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Chapter 3.

%he Historical Development of ihe &mg sot Iden,

1. Contributions of llouspeau

{a) The moturel developmens of the child through intere
- aelkion with ihe snviromoent,

{b} Recognition of the patursl tendenmcles of & child,
{c) Bophasis on the individunlity of the child.

{¢) Becepnition of the powers of the child.

{e} Pnphmsis upon enviromaont. '

1. Ube lopedistely useful
2.  Industyrial activity
S»  Geieniific methed

{£) Begleciful of:

i. Child's tendency to aet with the ;proup
2, Child's social inheritnnce

2. Contributions of Basedow
{a) Daueation by state
(b} Practieal contoent |
(¢} Boucaslon throush play . " - 1
3. Contribuiions of Festalozsi
() nis puychology | ‘ﬁf the child L e

1. Beturel development
He Uhild's maturel equipment -~ the bascis
3. Dependence of tolal developmeni upon
intersetion of malural endovment and
the enviromsent.
4. Toneinterfevence with c¢hild's growih
{a) Interference necescary)
6. Ioter special interference
{a) Tnctfur direciion of soecial
situntions Ly insirueior
6. Tependence of method and subject
mattor upon the needs of the child
7. &nnlysis of subject matier
8, TUneouragoment of ¢hild Enltistive and child purpoces.

£




2, Tnphogis on senpe %mizz,ing ané indusirial
sducation. ;

4. Contribuiions of Froebel

{a} Schoeol as soclely

(v} Develomment from within
B, Contributions of Herbarg

{a} toeiak psycholopy

1. Fdueaiion Jor nll

Ze Horslity -~ the idend
{b) Tducaiioml Fsychelouy
Dovelopment of ohild throush intoraciion
with the envirvonmeni.
Honeinterforence vith patural procsases.
Aelation of motor renciion and play fo the
nroblem ol develgpment.

te Hocognition of iﬁé§V§é§&3 gisfevonces.,
{c) App liention of the selontific method to eduaniion,

o
*

“& & 1
. ®

1. TUmphnsie on need of snalysis of:

a% The lesrning procoss

(hi fubjoct natter

(e} Relaiion of subject mmiter %o ihe
jJoarning process.

MM P

{1) Imporiance of intercot.

6, Transfer of ibepc principies to America in the 18th
ﬁ@ﬁg%ﬁw‘

{a} Infiunence of louzsenny

1., Gocisiization af school aciivitiesn.
2o Democratizetiion of sohool setivities.
Se fnite coniyrel and suppord.

{3} Infiuence of others in the 1Gth @&nmyyg

1. Copying end formalizing of Pestalozzits
nethods by novsnl schools.

2o Frosbel snd the kindergarien movenont.

3o Uelentifie nethnd applied to cducaiion as
result of influence of Herbarg, Boucsesu,
Pgntalossi, Sroebel, dpencer apnd Darwin..

BRIk S



{c) z%ﬁwm%%maii@ﬂ pariod.

1. Changen in moihed of orgenisation snd adminisivo~
tion of educniion. :

s} Prom questionnire to laboratsry.
i‘i} &au&s@ of obaervaiion »
1. Botural endownment of child
ia} Instiinets, impuleoes, ond teondencies
at birth and progrecaively apponle
ine through 1ife.
2e Process of éw&xlﬁﬁmﬁ of ehild.
{a] Tendency %o conform
) "‘ﬁﬁﬁmﬁy to solve probless.
G f?iﬁ%?}.ﬁ?ﬁi ol individual éifforences.
o} Indownent and environment.
) Heed of better mesvure of noilive
inieilicence.

7. Contributions of Dewey

{a} Agynthesis of the best preceding him,

i. Yendency %o soclelize and peycholopisze
modern Anerican efucaiional thinking swd
moihod, \

{n} Use of scientifie Mz}m‘*ﬁm@mzai
poyehology a5 basis of study,
{b1 Reduetion of sroblems fo lowest torms

’

2. FTmphasis upon praciionl conient Jor intere
profotion of 1ife.

2 Prneourncesent of medural and elfoctive ¢hild
developnont throush the ﬁﬁﬁfi%&%ﬁﬁﬂ of
sehaol with 1ifse.

4. Use uf edueniion at o remedy for social ills
on the basis of a:

{ag Tefinite social DEpEran

{v)] Perinite socinl philosorhy

{p) Definite dempcreiic fdesl
{¢} gchool as spclely
1. A8m - w&@im gificieoncy through
gocinl participntion of vhild in
sociel situntion.
#e Child conformiiy and variction
through social participaiion.
3o Eneoursgenent of initiative and
ﬂ?ﬁfgﬁ.ﬁ%%?éﬁﬁy by knowledge through
action.
4, Hethod of aliacking probloms.
H. Use of this method in neeting
social situniiono,

{v) Dowey's coniribution to method

1. Provisien for individunl differvencen,

B




4.

= mg@ﬁ intoresis.

3, Devalopment of attitudes. ;

4. Dalance of soedal and individual intercst.
{c] Tewey's originel contribution

1. "How ‘e Think®

{¢} Dovey's ideae of a curricuium
1. Upefuiness
2, Fracticolity, culture ond flexibviiity
3. Provicionms Yoy tvaining in personnl responsie
Biide ity of the child.
4, Crowth throush chiidé cxperience snd race
gxparionce,

8. Tewey's debi to Houssoun

{o} Basis of education vot ndull proconcepiion ef
ehiid.,

g&g Cniild's endownonis the basis of educaiion.

e} Gradual nonefoveed Q%Y&%ﬁ?ﬁ&ﬁﬁ of ¢hild,

1. Intersctiion of ¢hild with environoent and
gxperience pf the roce.

vg Gae of books to interpret race experisnce,

3 Urpsndsetion of exmporience Yor the direciion of

the eild towmyd o ﬁﬁﬁﬁ&?ﬁ%&t idesl.

% Honminterserence with natural developnent.

%

F

%ﬁgm% for ingividunliiiy of the enild,
Usne of motor activily and play. )
] iéﬁ%i&;i.}'i « the plece for aetlive pupld participaiion.

ory of principles borreowed by podern progressive
%?ms}m fyorn the mwmat.

gﬂ}f ¢hils =t Le hept zzimcﬁy in contaet with iiff;:,
(2} Chile participsiion roveals fo him the idenis of
& demoeratic soclety.
szz} Adm to poke school yeal 31ife.
1 E @m?a tion s develoveent throuph seciol perticie-
Vﬁw &ﬁt
{e} The ehiid's ins tincte, impulices, awd Sendencies
mast be recochnized in solving yroblienm.
{z} The child develops nofurnlly threuph hio intere
sotion with his environoent,
2} Dooks are o be used sy the interproters of exe
purience - not subst ﬁm wn for superience.
b} tuldance is necessuery fof worthy i?i%’@“@ﬁﬁ?gﬁf%&ﬁ%*
i} dehwnl i o place for *i%?m‘;*k&m? rniher than for
E&&%ﬁﬂiﬂ?.
3 i eontact with the enviromment through excursions.
} Prepuve m‘%}x%% matter in a poyeholocicnl wooner.
% %m%vﬁﬁ&% differeonces mugt be siven full play.
: iﬁz§ invividusl fﬁz;m*ﬁ interents must furnish ithe
zive.




5.

{n) Solve problemg.

fo] Suvbordinute the indlvidunl to the socisnl idenl,

{p) The corvicuiun must be unified end made proctienl
upen & broad culiurel basls vhich interprels
modern pracilienl 1ife and mukes sechools a pard
amd poreel of ii. e

{:} "ZLearnm %o do by deing® - Deway. s

10, The Project Method in this coumizy.

{e} :i% use in Hossachusolts in the field of
reiculturnl educniion.
gm E *%z« introduction into home economics und maminl arts.
¢} I4s extonsion into nondonic sduecation.
i. Prpmotors
s Kiipntvick » tevenson ond others.

Chapter 31,

Present Ideas Concerning the Project Hothed.

1. %The Project
% E :imi&w*;gy m&mm

:%. zz*z %mummi ﬁ’akm%mﬁ
;a} Points of auhasnis:

1. Upnereic consiruction
He Compiotie set

fntural seiting

?%mzig anens

Cpngiex situation

8. Isaepoly mm};

7. Appiiention of theories

B. Length of tine

2+ In General or Acadonie Fdueation

{a)} %ﬁﬁm of onphacsi
e &mmﬁmmﬁ }‘,}’ifﬁ‘ wantel net
Be Fuprpone = tho most viial %&W@%‘%.
o Gompiole unit of metivity
igiuiion of & concrete situnifon.
e Vorthvhilenesns.
6. Haturnl seliting
8. Complex oooinl situstiion.
Do Imyoer unit of subject potter.

De ﬂ&“ﬁﬁ? wmonning for the project
fn) Ubjections by Eilpnirick.




2.

b,

B.

1.

8.

The meaning and sienificance of the Complele 4ci.

{a) The opinions of:
1. Honid
Ze Juckson
3. ToopGhuil
N %fiigyﬁw*iﬁk
. Belmdiler

wming of the Complete Act of Thouahi

T ey

!

a) Domayts new -;ﬁ&%.
B} EL &gﬁ%%%iai@:* o menning,.

The Project Heihod.

{a} The intreprodations of:
3-‘0 Mwﬁﬁﬁgﬁf}ﬁ
i%. ’imﬁm
g‘ Tk +
fig QMEEL?&.E
Fe Famwmri
8. Kilpnivick

A sumesry of the min polnis.of enphaeis,

| Chaptor IIL.
The Ypycholiog xmi Impiications of the Project Hothod,

Hodern poychologienl priunciplies snd thelr Vesring upon
the z?&&jﬁﬁ% e ;%ﬁét

{2} The netive equipment of overy child worthy of
consideraiion.
1. Dovisl insdineiive tondencies.
fzﬁ Tnrental
(b} Crospriovoncss
{e) ’i?%z&i?ﬁ for wpprovnl and display.
é} fwvaivy
§§% Eﬁ&%&%im

nesoeinl instinctive tondencies.

2} Tuploraiory and manipulative.

%ﬂfi zetiing and food huniing.
Tonuing

i Cunershdp and collecting

} Fighiing

ke
Wit sl
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zzﬁwi%y.
3. Eopiions and readincss.

{b) Husen belngs alwaye sctive,
i @Wﬁi@gﬁ&&i mainre of mn.
5{3} Tearning %o do by doing {Teinl and ervor) .
{¢} The puychology of learning.
3, Yhe memning of learning.
#. The physiciopicsl basis of learning.
{a) The stzuciure of o nourone |
{p) The synApee and its reisntion fo learning.
ﬁ{g i@ﬁﬂﬁﬁ%%ﬁm of louvning .
&, The Zaowe of Leoavning.
‘ 5@} Readinens
Bl “%Fzmmm
{c) Bffoct
{e) The piace of whwlchesried purscsing in the lenrning
, %M@W.ﬂ ,
?ﬁf‘é The purpose ond refliective thinking.

ff’% The purpene and the forution of habits.
(&} The steenpihening of memory through purposing.

Types of learning.

{a) @&%wwmﬁmgzﬁm & Greas.
1. The conditioning of the %&**k*ﬁiﬁ&, process by
tho sofa
2, The rizin: of bonde determinediey set ¢
satind fﬁ%ﬁ#ﬁf* wiih sucoons.
3. The purpose conducive fo soguiring high desrse
of %gm&l and knoviedoe. )

{v) Avescinteerssponse not entering into the m& of
the dyoss but oud of 1%,
1. fgsulie 0f wholehoarted PAEposing.
{a) Yealth of ready parginel responues.
};}g mmwmmm of %&ma}sm and exporiencos.
{e) Cuntrol of sttending lende by means of
she puPpuge.
i&{ Batisefunciion with connectiions soen,
£<3 %ﬁzﬁ%ﬁ? nemory of lesrned fncis.

{c) Concomitant - h@ag;mﬁmm o other thince learned,
1. Betier attitudes Sowmred @aﬁmﬁi and work,
Z. Hethode of anilecking srobles '
3. Habite of work.
4, Idania of voliues.
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Chapter IV,

he Piace of ihe Teacher in the Hew Tmycholopy
' of the Tiducative Tracens.

1. Heeessury prommraiion.

{a} ﬁg@&%i&ﬁim 5f %the fvps of characisr needed %y
3 ‘% s
(B}
{e]} ﬁ%ﬁ%ﬁ%@ w w@ and voe method in sné for grovih,
fa} W%}iggf to gec and use poyehology ao an aild te
{ i&} im?,i%y to ges and understang the proeess of growth

in schenl. L
(£} 2pi1i%y %6 suide the process of groving in pupllgeew
, Eilpnizick,
{z} The siudy of tho subject muiter from the stondpoint
- 9% fthe control of aotual iifeeproblons.
o throueh of the

{n] The plommingeenaging snd carryin
projoet 4o be lounched,-=lrsnom.

2, The funciions of the toacher.

{a} 4 guide in the making of cholees by ihe pupils.

i) & ﬁiiiéﬁ in the purouii of an aim om the pavt of

; %5 & ‘%.}?ﬁg.ﬁﬁ

?{ﬁsz% 4 bullder ; _

}zi A g}@m er of pood purposes, and aititudes.

{e] A contwpllier of the situatfion. ,

{£1 An encouraser of croative power and initistiive
in %he pupil.

5%“?;} Helper of cnild to help himself,

i Use of vace vzpericnce an a basis for stcering

prepent exporience ond fo? choosling possible
- exporisncop.--Kiipatrick,

3. Imiien ¢ the ftencbor.

{%’5 E{g@gﬁwﬁ‘w s So
1. 388%ng ang ?ﬁﬁﬁf%ﬁﬁ of Syven of g%wg GotE.
H, Attention upon fmele reloted to purposine
- activities.
~ ;?%, %%ggm«mmﬁ% of pehool material inte 1nrge
i .

(b } Brisge , ‘
1. Toaching ihni everybody ie his brother's kesper.

{e} Hotohkiss
i+ Provizion of situations oparaiing the gsﬁm of
1onrning.




Outdine of ihe Thesipie The Historicl
and Fayehologienl Exgﬁim%ﬁm of
the Froject Yethod,

Introduciion

1. Purpose nf this Yhesis

{0} A eriticni ﬁﬁﬁéy of the
Project otk

- 1. The historicnl bockground

¥

s

of the project congept.

Progent idens concerning
the Project Hethod.

The poycholopgicnl fmplie
cations of the Project Iden.

- The place of the teachey in

this new method of educnition.

Seme conclusions.




e

Za ﬁﬁﬁ%&&ﬁﬁﬁ of subject maiter to pupile’ needs.
3. Spirit not technigue most vital.

4, Hepdiness %o fake advantage of every opporfuni-
%y for jounching projects.

G. Sketching of & preplan. .

G. Dofinite pion Tor Juloing project.

Fe Ayoidonce of oo mach help to pupdis.

{¢] Bonnon

i« Birootlion and rapidity ﬁf”ﬁ?ﬁ%ih,

2o Tptabiisheent of proper reloilons belween child

‘ @ uaive.eituntions.,

e ﬁﬁﬁﬁ@&%@ﬁﬁiﬁ& of ¢hild intereste.

de Avoidonce of too 44901cult situntion.

H. Approach fo subject mattor from the slondpeint
of the ohild.

8, Avpusal of & &%?ﬁﬁ@ initisl intersot.

Y. & piinuintor of activity in the study poricd.

{2} stevenson.

1. Unuger of ﬁﬁ%ﬁlﬁ* ?&?&@iﬁiﬁﬁn

e Meed of survey of vhole field of pubjert mmiter,
3e IZoglenl orpanigetion of subject maitar.

fe gﬁﬁﬂhﬁ%ﬁﬁi@%ﬁ appropch forf pupll.

{£} Eirpnivick.
1. Usitigetion of ¢hild purpoces worih situdy.
{e) Doening.

.%, Providing @ﬁ:mﬁﬁg ﬁ?@ﬁ?ﬁ%ﬁﬁii%ﬁ for expericncas.,
e Wﬁ%&i@?ﬁ@v of problen ~ spliving aititude of anind
in ﬁ%ﬁﬁﬁﬁﬁa
Te Aunidonce of ﬁfﬁﬁ”& in thinking of puplis,
de ﬁﬁ%&iﬁ of scourvacy
Do Fuoola for ¢ %ﬁ&i y of supgestion.
B ”@&iriﬂg in with ﬁ&%ﬂiﬁ“‘%&ﬁ%&'&@?&l&%iﬁﬁ .
¥« Suicotion of mterial ofg
&3 Interent
(B} W&ﬁﬁﬁgﬁ raiue
. ﬁﬁ} Gdebin ability of child
B ﬁf”%ﬁiﬁ%%ﬁ%ﬁ of course Lo ineresse in €iificulty.

