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INTRODUCTION

A. The Statement of the Problem

For almogt = century the tesching of Bnglish has
been one method used by Christian missionarice in Jepan in

order to try to win converts to the Christisn faith. The

use of the Bible has been a very significent part of this
teoching and has had far-reaching results, However, there

seems never o have besn sny over-all plan among the mis-
gionaries ag to how to make the best use of the Bible in the
“i’

in Japan. Therefore the problem of this

nesls is to cxemine the history of the missionary's use of

the Bible in the tcaching of Znglish in Japan, to study the

usage of the Blble in such tesching ot present, and to

discover weys to improve this teaching.

Be The Importance of the Problem

Although Protestant missioncry work in colleges of

heas included English snd Bi

ot

ble teac

&t
=

hing from the

ol
jin

D

beginning, there have sglways been 4Aiff

}’{

ng ideag among the
migsioneries themselves as to the value of teaching Znglish
or English Bible, The opinions of the pest zre reflected

in the feelings of present-day missionsries. The present

=

writer, who taught English in Kinjo College, Nagoyea, Japan,

from 1951 to 19511, found missionarics divided in their



thinking about thig matter into the following grou DS!

2. Those who refuse to tecach inglish because they feel
that 1t contributes nothing to their primery purpose of

making the Gogpel known;

b. Those whe do teach English, though reluctantly,

feeling thet 1t does not itself meke a vital contribution to

¢c. Those who teach Znglish with the feeling thet this
work can be a part of the evengellistic program of the

Chrictlan misslionary.

=

ince the tesaching of Lnglish occupics a lurge
place in the work of most educational misgsionsries in
Japan,l it is imporbtant to consgider whether or not this

teaching doeg contribute to thelr evengellistic purpose and,

if so, to discover how Lo meke the work effective.

€, The Limitzation of the Problem

in
- - - * - -
l. Cf. F. Belle nagamd "The Christien Witness of the
Hissio&a?y Teache ”, Japan Christicn querterly, Autunmn,

1951, pp. 124-123.



neceggaery in order
there are far too m
Japan in which Engl
of this study. At

include a junior co

to understend 1ts significance., However,
any Christisn educatiocnal institutions in

ish 1s taught to be covered in the scope

present many Jepanese Christlen schools

llege department in which the students

have already had some foundation in fnglish given by six
years of study in junior and senlor high school. Since
meny women who are educational misglonarieg In Japan beach

in junior colleges,
perience included b
of & Jepsnese girls
will be limited to

in which American m

findings, however,

and since the »nregent writer's ex-
eaching in the Junior college department
' gchool, the study of actual teaching

thet done in junior colleges for girls

7 1 3 : 1oy T,
fasionaries serve a2g teschsrs. The

gshould be applicable also to schools for

boye. There sre some small denominationel schools for
girls in Jepan; but the mojor Christian institutions are

now members of the
of Jepan, and work
here,

in most of

Hational Christisn Education Associastion

in only these schools will be congidered

gremmer end literaturc while The missionary teachers are

called upon to

st

3

and are glven g
Although there 1s =

2

Christien schoolg ©

e 2,

teach English conversetion and composition

»

freedom in developing their own courses.
ome criticism of the policy of the

'y

o make evengellsm thelr primary aim,

&
AR

¥



»

vill

of the mi

nificant in working toward this gosl, There are Japonese
tecachers who use the thelir teaching of Znglish,

but it 1s Imrogsible at this time Lo meke a complete study

.

on of Wew York libreries and corregpondence
roof Michigan end Hartford
Sel of Missions have revealed the foct thaet there is 2
de

rth of writing concerning the mlsslonsry'e use of the

and of books on the

special field of n,. lherefore the

writer has begun this study by direct correspondence Lo

T R RPN SO - T m p s fa -
Japen. A lebter wae sent Lo Mr. Tsurakl Yeno, CGeonersal

Secretary sducetion Association

"l JU”A‘“ ’

1. Cf. Howerd Huff in Reader's Pormm on ”Chﬁfst?“nity and
Scholsstic :reedom”, Japaen Christisn Juarterly, Summer,
1952, pp. 245-251.
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junior colleges which are member schools of this assoclation

C
2
g
1 .Y
o
w0

are limited to women students and heve Amerlcan miacsi
serving s bteachers., After his reply was received az letter

fteen schools which

}.Jo

and questionnaire were sent to the T
belong to this group. Information was requested concerning

the history of English teaching in these schools, the

i’
C’)

lonerieg! present use of the 2ible in the teaching of
Englisgh, their evalustion of this work, and suggestions for
1ts dmprovement.

Fourteen replies have been received, but question-
naires in three of these were not completed. In the eleven
schools from which completed replies have come, twenty-one

missionery teachers sre represented. These replies con-

stitute part of the primary source material for this study.

The present writer hag also exemined the issues of
the Japan Christian Quarterly since its first issue in

1926 and has used srticles by missioneries and Japanese who

Other sources of study include books end periodicalsg
relating to the work of Protestant missioncries in Jepan,
the Bible and cther texts used by the missionaries in thelr
teaching of Englicsh, end textbooks on the teaching of

English itself. The writer's personal experience furnished

information where pertinent.



E. fethod of Procedure

The first chapter will deal with the general

beckground of the missionary teaching of Inglish in Jepan

cf

in order to discover the place of this teaching in the

ast and will then look ot the present situation. The

T
@

second chapter will use the results of the survey of
missionsries now in Japan end will discuss their use of
the Bible in teaching English to Japanese junior college
girls today. In the light of the hisbory of this teaching
and its precent usage, suggestions for improvement of this
work will be given in the third chapter. A summary and

conclusion will complete the study.



CHAPTER I
THE BACKGROUND OF MISSIONARY TEACHI

CF ENCLISHE IN JAPAN

-
Ny



THE BACKGROUND OF MISSIONARY TEACHING
OF ENCGLISH IN JAPAN

CHAPTER 1
4, Introduction

In order to understand why the teaching of English
occuples so large a place in the work of the Christian
migsionery in Japan today, 1t is necesgsary to look first
at the background of this teaching. Books dealing with
misgslonary work in Japan have been written by missionsries,
reseerch persons, and Japanese nationsls, Most of these
writers emphesize the contribution of English teaching to
the opening of Protestant work in Japan.l Other books
and periodical articles discuss the importance of mis-
gionary work in the development of girls' education in
Japan, The purpose of thig chapter is to give a brief
summary of the early use of Englisgh teaching by the

misgionaries and then to consider especially the work in

schools for girls in Javan since thelr beginning and in
g e

their present-day situation,

l. Cf, Otis Cerey, History of Christlanity in Japan,
pp. U5, 49, 62-65.
Cf. Charlotte B, Deforest, "The Devolution of Mission
Girls! Schools in Japan,™ International Review of
Missions, 1942, Vol. 31, p. L22. ~
Cf, William C. Kerr, Jepan Begins Again, p. 142,
Cf. Albertus Fleters, Mission Problems in Japan, pp.
136-151, 1



B. The Beginning of Frotestant Missions in Japan

1. The Coming of the First American Missionsries

Though Christianity was well receilved when first
brought to Japen in 1519 by the Jesuit, Francis Xavicr,
it did not then seem greatly different from the ceremonies,

-

doctrine, and organization of the Buddhist religion which
the Japanese had alresdy adopted. However, for political
reasgsons, Christianity was opposed. By 161l a series of
heightening persecutions had nearly staﬁped it out or
caused it to go into hiding.l The anti-Christian sentiment
still prevailed when the btreaty with Perry was signed in
185l; but again Christian missionaries were able to
enter the country.z

On May 2, 1859, the Rev. John Liggins, who hed been
a missionery to China, arrived at Nagasaki. He was scon
joined by the Reve. C. M. Williams. They were appointed by
the Missgion Board of the American Eplscopal Church to open
work in Japan. On October 18, 1859, Dr. and Mrs. J. C.
Hepburn, of the American Presbyterian Board, came to
Kenazawa. HNovember of that yesr brought the Rev. Samuel
H. Brown and Dr. M. B. 3immons, of the Reformed Church in
Americs, bto the same port. To these five men, together
with Dr. CGuido Verbeck, a Dutchmen married to an American

s e s e s e

1. Cf. Kenneth Scott Latourette, The History of Japan,

pp. L2, LB-51.
2. Cf. Ibid., p. 86,
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and sent out as a missionary from America, belong the honor
of opening Protestant mission work in Japan.l Their
Influence was so great that it affected men such as Prince
Ito, Marguls Ohuna, and Marquis Inouye, men who, in turn,

were to exert great influence on their fellow-countrymen.g

2. The Barly Use of Bnglish Teaching by the Missionaries

Since the Japanese government prohibited the
teaching of the Bible,3 and at first books related to
Christianity were barred from the ccmnt:r*y,LL the early
missionaries soon found that the teaching of English
provided one of their greatest opportunities of servio@.s
Dr. Verbeck was s0 succegsful as an English teacher that
he was soon invited to take charge of a government-
established English school in Nagasakl and wes later
connected with the school in Tokyvo which was to become the
Impe?i&lfﬂhiverSity;e

Japan had been opened by America, and many
Japanese students were sent to school in the Unlted States,
so English came to be studled extensively as a means of

- L 4 * L d L .

1. ¢Cf. Carey, op. cit., pp. L.5-L6.

2. Cf. BE. Takasugi, "The Educational Task Before the
Church,", Japan Christian Quarterly, Januery, 1926,
Vol. I, Fo. 1, p. L8.

3. Cf. Carey, op. cit., p. L45.

li. Cf. George Bailey Sansom, Japan: A Short Cultural
Mistory, pe. 510,

5. Cf. Carey, op. ¢it., pp. L5, L9.

6. Cf. Ibid., p. U49. -



acquiring Western learning. There was a great demand for all
‘the Inglish teaching which the missionaries could provide.l

3. The Effect of Early Teaching of English by the

Missionaries,

In 1866 a letter sent out from Yokohsma included
the statement:

The first decisive stotement of the abatement

of suspicion on the part of the Government was

the sending of about a dozen young men of rank

from Yedo to Kanagzawa to_be taught English by
one of the missionaries.

Further succegs of other missionaries! teaching
of English was indicated when some students who had used
a textbeok called "The Christian Reader™ later bought
Bibleg for their own use.3 The real worth of such
teaching was shown when several ofthe young men who had
been English students of the missionary, the Rev, J. H.
Ballagh, became members of the first Japanese Christian
church. L

English textbooks came into use in Japanese schools,
and these were usually translations of Americéanooks.
In them might be found such statements as this, "God is
Lord of heaven and earth, and maen the head of all creatures, "0
o e s e s e

l. ¢f, Latourette, op. cit., p. 137.

2. Cf. Pieters, op. cit., p. 137, and Carey, op. cit., p.55.
3. Cf. Carey, op. cit., p. 63.

)4.. Cfo Ibldo, ppo 76-77.

5. C€f. Takesugi, op cit., p. Ll.



As English study became popular there was willingness to

read the Bible, and by 1869 Bibles were in great demand.l

At first, English, Dutch, and Chinese versions of the

Bible were used, and it was only later that Japanese trans-
lations became available.Z

Writing for the Japan Christian Quarterly in 1951,

a Japanese made this statement concerning the effect of
English teaching in his own life:

I can say truthfully that through the instru-
mentality of the Bible class and English study
I am what I am. A Miss Kate Harlan from Ten-
nessee stayed at Yamaguchi, a little mountain
city then, for only eight months conducting a
Bible class and teaching English for a small
group of boys and girls numbering about two
dozen., A day before she left there for good
twelve were baptized--ten boys and two girlg--
Jjust 60 years ago last month, Three are still
living, two active pastors and a retired
Christian worker., English 1is a great language.
In a way it is a2 missionary language COHV@%ng
80 much of Christian ideas and sentiments.

Another Japanese pays tribute to the missionaries
who taught English in the early years by saying that for
years nearly every superlor student of EHnglish among the
Japanese people had been connected with a mission school
at some time.h Dr. Nitobe, one of Japan's leading ed-
ucators, when asked what moral standards and ideals would

L * L] L 4 - .

Cf. Carey, op. cit., p. 68.

Cf. Ibid., p. 65.

Zensuke Hinohara, "The Place of the Missionary in the
Churches of Japan', Japan Christian Quarterly, Autumn,
1951, Vol. XVII, No. 2, p. 118,

li. Cf. Takasugl, op cit., p. Lh.

W -
. .
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meet the needs of the new Japan, replied that Christian
ideals would be most effective and that the study of Bnglish
literature was one of the best ways of spreading these ideals.t
Still another writer has this to say:
The opening of English literature to the mind is the
opening of a window toward fresh alr and sunshine and
magnificent new vistas of thought and feeling. The
careful study of English literazture is in itself a
liberal education to the mind trained only in Jap-
snese thought.2
In 1900, Miss Ume Tsuda, herself & Christian Jap-
anese who had been btrained in America, opened s school for
girls in Tokyo. She decided that the school should special-
ize in the teaching of English not only because the demand
for instruction in this subject was s0 great that 1t would
asgist in the financisl support of the institution, but also

because she believed the teaching would give her students the

idesls she wished them to acquire.3
Ce The Development of Chrigtisn Education for Girls in Javan

1. The Pirst Mission Schools for Girls in Japan

Dr, Charles Iglehart plsces this evaluation on the

»

Christian schoolg in Japan since their establishment:

More than passing comment should be made regarding
the schools within the Jspanese Christisn move-
ment . . .In one sense the schools form a large

1. Cf. Margaret E. Burton, The Bducation of Women in Japan,
p. 81l.

2. Ibid., p. 5.

3; 1bidc s pp. 82’ 15}—1"



-7

part of the Church, and in another they are co-
ordinate with it as an evangelizing agency and

as parts of the Christian community. During

the years, one half of all accessions to the
Church have come through the Christisn schools. . .
There is no wide gap beuw@en schools and churches
such as is reported from some fields; nor does

one dominate the other in the Christian movement.
In a reading, educated nation, Christian evangel-
ism pre-supposes a wWell educated ministry and laity
and this requires institutions of learning under
Christian auspices. These campuses and dorm-
itories and chapels and even classrooms ere the
nurture centres for Christian evengelism and
Christian growth.l

The old idea in Japan was that it was better not
to educate women, They were expected to spend thelr
lives in subjection to their fathers, husbands, and sons.
3ince men were to be their mssters and lords nc need was
seen to develop their powers of judgment or to train their
minds,2 These were the beliefs which the first mis-
sionaries found prevalent when they came to Japan.

Such beliefs are not compatible with Christisnity,
and one of the flrst endeavors of the missionaries was to
elevate the status of Japanese womanhood. They recog-
nized the possibilitieg inherent iIn education for both boys
and girls, and led the way in establishing schools for
both =sexes; but, historically, Christian education in
Japan has had far greater influence in the field of girls!

