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INTRODUCTION 

A. Tb.e St~:;_tement o:f the Problem 

For almost a century tho to~ching of English 

been one method used by Christ5_an missiono.r s JapD.n in 

order to try to converts to the Christifm th. 

usc of the Bible s been a very si cant part of this 

teaching and had f&r-reaching rcsul~s. Ho~evor, there 

seems never to hc.ve been over-all pl2J1 [ffi1ong the mi s-

sionarios as to how to tho best use of tho Bible the 

teaching of 5. sh Jnpan. 'I'herefopo the pJ:>oblcrn of this 

tJ.1osis ls to tho h:~story of the missionHry' s use of 

the Bible in tho teaching of ish 5.n Jc;.pan, to stud.y the 

us of the Bible in such tuccching t· t sent, and to 

discover s to improve this teaching. 

B. The Importance of the Problem 

s of 

Japan he:s included ish ble teachLng from the 

beginn:Lng, hz:1ve alHe.ys b~:'on diffor:Lnt; ideas aD1ons the 

missionaries themselves as to the value of teaching English 

or sh ble. The opinions of pc.st rcre reflected 

:tn tho feel s of pr•e sent-day miss iono_rie s. 1.'he sent 

Hri tor, lvho taught :tsh in Kinjo Colle , Nc"goya, JD.pan, 

fl"'Om 1951 to 1954, found missionaries d:Lvicled :tn their 

v 
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thinking 2.b01.1t this matter to tho follmJ.tng groups: 

a. T'nose -vrho refuse to teach i~nglish bece.uso they feel 

th<-'.t it contributes nothi11C to thoix• primc~ry purpose of 

rnaklnc the Gospel 1moHn; 

b. Those tJho do teach Engll , though roluch.ntly, 

fooling th~t it docs not itself a Vl contribution to 

evangelism, but provides a of ining contacts for 

listie uork; 

c. Those ~-Jho teach Eng15.sh th the fool trds 

.rt of tho evangelistic pro of the 

Christian m.ission;::_ry. 

Stnco tho tea.chinc of English occupies F!. lr.rgo 

place in tho work of most educational rniss:lorlc.x~i_es iil 

it is impor•tant to consi \dhe r or not this 

does contribute to the listie purpose and, 

if so 3 to d~tscovoi' hu;J to mr.kc the effective. 

c. The Limi t~,_t:ton of tho Problem 

The Japano so ro ct for educat:ton :~.s v creat, 

and tho .sized educational work 

the~ t country. stucl;:r of history of tb.is h'o:elc is 

. . . . . . 
1. Cf. F. 1le Boga1~d, nTl1o Cl1r.istir:.n ~-Jitno~~s of tl1e 

ssionc.ry aclJ.,::::rll, Jap2.11 Christlc:cn rtbi"ly, ll.v.tu.mn, 
1951, PP• 122-123. 
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necoss :l.n order to undorstc.nd its s icance. However, 

there are far too many Christian educational institutions in 

Jnpan in 1v-hich English is tc.ught to be covo:r•ed in tho scope 

of s study. il.t sent schools 

include a junior college department students 

have c:_lready had some foundation in J:iinglish g:L ven by six 

years of study j_n junior and senior gh school. Since 

mrmy Homen 'dho 2.:.re educc.tional missione.ries in ,J;::,_p<:m teach 

in junior colleges, rmd sl.nce the present Hriter's ex-

pcrience included tencb.ing in the junior colle 

of e. Japanese c;irls' school, the study of actunl tc&ching 

idl1 be ltmi ted to thc.t done in junior colle s for cirls 

findings, however, should be licable also to schools for 

boys. T'nex•o rcro sorne.smP.ll denomil1{l.tiona1 schools for 

girls in JapD.n; but the mc.jor Christian lnstltutions P.l•e 

nmf members ef the iono.l Christian Educa t:l.en Associc<tion 

of Jc.pan, and ~,wrk in enly these schoels 11 be considered 

here. 

In most ef se, Japanese teachers teach ish 

and literature whi tho missionary teachers are 

cr,llod upon to ish convcrsP. tion composltien 

and ~.u~o given grc:;['.t froodem in developing their o1,rn courses. 

Although thoro is some cri tic:_sxn of the polic~r of the 
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c.nd thei'e c_:ee JE',panese Nho feel th~'.t this Cl"Oc.tes a dis-

studonts,l the schools feel thc.t their 

bt:.sic pui'pOE:e j_s to ;;.;:l_n s tudsnts to Christ, the vrork 

of the mlssion~ry teachers is cons espcc ly sig-

nificant t.~n s gov.l. Thcl"'e 

teachers in tho teaching 

but :L t ~- s oss:Lble 2t this t to make a complete studJr 

ssionary 

the collo fi :Ln so this study 11 be 

1 ted to tbe t oacJ:dng of 

D. Sources of Study 

Invosti t:ton of 11 .ries and correspondence 

th such schools as the U:r1lvcr·r~-t of HP.rtford 

Scbool of ssj_ons I'GVGC:cled the fn.ct 

nissionnry's usa of the 

lsh to J: se rmd of books Ol1 the 

ocir:-~1 flcld of 'l'horcf oro 

vJri tei' hr:s begun ct coPrespondcnce to 

• , Goncrc_l 

Secret of the tior1r: .. l C11~1 li3tJ~c.l'1 ~~dJ1C t:i_Ol1 .lissocio.tiorl 

st ch of th:trty 

• • • • • • 

1. Cf. Hov18.rd I\uff in odorts Fornm on nchr=tst :tty 
nC,10] "'...,, .... _. c P.,.,eedorn!l 0 .. L~w _ (.J. J.--_._ l~ J.. -' .J.. ., . J.Ll. ' 

1952, pp. 245-251. 
Japan Chr:tst:'Lan orly, Summer, 
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junior cello 2 Hhich c.re member schools of th:l.s e.ssociation 

arc limited to IJOmcm students and h[cVe .. ~.:mericB.n missionc.rios 

serving as teachers. tor his reply was received a letter 

~::md questionnaire were sent to tho fifteen schools ivhich 

belong to this group. In:formation vro.s rcque.:ited concerning 

the hlstory of English teaching in these schools, the 

ssioncrles 1 present use of tho 3ible in the teaching of 

English, their eva.lu.ation of this Hork, and suggestions for 

:tts :Lmprovomont. 

Fourteen replies have been received, but question­

naires in throe of these Here not completed. In the eleven 

scb.ools from Hhich completed ropl s hr:;.vo com.e, tHonty-one 

missione .. ry teachers are represented. These replies con­

stitute pc.rt of the primary source mo.torial for this study. 

T'ne present 1-c·ri tor s so exe.mined tho issues of 

the Jc,pan Christian ::;..uartorl;z: since its first issue in 

1926 and he.s used P.rticles by miscionc.rics D.nd Jn.panose who 

have written for this periodical. 

Other sources of study include books and periodicals 

relatine: to the IWrk of Protestant missiono.ries in Japan, 

tho Bible and other texts used by the missionLrios in their 

tc2.',chine; of Ene;lish, and textbooks on the teo.ch:l.ng of 

English itself. The -vrritort s personal expoi•ienco furnished 

infornlG.tion Hhere pertinent. 
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E. Nethod of Procedure 

The first che_pter will deal 1rii th the general 

background of the mission::try teaching of English in Japan 

in order to discover the place of this teaching in the 

past and u:tll then look at the _present situation. T'ne 

second chapter will use the results of tho survey of 

missionr.r:i.es no-,,r in Japan 8.nd Hill discuss their use of' 

the Bible in teaching English to Japanese junior college 

girls today. In the light of the history of this teaching 

and its present usD.ge, suggestions for improvement of' this 

work 1·Jill be given in the third chapter. A su.rnmary and 

conclusion \vill complete the study. 
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THE BACKGROUND OF MISSIONARY TEACHING 
OF ENGLISH IN JAPAN. 

CHAPTER I 

A. Introduction 

In order to understand why the teaching of English 

occupies so large a place in the work of the Christian 

missione.ry in Japan today, it is necessary to look first 

at the backe;round of this teaching. Books dealing 1-vi th 

missionHry -vwrk in Japan have been written by missione.r:tes, 

research persons, and Japa.nese nationals. Most of these 

writers emphasize the contribution of English teaching to 

the open:i.ng of Protestant I.Jork in Japan. 1 Other books 

and periodical articles dtscuss the importance of mis-

sionary ~r.rork in the development of girls r education in 

Japan. The purpose of this chapter is to give a brief 

summary of the early use of English teaching by the 

missionaries and then to consider especially the work in 

schools for girls in Japan since their beginning and in 

their present-day situation. 

• • • • • • 

1. Cf. Otis Carey, History of Christia.ni ty in Japan, 
pp. 45, 49, 62-65. 
Cf. Charlotte B. Deforest, "The Devolution of !1ission 
Girls r Schools in Japan, tt International Revie1r1 of 
Missions, 1942, Vol. 31, p. 422. 
Cf. "YJilliam c. Kerr, Japan gins Again, p. 142. 
Cf. Albertus Pieters, Mission Problems in Japan, pp. 
136-151. 

-1-
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B. The Beginning of Protestant Missions in Japan 

1. The Coming of the First Arrwrican 1-lissionaries 

Though Chr:lstiani ty vms well received lvhon fir•st 

brought to Japan in 1549 by tho Jesuit, Prancis Xavier, 

it did not then seem greatly different from the ceremonies, 

doctrine, and organization of the BL1ddhist religion t,rhich 

the Japa.nese had already adopted. Hm·,;ever, for political 

reasons, Christianity -v-ms opposed. By 161~- a series of 

heightening persecutions had nearly stamped it out or 

C"U d "t to l"nto ~ "d' 1 ~ se 1 go Dl Lng. The anti-Christian sentiment 

still prevailed when the treaty with Perry Has signed in 

1854; but again Christian missionaries 1r1ere able to 

enter tho country.2 

On !>lay 2, 1859, the Rev. John Liggins, 10ho had been 

a missionc.'_ry to China, arrived at 1\fa{:':asaki. He l.vas soon 

joined by the Hev. C. M. l!Jill 1.ams. They -v,;ere appointed by 

the Nission Board of the Amer:lcan Episcopal Church to open 

-vwrl-r in Japan. On October 18, 1859, Dr. and !<Irs. J. c. 

Hepburn, of the American Presbyterian Board, came to 

Kanaza1,1a. November of that year brought the Rev. Samuel 

R. Bro1cm and Dr. M. B. Simmons, of tho Reformed Church in 

America., to the sa!11e port. To these f:Lve men, together 

Hi th Dr. Guido Verbeck, a Dutcl1!ne~n married to e.n A.t'norican 

• • • • • • 

1. Cf. Kenneth Scott Latourette, The History of Japan, 
PP• 42, 48-51. 

2. cr. Ibid., p. 86. 
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and sent out as a missionary from Araerica, belong the honor 

of opening Protestant mission tvork in Japan.l Their 

influence was so groat that it affected men such as Prince 

Ito, f/Iarquis Ohuna, and Marquis Inouye, men 'rJho,. in turn, 

~·J'ere to exert great influence on their fellow-countrymen.2 

2. The Early Use of English Teaching by the Missionaries 

Since the Japanese government prohibited the 

teaching of the Bible,3 and at first books related to 

Christianity tvere barred from the country,4 the early 

missionaries soon found that the teaching of English 

provided one of their greatest opportunities of service.5 

Dr. Verbeck was so successful as an English teacher that 

he was soon invited to tal-ce che.rge of a government-

established English school in Nagasaki and was later 

connected ~Ji th the school in Tokyo vJhich ~.vas to become the 

Imperial University.6 

Japan had been opened by America, and many 

Japanese students Here sent to school in the United States, 

so English came to be studied extensively as a means of 

• • • • • • 

1. Cf. Carey, op. cit., pp. ~5-46. 
2. Cf. E. Takasugi, rtThe 11:ducational Task Before the 

Church,'t, Japan Christian Quarterly, January, 1926, 
Vol. I, No. 1, p. 48. 

3. Cf. Carey, op. cit., p. l.~5. 
4. Cf. George Bailey Sansom, Japan: A Short Cultural 

History, p. 510. 
5. Cf. Carey, op. cit., pp. 45, 49. 
6. Cf. Ibid., p. 49. 
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acquiring ~vestern lea.rning. There Has a great demand for all 

the I:.nglish teaching 1;-Jhich the missionaries could provide. 1 

3. The Effect of Early Teaching of English by the 

In 1866 a letter sent out from Yokoh&~a included 

the st ement: 

The first decisive st2.tement of the abatement 
of suspicion on the part of the GoverlLment was 
the sending of about a dozen young men of rank 
frmn Yedo to Kanaza-vnst to be taught English by 
one of the missionaries.2 

Fu.rther success of other missionaries' teaching 

of English ~·~Tas indicated ~~hen some students viho hsd used 

a textbook called 11 The Christian Reader" later bought 

Bibles for their ovm use.3 The re8..1 ~rrorth of such 

teaching icJaS shown 1orhen several ofthe young men '>vho had 

been English students of the missionary, the Rev. J. H. 

Ballagh, became members of the first Japanese Christian 

church. 4 
English textbooks C&~e into use in Japanese schools, 

and these were usually translations of iUnerican books. 

In them might be found such statements as this, 11 God is 

Lord of heaven and earth, and man the head of all creatures.u5 

• • • • • • 

1. Cf. Latourette, op. cit., p. 137. 
2. C:f. Pieters, op. cit., p. 137, and Carey, op. cit., p.55. 
3. Cf. Carey, op. cit., p. 63. 
4. Cf. Ibid., pp. 76-77. 
5. Cf. Takasugi, op cit., p. 44. 
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As English study became popular there was willingness to 

read the Bible, and by 1869 Bibles were in great demand.l 

At first, English, Dutch, and Chinese versions of the 

B:"Lble vJero used, and it 'lr.J~s only later that Japanese trans­

lations became available.2 

Writing for the Janan Christian quarterly in 1951, 

a Japanese made this statement concerning the effect of 

English teaching in his own life: 

I can say truthfully that through the instru­
mentality of the Bible class and English study 
I ar.'11 Hhat I ara. A Hiss Kate Harlan from Ten­
nessee stayed at Yamaguchi, a little mountain 
city then, for only eight months conducting a 
Bible class and teaching Engl:Lsh for a small 
group of bo;ys and girls numbering e_bout hro 
dozen. A day before she left there for good 
twelve were baptized--ten boys and two girls-­
just 60 years ago last month. Three are still 
living, tHo active pastors and a retired 
Christian worker. English is a groat language. 
I •t . . . 1 . n a Hay 1. 1.s a mJ..ssJ..one.ry anguage convey1.ng 
so much of Christian ideas and sentiments.3 

Another Japanese pays tribute to the missionaries 

who taught English in the early years by saying that for 

years nearly every superl.or student of English among the 

Japanese people had been connected 1.rith a mission school 

at some time.4 Dr. Nitobe, one of Japan's leading ed-

ucators, 1..rhen asked ·krhs~t moral standards and ideals would 

• • • • • • 

1. Cf. Garey, op. c l t. , p. 68. 
2. Cf. Ibid., p. 65. 
3. Zensuke Hinohara, nThe Place of the Nissionary the 

Churches of Japanu, Japan Christian Quarterly, Autumn, 
1951, Vol. XVII, No. 2, p. 118. 

4. Cf. Takasugi, op cit., P• 44. 
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meet the needs of the new Japan, replied that Christian 

ideals would be most effective and that the study of English 

literature was one of the best ways of spreading these ideals.l 

Still another ~,Jri ter has this to say: 

The opening of English literature to the mind is the 
opening of a tv-indolfJ tmeJard fresh and sunshine and 
magnificent netv vistas of thought and feeling. The 
careful study of English literature is in itself a 
libere.l educ~t tion to the mind trained only in Jap­
a:mese thourtht.2 

·~~"' 

In 1900, Miss Ume Tsuda, herself a Christian Jap-

anese who had been trained in America, opened a school for 

girls in Tokyo. She decided that the school should special-

ize in the teaching of English not only because the demand 

for instruction in this subject was so great that it would 

assist in the financial support of the institution, but also 

because she believed the teaching ltmuld give her students the 

ideals she ~'>lished them to acquire.3 

C. The Development of Christian Education for Girls in Ja:oan 

1. The First Mission Schools for Girls in Japan 

Dr. Charles Iglehart places this evaluation on the 

Christian schools in Japnn since thelr establishment: 

More than passing comment should. be made regarding 
the schools lrJi thin the Japanese Christian move­
ment ••• In one sense the schools form a large 

. . . . . . 
1. Cf. Hargaret E. Burton, T'ne Education of t-Jomen in Japan, 

p. 81. 
c. Ibid., p. 54. 
3. Ibid., PP• 82, 154. 
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part of the Church, and in another they are co­
ordinate with it as an evangelizing agency and 
as parts of the Christian corr.munity. During 
the years, one half of all accessions to the 
Church have come through the Christian schools ••• 
There is no wide gap betHeen schools and churches 
such as is reported from some fields; nor does · 
one dominate the other in the Christian movement. 
In a reading, educated nation, Christian evangel­
ism pre-supposes a well educated ministry and laity 
and this requires institutions of learning under 
Christian auspices. These ca...11Tpuses and dorm­
itories and chapels and even classrooms are the 
nurture centres for Christian evangelism and 
Christis.n gro~cJth.l 

The old idea in Jap2l.n He.s th~;. t it wets better not 

to educate <,'\!'Omen. 'l1J.ey 1iJere expected to spend their 

lives in subjection to their fathers, husbands, and sons. 

Since men were to be their masters and lords no need was 
I 

seen to develop their p01-vers of judgment or• to train their 

minds.2 These ~crere the beliefs vJhich the first mis-

sionaries found prevalent when they came to Japan. 

Such beliefs are not compatible ~rJith Christianity, 

and one of the first endeavors of the missionaries Has to 

elevate the status of Japanese :;vomanhood. They recog-

nized the possibilities inherent in education for both boys 

and girls, and led the way in establishing schools for 

both sexes; but, historically, Christian education in 

Japan h2:1s had far greater influence in the field of girls t 

• • • • • • • 

1. ChG.rles Iglehard, 11 The Christian Church in Japan 11
, The 

Interne.tional Revie~,-;r of !·lissions, Vol. XLI, 1952, pp. 
285-286. 

