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_INTRODUCTION

A, The Ravival of Intsrest in Heligicus EBducation,

Tie revival of interest in religicus edueation
%ill oo down in American Church Hiastory as an ouie
atanding characteristic of twantieth century Protest-
antisw in the United States,

For a whils it appeared that Protestantisn
had completely ralinguished 1ts teaching mission
in favor of thz State. The ripgid rule barring re-
ligious influsnce in state sducation, as =2 have it
in Awerics, completsly ruled out religlon in public
education, and the church was lethargatie in A85U-
ing zesponsibility for rslicious instruction.

But the tide has turned. As sound as wost
Amsrican Protestante consider the policy of separa-
tion of church and state in the field of sducation,
nevartheless it is being reaiizsd that thers ars
gertain irporiant values shich a ”taligiéﬁ-l@&w”
state schoo! is tound o neglect. Understanding
this void, the church today is sosking o fill
the gap, snd leaders are at work on a ?regr&m ef
raligious education which =111 vs just as scienti-
fically forsmulsatz2d in its varticular fisld as is the

gecular scheel progran in itz field,
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B, Jesus wag the Creat "Teacher®,

Hothing could be more appropriste than thie
revival of the teaching movement within the Protsst-
ant branch of Christendom, for after all Jesus
wag known best as the CGreat Teacher, and "Protestant-
ism, claiming as it doss to emulate the practices
of Jesus, can he 2xpected to continue this educs~
tiénal swphasis. Only s 8tart has besn made, The
future holde limitisas poesibilities for the church

in education, " 1

C. Evphagis Given to Educaticn by the Founder of
Protestantiasm,

For ancther reascn alse 1t is fittine that

Pretestantism concarn itself with sducation. ¥artin
Luther frow whom Frotestantism io dated was a
tescher-preacher, or psrhaps he is bettsr dssoribed
as a teaching preacher. Eloquent and stirring as-hs
was in the pulpit, Luthsr wa¢ at home in the school-
room. He recognizad the scehoolmaster as the
pastor's necessary companion. In the advancement of
his cause he kept the school as the constant hande
maid of the church, Luthsr's aroreseciaticon of
gducation is tvnifisd in nis remark: "When schools
flourish, thsn things go well and the church is
securs. Let us have more learnsd nen and teschera!
If there are no ﬁqhﬁalé) whe w11l take our places

1. Arlo Avres Preen, Hisi. Beligicus Edus, in
Rocent Tiwes, N.Y,, 1833,
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whon we die? In the church we ars f&f@%dktﬁ have
gc¢hools. God has preserved the church through
schools; they are its conservatories,...In the ecity
the schoolmaster has such the same responsibility
a2 the minister. %e can take magistrates, princes
and nobles ag we find them, but not the echoel, for
sghocle ruls the wsflé. ¥erz I not & preacher there
ig no profession on 8arth I would sconer follew than
that of %ﬁhﬁ&l&%ﬁtﬁf.” 1

The abpve ig characteristic of the high place
Luthear gave to education. XZver an extramist, and
alwave ysady to soar into the supsrlative, Luther
reserves for the schoolmaster and his ftasy ecws of
hig highest praise, "It is my opinion that on the
last day an honest schoolwastar will be more honorsd
than all the yo?ea,“g Luther said in conversation
ong day. On another cecasion he pointaed ocut: "Fhere
would preachers, lawyers snd physicians coms from if
the liveral arts wmore not taupght? No cne can gvar
a&ffi@ian%ly remunerate the industrious, plous
teacher that faithfully educates éhildren.”® s

At ancther time in & personal letter to Eoban
Hegs, ths Eumaﬁiat; in 1523, luther proncunced his
opinion that ¢ducation ig the nages=sary agcompanizent

cf theclogy. And remswbering the high place Luther

1. Convarsation by Luther in "Conversations with
Luther®, editad by Preogerve Smith and Herbert P,
.. Gallinger, W.Y, 1915,
2. Iria
2, F.V N.Paintar,History of Zduontion, W,Y., 19803
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«acaardﬁa theclopy %§ ean &%@t@&i&t& his tributs to
* the schools wﬁﬁﬁ, after assuring Hess that he by neo
maang desired ¢t expected the Reformation to ovar-
throw the pursuit of lstters or to return the Gerwans
to barbariity, Luther contimued: *Without the knowle
edge of letters pure theolopy, I am persuaded, will
in ths future be unable to {lourish, as in the past
it haz zost missrably fallem and izin in ruins
whonever literaturs has declined,® i

Then a o2ritain nolsy element of Chfiﬁﬁ@ﬁﬁ@@;m_
aven in this enlightensd day, often assails
educstion a3 unnscsssary, it ig conscling to knew
how the father of all Piotestantiom felt when he
saids "If I wars otliged to leavs off preaching agd
sther duties, there is no office I would rather
have than that of a school teachaer; for I know that
~ this work is with preaching the most useful, great-
g8t and besty and I do not know =hich of the two
is preferrsd. For it is difficult te make old
adgﬁ docilz, and olid roguss plous, yet that is what
the ministry works at, and must work af, in great
part in vain; but voung irses, although sowps may
break, arc ners éagily bent and trained. Thereforg
Clet it be cne of the highest virtues on earth

faithiully to sdueoats the children and othsrs who
neglect it thewsalves,® °

1, Letter by Luther in "Luthsr'e Correspondence and
other Contewporary Lattars,” trans,.and ed., by
P. Smith and C.¥, Jacobs, Phila., 1218,

2. F.V. ¥ . Painter,Hiet.cf Edue., ¥.Y. 1803,
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¥he has ever sumssd up the teachsr's $ask mors
heautifully. Ws s-=, therefors, that to oall Luther
the "teaching-praschsr® is ne misnomer. Indesd,
Luther's plage as an educstor has basn lang-raéﬁgw
nized, and though varicus authorities sst various
estimates on his contribution to the fiels of sduca~
tion, yvet all agree that his coniribution was at lesst
noterorthy. Practically all teoxtbocoke on the history
of 2ducation include menticn of the Great Beformer
as an sducstor, and F.V.¥, Painter in 1289 produocsd
"Luther on BEducation® which still stands as the
English classic on thie particulsr phase of Lutherte
vergatlile carser.

Trersfore, in view of Luther's own high regard
for sducation, in the lizht of modern intersst in
the fisld of religious eduecation, it is not amiss fo
review again the subjeost of "Hartin Luther as an
Eduoator®. In this paper we shall attempt 4o
consider Luther®s contribution to his own day, and
make an effort 1o see %o what e@xtant Luthar's
theeriss of education foreshadewed present day
zdugational gBychelogy and philoscophy, and alse
we shall observe Luther®s rersanent contribution
te the field of educational theory and practice,

In 811 this wo shall aveoid eulory. To study Luth-
er as the frisnd and prowmoter of sducaticon, so
that we may profit thersby, shall be pur aim,

"Groat men nead not that we praise thewy; we need
rather that we know tham,® *

1. A.CHcGiffert, Martin Luther, theman and his work,
¥.Y,, 1810, ‘
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I, LUTHER'S EDUCATIONAL RACEGROUND.

"

Introduction,

Te ¥now how far Luther wersly reflected the
ideas which were champloned before and during his
l1ife, and tc properly sstimate the advance that Luther
made gver the coniemporary gducational practices
through which he passed, 1t 1s nsceésgary %o pause and
review brisfly the salisnt features of the education-
al systems existing during the latter part of the
fifteenth century, during which years young luther
wag getting his elementary schooling. It alse will
be helpful to discover just what reaction Luther
himself made to the educational sysetem in #hich he
was schooled, and to note how these resactions influ-
snced his later interest in educational reform. These
are the points that will first be considered hnsfore
discussing the specific centritutions of Luther to
the Tield of education. They will form a background
by #hich #2 can %ag%@r appraise the latter,

g2 abeut 18570 A.D,

A, Eduveoational Theory and Pragti

1. The Stsonation of Yedisewaliem,

Taken a3 a whols the adueaticnal theories and
rracticsze of Eurcpe were the sawe in the few decades
pricr to 1507 A.D, as they had bsen throughout the

centuried of the mediseval pericd. Whatever elss
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might be sald to characterize mediasval eduostion,
all agrse that stagnation was an cutatanding feature,
Generation after generation passad without any dig-
tinct contribution being made to the advancement of
sducational theory asg s whole.

The words "asz s whole® are isportant for thers
were such man a8 Vittorino of the court sobool at
¥antus who saw heyond the contemporary aducational
horizen, A fow men caught s glean of bsiter things,
cud the great mas: of edvcators and siudents trod
the path of sdueation by stepping §r&§i5@1y in the
footateps of their pradessors and steadfagtly
refusing to make any daviation frow the edugational
pathway as it had besn m&rk%&yaut for thewm,

Y.Carlos Martyn + describes this medissval
stagrnancy: "The night of ignorancs,which had erread
1ike s pall over Europe upon the conquest of Roms by
the barparcus legions of Attila and the oonsaguent
extinguishment of the last lingering ray of Roman
lsarning and civility, continued to deepsn during the
Hiddle Ages, enlightened only by the twinkling starse
of prisstly intelligence which shone frow a f8w isg-
lated monseteriss, and was broken only a few socors
years pravious te the Reformation by the rising sun
¢f knewledge which then bagan %o redden and broaden

upon the intsllsctual horizon.?

1, Life and Times of Maritin Luther, ¥.Y., 1868,




2, Chureh-Contersd Eduos

Aside from being etagnant, mediasval 2ducation
wag also stristly church-ceniered. The field of
gduosticn, 1ike all othey walke of 1ife, =as complets-
1y dominated by the papacy, and everyithing was ignored
that did net contribute dirsctly to the glorxy of the
Crureh,

Th=t was the day when even kings bowed hurxbly
vefaye the Bishop ¢f Bowme. Fo wendzsr, then, that
whan rulere ¢f ths reszslw stocd in swe of the paracy
that humbls schooluasters hasitated o defy the
church-centered syeter of education »y atiempiing
to brosden 1ts ecop® snd make 1Y wmore adapied to
gecular walks of 1ife, J@r%&iﬁiy "rediassval
gducation was narrewly techknieal. It prepared for
tit one prefessicn, the clergy, and for bul gne type
of service, the church. There =as 1ittls or no
liberal culture or humanitarisn interest., It pre-
pared for the worlid to come, not for the world fo
live in.® 2

The awakening which finally came ég‘a&"%zz T¥aly
where Humaniam save rise %o the idea that 2ducation
should exist for the non~church cccupatiens in sity
and atate, in business and commerce., Howsver, it

took some time for Germany to be rsached by ths

1. Blwood P. Currerly,Hist.of Fdue,,N.Y, 1920
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Renalssance splirit, and not till after the sixteenth
century did the humanistic influsnoe gain appreciable
headway in nerthern lande. An account of conditions
ae they were prier %o the opening of the sixtsenth
century, during the years which form the education-

2l bagkground of Martin Luther, do not make an

o

enceuraring ploturet ¥ ... the ancient eruditicn
¢f the church which had been wont to take the seon
of the psople, who was deeircus of learning, inte
the clcister, wag in the depths of descline. The
learning of the ¥iddle Agee etill sat with pretension
én the professorial chaires ¢f the German universitiss,
but it had been cssified inte dead formulas and
schelastio subtleties. The acquaintancs »ith desd
languages was slight, Hebrew and Graek almost unknown;
writing and teaching was dens in barbarcus monk Lating
the angisent scurcés of geripgus learning, the Bible
and church fatbers, Roman hietorians, inetitutes, the
Great toxts of Aristotle, and the writere on nature,
and the art of healing, wers lving in dust covered
manussriste; the sedisgwval cowmmentators alons ware
arain and agsin expounded, lsarned by heard and
combaisd. Such was ths gtate of affairs in &@fmaﬁ?.”l
Thie depreszeing state of affairs presented s

wost nsady fisld for reformation and progress.

1. Gustav Frevtag,Docter Luther, trans,0.C.L.Reimer,
Phila., 1218
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At the sawme tiwme young Martin Luther was learning
hie lettsrs in the village school at Mansfeld, educa-
tion was not s highly dsveloped scisngs ln Germany.
Elementary educaticn suifersd particularly. Though
humanise touched somewhat the higher institutions
of iszarning, such men as Sturm snd Melanchthon, who
ware to systsmatize elsmsniary sducation in Germany,
had not yet arrived on the scens, Consequently lower
adugation scarcsly wasg considersd, and the boys of
1480 and thereabouts had a aérry tim@ trying to oraw
s few rudiments of knowledgs infto their bewildersd
heads. A4 sk&iah of 5 few of the waricuse typse of
gchools and curricula will give a suggestive picture

of elementary edugation in that day.

*Under the impulss of ascstiem, ronasiaries
flourished and aeg long as uncorruptad, wonasterieés were
asylums of the cppressed, missionary stations for the
conversion of the heathen, and repositoriss of
legarning.” i

"The litaerary work of the w-nasteries,” savs

Gravse, ~

"soon led to the esiablishment of ragular
schools within their walls..... The gourss in these
rwonastic schools may eften have lastsd sight or ton

1, F.V.%.Painter,Luther on Educ., Philsa.,1828,
2, F,P,Gravse, A Student's Hist.of Tdue.,¥.Y, 19226




Page 11,
years as boye of %eon or zven lsss were sometimes
regaived.... Thne schools somstives alec adwitied pupils
whe navey expecited to sntsy the order,.®

In all theee menastioc,schools as mipht bhe expacted,
the instruotion had a distingtly aﬁﬁl@aiagtiaaz
fiaver, E?@fytaiﬁg #ag taught in the interests of
the church, =nd they cleverly linksd up all subjeots

with ths shurch znd ite theology.

Another typs of scheols wors thoass donducted by
the gathadrsls, One would naiurally frowm the very
naturs of the inﬁiiﬁutiﬁﬁ@ that churchliness would
lepm largs in thsse schools alse. In fact the reli-
gisus slewent In the cathedral schools was sirongsy
than in the monastice, and 1iturzy wss the chilel a%&&y.l

The student life in 1 @82 schools was far from
ideal. Privation was freqguent, and thers was plenty
of moral laxlty. DBoys from ciivy and village, farm and

amlet, caxe ton the Latin schoel suprosipg that there

they would szoure the prscicusg %opsn ezsans® which

Sond
i

L]
L

would o he deor to suocoesss in churech ¢r state,
The curriculum was in Latin, and "In the Latin

schools the my fericve knowledge could be agsuired that

1., of, F.V. %, Painter,Luther on Educ., Phila, 1889
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raisad its vpossesser out of the ¢opprassaed, wratchsd
and joylese mass of the pzople. Conseguently ths
desire to become 1sarned became vowarful in the souls
¢f ths people. Childran and half-grown lads journseyed
from the rewmoisst valleys into the unknown world
gseaking learning. ¥Where there was a Latin eschool nsar a
pighepric or in the rich parish of 2 large town,
thither the ohlildren of the pecrle wended thair way,
often axrid the greatest suffering and deprivations,
degivilized and degoralized by the froublescme »andey-
ing upeon the gitrset snd by the una&zﬁaiﬁty of their
lives in the vicinity of the schosl. The foundsrs, who
had setablished the scheol or ths citizens f the towns,
gave the strangers shalier and ledging in specisl
nousss st timss, bul thelr subsigtsnes they had to

obtain for the most part by h@gging. nd

'yg. Burgher Scheols,

As a reagtion against the strictly scolssiastical
schools, especially in tha industrisl snd commercial
centers/ where the church was unable to have free
reign, there arces Burgher cr Town sohools. These were
under the supervision of the trade fpuilds usually,
and ithough at firet they differed 1ittle from ths
~hurch schooleg,scon they hacame mere practical in

1, Guetay Freyiag, Doctor Luther,trane.by G.C.L.
Reimer, Phila. 1015,
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ourricuium and introducesd the vernacular instead

of adhering wsholly %o Latin.

The curriculum which the youth of the fiftesnth
century wsg expacted t¢ study is rather astonishing
when =@ corpare i1 with itwentieth century idess ss to
w#hat & currioculum cught %o ba,

Latin wae used altog-ther, and no matter what the
vernaculay, evervy child recgsived nig education in this
1myﬁrt@é>taﬁgaa {#1th the excepticn ¢f certain burgher
schools which alge included the %ernaculﬁr). The suhjscts
taught were the seven liberal aris which had b@an‘
inherited frow antiquity: first, the frivium of
gramma?, rhetoric and dislectie, and then the
gquadriviue  of music, arithmetic,gecm 1ty and
aetran&@f.