- . [ ] . . L4 L]

1. Charles Iglehard, "The Ohristian Church in Japan®, The
Internstional Review of Missions, Vol., XLI, 1952, pp.
285-286, :

2. Cf. Inazo Nitobe, and Others, Western Influences in
Modern Japan, p. 215.
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schools than in any other section of education.t

In 1869 the first school which in feality may be
called & missionary institution was begun in Tokyo., A few
girls were among the pupils but they were soon formed into
a separshte school. W%When the division was mede one of the
students who was about to te placed with the boys came to
her teachers and confessed that she was & girl and had been
wearing boy's clothing becsuse of the prejudice against
the sexes studying together.Z2

Soon schools for girls were being established by
the different Protestant Missions in Japan. The first of
these was opened by Miss Mary Kidder in Yokéhgma in 1870.
It became the foundation of the present Ferris Seninary.
In 1872 the Reformed Mission in Nagasaki opened a private
school and afterwaerd added a girls! school in which common
English studies were taught, for missionaries were not yet
permitted to teach the Bible, Boafding départments were
opened in girls! schools in 1875. 1In 1879 the Congregational
churches opened a school for girls in Osaka. Though there
wasg some opposition, jealousy, and suspicion zgainst such
schools at first, by 1886 Professor Toyama, of the Imperial
University, in an article on education for girls, advocated

o s s s o s

l. Cf., Deforest, op., cit., p. 309.
2. GCf. Carey, op. cilt., p. 68, (His footnote refers to
Japan Times, November 18, 1902.)
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establishment of schools for girls by American missionaries.

A Jepesnese writer says:

It is hardly an exsggeratlion to say that the
modern education of girls in this country was
ushered in by foreign mlssionsries. The private
classes. . . were intended primarily to provide
instruction in Bnglish and in handicrafts. . .
Selection of the subjects of study and methods
of teaching were not gulte suited to the proper
education of girls in this country, but 1t must
be remembered that the foreign missionaries who
started and managed these schools were actuated
by the desire to give spiritual training to
Japanese girls on the basis of the Christian
faith on the one hand and on the other hand to
make them realige how essential it was t0 re-
celve an education.~

The same writer adds evidence of the far-reaching in-
fluence of the teaching of the missionaries by saying that

most of the prominent women in different arecass of Japsnese

society, as well as many who were religious leaders, had at

some time been members of their clgsses.3 Another
Japanese wrilter also gives tribute to the missionary
teachers as those who not only taught the girls English
and other subjects but who also lived lives which hel?ed
the girls to learn of Christ and of the importance of the
rights and duties of women on the basis of equality with
nen.lt

- L] - . . L

1. ¢f. Carey, op. cit., p. 182.
2. Tetsu Yasui, "The Christien Bducation of Girls

=

in

Japan", Japan Christian Quarterly, April, 1941, p. 136,

3. Cf. Ibid., p. 138,
. ©€f. Takasugi, op. cit., p. 49.

1
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2. Pre-War Christian Higher Education for Japanese Girls

Christien schools have taken and held the leadership
in the field of higher education for women in Jepan. In
fifty years of history not one college for women was
founded by the government.l The first graduates from a
full-fledged college course were sent out from Kwassul
Giklst'! School in Nagasakl in 1889, Two schools in Tokyo,
the Joshi Gakuln end the Toyo Biwa Girls! S3chool, grad-
uated their first classes of an intermediste college
grede in 1890 and 1891 respectively, and other institutions
followed.2

Women's educetion hed to face & period of hardships
and some retardation during the 1890t's but reached a time
of rapid growth in the first decade of the btwentieth centu-
ry. In 1912 there were nearly three hundred schools for
girls besides fifty or so mission schools. However, their
écademic standsrds were still lower than those for boys.3

By 1922 the awaskening of Japsnese gilrls was evident
throughout the nation., Though the government conbtinued to
discriminate ageainst them in the field of higher education,
the results of more then twenty-five years of Christian

e s e e e e

1. Cf, Nitobe, op. cit., p. 225.
2. Cf, Deforest, op. cite, p. 309.
3' Cfo NitObe, Opo Ci.t., pg 223'



-]l

higher education for them were apparent to Japanése and mis-
sionaries alike, One-third of 211 girls graduating from
middle or high schools were seesking some form of higher
education.d

In 1926 there were twelve colleges for women in
Japen, with & total enrollment given es three hundred and
twanty-seven.z At the same time, because of pressure on
the schools to give longer periods of training to the
students who could not undertake senlor college work,
fourteen of the forty-eight Christian high schools had
added two or three years of graduate work somewhat on the
junior college levells

At the beginning ofgthe 1930's, although many Jap-
anese men still regarded higher education of women as
dangerous and revolutionary, young women seemed to be in-
creasingly aware of 1ts value for them. The "higher
departments™ of the high schools gave them advanced btrain-
ing in such subjects as English langusge and literature,
the Bible, music,‘and home economics. However, some of
these departments had the same faculty as for the regulsr
high school course, and all of them were lacking in ad-

& - » . L L3

1. ¢f. L. L. Shaw, "College CGirls of Modern Jepan',
Christian Missionary Review, 1922, p. 131.

2, Cf. D. S. Spencer, "The Present Accomplishment--What
the Missionaries Have Done’, Japan Christian Quarterly,
July, 1926, p. 212.

3., Cf. Alice M. Monk, "Educatlonal Ideals Tfor Women',
Japan Christian Querterly, July, 1926, p. 251.
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equate equipment, Despite such difficulties some schools

&

1
began to work up to the level of a real college.

The Commission on Christlan Bducation in Japan, in
a report issued in 1932, recognized the fact that the

emancipation of the female sex had become an unanticlpated

o

result of the educational system and that the missionarles
had largely contributed to this both by the founding of
mission schools and by encouraging Japanese women to found
schools on their own initiative.?

That same year, 1932, there were twenty-three
Christian junior colleges for women, enrolling a total of
four thousand three hundred and seventy-three students.
Most of them stressedycourses in English, domestic sclence,
and music., The training of English teachers continued to
be recognized as their specizl rield.3 The teaching of
English and the teaching of music have been two branches
widely used as channelsg of Christian ext@nsion.h

The Japanese government, which had not begun its
own higher departments or higher schools for girls until

1922, classified these as semmon gakko, or "higher special

u . o
schools .5 Such schools included both the two or three-

. . . - * -

T

1. Cf. A, XK. Reischauer, "Christianity and Woman's Higher
Bducation in Japan", International Missionary Review,
1930, pp. 85"86.

2., Cf. Commigsion on Christian Education in Japan,
Christian HEducation in Japan, pp. 79-85.

3., Cf, Commission on Christian Education, op. cit., p. 100.

. Cf. Charlotte Deforest, '"Penetration of Japanese Ed-
ueation by Christianity", Japan Christian Quarterly,
October, 1929, p. 311.

5. Cf. Commission on Christian BEducation, op. cit., p. 28.
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3. Post-War Christisn Higher Education for Jépaﬁes@ Girls
The majority of the Christian schools resisted
government orders to remove Christlian elements from thelr
gchool charters, and in a large number of schools religious
exerciscs were carried on ell through the war years.l

Many Japanese Christian educators, however, accepting the

statement of their Department of Education, that the
shrine ceremonies reguired by the govermment were an ex-
ample of patriotism rather than of religion, willingly
obeyed the orders to visit the Shinto shrines for prayer.a
Later, some of these men and women told missionaries known
to this writer that they felt thelr actions were wrong;
others said that bowing at the shrines in honor of their
Emperor was of no more significence than the American
custom of saluting the flag, Some felt 1t was of more
importance for them to acguliesce to the govermment!'!s
demands and keep thelr schoolsg running than to rebel and
have the schools closed down completely. It was not the
Japanese government that closed the schools which did have
to discontinue their work. Mrs. L.C.M. Smythe,3 a2 mis-
gionary who has had thirty yesrs of service in Japan, and
e s s v e e

1., ¢f. Luman J. Shafer, "Christianity in Japan'', The
International Review of Missions, 1946, p. 123,

2. Cf, Deforest, op. cit., p. 1132,

3., UMrs. Smythe has been closely associated with the history
and development of Kinjo Gakuin, Nagoya, Japan, since
1917.



_15;

who is known %o the writer, says that it was not the orders
of the govermment in Japan which caused the schools to close
their doors. It was the bombing of the American Air Force,
which completely destroyed some school plants, nearly
demolished others, and sent students and faculty as
refugees to whatever places they could find,

During the war, studies of conditions in Japan
made under the auspices of the Institute of Pacific Re-
lations in Weshington, D.C., pointed out as a needed reform
the expansion of educational opportunities for women. Those
who made the studies felt that such expansion would meke =a
worthwhile contribution as a means of eradicating one aspect
of Japean's rigid social system which continued to give

superior status to men.t

The Occupation Forces also recognized the fact of
the Japanese govermment's discrimination ageinst women in
education, but they considered it as only one part of a
greater pattern of gex discrimination. On December l,
1945, the Minister of Bducotion releazsed a document, "The
Women'!s Education Renovation Plan, giving greater rights
to women in higher education., At last Japanese women had
received the right to equelity of educational opportunity.z

. . [ - - L

l. Cf. William C. Johnstone, The Future of Japan, pp. 142-1l3.
2. Cf. Robert King Hall, Education for & Few Jaznan, pp.

L21, L23.
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Some Christian schools were grestly helped by the
Occupation policy. For about forty years these schools and

s graduates

)
o

colleges had not been given the same recognition
of government schools.1 Such discrimination wasg abolished
by the new ruling. As private institutions, these schools
were allowed to Include as much religious teaching as they
wished in their curricula, although the government schools
were forbidden this activity.e

At the same time, many Protestant schools had been
ravaged by the war and hsd to be restored. However, there
were ninety-six of these schools in operation soon after
the wer's close,3 Some schools known to the present
writer had to begin using temporary structures that were
cold, drafty, and ill-equipped, and often the students

achers and students faced

(@]

were thin and ragged; but t
such conditions cheerfully until better facilities could
be provided., The alumnae of the schools raised money for
their institutions, and gifts ceme in from abroad. Detter
buildings were erected; new members were added to school
faculties; in some ingtances more suitable campus siﬁes
were acguired through the purchase of areas whlich had been
bombed or burned and could no longer be used for business

districts.

* * - - - L ]

1. Cf, Shafer, op. clt., p. 129.
2. Cf., Kerr, op. cit., p. lhl.
3. Cf. Ibid., p. 141.
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Some girls' schools faced new problems brought about
by the policy of the Army Occupation, which endeavored to
make Japanese educatlion conform to that in America, At
first the Occupation authorities changed the educatiocnal
gystem to include six years of elemenbary school, three
vears of junior high school, and three yearg of senior
high school, followed by a four-year college course.l
Schools were not permitted to maintain college departments
unless they became senior colleges., This meant that those
Institutions which had had higher departments offering two
yeers of work on junior college level were con-

fronted with a declsion as to whether they should discontinue
these and return to thelir former statue as senior high
gschoolg, or whether they should try to expand and become
senior colleges. Mrs. SmytheZ, the missionary mentioned
above, sald to the writer that some schools were finanoiélly
unable to expand. Others found it very difficult to do so
but they made the attempt and succeeded in the face of |
ardships.
Dr., Edwin Reischauer has made the following
criticism with regard to the Occupation policy:
e e e e e s

1. OCf. Masreo Yoshida, The Contribubtion of the Omi
Brotherhood to Post War Japan, p. 21l.
2. Ante, p. 1l.



-18-

The attempt to reo“gwnize the different ed-
ucational levels to conform exactly to those of
America seems to have been nelther desirable
nor feasible. It has accomplished little

except to throw much of Japanese secondary and
higher education into confus;on and to cre .te
new and misleading titles for educational in-
stitutions which have remained egsentlially un-~
changed.,

Along with the reopening and expanding of the
Christian colleges for women, new public higher educational
institutions have been founded. Some of the outstanding
Christian colleges for women, such as Tsuda College,

Tokyo Women's Chrisgtian College and others, have served

ag models for these. In addition, many of the instructors

in the public institutions heve come from gradustes of the
Christizn colleges.2 Mot only do the Christian colleges

influence the life of Japan in these ways, but they also
have other eflfects. The graduates of these colleges in-
clude confesged Christians who become leaders in church

or govermment as well as those who establish Christian
homes or are active in other sreas, The non-Chrlstiang who
go out from these schools show the effect of the Christian

ideals to whiech they have been exposed and remsin friendly

1. Edwin O, Reischauer, Japan Past and Present, p. 238.

2. Cf. Hall, op. Cite, P. 22.

3. Cf., CGordon Xlopf, "Christian Higher Bducation in Japan®
Jepan Christian Querterly, Tng 53, p. 105,




D. The Situetion Today

1. Present Status of Junior Colleges for Japanese Girls

.

Since some of the Occupation policles were found
not to be practicable, they were modifled or changed.

i

any perents could not afford to send their daughters to

w0

chool for four yesrs efter the girls graduated from
high school, and the demand remained for the shorter college

course, In 1950, junior colleges were o penmitted,l

and gsuch depsritments were soon found in mosgt of the larger
educational institutions. At present these are very popular
departments for meny Japanese girls., In Kinjo College, in
Nagoye, where the present writer served as a teacher from
1951 to 1954, there are now over five hundred girls en-
rolled in the junior college ond only one hundred in the
senior college., In other institutions there is also a
larger enrollment 1n the two-year than in the four-year
college,

-

Every parent who sends his de

alF

shter to a Christian
school today knows that she will be fully exposed to
Christian teaching. BEvery Christian school hasg regulsar
religious services and 3ible classes and its rules are

built on Christian prineiples, Though the percentage of

1. Miss E, M. Ross; teacher at Poole Gakuln, in her reply
to the questionnaire uged for this thesis, wrote Dec.
3, 1954, "As you know Junior Colleges only became re-
cogniged four years ago'l.
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baptized students may be small, this doeg not always in-
dicéte the lack of a positive Christian %xp@rience.l

The Christian junior colleges for Japsnese girls,
like other Christiasn schools, are Tacing some present-day
dilemmas. UWhile the schools! main purpose is to witness
Tor Christ, they must also conform to patterns of public
educaticn., There are so many government-regquired courses
that it is hard to fit in electives. Certain required
subjects, such as Oriental lasnguages, philosophy and others,
rarely attract Christians for full-time teaching; and
administrators constantly have to choose between academic
attainment and Christian attractiveness of personality in
gselecting new Faculty members. Becsuse gradustes of
government schools still get the best positlonsg, many of
the best students want to enter the government universities,
Christian schiools often get students who have fziled the
entrance examinations at these universities yet they are
expected to send out gradustes of higher caliber than those
of government institutions. Finance is still a problem.
Many schools lack adequate squipment for reseavch.g There
are some schools in which the non-Christians among the
elurmese and on the bosrd of directors seek to limit the

3 L] . L] L3 -

1. C¢f. Virginia MacKenzie, "Schools and Hducation®, in

Japan Christisn Yearbook, 1951, p. 115, .
2., Cf. Charles Iplehard, "Some Observations on Christian

Schools, Jepan Christian Quarterly, Spring, 1953,;p§;,~ 13 

99-100.
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Christian teaching and to make the institutions more nearly
like the public ones. Where there are mission boards again
supporting the schools financially, or where there are a
number of missionary teachers serving on‘thelfaoalty, it

is not as difficult to maintain Christisn standards. How-
ever, Japasnese and missionaries alike recognize the need for
all the Christian schools to follow the lead of the churches
and gain their support from Japan instead of foreign

SOHI’C@S.J’

2e The Place of the Missionary in the Junior College for
Girls

The long influence of American teachers and mis-
sioneries was recognized as one factor which made the
Occupation more accepﬁgble to the Japanese than it might
have been otherwise,Z The Occupation itself considered
the work of the misslionaries as so valuable that they were
the first group outside the Army and its civilian employees
to be allowed to enter Japan after the war's end.> The
missionaries found the Japanese harboring no resentment

but ready to welcome them eagerly.u A number of

1. ¢f,. 1bid., p. 101,
2. C€f. Hall, op. cit., p. 203,
30 cf. }{;@I’I” OD Cit., Do 1&80
I, c¢f. Ibid., p. 151.
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missionaries known to tﬁis writer have stated that fthey
received letters from teachers and principals of the
schools with which they had been connected before the war,
urging them to return to their schools as soon as the way
wWas Open.