{h) Moisn.
i. Indtdator of grojociso.
Be &ﬁﬁﬁ&@? of Intoervoent.
2. Divector of pupil aotiviiiesn.
Ge U ﬁﬁﬁ&?‘ﬁ*'&iﬁ@% srnjecte in soluifon of
gomplex projecio.
Surme V.
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Uhaptes V.

0 Donvlusions.

1. The project mothed not new,

2. The peoioet method an exprecsion of modern philesorhy and
puyeholony

3. The fescher a pulde.

4. TFhilosopbicul ideps fllustirsted in the project meihed,

|




In "Lemperacy ond Tduention®, on page ¢

eribes %ﬁﬁ @%&ﬁﬁ%ﬁg‘%ﬁﬁﬁﬁ§§%\iﬁ,gﬁﬁﬁﬂﬁiﬁﬁ an followa: “Te

say thei education is o soclal funeiion, securing direction

and Govelopmens inm the fmmpture through thoelr participation
in the 1i7e of the geroup to which they belong, io to asy in

Lity of 1ife

effect %%%‘i%%‘% {ﬁém&a%iaﬁ wiil vary with the ounl
which prevelie in o group. Jartieulerly is it true that &
society which not only changes but which hes the ideal of
suech chenge as will dmprove 1%, will hove difTerent slande
ards and methods of educntion from one which alms simply at

the perpotuation of 4is own oustoms. I vwhat Dewey says is

true, %m& pur present nethod of education ig g reflsction
of the 1ife in sceloty todoy. Dut idens and idenle of | pome
sgeinl groups vary, accoerding to Dowey, ond thelr educetion
varies also. From s seleniifie point of view for eveny

varisziion thoro must be o coniyibuling wouse. “hat cousos

have brovght sbout the prosent ideslisc and poyehology and

shiloscvhy of eduention? %Thio lesds to the purpose ﬁ%ﬁ‘ thila
ﬁm@m whiich i to traece <he hisloricn) evenis in edusstion
that hinve helped 1o bulld ithe prosent é@ﬁ%’;}% of the project
method in educnilon and the present paychologienl prinmeiples
vhich, seem o be the Lasis of e project nethed. Furiher-

more, sinee fhe tesidesr is ithe apent through which the

principles of poychology pust funciion, it iz necesoary that
her ploce and imporiance be mude clesr. Thds is likewise one
of the salme of this thesle.

1. Dowey, Jolm, Dooooracy snd Hducntion. ‘noe B4,




¥

This thesis s bul & srelininery study of the projsoot

method in educetion., I1 ip oimply o mesns of laying f%@@

¢$ﬁﬁém§ﬁ$ﬁ for & morve extensive and n nore empxm‘ifmﬁﬂﬁwz
atudy ond evgiution of the project method ot 8 lator dete.
It iz hopod thot % w11l be zmgi bie to mk@ an phicctive
and experisenizl study of the preject swethod in zn effort
to determine iip ndvanissos, disadévontiogen, wenknesoes, and
diffiouitien ne well so its effectivenses In ihe classroom
68 8 f?é of behavior in thoe Zewrning procosp.

Fop the present $hiep thesis iz iimited to four phases

&

£ the project ides, mamely, $ts nistorienl &éﬁ?&%ﬁﬁ%a,

-

itz prepent senning, iic poyeholopienl Implicniions end itg

grandes upen podern up-te-Gole tescherc. As hinled Lelore,
mi@ tudy w11l be if‘%z%izl?;{%'s,% in o thesis iz portisl prepe

sration {or o dogf m::*x-.z Gor2et.
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Uhapter 1.

The Histurdcsl Development of the Freject Ides.

Dr. Bilgirvick, the latesi and meat ardent advocsie of
$he projoct %%%%‘ ,-&&§$§%§%§§@%4§h%% the orojoet pethod is
noihine new - only & new epphaesis. I this iz true, then it
in richi o sosume $hat the project method must have (8¥e
slopud Irom the sducotionnl movenenis of the pasts Dul, how
§i¢ the iden originmnie? A hint ac to its probable history
i &x$§%$$$§ by Bagley and sthers wheo ¢lsin thol the preject
method is ﬁ,agﬁ%h@ﬁiﬁ of pasi nethods. “Yhait then are the
pant sothods fo whith ihey vefer, oné from whonce did they
gome?

In order to snower this cuesiion 1% will be necesasany
{0 peview ihe bBislozy of vduesilon and Lo wote the polleles
and alms of edueators who proccded our prosent leaders.

The £irsi fo coniribute to moedern idess of method was
Bouspeot. Huot thare ﬁ%ga.a%ﬁﬁzﬁ vhe pioad for the seincle
pies embodied in the project concept nnd spmong those reforme
ere were faptalozzl, Froewel, Horbard, Ceomeniue ond others.
These men in tupn vere influcenced by leaders of proceding
censraifons. 1% io interssting to note thot the condiiions
which oxisted in svolety vhen those roformers lived were
Juet the very ﬁﬁﬁﬁi%ﬁﬁﬁ%f&ﬁ&iﬂﬁ% which they sirunsied in on
effort o %ﬁ@@é&ﬁ speial cvondiiionm and ihelr woapon ws
educution,

Spussenu in "the Inlle alms to replace the convoniion-

nd formel edueslion of ithe duy with o training that
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should be natursl and ﬁﬁﬁﬁﬁﬁﬁﬁ&&ﬁ;% Boussesu maintaingd that

.
eduention should consist of ${L1)fhyeical sciivities 2] sense
tralning withoush inefdentally the child should be given some
idea of conduet and property, 13} imstrueiion in the matural
ingtruction should be linmited o "morely that which iz
ﬁ&@f&iﬁi |

Isnter "Houssesu adds ﬁﬁ%ﬁaﬁﬁﬁﬁi ﬂxﬁﬁfiﬁﬁ@ g and the o
guizition of the frade of cabinet - muking fto (he tralning
ef n ckild: He {ithe child) 4o not to loorn science, Bui to
discover 31%7. {4} He also includes morcl trainine throuh
contact with the uvnfortunsie and the ﬁ?imi%ﬁi slaments of
socicty.

By hie dentruciive piiack upon fraditisnaliism Houssenu
broushi ﬁﬁﬁ%&%iﬁﬁ into clomey rolotions with hunen %ﬁiﬁ&f@‘
and onened %ﬁ@ ey to numerous seeisl movements in modern
gduention. "The industrizl work of Pestolozel and Tellemberg®
{Dewey?s posliilion todny,) the fmpotus given the poycholepical .
and child siudy smovemsnie {ypified in the work of Festalossl

and Frochel, "the mornl nim of education held by Herbart,

the soeisl soarticipetion in the praectice of Proohel and the
present day enphoeis upon vocotionnl educaniion, moral in-

struction and training of defectivos ané of oiher extrene

variaiions, sllke find some of thelr roods in the Imile
Rougsean wnde & ilsppe coniribution utilising ohild imiereois
and motives {purposss) of providing situntions inveiving

@ﬁfiﬁﬁﬁigﬁ probloms for the child {0 selve, of uiliising the

1. Graves, @wﬁa%iénugg Hodern Times Pre 34

Ze Dnme - paseg 30
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senpes ond wetursl setivitios of the chllé and of ithe developw
ment of secinl undersionding ond co-sperniion of ihe child
This lsst poing

wan suzgesied io Noussenu®s fellowers through the weakvuesses

in his theories of educating Fmile.

nesium, wven furned definitely

Basedow, a feascher in 8 o
$owarde eduenifionnl seform By the influence of Aoussentt.
Bapedow plouded for nonepectarion schools ené o national body
e @&ﬁ%ﬁ%& edueniion. He pubiiched two bLooks, ﬁﬁ&'%ﬁjﬁh@
ranving of c¢hildren socording to the idens of Bacon, Uomenius
and Housgeoun; and one book, sn illusivsted reading book for
childron in German dealing with natural shenopenn,. I 1774
he eslablished ﬁﬁ.ﬁﬁ?@?ﬁ&%ﬁ%&i sechoeol in which children were
$0 be frented ap ohildren and pot ss mwmiking, where tonche
inz "metheds were bmesd upon vonvercation and play” and
fahere oduention shiould be reondered praciienl in coniont snd

"

playiul in meihod.™ Mis beoks were written in fmlisifcn of
-

Hobineon Urusoe Tocommended by Houusoat. Althoush $hie

philanihropic movenent in educaiion carried on by Prsedow

and his fellowers beesse o fad, yet "it introduced meny wew
idens copoorning nethods ond indusiriz) fraining and it |
densied furiher propreous iu the seocial, seientific, and
peychologiondl movenenis of %ﬁﬁﬁya.aéaﬁa%i%ﬁ”g'?ﬁ sul ue the
philanibropic movesent of luegelow and pibere pade ibe followe

ing coniributions io nodern theories involveé inm the projeect

g5 e
>

1. It further stlmuloted activity of an experiments
in odusntion.
‘ronk - Bistory of Hduestion In Meodern Times Fu.26,28.

1. Geaves,
:ﬁt ﬁ%ﬁm b n@xﬁ;
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2o X% coniyibuted to the 1ibrary of children®s litsroe

- ture ond the prominonce given the pletures render.
{4 rich enviromsont)

3. It estubiiched the selenee slomgeide the mpmnisilc
epnioni.

4., It put inte practice the Houssellan idene of method
in zeoprachy, veomeiny, maiursl bistory, and the
iik%v that ﬁﬁ, the natural way in vhich a ohild seoks
kﬁ@ﬁlﬁﬁﬁﬁ viiich he neads.

Pastnlozzi, snother follower of Houssesu, believed as
43¢ Joussenu that edueation io Lhe remedy for seelisl ilis.
Peoteionsi with Herbart, Yroebul, and other etucators of
the iater %i@ﬁ%%ﬁﬁﬁﬁ,&ﬁé eapriy ninsieonth cantury, roprogent
ihe spyehologiesl movenent in eduoention. Fesinionei's aim
in sduention, wan “the matural, pvogressive, sul harmonious
dovelomment of 2ll the powers and capseifies of the hwman
being” and he iusists that “the mowledoe to vhich the ¢hild
is to be isd by insirueifon muui, ithevelere, be subjected
to o ceriniy ovder of succesalion, the buginndng of which

mst be sdapied fo ihe ﬁigﬁﬁ,ﬁﬁﬁﬁiﬁiﬁg of his powers, sud

the progress kept execily purailel fo thet ol bis develope
mﬁﬁ%ﬁi' Testelopzi®s ideous %ﬁé% net Gemocratic but he aimed
to belp the puor se & lisse by thomesalves,

Hie payeholoeny wen baged upon %ﬁﬁsﬁ%ﬂ iﬁ%&%ﬁi&ﬁ‘ His
peychologienl idens were $hal the ohild has a natural

eguipment of instinets, imy&%&a& and tondencies, and that

he should be allowed to dovelop vafurslly wiithouil coercine
interference ‘rom without snd thel the child®s %otsl devels
opment would vesull fyom the iaterscilon of his natural
endownont and his environmoent.

Zmong the contribulions made by Pestcolozel, io modern

1. Braves, Foank - Jlgtory of Hduention in Updern Times-Po. 18%7.
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aducationnl itheory as praciiced in the project methed aves
that education san purifly zoclal conditions and that o malup-
8l method of feaching jo necded; and fhst Instesd of accepie
ine formpl pxdncipien ond fraditionnl processes, oducniors
munt otudy earefuily the develspment of the child mind and
ombody the resulis in penciice. This is the oim and prace
tice of educalionsl puychologiste today, such as Thorndike,
Gatos and “iiisbury. Hisc boliefs in discipliine were cofe
frayy to the ﬁﬁ?ﬁﬁ%»@ﬁ%&&ﬁ‘§ﬁﬁﬁiiﬁﬁﬁ in his tipme ond cone
tributary %o modern theories voncermdng discipline. The
elied thet asympathy and understonding should oxist Lbelwesn
tencher and pupil is ancther fmpertant contributien of
Tepiclezel fo mreseni day educations) problems. Jurthersore,
Fouielozel pelinted oui the deppndonce of method %ﬁﬁ‘ﬁﬁgéﬁﬁﬁ
matter upen ithe mmﬁ%é of the ¢hild snd the need of aualysing
publect maiter o determine 1hat which iz wortlndiile. In
zil undertokings he advoonied the encoursyesont of ¢hild
initiative and the use of child nurposes in forme of gﬁﬁ@@
trodnin: and throauvgh indusnirisl ss well %ﬁ*&ﬁ&@ﬁmﬁﬁhiyﬁﬁﬁiﬁg-
Apolther edueaieor io whon we owe odue ol gur mwdern ldesa
in edueation iz Froebel, anoihor disciple of Housseoou. e
put ferth the ides ihai school is @ soclety. Purthermere,
he mointained thas school was & pince for practics In co-
operation snd democyauy. Ho advoented the conpiele doveligse
meni of ihe ohild through intersotion of the child with hisg

envivennoyt uindor the puldance of the teacher. In Devay's

Domporacy and Dlucniion he pays the folleovwing tribute to
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Froebel. “Froebel®s vecogniiion of the significance of the
native cepaeitios of children, bisz loving atiention {o them,
veprasents povhape the mogt ofecilve single foree in nodern
sdueational tneory in oifecting widesprend acknowiedgment of
the ié%&'ﬁf’ﬁ?ﬁ@%ﬁ»ég

fAmother follower of Houssenu to whom medern sducstors
must atilribute pome of their ideas ip Herbart. Herbart
brought o sysienatic philosorhy io bear on the preblem of

human éevelopment. His thoory and metheds in education ine

digate his eonivibultion io sducsiion. In the first place,
hig ides of ithe alm of cducation was the development of
morsl characier. He belleved this could be broushi aboui
by the upbulilding of & group ol mny-sgided worihy interesis.
Thenee, soeial improvenoent would rosult. ALl children
should be given an education feor ihis purpose. Acespdling
%0 Horvazrt ihe method of educuiion should be based upon
the uns of wiﬁﬁi_%ﬁﬁ%fﬁﬁ%ﬁ, the use of appercepiion o Tee
inted idsas, the eorrelntion of oubjoet maiier wilh expere
ience and other éﬁ%ﬁ%ﬁ% suiter and inpiruciion {ncoording
to Herbari®s followsrs) should proeped in such a wey as to
parsliel the sleps In learnieg. The steops le ﬁﬁiﬁh rofere
ence is mnde are: (1) preporation {2) preconiation (3] come
parison or assogintion {4) genercliszation and {8) appiicae
tion. ?

Horbart is generadly supposed io heve left no place
for instincis or immie characieristics and ftondencieg.-<

In this, however, boih the devotess of Herbert, such ao

1. Tigwey, John - Damperacy and Dducntion. Tnoe 6%.
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Te Gnrwg was, or those pore critiesi, like Adams, bave overe

leoked the emperienl part of his 7 ond the vhole of

hin sopiications of Toyeholooy. In these works he leoves ng

L

ek roos for ithe innaice ss could be aghed, for he adnits

that the poycholoniesnl nachonism nover works {tself sul copte
pletely. In the Lody which iz somchow Jeined with the soul,
are irnie prediepusitions, which my relard or siisulate
the idens, snd the psyeboloslent mechonism is thus infore
foved wiith in chorpeisvistie Tashion, T, Hilpstriek, of
Columbin Univernity has srobably boom ithe first 1o point out
Herbart¥s pocition in €his zﬁmae&%&

Aceopding %o Dfockion all of his {Hovbart®s) muin doce

trines which ave %0 be later noticed, show s

non-interieronce with patursd oo spog, ond as loskiag fop

8 gelf-realisaiion comparsble %o Froohel¥s self activity.