2. Cf. Inazo Nitobe, and Others, 1,'1estern Influences in 
Modern Japan, p. 215. 
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schools than in any other section of education.l 

In 1869 the first school which in reality may be 

called a missional'"'Y institution was begun in Tokyo. A few 

girls ·Here among the pupils but they 1o1ere soon formed into 

a separe" te school. 'JJhen the division Has made one of the 

students -vrho was about to be placed vli th. the boys came to 

her teachers and confessed that she 1•Jas a girl and had been 

wearing boy's clothing because of the prejudice against 

the sexes studyine together.2 

Soon schools for girls were being established by 

the different Protestant I'Ussions in Japan. The first of 

these '\.'>laS opened by Miss Jv1ary Kidder in Yokohc:una in 1870. 

It became the foundation of tho present Ferris Seminary. 

In 1872 the Reformed rn ssion :i.n Nagstsaki opened a pri va to 

school and after1,m.rd added a girls' school in Hhich cormnon 

English studies 'dere taur~ht, for missionaries 1.r.rere not yet 

permitted to teach the Bible. Boarding departments -vrere 

opened in girls' schools in 1875. In 1879 the Congregational 

churches opened a school for girls in Osaka. Though there 

"t..ras some opposition, jealousy, and suspicion t>.r:;ainst such 

schools at first, by 1886 Professor Toyruaa, of the Imperial 

University, in an article on education for girls, advocated 

• • • • • • 

1. Cf. Deforest, op. cit., p. 309. 
2. Cf. Carey, op. cit., p. 68. (His footnote refers to 

Japan Times, November 18, 1902.) 
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establishment of schools for girls by American mi~sionaries. 1 

A Japanese writer says: 

It is hardly an exaggeration to say that the 
modern education of girls in this country was 
ushered in by foreign missionHries. The private 
classes ••• were intended primarily to provide 
instruction in English and in handicrafts ••• 
Selection of the subjects of study and methods 
of teaching were not quite suited to the proper 
education of girls in this country, but it must 
be remembered that the foreign missionaries who 
started and managed these schools were actuated 
by the desire to give spiritual training to 
Jauanese rdrls on the basis of the Christian 
faith on the one hand and on the other hand to 
make them realize hov;r essential it ~rras to re­
ceive an education.2 

The same ·hrri ter adds evidence of the far-reaching in-

fluence of the teaching of the missionaries by saying that 

most of the prominent women in different areas of Japanese 

society, as i.rell as many Hho v-1ere religious leaders, had at 

some time been members of their cl~sses.3 Another 

Japanese writer also gives tribute to the missionary 

teachers as those 'lf<Jho not only taue;ht the girls English 

and other subjects but vJho also lived lives i-Jhich helped 

the girls to learn of Christ and of the importance of the 

rights and duties of women on the basis of equality with 

men.4 

• • • • • • 

1. Cf. Carey, op. cit., p. 182. 
2. Tetsu Yasui, 11The Christian Education of Girls :tn 

Japanlf, Japan Christian Quarterly, April, 1941, p. 136. 
3. cr. Ibid., p. 138. 
~-· Cf. Takasugi, op. cit., p. 49. 
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2. Pre-War Christian Higher Education for Japanese Girls 

Christian schools have taken and held the leadership 

in the field of hic:cher education for vJomen in Japan. In 

fifty years of history not one college for women Nas 
1 

founded by the government. The first graduates from a 

full-fledged college course Here sent out from K~o-Jassui 

Girls' School in Nag£~ss.ki in 1889. TvJO schools in Tokyo, 

the Josl1i Gaku.in s.nd tb.e Toyo Eiv.ra Girls' School, grad-

uated their first classes of an :tntermediG.te college 

grade in 1890 t?.nd 1891 respoct5_vely, and other institutions 

follo;;-cred. 2 

Women 1 s educe.tion hc.d to fs.ce f~ period of hE,rdships 

and some retardation during the 1890's but reached a time 

of rap:td gi'O\,>Tth in the f:trst dece.de of the tHent:l.eth centu-

ry. In 1912 there vmre neax•ly three hundred schools for 

girls besides fifty or so mission schools. However, their 

academic standE_rds -v1ere still loHer thEm those for boys.3 

By 1922 the awakening of Japanese gil"'ls vias evident 

throu{);hout the nr:tion. Though the government contLnued to 

discriminate against them in tl1e field of higher education, 

the results of more than tHenty-five years of' Christian 

• • • • • • 

1. Cf. Nitobe, op. cit., p. 225. 
2. Cf. Def'orest, op. cit., p. 309. 
3. Cf'. Nitobe, op. cit., p. 223. 
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higher educRtion for them "\!Jere apparent to Japanese and mis-

siona.ries a.like. One-third of all girls graduating from 

middle or high schools lvere seeking some form of higher 

educ&.tion.l 

In 1926 there 1r1ere t1c..relve colleges for 1o~omen in 

Jap::m, "VJi th a total enrollment given as three hundred and 

t1c-venty-seven.2 At the same time, because of pressure on 

the schools to give longer periods of training to the 

students i.Jho could not undertake senior college lorork, 

fourteen of the forty-eight Christian high schools hs.d 

added two or three ars of graduate ltJOrk some-vrhat on the 

junior college level.3 

At the beginning of the 1930's, though many Jap-

anese men still regarded higher education of women as 

dangerous and revolutionary, young women seemed to be in-

creasingly aware of its value for them. The 11higher 

departments 11 of the high schools gave them advanced train-

:Lng in such subjects as English language and literature, 

the Bible, music, and home economics. Hovu3ver, some of 

these departments had the same faculty as for the re.gular 

high school course, Hnd B.ll of them Here le.cking in ad-

1. 

2. 

J. 

• • • • • • 

cr. L. L. ShaH, 11 Colle Gil->ls of IVIodern Js.pan 11
, 

Christian Hissionary Reviei·J, 1922, p. 131. 
Gf. D. S. Spencer, nThe Pre sent Accompl:Lsbment--'V-Jha t 
the IVIissionar s Have Done 11

, Japan Christian Q.uRrterly, 
July, 1926, p. 212. 
Cf. Al:tce H. Monk, 11Educational Idef.~.1s for Women 11

, 

Japan Christian rter1y, July, 1926, p. i~51. 
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equate equipment. Despite such difficulties some schools 

began 1 to l'iork u.p to the level of a real college. 

The Comrnission on Christian Ed.ucation in Japan, in 

a report issued in 1932, recognized tb.e fact that the 

emancipcst:i.on of the female sex had become an unanticipated 

result of the educational system and that the missions.ries 

had largely contributed to this both by the founding of 

mission schools and by encouraging Japanese -vmrnen to found 

schools on their o-vm initiative.2 

That same yee.r, 1932, there 11ex'e tvJenty-three 

Christian junior colleges for women, enroll:l.ng a total of 

four thousand three hundred and seventy-three students. 

Most of them stressed courses in English, domestic science, 

and music. The training of English teachers continued to 

be recognized as their spec:i.2.l field .3 The teaching of 

English and the teaching of music have been tv-JO branches 

;,-,ride used as channels of Christian extension.4 

The Japanese government, vrhich had not begv.n its 

o~rm higher depe.rtments or higher schools for girls until 

1922, classified these as serr~on r,akko, or "higher special 

schools 11 .5 Such schools included both the t-v;ro or three-

1. 

2. 

5. 

• • • • • • 

Cf. A. K. Reischauer, "Christianity and \'Joman r s Higher 
Education in Japan 11

, Interns. tional JY1i ssionary Revie1rJ, 
1930, pp. 85-86. 
Cf. Con~ission on Christian Education in Japan, 
Christian Education in Japan, pp. 79-85. 
Cf. Commission on Christian Education, op. cit., p. 100. 
Cf. Charlotte Deforest, 11Penetration of Japanese Ed­
ucation by Christianity", Japan Christian ·~uarterly, 
October, 1929, p. 311. 
Cf. Comm.ission on Christian Education, op. c:Lt., p. 28. 
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courses i_n scn1e schools 

c eqrtiv&.lont of' full juniol"' collc 

courses; but school3 ~c;e:~'G not srantod tho sDJTlO rocog-

nition s colla s for man. 

oug:h 1 chc.ngo in the 

of mission schools, l s 

rno~.:~o positions of loader 

being lncorporr tod under Jrpc.ne::::c of 

tJ~tlstco s c1 e t • Solne foro 

on o to f01'oignors 

40 1 s, before tho w~r w"th 

Christ n schools v fore s 

s Here no 1 

frorn 
. 

In 19iJ.2 e wore about fif Prot.:.:stant 

st schools and collc 

Tl1.ough tlJ.e rn~:L ~J s l to sivc 

1:J01~ k 
' 

felt Cl'll~ st 

[30 ts chors tho Hell c~s Cttl' is t I c·_11 

' tlJ.e se 

schools carr~od on sti~n institutions.~ 

• • • • • • 

1. Cf. Deforest, 11 DevoJ.:ution of ssion s t Schools 
lTI Jf':,1JD_D , lntor11P. tiOll.D~l Of S rJ.=t_Ol1S, ]_O}L,') .t: -- /"··, .__' 

P• L+-JJ. 
c~r. loc. clt. 
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3. Post-'trlar Ch..ristian Higher Education :for Japanese Girls 

The majority o:f the Christie.n schools resisted 

government orders to remove Christian elements :from their 

school charters, and in a lnrge number of schools religious 

exerctsos were carried on all through the -vn~r yet:lrs •1 

Hany Japanese Christian educators, however, accepting the 

sto.tement of their Department o:f Education, thc.t the 

shrine ceremonies required by the governrnent ~t,;rere an ex-

ample o:f po.triotism rather than o:f religion, -vrill:Lnt:;ly 

obeyed the orders to visit the Shinto shrines :for prayer.2 

Later, some of these men and 1rJOmon told missionaries kno1m 

to this ~tvri ter that they felt their actions were Hrong; 

others said that bowing at the shrines in honor o:f their 

J5mperor l;Jas o:f no more significc.nce than the American 

CJ...lstom of saluting the flag. Some felt it 1-nc.s of more 

importance for them to acquiesce to the rwvernxnent' s 

demands and keep their schools running than to rebel and 

have the schools closed doHn complete;ly. It 1<Jas not the 

Japanese governrnent that closed the schools tvhich did have 

to discontinue their -vrork. 11rs. 1. C. 1-1. Smythe ,3 a mis-

sione.ry who has h~:td thiPty yenrs o:f service in Japan, and 

• • • • • • 

1. Cf. Luman J. She.fer, "Christianity in Japan", The 
International Review of Missions, 1946, p. 123. 

2. Cf. DefoPest, op. cit., p. 432. 
3. l"1rs. Smythe has been closely associated ;;dth the history 

and development of Kinjo Gakuin, NB.goya, Japan, since 
1917. 
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who is knmm to the l...rri ter, says that it "''~s not the orders 

of the government in Japan lorhich caused the schools to close 

their doors. It was the bombing of the Araerican Air Force, 

vfhich completely destr•oyed some school plants, nearly 

demolished others, and sent students and faculty as 

refugees to Hht:'tever places they could find. 

During the t.var, studies of conditions in Japan 

made under the auspices of the Institute of Pacific Re-

lations ·in 'L-l2.shinston, D.C., pointed out as a needed reform 

the expansion of educational opportunities for ~vomen. Those 

Hho made the studies felt that such expansJ_on -vwuld :make a 

~mrthl;..Jh:tle contribution as a means of eradicat:tng one as<)ect 

of Jap&m Is rigid social system v·Jhich continued to give 

superior status to men.l 

The Occupation Forces also recognized the fc.ct of 

the Japanese e;overnment Is discrimination ~Lgainst vJOmen in 

education, but they considered it as only one part of a 

greater pattern of sex discrimination. On December L~, 

19L~5, the 11inister of Educ:?.tion relecsed a dom.unent, 11 The 

1rJomen' s Education Renovation Flann, giving greater rights 

to women in higher education. At last Japanese vwmen had 

rece5_ ved the right to equality of educational opportunity. 2 

• • • • • • 
1. Cf. 'dilli~:un C. Johnstone, The Future of J&tpan, pp. 12!2-111.3· 
2. Cf. Robert Kine; Hall, Ec.uca tion for a NeH J.sq:>::>.n, pp. 

421, 423. 
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Some Christian schools ·Here greatly helped by the 

Occup2.tion policy. For about forty years these schools and 

colle s had not been given the s~:une recognition as graduates 

of government schools.l Such discrimine.tion Wf.:lS abolished 

by the nevJ ruling. As prive.te :i.nst:Ltutions, these schools 

~Jere e.llowed to include as much religious teaching as they 

-vrished in their curricula, although the government schools 

were forbidden thl·s c' · ·ty 2 _ a 'G:LVJ. • 

At the se..me time, many Protestant schools ho.d been 

ravEt_god by the Har and had to be restored. Ho-rvever, there 

were ninety-six of these schools in operation soon after 

the war's close.3 Some schools lmo~ovn to the present 

writer had to begin using tempornry structures thc.t itrere 

cold, drafty, and ill-equipped, and often the students 

\.vere thin s.nd ragged; but teachers and students faced 

such conditions cheerfully until better facilities could 

be provided. The alQmnae of the schools raised money for 

their institutions, and gifts came in from abroad. Better 

bu.ildings Here eJ'ected; neH members ;.~ere added to school 

faculties; in some instances more sui table ca..rnpus sites 

I·H:n•e acqu:Lred th..rou,e·h the purch2.se of areas 1>Ih1ch had been 

bombed or burned and could no longer be used for business 

districts. 
• • • • • • 

1. Cf. Shafer, op. cit., p. 129. 
2. Cf. Kerr, op. cit., p. 1411-• 
3. Cf. Ibid., p. 141. 
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Some girls' schools faced new problems brought about 

by the policy of the Army Occupation, vJh:tch endeavored to 

make Japanese education conform to that in America. At 

first the Occrtpe.tion ~mthori ties changed the educational 

system to include six yeBrs of elementary school, throe 

years of junior high school, and three yea1•s of senior 

high school, follo1,red by a four-year college course.l 

Schools v.Jere not perrni tted to maintain college departments 

unless they becsJ7J.e senior collee;es. This meant that tl-10se 

institutions tvhich had had higher departnwnts offering t:.Jo 

or three s of 1wrl{ on junior co11e level \-Jere con-

fronted -,.d_ th a decision as to 1·Jhother they should discontinue 

these and return to their former status as senior hLgh 

schools, or i,·1hether they should try to expand and become 

senior colle s. 11rs. Smythe2, the missionary mentioned 

above, said to the v'lri ter that some schools "t'lere financially 

unable to expand. Others found :Lt very difficult to do so 

but they made the attempt and succeeded in the face of 

hardships. 

Dr. Edvdn Reischauer has made the follovJing 

criticism -vJi th regard to the Occupation policy: 

. . . . . . . 
1. Cf. Mareo Yoshida., The Contribution of the Omi 

Brotherhood to Post !tlar Japan, p. 21. 
2. Ante, p. 14. 
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The attempt to reorganize the different ed­
ucational levels to conform exactly to those of 
America seems to have been neither desirable 
nor feasible. It has acconrplished little 
except to thrmv- much of Japanese secondary and 
higher education into confusion and to create 
nel.r and misleading titles for educationo.l in­
stitutions vJhich have remained essent~_ally un­
chtlnp;ed.l 

Along Hi th ~-;he reopen and expand of the 

Christian colleges for Homen, ne~-~ public higher educationEl 

institutions have been founded. Some of the outstanding 

Christian colleges for ;,wmen, such as rrsucla Collec;e, 

Tok~j'"O vJomon Is Christian Golleee others, have 2erved 

as models for these. In addition, many of the instructors 

in the bl:tc institutions h2.ve co:me from graduates of the 

Christian colle s.2 Not only do the Christian colle s 

influence the life of Ja}:•an in these vJays, but they also 

have other effects. The graduates of these colleges in-

elude confessed G:rli'istians Hho become leaders in church 

or r,overnment as <vell El.S those Hho establish Ghr:'Lstian 

homes or' e.re active in other .sx•eas. The non-Christians :,.;rho 

go out frcxr1 these schools sho'~J the effect of tho Chr:'Lstio.n 

ideals to ch they have been exposed and rema friendly 

t C' • ' • • t 3 o :.~r:ts-cl.s.ru y. 

. . ' . . . . 
1. Edwin 0. Reischauer, JRpan Past and Present, p. 238. 
2. Cf. Hall, op. eit., p. 422. 
3. Cf. Gordon Klppf, nchristian Higher Education 1n J£,prcnu, 

Jn,pan Cl'lristian (~;;uerterly, S}Jr:Vtt;, 1953, p. 105. 
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D • T'.ne Situation To day 

1. Present Status of Junior Colleges for Japanese Girls 

SJ.nce some of the Occupation policies HOl''e found 

not to be practicable, they were modified or changed. 

JV1any pe.rents could not r..fford to send their ds.,_ughtors to 

school for four yes,ros after the girls graduated from 

high school, and t;he demand I'emrdned for the 2hoi'ter college 

C01.:1rse. In 1950, junior colleges 'flfere in perrai tted, 1 

and such dep:::,_rtments •.r>Jere soon found :tn most of tl1.e larger 

educational institutions. At present these are very popular 

clepo.rtments for mc.ny Japanese girls. In K:lnjo College, in 

1\Tagoy~:., ,,vheroe the pre sent Hri tor served as a teacher from 

1951 to 1954, tb.er>e o.re no~·J over five hundred girls en-

rolled in the junior college £>.nd only one hundred in the 

senior college. In other institutions there is also a 

larger enrollment in the two-year than in the four-year 

college. 

Every pe,rent v,rho sends his :18J12;hter to a Christi2.n 

school today knows that she Hill be fully exposed to 

Christian teaching. Every Christian school has regul:::;.r 

religious services Bible classes and its rules are 

built on Christian princ5.ples. Though the percent of 

• • • • • • 

1. Hiss E. H. Ross, teacher at Poole Galruin, in her reply 
to the questionnaire used for this thesis, vJrote Dec. 
3, 195L~, nAs you knoH Junior Colleges only became re­
cognized four years ago 11 • 
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baptized students may be small, this does not aho~ays in­

dicate the lack of a positive Christian experience. 1 

The Christian junior colleges for Jatpanese girls, 

like other Christ:ta.n schools, are facing some present-day 

dilemmas. l'!hlle the schools' main purpose is to 1cJi tness 

for Christ, they must also conform to patterns of public 

education. There a.re so many government-required courses 

thB.t it is hB.rd to fit in electives. Certain required 

subjects, such as Orients.l languages, philosophy and others, 

rarely attract Christians for full-time teaching; and 

administrators constantly have to choose bet1r:een academic 

attainment and Christian attractiveness of personality in 

selecting ne~c,J faculty members. Becs.use graduates of 

government schools still get the best positions, many of 

the best students ~mnt to enter· the government universities. 

