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INTRODUCT ION
I, STATEMENT OF THE PROBLEM:

One of the chief elements of the program offered in the
Daily Vacation Bible Schools throughout the world is handwork, In
most of these schools from one-third to one-half of the time is de-
voted €0 handwork, This handwork might be termed meanual ari:s.‘ Lead=
ing religious educators state that the purpose of using manual arts
in teaching religion is to provide an opportunity for the pupils to
learn by doing, to acquire mew truths and to express concretely that
which they have already gained through the experience of that tru'bhi-
The problem then, is to ewaluate handwork to see if the time devoted
to its use is justified and if the purpose is being fulfilled by its

II. THE IMPORTANCE OF THE PROBLEM:

For thirty years the Daily Vacation Bible School movement
has been spi'eading into all sections of the worlde It is a movement
which influences many lives and is a vital part in the program of
religious educabtion in our churches today, Such a program must be
ong which definitely contributes the highest walues possible fer.the
furtherance of Christisn eduecation, Within the last few years a num=-
ber of religious educators have questioned the use of one apparently

LY R KN S R A

1. Cfe Betts and Hewthorne, Method in Teaching Religion. pe 383
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important elézne;lt in the curriculum, namely hendwork. Schools
which are being conducted without hendwork are growing im number,
‘Leaders bf the Daily Vaecation Bible School movement, despite this
opposition, continue to advocate the use of handwork in the schools,
It is therefore important to see how hendwork contribute§ toward
religious growth and to know whether or nmot this contributien is all
that it might be in order to justify its use as a vital element of

the curriculum,

I1I, THE MODE OF PROCEDURE:

In our investigabtion of this problem, threé phases will be
considered, Chapter I will be a study of the currieulum of the Daily
Vacation Bibile School movement, In this study a brief hisbtory oft he
movement will be given in order to more fully understand the objec~
tives of the movement., The place of handwork in the curriculum
throughout the history of the movement will be studied as well as its
s;batus today. In Chapter I & study of the theoretical walues of
handwork as they are set forth by certain modern religious edueators
in their writings will be given, In so far as it is possible this
study will be arranged chromologiecally thus concluding with the new
trends regerding handwork, In contrast with Chapier II, Chapter III
will be a study of the praetica}. valueg in one system of Daily Vack-
tion Bible Schools. Thile the results of this investigation may not
be comprehensive, they may be indicative of results in many other
sehools conducted under similar conditions. The study will close,
Chapter IV, with a summary comsisting of a compa;risoh of the prae-
tical values with the theoretical walues and conclusions drawn from

the studye
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CHAPTER Je
A STUDY OF THE DEVELOPMENT OF THE CURRICULUM OF THE DAILY
VACATION BIBLE SCHOOL MOVEMENT .

I, THE OBJECTIVES OF THE MOVEMENT, AS REVEALED IN ITS HISTORY.
9
Ae A Brief Hisbory of the Daily Vacetion Bible School Movement,
1. Reasons for the Development,

Perhaps no movement of the church has made such notable proe
gress within so short a period of time as has the Daily Vacation Bible
School movements The origin of schools which n;ee'h roal needs of humane
ity can always be traced to the realization of these needs on the part
of leaders, So it is in this case, Every year thousands of childrem
throughout the world were being disﬁziss;ed from Ehe public schools im .
the early summer, Glad as'they were‘ ;bo have a wvacation, the novelty
of the freedom éoon wore offf, for meny found themselves with nothing
%o does Opportunities for development were wvery limited, fIn faet, in
meny instances undesirable traits developed. Leéde"rs noted this idle-
ness among children and saw in the situation a great need for purpo’se-‘
ful sctivity., Com=existing with t'his need was a conditiom heretofore
ignored, During the summer months churéh attendance regularly deereas-
ed and many church activities oeased entirely, so that for a period ;:f :
about eight weeks, the church buildings were being used but littles
In this,leaders saw a second factor in the situatiom, .A third factor,
moreover, was seem in another significant circumstance, msmely, that

at about the same time that thousands of children were being dismissed
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fram the schools for a period of freedom in the summery thousands of
yov.ng college students, likewise, were facing a two or three monthst
vacé:bion. Many of them, for the sake of the experience to be gained,
were eager'i"oi' work with children or for an opportunity to do social

service,

The leading factors, 'phen, which led to the beginning of
the Daily Vacation Bible School movement were: | '
Idle children freed from school responsibilities during the
summer,  and therefore in need of opportunity for directed,
4 p\;rposei‘ﬁl act ivity. |
Idle churches due to the cessation of the usual activities
for the summer months,
Idlé c;ollege students eager for constructive employment,
Meny wacation days which should be used for the uwpbuilding
of God's kingdom in the hearts of boys and girls,
Added to these Pactors, the religious educstion given by
the Sunday School was inadequate, for only about one-half

hour weekly was given toward religlous irstruetion,

Out of this situation, therefore, came the schools mow
generally known as the Dai}.y Vacation Bible Schools, The purpose,
from the beginning, was to supplement the religious educatiom bf the
church with (?hrisbian training in the Bible Schoolse Through a proe
gfam of various activities meeting the needs and the interests of the
chil&ren, le’aders sought to stimulete and direct the growth of Chrise
tian character in the boys and girls of the communitys. The supreme
need of the &hildren, it was felt, was practical.religious training
and a knowledge of the Bibles It was the aim of leaders to bring
the children into living eontact with the Bible and the Christ of the
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Bible, bécause through these contaets, they believed, Christien chare
acter would develbp;' Because of the children's love for making things
handwork servéd as a means of attracting the children o the schools,
With the above factors in mind: idle dhildren, idle churches, idle col-
lege students, and free time for the promotion of the highest type of
education and' for inﬁeresﬁing, worthwhile activities, it behooved thosé
interested to utilize the resources available, and to meet the needs,
Phroughout the history of the movement the original purpose has been
kept in mind, although from time to time the progfams designed to carw
ry out that purpose have been changed. The great purpose of the move=
ment, under the guidancé of warious associatioﬁs, has been to promote
Christian edueation through Daily Vacation Bible Schools n all parts
of the world,

'2. Beginnings of the Movemente

Tt was in the last helf of the nineteenth century that the
first steps were actually taken and a few scatbered schools were estabe
iished. These pioneer schools=~the one held in 1866, under the auspices
of the First Church of Bostonwthe one held in 1877, in Montreal, Canae=
da, with a progrem similar to that used in Daily \f&bation Bible Schools
today, and the parochial schools of the Lutheran and the Reformed
churcheswthese schools may be considered as forerunners of the Daily
Vacation B;ible Schools of the twentieth century, ‘Very little is known
of them, however, although we do icnow that they were independent uziits,
with mo atbempt at unity with respect to the length of term, the prom
grams used, or the standards maintained,

With a progrem similar to that given in the Montreal School
in 1877,4s program consisting of a cambinatiom of Bible instruction -
and handwork, the first Vacation School in New York €ity was organized




8

’in 1898, It was held in the Epiphany Baptist Churen c;x; the east side
of the city with Dr. Howard L. Jones, the pastor, and Mrs. W Ae
Hawes in chargee The work was so well received and its benefits were
so evident thst the school was reopened during the next summer, Ine
terest grew and each year additional schoolg were established, The
work was qriginally started for tenement chiidrgn, end the influence
of the schools for the first three years was limited to the confines
of the.one parish,

The results of the work in this one parish, however, were
so manifest in the changed lives of boys and girls that others soon
became inﬁefesi:ed. The Baptist Board of Cibty Missions, seeing the
inherent possibilities of the Daily Vaeation Bible Schools, became
active in their promotioms Dr. Robert G. Boﬁlle, then the secretary
of the Society, and known today as the founder of the movement, imme=-
diately bent his effforts to the establishment of schools for Christian
education, In 1901, then, under his léa&ermi§5 the movement wus
launched with the organizetion of five schools by the Bapbtist Society,
About one thousand chiidren from the east side attended the schools
~ daily and received instruction in worship, health, Christian training,
menuval work, and playe

Year by year ithe number of schools condueted by the Society
grew in number, More and more the movement gained in fawor, It was
welcomed by secular, as well as Hreligious, institutions as a construce
tive piece of work in a erowded city where, for meny children, wholew
same opportunities for the development of Chris’cian character were

necessarily limited,
3.. Purther Developments of the Movement.

The identificatiom of Dr. Robert G, Boville with the Federae
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tion of Churches in 1905 led to further promotion of the ‘movément,
along interdemominational lines, Before long it had spread into six
communions in New York, with an imerease in the numbér of schools,

In 1906 appeals came from other cities that the movement be
extended to include them, Dr. Bovillet!s chief interest, from then on,
shifted %o promoﬁion on a larger scale to include other ¢ities, Begin-
nings in Bible Séhodl work were made in 1907 in Chieago and Philadel-
phia, where great interest was shown and hes been showm ever Isince.

In 1907, also, a ﬁational Committee of one hundred members, represent-
ing Pifteen cities, eight denominations, and thirty colleges was chosenm
to promote Daily Vaeatiom Bible Schools throughout the country, Its
purpose was to encourage the organization of Daily Vaeation ﬁible
Schools in every cammunity and churche Dr. quille was made the Na-
tional Director of this National Committee, During the mext few years
Dr. and Mrs. Boville visited many d ties and organized numerous come
_mittees for the promotion of the worke - In this way the National Com=~

. mittee sovght the help of C’hristiﬁan fo_rces to bring the twenty million
idle children of the land into its one hundred sevent;}-eight thousend
churches in order to train them for the highest kind of living,

While the Baptists in New York City sbarted the Vacation
school movement, the Presbyterian Church in the U, S, A, was the first
denominatiom to incorporate the Daily Vacatiom Bible Schools into its
mational program. This was done in 1810, The work was carried on,
principally as a missionary proposition, through the Immigratiom De-
partment of the Home Missions, By the creation of a Department of
Vacatiom Schools in the American Baptist Publicabiom Society in 1915,
the Northern Baptists begé.n active promotiione The National Committee,
which became the Daily Vacatién Bible School Association:\by imcorpora-

tion under the laws oi" the State of New York in 1911, greetly apprecie
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ated the cooperation of the denaminations in the promotion of the
schoolse The inereased interest in the new movemenf was especially
noticeable because of the increase in the number of schools from one
hundred two in 1911, to two thousaend five hundred thirty-four in 1922,
The aims of the Daily vaca‘oion Bible School Association, which had
provided for the growing respomsibilities of the work, were gradualily
but steadily being realized, for trained men and women were ministere
ing o tl;e needs of the childrem of nearly every communion in 'Ehe

country.
4, Expensiom of the Movement to the Present Times

To relate the many changes in organization from 1911 %o
1931 for fhe furtherance of Daily Vacation Bible Schools, though
interesting, would require a great deal of time. For our purpose,
therefore, it is sufficient to list the importaxﬁ: changes whieh have
contributed toward more efficient service year by year. -In the years
following 1911 the demominations became more interested in the Daily
Vecation Bible Schools than théy had been heretofore, Because of the
inerease in the number of schools, not only in the United States, but
in other coun’criés as well, the International Asscciation of Daily
Vacation Bible Schools came into existence in 1916.2 Due to the intere

asts of the demominastions in the Daily Vacation Bible Schools we find

the Internetional Associatiom of Daily Vacation Bible Schools gradual-

I Y XE XX ENEL Y X X J

1, The sources of the historical facts stated up to this point are
as follows: , , ’
Conferences with Dr, Robert .G. Boville, founder of the Daily
Vacation Bible Schoel Nowvement,
Boville, Daily Vacetion Bible Schools 'Round the World.
APmentrout, The Vacation Church School, Chapter 1,
Grice, Homer L. Daily Vacation Bible School Guide. Introduction,
Gage, Albert H.,, How to Conduct a Church Bacatiom School,
International Handhook of Vacstion Bible and Church Schools. 1926

2, Cfe Boville, Daily Vacatiom Bible Schocls tRound the World. p.5
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ly bBecoming more closely alliéd with the Internatiomsl Counc il of
Religious Educatiome In this way the interests of the Mbermational
Association of Daily Vaeation Biblg Schools were enlarged, Working
aldng similar lines for the promotiom of Daily Vacation Bible Schools,
the World Association of Daily Vaecation Bible Schools has been active
since 1922.1

The latest move for the effidient organization was the
creation of the Department of Vaeabtion aﬁd Week=-day Church Schools
in the mternational Council of ﬁeligious Educetion in 1926, The
work of promotion, eonducted by the International Associatiom of
Daily Vacation Bible Schools, had been carried on as a missionéry’
anterprise in many instances, It was ielcomed by missionaries in
meny lands, By the creation of the Department of Vecation and Week=- ‘
day schoods in the Internstional Council a union of two allied asso-
ciations was attained.z This was the culmination of a movement cone
féisting of a mmber of changes throughout the years, The Secretary
of the Imternational Assoeiation of Daily Vacation Bible Schools be-
came the Director of the mew department of Vacation and Weekday
church Schools of the Iﬁbernatioml Council of Religious Education,
An assigbant aids the director and both are under the direction of .
the Gemeral Secretary of the Council, Much of the work of the deperte
ment is accomplished by cormittees appointed by the Coumcil, The
leading duties of the dépar’cmem; have to do chiefly with the promo-
tion of the schools, Much of the guidence as to curricula to be
used in the Daily Vacation Bible Schools has been left to the respec=
tive denomimations, Hewever, the Intermational Council of Religious

1, Opuse Cite peb : '
2, cf. Magill, Hugh S. "“The New Department of Vacation and Weekday
Schools", Intermational Journal of Religious Educatlon.