But he slso mntlet corelyl and expord intorieorence with the

céirection of ihe mafursl processes, as o means Jor ihe deve

elopment of souné moral charscter. {This aleo, io the sim
of Eilpatrick) ‘ his selection of moralily as the sim,
thourh tending i‘;z} b parvowly condeived, had the vistue of
bedny more conseloun wnd definite thon any previeug program.
In the carzyine out of this prosvom, he depended upon the
native tendenoy to unmeriiiconl peveptaonce of supgesiion snd
rosulisnt action with fhe proup. Dot he nizo i snooisl
emphacsis upen ithinking, upon woristion, upon ihe ‘wi%mn
of preblems; snd in dolng so, mode clenper than ony one

elee the relation of specific sim %o soluition.

unlt - Higtory of Hdueation-In MHoders Timer Fpo,l198-199

1. Graves,
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Herbart recognized "porleds® of development with nuch
wore tendency tounyd ronl sclence than ¢id hig predecessors.
He pow wloo the pelationship of poftoyr activiiy and ploy io
the problen of dovciopunent, ospecially with rogsré {0 apeci-
fie aims oy &ﬁ%ﬁﬁg‘ﬁ§ﬁﬁ problese and in genersl seeepied in
varyine depgree the beiier anszecis of the work of other lende
erse  in 8 prester enmphasis upon careful study of %ﬂﬁi@iﬁﬁ%i

differenves in equipment ond developmental tendencics he

wos vnioue. Bui ke %@ﬁ% furiher and pade an atienpt to apply
real selentific method to eGucaiion. He bepnn & copoclous
inguiry $nto the renl puycholosy book of his ides. Ie
nittempted 4o develep & porfecily clear, §$%ﬁ§iﬁ§§ gﬁé soienti-
fie puycholopy ol ithe loorning pyocess ond g selentifice
spalysies of the muture of subject multer and of it relasiions
to the lenrning procosg.

”ﬁ&%ﬁﬂ%@h his particular syoiom iz pol populsny ot prepe
enh, since 1€ 1 held o be in conflict wiih inisr dovelop-
monts In poyoholeny, yei bip ides thatl thers could be, and
that therse chould be 5 conuciocus sysien - o ftesehidng poione

$ifienily in acoord with o conscioun soientilic fthenry of

the lesrning process io one of the mighticst Torcen sciive.
in the edveasilion which ZJollowed | ’

Thun interopi, envirgnoant, corralution, oorsl charsos
ter, crowih, aciivity, individunl differences, and the
sefentific otudy of educniion sre sone of ithe contribations

made by Hervbnrt to the ﬁ‘%*.yhilaﬁgﬁﬁg’af‘g&aﬁa@ﬁﬁﬁ. fn the

precetin: - referencs was mode o levbarits ides that the

ie Gtockion, Jo

oy TemProlsct York in Hdiucaifon. Paces 2298,




gtepy in inciruction vhould sernilel the sieps in the loarne
in: process. It is interssiing o pole ihat Dowey Lelieves,
that &m%mmﬁaﬂ should be bosed upon ihe woy of loorning.

woy eviticise {Hevbert®s)

Hissk

Then if thie is fzuc vhy does

fﬁmw oteps? Dewoey chailenges the five fovmel “pions™ of

the Horbertlions bessuvse he tolicves thet thinking ‘wﬁ?ﬁ%ilﬁf

gcenrs oniy wvhen ihove fe o porobl

o

s, o discrepuncy ong

the nitontion, s thet $he Lovoml slope mele Ne pros

vigion for ihis. Furthermore, lewey ooivtaing (het noe

suiring knowledge should be imeidenial %o thousht develope

ment and nol vice vorea ms in the method of the Herluvtians,'
These reiorms, siaorted by Jovsgesy and his predoccsacrs

as well so his failovers took plaove during the eighiconth

and sineteonth centurdes in Turspe and they wvere brow
thils countyy by ouch lesders se Dr. ¥Yomm, ¥lus Blew,
Iye Horris ond others. These idecs bad thelir influence vpon

gur aé wontional pyocodure and still hove sz hao boen sugpested

by refsrence Yo Dowey amd Hipatrick. As a rosult of Housseau¥s
teschinzs the following influencos sghould be noted {1} the
socinligotion of ouy school aseiivitien 2] the domperciises
tion of our ochonl acitivitiss and the siale conirvel and
mg;gmx‘% of our pubiiec schools. Uther changes $hot took nlsce
as a result of tho transfer of Huvopenn educationsl reforme

to smerice were: (1] the copying ond formmlizing of the
Pesinlopoion methods by the nopmnl ochooln (2] the kindere

soarien movonent op o Pesuli of Froobells docivines 13) the

appiiection of the seientific moithoed of study to our oduche

1. The ide s exprecsed above are borrowsd from the idess of

‘f‘mv‘ EMQ_WM syl ?ﬂé“f‘}{z?‘@#ﬁ% FIRE IAREERSE RN S0l Db W swecome  mese o
Sye LR SLRLOR CRPGHES0 AN Wy oun way,




ﬁiﬁﬁ%l probloms an 5 rosull &f the deetrines of Hougoosy;
Peptaloned, Froobol, Herbaré, Spencer and Perwin,
Conseguently & purisd of reconeiruciion of Azericon
sGucstiion followed, During this poriod metheds of teaching
ghengzed; the attitude toward the ¢hild’s nsfurel ondowmont,
his procecs of developuont, amd his Individunliity became one
of serioun asludy and a deslre for the truth concerning the
child as a factor of the %ﬁﬁﬁg@i%@ procens, vecnme and 6331l
is the centyral polint in edueniionsl problens. Anong the
chonges in pethed thot will Le noted are fven the gusotions
sire to the luborsiory and Jvon the dictatorinl ie ﬁ&ﬁ in-
vestisgatory method. It is mow thoushit, os bad boen pointed
@&%, fhnt the child ic Dorp with fvoniincts, fnpulisen, snd
tendencies thut nppoor at birth nnd those thet are prosresse

ively appearing throuchout iife. In the precess of the

develoopmont of the ohild are spporont-lde tondency fo cone
fora in pome insinnces and his tendency %o quostion ond
challence in oiher insisnces. With the belief in the proge
gnce of individunl differences, the question of which plays
the nore imporiont pnet - ondoveont or environcent « remnineg
a mooted question. Oul of these problems have grown an
attempt %ékﬁﬁﬁﬁﬁﬁa native dntelliconece and such HOBOULE-
ments an now exist will need to be porfocted hefore any
Susi decicion onn be arvived al concerning influences thai
alfeet the developnont of the ohild and the place @ﬁﬁﬁ%ﬂ
tion muet ploy in promoting the growih of ench individusl

thild.
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Wow, luading up %0 one of our living contributors $o
the present fendencies in oduention ao expressed in the pro-
Jeet meihod, we turn %o Powsy ond with Interest ve observe
what Begley asseried, nomely “the project method reprasents
& synthesis of movemenis ané tendencies in educaiionnl theory
that E&@%~%@§ﬁ'gﬁﬁ$ﬁ?3ﬁg mopenfun for sevexsl g@%?ﬁ*“x and,
indeed, the ehief author of thnt synthesis is Dewey. Devey
tends to soolnlize and puyohologize modern Apsrican sducte
tien. Ie pulnts out thei o practical comient (industrial
and solentifie) ars booi colouloded %o interpretl 1ife. He
advocotes the enesugspouent of matursl and effeciive chila
Govelopmenit throygh the unificstion ﬁf;%he school with
1ife. He furiber sdvocates the use of educniion as &

emedy for a&@%ﬁi i1l throwh the solabiishpmont of o

{1} definiie k&ﬁiﬁ? progren {21 o definite socinl philow
sophy nnd {3) & definite domoeratic idenl - thnt ig =
‘sehool is o society.” The koynoie of Dewey®z concepiion
of the ain of eduestion s social efficiency vhich %z best
seeured throush wsocial participation under guldance.
Througk pueh & srocodure the ohild lives $he 1ife of &
ﬁ@i&é‘%@g so iives, hi%&%lf into the iife of on &éﬁ&&.g

In his nethod of teaching, mﬁﬁﬁj'%ﬁﬁlﬁ provide for
individusi differences, pupil iﬁ%@yﬁvﬁﬁ, the éﬁ?@&ﬂhﬁﬁﬁt
of »irbt attitudes nnd & belance of social and incividusl
interesia.

I7 the sbove are Dewoy's contzibutions te the prejoet
m@%ﬁ@&, what ideasm, if sny, ¢id he borvow Srom fougsean?

E BQ?“W W q—“de"f;"m?@w‘s and (rames 1n the Rimary Grades -Mihwaukee Tublic Shools-T2, &
o fdens obisined Trom puce 40, ﬁ%ﬁﬁki@ﬁ, dJanes - Project

York in Bducation.
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{1} ‘Tducation shouid not besin on the basis of adult
’ preconceptions of what the ¢hilé should be,”

{2} "7The bosis should be the ohild's endowments, ine
sdincis, impmlces and sendencies.”

{3) “His edueation should consimue ae & provess of the
dovelopnent of the best thot is in his,”

ohin development io not %o bo foresd.”

i
Wil

"The method o be veed is ihe methoed of ox poriconen,
the internciion of ithe ¢hild ond %ﬁg}@%wma& g
the ohild and the curpriculum. o

L

*The curricuiis o humen wgmri&ma oroonined inte
the "sublscis " of instruction,’

o o
S

7

it

“Books are to be vsed $o mm@z}m% expericncs.,”

{8} “izporience is %o bo so orgonized as to direet the
thild toweyd demmoersiic idenio.

{5} "The c¢hild is not te be forced.”
{10} “The incividuaiiiy of the child is to be respecied.”

{11Y "Hotor activity and play”™ mst form & vital perd of
his ﬁéﬁ@&%iﬁmﬁ exyorience,

{12) “schooi is & piace for working |
Dowey oxceeds Yroctel's imtuitive apprecistion of how
devaloonment ftukes place and Herbort®s theoreticnl puyeholory
ond pedsgogy in the foilowing waysd

{1) "Pewey uses solentific experiventsl poychology”
¢he basis of his philoss: 35

{2} “Dewey®s originnl contvibuiion” slong this %ié&@ 5
be fﬁm’ﬁ% in ﬁéiﬁ: anslysis of ?ﬁfﬁi@ﬁiﬁ‘ﬁ’@ %&m&w&ﬁ m
"How Ye Think,.”

"Dewey ,g;gy@h@&;sggﬁﬁ% gubject matter,”

m~
£
Byt

s
o
i

“Dewey believes in redueling edueations=l problems o
thelr lowest forme.” :

i,
i
ok

“Uowey gola m%f};amm and %”"Eﬁ*ﬁﬁﬁiﬁﬁ throuch soolal
m&%ﬁai gﬁﬁi o

1. Stockion, Janmes - Frojoct work in Idueation. Fuges 40-48,




{6} “Yhe ¢hild faceording to Deway] gels knoviedpe
%ﬁ?ﬁﬁg“ﬁ setivity amd the resuli iz i:&iﬁi«&i?%
apd oxipinnlisty.” 1

{7} “Dewsy boilsves in the éncoursgesent of variation
eng inventiveness in dhe solution of di "‘ﬁ'ﬁmﬁim.

Peway ic intevesied, not in the nworizing of & piving
of faete, bui in the deveiomment of throwhi and of & nethoed
of nitock upon o probleon snd the %&m&&f&%‘ of $hat meihed of
sitock fo other situnilions, Deowey would train the child so
thot %%@ s power to foce and masiey o now situniion fop
himoelf. In the words of Iowey, “Hduention must develop
in the ¢hild fzanpfernble meithods of stincek vpen Wi&%‘%ﬁ. »
Ferthermore, “this $raining muet provide fop i’;zﬁiﬁisim
diffevences.” Yherefore, according to Dewey, "Bduention le
the recopotruciion of excerienge ziving it o wore socialized

value threuch the nedium of inerensed individusl eificiency.” A

)

Deweyts contributiony to the content of the curriculum

indicate hio tendenuy to nnulyse the content and reduce 1%
o sinple Serms. Thuo he would heep only that vhich is usew
ful, He m%zgm plasce nont amphoasias ,!zzg:ésm that {iif%ﬂﬁg utilired
in 1ife. He mould keep that 3 ig uvseiul as culiure ss
well an that necesgnry for pongy ond self=-ouppori. ii’mﬁ
curriculum contont muet change since socdal 1ife iz slwys
ghanging » ‘*‘*@w w paintodng. Bot mogi vﬁ tal of nll the

cuprdieulun munt provide fov teaining in the porsonsl recpone

inility of the child to soclely.
Sueh are Dewey¥o comivibution to the underlying ?}%mim

ples of the pysject method. ut vhet are thoe underliying

kS

o domen - Project work in Bouention ! :

“ém %% 4%
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primeiples of the project method as expressed by ihe expositor
of ihnt meihed? |

{1} “The ohild is naluralily sciive especially sliong sceisl
Iineny®

{2} “Uholehearted purpeseful snoiiviiy in & soeisn) situge
tion the tyoienl onii of pehool precedure is the
best punrenies of the utilisation of the chiid's
mntive capacitien.”

{3} “Learnip; do propoviiennte fo wholchouriednese. {ine
teregi-Houssenu, Devey, and others.)

{4} “A naturnlly cocisl ohild with o pgood skillful tescher
to stimilole and gulde his purposing is developed
in charseters.” 3 In these olauinms of Eilpmivick fer
the preject method we see ftruges of the influences of Housoeau;
Pesinionei, Frocbei, Hexbori, and in particular Dewoy.
In bried, ithe sepject method is an inheritance from the

pant. Az has been imdiested in thie chapler "Itockion chows

thet the Fundanmenial princisgic of ihe poodect mathod, ihat of
lenrning fo dn by dodng,” i found dn the beliefs of Housseau,

Pesiolossi, Treebel, and Herbari, nnd aloee in the bellels of

the srect masters of lesrning bufore jouusont. ”

1. Eilpntrick, W.He=The Troject Method - Teuchers Cepllege Bulletin
~ Cetober 1¥, 1918, Tape 18, o ~
2o Holan, Ona I.-lducstion Vol. 44-Jon. 1824, poce u99.




py of the principies %ﬁrww by medern progrecse

ive tonchors from fhe pnut iz as followe:
{1) "The thild muet be kept direetiy in contact with iife.”

{2} "Theough social participation the child leorns the
idenis of o demporsiic pocletyl.”

{3 *Yhe alm io to mulke school as reol as 1ife.”

{4} "Baueniion iu development threwph socisl participation.”

{6} "In colving problems the childs instincis, impuilses,
and mmzi@mm{s mist be recognized and &%iim@ﬁ.“

e 3
o
Mt

“The ohilid éwamgm naturaily ihroush his inlersciion
with hic environmeni.

"Hogks are 10 be used so the imterpreters of experience
aot the gubsiituvies for euperience.”

g
i

{o} “tuddenee ia necoseary oy worihy developmeni.”

{%3 "sehoel fs n place for working ro m:é than Jor listoning.”
{16) “Moke contact with the envivonmont {hyrsuwh exoursiony,
{11) “Prepare the subjoes matier in a puycholopicul ovder,”
{18} *Individunl ¢iffersncou mmst be given full play.

{13} *The iﬁ%ﬁﬁ?ﬁmhﬁi child%s intorecic must furnish tki%
érive.”

{14} “seive probieme.” |
{15) "rubordinanie the individual $o the socin)l ideni.”