As hae besn suggested, the currioculum was churche-
centered, and it is illuminating to cbserve heow the
pediaeval sducaltor related his curriculum to the
church. FBEhabanus Haurus' cOmzent on the quadrivium
was characiasristic: YArithwetlic is ivooritant because
éf the secrate contained in the mumbsre, the Sorip-
tures alse enceurage its study 2incs they spesk of
nurbere and meseuress., GCGeowetry is next becauss in
Seripture coeur eircles of all ¥inds in the building
cf the ark and Seclewon's Temple., Wusie and astrongwy
are required in connecticn with divine service, which

cannot be celebrated w»ith dignity and decencoy sithout
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music, nok fixed an definite days witheout
i

asstronomy.

But a8 111l«fi¢32d ne was the curriculum to pro-
pars youth for life, 1t wight have been endurables if
tha guality of instructicn had bsen at all ademate,
As it was, original thought and ressarch wers oom-
rlately throtilzd. Anything more modarn than Aris-
tetle was regarded as dangerous. ZRduoation aimed %0
store ths memorv rather than develep the mind and
judgemwent. Complete passivity w»as demanded of the
studenis, and to differ with the past wae rank herasy.
Spots on the sun, as cbssrved throurh a telescope,
ware sald te be spots on the glsss beoause Aristotie
had not =mentieoned sun-spots, |

One Erassmuas Alberiuvs, bern in 153;, a Garman
writer, gzid regratfullys ”in Yy echool days I have
oftan seen the poor children frightfully maltraated.
Their heads za@re kncoked agsinst the wall, and 1 did
net sscapd the saze trsatment; and I was taught in such

a way that I was 14 vears old hefore I could decline

s single noun or parse a single sentence.®

Again Nicholas Harman, an old German schoclumastar,

-

. = .
wrote in 1880 ¢ "When I furn wy wind %o the past

i. ¢f F V.5 . Paintsy, Luthsr ¢on Educ., PFhils., 1888

2. ¢f, CGeorps Fislder,Luther's Viers and Influanece on
Schools and Educ. ,Mod.Quat.ef Lang., and Lit. Vel I,
1228 London.

G, ef. Inid,
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and think of the state of the scheols in my vouth,
fifty vears asgo, and of the svstem of education then
in vogue, my halr standson end with horror. How much
mlssry and wretchedneéss from cold, hunger and bad
treatment did ths poor 1little ono2s suffer, and how little
instruction d4id they gzet in return! ¥any a ons
reasched his 20th yvear befcre ha counld undsrsiand a
little Latin and what peor etuff that Latin was, in
comparison with that spoken noew 1like 5 worn out
kgitle~drum after & beautiful organ. And aftsr the
ooy bove had besn madé suificiently migerable in
sghool they were sent cutl to bsp, and whan they
rathered a 1ittle etore in the sweat of their brow Wy
singing in wind and rain and snow, they were foresd
to give 1t all up to pucify "the Bacchanti¥ #ho sad
at howe in ezse, and nothing wasg left the @st hava
but to lick ftheir lips and to stazve.®

Trouzh admitbing that madiasval pedagogy was
carélsss and orude =g a yule, thers were ¢sriain
gxceptions which gave promise of a bettsr day.
Even Anselm in the elsventh contury had o-mosad
cruel traatwent of pupils by sayving: "In sduecatin
youth wa should lzarn from artiasis whe do net
fashion thair gold and silver imagss with hlows
slone, Wt they press and touch 1% lichily and

finally complate thelir wory with gentleness.®
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Then foo, in Holland and western Germany schools
undaeyr the supervision ¢f the Brethren of the Common
Lifs had for vesars prisr to the Reforsation oipod as
bescen lighte in a benighied sducational enviroament.
Eraspus came undasr the influsnee of thess Brethren
shen at O vyears he attended Hegius' school at Devan-
taz. 1 Luther met the Brethren st Eisensch whers he
s%ud;@& in a scheol medelled after the one at
Devanter; and at Erfurt collegian Luther studied
text books writtan by Gahrisl Bisl who was later

]
s ragter of tha Brethran of the Cowpon Lifs, ¥

1%t is hard to sstimade the g@ﬁﬁrdcn@ by this
group of forward lceking educalprs. Gerard
Gropte their founder, 1&%@1%?@&&1@& the founder of
the Christian Rensissancs 3 and the gpiritaai f%thar
of a1l the men sducatsd b? the DBrethren such as
Thomas s Kemvis, Agriccls, Zwingli, Qélvin, Loyola,

in additien %o Luthser and Erasmus slrsady mentioned. 4

During the later part of the fiftsenth centuxy
dawn was bresking through Germany's educational
shadows. The Renalssance, born ié Italy, carried to
France, and transferred io Qermany, slowly but surely
penetrated the scholastic lethargy of the Tsuton states,

1. ¥m. Beyd, Hist. of Western Edue.,London, 1871
2. Albert Hyma, The Christian Renaissancs, N, Y., 1025

3, Ivigd,
é E Y I%}i&.
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Luther knew nothiupg of this humanietic

tandency at Mansfsld, but at Eisensch, =28 has basn

[l

merfioned, Luther esrs in contasi with the Brethren
of the Commen Life whe for the first time put him
in Souch =ith the new learning and its broasdaning
infiuense, In the University of §?§ar@ he bacame
23117 beiter acguainisd with the humanities, and
28 his later veluticons with Ersemus revesled, he
bhad fermed very definite opinione as %o the vir-
tues and shortcoominge of bumanistic sducstion,

That Huweniew proposed in its atiack on
strengly entrenched scholasticism is rvevealsd by
reviawing the aducational theoriss ¢f Erasmug who
incarnated northern Rusanism,

"Seholarship, ® eald Erasmus, "iz not for the
sake of aschelarship, but culturs 1z jusitified
only in se far as 1% vears direcitly on good ii?gﬁg;* 1

As % methods and airs of education, Erasmus

fes
e
ot
Py
e

aved: "The first and most dmrortant part of
gducation is that the veuthful mind may recoeivs the
gaeds of plety; and nexi, that 1t may lovs and
thoreusghly lsarn the liberal studles; third, that it
may be pravarsd for the duties of 1ife; fowrih, that
it may have Trom the earliest day asogqualntange with

b
rood manners, ®

1. ¥m, Bovd, Bist.of ¥Fest.Bdue,, Londen 1871
Fe I%ﬁi’éu
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¥ereover, Brasms strongly stood against beginning
te teach grapeay by saking children learn rules and
definitions., He considered it betisr that the pupil
shoulid have z mindeuw of rules snd a maxisum of cone
tget with great masters and by spsaking aequirs rulses.

In his treatise "On the Liberal Education of
Boys™, Erasmus advised bsginuing the childs sducation
Trom the earli®t years én reading, writing and
drawing, not with the customary flecgings, but by
means of gamss and steries, Firet instruction should
take place at the mother's knss; later the child
should be instructed in Soristure and olassigs freom
+he Tather or anle taacher,

Thear thacrigs show Erasmuswgds far shead of his
day, and though wany Humanist echocle naplscted to
incorperate the injunctions of the maeter Humsnlst,
revertheless by surveying Erasmuse® position on ths

gussticn of sdueation w6 can arvrseiats the beat that
HFuwanisse had i offer.
Hodern edusaticnal psychology was alst somavwhat

foreshadowsd by the humanlistic school of theought,

&

Erasmus had worised cut 4 thrsse=7Told thaeory of {he

facters in the progress of the indlvidual pupii. The

first ssnential for & puplltes zadvancement in izarning

=

w#as "nature’ which Bave or withhsld the innais
gzpacity for boling Trainsd; sgcond, "training® ehich
included the sxitsricry guildanes and instrugtion of
the wupil; third, "practice®™ cr the axsrciase of the

activities implanted by naturs and furthersd by

training.
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Horeover this gi%%r thinking leader ¢f ths Fumanistic
gsohooel ogonsiderad education az a soails 1 proqess oalling
attention to the siate's intsrest in the problem ~f
sehoole. Sald hat "Your ﬁﬁil&?%m.&?“ berpotian net to
vour gelf aleone, but %o yvour gounitry; not %o your
comnniry along, but to veur God.? &nd he added at
ancthsr time that churchuen snd stateswen alike are
unser obligation 0 promois &dugation by wsking pro-
vision for an adsguate supply &f tescheras,

4% one point Ersswus failed, and 1t was at this
very peint, as w2 shall later =zes, that Luther contri-
buted his greatest serviee., The Humanist failsd teo
vrovide sdoecaticn alaptad to the ohildron of the
widdle classss. He belisvad in an  2ducational arige
%@ﬁramy; neither did he have any use for the vernacu~-

iar, but propoesd all hisg instruction in Latin aftar

i

the usual custon of the day,.

138 5E ; CABWLAD ’115&'}? iwaf -lx~"§(~‘7 baen ISt o B 6 { 3 1
Thess Erassian theories have bssn depioted in

srder thaet we may beiter understand the eduoaticonal

o}

atwoavhere Luther uncenseiously bhrosthed as he went
forward with his edueational work at Erfurt and lats
at Wittenberg,

Pageing through crude and viclent gdusationsl
methods in nis bovhcod which were a remnant of mediasc-
valiem, Luthsr entersd Erfurt which was the stro-ghold
of bumanise in Germany. Here ha occuld not avoid ahsorbe

ing the educational thecries of the Humanists along with
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their gﬁh&r contributions in philosophy and rseligiony
Horsover, 3@ff@ring ag he did from 2 banighted slersn-
tary scheol system, hie contact with ﬁum&gi%tiéfﬁéén
gation could not bslpy buit form contrasis by %ﬁiaﬁr
mzdiaaval theoriass suflfersd,

¥ith theoe things in mind 1% will bs interesting
later o trace egrisin of LutherVe aducational theories,
Though they undoubisedly had the Lutharsn stamp upon
thep, neveortheless, many of his sugrsstions ungués-
tionably had their recot in Hamsnise., However, Luther
wag net content %o stor with Humarnliew, Appreciating
its advanos over Scholasticisw, Butther was impatient
=4th 1ta pacifist atierpls at sducationsl, social
ant political reform. Luther advanesd bhovond Humaniem
and in so deing ﬁaéa %gﬁ netahls contribution to

the history of eduecstion,
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B. Luther's Bducaticnal Bxperience ac a Bov and
. Youno Han, |

1, Iyther®s Hows Lifs as a Bov, ®

vnagshawed of bhis lowly eorigin 2ad frsaly adritteds.
*] am a peassntVe son. My father, grandfaher, and
ancastors were all pessante.” Life was not s bed of
rosge for Martin Lushsyr, Evsn se a lsd he facsd the
grim raallties of poverty and =arly lsarned lossons

of discipline,
H

Hartinje fa

atiricted thars by the prosgpgct of workine in the

vinSgs rFor ths fivs vesrs of thelr ma-risd 1ifs they

%

knew the pinch of raal goverity, ™t with persistsncs

5%

thay ssved their sarnings, and finslly the elder Luther

%

was able to go inte tusinsss for himsalf by renting
threse smelting furnsces froan the Count of Yansfald,>
From this parisd vhe fu#ily prospsrsd, and as s

result, pocr as he was a youlh, Hariin was abls io

gpend his university davs in comparative Tinancial

{b) ¥artin Luther®s Birth, In their lats

EOEA

yzars Lluthasr'e parents could not romsxber the sxaot
year in which Martin wasg born, and we sust rely on
ths word of & brother for 1483 az the gorrsct date,
Hother Luther, howaver, nsver forgpt that har boy

i. of. Encveleredis Urittanica cn "Luther®,




o riss $o auinsnes, wag

S.”ir

whe %es
between 11 and 18 o' lock on the nisht of O@?a%@r 10th,.

The plzes of thie savont was ths toon of Elslshen

i
i3
3
[ ¥
o
P 4
,fﬁ
T
)
»
M
4

whers Hans snd ¥argsrst had pene ‘o
which ragelarly atiractsd felk from Tar snd nsary #ith
its amesements and gaity. Themas Carlyvle gave of
thess hurble psasant parentel ..., in the whole world
that day thers #as ned a more eoentirely unimportant

T T 4 By i y 3 sk YA o vyet 3 p
looting pal? of pseple than thie miner and his wifs,

And vet vhat wore all Empercrs, Popes, Potentates |

Shortly after Martin®s birth the family moved
to Mansfald whers most ¢f hiz bovheod wan epent,

avrs

{¢) Tuther's Bovhood, Ths early,of Yartin'e

voyhood being 8p nt in rigid economy, his surrcundings
wre of the uimgst simplicity, and he acguired all
the provinelal notions and supsrstiticns that were
than coreQhe.
PHie barslepped rasbles through the hills

were haunted by the dreszd of surreounding derens. Cnee
he said: 'In my native ceuntry there is = hisgh hill

led the Pubeleslery, on top of wrioh is a lake;
if one throws a sdone intc the water a great fempest

2

arise over the whole region, for i¢ is the habi-

=

pma

wil
tation of captive devils, Prusgsia is full of them,
and Lapland is full of witches,' " &

1., Herog and Hesre Woraship.

2. Precerved Sszith,Life and Letisrs of Martin Luther,
H.Y. 1211,
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Heinrich Boehm-r suggests 1. "Let us transport

surselves inte the rast [ o the home of miner Hans

Luthear. he good peeples lived in continual fear of
211 kindes of monsteres and gobling, sgreersrs and

witohes, great and swall, wise and sturid daviie. This

b

ropular belisf in devile and angels, which he ime
pibed =ith his mother®s milk,the Raformer tenaciocusly

raetained during the whele of hig 1ife. Besg des hs aver
clung to the ancient faith in the evil ocmen ~f cowmsts,

eelipses of the sun or woon, and was prons o ses

=

in human o7 anisal mongtrosities s oood or bad pore

tent like all other p2ople of his time . ®

Thers is no doubt that both parsnts of Hartin
Luther loved him and the other children, but in the
fawmily circle they maindtzined a discipline that border-
84 on cruslity. As a man Luthey recsliled that his
"Pathar often shinysed him for a mers triflise t1i) the
Bloed pame.® 7 Alsc b2 siated in after 1ifs tha

he had such fear of his father that be alwave hid in

the cohimney gorner wren he had done saything to

Lok

Cwent, He naver forgzet them and they led him it ing ia?
on a sansr, gentler method of dissipline., ¥e zaid:
"The appls should always lie beside the wmed. Children
should not ve punichsd f&?%?ifiiﬁg thinges likz cherriss,
1. Luther in the Light of Fecent Beszargh, ¥.Y. 1918

2., F Y E.Painter, Hist. of EZdue, ¥.¥Y, 1923
3. Audin, ﬁi@tﬁirﬁ o Luthsr,5th ed., 1845,



apples, péars,nuds, ass though they wars asrious
matters., My parents dealt »ith we 20 that I was
completely oowed. ¥y mother once best me for the

gake of an insignificant hazelenut until the bloed

came. Her atriciness and the rigorouvs life she oone
e

And 1% 4=

sonfidenes and rejoiced in the freedom ¢

b A
%o which he lad them," ¥

2. ¥artinee Elementary Sghboling
It geeme that early Hartin exhibited eigns of
&hiiity that were to mark the san., One bicpgracher 4

reported AT 2lx years of age Luther could read and

e
ot

write flusntiy. ¥Hg showed an ap

itude for study and
singular oratericsl talents, ac that hie father deter-
wined fo make a lowver of him.®

fartin's elementary eduostion in the vi'lage gched
of ¥ansfz2ld esems fo have consisted of one thrashing °
1. Henry Eyester Jacobs, M¥artin Luther, H.Y, 189
2. @Iﬁiﬁ 3, Ibvid,
4. @.‘Qarlﬁg ﬁ&fgvﬁ, Life and Timsa of ga&tia Lﬁ%&%?