July-August 19276* PPeB=0
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VEduca‘bion publishes bulletins from time to time giving suggestions

as to ways of iorganizing schools, the progrems to be used and the
‘like, In Edueational Bulletin No, 602,1 the last one to be published,
-books are listed which serwve as courses of sfudy or curriculum guides
for the teachers or supervisors, Practically all the texts listed
are denominational publications and no evaluatiom of the texts is
given, The sugg_estions given are sourees of hand-craft ﬁanﬁals and
supplies, worship guides, gemes and nmature study manuals, and the
like, ' | _

The increase of the means of administering the Daily Vacaw
tion Bible Schools shows the result of active promotion of the schooia;
into all sections of the world, Tﬁrough the efforts of consecrated
l_eaders who labored incessantly, schools have been organized in meny
ecountries, Today, it is not only the people of the United States
who have a share in the promotion of Daily Vacation Bible Schools
through their offerixigls, but, the children in other lemds-also, who
give that those in more remote places may share with them the bene=-
~ fits of Daily Vacation Bible Schoolse China leads in the number of
schools in the far east, Schools are conducted annually in Palestine,
Egyprt, Burmah, France, Mexico, Korea, India, Liberia, Philippines,
Syris, Czechoslovakia, Souﬁh imeriea and in other countries, Thus we
see that Daily Vacation Bible Schools have practically encircled> the
globe within a short period of time. The total number of Daily Vaca=
tion Bible Schools repaorted in the world in‘193'0 is ten thousand one
hundred thirty-one. Of this number eight thousand eight hundz"ed fifty=
seven schools We.re' repor'&ed as being held in the United States and -

GO®Os ens s taccrssom

1. Cfs Settle, Myron C. The Vacation Church School. ppe 26-28




13,

Canada, The ranainder were conducted in other sections of the worlde
Fo doubt schools were held that were not reported to the Inbernatiomal

Council of Religious Education or to the World Association of Daily Va-
1
cation Bible Schoolse

5o Preserit Status of the Movemente.

It is interesting £o0 note that the Vacetion School move-
ment is not retarded by the Weekday work in religious edueation. fﬁhe
Vaeation School has become pracktically an intra-church agency.z In
the lérgé denominations the Daily Vacation Bible Schools, or Vacatiom
church Schools, the term now used by many denominaﬁions, are being pro-
moted as an integral part of religious edweation. lPractﬂically three~
fourths of the schools held are denominationael schools, The number of
interdenominational seh;)ols may be greatly reduced in the future.é Al-
though thus far only the large denominations have directors giving spe-
cial time to the Daily Vacation Bible School work, the smaller demamin-
ations are beginning ko promote the work as well,

There is still a lack of stamdards as to the length of terms
‘for the schoolse Repor’ts“receivéd by the Inbernatiomal Council of Reli-
gious Education indicate that the majority of schools are held for two
or three weeks, while, as yet few, if any, last six weeks. In order
that the schools may be worthy of a wital place in the church program,
the term should be lengthened aceording to the proposed Internationsl
Stamdard for Vacabiom Church Schoolss In 1929 the Committee on Vaeas:.
tion and Weekday Church Schools resolved§ "thet we favor the organiza-

tion of vacation church schools according to a standard progrem of six-

SOOI PBOIGOISOISIBSPEIEDDY

l. €&, Boville, Daily Vacatiom Bible Schools 'Round the World., pe 17
¢f. Intermational Gouncil Yearbook, 1930
2, Cf, Settle, Myron C, "Vacation Church School Statistiecs for 1928"
Internabional Journal of Religious Bducatiom. April 1929
3. 1Ibid, De 1T
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" &y hours, preferably of six we)aks' duration, and strongly recommend
| that Ieaders consider four wéeks as a minimum length of term for effec=-
tive wor ‘.‘l

From & study of bulletins issued by warious denom:mz tions and
in particular by the Intermat ional Counc:.l of Religious Education, it
is evident that emphasis i"s being placed on the training of teachers
for the Daily Vacation Bible Schools.2 The first and most important
qualification for teachers is that they should be consecrated and im=
bued with a deep (?hris‘cian purpose and with a spirit of enthusiasm
and optiqniszn. The chief source of leadership suggested is from the
group of Chrisbtian public school teachers, for they have beerm train-
ed in the methods of teaching, Beyond this, however, administrators-
are urging thaet specifie training be given to teachers in preparation
for the Daily Vaecation Bible School teachiﬁg. The training suggest-“
ed varies in different communities. In some pléces a twowday in-
stitute, at which time demonsteetions of worship programs, - group
activities, departmental work, and the like are given. Oiaportun-
ities for discussions of various phases of the curriculum as pro-
jeets, service activities, methods of teaching, the use of the story,
pictures, drill, etc., are provideds Methods of craft-work, play
and recreation are demonstrated, In cerBain centers it is p'ossiible
to arrange a Spring Training Schpol which meets for three or four
hours each Saturdey morning for a period of from five to twelve wecks
at which time the above nemed subjects and others can be studied in-
tensively, The Spring Treining School in New York City, for example,

meets for ten sessions, One of the main topics to be stressed in the

s000BsescOPOa Y
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€ Vacation Church School, pp. 33=39
¢fe The Vacation Church School, Board of Christian Educatmn of
the Presbyterian Church in the U,S.4. March 1930
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Spring Training School in 1931 is that of "objectives", 4bout one
hour daily is to be allowed for the setting up of objectives and for
discussing ways of earrying them oud, Ang&ha; périod among others is
to be devoted to religious education through meaningful activities,
namely, music, drametizatiom, and handwprk.l As many of the college
students teach in Vacation Church schqdls, coﬁrsea in curriculum meke
ing, worship, &ild psychology, play and recieation, drematization, and
other subjects of walue in Daily Vacation Bible School teaching are
being offer&d in some of the colleges, Some training can be’given
through conferences during the Daily Vacetion Bible School term from
time to time.

Programs for each of the respective departments are suggeste
ed in a bulletin published by the Internstional Council of Religioﬁs‘:
Edncationaz The curriculum inc lndes conversation and fellowship in
preparation for worship, exercises, Bible stqries, Bible memory work,
handwork and service activities, Qramatizgtian, and salutes to the
flegs, Textbooks are suggested by various denominations for use in
the Daily Vacabtion Bible Schools., In the textbooks liséed by the
Board of Christian Edueastion of the Presbyterian Church in the U,S.A.
for the Kindergarten, Primary and Junior Deéartments, camplete‘proé
grams for the term's work containing Bible lessons, memory work, suge
gestions for handwork and other activities, and hints for the teache
erts guidance are given, Only Bible lessons are given in the Imterw
:mediate tex:tfbcoks.3

From leaflets and bullebins issued by various denominations
we can see that 1ead§rs are encouraging better schools, as well as

X X E R RS NN WY

le Cf, Loaflet issued by Metropolitan Federation of Daily Vacation
) Bible Schoolse New York Gity. 1931
2o OCf, Settle, The Vacation Church School, Dpe 41,42
3, Cf. The Vacation Church School. Board of Christian Eduecation.
- : Ppe 27-28



8

16.

stimulating an increase in the number of schools,

A growbh such as this=-fram five schools in 1901 to over
ten thousand in 1930 is truly phemomenal} Since attendance is mot
campulsory, the children must come, on the whole, of their own accord,
The only way to account for this growth is that in some way these
schools must meet the natufal interests of the children and must £ill

some noed.
Be A Summary of the Objectives Rewealed in This Hisbtorye.

Retrac ing our steps, by way of swmery, we £ind that throughe
out the history of the movement these objectives are reveiled:

(1) The original objective, nemely the desire to comserve
vital forces which would otherwise be wasted, that is; children,stum
dents, and churches all idle during the wacation period, has greatly
spurred the movement in meny cities, Idle children needed to be kept
from the negative influences of the street and to be given an eppor-
tunity for construetive directed activity. Idle students needed to be
given a chance to t/1;y themselves out and so gain practical experience
and to know the thrill of service, Idle church buildings, if they were
to be a paying proposition, needed to be used to the fullest extent,

(2) From the beginning, too, the evangelical objective has
been .prominent. T—hrough'the founding of 'such sehools many childrem
eould be reached who otherwise were entirely outside the sphere of the
church's influence, 1In foreign countries the schools prov.ided a4 means
for the extensiom of nmissionary work into new districts, In our own
eities they were the means for reaching many in the slums 'and other
untoudhed sections, | ,

(3) A third objective has been to supplement the work of the

Sunday School through further Christian training, more inbtensive and -’
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more far-reaching, because of longer hours and consecutive daily seg-
sions, than the work of the Sunday School could possibly be. Because
they are seen as a means of building Christian character, the Daily

: Vacation Bible Schools are beecoming an infegral part of the religious

education programs in many churches,

II. THE PLACE OF HANDWORK IN THE CURRICULUM, IN THE COURSE
OF THE MOVEMENT,

Ae Im Barly Dayse

To realize the leading aim of the Daily Vacation Bible
Schools, that is the devwelopment of Christian character, the program
of the schools has been arranged. Bible‘study has always held a cen=-
tral place, The program of the first "Vacaktiom School® held in Homb-
real, 1877, consisted of hymns and songs, Scripture reading, stories,
‘military drill, Bible memory work, ¢alisthemics, maﬁual work, and pae
triotie exercis;ees.l

Age.in in 1898, the reecords show thet a progrem of much the
same type was given in the first school in New York Gity.z Today, if
one should visit an average Daily Vacation Bible School, the program

would still be mede wp of practicelly the same elements.

Through the years, however, changes have been made. A4t first

the schools aimed to keep the children off the streets as well as to
give them Qhristian training, In order to do that every effort was
made to make the progrem attractive and interesting and yet to instill
Christian ideals into the liwes of the boys and girls, FHandwork held
a prominent place in the program because the children enjoyed meking

@O0 0002308 R ¢

l, Cf, International Handbook of Vacatiom Bible and Church Schools,
1926, ‘
2o Ibide ‘ -
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thingse From minor reports and ideas givenvt'»y leaders, it woizld seem
that the handwork of the early schqols was entirely separate fram the
other 'parts of the progrsm, Without being unjust,ﬁ we cen say that with-
out a doubt there was but little, if any, correla’hi@ involved in the
progrem given. The handwork for the day had no relation to the story
or to the Bible work, While we how use the term in a broader sense fzo‘
cover a variety of activities, such as writing, drawing, and meking
scrapbooks, handwark, in the history of the Daily Vacation Bible Schools,
meant almost without exeception, memuwal work such as earpentering, base
ketry, and sewinge Boys were kept busy with sa.ws hammers, é.nd tools,
meaking things either for thezmselves of for the home, Girls delighted
in sewings The articles made varied from year to year., At times weav-
ing, reffia work, chair caning, carpentry, and the like were taken up.l
Testimonies have been given to the effect that handwork in many ceses
led to greaber interest in the sceripbures; also that because of the
erticles taken home jthe interest of the parents in the school was wome
About one hour daily was given to handwork, Skill was developeg, as
well as other values, such as aceuracy, nestness, persiétence_, and the
ability to cooperate, The children loved to meke things and were
attracted to the school because of thate In prac.ticélly all Daily Vae |
-eation Bible Schoods handwork has beem given an important place, In
mearly every case at least one-third of the session has been given to

handwork,.

Be Status of Handﬁork Todaye
' ' I
Within recent years, however, religious educabtors have tried

SENOGQYPEL P eI

. le Cf, Boville, Hanual of Hendwork for Use in Daily Vacation Bible
Schoolss.
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" to augment its walue by correlating programs around definite ‘themes.
Tt is believed by some educators thet the handwork should given ex-
pression to or deepen f:her impréssion of the lesson brought out by the
story; This theory has resulted in the practice of making buildings,
scenes, Vand places as featured in the storye. Projects such as the
construction of miniature willages, of the‘ tabernacle, or of a large
map, are carried ouk, Seasonal activities are suggested by many pub~
lishers, The aim is to'juétify hendwork in the course as contributing
more fully to walues in religious education.

Many, on the other hand, have questioned the values of hande
work in reli‘gious educatione Through the years clr'zange.‘s have been méde‘
in the publie school curriculum. Crafts are taught and an opportunity

for the development of skills is presented, Thus in meny places there
is no need to give hendwork in the Bible Schools in order to develop
skills. - Handwork must be justified for other reasons, To'i;ulfili the
aim of Daily‘Vaca'bion Bible Schools, which, as we have seen, is the

| devalomment of Christisn character, handwork should make iits contribue
tion,.to character building, v

Owing to the belief that handwork has no values which justi-~
£y its place in the Daily Vacatiom Bible Schools, sch_ools called Sum=
mer Bible Schools have been orgesnized as a protests These schools were
started By Dr. A, L. Lathem of Chester, Pemmsylvania, in 1912, and are
advertised as "The All-Bible School that Uses No Handcraft®, ’i‘hese, too,
have had rapid growth until today there are graded schools of this type

.in nearly every state in the untions "It is a school without handeraft,
ffocused Scripture upon Jes s, is systematic and progressive, beginning

with kindergarten work amd after a thirteen yearéf sourse of five weeks
each year culminates in graduatiom at the end of the twelfth grade, Thé

school is of a high order, and eredits, according to the time occupied,
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is given in colieges the same as is do.ne with high school work, The
methods are the saﬁle as in publie schdols, and the teachers are the
trained teachers who are Christians ahd who meke special study of the
work they teachsi’l '

However, as opposed to the Summer Bible Schools, the Inter-
national Council of Religious Education amd warious denominations con-
tinue to make suggestions ragérding; hendworke Textbooks and menuals
are recommended by them, This reveals that some leaders consider hand-

work as essential to character building,
Ce Summery of the Place of Héndwork in the Curriculum.