Christian scl:wols often get students 1-vho have fa:Lled the 

entrance examinB. tions at these universities yet they are 

expected to send out graduates of higher caliber than those 

of government institutions. Finance is still a problem. 

Many schools lack adequate equipment for re sGE'-rch. 2 There 

are some schools in ·~<rhich the non-Christians a.mong the 

alwnne.e and on the boc.rd of directors seek to limit the 

. . . . . . 
1. Cf. Virgin :La I'-IacKenzie, 11 Schools and Education tt, in 

Japan Christian Yearbook, 1951, p. 115. 
2. Cf. Charles Iglehard, 11 Some Observations on Christian 

Schoolsn, Japan Christian (~uarterly, Spring, 1953, pp. 
99-100. 
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Chriatian teaching and to make the institutions more nearly 

like the public ones. "lt.lhere there are mission boards a[';ain 

supporting tho schools financ:.Lally, or where there are a 

number of missionary teachers sei'Ving on the faculty, it 

is not as diff:tcul t to ms.lntain Christian standards. HoirJ-

ever, Japanese and missionaries alike recognize tho need for 

all the Christian schools to folloi"I t!:te lead of the churches 

and gain their support from Japan instead of foreign 

sourcea.1 

2. The Place of the Missionary in the Junior College for 

Girls 

The long :Lnfluence of American teachers and mis-

sionaries ~·Jas reco!::e:nized as one factor 1-vhich made the 
' """'' 

Occupation more accept~ble to the Japanese than it might 

have been otherwise.2 The Occupation itself considered 

the ~-wrk of the missionaries as so valuable that they were 

the first group outside the Army and its civilian employees 

to be allowed to enter Japan e.fter the ·Har' s end.3 The 

missionaries found the Japanese h&.rboring no resentment 

but ready to welcome them eagerly.4 A number of 

• • • • • • 

1. Cf. Ibid., p. 101. 
2. Cf. Hall, op. cit., P• 203. 
3. Cf. Kerr, op. cit., p. 148. 
4. Cf. Ibid., P• 151. 
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missionaries knm·m to this writer have stated that they 

received letters from teachers and principals of the 

schools th l<Jhich they had been connected before the \-Jar, 

urging them to return to their schools as soon as the way 

v-;as open. 

Today the missionary on the faculty helps the 

junior college to meet some of its most pressing problems. 

The report on the Japanese Christian schools given in the 

J~pan Christian Yearbook for 1953 lists the problems of 

finance, the establishment of high academic and educational 

standards, and seculs_rization as of speciRl significance.l 

Since the missionary teacher is paid by her ovln denom-

in!:.tional board, her presence on the college faculty does 

not constitute any financial burden for the school. 

Because she must meet high educational qualifications be-

fore being sent to Japan, and she may have acquired ad-

vanced degrees, her name on the faculty brings added 

prestige to the institution. Since her primary purpose is 

that of Christian -vJitnessing, she can be an effective 

agent in combating the secul::::,_rizing influences in the school. 

The missionary teacher does not usually serve in 

an ad.rnin:tstrctive pos:t tion but as a co-110rker th the 

Japanese faculty. This gives her greater freedom in ar-

ranging her schedule so as to have time for outside 

. . . . . . 
1. Cf. Tsuraki Yano, "Christian Schools 11

, Japan Christian 
Year Book, 1953, pp. 114-115. 
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contacts ~<Iii th her students. I•Iany of the young people in 

Japan today are in a_ state of confusion. Some have almost 

lost 1'ai th in older people. After the Nnr they were fJ.t 

first friendly to A."'TioricB.; nolfT they 8.ro incroasinslY 

critical of Americans. At the same time they are seeking 

objects and people they can respect.l The missionEry, 

throue;h her ~wrk in class and through her extra-curricular 

!:tctivities for the college girls, shmvs that she is 

vitally interested in her students and concerned for their 

~relfare. She becomes their friend and advisor. College 

students have said to the present wrl tor, H1ve do not under-

stand the changing policy of the A..rneric8.n g:overnment toirJard 

our l1E<.tion. we thought the United Stfctes "Lvanted to holp 

us. Now He are not sure Hhe.t they Eo.ro trying to do. How-

ever, \vo a.re g:lad that 1-ve still have missionery teachers 

working with us. Because of them, we believe some 

Americans are still our fr~~ends. 11 

~vhen the missionaries from Kinjo College, "l'lihere the 

writer -r,Jorked, ~o-vere prepax•ing to return to the United States 

on furlough in 19.5lt-, a Japanese professor spoke for· the 

fa.cul ty at a fare1v-ell meeting in honor of the American 

teachers. He said, 11We have never considered you as 

Americans, but as co-laborers ~Ji th us in the cause of Cbrist 

• • • • • • 

1. Cf. Saburo Nagai, liThe PostvJar Youth of Japan 11 , Japan 
Christian Quarterly, January, 19.54, p. ::.:4. 
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in education in Japan". That :is the Hay the Japanese Hish 

to consider the missionary at the present time. 

3. The Importance of English Teaching by the Missionary 

During the years when American teachers were not in 

Japanese schools, Japanese teachers took over the teaching 

of English where it \'lfas included in the curriculu.m.. As many 

of them had not received adequate training in English pro­

nunciation, they emphasized the silent reading and >,;riting 

of English and their students did not learn how to carry on 

an intelligent conversation in the language. Today some 

Japanese teachers do good work in teaching both oral and 

Hri tten :B.nglish; but there are still other teachers t>~ho 

confess that their work is inadequate. Some of these 

Japanese teachers of English come to the missionary 

teacher for help in their mrm reading e.nd spes.king of the 

language. 

Since Japan has again been opened to the outside 

world and many foreigners are living v-Ji thin her borders, 

there is a demand for college graduates ·liJho can speak 

English Hell to vmrk in offices and factories, banks and 

theatres and memy other places. Americans serving in the 

Armed Forces in Japan, and also citizens of other countries 

who are engap;ed in ~cvork there, employ English-speaking 

Japanese girls. RealLzing ·the importance of learning to 

speak English Hell, many ambitious girls will enter a 

college i<cJhere the subject is taught by an American 
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missionary. These students enter the missioncryts reg-

ularly scheduled classes and are eager to have as much 

extra training in English as possible. They request 

personal conferences with the English teacher, join 

English-speaking clubs, and often begin attending English 

Bible classes Hhich the missionG.ry condu.cts. :!:'hough their 

initial motive for entering the Bible classes may be that of 

gaining greater proficiency in English, there are al·vJays 

some girls vv·ho find that the study of the Bible itself 

becomes of greater importance the English. Setsuko 

Yamaka1.<1a is a present-day junior college girl in Japan who 

1.:ras led to Christ through the influence of English and 

English Bible classes taught by the missionaries, and 

there are others like her. 

The missionary's teaching of English itself may 

open the door to Christian faith on the part of the student. 

One experienced rnissiom:.ry teacher of English says this: 

Though many a student is uninterested in 
religion and ·t-~ill never darken the door of your 
Bible class, he can in the classroom be reached 
through some of the great religious truths of 
Tennyson and ~'/hi ttier, the social reforms of 
Shelley and Emerson t s ideas of God ••• Hany have 
their lives changed by the thoughts of the 
great poets. God uses the great works of 
literature to reveal himself to the student.l 

• • • • • • 

1. Jr. Belle Boga.rd, nTh.e Christian \'Ji tness of the :rvlis­
siona.ry Teacher", Japan Christian ~~uarterly, Au:t:umn, 
1951, p. 124. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-26-

Many evangelistic missionaries in Japan must spend 

much time in making contacts and getting an audience. 1.J.lhe 

missiolli~ry teacher of English has an audience already 

provided. Since Hreligion is caught, not taught 11 , the 

teacher has far greater opportunities through daily contacts 

tvi th her students and through the spirit in vJhich she meets 

school problems than someone who does not have this 

rele,tionship. Also, because o.f the fact tha.t she is an 

English teacher, she has other opportunities through 

English chapel talks, English Bible classes, and partici-

pation in religious conferences to do work that is primarily 

religious. 

The demand for the missionary teaching of English 

since the war has been so great that the missionaries 

have requested short-term Horlcers to come out to assist 

them. In the sum:rner of 1948 there were fifty-tlvO young men 

and liJOrnen sent out as J-3's, that is, wor•kers in Japan for 

three years. Almost all of them -v;ere sent to t'iork as 

English teachers in schools that had had miss:tom~.ry teachers 

before the lvar. They ·hrere w~.rmly received and "tvere given 

heavy teaching loa.ds.l Some older missionar s continued 

teaching English in these schools; but the J-.3•s helped to 

• • • • • • 

1. Cf. Floyd Shacklock, 11 The First J-3's, Japan Christian 
Quarterly, Summer, 1951, P• 33· 
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lighten the loads of some of them and freed others to do 

outside work. As these first J-3's completed their term 

of service some of them decided to return to Japan as 

life-time missionaries. T'nis has also been true among 

groups of J-3 t s irJho have gone to Japan more recently. 

A survey of the J-3' s, \vhich was made in 1953, helps 

to point up some of the problems which all missionary 

teachers of English must face. 11For myself 11
, said one of 

these young people, 11 I 1vould appreciate having a clearer 

picture of the significance of teaching English. How does 

it relate to the Kingdom of God? 11 1 Another one felt 

strongly th~t mission boards should place greater emphasis 

on recruiting full-time missionaries Hho would find in the 

teaching of English itself their missionary c~tlling.2 

The Rev. Darley Do~vns, a missionary in active 

service in Japan since 1919, some years ago gave an ansvv-er 

to these problems that is still timely. In an article 

decrying the attitude of many people to11va.rd the missionary 

who \vas 11 just an English teacher 11
, he said: 

The missionary professional English teacher 
emphatically repudiates the implication that his 
teaching itself cannot be evangel.istic in its 
ultimate effort. He wholly disavows the idea 

• • • • • • • 

1. Everett Kleinjans, "J-3-t•s Next?", Japan Christian 
Quarterly, s~~er, 1951, p. 33. 

2. Ibid. 
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that directly asking individuals to become 
Christians is the only kind of evangelistic ,,mrk. 
He believes that genuine Christian evangelism can 
be carried on right in the classroom ~rd th never 
a mention of the name of Jesus nor the use of a 
definitely religious word ••• The task of bearing 
himself in the English classroom with the same 
spirit as in the Bible class is one of the hardest 
that can be imagined. Only those vJho have gone 
through the irritation and disappointments 
of teaching 11 conversationlf in large J&.panese 
schools can fully appreciate how hard. Never­
theless he knows it is just by this standard 
that his missionary effectiveness must be tested.l 

Some years ago H. G. Wells said that English 

teachers in non-English-speaking countries are the most 

importt:mt and useful people in the world. He made the 

statement because he felt that worldwide knowledge of the 

English language would be more effective than any other 

means to increase interng,_tional understanding and good 

~~ile the missionary teacher of English does not 

feel herself important, the subject she is teaching is one 

of importance and has a contribution to make to Christian 

11fe in Japan. 

E. Summary 

In this chapter the background of the missionary 

teaching of English in Japan has been given in order to 

• • • • • • 

1. D 1 D " t ~ 1" . 'I1 h " ar ey otms, Jus- an l:!.ng lSn. eac er , Jape,n Christian 
(l_uurterly, January, 19:28, pp. 67-68. 

2. Cf. Ibid., p. 67. 
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understand the significance of this teaching for today. 

The American missionaries who opened Protestant vwrk in 

Japan found the teachingFof English to be their most 

effective means of beginning their >fOrk. The effect of 

their teaching Has felt in the .field of government ed­

ucation as v.;ell as in the earliest Christian schools and 

churches and in the life of the nation at large. As 

Christian education for girls has been developed in Japa.n, 

the teaching of English hos ph1.yed an important part in 

the first mission schools for girls in the country, in the 

higher educational institutions for girls Hh:Lch 1-..rere 

estatblished before the ;;.;rar, and in post-1-var schools and 

colleges. Today the junior colleges for girls, though 

faced ~'ll'i th many problems, have an effective role in 

Christian education in Japan. Missionaries are Helcomed 

as teachers in these colleges and, although some of them 

find difficulties connected -vd th their teaching of English, . 

for some the teaching of English continues to be an 

effective means of service. 
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SURVEY OF THE MISSI01~R¥'S USE OF THE BIBLE IN 
TEACHING ENGLISH IN THE JAPANESE 

JUNI COLLEGE FOR GIRLS 

CHAPTER II 

A. Introduction 

The se2.rch for published materials concerning the 

use of the Bible in teaching English in Japan revealed the 

fact that there is little contemporary study of this sub-

ject. Therefore it proved necessary to use the survey 

method in the attempt to discover the situation at present. 

This chapter Hill report first on the procedure folloHed in 

making the survey and then on the response to the question-

naire. This "~<Jill be followed by a discussion of the 

specific findings from the replies received. 

B. Haking the Survey 

1. T'ne Procedure Follmved 

The I~~Tri ter has hnd the experience of using the Bible 

in the teaching of English in Japan and of talking with 

other teachers v.Jho have done the srune thing. She has also 

observed some teachers who use the Bible in their English 

classes. However, it was necessary to obtain a broader 

picture of the situation in this field than that which 

personal experience alone could provide. For this reason 

-30-
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it tvas decided to make a survey of missionaries Hho ::::ro now 

at vwrk in Japan. The Japan Christian Yearbook for 19.53 

Tvas consul ted to discover the nuraber of Christian schools 

in Hhich there nre junior college departments at the 

present time. The appendices of the yearbook include a 

chart of the member schools of the National Christian 

Education Association, v-rhich lists thirty junior colleges.l 

It does not give information as to whether these are co-

educational or are schools for boys or schools for girls. 

Since the ltfr:Lter' s experience has been in a school for 

girls, and since it uas not possible to moJ{e a study of 

all the schools in Japan, it 'tvas decided to limit this 

survey to girls' schools. A letter was sent to ¥w. Tsuraki 

Yano, General Secretary of the Nf:".tional Christian Education 

Association, request:i:.ng information as to 1-1hi.ch of the schools 

listed B.re girls t schools and have American missions.ries 

teaching on their faculties. In reply, :Mr. Yano sent a 

list of schools in :rJhich he had checked those which are 

schools for girls; but he did not know \clhich schools novr 

have American te&~chers Horking in them and so suggested 

Hriting to the principal of each school for this infor-

raation. In the meantime, the 1vriter l'las able to intervieH 

• • • • • • 

1. Cf. The Japan Christian Yee.rbook, 19.53, Chart on 
Protestant Schools given in Appendices, no page 
n'l..:L."Uber given. 
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Dr. Howard Hannaford, Secretary of the Inter-Board Com­

mittee for Christian \vorl-~: in Japo..n,l and to obtain from him 

the narnes of' missionary teachers in :fifteen schools on the 

list. 

After the ne.mes of the mission[:;_ries ~rei'e obtained, 

a letter questionnaii'e vJere sent to each of them. The 

questionnaire was devised by the -v.rri ter to obte,in information 

about the types of English courses taught by the missionai'y, 

materials and methods used, objectives in teaching, and 

results of this teaching.2 

2. T'.ae Response to the (luestionnaire 

Fifteen letters were sent to Japan and fourteen 

replies received. Only one missione.ry replied the.t she 

did not have time to fill out the questionne.ire e.nd so 

returned it blank. Another returned the questionnaire ~cJi th 

the report that she is now on furlough and not teaching 

English at present. A third reported tho.t the English 

teaching in her school is nmv done entirely by Jap[mese 

faculty members and Americc.n mi ssionar s teach only home 

economics in the junioi' college. In the completed l"'eplies 

from the remcin eleven schools the work of twenty-one 

missionary teachei's is represented. 

• • • • • • 

1. Dr. Hannaford has since been transferred to another 
position and he.s left the Inter-Board headquartei's in 
New York. 

2. The form for the questionnaire is given in the appendix 
of this thesis. 
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3. The Schools Included in the Survey 

Tl1e schools eluded in the survey are scattered 

up £md do·hrn the len<,..th of Jarlan, all on the three lt::crgest 
.) - ~ 

islands, Honshu, Hokkaido, and Kyushu. The average age of 

these schools is seventy-tll.ree years, the oldest one being 

Ferris Seminary.l However, because of the development of 

the present type of college division, the junior college 

departments of the schools are e.ll only about four years 

old, with one of them just completine; its second year of 

work on this basis.2 l1ost of these have gro1rm out of the 

older f'orm of the special htgher department of the girls 1 

hie;h schools, in vJh:i.ch English teaching he,s been used 

since their establishment. 

4. The Hlssionaries \.Vorking in These Schools 

r-tissionary teachers have worked in these schools 

since their founding. Theil~ years of experience reported 

in the surve;y- ranged from thirty-eight years doHn to throe 

months, maJdng o.n average of thirteen years for each teacher 

vJho \'W.s included. This a.verage, hm..rovor, refers only to 

years of teaching in Japan and does not convey an ad-

equate representB.tion of yet.trs of service in missionary 

work. One teacher spent twenty-six years as a teacher of 

• • • • • • 

1. Ante, p. 8. 
2. This report comes from Toyo EiHa Jogah.""Uin, Tokyo. 
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English to Chinese girls and hc,s been in Japan for the past 

three years. Another spent seven years teaching English 

in Lebanon and has hB_d only one year :Ln Japan. A third 

taught for n three-ye~Etr term in a girls t college in Egypt 

and is in her second year in Japa.n. One of the older 

teachers reports fifteen years of actual teaching time in 

Japan during a hrenty-six yer:;,r period. Almost all of tho 

older missionary teachers in Japan t·Tere at loJO:C'k there 

before the w2.r and had to leave dur the 1rrar years so do 

not have continuous years of service in that country. 