«Ar_»
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after an-ther., The $sachers of that day, many of them,
wars of a loy typ®, and many s blundering schoolmastex
made up in bzatings what he lacked in intelligsnes, Later
Luther himeslf salde YI% i3 a sis rakle thine #hen on ac-
count of gsvers puniszhument childrsn Isarn to dislike

their pavente, and puplils isarn to dislike their tsachers,

- sk g o s R et T e T u o m ode o f g - . o
¥any a clumey scbocimasiar by blusisrzing and storsing,

striking anl Gsating, complotely ruins ohildren ¢f thair

tions and sxcsllent ability.

i
Fia
3o
;‘A
w,

Undar this orusl disciplineg 11t is reoorded that one

N [ ¥ R T P R T SR P e e i P ¥ e
forencon Hartin was {lorgsd Tiftesn tiges. Mo wondey

in adultheod he admonished? "¥s must whip children, but

we must love thewm,® A% ancther timxe Luther emid?

B Ry o f
An, wh=zt

the nama

gramrar th
thing and ms & obscsna jokes. The exsainstion was like
s trial for wurdsy,” &

Growing out of thess expsrisncss, Luthsy wmade it \f
one of nis ambiticns az a rsformer to establish a scheol
system with a belier adapted curriculum and zore teme
porate discipline, He w»as able o agromplish this in
gome wmeagure, and the schocls of hise latsr 1ife wers g
marked inprovement ovor those of his youth, Ag a wan he

was able o declare: "It iz not genera’ly known io avery-

1.Heney EByster Jacobs, ¥aritin Mutv:r H.Y. 1888
Z. PRet: Lifs and Times of Martin Luther, ¥.Y.1868
3. : ifs and Letters of Martin Iuther, b

T.Y. 1811




Yags s
body that boye are new so wsll praparad that in their
fourteonth yeoar they have more knowledgs than they could
formarly 28t in all bigh schools and gloisters vut to-
gather, VWhat did they lsarn in those dave axcent %o be
donkeye, logs and blooks They studied in twenty &n&
aven forty years and then knew nsither Latin or Gﬁ:m&n.“l
Acvnin he wroted "Our scheols are no lonser a hall and
vurgatery in which children are fortured cver ose2s and
tenges, and in 'h?ﬁﬁ with mach flocging, trembling and

anguish and wratchedness, they lsarn nothing.” 2

®hen he was 13 years old Hardin outgrew the village
sgho ol and was ssnt io Hagdel urg for a ?@%r, Here the
gehool was mzintained by charity and the bovs wers @xgaat»
ad Lo pay thelir sxpénses and secure thely sustenancs by
singing on ihe streets bofoxe the houses of the more
wBll=to=do. ¥ariin had a peod voles and joined in +ith
the others in wmavrimg his liviiheod. In memory of those
daya he compénted: "Dorncd dssplue the bove whe beg
frow door to deor, 's little bread, for the loves of

God'., 1 myself! have bDaoen such & begrar pupil.® s

&

howavar, in

ﬂ,u

hoas days was notd r@gardaﬁ

28 a degrading practice,. The country swarmsd with
wendicant wonks whe ware held in high 2s8tsem, and as

for the practice of school boys seskine charity, "begging
for an edueation in tﬁmgé dayes was regarded with nsbore
gticws than the acceptance of a scholarehip today.” &

1. A.CHeGiffert, Martin Luthor, His Lifs and Work,V.Y.1910
2. F.V. ¥ ?ﬁﬁﬁ%&?$§hﬂh; ﬁ Bdue. , Pnila, 1888

3. Ibid.

‘ée F Eegot %
treerved Smith,Life ang Letters of ¥.Luther. ¥,y 1911
4 it e e
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"But the rich people of Magdelurs were by ne means
¢charitavle and Luther could not meke whorewith to pay his

uasters beyond ong year. At length, ¥artin, having

gt
o

spent his last groachen, 128t the hard hearted coity in

1468, Hs apain %ook %o the road with bhis pilgrim'e

Bt

.

gtaff and wallist, and turn2d his gispe toward Blsenach

by %he Brsthren «f the Coruon Life (ees pacs 18 @@%hia
thesis). These schosls alse wers mprorted by publie
charity, and one day as Luther was singing 2t the d-ar
stor of the progpsrous home of Ureuls Cotta, she was
attractsd by the boy and invited him in., On being asked
what he dssired, Wariin confzsesd thal he was hunery.
The g&@éowﬁmaa zav2 him food, and frowm this meeting dee
veloped s wendsrful Irisndship hetwsen th% Cottn fanily
and TLuther, Hs wan faken into thie home and ziven ffﬂ%

ledging and board as long a8 he abtisnded school at

N
Eizenseh., 1t was in resesbrange of Dame Ootia that
Luthar later zaid: "Thers is acthing ewsoder on earth

~ ‘ ‘ 5
than the hsart of 5 #omad in #hich pisty dwslile,® 7

1, ﬁ.ﬁ@&iﬁ ﬁ;@@&a&ﬁaﬁziﬁing% Dectrines of Luther, trans.by
%, ﬁ.?“fﬁ:ﬂiﬁ,Lﬁﬂﬁﬁ? 18564

2. ¥.Carlos Martyn,Life and Tipes of M.luther,F.Y. 1886
3. Henry Eyeter Jacobs,¥artin Luther, MH.Y. 1882
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Trevonius had the unique custom of always taking off
his hat in the classroom out of defercnos to all the
grezt statesmen, clergymen and scholars of the future
that sat before him, 1

In 1501 when he was 1B years of age, ¥artin entered
the University at Erfurt, situated in the German province
of ﬁa;any. Pimtﬁgraphs of the University as i% looks to-
day reveal a firm'y built stone edifics which stands
staunchly defying the elements., A4And just as staunchly
did Erfurt maintalin its place as leader among the univer-
sities of Gsemany at the opening of the 18th century,
Learning was at its height in this schoel and 1%t ranked
high in educatdonal circles st the time vouthful Luther

matrioulated,

Bumaniem held ths fort

at Erfurt. Interest centersd in the ancient classios,
and the Latin and Greek writers were regarded with estesnm.
The university's whole policy of sducation was progres-
sive, and ths humanistic influence was apparent in
voth faculty and curriculum.

Luther's 1ife must have been influenced by the
liberalizing atmosphere that encircled him at Erfurt,
The faoculty was made up of an able and broadminded group
of professore. Among "Luther's instruoctors at Erfurt were
Jodocus Truttvetter, whoss death Luther afterwards accused
himesslf of hastenines by his rebelliion against the dis-
i, 2.C HoGiffars,U.Tuther, the man and his work, ¥.Y.1010
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comfiturs of the curriculum of the schools; Jercme Emser,
whe explained the poetics of Reuchlin; Gerard Hechker,
an Augustinian monk who afterwards became a convert to

 the tenmants of the Reformation introducing it into his
convent; Barthclemew Usinger, who vigamuaiy opprosed the
mew dootrine; John Grovenstein, who loudly protested
against the execution of John Huss, and regarded the
surate of Bethleem as a martyr; and John Baugaud, who
remained throughout life zealously attached %o his
pupil.® 1

Ko man could pass under the tutelage ¢f such a
diversified group without having fresh trains of thought
preveked and a new appreciation of the virtue of liberal
mindedness.

The particulsr schoel of philosgphy currsnt at
Erfurt was that of Willfam of Occam (?-1349). Ocoam had
been one of the last defenders of Nowminalism which prior
to him had never received "so vigercusly logleal iresate
went."  The Nominaliste advanced the philosophy that
only individual objects have real existence, and that
universals sre nothing but "namee” (Latin,'nomina®, hence
Nominalism). Thess nawes were considered as so much
breath, without indloating any real identity in the
objects sharing in the identical names. 5. -

"Luther wag atiracted to Fominpaliem becmuse it

taught that as subjeots can only be known individually, a
all other truths must be remitted to the domain of faith.**

1. ¥.Carlos Martyn,Life and Times of M. Luther, N.Y.1888
Z.International Enoyelopsdia, ®Occam,Fillianm of,”
i 8., Inid,"Nominalism®,

“ 4. Henry Eyster Jacobs, Martin Luther, N.Y. 1808
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This explanation of Luther's partiality toward Occam as based
m *faith® sesms to be rather far-fetched, but the fact
does remain that as a student the %teachinge of Occam had a
speecial appeal %o Luther, |

Later as Luther sntered into his work as raformer
Occamiat teachings colored his decision of many
probleme. Iuther's high regard for the unigus place
sacular governzent holds ag distinot and unsubservient
tc clerical government was influenced probably by
Occam's contenticon that secular power has the privilege

to remedy abusss in administ¥ation of public worship,
and it has the right to dieregard writteon law under cer-
tain airm&t@w@. 1

¥oreover Luther's insistence that the support of
gschools is a state responsibility, rather than s burden
devolving wholly on the church, may be $raced to the
Ocoanmliat belief that the care of the poor i a task of
ssoular, communal and territorial administration, rather
than a churchly duty. 2

An effort to make cerfain of Luther'e later pro-
posals derivative from his connection with the Occamists
at Epfurt will not find universal favor. But no man
drops from heaven with hie ideas and notions ready made,
The edueation and experience through which a man passes
have everything %o do in the formation of his final
position on any question. Coneequently w»e ocan expsct to
find in Imther's vhilosophy of religion and education

1.Heinrich Boehmer,luther in Light of Rescent Research,
gf Inid. K.Y, 1918
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not only certain thaﬁghtarfreﬁlaeaaﬁ, but also from the
¥aldenses, Lhombards and ¥Ficlifitee who had preceded him.
Augustine also had a tremendous influsnce over him,
¥hen lster he was al Wittenberg, Luther freely
admitted his connection with Occamists, and alsg paid
tribute to their wide influence: "The NHominals are in the
upper school (university) a sect to which I once bslonged
ryself. They e&ﬁtz&w&rt the views of the Thomists, the
Scottiets, and the Albertiste. They call themselves
Pocaniste. This is the newest and now is the most
powerful of all escts, particularly in Paris.® 1
- It is true that in later 1iife Luther referred to
the Oocamiets as "hog theclogiasne®, a characteristic
term of Luther's for thoss with vhom he dizagreed; but
thie xavexéai of sentiment never cbliterated the

Ooeamist infiuenees on his life,

¥hen Luther enterasd the University he followed the
wishes of his father and procesded to prepard himeslf for
Law, Ambiticusly he threw himeslf irntc hie studies; but
ﬁﬁm&éﬂ§ he could not scer fo got enthusiastlic gver the
precedente and technicalities of the legal profession. His
ardo®? for law waned in spite of himeslf.

Though Erfurt was avowedly Bumanistic, the preparation
for law demanded concentrated study in the liberal arts of
scholasticiem. The dialectics and hair-epl!iting distinc-

tions of the mediaeval schoclmen were given large place.

1, ¥.¥ichelet, Life of luther (ae written by himeelf)
| London, 1888
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It was in this musty aimosphere that Luther was forced
to gpend most of his collsge days,

The ourriculum which Luther passed through "began
with logic, dlalectic, grammar, ehetoric, followed by
mathematios, various natural sciences, ethiocs and meta~
physics. All these studies were aiégisd over with a pale
cast of scholasticism. Medizeval thought progressed
1i%4le if any beyond Aristotle. The natural sciénuaa were
studied absclutely without experiment cr original ressarch,
and in perfeot reliance on Arisébtle's ancisnt work.® 3
In & lettsr from Fittenburg, dated November 11, 18517, 2
Luther reveals his disgust for scholasticiam by writing:
*For what are those schooclmen of yours except critics,
Aristarchueee (proverbially severe critios) and dumb
Momuses (god of fault-finding).

of zhﬁge scholastic pursuite, Luther seems o have
had a great regard for logic, sepaecially for its ald in
mastering other studies, “"Logle,” he said, "teaches
‘many to say s thirz distinctly and plainly, and in short,
clear words., It dees not give the ability to teach con-
cerning all ﬁuhjg@tﬁ, btut is only an inetrument enablinc one
to teach correctly, and in proper order, what has already
been learnsd. It enables one to give s round, short,
straight-to-the-point definition, and is highly neosssary
for us in the schools, courte and churches,” 3

However, the student Luther managed tc steal a little
time from the scholastics and get into the humanistic
discussions that were constantly foing on ameng the students
1, P, Sgith,Lifs and Lettsrs of M. Luther, ¥.Y. 1911

2., Lettsy from Luther to¢ John Lang at Erfurt,
3. Henry Eyster Jacobs, HMart:n Luther, N.Y, 1888
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| and professors., He spent mpuch time reading the lLatin
authors of whom Cicero was hie faverite, and he never lost
his admiration f£ram for this Roman whom he praised: ®Cicero
far exoslled Aristotle in philosophy and teaching. The
'0f£i0ia’ are better than the 'Ethica’. And although
Cicero 1lived in great cave, and had upen him great burdens,
labors, aaﬁ,yaiﬁs in the government, yet he was far above |

Aristotle who gaﬁ,maaﬁgg wealth and easy daye,.® 1

To omit mention of Luther's discevery of the Rible
while at the University of Erfurt, would be to omit a vital
incident in the educational development of the Reformer. It
wae due %o Luther's discovery of the Seéiytaraa, hig re-
liavoce on its truth, and hig inslstence on his right to
hig cwn inﬁifidn&i interpretation of truth that lad Luther
to break with Romanism. We are interest in Luther as an
educator, mnot as a religious reformer, but as the discovery
of the Bible and the subssguant énligh%mﬁmsnt as %o its
taa&hingﬁ are closely related to his interest in education.

¥ithout godng into the ramifications of the develop=-
ment of Iuther's theolegy, let us r=eall éaxely that his
contention was that man was “saved by falth®, and that to
e thus s&%éé all intermediary agencigs wers unnscsesgsary
as a means of approaching God. By faith, and only by faith
the individual could establish direct communion with Deity.

Granted then that faith is neoessary for salvation,

and for communion with God, Luther realized that enly

1. H.¥ichelet, Life of Luther {as written by himgelf)
London 1888
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through an intimate and firsthand knowledge ¢of ths Bible
can men arrive at & complste understanding of %kgéa’ \,
principles. Thus it was imperative that every man, woman, i

and child be able to read and be educated 2 as to read the |

Seriptures intelligently and ih%&rgﬁét thexn ocorrectly. Tﬁua%
the relationship between Luther's finding of the Bible, and }
his zeal for the education of the rmsses. |

Therse ie not clear agrsement between authors as to
whether Luther firet 1sid his hands on a Bible in the
University of Erfurt, or whether it was in the library of
the Erfurt Augustinian monastery. However, Luther wase
asocuatomed to browse arpund in both places and 11 may have
besn either one.

