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-JESUS AND THE HEW EDUCATION

CHAPTIR I, THTRODUCTION

THE STATLIENT OF THE PROBLEM
It is the object of this study to examine the tesching
ﬁmﬁﬁuﬁs and principles of the unew pedagogy in the light
of ﬁnese of Jesus of Nazareth, in order io iissover
1. The points of agreement or disagreement,
Z. The defects and values of the new peﬁagégy, and
3¢ Their significance to education, especislly religious
education.,. |
THE VALUE OF TH: 3TUDY
Bueh a study should prove valuable
1. To public school teachers, who face the task of
developing morality in class rooms from waich
the Bible nag been wholly or partially barred
a8 o sectarian books
2. To dewwftmeaté of religious education in cibdleges
and univepsities whose leaders seek to kKuaow the
best metuods of &evelapiﬂg characters
3« To stu eats of psychology, wiho seek to kaow now to

train the emotions, and tarough them the will;



4, To theclogical semiﬁariés winich are traiuning aen
for the Christian ministrys
5. 7To all students of Christ's teaching and 1ife who
seek to place them in a modern setting,
CHEIBT A3 A TEACHER
This study covers a field in which too little interest
nas been taken. It helps to make possible gflarger application
to modern education of the methods of Jesus, methods proved
successiul by the history of nearly twenty centuries, There
is prahaﬁly no position that might be taken relaitive to the
life, work, and teachings of Christ that is not the subject
of dispute. The literature of the Chureh has ascribed to
Hinm transcendent quaiities'ef personality and s peraatural
powers over nature, follewing the Zospel records,  Jiher
writers, more critical, if not hostile to these ideas, have
made Him purely h&man;‘the subject of legendary tales ol
the part of His credulous followers, an enthusiasty & myth,
or even an impostor, Une great modern psycnologist nas
made out that the essential Carist is psychologlicals a
matter of soul situff, He says:
# The suthor is convinced that the psychological Jesus
Christ is the true and living Chvist of the present and
of the future. He is ihe spiritual Christ of the Resure
rectiont, whom aloune Paul knew and proclaimed, alihough
he is here described in modern terms, and it is tohis that

now chiefly mritters, rather than what an historical person
was or did in Prlestine two thousand years ago. " +

1. Hall, G. Stanley, ® Jesus the Christ in the Light
of Psychology." Volume 1; page vii, Introduction,



Although the subject of Christ as a teacher has not been
adequately treated in the pages of educational l1termture, it
is important to consider Him from that standpoint. The proe-
blems which education must face today need particularly teo
be viewed in the light of the past as well as the present,
and modern leaders of educational progress ased to look to
the life and words of One Vhose influence in the world has
been, and is, so vast and far-reaching. Says Squires:

¥ More then cne third of the people in the world. are
dig vrofessed followers, Careful investigations show
that the nuwber of Christians is steadily growing while the
adherents to all other forms of religion are becemiag‘fewer
EVETry Years .o ihne influence of the Great Teacher has been
stea&zlyﬁrrswzﬁg threugh every dep ayﬁ&aﬁﬁ of 1ife."®

Ge ﬁarold Illis declares?

¥ That Jesus was 2 teacher has never been recos guized as
it ought in educational liserature, lives of ﬂhrist, and
theology. Xducational works heve lganored Him, lives of Christ
have degraded Him, ari has nade Him a2 pathological 8neeémen,
and theology has nade Him a menﬂtﬁy sical abstraction,

iﬁa IISTORY OF THE PROBIIIL -

A few books have been wriitten on this subject, such as
theses A translation from Wendt by John Wilson, published
under the title, " The Teachings of Jesus," £ others by

Slaten,® B. A, Hinsdale,® J. A. Horcuis,? F. P. Graves,d

‘ 2e uqalres, Ve A, %The Pedagogy of Jesus in the “Wlllbht
of Today,® Pe 384
3¢ Bllis,y G, i«, ¥ The Pedagosy of Jesus," Pedagegical
Seminary, 1902, De 441459,
4, Wendt, { John ﬁilsen, Treunslator) ¥ The Teachings
of Jegus.® ; '
5. Slateng A, Vokefielf, ¥ Vhat Jesus Taught.”
G. Hinsdale, B. A., ¥ Jesus as a Teacher,®
. 7. Uarquisy Je Aoy Y Learning Lo Teach from the Imster
Teacher."”
8, Graves, F. P., "What did Jesus Teachg”



and ¥Fo Vs Smith? A recent book entitled, © The “edogosy of
Jesus in the ?wiiigﬁﬁ,gf Today,® by ¥e As Squires, seeks to
show in what respects the metaods of modern religious education
ey be 1@@?@?@% éy ﬂﬁ%@%fi@g‘tﬁ@% with those of %am Great
Teachers following in yargiﬁ.ﬁg Hdorne's excellient work.i0

THE LINIPATION OF THE PIIL
The field of tals investi: &ﬁi@&‘%ﬁ% limited by counsidering
the methods and ?“iﬁg&ﬁlﬁﬁ of the new education as @K&;b&%@d
$n twenty @Xﬁﬁfi%@&ﬁ&l sﬁagala, to most of whieh reference
will be ﬁ%ﬁ&g They ares q | )

1s Urse Ja&ﬁﬁﬁmﬁg @@%@@1 at Fairzhope, Alsbamn,
Zs The Dieneniory Schoel of the University of iddssouri,
at “ﬁl&ﬁh&@s iissouri,
B¢ Public Sehool Hoe 45 at Indiamspolis, Indiana,
44 The Kindergarten of Columbis Teachers¥ College,
5¢ The Franecis ?ark@r~$cha@1 at Chieago,
6¢ The Schools of Iadame llontessori inm Italy,
Te Williem Wirt's 36&3@13 aﬁ Garyy Indianoag
B« ?gégﬁﬁia?’@ Colored Schoel nt Indianapsclis {9@5@@1
Ce Gjg
9« The @uBZie Sehool for boys at Oundle, England,
10¢ The Girls?! Secondary School at Streatham Hill, Zngland,
1ks Badley's Cocdugational Sehool at Bedales; Ingland,
12, The Harborough Infants' School in Chelses, London, ,
134 Fs P O'Heill's Sechool at Heorsley, Lancashire, Zungland,
144 Drs 0. Decroly’s Private School at Brussels, é%i@l&ﬁg ‘
15& Roger Cousinet's School near &x@iauguzaéa%@g ﬁramﬁa,
~ - taught by Llles Vauthier,
16+ The Hummnitorian Sechool ot Laren, ial?aﬂép
17« The Boys' School at Glarisezg, Switszerland,
18, The Publie Izperimental Sﬁﬁﬁ@lﬁ at Hamburg,
19s The Sechool of the Lezionnires' Urphonage, ot Hraskos
‘ Czechoslovakin, { Di n@i}ﬁ‘ﬁ&ﬂﬁ@x‘i}
204 B&kﬁle‘g ﬁahaai at Pragzues

The sourees of the knovliedge of these sthools were two

reports made after persomal visitsy the first by Ivelyn ﬁeﬁay;

= . B
?§*$%§§§5,*§¢ .y “E§§§§Qﬁﬁ@ §§§§“§@&gﬁ@gg“:



in collaboration with John Dewey,l0 the second by Cerlton
Washburne in collaboration with Vyron Stearns, i1
THE CRITERIA OF THY STUDY

From the classification made by Dr. H. H. Horne, in an
article writtea for the Tducational Review,l2 a list of
ten ecriteria were adopted by which to compare the methods
and princinles of Jesus' teaching with those of the new schools.
These criteria were later reduced to eighit, The writer
found no important characteristics of the schools . in qusﬁtieﬁ
which could not be considered under #ese heads., They ares

1. Bducation by Ixperieuce,

2, BEducation by Self-Activity,

3. Recognition of the Pfhysical Basis af Learaning,

4o The Pupil-Centered Curriculum,

S« Intrinsic Hotivation,

8¢ The Teacher is 2 Guide dw Ezrector,

7 Free Discipline,
8, lHoral Training,

10. Dewey, John =nd Fvelyn, " Schools of Tomorrow.®
11, VYashburne, Garlton and Staarns,.@yran, ¢ Yew Schools

o i

in the 014 World,® , , )
12, Horne, H. He, ¥ Again the Hew Education,® Educational

Review, ﬁebrumry 1928, pages 91-28, For his criteria,

and the manner in waich the ecriteria of this paper were

derived from them, see Appéndix I.



CHADTEH z:}

THE TUACHING TECHNIQUES OF JESUS

What were the teaching ﬁéehﬁiques of Jesus? The chapter
titles of some of the books here cousidered show both agreeQ
ments and differencess Drs Horne spezaks of Jesus as using
objects, securing ~ttention, making cantacts; using problems;
teaching by conversation, asking questions; giving direct
iﬁformztioﬁ‘hy dis answers and discourses, using narables to
illusﬁr&ta Tis teaching?f%akiag advantage of occasions waich
presented themselvesf ‘§e used conitrast, He spoke in the
coneretbe, He expressed nimself by symbols and images. while
working with orowds whére necessary, e chose to work with
individuals, He used the personal touch; He appealed to
instinets, He expected His pupils to act upanyﬁis teaching, 1
:?. We: Smith in his little book called"Jesus;;‘Téacher;“
speaks of Jesus as using all kinds of means,’ His meterial
was adjusted to the pupil,’ He was able to " come into close
and sympathetic contact with His pupils." He was & "master
of the pedagogy of interest.® He ende@garad to develop those
‘e taught,: He was "a master in objective teaching o millene

nium and a half before it took effect with the 'Heformers?

e, 4, H., "Jesus, the laster_ Teacher,®perhaps
thelzno%%r%%'eq%‘ate %reatment of this subject. i



in education." 2 Hall speaks of Jesus as inaugurating a
campaign of education of a new and original nature, fe dévates
two long chapters to the parables and the miracles of Jesus,3
H, i. Tipsword, writing upon the pedsgozies of Jesus

speaks of the methods of Jesus as, * The objective or
‘illustrative mekhod," Ythe analytic-synthetie methody®

the induc%ivendeducﬁive method, ® % the method of suggestion,®
% the Soevatic or catechetic method,® Pthe method of
diseipline,® ¢ (. R. Brown in his article,“Christ as a
Teacher,® in the Incyelopaedia of Sunday Schools and Reli-
gious Hducation, speaks of Jesus® wmethod as personal and
pictorial., His teaching is pesitive, rather than aeg&tive.ﬁ
Sguires states that Jesus taught by His persomality, that

e made successful contacts with His pupils, that He

began with the abstract, that He made personal application,
that He used the situation, that He apvealed to curiosity,
that He secured and held attention, that He made Iis
teachings plain by illustr&tioaaldraWﬂ‘f?om Seripture, from
nature and from human life, that He used symbols and objeet
lessons, questions and snswers, He entered into friendly
companionship with His disciples, although He maintaised
striet discipline. Hde trained His aisciples to decide for
themselfes, He éarre@ted wrong thinking in His pupils.

He influenced both their thought 1ife and their @mstiegal

2, Smith, Fo Wey © Jesus-- Teacher," p. 35=44,
%, Hall, G. Stauniey, "Jesus the Christ in the Light
of Psychology," Vol. 1, Page 304.
4, Tipsword, He M., * The Pedagogics of Jesus,"” Part IIL,
5. Brown, C.Rep, ¥ Christ as a Teachewr," in the Incyclop-
aedia of Sunday Schools and Religious Education."