In conclusion, hendvork hes held a prominent place in the
programs of the Daily Vacation Bible Schoolse. Handwork is still rece
cgnized as a valusble asset in the curriculum and a meens to charscter
building. Vacation Schools noted for the omission of hendcraft from
the program are found in all ’parts' of the country a.nd are highly ap-
proved by many. '

Some leaders are trying to have handwork correlated with
other parts of the program. It is a part of projects in some in-
sbances, At other times the hmdwork serves to add to the lessons
learned in thé Bible periode In some schools the heandwork itself
has no relatiom to other parts of the progrem excerting as the con~
wversation during the period may be the result of the early part of

the program, thus leading to the formatiom of high ideals,

ITX, CONCLUSIONS.
Heving reviewed the place of handwork in the curriculum,

POt e N

1, From letter received from Dr., A. L. Lathem
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we find that it has hed a prominent place in the Deily Vacatiam Bi—-
ble Schools from the beginning, About ome-third of the time spemt
in the school has been and is ‘peing given over to handwork, Ale
though schools of another type which use no henderaft flourish, many
leaders eontinue to advocate the use of handwork as a part of the
curriculum of the Daily Vecebion ﬁihle Schools, We shall now see
why leaders recognizé in ’handwork walues which contribute toward

the development of Christian character,
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CHAPT'ER xI-

4 STUDY OF THE THEORETICAL VALUES OF HANDWORK AS SET FORTH
BY CERTAIN MODERN RELIGIOUS EDUCATORS. |
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CHAPTER IZe

A STUDY OF THE THEORETICAL VALUES OF HANDRORK AS SET FORTH
BY CERTAIN MODERN RELIGIOUS EDUCATORS.,

Handwork has been éiven considerable attention by warious
authors in their books concerning religious education, These authors
are in general .agreen'zent as to the phases of héndw’ork é.iscussed. In |
order to ascertain whet the values of handwork are held to be, we
shall now proceed to examine the writings of some of the leading re-
ligious educators of our day and, in addition, the writings of 'thos;e
dealing specifically with handwork., In generél,"che wvalues of hand-
work are discussed under three topies: justification for the use of
handwork, objectives to be sought in the use of handwork, and prinei-
ples o be followed in ;the use of handworke All authors, however, do
not deal with all three phases, es will be seem from the following

findings.
I, JUSTIFICATION FOR THE USE OF HANDWORK IN THE CURRICULUM,
A, ¥Milton S. Littlefield,

The folloﬁing reasons for handwork in religious edueéﬁion
: . 1
are given in Handwork in the Sunday School by Milbton S. Littlefield,

(1) Hendwork is justified because it is a form of self-
LA AR R R AR AR S X

l. Cf. Pp. 1"11
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expressione It is a method for the dewelopment of a childts péwers
by exercise, Edueation has for it\s aim the putt‘inkg of the individual
inbo posseésion of his powers, Self-expression ié the motive and methw
0d of all cuiture.
' (2) The emvironment of the Sunday School is conduciwve to
spiritual growth and the development of high ideals through the use
of handworke '

(3) The Sunday School provides an adequate enwiromment for
social actlvities such as exist when handwork is used.

(4) Hendwork is justified, for the hand i,é the braints best
medium of expression, In a1l occupatioms of lif'e handwork is practiced,
whether it be in the use of :boc;ls or of the pen. |

(5) "Hemdwork is one of the methods of the recitation and
: v 1
is to be used in connection with all other methods". It will become
8 way of expressing that which lies deeper than the facts, for spirib-

wal impressions will be recorded, .

Be Addie Grace Wardle,

In Part I of her book entitled, Hendwnrk in Religious Educee

2 4 :
tion, Addle Grace Wardle gives some of the reasons for handwork in

religious edueatiom,

(1) ’”m“a physiesl-sense experience, one mey find am immer
spiritual message&'s Religions have always used material objects to
represent the divine, as, for example, trees, stones, images, the ark,
and the eross, So truths may be made more vivié' if meterially repre-
sented. '

L R

1. Opus, cit, polg
) 2, ¢cf, PPos 3=B; 1422
30 Thid, Pe 3
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(2) For the development of one?s own life, self-expression
is necessary, Symbols must be used for self-expression and these
symbols are evidences of develomment,

(8) Handwork sa't;isfies the impulse of creativez;ess. Every
child desires to make smnebhiné.

(4) "Bach individual must have a work to do end the sense of
the divine assignment of life "bo‘ that task as his mission in and to the

1
world, "

(5) Through handwork a new semse of joy comes in the fellow-
ship with the Qreator. The child is giving expressiom to the inner
self in this sharing with Gode |

(6) Truths will be remembered longer after being represente

-ed in maﬁeri’al forme

(7) Phrough hendwork, a high conception of induétrial life
will be formeds '

(8) "The child who is taught to use his hends creatively, to
meke even in wesk imitatiom in mammal arts what men spend a life time
in doing will enter with deeper sympathy into a cozmnon‘comsciodmess
of humam life, The vision of lifets goal is of men as workers together

. 2 .
with men and as workers together with God,"

Ce Joeephinme L. Baldwin,

The chapter entitled, "Ghe Value of Hendworky in The Junior
3
Worker and Work, by Josephine L. Baldwin, opens with the statement,

"We learn By doing", She continues to write that it is the pupil that
must be taught rather tham the lessome In order to have the pupil gain

[ ERNE R X R RN E AR NN S

l. Opus, Cit., pe 14
2, Ibid, Pel2
3¢ Cfo ppe 91-98



26s

anything from the lesson the pupil must do something with it. The
truths c;f the 1ess§ns meed to become a part of the pupil, Onlﬁ as
the ’cru‘{_:h is lived will it become a prineiple to guide the child in
his daily life, There is a mecessity for actiom.
| The hend is the braints best medium of expression, Because
children, espeecially of the junior age, are full of museular energy
and high-power activity and are enxious for work, handwork is extreme-
ly waluables A chance for e#pression is thus given, Ways of expression
suggested are writing, drawing, modeling, sewing, illustraticn work and
c:olofing.

"Handwork is not mere busy work; it is indispensable in
any system of rellglous education which aims to provide the hz.ghest

mental, moral, end religious traming for the boys and girls, "
De Albert H. Gages

In view of the fact that handmo rk is p0pu1ar in the Church

. Vacatiom School, Albert H. Gage in How to Conduct 2 Church Vacation
2
School, gives sewen reasons why handwork should have = large place

in the program of the Vaeation Schoole

(1) "The Boys and girls love to make things. "3

(2) "Many things cen be made to illustrate the general
tha;xe. "4 As one example, the author cites the meking of' a model off
the Temple in connection with a series of Temple stories, It would
take the form of a group project and meny values showld be derived
from such an enterprise, | |

(3) "Many special stories ean be illustrated by handwork,

@OOBPEE LI FD O P B

l, Opus. Cit, pe 98
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such as c¢lay models, posters, cut-outs, drawings, colored work, paper
models, ete."l This type of wnik is more interes%ihg to primariesg, yet
other groups also may be inheresﬁad when handwork is taught'thusb

(4) "The spirit of altruism cen be taught.“z By making thinge
- for others, such as serapbooks for children im mission schoblsy ¢lothing
for poor children, end the like, children learn o be inberested in oth-
ers, The same spirit mey be taught by having the children make things
for their parents or other members of the family,

(5) "Handwérk~is of walue in itself, even though it does not
illustrate a lesson or is not for someone'else."3 The child is working
with others and‘under supervision, By learning to do the simple things
well, by being neat, accurate, and by trying to do the work as Jesus
would heve it done, the child learns to live and work with others as -
a Christisn,

(6) "All hendwork is under the direction of Christian leaders.
‘Gharseter is caught, not taught.“4,All leaders in the Vacation Schools
are expected to live the Christian life, The Christ~like waquf liwving
and doing is seen and children often catch the Christian spirit of
their teachers,

(7) "The craft articles, after they have been finished and
after the exhibit day, are takén home.“s The parents thus see the work

of their children and their interest in the work and in the influence

of the school are quickenede

Peeer s rrreradd

1, Opuse. Cit, pe 1186.

- 2. Tbid. Pe 116.
3. Ibid. P. 117. .
4, Tbid. Pe 117

5. Tbid. p. 117
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Ee Marie Cole Powell,

In giving a reason for using hendwork as compared with
former demands for reasons for mot heving it, Miss Powell, in her
: 1

book entitled Junior Method in ithe Chureh School, suggests that now .

it is the development of an all-round personality theat i§ desired,
Educators are seeking the best means of realizing this, Handwork as
a part of a purposeful activiby is to employ the entire personality,
Beveral definite reasons for handwork in the mi‘riéulum are giwven,

‘ (i) Hendwork is msed to afford an outlet for physieal ener-
g¥e Beyond this, however, Miss Powedl emphasizes the fact that hand-
work, while satisfying the longing for muscular activity, must con-
tribute toward the development of Christian character, It must be
more than mere "busy wark".

(2) Handwork is given in the curriculum %o maintain interest.,
Boys and girls receive a gfaat joy when they feel that they are "mak-
ing things". The sense of oMership resulting from the creatioﬁ of
something gives the children pleasure, _

(3) A third reason for handwork is to insure the study of
the lesson, When handwork is assigned, & definite piece of work is
required which c;anpot be easily avoidede ¥While the study of the lesson
may thus be insured, other important results should come forth, Work
for the love of the work itself should result when the child becomes
proud of his achievement, Rewards need not be offered, for the com-
pleted piece of work should in itself be sufficient reward.

(4) Handwork is an aid o the fixing of ideas. "The more
avenues through which knowledge can be presented to the child, the

I I I EE AR R NEY S KRS R
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1
more sure is he to rebain that knowledge.," The child who makes a
| plastec ine nnaé of Palestine in connectiom with the study of the life
of ‘Jesus will remember facts much longer than if the mep is only stude
ied as a part of the class work,

'(5) Another conv‘indng; reason for hendwork in religious ed-
ucatiom is that instead of merely studying about life-,"che pupil is '
participating in life, Out of cooperative emdeavor, such as in the
drematizetion of a Bible story or in the putting on of a church school
exhibit, real character developss Such endeavors represent types of
work “in which the children will be engaged in later in life, Ideals
which develop out of ‘such experiences in handwork w;rill be of great
vélue- latere

~ (8) "he work of our hands helps to unify all methods of
lezarn.’a.ng.\“:3 Character is made by what we do as well as what we think
and desires Reliability of conduct, clearness of thinking, the abile
ity to judge results, and the respomsibility for doing one's best as
a member of a group, result when a piece of work is done meatly, beooue

tifully, accurately, and on times Thus true character is developed,

Fe lfeme Brockway,

®

One paragraph is devoted to the walues of handwork in Church
o e

Work with Juniors by Meme Brockway, In it she gives five reasons why

it is justified in the curriculum,
4
(1) "Handwork aids the memory." A clearer impression re-

sults when the hands work to express a lesson or truth,
5
(2) "Hendwork brings accuracy of knowledge,"
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2, Ibid. Pe 235,
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4, Ibid. Pe 128
5, Ibid, Po 128
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Phen a story is illustrated, rthe territory described becomes much
more vivid to the child, The facts are made clearer to the child
when he works with his hands, More study mey be required which as-
sures the gaining of the truths taught.

(3) "Handwork imtemsifies the feaching. mpre:ssioh deepens
impressione "/1 |

(4) "It mekes more real the facts taught."a n consequence,
préper attitudes are more apt to result, Here the writer cites an ex-
ample, She tells of entering a room once, where three junior boys
were finishing a large relief‘ map of Palestine, It represented hours
of wolunteered effort, As the boys ﬁnisﬁed, one of the boys, une
conscious of Miss Powellts presence, said s'oftly, ';I‘b mekes you feel
as if you had been there, doesn't it?" That boy had learned of the
reality of the footsteps of Jesus,

(5) "1t uses energy, the chief capital of our boys and
gi_rls, and turns it into chammels of self-instructiom and service."s
Go George Herbert Betts and Marion 0. Hewbhornes

4
In Method in Teaching Religiony Betts and Hawbhorne state

that the' use of handwork, as a basis of teaching is justified in the
pupilts mative equipment: and his enviromment, The chief charecteristie
of childhdod s growth in every direction, that is, physically, mentale-
ly, morally, soeially, and religiously, The child needs to be giwen
opportunities to express or exercise the immate tendemeies toward
physieal activity with which he is endowed, | In the educating of the
child the teachér must seek from the childts enviromment those things

' YXXIXXY AR N AR B 2 J
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2o Ibid, Pe 128
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vhich will serve to stimulate the child to meke use of his abilities
in such a way that this expression may be purposeful a.hd progressive,

Another basis, accoréing to these authors, is the fund of
~ energy in children which is displayed by pulling, squeezing, throwing,
grébbing; rubbing, or patting objects within their reach, This energy
can be used and should be wtilized for waried types of actiem which will
be of gresat eduéational significance, ;

Handwork can be justified because the chi’lciren exhibit a de-
sire to make thing,s, to create, and to express:in tangible form thet
which they feel or heare Thesé desires need to be directed so that the
ereation becomes purposeful, After fhe childrén have learned to make
things weil other .impulses enter in and influence their worke They de-
sire the approval of parents and teachers, Their desire for the ownw
ership of finished products influences their worke Besides this thrill
of pdéseszsion, rivalry in the group léads to better work, whether in
a group project or in indiwiﬁual taskse 1In the final estimate, an in-
terest in the aesthetic walues of the work enters in, This is excep=

tiomally waluable in religious educationms
He Nell I, Minor and Emily F. nyant;‘

Hendwork as an activity is justified according to Minor
1

and Bryant, in Through the Church School Door {sub-title--Expressione

al Activity-Including Handwork), by the fact that‘ every act that is

- performed is an expressional activity. We have always had expressionw

al activity 6:[‘ some kind in the church schoole It is mé.nifested as g

means of satisfying a desire, a curiosity, or an impulse, Often it
sesrassscccnan

1, of, Pe 4 
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tokes the form of wiggling, giggling, and mamy forms of disorder,
The less a child has mastered the art of self-control, the more fre-
quently and unrestrictedly he expresses himself, Thése desires need
‘to be directed along the right channels, By the use of handwork this
energy will be put to betfer ‘use,

By the use of handwork, alsoc, _impressions are deepened,

Ie Blanche Carrier,

. 1 .
In her book, How Shall I Learn to Teach Religion, Blanche

Carrier justifies handwork if it is an activity that is chosen and
used intelligently as a means of helping the pupils learn in religion,
She mainteins that we learn while we are doinge Children,‘ she states,
are interested ’in meking the thin‘gé thet they have planned for & Spece
ial purpose as well as things which are wholly u.nrélate,d to life,
Hendwork becomes. thus aﬁ part of real experience and may lead to other
experiences of vital importance to young livess — Handwork is not an
element of the program but an activity growing out of an activity
which is purposed by the childrexi rather than entirely directed by

the tecacher.

ge Ethel L. SMitheF.