{16) "The curpiculum most e unified end made practiend
npon o bornd cuiiural soels vhich interprets nodw-
orn procifenl iife and mnles school o port aond ole

{17) "Lonrn %o do by dod e - :if%éw@y}

In the United States the use of the torm "project mothod®

in eduesition storms first %o hove gppeored wiith refevence o

%:iw teachd

l@*

w of vosationnl edfeation by projecis. The word

1. Giovkion, Janmen - Preject Uork im Dducaiion, Fapos B4-66,




projeet wos used vaguvely of firzet in specific Torms of sdue-

eation, In 1008 - 1810 1% was poed by Stinson, Snedden,

Progoer and Allsn in thelr report $o the PBogsochuseiis
iature., 4% that sime projecic wers confined, as & rule, %o
units of work in nuriculture. In fact, projecis in spricule
ture have boen submitted and were nnd hove been approved by
the officer of ihe lzperinentel iation In ihe tales lelaw
tion Dorvice of the Uniited wmwﬁ Depnriment of Agyieul fure.
Recenily *“’g}&z};}%%% hop beon appliied ‘%@ entorprisen in deson-
otrotion work and extension teaching vnder the Inithelever
Actse In 2il of ths above imim@&w the iden invelved is
%‘i’mi of o peecram of inportance of come duration and the
expociation of eeritaln tangibio and valunble resulis .‘1

later the "project was horrowed by secondury schosl
feochers of colence and manunl aric aﬁ@ it mgg@u&w the
iden of vnlue In counection with the practicel phoses of
fenching Yhese subjecis. o2

But today, throuwrh the offorts of Dewey and his intere
proter Rilptrick, the }ﬁwgﬁﬁé and the preject method sre
poed im 21l scheole Iyvor ihe kindorgerien up but i:‘ém enphite
sis is plaeced upon purpopeiul acilviily snd the careying of
some activiily to compietion in o goclisl envivemneni. Thus,
- the propject and the project meihod wore evelyved fvom the |

a2

& npe utiliszed in the prosent.

past ar

i. @ﬁﬁ%‘?@ﬁﬁﬁ?ﬁé, Jobn A. - The Vrojeet Hethed of Yenching.
i ages éﬁ, ‘éi. e
gg"{ gg%%@ o= #‘ £ é«t«; P
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26,

Chapter IX.

frepent Ideans Uoncerning the Vroject Buthod,

In chupler one an eiford wes made fo poinit out the
soaner in which the present concept of o meihod of lesrning
by the use of projeciz or purposeful aetivitics gradusily

evolived ip

o Yhe 'ﬁhm&%w, idens, and ideanis of leading
reforpers in education of the oot centuries. Yven bLefore
Rousseny, ibhere nicht be found the zerm of the modorn phile
goophy of wducation, Wt 1% wua if"%i%ﬁ%&@&%%,‘ who begon the
movanent fownrd eur propent altuation. In chapler one, zlso,
& reforence vas mde to the varpensup of nesning (hat st
compended the vse of the ferms projoet and oroject method
vhen ihoy were fivet used in sdueantion. Indewd, if the
thoushis of present day educniors ?aw piudiad; in the write
ings of thoese lendsrs there will be found difforencss of
opinlon and in some cuses, doubt as to the resl mesning of

the projoct and the project method vhon considered in

different iypes of cducsilon. In this chapter will be
wiven o guzvey of pony of the points of view of mpdoen
ﬁ@i%%%mm concorning the meaning of the project &ﬁ@ the g;:z}@n
Jeot nothed,

‘First, according to Uebaler's New Internutional Vice

tionnry, the term prpjoot is delined fyom itc Iatin origin,
as fellows? Pro peaning forwerd and Jocore menning to

throw. 4 project thon is "thet which i projecied or dese

iened; something intonded or deviged; a schane, desipgnd plon,.

e

Hemdel . Branom - The Project Hethod in Hducetion
Gnedden, David - Gchoel and Doclety Vol. 4el@l6-3




In erdinnvy conunotation the word project is used in

the il=now

we of business with rofervence {p plans and schenes
in anctive iife.

Apong educutors the word project is pfiven many meanings.
Een interasied in vocoilionsl educntinn have viewed snd wtill
viow the projoei in o norrow and linmitod sense. OUther men, in
other Tieids of educsiion have given 4% & bronder nesning. A

bried suwmmry of definitions formdaied by men in vorious adue

extive callinge will suifice to indiente the confusien i
exiatn,.

Those intergsied in veentionnl eduesntion deline the
project in some such %s&mm:

"oome eooncedive the project as plonning tengible oow
tivities or corrying on conoretis emgﬁmm%@ﬁaﬁ; in the
Wm%ﬁmi 7ieid a project mouns, "An sot carried to comple-

tion In 1% maturasl seltiing. w

Avcording io Snedden Y& proe
Jeet is o unil of setivily vosvlting in purposeiul concerate

achievenment the pim badng reslized throuch the viilizeilon

. N 3
of aneguired skiils and axperlences aseguired in the process.”

fsndall likewise linmits ibe project io a concrete

‘schopl project iz & problem
e ﬁbm

asceomplishment for he saye,"i

the sciution of which results in the production of 8o

Jeet or Imoviedre of such veiue to the workers ms to moke
, , . 4
the labor involved seem to him worthwhile] Thue we ocee

1, Jases ¥, Hosic - ¥ationel Dducction asceciniion Julletin,
1688 - Fare 824,
He Yo T, Chortors - Tadtionad Hluestion jAsoccintion Bullciinm
, 1681 - ape 428,
3. Ds netden - Uchool aml Soeclely - Vol. IV, fmge 410.
be Jo fa donndall - Hationnl Mduention Association Pulletin
1918 - moo 1010,




.

that Rendail empbasizes satisfaction with results obiained bui

he neglsctis %the mm of wholehearted activiiy im & soelal situe

ation. Donnis - m;m intovested in voontionsl educnition, COfie
o ‘

sidere o project se o complex situntion reguiring & peried of

for ita &am%m, It mat be of econemic mﬁw&%m@, a
35

business enitorprise, according to Pennis. Higging - ?mam@g

promoter ﬁf voentionsl educniion, 1looks upon projecis 2e Cone

sipiins ef ﬁm@iﬁ saicrisl orpunised upen the work level based

oboervetiong, reading, plotures, dGravings, ¢ipgroms and
P2
the seignee needed., EPollurry - gesns to sum up the point of

oo

view of theso veenilonn)l edueniors vhen he says, "It goume fo
suzgest not the schesi but the shop, net the textbook, wwui the
buoy merdt, the Induptrial 1ife, the unholilowed fhinge of the
schemer and the prouofer. w

The tendengy of feachers of mumal subjeclis, o narrow
the prefeet ides ip Turiher secen in the ronarks of C.Y. tone
and otheen, .Y, tone %%5%&'%3, ¥4 project fo & 1ife tople 4n
vhich ihe processos and z}%:gf’;tw% of learning are largely z@w@m&l{.ﬁ
Stdmuon, also 1inits the vroject %o manusl aciiviiies for he
gtates, "Finalily a forming preject as the term is here used is
ihe ihing io bLe done en o furs, which in i‘zim preparation fer
Godns 1t and the ceveying of 14 out to o ouccessiul resuld

would imvolve o thoroush gﬁﬁm aducationnl process. a8

1. S.H. x@ﬁﬁﬁﬁ w Hoila %ﬁﬁ@ﬁiﬁﬁﬁﬁﬂ, 1%16, Popeos GlZe6,

2, Hendel, . Dronon = The Project Hethod in Hdu ion Thapter
B gy P i ﬁﬁgi
3. Chorlos Helnrry » Ter a.wzm:ﬁ wy 3&*&3 ﬁzﬁﬁ‘ i%ﬁﬁ@ﬁﬁ?}? 3 - ”“

éi J Qﬁi?} ﬁ%' }?’;me@@ﬁ -

B. 5.9, fimeon - After John 4. Stovenson - ’f*zm 5
D in YTesching, Chapieor I1I, Tase é’%‘é.



“o He French, spperently sgrees with Stincon in his moaning

of o projeci for he defines & howe projeet ss "2 plece of

fnrm work sciected by %he siudent with vhich to iliusirate
some thoo¥y or fo demoncirate some plon of progedure which
haz besn preseniod in the gourse of the sohool instruection.
v

For insltonee, & coptaln theory has beon. presented in reg
to corn culiure am! the Loy underiaskes to ralise an acre or

more of corn in aceopdance with ihs Ingtructiion.,. This would

conaiitute o hove oved @i@%ﬁi
Amory oihers who Interprel o pepjent o6 o unid of banue
al aciivity are Haveow, lane, and Hesld, In their report to

the United States Doparioont riculivre, thoy iist the

foilowing Tactors ae reguisites of projecis:= "o ginvd with
s definits aim, %o do certoin correisted lines of work cevere
ing o faliriy exionsive fielsd or perdsd of time, snd to bLring

topether everything beering on the main pim are ssoential

%
b4

pointe in o projuci.”
4nd Heni¢ further mainiaine that “as & faeh, muny of

the zfzm*ma which the boy lecrns best ore the sutcome of

smergencisn which be fuese in his projeet and must look up

; . 3
ot onee to save bis ovop.”

1. John 4. 3tevenson - Chapter III. Tpe T3
2 ¥ * @ chapter 13X, Page 74

3. Hoald "The Home Projeet as o hoge of Votantional

Agriculiursl Bduecntion” = U. 35, Tepartment of
Agriculture Bulleiin 281, Tane .




m&mm?m xllen stotes thet “in the field of veeatione
al edugstien the mesnding of the towm project Mes&m@ o431l more
specifie in that it inmplies that ihe care of the project lies
in %%@z% Fieid of shop experdieonce. The project Sz built uwp
avound <elng & Job. In order Lo serve o progressively educ
tionsl purpoee the prajeet tuct be oo organised as contimnlly
{o present newy diifieultiss and olfer new opportunitics for
schieven mﬁl

I¥ ve reconsidar the ‘s’f‘&z%ﬁi’ﬁ given to the word 3»&3%‘3
by thoee interssted in veeniionel eduentien, we cghall fﬂf"iﬂﬁ that
the authors of the definltions oro apveed uvpen coritain f iiﬁ%fﬁi}?ﬁ
which in their ectimation should be invoived 4m o project.
Spedden o well au Otimson, Heald, Allen, end others smphssise

2

"mnome fopn of popitive and &ﬁﬁ&?&% a achievenmni, " sive wmuch

stiention $v the appiication of knoviedye wroviously leurned
snd imply thot o noturnl seiting Jor o sonovhal coopiex act
carricd ‘Eﬁi complation by meang of o certalin smount ol Fosoohs
ins nve rvecessary wequinitos of o project. They would limit
a prejeet to z conerete and consirzuciive unit of activiiy.
This showe the inftorpretaiion of the projeect Ly those who
waed it in voontional gﬁ%&m@igﬁ, wherg 1% wae first veed in
this counizy. Ao 0% eon be acen, ihese poivis of view ptill
hold asmeng leuders in ﬁft}ﬁ&%i@m&% aducction.

Zome educalors, mmony whom io Onedden, sscribes the

present eonfucien in ihe minds of tenchers and othors In ree=

1. Jobm 4, Sfevenson - The  Projoet Yeihed in Teschin
Chapter 111, Toces 68=70.
Ze Snglddeon, David - "Project ng o Tesching Unit® Jchool and
' Seciety, Vol. IV. fmpees 480,481, 1918,




pect to the meoning of the projeet to the vapue and broad
mesning gi?@ﬁ'%héﬁ‘%%ﬁﬁrﬁy men In ihe Dield of sondemic odue
eation. Those vho would 1imii the appiiention of ihe word
project to menusl orés larent fthe harm st hos beoen done by
applying it %ﬂ penernl educetion as has been donc Ly
¥ilpoirielk, Stovenson, snd olherc. 3';% & study of the meonings
cecribad to the project by those intoresied in gonernl edue
eatdon iv made, It will be apparent that a preqt desl of dise
arracpont veions.

There are several points of euphesis apparent in the
definitions of the ferm project ne given by fthose inilgrestied

of educaiionsl entorprisss,

in velins the ppojoct in il foems
Thue, Filpuirick Hoolc, Bowden, FoeMurry, Cherters, Veodhull,
Ernckowicer, Downing ond Donser pisce nuoh emphesis upon @h&
project ng o vholehenried purpsoelivl aet. Hepeantedly
Eilpatrick mudnicine that o "whoelebenried purscselyl aet s
a proper undt of inotruetion and Believes thie best Luilds
the king of characier we need {in o 6&%@@?&g§§ and that it

is only thus by peseticing Life itvelf the child com learn.”)

Eflputrick writes, "The ievs preleel refers fo ony unit of
purpsseiul expurience, any insionce of domimating purpoee,
ap sn imner urne, (1) Fixes the ainm of the sction {2) guldes
its processes snd (31 furnishes its ﬁﬁﬁ?ﬁ,giﬁﬁ immer notivae-

3

1. Toils Eilpmirick » Hationnl Tducation Julleilin, 18282 -lare 683,

¥, W. H. Eilpatrick - Tenchers Cpllece %aaafﬁ, Septenber, 1918
: '%?’%3‘. aﬁiwt ﬁ’ﬁ%»%'”@ﬁ *5‘21%“3%’




That the sowme point of view is held by James Hosie do guite
ghvisus For he says, A profect is any enteryvise onteved inle
with zest becasuse 1% o thourht vgwﬁw@ﬁ&, which g pursved
with & sove or lose oleny view of the gposl io be attained ond
ghiich iz suided by = concepiion of the appropriste ﬁ%&ﬂﬁa“l
%’mﬂmmﬁﬁa@w, in o statonent seng Lo Johm Stevencen en Farch
20, 1818, Ur. Houle sintes, "I undorsiand by projeci ns & come
&
plote unit of %mr;@mzmg %;z;gmrmm@.’*w fience, Hople and
Eiipatrick npyoo in thic onso. Bowden alpe endiccizes pupe
popeiul m%évgiy in his é@ﬁ?ﬁﬁi%ﬁm ghich Puns someshot ap
follewn: YA project is a purposerul set porsued in nelursd
surroundince and oaryried on in the fage of ¢iificuities ko n
pucesusinl end.” I¢ ig not o 184ile curprising io sse the
same point envhosized by Charies Helurry in one of his defi=-

nitions vhoere he suys, "4 project is o natorsl sunmong fe

ambition and elfort, un impule
pooeful thinking.” -3

Althoupsh Charters siivws o tendoney o viow ihe brosder
i&%@?z&ﬁﬁ%%%iﬁﬁ of » projeet with some doubi, yoi he too ine
plies that o projeet is s purpesefnl unit of sctiviiy. This
game polnt of view is supported by Vosdhull vho soysthet
the project is an assel to the fencher of science bocouse in
& project when the ehild ig confronted with o sitvalion hove
ing corfain velues he desives o enterprst them znd he puis
forth gresi el ovt becausce of his voluntary purposeinl stiie
tude toward the situntion.
1. James fopic ~ Motionnd fiduentiion Ausoelation %m&i@%i:} 16u2

D gﬁ%ﬁ %aﬁ’éwﬁ :

2. John Steverson - The Trojeet ¥ T

thot in Too
J. UChorles ey = Tenching by Projecipn -




Kilpnivick®s point of view il scoceplted by
Hige Keobkowiger and He, Boncer ond Br, Downing, =il of vhon
agres "that the sescniial festures of s project arve that it
involves coupleted %ﬁ%ﬁﬁﬂi&ﬁ the part of the pupdl, action
that is natuenl, not &ﬁ%ﬁfiﬁ%ﬁi, soetion thet is porposeiel
and thet rseulic in the selution of an enigmatienl coneraie
situation. 4 projeci then is an sppealing concra %@»%?ﬁ%iﬁ%‘V
the soletion of which fg pinnned ond exceuted by the pupil.®

Bud there ave othor factors emphoniped by sducaiors
in thelr interprotasion of & projeci benides wholehenvied
aetivity ond among them is the ides that the profect iz o
compleie set or unit of sotiviiy. foong the educaiors whe
emphasize the projcees as o unit of sctivily is Kilpnirvick,
who speck of & project au & unit of work sr 2 “complete
act which the azent proj: %ﬁ, ﬁﬂ%”%ﬁ?% end within 1indts,
gees throush o vﬁmw*ﬁﬁian.“‘

Thio is likewise tho oplnion of Chariers, DBranonm,
Erackowiser, snd Downing, as is evident from the Tollowing
guotations: Charters writes, "4 project is an set coryied
to eomsietion in fis nstursl peliing.” o® Branon sloo indie

o

entes that " projeet invelves o complete unii of notivity.”

Hios Erochewisoor nloe states thnt, "oy purposeful sotivie
iy determined upon and corried fo @ succensful completion

, LB
beeones o projoet.”

£

i, Dovning, Biliot H, - Ten ?iﬁﬁ ﬁf seiénes in the lcboels Fp.l03
2, Stovenson, John A. -« T i Holhod in Tenching Frre B7
S. Charters, ., - ﬁiﬁl%&%i%?ﬁ of the Projooi -

;"5‘.%%3;. Hguen Hiﬁﬁ HBEOL. 1623 F{tc'@gﬁ
4. Droanon, @ﬁﬁaﬁi e = The Prsjeei Helthod iIn Dduesiie Pr. 14
. Erackowiser, sllce ¥, Srejects in the Frimry Urades Pm. 16




7.

Downing in ﬁﬁﬁ?&éﬁﬁ?? the $§§§@ﬁ$ in science fenching, sistes
that one "essential Toniuve of o project is thot 1t invelves
completed neotion on the perd ﬁf’%ﬁ%’@ﬁ?ﬁ%a”z Thin iiet of
definitions sume up snother sorle Jrom vhich the preoject o
viewed by comp edueniors.