1ife,'§e used expression, expected sciion, and His school
produced men of action, © |

Jesus %achniqﬁeﬁ and methods of teaching mifht be
livided into éix classed: His discourses, His conversations,
dis parables, His questions, His answers, His mirseles,

HIS DISCOURSES

une of theilgngésﬁ discourses of Jesus is the Sermon of
the lount.’ '[his discourse might be called the constitution
of the new kingdom of God which Jesus came %o set UpD.
First, Jesus describes the character of thne subjects of the
kingdom, those who are poor and mean in the comumon thought
of maun. Second, Jesus describes the duty zad obligationm
of the citizeus of the kingdom, Like salb, and Lighs, sthey
are to reflect a %eaefigieatvinfluence iﬂ&e:scciatya Jesus
next shows the coabinuity of the kingdom. It does nob
involve the destruction of the old legal code of thaec Jews,
'%yich theg&ﬁnch cherished, bul rather completes and fulfills
ite irder, adultery, the making of oaths c&reiéssly and
reteliation are forbidden iﬁ their more hidden as well as
in their outward manifest&tiaﬁs; and leveg wnieh is so0
great and siancere ag to include even enemies, is the real
fulfillment of the obligation imposed by the old law.
The righteousness of the new kingdom is to be @erfsrmed'
in a iiﬁiﬂﬁarested spirit, as it conceras alms@;ving,

fastiog aall prayer, and the generdl dubties of life,.

6. Squires, W. A., "The Pedagogy of Jesus in the Twilight
of Today." General Summary. ,
7. Hatthew, Chapters 5-7.



Religion is seen to lie in the inward intesnt as well as in
the owtward act. Practical admonitions close the discourse,
the conclusion being & vivid contrast between those who should
need the words of Jesus and those who did not

In this discourse may be nobed such teaching characteris-
tics as the employment of concrete words, the presence of
coutrasted ideas,; the note of autnoriiy, aﬂd the ﬁwedomundne&
of positive admonitions. The concrete expressions include
such phirases as:

"& city set on ag nill,"{imtt., 5:1
& gift brought to the Tﬁaf,(o:ZS
@m:numeyeﬁmdwaeu,&hﬁ}
The right hand cut off,{5:30
A trumpet sounded before cne{6:2)

- “The fowls of the air,*{6:26)

"Phe 31L1es e? the faeTQ “{63228)
*Folves in ﬁ%’ClOthﬂ s ¥(7:15)

£)
)

found in dis words sxzacitily quobed or WLtﬂ a siight grammatical
change. nbtragted ideas are:

The L&ﬂi?@ under & bushel, the candle on a candlestick, (5 15)
#In denger of the couﬂall, "in danger of hell izre,%ﬁ’ﬁz)
Tne old righteousness, the new rizhteousness (53 1:-6:54),
Breasures on ecﬁtag sxeaeures in neaven {(6319-20), :
The single eye, the evil eye (5:2£<23),
Pae mote end the beam {7:3-5),
Bread vs. a stone as food {7’9)
Poue strait and Wlde zateg the broasd and narrow ways (7s 13—14),
The zood tree, the corrupnt tree (7:17-18),
Tae house built uvon the rock, ithe house bullt upoa the

sand {7:24-27 , ,

The note of suthoriity appears in such phrases as

"Yerily I say unto you {5:18),

"7e have henrd that 1t was said by them of old time... but
I 829y unto YoUeoo{(5:21=2)

Jesus speaks of Himself as one who is to judge men at some

future tlme,

u ﬁbﬁy will say to me in that day, Lord. Lord, have we
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not prophesied in thy name} and in ithy name have cast out
devils? and in thy name done wony wonderful works? And then
will I ppofess unto them, I never ¥iew you: depart from me,
ve that work iniquity.® Udotthew 7:22.23, -
There appears in this disvourse a general note of command:

“Rejoice and be exceeding glad {5:12),"

"Let your light so shine...(5:16),"

BSwear not at all (Hs34),% |

"Love your enemies (5:4%5,“

- "After this menner... pray ye (53569},%

"But seek ye first the kingdom of God (6333),°

“Judge not that ye be mot judged (6:71),"

“Inter ye in at the strait gate (7:13),%

Positive comwsnds predominate, There are about twenty-one
positive commands and fifteen negative commands, according bo
& count made by the writere -~

The Farewell Discourse of Jesus & begins with a symbolic
act. The disciples have been contend ing together as L o
walech is the greatest., Jesus girds Himself with a towel, and
washes tine disciples' feet, showing them that they ougnt to
perform deeds of seyrviee for one another, He takes a meal
of fellowship with them. He points oul the traitor, whe leaves

the cowpany. ow He speaks intimately with the disciples,

O

He calls theﬁ“littie conildren,® He gives them a new command-
ment, that they should love one another, We note a differance;
between this diseourse and the Sermon on the Hount. Jesus is
now speaking to a gZroup which He has led far into the secret
of His teaching, =nd He can now revealhﬁis deepeyr thought.s to

then.

8, John Chapter 13-17



i1

218 bdﬁ?ﬂﬂ“&?lﬁﬂs . .
of Jesus’ canversatvans, two mlmht be mentzanad, the
conversation with Nicodemus and the canv&rsatzan with woman
of Samaria,.
Niecodemus, a ruler of ﬁhe Jewss comes to Jesus by night,
One great question is in his mind, perhaps expressed; "How
do we enter inito the kingdom of God%?” -Jésas énswersﬁ, that

it is necessary to be born again, a great mystery to the

et

literal-ninded Hicodemus,? Wicodemus asks a few questions

the beginning, the r,st may be classed ag 2 disCourse.

o]
o

W o

Jesus atitracts **imntLOﬁ here by o puzzling declarafion,
Ye find elsewhere in Jesms' teaching these same siviking and
pugzling statenments, such as these:

Let the dead bury their dead (“wtzwa.w@,,“
”I came uot to send peace, but a sword (iatt.10:34),"
"Whosoever shall do the will of my Father which ié in

heaven, the oame is my brother, and sister, end.
mother {Matt, 12:50),%
#The last shall be ?1$st§ %ni the first last {(¥atit. 203 1@),
Tt is easiey for & camel Lo zo *3ﬂovghﬁ the eye of &
nee&la, thon for a viech man to enter iunto the kingdom
of God {Uork 10:25),%
"Con the blind lead the blind? {Luke 6339)}%

In His conversation with the woman of Samaria, Jesus
makes contact by meking an unusual vequest, The Jews had no
dealings with the Samaritans, and ii was a sirs nge thing

for a man thus to address a women., Ia spite of this, Jesus

ssks for s drink of water,10

T Jot E: 121,
19. John 4:1.30,
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h

HIS PARARLES
The jarables of Jesus are the means by which we “see
farthest into ..." (His) "...oma heart,® 11 Hall cites

- Jilicher as naming fifty-three parables, of which twentys

e
@
:‘i
=
%3
oy
{a
¢
2]
&
B ol
[N
fod

five are tru lustrative narratives, L

the rest being %Lsh'sharﬁ cumyafisans as the quesﬁioﬁg

Yot man is theve of you; whom if his son asks breadg'will
he zive him a stone?® 22 Braea\@ﬁgtiﬁguiaheﬁ three kinds of
arables: Lheorebic parables; parables of grace; and parables
of judgzment.l® PFollowing Bruces; we fin@“ihrée clagses; para=
bles of the kingdom, @&rabies'af Judgmenty and parables of
graces | |

Cf the first class, the parable of the sower is a gea&
examples Here are described, by fi\gareﬁ famili’ax" to J es&s“:
éuditara; the~&iffexeaﬁj%ays in wiich the teacnings of Charist
are reaeivé@; Other parablés suggest the growih by p:ogréa&iﬁe
stages from a very small beginninges to 7a great ends These
parables ares; " The ¥Waeat and the Tabes,®  "The Blade; Bax
and Full Gorn,? and. "The Hustard Seeds”

Ten parables might be named: gThe B8teward," ¥ The Bich
lian 2ud Lazarus,® "The Talents;” "The Twe Soansgy® “The
Vineyard, ¥ "The larriage Fé%aﬁg“ HThe Rich Fooly""The
Wise and Poolish Virgins;® ¥ The Sheep and the Goats,”

“Tne Unforgiving Servanits® In the parable of "The Steward,"

1is Halls G Stanley,®Jesus the Christ in the Light
of Psycholﬂgy,” Vole 23 Pgge 517.

13, Brucey; A.B.s, "The Parabolic Tegching of Christ,®

12, Hatthew ? 9

i
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an unfaithful siewsrd about to be discharged, mukes provision
for the future by shrewd dealings with his lord's debtors.
The disciple is to show egugl foresighyéer his welfzre in the
next world, by the proper use of ais resources here,l4
In the story of the rich man and Lazarus, Hall thinks that
the rich man is condemned for being rich while Lazarus is
rewarded for being poors But the crﬁelty shown by the rich
men to his unfortunate brother are certainly implibed, 19
The parable of the talents shows that to the citizeus has
been given a graduaited responsibility accordisg to toeir
capacity, The reward vories with the werk done,. Tie servant
who neglects his task because he thinks it anot worth while is
punished by the loss of whet he has,l6

Pive of the parsbles may be called parables of graces
"Me Lost Sheep," “The Lost Coin,® "The Prodigal Son,® waich
1911 calls the most couprehensive of 2ll the parsables,Ll7
the story of "The Jood Shepherd”, and the allegory of"Ehe
Vine and the Bronches,.”

HIS UESTIONS

dot only did the Great Teacher teach by His discourses,y
ut He taught also by His questions. They may be classified
ag, cuestions asking information, those presenting a problem,
those makiﬁg in effect a staﬁémeﬂt, tnose couveyiang a rebuke,
and those wnich might be termed leading guestions, The

questions asking for information are guestions duch as theses

14, ITuke 16:1«15.

15,Ibid, verses 19«31l.

16, Matt. 2D214=30,. '

17, Hall, G. Stanley, Op.cit. above, p. 559.



"What is thy name? iﬁattiﬁsg)
"Seest thou ouzht? (8:23)
"Wazt wilt thou that I should do unio thee?® {ILuke 18:41)
Theisecond'class of guesbions are those relating to a
- problem. A thqﬁannaaneement that HFis mother and brethren
th Nim, Jesus answers, " Vho is my
mother, and who are wy brethren?*l8 Of the young ruler
Jesus askss ¥ Why callest thou me géod?“lg* Uf the Pharisees
wao came to Him guestioning His suthority to cleanse the
temple,; He asks, #lhe ba§£i$m of Johi, whence was 1t, from
heatea; ar from men? "0 |
sume of Jesus' cuestions are really statements in question
form, such as theses ¥ What men is there of you, who, if his
son shell ask a loaf, will give him 2 stone?2l » Uhat shall
& men be profited, if he shall gain ﬁhe vhole world, and
forfeit his 1ife?4% Can the blind leed the blind? B3
Some of the guestions convey a rebuke, such a5 Laeser
"Why are ye fearful, 0 ye of little faith?“ {(intt. 18:263
®low can ve, being evil, speak good things?® (latt.L2:34
"Why make ye trial,of me, ye hypovites? {(iatt,22:18)
"hat, could ve not wateh with me one hour?" {lnti.26:40)
Some of the questions might be calied leading gquesitions,
that 1s, gquestions that lead up to a ceritain answer,
such ag these: '

“Believe ve that I am zble to do this?® {Matt. 9: 28}

18. Matthew 1lZ2: 48

19, Tumke 17519,

20, Matthew 21320,

£, Matthew 7: 9, R.V.
LPe Matthew 163 Z6,B.V.
23. Luke 6339,



"Have ye understood 211 these things?{iltt. 13: 51)
"ilt thou be made whole?¥ { Joln 536)

r*‘“i

{,x

LIS ANSYE

Jesus taught not only by his questions but by His
answers. In the twenty-sscond chapter of wattasv are
three very significant suswers waich Jesus made te questians
asked, The Phnarisees and Sadducees sought to catiah dim
%ith aquestions, the answers %o which Wéﬁld discredit‘
Him with the people, or get Him inte trouble with the
legal avthorities, Thelr Tirst question was c¢leverly
wordeds: ® Is it lewful to give tribute unio Cae;af,
or not?2® IL He said " Ves,!" He would laae the favor
ofthose whe hated tae Roman voke, if He smaid " No,
they would hsve an excuse Tor putting Him to death, as
opposing the rule of Caesar., Jesus said to them, * Show
me the tribute money.® ‘They brouzht Him a denariuss

¥ Yhoeose 1s thils iﬁage and superscription®®

!2(‘59 esar, ) ii B

frts

% Render therefore unto Caesar the things which are

R R

Caesar's and unto Jod the fthings that arc God's.® 24

@0
gd
<
&
&
€3
@
©
=Y

Certs inly this is good pedagogy. Jesus toke

g oy

a problem brought to Him to drive home & great principle.