2
In Teaching Primaries in the Church School, BEbthel Smither

states that an activity is one method through which the child grows
in his ability to understand and use a Christian value in daily life,
Hendwork thus is justified if it is an activity whieh gives practice
in the (?hristian weays of thinking, feeling, end acting.
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‘ Summing up these views, now, we have faind that handwork is
justified in the curriculum of religious edueation according t§ leadm
ing educators and those who specialize in this field, for the followe
- ing importamt reasons. | |

(1) The Boys end girls love to make things and to express
’chemselwes thuse ‘
. (2) It uses up energy which might be otherwise be misdirect-
ed, |
(3) Handwork mey be used to illustrate the themes and to
deepen the impressions of the lessons,
(4) By handwork warious types of special 1ess‘ons mey be made
more interesting, .
~ (5) Bendwork is jwstified because it may be used to develop
the spirit of altrulsm.
(6) Handwork is of value in itself for children are working
together in a Christiaen atmosphere.
(7) The leaders or. instructors of handwork are Christians,
and the handwox;k period presaits an opportﬁnity for close, personal

contacts in which a vital influence may be exerted,

(8) The interest of the parents in relig:.ous education may
be gained trhough an interest in the hamdwork of the childrem,

(9) Handwork as a part of a real experiemce may lead to othe
er experiences of very wital significance,

(10) Hendwork is justified if as an activwity it gives praee .

tice in Phristian ways of thinking, feeling, and acting.
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II, OBJECTIVES TO BE SOUGHT IN THE USE OF HANDWORK IN THE
CURRICULUM.

A, Milton 8. Littlefield,.

' 1l
In the last two chapters of Handwork in the Sunday Schocl

by Milton S. Littlefield, the relation of hendwork to two aims, the
social mim and the spiritual aim, are discussed,

' (1) Hendwo rk and the social aimyBy the use of hendwork the
opportunities of developing the social and altruistic aim are increase
eds Hany projects for use are group enterprises, Thus the gang in-
stinet is ubilized in ways which shall be uplifting, Through this wni-
ty of the group the individuals are spurred to do better work. Often
the completed products may be for the use of the entire schools In
this way service will be remdered, By the giving of service to others
not only knowledge is gained but heppiness and character growth may
 rosult. ) B ‘

(2) Handwork and the spiritual aim.- "Spiritualify is com=
tact with ’che'unseem, higher w)rlei."2 Life and power should result,
from teaching., The facts which are taught should be reproduced in
the child*s own life, Handwork may be the best way of presenting
facts and leading to the interpretation of the spiritual truths,
Moral lessons may be gained by the doing of common taskss In the
same wey, habits of regularity, concentretiom, obedience, and love .
‘for the work should grow out of the experience, Handwork should
have as its goal the giving of inspiratiom of effort in a task, and
the stremgbhening of habits of diligence and fai'bhi‘ﬁlnes&.
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Be Addie Grace Wardle.

In Handwork in Religious Educetiom by Addie Grace Wardle

no objeactives for the handwork are givens

Ce Josephine L. Baldwin,

‘ 1
In The Junior Worker and Work, Josephine L. Baeldwin has

writben a paragraph on "Results", These results reveal what are to

be the outecomes of the wse of handwork in religious educations She
states that through hemdwork the super-cbounding activity of the child
is directed into useful chamnels. Such activity,-which is first undere
taken because of the social and competitive element in it, and for

the seke of the results to be attained;. and whieh is later undertakem
because of the enjoyment of work for its own sake,- such ac’civ"ity will
have a definite influence upon the child, |
- Handwork furnishes the means of ascertaining the childts

| unders&anding; The sense of the beaizt;ifulwand'a knowledge of what
work is well done should be gained, Many gains for the childrem

should comé« from méesbing with anci working in a groupe Unconscioug-

ly while in conbact with their teachers children form hebits of right

conduct, good mammers, truthfulness, kindne;s, cleanlimess, promptness,
willing eooperation, and regard for the rights of obhers, .

Miss Baldwin states that there is a definite conmection

between handwork snd growth in the religious life, One super intendent

said coneerning the work in a Methodist Church in Ottawa, Canada, “Tge

results spiritwally, we find, closely parallel the handwork record."

This should influence the teachers very much and urge them on to great- /
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er results,
De Albert H. Gagfeo

Objectives or specific aims are not givem by Albert H., Gage

im How To Conduct s Church Vaecation Schoole.

Be Marie Cole Powell,

While definite objectives for handwork are not givem by Miss
1

Powell, in her book entitled Junior Method in the Church School, she

discusses the motives which find expression when suiteble handwork is
given,

First, the appeal to the compebitive motive is discussed,
Children, especially juniors, love to compete wl'bl'i one another and with
their own previous records, This leads to the desirebility of rewards
-for good work.' The writer concludes that i} rewards or gradings ﬁrq
used they should be accompanied by notes from the teacher explaining
the reason for giving them and é.lso suggestions for improvement, The
most satisPying reward of all, which the children should learn to value,
is the satisfaction of accomplishment,

A worthy moi‘;ive to be appealed to is the satisfaction de-
rived from the skill, The attaining of skills prepares ﬂbr work im
later life, This appeal will ettract juniors for they reeceive joy in
a task carried through to a vietorious completiom,

The ds’e of the creative motive should have an importan_t
place in the handwork period, 4n example of this was cited by the
author. Om a table all sorts of tools and working materials were
plgeed. When the boys entered the room each one was given a chance

[ Z X R REEE XN ¥ NN XN

le Cfe pp. 241-243



37 B

to choose his own medium of expression for a cerﬁain lesson, The
lesson was thus made a part ef the child experiences,

An important appeal for handwork is the service motive,
This means the making of things for others first, perhaps for the ’de-
partment and the churche This should lead to the desire to help othe

ers, emong them children in foreign lands as well as those mear home,

Fo Meme Brockwaye

Wo objectives or ‘aims for hendwork ere given by Miss Brocke

way in Chureh Work with Jumiors.

G. George Herbert Betts and Marion 0. Hawthornes

In order to fully understand the aims and uses of hemdwork as

a method of teaching religion, Betts and Hawthorne, in Method in Teach-
1 ‘
ing Religion, stake that the relation of handwork to persomality must

be understood. "Activity is the mode of expression for the whole person-
ality and manual activity is just ome phase of the lerger activity, mo-
tivated and dominated by the same basic drives that motivate and dom—
inate the entire per&onali'&:y’.‘z In educating the hand, that which .lies
back of the hend must be edumated as wells

The general aim for using handwork in teaching religion is
"to provide an opportunity for the pupils to learn by doing, to ae=
guire new truth, and %o exiaress concretely ,thaf which they have al=
ready gained through the experience of tﬂa‘h "‘:.rt‘;rti:h.“‘?D

Besides the general aim, as sjcated abowe, five specifie
. aims are given.' | |

BSOS ED P ONSEYT v
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(1) "To broaden and enrich the pupilts kmowledge and appre-
eiation of the life situatioms out éi‘ which the manual arts project |
has developed."]: Childrem should be led to relive the experiences of
the heroes of whom '&ﬁey are studyinge This will lead to the learning
of the life situatioms inwolwed, fhe cué‘boms, éducation, and other
things about the people will meed to be studieds This may lead to the
eonstructidn of a map, or a village, an activity which should greatly
add to the kmowledge already gained and should."bend to make the stories
told more real, ‘
| (2) "To erystallize knowledge already gained by prowiding a

means for its cor_;cre?t;e ez;pression."z Impressions gained By the chile
dren will be deepened if they are given opportunities to express theme
selves, After a story has been told, the children should be given an
opportunity to ey ress what they have heard or felt, This may take the
form of illustrative work. Ideas are fixed and often the lessons will
| be made more real,

(3) "o culbivate an interest in and an appreciatiom for
aesthetic walues to be found in art, sculpture, and na‘bure."s The de-
sire for the best in life may be created by bringing the children into
contact w:ﬁ:h the master-pieces in ért and séulpture. I?or the same rea-
son, the beauties about the children, induding mature and the works of
man, should be pointed out, An exmmple given of such a project is the
collecting and choosing of good pictures illustrating the life of Jesus
in order to make an illustrated storye The stories were sent to a mig=
sion school, |

(4) "o cultivate within the pupils, ideals and habits of

POEPs e T oI HL B
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' ’ 1
accuracy and neatness as they develop skill in doing their work,"
Habite used in handwork may carry over into the activities of later
liffes Thus it is well to develop good habitse. Habits of cleanliness,
ordérlinezss, accuraey, cerefulmess and skill may be cultivated through

*

handwork as a method of teaching religionm, ‘
(5)~ "To cultivate social attitudes within the g:coup.."2 As
the childrem work together they should learn %o help each other and to
share with one another, ?ehezi a group works, the individuals are given
practice im cooperative thinking, planning, and acting; Rivalry bee
‘comes & stimulant to a high grade of worke When the finished prod-
vets are given to children in some mission station, either mearby or

in a foreign land, the children should share in joys which are immease

urable,

ile Nell I, Minor and Bnily F. Bryant,

--Two aims for handwork as a phase of directed expressional
activity are given in the introductiom %o the well-organized course

3
of activities by Minor and Bryant, Through the Church School Door.

(1) One object of the aétiviﬁy is to deepen an impression,
strengthen a thought, or arouse and cultivate an emotiom ' By the
drawing of a pie’cuie'of food, the impression of God's goodness toward
us may be strengtheneds |

(2) The second objective is to form or strengthen a habit,
Opportunities for the formation of habits present themselves at every
session to the teacher who is alert, The child should be given chances
"o express himself in every sort of activity, song, prayer, play,
service, handwork, bodily activity and attitude. u*

..ochuo"o.
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T. Blamche Carrier.

To secure religious walue through activity, 'Miss garrier in
1 : .
How Shall I Learn to Teach Religion states that the teacher must be

constantly on the alert, The following things should be kept in mind
as objectives in the teaching, ,

(1) The éctivity should mever becozﬁe'én end in itself, It
should arouse in the children the desires to discover, to work happie
ly together, to share, and to learm something of ﬁalue. Valuesshoulé.
eome forth which should be permanent and help the children to leed
C.hzlristian lives,

(2)‘The activity must be one which contributes definitely
to the develapment of the pupils, The outcomes of the experience
should be such as to warrant its use. | _ '

(3) The activity should influence the iliwes c}f all members
of the groupe Toﬁ often in group activities only those who are the
most capable profit Well‘fr-on’m the experience and some develop megae
tive attitudes.v The attitudes formed in the group represent ways of

thinking and living that will go on in the lives of the pupils,
Jo Ethel Smither,

In the chapter embtitled, "Guiding the Purposeful Activity
2

of Primary Children" of Teaching Primaries in the Church School

Ethel Smither indireekly implies certain oﬁjectives for activities,
és follows:-

(1) Purposeful activity must ceuse the children to grow
Feligiously by engaging them in plans which stimulate them to ;E:hink,
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feel, and act in more Christian WeYSe

 (2) fctivities, including handwork-such as the making of
an Oriental willage, for exemple~may have religious welues if proper=-
ly directed, These walues should be brought ocut and lead fo an ex-
pression of the sense of beauty, wonder, or reverence on the part of
the children. |
| (3) Activities should help the childrem to get aiclearer
grasp on some knowledge, appreciation, or skiil' of value to him re=

ligiouslys
Ko Summarye

By way of swmary, them; the leading objectives of hande
work in the curriculum of religi‘ous education should be according %o
re-ligioms edu?:a:tors; |

(1) To make more efficient boys and gir;s.

- (2) To make hendwork genuinely expressive and thus crys=
tellize kmowledge already gained.

(3) To uncomseiously form ideals and habiﬁs of right con-
duckt, goed menners, truthfulmess, kindness, cleanliness, promptness,
willing cooperaetion, and regard for the rights of others,

(4) To bBroaden and enrich the childts knowledge and deepen
his appreciati;)n of life situatioms from which the handwork project
developed, | .

(5) To cultivabe social attitudes within the group so that
there will be a fine cooperative spirit within the group to work happi-
1y together, and to lead Christian lives,.

(6) To influence the lives of all members of the group so
that the ways of thinking and living will definitely influence them

‘in later life,



42,

| ) .
III. PRINCIPLES TO BE FOLIOWED IN THE USE OF HANDWORK IN THE
CURRICULUM. '
Ao Milton S. Littlefield.

No list of principles for the use of handwork are given in

Hendwork in the Sunday School by Milton S. Littlefield, Certain sug-

gestior'ls are given in the discussion, however, whic‘h mey be used ;as

guides, They are as follows: | ‘
(1) Thé handwork must be adapbed to the child in the differw

ent periods of his life because he is a different being in each period.