Up to this time, if we are to believe Luther's own
statement, he had seen the Scoripturss only in clurch formu-
lae. Finding a copy of the Bible in one volume made a
dseep impression, Opening the book his eyes fell on the story
of Hannah and Samuefl, and he read with such keen inter-
ast that he is sccredited »i&h the exclamstion: "0 God,
'QQ&I& I have one of these booke, I would ask nc sther
worldly tressure,.®

The fact that Luther was 20 years old before seeing i
a complste editionhf the Bible is of educaticnal as well §
a8 raiig@@aa importance. Ths fact that the Bitle was |
secluded from the common pecple reflects the domination
whiahvaaalgaigatieigw held ever the intellectual oulture
of the masses,

Certain nodern authors deny that the Bible was tept

in isclatio n. They sceff at the idea that Luther could
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nave been 20 years old before seeing the Bible, They aleo
label as highly improbably the story that Carletadt,

"luather's collegue at Wittemberg, itook his Doctorts degres

without seeing the Bible. They eay that it is *surprising
that such tales should live.®

However, we have Luther's own words: *I was twenty
years old bafore I had ever seen a Bi»le, I had no notion
that there exisied any other Bibles or Episties than those
in the Ssrvice. At last I ran acrose a Bible in the
library at Erfurt,® ©

~ Horepver, M. Audin mys:*%ﬂ@%rfﬁrt University

Luther's most pleasant hours wsre spent in the library of
the Rugustinians ...., The mcnastsry had purchased at
s largs pric¢e some Latin Bivles which wers reluctantly
shown to visitors. Imther opened one and his eyes fell
on the storyof Samusl ..ete.? 3

Conditions after some yesars were much different with
prinifting pressas turning out Bibles wholssslae. MNore @fV
this will be mentioned later, but it must be remembersed
that not the lesst of huth%r's contribvutions to &duoca~
tion was his releass of the Soripiures from ite seclusion
and also from its Latin which was iaes&yrabaaé%ﬁle o the

nEeec8.

luther was a good student, "His powsrful intellzaot,
the glow of his imagination, and his remarkable memory,
coon have him a start of all his fellow students, He was

1.Catholic Encyclopedia on "Luther®,
Ze ﬁiﬁhal@t,Lifa of Imther

3. Eist. Lite and Writings ang peenrilelin2eLf) London 108

¥.2. furntull) London reas. 0Ctrines of Iuther (tr. by
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espsoially gifted in the dead langusges, in rhetoric and
poetyy; chesrful, obliging, soclable and good hearted, he

waa balpovad by his te=achers and companions.® i ¥rote

‘Melanchthon: *The whols university adeired his genius.® 2
With such exalted statements before us it is a little
hard to resconcil@ the fact that cn receiving his B.k. ﬁagras
in 1802, Harfin Luther ranked 30%h in a class of 57 students.
However, he did better thres ysare later when on receiving
hie degree of Naster of Arts he etood second in a clase of 2?, 
4ﬁﬂaarding to oustom his grqdustion was oglebrated with
much aplomb. Thers was a big torch-light parade and much
feasting. luther thought nothing brings so much joy in
life as comes %o;& new graduate passing his sxaminations
gugeessfully, being escortsd through the sirests by stue
dents with bannsrs, torches, music, and being hailed
*Hagister® by the toenspeople. Thoss wsere the days when

8 Sghol=® was held in high nanor by all the world, 8

A gra%t\fu%ara in the legal fédeld was supposed o
iie befers Martin Luther, M.A, Hie father had gladly psid
all his expenses, spent much monsy on textbooks, and anti-
cipated with joy his son's career as a lawyer. But it was
net to be so,

One night guite unexpectedly, Hartin invited hisg
college frisnds o ?&atkmeé@rnly would be ecalled a stag
party. Amid the payety he aaﬁéanzy'gs%aaa&sd them with the
1. J.B.Remensnyder,What the World Owee Luther, XQY. 1917

2. Inid.
3. of, A.C.McGiffert, M.Luther, the man and hie work,N.Y.1810
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iﬁfﬁ%ﬁiﬁn that he had rencunced his legal career and wjas
te enter the Augustinian monastery at Erfurt. His come
panione were shocked. ®hen his father heard of it he
opiected strenucusly, and moved heaven and sarth io dissuade
his son. But Martin could not be swerved. And on July 17,
1808, at the age of &1 years, Luther presentsd himself for
admission at the Erfurt Augustinian monasiery.

; ‘i’ﬁsm is much gpecula’icn as fo why ymmg Luther took
such an unusual step. It is often suppossd that it was
z sudden decision taken in = woment of fright vhen in a
thunder storm, as the tonguss of lightening were leaping
about him, he oried: "Help, dzar Ssind Ana! Save me now

and I gwear I will becows 3 wmonk.® mmffart;

partly
explains this story by adding that ¥artin had been under
gevere pervous strain at the ﬁnweraiw due to hard study
for his Eas-ter'e degrseé, His constant distaste for law
way have z*méta& badly upon his sysiem. Morsovsr, only
shortly before a dear friend of his had died violently,
probably asséeinated. These things combined to react
unfavorably, and when the thundér storm Loumd incident
coomred it found in young luthsr a ready subjeet for fear,
But to dismiss the affair as a purely nervbus reaotion
does juatice nsither {o the deocision or fc the man, We
¥now Luther was naturally religiocus minded. As 2 boy he had
been trained carefully by his ﬁ.&mnts in their simple way,
He had learned the catecnism, ths crszed, the Lord's prayer.

Childhood religious memories ars of the gtrongsst sort,

1, A0, ¥oliffert, ¥,Luther, the man and his work, ¥.Y. 1810
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snd though arparsatly iatercstad in law, avidently Luther
ceuld not shake off his im&lina%iaﬁ toward tﬁé Crureh,

¥e pust b2 puarded thersfere in claiming Luther's entrance
into the sonasiery as snitirsly due W0 a auﬁﬁeg whim,

Cerisin childhood memories w2re imprinted iﬁﬁsli%ly
on Luther's mind. The affect of these ilmpressions on
Luther's dsgision %o anter the Chureh would make a
profitable peychological study. We have no time now for

thig phase of ths»aubggat sxeert to roeall certain bovhood
impreseionsg. | |

For instanceé, ths 0ld Mansfeld church had contained
a painted window of Jesus with a storn face, srmed with a
sword, ocoming to judge the worlid. UDikewise, Luther could
never forget an altar cloth in the church al Magdeburg on
which was pictured a ehip rising %c heaven without a singls
izysan aboard. Again he rewenbersd sesing a young nebleman
whe had turned monk %o eave his soul, staggering ﬁh:ﬂﬁgh
ghe gireets cleothed in coarse garments gad)aa%rging'#khaaxy
pack.

Such reminiscences hade this religiouely sensitive
individual morbidly apprehensive of hig seul, His emction
was augzpentsd by the gloom that brocded over all wastern
Europe at this time. The plague was devasting large areas;
new diseages wers making largs inzoads; the Turk was a
constant menaceé; Christ was regarded as s stern judge; ‘and
1t was the common idea thal God could best be served within

convent weglls,

®ith such & background and with a nature keenly suge
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ceptible to religlone influsnes éuth@r seuld not ged
away from religion - and religion in those days was
chisfly a matter of saving one's soul. The thunder storm,
therefore, wus undpoubtedly the immediasie ocession of Iather
turning monk, but there is ample psychologieal background
to belisve that the cry 4o 8%. Ans was not merely a
sundden, blind, fear-inspired impulse, but was %hé olimax
to a long sequence of memoriss, impressions, though6, and
beiiefs. Later eventes show that Luther was not st all
legally minded; he was religiously inclined, and if it had
not been the thunder storm that turmed him from law %o
theology, it would have been something sles,

In the monastery, if we are ¢ believe concensus of
authorship, Luther was not concornsd primarily in education-
&1% pursuits, His soul’s salvation ssemsg %o have continusd
a2 his major interest, and wany an anxious day and night
is sajid to have been spent in prayer and fasting and
gelf=abassment in the hops of séaa:ing‘%ﬁ@ coveted sense a?
panoe pf heart,

One accoust 1 suggests thers is "no reason to doubt
that Luther's monastioc 1ife was happy with heart at ress,
mind undistuwbed and soul at peace, His wmetaphysical
diaqgisitisﬁa, peychologioal dissertations, pleiistic :
maunderings concerning interior conflidots, tarﬁaxiﬁg and
ascetism have 1ittle more than academic value, poselibly
a psychopathic value,® However, the bulk of evidenes points
tc ILuther bezing at times utterly miserablie during hig?§%§y

in the oonveut.

1. Catholic Encyclopedia on "Luther®.




Page 40

In spite of inner donbiy and misgivings Luther
pursued the courss of study ocutl ned hy the Auguetinian
Order. &g in the University, Luther commanded the
respeoct of his fellews 22 3 student, Unlrained in
theelogy as he was at the time of hie an%r#aae to the
alsia%%ﬁégﬁin the monastery he excitsd general ademirstion
in the publis exsrcolses by the faeility with which he
extricated nhiwself fronm the labyrinths of dialeetics. He
road sszidususly ths propheis and the apostles, then the
books ~f B%, Augustine. He alwost got by heart the
troatises of Gabrisl Bisl and Pierre d'andilly, Bishop of
Cawbray; he studied with sarneetnese the writings of :
Opoam, whose logic he preferred 1o that ¢f Sootus and

Thonas.®

In the ronastery we take lsave of Martin Luther as
an eduosand. From %heneﬁfﬁr%h #¢ are interestsd in him as
an active educator who left his etamp on many phases of
1ife. Thus far wé have ssen the timss from which Luther
sprang; ws have nobed the conditions which formed his
environwent. Much of biographical interest has been
omitted but those peints that have h&&ziﬁg~aﬁ his work
as educgator have been npticsd, IHowsver, a® we shall see,
Luther's rele as educator w»as so 2rniwined with his work
ag reformer, that many religlous f%atuxaa‘éf‘iugher‘ﬁ

1ife arve equalliy important it his educational oarear,
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II. LUTHER A9 AW TDUCATOR,

L. As g Frolessor,
bo ¥ittenverg,

Near the clese of the 15%h century Wittsnberg was a
hamlet of some 380 low, ugly, wooden hpuses built without
mach regard for orderly plsn. Ap cold church and town hall
wers the only two imposing etructurse. The site of the
village was on the banke ¢f the River Elbe, about half
way betwzen Leipsic and Berlin. The suwrounding country
was flat, and the soil ssndy and unfertile,

In the year 1486, Frederick the Wies became Elector
of Saxony and he chose ¥ittenbsre ae capitel of his new
 kingdom., Leipesic had besn the former caplitcl, vat
Frederick's brother had inhsrited that city, and Fraderick
was foreed to bulld a new capitel. He st avout ornawment~
ing the ciiy aad erscting public buildinge including a
gplendid gustle and church.

In further effort to rivsl Leipsie, the Elector found-
ed a university so thet the e%uﬁ#n%a of hie territory
would not have cause to ga%¥gjgggﬂéi@ﬂ The new educational
institution opened its doors in 1502, and Staupitz, Luther's
good friend at the Erfurt monasiery, was ths first dsan of
the faculty of theology. 3 |

1t wasg ﬁtaugi%z who wasg regponsible for Luther baing
ealled as instructor of phileosophy at the new University.
- ¥hile both zen k&& h&éﬁ at Erfurt, the young monk had

often used Staupifz as a sort of father confessor and

1,02, P. Smith, Life and Letters of M.Lither, K.Y. 1911,
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and counsellor. As z natural result the $ie of friend-
ship betwesn the ftwo mon wss strong,. _

Thus in 1508 Luther turned his dback on the Augustin-
ian monastery at Erfurt and bent his steps toward Wit-
tenherg, "His portmanteau was a light affair; it cone
tained a conrse gtuff rove; two Bibleg, one Latin and one
German; some ascstic booke, and s zmall stock of linen.

The books named Logsther with a fow volumes of Tatin
poatry and a'ﬁanasfaanas, and soxe of Aristodla's {rsatiees

compossd the entire library of the monk of Wittenberg.® 1

At Wittenberg as imetructer in philosophy, Luther
w38 expected ¢ Sxpound upon Arieictls =nd the schoolmen,
But slrsady the young tzacher wmas showing ihe inésgéndﬁnﬁ
tendencics, Bondags to Aristotls galled him, and he
arrayed himsslf with the humanisiz in attempting fo
pwvarthrow tne blind adherange to Aristoils that dominated
 the £is1d of philoscphy. Said Luther sonecerning Aristotle:

*That curssd heathen's esthiocs wers not Christian, and his
2

wr

vhilosophy was not Paulins,.
Hig vexation at echolasticlem inoresasad %e such an
~extent that in 1517 he publishad £7 theszs on “ﬂigy&tatian‘;
against Scholastic ?ﬁﬁ&l@g?“: These appéarsd in Ssptem=
fbar, just & month prior to the famous 95 theses which
rocked all Christendom. Strangs %o ssy, Luther attached
l1ittle importance at first o the "ninety-five® and con-
gidered them totally unworthy to be published. He was.
greatly concerned however aboutl the fats of thé nine ty-

;E,k%ﬁ}ch&i#t,&&fa of Luther(as told by himssif) London 1388
(# P Salth, Life ang Lettors of M. Luther, ¥.Y. 1811
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geven thesse against schelasticism, and after their
preparation he sent thes carefully o hle friends for
opinison and eriticisn.

Thie was one of Luther's confiibutions to the down-
falz of scholsatic influence, It was his Tirst distinod
contribvution as an 2duecater. This undernining of
scholasticice gysndesidy proved so successeful that as
aaély‘aa ¥ay 18, 1517, Luther was able © write: "Ouy
thaplogy and St. Augustine prospsr. Aristotle is gradually
tottaring to a fall from which he will hardly riee again,
and the lecturss on %he 'Sentences' are wonderfully

disrelighed, ®

In the early universitiss a degres wag esquivalent

to a license fo teach. 4 Master's degree Bave a man the

right to te2sch, but not the right to rsadsr hie own inter-
pratations. Ths advanced degree, however, of Doctor of
nivinity made ons s8ligitls to intervret philosophy a@ﬁ
theology withont regard to pther scholars, dut only with
such limitations as wore demanded by loyslity to %ha'ﬁkuxék;i

Aftar serving for a short time at ¥istenberg, Luther ,

was urgsed tc continue hies studles for the ﬁaatargtg. Baré&aaa‘f‘
ae he was with work, Magicter luther was x%iua§§a£ ﬁ§~a5~ o
sume the additicnsl tasks which this would involve.

Stsupitz wae sespsolally insistenl, and aftsr nuch preéssure
Iuther was prewvallad upon tc underiake preparation fﬁ:‘ﬁh& k ﬁ@
Droterts degree. Years later Luther ﬁaiﬁ the amusing ﬁa&r&n ’VE
tive: "Doctor Staupisz sald %o we ome day, 'You should

take the degres of Doctor so as to have something to do'.

1. A‘.a.ﬁcﬁszaﬁ,mmtmz, the man and his work.N.Y.1811



I vbjected that m? sirength was alxa&dykvseﬁ upP. He
answerad, 'Do you not kmow that the Lord has & great
deal of &aﬁiﬁéaz to atiand Yo in which he nseds ths
augsistance of glever people? If wyou shovld dis you
might be his coynsslilor,® 1 or couree such an argument
couvld not be gainsald and Luther began his $%ﬁ§iﬁﬂ which
eulrinsted in Cotober 18, 151%, when he received the
Deoterts gap before a~ne§a§1aw@saam%zy.

Luther wrote %o his old friends at the monastery
2t Erfurt inviting thew to the oceasion of his re-
ceiving ths doctorste as f&ll&@g: "Gresting in the
Lord: Reversnd and vensrable and desr Fathers! Behold
the day of St, Lu¥e is at hand on which I shall take
my oxmmination in theology in the hall of the University,
ag I balisve you already know from the letisr of our
giﬁﬁgnﬁﬁxg‘PxiQr Link., I do not now acouse myeelf of
unworthinese, lest I should seek praises and honor by =y
family; God and my consciengs know how worthy and how
grateful I am for this public honoy .c‘,.,?hﬁﬁ I bﬁg“
that you will deisn 3¢ cone and ve pressnt at the
calebration, if convenient, for the glory and hompr of
relizicn and sspecially for our chapder..... It wmeuld
segr indsocurous, unwerthy and scandalous for you not
t® be with me on such an cgesalon &f honer, as though
yeu were ignorant of it and uninvited.'

{Signed) Brother ¥artin Luther, &&guatiazgn.g

1. P. Smith, Life and Letters of M. Luther, W.Y. 1811
2. better to Prior Andrew Lohr and the Convant of Auguete

irians at Erfurt. From Luther's Correspondence, sdited
by Pressrved Smith, Vol I,, Phila., 1913,



Iauthezr wae a hard worker. From the time he entersd
%ittﬁﬁh&fg until his death he maintained & rapid pace of
production. Beeides his teaching and preaching, after
his oonflict with Bome copened, he turned out pamphlsis
and sermons at a greail rate. His administrative duties
wers heavy, ITirst as superwiser ¢f the Augusitinians with
s nuwher of convents %o look alter; and later ag an or-
ganizer of ths Protestant ranks. Whsn w2 consider also
nis hywuns, his dsbates, his translations, %@ are stagger-
24 a3 the ensrgy of the man,.

T4 iz to this "mugy-nees® on the part of luther €hat
- the Tatholiez attribute his detachment frorn the Church.