Today the missionary on the faculty helps the
Junior college to meet some of its most pressing problems.
The report on the Japanese Christian schools given in the

Japan Christian Yearbook for 1953 lists the problems of

finance, the establishment of high academic and educational
standards, and seculsrization as of specilsal significance.l
Since the missionary teacher is paid by her own denom-
inational board, her presence on the college faculty does
not congtitute any financlal burden for the school,
Because she must meet high educational qualifications be-
fore being sent to Jepan, and she may have acqulred ad-
vanced degrees, her name on the faculty brings added
prestige to the institution. 3Since her primary purpose is -
that of Christian witnessing, she can be an effective
agent In combating the secularizing influences in the school.
The migsionsry teacher does not usually serve in
an adminlistrative position but as a co-worker with the
Jepanese faculty. This gives her greater freedom in ar-
ranging her schedule so as to hsve time for outside

. . » - .

1. Cf., Tsureki Yano, '"Christian Schools", Japan Christian
Year Book, 1953, pp. 11L-115.
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contacts with her students., Many of the young people in
Japan today are in a state of confusion. Some have almost
lost faith in older people. After the war they were at
first friendly to Americe; now they are increeasingly
critical of Americens. At the same time they are sesking
objects and people they can r@spect.l The missioneary,

through her work in class and through her extres-curricular

[
[¢4]

ectivities for the college girls, shows that she
vitally interested in her students and concerned for theilr
welfare, She becomes their friend and advisor. College
students have said to the present writer, "We do not under-
stand the changing policy of the American government toward
our nation. We thought the United States wented to help
us., Now we are not sure what they are trying to do, How-

ever, we are glad that we gtill h

&

ve missionsry teachers
working with us. DBecause of them, we believe some
Americans are still our friends.,"

When the missionaries from Kinjo College, where the
writer worked, were preparing to return to the United States
on furlough in 1951, a Japanese professor spoke for the
faculty at a farewell meeting in honor of the American
teachers., He said, "We have never considered you as
Americans, but as co-laborers with us in the cause of Christ

L - . » ] L]

1. Cf. Saburo Nagai, "The FPostwar Youth of Jaspan', Japan
Christian Querterly, January, 1954, p. Zl.
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in education in Japan®, That is the way the Japanese wish

to consider the missionery at the present time.

3. The Importance of English Teaching by the Misslonary

During the years when American teachers were not in
Jaepanese schools, Japanese teachers took over the teaching
of English where it was included in the curriculum. As meny
of them had not received adequate training in English pro-
nuncilation, they emphasiged the silent reading and writing
of English and their students did not learn how to carry on
an intelligent conversation in the langusge. Today some
Japanese teachers do good work in teaching both oral and
written English; but there sre still other teachers who
confess that their wbrk is inadequate. Some of these
Japanese teachers of English come to the missionary
teacher for help in their own reading and spesking Qf the
language.

Since Japan hes agein been opened to the outside
world and many foreigners are living within her borders,
there 1s a demand for college graduates who can spesk
fnglish well to work in offices and factories, banks and
theatres snd meny other places. Americans serving in the
Armed Forces in Japan, and also citizens of other countries
who are engaged in work there, employ English-speaking
Japanese girls, Realizing the importance of learning to
speak English well, many ambitious girls will enter a

college where the subject i1s taught by an American
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missiohary. These students enter the missionary's reg-
ularly scheduled classes and are sager to have as much
extra treining in English as possible, They request
personal conferences with the English teacher, join
English-speaking clubgs, and often begin attending English
Bible classes which the missionsry conducts, Though their
initial motive for entering the Bible classes may be that of
gaining greater proficiency in English, there are always
gsome girls who find that the study of the Bible itselfl
becomes of greater importance than the English. Setsuko
Yamakawa 1s a present-dsy junior college girl in Japan who
was led to Christ through the influence of English and
English Bible classes taught by the missionsries, and
there are others like her,
open the door to Christian faith on the part of the student.
One experienced missionary teacher of English says this:
Though many a stﬁdent is uninterested in
religion and will never darken the door of your
Bible class, he can in the classroom be reached
through some of the great religious truths of
Tennyson and Whittier, the social reforms of
Shelley and fmersonts ideas of God...Many have

their lives changed by the thoughts of the

great poets. God uses the great works of
literature to reveal himself to the student.l

- » * - . »

1. P Belle Bogard, "The Christian Witness of the Mis-
gionary Teazcher", Japan Christian Quarterly, Auvdtumn,
1951, p. 12k,
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Many evangelistic missionaries in Japan must spend
much time in making contacts and getting an audience. The
missionary teacher of English has an audience already
provided. Since "religion is caught, not taught", the
teacher has far greater opportunities through daily contacts
with her students and through the spirit in which she meets
school problems than someone who does not have this
relationship., Also, because of the fact that she 1s an
inglish teacher, she has other opportunities through
English chapel talks, English Bible classes, and partici-
pation in religious conferences to do work that is primarily
religious.

The demand for the missionary teaching of English
since the war has been so great that the missionaries
have reguested short-term workers to come out to assist
them., In the summer of 1948 there were fifty-two young men
and women sent out as J-3's, that is, workers in Japan for
three years. Almost a2ll of them were sent to work as
English teachers in schools that had had misslionary teachers
before the war, They were warmly received and were given
heavy teaching loads,.t Some older missionaries continued
teaching English in these schools; but the J-3!'s helped to

s s e e a e

1. Cf. Floyd Shacklock, "The Pirst J-3's, Japan Christian
Quarterly, Summer, 1951, D. 33.
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lighten the loads of some of them and freed others to do

.outside work. As these first J-3's completed their term

of service some of them decided to return to Japan as
life-time missionaries. This has also been true among

groups of J-3's who have gone to Japan more recently.

A survey of the J-3!'s, which was made in 1953, helps

to point up some of the problems which all missionary

teachers of English must face. "For myself”, sald one of

these young people, "I would appreciate having a clearer

pilcture of the significance of teaching IEnglish., How does

it relate to the Kingdom of God?" 1  another one felt

strongly that mission boards should place greater emphasis

on recruiting full-time missionaries who would find in the

teaching of English 1tself thelr missionsry calling.a

The Hev, Darley Downs, & missionary in active

service in Japan since 1919, some years ago gave an answer

to these problems that is still timely. In an article

decrying the attitude of many people toward the missionary

who was "just an English teacher", he said:

The missionary professional English teacher
emphatically repudiates the implication that his
teaching itself cannot be evangelistic in its
ultimete effort., He wholly disavows the idea

» » » . L * -

1. Everett Kleinjans, "J-3%'s Next?", Japan Christian
Quarterly, Summer, 1951, p. 33.
2, 1Ibid,
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that directly asking individuals to become
Christians is the only kind of evangelistic work,
He believes that genuine Christian evangelism can
be carried on right in the classroom with never

a mention of the name of Jesus nor the use of a
definitely religious word. ., .The task of bearing
himself in the English classroom with the same
spirit as in the Bible class is one of the hardest
that cen be imagined. Only those who have gone
through the irritation and disappointments

of teaching "conversation” in large Japanese
schools can fully appreciate how hard. Never-
theless he knows it is just by this standard
that his mlsslonary effectiveness must be tested.

1

Some yesrs ago H. G, Wells said that English
teachers in non-English-speaking countries are the most
important and useful people in the world. He made the
statement because he felt that worldwide knowledge of the
English language would be more effective than any other
means to increase international understanding and good
will.<® While the missionary tescher of English does not
feel herselfl important, the subject she is teaching is one
of importance and hss a contribution to make to Christian

life in Japan.

B. Summary

In this chapter the background of the missionary
teaching of EZnglish in Japan has been given in order to

* . . . . L4

1. Darley Downs, "Just an Bnglish Teacher"”, Japan Christian
Querterly, January, 1928, pp. 67-68.
2. CfQ Ibid., p. 67.
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understand the significance of this tsaching for todaye.
The American missionaries who opened Protestant work in
Japan found the teaching of English to be thelr most
effectlive means of beginning their work. The effect of
their teaching was felt in the fileld cof government ed-
ucation as well as in the earliest Christian schools and
churches and in the life of the nation at large. As
Christian education for girls has been developed in Japan,
the teaching of Znglish hes played an important part in
the first mission schools for girls in the country, in the
higher educational institutions for girls which were
established before the war, and in post-war schools and
colleges. Today the junior colleges for girls, though
faced with many problems, have an effective role in
Christian education in Japan. Missionaries are welcomed
as teachers in these colleges and, although some of them
find difficulties connected with their teaching of Znglish, .
for some the teaching of English continues to be an

effective means of service.
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SURVEY OF THE MISSIOHARY'S USE OF THE BIBLE 1IN
TEACHING ENGLISH IN THE JAPANESE
JUNIOR COLLEGE FOR GIRLS

CHAPTER IXI

A. Introduction

The sesrch for published materlials concerning the
use of the Bible in teaching English in Japan revealed the
fact that there i1s little contemporary study of this sub-

jeet. Therefore it proved necessary to use the survey

method in the atbtempt to discover the situation at present.

This chapter will report first on the procedure followed in
meking the survey and then on the response to the guestion-
naire., This will be followed by a discussion of the

specifie findings from the replies received.

B. Making the Survey

l. The Procedure Followed

The writer has had the experience of using the Bible
in the teaching of English in Japan and of talking with
other teachers who have done the same thing. She has also
observed some teachers who use the Bible in their English
classes. However, it was necesgary to obtain a broader
picture of the situation in thig field than that which

personal experience alone could provide. For thisg reason

-30-
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i1t was decided to mske a survey of missionaries who are now
at work in Japan. The Japan Christian Yearbook for 1953
was consulted to discover the number of Christian schools
in which there are junior college depariments at the
present time. The appendices of the yearbook include a
chart of the member schools of the Natlonal Christian
Education Association, which lists thirty junior colleges.t
It does not give information as to whether these are co-
educational or are schools for boys or schools for girls,
Since the writer'!'s experience has been in a school for
girls, and since it was not possible to make a study of

all the schools in Japan, 1t was decided to 1limlt this
survey to girls' schools. A letter was sent to Mr. Tsuraki

Yano, General Secretary of the National Christian Hducation

Association, requesting information as to which of the schools

3

listed ere girls! schools and have American mlgsionsries
teaching on their faculties. In reply, Mr. Yano sent a
list of schools in which he had checked thoge which are
schools for girls; but he did not know which schools now
have American teachers working in them and so suggested
writing to the principal of each school for this infor-

mation. In the meantime, the writer was szble to interview

* » E * L] *

1. OCf. The Japan Christian Yesrbook, 1953, Chart on
Protestant Schools given in Appendices, no page
number given.
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Dr. Howard Hannaford, Secretary of the Inter-Board Com-
mittee for Christian Work in Jap&n,l and to obtain from him
the nemes of missionary teachers in fifteen schools on the
list.

After the names of the missionsries were obbtained,
a letter and questionnaire were gent to each of them, The
questionnaire wes devised by the writer to obtain informakion
about the types of English courses taught by the missionary,
materials and methods used, objectives in teaching, and

results of this teaching.?

2. The Response to the Questionnaire

Fifteen letters were sent to Japan and fourteen
replies received. Only one missionary replied thet she
did not have time to £ill out the questionnesire and so
returned it blank. Anobther rebturnsed the questionnaire with
the report that she is now on furlough and not beaching
English at present. A third reported that the English
teaching in her school i1s now done entirely by Japanese
faculty members and Americen missionaries teach only home
economics in the jJunior college. 1In the completed replies
from the remaining eleven gchools the work of twenty-one
missionary teachers is represented.

. » . - .

1. Dr. Hannaford has since been transferred to another
position and has left the Inter-Board headguerters in
New YOI‘k.

2. The form for the questionnaire is given in the appendlx
of thisgs thesis.
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3. The Schools Included in the Survey

The schools included in the survey are scabtered
up and down the length of Japan, all on the three largest
islands, Honsghu, Hokksido, and Kyushu. The average age of
these schools is seventy-three years, the oldest one being
Ferris Seminary.l However, because of the development of
the present type of college division, the junior college
departments of the schools are ell only about four years
old, with one of them just completing its second year of
work on this basis.? Most of these have grown out of the
older form of the sgpecial higher department of the girls!

high schools, in which English teaching hes been used

gince thelr sstablishment.

li. The Missionaries Working in These Schools

Missionary teachers have worked in these schools
since their founding. Thelr years of experience reported
in the survey ranged fram‘thirty-@ight years down to three
months, meking an average of thirteen years for each teacher
who wes included., Thig average, however, refers only to
years of teaching in Japan and does not convey an ad-
equate representation of years of service in missionary

work. One teacher gpent twenty-six years asg a teacher of

1. Ante, p. 8.
2. This report comes from Toyo Eiwa Jogakuin, Tokyo.
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English to Chinese girls and has been in Japan for the past

three years, Another spent seven years teaching English
in Lebanon end has had only one yeazr in Japan. A third
taught for a three-year term in a girls! college in Egypt
and I1s 1n her gecond year in Japan. One of the older

teachers reports fifteen years of actusl teaching time in

Jepan during a twenty-six yesr period. Almost all of the

)

older missionasry teachers in Japsn were at work there

before the wer and had to

-

eave during the war years so 4o
not have continuous years of service in that country.