All of these teachers are busy and have many 

responsibilities outside of regu.lc,r school schedules. Some 

of them reported their total hours of teaching in all 

school deps .. rtment s, nhile others reported only the hours 

spent in the junior college department. ~Jhereas the 

average teaching load is about sixteen hours neekly, the 

average nurnber of hours spent in the junior college is 

about five and one-half hours. In this department the load 

Val"ies from one class for one mission2.ry, vvhich she meets 

three times a Heek, to nine classes for one missionary, 

each of 1ivhich she meets once each Heck. The o_verage en­

rollment in the classes is thirty-seven, with class sizes 

ranging from hJenty-five to fifty students. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-35-

C. Information Received Through the Survey 

1. Types of English Courses Taught by the 1-'Iissionary 

a. English Conversation 

Nearly all young people in Japan today· are eager to 

learn to speak English. They are ambitious and \rJilling to 

take advantage of nearly every opportunity to do so. The 

importance attached to English conversation as a course to 

be taught by the foreign teacher is made evident by the 

:fact th.s~t English conversation courses are taught by 

American teachers in all eleven of the schools reporting. 

b. English Literature 

I1any Japanese tenchers feel th2.t :L t is very dif­

ficult for students to gain an understanding of English and 

American li terc.ture if these subjects are taught entirely 

in English, and that it is necessary to use the Japl:'.nese 

language in teaching the deeper meanings of the literature. 

Because some of the missionary teachers are 1-rorking in 

Japan for short terms, and because some of them do not know 

the Japanese langw::.ge, it is impossible for them to teach 

in any other TrJay th2.n through the medimn of English. Other 

:missionaries lmovJ the Japanese langue.ge but feel that the 

students ~:vould gain most from using the English language 

in the study of English literature.l They, therefore, 

• • • • • • 
1. Post, p. 77. 
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would like to teach courses in literature thout recourse 

to Japanese. There are others who could teach in Japanese 

but feel th..a t Japanese teachers do so more proficiently. 

For the above reasons, no school has luner:ican 

missionaries teaching a.ll its li terccture courses; but 

there o.re schools "\.Jhere some courses in literature are 

taught by the missionaries. Six of the schools report 

courses in English literature given by missionary tec.chers. 

c. English Composition 

Many Japanese students begin studying English 

grammar in junior hig,h school and ho.ve some study in this 

subject until they enter college. Hm·Jever, in the t-Jriter' s 

observation, all too often the results are that the students 

gain a knowledge of rules through rote and ho.vo little 

ability to apply their knoHledge in actuul practice. Often, 

1-vhen they enter college, they report that they have been 

studying 11about Englishu for six years and have not begun 

to knm·J English. Therefore, the teaching of English 

composition in the Japanese college is very different from 

the teaching of this subject in colleges in America. The 

teaching in Jap~1n must be very simple if the students are 

to acquire any skill in the use of English. Some of.the 

courses termed !!composition courses 11 include study in the 

simplest forms of English composition, such as would be 

ts.ught in junior or senior high school in .t'i.:merica. This 

type of English composition is taught by missionary teachers 
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in five schools from "vhich reports have come. 

d. English Bible 

Bible classes are taught in all the Christian 

colleges in Japan. In most o.f the schools these classes are 

taught in the regular curricul1.L.'11 by Japanese teachers v.rho 

use the vernacular. Nevertheless, it is interesting to the 

observer to note hm-J many Japanese teachers and pastors, 

't·Jhen trying to express certain Biblical ideas, fii1d it 

necessary to resort to the use of English terms in the 

middle of a Japanese sentence. The pastor of one mission&~ry 

teacher Hho replied to the questionnaire vJrote a letter to 

explc.in ·Hhy he feels that the study of the Bible in English 

is important. His Hords help to point out vJhy such study is 

em]>hasized by Japanese Christian leaders. The Rev. IVJ:r. 

Akaishi is pastor of the largest Protestant church in the 

city of Nagoya. With a background of study in iunerica and 

a good command of English, he writes: 

As I look at it, almost all the young people in 
Japan are eager to study English, taking ad­
vantage of every possible opportunity. Therefore, 
the use of ~1glish in the Bible study is very 
attractive to them. Moreover, they will thus 
get in touch not only vJi th the Bible itself, but 
1-Ji th the Christi2.n vm.ys of looking at things 
through the missionary. 

Secondly, I am of the opinion that the original 
Greek e:A'"J)ressions on matters of important 
doctrinal points in the Bible are more approp­
riately expressed in English than in Japanese. 
Probf.J.bly it is due to the fact that English belongs 
to the s2.me language f~:unily Hi th the Greek while 
the Japanese belongs to an entirely foreign group. 
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I do not kno~r ho-;.;r it is Hi th the Hebre1rr langu£'_ge, 
but LXX must be rendered into English ft!tr better 
than into Japanese. Here is tfo necessity of 
studying the Bible in English. 

He continues to say th2.t the Japanese .feel the 1mportance 

of obtaining the most accurate translation of ·the Bible 

in their Oirm lF.nguB.ge.. The life1rr Testament Nas recently 

published in colloquie.l Japanese, and no-vr Hark is being 

done on the Old Testament. HoHever, !1r ishi feels 

that no Je,penose tr2.nsl on will ever supercede the need 

for the study of ish Bible.2 

All the missionary teachers of English teach 

courses in English Bible; some of these are extra-curricular 

but meet on the school campus during the vreek; some are taught 

in the ehurehes on Sunday and are attended by many of the 

teaehers 1 English students. Only three schools report in 

this survey that they he.ve English Bible classes taught in 

the regulE.r curriculum by the missione.ry ter:.chers; but 

Biblical materials are used by other teachers in other 

English courses, as 1 .. -dll be shown later.3 

e. Other Courses in English 

In addition to the types of courses Llre;::cdy listed, 

some of the schools have other spec courses in English. 

• • • • • • 

1. Y. ishi, Nagoy[:i., Japan, in a letter 1rrr:ttten J;:.muo.ry 
22, 1955. 

2. Ibid. 

3. Post, p. 42. 
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One school has a courso in rol ous dr~~a. Another has an 

elective in .American history. One hcs a special course in 

poetry, and still ~:mother has a cour>se in reading. Even 

though most of the schools do not list cours~s under these 

titles, they include study in these areo.s, e ci.ally in 

their conversation classes. 

2. }1ateriD.ls Used by tho Nissiono.ry in Teaching These Courses 

a. Textbooks for English Converse.tion and Composition 

A gre2 .. t amount of variation is found in the repopts 

of the textbooks used in English conversntion and com-

position. No standard texts have yet appeared 1,.rhich have 

found a ple.ce in all the schools. Only tHo conversG,tion 

texts 1,..rhich wepe na.>ned are used at present in more than 

h 1 1 0 f .._, . D ' D r: 1 • 1 one sc oo eac1.. ne o vJlese lS ay :£2. ay .:1.ng :Lsl, by 

Thomas ~vcett, ~1h~.ch is used at Aoyama Gzr.kuin c.nd at 

Doshisha. At the latter school, it is supplemented by 

texts of a religious nature published by The Pilg-rim Press. 

The text, Prccctical English, by Vera Tickner, is used o.t 

Aoyexaa and at Toyo Eh1a .Togakuin. ~villis C. Lt:11llott•s 

Useful English, Harold Palmer's ~ :rvrethod English Practice, 

Hmve and Smythe r s Intensive Engl ·i :ili Conversation, and 

Dixon's book series of English Composition for the Foreign-

Born are used at one school each. A text called A Brief 

Glance at England is used by one teacher. Two schools 

report that no text is used for these courses. One reports 
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that texts vary from yec.r to yeal", clcpcnd::i.ng on ability 

of the students. s Sll:L reports 1J~s m:~'.torhtl sent out 

Internf:,t:ton~.1 Christ University for some courr.;os, 

but no description of this material is civcn in tJ:1c reply 

to questionne. • Th·o use of the text for 

these courses ~r,rill be scussod under 1 • 

There is c,lso no uniformity in tho uso of r..•.ny 

special text for English composi on. IJ:'oyo Ehm 

Jogakuin orts thCi.t ::i.t has a kindergarten 

trr::dnlng dep;:)_rtment which :1.sh is t e 

it uses Ko Kobaya.shi' s Exorcises in Enr:l:lsh SYntax. 
.;;......--~·--

T1:1e 

JUro GtJ.h'""L1in 

~·Jork-Book 

Chappell. Kinjo Galcruin noli s courses in ish compos:ttion 

l'{ights. Another school reports us Tc•.les from 

for its conversation courses. As in the conversation courses, 

thoro arc also some schools ~r.rhich have no special text for 

the composi t:Lon CO\U"ses. 

b. Textbooks for Ene;lish Literature 

The var:i.ation indicated in texts used .for othor 

Engltsh courses extends into tho fiold of literature 

. . . . . . 
1. Post, p. 4.2. 
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as it is taught by missionPcry teachers. Only tv-Io schools 

report using the type of text Hhich is in use in literature 

courses in American high schools. Ferris Seminary uses 

American Writers, by Cross, Smith, Stauffer, and Colette. 

Hokusei Galru.in uses Junio·r High School Literature, Book I, 

by Elson, Keck, and Burris for its first year literature 

course in the junior college. ~~e other schools use texts 

of :tndi vidual classics, irlhich can be obtt'dned inexpensively 

in ~Tapan. These clasE'ics vc.ry from ye2_r to year. The 

reports received this year show the inclusion of the 

follovi:Lng: George Eliot's Silas r,1arner; Na than:lel He."torthorne t s 

~ Scar•let Letter; Herms.n Hel v:llle' s Nob;r Dick; James 

Hilton's Goodbye, r1r. Chius; e.nd Thornton ~lilderts The 

Br:ldge of ~ ~ Rey. 

c. Textbooks for Special Courses 

Baika Junior College, Hh:lch offers a special course 

in religious drama, reports the study of the history of 

religious drama and the study of selected religious dramas 

but gives no special texts for these. KHassui Junior 

College reports a special post-t:,L'adue.te course in -v.rh:tch 

there is study of the Bible and church history in English; 

a study of 1i).rnorican history; a clo_ss co.lled 11 Interpretation 

Orallyn; and a course in reading, using~ Other~~ 

by Henry Van Dyke, and a condensation of the life of .t'!..lbert 

Schweitzer as texts. Aoyama Gakuin used the Pocket Histor;y 
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of~ United States by Nevius and Comrnager for its course 

in American history. 

d. The Bible as a Text 

Only three schools report the.t they have Bible 

cl2.sses in English taught by the missionc.ry teachers in 

their regular curriculum;l but seven of the schools in-

dicate that they make some use of the Bible in their 

Engllsh courses. Three teachers use the Bible EJ.S the only 

text for at least one conversation course. One teacher 

reports th~:t t she useB the Bible on al terna.te v-1eeks Hi th 

another text in a second-year conversation class. Three 

teachers use the Bible for part of each discussion period 

in some classes; four use it for occ:.:lsional references; and 

four use it to teach et special seesons. One teacher says 

she uses selections, especially parables, for retelling 

stories, dramatization, and conversation. Another teacher 

he,s the students study sim:)lified versions of Bible stories 

and tell them to the class. 

A larger use is mo.de of the New Testament than of 

the Old Testa..,·nent. One teacher uses the Japanese-English 

Ne1c1 Testn.ment, in Hhich pc.rallel passages in i;:;oth languages 

are given. Several teachers use tho Gospels, especially 

the Gospel According to Nark. One uses only the Christmas 

. . . . . . 
1. Ante, p. 37. 
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stox•y from the Gospel accorcEng to theH and the Gospel 

according to Luke in te:::1_chine; the Chr:Lstmfe~S se<.::tson. 

Other teachers include these Cbristmas stories in some 

phB,se of their teflChLng of conversation. Th.0 Old rr'estament 

is used in some schools. The books of Ruth and Esther are 

taught in conversation courses in t·Ho schools. Selections 

from the Psalms, and s:Lmplified stories from other Old 

Testament books aro used in others. One school uses the 

text, A Life .££. .<I~.~-~' by ~Jill'is C. Lamott, for its Bible 

courses, although most of the schools use the Bible itself. 

Some teachers use the Revised Stemdard Version of the New 

Testament, since thD.t is available in less expensive editions. 

At the present time, the higher cost of this version of the 

Old Testament makes it general unav~:dlable to Japanese 

students, and missionaries find it necessary to use the 

King J~unes Version in teachi:ng from the Old Testament. 

3. Objectives of the Nissionnry in Teaching ~}hese Courses 

a. Developing Proficiency in English 

Be.sic to the teaching of any English course in 

Japan is the desire to develop proficiency of the student in 

the use of the English langunge, in both oral and 1-vri tten 

form. The vJillingness of tho student to study this sub-

ject e.nd thG,t of the teacher to teach it are implicit 

a.cknowledgement of this fact. Therefore, no matter HhD, t 

phase of English the missionary may be teaching, one under-
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lying objective :is that of guiding the student to greater 

understanding of the English langua.ge and to increased 

skill in using that language and making it a part of him­

s·elf. 

b. Leading Students to Commitment to Christ 

Every missionary 1vho h8.S accepted Christ's call 

to serve in a forei,~?n land desires to lead others to a 

saving knovtrledge of Him. This is as true of the missionary 

teacher of English as it is of the missionnry 1,1ho is given 

the official title of 11 evangelist 11 • The Japanese ad­

ministrators and faculty members in the Christian colleges 

in Japan feel tha.t the missionary teacher 1tJho labors vvi th 

them has a definite place as 8. worker in the evangelization 

of the student body. ~fuile much of this work is done out­

side the classroom 1vith its routine lessons, :it is often in 

the classroom that the first seeds are Bown which will rea&.h 

fruition at ~&. later time. Both Japanese and American 

teachers feel that a primary objective for the missionary's 

presence on the f8.cul ty is that students may be \von for 

Christ. This desire is pointed out in replies to the 

questionnaire. The missionaries state thr,t they do their 

teaching with the hope thr,t the students may come to knovr 

Christ and accept Him as Saviour; to lend students either 

directly, through the:i.r classes in the school, or indirect-

ly, through interest them in a Bible study group, to 

personal coramitment to Him; to try to give the students a 
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personal acquaintance with and experience of a Heavenly 

Father; t::lnd, for those v·Jho ~.ro already Christians, to 

help them develop in the Christian life. 

c. Encouraging the Use of the Bible 

Replies to the questionnaire indicate th2"t the 

missionary teachers v.Jish to help students appreciEte the 

Bible and use it for themselves. There is as much emphasis 

on putting into practice the teachings of the Bible as there 

is on gaining mastery of its content. Teachers in seven of 

the schools state that they teach both to cive knowledge 

of Bible content and to try to inspire students to emulate 

Biblical ideals. Those :Ln six schools use the Bible to 

introduce students to the study of God t s Iiford and also to 

lead to an appreciation of it as literature. Those in only 

two schools report using the Bible in English to teach the 

history of the Hebrevl people or the beginning of the 

Christian church. At the same time, those schools in tvhich 

these emphases are not made by the missionary teachers report 

that they are made by the Japanese teachers of Bible.l 

d. Shouing Relationships between the Bible and Engliah 

and knerican Literature 

Miss l"fargaret Archibe.ld, of Kinjo Gakuin, in B. 

• • • • • • • 

1. Ante, p. 37. 
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letter accompanying the questionnaire Hhich she returned, 

says this: 

I remember once in before-the-war days, one of the 
Japanese English teachers laid much stress on the 
fact that it was natural for a student of ~nplish 
literature to become a Christian, since so much of 
our literature is based upon a recognition of God; 
while in Japanese literature there is nothing 
to in the student to seek after God.l 

The truth of this sta.tement is made further appa.rent by the 

fact th~t teachers in nine of the schools report the.t they 

teach the relationship beh.reen the Bible and English, es-

pecially by referring to literary allusions in the Bible. 

This is done in one school in which it is the only use the 

missionary teachers make of the Bible in their regular 

classes. Teachers in five of the schools try through 

their teaching to show that the Bible is a masterpiece of 

English literature; they also teach it as the inspiration 

for literary themes and as the source of direct quotsttions. 

Teachers in t·Ho schools report teaching the Bible as the 

source of religious thought patterns. One teacher states 

tha_t she does not classif:;r her use of the Bible but uses 

it as :i.t comes naturally in anything she is teaching. 

4. Methods Used by the Missionary in Teaching These Courses 

• • • • • • 

1. Hargaret Archibald, :tiagoya, Japan, in a letter vJri tten 
November 13, 1954. 
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a. Informal Conversation 

Since thore is such a great emphasis on learning to 

use English in evory-day life in Japan, a nu.m.bor of toachers 

do not; use texts for their English courses but dopend on the 

daily life and needs of the students to provide material 

for class sessions. The teachers talk witll tho students 

about their lifo at horne, on the campus, during vacation 

time and so forth. Sometimes t:rJ'O or more students are 

asked to prepare conversations on a certain subject before 

class time and give these in class. At other times, students 

are asked to tell about special occasions ox• events. By 

guided practice, students are te.ught hoH to make intro-

ductions, give invitations, \velcome guests to their homes, 

hold intervielv-s, and use English in other H::J.ys 'kvh:Lch have 

a practical application. 

b. Reading and Discussion 

In courses in English conversation vJhere textbooks 

are used, missionary teachers ofton have studonts do the 

reading outside of class and discuss the subject matter in 

class. Often there is directed oral reading during the class 

session, and this 5.s then i'ollov;red by discussion. The 

tec:.cher may ask questions herself or have the class members 

question each other about the topic under consideration. 

In one course, "t-rhere simplified versions of Bible stories 

are used, the girls road and study the stories before the 

class hour and then tell them to the class, after vJhich 
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there is discussion of the stories. 

Reading is done both during and before class hours 

for literature coux•ses. hihen these courses are taught in 

the English language, however, the texts and discussion are 

necessarily much simpler than they uould be in an American 

college. Sometimes the students become interested enough 

to res.d the story in Japc.nese translc.tion. In contrast, 

there are girls ·;;-;ho first become interested in classics 

studied under Japanese teachers and then read whc_t they 

h2.ve studied in translation in the or:Lgint~l language. 

c. DrD~atization 

Teachers t-rho use pv.rablo s from the Bible report 

that students enjoy drg;Jnatizing these stories either in 

class or for 1wrship services. In the school Hhere a course 

in religious drama is offered, there :ts a one-act drama 

placed in the worship service and ~iven once a semester. 