A man 43 sonscrned with worldly affaivre 23 h2 was
neczasarily hal te naglect somasthing, argues the FRoman
church, and 1% was his religious 1ife shich suffered. This
carelessngss in wmalniaining the spiritual glow that
¢haracisrized him in his convent 1life led to sericus
results which e&aﬁtgaily eulminated in his dissatisfagtion
wiih $he Church gadﬁ%n%ar%aining unortacdox notions

that fomanted the Protestant "ravoli®, 1

Be that as it =ay, Iuther's ability to continus al
bigh %eneion had a bearing on his work as sducator. Epe-
grosssd as he was in reforeming the Church, i€ he had not
bean =& man of vereatile qualities, much of hisz educational
centribution would have gong undene, Luther reslized the
vurden of hie undertskings, and on one oocasion from

#ittonberg he wrole Snalatin a lsiter on Decerber 28,1519,

1. Cathelic Encyclopedia on ®lutner®,
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in which he dispaired 2t the woTk confronting him Lz *I
dc not knmow whether I can w»rite sermons on the gospels and
gpistles for Lent, aﬁl§au urge we, for I heve much %o do
- ~and am very busy. Den't you belisve 1%7 My lectures on
the psalter requirs a sholeman; my sormons to the psople
on ﬁhé gospel and Cenesis neesd another whole man; and
'a %hirgiis requir&é by the little prayers and regulations
éf my Order; a fourth might do this work you ask, not to
mention my correspondence and my ogoupation with the
affalrs of others, including the mealing with ny f:iea&i,
’whisk stesls go auch of wy time that I almost think it
wasted. I anm one mau; certainly I prepare for my work,
but if shat you ask is to be acgcow lished a’l elss musi
be omitted. Would that I could pive wmysely? quietly %c this
alone, I should consider it a great pleasurs ... o

éﬁ¥2££§%§*§f wae that in the press of these duties,
Luther #as able to think orn gquestions of education, and to
formuiate as celsarly as be 4id lettsre and treatises on

this moet fmporiant subject.

Q@rt&in}.}f 8 rrire requisite for o man ﬁca@ti‘%i?ﬁw
fame ae an edueator iz that he himesl? poscess #lééffﬁé
: aﬁﬁntegéhﬁlmfﬁhip to command the respeot ﬁf bis contem-
porariss and of gagtaéity. 4 few goch pen as Pegtalezzi
wmight be exceptions, but thers are not many, |

It is sald that as a echolar Luthar considered

himgel? somevwhat infericr, and desicmated himeslf a8 a

1. P. Smith,Inther's Correspondence, Vol I, Phila, 1913.
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mers prattler as over against Philip Melanchthon for whose
sah&l:&rékip e had the profoundest regard. Helinrich
Bghuen i’zzgz@%:r gtatag 1:*..‘ e h& had By Cauase for such
5 poor estivate of himeself, True he was not » Humanist
like that Ydoctor mbove all doctors!(Erasems) .... His
Latin, vivid and natural though 14 e, ever retsinsd s
ronkish tinpe. He alspe nevsr scquired in the same ﬁeg'm&
as his younger frisnd {Melanchihon) that facility of
expreseing an ides neatly and iersely and yet olearly and
full¥...» As far as critical acumen was conosrynsed he @a&
st least the squal of the renowned Erasmis and consider-
shly superier to Hagister Pnilippus.”

Iother sdm $%sd his failinge in this regard by
saying: "I am able %o write letters, but met in Ciceronian
styls, as Aricela do¢s, but I bave substance, although
Tatin sords and sloguence fail ws.® B

Tha Hadormer was not only @{:heiﬁ.r‘}.g in a gloistered
s&?, bt was ever alert for a new and fresh approach to

knowladgs. Pe is ﬁﬁ&&iﬁ%ﬁ #ith being ote of the firat

Geruan professors . 3o 1sarn Gresk and Hebrew o as io
thoroughly sasisr the lanpsages, and his lecturss prove
that he endsavorad to gathsr information widely, and took
partionlar paing to acquire epscifioc Tacite from rabianiocsl
literaturs snd Jewish exsgesis,

¥hen just beginping his professorial carsar Luther
scen aetablished a reputation se me menn scholey, but even
his best friends doublsd his saganity when b2 dieputed the

suthenticity of ceriain worke which wers mwﬁ&fﬁﬁ tka 8%,
worKs
Augaetine. His accusation of spuzicus anthorship, brought
1. Luther in the Light of Hecent Reeearch, ¥.Y. 1518,
3. ﬂaumrsatiws with L., ~P .Smith and H.P, Ganmger,ﬁwﬁmmxs
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2 storme upon his head, But convincad that he had suffie
eient evidence to prove hiz point Lushsr held hls ground.
Later inbestigatiocn has proved the correginses of bis
theory, which adds to modern appreciation of the man's
Isarning. 1
Ths ali-round genius of the =an has been sumsed up
%ﬁn@:g ¥If we zdd o %hé pieture, the case and dexterity
with whioh ke movsd amidst the most abstract ynilasﬁgﬁiaal
and thenlogissl distinotions, the rapidity with vhich he
zovked indo not seraly the tﬁ%é&&géﬁai; tut alse the
politlcal, legal, seclal and economic problems with vhich
he was brodght fase %o Izce by the progress of the Pro-
testant wovement, and note by guickly and witheut sffort
b2 mlways found for his ideas o siriking and sriginal
sxpreesion, how sasily, thanks tc bhis ancrsous memory, he
retained in wmind vhateéver he had raad, sesn or hsard, we
%ﬁﬁl ha *Qrﬁad t@ Qﬁnf&&% that even zs garﬁﬁé parely
as an in%ﬂl ea@u&l character he was a phenoménon withoud

sgual,."

&, Luthsr's Tsschiaw ¥athod,
Hany an sdusational theoridst of the first rank fails

miserably in the tast of the ¢lass poom. luther, howaver,
was # papular tsachsy, Discarding e Sraditional regerve
and frigidity that was suppodsd to dencte grest learning,

Lutherde pedupooy wae sntirely unconveniicnal., He

1* Presorved Seith, Life and Lettsrs of . Lother ¥N.Y, 1812

%, Heinrich Bobmox, "uther in the Light of MEodern H&aaawah
H.Y. 1818,
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raferred repéatedly $o the events of the day and viswsd
tham in the light of the writer he was interpreting. For
$1lustrations he draw from averydsy 6xrorience, and 17 1t
was nasdsd io make the Bible weanine more olssr he f@i*&
fres dn drop ints the Germasn vernamilar. . Far this
latter habit he wan criticifed, but %o oriticiex he was
frpervivus. V

Professeor Tuther was practiesl in his teaching, He
densuncad the sohoolmen vith thelr far-fatched intzrore-
tations. Ragarding the Bivle as a practiecal Book he
swrhagized its praotisal waluss, and his claseroom wag
not 82 much n vlace for vhiloserhicsl spsoulztion 236 5 QOhe

ter of vital and rorkaday ideas,

Then teaching the Bible, Luthser made coplous marginal
netes in his emall hand-writing. Phoiosraphe of pages
from Lutherts Bible show literally the shols page jotted
nere and thers with motations by his own hand.” These
notes help forw an exeelient basis for an sstimats of the
man a8 a iteacher,

From years 1513 4o 18156 Luther lsotured on Psalme;
Remaneg in 1815 and 1518; Judpes in 1818, In 1\51% g
izsned in printed form a Commentary on Gzlstisns based on
lecturse given in 1518 &xzﬁ 1517, (It wss of this Commsn=
tary thai Jokn Bunyan ssid: *0f all the books I ever me$,
I found it moet £i%t for a woundsd conscioncs,¥)

1, A.CHeGirfore, Y. luther,the man and his work,¥.Y, 1520
2. of. vhotograrhs, ?’ﬁ.%%.%iﬁtar,mﬁ}wr on Bauc.,Phila 1880



Preserved Smith after a carsful study of the
rarpinal notabfions which Luther made for his lsoturss,
and after exasmining the Commentsry on Galstians, sugpssis
Luther'es charscteriebios oo 8 Yoadher as followel 3

#(1) Thorouphness - he read, karved, lsarned and
digeeied tpe hooks he studied,

*{%) Criticizsd auvhors - disputed $wo works atiri-
wted o Mugustine and since then found spurious,

#(3) Sought besi authority and moet rsosnt books.

(%) Proparéd leciures carefully - sanoted almost
svery wokd in text - wrote out lepibly the whols dis-
course,

¥(5) Brings arpplications up fte date.

*(8) He was interssting - with similes, sxamples from
current avenis, frocuent ftranslstion into Germean, with
earaful sumseries at the end of ssch chapiey, he mede £he
lacturas a wids departuye from the ordinare.¥

The fi:&iézz}aﬁ of this sort of tsaching is easy o guess,
Studenss of any gengration have s way of discovering an
cssis in an otherwise dry savirenment, and there was no
axcepiion in thst day. JlutherYs dlsasss bheoans 2%&;%%1?
vorulsr and atudents flocked 4o them enthucimetically

We shouwld vot pass frew Luthsv's abilily as a
teacher without specisl meniion $o hi= innowations in
handling Seripturs. It is idls fo speculads how well
Iather would have fared {n dsfending the Frotsstant
caude soriptursily if it had not besn for his fssxparieﬁw
a8 & lecturar cn the Bible. However hig role as eduocator
sust bave had no emall part in fixing the theories of
i, P.Smith,Life and Letters of ¥.luther B.Y. 1811




Biblical interpretation which were later to grip all

Europe. DBefore the Reformation was dreamed of, wise men

- discerred in Luther's tlass room certain signe which were

prophaetic of the coming evente. The rector of the |
University used to say of his popular pirai’samr:; *This mawn-
will comfound all our doctors, estatlish new dootrines,

and reform the whole Foman Church, for he bases himself

on the writings of the prorhete and apostles, and is fire
1y planted on the word of Jesus Christ."™ X Michelet °
relates "the veherable FPollich heard him and struck with
wonder exclaimed: 'This father has profound insight,
exceeding imaginiation; he will %trouble the doctors

before he is done and excite no slight disturbance.'®

All the time that Luther spent in his olassroom
attracting students from far and near, he was building
for his future work ms Reformer of church and echool. Not
only wag he finding a stable foundation on whioch to
gtand, but he wag gathering a group of adherents who in
later yeargrallied to their former teacher. Students
went forth from Luther's classes with a new vision shich
is the sine gua non of all progrees. And if we give
Luther oredit for inaugurating the Reformation finmally
at the Diet of Worms, we must set the classroonm at
¥ittenbers as the place where the foundation was lsid for
the Reformation's permansncy.

1. of. F.V.¥ . Painter,Luther on Eduo. Phila. 1889
8. Life of Luther(as written by himself) London 1828
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Later when Luther had radical views of Christian faith,
and when he wase ready to proposs advanoced et=ps in
education, because of his teaching experisnce, and becauss
of the contacts he had made while teaching, there was
prepared for him an audiencs ready to hear. On December
10, 1518, Spalatin wrote to Ouy Bild at Augsberg:
"Martin Luther ... has a full lecture room and disociples
not cnly eager to h#amn, but already proficisnt , who

do not fear even the greatsst of the sophiats.® 1

It is easy to claim too much for any outstanding
character. In picturing Luther we must avoid painting
a hale. He had his ?:é%gg$;~ha also had his faults,
Luther was original, but he wss not always original,
Bacauge of Luther's noteristy, those predeocessors and
contemporaries who thought alike with him are often
overlooked. We are apt to regard Luther ae some gzagt
colossos standdng aﬁs@&uﬁaly alone in the principles
for which he stood. But that is not the case,

Unigue as was his aprroach to the Bible, he was
not slone in his desirs to get away from ithe endless
speoulations of ths schelastice. ‘*Luther was not the
Afirst to revive Paulinism, Previcusly John Colet and
Jaceb lefevre d'Etaples had given ocut the watchword: Back
to Paul! Meorecver, not Luther, but Lefevre published the
firet amﬁﬁaaﬁzrﬁ bassd upon the originsl text, and first
exployed Pauline concepts for the purpose of oriticising

1. Luther's Correspondence and Other Contemporary lLetters
P.Bmith and C.¥.Jacobs,Phila,1818, i ’
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the piety of the day. |
*Luther was not firet fo emphasize that there was
Wt one religious authority for a Christian - Christ,
or the Bible as far as it tocaches Christ's views. Ersemus
bad expreseed the aame ayiﬁian very vigorously and had
em&aﬁy demanded the rmﬁm to the smpla éee‘hrmes
of Ghria%. |
 ®Algo Erasmus as early as 1518 in the preface of hie
first edition to the New testament emphatiocally developed
the concept which ﬁ@gﬁdﬁ dietinetly Lutheran, namely,
that the Bible augh%yta be translated into all popular
tongues and spread in every language aa‘%hax man, woman,
and child, voung and old, noble and comsons, ﬁight read
the gospels and the Pauline leétters, and in the fuiture
the peasant in the field, the workman in the shop, and the
traveller upon the high road might pass the time with
paszages from the Soripturse and with hymns.® >
luther early recognised Erasmue genfus and was glad
to avail himeelf of it. 1In 1518 appearsd the Humanist's
famons edition of the Gresk New Testament. It happendd
that 4% the %time Luther was lecturing on the Paulins
Epistles, and he immediatsely made the new Gresk text the
basis of his class room comments.
bgthay frequently was influsenced by Ersemus. Yot
a few of Luther's sttitudes in the fleld of education
geenm to be attributed to the Humaniet. However, Luther
was temperamentally able %o popularize and vigorously
promote theeriee as Erasmus could mever have done,

1. Heinrich Bohmer, Luther in the Light of Recent
ﬁea&ardh, K.Y, 1%16. N



Erasmus' traits were not thoes ‘nf a reformer, and he
admitted it candidly: *I bhave no inclination to risk my
iifa for the truth. ¥s have not all the s%}téﬁgt}x df
martyrdom, and if trouble comes I shall mi%ﬁa Pater.
Popes and Emperors must settle orseds; if they settle
them well, sc much the better:; if il1l, I will keep on
the safe eide.” 1
And who can ®ay that Erasmus was all wrong in his

desire for moderaocy. Hs rsalized the dangers attendant

with the blustering ways of his contemporary Reformer,

In a persomal letter to the Rseotor of $he University

of Erfurt, Lawig Plaiz, the grest Humanist expressges

hie apprecistion for Luther after calling attention to
Luthsr'e faults: "The classics sushi to come o a unie
versity, not like enemies to spoil, but llke guests to
live in peace. I never liked tumalt, and sither I am
such wmistaken, or more will be accomplished by moderatian
than by impodent force., I think it 1s the part of good
men to desire to carry through reforms with injury %o

few, of if possible, to none...,. Luther hae given some
gplendid warning, but wonuld that he had done it more
civally. He would then have had more favprers and allies,
and would have reaped a richer narvest for Chriet, And
yet it would be impious to leave him entirely undsfended
in what he has rightly sald, lest hereafter none should
dare to t81l1 the truth. Hitherto he has certainly profited
the world.® 2

1., F.V.K.Painter, Luther on Eduo., Phila., 1889

2. Letter from Louvain,July 1,1520; of. P.Smith,Luther's
Corrsspendsnce, Vol I, Phila, 1813,
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B _‘*.M Pars riayed t fa sLez o %tﬁ i E tending Hig
nfluence as an Educater, S

‘Hention of Luther as a debater should not be omitted
in considering his carser as an educator. Through his
dsbates with Jokn Eck he gained a noteriety which later
became popularity, and it was this popularity with the
masses which eventuslly gave him & gallery willing to
lend ear %o his propoesd reforms in education and reugién.

futher was andowed with considerable ability as
a &m;mmnt, He poseessed "keen discrimination, wonderful
faculty of discerning the weak points of his opponent,

2 never failing memory, uninterrupted flow of espeech, an
ammng knowledge of Serdpture, a coclness of temper amid
the moet vigorous onslaught, and an unshaken confidence in
the righteousness of hig cauee,.® 1 : |

The young monk's opponents at Leipsic sxpscted to see
him complstely crushed. Eck's prowess wae counted on to
bring great honor to the Romaniet standards. In a letter
to the University of Leipeic, Duke George of Saxony
acknowiedgsd: "We considsy that honor, glgi:y and profit
w11l come to the University {Leipsie) and to all of vou
from this debate.® °

But zamy of the people of Germany were looking at
Luther expeotantly. By daring to oppose such s man as
Eck, who was a most noted disputant, Luther caught the
imagination of the public. Even though the young monk
must be rated the technical leser in the public arguments,
he becawe nonetheless the leader and hero of the common
people.

