive. It is & growling response to God's love and an
increasing development in the complex disciplines of
orgenized humen knowledge. It leads to moral, spiritual,
and intellectual maturity through selfi-understending, self-
acceptance, and self-fulfillment under God.

The Lutheran, in contrast, believes that the primary
objective of edﬁcation 1s the inculcation of Christian
doctrines and principles of life. In this manner, there will
be develbped a consecrated, intelligent man, saturated with
the spirit of the Christian religion. Likewise, the Romen
Catholic 1léoks upon the objective of education as the trans-
mission of facts regerding the example and teaching of Christ.
The end result will be to form Christ Himself in those
regenerated by baptism, thus perfecting the true Christian.

It 1s agreed by all four churches that the final
result of education shduld be the mature Christlan
individual, but there 1s considerable difference as to the

nature of education in bringing about the desired end.



68

The ILutheran and Roman Catholic viewpoint of education is
that 1t 1s concelved as purely transmissive and must be
restricted by authoriterian control. This conceptlon is
dizmetrically op.osed to the view held by the Metnodist
and the Fresbyterian because 1t assgumes that the
individual should not be free to believe and know for

himself. To these latter church groups educstion must be

unfettered by restrictive theological positlons or secular

ldealogies in order to be congruous wlth the nature of

Christian growth.
C. Contrasting Approaches to the Hducational Task

Since it 1s recognized by both the Methodist and
Presbyterian Churches that the public school in its

'Y

function as one of major educational agencies, 1s

-5

fulfilling aen important operation in providing an
atmosphere in which children can grow morally and
spiritually mature, these churches do not feel that they
must underteke for their children the total responsibility
for general educetion. Furthermore, these two churches
are in agreement with the idea that a free public
education for all develops the national 1life of 4merica.

In its vitel role it leads children to become worthy,

w

competent members of soclety, lnstructed in the best of

American culture, and thus splritually sensitive to



develop their God-given capacities. Therefore, these
churches limit thelr educatlonal task to the field of
religion and especlally to those aspects of religion
involving worshlp, doctrine, and commitment, but they also
fully defend the rights of parents to choose a church-
sponsored school for their child's education. Furthermore,
the Presbyterian Church, particularly, recognlzes that its
admission that the public school plays a part in developing
acceptable moral and sgirituel values, heightens the
obligation of the church to teach that all values stenm
from God.

The chief organization through which these two
churches carry on their educational program is through the
Sunday church school. In addition, opportunities are taken
during the week to give religious instruction to cnildren.
These churches have found'that weekday religlious education
makes the unique contribution of placing religion in a
position as an integrael pert of the total learning process,
thereby stressing the significance that religlon ghould
have in everyday life as well as on Sunday.

The religious and educatlonal philosophies of the
Lutheran Church reguire that their educational task assume
mich larger proportlons than elther the MMethodist or
Fresbyterian Church. The religious instruction of children

is to them, like any other Christian church, the life-line
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of preserving true orthodoxy. But religion is not conceived
of by it, as with the Methnodist and Fresbyterian Churches,
ags a subject to be added to the others, but as the foundation
permeating all education. If the church intends to educate
children in spiritual matters, it can do so only by
establishing ite own school system. Thus its educational
task involves the religious weekday school as a vital part
of its program.

Unlike the Methodist and FPresbyterian Churches, the
Romen Catholic Church believes that the theory of religion
underlying the assumption that the public school can assist
in chareacter develogment is incompatible with thelir under-
standing of the nsture of religion. The public school
leaves out the supernatural. There'can be no true educetion
that 1s not based on the Catholic concept of religion. This
supernatural dimension is what glves completeness to 1life
and to education. With this understanding as a basis, it
is necesseary for the Catholic Church to malntalin its own
gchools. Only then can thelr children acquire knowledge,
skills, and attitudes permneated with this supreme integrating
principle of supernaturel wisdom. Therefore, like the
Lutheran Church, the Catholic Church heas undertaken, s its

task, the totel educational program of its children.
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D. Involvement in Public Elementary Education

1. Attitudes Toward the Role of the Fublic School System
Baslicelly each of the three Protestant groups
recognizes that a soclety such as Ameriéa‘s,made up of
many different religious and cultural groups, needs 1o
have a free public system of education in which the rights
and interestes of all are preserved. The Methodist Church
and the Fresbyterian go a step beyond by stating with
sincere conviction that the public schools fulfill the
needs of thelir children in regard to generai education.
They express falth in and pledge suppgort of state super-
vision of educeation. However, the Lutherans, while they
acknowledge theat a democratic soclety requires a public
systen of education, hold to the conviction that their own
youngesters need an educationifounded upon the phllosophy
adhered to by Lutherans. Therefore, they malntain theilr
own schools apart from what they accept as the main system
of education in Americe. Furthermore they pledge their
responsibility for and financial support of the public
school. Moreover, they concede that, since the Lutheren
school is established on a sectarisn baslis, they must be
supported by the church. They recognize that theilr school
is for the purpose of giving instruction in the doctrines
and practices of their own church, and as such they are not