2T e

The answers of Jesus to the other two guestiocus might be

cited as similar exanples,

Ry,

HIS MIRACLES.

The zood teacher teaches nod only by what he says but

by what he does, therefore the miracles of Jesus are included

24, Matthew 22: 15:22.
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ahd3£$§ﬁ’;%#£aﬁé%§ may &tse be classed among Hig teaching

methods,

tween the position of G. Staaley Hall who
thinks of them as symbolic myths and exaggerated facts,

and the teaching of the Ghurehvtﬁat they are te be accephed
literally, there are naturally many views as to their signi-
ficance. Tﬂsugh 1t be conceded that there can be uno suspension
or veversal of the laws of naﬁureg the way is still open

to belleve that in nature itself there are nigher laws and
lowery 1&%5, sg interrelated that the action of & lower

law may be overgome by one thet is higher, It is therefore
conceivable that a larger knowledge ﬁf atomic struchbure

and of the laws of mind would show itnat the miracles of
Jesus were but natural phenomena of & nigher order, accom-
ylisﬁed by laws now unknowil.

The miracles may be divided into three classes: mental
anealing, vhysical healing, and nature miraclﬁsvjﬁf the first
ciass the following moy be listed: The nealing cf the demoniacs
at Gadera, the healing of & dumb, deron-possessed man in
Galilee, ﬁhe healing of the daughter of the Canmanitish
woran, and similar miracles. Whether themare cases of
actual denonepossession or cases of mental aberration
similazr to those Ffound today, these miracles show Jesus'

power over ithe mind. <9 He was a master of the avt of

5, The distinction drawn between demon possession and
other kinds of menizl disorder in iatthew 4:24, would seem
to indicate that a distinetion was made in Jesus' day between

demon possession and other forms of insanity.
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psychotiaerapy. oays Halls

“The fame he sarily asecguired, his magaetism, polss,
confidence, suthorigy, manner, broke meatel fetiers, sitimuladed
doruant selfnood, arcussd nealibiyl resctiocns, gave now
aud supplanbing Suoughis, freed ihe ensisved ismgisetion,
broke the power of fixed ideas, chasged $the curveatn of
disessed wills aud sede him o master ia ithis ficld of mowal
vayenobherapy, from vhom, with cur csacepitlions of the Iatule
intie domivagee of sonndiec sud alse hercditary influcncess
we nave Still much to leaza.® <0 |

Ye may list ss airacles of physiecal hesling.the clesusiag

d

of & leper near Gape

fﬁ%&%;ynia% raising of Jalrus®
the nealing of tws bliad men, > tae reising of Lazarus cad
similar mirscles. The nature miracles are, the $iililing of

. *,

the tznmests,30 the fesding of tae five thousand wund the

&

four thousand,olihe cursing of the fig tree Phat withereds3R

the chsnging of water iats wine, 93 snd welking upon the ﬁ@&;éé

In these mirscles Jesus regogaized tae nesad of paysical

4 mental heslth Tor righd livias. o demcastrated objectively

ke
R i R

the purifviag oover of His dociriaess,. Says dall agaly,

BTney arve symbols of Jesus® ecsianitic and aboundiag lifes
and thus they ecubsin the wery heart aand soul of tae zospel,
anl $ell us in different allegorics ouly oae Lthings visg., that
a far better, vicascw, more polemb, free, joyous humsn life
noas actuslly existed and czn sgein be in and for us.® ¥

: Page-tep-fbove.

26« Halls G. Stouleys Jpe cile Vol. 2y page 619
o%. Habthew S:i2 "

28, Hark DBsil-iz

29, Hntthew 20334

30+ Hark £3:52

2le @nitaow 14:19-20415833627

32, ¥ark 11314.20

33, JomBslell—

34, Jonm $319

35, Hally G. Diznley, Upe. Cites Yol.Zy page 694
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MPARIBON OF TiL YLACHTIEG OF JESUS WITH THL I | LDUGCATION

IETRODUST uﬁ.‘xy

dearly two thousand vears after the Great teacher walked

in Galilee, we are facing a aew era of experimental education
rooted in the princinles of +he educational reformerss

T

Comenius, Rdussaau, Pestalozzi, Froebel, Herbart, and in
our own time, John Dewey, Kilpatrick and others., Is there
ey correlation between Jesus? metnods and principles and
these which we find today?
Tl CRITIRIA
lavmaking this comparison eight priunciples have been
selected as repressuntative of the new educat&oﬁgl»

1. Education bv Sxperience,

Ze Education by oal;-Aeu1v1ty,

Se Recegﬂzﬁloﬂ oi the Paysical Basis of Learuing,
4, The Pupil-Centered Carrveulum,

be Intriunsic ot 1vat10m§

B. The Teacher is & Guide or Dirvectar,

7e Free Di%cimliﬁ@, »

8s Horal Trazining, -

These ave now taken up in order.
ENUCATION BY BXPERIT
Hdneation by experisnce means education by life situations

contrasted with educttion by books, by memorizing or other

-
b

n

formal methods, It is education by experiences which the

‘le See page 5 sand Appendix I,
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child himself has. According to Dewey education is active

and passive, both trying =2nd undersoing.? It is the
reconstruction of exnerience: "ihzt recénskruction or
fsorganigatiﬁn of experience which adds to the meaning

of experience, and which inecreases 2biliiy to direct the

course of subsequent experience,¥ 9 This is the more necessary
in view of the fact that the gradual breakdown of family life
28 an institution for the training of the child throws

upon the sbhool this task in’larger aad larger measufeyﬂg

L th is not hard to find experimental schools in which

Ctals yprinciple is worked out., In &. H. Badley's School

at Zedales, Ingland, the boys and girls are permitted to
work and play together, thus preducing conditions similar

to those of femily life, Sentimentalism is discouraged

m
This attitude is

by the attitude of the group iiself,
partly due to a traditiom which has beeun growing up at
Bedales for over thirty years. Yo an inquiyry regordlng
this metter, Badiey replied that coeducation for voarding
schoole was tre natural and logical osubcoume of ais view

of education, that,isg training for the whole of life

by means of the fullest possible raage cftexyeriences. 5
This harmonizes with the view of Cox, who speaks of the
school as a purposely conirolled =2uzd idealized cgmm&niﬁyQﬁ
In the school of the Legionairesd Urphanage at Krasko,

Czechoslovakia, now discontinued, the children were sivem

$. Dewey, John,; ¥ Democracy and Lducation,® p. 163,
50 Ibiit Fo’ 89”90. i
4, Sguires, W,Ah,,%"The Pedagogy of Jesus in the Twilight

i :
5- 6. %ed 381t "RaeES"



the opportunity of briuging up & resl babye. Two of the
littlie girls voluunieered to be his special &&tﬂa?$;? In
Fpantezik Bakule's school at Prague the children actuslly
supported the sehool.  In ¥irt's schools ab Gary, Iadiaan,
playground acitivities foym an iubegral part of t&é school
curriculum, Tae child goes to ‘mschool in the seme building
from the day he enters the kindergarien until ss a youth

he is ready for college. The pupils caﬁdgﬁﬁ a post office
and serve luneh to the school, The vocational iraining is
gractia&igil Ia irs, Jonnson's school at Fairhope; Alabama,
nature study and field geography classes are conducted clmosd’
entirely out af*ﬁaarsf¥? In the elementary acnaal of the
University of Uissouri at Columbiz, issouri, uader tae
dirsction of Professor G. i Herizm, the cilldren of the
fir@ﬁ‘%hxe@ grades are givéﬂ a a%&ﬁ@évtg sbudy ;fiaﬁera;
trees and fruits; birds aad aninis; ees uie w&&% ey and
the cuanging seasonsy ... colidays, the towm grocecy sbores
or the neighborived dwellings and the elothing waich the
@%ilﬁr@ﬂ gsee for szle in the a%areﬁ;;é% in these schools
tie curriculun is not aaﬂfin&@ to books: It is life

itself, Hatural objects are used as & part of the teacaing

Se %ashhﬁrﬁaﬁmﬁ Stearns; “Hew Schools in the 014 VYorld,®
Ge Coxy P, © .. Lisp “Currienlum Adjusiment in the Jecondary

:%Q%&M ws@' ’%ﬁa%%f&% ceites Do 129%,

by Toid 160, )
g 3@wg;‘§:§ha and Ivelyn, ® Schools of Tomorrow,® Page 200f.

10.Ihids 3lat puge.
1leIbids B 44,




mmterial in thely unstural sebiing waere ynséihla* The
a@ﬁﬁiﬁiﬁns of life sutside the school arve ?%@Eﬁﬁﬁﬁ@&»
within the school itself.
Jesus aﬁgiﬁipa%a& this nrinciple in Hdis ﬁe&@h&&@;
de educated His pupils by 1lifs situations. They lived
out of doors. Jesus was a keen observer of nature and
eferred Lo nelural scenes @@i shiecte in his teaching,
such a8, "ithe cower that went forth to sowy® Tthe lilies
of the field,® * the fores growlinz cnong the whest, Tishing
as analod zous to sov ing wmen., He wee not out of aarmony
with sueh modern ianching as would have the child's
experience broad zncugh to include some assthetic as
well 23 sogial ﬁiem@ﬁﬁéfgﬁﬁﬁiﬁg the beauby of the lily

He would ceriasinly azrvee with 0'He:ll of Eearsley wien

w

Lo ag

s
e

(2

tie lLatéey esid thnt they wapbted taeir pupils
“ihe boalty iz nature, and the benuty in literature.“lZ
Jesus zaw life in a Eargé\%&yy In fis porvables .ig socaks
of busimess relati ﬁ&ﬁﬁﬁﬂf%%f a happy family gathering.
He graced with llis presenee a marriage feast ot Cana of
Zalilee. e was ol home in every society, and He tuught
His diseiples to follow Him.