All of these teachers are busy and have many
responsiblilities outside of regular school schedules, Some
of them reported their total hours of teaching in all
achool depsrtments, while others reported only the hours
spent in the junior college depariment. Whereas the
average bteaching load is about sixteen hours weekly, the
average number of hours spent in the junior college is
about five and one-half hours., In this department the load
varies from one clags Tor one missionsry, which she meets
thr@g times a week, to nine clasgses for one missionary,
each of which she meets once each week, The average en-
rollment in the classes is'thirty~seven, with cless sizes

ranging from twenty-five to Lfifty students.
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C. Information Received Through the Survey

1. Types of English Courses Taught by the Missionary

a. English Conversation

Nearly all young people in Japan today are eager to

learn to speak BEnglish. They are ambltious and willing to
teke advantage of nearly every opporbtunity to do so. The
importence sttached to English conversation as a course to
be taught by the foreign teacher is made evident by the
fact that English conversstion courses are taught by

American teachers in 2ll eleven of the schools reporting.

be. English Literature
Many Japanese bteachers feel thet 1t is very dif-

fieult for students to gain an understanding of English and

‘Americen literature 1if these subjects are taught entirely

in English, and that 1t is necessary to use the Japanese
lenguage in teaching the deeper meanings of the literature,
Because some of the missionary teschers are working in
Japan for short terms, and because some of them do not know
the Japanese langusge, 1t ig impossible for them to teach
in any other way than through the medium of English. Other

ocnaries know the Japanese language but feel that the

}..h

niss
students would gain mogt from using the English language

in the study of English literature.t They, therefore,

1. Post, p. 77.




would like to teach courses in literature without recourse
to Jepanese. There are others who could teach in Japanese
but feel that Jzpanese teachers do so more proficiently.
FPor the sbove reasons, no schocl hasg Americen
missionaries teaching all its literature courses; but
there sre schoolgs where some courses in literature are

taught by the misslonsries. Six of the schools report

courses in English literature given by missionary teachers,

¢c. English Composition
Many Japenese students begin studying English
grammar in junior high school and have some study in this
subject until they enter college, However, in the writer's
observation, =11 too often the results are that the students

gain a knowledge of rules through rote and have little

2bility bto apply their knowledge in ectuzl practice. Often,

when they enter college, they report thalt they have been
studying "about English" for six years and have not begun
to know English., Therefore, the teaching of English
compositlion in the Japanese college is very different from
the teaching of this subject in colleges in America. The
teaching in Japsn must be very simple if the students are
to scquire any skill in the use of English. Some of the
courses termed "composition courses" include study in the
simplest forms of English composition, such as would be
taught in junior or senior high school in America. This

type of English composition 1s taught by missionary teachers
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in five schools from which reports have come.

d. English Bible
Bible classes are taught in all the Christian

colleges in Japan. In most of the schools theee clesses are
taught in the regular curriculum by Japanese teachers who
use the vernszcular. Nevertheless, it is interesting to the
observer to note how many Japanese bteachers and pastors,
when trylng to express certain Biblical ideas, find it
necessary to resort to the use of English terms in the
middle of a Japanese sentence., The pastor of one missionary
teacher who replied to the guestionnaire wrote a letter to
explain why he feels that the study of the Bible in English
is important. His words help to point out why such study is

emphagized by Japsnese Christian leaders, The Rev. Mr.

‘Akaishi is pastor of the largest Protestant church in the

city of Nagoya. With a background of study in America and
g good command of English, he writes:

As I look st it, almost all the young people in
Japen are eager to study bnglish, taking ad-
vantage of every possible opportunity. Therefore,
the use of English in the Bible study is very
attractive to them. Moreover, they will thus

get in touch not only with the Bible 1tself, but
with the Christisn ways of looking at things
through the missionary.

Secondly, I am of the opinion that the original
Greek expressions on matters of important

doctrinal points in the Bible are more approp-
riately expressed in English than in Japanese,
Probably it is due to the fazct that Bnglish belongs
to the same langusge family with the Greek while
the Japanese belongs to an entirely foreign group.
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I do not know how it is with the Hebrew language,
but LXX must be rendered into English far better
than into Japanese. Here is the necessity of
studying the Bible in English.
He continues to say thet the Japanese feel the lmportance
of obtaining the most accurste transletion of the Bible
in their own language. The New Testament was recently

published in colloguisl Japanese, and now work is being

done on the 0ld Tegtament. However, Mr Akaishl feels

p«

that no Japsnese trenslation will ever supercede the need

for the study of English Bible.Z2

-

All the missicnary teaschers of English tesch

o

courses in IEnglish Bible; some of these are extra-curricular

A

but meet on the sgchool campus during the week; some are taught

in the churches on Sunday and are attended by many of the

teachers! English students., Only three schools report in
this survey that they heve English Bible classes taught in

the regular curriculum by the miszsionary teachers; but

als are used by other teachers in other

{,uw

Biblical mater:

English courses, as will be shown later,s

e. Other Courses in English
In addition to the types of courses elready listed,

g

some of the schools have other special courses in English,

s

1. Y. Akeishi, Negoye, Japan, in a letter written January
22, 1955,

2. 1Ibid.
3. post, p. L2,
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One school hss g course in religious drama, Another has an
elective in American history., One has a speclal course in
poetry, and stlll snother has 2 course in reading., Even
though most of the schools do not list courses under these

B4
i

titles, they include study in these areas, especlally

te

n

their conversgation clazgses,
2. Materiels Used by the Mlsgsionary in Teaching These Coursecs

a. Textbooks for BEnglish Conversation and Composition
A grest amount of variation is found in the reports
of the textbooks used in English conversation and com-
position., No standard texts have vet appeared which have
found a plece in 21l the schools. Only two conversation
texts which were named are used at present in more than

one school each., One of these 1s Day to Day Inglish, by

%

Thomas Fawcett, which ls used at Aoyama Gakuin snd at
Doshisha. At the latter school, it is supplemented by
texts of a religious nature published by The Pilgrim Press.

The text, Practical English, by Vera Tickner, is used at

Aoyama and at Toyo Hiwa Jogakuin, Willis C, Lamoti's

Ugeful Bnglisgh, Harold Palmer!s New Method English Practice,

Howe and Smythe's Intensgive IEngligh Conversation, and

Dixon's book series of English Composition for the Foreipn=-

Born are used a2t one school each. A text called A Brief
Glence at England is used by one teacher, Two schools

report that no text is used for these courses, One reports
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that texts vary from year to year, depending on *h& ability
of the students. Kwasgsul reports uveing mebterial sent out
from the International Christian University for some courses,
but no description of this matérial ig given in the reply

to the questionnaire., The use of the Bible as a text for
these courses will be discussed under a later headl 1

EES

ere 1g s2lso no wniformity in the use of any

5

special text for English composi

Jogakuin reports that 1t has e kindergarten teachers!

T

treining deparbment In which Bnglish is taught and there

-

1t uses Ko Kobayeshits IExercises In Bnglish Syntex. The

Y

Hirosaki Gakuin reports the use of Znglish Composition

Work-Book for Jevmsnesge University Students, by Mery Hazru

_. »

Chappell, Xinjo Gakuin now hes courses In ZEnglish composition

based on Longfellow's Hvangeline, Stevenson's Travels with

& Donkey, Lemb's Teles from Shakespeare, and the Arablan

B e

Hights. Another school reports using Teleg from Shakespears

for its conversation courscs., Az in ithe conversation courses
there are also some schools which have no gpecial btext for

their composition courses,

b, Textbooks for English Literature

<k

The varletion indiceted In texts used for other

.

Inglish courses extends into the field of EHnglish literature

1. Post, p. L2,
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as it 1s taught by missionary teachers. Only two schools
report using the type of text which is in use in literature
courses in American high schools., Ferris Seminary uses

American Writers, by Cross, Smith, Stauffer, and Colette.

e

Hokusei Gakuin uses Junior High 3chool Literature, Book I,

by Elson, Keck, and Burris for its first year literature
course in the junior college. The other schools use texts
of individual classics, which can be obtained inexpensively
in Japan. These classics vary from year to year. The

reports received this year show the inclusion of the

following: George Eliot's 3ilas Marner; Nathaniel Hawthorne's

The Scarlet Letter; Hermen Melville's Moby Dick; James

Hilton's (Goodbye, Mr, Chins; and Thornton Wilderts The

Bridge of San Luis Rey.

c. Textbooks for Special Courses

Baika Junior College, which offers a special course
in religious drama, reports the study of the history of
religious drame and the study of selected religious dramas
but gives no speclal texts for these., XKwassul Junior
College reports a specisl posﬁ-gradﬁate course in which
there 1s study of the Bible and church history in Englishj;
e study of American history; a clesgs called "Interpretation

Orally"; and a course in reading, using The QOther Wise Man

by Henry Vsn Dyke, and a condensstion of the life of Albert

Schweitzer as texts. Aoyama Gakuin used the Pocket Hisgtory
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of the United States by Nevius and Commager for its course

in American history.

d. The Bible as a Text
Oniy three gchools report that they have Bible
classes in English taught by the missionary teachers in
their regular curriculum;l but seven of the gchools in-

dicate that they make some use of the Blble in their

b

i

nglish courses., Three teachers use the Bible as the only
text for at least one conversation course., One teacher
reports that she ugeg the Bible on alternate weeks with
another text in a second-year conversation class. Three
teachers use the Bible for part of each discussion period
in some clasgses; four use 1t for occasional references; and
four use 1t to teach =t special seazsons. One teacher says
she uses selections, especislly parables, for retelling
stories, dremetization, and conversation. Another teacher
hes the students sbudy simplified versions of Bible stories
and tell them to the class.

A larger use is made of the New Testament than of
the 01d Testament. One teacher uses the Japanese-English

New Tegtament, in which perallel passages in both languages

o

2

are given. BSeveral teschers use the Gospels, especially

the Gospel According to Mark, One uses only the Christmas

l. An‘te, pl 37‘
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story from the CGospel according to Matthew and the Gospel
according to Luke in teaching &t the Christmes season.
Other teachers include these Christmas stories in some
phese of their tesching of conversaetion. The 0ld Testament

Bl

is used In some schools. The books of Ruth and

v

Hesther are
taught in conversation courses in two gchools. Selections
from the Psalms, and simplified stories from other (0ld
Testament books are used in others., One school uses the
text, A Life of Jesus, by Willis C. Lamott, for its Bible
couraes, although most of the schools use the Bible itselfl.
Some teachers use the Revised Standerd Version of the New
Testement, since that 1s available in less expensive editions.
At the present time, the higher cost of this version of the
0ld Testament makes 1t generally unavallable to Japanese
students, and missionaries find 1t necessary to use the

King Jemes Version in teaching from the 0ld Testament.
3. Objectives of the Missionary in Teaching These Courses

a. Developing Proficiency in English
Basiec to the teaching of any Engligh course in
Japan is the desire to develop proficiency of the student in
the use of the Hnglish language, in both oral and writben
form, The willingness of the student to study this sub-
jeet and thet of the teacher to teach It are implicit
acknowledgement of this fact., Therefore, no matter whet

phase of English the missionary may be teaching, one under-
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lying objective is that of guiding the student to greater
understanding of the Znglish languasge and to increased
skill in using that language and making it a part of him-

gelfl.

be. Leading Students to Commitmént to Christ

Bvery missionary who has accepted Christ's call
to serve in a foreign land desires to lead others to a
saving knowledge of Him., This 1s as true of the missilonary
teacher of English as it is of the missionzry who is given
the official title of "evangelist". The Japanese ad-
ministrators and faculty members in the Christian colleges
in Japsn feel that the migsionary teacher who labors with
them has a definite place as a worker in the cevangelization
of the student body. While much of this work is done out-
side the classroom with its routine lessons, it is often in
the classroom that the first seeds are sown which will reach
fruition at a later time, Both Japanese and Americean
teachers feel that a primary objective for the missionaryt!s
presence on the faculty is that students may be won for
Christ. This desire is pointed out in replies to the
questionnaire. The missionaries state thet they do their
teaching with the hope that the gtudents may come to know
Christ and accept Him as Saviour; to lesd students either
directly, through their classes in the school, or indirect-
ly, through interesting them in a Bible study group, to

personal commitment to Him; to try to give the students a
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personal acquaintance with and experience of a Heavenly
Father; and, for those who sre alresady Christians, to

help them develop in the Christian life.

¢. Hncouraging the Use of the Bible
Replies to the questionnaire indicate that the

missionary teachers wish to help students appreciabe the
Bible and use 1t for themselves. There ig as much emphasis
on putting into practice the teachings of the Bible as thers
is on gasining mestery of its content. Teachers in seven of
the schools state that they teach both to give knowledge
of Bible content and to try to inspire students to emulate
Biblical ideals. Those in six schools use the Bible to
introduce students to the study of God's Word and also %o
lead to an appreciation of 1t as literature. Those in only
two schools report using the Bible in English to teach the
history of the Hebrew people or the beginning of the
Christian church. At the seame time, those schools in which
these emphases are not made by the missgionary teachers report

that they are made by the Japanese teachers of Bible.!

d. Showing Relationships between the Bible and English
and American Literature

Miss Margaret Archibasld, of Kinjo Gakuin, in a

1. Ante, p. 37.
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letter accompasnying the gquestionnaire which she returned,
says this:
I remember once in before-the-war days, one of the
Japanese Linglish teachers laid much stress on the
fact that 1t was natursl for a student of inglish
literature to become a Christiesn, gince so much of
our literature is based upon a recognition of Cod;

while in Japanese literature there 1s nothing
to inspire the student to seek after God,

The truth of this statement 1s made further apperent by the
fact that teachers in nine of the schools report that they
tesch the r@lationship between the Bible and English, es-
pecially by referring to literary allusions in the Bible.

This 1s done in one school in which 1t is the only use the

missionary teachers mske of the Bible in thelr regulsar

clagses, Teachers in five of the schools try through

their teaching to show that the Bible is a masterplece of
English literature; they also teach it as the inspiration
for literary themes and as the source of direct quotations.
Teachers in two schools report teaching the Bible as the
source of religious thought patterns. One teacher states

that she does not elassify her use of the Bible but uses

it as 1t comes naturally in anything she 1s teaching.

li. Methods Used by the Missionary iln Teaching These Courses
. L] - . . -

1., Margaret Archibgld, Nagoya, Japan, in a letter written
November 13, 195k,
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a. Informal Conversation
Since there 1s such a great emphasis on lesrning to

use English in every-day life in Japan, a number of teachers
do not use texts for their English courses but depend on the
daily life and needs of the students to provide materisl
for class sessions., The teachers talk with the students
about their life at home, on the campus, during vacation
time and so forth., Sometimes two or more students are
asked to prepare conversations on a certain subject before
class time and give these in class, At other times, students
are asked to tell about special occaslons or events. By
guided practice, students are taught how to make intro-
ductions, give invitations, welcome guests to their homes,
hold interviews, and use English in other ways which have

a practical application.

£

b. Reading and Discussion
In courses in English conversation where textbooks

are used, missionary teachers often have students do the

]

eading outside of class and discuss the subject matter in

class. Often there 1s directed orasl reading during the class

i

sesglon, and this ig then followed by»discussion. The
teacher may ask questions herself or have the class members
question each other about the topic under considerztion,

In one course, where simplified versions of Bible stories

are used, the gilrls read and study the stories beflfore the

¢lass hour and then tell them to the class, after which
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there is discussion of the stories.

Resding 1s done both during and before class hours
for literature courses. When these courses are baught in
the English language, however, the texts and discussion sare
necessarily much simpler then they would be in an American
college, Sometimes the students become intercsted enough
to read the story in Japsnese translation. In coantrast,

$3

there are girls who first become interested in classics
b § b

studied under Japenese teachers and then read what they

have studied in translation in the original language.