PG

.- (2) The social element in education must be recognized in

the use of handwork. Interests in the work may be more readily aroused
if the appeal is made to the group as a wholee

(3) A powerful motive to be kept in mind in the usé of hande
wrk is that of loyalty, especially for the adolescent. '

(4) The tescher must follow the lead of the child to a cer-
tain extent,‘ in the selection of materizl and in the manner of its
presentaticn.‘

(5) The materials and the method of teaching must be adapted

to the child's interests and needs.
B. Addie Grace Wardle,

Very few primeiples to be followed in the use of handwork
' 2

are given in Handwork in Religious Bducat jon by Addie Grace Wardle,

Her ideas in this respect may be swmarized as follows:
(1) The handwork must be adapted to the individual's inter-
ests and ability., This adaptation must be made in the materials used,

SHPREDOLCE ST
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the methods of teaching, the goals Chosexi, and in the judging of ree
sults, "Motor-minded individuals will excel in the technique of physi-
cal uprgssion, the semsory minded in the meaning, the interpretation.
of thet activity. o |

(2) The teacherts training in expression must greatly excel

the demands made upon the pupils,
C. Josephine L. Baldwin,

In The Jumior Worker and Work by Josephine L., Baldwin

no prineciples or suggestions for the use of handwork are given,
‘De Albert Ha Goge.

Although a definite list of principles which should govern

the use of handwork in a Vacation School are not given in How to Coxwe
2 ‘ A ——
A Church Vaeation School by Albert H. Gage, 2 list of rules for

‘handwork is suggested, From the list a few principles may be cited,

(1) i attractive model for each article to be made should
be constructed, if possible, before the school begins,

(2) Wew features in handwork should be introduced each yeare
This adds interest to the work. -

| (3) The handwork must be adapted to the interests and abilie-

ties of the ohildrems | '

(4) It is better to make a few things well than to attempt
meny different things, ' |

(5) A high stemdard for all craftework should be held, Neat-
ness and sccuracy should be encouraged,

Ps0ceventtssectvee
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(8) Suggestions and ideas should be received from the
Boys and girls occasional;v. These may add interest to the work,

(7) The children should do the work alone under the super-
visicn"of the teachers It is unwise for the teacher to finish a
piece of work for any childe Mamy bad habits mey be formed 1f the

actual work is done by the teacher in place of the children.
Ee Marie Cole Powell,

While Marie Cole Powell in Junior Method in the Church

1 .
School does not give definite principles to be followed in the use

of handwork, yet in the course of her discussion on handwork, certain
definite statement are mede, setting up ideas to be kepf: in mind in
qonnecfbion with the use of handworks These are as follows:

(1) "The more ofben handwork ean be the outecome of real
motives, the greater will be its educatiomal pbs:sib;‘.lities. "2

(2) "The appeaAl should not be made only to perscnal adwancew
meont,” The appeal should be that of meeting so:ﬁeume‘ad or serving a
purpose, becamse they lowe the joy of the yvork and aré expeciglly in-
terested in ik, |

. In the pred ous chapter of this same book Miss Powell lists

some tests for activities which might be used as principles governing
the use of hsndwork, These are in the form of gquestions as follows;

(1) "Is it purposeful? Ddes the plan allow fbr some econtri-
tutiom on the part of the childrem? Is the work the result of group
participatior or is it all planned by fhe “teacl'xezz-?"é’c

5
(2) "Is it worthwhile?"  Comsidering the many needs of the
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children the projects should serve desirable endse

(3) "Is.it self-direc:bed?“l The activity or hendwork in or-
der to produce effective results must not only grow out of the childts
own interest, but he mmst choose ‘bb work on it and actually do the work
hi;'ns,elf. "ghus self-reliance and depemdebility should be developed,

(4) "Is it yielding Christian results:?"z In these experi-
ences children should learn the best ways of working together, Chil-
dren under the direction of Christian teachers should learn to be com-
.siderate of their fellow-workerss, They should be neat and pax;tiéular
in their mammal work, Children should act rightly. A Christiem spir-

it should perwade the enterprise.
.Fe Weme Brockvay.

In a section dealing with general rules for handwork, books
which give suggestions regarding the use of handwork are lisbed in
’ 3

Ghurch Work with Juniors by Meme Brockway. Other suggestioms which

may be eomsidered as primeiples are:

(1) Models should be made so that the class will see what

is expected of thems
(2) The teacher shovld aim to have the handwork correlate

with the lessom whenever possible,

(3) Tt is well to have a display of handwork fram time to

time to encourage the children to better worke
Ge Goorge Herbert Bette and Marion Q. Hewthorne,

In order that handwork may contribute effectively to the
SPOOB OB PRt b BT
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religious development of c¢hildren, Betts and Hawthorne, in Method
1
in Tesching Religion, stake that certain guiding primeciples must

govern its use.

(1) "The materials and %schnique of the menual arts eme
ployed must be adapbed o the interests, needs, and capecities of
the pupils."z Methods of expression by the children wary according
to their ages, In the early years, children are content to build
with blocks and the like, but later they are eager to work with real
things. Teachers need to understand their pupils, in order that the
menual activity mey mean much in the religious development of the
boys and girls,

(2) "The manual sctivity must be inseparably coz;related-
with the lessom being 'S‘l.:\;tdzi.e&'.'s If connected with the lesson being
studied, the handwork is allied with the problems of daily living,
Handwork may have intrinsic values in itself, but for purposes of
religious instruction it is valueless ualess used as'a mods of tesch-
ing a lessm,

(3) "The activity must be edueational, pufp‘osaful, end be
governed by a service motive."4 As a res:1 1% of the activiby such
attitudes and ideals should be developed as to fit the pupils to live
better lives and to do better work in the workd,

(4) "The teachers must know and understand the edueational
velues inherent in handwork as a mebthod of teaching rellglon, being
thoroughly femiliar with the manual arts and skilled in their use, ’?
The teachers must know the objectives of handwork and the ideals to
be developed therewith, A realiszatiom of the meeds and abilities of

PSP CGOLIersBs by

l. Cfe pp. 399-402 4, Ibids, pe 401
2. ITbide pe 399 5, Ibid. p. 402
3. Ibid. p. 400



474

the children will give to the teacher a sympathetic attitude im
dealing with the groupe An interest in manual arts is strengthened
for the teacher as he learns to kmow and appreciate the arts, Teache
. ers mood to be highly skilled in the use of the ﬁanual artse

(5) "aAdequate aq&ipmen& and sufficient time are required
for the work.“l vSuch things as proper light, adequate working space,
mecessary tools, tables, cupboards and the like must be provided inm
order to do good work, Plenty of time should be allowed so that the

project ean be well done,
He Nell I. Minor and Emily F. Bryant,

From suggestions given for the use of the book, Through
, 2 ~ . ——— e
the Church School Door by Minor and Bryant, certaim principles may

be inflerred. : .

(1) Remember that the activity is a means to an end and
mot en end in itself, It is not the aim %o produce a perfect abject
but o have the object the result of the honest and heppy effort of
the child, even though it may be crude,

(2) Be sure that the handwork is not too difficult for
the children, Handwork that is too difficult is apt to bring a
train of evils, such as "waste ’of time, outraged nerves, discouragee
ment, lack of interest, the habit of failing and the habit of per=
mitting someone to do the work for the child, thus encouraging lazie
ness and dishbnééty."' °

(3) "Gemerally speaking it is better to illustrate amd
emphasize the truth taught by a Bible sbory than the imcidents of
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the sbory itselfl

I. Blanche Carrier,

Fir e steps or primeiples to follow in creative work are
: 2

listed by Miss Blanche Carrier in How Shall I Learn to Teach Religion,

(1) The first step is called 'preparing'!s This means, first
of all, that the teacher has a purpose in mind for the group; as for
exsmple, the developing of a sense of loyalty and responsibility to
the church, The teacher with this purpese in mind lists possible ac-
tivities, From this list a few are chosen to 'suglg,ast to the group with
which the teacher works, |

(2) secondly, purposing by the group gives added walue %o
the enterprises If the children share in the purposing of a project
they sense a real walue in it.

(3) The third step is plamning, The planning of the sctiwe
ity should be done by the teachers and the pupils together if the
enterprise is to have the greeat.es:t value,

(4) Heving plenned the experience the children and the
teacher should go forward to the fourth step, that is, executing it
together, The teacher should hawe in mind the outcomes of character
valuve, knowledge, worship, and sbtitudes to be derived; snd should
control situations so that she may lead in the right direction,

(5) The childrem should be given an opportunity %o eval-
uate the results of their experience, In this step the teacher will
suggest, question, and encouragé.

1, Opus, Cit. pe.8
2, ¢fs pp. 126-129
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Je Bthel Smither,

In Teaching Primeries in thke Church School by Ethel

Smither, four steps in a teaching unit ai'e listed, These are simi-
lar to the fiwe steps, just comsidered, which are given by Miss
Blanche Carrier as sbteps in creative worke Both of these are direct-
ly traceable to Kilpatrick's discusé:ion in Foundations of Method,

1
The four steps are as follows:

(1) The first step is called purposinge This is to be
the result of thinking on the part of the children. The teachers
"may tell of some incident to provoke interest in an emterprise emd
thus lead the children to purpose. Another suggestiom given is to
place pictures, record books, or other things about the room to
arouse imterest on the part of the children,

(2) mn enterprise chosen leads to the second step, plan-
ning, This too, is to be carried on by the childrem guided by the
leadel_r' who is alert with valuable suggestions,

(3) The third step, then, is the executing or the carry-
ing out of the plen. The process, in order to be waluable, should
eall into 'action 21l the children in the group.'

(4) The last or fourth step is judging. In carrying out
this part of the unit the children should be guideéd in frank criti-
cisms of their w;)rk and be led to make valuable suggestion for im-
provement leading to growth in the future.

In comparing the steps suggested by Miss Smither with
those given by Miss Carrier we note that the first one, preparing,.
is omitted by Miss Smither, Preparation on the part of the teacher
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which will lead the children to purpose is combined with the step,
planning. The four steps given by Miss Smither are practically the
same as the last four given by Wiss Carrier.

Beyond the steps in creative work stated by Miss Carrier
the following prineiples regarding activities are sugé;e:sted by Miss
ani‘cher.l

(1) Activities should be determined by the class purposes
and no unrelated activities should be brought in merely in order to
interest the children, |

(2) Activities should involve all of a childts ability,
challenging him to creative membtal, as well as manual work,

(3) Freedom of thought and actiom should be given in-
activities, ‘

(4) The activity should be such as to challenge the chil-
dren to religious growth and to the prac‘ticing of Christian abtitudes

and dhrgistian conduck,
Ko Summarye

To sumearize once more, thé prino‘.plés to be followed in
the use of handwork, according to leading educators, are:-
(1) The handvork should be adapted o the imterests and
abilities of the echildren,
(2) The handwork should be correlated with the lessom be-
ing studied,
(3) The handwork should be educatiomal, purposeful, and be

governed by a service motive,

(4) The teachers of hendwork should underatsnd the values
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inherent in handwork as used in the teaching of religion,

(8) Adequate equipment and time should be provided,

(8) Growth of the children is the first consideratiom in
the use of handwork, and the activity should involve all of their
ab»ilities.

(7) Freedom of thought and actiom should be given in the
activities, |

(8) The activities should be purposed, planned, executed,
end judged by the children and the teacher,

(9) The activity should be such as to challenge the chil=~
dren to religious growth and the praetic ing of Christian attitudes

and Christian eonduet,

IV, CONCLUSIONS.

We have seén ﬁhét certain leading religious edueators reale
ize sufficient values in hamdwork to justify its place in the curri-
culum of religious education. Some of the most recent authors comsid-
er handwork as one of meny activities, including dremstizatiom, exeur-
sioms, play, memory work, and sftzories., The warious activities are used
‘co' enable the child to learm by doing and thus handwork becomes for
them mot an element in a program but one means of learming through sce
tivitye It is considered suffieiently important to suggest definite
aims to be kept in mind while using it. To realige these objectives
by the use of handwork they have listed prinmeiples which should govern
‘its 'use. Faving thus viewed the theoretical wvalues of hendwork as
set forth by certain modern religious educators, we shall now ﬁroceed
to study the practical walues which leaders in one system of schools

actually found in handwork as used there,



52e

CHAPTER IIi. '

A STUDY OF THE PRACTICAL VALUES OF HANDWORK IN ONE SYSTEM
OF DAILY VACATION BIBLE SCHOOLS.
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CHAPIER III,

A STUDY OF THE PRACT ICAL VAIUES OF HANDWORK IN ONE SYSTEM
OF DATLY VACATION BIBLE SCHOOLS.