Last yeo.r, gir•ls in thi.s school read and dramatized the 

story of Ruth from tho Bible. A conversation class in 

another school pr>epc.red :::t dramatic vJOrsh:tp service on the 

Cl-Lristmas story from the Gospels. Informal acting out of 

scenes from overy-drJ.y life is used to help girls learn 

conversation in a more nr.tural v«ay. 

d. Eemorization 

Some teachers have students meraorize given con-

versations until they arc at ease in using them, then ach 
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them to change or enlc.rge upon these. Some of' the teachers 

~-;rho use the Bible require students to memorize ble pas-

sagos, such as the t~r;renty-third Psalm, or the Christmas 

s·tol"'Y .from Luke, to use in class or school Horsh.ip. HJ-'1llllS 

are also sometimes memorized f'or the sarne purpose. 

e. \iri tten ~fork 

Although a number o.f composition courses stress 

oral composition, most such courses roquire some .form o.f 

viri tten vJOrk .from the students. A f'e1.-v teachers require 

students to use workbooks. When students do not have such 

books, they often use English stories or poems .for back-

ground material; they are asked to Hrite short paragraphs 

or su.mmaries o.f sections as they study them, or to Hrite 

more lengthy reports o.f longer divisions studied. Becc.use 

most missionHry English teachers f'eel that one import10mt 

way o.f helping students in their classes is to teach them 

how to 1,1ri te the different kinds o.f letters, they give 

oppoPtuni ties for this type of 1<vork. Students "t·Jri te simple, 

friendly letters, letters of invitation, letters of ap­

reciat:i.on, letters of application, and others. They also 

are asked to write themes on assigned topics relating to 

their mm life and experience. 

.f. Other :Hethods 

Missionary teachers are n.l-vv-ays seeking neH -vrays of 

making their subjects interesting. In their English 
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classes, some teachers have students make reports on special 

assigned topics. These me.y be presented in either oral or 

vJri tten form, depending on the puJ>pose of the course. A 

s~cond year colle girl wrote to a fpiend about her con-

veJ>sation class: 

Now ~-re are studying pronunciation drill. After 
the teacher tells us about a fD..lTlous :man v'Je ans-v;er 
her questions and then 1;-..re sing a song, one a 
time. Then l-Je take a speech concerning a fetrned 
man, four persons a time. Maybe I'll try to take 
a speech concerning George Washington.l 

As her letter indicates, other songs as v-Jell as hymns are 

taught in some classes. 

C. Relation of the Hissionaryts Teaching 
of English to the Christian 

Growth of the Student 

1. :t-1eans by lrJhich :t-Ussiono.ry :eeachers Influence Chl"istian 

Growth 

Every missionary teacher is ::nv-are of hmv much in-

direct influence she exerts over her students. As a for-

eigner, 8\.n American, ~.nd a. Ghl"istian sense:!:, or teacher, 

she is looked up to by those vJhom she teaches. Her o-vm 

ds .. ily life and conduct are subject to keen surveillance by 

many eyes. She prays thr:.t her life may be such thEtt it 

will reflect the love o.f Chl"ist and attract students to Him. 

• • • • • • 

1. Nobuko Takagi, Kinjo Gakuin, l'fagoya, Japan, in a 
letter written November 26, 1954. 
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The indirect influence of the teacher is the first means 

mentioned in the replies to the question as to how mis­

sionaries seek to influence Christian grovvth of students. 

Another 1iay in Hhich tea.chers endeavor to influence 

students is by direct discussion, in the classroom or out­

side, i<>Jhen there is opportunity. Very fevl teachers in­

dicate the use of lectures for this purpose. '11he majority 

report the use of prayer, dramatization, TtJorship experiences, 

chapel talks, Bible classes in their homes or at church, and 

the distribution of good Christian literature in English or 

Japanese as means by 1,rhich to encourage students to be-

come Christians or to grow in the Christian life. 

2. tvays by ~H1ich Results are Discovered 

The missionary teacher feels tho.t she can never 

kno·H in reality 21.11 the results of her teaching as it 

affects the Christian groHth of her students; but she does 

try to find some means of evaluating I·Jhat she is doing. 

Only tv.ro teachers say they use objective tests to tr~y to 

do this. The others use student themes, individual con­

ferences with students, observations of students• daily 

life, or informal conversation to try to discover how 

students are developing. 

tendance of the students. 

Some also check the church at­

Voluntary Bible classes, which 

all the missionary teachers have in their homes or at 

church, provide further opportunity to observe students, 

to discover their problems, and to try to help them find 
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solutions. 

3. Attitude of the Missionaries Concerning This Work 

A number of missionar·y tefl.chers of English continue 

to have questions in their mm mind.s about the value of the 

v-wrk they are doing. Recognizing the limited knm,Jledge of 

many of their students, they feel at times that the students 

cannot undE;rstand enough of ~-1hat they say to make their 

teaching effective. One teacher vrrites that she is feel­

ing rather frustre.ted at the ~vhole field of English 

teaching as a means of missionary uork at present; others 

say they do not have opportunity for enough personal con­

tact to knOH very much about the results of their teaching. 

Despite the feeling of discouragement 1r1hich every 

missionary probably kno-vJs at certain times, there is in 

the minds of most missionary teachers of English the con­

viction that their teaching has a contribution to make to 

the Christian growth of the students. One says that many 

students enroll in English Bible classes to improve their 

English but there is bound to be a salutary effect in 

studying the Bible. Teachers in one school say they use 

texts which tell stories of truly great men and women, not 

as church school texts, but for their literary value, 

believing that these stories have good influence indirect­

ly. Other teachers see direct results of their teaching 

in the students' lives. A missionary vJho has sponsored 

more tx1an fifty young people and others for church member-



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-53-

ship during her years of service, among them many ~Jho have 

been her students in English and English Bible classes, 

says that it is only natural for her to feel that there is 

great value in the teaching of English, or of any other 

subject, where the character of the teacher can have in-

fluence upon the character of the students to build up 

Christian lives. She feels th!'Jt the 1.rise English teacher 

can apply the truths of the Bible to all kinds of situations 

in her teaching and that she has constRnt opportunities to 

lead her students in Christian grovJth. As an example, she 

tells of a student in one of her English conversation 

classes who 'I;·Jrote to express appreciation for the 1,1c.y in 

lvhich that class had helped to develop her o~om spiritual 

understanding.l 

Since the l:·Iri tor has been on furlough in the United 

States, Japanese students hccve Hri tten to her expressing 

their gratitude for those )·Jho are no~1 teaching them English. 

They sense the underlying love which has sent the mis-

sionary to them and they respond to it and seek its cause. 

Some of them have found thf~t cause in the love of Ghrist 

and have themselves come to knoH His love in a personal 

1r1ay. 2 They, in turn, reach out to bring their friends and 

• • • • • • 

1. T'.ne mission~_ry referred to here is Hiss Margaret 
Archibald, Rinjo College, Nagoya, Japan. 

2. 11/frs. :H. G. Y.Jinn, Hokurih'U Galruin, Kanasa-vm, Hrites, in 
replying to the questionnaire, uThe greater number of 
our girls become Christians before graduation, thus far 
in the schoolts history. graduate .from 25 to 35 
girls a year, as this is a small Junior College. 11 
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classmates into the nei'l fellowship v-:hich they lmov-r in Christ. 

One new Christian expressed her deep concern for a friend 

by saying, 11 How terrible it is to refuse the love of God t 11 l 

Th.ere is evidence in her 1,mrds of real groHth in her o1m 

Christian life as she desires and -vmrks to ~rrin others. 

D. Su_rn:m.ary 

In order to discover the missionary's usc of tho 

Bible in teaching English in the Japanese junior college 

at the present time, a survey was made of selected colleges 

for girls in Japan. The response to the survey came from 

mission2:'r s with varieties of experience,I,Jho are novJ 

working in schools throughout Japan. 

Information J'eceived through the survey sho~'>~s tht:t 

English conversation courses are the most popul~?.r t;:Tpe 

taught by the missionr:.ry, vJith courses in English literature, 

English composition, English Bible, and others also being 

given. There is wide difference in texts used for these 

courses and in some instances thex'e is an absence of 

texts. Although the Bible is not used a.s tho central 

text in many classes, it does occupy an important place in 

the teaching of a number of English courses, particularly 

those in conversation. vihile the missionary has the basic 

. . . . . . 
1. Aysko Saito, Kinjo Galruin, Nagoya, Japan, speaking to 

her teacher. 
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objective of developing student proficiency in English, 

she also desires thn.t her teaching lead students to com­

mitment to Christ, encourage. them to use the Bible, and 

point up rele.t:tonships botHeen the Bible and Engl:Lsh and 

&'ilerican literature. In her teachi.ng, she uses such 

methods as informal conversation, reading and discussion, 

dramatization, memorization, vJr:L tten ~rrork, and others as 

she can discover them. She tries to influence the Christian 

growth of her ~~tudonts by her ovm life, by discuss5_on, prayer, 

Bible classes and other means. Although she feels that she 

cannot discover all the results of her teaching, she seeks 

through student themes, individual conferences, observation 

of students' daily life and in other ·v.Jays to a.scorta:tn the 

students' response to her Cln"ist:i.o.n ~vi tness. 

:Ehere is great difference in attitude ~.mong the 

missione.ries themselves concerning the effect of their 

E11glish teaching as a means of mission~-,_ry vJOrk. Some of 

them find it hf,,_rd to see any ~,;ortht.rhile results of their 

~<rork. Others find in it a satisfying and effective means of 

service. All missionaries recognize many problems in this 

area and are eager for improvements. 

The survey included questions about problems faced 

by missione.ry teachers of English and their suggestions for 

impvovement in this field. It will be the purpose of the 

follo-vd.ng chEtpter to point up some of the problems novJ in 

existence and to offer suggestions for thelr solution. 
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SUGGESTIONS FOR ll~PROVEMENT IN THE MISSIONARY'S 
USE OF '11IE BIBLE IN TEACHING ENGLISH 

IN THE JAPANESE JUNIOR COLLEGE 

CHAPTER III 

A. Introduction 

The study of' the missionary's use oi' the Bible in 

teaching English in the Japanese junior college sho·Hs that 

there are cert~:tdn problems which must be recognized. This 

chapter v-rill indicate some of the most pre ss:Lng ones. It 

will then go on to show that, within the frametvork of the 

situation in which these problems exist, there lie possibil-

ities for improvement. General suggestions related to the 

improvement of the mission~:;.ry as a teacher and to the 

teaching process will be given. In particular, improvement 

in the use of the Bible in English classes will be em-

phasized, and possibilities in teaching the relation of the 

Bible to current texts will be discussed. 

B. Problems Relc~ ted to Gener~J.l School Condition 

1. Limitations of Curriculum under Government Control 

In }ler reply to the questionnaire used for this 

study, Miss Janet Oltman, of Ferris Seminary, points out 

that one of the major problems of missionary teachers oi' 

English is the.t the curriculum in the Christian schools of 

-56-
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Japan is subject to the same control of the Japanese govern-

ment as is that of the public schools. 'J:!he government re-

quires students in the junior college to take about twelve 

subjects each week, thereby limiting the time -vrhich can be 

spent on any one subject. Miss Oltman -vvrites, liTo have more 

periods a week, say regularly each day, the whole educational 

system in Japanese schools would have to be cha.nged. nl 

Another teacher says that because the education department 

requires so many points for graduation the students have no 

time for real thinking about any subject.2 '1.1he"Se and other 

reports show ths.t little progress has been made in over-

coming defects in the Japanese school system as they \,Jere 

pointed out by a missionary in 1937. Willis L~nott, 

~Titing for the Japan Christian ~uarter~ at that time, 

discussed the dissatisfaction of missionaries with the ed-

ucational system. In s art:i.clo, HA Nissionary Looks at 

Japanese Christian Schools, H he says: 

In higher schools students must 2.ttend more than 
thirty n1ectures 11 a week ••• the professor im­
parting information and tho students ~~iting it 
down in order to reproduce it later in an exam­
ination. There is no time for out side read:tng, 
for the prepo.ration of assignrnents and reports, 
or for the other familiar educational procedures 
which are follo'tved abroad from the junior high 
department on through the university. A dis­
proportionate amount of time is spent in the 
teaching of foreign s, "L'Ilhile the cffec ti ve 

• • • • • • 

1. iYiiss Janet Olt:ms.n, Ferris Seminary, replying to 
questionnaire. 

2. Miss E. H. Foss, Poole Galruin, replying to questionnaire. 
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use of such languages as e:t raodium of education is 
neglected. 'rho most com:raon method of teaching 
translation :Ls for the tee.cher to tr2~nsl:::~ te a 
passage of Japanese for tho students, who Hrite 
it dovm in their tex.t-bQoks, Hhere it refrigera tos 
until examination time • .L 

The over-crov>Tding of the curriculum and the over-emphasis 

on 1r1hat the teacher does for tho students, rather than "f·Jhat 

he helps ·tho students do for themselves, remnin ns factors 

which the missionFJ.ry teachers must cons:Lder in their o-vm 

'lrJork. 

2. Limitat:tons of Japanese Teachers of English2 

Japanese teachers of English are the first to recog-

nize their ot-m limitations j_n this field. La11rence P2.ucett 

quotes a Japanese w·riter Hho realizes that there is a 

tendency to boast about their incompetence. lU tobe, 1r1hom 

he quotes, attributes this feel:tng to the traditional 

Japanese belief thc:.t langue.ge is not speech, or !9. phonation, 

but something to be used to convey knoc;vledge .3 1\fi to be r s 

words, HA foreign language ls thus made an exorcise of the 

eyes and not of the ears, least of all the tongue 11 ,4 sho~r 

t,Jhy students trained in English under Japanese teachers are 

often at a loss to understand anything an .Americ&.n tes.cher 

says v-Jhen they .first begin studying 1d th her. 

1. 

2. 
3. 

.. . . . . . 
\-.Tillis L2.mott, 11.A Nissionary Looks at Japanese Christian 
Schools 11

, Japan Christian Q.uv.rterly, vlinter, 1937, Vol. 
XII, No. l, p. 36. 
Ante, p. 2~ .• 
Cf. LavJrenco Faucett, The Teachlng of English ln the Far 
East, p. 18 quoting from Inazo Nitobe, Tho 'l1eaching and 
Use of J?oreign Languages .l:n Japan, p. 9f'f. 
Ibid. 
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Although there is e.t present a demand for teachers 

of English Hho are trained under 1\merican teachers, and there 

are Japanese teachers vvho have a very good mastery of English 

speech, many of the Japanese Hho are teaching English vJere 

trained dur:Lng the ~evar years \·Then mission.:-,.ries 1r.rere not 

working in Japan. Very often these teachers are the first 

to attempt to teach English to younger students. By the 

time the missionary gets these students in her classes, the 

;,,rrong habits of pronunciation l,vhich they have learned in-

crease the difficulty of teaching them correct English speech. 

In discusstng the use of English literc:,ture in Japan, 

a Japanese professor says that Japanese often have clif-

ficulty in gaining a full appreciation of the beauty of this 

l:i. terature. Because they live in a na. tion 1ihich has different 

traditions from those of the 1vest, they hflVe not ahJays 

realized the influence of Christianity on 1·Jestern literature .1 

J?rom this, it seems that Christian teachers ifho are natives 

of England and ~~erica should be better equipped to in-

terpret their mm literature to Japanese students than 

Jap~,_nese teachers can be. 

3. Limitations of Japanese College Students 

As already indicated, many Jap8.nese students begin 

English study 1-vi th Japanese teachers vJho have a limited 

• • • • • • 

1. Cf. Takeshi Saito, 11English Literature in Japan: A 
Sketch", in Inazo Nitobe and Others, stern Influences 
in Modern Japan, P• 195. 
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kno\Il of' Engli and little training in how to to&ch it. 

Some of' these f:!tudents n enter colle 

th the ic of thinking they lmc:H hm·J to speak the 

they t?.ctucclly do. Dr. Charles 

Fries, of the Universi of chi , discusses tho fact 

that such thinking 

really 1 .! "'11 1 
.1.,;:) • In contrast, other students 

re ze their inef'f'ic ncy and feel such a lack of' con-

fidence in their a bill ty to hnprovo thc.t 

effort to do so. 

en or entering classes by i.Unerics.ns, 

students are handi because they do not receive the 

individual attention they nood.2 1rJhon tho f.; tv.den t s 

only f'5.fty minutes in English convers~:J.tion c ss each 1,-Jeok, 

and thox'e r~re from hv-onty-f'i ve to fifty students in the 

class, no individual's particular problems can bo met. 

Students arc so 1 ted by lack of time fop study. 

Ivinny of' them must help to support t1:temsel ve s fend houx•s 

spent in doing so reduce the t they cnn srcnd 

prepar~·tion. so, mony co:mmn.te for long s tc.ncc s B~l1d 

try to s tud:r duri:rlg thefr daily train or bus r es. Jc.p-

• • • • • • • 

1. Cf'. Chc.rles C. Fries, schlns t1l1d :Lsb. c.s 
a Foreign , p. 3. 

2. Haurice T-2oyer dlscusses this problem in "Tows .. rd 
t:ton th~'.t is Chr:tst:tan 11

, Japo.n Christian Quarterly, 
SmrJ:rncr, 19.5~~, Vol. XVIII, No.3, PP• 21_5-217. 
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anese trains are often so crowded that there is scarcely 

standing room, and students find themselves unable to get 

a book open to read,. That this is a real problem to m2.ny 

college girls is sho:rorn by the fact the.t they ~<vrite o.bout it 

in their themes in composition classes. 

Like students every~·Jhere, Japanese students today 

are being constantly exposed to new thoue-.,hts and ideologies; 

but, as a JapB.nese v.rriter shows, students :Ln Japan have not 

learned hovJ to think through these ncn..r ideas in a logical 

and objective manner.l Students find it hard to con-

centrate on purely academic pursuits and are more politically 

concerned. Because they have no religious heritage such as 

that of the \'Jest, their intellectual life lacks real depth 

and integrity.2 The need of the student to learn hm-J to 

think challenges the Christian teE1.chers in Japan tocl~y. 