3

c. Dramatization

~

S
L

Teacherg who use paraebles from the Bible revort
S

)

that students enjoy dramatizing these stories either

j=ie

n
class or for worship services. In the school where a course
in religious drama is offered, there is a one-act drama
placed in the worship service and given once a semester,
Last year, girls in this school read and dramatized the
story of Ruth from the Bible., A conversation class in
another school prep&red a dramatic worship service on the
Christmas story from the Gospels. Informel acting out of

scenes from every-day life i1s used to help girls learn

conversation in a more nabtural way.

d. lMemorization
Some teachers have students memorize given con-

versations until they sre at ease in using them, then teach
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them to change or enlarge upon these, Some of the teachers
who use the Bible require students to memorize Bible pas-
seges, such as the twenty-third Psalm, or the Christmas
story from Luke, to use in class or school worship. Hymns

erec also sometimes memorized for the same purpose,

e. Written Work

Although a number of composition courses stress
oral composition, most such courses reguire some form of
written work from the students. A few teachers require
students to use workbooks. When students do not have such
books, they often use Inglish stories or poems for back-
ground material; they are asked to write short paragraphs
or summaries of sections as they study them, or to write
more lengthy reports of longer divisiong studied. Beceuse
most missionary English teachers feel that one iImportant
way of helping students in thelir classes 1s to teach them
how to write the different kinds of letters, they give
opportunities for this type of work. Students write simple,
friendly letters, letters of invitation, letters of ap-
reciation, letters of application, and others. They also
are asked to write themes on assigned topics relating to

their own life and experience,

. Other Methods
Missionary teachers are glways seeking new ways of

making their subjects interesting. In their Bnglish
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classes, some teachers have students make reports on special

*

assigned topics. These may be presented in either oral or

a3

written form, depending on the purpose of the course., A

second year college girl wrote to a friend about her con-

versation class:
Now we are studying pronunciation drill, After
the teacher tells us about & famous men we answer
her questions and then we sing & song, one a
time. Then we take a speech concerning a famed
man, four persons a time, Maybe I'11l try to take
a speech concerning George Washington,

As her letter indicates, other songs as well as hymns are

taught in some classes.

C. Relation of the Missionary's Teaching
of English to the Christlan
Growth of the Student
l. Means by Which Missionory Teachers Influence Christian
Growth

Bvery missionary teacher 1ls aware of how mich in-
direct influence she exerts over her students. As a for-
eigner, an American, and a Christian senseil, or teacher,
she 1s looked up to by those whom she tesches. Her own
deily life and conduct are subject to keen surveillance by
many eyes. She prays that her life may be such that it
will reflect the love of Christ and attract students to Him;

« v e s e »

l., HNobuko Taksgli, Kinjo Gakuin, Nagoys, Japan, in a
letter written November 26, 1951,
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The indirect influence of the teacher 1s the first mesns
mentioned in the replies to the question as to how mis-
sionaries seek to influence Christian growth of students,
Another wéy in which teachers endeavor to influence
students is by direct discussion, in the classroom or oub=
side, when ﬁhere is opportunity. Very few teachers in-
dicate the use of lectures for this purpose. The majority
report the use of prayer, drsmatization, worship experiences,
chapel talks, Bible classes In their homes or at church, and
the distribution of good Christlen literature in English or
Japanese as means by which to encourage students to be-

come Christians or to grow in the Christian life.

2. Ways by Which Results are Dizcovered

The missionary teacher feels that she can never
know in reality sll the results of her teaching as it
affects the Christian growth of her students; but she does
try to find some means of evaluating what she 1s doing.

e

Only two teachers say they use objective tests to try to
do this. The others use student themes, individual con-
ferences with students, observations of students' daily
life, or informal conversstion to try to discover how
students are developing. Some also check the church at-
tendance of the students. Voluntary Bible classes, which
all the missionary teachers have in thelr homes or at

church, provide further opportunity to observe students,

to discover their problems, and to try to help them find
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solutionse.

3« Attitudse of the Migsionaries Concerning This Work

A number of migsionsry teachers of English contlnue
to have questions in thelr own minds about the value of the
work they are doing. Recognizing the limited knowledge of
many of their students, they feel at times that the students
cannot understand enough of what they say to make their
teaching effective., One teacher writes that she 1s feel-
ing rather frustrated at the whole field of English
teaching as a means of missionary work at present; others
say they do not have opportunlity for enough personal con-
tact to know very much about the results of their teaching.

Despite the feeling of discouragement which every
missionary probably knows at certalin times, there is in
the minds of most missionary teachers of English the con-
viction that their teaching has a contribution to make to
the Christian growth of the students. One says that many
students enroll In English Bible classes to improve their
English but there 1g bound to be a galutary effect in
studying the Bible, Teachers in one school say they use
texts which tell stories of truly great men and women, not
as church school texts, but for their literary value,
believing that these stories have good influence indirect-
ly. Other teachers see direct results of thelr teaching
in the students! lives., A missionary who has sponsored

more than fifty young people and others for church member-
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ship during her years of service, among them many‘who have
been her students in English and English Bible classes,

says that 1t i1s only natural for her to feel that there 1s
great value in the teaching of English, or of any other
subject, where the character of the teacher can have in-
fluence upon the character of the students to bulld up
Christian lives., She feels thet the wise English teacher
can apply the truths of the Bible to all kinds of situations
in her teaching and that she has constent opportunities to

lead her students in Christian growth. As an example, she

e

tells of a student in one of her BEnglish conversation
classes who wrote to express appreciation for the way in
which thet class had helped to develop her own spiritual
understanding.l

Since the writer has been on furlough in the United
States, Japanese students have written to her expressing
their gratitude for those who are now teaching them English.
They sense the underlying love which has sent the mis-
sionery to them and they respond to it and seek its cause,
Some of them have found thet cause in the love of Christ
and have themselves come to know His love in a personal
way.2 They, in turn, reach out to bring their friends and

e s e e o s

l. The missionary referred to here 1s Miss Margaret
Archibald, Kinjo College, Nagoya, Japan.

2. Mras, M. C. Winn, Hokuriku Gakuin, Kasnasawa, writes, in
replying to the questionnaire, "The greater number of
our girls become Christians before graduation, thus far
in the schooltg history. We graduate from 25 to 35
girls & year, as this is a small Junior College."
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classmates inbto the new fellowship which they know in Christ.
One new Christian expressed her deep concern for a friend

by saying, "How terrible it is to refuse the love of Godt® L
There is evidence in her words of real growth in her own

Christian life as she desires and works to win others,

D. Summary

In order to discover the missionary!s use of the
Bible in teaching English in the Japanese junior college
at the present time, a survey was made of selected colleges

s

for girls in Japan. The respanse to the survey came from
migsionaries wlth varisties of experience,who are now
working in schools throughout Japan.

Information received through the survey shows that

glish conversation courses are the most populer type

Eﬁ &

taught by the missionary, with courses in HEnglish literature,
English composition, English Bible, and others alsgo being
given. There 1s wide difference in texts used for these
courses and in some instances there is an absence of

texts. Although the Bible is not used as the central

text in many classes, it does occupy an important place in
the teaching of a nﬁmber of Iinglish courses, particularly

.

those in conversation. While the missionary has the basie
J

1. Ayako Ssito, Kinjo Gakuin, Nagoya, Japan, speaking %o
her teacher,
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objective of developing student proficiency in Znglish,

she also desires that her teaching lead students to com-
mitment to Christ, encourage. them to use the Bible, and
point up relationships between the Blble and English and
American literature. 1In her teaching, she usss such
methods as informel conversation, reading and discussion,
dramatization, memorigzation, written work, and others as

she can discover them. She tries to influence the Christian
growth of her students by her own life, by discussion, prayer,
Bible classes and other means. Although she feels that she
cannot discover all the results of her teaching, she sceks
through student themes, individual conferences, observation
of studentst! daily life and in other ways to ascertain the
students! response to her Christisn witness,

There 1s great difference in attitude among the
misslionzries themselves concerning the effect of their
English teaching as a means of missionory work, 8ome of
them find it hard to see any worthwhile results of their
work, Others find in it a satisfying end effective means of
service, All migsionarics recognize many problems Iin this
area and are eager for improvements,

The survey included questions about problems faced
by misslonary teachers of Inglish and thelr suggestions for
imppovement in this field. It will be the purpose of the
following chapbter to point up some of the problems now in

existence and to offer suggestions for their solution.
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SUGGESTIONS FOR IMPROVEMENT IN THE MISSIONARY'S
USE OF THE BIBLE IN TEACHING ENGLISH
IN THE JAPANESE. JUNIOR COLLEGE

CHAPTER III
A. Introduction

The study of the missionaryl!s use of the Bible in
teaching English in the Japanese junior college shows that
there are certain problems which must be recognized., This
chapter will indiczte some of the most pressing ones, It
will then go on to show that, within the framework of the
gituation in which these problems exist, there lie possibil-
ities for improvement. General suggestions related to the
improvement of the missionary as a teacher and to the
teaching process will be given. In particular, improvement
in the use of the Bible in English classes will be em-
phasized, and possibilities in teaching the relation of the

Bible to current texts will be discussed,
Be Problems Relsted to CGeneral School Condition

l. Limitations of Curriculum under Government Control
In her reply to the questionnaire used for this

study, Miss Janet Oltman, of Ferris Seminary, points out

that one of the major problems of missionary teachers of

English is that the curriculum in the Christian schools of

-56-
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Japan is subject to the same control of the Japanese governi-
ment as is that of the public schools, The government re-
quires students in the Junior college to take about twelve
subjects each week, thereby limiting the time which can be
spent on any one subject. Miss Oltman writes, "To have more
periods a week, say regularly each day, the whole educational
gystem in Japanese schools would have to be changed.”l
Another teacher says that because the education department
requires 80 many points for graduation the students have no
time for real thinking about any subject.2 These and other
reports show that 1little progress has been made in over-
coming defects in the Japanese school system as they were
pointed out by a missionary in 1937. Willis Lamott,

writing for the Japan Christisn Quarterly at that time,

discussed the dlssstisfaction of missionaries with the ed-
ucational gystem. In his article, "A Missionary Looks at
Japenese Christian Schools,” he sayvs:

In higher schools students must attend more than
thirty "lectures! a weekes o othe profcssor im-
arting information and the students writing it
down in order to reproduce it later Iin an exam-
ination., There 1s no time for outside reading,
for the prepazration of assignments and reports,
or for the other familiar educatlonal procedures
which are followed abroad from the junior high
department on through the university. A4 dis-
proportionate amount of time ls spent in the
teaching of foreign languages, while the effective

1. Miss Janet Oltman, Ferris Seminary, replying to
questionnaire.
2. Miss B, M. Foss, Poole Gakuin, replying to questiomnaire,




use of such languages as a medium of education 1s
neglected, The most common method of teaching
translation is for the teacher to translate a
passege of Japanese for the students, who write
it down in their texﬁ—bfoks, where 1t refrigerates
until examination time.
The over-crowding of the curriculum and the over-emphasis
on wnat the teacher does for the students, rather then what
he helps the students do for themselves, romain as factors
which the missionary teachers must consider in their own

work.

2. Limitations of Japasnese Teachers of Englishz

Japanese teachers of English are the first to recog-
nize their own limitations in this field., Lawrence Faycet?d
quotes a Japanese wrlter who reallizes that there is a
tendency to boast about their incompetence. Nitobe, whom
he quotes, attributes this feeling to the traditional
Japanese b@llcf that languege 1s not spoech, or a phonation,
but something to be used to convey knowledge.B Nitobets
words, "A foreign language ls thus made an exercige of the
eyes and not of the ears, lesast of all the tongue”, L show
why students train@d in ¥nglish under Japanese teachers are
often at a loss to understand anything an American teacher
ays when they first begin studying with her.

‘. * » . - L]

1. Willis Laemott, "A Misslonary Looks at Japanese Christian
Schools", Japan Christian Quarterly, Winter, 1937, Vol.
XII, No. 1, pas 36

2. Ante, p. 2.

3. Cf. Lawrence PFaucett, The Teaching of BEnglish in the Far
Bast, pe. 18 quoting from Inagzo Nitobe, The Teaching and
Use of Foreign Languages 1n Japan, p. 9ff.

L}u Ibid.




Aithough there is a2t present a demand for teachers
of English who are trained under American teachers, znd there
are Japanese teachers who have a very good mastery of English
speech, many of the Japanese who are bteaching English were
trained during the war years when missionarles were not

pan. Very often these teachers are the first

P

working in Ja

to attempt to teach IZnglish to younger students. By the

time the missionary gets these students in her classes, the

wrong hebvits of pronunciation which they have learned in-

crease the difficulty of teaching them correct English speech.
In discussing the use of Znglish literature in Japan,

a Japanese professor says thet Japanese often have dif-

o

@

ficulty in geining & full appreciation of the beauty of this
literature. Because they live in a nation which has different
traditions from those of the West, they have not always
realized the ihfluence of Christianity on Western literature.l
From this, it seems that Christian teachers who are natives

of HEngland and America should be better equipped to in-
terpret their own literature to Japanese students than

Japanese teachers can be,

3. Limitations of Japanese College Students
As already indicated, many Japanese students begin
English study with Japanese teachers who have a limited

- ] * * - L4

1. ¢f. Takeshi Saito, "English Literature in Japan: A
Sketeh", in Inazo Nitobe and Others, Western Influences
in Modern Japan, p. 195.
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knowledge of English znd little training in how to tecach 1k,
Some of these students then enter college Engllich claosses

handicap of thinking they know how to speak the

rge much better then they actually do. Dr. Charles
Fries, of the Unlversity of Michigan, discusses the fact
that such thinking makes students almost incapable of
really learning Bngli uh.l In contrast, other students

realize thelir inefficlency and feel such = lack of con-

fidence in their aebility to improve thet they maoke 1little

effort to do so.
Even after entering classes taught by Americens,

students are hendicapped because they do not receive the

individual attention they neecd.~ When the student has

&

only fifty minutes in Inglish converszsation clags each wesk,
and there are from twenty-five to TLifty students in the
class, no individuzlts particuler problems can bc metb.
Studesnte are also limited by lack of time for gtudy.
Many of them must help to support themselves and the hours
spent in doing so reduce the time they can spend in class

preparation. Also, meny commute for long distances and

try to gtudy during thelr deilly train or bus rides. Jap-
L7 & L) gy

1. €f, Cherles C, Frics, Teasching end Lezcrning bnglish as
s, Poreign L&ﬁgu‘(c Ps 3o

2. Maurice Trover discusses thig problem in "Toward
Zducatlon thaet lg Christien, Japen Christian Quarterly,
Summer, 1952, Vol. XVIII, NWo. 3, pp. 215-217.

‘




anese trains are often so crowded thet there 18 scarcely
stending room, and students find themselves unable to get
a book open to read, That this is a real problem to many
college girls is sghown by the fact thet they write sbout it
in thelr themes in composition clasges,

Like students everywhere, Japanese gtudents today
are being constantly exposed to new thoughts and ideologles;

S

but, as Japanese wrilter shows, students in Japan have nob

g8

learned how to think through these new ideas in a logical

and objective manner.t Students find it hsrd to con-
centrate on purely academic pursuits and are more politically
concerned. Because they have no religilous heritage such as
that of the West, theilr intellectual 1life lacks real depth
and integrity.2 The need of the student to learn how to

think challenges the Christian teachers in Japan today.
C. General Improvement in Teaching English

le The Missionary as Teacher
a. English Teaching as a Means of Missionary Wiltness
A missionary teacher writes:

Why should we think lightly of English teaching?
When someone of Germaen birth taught the grammar
and literature of the German language in our
college in America, we did not think of his branch
as elementary. He was a bteacher of a '"modern

1. Cf. Teruko Komyo, "Jepanese Students Facing the
Ideological Conflict of Asia', Japan Christian
mquarterly, Winter, 1952, Vol. XVIII, No. 1, p. 1ll.