‘Yat Jesus %sught also that %ﬁ& gall of His kiaglon vas
& challenge that mizht under some clircunsiances involve

and justify the breslup of family 1ife.}d No emphasis

12, Vashiurseand Stearas, Upe cite(n. 20 above] p. 63.
13, intinew 1i: 5Eed¥,



was laid upon any vocation except that of preaching the
gospel of His kingdem. ‘The education which Jesus gave

dis disciples was directed exclusively to that great end

s

and what it inveolved.
EDUCATION BY SELF-ACTIVITY
Yhe second principle of the new education considered
is that of seif-activity. This includes the use of'pfablsmﬁy
ne weientific appraach to the material of iustruection,

he project medhod, the use of research and individual

- -
.,

reportss class discussions and confereaces, »upll participation,

the laberaﬁory metnod and playe. It iuvolves also education
by development. The principle of education through experience
cmpaasizes the stimulus of the envivonment, while the principle
of seif-activity empnasizes the response., Uewey distiaguishes

between conceptions ol sebF-activily in brsaia, and narrower

, ¥ duel has been said aboul the -aaefﬁance of self-activity
- in Ldﬁﬁ%ul@ﬁ; but the conception hsa too frequentiy beeﬁ
“testricted %o something merely internale-- sometning excluding
th? free use of sensovy and mobor organs. Those wha are at
the sitage of ledruning from symbols, or who are sugag red iun
elaborating the impdicationm of a problem or idea bto aore cares
Tully thought @Gu?Vﬂty, ey need 1ittle perceptible overt
&ctlvlty. But the waolé cycle of self-activity dewmands and
opportunity for investigation and experimentation, for trying
out cne's idess unon things, discovering what can be done
- with materials and =appliances., And uﬁ?“‘lS incompatible with
closely rastricted physical activity.,” ™

f;y Thorndike's low of effect lcarning requires selfe

- ~

., sctivity in which desirable actions lead to satisfaction

Z_‘;o 3535




within the nervous organization of men.l® Says Dr, Hornes

L+

"The mind im the souwce of its own remchions unon the world.
i%v1ng pow»r within itself, the wmind comuands 3his yﬁwer upon
occasiont it sets itself to work. Such activity is properly
degeribed as self-activity, This principle of meLI—act1v1ty
in conseciousness is the root of a:l xaowluw e, Fesling and
will. %ithfgt the mind's response to the chlig there is
ng world,"®

2

ffﬁe find this prineiple in the experimental schools. In
Dakule's school in Prague, the wupils have sarned money to
Supgarﬁ the school by making toys, flower-siicks and boxes.
One Littie girl with the thwee Tingers of Wer one hand ecarved

“

- ’ 4 Ly
sad colored 2 box befere the visitors.t? In Daecroly's school

3 3

in Belgium thes children nrenare sad give lecturss to the rest

of the class, ausweriag questions afterward.:8 In Cousineils

&

gchool the children learn history byAdressing dolls,; and
give lectures from pictures cut from old boocks on rainy days.ig
In irs, Johmnson's School at FPairhope, Alabamzs, the children
manage & garden, tell storlses, or read thenm @LG&&, and work
_in the carpenter shop.<0 In the Zindergarten of Columbia
Teachers® College, the children learn to make doll clothesm,
401l houses and midature villages.<l In the orphan school
~ re village
at Xrnsko; the rupils cgﬁaucte@ a mimbhiture,large eunough to
play in, 22 In Heriam's school 2% Columbia, kissouri,
handwork occupies an hour of thne school day. Both boys

and girls work in the carpenter aﬂog, the joanngu beg 1nn1ng

-

15. Thorndike, Ee. Lep " Hducaitional Fsycholosys™ Vol.2s
pe 4. Seey 2lso Appendix IT,
16, Horne, He Hey " The Pnilosopiay of Education,® p. 179.
17, Weshburne 2nd Stearms,; Up.cit.{p. 21 above) p. 458.
i8,. Ibid. Do 6. )
19' Ibid‘ g. 95;
20, Dewey, John and Evelyn, #3chools of Tomorvow,'
Pe 311, \
21! xhid* ngg p. 110*114—« :;;:‘3. Z?Bidg a8 l? &bﬂ?é pt 143.



24

usually with doll hammocks.<5 In the Francis Parker
School at Chicago, the children ieara knglish by printing.24
In Madame Hontessori's schoels in Italy, the children keep
the school room in order, walit on the tables znd wash the
dishes at the noon-day lunch, In some of the schools

they care fgr éa'deﬂ$.25 In the Yoys® school at Uuundle,
Bogland, it is regquired that every boy spend one week

out of ten in the shop, where he makes equipment for the
5chool,26 DPerhaps the best example of learning by self-
activity is found in the Gary schools, There the children,
large and small, do shop work, or laboratory work, IThey
act as elerke and manage a mock political campaign. The
youngey €hildren enter the shops as watchers and nelpers.

The ¢ qzliren even take care of the sonool grounds.<?

lf«astzvxty was involved in Jesus'! teaching. Jesus
emphasized aetion. His axhertatioas were o be neededand
obeyed, He departed from the traditional methods of iis

time; by waich the pupil was to memorize the law, aad

-

g

the sayings of the Rabbiggif ays Geikie: The almost endless
comments of the Rabbis must be mastered by years of slavish
labor, before one was recognized as a really educated nman. <8
Jewish education cousisted almost exclusively of a knowledge
of the law, and other scriptures., dJesus followed a course

now taken by the new edueation, Says Kilpatrick:

23, Dewey, John and Tvelyn, " Scihools of Tomorrow," p. 50-l.

24, Ibid.pHE=G,p5%, Facing Llostration
28, Washburne and Stearns, ¥ Hew Schools in the OLd

?Gfld’ ?., 8;
28. :Dewey, John and E'velyn' \)p. cites Ps 1873'.’, 251=-8

23«28 See next page. 25 Lhid. p.ws=b



" Rid the schools of dead stuff,..... for most pupils,
Latin can, and should follow Greek into the @iscaf&, like~

wise with most of Ethematics for most pupils, :uon of

i .
present 414tar; qaﬂuld give way o stuﬁ? of social 3rab1em3?“29
Jesus‘gave nothing expressly for memorization, unless it was
& simple prayer, slthough much that He said ;as been memarized;
But Jesus intmoduced something of the seientif attitude,
the problemesclving attitude, into éducation, As doing
tnis He oughi to be classed as & %rae:scianﬁiat alﬁhéugh
His work and His teaching were necessarily adjusted 4o the
wental horizon of His day as 18; in o measure, that of
every scientist., Says Hall: |

% His conceptions of the cosmos were..; in no respect in
advance of his age. Of nearly everytiuing taught in modern
universities he knew nothing, while of l1iterature, even that
of c¢lassiec Greece and Rome, and of factories and modern

institutions generally, he does not seem Gto have had the
slightest anticipations s.. But tn@ﬁﬁycﬂolsgy that is at
once dynemic; geneticy and pragmatic; anl can penetrate
below the shallow surface of counsciousness bto—the-—Baeol-
seiousness tc the unconscious depths below, finds in the
great Galilean both the master croftsman in ps;clodynamzes,
and in the collective records of him the vichest of all the
fields for Turther QX@iaratlen. Here he is not below but far”
ahead of present-day science,.,., Xis psychology was not
that of the schools any more than the botany of Burbank

or the physias of Zdieony but iike them He conitrolled
natural agencies and brought out beneficent, praciiecal
results, Ve can hardly assume that Jesus would noi welcome
all sciences that bring forth fruiits or, indeed, 2ny and
every kind of knowledge that means service,?

Jesus® teaching included paradoxés which made nis

suditors think, * He that findeth h&g 1life shall lose it,

“and VWords of Carist,®

0, mwevy Ssan ool Uwelion ®og
28, Geikie, Cunaningnam, ¥ The life

De 67
29 Kilpatrlck, Ve Hoep ® Zducation for a Changing Civile

ia&tlﬂn, Pe 111,
30. Hall, G. Stanley, " Jesus the Christ in{ the Light

of Psychology,” pe. Vol. 2, p. 486=8,



and ne that loseth his life for wmy sake shall find it." 51
"hosoever hath, to himéhall be given, but Wheéaever unath
not, from him shall he taken away, even that which h&,hath,“&g
"So the last shall be first, and the First last, *9° Hall
finds in Jesus® teachings apparent incsnsistencies5 such
as theses * His kingdom is inner or ocuter, in this life
or the unext. ¥ It is of slow growth or comes with catase
trophic suddenness, ... Lt i8 attained by strugszle, or is
o free gift, ... it comes as a boon to the"...(z00d)..."and
a doom %o the¥bad).?$These seeming contradietions mey e
reconciled by combining them. The kingdom is first inner,
then outers It is both in esrth awd in heaven, It is
both present =nd future. One phase of it~cames;with slow
growth, while another phase of it is %o befushera&»in
catastrophicaliy. It is attained by struggle and yet made
available as a free giftb. Itfbieéses the good who receive
it and curses ithe bad who rejeet it, While Jesus is its
real ﬁe&ﬁ, it nay be considered in some of its aépeets
independently of Him., These apparfent contradictions

and paradoxes in Jesus' teaching, together with other
striking andbtariling @xpfassi@ns, make His teaching
attention-compelling and thought-provoking, Jesus

w2

invited investigation. He said to the disciples who

3ls Hatthew 10: 39.

32s Hatthew 13: 12,

33s Hatthew 20: 164-

34, Hall, G, Stanley, " Jesus the Christ in the
Light of Paychology,® Vol. 2; pe 369.
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inguired where e dwelt, " Come and see,” He aszumed the
reliability of man's candid thinking., Y If any man willeth
to do nis will, he snall konow of tae teaehing, whether it
be of God, or waether I speak frow myseif. #59  wynen hes
the Spirii aﬁ truth is come, nhe shiall lezd you indto all
trutbh, "6 g | ‘
Jesus ﬁaugh* ﬁ&éxkiad_af‘@eveloﬁmeﬁ% that involves
self-activity. e believed ia culural evolution. Says Halls
¥ In the linited sease tﬁd stands for the most striking
of 211 relizious evo lun;ana, viz, that of the lew Testoment

developing out of the 0ldy in waich it 1oy councggled, JesuS'
was facile pringess of cultural svolutionism,®

parapble of

;.m

This tezching of develonment appears in the

tae zower, the parable of the growith of tne seed, (e parable

o

-

of the leaven. In each of these parables the new life is

o growth from one stage to anotaer, In this teacaiang of

a development that imples sell-development, or & ueasure

of $@1fméeveiopmeﬁt, Jesus not only btaught a new activity,
but His whole pﬁizsgaﬁhykhiﬂdered{tﬁe old activiity. The

new wine of *38 kingdom was not $o be poured at all into

old wine skins, The new man aeeds to experience a2 new birth,
/3@3£§ made lis teaching dynamice rcather than static,.

3

‘e abticipated the pedagzogzieal vrinciples developed by

the educational reformers, Pestalozzl, Froebel and iderbart;
"ohservation before reasoning,' 'the concrete before the .

abstract,' aud 'from the known to the redated wniaown, 198

35, Johm TE 17.
36, John 16:¢ 13, ;
37« Hall, G. Stanley, * Jesus tne Christ in tine Light
of Psychology," pe. 5374 Vel, 2.
38, Tipsword, H. ﬁ., ¥ The Pedagpgbes of Jesus,” pe. 80-8l.



4 esnus gave*vef%ical:ability,‘ rather than *hoxizontal
ability] although He inspired the laﬁ*er, Hall remarks:

. ¥ Thig 1life 1ﬂvalved new ldeals, motives, goals, a
ﬂzgaef potentializgaition, and a CO%@;G%G&QSQ unmzrred by
8ille .. 1% meznt a neighte nLag of every power of maun,

a new dominion of the soul over nature,? o9

It is not to be supposed that Jesus was out of touch

T ..

with all play activities. He loved children. fe watched

them nlay.4Y e attended feasts, It is possible to find

in dis questlions and answers a ceriain high play of the mind.