I. BACKGROUND OF INVESTIGATION AND EXFERIMENT.
A, Reasons for the Imvestigation snd Experiment,
1, Time emd Energy Expemded in Preparatiom of Handwork,

' Daily for a period of mearly ten weeks during the summer
of 1929 the writer, as teacher amd supervisor in Paily Vacation Bible
Schools, in Southeasterm Ohio, prepared materials for the hamdwork
periode Day ’by day children worked eagerly at their pieces and ale
ways wanted %0 do more; To meét'this daﬂami for more to keép the'

. boys and girls busy, many hot swmer afternooms and ewvenings wére
spemt in eut®ing, sawing, and the like, The part of the teacher at
times beecame wery monotonouse One could mot help wandering whether
the walues receiwved from the hendwork were such as to justify the
efforts put forth by leaders, Hours had been spent by the adminige
trators of the system in planning the work forthe schools, Much more
time was then required to get all the necessary material and arrange
for its distributiome Then followed many hours of preparatiom on
the part of the teachers, and finaily, an hour each day was spent
by the 1 ildren making the articles, The leaders ih'the méven;en&,
however, felt that such hondwork did meet a neéd and should therem

fore be inclmded in the programs
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8, ‘Apparent Lack of GQorrelatiom in the Worke

Iz spite of this, mo attempt was made to correlate the
handwork with other parts of the programe One hour daily seamed to
be just busy work, Was the handwork included merely to atirsct the
children to the school? What walues were gained by the handwork?
Gould the time spemt in the préparation end in the actual doing of

the handwork be better spent in other ways?
3. The Opportumity for Further Service,

The above thoughts and questions concerning handwork led

- to a serious consideration of this probleme, With a kxiorwledg_e of the

conditions in the mining districts of southeasterm Ohioc and an oppore
tunity to serve there again in the summer of 1930, the writer decided
to study the walues of handwork there, |

- Be The Area-of the Investigatioms
le The Drily Vacation Bible School Movement in the Distriet,

The beginnings and the development of the Daily Vacation
Bible Schools in the mining districts of southeastern Ohio are simie
lar to those in other dis&riéts of the world, No definite statistics
are available, but undoubtedly this work which brings joy and is am
inspira'bion to those who give mllmgly of their time and energy year
after year, has influenced the 1ives of many residents in that sectiom
of the state, The pre.sem": superintendent oi‘ religious work among the
_ miners started Daily Vecation Bible Schools there by organizing two
schools in 1915, This number has steadily increased, until in 1930
the plams formmleted by him and his co-workers were used in eightye

seven schools in that distriet end in other sections of the state,
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These schools have been conducted by teachers from various schools
~ end eolleges, Under their leadership, sesva-rai theological students,
meny c¢ollege men and woinen, public school teachers, high school stu-
dents, and loeal helpers as well, have been teaching a large mumber
.of children during the hot summer days. It is imteresting o note
that many are now teaching, who formerly were themselves pupils in .

the Daily Vacation Bible Schools in these districts,
2o Gonditions Under Which the Schools Are Gonduc’ee&.

The educetional progrem for the schools is worked out ye,ar-'
1y by permenent workers and Christian social service directors in‘thé
disgtrict to meet theﬁeeds of the children in those & stricts, The
lessons and stories are in most instances written by ministers and oth-
er consecrated leaders in the distriet, The heandwork for the boys and
girls is worked out by the administrators ofthe sysbtem. In meking
~plans for the henderaft to be uwsed in the schools which dot the area
near the Ohic Riwer, certain factors have had to be kept in mind,

Most of the schools are held in one or two-roam buildings, such as
village churches, school-buildings, town halls, end store-buildings,
With such a variety in the types of working space it is difficult to
eount on adequate equipment. Moreover, because of a lack of funds,
which results in an inadequate teachj.ng force, it is impossible to
carry on an elaborate program of handwork. Of necessity, because
of the limited time for training, teacheré need to learm the teche
nique of the handeraft quickly. In these districts where there are
many children who do not come under Ghrisbian leadership regularly,
edministrators feel that it is best to reach meny children mth a
siméie program of essentials, rather than ‘o heve an elaborate pro-

gram for a smaller number,
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3es The Program Used in the Schoolse

The progrsm éiven and followed in mearly every school, unme
less hindered by loecal eircumstances, last two and ome-half hours,
The first ome and one-half hours are devoted to the opéning period of
worship, including the salutes to the flags, hymmology, stories,
(Bibliecal and seculsr), and memory. work malinly, with rest periocds of
cheers or exercises or both, In these schools it is necessary, be-
cause of the lack of teachers, to have the jumior and intermediates
| meet togé’@her for the first part of the programe. The last hour is
devoted ta the handwork amd the closing exercises, which usually cone~
sist of & hymn and prayere, The classes often meebt in the same room
for their handworke Although the handwork for the two classes is usu-
ally similar, such as sewing for the girls and woodwork for the boys,
the handwork for the juniors is more simple then that for the inter
mediates, Most of the schools are conducted in places where meither
misic mor handeraft is taught in the public schools and thus it fure
nishes new and attractive experiences for the childrem, Before the
schools begin the superwisors, teachers, and many local helpers meet
annually for a two-deys' conference, At this conference, administra-
tors explain the warious parts of the program and demonstrate the
methods of teaching to the teachers, Opportunities are given to

learn the handeraft and even to meke a few samples,
I¥. A REPORT OF THE INVESTIGATION AND EXPERIMENT,.
A, Preparation of the Questionmaires,

In the spring of 1930, when the problem was definitely
token as one for detailed study, the distriet just described-the

mining districts of southeastern Ohio-was selected to make the study,
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The field was chosen because of the writerts acquaintence with lead=
ers in the district, Condi’cions of foreigners in this distriect who
are reached thraugh Daily Vacabtion Bible Schools are similar to those
in many other foreign distriebs throughout the world, Theﬁ program
prepared for them, however, is identical with that for children in
some of the prospering communities in other parts of the state, for -
leaders in other churches recéived the same programs for use in their
respective churches,

Although the writer planned to attend the annuwal conference
for leaders held in Steubenville, Ohio just beforé the schools starte-
ed, it was felt that the desired information could hardly be gaimed
Prom leaders and workers during that time through personal conferences
only, Leaders were to be interviewed whemever possible-end the atti~-
tudes of the teschers regarding handwork were to be noted, Beyond
this However, it was felt that in order to receive a fair estimate of
the practical values of hendwork, questiommaires filled in by the
teachers would aid considerabl&.

The questionnaires were then prepared to be distributed

among, the leaders during their service on the field,
Bes Attendance abt the Conference,

Thile at the ammual conference, or "two-day institute", in
Ju.ne, the writer met and talked with a number of the leaders, 4ll
were present, preparing for teaching in the Daily Vacation Bible
Schools in the distriet, During the four sessions the various ele=
ments of the program were demonstrated and discussed, The teachers
were urged to be familiar with all phases of ‘the progrem to be used
daily, The last part of every sessiom, which amounted to at least
three~fourths of an hour, was given over to training for the handeraft

period in the Daily Vacetion Bible Schoolse Most of the teachers were
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encouraged to learn how to teach all the handeraft kg:’nren° The hand-
. work for girls eight and nime years of age was the hemming and ean-
broidering of dish towels, while girls‘ ten years 'and over were to
meke ei‘!.:her nightgowns or ?ajamgs. Direc’cion% for the 'sewing ﬁere
dictated by the supervisor and ssmples of the finished articles wefé
showne Theé 'beaché«rs who did not know how to make some of the stitches
required were allowed to practice on sample materials in order to be
better prepared to teach the sewing, Patterns “co be used were laid'
on the material so that the teachers would know ﬁow to use them in
thedr schools. 4ll materials, patterns, and the like were sent to
the schools ieforehand. The boyst work consisted chiefly of stippling
on wood, for the making of such articles as picture frames, match
boxes, meck-tie holders, comb and brush holders, letter-holders for
desks, and flower stends, The smaller boys were to meke the mdre
simple pieces., Manuals describing all the articles suggested for the
boys' work were distributeds In thesae‘mam‘lals pictures of the arti-
cles and full direetions for making them were given, During the |
institute all the teachers made at least one article which could be
used as a sample to show to the children, The handwork‘ for the kine
dergarten consisted of coloring pictures; folding peper into various
forms, end pasting, For them, the handwork often represented some
lesson or some feature of the secular story told. Directions for the
handwork for the kindergarten children were inecluded in the regulear
manual of the daily programs. Along with it, an envelope’containing
samples was given to each teacher,

' With this preparation as a background the teachers then
scattered to their respective places of service, Most of them were
o teach for five weekse Imspired for service and longing to help the

children, the teachers eagerly sought to carry out a well-planned
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progrems. All the teachers were to do the same piece of work in the
same weye Although most of the communities had éimilar needs, no
provision was mede to meet the meeds of speeial individual commmni-
ties, No consideration was made of the special interests and abili-
ties of children in the various towns, Few, if any, knew of the come
ditions in the districts in which’they were to serve., Upon reaching
their places of service the materials to be 4used were to be given to

them, so that they might prepare for the work in the schools,
Ce Conducting Schools,
le Introduction.

With this seme preparation, the writer was ready to> serve
as teacher and supervisor in the schools ine'bhe district, During
- the term of tem weeks the writer had the privilege to se-rve,in four
schools, Because of her realization of the problem and her eagerness
to meke a s*btidy of themwé‘luéys o‘f‘handwo‘rk, the 'ezperiences' were found
to be'exc.eedingly interesting, While aiming to meke handwork wery
worthwhile there was thé constant desire to tést: the handwork as to
its values in the program,

In the district in which the writer was privileged to serve,
that is in the Steubenville a.nd>S't. Clairswille Presbyteries, most of
the children eome from very poor homes, Meny of the parents are in-
different to better ways of living, to higher ideals, and to religiom,
The children represent a number of mationalities, Many are Italians,
some Hungarian, Polish, Armenian, Slavish, Auwstrian, as well as some
from -othér countries, In some of the centers there are many negroes,
while in others children come from poor American homese The relie
gious training of the children, other than that given in the Daily

Vacation Bible Schools, is decidedly limited in most cases, In a
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few of the towns no church exists, and in many otler there is no

resident pastor.
2, The Four Schoolss

ae -Steubenvwille.

In the first school, the S'he&‘éenville Italian, practically
all of the children were Italian, Many of them came from_ Catholie
hbmes, while a number represented homes where the parents were antag-
onistie toward the Protestant réligion.

The writer arranged the handwork for the boys daily, Each
afternoon pieces of wood For the articles were marked off ready for
sawing the next day, The designs which were to be used were trans-
ferred on the wood for the little boys and on heavy paper for use by
'bhe older boys, who could put their own designs on the woods In this
school the handwork proved to be an attraction for the children., They
- were enthusiastic about their work and in the néinds of most of them
- hendwork was of the greatest importance, The boys, in particular,
were eager to make many things and thus worked consbantly and often
hurriedly. The task of the teacher during the handwork period was to
sh;)w the boys how to stipple the wood a:nd to emeourage neat work,
Mény desired to make ’chihgs hurriedly, rathe; than to make a few’ things
- wells Semples of work that was well done were shown to encoufage them
to try to be neat about their work, Because of this eagerness there
was very little conversatiom during the handwork period, Interest
hin the work was an import;m{: value developed along with persistenge,
promptness and accurmacy., It was evident, during this period, that a
respect for the rights of’ others and a habit of neatness were develw

oping despiite the apparent impetience of the children at firste Im

this school, though handwork was en attractiom, it seemed to be worthe
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other parts of the program as well as in the handworke
be Fermwoode

For the first time, in 1930, the éhildre.n of poor Americans
in Permwood were privileged to have & Daily Vé‘ication Bible School, The
entire program was new to them and they were iﬁtensel;r interested, To ‘
think that the girls and boys were really going to meke things thrilled
them, On the first day when %the kindergarfén children went out to play,
ome of the older boys remarked, "we will play when we use our hammers",
To them handwork was a diversion amd in most instances it was seconda-
ry in importance to the other parts of the prégram. Although to these
children the work wés enjoyable, the teachers were kept wvery busy dur-
ing the first week of the terms For the girls!' sewing éll‘ of the might-
gowns had to be éu‘c out within the first three days in order that they
might have wq”;'kr’co dos The towels for the junior girls had to be cuk
into the praper Aleng,ths, but the stamping of designs on them was left
until leter in the term. Fandwork for the boys meant the sé.ﬁng, of
some woed or the stamping of designs mearly every day during the terme
Often the handwork period seemed too long to the ehildren. However,
the enthusiasm for the work as a Part of the program apparently con-
tributed walues of vifal importence in Christian living. It was true
ly a joy to work with the children as they tried to be meat, kind to
one enother, helpful, anc to be more like the Christ of whom they

were learning through the Bible stories,
Ce W&St Paint.

Some of the children at West Point had attended the Daily

Vacation Bible School which the writer had started the year before,
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Ii-: was encouraging to see that in the summer of 1930 the emrollment
was pearly doubled, Approximately bne-half,‘bhe children were for-
eigners and most of them did not attend Sunday School regulariy. In
the minds of most of them handwork was of great importance in their
Bible School. A few were indifferent and preferred to watch others

or to help with the work in the kindergarten. The handwork was pre=
ferred over thet of the former year, when the girls made dresses and
the boys kmotted hammocks, Many of the children, in fact, were most
enthusiastie. For the girls in this school end in the one to be de=
seribed later over sixty yards of muslin were qu‘bup in‘éo night-gowns
and pajemase Most of this cutting was done during the first week by
the writer and one assistant, The work wes of such a mature that but
two could work at one time, Towels were cared for as described above,
The handwork for the boys was prepared as it was required to keep them
bugy. Haendwork in this localitj helped greetly in attraeting the chil-
dren to the school, for tﬂey were eager for i, Nevertheless, it was
interesting to note that some of the childrem who had. been especially
interested in the handwork the summer before seemed, this summer, nmré
interested in other parts of the program, Skill was developeds Go-
operation among "bhe children was especially noted, The older children
were happy to help the younger ones and a fine Christian spirit seemed
to exist emong all durimg the handwork period, In this loeality the
parents became interested in the school through the handwork of the
children, ﬁeeause of this interest indifferemce toward the Christian '

work is gradually being replaced by loyalty in supporting the work,

de Hémnond.

In a new school, Hammond, held in a one-room publiec school

building, ahd attended chiefly by children of Christiah parents, the
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first part of vthe‘ progrem consisting of Bible memory work, stories,
hymns, cbo,, seeme_d more attractive to the children than the hamdwork,
The period allotted for the handwork seemed too ‘long, and only because
of the influence of the teacher and becsuse of the required home work,
the articles were completed for the commencement exercises, Despite
this lack of interest, cooperatiom, some skill, and a degree of un-
selfishness were dev;'elopeﬂ. In this case the school might have been

conducted with intemse interest without having hendwork,.