1. Prof.d.Yutzy,¥.Luther as & Prazm}wr,zmﬁwma Quat.Vol 28

.879-589, 1888, (Pub.CGetiysburg,Pa.)
2. Eetgr from Breadan,.mly 15 rg of ,P.Suith and c.M,

- Jacobs.luther's aarmammienm and Othar Tattara Phila T098
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At Eﬁfﬁrt they would have mone of JohnEck, and when
he tried to §aat the Papal Bull in the town, he wae gone
temptuously refused permission. luther was® greatly amused
at ﬁh& $reatment accordsd Eck at Erfurd, and he wrote
of the faie of the Eﬁl&.z Yhen the edict was printsd and
placed on sale the students sitraishtway seized all the
copies they could lay their hands on and threw them into
the river,

An intoresting nadration of Lutherts debate .with
John Eck shows the boldness of the young professor in
facing Zok's prowess; alse Luther's contempt for scholas-
ticiem ie poritrayed, and his popularity with ths thronge
deploted. 2 | :

*The great Goliath of coniroversy in that day was
Dz. John Eek, who challenged the Saxon monk to a publie
dieputation at Leipsie. A1) CGermany was interestsd. The
question at issue stirred the nation to ite wery depths,

*The disputante me$ in the great hall of the palace
of the Elector, Wever before was ssen in Germany such an
array of doectors and theclogians and dignitaries, Dr, Eck
was superior to Luther in reputation, dialectic skill, in
scholastic learning. He was the pride of the universities,
Eﬂ§§er,’hﬁﬁ$?ar, had deepar conviotions, wmore ganius,
greater eloguence, and at that time he was wodest,

*The champion of $the schools, ¢f sophistry and
authoritiem of dead letter literature, of quibbles,
refinements of words, scon overwhelmed the Saxon monk with

1.Letter of Luther to John von Creffendorf at Weimar,Oot,
30,1520.¢f . P.Smith,luther's G&rr&agfn&anaaﬁ? z.?aiza,zszs

3, Jobn Lord,Bsacon Lighte of Hist., Vol III K&n@i& n
ﬁefaraatian,ﬁ Y. 1884, i ' saﬁq& ned
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his citstiong, dewress of councils, opinlons of eminent
scholastiocs, the literature of the Church, its mighty
suthority. He was on the sve of triumph. Had the quastion
besn settled by authoritiss, as lawyers and psdants would
settle the question, Luthsr would have besn beaten, But
hie genius came¢ to his aid, and the consoiocusness of truth,
+.... He appealed %o the Seriptures as the ultimate ground
of authority. He did not deny authority, but appealsd to
it in its highest form. This wase ﬁnexgeatad ground. The
Churoh was not prepared openly %o deny the suthority of
8t. Paul or 8t., Peter; and Luther, if he did not gain the
cage, Was far from being beaten, and - what was of ¢ital
importance to his success - he had the Elector and the
people with him.® |

1, Early Proaching,
It was not long after Luther arrived at Wittenberg

ag instructor that he was drafted as preacher for the loecal
Augustinian order, it being the custom for the younger
monke ta. gerve in that capacity. The idea of aectually
facing the audience and delivering a sermon had about the
sawe effect on 1k young Luther 22 4% has on many a
yvouthful divine today. "Oh, how I trembled,® Luther |
afterwards racounted, "ehen I was ascending the pulpit for
the first time. I would fain have excussd myself, but they
magde me preach.® 1

1. Iuther's Table Talk.
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Bot too complimenisry %o his listemers was Luther's
renedy for stage-fright. He merely tried to forget that
there wers people befors him by the simple expedient of
imagining that they wers all nothing bt cabbage heads.)

After a hesitant beginning, Luther soon found himsels
in demand as a preacher, and s¢ in adiition to his teaching
at Wittenberg, he gave puch time to the pulpit. For wesks
on 8nd he preached fsia;i}.y, and during lLent he often spoke
three times a day. He had 1ittle sympathy for the men who
did less than be did, and condswmned as luxurious and lazy

the preacher who accepted $200 a year to preach only twice
o

s week.

An exzawination of extant sermons of Luther reveals
that most of his preaching was expository and pedagogioal.
Fe taught as he preached pressnting what the Bible had to
say on the poinis under consideration. Faced as he was with
the necessity :ez;f enlightening his fellow Germans on matiers
of dootrine and Christian living, it was natural that he
used the pulpit as a teaching medium, “

One series of thirteen of Luther's sermons are typiecal
in showing the teaching aim he evidently had in mind. The
texts we have preserved with the sermons, and after examine
ing each sermon and giving it a maw® theme we find how
1. Luther's Table Talk.

3- A Wm}'waiuﬁ on g. I}}lﬁhﬁ? hy }?f{;f@g%rg Qf gﬁiﬂﬁ %aﬁf
Seminary, ¥.Y. 1883
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largely the teaching aim was present. It will be motiesd

how frecuently "the what® and the need® are mentioned.

Gal.4:1=7. Relation of Faith, Justification and Good Works.

Luke 10:23-27. The Creal Comwandment,including the story
of the Good Samaritan.

Hatt.1:1-168, Exposition of the Geneslogy of Jesus.

Hatt, 3.1-11. Christmae Story; Em?crtaaaa of Khsxing Chriet
the Son of God.

¥o Text. ﬁabjsat given by Luther:®*Frult and Virtue of
Christ's Raearx&atisa.

John 1%»12~&6. Ghrisg Shows %hat Sort of Parscn He Te ﬁﬂﬁ
Bhat Bort of Kingdom He Has,

John 8:44-58, The Wature of Christiasn Faith.
Rom.13:11=-14. The Need of Good Works, the Fruit of Faith,

Luke 6:36-42, The Imporiange of Exercising Forglvenssas,
Charity and Forbearancs to Cne Ancther,

I Pim.135-7, The Christisn Messsge of Love,Merey and Charity.
Matt.12:23-35, The Wead of Forgiveness,

Luke 1:88«-782, ggaixitur% ¢f the Gospsl and the Kingdow of
rist.

Fhilig%ana,ﬁzén?. The Duties of a Christian,

Though Luther taught hie liotners as he preached, %2
there was nothing of the learned scholar addressing = :
claze of siudents, batvxaﬁhar 2 humble schoolmasisr explaine %‘
ing carefully to his pupils. *I preach®, said he, "ae

1. of. A Selection of the Most Cslebrated Sermons of W.Luther
and J. Calvin, Complled and Pub.by R.Bawmtley N.Y.18238
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smgly as I can that comvon men, children and servants may
undersiand for the learned already know it all, and I do

* 1 0n one occcasion, as such as he

net preachk for them.
gsteemsd Staupitz, Luther took him to task: "Doctor Staupits
fs & very learned man, yet he is a very irksome preacher,
and the people would rather hear a plain brother preach
that delivers his worde simply to their mdamﬁ&mng. In
churcheg no praising or exfelling should be sought after,
Saint Paul never ueed such high and stately words as
ms%maa and Cigero 4id, but he spake properly and
pz.ﬁn},’y, words which signified and ehowed high and stately
watteras, and he d4id well." 2 ,

¥hen Doctor Maysr hewsiled Luther's aimﬁe kind of
preaching the latter replied: *quing brother, regard not
the dogtors and learned m8n, but regard the common people,
to teach and instruct thew ¢learly. In the pulpit we must
fead the common peoople with milk, for each day s new church
is growing up, which stands in need of plain and ai&’pie
instruction. Kesp to the catechism, the milk. High and
subtles discourse, the sirong wine, we will keep for the
strong minded.”® 3 i

4 like remark was wade at ancther tims when Luther
declared: "We cught to direot oursslves in preaching accord=
ing to the condition of the he arﬁfa, but #&ust preachers com-
monly fail herein; they preach that which little edifies
the poer snd simple pé@@lﬁ, To preach plainly and simply
is a great art; Chri:«t himself talks of tilling the ground

1, A.C.MoGiffert,M.luther, the man and his work,N.Y. 1910

2. luther's Table Talk
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and of mustard seed ete.; he used altcgether honely and
simple similitudes.” * |

On o%ill another ccecaslion Luther exprecsed hinmself
on this guestion o7 simplicity of sermonizing: "Albrecht
Durer, the famous painter of Furemburg, used to say that he
teok no pleasurs in the works of art vhich were overladen
with coloring and that he much preferrsd thosg vhich wers
plain and sinmpls in their execution; and so say I of sermons.
Let them be compact and lively, but aat~var§ssa and affected;
and so of their delivery.® > |

In one of his conversations luther recalled that:
"Chrigt had an extremsly siuple way of talking, and still
he was @loquence itself. The prorhets, to be sure, are not
very rhetorical, but they are much more difficult. Therefors,
simpleé speech is the best and txn&é% eloguencs,® 3

In %hus insisting that the prescher hold himself within
the bounds of the audience's comprehension, Luther had hit
upon the fundamwenisl pedagoegical princiyls of adapting
subject matter to the intslilgence of the individual being

tsught. ¥hils serving in the Wittenberg pulpiti and else-
where, any thought of ever bsing inﬁ@rﬁéﬁa@ in a syetem of
eduoational method was probably farthest from Iuther 'sg
mind, buil ke showed a grasp ¢f certalin basic teaching

principles neverthelsses,

Dr. H.H.Horne has made osriain wvaluabls suggestions
of which alstt ministers will avall ihemeelves in crder to

3. Luther's Table Talk
2. W.Carlecs Martyn,Life and Times of Luther, H.Y. 1866

HoP.Galiinges nith Luther,Trans.and ed. bty P.Smith ana
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rezlly %each as they preach. It is interesting to note
in how many inctances Luther utilized the principles
iaid down by this modern sducaior.

After remarking %hat.gan sssential parit of the burden
of preaching ie tsaching®™, and that "the preacher is a
teacher, willy-nilly®, Doctor Horne goes on é@ sayi"0f course
the teaching element appears in many ... phasss of the pule
Pit work oi the minister, such as, the defit giickening of
ideas, the interssting communication ¢of inforuwation, the art
of securing and keeping atisntion, logical and systematic
pressnistion, finding and xeeﬁing'ﬁﬁﬁ peint of contaot,
haging a definite cbjective to accemrlish, utilizing the
curron® situation, the effective $s8lling of o story, availing
oneself of ths the sxperisncs of one's audience, pitching
one's plans of thoupht and expression to match the capacities

of one's auditors, the awakening of the motives, and many

étﬁer likxe things. Omnce the minister aaaaainafhigaalf'aisagf

n tescher of his people, all the arts of modern esducation A

ars at hieg

Luther was aware « this teaching burden which rsets

with %ha Q&&axwﬁ?a«ﬁﬁﬁ %haagh atated in much 1ess complets

‘ ﬁmmnar'ﬁh&n the pussage just quoted, Luther did outlins
what he ﬁ@nai&awsﬁ ten essential gualifications for s
succeasful preacher:

i. The ability to tsach,
2, A good mind,

3‘0 ?}.waﬁg@l

4, A good volge.

8, Good nemory.

€. Powsr to leavs off.
7. Diligence,

8. %hole souled devotion to his aalliag.
2. Hillingnese tc be vothersd by sveryone,
10. Patienoce to bear 211 thiags. 72

1 W 2 gﬁﬂ Fom P Bacoa il



Needless to say Luther's habit of aaw&mada%ing his
sermons to thes understanding of the comson peopls found
ready response. It was not long before the Sown council |
of Wittenhery, zlad to taks advantage of the popularity of
this prefess-reponk-praacher, appointed hiwm ae olty
chaplain, This office gave him the privilepe of preaching
in the large city church where *the srergy of his genius,
the animation of his etvle, and the excellence of his doo-
trine scor ext:nded hie reputatiorn throughout Germany. On
ons gccasion the Elactor himeslf travelled to Wittenberg
on purpose to hear him.® 1

Howsvax, all was not praise for Luther, ¥any aﬁ'ﬁw
gized his homeletical msthods. On oms occasion a  student
who journeyed from Leipsic to hear the renowned preasgher
wag heard % remark aftar the ssreon that *if the monk
spoke oftan like that, they cught to hit bim on the tonsure
with a stone." °

But all the while Luther was inersasing his bedy of
adherents s=nd eventually when the storm bura$ he was able
%o rally behind him the most of the Gorman laity, and many
of the olergy. His faithful co-worker Philip Melanchthom

generously remsrked: "One man 18 an interpreter, another a

8 Bg f:nﬁtiﬁﬁ of the Miniasiry, The 33%11@31
E&v&aa} Jan, 1826
2. Conversation: with Luther, Trane. and ed., by P.Smith and
H. F.Guiiimgﬁr B i5. -

TE, ¥.Carlos ﬁ&rty&,&if& and times of luther, ¥.Y, 1886
\‘“ﬂ ~ﬂ L%E-% g%tf&s%&ﬁﬁﬁﬁ@ﬁ, Tr.and ed. by P.Smith,Bhila.1913
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leziotan, and still anothsr an grator, afflusnt and oo
tiful in spesch; but Luther is all in all. ¥hataver ...
he utters pisress the soul, fixeg iteel? 1like arrows in the

heard; he is z mirasle among men,” 1

"The great Reforwer, Martin Luther, was the father
2
E

¢f Evangelical song. And Samuel Taylor Coleridpge said:s
"Luther did as much for ths Ref-reation by his hymns as b?}
h;& tranglation of the Bible. In Germany his hyens ars
known by heart by every peasant; they advise, they argus
from the hymng, and evsry soul in the Church praleges God
1ike a Christian with worde which are natural and ved
gacre:! to tha =ind.”® 8

Thus Luther ot only uesd the classroom, the
debating hall, and ths pulpit ae sounding boards to oarry
his megeage throughout Gesrmany, but W woved into the reslwm
of sugie., He had slwsys bhasn 3 gapable musician snd while
at Erfurt had hecomps asxpert on the gultar and flute, He
possassed a good baritons woioce, also, of which he made
gocd use,. Hs loved susic and oalled it "tue art of the
provh2ta”, and ¥ 1t is the only other art which like thege
logy can calm the agitations of the soulf andput ths devil
to fligh$.® ¥%With such sn apprascistion for ike wmusio it is
- not surprising that hes rescrted to hymnology to further
his purpoee,
A1 F. V. N Painter, Luther on Education, Phila. 1889

2. J F.Lasbert, Luthers Hywuas, Phila,, 1817,
&, of, Inid.
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In a prefsoe to a cclliselisn of hymus by John Walter,
1888, luther expressese pls reazons for interest in hymnat
¥The:s hymms have be=n set in four parts for ne cther reasen
than that T wighsd i~ proevide our voung poople, vhe both
will and osuzht to be inetructed in musioc and other scisnoss,
#ith somathing whersby they mizht rid thessslves of amorous
and carnal songs, snd In thaelir stead le-rn sowething vholow
some and so apply thems2lves - what is good, with plessure,
as becometh the voung,

"Bagides this, I ax not of the opinion that all
goieneces should be bsaten dowm and made to osase by the
Cogpel , as some fanaiice pratend, it I would fain see all
the arts and music in particular uesd in the servics of Him
whe hath given and oreatsd them. Thersore I entreat every
pious Christian fo glve a favorable recs-tion to theee hymns,
and tc help forward my undertaking, according as God hath
given him mor? or 1@ss ability. The world is, zlas, not ®o
mindful and diligent to ftrzin and %teach our poor youth,
wherefora we cught to be forward to promote the sawme, Cod
prant us hée gracs, Amen.® 1

Thus w2 ese Luther's educational intersst in hymnology.
He resorted to hymn w#riting not only to find a substitute
for*the old Gregorian s~rvice, and the medlasval chants,
mono toncus and gloowy,” ¢ but alec o teach inkelody some
¢f the principles for which he and hie movement stood.
Fortunate the teacher that can enlist sueic to sccomplish
his purpcse; and no wonder a Jesuit romarked:"The hymne of
Luther have killed more souls than all his books and
speeches.” °
i. J.F.Lasbert, Luther's Hymms, Phila., 1917

3. John Lord,Beacon Lights of Hist.,Vol.III, N.Y, 1884
3. of. F.V.E.Painter, Luthsr on Educ.. Phila 1820
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But Luther's bymne did not sicop with teachiang, they
soared inte inepirational beights. It is sald: *;,.%&augk
ag a4 compossr of hymns he malnly followed pedagogioal pur-
poses, he is at times, Though but seldom, overcome by the
izpulss for once to 1ot his powsrful exctions flow forth
fresly im\seag. At such times he alvays sivgs l1ike z really
great pozt in strains b8 like of shich had never been
hesrd before him in ths German language.” X