part of the public and not entitled to public suprort.
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On the other hand, the Catholic church disagrees

with both of these positions. It feels that in a
pluralistic society tne interests of all groups are not
best served through public educestion for &ll, out rather

by having private groups meintelning several different
systems, each fulfilling the needs of its own group. This
practice will prevent a state monopoly and will preserve

he democretic freedom of education. The Cathollics further
believe that the philosophical baslis for the public school
ig completely secular. 4s such 1t only serves those
parents who want their children to have an education based
on a philosophy of naturalistic humanism. Hence, the public
school ig looked upon as inadequate for the Catholic, but
serving one particular group of soclety. The Catholic
school serves another group of the community. Other school
systems serve stlll other groups. Research has been clted
by the Catholic Church showlng that non-public schools have
exerted a tremendous influence in shaping the Americen way
of life. All of these different enterprises, public and
private, comprise to the Catholic, the American educational
system. Since they belleve that thelr schools are serving
a portion of the community and are a contribution to the
total educational program of children in America, they feel
very strongly that their school system 1s entitled to a

share in the public tax funds for educetion. Their



difference of opinion concerning the place of their school
in the scheme of education makes theilr position on tax
funds the reverse of the Lutheran Church.
2. Interpretations of the Principle of the Separation of
Church and State

Generally speakling each church belleves that the
principle of sepsration of church and state 1s designed to
safeguard religibus liberty. Differences of opinion arise
when clting how that liberty is preserved or endangered.
It is agreed by the Lutheran, Methodlist, and Presbyterian
Churches that this principle involves a very clear distinction
between the realm of the spiritual and the realm of the
material. There must not be an intermingling of the primary
functions of one with the other. The legal structure of
each must be meinteined apart from the other and each must
gee to the financial support of all aspects of its own
program.

0f the four groups, the Lutherans alone have a very

-clearly defined and strictly held interpretetion of this

principle. Separation is conceived of as involving absolutely
no connection between the state and the church regarding the
teaching of religion or the financial support of a religlous
function. Both are solely and completely the work of the
church.

The Methodist Church believes also thaet church and



T4

state must function primarily independently,'especially
financially, but that there may be an exchange of pgrotection
or services. These institutlions may be mutually helpful as
long as the operation does not involve usurping the functions
or status of ezch other and favoring one religion above

n .

others or discriminating agelnst religion. The Presbyterian
chupch gives a very similar wording to its interpretation of
the principle. It iIn no way prevents co-operation, except
financially, in education when the libertles of each
institution are preserved. Both the Methodlst and the
Presbyterian Churches hold that the separation of church and
state does not require the elimination of the religious back-
grounds of culture from public educeation.

The Catholic Church does not agree with the positions
taken by these Frotestant churches. However, it does agree
with the Lutherans that the nature of the public school is
such that it can not teach religious instruction as a
particular church would want for its children. But,
concerning the matter of public financlal support for
private or church-sponsored schools on wiich these
Frotestant groups agree, the Catholic Church hes taken the
opposite stand. It does not adhere to a principle of
absolute separation of church and state. Its interpretation
of this principle, as based on the First Amendment, ls that

its purpose 1s to preserve religious freedom by preventing
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concert, union, or dependency one on the other, not that

in every and all respects there shall be complete

separatlion. Therefore the Catholic Church feels that, on

the basis of non-discrimination, 1ts schools have a

righntful claim to support from public tax funds.

5. Attitudes Toward the Place of Religion in the FPublic
School Curriculum

The Methodist and Presbytefian Churches share a
common out-look toward the plece of religilon in the public
school curriculum. Both believe that the public schools
have a responsibility to respect the religlous foundations
of America's national culture. Therefore religion has a
place in the curriculum as an essential factor in our
cultural heritage and as the true basis for moral and
spiritual valuss.

On the other hand, the Lutheran Church feels that
the nature of religion is such that to meke it a part of
the curriculum 1t must be interp%eted and lg therefore
sectarian., 4s such, the inclusion of any program of
religious educaﬁion is & violation not only of the
separation of church and state, but also of religlous
liberty. The Catholic agrees that the inclus%on of
religion is a violation of religilous liberty because 1t 1is
either a Protestant "brand" or it is one that really

facilitates a naturalist religion of democracy rather than
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Christian religlon. The public echool cannot be neutral
in its position toward religion. Hence, both the Lutheran
and the Roman Catholic Churches hold to the conviction

that religion has no place in the public school curriculum.
E. Summary

£ The basic tenets of belief in the existence of God
and his being the ultimate reslity and source of truth are )
held by all the churches in this study. There is further
agreement between the Methodist and Pfesbyterian Churches
that religion, ﬁhough 1t involves belief in certaein
“doectrines, is primerily a personsl response to God and
commitment to him in Christ. There is further agreement
between these churches thatb religion can be spoken of as
heving various aspects. The responsibiiities of gome
aspects may be shared with other educational agenciles
besides the church.