The childhood of Jesus is not described beyond 2 short

o

refereﬂce,}bu% wnat is ziven leaves room for the inference
that he was like otuer children in this rezerd.40A says
Dr, dornes

¥ Did Jesus play as a boy? Let us see., He was tie
oldest of seven children. AR There were four ‘'brothers?
and at leasgt two 'sisiters .0 0w t@ Nouses i Hemsareih
wevre a1l small, There was elaﬁe ss8soclation with the
children of the fwmvlj, even with the &elbhbbrs‘ children,
sseCnildren came to him when 2 man as thouzh ne loved and
understood them, and this they would Jardiy have doune '
in case as a bog nis play lnetzaet had rempined undeveloged.“4l

THE RECOGHITION OF THE PHYSICAL BASIS OF LEARWING
Third prineinle to be deserived is that of the recognition

of the physical bhasis of hearning. . The time is past or

P

assing when educstion in the school consists wholly of

*€:5

59, Hall, G. Stanley, " Jesus the Christ in the Light
of Psychology," Vols &y p. 6712,

4G, Iatthew 1l: lﬁ«l?. 40A Luke 2:52

41, Horne, H. Hay " Jesusw-- (ur Standard,® p. 54-558,
Dy, Horne sitotes that "By some these children are rezgarded
as his aoasina, by others as the cnildren of Joseph by a
Tormey warrviage; by s%ill others as iary's younger children,®
ibid. p. 54, :
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mental werk,‘accomplié&ed,undér wnnygienic canﬁitians;42
Lie Le Thorndike has made sn importont contrivution to tae
knowledge of tue physical busis of learning, He finds the
1ear§§ag process to consisgt, from the physiecal st&n&péint;
in the working Gf certain bonds within the neural arganism;
by waich certzin responses naturally attend certain stimuli
accorddng to Bhie laws of exercise, rveadiness, znd effeect)
By the law of readiness is meant, roug&ly speaking, that

it is satisfying $of a aerve syﬁtem to aet that is ready

b
2

o acty whlle it is annaying to a uarve syshem to act

tnat is not wveady to act. The law of exercise is essentially
the older law of habit; use increases and disuse iecre&seé
the strength of a nerve sysiem to functiond “%ﬁﬁml&ﬁ of -
effect is, thai ac%isnlbxin:inv “ﬁ%lgf&cblﬁﬂ to t;e argaalsm
strengthens tine nerve connection involved, while action

. .. 44 , L
bringing anncyance weakens it, This m&kes»m&n& common

activities into iﬂsﬁiﬂeﬁiva'reaﬁt;gﬁg__;;;Q@@ng ¢gg§aigsW
laws of his nervous organism]
Dr, -Horne emphasiges the physical basls of learaing

whiena he sayss

zu.x

“The senses on the one hand, =nd the muscles on the
othery are the two first gnteways through which educational
influences must nroceed, ... Uuly a sound paysical education
can support @ sound mental educaltion, ... AlL hobits counsist
in turning over to the lower cenders alone stimuli that oance
required the higher cemters for their resection, And from this.
nsycholegical peint of view, the whole of aducatzoa, from
“the alphabet to vhilosophysy is but equipping & man's nervous
syste,. fpr proper and best reactions oan stimmli,*

'

éhg Dewey, Jann &ni Evelyn, ® DCﬂGOIS of Tomorrow, " p, 18»19,

Py Hpaes  focien, 1, TR FRILOEORAL: OB FEHERELI N "vBr, ﬁé—ﬁﬁ-

€y e

Do »~4, also Appeﬂﬁix;li.
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The ageéncies for physical education in modern schools

are wmanual traininz, »lay, gymastics, and athietics. The

0]

o

earricglum of the Pairhope school includes physical exercise.49
Txercise is vrovided for im Heriam's school at Columbia,46
and ian msuy, if noi all of the other experimental schools,
licdern athletics, and the physical examination of school
as affecting the mind

caildren also show recognition of ﬁhe body, of the child and
the physical basis of learning.,

Jemms recognized ithis principle. He emphasized health
by nealing’both mind and body. He implied the influence of
sense-defects upon learning when e said, " The light
of the body is the eye, if therefore thine eye be single,
thy whele body shall be full of lizht, but if thime eye be
evil thy whele body shall be full of derkaess, If therefore
the light thet is in thee be darkness, how great is that
iavkness. * 47 Hiz use of occasion aad apnpeal to instinetis
might e eited as related to ?harﬁiyke’é laws éf readiness,
exercise and effecty since men are nore ready to act according
to instincts, and to follow interests already awakeneé.éa
But the teaching methoda of Jesus recognized a aigher influence
than that of natural laws, He taugat ‘lis disciples te
grucify nainral deéiras wnen they interfered with preseant duty.
Determination, not desire, was %o control.*® If Jesus antici-
pated the stimulusarGSpqase ysychalegyy it was upon a high
wlane of physical life, with the infusion of a higher ideal.
From 211 implications that men is merely & mechanisu, Jesu&
rould emrh n iy disser V
ng%e;%}:@?éizlimig(?;ﬁz,ap cit. p. 29. 46. Ibid. p. 42.

48, Watthew 6323. 48. Thorndyke,l.li ,Up. CitesPol=4
49, Matthew 17: 24, ;
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/PUPIL- CENTEREDNESS
The fourth principle of the Hew Lducatioa is the minciple
of pupil-centeredness, which, as it concerns the school,
might be.called paidocentricism, In its larger sense it is
s proyperly t ermed individualism, Under this p:inqiple may

be indluééd such topics as: the recognition of the individual,

an@ of 1nd1v1dual dlfferences, the use of intelligence tests

dﬁﬂ reSﬁect for the personaliiy of the calld. Concerning this,
Dr., Horne wrltess
ar
A1l the new contempogy educational tendencies are
_paldo-centric, that is, cnild~centered. A little child is
leading the education and teachers of our day. His nature:
and needs are foremost in the new theory sud practice., It
is the cbatury of' the child, as Ellen Xey describes it.*" 45
;a the liontessori schools a part of the work is designed
to give adequate expression to the child's inner faculties. 46
In the Gary schools each child is examined byh doctar
and those who are not strong enough for regular class room
work are permitted to take work suited to t.heir stfangﬁh.
The arrangement of the curriculum is such that a pupil
can spend more or less time on a subject or drop it altogether.47
The curriculum is adjusted alike to the rapid pmpil, the
average pupil and the slow worker. In Fairhope the pupiis
are divided into small enough groups so that the teacher

can adapt ﬁhe work to the needs of the individual.-48 .

45.‘Horne,‘§.ﬁ.,“Again the Hew Education, Educational
Review, February 1928, p. 92-3,

46, Dewey, John and Evelyn, "Schools and Saclety” s Do 145

47, Idem, 191=-2

48,- Ibid., 39«40
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~ In Cousinet's schools in France each pupil is permitted to
do the thing which hé can do best,ég \Iﬂkthe public experimente
'al schools of Hamburg the aim isffthe freeingfof each child's
individualityé¥l¥ariaus plans have been adopted in this
country toiédjust education to the needs of the individual.
By the Daltaﬁ Plan, subject laboratories take the place of
class TOOuS, each under the care of a teacher: To them the
pupils go‘whenvthey needvhelp in working out their stated
assignmeﬁts. Half of the}aay is free time, the‘reat being
given t& conferencés, assembly, art, athletics and manual
trainings This plén is exteﬁsively uséd in England, and

is éﬂming more largely inﬁd use in this eeuntry‘ The
Batavia Plan gi#es té the slow pupil tha help of a special
teacher. The lannheim system in Germaﬁy‘provides for
different types of education for children of varying ability.
' In the Platoon system, the pupils are divided into two
platoons, Xach platoon spends a}haif day in the home room
and the other half day in aaditerium, gymnasium, library,
shepg doﬁestic science TOOmS, and other special rooms;éi

Jesus emphasized this p#inciple'in the broader sense.

Says F; Ps Gravess “_E?blutiap in eduecation may be inter-
‘greteé fram‘the;staﬁdpcint of‘individualism. Individualism

was first fu11g/rec9gnizéd in the teachings of Christ."5
. ! //; " V ‘ .

,”/‘

49, Washburne and Stearns,"New Schools in the 0ld World} p.98

51." Dewey, John and Evelyn,"Schools of Tomorrow," 182-3 (Bary)
" 0'Shea, H.Ve,(FEditor),%The Thilds His Nature and His
Needs, p. 17-19

52, Graves, F.P.y, " A Student's History of Education,” p. 441
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:”&t‘&,ﬁim& wihen the education of His day emphesized law
wad tradition, Jesus siressed the interests of humzuity.
To Him the Sabbath was made for man,9% He stirred the
Fharisees ¢ anger by performing deeds of merey on the
noly dayg He had cersonal interviews with 1na1v'i alg,
He lived on ierms of Iriendship while at Bethany with
BTy, and darthe and Lezarus, e had a deep respect for
personalify, When an erring woman was brougat before Rim,
e refused to increaée aexr embarras&m@nt by gazing at new.
Iﬁsteﬁ He stooped down, and wrab@ on the 5round.~4 e

commanded His disciples te seek to win b@ck & sinoing b?other

by speaking to him aloaa.aé Eesan0111ailoa LS more lh@ortant
than making the sacrifice upon the altar? or an indispensable
coniition to i%,éﬁ uesus had a nigh rezard ior cﬁzldran,
cand in thls anticipates the modern peda 208 wnlcn is
centered in the child,57 To Jesus, hefnn Who‘injure@ a
cnild deseéved to be ca&;<gnta yaa sea with a millstoune

Zfit&évDr, Pe R, Radosavlijevich

hanged about his neck.”
to Dr.. Horme:

* The attitude of the Great Tescher toward the children

53. Hark 2:27.
84, Johm 8: 6. Iy one interpretatlon.

- "The Man Hebody Knows,"® ?yggﬁqyél,
Db Matthew 18: 15,7 7
56, .‘Eat‘ishew 5g ?40
59. Horme, H. H., Article, ® Again the Hew Hducatlons® Idu-
caiz&n&T Revie% February 1928, p. 22-93,(Article p. 91=8)
58, l=tthew 18: 5,

See Bruce Barton's
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54

ought to be taken as a real model Tor all the Chrisztian
and non~Christion educators. Almost all modern studies
in child-study lsad Lo the pedagozy of Jesus. For here
the child is treated not as an adult, but as a child in
the spirit of Truth and FPreedom, 53

Jesus recognized individual differences. This apgearsk
in the paravle of tne taleats, wiere the different capacities
of individuals are clearly implied. The parables af Jesus
ve allegorical case-studies. Perhaps, as Dr, Horne sugzests,

a

7

guoting from Hall, they were Binet tests of spiritual 1n31@ht 60

3
jie

ey placed truth in such a light that it could bhe recibved

1
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Q) from predjudicg. Jesus

helped wen through them to discover thaemselves.

RINSIC MOTIVATLION
&x@ﬁﬁééﬂbhar&ctaristic of the unew education is iantriusic
motivation or spontaneity. This stresses psychological rather

than logical learnings the waking af'iateyestyby natural
rvather than by ariificial appeals., Dr. Horne says concerning
interest in educationt

#® Interest is oue of the greﬁ words in education, because
it removes drudgery from the school, puts the motive power
of the feelings at the ﬁl%@&mltlcﬂ of the beacners and is
the dummediate sim in 211 instructionls eece S50 loﬁg as the school
wag thought of as a prepsr ation for later rezl living, its
tasks wers also drudgery, but how thatl the school has become
e participation in present real ;lvlngi its labors are also
becoms méat and drink to youns souls,

inasr the Dalton Blan each student works out his assighe

ovm way. Freedom brings spontansous interest.

s
Cx
o
ot
-
£
Toda

59, Horne, He.H., " Jesus the lbster Teacher," p. 18Z,

60. Ibid. p. 381, N
8i, Horune, H. M., * The Pnilosophy of Educabtion,' p. 191=Z.
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In the Gawxy schools spoataneity is encouraged
program.62 The child's desire for play is ubil
Yairhope school the pupil's develop museular accuracy by

throwing stones at a large tree in the yard.B83 In Professor

«6

Heriam's school 2t Columbia, ilisssuri:

¥ iost of the zumes the children play are compebtitives
d that the element o 8k1ll and cuance

for they have {ound L7

is what the »upils nesd to make them work hard ot the games.