C. General Improvement in Teaching English 

1. T'ne lvlissionary as Teacher 

a. English Teaching as a Heans of ~.Ussionary 1rJi tness 

A missionary teacher Hrltes: 

~·Jhy should 1·Je think lightly of English teaching? 
When someone of German birth taught the grammar 
and li te1•a ture of the German language in our 
college in America, h'e did not thinl1: of his branch 
as elementary. He 1.vas a teacher of a 11modern 

• • • • • • 
1. Cf. Toruko Komyo, 11 Japanese Students l:jlaclng the 

Ideological Conflict of Asia 11
, Japan Christian 

Quarterly, vJinter, 1952, Vol. XVIII, No. 1, P• 14. 
2. cr. Ibid., P• 15. 
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language. 11 So are He, Hho tet3.ch E:nglish in 
secondary schools or colleges of Japan. LikcHise, 
H:tth it as a mediu.:m, -vre are touching the hearts of 
young people. Ask the folks uho tee.ch the first 
steps of English conversation to the first year 
classes of ·a e;irls' school about the thrill of 
it. Or again, since it is admitted by Japanese 
scholars that the study of English necessarily 
leads one into the realm of Christian thought, 
the directness of the rele.t:i.on of h'nglish teaching 
to the missionary• s T .. rork becomes clearer than 1v-e 
sometimes think it to be.l 

Another missionary has expressed his conviction of the 

value of English teaching as such by saying, rfi£ teo.chcr 

is teaching h:ts students to think Enelish, straight and 

strong, not merely to speak the words with faltering 

tongue, he :ts training souls in upr:tghtness and in honesty.n2 

He feels the.t there is in English li tor2.. ture an unsurpassed 

body of truth Hhich mRy be taught to 2.vu:<.ken personall ty 

and to enliven character Hithin the student, hut that th:Ls 

cannot be accomplished until the teacher's own spiritual 

appreciation is developed so as to kindle a responsive 

spark.3 

If' English teachine is to have valu_e as a moans of 

missionary vJitness, it is imperative that the mlssionary 1 

first of all, come to have e.n appreciation of its value 

and understanding of h01"1 to use English lessons to assist 

• • • • • • 

1. Henry Stegeman, H&nphases Old a.nd HeH in Christian 
Education 11

, Japan Christian Q.uarterly, October, 1938, 
Vol. XIII, No. 4, P• 324. 

2. F. A. Lombard, uThe NeH r1issionary: The Educational 
HiSf'ionf'.ryH, The Japan Evs_ngolist, 1'1ay, 1921, Vol. 
XXVIII, No. 5, P• 136. 

3. Cf. Ibid. 
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students in gaining a Christio.n outlook on life. The mean-

ing of lvorkt s assertion thF.t the Bible and EngLish 

literature have run a po.ro.llel course for t1·Jolve hundred 

yearsl may well be studied. A realization of the fact that 

the Bible hes influenced 'tvriters of OiJ.r li torature in in-

direct as v.rell as ~~n direct tvays, £1_s Thome.s Tiplady em­

phasizes:,? v.rill be an immense factor in helping the teacher 

to sea.rch out these for herself fmd to bring them into 

her teaching. 

Because some of the missionaries now teaching 

English continue to feel uncertain of the value of their 

Hork and others see great value in it,3 the present Hriter 

feels that any :tmprovement in the y.rork it8elf must be pre-

ceded by a ncn-I vision on the part of the missionc.ry 

teachers. As one of them has said, it is very easy to 

overlook the opportunities constB.ntly confronting the 

teacher of English.4 Mak:Lng a direct evangelistic appeal 

to the student to accept Christ is not the only way of 

doing the stcr•s twrlr. This teacher writes: 

students from my English classes, Hhere Christianity 
1-vas never discussed, have come to talk to me about 
their religious problems. I think that most 

• • • • • • • 

1. Cf. Edgar 1AJnitaker ~fork, The Bible in English Literature, 
P• 243. 

2. Cf. Thomas Tipla.dy, The Influence of the Bible on 
Literature, P• 75. 

3. Cf. Ante, pp. 52-53. 
l_~. Cf. Reader's Ii'orurn, tt:rvlission Investment in Christian 

Education 11 , compiled by Hovmrd Hu.f'f in Japan Christian 
Quarterly, Winter, 1953, Vol. XIX, No. 1, p. 69. 
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missionary teachers vJho have taught in schools 
1.vhere the students hrtve sufficient facility in 
Engltsh, or vJho themselves can discuss such 
problems freely in Japanese, have had many re­
v.rarding experiences in Hhich they have realized 
that lon§S and sornet.:-mes, boring h?urs of teac~ing 
rather sJ.mple materJ.al nave not been H&.sted. 

The ssionary should also realize the truth of the 

vwrd.s of a Japanese Christian educator Hho says, n.A Christian 

college does not have a Christian program. It ~~ a 

C, • t. 112 
1~J.S lan prograT~1. This leader stresses the fact that 

a Christian college does not truly become Christian by of-

fering courses in Bible and hs.v:tng compulsory chapel 

serv:tce s. Instead it becomes Cm~:i.stian by having teachers 

in all subjects who can use their skill in taking the latent 

Christian values in tho curriculum and developing thom.3 

If the rrliss:tonccry teachers of English can become a:Ho.ro of 

their unique opportunity to do this, despite all the dif-

ficulties they face, their teaching can become more meaning-

ful to themselves and to their students. 

b. Improvement in Tra.ining 

Nissionc.ry teachers of English are avvare of the 

need for much better training thHn most of them have had. 

FevJ v.Jero trained to be En[;LLsh teachers and even loss to 

• • • • • • 

1. Ibid. 

2. Hasulco Otake, 11Educa tion for Leadership in the Christian 
Colleges of Japan", Japan Cb.ristian Quarterly, .,,iinter, 
1953, Vol. XIX, No. 1, p. 16. 

3. cr. Ibid., p. 17. 
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teach English as e. second language.l Replies from those 

included in the survey used for this study sho1rJ thc.t no<:;.r-

ly all of them desire improvement in training. A nut'11ber of 

suggestions have been made. 

Because of tho continuing demand for missionaries 

ns teachers of ish in colle s ln Japan, it is sug-

gested that candidates for missionary service be encouraged 

to prepare for this field before goinc to that country, 

spec lizing in ish, Bible, and methods of teaching 

English as Missionaries now eng~ged 

in English toachlng in J.ctp.!:m should be g:Lvon opportunities 

for furlough study in those subjects, especially the latter. 

Colurnb University, Net,r York University, tho Un:tversity of 

Nichigan, and the Hartford School of Hissions o.ro e:unong 

those institutions offering specialized courses in tho 

teaching of Engllsh to foreigners. Although ss:J.on boo.rds 

usually give opportunities for short courses of this type of 

~rork before mission:,o_r5.os are sent to the field, thoro is 

need for more extensive training. 

Since there are missionaries presently at work who 

fool the need of further tra"Lning but cannot ahn:~ys depend 

on furloughs for this, more attention should be gJ.ven to 

mak:tng it av2.i ble to thom in JapB-n. In offer aug-

• • • • • • • 

1. Cf. Troyor, op. cit., p. 217. 
2. Cf. Everett Kleinjans 1 

11 J-3-lz-ts Next?u, Japan Christian 
Quapteply, Januo.ry, 195LJ., Vol. XX, No. 1, PP• 27-30. 
His suggestions concerning short-term uorkers for English 
teaching are applicable also to full-term teachers. 
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gestions for improvement in the Hork of the J-3's, one 

missionvry sees the Interns.tional Christian University in 

Japan as an ideal r:lace for training these young people 

e.fter they- arrive on the field. Courses in Japanese and in 

teaching methods for English are already being given thore.l 

If this is done for toachers Hho -vwrk in Jap&.n no longer 

than three years, it would seem possible to alloH short leaves 

of s.bsence from their schools for those full-term mission-

aries vJilling to spend time in intensive study to improve 

their min mothoc'is. If the demand becam.e great enough, the 

university 'ltJ'Ould probably include the special courses the 

missionaries might request. 

The use of vacation periods for conferences of 

teachers of English in Christian schools, in vrhich mutual 

problems could be discussed and helpful techniques and 

methods sh~.red, is e.nother possible means of improved 

training. Those missiowu'y teachers 1orho already have 

special k:novJledge of tho subject might serve as leaders, or 

a number of missions might cooporE.:.te in calling in an expert 

to conduct laboratory courses for the tee.chers. T:.'lo mis­

sion¢,ry ten.chers usually e .. re members of a fellm-,;sl1.ip group 

which moots during vacations, and this specialized 1dork 

• • • • • • 

1. Cf. Ibid., p. 30. 
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might be arranged through such a group. Even ivhen these 

conferences and courses do not seem practicable, younger 

or less experienced teachers could be given opportunities 

to observe those teachers Hho hnve had better training. 

c. Improvement in Scheduling of \tlork 

:B.very missionary teacher included in the survey 

indicated that a major problem vras lack of time to do 

a.dequate Hork in her teaching. Many large classes are 

scheduled to meet only once or tHice each week and the 

teacher can never give the help she would like to give to 

students individually. Until more mission::try teachers are 

available, the time problem vdll remain. Hot'ITever, mis­

sionaries suggest that their hours of teaching be reduced 

to allovJ more time for adequate preparation, and th2.t greater 

use be made of the J-3's,l especially for teaching English 

conversation. 

Because of government requirements, students can­

not t~ .. ke less subjects; but i•Jhere tvw or more missionary 

teachers are in a school, smaller classes can be met 

without taking more of the students' time. ~reachers in 

one school Nho divided their classes into sections, 1,Ji th 

one teacher meeting half the group for conversation vJhile 

another met the other half' f'or composition, f'ound that the 

• • • • • • 

1. Ante, p. 26. 
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extra hours involved for tho teachers Here amply re-vrarded 

by the more effective HOrk they -v,rere able to accomplish. 

2. The Te~ching Process 

a. Improvement in Use of Haterials 

":Hissionary teachers of English feel a great need 

for help in a.ttaining useful institutional guides and 

materials, 11 says one missionary.l ::rhore should be some 

-vmy for these teachers to share their findings about 

mater::t~.ls they are nov,r using and the5.r discoveries of new 

materials. As an illustration, one teacher included in the 

present w-r:Ltel"' s survey ropl:Led that she tried teaching 

Old Testament stor s in a converss.tion class but found 

them too diff.:Lcul t so began using a simple conversation 

text. Another teacher reported that she uses the Old 

Testament stories and finds th2.t the students are extremely 

interested in them. The material in these stories is the 

same; but perhaps tho latter teachor could help the former 

by sharing ~ri th her the way she handles her material. 

Certainly missionary teachers should hr~ve enough 

professional pride in their teaching to want to keep up 

~rri.th the best materials noH availc~ble to teachers of 

:B..nglish as a foreign language. Unt:i.l recently there -vm.s 

little Hr:L tten for the use of those teaching ish to 

• • • • • • • 

1. Troyer, op. cit., p. 217. 
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Japanese students; there llre, however, a nu .. mber of materials 

in the general field of teach1ng English as a second 

languc.ge 1,Thich offer help to the teachers 'lrJill:'i.ng to consult 

them. 

As far a.s the pPesent l~ri tor has been able to 

ascerta:Ln, the book by Lat.JI•ence Faucett, Tb.~ TeactlillB_ or 

t:lng~ _in the Far Ea!?t,l is the only one Hhich speci:fic-

ally treats the problems of those teaching English to 

Japanese. Dr·. I<,ries, of the Universit;7 of r'achigan, Hho is 

the c~uthor of several books in the :field or :foreign language 

teaching, hB.s issued a supplementary exorcise book :i.n 

English for JapB.noso to be used in conjunction vri th others 

of his textbooks.2 "'"') l•ecently tlJO Columbia Uni vorsi ty 

professors have p:eepared some specinl rei:'tdine;s fJ:>om the 

Reader's Digest for those vJho study Engl:Lsh as a second 

language.3 T'..o.ough these are lvr:i. tten in o. that is 

pctrticularly beneficial to the student vJho studies alone, 

they may prove help:ful to the teacher seeking rD.bl_terinls for 

her English classes in Japan. 

• • • • • • 

1. See Bibliography. 
2. In his introduction to SuJ2,;elementary ~xercises in 

PronunciB. tion: English for Jananese, Dr. Fries 'stR te s 
they are··-to be used v.Ji th his three volumes, An Inten­
sive CouPse i£ Engl:tsh for Latin ft..rn~s::i.;_ga~ StUdents;-~" 

3. See Aileen Traver Kitchin and Virgin:ta .Erench Allen, 
Ree,derts Digest Ree.d1n;:c:s: English D.s a ~econd Language, 
Parts One and THo. 
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b. Improvement in Methods 

Missionary teachers are asking for improved methods 

l!il.S 't-Jell as for improved materials for the teaching of English. 

One of the suggestions made is that the best teachers not 

be confined to the upper depccrtments of a school, but begin 

w·ork in the grades Hhero tho study of English is begun. 

This is being done :tn some schools, but more missionc:.rios 

Rro needed 1vho are Hilling to aceept the drill and grind of 

the introductory courses in English in the junior high 

school instead of concontrat entirely on tho college 

departments of the institutions in Hhich they uork. 

Faucett believes th2.t a scientif :tc pre santa tion of 

speech sounds should be the first step in o. course in 

Engl:i.sh and that the inductive method shot~ld be used in­

sofar as possible in teaching phonetics and grru:nmar.l He 

:oc.dvises giving instruction for the oar rather thr::.n for tho 

eye, thEct the best of learning a langucge come 

through keen listening and imitation guided by irm:nediate 

and thorough correction.2 For conversation teaching, he 

suggests that a vocztbulary mr.y be built up from life ex-

periences or from Ltfe x•eproduced by pictures, dra...111a­

tiz£~tion, and all kinds of illustrations.3 

• • • • • • 

1. Cf. La1\lT'ence Faucett, The To:; .. ching of English in the Far 
Eccst, P• 41. 

2. Cf. Ibid., p. l~l.~. 
3. Cf. Ibid., p. 115. 
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In discussing the teaching of composition, Faucett 

prefers oral to v~itten work for beginning students because 

they must ""mrk independently Hhen HOI'king orally; they can 

express ideas and he,_ve them corrected in much less time 

them that required for 1;.rritten Hark; and ba.d habits Hill 

not secure so strong a hold on them.l At the same time he 

sees great benefit in the use of lvri tten v.rork properly 

controlled. 1-fJ:ri.le stressing the importance of teaching 

letter-Hriting, the simplest and most spontaneous form of 

li terc_ry compos:ltlon, he P ostnonenon t of vwrk in . ' 

free cornposi tion because of tho dissimilarity bet1<-veen 

English and the vornacular.2 He also emphasizes the im-

portance of careful correction of vJri tten v.rork on the pert; 

of the to:?,cher, suggesting the use of a set of symbo1s to 

indicate errors and tho keeping of a tn.bulated record of 

each student's mistG.kes and uslng this to help the stl1dent 

overcome thern.3 

Tho missiow:·r·y tec_chc.r vJ:L th cJ~o_szo s n1o.y not 

be able to use of all Faucett's suggestions; however, 

she can secure cffecti vc rosul ts from some of tl10 most 

practical ones. One of these is tho use of occasional 

out 
' 

the teacher cc,_refully iJ'Orks out bcforeh:::..nd the 

construct:Lons rmd expresslons she 11 nF_turt::l1ly develop 

• • • • • • • 

1. cr. Ibid., p. 133. 
2. cr. Ibid., p. 149. 
3. cr. Ibid., p. 152. 
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during the excursion.l r:L'he pre sent T~";ri ter s found this 

successful in groups to ciul progre.ms in the city 

she \Torked. The presence of a lc"rge cont::ngent of 

ll..n1oricnns Air Force se there, th the mm school, 

auditorium, othor fecilit s, possible a number of 

opportun:_ tios for J".s.panese students of Bnglish to hec.r 

Arnoricens other than their mis onary- tet?chers and to test 

their facility in convors th them. Seve times 

oups of students so ac cornp[.n~Led the :tr tec.cher to the 

1 services of the Force. They Hei'C del i2~hted 

from one blc s the:;r hE:.d 

studyine ~n convers tion class. Not t>.ll sccwols hcve 

t of h::·.v-~ 

been 

the 

.::::ent; 

but c.lert missionp t achcrs can usuc.lly f :_nd Amer:icnns 

th Hhom their students mo.y devol contg_cts. 

D. Specific Improvement in Use of tho Bible 

1. tsh Conversc.tj_on c.nd Cornpos3_tiOI1 

collc 

cedinr~ 

The misslorn?.ry te 

today is first of all 

vo rue 

te chors of no 

ish in so 

ish tee.cher. 1'he 

t <:ell the 

to use ble in 

less enouth of them do usc it to 

. . . . . . 
1. Cf. Ibid., p. 188. 
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make it seen advisable to cons s of iraproving such 

usage. 

Teachers vJho use the bles of Jesus in their 

convorse.ticn classoe :r'eport re&~l interest E>.mons their students. 

Other teachers v·Tb.o are see s :.:rnple, interest me. to 

only to look at the p~rabl s other blic 

s srtld: 

Tho lin1l tec1 voc of t>1s gl:rls }J.Gl<"} cl£1.ss 
makes plain to tho teacher as noth~ng else s 
ever dono hm-r story of t;le of sus is 
the stor of commonplace thinss. It t lls much 
of boats fish, fields and shoeps food and 
drink, pe.rents nnd children, birth ~:;.nd toil e.nd 

th. t it is all, somehoH, tt?clk of God.l 

In his book, Hm'li to 1'h om as CU111lil:i. ne s 

ShOHS hm'.! Go el Accord to John, ch s a 

vocpbulary of a thouse.nd uords, is adrnii'E'.bly sui ted for the 

vocabul?;ry in ·ts Gospel :ts not technlcnlly religious; in-

the individual in ordinary lifo. It also has many simple 

f .1. tlm·L :L[tr incidents, tell of experiences s 

of Hhich the individual l·J:tll vve.nt to talk.2 

l!?.r to those 

Us the stor:tcs of Jesus cmd the SB.maritan 1-voman,J 

. . . . . . 
1. B. E. Gillilan, "Mission Schools for Girls", Japan 

Christi,o_n erly, April, 1926, Vol. I, No. 2, pp. 
176-177. 