Anothor foctor incliuded in the sroject concept ao axe
precped by ﬁii@&%ﬁﬁﬁk, Steowart, Pabbltt, Yolun ond olherp is
the presence of a "patursl selting.” Both Brononm and Heele
cilaim that the child must foel thet the aetivit y is & naturs
21 and gorithehile procefure before he will corry on vholew
ﬁﬁ@ﬁ%@@ purpoain: ond execulion., Stevencon and itewsrt
seem inclined %o 1imit the project to o problomniic nct.
Ztevnrt mnintaineg that from one point of view o project is .
Stevensown defines o owoject as Yo problemitic not

£

corried on 1o coupletion.””

The iden thai projects are complex acis is axpressed
by Babbitt and Charierp. Bobbitd says, "The projeet hag
been considered a complek unit of work taking place im its
pebumsl ?ﬁﬁiiﬁr.né’ﬁwﬁ Chaxters says, “The project ls cone
sidered to be an aci carried to completion in its natupel
setting snd involving the solution of o relstively complex
problem. "4

Aapther faclor brought out in the nesning of & wo-
Jjeet by some educators is the precence of & seelsl altuaw

tion. Aceordingly Dootny Eilpsirick defines o preject an

"a wholehearied purpsseful oot in & gogind

1. I Bid. 3 Pgalb .

2, Zievenzon, Jobn o Thie Projeet Hethed of Teaching,

Se mwﬁkiiﬁ 7?%&&33& The mh%?ﬁﬁﬁﬁﬁﬁ

é' 3 B “rpleet Hethod in Dducantie

b, % tx s Wells Tenchers vollese Hecord Vel il @awt- 1w
Fage 51O
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In like momer Hotohltios Sndicates this point of view Loy he g

agperts ithat i pepjeet vhould grew oul of some pged
gtion oy individunl experdencve, the solution of which seuld ree
sttt in ponudne wdlefaciion to the findividunl or individunls
working 1t @mﬁ.”i

But, vnlike Eilpnirick, Hotohkies limite projevis to the
lprooy ﬁ%&% af ﬁﬂiﬁﬁﬁe matiers Holluyyy, slen conglidors g piow
Jeet ae » lewee piece ﬁf work Yoy he weites, "Yhe project sa
worked oul o olmply o Big object lesson in the provoss of

ertion of the rishi methed of collecting,

lenruing - o

£ o
proonizing: and maoetering nowiedpe,.” Eilpeivick cooo not

1t or ploce mnot onphasis upon conerete, objleciive achieve-
ment o voon O opBplox ﬁgm};@s‘%@m s such, but, uvpen a uwelt of

opaful sotivity. 11l unite

work fvrolving wholshany %@é

ag wail ae ?ﬁﬁgﬁ units may be projects providing the puplle
purpose thom sccording o Eilpntrick®s polint of view, It
ig spperent el the oosl siviking peint of view pevsislently

repested by Elipnirick lo that a project lovelves o puppoue

on the pet of the poroon pureulng o project, %hie rscl is
alee eofien expressed by Dowaing, Doneer miwd others. In
ghort, “the fovn project refors 1o any unit of purssseiul
sxperionce, sny ingtonce of dominading purpose sg on isner
urpe which (1) Pixer the alm of the ccifon (2) puides its

provesson (3} and furnishes it drive, fis inver motiveilen,®®

1. Botohltics % Hethed in olzou Houm Verkl, Yo. 43

Prpdaoing Pize B0
vhe AU P, 283

3. Blipatrick, V. I, » Teachers Collsge tocord,
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89

To oum vy thove Intersuted in vountionul educaition tend
te 1imit the preject setivity is the expression in conerete
form of some thoughit. They would confine projects to things
made with the hand, %hose whe are interested in 81l forms of

eduention would not 1imit the projeet to o conevele form of

aetivity, bui in the words of ¥ilpnirick, they would make %
‘g brosd as the whole of zifﬁg”i Loudere in vecetionnl sdue
eation Base ihely onterpretation of o project on someihing
eloe besidon §§§§@&ﬁ@§ such as "the carvying of an aet o
gpmpietion in 4o notursl gotting. R The immdavs of goepersal
aduention ploce moot aumphseiso upon the crooonce of o purpose
on the pard of the doer, Indeed, %o Ellpairvick the purpose
or oim is ihe most witel footer of o projeet. Yoodbulli, ¥
think givesn the polint of view of mout sdugclers vhon hie saye,
“The preject s the normal growih by which related muterial
ic $nterproted nnd clpwuiffed in 1ife%s experionces. The
child comfrontod with o situniion having eerisin wolues,
desires in inteorprel thom. ’%ﬁ@ goncepiion neame o include
21l intellecuniised offort which io put Torih Leesuse of the
student¥s voluntury purppselful sittitude towsrd ithe situation,
An attemst e pesirlet the use of the word projeet to o
gpoeisl type of lesson hwns proved fuille.” Voodhull, however,
dogs not think the project cencos 1o be & praject W%ﬁﬁ %hﬁ%@n‘

hearted purposing on the pory of tha pupdl cenpesn,

1.s§§%§§%‘%§g _?F. uc$%§f?§@‘%§iﬁﬁﬁ 0f Hothod -

on 1 € a)Ex =] '

3, “endhuil, E#ﬁﬁ - ém@éné7 i@ﬁ%ﬁér%&ﬁn - x%ﬁ@xﬁz
aV”'@ﬁEw, Volume 2 pores 848e:

% Fllpatrick, V.H, “ha Taundaiion of %@%ﬁ@ﬁ -

| %@. 1017,




Eilputrick dovs not aoves with voedhull for ﬁ@ @ﬁyé, *if the
purpess Gioa and the ftencher siill required the sompletion
of whai wai Besun thaen 1% bocomes o &&%&a“i Thun, we poe
that even spown: thope who consider the vroject e & pPUPDUSOe
ful aect theve ds & difference of opinion as to the signie
fdeonce of pupll purpocos dominaiing o project to the emd,
Anpther lesder in educaiion vho evalunten the surpope
as the vitel faector of all %&%i%ﬁﬁy iv Dowey, In "Domoerncy
and Tduestion” be saseric thel “an ain denotes ihe resull

of any noiurml process brought fo conpeiousness cnd rede &

foctor in deferpipy present obeorvaition snd oholce of wys
of aoting. It signifies that an act hos beeome Inteliicent,
But thip ain o be true wuet srice within the person ene

# dn the setiviiy ond not be impoped Irom without, "hig

fi e
form of purpose a8 & forosven end pives dirscijon to the
setivity snd dnfluences the stepo fsken %@~%ﬁ%eﬁ the end.
It dees thres thimgs (1) it stimuiates cureful obeorvoiion
of the given sonciiions {e soe whas are the mé&ﬁg nvailnble

for veaching the end and to discover hindrances in tho vy,

{2} 1% puoposts the proper order o soguence in {he upe of

mesns, (3) It menes the cholee of altermniives poocibie,” o

£

These are Dewer¥s arsumsuts in faveor of "purposeiul setliviiy.”

They are Tirmly in agveement vith his diseipiels boliel and

extrengly cowvineing that purpone muwt doninete the asolliviiy

to the end.
Depplte the feet that there are sy vany opinions

enrront concerning the renl moaning of %ﬁﬁ‘%ﬁﬁﬁ‘ﬁﬁﬁéﬁﬁﬁ 6%
£ i "Pdfmk)\/\}. H- Foundations of Method — Pige 3§ ) :
& Dowey, Johm +Domporacy & Hducntion - Veses 1LGe121,




’%1: ’

thare a%&%» to be almest vaiverenl belief in the faot thet &
preject is & compleie st op un i &ﬁ corricd to completion,
But, vhat is o complete act? this io derined by rony eduche
tors in oll hily diffevent tevos. Acecopding to Henld, in o
complete net the pupli "l to start wiih o cefinite aim to
ép ceri.dn correloteld linse of work covering o fuirly oxione
sive fleld or poried of time, ond {9 bring topether overye
thins beuving on thoe muin mﬁghﬁi In Bhe Induatrisl Aot
Tagpsine for My 7, 19347 Profenuor Jockuon dofines a come
‘plote aol in termms of whot £t dnvelwess ae "o werithy purpose
Cemareise ﬁﬁ,iz@'émﬁgmﬁa%, the valling forib of phyoicel and
montal power, the exercive of opraand ?m anility and educse
tive nbility throuwsh soltuel eupardonce aven thoush sistules
b %ﬁé@aﬁg In somwehiet ciodliar phyases Blipateick siates
thot "n ecomplete aet iz one shere the lesrner himoely takes
ench elep in the process; ﬁﬁ puFponas, he plang, he ezgeuties,
he jJudres. The puvpoun i exntyremely vitsl se 1% promiges

sen the slepo in the ovecess amd 1%

suogesy botaune

a

so uwillizes the ged ww pro dinces au o furnich the condie
tione sost Tavorable $0 n3d kinds of iﬁﬁxnﬁﬁg,”g’zﬁ the ning
of Helmmilier thore sro thyree diotinet prots $0 & complete
ael or prpject. "Fliret, there must be o compelling motive of

gugh intoneidy thot 44 will inftinte sotlivity on the part of

Guartariy, Yor. 191%-lpe. 16%7-168

e Juckeon, L. L. » The Intustrisl Aris Hogesine, ¥oy 7, 1018
Fome 138e9

S Bilpatzpick, Vs He The Voundntion of Hethod pace H16.

1. Heald, . De » fianeral Selonue
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the ¢hiid and carey bim theoweh to 1% compleiien, Govond,
the anetivity wiil necesparily be & 2ife situntion, thui is @
situstion sinliny fe one net in actual 1ife. ??i?%* iheve
sbould be & Seuting and proving of rus ﬁﬁﬁﬁaﬁa
But 1% ie lmpossible to enpry oul any cemplete ﬁr%
without using theught, Zwven the simplest projoct inm wonunl
$eadnine involven oome thinkins om the pard of the pupil vho
is envrying out bis project. Jucl what mentud aetivily
aceonenies ﬁﬁﬁ~ﬁ@~§@@az¥%ﬁ in o ocomplete sct fe best undeve
stood after voviewing Poctor Dewey's stusy in rofloctive
thinking-ho anyu, “%&%ﬁ%ﬁﬁﬁ includes 81 ¢of those silops »
the sense of o problem, the oboervaition of conditions, the
formntion aid wailonnl elsborstion of o suspested conelucion
ané the actusl asxporimental @%ﬁ%@ﬁgaﬂé Thone sone giopd are
worked out move minutely in Dewey's book, "How Ve Think.”
“hen o situstion arises in which the child's pugposing is
th

warted by a "felt of di0fieulty” he stopg, Tor he con
procress mo fartber wnidl he overcencs $his d8fficuliy. He
stiompta 4s "gefing and inenie” ihe probiem bofore him and
he immedindoly locks about hin and h&aﬁ into his seperience
for “oupgostions of o poseible selution.” Ugon the basis
of his experionce and by meons of frial and erro¥ ho dove
glope by %waﬁaﬁﬁﬁaﬁ‘%ﬁﬁ~%ﬁa%§ﬂgﬁ of the surgesiions”™ upon
the propor solution of the problonm bafore him.” “rurther

sbpervation and ﬁﬁgﬁﬁim@u%“ Jesds him to the svooptance

ar xa&%&%ﬁa& of each suggested splution” until Tinelly he

3:3‘ “m?@f* gﬁﬁﬁ -

¥irvet Book in Bdueniion » Voo
wmournoy and Nduontion » fag
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; . ' i
goncludes whnt he beldeves o be the peeded seluntion. Thope

sre the faetore iuvoelved i & complote aet of thoughi aceopde

Edipatrick; nlpe, considers » prodect as o complete aet
of thousht but the ptens he 1iste in such an set ore not thone
of Deway, teaetly, but they soem to be those of Dewey annlyned
inte ihoelr consiituent alenonis. Kipstrick seve %ﬁ it inn

somnleis net of Lthoupht the Yollowing steps puoud,

{1 *8 situstion arousen on fmpulse oy tendeney io sursue
o vericin seurse of netion. ”

9%
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exssinstion of the situnilion i mmde io leecnte
16 dutine the di 111 ¢ re grecisely.”

P
T
o

wtod solutions arise; bypothosis ave Tormed,
chavkor patiors are W;ig@ﬁzﬁﬁdﬁ‘

o 4

‘,

@ﬁ&iﬁ%% “E% @&ﬁ@ﬁ from onch suspoented soluiion,

OF puent.”

{6} *actunl trinl 1o mace 1o see 17 the dedueed implicaw
tionn hold,”

{77 *ihe g@gaﬁﬁaﬁ.gz aucaepied in the iioht ﬁf tooly mde.
This in ¥ilpaivielts éﬁﬁﬁymﬁw%ﬂ;%@ﬁ of 8 gomplety

R

g0t of thouwsht snelys@d into 1ts seversl siens.

Ty

&ﬁﬁﬁS@% Hothed"
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tp 40 this point the writer has attenptod fo point sub
difToronces and simlisrzitios in the interprotations of the

projact by several lenders in odueniion. A8 will be apmmps

ent, repeatedly, attention has beun cnlled to the latent
interpreiation of the prejest as cxpressed by Dewey, and
Eilpatrick and thely followers. Duf, co mny times bas

e sritad Fepaten ﬁgggﬁ purpngen ag the moet vitel factor
in the prajsct, thet the reader may be pisled ints thinke
fng that o preject is not the polural and virile woay of

meeting Life®s yzoblens, bud an copy monner of letilmy

endld heve his o way. Indeed, the ovejent bes %@@ﬂ~ﬁﬁém
intorpreted by suny at thic very point,

Flipatrick ¢oos not oladm Umt every mepose {8 good
nor that the child lo & sultable Judge bolwoon purposes,
nor thai he is nover %0 be Jorced fv net ngainet & purpose
he entorieing, Buf he perslele in bic detorminaiing to
uiilisze worthy purposes on the part of the pupile Yor he
declares thut "any acheme which doen not aim sonscionsly
and insictontly sl securing and ﬁ%igﬁﬁgﬂg iveToss mresine
on the supt of the puplie ip Tounded saseniially on an ine
effeetive and unfruitdul hﬁﬁi&'ﬁ&

But, by what woens e thie pupposeful aciivity on the
pert of the pupil %0 be cerried inte effecty The anuwer

”

rdven 48 by the preject method. Here, howvever,

gznerally
#e in the ecase of %he projeci, we find some ¢ifferonee of

. . B " ‘ v V | 4
ﬁ%@@% ag Lo the menning of $he project method.

e Bilpotriclk, ¥.H. -Tenchers dolleso Hecord, Get,.ld,1018.7a:e 193,




Steckbon deseriben the “projoct method as the natural
tonerete soprenuion of modern educationnl principles in
&&%ﬁ&ﬁnﬁi Hosle norees with Stockion when he wiites, "The
projeet mothod ig n uayniheois ﬁ§~u@§éﬁ i iﬂa&g of moethod,
¥t iveivdas princiglesn that have shaped our procties from
the doye of Houmeasu,. It invelvaes the principles pelisactivie
ty, lesrning to dp by dolnp, initerocet, potivaiion, concrotoe
ness, intidvidenl differencos, cosoporaiion, poremnent Poe
ﬁ%ﬁ%i%ﬁ* %&ﬁﬁafﬁﬁ of Judgsent of vnlues and training for
lendery %ﬁg.“g Thue polindt of view heid by tockton and Hople
is 2ico exprespad by Pootor Dopley in the following quglas
tdon: "The projent method pepresents o gynthesis of wvevementu
andé tendencios in edueslional thoory thed have been rothore
ing ponomtun Sor poveral yoors - sono of them %mﬁa&ﬁ {0F BOVe
agrsl dooudesn. 1% represonts an aitenpt to ?&gﬁﬁsﬁi@ thoge
tondoneias nyd movanents in o odngdie nnd unldfied paltorn ﬁf.
aduontionnd 5¥ﬁﬁ@£ﬁ§$¢”3 The iden thet the project mothod
is & vaturnl pothod do supeested by the vorde ¢f Dronon, who
defines the projueed method ng "the wmy of prowih throush
which von is didforontiated fron other anfmis. It is noe

w1 Dodng. ™

tures papticuiny wny of develeping the obild en o bum

ire fden that o deulty s dnvelved i m

e seendng sdven by Dowden, whe doperibes the project methed

i. Gtockion, §$@@ﬁ Tew o afﬁj&
Re Hoslo, Jomes F. o« Hoationnl |

T& ﬂ'ﬁ%

e %k in Douention Yape §
iuention dgsoeintion wuliw’%ﬁ;n
, &%éw, Pzon 8ide8,
e Bagley, Villinm « guoted Irowm ?”&ﬁ%ﬁiﬁ and Games - in the

, “@3&@@« Groconeliiluwoul ublic Sehpole, .8
4, Dranon, Fendel » The Projoect hiod In Bdu §§@n - i ce iB.