Bean bags and nine pins are favorites; any game, ia 4act,,
wnere Taay can keep scors; tne iteacher acits as scorvekeeper
Tor the 1ittle children, and vien the game is over they copy
the score in a folder to refer to and see how they progress.

«:"“‘J«

eoe Liney walch the best player, situdying now he moves and
stands, and make drawvings. The teacier also writes on the
board scue of the taings the pupils ssy as they play, and
at the end of the zame they find a res xding lesson walch
they have made themselves, and wialch gives an account of
thelr game; in copyzng this into their felders they have

a writing lesson. =

E. ¥, O'eill, in the Hearsley sciwol, bases his instructiecn
upon what the caildren themselves desire to know. Once

Teosaonew child from ancther school eantered and saowed
that he knew some poetry by heart., O'Heill stopped his other
work, let the rest of the children work By taemQalvas, and
vegan introducing this b@y %o Tenﬁy o, and gradually to
Browning., He spent the whole week reading poetry with
the child. Other caildren begen Zaithering arcunds btae
group beecame bigger and bigger until tue chuildren He—shid-
den were listening with thelr eyes wide open, one of
them with lears streaming down hid « ﬁeefs._ As (O%ieill
snide ' The spark ass been lishted. These children’s
ayyeﬁites will grow with what they ore fed on.t% 09

The Francis Ve Parker Scinoeol i1a Chicago discourages

srades or priges, 66

e,

all artificial incentives such as

62, Dewey, John and Ivelyn, * Schocls of Tomorrow,” §.182~3,
6:, Thid. ». 38,

Ode Thid, :{)c ‘;-80 . R .

65,‘ @zshhu e and Stearns, ' Hew Schools in the 0ld World,”

- 66, Deweyg John and ?velyﬂ, v@. c1t. Pe S8
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Did Jesus follow this principle? He used as an incentive

tie promise of reward, He appealed to man's acquisitiee
instinet in a higher form by promising & heavenly as well
as an earthly reward for the sacrifice of all here. JHEAE

0 Iere 1s 1o man thmﬁ hath left nhouse, or brethren, or
sisters, or mother, or father, or children, or lands, for
my sake, and for the gospel®s sake, but he shall receive a

hundredfold now in this time, houses, and breithren, and
sistersy and mathers, and children, and lands, with persew
cutionsy and in the world to come eternal life, v 6%

Yet the giving of a2ll must be disinterested, and it seems
that Jesus spoke in this way to afford fop the first advances
toward Christian discipleship e wmotive which should be later
éutgra@ﬁ.

Jesus used as an incentive the warning ageinst coming
gunz%hmeat. He appealed to fear:

it thy right eye causeth thee to Qtumble, pluc& it out,
and cast it from thee: for it is profitable for thee that one

of thy memberﬁ should perishy and ﬂ@t thy whole body be cast
into hell," &8

ays Halls

# Jeaas eschatology reinforced mental hygienes.. the age-long
scare which eschatology threw into the souls of men was a dras-
tie moral pedagogy, and has left somescars... but on the
whole it was the most beneficent and efficient auththerapy

iaunseul has ever brought upon itself, v 69
ﬁgaiaz.

% Jesus far more than axgk other developed and gave the
world a moval heaven and hell. He made them definite, real,

_67) Mark 103 30wt e

68, Iatthew 53 29, R.V.

.69, Hall, G. Stanley, ® Jesus the Christ in the Light
of Pavcehology,® Vole. 2, pe 41415,
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longer, more durable, and nmore important thasn anything mundaune.
ese 1t is perhaps the most stupendmma work ever achieved

by a ethicoveligious genius. It has quickeded shuggish
conscliences wiich unothiung elsge could ftouch. ... Yhat the

world most needs is a Tixed awd indissoluble association

in our very neurones beitween sin and shuddering horror,

so that the nerves shall tingle and crepitate when we do

or eontrplate wronge® ‘

. 7

hese iaceﬁtivéa'are certainly exirinsic; some m.ght
call'tﬁem artifieial, e find here principles which are
in a measure contradicltory Lo thnese of tae new educatbion.

But Jesus also soughl to generate and utilize impulsion
from within. He’a@pealed to love. He itouched upon the
relation between pareats and children. He urged fidelity
in the married relastionship., His disciples were To love
one aﬁﬁﬁﬁer and even enemiés, He spoke of love toc God
and maﬁ as the fulfillment of the law, Thus Christ captured
one of the stroungest natural instinets of msuking and
made it ceutyal in His kingdom,

5;;3533 arpused interest by taking advantage of occasions,
iié ability to do tihis has been deseribed as one of His
chief characteristics as a ﬁeaéher°70 He knew how to
make aenﬁ&étsa He invited coupanionship. Hé called men
by name, He showed knowledge of char&cﬁer. He showed
interest in meﬁ as individuals. '+ ie asked suggestive
and thought-provoking questions. He perférmed.striking

acts, He made startling statemenis, fe gave deserved

69. THell, G. Stanley, * Jesus the Christ im the Light
of Psychologys” Vol. 2y 1 587 ‘ o )
70, Squires, Ve Ady " The Pedagpgy of Jesus in the

Twilight of Today,” pe 90.
71, Horne, He He, " Jesus the laster Teacher;" p. 23«4,



complements, He displayed &auntless coarage,‘ﬁé exerted

the attracting forces ef a most unusual persanality. He
ut%;ized the sudden question. omn snelcﬁcasién & man called
to Him from the crowd, " Teacher, bid my brethér divide

the inberitance with me." Jesus turned this question to
accaaﬁt'by telling a étory, the lesson of waich was, that
coveﬁﬁcusnéSs is a thing to be avoided, dangérsus and even
fatal to a man's best interests, 7%

| /Jésaﬁ uéed interesting stories io wrlng His lO“°0u$ to
the understanding of dis nearers, U°Shea speaks of resting
cﬁil&fen by means of capiivatiag stories.?d Ve are taus
reuinded that there ié a relaxation in the tesching metihods
of Jesus eorresponding both to the modern use of SLOYY=-
telling and the modern use of piay, He made dis progranm
attractivey not by auy ﬁgeeess of sugar-coating, but by
worth~-while content. In his chapter entitled®fhe Play
Way," John Adams sayss ¥ The tescher who wishes to utilize

interest does not seek o0 eliminatbe the uninteresting,eces

%!

{but)e.. b0 put it in its proper place in relation to

what is interes.ing.” "4 TJesus did this. He infused
into % ¢ drudgery of dbeYlmﬁ'llXﬁ a hign and invigorating
ideal,

-

?2. Iumke 123 Lu»di.

73 G‘Sﬁea, e Vay (@dlua?) t The Child, His Nature
and His Heeds,® p., 435, From chapler Wrzﬁtea By O'Shea.-

74. Aiams, John, ”ﬂadern Develggmeﬁus in Ldueational

”ractice,“ Ve 210,

38



Uil THACHER A GUIDE OR DIRECTOR

i

In the : ;catlaﬂ,the teacher isoa 3&1@3 or alrecﬁor.
He is to 1af1ueace zarau&h mls personalibyy as a pard of
the te@cnlng sztuatlan. He is ta‘lnsplre aetivity rather
then to make it less necéssary. He is'not to make pupils
learn, but to make learning so attractive and compelling
in iaterest that puoils will want to ledrn.® 79

It must be remembered thatb:

The teacher "does not occupy the ceubtral position as
in the Herbartian system. The eyes of the pupils are not on
the teacher but on their woTk. e.. The 2004 1eaCieTes.

as ranidly as possible wmakes nimself unnecessary. e is

in the bhackg rﬁuﬁég seeilng the cnildren live and zrow,
helping thnem when necessary, and most coutent when not
needed, W6

" :

ine Dalton Plan makes oontact with the teacher optional
rather than requireds the Platoon Pian as alt Gary substitutes
contact with many teachers in a departmental system for
contact with one teacher in the old way. In the new educatdon
51 E? ' 4 - ; »» . i%? ?
teachers and puplls work together at unsolved probleus.

In the school at Kearsley the iteacher was absent from =
one classroom waen the visit reporied was medes and had
been/g3ne nearly & month. Two twelve-year-old girls fook

entire chagge.’S Inm Decroly's private school in Brussels, the

%5, Horne, He Hop " The Pnilosophy of Lducation,” p. £74.

76, Horne, M. T,,Article, * Agein the New Zducation,® in
the Biucsa tzonal Review for ?ﬁbr&ary, 19284 pe 935=4,

”?, ﬁllumtrlci, W.f%.ga Education for a Changing sz1113a~
tiong" p. 129, ;

?8. Fashburne &nﬁ Stearns, ¥ Wew Schools in the Old
*?'}?ld,” Pe 53. V



children do var:t of the teaching.?? Cousinet makes it.a
rule anever ito 1nte*fere ﬁﬁila the caildren are Wufklﬂ@ 80
In the Publiec Bxper 1&ﬁﬁtal Sﬁﬂ@ﬁlc of ﬂamﬁurg as W&Ll as
cin the Boys?' School at ??arisegg,_the cuildyren choose their
own teaehazs.gl*n the H mﬁa schools thafﬁéﬁCh@TS are
ffieﬁds an&‘pompaﬁians of the children, joining in the
digeussion Whera necessary, and maint&iﬁiﬁg discipling
rather by'tact than by anthority.82in Sakule's scuool at
Prague, pupnils and teachers are no fﬁﬁersg working toward
% common eﬂ&.8523 thé Humani arian schools at,hareﬁ, delland,
the ﬂunzls learn morsls by tﬁe teacherkt ezwmnle.8“-
 §@$&$ sever tried to force anyoue To believe Him.

He said * Oome.® He commonded with authoriity, but it

i

was rather the zuthority of persuasion than that of coercion,
He spoke of Himself as meek and lowly of heart. HNietzsche
nas mlsunde gtood Ilm, and Wﬂere QL has ﬁeﬁ misun&er”teeé

. hE "
Him Thas slandered “ug*,»mw 21l saya; ne thinks of ilm as

- “,,. in every sense the veverse of o hero or o calus,
who).. "substituted puling faith for reason and pgieﬂce..
ghﬁd),,”breught the dregs of socciety Lo the toDe ... lis
religion is the best possible for slaves, cowards, and the
vulgar nerd, but is 1m@0531ble for great or virile umen,

It is fundamentally enervating.® 85~ ,

L

For Christ ﬁietzsche would substitute an idesl man who

is worldly, seifish and crusl.

%9, Washburne and Stearns, " Hew Schools in the OLd World,"

Po 100 ‘ .
80@ xbidg P‘ 98. 83..¢ Ibia. E:’ 105.
82, Tbid., p. 110. 83. Ibid. p. 149f.