2 cf. Ibido, Pa 15.
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language.” So are we, who teach Inglish In
secondary schools or colleges of Japan. Likewise,
with 1t as a medium, we are btouching the hearts of
young people, Ask the folks who teach the first
steps of English conversation to the first year

classes of 'a girls'! school about the thrill of

it. Or agein, since it is adnmitted by Japancse
scholars that the study of IEnglish necessarily
leads one into the realm of Christian thought,

the directness of the relation of English teaching
to the mlssionaryt!s work becomes clearer than we
sometimes think 1t to be.

Another missionary has expressed his conviction of the
value of English teaching as such by sayling,"If the teascher
1s teaching his students to think English, straight and
strong, not merely to spesk the words with feltering
tongue, he is training soulé in uprightness and in honesty, "2
He feels thet there ig in Inglish literature an unsurpassed
body of truth which mey be taught to swaken personallty

and to enliven character within the student, but that this

cannot be accomplished until the teacher's own spiritaal

appreclation 1s developed so as to kindle a responsive
spark,3

If English teaching is to have value as o means of
missionary witness, it is imperative that the missionary,
first of all, come to have an appreciation of its value

and understanding of how to use Znglish lessons to assish

- . L] - * L]

1. Henry Stegeman, ”Em?hases 0ld and Wew in Christian
Education', Japan Christian Guarterly, October, 1938,
Yol, XIII, No. l, p. 324,

2. F. A. Lombard, "The New Missionary: The Educsationsl
Missionary", The Japan Evengelist, May, 1921, Vol.

XXVIII, Wo. 5, p. 136,
3, €f. Ibid.




students in gaining & Christian outlook on life, The mean-
ing of Zdgar Work's assertion that the Bible and English
literature have run a pesrallel course for twelve hundred
yearsl may well be studied, A reslization of the fact that
the Bible has influenced writers of our litersture in in-
dirsct as well asg in direct ways, as Thomas Tiplady em-
phasizes,2 will be an immense factor in helping the teacher
to seorch out these ways for herself and to bring them into
her teaching,

Because some of the missionarics now teaching
inglish continue to feel uncertain of the value of their
work and others see great value in it,3 the present writer
feels that any improvement in the work itself must be pre-
ceded by & new vigion on the part of the missionary
teachers, As one of them has sald, 1t is very easy to
overlook the opportunities constantly confronting the
teacher of English.h Making e direct evangelistic appesl
to the student to accept Christ is not the only way of
doing the Masbter's work, This teacher writes:

Students from my English classes, where Christianlty

we s never discussed, have come to talk to me about
their religlous problems. I think that most

i

L 3 E ] * L] . . -

1. Cf.zfdgar Whitaker Work, The Bible in English Literature,
» 3.

2. gf. Thomas Tiplady, The Influence of the Bible on
Literature, p. 75

3. Cf. Ante, pp. 52-53.

. Cf. Resdert!s Forum, "Mission Investment in Christian
Education', compiled by Howard Huff in Japan Christian
Querterly, Winter, 1953, Vol. XIX, No. 1, p. 69.
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missionery teachers who have taught in schools

where the students have sufficient facility in

English, or who themselves can discuss such

problems freely in Japanese, have had many re-

warding exnperiences in which they have realized

that long and sometimes boring hours of teac?ing

rather simple material have not been wasted,

The missionary should also realize the truth of the
words of a Japanese Christian educator who says, "A Christian
college does not have a Christlan program. It 1s &
Christian program.”2  This leader stresses the fact that
a Christian college does not truly become Christian by of-
fering courseg in Bible and having compulsory chapel
services., Instead it becomes Christian by having teachers
in all subjects who can use their skill in taking the latent
Christian velues in the curriculum and developing them.3
If the missionary teachers of Inglish can become aware of
thelr unigue opportinity to do this, despite all the dif-

ficulties they face, their teaching can become more meaning-

ful to themselves and to their students,

b, Improvement in Trazining
Missionary teachers of English are aware of the
need for much better training than most of them have had.
Few were trained to be Enplish teachers and even less to

L] * . L] » »

1. Ibid.

2. HMasuko Otake, "Education for Leadership in the Christisn
Colleges of Japen", Japan Christian Quarterly, Winter,
1953, Vol. XIX, No. 1, p. 1l6.

3. Cf. Ibid., p. 17.




teach English as a second language.l Replieg from those
included in the survey used for this study show that near-

2

ly all of them desire improvement in training. A number of

suggestions have been made,

=

Because of the continuing demand for missionarics
a8 teachers of ZEnglish in colleges in Japan, 1t is sug~
gested thot candidates for misslonary service be encouraged

to prepare for this field before going to that country,

specializing in English, Bible, and methods of teaching
English as a second languege.2 Missionarics now engoged

in English teaching in Japan should be given opportunities

L0 g
for furlough study in these subjects, especially the latter,.
O o J 2 o

Columbia University, New York University, the University of

> 3 o
Michigan, and the Hartford School of Missions are among
those institutions offering speciaslized courscs in the

fen] -

teaching of English to foreigners. Although mission boards
usually give opportunities for short courses of this type of
work hefore migsionsries are sent to the fleld, there is
need Lor more extensive tralning.

= o,

leg presently at work who

[£:]
ta
forin
O
sl
&)
i
; -

Since there are m
feel the need of further tralining but cennot always depend
on furloughs for this, more attention should be gilven to

-

ERORE

]

c. them In Japan. In offering sug-

s
[}
o

-
L

s
P

e

naking it ava

l. Cf. Troyor, op. clt., p. 217,

2. Cf, Zverctt Kleinjans, "J-34's Next?", Japan Christian
guarterly, January, 195L, Vol. XX, No. 1, pp. 27-30.

His suggestions concerning short-term workers for English

teaching are applicable also to full-term Gteachers.



gestions for improvement in the work of the J-3's, one
migsionery sees the Internstional Christian University in

Japan a8 an ideal place for training these young people

fin

after they arrive on the field, Courses in Japanese and in
teaching methods for EBnglish are already being given there.t
If this is done for teachers who work in Japan no longer

than three years, 1t would seem possible to allow short leaves

of absence from their schools for those full-term mission-

)

eries willing to spend time in intensive study to improve
thelr own methods. If the demand became great enough, the
university would probsbly include the speciacl courses the
migslonaries might request,

The use of vacation periods for conferences of

&

teachers of Znglish in Chrigtian schools, in which mutual

problems could be disgcussed and helpful techniques and

methods shered, is snother possible means of improved

=

training. Those missionary teschers who already have

special knowledge cof the subject might serve as leaders, or
a number of missions might cooperate in calling in an expert
to conduct laboratory courses for the teachers, The mis-

sionsry teschers usually are members of a fellowship group

which meets during wvecations, and this specialized work

19 ¢, Ibidog Do BOQ
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might be arranged through such a group. Hven when these
conferences and courses do not seem practicable, younger
or less experilenced teachers could be given opportunities

to observe those teachers who have had betbter training.

¢ce Improvement in Scheduling of Work

Ivery missionary teacher included in the survey
indicated that a major problem was lack of time to do
edequate work in her tesching. Many large classes are
scheduled to meet only once or twice sach week and the
teacher can never give the help she would like to give to
students individually. Until more missiomry teachers are
available, the time problem will remain., However, mis-
sionaries suggest that their hours of teaching be reduced
to allow more time for adequate prepsration, and thet greater
use be made of the J-3's,l especially for teaching English
conversation,

Because of govermment requirements, students can-
not take less subjects; but where two or more migsionary
teachers are in a gschool, smaller classes can be mnet
without taking more of the students!' time, Teachers in
one school who divided their classes into sections, with
one teacher meeting half the group for conversabion while

another met the other half for composition, found that the

l. ﬁkl’lte, p. 260
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extra hours involved for the teachers were amply rewarded

by the more effective work they were able to accomplish,
2« The Teaching Process

. Improvement in Use of Materials

"Missionary teachers of Fnglish feel a groat need
for help in attaining useful ingtitutional guides and
materials,” says one missionary.l There should be some
way for these teachers to share their findiags about
materials they are now using and their discoveries of new
mabterials. As an i1llustration, one teacher included in the
present writer's survey replied that she tried teaching

01d Testament stories in & conversation clase but found

6]

them too difficult so begen using a simple conversation
text. Another teacher reported that she uses the 0ld
Testament stories and finds that the students are extremely
interested in them. The material in these stories isg the
game; but perhaps the latter teacher could help the Cormer
by shering with her the way she handles her materisl.
Certainly migsionary teachers should have enough
prbfessional pride in their teaching to want to keep up
with the best materials now available to teachers of
English as s foreign language. Until recently there was

little written for the use of those teaching English to

lo TI‘O}T@Z‘, Op. Cito F p- 217‘
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Japanese students; there are, however, a number of materials
in the general field of teaching English ags a second
languzge which offer help to the teachers willing to consult
themn.,

As far as the present writer has been able to

ascertein, the book by Lawrence Faucett, The Teaching o

English in the Bop East,l is the only one which specific-

ally treats the problems of those teaching English to
Japanese. Dr. Fries, of the University of Michigan, who is

the suthor of severzl books in the Field of foreign languag

Ty LJ
teaching, hss lssued a supplementary execrcise book in
iZnglish for Japanese to be used in conjunction with others

of his textbooks.2  Hecently two Columbia University

@
O

professors have prepared some zpecial resdings from the

Reader'!s Digest for those who study Iinglish as a sgecond

b

langu&g@.3 Though these are written in o way that 1s

particularly beneficial to the student who studies alone,
they may prove helpful to the teacher seeking materials for

her English classes in Japan.

1. See Bibliography.

2. In his introductlon to Supplementary Exercises in
Pronunciation: English for Japanese, Dr., Iries states
they are Lo be used with his three volumes, An Intenw
sive Course in Znglish for Latin American Students

3. See Aileen Traver Kitchin and Virginia French Allen,
Reader's Digest Readines: Bnglish eos a “econd Languoge,
Parts One and Two,.
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b, Improvement in Methods

Missionary teachers are asking for improved methods

g

as well as for improved masterials for the teaching of English.
One of the suggestions made 1s thet the best teachers not
be confined to the upper departments of a school, but begin
work in the grades where the study of English is begun.
This is being done in some schools, but more migsionzsrics

are needed who are willing to accept the drill and grind of
the introductory courses in Inglish in the junior high
school Instead of concentrating entirely on the college
departments of the institutions in which they work,

Faucett believes thet e scientific presentetion of
speech scunds should be the first step in o course in

Inglish and that the inductive method should be used in-

sofer as possible in teaching phonetics and grammar.l e

-

zdvises giving ingbruction for the car rather then for the

eye, saying that the best ways of learning a language come

through keen listening and imitation guided by immediate
and thorough correction.2 For conversation teaching, he
suggests that a vocsbulary may be bullt up from life ex-
periences 6r from life reproduced by nicturcs, drama-
tizetion, end 21l kinds of illustrations.B

L » . - . -

1. Cf. Lawrence Faucett, The Teaching of @nglish in the Far
Bast, Ds Lle

2, Cf. Ibid., p. U,

3. Cf,., Ibid., p. 115,
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In discussing the teaching of composition, Faucett
prefers oral to written work for beginning students because
they must work independently when working orally; they can
express ideas and have them corrected in much less time
than that required for written work; and baed hablts will
not secure so strong a hold on them.1 At the same time he
sees great benefit in the use of written work properly
controlled., While stressing the importance of teaching
letter-writing, the simplest and most spontaneous form of
literary composition, he advises postponement of work in
free composition because of the dissimilarity between
English and the vernacular.g He also emphasizes the im-
portance of careful correction of written work on the part
of the teacher, suggesting the use of a set of symbols to
indicate errors and the keeping of a tabulated record of
each student's mistakes and using this to help the student
overcome them.,3

B

The migsionery teacher with lerge classes may not

&

3o

be able to meke use of &ll Faucett's suggest:

k; e

[

ng; however,

e o

gshe can secure effectlve results from some of the most

e

practlical ones, One of these 18 the use of occaslional
outings, if the teacher carefully works out beforehand the

congtructlions and expressions she will naturally develo

6]

1, Cf. Ibid., p. 133
2: Cf. Ibidcg pu 1).5‘9,
3, Cf. Ibid., p. 152,
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during the excursion.t The present writer has found this
successful in taking groups to specilal programs in the city
where she vorked. The prescnce of a large contingent of

Americans in the Air Force Base there, with thel

ium, and other fecilitics, made possible a number of

LS

opportunitiecs for Japanese students of Znglish to hear

Americans obher than thelr missgionary teschers and to test

their fecility in conversiz Severel tinmes

groups of students zlso accompenied their tescher to the
chapel serviceg of the Alr Force. They were delighted when
the scrmon was taeken from one of the porables they had been

udying in conversation class., Not 211 schools hove the

w0
cf
£

adventage of having so many Amcrica near them a2t proecent;

3
@]

iy

but alert misslionsry teachers can usuelly £ind Americans

nesrby with whom their students may develop contacts,.

D. Specific Improvement in Use of the Bilble

teachers of English sense the neced to uege the Bible in

r oWn school,
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maeke 1t seem advissble to conegider weys of improving such

usage.

ables of Jesues in thelr

convers

Other teachers who are seecking simple, interesting meterial

By
that 1s relevant to the daily life of the students have
only to look at the porables snd other Biblica sterlials.
One teachor hes said:

The limited vocabulzry of the glrls in her class
mekes plain to the tescher as nothing slse hae
ever done how the story of the 1life of Jesusg is
the story of commonplace things. It tells much
of boalts and figh, fields snd sheep, food and
drink, perente and children, birth and toll and
dezth. Yet it ig 2all, somehow, talk of God,.

In his book, How to Lesrn a Language, Dr. Thomas Cummings

[

shows how the Gospel According to John, which has a
vocabulary of a thousend words, is admirably suited Tor the
study of 2 new language. Dr. Cummings says that the

vocebulery in this Gospel 1s not technically

atead it is generel, containing many

the individual in ordinery life. It
famillisr incidents, telling of experienceg similsr to those
of which the individual will went to talk.?2

Using the storics of Jesus and the Ssmariban wo1am,3

1. B. B. Gillilan, "Mission Schools for Girls', Japan
Christisn Quarterly, April, 1926, Vol. I, No., 2, pp.
176-177.

2. GCf, Thomes F. Cumings, How t0 Learn & Laniusge, Phe
5h~55.

3. JOhl’l sz:l“l"—%gn

ation classes report reel interest among thelir students.
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Jesus! departure to Galilee,l and the heeling of the son
of the Capernaum officlal,2 Dr, Cumings develops a sories
thirty-five lessons. Beginning with simple sentencos,
he proceeds to more complex ones, adapting the vocabulzry of
the stories to questions end snswers from every-dey life,

The missionary teacher of English conversation might well
adspt this method to other storics from the gospels,
chobsing topics of especial Interest to Japanese,.