3¢ Summarye '

The experiences of the writer were im schools, some of which
were attended chiefly by foreigners while others were attended wholly
by Americense In all cases the children came from either average or
poor homes, Conditions were such that the children were deprived of
the opportunity to make things in their homes or in the public schools,
Consequently the Eazxdwork as a part of the program appealed very much
to the childruen; In“some instances the children worked emthusiastically
while in others the time allotted seemed entirely too longe The write-
er noticed that where the schools were started for the first time it
seemed as though hendwork was given & secondary place in the minds of
the children, The preparation of the materials and the planning for
the handwork period required a great deal of routine work at each of
the places described, Although at times the work appeared monotonous
still the reajizatiom of the joy as well as other values which the
children should receive was encouraging. The walnes,which, in the:
estimation of the writer, were developed through the use of handwork

will be discussed later,
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ITI. A SUMMARY OF FINDINGS OF THE INVESTIBATION AND EXPERIMENT.
A. Teformetion Gained From the Administrators of the Sysbeme

The writer had hoped that it would be possible to have inm-
terv:';ews with the adminiétra’cors during the conference, However be-
cause of the many demands made upon them in order to have the teachers
properly assigned for their work it was impossible to have lemgthy ine
terviewse The one dominant emphasis placed on the handwork to be used

wes the wish that it be practical.
1, Information from the Supervisor of the Girls' Handwork.

Then the supervisor who was responsible for the girls! work
wes questioned as to why handwork was used end why the one type was
chosen, she replied that she really did not kmow, except that it gave

the children something to do which was interesting amd practical,
2. ‘infpﬁna‘bién from the Orga.nizai- of the Boysr' Hendwork,

The minister who planned the boys' work was one of the teach-
ers and his report of the walues will be included with the reports late-
er, He stated at the conference that the type of boys' work to be used
had been used suceessfully a few yeais before, As he worked with the
teachers, showing them how to make the articles, he emphasized the need
of demanding meat and accurate work from the boys in order that it be

wvery worthwhile,
3¢ Information fram the Superintendent of the Schools,

While it was impossible to findsufficient time. during the
conference, really to learm the reasons for and the walue of handwork

from the Superintendent of the Schools, he was very much interested im
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the studye. Later a lengthy letter was received from him giving his
opinions regarding handwork. His opinions may be summarized as
follows:

(1) Hendwork is of walue because the girls and boys receive
much joy in doing it. The instinctive craving to meke things is satis-
fied by the use of handwork, Meny of the boys in particular' do not
have the opportupiﬁy of using tools and making things in their omn
homes, because of poverty and ignorance as to methods of making things.
Because girls and boys over eight years of age are interested in mak-
ing real things, they have been given the opportunity to make practi-
cal things for their homes or for themselves,

(2) Beyond the joy which comes to the children by making
+things, the children receive training which trains not only their
hands but élso their heads, There is a three-fold dewelopmmnt—(aj
the ability to use the hands,~(b) the stimulatiom of an interest in
meking useful end beautiful things,-and (e).the development of mental
- powers, . '

(3) Hendwork is of value because it makes an appeal to pare
ents who have nc; idea of the worth of spiritual training, but are
anxious to have their girls and boys do things. This is especially
true in miming districts where many are not only indifferent but even
antagonistic toward religion, The support of such parents has been
won in this way,.

(4) The handwork period provides a time when the teachers
and pupils may melre closer cmtacts, The closer conbacts result in
greater interest on the part of the pubils in the religious teaching,
On the part of the teacher a greater realization of {he children's
needs and sbilities grows and results in a finer fellowship,

(5) With reference to correlation, Rew, John Sharpe, the
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superintendent, states that if the handwork is worthwhile it can ale
ways be correlated, If handwork must go along with the daily Bible
lessons, he s‘ays that he has faileds In his estimation he feels it
much more important to give the children real worthwhile projects im
- which they will be interested and from which they will gain real val-
ues, (The use of the term'projectthere is %o be questioned).

(6) Another walue comes with the exhibit of han dwork pre=
pared for the conmeﬁcement exercises, Many people may be drawn to
the school because of their interest in the handworke. The superin-
tendent states that he has seem villages enthused over religious edu-
catiom and the valués of the Bible training given in the Daily Vaca-
tion Bikle Schools, as a result of being drawn to the commencement

exercises by the children,

4, Summary.

By way of summing up the walues of handwork as expressed
by the administrators we notice that the practical walue is stressed,
It was the desire that walues such as ﬁea’tness,,accuracy, and selfw
development should result, Besides these walues and the joy which the
children received in the handwork, it made an appeal to many parents
who were indifferent toward religiom, While correlatiom with the Bie
ble lessons was missing, the administrators considered of greater
value to have worthwhile,interesting handwork carried out under the

leadersh‘ip of Christisn teachers,
Be Imformation Geined From Teachers Throughout the System.
l. Distribution of the Questiomnaires,

Near the end of the fourth week of the five-weeks term of

Daily Vaeation Bible Schools, the questiomnaires prepared were, at the
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request of the writer, mailed to the teachers by the Superintendent,

No record of the exact number sent was kept, However from a list of
the schools conducted during the first term and the number of teachers
in each school, fifty-two paid teachers were sent to twenty-six schools
in the district, Wé can assume that most of them received questiorm-
aires, From the chart to follow we may note that thirty-two reports
were received from twenty schools. The writer worked in three schools
whieh are not ineIlnded in this report. Of the fifty~two teachers, a
few were kindergarten teachers who probably did not report, because

the survwey did not concerm the kindergarten work as much as the junier
and intermediste work, On the whole the reports represent the estimates

of a large percentage of the workers in the district,

A copy of the guestiomnaire is attached,
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QUEST IONNATIRE
A STUDY OF THE VALUES IN HANDWORK IN DAILY VACATION BIBLE

SCHOOLS,
NAME ADDRESS
PERMANENT ADDRESS NAME OF SCHOOL
NUMBER OF CHILDREN TYPE OF CHILDREN(nskionality)

L. Was the handwork adapted to your group?
a. Was it too easy?
be Was it too diffieulIty

¢, Was it neither too easy nor too difficult to challenge the group
to better work?

2o That was the attitude of the children toward the handwork?
fe Were they interested and enthusiastic?
be. Were they indifferent to it?
c. Were they antagonistie to itT

3. What was the relation of the hendwork to the other work in the
school?

4, How important a part in the school did the handwork have?
a, Was it more important in the minds of the c¢hildren then the Bible
lessons, etce?

5e¢ What values were gained through the handwork?

Skill , Persistence
Unselfishness Interest in wo r]s;.
Service ‘ Neatness
Accuracy Cooperation
Giving Promptness

Other characteristics

6o Kindly note any interesting imcidents or topies of conversatiom dur-

ing the handwork peried,
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2, Symthesis of the Teachers! Estimates of the Value of the Hamdwork.

ae Replies to the Questiomnmaires,

The following chart summarizes the estimates of the teachers,

as indicated in the questiomnaires returned,

T&ble Te

A SYNTHESIS OF THE TEACHERS! EST IMATES.

SCHOOLS chitn|li2 {3 |4 (B]6]7|812/10]11 {12 {13 |14
1. Glen Robbins 46|X|X |FHo.|l |X X X} X1 -1 X
2ol HOlIlister IO RN AN S 2 X ] XTX
3e] Cross (reek BO[X|& | InG| 2 X |X Al XXX
4.| Two Ridges IZ1XX 2 XAl XX X X[ X X[ X
I e Irondale 170]X|X [ Nol.je |X A LA X1 X1 X
Be| County Home 3H|X|X | Int|= [X] 1X|X X XTXTXTX
Te Connorville SUTAlA | LIX]O AlX] X
Be| Grescent CZIX[X [No. 2 [ XIXIXXIX| &] &1 X X[ X
O, Dogtown I6[X1X | Dreje [XIXIX|XJX| & £ X} XT X
1C. pogtown JLIXTX L JX]XA]X A A
1l, Dogtown 141X X | Dre|d |X|X|X[XIX] X] XJ X[ X{ X
12, Warnock ZTTX[=- | Dis[L [X XX -7 X X AT X
1z, Warnock -|1&]= [ne| L |X - XT X XT X
12, Haydenville TICTXI X TInt |1l 1X 4 Al AT AL
15, steubenville 90 (X1 X L 1X X XT X} X1 X
16. Steubenville -1 XIX I Dr.|l [X|X]X]X X LT X X X
7. buncanwoad elTXIX T = [+ [X[X]XJL)A] & £ X{ X1 X
18.] Duncanwood ; - XIZ T - |= [JMX|X]XIE] & 2] &7 XT X
19, Remsey XX TIE[ L% KT X XTZTXTX
20.] Ramsey SLXX | Intl~ XX jX L. XX X X
2l.|" Remsey 19| X1 X | Imp|~ [X|X]X]X X X Xl X X
Lhia Piney Fork 1Z1X[X [ Dr. |~ X Al XT X X
Z5e|  Piney BOTK IS5 [X|X [Noe = |X[XT X | X X X X
i, Piney Fork OTL X [ No.|e [L]X} |X A
CDe Webb Mine _ TOIXTX | Dref= X X[X]&] A X XX
26el Dillonvale Al X]= [ Drelé [X[X]X]X X[ =] =
zle] Dillonvele 30X X Disje [XIXJK|XK1X Xl X X| X
ZOe Dillonvale 4ol X X | Noe|e | X X X £ %

- &ie| Harregette 2| ARA 4 [& ' Al XX _
3]  Harregette ROIX|X | Int[2 TX[w]-|=]=] X]-&] X] X] X
21e Canton JSOTX| X | Impl L | X X L X X] XT X
le Diamond SO X | Dre| L [X[=]21TX]=] X| X| Xj X1 X
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Explamation of Table I. The crosses in the wvarious
eolumns represent favorable estimates regarding the following values,
and anmswers to the ques‘t;lons in the questionnaires, The da.s'he;s in-
dicete estimates suggest:mg; only the partial realizatiom of the walues
listeds

The numbers afc the top of the columns, both in Table I and
in Table II, stand for the followings
1, Adaptation of the work. .

2, Attitude of the children toward the work,
e Gorrelatiom of the hemdwork with the other work,

4, Place of the handwork in the school,
5«14, Values gained through handworke.

5, 8kill, 10, Persistence.
6o Unselfishnesse 1le Interest in worke
7. Service, 12, Neatness,
8. Accuracye 13. Cooperation.
9, Giving, 14, Promptness.
Table ITle
A BRIEF SUMMARY OF TABLE I,
32 reports 1121314 5] 6] 7] 8] 9110{11]12]13 14
20 schools
1,315 children ‘ ;
Favorable reports 32§29 29 |18 |13 27| 9]28]30[29] 24 |20
values partlially
realized i ' 21111) 212} 1} 1) 1
Number not checked | | | 3l1a1s] aj21] 2| 1| 2| 7he
rotal 32 |32 32 132 (32 |32 |32 |32|32|32| 32 |32

Columm # 3 Correlstion of the handwork with the other work
in the school may be summerized as follows:
No----Six reports definitely stated that there was no eorrelatiom,
Lit=~=0ne sbtated that fhere was & 'sli.ght relation to the other work,

Inte~~Seven reporters regardéd hendwork as just an interesting part of
the work,

Dre~--Seven reported handwofk as a drawing card for the schools,
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Imp-~-Two simply stated that handwork was an importantfpért of the
programe ’

- ===Two regerded handwork of equal importance with the other parts
of the program,

(These replies, on the whole, indicete a lack of appreciation
of the possibilities of correlation),

Golumn #4 Place of handwork in the schools may be summar-
ized ag follovse
le~w=In eleven reports handwork was ranked as being first in importance,
Z2—-==Tn twelve reports handwork was ranked second, In these in-

stances Bible work or singing was put first,
3=mw==One report placed handwork third in the program of the schoole
- ===Kight teachers stated that handwork was of equal importance with
the Bible and other parts of the programe

Of the one thousand three hundred fifteen children who had
handwork under the sﬁpervision of the teachers whose extimates are
considered, six schools were reported as hgving-all Ameriqén qhildr@n.
‘Some of the schools were held in districts where there are many na-
tionelities represénted. Of the nationalities mentionéd often, the
Ttalians rank first, Others reported are pungariens, Slovaks, Slavish,
Austrian, and Prussisns, One teacher reported a large number of ne-
groes, Some in making their reports, wrote that the children were of
foreign nationalities without mentioning the respective nétionalities.

In reply to question number six, regarding interesting ime
cidents or other walues, the following reports were made. Obther wval-
ues of handwork listed are hﬁmor, honesty, satisfaction, patience,
industry, pride, concentration, willingness to please, and aspiration,
Five reports, in answer to éhis guestion, stated that handwork wag

considered an attractiom or 'drawing card' for the schools One teach=
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er made the statement that handwork was a waste of time énd mekerial,
Another reported that the children felt that they quit work too soom,
Accddhg to ome report the children were eager to make difficult
thingse

As to conversation or activities during the hamdwork period,
singing, the discussion of a geme ealled Bible base-ball, and the tell-
ing of stories were reported, One teacher stated that handwork provid-
ed a means of expressiom for timid girlse Christian ways of living

were practiced in the hamdwork period in the estimatiom of ome leader,

3+ Summary snd Interpretation.