84, Ibid. p. 85. .
.85, Hall, G. Stanley, * Jesus the Christ in the Light of

Psyrchology, Vol. 1, p. 172,
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Jesus eantered into the most delightful of companiounships
with His disciples. ﬁe<zived witix them from day to day and
nered with then every efperleace. The disciples stood

upon common ground and worked for common interests, snd

yet they needed correction, Their aims were selfish, and
nad to be rebuked, There is danger that there will aot
be eﬁough correction in the new eiuc?tlaa, 8o that such

a m@tn@& as the liontessori metheﬁﬁ fwhen made‘the governing
t%ﬁerv in educatleng“ will éevelop cnzl&rea not ianto
11%?%@ Chrzstlaﬂs but into litile p&g&na.“86

n part upon His personality. Dr.

s pats

_Jesus suthority rested
Horne, guobting from Hall; speaks of éix essential qualities
offthe personality of the Ghrist, ViZes "life from within,..
maral strugzle, ..complexiiy and compositenesss..exploration
of all the aizgher powers of mah,..being pereﬂiélly in his
nrime, snd..realization as far as possible of all ideals, "87
One of the trendﬁ of the new education is emphasis upon the
Leacher®s moral chs* cter. Jesus exemplified the fact that

the teacher must win and control by ais personality.
LS -

u;z ceczus' authority rested also upon His relation to
God a5 fulfilling God's plan and purpose. He laid down
definite rules of @dnducﬁ. 'He made it pluin that there
are laws uf the moral life which are absolute and unchanging.

He 4id noet follow the new edusation in ifts willinguness to

86, S@uiyas, Welho o "The Pedagosy of Jesus in the Twi-
light of Today," p. 286,
87. Horne, d. Hoy ¥ Jesus the iasiter Teacher," p. 190.



experimenty and in its avoidence of the use of direct
utinority. Yet in contrazst with the ssribes'ani Pnarisees
Jesus desired to lead His disciples to liberty within
the new law of love,58 a liberty which became comnlete
when what was required was fully desired.

¥ Then sald Jesus %o those Jews which believed on Him,
If ve continue in my word, then are ye my dieciples indeed;
and ye shall know the truth, and the truth shall make
you free,® &9 Ly ;

Sl DISCIPLINE

What has been jm$t~said leads naturally to the next

princinie, In the new educabion thage is free &iscipline,

the absence of imposed authority,fﬁfbrmal instruction is . -
not given except as called for,. /Uﬂ&er the D&ltﬂﬂ.?laﬁ

the yuplls axe given aSSLJnmenﬁs and ceﬂsult the subject-
teaaﬂef at will. In the Fairhope school the pupils aré
‘nermittaﬁ to do what they please as long as they do not
interfere with others.90 . They are required, however,

to keep at work whnile in scheol. In tae school at

Kearsley the children are permitted to work ai any
occupationt they choose, being entirely free to move

2bout and tadk with one aﬂeﬁher; In the Hamburg Lxperiment-
al %eh@als the pupils are free to speak and aci without

vegtv int beyond that of the group, although the iLeacher

88, James 1: 25,
89, John 8: 3l=3Z, , '
90. Dewe;, John aad ﬁxelyn, Schools of Tomorrow," p. 95.

1



43

sy exe&ciée an influence, Argument sometimes leads to
isorder. In Xrasko the ehildren nave taoelr afterncans

fz‘ée ® .

Jesus said, If tﬂe Son shalil make you free, ye uhﬂll
be free indeed, "9l According to Iciuunn, there are three
stages of discipline im the school. The first stage is
that of repression by force, thebecond is the stage of
dominant personalities, vepresented by such men as Arnold
and Thriang. The third stage is that of freedowm from all
repressien.gg Ynile some of the new schools approach the
third stage, the pedagogy of Christ would seem to belong
to the second., lowever, Jesus Lauzhi this freedom in

spirit of love
the sense that zn inner,is to impel the action that would
otherwise be required, thus meking obedience sponbangous.9d
Jesus had no sympathy for the petiy inhibitions of the
Rebbis, His ishibitions were productive and nol paralyzing
and consistent with real freedom. Ie faught thel the sincere
and nonest disciple should koow the ﬁruﬁh.gé -
HORAL TRAINING

The moral emphasis of the aew education might be said

to have thvee directions: education for soelebty, education

o " ) . - .o in e S e DR
for democracys and education for internutionalism?d

91, John 8: 38,

92, Adems, John, ¥ llodern Developments in Tducational
ractices ¥ p. 283=4,

gz}. See e 42 DOV

94, Johm £:132, 16:13, 7317

95, Horne, d. H., Article, " Again the New mducatlan,
Educational Review, February 1928, p. 95«6,
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Cousinet's experimental schools in France have been
suggestedzas'exam@las of education for society. iHere tae
pupils work in groups. art of tﬁem‘writeywhat gthers
dictate, Some, who are specialists in style, criticize
the others. Other are specialists in spelling. oSince
eschh pupil is exercizing his speciality, personality is
not stifled, but rataer expressed.?d The Fraucis larker
School im Chlcago uses dramaties to train the pupils to
work together. 27 In the Gary schools the older caildren
learn co-~operation and responsibility by looking =itér
the younger ones.28 In Bedsles the problems of coelucation
are sol?e& in an excelent way. ¥ The attitude of the Dboys
toward the girls and of the girls towsrd the boys is
comradely and dv*aight-forward, This nas been partly
brought about by @ tradition growing up for tairiy .ysars, 99

Lducation for democracy, or education for life in &
democracy, involves voecational treining, since lu &
democracy like the United States there are few who do
not have to works It involves giving & sense of the
responsibility of citizenship, sinece the control of the
governmenty theoret llv &t least, rests with the people
themselves. It includes the troining of men wic are

fitted to be leaders ia civic enterprises and movemenis.

Such training is given in the Gary schools, where the

*-'L.}

96.ﬁ Yashburne aad Sﬁe&rns;_“ Hew Schools in the

014 VWorld," p. 93.
9.  Dewey, Joun wndﬁve yn, “'Scheols of Tomorrow,"”

6 . .
%%. Ibid. p. 195. 99, Washburne and Stecarns, Op, Cit. pP.29=30.
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pupils conduct mock pblitical campuigns. 100

fducation for internationslism looks beyoad nabional
boundaries toward World brotherhood., The Humaniitarian
School at baren, IoL}wad, geks to tsach the ideals of uai-
versal brotheraawa and peace by the attitude of the teachers
cnd through the type »of emphasis nlaced upon the teaching
of nistory, geogravhy and 1iterature.101

Jesus emphasiged man's relation to his fellows., iHis
ﬁigcipies‘were to bring a new message of hope to the worlde-
the new message of the kingdom. They were the 'salt of thae
earth,' the *light of the world.®' They were to tecch and
to neal., They were to love 2ll nen, even enemies, Tasy
were take without retaliation offenses offered them personally.
They were to achlieve greatness in tihe coming kingdom only
through service here, Their talents wers to be pat £0 use.
They might not withhold the cup of cold water from the
lips of a thirsty brother. Jesus tau&at true ccmr&@onlp
between men and women both by His am@hasigwupen fidelity
in marriage and by His own high and chaste friendsuips
with women, . ‘

Jesus said little about the problems of thé citizen,
vet He did not countenance rebellion against Rome. The
money belonging to eaesar was o be vendered to him in trlbute.

He taught nothing inimical to the periormance of all the

1606, Béwey, John and FEvelyn, ¥ Schools of Tdmorrow,"
De 199=200, '
101, Vashburne and Steara&, "New Schools in the 0ld

World," p. 84-85.
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proper duties of ciiizenship. He was personally democratic,
He mingled with publicans as well as with Pharisees, He
did not dispise the Samaritauns, Undoubtedly the structure
of the ideal democracy can be construcited within the pinilose
ophical scaffoid of Jesus'® teachings. Certainly greatness
by service is more characteristic of true democracy than

of any othér form of government, since all others recognize
hereditary rank,.

'Aa to vocational trzining, Jesus did not despise trades~
men of trade. His {gster father was a cappenter, and :He
refers to tradesmggkgn his parables., Four of his disciples
were fishermen, one a tax-collecior. He refers in His
teaching to bankers, sowers; reapers, lawbwners, digzers
‘and plowmen. The angels announciang His birth appeared to
shepherds, He referved to the work of the tailor wahen He
spoke of mending an old garment with new cloth.l03 Certainly
Jesus was democratic so far as sympathy toward labor is con-
cerned. Incidently, although this feature EFF#LL of the
new education is not separately mentio&e&, Jesus aanticipated
the emphasis upon vocational training in the new education,l04

Jesus was an internationalist in the deeper implications
of His teaching and work. He healed the daughter of a Canaan-

itish woman and the servant of a Roman centurion. He limited

102, Using the word in a broad sense as practically
synonpmous with "workman.'
103, liark 2:21, See Horne, H.l., ¥ Jesus our Standard,"”

p. 89"1000
104, See also Slaten, A. V., ® What Jesus Taught,” p.118~127.
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the'ministry of His disciples to Jews, but this limitation
was temporary as judged by iis final comission, in which He
Gommanded them to preach the gospel to all nations. His
death was to appeal to all men: " And I, if I be lifted
up from the earth, will draw all m@n‘unto me, #105

In bringing to the world a new realization of the
ezsential brotherhcodl of man, Jesus' attitude was in conirast
to that of His time. Socrates (as quoted by Geikie) thanked
the @ods dally that he was'maan and not beast, wale and
not female, Greek aud not barbarian.’ The Romens counsidered
all who d4id not belong to their own state as eneuwies,.
The Jews of Jesus' day nated those not Jews, They dined
only witn those of their own people. Proslytltes were
enjoined Tirst to "..déspise the gods...adjufre taeir
country and to cast off parents, canildren or brotiaers.”
Mo one could nave eternal 1life who read ithe hooks of other
nations. Gentiles were nofpermitied to learn the debrew
language, or read the law.196 Jegus spoke of those who
snould come from the east and the west and the aorth and

the south and sit down in the kingdom of God.107

105, Johu 12:32, : :
106, Reference to preceding part of this paragraph,

Geikie, Cunainghsm, " The Life and Vords of Christ;® p.8-2, 66,
.107. Iuke 15:29,



CHAPTER IV .
CONCLUSION

THE LIMITATIONS A.0D OEFLCTS OF Tak ﬁﬁ%.RDGCAfioﬂ

In the light of the comparison made in this paper what
are the defects and limitations of the new education?

1. Jesus avoided trifling. To the extent that education
by experience is inlterpreted as education by e xperiment
there is danger of tuarowing mway the gold with the dross.
The avoidanee of fTormal iﬂstéactio& may be carried to suech
an extreme that trifling and ﬂoa»comsequenﬁial'ma%ters
absorb most of the time devoted o schneol activities,

2e Jesus éemandﬁd;aetién. Children who are easy-zoing
znd do not appreciate the ideals of the new system, can
arift along and get little or mobthing.

3o Jesus emphosized man's religious life, The effort to

enlarge the school curriculum and leagthen the scaocol day

’
oy

zives less opportuunity for the religious education of the
chilé in home and church, while in this country this
teaching is barred from the public school.

4. Sesus put spiritual de?élopmenﬁ firste Thysical

téaining can be overdone until we have a race mentally

and spititually undernourished.
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5., Jesus made use of formal iastruction. OFf the project

method Dr. Horne has well said: " If used aloney it is sure

to leave knowledge unorganized znd great unwelconme gaps in
our cultural acquaintance with man's past story." 1
6. Jesus appealed o instinets. It is not possible to

Celiminate ! marks gund examinetions eantirely without putting

something infheir place which many beachers are untrained,
to do,3 namelyssense of reality in the work itself and
a high ain,

7. Jesus used authority. However fine and friendly
the relationship betwesn the teacher and the puvil, tnere
must be authority somewhnere, on tihe side of the teacher,
if ne is to accomplish his work,

8, Jesus lived with His disciples. The Dalton Plan
wad Platoon System lessen the time which the individual
teacher nas with his groups thus giving him less time to
iufluence then,

-Fe Jesus looked to the future; his disciples were to

sk in prospect of a higher life to come. Voeational

training easily srowds out cultural training and

centers attention upon the present. We need still to see
the present in the lighi of an anticipated future, to
plan for the fullest 1ife here and in the world to come,

This involves the highest idealisn.