In contrast the Lutheranland Roman Catholic
Churches emphesize the doctrinal truths and sacramental

duties and obligations as the basis for religion. Thelir

conception of the nature of religion 1ls that 1t is a unlty
and its teachings can be the responsibility only of the
church and home, and can not beushared with sone other
agency. Religion and education afe therefore considered

inseparsble and solely the mission of the church.
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The churches in this study recognize the social
aspect of the educational process and emphasize parental
rights in the cholce of the type of education wanted for
their children. The Methodist and Presbyterian Churches
divide the aspects of educstion into general and religious
and the responsibilities among the church, the home, and
the state school. It is not felt by these two churches to
be wise to withdraw from society by malntaining a separate
school system. Hducation thrives best in an atmosphere
where the interests of truth are dependent upon freedom of
thought. The end result of education 1s bellieved to be
the mature Christiean, free to believe and know for himself.

In contrast the Lutherans and Catholics regard the
nature of education as such that its principles are bhased
on a philosophy of religion. There is no educeation apart
from a consideration of men's eternal destiny, determined
by belief in the basic teachings of the church. These
churches are further agreed that educatlon is transmitted
in an atmosphere of stricted authoritarian control. Under
the church's direction the end result wiil be the'forming
of Christ-like character in the regenerated man.

Further contrast is dlscovered in the approaches
to the educational tesk. The Lutheran, iethodist and
Presbyterlian Churches agree that the public school plays a

vital and necessary function in the education program in
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America. However, the Lutheran church does not feel that
the general education provided by these schools meets

thelr need for a Lutheran education. Like the Roman
Catholic, who completely rejects.the theory of the necessity
of public education in a democracy, they have established
thelr own system of education. These two latter churches
maintain schools in order to provide their children with a
complete education inVolving both the general and religious
subjects. In comparison, the Methodists and Presbyterians
choose to undergird the principle of public education and

to work in co-operation with the public schools in matters
pertaining to religlous heritage and character bullding.

In addition they use the Sundey church school and weekday
religious instruction as their means of meking religion a
vitel factor in everyday life.

On the intergretation of the principle of the
separation of church and state, all four churches agree
that 1t involves the preserveation of religious liberty.
The Lutherans slone hold to absolute separation including
the elimination of co-operation in religlous teaching and
financial aid for church functions. The Methodists and
Fresbyterians hold a looser view which allows an exchange
of protection or services, but not financial 2id. The
Catholic church, on the other hand, does not agree to the

position of allowihg co-operatlion in religlous metters,
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since 1t views this as a violation of religious freedon,
but 1t does not see any conflict between this principle of
separetion and recelving public tax funds for church-
spongored educatlion.

The attitudes of these churches toward the place
of religion in the public school curriculum follows

naturslly from the interpretation of '

'separatipn". The
Methodist and Presbyterian Churches feel that the
separation policy does not eliminate the necessity for
including in genercl educstion the importance of the
religious element in American heritsge and chersacter
education. In opcosition the Lutherans and Catholice hold
strongly to the conviction thet religlon must not be
taught in publlc educatién, if religilous lilberties are to

be preserved.
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CHAPTER IV

GENERAL SUMMARY AND CONCLUSIONS

A. General Summary

The Methodist and FPresbyterian Churches hold to
similar positlione regarding the nature of religion and the
nature of educetion. The more personal and lntangible
aspects of religion are stressed making 1t possible for
them to conceive of co-operative religious teaching.
Educetion, too, 1s looked upon as & responsibility shared
by the church, the home, and the state school. Therefore,
it is felt that without violating the principle of separation
of church and state, religion in elementary education in
Americs may be realized in two aspects. The public school
can recognize the important function of religion in american
life, culturally and ethically; while the church carries out
the major responslbility of religious teaching by means of
its own orgenizations.

1

The Lutheran Church views religion and education as
/

an inseparable unit. The personal response to God in Christ
is not only stressed, but also the doctrines of the church.

These teachings are necessary for melintalining true orthodoxy
1. The author reminds the reader that "Lutheran' refers to
Missouri Synod only.
&0
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in the church. It follows then that education must be
controlled and conducted by the church. However, the
Lutheran church believes in the political necessity of
state controlled education without regard to any specific
creed. The teaching of religion can not be done in free
public education. Church and state functions must be kept
gseparated. Thus, the Lutherasn church holds to the convictlon
that the only place for religion in elementary education in
America 1s in the church-sponsored school systemn.