The thirty-two reports ;indicate the estimates made by teachs
ers of one thousand three hundred fifteem childrem., Reading betweem
the lines of these reports, we are able to see the conception of teach~
ers regarding the -;ralues of handwork, It is apparent from the reports
given that some of the reports may have been filled in hurriedlys Be-
cause of the wariety of answers received"l:o certain questions, it seems
as though some of the teachers did not understand the inherent walues
poséible in handwork through reletion to other parts of the progrem.
While these reports may not be fully reliable the findings represent
opinions which are probably typiecal of the majority of Daily Vacation V
Bible School teachers, For this reason, they are of decided value in
this study. |

Reviewing the estimates made on the questiommaires we see
that,all considered, the teachers considered the handwork adapted to
the needs and a’pili‘bies of the childremn. As to the attitude of the
children toward the handwork, most of the teachers reported that the
children were interested and enmthusiastie. In answer to the questiom

regarding the correlation of the handwork with the other work in the
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school a few deffinitely steted that there was mo correlation while
others replied in ways which seemed unrelated to the questiom, This,
as already suggested, indicates a marrow comception of handwork,
Tleere was disagreement as to the pla¢e of handwork in the progream of
the schools. Only one-third placed hendwork first in the program,
The remdinder étated that it was of equal importence with the other
i:arts or of a secondary mature. Looking over the list of walues
checked we find that the following were checked most often, which
would indieate that they are foremost: interest in work, néatness;,
skill, persistence, accuracy, and cooperatiomn. Statements that the
hendwork served as an attractiom to the children and that Christian
ways of living were practiced during the handwork period reveal im-
pressions whiéh the teachers réceived in their contacts with the
children, The estimates made, on the whole, are favorable regard-
ing the use of handwork in the Daily Vaca‘éim Bible Schools in the

district, -
Ce Informatiom Gaimed Through Personal Experiences,

The values for handwork which the writer found as a result
of the summer's experiences are siinilar to those which other teachers
found. Handwork served as an attractiom in two of the schools in pai‘-
ticular, Im the other schools, conducted for the first time in the
summer of 1930, the handwork seemed to be of much less importance tham
the other elements of the programs In instances where the handwork
did attract the children, their parents like-wise became interested in
the handwork and ofteﬁ in the rest of the program as well, During ecalls
at the homes, for example, mothers related that the girls practiced
sewing on scrap materials during the afternooms. Beyond this interest

. in the work which manifested itself thus, similar interest in the en~

3
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tire program o:é the school was reported, Some of the mothers stated
that they kmew just what went on in the school in the morming, for
during the afternoon or early in the evening the childrem would play
Bible S;:hool. Besides the interest in the work, which was apparent
/ dufing the handwork period, as well as from these reports given by
the perents, values as skill, neabness, persistence, and unselfish-
ness were developed,

There was no correlation of the handwork with the rest of
the progrem in the schools, The work es plenned was worthwhile, so
far as it went, in that persistence was required for a period of time
in ofde_r to complete the work, The hendwork period provided opportuni-
ties for the development of fine Christiam ideals, Although there was
no definite correlatiomn, the writer found that she could lead the chil-
dre.ﬁ in their conwversations to talk of Jesus and of fine ideals,

Over against these favorable impressions received regarding
..the handwork, the writer found that it was necessary' to spend é vast.
amount of time preparing for the ha_ndwork especially during the first
weeke Part of this time might have been better spent in arousing im-
terest in the schools The writer found also that the time used for
handwork temded to minimize the time which should have been used %o
prepare for the other parts of the program.

On the whole, however, handwork as a part of the program
seemed to meet a real need, not the least of which was the interesting

of the parents in the religious work of the community,

IV. CONCLUSIONS.

The realization of the problem, thet is the ewaluation of
handwork in the Daily Vacatiom Bible Schools, which was formulated on

the basis of experiences im the summer of 1929, led to its serious con-
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sideration in 1930. The area of the investigation, the mining distriets
of southeastern Ohio, is one in which the writer served as teacher and
supervisor, Being familiar with conditions there and with the adminise
trators and meny of the teachers it was felt that greater imterest in
the problem wbuld be taken there than elsewhere, The conditions under
which the schools were conducted were far from ideale Nevertheless
the administrators engaged mot only Christiasn workers, but teachers
who had some hmowledée of methods of teaching as well, .Beyond this
the administrators conducted a two=day conference to giwve special
training for teaching in the Daily Vacatio'n Bible. Schools. The pro=-
‘gram which had been prepared for use in all the schools, was explained
at the conference, Opportunities for practice in the technique re=
quired for the handwork were givene, Thus %:he teachers went out to
their respective schools specifiecally trained to carry out a defimite-
1y planned programe.

The investigetion and experiment were carried on by the use
of guestiommaires distributed among the teachers, by participation in
the conference, and by actual personal experiment with hendwork while
conducting four schools,

Findings as a result of the investigation represent the opin-
ions of more than half the workers in the district. In many respects
the reports from the administrators, the teachers, and the personé.l
findings are similar, They indicate that meny worthwhile values such
as naafne:ss, interest in work, coaperation, accuracy, and persistence
are developed., One oubstanding walue of handwork, according to the
reports, was ‘the.t it served as an attraetion to the children and to
many parents, A few objections to its use were given, among them the
chief being the wast amount of time necessary to prepare for the work,

With these fifldings before us, we are mow ready to compare »
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the walues in this investigation and experiment with the theoretical
values set forth by certain modern religious eduecalbors and to draw
conclusions as to the wvalue and the place of hendwork in the Daily

Vacation Bible Schocls,
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CHAPTER IV.

SUMMARY AND CONCLUSIONS.

I. COMPARISON OF THE PRACTICAL VALUES OF HANDWORK, FOUND
BY INVESTIGATION AND EXPERIMENT, WITH THE THEORETICAL
VALUES OF HMDWORK, SET FORTH BY CERTAIN MODERN
RELIGIOUS EDUCATORS.

As a basis for our comparisom of the theoretical and prac-
tieal values of handwork, we have the wiews of two groups of imdivid-
wals, In the second chapter, the opinions of a highly trained group
are listed., ihe values stated by tlléser modern religious educators,
' yhile termed theoretical walues, have been formulated only after carem
" ful experimemtatiom, In the third chapter, we have thé opinioné of a
group trained specifiecally to carry out a special piece of worke In
eontrast to the first group, these, for the most part, have had ne
special training in religious education and have therefore, in all
probability, no conceptioh of the possibilities of purposive activi-
ty as set forth by educa‘cors.‘ Their reports, of necessity, must
therefore have been based upon subjective opinion. These facts must

be kept in mind as we make our comparison,
Ae Summary of Theoretical Values,

In order to facilitate this comparison, we shall again
list the theoretical and practicel values of handwork found im our
study thus far, The theoretical walues, it will be i‘ecalled, are

as follows:=



7%

(1) The desire of the children to meake things and to ex-
press themselwes is satisfied.

(2) Energy which may otherwise be misdirected is used up,

(3) Impressions of lessons msy be deepened by the use of
handwork,

(4) Special lessons may be illustrated by handwork.

(5) Handwork may be used to develop the spirit of altruism,

(6) Handwork in religious education is of value in itself
hecéuse the children are working together in a Christian atmosphere
under Christian leadership,- A

(7) The interests of the parents may'be gained through the
use of handwork,

(8) Eandwérk as a part of a real experience may lead to other
experiences of vital significances |

(9) Hendwork gives practiee in Christian weys of thinking,
feeling, and acting,

(10) Ideals and habits of right conduet, good manmers,
tru’chi‘ulnessz, kindness, cleanliness, promptness, willing cooperation,
and regard for the rights of others should be formed through handwork,

(11) Social attitudes within the group, s the members work
happily together, should be cultivated,

(12) Influences for right living which will carry over into

later life should resu lt,
Be Summary of Practical Values.

Looking back over the practical values included in our find=

ings, we note the following:-
(1) The desire of the dildren to mske things and to express

themselves was satisfiad,
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(2) The handwork given was of a practical nature rather
than ormemental,

(3) The children received joy in the handwork,

(4) Energy which might be misdirected was used up.

(5) The interests of the parents was gained by the use of
the handwork. |

(6) H‘a.ndwork'semed as an attraction to gain attendance im
the Dgily Vacation Bible Schools.

(7) The values of handwork considered foremost by the teach-
ers are interest in 'y«.ro'rk, neatness, skill, persistence, accufacy, and
cocperation, |

(8) Unselfishness, service, a spirit of giving, promptress,
humor, honesty, satisfaction, pa’bienc‘e, indus‘br;}, pride, concentrationm,
the willingness to please, and aspiration were walues seemingly gained
by some children through the handwork, |

~ (9) Opportunities for Christian living were given in the

handwork period.
Ce Points of Similarity and of Differenece Betweem the Two,

Gomparing the two listéz we find that there is some similare
ity. hetween them, namely: the desire of children to make things was
satisfied; energy was used up; the interest qf the vparen'&s: was gaineds
practice in Christjan ways of thinking, feeling, and acting was given;
values such as unsel‘fishnes:s;, patience, kindness, meatness, skill, co=
operation, amd regard for the rights of others were deweloée&. Some
of fhe wvalues which it is claimed should result from the use of hand-
work, however, were not realized according to the secand lisk., These
"were: Impressions of lessons may be deepeﬁed by the use of handwork;

speciai lessons may be illustrated by handwork; hendwork may be used
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to develop the spirit of altruism; handwork as a part of a real ex-
perience may lead to other experiemces of vital significance; influe
ences for right living will carry over into later lifle should result,
Recognizing these points of difference, we are now faced with the
question, Why were these walues not realized? It may be that certain
principles which the educators suggested were not carried out, Let us
review the principleé suggested to.see whether we can account for this

l&ck.
De A Review of the Primciples,

(1) The handwork should be adapted to the interests and
abilities of the children. |

(2) The handwork should be correlated with the lesson being
studied,

(3) The handwork should be educational, purposeful, and be
governed by & serv'iée.motim.. -

(4) The teachers of handwork should understand the values
inherent in handwork as ﬁsed in the teaching of religfu:m.~

(5) Adequate equipment and time should be prowvided.

(é) Growth of the children is the first consideration in the
use of handwork and the activity should involve all of their abilities,

(7) Freedom of thought amd action should be given in the —
activities, |

(8) The activities should be purposed, planned, executed,
and judged by the children and the teacher,

(9) The activity should be such as %o challenge the chile
dren to religious growth and the practicing of Christian abttitudes

and Christian conduet,
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Ee A Testing of the Handwork in the Light of the Primciples.

- From the results of the investigatiom we note the following:-

(1) The handwork, according to the statements made by the
administrators and teachers, was adapted to the imterests and abilities
of the children, However, in view of the fact already pointed out,
that &ew group had exac’cly the same hamdwork to do, there may be a
questiom regarding this point,

(2) Thé handwork was not correlated with the lesson being
studieds The program given in the schools eonsisted of a series of
separéte elements rather than of a group of elements unified about
some center of interest,

(3) The handvork was edueatiomal, The children from all
accounts did seem to derive same benefit, However it was planned by
the administrators and, one might say, it was an end in itself rather

than a means to an end, which would contribute toward religious growth.

(4) The teachers were trained well for this specific piece
of Daily Vacation Bible School work., Nevertheless, their special
training was given to them hurriedly and no conception of the under-
lying objectives and primdples, nor of the possibilities of purpesive
activity was presented.

(5) The equipment was inadequate, but there was plenty of
timen,

(6) The handwork did mot involve all of the abilities of
the children.

(7) Freedom of thought and actiom was not given in the
activities,

(8) The activities were not purposed, planmed, executed,

and judged by the children and the teachersy, The hariwork was
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plaenned by a few administrators.
(9) The handwork was not such as to challenge the childrem
to religious growth and the practicing of Christian attitudes and

Christisn growth,.

mOn the one hand, then, we have the failure of the adminis-
tration to provide for the applieation of all the principles held %o
be fundemental in the direction of activity: and on the other hand,
we heve the fdilure of the particular handwork investigated to real-
ize all the possible walues set forth, In the light of our study, it
is surely safe to assume that there is a wital relation betweenm these

two failures,

II. CONCLUSIONS.

From the beginning, we have seen, handwork has had a defimite’
place in the program of the Daily Vacetion Bible Schools. In order to
hold the promiment place amd emphasis given to it, certain modern re-
ligious educators have found defimite coxztributj.on& which handwork
should meke toward the program of religious eduecatiom., The handwork
or activity should be planned by the teachers amd pupils together
rather then by ogtsiders. The project or activity should grow out of
life experiences and add to theme Then the life situation with which
the children will come in contect with will be increased amd made more
reals It will add to their kmowledge and apprecistion as well.

' In the use of handwork in one system of Daily Vacation Bible
Schools we found thet certaim worthwhile values were realized, We can-
not fail to recognize the enthusiasm for it and the possibilities of
development through its use, The actual walues developed seem to be

but partial in the light of what might be accomplished,
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The study shows us ciearly that values which are wery worthe
while can be realized by the use of handwork. Because of the walues
realized we are led to canclude that handwork has a definite place im
the progrem of the Daily Vacation Bibla:SchoolsAin this district.
Nevertheless, in the light of the failures noted we conclude that
changes should be made in order that the fullest possible walues may
be realized. This necessitates educating the corps of Daily Vacation
Bible Sehools teachers so that their econception of handwork'may be
broadened and their understanding of the primciples underlying hand-
wOrk may be deepened,

The handwork undertaken must be made a part of a larger
activity in a unified program, in order to fully contribute the
highest and best toward religious growth, More than this, it must
be purposeful, iﬂgated by the childrem, at the direction and under
the guidance of the teacher, for some cause which they have made
their own.,,Throughouf,this:process, those who teach must consiste
ently‘strivg to link the activity with definite Chiristian motiwes.
in order that the dhildren, too, may be conscious that it is impor~-
taﬁt not as an activity in ibtself, but as a part of the plan and
purpose of God, If these conditions are met, handwork will continue
to have a decided place in the program of the Daily Vacation Bible
Schools, because it will lead to definite ways of Christian living,

because, in fachk, it is itself an experience in Chrisbtian living,
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