*'ﬁ
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ag s neturel procedure underioken by & selfswililed lndivie
dunl er by individusls fwn guest of poriinent informmtion that
will ¢lepai G0 o more oy leso degree @ perplemiiy of miﬁﬁgwg
Othar points are emphapiszed iﬁwﬁﬁﬁ meswings given by
Lobinglier, Voodhull, Stewert amd Kilpantrick, Jobingior, ine
ﬁ&@%%@ﬁ the prejeet nethed as "fmplying unified @&%i?ﬁ%g
with something definite to be achieved,®” On the oiher hand
ﬁ@ﬁ&%ﬁ&i pointe out that %ﬁ@:ﬁﬁﬁﬁﬁﬁ%% methed ls nathlng nore
oy locs than %&@ pothed of the suientiat sdopted fo a&iiﬁ?@ﬁ.ﬁﬁ
Apparantly, Slemnrd agrecs mopt Closely with Riiputrick in
regurd fo the project methed, for he eaye, "Tho sreject method
is the neibsd of %@%ﬁﬁﬁﬁ%g which Impiies that tesching unida

provided Jep ingiruciion gorov outl ol the use ol o ?ﬁéﬂﬁ%ﬁ,‘iéﬁ

z@a

it dooe nod preclude op oruLude the use of other wethods.”
Eiipnirick vepos $hat the project mothed be not intevpreted
"me o sreelific deviee But po 2 point of view. It is an idesl
to be ssuwpht waiber then a device to Ve appiied., loreovar,
it iz not pow exeast in the degroe of conpgious com ﬁé%yﬁﬁéﬁﬁ
R B

that is now beling sahked Jor £8.7In another part of his weite
Inge Kilpetrick soye, "By the prejeet meihod I mean the
effort 4o found the edusniive procesp on the use of prejecis
oF poerhaps baiter « the efford o ues the projeet e g P

; - SR
poseful exreriones ao an inslonce of purposeful aciivity.”
1, Bowdon, G.h.e5chpel Sclenee nrd M&%ﬁﬁﬁﬁﬁiﬁag Vole &
Lo Lobingler, Johm L. » Vrejects in tordd ﬁ%i&ﬁﬁﬁﬁ%Q
Be Hoodhull, Jﬁhﬁ #e o~ Guneral ﬁﬁi@ﬂ%ﬁ @&?»@?ig, %ﬁ&.&nﬁﬁ?*zﬁz?

h - Tages 249«05
4. Diewnrt, Rl - Gohool Sclonce and H@%&ﬁu&iﬁ@@, Vel &*ﬁ@% iga
Papes BYL-60L.

B. Eilpadtrion

e He = Hanentdonsi i Raview,Vol.64-1088-In00 207.
ﬁ‘n X%@iﬁ é‘ w5 3 & fz?&ﬁgc
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¥4 uppenys from the above montioned definitions that

the speject methed ia sinmply & nope Yor the way in which man,
becuuse of his natural sguipnent, triss to carry out hip sims
or pursvses In 1ife's netiviiies,

In %hi@ ghanter é& effor: won made to deline the project
apt the mreject ﬁ%%ﬁﬁ@ no exoropsed in werlious instances in
the many yuotetions piven,  Indeed, this survey of definitions
pives the readey &ﬁ'%%ﬁiﬁ%& into the @@%@%ﬁ&& confuned moe
of interyretntions curront teo-day among the lenders, beth in
vpeationnl end seadenie edvention. Such moy be expecied in
this day and hour vhon eduention ig dynamic snd not ointie,
wndoh louding philosopbers ¢laim muwi ever be frue in o ovove
ing progrennive noclety &ﬁﬁ in an over chencine point of view

toward ihe grent aime and purposes of 1ife.




Ghapbesr XXX
The Yeycholegical Implications of the ‘reject Hethed

fn the precading chapler o summary of the meanings of
the project snd the project mothed wos glven. It ssomg that
s compon element was precent in praciicelly every mesning and
that element was purposeful activity. The project, then, ine
volvee setivity, Bui, upon wat besie is this point of view
in eduention to be Justifisd? In ozxder to answer this guose
tion 1% sewms nesessnry $o look to thowe pripncipies which
puide the eduentor in determining whot should or phould not
be prncticed in odussation, Foupibly the projeut method hos
its foundations Yor the use of activity in the present theory
of poychology, which %&%@i%%ﬁ the behavior, cenduet or
aetiviiy ol the individusi, 7% ip worthwhiie to nole wat
“horndike, ene of the leading puychologists al sresent, hae
o pay sboud the belief in sotivity. Ve s;m, e are ned
to think of mon au zaz turnily inert, doing noihing unitil somes

thing extornel otirs kinm €0 action. On the controry montal

emplinoes iz one of men'%s groatsst snnoyors., Alive and oweke
eaeh humen beling eraves coccupntion.--in addition to ouch
physicel sctione avid tungiblie affairs there are sounilens
other aciivities thet so on in the resimg g@ﬁ" thourht and
fmaginetion. In this all engage some more extensively then

| i V | ‘
pthers.”  Then puycholouy, socordin: o “horndike, acknowe

iedzes the temdoney %0 be netive as a mtursl ondownont of

Eipatriak, V., - iﬁ@w@m Baok m Philopophy of By
imotod from ¥ “hornaikes’ tuestis
’?ﬁ&l 3- B W;ﬁ 1%'

%iﬁ%ﬁg B Q%ﬁ ‘

g
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“herein iles the sxplanution For this belief¥ Asain,
Thorndike accounis For this condition in man for Lo soye,
“g age thus Yo think of the humen individusl ae & bundle
of neursl comeciions lending on in & thoussnd diiferont
dirsctions of setiviiy, nil %ﬁﬁ?iﬁgxﬁﬁﬁﬁ%igﬁ but &%k@ﬁy ohne
time diifering wuch anong thouselves g fo ?ﬁ&éiﬁ%ﬁ%;ﬁi
Then, it sppesrs that mon is neturally active, becsuse ke
was wmade thal way by the Orsetor and the besic for this tond.
ency i found in ihe nepvous sysiem of wan., Then mon must,
secording to Yhorndike have within bhim something thet
prompis nim to 0o whoet he maturnlly will do, The dnftial
tendencies which lesd %o moilon eve Found im "all these jne

atinciive @fﬂ?ﬁﬁﬁa, eommunly ealled curlosity, stionilon ¢

novel oblocts and fo human bebavier, renching end pracping,
taeting, biting, gonarsl exploration with the yos end gene
gral manisuietion with the hands, Such experionces often
Lead to fupiher sotivity, but they eve in thomselves %%@i?
pwn suificient we%ayé,”§ In piher words, when ron e bomn
%&39@ already exisits in bhils vserveiw syntem vertain netral
connections which stimulato or bring sbout dfher noural cone
nections, In brief, wen io born with ceptnin bonds, or as
Horeworihy and oiller paycheloglote ony, "with cerinin ine
piinetive tendenclaes.”

Hence, man s endowed with the impulses which are cone

duelve to anotivivy., These inditdel toncencies to neiivity

1. Eilpsirick, W4, Book in Dhilosophy of Hucaiion, Pp. 506
' i Thorndile-Tdueationel Faycholopy
. ; o t Yol, 1 Page 140.
f;%fg §€i§§m%§‘§,$§z& Kgmggn Uy Haok M’? %aﬁlﬁ%ﬁﬂhﬁ f}§ ‘é§§3‘l’3 j%{jokéﬁﬁ

A I from Yhorndike, Tidu sral Feyohology
Vol. i %ﬁ% = Eéﬁ’r.
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must be undersiood and dirveeted 4% the growing child s te
deovelsp the type ol eharnvier ond initiative ﬁ&@ﬁ%ﬁ in o
dempogntic society. Indeed, ﬁwﬁﬁ'ﬁﬁ the concorn of Eilpatrick,
Dewey, Hotohkiss and ethey promoiers of the projoet method,
Put just what are the inebinets that must be controlied?
Horpworthy econsiders thom oo either soeelel of nenespgial,
smong the soclel tendencics she liusts pareninl behavier,
greperiousnesy, desirs for appreval amd dleplay, rivelry,
imitaiion piay snd sex bebavior, Those %ﬁ%ﬁ@ﬁﬁi%ﬁ vhich she
indienten ag nonesocdnl include) vhyeicsl setivities as grops
bodily conirol, voenlliszaiion, visupl %ﬁﬁiﬁﬁéﬁiﬁﬁf&ﬁﬁ mnde
pulntion, food setiing and food hunting, tesein, ownerehip
and cellecting, Tishting, four and curloniiy. Fortunsiely,
however, the ohild who can learn Goos not remnin at the
atare of actividty that ﬁ%%&f@.gﬁﬁwﬁ kim of {ivet but é@%@ié%w
ond grows undey the silmulius of hio own purposes and the
guldonce of thope whose duty 4% iz 1o help him to learn, It
ie intoresting o note the nenner in which the ehild deve
2lopo. DPewey hos deseriboed 1% &n these torps?

*in the izt {stege), there is no anticipntion or %@%»
liminary consclousnoss of ends sl all. Yho stert ic mede
with the ¢hild'c inotinctive and spontanesus poOWoEre, snd
throush the pperntion of these powers certuin reeulto are
reached., Tnds ave attained bui ot ﬁﬁ@ﬁﬁkﬁﬁaﬁ

“In the second péage, ende concclounly surgest thome
solves to the ¢hild and these ende ol onee eall oud the

powars or sugsest the doing of cortain thinge. This stoege
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@iffers from the provious one in thet there iz anticipation
opr sems consciousness of the resulie which mey be bhrovihti

sbout in actdon, Bug i€ diffors from the stege nemt t9 be

ppoken ef, in ithas there 1o no refiective exsminatior
ﬁﬁﬁﬁ%>§ﬁ§@§»%ﬁﬁ no special anpiyeis of meens,”

*The thive pisge $hen is consolious vonirel, proper
vhere the individunl agont clearly delines {o nimsel? whot
it io thot he wonts after duliberation, after ﬁ&%@&%ﬁ%ﬁé
with other poscibie ends, ond then has at commond & definite
ané ordarly serfes of apecleily ¢lecriminated menns with
which: to work eut the proposed &iﬁ.”i In other words, wmun
begomes more %@%3@%&1 s ho é&?@l@@ﬁ hic powers.

But what is the &ﬁ??@%&%%&ﬁ'%ﬁﬁ%&%ﬁ chiid géﬁw%h and
mothod? fhose who fevor the preject meihed sey

the projeet
ﬁhﬁﬁ ﬁ&&ﬁﬁﬁiﬁg takon place moot cconomienlly and nmoet effect-
ively because the drive or prepeiling power is within the
ch12d,"" Mow 4o $his cleim Justiffed? Accosding to Gates
we learn by roseting to the wericus cituntions of 1ife, hende
learning requires setivity, According te Thorndike and
Woodworth learning i Anvolved in the neurones which are in
the nervous system. A typlead neurone has (1) & receiving
end weunlily branching out 1ike a %xg@'iﬁh@ dondpiten) (11)

a threadelike conduciing purt, and (IXI) & ﬁiggﬁ&ﬁgéﬁg ond
usually nlso bronching ocut into many endinge. The simpleat
behavioy syueton
and a motor neurone meeting In & kind of Junction point,

{"resien are®) consiste of o senvory neurune

‘e Eflpatrick, v.H, Dource Book in Mdlosophy of Tdueation. Pgz.300,

2, Hotohldno, %.A, The Project Hethod in Clasoroom Vork, nge G.
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{oniied & symipes)eeiny net of condust cun be conceived ag &
response {8} %o some situetion {8) oy perheps move precigely
as & rocponse {(R) to come eltuniion seting oo & eilmius 8,
e reoprevent this by the symbel 2 %ﬁz That s, the path
of the fmpulse ss sed up by the silmulue i along the nerveus
Libre Ivom the sense organ fo the sensory ares of the braln
where o connestion %nkes pises bovween the ﬁﬁayﬁﬁﬁglﬁﬁé‘%ﬁ@
impuloe peeses over the intervening synapoes or gpoces fo the
moter or é%k%ﬁ’ﬁ%ﬁ?ﬁﬁ@% out to the ends of their fibera ﬁy

sones 17 they oare polor neurones. ” The fellowing disgrem

ropyosents the sinmplent bond or the refiox avg,

To ililustrate, & utimalus © areuses the end plate in s

gensory ovpanm A and the dmpuise is condusted alone, the sone

sory oxone B ¢o its discherging end O where tho impulse

passes with more or less ¢liffculiy therough the synapse to
the dendeites oy recelving fibers D and slons tho moltoer axone
%o the dlseharsing end in the musele or motor ergsn ¥, This
ia the pasth tnken Wy o sinplo refliex. ﬁﬂ&@%i%@ﬁ & group of

peuronee nre yvoody %0 act and sf other Bimes they avre net

1., Ellpateick, W H, Souree Dook $n ‘hilosophy of Zducstion
Tages 311, 511,

ell Bedy af S‘eznsmw] Newrone

i R A ot RS s i
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rendy tv amek. If, however, purpose or the rigﬁ% mind zei

is sresent thon €hds pursese oF nindesotetosaneond perves oo
a delve or inver uppe which maltes wove resdy all one's inmer
resourees (response bonds that by previous inner conneciion
geem periinont fo the notivity ad h&ﬁ%l ”Eﬁ&?ﬁiﬁﬁ;“ then “ads
locntad in ihe aynapse {oy sSynopoes) which Jeoin B te the ﬁ”i

Iyidently then there may exist in theue neural connete ‘
tions conditlons thet faver lesrning or hinder lesraing. 1Y
“1@&?&3%@ is nequiring new bonds op changing olé ﬁﬁ@ﬁ,aﬁ then
the purposs 1% seens will lavgely determine which beormds enn
be chanpged nost readily or mullit moet rendily.

Biipntrick cisnims that "hic ressonsg oy smking the
purposeivl aet the $yplenl unid of instruction is Jound in
the utiiisailon of %%@ laws of 1@&ya§ng.ﬁﬁ As indiceted
%@f&?ﬁ, gxporimental §@yg§@i&gi st gladm thet “an act of
conduet cousisdn of & revponse te the oxisting @&ﬁﬁiﬁiaﬂ&.
The preferred vegponee follovws o pgiven atimulus becouse
there exicte in the noervous pyuion a bond between the silme
lua and the resulfing ﬁﬁﬁgﬂﬁ&@.”é Kilpatrick saye that in
leagning ithe bondo beohave ¢liferently under diiferent condie
tione and thene conditions of iearning are ﬁé§$¥%§&@ in
the lews of lonrning. »

?hﬁ%néék@ recogniges {hree princlpal laws of learning,

namel y the Lnws of Readinesn, Exereise, and Bifect. The

1, Bilpntrick, Y H, Source Dook in Mhilesophy of Hduvention !
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4. # T Foundotdons of Hethod %ai&@%iﬁ, Geteber 18,
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Law of Reudiness is stated as Follows: "'hen & bond is rondy
to met, to ast gives satlufaciion and not to st gives annoyw
snege; when 4 bond is not ready to med, %o be foreed to sot

gives mnnoyanve.” The Iaw of Offect do stated as fellowe: Y4

modifinble bond is strengihoned or wenkened aceording as
{succese and) satlcfoction op {failure and) srmoynnee nilend
ite exerelss.” In the law of Tizmereise, Thorndiks stotes that:
"ihen & plven stimulue ercuses & cortedn ropponse, the connads
tion betwosn siimilus and thed regponse is girenciboned Ly
the sxereise no @%%ﬁﬁ%ﬁﬁ,“i

But whot arve the convections between the prejeet and
the weye in which ilecnrning $ohes pincef?