2. Cf. Thom0.s F. Cummi:ne;s, How to a , pp. 
5L~-55. 

3. John ~L:l-42. 
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Jesus t ture to Galilee,l and the c.l of the son 

of the Capernaum official,2 Dr. Cummings vel s a. sorie s 

of irty-five lessons. Beginn Hith simple sen"Genccs, 

proceeds to more complex ones, t the vocabule.ry of 

tho stories to stlons r:ns.1't}"crs frorn every- life. 

te2~cher of English conver ion 1!\lell 

t this rwsthod to stories frorn gospels, 

choosing topics of e ci inter•est to Japanese. 

It is not thin the scope of to glVC 

lesson plans for convers tion; but, by of illus tr•s. tion, 

suggestions for us the Go el according to 

tying it in h'i Japanese l:Lfe a.re civon hero. Those 

ady use this gospel in conversation 

clc.ssos be able to give further suggestions. 

Since Jn.pt:U1 is fl le.nd of boc,ts and 1 s, incidents 

concerned th activities around the sea of ilee can be 

made alive for her student~. Jesus' still of tho storm3 

m2,y become of vi tal Interest Hhen brought :'Ln >.Ti th dis-

cussion of typhoons that placue Japan. Tho popularity of 

Jesus, evj_doncod by the cro·vrds vJho thronged .::~bout Him Hhen 

be discussed in connection th the 

popular se customs of -vm1coming people s they hznd 

and llsee:Lng them off 11 when they sail. 

• • • • • • • 

1. Ibid., 4:43-45. 
2. Ibid., ~-:46-64. 
3. Mark 4:35-41. 
4. Ibid., 6:53-56. 
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can be me.de menningful Hhen re.ference is also mc.de to the 

JB.pa.nese customs of etlngs and entertt::.inment. 'rhe 

ble of the sower2 may be visualized by the students 

as they see the farmers at '\Wrk in the rice pc.ddics f',nd grain 

fields of their countryside. The Japanese custom of seek-

ing pleasure in lar croHds, even thouc~h often they do not 

find Hhat they seek, may be referred to in connection -v1ith 

the story of the feeding of the mul tude.3 The teacher 

need not moralize about this story in order to have students 

sense something of the in ch Jesus fulfils need. 

From the foregoing exe_mples, it may be seen thee t by 

the use of her 01,-m ingenuity a teacher Cttn develop from the 

stories of the gospels lesson plans for conversation that 

will not be boring but of real interest and value to her 

students. Also, in composition clo.sses, the simple T::ray in 

Hhich these stories are put together may e studied; then 

students may be asked to compose accounts of similar ex-

periencE:~s of their own.4- It is not Intended to suggest 

1. 
2. 
3. 
I 
L~ • 

Ibid., 12:38-40. 
Ibid., 4:1-9. 
Ibid., 6:30-4JJ .• 

. . . . . . 

Inazo :Nitobc, stern Influences Hodern Japan, p. 177, 
advocates the study of the Bible ::::.s a mon.ns of im­
provin.g the Jap;:,_ncse langu~ ge. He says, 11 Thoso ivho 
would ~nrich o;r languare wfll do well to cnre.fully 
study the ble and find therein a source of linguistic, 
r.s 1-;rell o.s rol ous insp tion. 11 
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the only text used by 

missionary teachers in such courses; it is stcd thct 

the materi8.ls from the Bible have a vr"lid place vvhen rightly 

used. 

In connection th the use of Bible, there :Ls 

also the possibility of applying one of ucett's practical 

sugcestions for Engl:tsh study. He advises the use of 

playlets, 'tvhich should be Hri tten by someone in the fiold 

1,Ji th the ss purpose of their being used for the teach-

of Engl:Lsh.l These should be planned so that a Hhole 

class may in them. Faucett says, 11Round-robin pro-

grams of reci ions and playlets, in ch e~tch student 

takes part eventually in evory playlet and ves every 

recitation, o.ro excellent devi.ces for or2.l l<Vorlr. 112 th 

the dramatic quality of B:Lblical stories as e. b2.sls, 

teachers should be e.ble to use many of them in this -vvay. 

Japanese students usually have outstanding drem<e:.tic ability 

etnd collo girls themselves bo able to velop impromptu 

draraatizat:.tons 'llhile 2tudvinR~ v ._..., these stories. tvi th the 

successful example of teachers ltrho hr.ve tried the dr0:ma tic 

method in toaching,3 more teachers should also find its 

use profitable. 

• • • • • • 

1. Cf. Faucett, op.cit., pp. 187-190. 
2. Ibid., P• 188. 
3 • Ante • , p • L~8 • 
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2. English Literature 

The tremendous influence of the Bible on Ene;l:i.sh 

li tern ture is r·ecognized by many Japanese. an example 

of th:ts feel:tng, one of , himself a professor of English 

in a Japp_nese university, has sta tod: 

Though not so vlidely sp1~ee.d a movement c>.S the 
political upheaval, still there w&.s an under-
current to itrh:Lch much attention should be :td 
not only as the beginning of oteetantism in 
J~tp2m but so as a neH force in the history of 
Japanese J.i ter.~'- ture. Small be.nds of young 
Protesb7.nt converts 1,mre much interested in 
English li ture, espec ly in the vvorls:s of 
such writers as Milton, , Wordsworth, 
Tennyson, Brovmln<·~, Carlyle, s.nd Arnold, ·\.·Jho 
•tJas a visitor to Js.pan ••• \V:tth the principal 
e.im of spread the Gospel of Christ among 
their countrym.en, they stc.rted per:todicctls, in 
Hhich l'iere printed notr.ble l",rticle s on i:;ngli sh, 

tings, na ly more or less rel ous in 
sentiment.l 

The wri tr:n" goes on to indicate his avntrene ss of the in-

fluence of the Authorized Version of ble of 1611 on 

the I·Jhole of It seems, therefore, 

that Jap&.nese t achers '~>JOlJ.ld expect itmerican te~::.chers to 

stress the r6lation between the ble ~nd the literature 

Hhich they tepch. 

t ish literature be s ed in tb.e 

origin2.l by its stuc1ents :tn Jnpan, missioncry discusses 

the inaccuracies and loss of sp + 111 t~~·1gl~tl"on 3 U -- - <:::-...1 P L. . e He 

• • • • • • 

1. Takeshi ito, in Nitobe, and Others, op. cit., p. 183. 
2. Cf. Ibid., p. 197. 
3. C.f. J. Spencer Konnc.rd, 11 1ne ce of R'ngli sh Langutl.ge 

in Japanese Educu.tion 11
, Japan ChristiHn ~ue.rterly, 

JEmuo.ry, 1929, Vol. IV, No.1, P• 33. 
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sees in tho vastness of English literature the impossibil-

ity for more than a small portion of it ever to be re-

produced in a foreign tongue; in addi t:ton, th.r:;_ c very 

portion ho.s to omit ts of the ~vri t needed to ve 

unders of thought fooling of the author.l 

He continues: 

Most insiduous of all translations, however, are 
those ch do not appear pr:lnt, the attempt 
to juggle vlith gre2.t thoughts by mefms of elab­
orate conversion machinery, \r.rheT'eby Hhile roading 
a ssage supposedly in the lancuo.re in Hhich it 
was tten, one is robbing it ~f ~11 its de st 
thought and feelln~ bv tho process of renroducing 
it bit by bit in the ~eEder-'s ovm tongue~. Until 
the schools in Japtm teach their 11 s thus to 
think Hithin the English l&,ngun_ge, the richest 
trensures of its li torD.tur'e 11 rema:'Ln set:;_lod to 
them.2 

Since many of today' s J~1panese teachers of :tsh hf'_Ve 

learned to teach only by the method here d ored, the 

missiona 2:tcher CG.n make D. vi tal contribution to the 

study of lish literr~turo. Furthermore, if the m:LGslone.r~r 

teacher develops her 0 1irn e.Hareness of the influence of the 

ble on literature, she will have many opporutnities 

to bring s :tnto her te2.chine;. 

From the Vfcr5.oty of texts r0ported use in 

evident th~:·.t teachers hD.Ve at least some choice in tho 

matter of texts to be used In these courses. With this 

• • • • • • 

1. Cf. Ibid. 

2. Ibid., p. 34. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

• ! 

-79-

fact in view, the sent 'tJri ter Hould like to suggest the 

teachers' careful consider~tion of those texts ch can 

have genuine Christian influence on the student. Even in 

texts little direct reference is given to the Bible, 

there c::m be :found ide~.s or r.llusions -;,rhich can be traced 

back to Bib1e :tnfluence. The follm(ring section -vdll 

discuss possible of' rel~ting the Bible to the te~ching 

of four of the texts no\·J in use in Jap8.n. 

impossible to study 1 of the texts reported in usc in 

this survey, these four are so cted on basis of tho:Lr 

be now used by at least two or more teachers. 

3. Possibilities in Teaching Current Texts 

a. Silas Marner 

In order to understu.nd the Hri ting of any 2,uthor, it 

is necessaJ'Y to kno~v something of the author himself. 

orge Eliot that she declared: 

I studied the Bible 
as to le;:,_:r~n the 
determine men, and 
sin vlhen once lt 

every until the end so 
sis of the motives thct 

to loc::rn cclso the progress of 
ts into soul.l 

The mission<:,ry tee.cher should lc her students to under-

stu.nd s influence in the life of the author of 

tolls the students, or by vJhi."'.t 

sr1e helps them to d:Lscover for> themselves. 

• • • • • • 

1. Ho1•J£trd Tillman KuistJ rl'heee "vlJords Upon r-1y He.~~-r>t, p. 30. 
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Charles Fries advocates tho teaching of' this I·JOx•k to 

give a li experience to the students, thereby helping 

them to see into the experiences lying bacJ.;: of' the outer 

shell of' veloets culiar charactcr. 1 As an integrD.l 

pr;n"t of this, Japanese students shou.ld be led to develop 

insight into least some of' the 3iblice.l inf'lucnces in 

Silas 1 lif'e. 

lJo ~'l.ttempt is here Yr18.de to sts.te the in ch 

text should be taught as a ~rt1olo, not all the 

possibilities f'or us the B::tble in conjunction 1rJith it 

can be given. Some s ::~re pointed out wherein this 

can be done, together th ideas for use :tn teaching Jap-

o.neso students. 

The Lantern Yi:trd custom of refcrr to ~Villiam 

opportunity to h:;tve students look up the story of the 

f'riendsh:tp of those tuo young men.3 If not all students 

ve time f'or this, one or t~·JO bo asked to do so and 

report to class. In Japunese schools, Christian 

students are in the minori , it is i1nprobable thc:.t any 

understanding of the mouning here will be ~ained thout 

th1.s be done. 

1. 

') 
c_ • 

• • • • • • 

Cf. Chrrlo s C. Fries, 'l'he 
225-226. 
Cf. George Eltot, Siles Hr~rner, 
referred to are those issued by 
us in the schools there.) 
I Sa.muel 18:1-4. 

of' 1sh, 

p. 8. (The texts 
publlshers 
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Tll.e quo t:Lon out 11 cE~l1lng election sv.re 11 ,1 

v'iill need some exp tion, 1'1Thich 11 probably hcve to 

come .from the te2,cher. She co.n use the Bible vJi. th her 

class discussing this. There mtght opportun1. ty 

Christ student in tho class to state the meaning 

of her oHn conversion oxpor:i.ence. T'nLs, u.s 1·Holl EcS the 

custora of dec tors lot,2 will have to be dis-

Ctls sed i discr 11D. t 1 un 011 

meaning of Unseen Love3 11 not be cleu.r to non-

Chr:lst s tv.den t s un1 e s s the Christiuns in the class 

texn.pt to exp t Godt s love means, or unless 

ton.choi' does so. 

Dolly's discussion and her 

of tho Chr:t s to a 

discussion of the Chri eronce to the 

Bible accOLnJ.ts.5 Thls also might provide opportunity for 

lel study of carols :md the B:tblic 

Students be asked to c re the v.rord s of 

Bible th Dolly's Hords concern 
' 

rc.in 'n·' rvc·· "'t 6 C., #)..) • s as c os to use the Bible 

nmne, " ' 7 l D8 . .r:t, students consult their Btbl s to 

1. 
2. 
3. 
J. 
~j-• 

5. 
6. 
'7 
I • 

. . . . . . 
.II Peter l:l{),quotod in Eliot, 
Eliot, op. clt., p. 13. 
lb:i.d., p. lB. (I John L~;8 ro:ht 
Ibid., pp. 75-79 

ttb.c"\J 2:1-12 Luke 
Eliot, op. cit., p. 104. 
I b • ~ p • 10 B • ( C.f • 

. :1-20. 
(Cf. 

s 

op. c 1 t. , p. 9. 

be used here.) 

\ 
} . 
62:4.). 
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see in t name was used. In seeing how lc:s r love 

for s s love for gold, students be ft d 

to discuss the Hords of Jesus, Hfor 

nc.me of Golio. th 

is used refOl''ence to Silr·Q ;') 
-"" C'-w' ·- a. student requested 

to looli: up tho story~ of Goliath :Ln the Bible3 report on 

it. Silas 1 outpouring of his t to Dolly, in vJhich he 

of bo 7 for bv 
'" friend 

may lead the students to look into tho c:.lrns or blo. 

good re.sder be o.ss:i.gned to rc2,d tho psalm 

ch th:ts orence :Ls tcJwn, or the cl2.ss rnt:q 

read it to thor. 

'l1he d:L s c1 c sure of secret of Godfrey ss,5 

th s accompt.:'.nying Hords, should lco.d n::. tur::.lly to 

h."',ving students refer to their Bibles e.nd Jesus r s, 

covered that will not be reveal , or hid-

den thct 1 not '0"' ],rl''}OPD 116 ......, .•. }.... 1,\/l, • Fv.rthormore, Eppie t s choice 

to remD.in th Silas instead of going to Godfrey and 

Nnncy7 tni be cmnpEtred to tho story of Hutht s choice to 

go th Naomi. 8 

More than specific Bible references, however, the 

. . . . . . 
1. tthew 6:21. 
2. Eliot, op. cit., p. 112. 
3. Cf. I Snmue 1 17. 
4. iot, op. cit., p. 131. {Cf. Psalm 41:9) 
5. Ibid., p. 143. 
6. tthevJ 10:26. 
7. Eliot, op. cit., p. 157. 
8. Ruth 1:6-18. 
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vrhole of' Sil:;:,s N.arner is replete 1rri th re:f'orence s to the 

church, to , to 

of'f'er constant opportunities to the teacher to the 

students think:'Lnr: about clements the Crli' i s t i f'.n 

schools does not ve s:..1.ch an approach,l the missionary 

cher should be nole to find v.r:cl_ys of us the tual 

values in this vfuole story. 

b. goodbye, 111"'. Chips 

\·Jhile there is much less evidence of any influence 

of the Bible in the •IJrit of this book, the study of 

lton, will show that he was 

inf'luenoecl by blicrc',l terminology. LE.J.v·rrencc Nelson quotes 

from him those words: 

\·JlJ.ct shall 1,m do to be scvod? ••• lve see tho 
ce of events th w -open s; wo 

oun ftmer'G.l. • • Thoro s no 
cle&r answer except one we cnn give to ourselves, 
and it is not a now or, today, a onable 
anm-Jer. :rm.Ist Hr.tch--porhc.ps 'pie rnust even 

As Japanese students are F.skod to study something of 

2 • 

Hilton's life, the teacher help them sec how , as ·krell 

as me_ny other authors, ho.s boon influenced by tJ1.ought s of 

the B:'Lble. 

1. 

2. 

• • • • • 

The text, Liter~:::.ture 2.nd 
Stratton, Pool , c.nd Gre 
reference to this study. 
Lcv1rence E. lson, Our Hov 
from 11 Hurno.nity Cnn S~::~ved.n, 
1939. 

Book Tvw, by e s, 
was consulted in 

ble, p. 239, 
This :-Jeek, 1 17, 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-84-

Good-bze, I~. Chips contains terms and references 

;Jh:tch the ssl teacher may use to bring out certnin 

influences of the Bible and Christianity. The use of the 

term ~ dominil is t?.n le of th:ls, in thoro is 

of.fered opportuntty to discuss the Chri co.lcndc.r c,s it 

differs fx•orn Japanese. Tho many references to chapel 

services at Brookf ld afford occas:ton to discuss the custom 

of having such services in schools both in Japan and Eng-

land. Consideration of moaning of 1 ton t s uords ,_ 

11herotical 11 and 11 orthodox 11 ,2 may lcr~d to n discussion o.f 

dif.ferences of opinion among Christian groups of Hhom the 

students kno~e1, and of the re~:.1.sons behind such differences. 

be traced be.ck to the influence of tho -vmrcls of Christ 

in regard to loving one's onemios.4 ~-11, in lton's 

use of tho t~ords, i!his Chi'istian name n ,5 thoro is pro-

vided oppox•tuni ty to discuss one of the influences of 

Chi'i stiani ty \rJhich is tc.ken for [';I' anted the stern 

vwrld, bitt of 

Tho fact th2.t tho book closes v'Ji th the do a th of 

Hr. Ch s -vmll give rise to a discussion of the meaning 

. . . . . . 
1. Cf. James lton, Good-bye, Nr. Chips, p. 3. 
2. Cf. Ibid., p. 39. 
3. Cf. Ibid., p. bL~. 
4. Cf. Hatthet,J 5: L~3-48. 
tJ 
;;. Ci'. Hilton, op. cit., P• 72. 
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of life and death; the longings of the Jo.panese students of 

t to understand ·l'JhcLt life is all about ltJEPrant this es-

c It might be poss:Lble here to consider Pi':tUl t s 

~rwrds nes:..r the close of his life, nr h~:;_ve fought the good 

fight, I 
') 

finished the race, I have kept the faith. 11 c. 

The Christ:L~m teacher must be unceas . '1 t V~Lgl an :Ln 

~:~eiz opportu.nl ties vrhich the Christif:m ith may be 

natur~lly brought into her teaching; she does not 'di to 

ant8.gonize the students by tryins to force her -Lth on 

them, but 'i·Jhen she tries in a kind loving manner to 

show its effect on li ture and life, Jto_pane se students 

uill understr.nd her motives and Hill ai.ppreclite Hhat 

is trying to do for them. 

c. The Scarlet Letter 

The study of the life of I\fa than:i.ol Halvthorne, l·ihich 

should be pG.rt of the study of his great "tJork, The Scarlet 

Letter, makes mnnifest the B.Uthorts indebtedness to the 

Bible. Edgar !Jiork s s of Hn•~:rthorne: 

His tone of intensitv nnd ousness, the 
Puritan sombrenoss of his lmo.gine.t:ton, the tendency 
to vex himself cont ly to account for the 
origin of evil, these are strong marks of a mind 
that had consorted much th vJopd of God. ln 
a T·Jriter like ~~thorne, \cJh::J.tevor his theme, the 

• • • • • • 

1. Teruko Komyo, op. cit., discusses the need of over-
com:t tb.e sense of futlli ty in 1:t ves of many students 
today 1,Jho have lost :t th in old as ~1nd havo not yet 
found ne"t-J beliefs. 