1. Horne, J. H., Article, "Again the New Educatiom,®
Educational Review, February, 1928, p. 97,
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10, Jesus emphasized men's relationship to God, Of the
new education Dr. Horne sayss

% For the most part the new &iuc&ulaﬂ lacks the stress
- on the persomnality of the teacher and the personsl relatiouns
between teacher and pupil taat the older idealistic piilosophy
and purposive psycaoloﬁy so strongly emphasigzed. By the
same Loken the new education, while sirongly moral and social,
is but slightly bniriuaal, meaning vy this man's seunse of
relationship to God as larger than, and iunclusive of his
sense of relatlonshlp to man, "2
- T ?A@ﬁ% OF Tf¥ HEW LBUbATIQﬁ

What is the proper estimete of the value of the new
education as compared with the methods and principles of
Jesus? :

1, Tducation by experience is the best, and perhaps the
only fully successiul kind, if by thal we mean life situations
wnich ineclude in due proportions, textxbook study and formal
instruection, Jesus trained His disciples by 1ife situations,
butdde did not entirely ehiminate the element of formal

instruetion.

2. Jesus taught by self-activiity but controlled tue
activity. The conduct of His disciples must be coniormed
%o the law of CGod as interpreted in the 1ight of the
kew Gsvanant. | |

vi}”’“ %ﬁoaQ@?e? thnerefore shall break one of these least
commandments, and shall teach ment so, he shall be called
- the least in the kinzdom of heavens but whosoever shall
do and bteach them, bthe same shall be called great in the .
kingdom of heaven."

Under this requirement might be included all of Jesus'

2. Horne, HeH.y; Article, "Again the New Education,! Iduca-
tional Heview, February 1928, p. 97. See also note on next page.
3« Hatthew 5319,
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teachings as to humility, sacrifice, and love to God and M2,
Educgtigﬁ‘by self-activily is a proper and essential method
enlz wgég the activity is properly controlled.

' gésua appealed to the emotious. The new education is
Justified in making proper appeals to the euctions.

4, Jesus emphasized health, but did not put it first.

The school should recognize and develop sound health, and this
stress in the new education is a good 63@, if its advocates
do nol go too far =znd put it first.

5. The pupil-centeredness or paida-centricism of the
new education is a valld principle, which is in hormony with
Jesus'! sitress upon the importance of the individuszl. This
does not mean individuslism run riot and forgetting the
real and solilid acalevenments of the race.

6. Jesus used aatural ianterests for high purposes.
Appealing to the natural interests of the pupil is a valuable
and valid method of education, if ouly those interests
are included Whiéh can be made the bvasis of profitable
lessons.

7. Jesus seized casual interests based upcn cvents
of the mamegt, and capitelized taem., It is wise {to uake

<

yuse of the natural occasion, but the teacher should have

2. {Continuved) W.A. Squires,speaks of two theories of
religious education. ® Tae two theories differ not only as
to the origia of rekigious ideals, but as to the essential
nature of relizion. Une leads to a belief that religion is
only morality at its best. The other leads to the condeption
of rveligion as an attitude toward a personal Gody, who is the
Determiner of humen destiny.," "The Pedagogy of Jesus in
the Twilight of Today," p.2)b-2i7.
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WlS&O& te adapt it to hés own ends, lere 5cattexed ilscu381an
of nnscellaaeads topices is of little or no value to ei&Catlen.
ag/Jesga exercized authority and corrected His disciples. |
The teacher sneul& be a companion and friend of his pupils,
bat saeald ﬁat nS1de all authority, or withhcld correction

wgere 1t ls neyde%.

,.f'9”;17; §he_pup11 should be free in that he is permitted ﬁo
\di ecb{a1mselz ag far as possible, but that freedom is safe
or wlge only when he ﬂai/?fif.ﬁfif’éfﬁtﬁ =) fzne,ﬁgii§1¢§nd
att}fude(gy his teaciey; in which he direct himself
aflght¢

7A8423he mor&l training of the new education in its three

dlreet'oﬂsa,e&ucatloa for sociely, giacatlon Tfor democracy,

nd eQJcaﬁlaa for internationalism, is PTroper, necessary,

and %m ﬂarmoay with Jesus teachings in their modern impli-

cat .ns, if ondy larger stress Is Lald upon man's relation

ta Gad as baszc to his relation to man.

Y

;he;mew\educaﬁlen is 2 real advaonce in educational pro-

‘&;ess, if it is counservatively applied, but & knowledge

3

;naf\lts Llﬂlt&al@ﬁb should attend a ”GCOmﬂLtleﬁ of its

““3§me valuable sugzestions umay be made from this study

to leaders in the field of weligious and moral education.
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1. Bducatiocn by experience in the church school implies
the use of objects, and of story-telling, in the teaching of
religion. To this the story of Christ's life, snd Tis teache
ings espeelally His parables, are admirably adapied,

2. The application of the principle of self-activity
might include some use of the project method, with reports
and discussions by the class., The teaching material itself
‘might stress the practical side of life, such as éhe
conduct of the Dboy or girl in the =chool, on the nlayground,
and in the heme. It is good to teach that we should be ready
to diey if it is made plain that to be ready o die neans to
be ready to live, and thai in practical situations, The Boy
scouts and similar organizations are doing & good work in
this direction,

3. It is a good thing for the church to be equipped with
& gymnasium, especially in under-privileged communitises, and
see that good use is made of ite

4, However much the church school teacher vecogulzes the
importance of the naterisl which ne is teaching, he should
not forget that he is teaching it $o individuals. The
Sunday School Teacher ian the Tural church who has a class
of five or six pevrsons should reslize the unique opportunity
that is given to him to use the peéersonal touch. Jesus had a
class of twelve.

5, While the church school should not hesitate to make
use of the eschatology of Jesus as a means ol motivation,

it may follow the new education in seeking to make moral
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conduct unforced and spontaneous. Is this noty iﬁﬁeeé,'the
church's real px oblemi or at least a part of it?

6. The church school teacher, like the day school teacher,
is most inﬁ%syemsable when he seems most dispeunsable, He

fluences most when standing in the back: Zround.

?. As related to and supplementing point 5; the cnurcn -
school may well tench that the le§ing service of Christ is
true free&om, '

8. There is a place for the Sﬁﬁ@&Slﬁf of men's saklal,

A t%lotlc and 1nternwtional resnon51b111ty, esueclally in so
far as this is & matter of atitituds, but his relation to
God should be first,

P9« In all this, follawinﬁ the true 15?i€&1 and chrong-

- logical sequeace, tie que%uvan as&ed by the leaders in the
field of modern religioug education shouldqg§~§9t9 Vherein
does Jaéuakfallew the principles of the new eﬁucaticngihut,
Wherein does the new education follow Christ?

. PRERMINLNCE OF JESUS AS A TEACHER

Jesus sﬁaﬂﬁs slone as the‘graétest teacher the world hag
ever knGwﬁ«.{%§ zhéuid*be willing to agree with two estimates
which hdve been made of Jesus' work. The fivst is that of
Dry Horne, who said, / |

Fesus)..."lived and taught the highest moral and spiritual
truths. ... He lived and tauvght the solution of man's greatest

problems the adjusiument of the cloims of the individual to
those of society, "%

4, Horne, Y. H., " Jesus the Imster Teacher,” p. 202.
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APPENDIX I

Dr, Horne has listed 25 criteria of the new learning as
followss:

1. Child~centeredness

R¢ Pupilepariticipation

3o Reﬁﬂgﬂlblﬁﬁ of Individuality

4s The Project Hethod

5.Dlscus51sa and Conference

6. Learning by Doing

7. The Vork-Study-Piazy Plam -

8¢ Little or ﬁc Formal Class Iﬂbtruetlon

9¢ Intrinsic I liotivation .

10.The Teacher is a Guide or Director,

11.THe School is Like Life

12 The Scheool Building is a Combination lerary, Labor-
! atory and Workshop

13.The School is a Social Center

14, Effort 1s Based on Iuterest

15.Psychological Rather then Logical Learning

16,There should be Free Discipline

17.The “xtraucarrlcular activities...neld te be ..most

Bducative ‘

18.The Curriculum is Experience

1g3J/Intelligence Testing

20,8¢cales for NMeasuring Attainments

21.The Junior High School

22, Bducation Through Voecation not For Vecation

23.Education ag Socialization

24 ,Tiducation in Internationalism

25.Hducation as the Recoustruction of Experience’ 141

The criteriz of this study were held to be inclusive of
these points as follows: | |

EDUCATION BY LXPLRIENCE iﬁélu@es above points HoS.T4,11,
12, 17, 18, 22, 25. . |
| ﬁBﬁQATIQﬁ BY SELFACTIVITY includes points HoS. 2y 4y Dy
8o .

k?ﬁﬁ RECOGHITION OF THE PHYSICAL BASIS OF LEARNING 2
ﬁ#%&ﬁ&%éﬁééé%ﬁ'%&s added.:IﬁVis howevgrAsuggésﬁed by the

‘source referred ta.}ég

141. Horne, He Hes " Again the Wew Education,® pe 326

142. Ibid. p. 92



PEPIL-CENTERLDNISS includes points number 1,3, 19, 20.
INTRINSIC HOTIVATIUN includes points number 9, 14y 15, 20.
THE THACHER A GUIDE OR DIRECTOR iancludes point. number 6.
FREE DIBCIPLIEE iancludes points nuwmber 8 and 16.

HOBAL TRAIWING includes points nuwber 13y 235, <4,

ii



APPINDIX I
THORNDYKE'S TREATUELT OF THE PHYSICAL BASIS OF LIARNING

L+ Ls Thorudyke has mede an important contribution to thé
knowledge of the nhysical basis of learning by his analysis
of the learning process as consisting from fhe physical
standpeinﬁ in the working of certain bonds within the neural
aﬂfaawsm, by which ceritain responses na turally attend ceetain
stimuli according to the laws of readiness, exercise and
effect, Over the synapses, or conunections between ne rves,
some im@dses rass more easily than others. This varied
vermeabidity, oxr modifiabllity is a unatural condition of
the synapses. Towsrd the impulses thel pass more easily
the neural organism is saild to be in & state of readiness,
'%e@a” those that pass less easily, unreadiness. When a
| cenﬂus&ionw~¢;;unit;’w . is . i+ ready to conduct any
imgulse, the conduction of thes impulse is satisfying; if
the nunitic is unready, unsatisfying. For & neurone ready to
conduct Lo be hi@ndered from conduction is also unsatisfying.
Thorndyke thus sums up his laws:

% The law of Readiness is: When any conduction unit is
in readiness to cenduet, for it to do so is satisfying. When

any conduction unit is not in readiness to conduct, for it
tc conduct is anunogying. By a satisfying state of affairs
is meant one which the animal does nothing to avoid, often
doing things wiich maintain or renew it. By au aunaoying
state of affairs is meant one which the animal does nothing
to preserve, often doing things wiaich put an end to it.
The Law of Exercise a@mpriﬂes the laws of Use and Disuse.
The Law of Use is: When a modifiasble connection is made
between a situation and response, that connection's sirength

e

isy other things being equal, increased. ... The Law of Disuse

is: Vhen a modifiable connection is not made between a
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