These comnoctlons cen Yo illuvatreted in %ﬁ@ making of
a kite by o Loy who wishos one ond hbo nmade up his slnd feo

mke one, His purpose provides "s mindesct conseicusiy amd

velitionnily bent on ite end. 48 o mind wet 1t stimmlotos
rendiness 40 pertinont inner poocurocs of hnowiodoe ond
thought. His eye and hand are made alert. His purpese
aoting os his ainm, guides hip thinking, directs his @ﬁﬁ%&ﬁ@w
tdon of hie plen and matevisls, elicite from within spprope

rlate supposiions and puldes hile feeting of these seversl
il

pusgestions by their pertinence to the end in view, Honee,
"the puppopg o that which defines » specilic end, defines
sueeess,  uccess brivge gotisfootion ond spurs the boy on

Lo the other &%&ﬁﬁ% Yhus the working of tha law of effect

1. Kilpatrick, %,il, Jouree Dook in 'hilosephy of Bducation,
| - _ Papes 314 e SLB.
2, # * The Projeut Hethed - T.C, Dulletin, 1918

o Puge 9.
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helps £ix the seversl bonds which by the successive soccess
brousht the Zinmally successful kite. | _
In comelusion "ihe purpose &ﬁ?ﬁii@% motive power, makes
avallable ﬁﬁﬁ@%lﬁﬁﬁﬁﬁﬁﬁéai uddes the process fo its %ﬁﬁéﬂﬁ@
celved ond, by sailefying; suceeso fixen in the boyte mind
ané ahﬁ%ﬁﬁ%ﬁﬁ the puegessful gieops as part end paveel of one
%ﬁ&l@.”i |
Thinking aloe, picys an inportant part in %&é PYOGens
of learning. ALl children think "Thelr ability to think is
a part of thelr native ﬁéwﬁ@%@nﬁ*“ In instruction the
tencher il "oonecorned with directiing the inherited powers
gf the child and not in eroating %hgﬁggﬁ But, does the oy
pr zivl vhe is coppying oud hip or her purpose in sonme ooge
tivity de sny ihinking in the process? Yes, the boy and
the cirl de think. They have to &%aaa%vwﬁ%ﬁ they noed and
rejoet whnt s drrelovent ﬁﬁjﬁﬁﬁ.@aﬁﬁyﬁﬁg out of their pure
DOLCD . ﬁa%ﬁbiﬁﬁ@ﬂéfﬁ nave to bring tegether in proper ordoy
that matorini which they need for ihe mﬁﬁémpzzgﬁmﬁﬁ% af
thelr puypong. %mﬂﬁﬁ. $hinking guldes %ﬁaﬁy organisation
and purpese guldes thelr %ﬁiﬂ&iﬁg. Thio thon i preciicsd
thinking » but, how do fhoy come to conclusions concerning
¢ EBilpatrivk E&W%@ the ;
following oteps in thinking vwbich are evoked in %hﬁ mind of

the right solution of their problome

a ehild in hin offort to sccomplish Bis PUrposo.

{1} "a pituntion aroupes on lmpulse or tondoncy to pure
gue o oerdsin couvpe of aotion.,”

{2} A digficulsy appenvss how to econtinue the glven
vougpe is not knowny there is no appropriste way

1. Eiipotrick, Y.H.»The Project ﬁwﬁh@é»g,&ﬁiﬁﬁv :1ietin,dot. 1,
n 018, TB2e Deote tmoa 0%
2, Hotohkios, %.4.-Tho Project Nothod Li Clhsuroon vork,uge 23
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of responding known oy immedinioly aveilsble,?

(5} “an exominssion of the elituntion i mede te looute
and define the dirficuliy more precively.’

(4] “iuggested selutlons srise; hypethesis ore formed,
behnvior pnliorne are gug wﬁgﬁaﬁ "

vidvntions {one or more) are drawn Syem emch
spentad solution, each hypothoesis,”

{8} “actusl trinl is mode $o see whethsr the deduged
inpiientiions bold,”

{73 %A melution Lo ascgepled in the 1ight of the testie
made.” 1 Thus in the op sindon of BElipntrick %ﬁé

a%ﬁ&gﬁg pu¥pose guldes thinkling and %hﬁyﬁ Tore puronsssiul cowe
tivity 1s ihe beot form of insiruciion to promote thinkleg

in sohool and out.

Thon sgein, sceordling %o Hotchkipe and Eilpatrick, pure
poseful setivity sllows for practice in ihe vee of the inve
of lenyning such fo the low of exorcies sand the lavw of offect.
Through them the ¢hild forms habites. 7The goodness oF Lode
neou of o hablt, $o be formed, depends upon the dominating
purpose whish promotes the @ﬁ%ﬁ%&%&ﬁmﬁﬁﬁ of such & habit,
Henge, worihy purposelul aetivily do o necessily el worthy
iiving, Horaeover, "knowled g, information snd idonls are
of moul service to men whon ihey bocone ﬁ&ﬁﬁﬁagﬁg Lpwproe
Jecte or purposeiul aots carried on to &&%&Eﬁ%%ﬁﬁ doterpine
to n lorce gnitent the babits formed by the @?ﬁéﬁﬁ%@?‘%ﬁﬁ iﬁ
this woy influence the peychelogfienl meke up of that child,
But memery, Yoo, ploys an impertont parit in loarning,

ﬁgw dots the project method contribute %o the power ite rokie

ambor any cerinin faets? According o Hotchkisee"Momory is

?ii@aﬁxiﬁg, ¥ undetions of Hothod - fogen 248, 443,
kﬁ%ﬁ%@wﬁ 53 4N w Profoet ¥Yothed in Cluceren Yerk., Fage

3‘}%?
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o pift of our native sguipnont, depending upon thet physie
glozical structurs of the nervous pysienm known asg the
gynnpuon of %h&-@&%%@x.”i ¥emory vorios. 14 doponds R&@ﬁ
the atiitude of the lenrner, If the child jurposes what
he i doing, he remembers whet he obleined as the solutien
of his problen, beenuge hie gudined sntiufnetion wilh sucecsess,
Purthermore, ronomboring is fized by his furiher soiivity
alens the suecessful poth, Here apein, the purpose defere
mines the chavucter of the ronemboring since 4% promotos
and stimilnies thinking vhich in turn faeilitntes nemory.
Throurh nli this purposing, %%%mkﬁﬂg and renemboring, learns-
ing vonitinuos and 1o pronoted.

o

ut what io iecrned in Spurposeful vholehonried oow
tivity®? Accowding to Eilpatrick, “many lenrnings go on
nt once,~=""hile the child ip responding in pipnificont
faphion Tor any iengih of dinme fo ﬁﬁy‘ﬁiﬁﬁa%i@ﬁ, he ?@@gﬁﬁé@
not singly but vapiously %o the many ¢ifferent peris ond
aspecte ol the situnifion. “hot he Lewrne by these varied
#%ﬁyéﬁ&ﬁ& I s oenllidng simulfoncous learning. "Those Loayhe
inge are eniled by ¥ilpotrick, primary, avooeinte and cone
comitant lesrnings.” The word “privery” [is) used fo
refer $0 a1l the lenrning that belenpe closaly to the one
terprise, ifmmadiniely under considernifon. X0 T om mobking
a dress, ihen the primary lcorning includes all tho lenrne
ing that comes Srom the aectual making, such ae inevresne@
eliil in slanning and cutiing.

“The term "agsocinte’ lo usunlly found dn the phro e

1. Botohkise, D,A.»%hae Froject Hothod in Cilas POl ork
L " ®
J&w% “ .




tansoeinte sugzestions,? and refers to 81l thope allied
thoughts or Ldens that conme fropm vorking on the dross, i
which, 1f fellowed up then, would lesd me away from @y Uresge
“The Yeoneomitent? leawnings prov {in pard ot lessot)
put of the é?@ﬁ*ﬁﬁﬁﬁﬁ zs but do not bolong so clooely o Oe
eiuaslvely to. the dreas as do the prlmury. s-"Concomitont
lenwnines have o do with the merve pomeralised ldosis apd
attitudes, while the primery lesrning has yother to do wis h
apoeifie wnowiedoen and pkiilgPee. ?ﬁ%ﬁﬁ%ﬁ* opong cunsoiles
tanto are porsonsl atiiiudos, atiitudes joward one's Yonchers
or vomvndes, siiitudes dtowapd ihe seversl sublecis of oludy s
Sattitudes towerd one's sslf vuch ap selfwreliancs or pride
or mumility. Othar fwooriant soncondtanie are siendavds of
 workmenship snd the Yike, nendnons, accuracy, oF the roverss.”
¥yom the preceding statesonts i% ig guite apperent thetl
there iv & 3&@@% envreintion betweon the project mothod and
the peycholozienl principion of %@&&ﬂiﬁ@; In ihiec chapler

beinge

the ehief points digousped were the followingt Humon
are noturelly notive; thoy sre born with certain imstinclive
tendoneics which ara tv bo veed and controlled in the é%@é
slopment of ihe child who poases throurh severnl steps in
the orocans of mental orewth. ‘he beels for this growth oy

lenrning is %ﬁyﬂﬁﬁiﬂﬁ%ﬁ&& and i iloegsnted in the uynapses in

the coviex of ihs braln. A bond consiste of the connection
botweon o silmulues and o vooponse, Honds are twilt or
motified in tho eecn of lesrring aecording $o the lave

1. Eilpatricke ?%%ﬁﬁ%%i@& of Hothod - “npen 99118,




of leaening, Iurpose atts ag an incey urge and bringe shout

readipess in the most peritinent bonds which vwhon they aet

thay bring shoud suceesn,. Suscens leads to satinfactiion
and the bowmls ave fixed and learning takas plave.

The place of purpose in the learning process and 0one
peguently in the bullding of bonds is doseribed by Thorndilke
ag followe: “"tupposive bohavior 4o the most lmporinnt ecuse
of the influence of the atlilude or wet oy adjusiment of
an orzoniom in detormining {1) which bonds shnll set and
{2} which posults shall ﬁ@%i%ﬁﬁ;“z

"The children of & school class mey work with doubled
effiviency sinply Srem Lesining ﬁhé sipnificeney of the work
to thely wanis, ané secocieting the wrk with voclability,

%3

o [
cheerfulness, and soblevenent.”

4

1. Ellpatriek, V.Heelource Seok in Philosochy of duentions¥g, 302,
2e Gnme.




Chaptor IV,

The Flage of the Yonchey in the Wew Paychology of the
fducative FPoceos,

In Chapter 177 on atfunpt woo sede o 3%%%"3 the use
ef the project methed Jrom the peychologlenl point of view,
But the porcon vho o 0 vae this method and $he poycholoe
glenl owinelples invoived o ithe tencher. The Yeachep’s
popdtion in %he ﬁ%’?}iﬁ%&%ﬁ%ﬁﬁ has changeds. Zhe i no longer
the divtator nor the hoarer of leusonss Wo, “he is ne
ienzer the chied sctor in the claverveom. Ohe, however, hag

not Llost snyibing bucauvse of the findings of emporimentsl

ngycholociots o the develeppont wnd fntroduction of the

projeet mothed in%o ithe elosproom. Un tho conbrary, ohe
bos seoumed the pesitdon of the loader, the puide, the stinue
iator, the prowoier of ohild activities and finally the
Judge of %’m wopthiness of three purpouss,

| Probably the place of the teacher in this "broodor

e

mothed® iz mest apbly desoribed by Dewsy, who saye, "Nher
the fencher bae provided the condliiions which etimulate
thinkin: and bhas dnken o syppothetic sttitude towupd the
aetivition of the leavner by ontoring intg o comuon op cone
Joint exserieonce, a1l has been done wvhich o sovond oorly cen

i And, in anothor book he dope

do to insiignte lonzning.”
eriben pood teachivg as that “tenching thai spposis i coe
tabiished pouurs while 4% includes such new moterisi se will

gmand theip @@Eww%m for o new end, thic redirectiocn ree

Cpuiring thought » intelliicent effors,’ ni

ugniion fm*@ }ﬁ%ﬁ%,

< e'58,

WTert dn Ndueation

L 32?@%%5, John - Dossovaey and
2, Dowey, John « Interest and

o
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spndn, in teillng of ihe reintion of the ohild o the currie
gulus, Dewsy desoribes the fenchers plaee in the newer moihed
in these worda: "Dut anve os the tencher knowe, knows wicely
embodiog in

pnd thoveurhly, the gaee « experience which s
that thing we enll the Curriculua, the teacher knows nolther
what the %@%@%ﬁ% power, capnoliy, op attitude L, wor yet hovw
it is %9 he niosericd, € ﬁﬁﬁ%ﬁaﬁﬁ, and %@@%ﬁﬁ@é;ﬂi do the
teachey does piny o pard in the D.Y, oyeten of %ﬁﬁﬁ@%iﬁg””
¢hidldron, “hen one reads about $hip syuiem, he heafs oo
iddtie about the tencher and oo puch sboud the chiid srﬁ gubie
Jeet mutter that ho & spl to conclude that tuachers are ne

ignoer noeded in podern achoele. Buei this does Bt seem o

e the frue sltuntion in reoepd te the fenchay for che oo

playe & pard and o very di80%oudt pard ot that.

The veebliom of our oPopend tenchor tenining schools
thon o fto prepore fonchors fo it inte this rew evolenm of
child trainine throuh divecied self netiviiy. Vhet, then
ghould be the preoperatien fov tescheru of the preject
rpothed? Aconpding bto Donper the "toneher chould bhove &
glany peroastion of the objecilives tewrd which work should
move. The lensher must hove & oleny concepiion eof the
greject mathed and Ete fmpliestions. The Seschar must be

soguainied wiith tho poyeholony, pedapopy; fundenonisl prine

elples and lmplientions Yoy ihe ooleetion, orpenisation,
and development of school sotiviidies.” She must incposos
hey srefossionsd achnlorship » siwdy 1ife and the subject
mattor to purpue the puPposss of 1ife.

1. Deway, John - The child snd the Gurriculum. ace 40,
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"Tenchers must continuovsly keep themeelves thoroughly
miive v the probless snd inderects e the time, Thoy must
note tho interevts or the child nud ﬁ?mﬁﬁﬁﬁﬁﬁiﬁﬁﬁéy‘%ﬁé ine
telliszently %a@ those that will niford y@?ﬁ%ﬁéﬁ%% means of
gr&@%ﬁ. ihe teacher should have a cleur perepective of

porennently veable wvaluves in rointionship te the sdvancing

ievelis of ihe ﬁﬁﬁﬂraw%w, ﬁ%g&%i%ﬁﬁﬁ and exporionces of the
ﬁmg&%@,“; These ure Ronsers viewe on the . praparstion
ngeded Ly teavhers of the new method.