Luther was net snxious 1o monopelize the taskr of
hysn writing, and he sought the aid of friende. Te Spalatin
he wrote in 1534: "I am #illing % maka §$£&&ﬁ.?$&£ﬂ% for
the pepple ... that s, epiritual hymne whereby the Tord
of God, through singing, may conserve itsalf asong the
people. ¥We ars thersfors weeking everywhere for posis.
8ince you are endowed with vereatlility and good fasts in
German expression ... I beg you to join hande =1th ue and
gaks ihe atiowmpt o traneform a Psalm into a hymm after the
patiera I incloass, |

*I dasire that newfanpled words, and couftly expreasions
pe pmitted in oxder that the languags may be the eimplest and
moat famwiliar to the peopls, and yet at the same time, pure
and Wz2ll suited to ths sense of the Psalm.... ﬁ#&%ﬁt'ﬁa now
which of the Psalms T may e@xpsct from you. * 3

Today the bust hnown of Luthsr's hymne is that
"battle song of the Raformation” entitled "Ein Fzete Burg
ist Unaar Gott¥, (*4 Mishty Fortress ig Qur Ood®) 3 % 4
which Dootor Sohaff saye: "It is the graa% ﬁﬁraﬁi?zazsa
1. Heinrich Bohmer, Luther in the light &f racent rosearch,
<. Letter from Luther to Witkzaksxg Spalatin, af? § %%%&

 Lambert, luther's Hymus, Phils., 1917.
3, Exact date of writing unkncwn;probably bvetwsesn 1531-1830.
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of Protestantios, 1%t2 not2s and words thrill on ths heart

like bugdl blasts from heaven.®
In this hymn Luthsr bringe forth certain dootrines
nis oresd which he desired to vas= on to others for their
instruction. As the hymn progresses we learn that Geod is
cur fortrese and never falling bulwark, and yet the devil's
Soraft and rower are groat® and "on carth is not his equal%;
without Christls helr "our etriving would be losing®; and
Tthough the world with devils filled should threasten %o
undo us, we »1ll not fear for Ged hath wiiéﬁ&is truth to
triumph throuch us; CGod's word is sternal and though "gocds
and ¥indred ﬁ, and this morsal 1i72 alse,® ....."Hcd%s
trath abideth still, hias Kingdom ie forever.”
T¢ 42 all beantifully put, and y2t clear encugh for
s peasant %o undergtand,

A mighty fortress ie sur God,
A Bulwark never failing:

Our helper he, amid the flood
OFf wortal i1's prevalling,

For still our ancisent foe

Doth see- to work ue woe;

His oraft and power are great,
nd, armed with oruel hate,
On earth i¢ not hie equal,.*

“Did we im our own sirength confide,
Out striving =014 bs losging;

¥ers not the right ¥an on cur side,
The M¥an of Bod's cwn choosing.

Dost ask who that may be?l

Chriat Tosue, 1% i3 he;

Lord Babaoth is his name,

From age to ags the sams,

And he must =in the battle, *

®And though thie world, with devile filled,
8hould threaten to undo us;

%e will not fear, for God bath willsd

His truth %o $riuveph throush us.

The prince of darkness grim -

Fe tremble mot for bis;

Hig rage we can snduls,

For lo! hie doom ig suve,

Cne 1ittle word shall fell him.*
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*That word abeve all €aythly powers =
Ho thanks to them - abidsth;

The Spirit and the gifte are pursa
Through bim who with us sidsth,

Let goods and kindrsd oo,

This morsal life also.

The body thew may kill:

Ged's truth abideth gtill,

His Yingdom is forsver.®

(Taxen from The Sanotuary Hyemnal,
Dayton, Chio, 1814.

Hyrn $ranaelated by Frederick H.
Hedge, 1853.)

%hen numbering the causes of the Heformation's suoccess
we mast finpclude the printisg press which was an ssgential

instruzent in stavilicing and popularizing the Protestant

. If Tuther nad besn limited to worde spoken from
piatform and pulpit, or lsborigusly written by hand he
soald nevysr have wu%t&%@ﬁ pehind bim the foree of public
ophbion. As it was, throved the widesrread distribution
of printad werke the bhusblesit peasant was able o acquaint
himself »ith the teachings of the wmonk of ¥ittenberg,
Tather wes not reluctant to take advantags cf the

printiang presae, No sconery had he bepun hiszs disgeension with

Bome than he began isesuing vamphlets and books in an une
ending eiream. Pamphliste in those days ssvved as do the
newspapers and nericdieals of today. Thoy were media for
the exchangs «f opinions and conviotione. ¥e gan no more
ignore the sducational force of Luther's w»ritten wory,
therefore, than jgnore the modern press as a powsrful
tagdhiing factor,

Becorde so faf ae avallablie show that there were
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sixteon printers in the tvwn of ¥Witienborg during kﬁ&h%x‘n
iife 3, and of this pusher the RBaformer kept $%§&$ prégaeg
going all the tirs, and yet they could not Teep up with
nis pen. *His lightening spoed was the dispalr of his
friends and foes alike, Wonerful that sc haetily dons, his
eriting sbould so richly repay reading aftsr the lapse of
four ﬁﬁﬁtﬁti%ﬁ; The physical :nd mental vitality of the
wan ©48 one ¢f the mest zmazing thincs about him, and one
of the segrets ¢of hie tremendous nowsr,® @

Luther's parphlsts are nuwbsred, not by scores, but

ng many of the tracts which

by bundreds. A oatalogue
arpgared Trom 1511 to 15SB writtsn by Luther and his con-
temporariges zives a 1liat of 402 printsd works from the |
pen of the Ref-rmer, These worke vary in size from a few
vagss to over 200 pap2e. The subjeots dealt with were
ueually doetrinal, tut ccoseionally luther tock a short
flight into other reslms, and among his a@ﬁ»ralig&@aﬁwv
writings we have tvo strictly educational eritings, “?h#j
Letter to Mayors and Aldermen on the Eet=hlishment of |
Christian Schools™, znd "Sermon on Compelling School
Attendance®,

One account says® "Every esrmon or sp@ach Luther made
wag irmeadiately printed. A feazature of thesge pamphlets was
their humbls proporiions, and their conssquent cheapness,
They could be rapldly printed, were 2asily hawked about,
and the public was thus kept in touch with every etage of
l.Catalogus of tracts by Luthaer =:nd tis contesporaries,

(1511-1598) Aberdesn Univ. Press.Privately printed by
Lorda Crawford. A

3. Trnig, -
3. J.B,Femenenyder,fhatl the Terid Owss Luther, ¥.Y. 1817.
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the contest. Th: pamprlets thamcelves wads hlstory,

Luther'e zotivities ware grea%. His sileonos oould have heen

sold Tox a grext priss, but he conitinued his atlacks upen
his opronenis, 3
Thie voluminous writing was not in wvaln. Paeple

road hle productions eagerly. On citizen of Basle lamented:

fhelieve w6, I have scoured the whols of Basle without

finding luther®s works, as they #er: a1l scld out long ago.
They esay they will scon be printed again at ﬁﬁr&s%b&t@.*g

Paorie of 81l classzs resad Luther, The pror folk
1dolized him, and his ¢lear, trenchant siyle, his apt
{illustrationsg and kssn bupor, «hich ofisn drified iate
titing eareaswm, moved scholars as #2111 as plsin people.
Eraseus adeitisd that he learnsd mors from "a single small
page of Luther than from all the works of Thomae ﬁqﬁiﬁ&ﬁ.‘a

The wide reading =hich Luther's eritings *ad ig
jilustrated by 3 letter regeived from 3 vrinter in s
GCorman city 4

Poebruary 14,1516,

Bagls,

*Blasiue Salmoniuve, s printer of Leipsie, kave »e some
of your beoks which he had boupht at the last Frankfort Fair,
tthe great book-mart of Cermany) which as thoy #ere appreved
by all the learnsd I irnredlately reprintsd, ¥e havs sent 800
coples %o France and Spain; they ars s0ld at Parie and are
even raad and spproeved by the dostors of the Sortonne; for
some of the woet learned eay that they have hitherito missed
smeng those wbo trest Soripture the ssme freadoz that vou
show,

*Jain Calwue, alse a booksaller of Pavia, » most lzorned
man, one devoied to the Muses, has $aken a good part of your
porke to Italy to distribute ameng 31l the oities,

"Be have exporied your books to Brabant and England, We
enly printed 300 gories of your *Feply to Prisriss® .., Ve
sold cut all these bocks except 10 covies, and never remewber
te have scld any mors guickly.

*Farewell, Feversnd Father,¥

Signed) Joha Freben
1. Catalcgue ¢f Tracte by Luther and bis contemporaries,
Averdasp Univ., Pross.
2. Letter,C.Cantiuncula to H,Agrippa,from P.Smith's, luther's

3 Te gLl i ? ? 1a 3
3. A R B o 10 an Rbnal searine oK. Y. 1925

15477

4.Luthar's Carvasnand & pther letters, Smith an? Tacobs. Phaa 1€
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The spread of Luther's writings wae ss rapid as 1t was
wids. In 1517 at the time of the posting of the theaes
Luther was scarcely known cutside of his imrediats neighe-
borhood, but by 1581 efficial cowplaint was M % |
Mmﬂ Wolesy in England "that the University of Oxford
is infected with the herssise of Luther, divers students

having & wai number of books of the sald perveres dootrins.* i

From the standpoint of the educator, especially the

religious educator, Luther's translation and popularization
of the Soriptures stand near the top of the list of his
sducational achievements. Educationally hie Seriptural
transiatione are of interest because they rsveal m
scholarship of the i$ranslatcer, and on account of the part
played by the Bible in the advancemsnt of the sducation of

the Garman poople,

On the 2lst of September, 1832, on the gtrests of

¥ittenberg thers appearsd for sals an edition of 3000 copies
¢f a book with the eimple insoription,*The Nsw Testamsnt -
Germany - Wittenberg.*® The copies s0ld for a florin apiecs,
vhich was about $8.00. In a short time the first edition was
scld cut completely., "A seocond, third and fourth followed
until by the year 1533 seventeen aditions had been printed,

and sold at Wittenberg, thirteen at Augsberg, twelve at

1. J.4 Kurtz, Church History Vol II, N Y 7885
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Basle, ome st Erfurt, one at Orimma, one at Reipsic, and
thirtesn at Strassbulg —- 55 2ditions in 11 years. Such was
the appetite #ith which the greedy Germans devoursd the
German translation of the Soriptures.® 1

Thiz large demand for his Seriptural translations was
mentioned by Luther and he esemsd dubious as to whether the
psople were really able to absorb properly the saored writ-

inge as they rapidly came off the press in quick succession.

He said:"Befors 1 t:anala&#ﬁ‘tkﬁ Hew Testamsnt out of the
Gresk, all laagaéﬁf@r it; when 1t was done their longing
scarce lasted four wseks. Then thay desired the Books of
¥oses; when I transiated thess they had enough thereo! in a
Bhort time. After that they would have the Pgalme; of thesge
they were scon weary and desirsd other beoks. Se it will de

with the Book of Ecclesiastious whioch they now long for,
and about which I have tsken great pains. All 1is acospiable

until ocur giddy brains be satisfied; afterwards we let things
" 2

go and sesk after the new,

Prior t- Luther's transliation, thers hadbesen other
German editione of the New Testament, But these translations
had been written im an odd Latinised German which waas at .
times s¢ intrimate as to be nnsa%allsgihza.a Conssquently
the public had not respondsd r=adily sven where they might
have had opporfunity to read, But Luther gripnsd the popular
mind., Whersas the pregading translations had been from the
1,%.Carlos ¥artyn,Life and times of Luther, W.Y, 1868

8. Luther's Tadle Talk.
3. A.C.H4Giffert, M.Luther, the man and his work, ¥.Y, 1810
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Latin Vulgate, making the Cerman really a sscondhand trane-

lation, Luther with his comsand of Gresk translated straight |

from ths original. He thus was able to breathe s genuine
German spirit and etyle into his work. He Imew the Bible,
he knew German, he knew how to comBins the €¢wxo, and to
this day his German Scri ftures stand as a classic. He had
a eommand of idiematic, racy and colicgquial Gurman seldom

squallied and never surpasesd. B

The houre Luther apent on his ftransliations gave him
great trisl, He later raviewsd his experience: ®Alsa! what
a difficult %ask 1t is $c make theso Hebrew writers speak
German; bhow reluctant thoy are to forsake their Hebrew waye
and suit themeelves to rude German, juet as if vou could
corpdf a nighingals %o cease from her melodioue strains
and imitate the monotonous, odious ory of the ocuckoo.® »

In his franslaticn of the whols Bible which was finished
in 1534, Luther continuad his painstaking methods. He and
¥elanchtheon tegsther often spent tvs and three wecks hunting
for exactly the right word for a certaln passage, Later |
Iutheér remiciseed that he and Mekanchthon, and Aurogullus,
mwﬁﬁﬁéﬁ 80 nany ﬁiff%zs@itiw in the Book of Job that

somatines they sosresly finished threo lines in four ﬁ&yﬁ.ﬁ

1. A.C. MoGiffert, ¥artin Luther th- man and hie »ork,¥.Y.1810
g, gb v.H. ?’mm@r, Imther on Eduoation, Phila,, 1289
id.

i



Luther was eager {o have his fellow mntm study
the Bivle. In @r%ﬁa porticns, by means cof commentaries,
he strove to instruot r:adere so that the Bible would prove
a rsal eduoator. In the preface to various volumss on
different portions of Soripture, Luther usually included

ggestions on bow to procedd with the study of the
paterial under conesidération. 4 typical instance is

hie preface to the Beook of Psalws in which he said: "Before
I commence ny susmariss I would desire the rsadsr to bear in
mind that ths Psalme .... ars five different kinds:
1. Prophecies; 3.Psalzs which teach us what we ought to do
and what we cught net %o do asocoording to the law of CGod;
3, Consclation; 4. Supplication; 5. Thanvegiving., Xnowing
these 7Tive things about the Psalms is a great help not only
in ﬁ‘m undsretanding of them, but %o the perceeiving of t&é@ir
order, to the bsaring of thesm in memory, and tc the perfzot
knowledgs of them,® 3
¥creover, Lugher's translatione were sducational in
effect not only beocause of their teaching wvalus, but ales
for their contribution %o literature, Ia publishing his
new edition of the Bible, Luther had nct only given the
public a réligious book, but he alsc had standardized the
German languags. "He discovered resources in the Cerman
languags unknown before, He used it as it had never been
naed. yge wae cne of the founders ¢f Gsrman literature, He
d4id more than record zhat he found. He infused into his work

1, Luther'e Preface %o his Manus]l of the Bock of Psalms,
trane, by Henry ¥ole, Londen 1BS7.
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a guality vhich affectsd the nature of the fongue with which

he dealt. Hs welded peopls and epirit in s apesch who s€
ad

direct human grip and lofiy noble power no on®2 oan deny.
As has been sugpested the Goerwm psopls eagerly raocsived
& varsion of the Biple which thay could rs3d and understand.,

Catholicise today eocffs ’ the idesa that the Zeriptures ware

inaccessitle. The Foman Church brands ae untrus the statsmwent
that Luther was 20 years old before seeing = Bible, and that
Carlstadt received hie Doctor's degres without sver seeing
inside the Seriptures, But even if Bibles were accessible,
evidence points to the fact that Ipr the common people
at least they wers unkonown volumes in the unfaxiliar Latin
tongus. |

Luther, in hie later life, made the comparison: "For

not many years agd, during that barbarous smg blindnzss and

ignorance, what s treasure should #2 have had if we had
possassed one Bible only, really and %ml? understood and
gset forth; but wo had net oo much as one! And now we sare
blesged with such an abundance of revelation - *Blessed
therefore are the eyss which gec th? things that we see ,
and the eare which hear the things #hat we hear', " 3

The desire of the Germans to read and study the Bible
in their own tongue had a most bemeficial effsct on the
general learning of the cowmon/ man, woman and child of

sixteenth Germa

¥. *It's educational effect in getting the
nageas to read and rsfleot must have been great.® 4