It is not within the scope of this thesis to give
lesson plens for conversation; but, by way of illustration,

suggestions for using the CGospel according to Mark, and,

tying 1t in with Japanese life ore given here. Those

)

teachers who already use this gospel in conversation
classes may be able to glve further suggestions,

Since Jopan is a land of boats and lokes, incidents
concernsd with activities around the sea of Galilee can be
mede alive for her students. Jesus! stilling of the storm3
mey become of vital interest when brought in with dis-

£y

cusgion of typhoons that nlague Jepan. The popularity of

- e TR

Jesug, evidenced by the crowds who thronged about Him when
He csme ashore,u mey be discussed in connection with the
popular Japancse customs of welcoming people azs they land

and "seeing them off" when they sail.

1. 1Ibid., L:l3-45,
2. Ibid., Lsib-6l,
3. Mark li:35-41.

[, 1Ibid., 6:33-56.
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Jesus! words sbout "best seats' and ”salutaﬁions”l
cen be made meaningful when reference i1g also mede to the
Japanese customs of greetings and entertainment., The

perasble of the sower?d may be visualized by the students
a8 they see the Tarmers at work in the rice paddics snd grain
fields of their countryside. The Japsnese custom of secek-
ing pleasure in large crowds, even thouch often they do not
find what they seek, may be referred to in connection with
the story of the feeding of the multitude.3 The teacher
need not moralige about this story in order to have students
senge something of the way in which Jesus fulfils need.

From the foregoing examples, it may be seen that by

the use of her own ingenulty a teacher can devclop from the

e

stories of the gospels lesson plans for conversation thet

will not be boring but of real interest snd value to her
students. Also, in composition classes, the simple way in
which these stories are put together may be studied; then
students may be asked to compose accounts of similar ex-

periences of thelr own.li It is not intended to suggest

'

1. 1Ibid., 12:3
2. 1bid., %:l
3. 1Ibid., 6:30-L
4. Inazo Nitobe Nb tern Influenceg in Modern Japan, p. 177,
advocates the study of the Bible 2 a meens of im-
proving the Jap%ﬂese langusge., He says, "Those who
would enrich our laengusge will do well to carefully
gatudy the Bible and find th@r@ﬁn 2 80
se well as llgilous inspiration.”

.

urce of lingulstic,




here that the Bible should always be the only text used by
missionery teachers in such courses; it is susgested thet

the materisls from the Bible he

o
<
]
£

vaelld place when rightly
used,

In connection with the uge of the Bible, there is

.

pplying one of Fsucett'l's prectical

i

elsgo the posgsibility of

[
[

Q'_‘:;

suggestions for English study. He advises the use of
playlets, which should be written by someone in the fiecld
wilth the express purpose of their being used for the tcach-
ing of Engli sh.l These ghould be planned so thaet a whole
class may share in them. Faucett says, "Round-robin pro-
gramsg of recitations and playlets, in which each student
takes part eventually in every playlet and gives every
recitation, are excellent devices for orsl work." ne With
the dramatic quality of Biblical stories as o bssis,
teachers should be able to use many of them in this way.
Japanese students usually have outstanding drematic abillty
and college girls themselves may be able to develop impromptu

dramatizationg while gtudying these stories. Wit

o s

-

n the
succe“ﬂful example of teachers who have tried the dramatic
method in teaching,3 more teachers should also
use profitable.

- . - LJ . »

1. Cf. Paucett, op.cit., pp. 187-190,
2. Ibid., p. 188.
3. Ante., p. 48.



2. Inglish Literature
The btremendous influence of the Bible on English

ie recognized by many Japanese., As an exemple

fot
}.-J.
ot
@
"3
i1
[
S
(@
feie

of thie feeling, one of them, himsell a professor of English
in a Japsnese universgity, has stated:

Thouﬂh not go widely spresd a movement azs the
pOlLth 1 upheaval, still there wes an under-
current to which much attention sghould be pai
not only as the beginning of Protectantlism in
Jepan but elso as a new force in the history of
Japanese litersture. Small bsndg of young
Protestant converts were much interested in
Enpglish literature, sspecially in the works of
such writers ss Milton, Cowper, Wordsworth,
Tennyson, Browning,Carlyle, and Edwin Arnold, who
wag a visitor to Japan., . , With the principal
aim of sprea ading the CGospel of Christ among
their OOuﬂijMGﬂ, they Qt@%tec periodica 19, in
which were printed noteble articlecs on inglich,
writings, neturally more or less religious in
sentiment.

-ie

The writer goes on to indicate his awareness of the in-

fluence of the Authoriged Version of the Bible of 1611 on

the whole of Znglish litersture.2 it scems, thereflore,

that Jepsnese btoachers would expect American teachers to

1 ¢

stress the rélation bstween the Bible snd the literature
which they teach,

In a plea thet Encglish literature be studled in the

&

e}

original by its students in Japan, =2 migsioncry disgcuss

]

£y

spirit in translation.’ He

jo N
fod
O
i
n
@]
[}

the inaccursacies and

1., Tekeghi Szilto, in Nitobe, and Others, op. cit., p. 183.

2. Cf. Ibid., . 197,

3. OCf. J. 8pencer Renncrd, "The Place of English Language
in J&p%aege Fducation', Jepan Christian Guariterly,
January, 1929, Vol. IV, To. 1, p. 33




seea 1in the vastnese of In: s literature the impossibil-

ity for more than a small portion of it ever to be re-

produced in a forelgn tongue; in addition, that very

portion hes to omit parts of the wrlitings
understanding of the thought and feecling of the author.
He continues:

Mosgt insiduousg of all translations, however, are
those which do not appear in print, the attemp

to juggle with great thoughts by means of cl;b—
orate conversion muCQlﬁ”Py, whereby while reading
a pessage supposedly in the language in wnich it
was U“?ttﬁn, one is robbing it of 211 its deepest
thought and feeling by the process of reproducing
it bit by bit in the rezderts own tongue. Until
the gchools in Japan teach their ruplils thus to
think within the English language, the richest
treasures of 1ts literature will remaein seslecd
them., 2

g

(e}

Since meny of today's Japanese teachers of Znglish have
leorned to teach only by the method here dsplored, the
mission&ry teacher can make & vital contribution to the
study of Inplish literature. Furthermore, 1 the
teacher develops her own awasreness of the influence of the
Bible on this 1it@r&ﬁure, she will have many opporutnities
this into her teaching.
From the varicity of texts reported in use in
literature classes taught by migsionaries today, 1t secms

k) b3

evident that teachers have at least some cholice in the

4

matter of texts to be used in these courses. With this

1. Cf. Ibid.
20 Ibid" P 3}-20
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fact in view, the pressnt writer would like to suggest the
teachers'! careful considerstion of those texbs which can
have genuine Christian influence on the student. Even in
texts where little direct reference ls given to the Bible,
there can be found ideas or allusions which can be traced
back to Bible influence. The following sectlon will

discuss possible way

€3

of releting the Bible to the teaching
of four of the texbts now in use in Japan., Whercas 1t is here
impossible to study all of the texts reported in use in

thls survey, these four are selected on the basgig of their

being now used bv et least two or more teachers.
3. FPossibilities in Teaching Current Texts

8. BSililss Marner

In order to understand the writing of any suthor,

;.Ja
ct

is necegsary to know gomething of the zuthor himselfl,

Howard Kulst says of Ceorge Eliot that she declared:
I studied the Bible every day untlil the end so
as to lezrn the analyeis of the motives theot
determine men, and to learn also bthe progress of
gin when once it gets into the soul.l
A

The migsionazry tescher ghould lead her studsnts to under-
stend this influence in the life of the author of Zilss
Morner, elther by what she tells the students, or by what

she helps them to discover for themselves.

1. Howard Tillmen Kuist, These Words Upon My Heart, p. 30,
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Charles Friesg advocates the teaching of this work to

C“

-

give a literary experience to the students, thercby helping
them to see into the experlences lying back of the outer
shell of Haveloe's peculiar charactor,t g an integral
part of thie, Jeapanese students should be led to develop

aome of the Biblicael influences in

ot

insight into at leas

No attempt is here mede to stalte the way in which
this text should be taught as a whole, and not all the
possibilities for using the Blble in conjunction with it
can be given. Some references are pointed out wherein this
can be done, together with ldeas for use in teaching Jap-
anese students

The Lantern Yerd custom of referring to William
Dane and Siles as "David and Jonathan"2 provides an
opportunity to have students look up the story of the
friendship of these two young men.3 If not all students

time for this, one or two may be asked to do go and

ot
[

report to the class, In Javanese schools, where Chrisbtlan

students are in the minority, 1t is improbable that any

uﬂaersugnéing of the meaning here will be gained without

this being done,

Cf. Cherles C. Frles, The Teaching of Inglish, pp. 223,
225-226,

-t
L]

2. Cf. George Eliot, Silas Marner, p. 8. (The texts herein
referred to are those lssued by publishers in Jepan and
used in the schools there.)

3. 1 Bemuel 18:1-l.
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out "calling end election sure',l

ey

The guotetion =z
will need some explsnstion, which will probably have to
come from the tescher. She can use the Bible with her
class in discussing this,., There might be opportunity here
for s Christian student in the closs to state the mesning

-

of her own conversgion experience, This, as well as the

*
"

custom of deciding metters by lot,2 will have to be dis-

v

mination on the teacher's part. The

~
r_..s

cussed with digcr]
meaning of the Unseen Love3 will not be clear to non-
Christian students unless the Christisns in the class
attempt to explein what Cod'e love means, or unless the
teacher does so.

Dollyt's discussion of Christmas 1&y,@ and her

Asron's singling of the Christmss cercl may lead to a

discusgesion of the Chrigtmes story and reference Lo the

3

Bible accounts.b Thisg elso might provide opportunity for

oy

(

parallel study of carols snd thelr Biblicel basis,

Students may be asked

Bible with Dolly's words concerning sleepling and waking,

and harvast.é When S351lae decides to use the Bible

= -

name , Hephzibah,? students mey conesult thelr Bibles to

1. II Peter l:l0o,uoted in Eliot, op. cit., pD. 9.
2. Eliot, op. cit., p. 13,

3. 1Ibid., p. 18. (I John 1118 might be used here.)
Le Ibid., pp. 75-7

{0

5. Metthew 2:1-12 and Luke 2:1-20.
6. Eliot, omn. cit., p. 10L. (Cf. Genesie 8:22).
7. Ibid., p. 108. (Cf. II Kings 21l:1; Isalah 62:l).
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see wherein thet name was used. In sceing how Silas! love

for Hopie replaces his love for gold, students may be asgked
to discuss the words of Jesus, "for where vour ftressure is,
there will your heart be also."l When the neme of Golisth

speaks of be'ng forssken by the friend in whom he trusted,@

mey lead the students to look into the Psalms o

=

the Bible.
Ferhops a good reader may be aggigned to read the psalm
from which this reference is taken, or the class may
read it together.,

The disclosure of the secrct of Godfrey G&SS;E
with his accompanying words, should lead naturelly to
having students refer to their Bibles snd Jesus! words,
ing 1s covered that will not be reveszled, or hid-
den thet will not be known. !0 Furthermore, Eppie's choice
to remain with Silas instead of going to Godfrey and
Hancyl? might be compared to the st tory of Ruth's choice to

8

g0 with Heomi,

I
}._M
o
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f-d
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Ioro than speci ¢ferences, however, the

L3

Tatthew 6:21,

Eliot, op. cib., p. 112,

Cf. 1 Semuel 17,

Eliot, op. cit., p. 131. (Cr,
Ibid., p. 143,

Matthew 10:26,

Bliot, op. cit., p. 157,
Ruth 1:6-18,
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whole of Silss Marner is replete with reforences to the

church, to prayer, to people's understanding of God; ©
offer constaent opportunities to the teachor to gulde the
students in thinking ebout elements in the Christian faith.
Although the type of bext ueually studied in American
schooles does not have such an gpproach,l the mlssionary
teacher ghould be able to find ways of using the splrltual

&l

values in this whole story.

"

b. Goodbye, Mr. Chips

While there is much less evidence of any influence
of the Bible in the writing of this book, the study of the
life of the author, James Hilton, willl show that he was
influenced by Biblical terminology Lawrence Nelzon guotes

from him these words:

Whet shall we do to be seved?., + « We sec the
Gadarene pace of ovents with wide-open cycs; we
ere alive at our own funeral. . . Therc is no
clear answer except one we can give to ourselves,
and it ig not a new or, today, a fa cnaonle

snswer., We must watch--perheps we must even prey.e
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Hilton's life, the teacher mey help them see how he, as well
as many other suthors, has been influenced by thoughts of

the Bible,

1. The text, Litersture and Life, Book Two, by Mlle
Stratton, Pooley, end Creenlew wasg consulted in
reference to this study.

2. Leowrence E. Nelson, Our Roving Bible, p. 239, guoting
from "Humenity Cen Be Saved", Thig Week, April 17,

1939,




which the missionary teacher may use
influences

term anno domin’l is

8-

Good-bye, lMr

of the Bible

»

offered opportunity to discuss

airfrr

gervice

of having such

ers

land,

"Theretical™ and ”orthodox”,2
differences of opinion among

students know, and of the reasons behind such differe

LiE containg terms

en example of this,

the

and refer

ences

to bring out certain
The use of the
wherein there is

Chrigtisn calendsr as it

from the Japanese. The many references to chapel

s at Brookfield aoff

ko
i

Consideratl

Christian

gervicez in schools both in Japsan

on of the meaning cf Hilton's

ord occesion to discuss the cusbom

and Eng-

words,

mey lezd to & discussion of

Whnom the

nées.,

Chipst' action in regord to Mex Stecfel, the German meste r,B
may be traced bsck to the influence of the words of Christ
in regard to loving one's np@mwep.h Again, in Hilton's

use of the words, "his Christian name™ 5 there 1g pro=-
vided opportunity to discuss one of the influences of
Chrisgtianity which ig teksn for anted in the Western

o &3

-

world, but of which meny Japanese are UNaware.
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Chipes mey well

Cr.
Cf.
Ccf.
Cr.
Cf.

The fact that the book closss with the desth of

ive rize to

]
‘NJS

Jemes Hilton, Good-bye,
Ibid” p' )9.

ibid., p. 6l.

Mebthew 5: L3-48.

Hilton, op. cit., p. 72,

&

Mr. Chips, De 3-
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of life and death; the longings of the Jopanese students of
today to understand what life is all about warrant this cs-
pe 11y.1 It might be nossgible here to consider Paul'ls

e

words neer the close of his life, "1 have Tought the good
fight, I heve finished the race, I have kept the faith,"<
The Christian te er muet be unceasingly vigilant in
selzing opportunities in which the Christian falth may 1
neburally brought into her teaching:; she does not wish to

<%

antagonize the students by trying to force her fal

.
ot
&
O
o3

them, but when she triesz in & kind aznd loving menner to

ot
Faad

show 1ts effect on literature and fe, Japenezse students

zte what she

i..,’c

will undergtend her motives and will apprec

}J 2

s trying to do for then,

¢c. The Scarlet Letter

The study of the life of Hathaniel Hawbthorne, which

should be part of the study of his great work, The Scarlct

&

Letter, makes monifest the asuthor's indebtedness to tn@

Bible. Edgar Work says of Hawbthorne:

o

" His tone of intensity and seriousness, the
Puriten sombreness of his imagination, the tendency
to vex himself conti nAully to account for the
orlv!n of evil, these are gtrong marks of a mind
that had consorted much with the Word of God. In

) 2 £

x L
a writer like Hawbthorne, whotever his theme, the

2

1. Teruko Komyo, op. cit., discusses the need of over=-
coming the sense of futility in lives of many students
today who heve lost fuith in old idess and have not yet
found new beliefg,

2. II Timothy lL:7.
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effects are apt to be moral., At lecagt the tone
and color of his work are moral, and very often
Biblical, This is notably true in The Scarlet

Letter,l

%

He continues by emphasizing the fact that a book of such
intense moral power could scarcely be possible, without t
1fluence of the Bible.?