In some aspects, the Roman Catholic viewpoints are
similar to those of the Lutherans. Although thelr doctrinal
beliefs are different, both stress the lmportence of church
teachings in religion. This emphasls necessarily makes
education in general & major cohcern of the Caurch.
Furthermore, since religion is viewed as a sectarian matter,
it can not be taught in the public school. he secular
nature of the state schoql makes 1t the servant of only a
segment of the population and not of an entlire democratic
soclety. Hence, the Cathollics consider that many different
school systems are needed in a democracy. It looks upon
its own schools as & system that serves the needs of a
major group in America and therefore, should be recognized
as a part of the country's total educstional program,
Consequently, like the position of the Lutherans, the

Roman Catholic church believes that the only place Tor
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religion in elementary educetion in 4merica is in the

church religlous school.

B. Conclusions

A

& superficlal grouping of churches according to
belief in the existence of God does not automatically lead
to unity in religion. The implications of religious belief
can run to every shade of the spectrum. When coupled with
educational philosopghies, the implications are fTurther
complicated. Although this study has been limited to four
church grouvs, the difficulties involved in arriving at a
common orientatlion toward religion in elementary educection
in America are evident. urthermore, when points of agree-
ment and disagreement in attitudes and positions are brought
together, 1t is significant that they not only cut across
lines between Frotestants and Cathollcs, but also acrosgs
lines within Frotestantism.

The positions and attitudes reveal two different
orientations toward religlon in.elementary educatlion. One.
position is that relligion is best taught under circumstances
of unrestricted freedom. The public school, operating under
the principle of freedom, provides the opportunity to stress
the cultural, ethical and spiritual values of religion. 1In
addition the church, through its educational facilitles,

supplies the foundation for religious belief and the factors
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integrating religion with life. The second position holds
thet the usual educational facilities of the church, such

as the Zunday school, are inadedquate to fulfill the

church's educational task. Religion, education, and life
are bound together in an inseparable union. Therefore, the
only way in which religion cen be included in elementary
education is through the establishment of & church sponsored
school system. The former position is held by two
Protestant churches; the latter, by a Protestant church and
the Roman Catholic Church. Therefore, 1t can not be sald
that there is a single Protestant orientation, or & particular
orientation held by the Catholics alone. In this study only
four churches were used; in further spudy of more than two
hundred denominations, still greater differences would
undoubtedly be found.

Furthermore, it 1s evident from this study that
neither of thege approaches 1s the answer to the dilemma in
which ifmerican Christienity finds itself. It is neither
desirable nor practical-fof each religious group to set up
ites own general educatlonal system. In a real sense one
would be in competition with the other. Nelther is it
feasible to include religion in any aspect in the public
cchool. TFor in the final analysis even morel end spiritual
values are based upbn whet men holds as ultlmate or supreme

in life. Obviously it is only in an ideal socilety,
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wherein men agree freely and completely about ultimate
values, that there can be a common approach to the moral
gide of education. To insist on this approach under any
other circumstances is a denial of religious liberty.

In eddition, if religlon as the ground of morals
and of life's ultimate meaning in & transcendent, personal
@God cennot bé tauvght in public schools, it is equally
clear that seculerism as a philosoprhy denying sﬁch a8 God
muet likewlise be forbidden. Yet there remsing to be

discovered a philosophical basies for public educetion that

‘is compatible with Admerican democracy and with Christlan

standards of Tfaltih.

. Moreover, since these current approaches to the
problem‘of religion in elementary education have not provided
a solution,. the answer . must lie in some other direction
rather than withdrewal from soclety or additlone to the
public school ourriculum. As the concept of public
education has grown, so0 also have its educatlional responsi-
bilities until it is assumed today that ﬁhe school,
public or private, must take over the Tfunctlions of both
the church and the home. .The pérspective is feulty. There
needs +to be & complete re-evaluation of outlook on life and
the function of each institution.

Under God, the home is the Toundation of all

institutions, and mesnt to be the basic unit for the



nurture of children. The family is recognized as the
seedbed of personality. It is the major vehicle by which
Christian vealues are developed, internalized, znd realized.
No social institution has ever or will ever prove to be an
adequate substitute Tfor the home in matters of this nature.

Inasmuch as the church ls the expresslon of the gospel

" within which 1s found the source of these values, upon

the home and the church is placed the responsibility for
religlous educatlon.

Herein lies the urgent spiritual problem: to weld
home and church into one co-operative teaching force which
will result in integrating individuel 1life around the
Christian center and idesl. 1In a very real sense home and
church have new problems in educetlion within & complex
society for which there is no precedent. One major
purpose must be kept in view, thet of integrating the
child's whole experience and character in the midst of
distracting, competing forces which threaten to divide
persons into many discordant selves rather than one unified

Christian self,
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