¢ we 1ist Eilpateiok's idenn of the @%@@@@ training
and proparation Yoy teschers of the project methed we will
note oomg polnds of spresment between Honser &ﬁé Hilpotpiok,

Eilpntrick vuys that ithe &imkén the cchouls of eduche
tion should bo "te turn oui teachers who will themoolves
grow snd will couse thelr punileo &n turn <o grov. Tuile
in the ninds of student teachersie "apprecintion ol the
type of @E&?ﬁ@%@? thet vovdety necde; nbilily to pee ond
o subleet meitor as o neang of growih &1@mglﬁh@ iines
enllied foy in the forepoing chornoter) ability to see and
uge wothod ag %ﬁﬁ funetioning of éﬁﬁﬁﬁﬁ%'ﬁ&ﬁﬁﬁﬁ in ond
for growth; "ability to see and uve puycholopy no an ald
{o g@g@iﬂ@i ability to see ond underptand the proesess of
growing sa found in the "practice ﬁih@&l 3 evontunlily the

.

sbilily to puide the procoss ﬁﬁ grovin: in Qﬁfﬁi%;“é The
dat of tho nrpgucentsn given sbove speene to be se f@i&ﬁ%ﬂ:
tenchers must undevsiand children, mupt know %ﬁ@?@ﬂbﬁﬁeﬁ

[ £33

1. Homser - Teschers Colloue Heverd n~§$x. 25, Uepb. 1?@2
2. Eflpstrick, Ym. He *7Y§ﬁ$ﬁ§i%ﬂ%£ Heview, Vol.04-1982
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motter, must kesp abrosst of the problems of the itimes, and
puat uihorstond the gﬁyﬁﬁﬁiagyggﬁéagagg* and undeglying
philososhy of %&@ projeet pothod,.®

But what is the function of ihe $swcher %ﬁ this new
pysten of sduesiling children throuph purposeful activity? It
geens that the feuchey is ne lonper "king of 011 he surveys”
Yo - on the controry he is ithe puide, the one to chow ihe
way to those inexperionced persong - the ehildren, 7he
toschor puides the pupilps in the making of thedr cholcoe,
showe ithonm the wy %o %ﬁﬁﬁé@%ﬁﬁﬁ.ﬁﬁ%iﬁ sine; stimviston good
purpesos and atiitude, contrels the 1ile situniion in which
the childron ore sngaped and in £ine, holps %o build s pupil
morale aporoprinie 4o 1ife in o demoerncy. Just whatl kind
of guldange ﬁﬁ'ﬂﬁﬁﬁaﬁ? Lobingiey pays that the king of
muddanee thei is necded fe "that whioh roitsine the spontaneity
ond indtiative of the pupil. The lender munh enoOUrRge oole
tain tondoncien and ﬁﬁ@éﬁ%%&ﬁﬁ~ﬁ%ﬁ@?la%x

But ooue intorprot the toacherts functien inm project
teaching wrongly. According deo Eilpatrick, "It is wrong to
think ihat we eull upon the itoscher fo wuit for & nove ironm
the e¢hild, 'ﬁﬁﬁhﬁﬁ the pupll or the fteacher may UPpoge,
wvhothor the teachor shall or phell not suppest the purpope
is a proctlesi medter %o be decidud in the Alght of «il the
consoouences including among ethors the depree o which the
suppestion moy sciunlly enlist the purpone ofthe ohild ep

akizégan.”g

1. Lobingier, JohneProjects in Vorld Friendochip - “oies 25«40
de Hidpnirick, Vm. Mo Teschers Uollepe flecord - Vol. 22, Sept.
19di=, Yage 2886,
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But as o puilde the foscher must sel the stoge ond cone
grol the situniion de that valuable osurposes ave 1ikely o
be preffered, Then the fesaher mst decide which of the
offerings is bost and indeed, if any should be ﬁ%i@iﬁ%ﬁ;i

Trebably the funetlon of the teacher of the projeet
may be supmed up oo Lollown: "It dn the province of the
tenvher fo pelsel, otimeinte ond divect notivities vhose
worth 1o bigh in Eﬁ@éing Forwapd %ﬁ%ﬁ%ﬁ ﬂ%éaﬁﬁgvég of uns
guosiioned va&aa,“g‘ |

it fp vorsthvhilie noling &n defnil tho iﬁ%&?@?@%&%éﬁﬁ
that fo rud upen the tencher's dutien in this ﬁ%@‘fagé of
aduaniine ohildren, |

Holuery, ong of the enrilaest expononts of the peojeet
in teanching, boe bhio views upon what the teachor chould de
in teaching by means of projecis. Acecording to Hclurey -
Ypifting end ropifiing of ftypos of prejects is the wroblen
of ihe tencher. Yhe tepcheor should ﬁi@ﬁﬁﬁﬁ misoellinneous
favta and chould Yoous atéonilion upon theose idens and vrojecis
which nre otronply purpesive and for reaching in thelr scope
ﬁﬁg infivence.” Yo zoes on furdhor fo soy thot the “feacher
connot be sotisfied with doldly plans, Ohe muet fivet plon
the undt os o wiole, ithon sore carefully, plen eoch day. In
factereorponivntion of the knowledse of pohool studies into
these nasterly unito is o tesk Yoy omperienced feachers and
riponed poholupB.ews=i chiidron @%@ 10 Beoeome selfevelinnt
%hﬁﬁgﬁgﬁr%hﬁ? shouid mve o @%ﬁﬁﬁ@ Lo encounter in ench of
i. Bidponteick, Y, He « Tonchars Gollepe Hecord«Vel.22 Gept. 1091

- ~ Impe 887,
e ‘ Ceoderiok ©. " o 2 Voleld Tape 3092,
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the lmportent theusht studies & &é@i&a of theue largs deve
%%ﬁﬁiﬁﬁ problen « ﬁ?ﬁﬁﬁ@%ﬁ»”; xt apponre from the &%ﬁ?ﬁ
that the tencher purposes and the pupll accepts this pure
pose, Vhare ip the iide %ﬁ%ﬁ%ﬁﬁﬁﬁ,ﬁﬁiﬁﬁﬁVﬁgﬁgi which @%EE&
forth fule unlt of study %o which HeBuryy referva? There ls
something of the owderiy intelileetual thinking ﬂﬁ‘ﬁﬁwﬁ%%%

in ihe sbove roms

rke of Hollurzy 1t sooms.

Briges point of view toward the tescher's duly in the
pow system of eduenilon moy be bBest understood §f we firet
conuider hie alms in eduention. He soys that we should alm

{1} @*w nelp boye and gizls te do bettoer thon they otherwise
would, the precine Shings they had chosen; {2} through clasoe
poom pracilve woe chould brosdon the outlosk of the punilp
as o whni thay aicht further cheoss and then help ithem
wetter %o eifect thene now cholees.?” These ave the eacherts
dutios but they should lend %o %he teaching {throuh pure
popeiul aotivity) that everybody is his brother¥s keepop.
Hotohkise, aluo, has listed what bhe thinke ave the
dutios of iho taeschers of the now methed. Ho says “The
teacher must provide slituations Joy the vholesone opevatiien
of the lawe of lesrhing. %he grojeed should grow outl of
somg aoeinl situstion or individunl experience ithe polue
tion of which shonid Pesuls in genuine cetisfootion %o the
individuanip or individue) working &4 out, This wilis for
much thought on the paetd of the %ﬁﬁﬁhﬁ%&?; nd

1, Heliuepy, aﬁﬁ&%m& - Tenching by Vrojecto w
Be G0 3;1%5%, Mileworth « An mﬁ%}%ﬁwﬁmx’“‘i% with &

&m

&, Hotehkios, B. Ae » The Project Hothod in amwafsmm x;m%: Piie 40,
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aohares cannot afford to

In an ether place he writes, "%o
ptand avout and waeit Tor sonetbing te bappen in order to
atart o project. He should be on the nliort to teke sdvantoge

of avery opportinilty Jer the leupching of senulne projovte.

Gome of the best projecte ordpinate in some new or strong

sltuation thai suddeonly apronyred bevore the class." Laoter

on in iz bLook Hotchkive deseribes the duties of the teachey
in these pintsmentsl "The feacber should sheleh o proplen,
Lint the pstive inetinete thot bhe hopos to srousy dn the in-
dividusl nmewhors of the clase, lint the material 19 be used
and anticisnte some of the problems end cuerics thet the
ehildren ayve likely to ?&ﬁﬁﬁ snd write out some decirable
thdnge o bo nvevmpliched in working out {he preject. The
repulin of She preject decsend upon the okill with which the
pupile leounch the project. T“he teachor vhould alue have

some definite plon Jeor Judpding the project. dos 1t oducne

tingy of senvine interest to the puplle? VYoo it

vare the alne
}i

worthwhile? Yhsi school arie were learnedy
seeonpiished? Vere depirablo hablic being formed?

v%h&” helpful hints concesrning the teacherts vork
appear whon Hoetehlloe weiles, "The tencher muet aveld toe
muach halp in puiding the pupile in thelr gmrya&@%a”{ Fupthore

E

more "the teacher should okilifully suide the chilldren inte

a realisatieon of the need of mpoelol work nnd drilil in those
4

wealknensen vhiech srlge vut of n notural ﬁﬁﬁﬁﬁiﬁ&ﬁa“

smether writer on the projeci nethod who hao &xg?a&&%ﬁ

1. Hotohkios, U, A, » Yhe Uroject Hethod in Ciapuroom Jork ;
23,4, ﬁaﬁ&hﬁiﬁ%. e he = The voJect Hothed ﬁﬂ “%aggfﬁﬁﬁ Vork.
I .
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his opinleon concesning the duties of the fencher is ¥endel H,
Brovom,., In Chapteér one of hie book, Dranom weites, "Yhe full
gisnificance of the project method should be grapned by the
teacher, The projsct method deteormines the growih ould of
gehool nrd in osoheol. The feacher must suide fhe direction and
rapldity of this develiopment., The %&&eﬁé@ mist eatablish
propar relaotions betweon the chiid and succeseive situstions,
The skiil of tho tenchoer chould be used i zot the puplis ine
terested in the gonl and in the pileps necessary o rasch the
goni @ﬁﬁl@%%&?ﬁﬁﬁiﬁj“z in Ghapler IV, , Bronon weitss, “1%
i nececoory that the topcher shnll know the antvre of the
ehild s werld nd the variod interonts of children which pid
in their gw&@%ﬁ.“&
In Chapter ¥, Bronom ligte the following dutlies for the
tencher of the preject nethed: "The teschiers work 4o to place
the child into effective pelations with his enviromment.” In
prder to aceonmplish thip surpose "the teacher munt relsle
the sisustion o the childla experiences and aittituvdes so
thet the ¢hild enn grow. Her problem iz 1o pot the ohiildts
interest srouced so that he will %ﬁ@i the need 17 poocible
the want of meetering the situsifon. ohe has the task of
ga%%img the ehildren %o focus thelpr astienilon ﬁﬁﬁ intereste
upon situntlons whose mautery will develop thom in the dire
ection damsnded by thelir soclel welfure. Dvery tescher
should attompt to relnlte the work to the chilid in sueh

way that thore fe no problem of divcipiine,

1. Dranonm, MHondol . » The Profect Hethod in Sduesiion - lage a7,
2o Opowe, Tage 69, - ~
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The wnrk 0f each<regitatian’$h0?;é be‘sﬁroﬁgly‘mstivated.Q—'
Tha,primary responsibility for motivating the work belongs
ta‘the~teacher."l | ‘

- In Chapter X, Branom writes in régard to the teacher's
duiies.in the study period - "The teacher's function in'_z~,
the‘ﬁtudyfperiod 1s %o act as a stimilator af‘ac%ivity aﬁé
is‘nbt that of any authority or a general source of informe
ation, It is her business to see that the pupils have mat-
erials and saurﬁes of information with which to work. As
th? pupils ara“studyiﬁg she should pass. quietly among them
looking over their work,~~The teacher should stimulate
suggestions, but she should not be a crutch for the pupils
to lean upan." It is quite apparent from the above iist
of éuties which ths teacher must fulfill that she is an im-
portant factor in the new method of education.

Anéther writer who has seen fit to warn the teacher of
her duties in teaching by projects is John A, Stevenson,
Stevenson says, "The teacher's task is simple yet difficult,
; simpie because he must merely commence the process by so
contrclling the aituation that a need or problem will arise

for.dhe shild the rest, within certain limits are the cap-

adi&iﬁgpafkthe child; and to properly”gauge‘ﬁhese and take
ﬁheﬁ'inﬁe aécuunt‘requires téaching‘abiiity of a high order,
In order tﬁaﬁ the projects may serve a progressively edu-
cative purpose they'QUBt be so organized as continuously to
present new difficultieﬁ and offer new opportunities for

achmevement."3

1. Branom, Mendel, L. - The Project Methad in aducatioh,?gs.?g-léi
2, Same ~ Pages lﬁa-log
3. Stevenson, John A. - The Project Method in

3
-3
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Later on in his book, Stevenson writes, "Before the
teacher attempts to teach a subject by this method, certain
suggestions ghoﬁid be eénsidereé, The teacher should first
of all survey the éubject planned for teaching‘in'order to
‘enumerate all the facts, principles and processes whiéh are
to be taught. This material should be arranged in a logi- |
‘eal or systematic order, Then the prajecta which the teacher
expects to use in- this suhject uhould be outlined to see
how much of the material,ilogically arranged, will be taken
care of by these'préjéets."; Finally, he adds, "After the
facts have been introduced and taught by tha project method
the material should be arranged in a logical order and
drilled gpon until a‘sysﬁematic grasp of the subject is
realizéd.“gy These, then, are the duties of the teacher ’
according to Stevenson.

Kilpatrick, as we have already~notéd, regards purposing
by the pupils as the chief factor in teaching by projects,
Hence, we find that he stresses the teacher's duty.frdm the
paint of view that the pupil must do the purposing. Theré»
fore, he says that the teacher's duty toward the purpose is
to "rule o#t bad purposes, peacably if he Can, fcréibly if
he mﬁst - and on the other hand to start those wholesome
purposes which we altogether appfove."' o

To the teacher of science who teaches by pﬁojecta;
Downing would give the following duties: "Sce that the pupils
have'abundant opportunity to come in touch with many things
1, Stevenaon, John A. - The Project Method in Teaching - Page a77.

2+ Same -~ Page 278, .
3o Kilpatrick Vm, H, = N.E. Associaotion Bulletin = Vol 66 Pg.272.
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- and with varied situations so as to enrich their experiences.

154 80

They need a profusion of intelligently organized sensory con-
tacts 1o build,np»accuxate;percepts. They must be directed

toward the problem - solving attitude of mind and the prob-

- lems used in their training must deal largely with the con-

crete. Their steps in the process of thinking must be

“guarded against~arrnrs., They must bejgiven ideals of accure

acy in observation drill in anclysis and discrimination, in

sepaxating pertinent,ffom'nan»pertinantwfacﬁg hearing on: &

problem, and in arr&ngingyfacta 80 as- to make'evidence for

or against a.tentative hypothesis.‘ Knowledge must be ac-
quired to give fertility of suggestion, They must be
trained from jumping to hasty conclusions and to assume any
impersonal unprejudiced viewpoint, in looking at a problem~
atic situation.”l Such are the duties of the teacher accords
ing to Downing. | | ‘
Once. more Weinote;the teacher's duties according fo

Nolén\who says, "The teacher:

(1) "Helps initiate projects."

(2) ™M"Awakens interest in projects."”

(3) "Directs the activities of ‘pupils to projects ef walue;
and

(4) "Organi zes minor projecta and problems in the solution
S of complex projecis.” 2, _ ‘

In thisg chapter the duties of the teacher of the project

‘method, as well as her preparation and functions weré listed
according to the opinions of several authorities. ‘In closing
it might be worthwhile {o briefly state that the teacher must

1. Downing, Elligt R, = Teaching Science in the ﬁchoals, Paga 63.

2, Nolan, Ora, I, -Bducation -~ Vol. 44 - Page 288,

Rl C A0
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be prepared to guide pupila in the selecticn of purposes and
to gumde pupils in the sucoessiul realization of their pure
posea in real 1ife by helping them in werking out plana to
attain their purposea, in executing the plans made and in

criticising the finished product.
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Chapter V.

Bome Conclusions

As’a resglt of this study a few general conclusions may
be formulated. First, it is safe to assume that the project
method is not a brand new idea by an expreﬁaion and synthesis
of ideals and aims in education which have been kept alive
in spite of time and trial. Briefly, the project method ine
cludes the following eléments carried on from the past and
promoted by some of our present leaders: self activity,
learning to do by doing (comenius) interest, motivatioh,
concreteness, individual differences, cooperation, perman-
ent retention, transfer of the judgment of values and traine
ing for leadership., |

Second, there is some confusion in the minds of teachers
and others who are trying to use the project idea because of
the different meanings given to the project and the project
method, There seems to be two divisions of educators on
the question of what the project and the project method really
are. Those interested in vocational educaticn seem to limit
the project to concrete expressipns of ideas in some manual

form whereas those in other fields of education seenm to_be

agreed that a project is a wholehearted purposeful activity

carried on to completion in a social environment.

Third, there seems to be strong enough arguments to
indicate that the project method is a psychologiczl method,

Moreover, there seems to be facts to show that the princi-
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ples of psychology as determined by the application of a
4"scientifi¢ precedu;e‘ﬁo thajs?udy\pf Qayghp;qu’are appliéd
in the project ﬁethad,? In faéﬁg how 1earning takes place |
accdrding‘ta bur“modern'psychdlogy and how. learning takes
place ih the project method of study seem to be practigéllyk
the same thing. Consequently the teacher of the project
method must understand the latest principles of psychoiogy.

In fine, this method of the project also points out
* the present philosophical attitude of the progmotists. It
seems o say the end of education is conduct and character.
One leads on to the other. Both are dependent upon purposes
'of a worthy nature. The child's purposes must be. utilized
and directed in his activitics so that he will get practice
in the right habits, attitudes and ideals. of a worthy
life. In fact, if rightness is to be measured in regard
to any eanduct, then its rightness is determined by its
work ébility. Then again, man's behavior is a rosult of
neural connections made in his nervous system. Man is a
mechanism that reacts to a stimulus this way and that way
‘éccordingly as certain bonds are or are not ready to act.
No mention is made of any guiding power in the determina-
tion of right conduct except man himself, and his environ-
ment. He is to be his own judge. ILike an animel of a
lower grade, he is to learn what to do by doing, by trial
and error. ﬁotﬁing is considéreé as worthwhile which is
based upon speculation., Man must be an&lyzed.écientifically

and on the basis of this study is man's nature, purpose
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in life, and very existence to be g;;plaivnéd., - Buch appears
to be the philososhicsl ideas implied ox stated in the

D. K. philosophy of education through the instrument des-
cri‘bed; namely, the Project Method. o
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