Jepanese students who sztudy this work should be

elped to see how the Bible lay back of Hawthorne's thinking.
The whole gtory, which has been called "a dramatic rep-
resentation of the consequencesg of gin aend of the triumph

of good over sin,"3 hes = theme which is constently
recurring in the Bible,

In the introductory study of this novel, the
teacher might profitebly compere the 01d Testament at-
titude toward a dblteryu with the story of Jesus and the
woman btaken in this sin.s Z2rly in the book reference to

-

. . . ¢ \ . ,
the Divine Maternlity 1s made;® a2t that point the contrast

between the secredness of ginlegs motherhood and the sin of
Hester Prynne might be stressed. At the ssme time, Godls
he infant "to redeem the world” might

s

[
lead to a cless discuselon of Godl'g purpose in sending T

]
o
}—Jo

Son.7

l. Work, op. cit., p. 193.

2e CIf, ibid.

3. HEdwin Mims, Groest Writers =s Interpreters of Religion, p. 53.
. Leviticus 20:10.

5, Jomn 8: 1-11,

6, Netheniel Hewthorne, The Scsrlet Letter, p. 11,

7. John 3: 16-17.
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Among Hawthorne'!s Biblicsl allusions, the one to

[

nted

l.‘.h

Daniell should give students occasion to become acqus
with that 01d Testement cheracter. Opportunity could agsin

be given to one or more students to report on stories of how

£y he

Daniel was able to interpret™riddles".©  Referonce to

pa

"the greet judgment day"3 should open the way to discuss

»

stienity about God's judgment on sin

l«»’l
i
“we

the teaching of Chr

[0}
2

{

.along with thlsg, the Biblical teaching of forgiveness fol-

lowing confegsion of sinlt should be made plain to the
students as they see Arthur Dimmesdale's agony of soul
while he keeps his sin hidden from the woyld,g end his
final relief when he confesses it immediately prcoceding
his de@th.é

The very lenguage of the cheracters in Hawthorne!s
work is like thet of the Z2ible; the emphasceg of the whole
book are those found in the Bible; and, therefore, the

teacher who interprets this work for her students will

unquestionably find thet it in itself presents Christian

g

o e
&5

n integral

w®
I

okl

it

truth. If she leads students to see t©
pert of their study, even though she mskes only occasional
reference to the Bible which has played so lerge a pert in

inspiring Hawthorne's theme, the teacher will be inculcating

Cr. Hawthorne, op. cit., p. 19.
Daniel 2, L1, 5, 7, 8.

Hawthorne, op. cit., pe 115

I John 1:93

Cf. Hewthorne, op. cit., pp. 63-6l.
Cf. Ibid., pp. 101-10L.
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idezls of the Chriastian falth.

d. Bveneeline

Critics today do not place Henry

fellow with the mesters of American 1iteratur@,l but his

»

works are gtlll studied. They abound

s -

in Scripturel al-

lusionsg, and the studv of Longfellowls poems will neccs-
3 o (] &

sarlily lezd to Scripture references., Work makes mention of
e

Longfellow's skilful Scriptural similes, A sbudy of

Ivengeline provides ample opportunity for students to be-

B

AR

come at lesst somewhet acquainted with many Biblical
characters. The misgsionsry tcacher moy ageln use 1n-
dividual or group reports of the references behind some
of thesc; at other times she may perhaps tell the stories
herself. Included emong thoem mey be the story of Poter's
denial,3 when Longfellow mentions the crowing of the

Iy

cock in the game manner;™ Jacobts wrestling with the angel,

when Longfellow speaks of the trees wrestling ss did Jacob,

the story of Ha wandering

l. Lawrence Nelson, in Our Roving Bible, sejs of him,
”?“nry dsworth Longfellow, never QULb‘ zble to come
to gripe with life, wrote 2 serieg of “psalms”, one
of which, 'The Psalm of Life!, remains americal
moat successful faillure, scorned Dy critics znd loved
by the people.’, p. 159.

2., Cf. Viork, op. oit., pe 23L.

3. Matthew 26: 69-75; Mark 1lli: 66-72; Luke 22: 56-62;
John 18: 16-18, 25-27.

Lo Cf. Henry Wadsworth Longfellow, Evangeline, pp. 10-11.

5. Genesis 32: 2I-32

6. Cf. Longfellow, op. cit., p. 16,

7. Genesils 21: 1L-21.

<
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is compared to the stsr following the moon,l Elijah's

A e aens
pers abt Grand-pre are likened to Thls; i

E I | Z—i- Ty » [P N e L ) Ty S AR DO 3o
from Sinei,™ when the poet specks of Thisg propnet in dao

is

scribing ths sunse and Peoultls shlry

compared to the faithful priost‘T

3

Agein there ere opportunities to disgcuss

Christisn worship es the class reeds of Sunday morning in
the villeg 8 or the way the children were tought by the
priest,” The legend of the unjustly condemned orphon
girl, told by the notery publiclo may besgt be understood

in the light of the story of Christ's death, or the death

-

he Accdian peasants,

1
I
Iy
@
O
y
3
4]

together,”lﬁ should be compared to the 1life of the early
Christlans;l3 and thelr reaction to the perseccution thrust
upon them, wherein riest calls upon the people to

pray the prayer of Christ on the cross, "0 Father, forgive

gf, Longfellow, op. ¢it., pe 37.
I Kings 2:11.

Cf. Longfellow, op. cit., p. Lb.
Zxodus 31:29.

¢f, Longfellow, op. cit., p. 48,
Acts L?,za

.

L d

.

. Cf O, Cft., p. 55¢
e
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gf. ibid., p. 13.

Cf, Ibid., pp. 30-231.

Acts Ts 5L-60,

Longfellow, op. cit., p. 36.
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them, " should lead students to read those words in the

Gogpel account.?

Son3 and the Foolish Virgiasu should be explained in con-
. . - , 5 -
nection with Longfellow's references to them.” ir

gtudents in the literature class have studied these
stories in conversation class, they may be szsked Lo re-
rare o briefl drame-

view them. A committec might pre

tization of these storics in order to refresh the memory

of ths clags as to their content,
Throughout the poem thers sre evidences of the

e

influence of Christiasn idesls upon Evangeline end other
characters, Althousgh the worehip described is that of

the Romen Catholic church, the whole tone of the life
icted here 18 such that the teazcher should he able to
lead studentes to sense the ennobling effecct of Christian
ideals on character. 4Ag indicoted In the discussion of

he teacher doeg this, she will be

the foregoing texts, 1T tb

making a moeningful contributlon to the Christian growth

of her students.

1. Longfellow, o0p. Cite, Do 15
2. ILuke 23431,

3. Imke 15: 11-32,

L. Matthew 25: 1-13.

5. Longfellow, op. cit., p. 98,



Ee Summary

Migsilonary teschers of Inglish fsce a number of

}»J-

problems. The Japanese government controls the curriculum

of 21l schools in Japan, requiring such & large number of

subjects that no one subject rececives sdeguate time, Jop-
anece teachers of Inglilish often have suech limitetions in

thelir own training thst thelir students are also limited.
Misglonary teachers feel the need Tfor improvement in the
whole field of Znglish teaching.
in order to use thig work effectively, missionaries
need a more complete understanding of how it may be a part
of tnwgr Christian witness. The misslonsry teachers also
1

realize their own need for improvement in training and

carrying out their work., They are eager for help with new

materisls and methods., Although 1little hes thus far been
written to provide specific help for them in teaching

inglish to Japasnese, gseveral sgsuggestions hove been given in

this chaplter in regard to the general teaching

Becauge of the cloge relation between the
English language and literature, specific

for improvement in using the SBible in teaching classes in
English conversstion, composition, and literature have been
offered, In particular, possibilities for teaching the
relatlion of the Bible and Christianity to four of the

texts now in use in Inglisgh classes in Japan have been

suggested, Teachers may help their students by the direct



e

use of the Bible as they bteach its relation to these
texts; they mey also uss the literature iLtsell to develop

Christian 1dsals.
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SUMMARY AND CONCLUSIONS

CHAPTER 1V
A. BReststement of the Problem

The tesching of English has been one of the methods
used by Christian missionsrieg in theilr work in Japan ever
gince that country was opened to them. A sgignificant part

gl

of this teaching has been the use of the English Bible,
T

Missionaries have held differing views sbout the effective-

-

£
L

nions as to 1lts

feda

ness of this work, and a varlet op

velue are still In evidence. The problem of this study
hea been to congider the use of the Bible in the tecching
of English in the past, to examine what 1s being done in

this area today, and to find ways of improvement for such

teaching.
B. Summary and Findings

To provide an understanding of the importance of

3,

English teaching by missionaries in Japan, the background

of this teaching was gilven in the first chapter of this
thesis. This showed that the teaching of ZEZnglish has ha
an important pert in the development of Protestent mission
work ever since thet work was begun in Japen in 1859, As
Christian educstion for girls developed in that country,

this teaching continued to occupy a significant place,

~93m
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both in the higher educational institutions developed before
the wer and in post-wer schools and colleges. Junior colleges

have had a prominent role in girls! education in Japan, and

missionsries are welcomed on thelr Taculties as teachers of
English.

In order to study ways in which missionariecs today

are using the 3ible in their teaching of English, a survey

was mede of selected junlor colleges. From the results of
this survey, as reported in the second chapter, it weas

geen that BEnglish conversstion, literature, snd composition
are the courses most often taught by missionsries today,

although a few missgioneries teach English Bible as a part

of the reguler school curriculum. All misgicner:

@
n
fote
3

cluded in the report teach extra-curr class

ulea
English Bible, and the majority use the Bible in some way

e

in English clasgses in the schools either as a text for

conversation courses or for supplementary material in other

courses. Teachers of English liter
Bible as a mesbterplece of that literature, as the in-
spiration for literary themes, and zg a source of direct
quotations., The missionaries! purpose in teaching is not
only to helplstudentes to learnm English, but also to lead them

n Christian growth,

i

to commitment to Christ, to guide them
to encourage the use of the Bible, and to sghow the relation-
ship of the Bible to Bnglish literature. While some mig-

sionaries report a feeling of uncertainty sbout the ef-
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fectiveness of their teaching, others see impressive results
in the lives of their students.

Because the survey showed thet missionsries desire
improvement in their teaching of English itself as well as
in their use of the Bible, suggestions for such improvement
were given in the third chepter. Although there are problems
inherent in the Japanese educational system, undcr which
both Christian and government schools must operate, there
are possibilities for ralsing the quality of this teachinge.
Better training of the teachers both before and after they

begin work, and the use of the best avallable materlials

-
e
n
ey
a3
t

e forelgn language

<

and methods in the teaching of Eng
will enable teachers to do more effective work, Specific

improvement in the use of the Bible may be brought about in

releting Biblical

pa
o
’....J
)
[£2]
653
[G]
fés)
o
5

compoglition and conversstio
stories and events to the daily life of the students. In
literature classes this may be done through greatcr en-
vhasis on the relation of the Bible to English and American
literature. As wzs shown by the study of four of the texts
now being used in Jepan, both the direct and indirect in-
fluence of the Bible on this literature may be taught; in
addition, the literature iteell may exert a Christian

influence,
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C. Conclusion

The missionary teaching of English ig inseperably

s

bound up with the history of Protestent missiong in Japan

and continues to be an important part of work there,
Greater emphesis ghould be placed on the call of mission-

aries to devote thelr liveg to this tosching and to obtain

adaeguate prep:
attention should also be given to providing helpful materis

and methods for missionaries alroady et work zs Znglish

1]

teachers in Jopen,

keener awareness of the opportunities their teaching pro-
vides for effective Christisn service. DBecmuss the Dible
is an integral part of English literabture and 1life, they
have a2 valid reason for including it in teaching IEnglich
courses in Japanese Christian colleges. It should not be
foreced upon the students but should be brought in wherever
it can be introduced neturally. There is need for further

study of weys in which this cen be done.

Migsionary teachers chould slso be trained to see

j

b
b

the inhorent velue in EZnglish teaching i1tself =g a means of
Chrigtian witness, Iven when the DBi
mey be btaught in such o way thet students acguire Christian

ideals through concomlitant learnings.

ration for 1t before going to the field., lore

Bible 1g not usged, inglish
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APPENDIX A

QUESTIONNAIRE

NAME OF SCHOOL: )
NUMBER OF YZARS MISSIONARIES HAVE TAUGHYT ENCGLISH IN

, W e n e R,
NUMBER OF CLASSES FOR AT P :
T (VT T RATARTT
CLASS BHROLLMENT:
IV OTEACHER:

NAME OF M1SSION
NUMBER OF YBARS OF TEACHING ENGLISH IN JAPAN:

1. Plesse list English courses you are teaching at
present, indicating whether conversation, compogition,
or litersture. Glve names of texts used in each case.

L.

S
h.

2., Do you uge the Bible as & textbook in any English courses?
If so, how much use do you meke of the Biblical meterisl

»

in class sessions:
YES NO
a. The Bible as the only textbook?

X b. The Rible used for part of

iod

eech discussion period?

¢. The Bible uged for occasional
references?

d. The Bible used for teaching at
special seasong such as Christmas
or mogter?

e, Any others?

Il N N I N B EBE BN EE B BN B B B B B B B e
o




What books or passages do you use in each course?

3. Do you try to teach the relstionship between the Bible
end English and American literature?

a. The Bible itself =23 a masterpiece
of English literature?

b. The Bible as the inspiration for-
literary themes?

*

c. The Bible as the source of religious
thought patterns?

d. Literary allusions to the Bible?
e. Any other?

by )

L. Do you have a gpecific objective for using the Bible
in your Lknglish classes?

B

s

>
YE
.

e
]
=
o

g, To inbtroduce students to the Bible
ag God's Word?

b. To give knowledge of Bible content?

c. To lead to appreciation of the 3Bible
as litercture?

d. To teach the beginning of the
Christian church?

e. To teach the hisbtory of the Hebrew

people?
f. To inspire students to emulate Biblical
ideals?
. g. Any other?

5. Do you expect your teaching of English to make any
contribution to the Chrigtisn growth of the student?




How do you try to accomplish this?

e
.

(1) Through direct discussion?

(2) Through occesionel lectures?

(3) Tarough indirect influence of
the teacher?

(L) Any other methods?

b. How do you attempt to messurd rogulis

(1) Through objective tecsts
(2) Tnhrough students! themes?
(3) Through individual conferences
with students?
(4) Through observation of students!
ally life?
(5) Any other?

w3 =0

6., What problems have you found in your work as a
missionary tescher of English?

7. VWhat suggestions for improvement cen you make for this
field?