2. II Timothy l.J-:7. 
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effects are apt to be moral. At least the tone 
and color of his work are moral, and vary often 
Biblical. This is not~.bly true in The Scarlet 
~tter.l - ----···--

He continues by slztng the f£tct t a book of such 

intense moral power could scarcely be 
' thout the 

influence of the ble.2 

se students Hho study this vwrk should be 

helped to see how the 3ible lay back of wthorners thinking. 

The hThole story, vlhich hf:l.s been called Ha dramt:~tic rep-

resontc.tlon of the consequences of s1n and of the triu.m.ph 

of good over sin, u3 hs.s a theme vJhich is const~:.ntly 

recurr•ing in the Bible. 

In the introductory study of this novel, the 

teacher might profitably co:mp2.re the Old Toste.ment at-

titude tm·rftrd adul tory4 ~,rJ. th tho "''·tory of Jesus and the 

·Homan taken in this sin.5 ln the book reference to 

the Divlne Na.terni ty is TI1Fi.de;6 at t point the contrast 

between the sacredness of sinless motherhood and the sin of 

star Pr;ynne might be stressed. At the s<:~.me time, God t s 

love send the inf<:mt 11 to redeem. the \JOrld 11 might 

load to a cl~ss discussion of Godts purpose sanding His 

Son.? 

• • • • • 

1. \iork, op. cit., p. 193. 
2. Cf. Ibid. 
3. EdHin Nims, Grer.t tars '?.s Interpreters of ,gion, ,:p. 53. 
4. Leviticus 20:10. 
5. John 8: 1-11. 
6. Nathan5.ol tb.orne, :Phe Scc.rlet Letter, p. 11. 
?. John 3: 16-17. 
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allusions, the one to 

Daniell sholl.ld give students occasion to become acqmdnted 

th thr.t Old Testament cter. Opportunity could again 

be given to one or more students to report on stories of how 

Daniel was able to int t "r i d dl e s H • 2 Reference to 

11 the gre2.t jud,sment day 113 should open vJ~,y to discuss 

the teach of C:D..rist ty about God's judgnent on sin; 

ong th this, the Biblical teaching of forgiveness fol-

lm·ring confession of slit-!- should be 1i1<?.de pl2.ln to tho 

students as they see Arthur Dirrillle sdc,le 1 s [tgony of soul 

le keeps his sin hidden from the vwrld,5 nnd nLs 

final relief ~c,rhen he confesses it immediately procedlng 

his det"d:;h. 6 

The ver;;,. of the chcracters in Hthornets 

~tJor>k is 1 th~t of tho Bible; the sos of the whole 

book arc those found in the Bible; and, therefore, the 

teacher Hho interprets this vrork for her students Hill 

unquestionably find thB.t it in itself prssents Christian 

truth. If she loncls students to see this 2cS an lntegrnl 

p2.rt o:f their study, even though she 

reference to the B1blo Hhich has played 

insp:trlne; 1-vthorno t s theme, the teo.cher 

. ~ . . . . . 
1. Cf. Hawthorne, op. cit., p. 19. 
2. Dan 1 2, 4, 5, ~~ B. 
3. H~:,vJthorne, op. cit., p. Li-5. 
4-• I John 1:9. 
5. C:f. Hcrhrthorne, op. cit., pp. 63-6Lt-. 
6. cr. Ibid., PP· 101-1o4. 

s only occasional 

will be inculcating 
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ide::ds of the Cr.rristian f,:o_ ~;_ th. 

Cr5_ tics today do not place Henry :radsHorth Long-

fell oN "lr·T the mt,,sters of .A:merican litor.::.ture, 1 but his 

Horks ~:.trc etill studied. They abound in Scriptur~~cl D.l-

lusions, Ecnd study of Longfellowts poems will nccos-

sarily lo to Scr ture references. ~ork m~kes mention of 

Longfellow's skilful Scriptural similcs. 2 A stu.dy of 

Evan.Ltel:Lno provides ample opportunity for students to be-

come c. t lec,st some1,JhL t acqu8.:i.ntcd ~;.;:L th Biblical 

chr:u'actors. 'rho mis ono.ry teacher mc.y o. use in-

d:tvidual or group reports of the references behind some 

of so; at other t s sho rhaps tell the stories 

herself. Included o.mong them 111r:.y be tho story of tGl--1 t S 

denial ,3 Hhon Longfel101'll' mentions the cro1-1 of 

cock l:.J:.Lth the 

v.rhen Longfollm-r of tho treos wrestl 

the story of Ha.:?:::tr and IsbrnE.el, 7 Hhen their 1-U:l.ndm:>ing 

1. 

L~. 
5. 
6. 
7. 

• • • • • • • 

L~:n·Jrence Nelson, in Our Rovlng Bible, s of him, 
svrox,th Longfcllou, never quite able to come 

to gr H:tth life, Hrote e. series of 11psalms 11
, one 

of' v:h:i.ch, 1 Tl"le Psalm of Lif'e 1, s fl.Yner•lcfc'" t s 
most successful failure, scorned by critics loved 
by the people.u, p. 159. 
Cf. Work, op. cit., P• 234. 
Jv1atthevJ 26: 69-75; I11ark 1~.: 66-7~~; ~22: 56-62; 
John 18: 16-lR, 25-27. 
Cf. Henry s"wrth Longfello~t.:r, Evc:mgel , pp. 10-11. 
Gene "'"'"" 3°• 2L

1
1 3') ~---:.. 0 t:.. • ... - L+9 

Cf. Longfellow, op. cit., p. 16. 
Gonos:ts 21: lli.-21. 

1, 5 
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is co:n1p2.red to the s folloVJing the moon; 1 :L je.h 1 s 

scent to 

s o.re 1 
') 

d to s;~ Mosos 1 

from s of this pi' t in 

SCI'i tho sunset;5 T S C '~ 6 .b .. , CLS. 11G iS 

compctred to ff' :i. thfu.l ,., nt 7 
'-" ~) . 

scuss forms of 

Christ class ro s of Sundn~r morning in 

tho vil 8 t , or .he the children were t~ught the 

' ,j. c l)r}.e s c • .1 r:Phc lo 

girl, told by tho no b l -~ 10 pu __ _,_c best be understood 

in 1i of tJ:1.e st017 of Chl'istts de th, or don.th 

of 8 , the f st Christ simple 

life of ti1.o A lived like brothers 

together, t~L: should be c d to the life of the early 

Christ ;13 c.nd :lr re2:~ctlon to the persecution thrust 

upon them, in the loot ct:~lJ.s upon trw people to 

pray tho prayer of Christ on the croo:::, 11 0 F£,ther, foPc;ive 

• • • • • • 

1. Cf. Longfellow, op. cit., P• 37. 
2. II Kings 2:11. 
3. Cf. Longfcllou, op. cit., 
~-. Bxodus 3L~: 29. 
5. Cf. LongfcllmeJ, op. cit., 
6. Acts 271 28. 
7. Cf. Lorw~:Cellcn.J, op. cit., 
s. cr. 1~., p. 8. 
9. cr. Ibid., p. 13. 
10. cr. Ibid., PP• 30-31. 
11. Acts 7: 54-60. 

P• 

p. 

p. 

12. Longfellow, op. cit., p. 38. 
13. Acts 2: 43-47. 

1_!_6. 

LJ-8. 

r)r:;' 
> /. 
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them, r~1 should 1 students to read those words in the 

Go 1 account.2 

Foolish Virgins4 should 

nection th Longfellow's references 

students . th ] . t t 1 ' ln . o _J_ ora ·ure c ass nD.vo 

stories converso.t:ton class, they 

vi them. 

to 

the ProdigB.l 

explained in con-
...J 
t-, 

them.-' If 

stud:ted those 

be ~:;;_sked to re-

8. brief 

tizntion of these stories order to refresh the memory 

of content. 

Throughout the there ~ro evidence2 of tho 

influence of Christio.n on Evr.nco l_.ne other 

charc,cters. Although tho vrorsh1p dose bed :Ls t of 

the Hom[ n c~' t}lOlic church, the 1!Jhole tone of the life 

depic d here is such t the teacher should be able to 

lead stl1de:nts to sense tho ennobling effect of Christ:lfm 

ide[lls on character. As indicated in tho discussion of 

the foregoing texts, tho teacher does this, 

a me contr:Lb1:ttion to tho C:hr:tst 

of students. 

• • • • • • 

1. Longfellow, op. clt., P• 45. 
2. Luke 23!3L!-·• 
3. Luke 15: ll-32. 
h. Matthew 25: 1-13. 
~. Longfellow, op. cit., p. 98. 

'>Jill be 
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E. Summary 

ss.ionr,ry tet:J.chors of Eng15.sh face a number of 

lJJ•oblems. T:tJ.e so covc>rm1ent controls tho curriculura 

of nll schools in Jr,.pan, roquirtng such fc lD.rge number of 

subjects thr:.t no one ject reco:Lves to time. Jc_p-

anoso teachers of often huvo such limitations in 

their o-:m training thc_t their Dtudents arc also limited. 

ss:~on['.r:y- teachers fool the noGd for :tmprovement in the 

v.rholo field of English aching. 

In order to use this work effectively, missionur s 

need a more complete understanding of hovJ it may be a part 

of their Christ 1;-.Ji tness. Th.e missionc·.ry teachers so 

re ize the oHn need for impr·ovement in trninlng and 

carr·,:ring out ir ·Hork. T'b_ey are e for help with now 

m::1ter s 2.nd methods. Although l:t ttle bets thus f[:~r been 

written to provide ;:pec'Lfic help for them in teaching 

Enelish to Japr~no ~H:o, several stions have b on given in 

this chapter in re to general teaching of Bnglish. 

ble and 

1 and literature, ci c stions 

for improvement in using b1e in teaching classes 

English conver•se.tion, composition, and l:t teratu:r>e have been 

offered. In pnrticulnr, possibilities for teaching the 

reln tion o_f the Bi.blo end Christi ty to four of 

texts now in use in English classes Japan en 

suggested. Teachers may help their students by the direct 
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use of the Bible as they teach its relation to these 

texts; they may also uso the li tora ture it selr"' to dovolOl) 

Christian ideals. 
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CHAPTER IV 

A. Restatement of the Problem 

The teaching of English has been one of tho methods 

used by Christian mi ssiom;.ries in their "V~rork in Japan ever 

since that country tms opened to them. A significant pt.o:.rt 

of this teaching s been the use of the English Bible. 

Mission::.~.rios have ld differing vic1-vs Ebout the effective-

ness of this -vwrk, and SJ. ve.riety of opinions as to j_ ts 

v::tlue are still in evidence. The problem of this study 

hu.s been to consider the use of the ble in the tee.ching 

of English in the st, to examine vJhc.t is beinr; done in 

this area today, and to find 1u1ys of improvement for such 

teaching. 

B. Slli~ary and Findings 

To provide an understanding of the importance of 

English teaching by miss:i.ono.ries in Japan, the bLckground 

of this teaching was given in the first chapter of this 

thesis. This shm>Jed th[;'.t the teaching of Engl:tsh ht:~s heed 

an important pc,rt in the development of Protestr.nt :mission 

1mrk ever since th;: t lrJOrk -vm.s begun in Japan in 1859. As 

Christian eduC[>.tion for g:Lrls developed in that country, 

this teachinr:; continued to occupy a significant place, 

-93-
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both in the higher educational institutions developed before 

the ,,J::::.r and in post-vJa.r schools .and colleges. Junior colleges 

have had a prominent role in girls' educ2.tion in Japan, ::nd 

mis onc.ries are l'<felcomed on their faculties as teachers of 

English. 

In order to study iiays i.n ,,Thich missiorH·,rios today 

are using the ble in their teaching of English, a survey 

Has made of selected junior colleges. From the results of 

this survey, 2,s reported in the second chapter, it 1-JEs 

seen that English conversation, literature, o.nd co;nposition 

are the courses most often taught by missionr.rios today, 

although R fevz mission&cries teach English Bible as a part 

of the regulo.r school curriculum. All missiono.r s in­

cluded in the report teach extra-curricular classes in 

English Bible, o.nd the m.ajori ty use the Bible in some Hay 

in English cla.sses in the schools either as a text for 

convers~J.tion courses or for supplemont[try mc.tori~:tl in other 

courses. Teachers of English liter~ture 

Bible as a masterpiece of that literature, 

size the 

c.s the in-

irf',tion for literary themes, nnd 1.:.s a source of direct 

quote.tions. 'l'he missiom;rles• purpose in teaching is not 

only to help/students to learn English, but also to load them 

to connni tment to Christ, to etlide them in Christian grmv-th, 

to encoure.ge the use o:f the Bible, and to show the relation-

ship of the Bible to English literature. \"l:'lilo some s-

sionaries report a feeling of uncertainty about the ef-
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fectiveness of their teaching, others see irnpress"ive results 

in the lives of their students. 

Because the [Urvey shotmd thc.t missionD.ric s de sire 

improvement in their teaching of English itself as vvell as 

in their use of the Bible, suggestions for such improvement 

~,Jere given in the third chB.pter. Although there are pl"oblems 

inherent in the Japanese educatiom:1.l system, under vJhich 

both Christian and government schools must operate, there 

are possibilities for raising the quality of this teachj_ng. 

Better training of the teachers both before and s.fter they 

begin -vwrk, and the use of the best available mt::4.terLals 

fJ.nd methods in the teaching of English as tc. forelgn language 

Hill en2.ble teachers to do more ef.focti ve Hork. Specific 

improvement in the use of the Bible mCcy be brought about in 

composition and conversEtion 

stories ~.nd events to the d 

classes by releting Biblical 

ly life of the students. In 

liter.D.ture classes this may be done through eroator em­

phasis on the relK tion of the Bible to Eng:lish and i!.meric8.n 

literature. As was shovm by the study o.f four of the texts 

now being used in Japan, both the direct and indirect in­

flucmce of the Bible on this literature may be t1::mcht; in 

addition, the literccture itself may exert a Christian 

influence. 
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c. Conclusion 

Tb.e miss i onE~ry o.f slJ. :l. s lns bly 

bound up th the history of Proto.r:tr.nt . . . nn s :::nons :Ln 

cont s to be an importo.nt rt of work tbere. 

Greeter sls sho1.1lCl cod on tho c 1 of ss.ion-

attentlon should so be r;-tven to provid lpful materials 

~.nd methods for ss:tonc~r.ies c~lrc ct work as English 

teachers in J~pan. 

keener awareness of the opportunities their teacn1ng pro-

vides for effective Christian service. Because the Bible 

is an integral part of English literature life, they 

a Vrtl reason for including it teaching English 

courses in Jar.~a.nef:e Christii:m colle s. It should not be 

forced upon tho students but should brou.ght in -vJherevor 

:L t cc.n be in t:eoduced n~.turnlly. 'Thoi'O l s need for ther 

study of in uh ~.ch this C[U1 be dono. 

ssionary teachers should also be trc.ined to soc 

the inherent value ish tcachinc itself a~ a means of 

Ch.ristian Hitnoss. blo is not used, English 

ffi[LY be tcught in such n students cccquirG Christ 

through concomitnnt le • 
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APPENDIX A 

HAVE TAUGH'l' GLISH 

CLii.SSEi3 J~{_lR El1.CI-I 

IN JAPAN: 

11m 
.h.J.. 

IN 

1. Please list English courses you e.:::'o teaching Rt 
present, ind~_cating \;Jhether converst:.tion, compos:i_tion, 
or l:i. terP.turo. Give ne.:mes of texts used in each case. 

2. 

a. 

b. 

c. 

d. 

e. 

f. 

g. 

h. 

Do you use the ble as a textbook in any English courses? 
so, hovJ much use do you of the Biblicc.l rm;. tcri If 

in class sessions: 

a. The B:i.ble as the only textbook? 

b. The Bible used for part of 
each discussion period? 

c. 

d. 

T'ne B:i_ble u.sed for occEsionn.1 
refe:r•ence s? 

~~e Bible used for t 

YES 

ecial seasons such us Chrtstmns 
or ster? 

e. Any others? 
-1-

NO 
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vJhat books or pas s do you use in each course? 

3. Do you try to tuach the relationship between the Bible 
&.nd English and Americs.n li ter~iture? 

a. The Bible itself f'cS a masterpiece 
of English literature? 

b. The Bible as the inspiration for· 
literary themes? 

c. The Bible as the source of religious 
thought p;:ttterns? 

d. Literary allusions to the Bible? 

e. Any other? 

YES NO 

4. Do you have a specific objective for using the Bible 
in your English classes? 

a. To introduce students to the Bible 
as God's 1tlord? 

b. To gj_ve knm·Jledge of Bible content? 

c. To lead to appreciation of the Bible 
:tts li terr:.ture? 

d. To teach the beginning of the 
Christ church? 

e. To teach the history of the Hebrew 
ople? 

YES NO 

f. To inspire students to emulate Biblical 
ideals? 

g. Any other? 

5. Do you expect your tn.s.ch:tng o.f English to make any 
contribution to the Christi2.n gro1vth of the student? 
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6. 

_.,__ 
""' 

a. How do you try to accm:1plish this~? 

(1) 
(2) 
(3) 

(4) 

Through direct discussion? 
Through occcsi lectures? 
Throurrh indirect influence of 

the teacher? 
Any other methods? 

b. How do you at t to measure results? 

( 1) 
(2) 
( .3) 

(L~) 

(5) 

Through objective tests? 
~nrouqh students' themes? 
Through individual conferences 

1~ri th students? 
Through observation of students' 

daily lif 
Any other? 

vv11Pt problems ht:.Ve JOU found in your HOrk as a 
missiono.ry tot,_cher of English? 

'trlhat suggestions for improvement can you mnke for this 
field? 