1, Lynn Barold Hough,A living book in a living age,N.Y.i818

2. of. Catholic Encyeclopedisa on "Luther®,

3. Luther's rreface to his Mapual of the Book of Psalms,
trans, by Henry Cole, London, 1887,

4, F.P, Graves, Hist. of Eduec., Vol II, W.Y. 1918,



“Lather translated the Boripiures for a religiocus
purpoas, though they had a direct educational #ff@at NeVe L
theless, However, in an effort to supplement the Bible, and
*for further instruction of the people whom he found excesd-
ingly ignorant, Luther producad in 1528 two oatechisms, one
for adulte and one for children,* 1

Luther set great store by the Catechism and dsclared:
"The Catechism is the first and most imrortant inetruction
for children, Catechization ought to bs practiosd diligently
:‘y eévery paréni at bome and by every pastor in the Churdch,
Ko one can become master of the whole Catechiem (nots: he
refers to the Large Catechism) and hence all the members of
the church should contimue to study it. Let no one be ashamed
of it but adhere to it stesdfastly, for it must remain and
attain the ascendency in the Church, though all e¢arth and
hell rage againest is.* 2

The Small Catechism, written especially fur children,
Sgontained s moet beautifl sumrary of Christian falth and
duty wholly devoid of polemice of evary kind and so uing:&#
and concise as to b8 Sasily undsrstood and mewmorized by
evory child,® 3

It was through instruotion and examination on the
Catschism that Luther expsoted the church to rely for its
specific religlous instruction, and he counselled: "Sermons
vary little #dify children who learn 1ittle thereby; it is
more needful that they be taught and well instructed f4

1, F.P.Craves, Hie, of Edue., Vel II, ¥.Y, 1918,

a, J.B, R@mmyﬁ@a The Lutheran ¥asnusl, Phila }.93%

3. A.C.McCiffert, %. Luther, the man and his work 1810
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in sehoole and at a@% that they be heard snd exawined what f
they have learnad; thic way profits mgﬁh; *tis very wearisome,
ut very Wé@mwy‘ The papdets avold szuch psing eo that
their ohildren are neglsoted and forsaken.® 1

Lutherts Catechisz"haz foreed the basis of religious
inetruotion for Cerman youth even einoe2. Though it was
pregaeded by other catachiems, Luther's displaced them all
b@ﬁ@am of 4%s anthorship and of 1ts superlative merit,
’fkﬁ versatility of ths &&fﬁ%? in adapting himeslf with
such guccses to the needs of the young and {mmature ia no
less than extracrdinary. Such a little bock as this 1% is
that revsals most clearly the genius ef the pan.® 3

Luther prepared the Small Catechism for edoastional

purposes., Hia preface to this catechism atrongly insiste
on "the negessity of using precissly the same form of words
and going over and over them again and agaln, until thay are
wall commiitad to memory and well underetaod.® 3

The Small Catechism is written in the ususl questicn
and answer form, and is divided into five parts, namelys
I. The Ten Commandments, II.The Creed, TII.The Lora's
Prayer, IV. The Saorament oF Holy Baptiem, V. The Sacrament
af the Altar. Under the heading of each rpart Luther eppha-
sizea the tes~hing aim of the Catechism by insoribing: "In
%ha plain form in which the head of the family shonld teach
them to his household.*?

The Large Catechism, which wae the first one eritten,

is 2 "oontinucus axvoeition rather than a catechiem, and it

ig not divided into %X&%ﬁiﬁﬁﬁ and answers; moreover it grew

1. Luther's Table Talk, o
2. A.C.MoGiffert, M.Luther, the man =nd his work,¥.Y.1920
i’ %iigwa Seall Catechism, pub.ty Lutheran Pub.Scc'y,Phila
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20 wuch under his hands that 1% becarms alitogether vnsuitable
for the instruction of the young.® > Hence the Small
Catechism socn followsd it.

It waz the Small Catechiem #hioh had the grester aduca-
$ional influence. It wag translatsd into Latin and Oraek,
and even into Hebrew and Syriae. ¥t is sald bty Lutherans to
kave had a wider olrculaticn than any other boeck except the
Bivie., 3  Thirty-seven years after its appearance

¥atthesius eays 1% had resched s circulation of over 100,000
cornies, gults an achievenment in those days ¢f hand rresses
and wide 1llit=raay.

Doctor Schaff comsents on the Small Catechion as
f2llows: 3 "It marks an époch in ths history of religious
instruotion...... As 1%t laft far b:ehind all former catachiems,
it has in its o»n order of excellence and usefulness never
been surpassed,... Duth-r himsel? wrotes no hdtter book &3
cepting his tranalation of the Bible, and it (the Catechism)
alone would have importalized him as one of the great bene-
faotors of the human raece. Few books have eligitsd such

snthusizstic praise, and evern to this day such grateful
admirers.”

We wigh fo %touch on 4 g tter which has been for many
reople a stumtling tlock to a proper estimats of Luther's
1ifes =nd work, Perusal of Luther's Tadblas Talk snd hie
parson-l correspendance leave Little to b desired if ons is
1. Philip Schafr,Creeds of Christndom, Vol I,N.Y. 1809

2. Inid,
3. Ibid.
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looking for coarss habite of speech which oftern border on

the indecent t¢ cur modern way of thinkimg. It is often

sugrested that this lopseness of empression can be bLut a
refleotion of poresonal conduot and attitudes.

1f these charges are trus then they are an unreloome
smiroh on the carsser and ianfluence of a man who poeed ag
ﬁﬁﬁwiﬁﬁ reformer im religicn. Furthermore if the charges
are true then =6 may guestion the theocries on rsligion and
education that cam= from & mind so polluted. If lather was
immoral in his thinking, hiz religicus, esducational and
political dootringe could hardly have @scaped talint,

Howsver, 47 we cun ¢lsar up those often beard accusations
to our cown extisfaetion, it will frez our mindes of preju-
dioe and =2 osn appraiee his edoesticonal theories without biae,

The Catholios find TutherYs coarse, harsh expressions
5 stusbling Ylock te their ecstipmste of Luther., They admit
they are net sble te recgoneile Luther's manner of expreseion
with an allegad reformer, and this attitude 1s not without
cause. lLuther certainly went to extremes sc that his best
sdwirers ars forced to overlosok much., Fer instance %&@ﬁ&
geemg to be 1ittle of the spirit of brotherly love expreéssed
in luthser's attitude at the tiwe of the Possant's Ravolt
whan ha sidad »ith the land-lords and urged the gprincse
%t suite, strangle, siab, secratly and publiely, for there
is nothing more polisconous and dersliot than a %ebsllious &a&.'3

But in judgemsnt of Luther «¢ must net 1ift him out of
his savironment. It is unjust to judge any man apart from
his day and age. ¥%hat passes as indeoent today may have

1.¥.K.Boyd,Polit.and Sco.Aspects of luther's Yessapé,
S.Atian. Quat.,Vol 17,pp.18-31,1613,(Pub.Durham,N,C,)
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been comuon talk in the past, Our standards vary in these
thinges through sucozeding peneraticas.

In comsidering this questinn Hesinrich Bohmen says 1:
“We wust transpert cursalves baeck 400 vears snd gse that the
tons at Luther¥tabls and in hie writings was not at all at
variancs with polito nanners In Cermany, France, England
and Italy, in the sceiety of the day." John Lord defends
Luther on the grounds 2 "That age wae prodigsl in offen-
eéive epithete; kings and prelates and dootors alike used
hard words. They are like aneyy women and children and
ﬁﬁgiii&%ﬁ. Their wocabtulary of abuse is amuseing and ine
exnaustivle. 8ss how prodigal Shakeepears and Ben Jdnason
are ip the langusge of wvitupsratisn. They were all defiant
snd sarnest, for thr sg® was rough and sarnost,®

Howsyer, corisin writers sre ready to point sut that
not all 16th century writers descended to the langusge of
ths saloon and slum to express themsslves oogently. Henry
0fConner,5.J. defies "anveone te lay his hands on a single
unbecoring word in the letters and writings of Ignatius

Loyola, the graat Cathelic reformar of the 18th century.® 3

Furthermare 0'Conner says 4

"1 am glad of the oppor=
tunity thus =2fforded cf vubliely admitting the truth of the
rexar?k wadse to 22 in s friedly epirit by a Protestant
author, viz., that in general the style of writing was
incomparably coarser st Luther's time than 1t is st prasent,
But while iwpartislly conceding this much, T mast dige
tinctly assert that the dsgrse of coarseneas which ve re-
peatedly come acress in Luther's worke le entirely incom-

l.Luther in the Light of Recent Fsssarch, K.Y. 1918.

2. Beaon Lights of History, Vol III ¥.Y. 183
3. Luther's own statoments ﬁﬁaa»rﬁzng his tﬁ&@&*ﬁg*&aﬁ iﬁt

results, ¥.Y. 1834.

T e
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patible with the epirit of a true reformer. ILauther
surpacses himsslf in wulgsrity in his famous work "Againet

the Popery of Rome, inetituted by the Dovil®, published

ons year previous %o his death.... Even surpesing Protest-
antise was right and the Catholic Church was wrong, such
A Book ..... would be a lasting disgrace %o any author.®
Turning agsin to the cther gids, A, C.HoGiffert and
Lynn Harsld Hough, both of whom have made intimate studies
of the man, after adeitting his imperfectione, ars inclined
ip b2 generous with the Hsformer,
Doctor Hough speaks after this fashion: "Luther had the
raw, orude gualitles of the life out of which he came. He
iz semetimes amazingly cosree. And he indulges in = quality
of epeech which is guite inconocsivable in our more reticent |
and restrained age. In thinking of this we wust ramember
that the 16th century was noi characterized by a chasts and
dslicate refivensat. Shakespeare's plays when not expurgated
3tartle us in guite the sams fashion as does Luther.® 1
Doctor MeGiffert in bie interpretation of Luther
somwents thusl "He was wery human, this hero of ours, fisry
tempared, paselonate, imper cus, lovable #1ithal, warmhearted
and gomerous to a faudt., Full of contradictions he had
franknssga and carsiésendss of genius, and what he was he
ghowed, and shsl he thoughi bhe salid w#ithout concealment or
diplomacy.* © |
But =hat wus Luther's own attitude 7 He reaslized his

1.4 living bock in a livine age, N.Y. 1818,
2, Martin lLathsr, the wman and his w=ork, K.Y, 1910,
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unsouthness aﬁé tried to pardon his bluntness T "I oan
sasily ocut a willow or a hazel wand with my trencher kmife,

1 B4 on ancther

but for a hard oak a man must ues an axe."
oceasion he wrote: "1 am acoustomed to use very severs
languasgs in my ﬂritiﬁg, in ths pulpit and in the leocture
room, but Ged knows that my heart is not bitter or envicus,
nor vindicative torard my enspiss.® 2
%ﬁt&@#&:, Luther preached: *B%t~ﬁ$ﬁ§ w@y gay, ons who
is wy enemy is also the enemy o God; for ha doth many thinge
that ara?&gﬁyzeﬁaing to Ged, than they ars impious to me;
sust I love hix who 1s a transgressor and an 2vil persen 7
I anaﬁﬁx, we are &1l transoressors, and do nmany things dise
pleasing to God, but bscause my neighbor is evil is one
reason why my lovs vh-uld be extended toward him. .... It
is my duty to pray for him, and I may rebuke &ﬁﬁ admenish
him through love, shat he may repent and escape punighment,
I muat not be an eneny t him nor do him evil in any wsnner;
for ne profit sould redound to me theéereby, and I should
certainiy be made no better, but ehould make him worse.® 3
Facing the guestion openly, therefcwe, we adwit
Iuther's crudsness and rashnéess. Howsvar he was never lewd
for ite own sake, nor did he ues indecorcus phrages for
mere asussment., His harsh %erms wsre a means to end; he
usad them %o drive home hia points more foreibly. Im it all
he scsms to have been quite unconselous of wrong and probadbly
would have besn greatly surprised io know that 20th century
postarity should worry coved hie morals,
1.5ymposiue on Luther &y Professors of Union/Theo. %aaiu&ry,
H.¥Y. Nov, 1883,
2. J.Yutzy, M.luther ss Preacher,luth.uat.Vol 28, 1888,

3, Sermon on I Tim.1:5-7,.Pub.by E‘E%ﬁﬁi&y in s&lsc%ian of
wost celebratsd sermons by Luther and Calvin K.T. 1828,



This concludse our discussion of the channels threough
zhich Martin Luther's aducational influence found ssprassion.
Cur pﬂmw kas besn to suggest the different aspsots of his
versatile carcer which served ?;iga 28 tsaching medias through
which he reached hie fellow Cermans, his contemporary
world, and posterity.,

These events through which the Reformer mm formed

& comprzhensive canvas, and on it he gketched in bold
putling using as % ofayou his own insight and initiative,
On thig canvas, as a painter anight alfer an unsstisfactory
laddesape, Luther completely obliterated some existing
¢-nditions with ons broad sweep; other features he changed
by gkstching in new supge:=tions that were completely new
tc his dav ahd gener.ticn, and whidh today are beginning
to he appreciated.

In the ensuing pages i1t shall be our murpces $o

anslyze and aprrajse these special ocontrituticens of ¥artin
Luther %o the field of educaition,
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A3 has %&%nvﬁﬁggaﬁﬁgﬁ repeatedly in theee papee, Luther
naver considersd himself priaﬁriiy an sdueater in the
technical sense. Aa a reformer of religicus faith he felt
himself divinely called, but in the fisld of sdueation it
was a diffsrent matter, Realizing that the success of the
rafermation wovement depended on a2 literate, inteslligent
laity, Luther was foroed intc the field of education.

Ag long a® a people cannot read,the Tibls is an
unintelligible book; ase long as the Fible ie unintelligible,
peoyple are dependent on sowe one else for their content
of belief; and this injection of a third perzon between the
individual and God wsas the one thing against which Luther
fought with determimation. The ™universal priesthoed of
belisvers® was a cardinal Reforsmation doctrins,

| The fact that Luther wue only eecondarily an eduoator
explaine why there are extant so feéw ¢f his writton worke
devoted wholly to the sdueaticonal problem. But the faot
that Luther was interested mightily in edueation 28 a
reenforcement to his religiouws movenent explaine why we
find a great deal of Luther's apeeches, conversations and
#ritten ~ork containing suggestions which ws can eull and
arrange 80 as to get an adsquate ldea of nis sducational

theories,

Aside from his explicit staterente on 2ducation, there

are gertain aspects of Luthor'silife and work which implicitly
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revezl his atiitude toward sducationsl theory and practice.
Before $aking up Luther's more definite, explicit statements
on education, therefor:, we shall consider hia léess definite,
tut nonetheless important influsnce which he had implicitly.

g Inportancs of Duly Co dering the Cnild,

Upor children Luthar lavished great affection. "Luther
stands alon2 of a1l public men in history for his tender
sympathy with childhood.® *

Luther hfikself marvelled at the grip a child's love
geoursd on his own life, When 1little Eiizabeth, his second
child died in infanoy, he mourned: "Ny little daughter is
dead, I am surprised kﬁﬁ‘ﬁiﬁk at heart ehe has laft me, ...,
I could not belisve that a fathar's scul would have been so
tender toward his child.® 2

& mn who was thus responsive to ohild 1ifs would
1likely think «f the child, ae did Peetalozzl for instance,
in the evelution of his educaticoal theories, A wodern
ehild centered curriculum, while by ne zeans fully
antioipated by Luthsr, yet wae in a me2asure foreshadowed by
hi= in his desire fto form a oourss of study alwaye within
réach of % child's intelligence.

F.V. M. Pagintar sugmaets that Luther was a firm believer
in ﬁh@ negeenity of adult instructors adspting thomselves to
the ways of ¢hi dren, 1ilustrated by Luther's staloment:

*we must prattle with them {(children) and entar into their

play.*® 3

1, J.B.Hemensnyder,%hat the ﬁﬁrlﬁ,%ﬁﬁﬁ Luther ¥.Y, 1817,

- 2., Symposium on Luther Ey‘-ffzaas&xﬁhaf Union Theo. ﬁa&i&a&y
3. Luthsr on Education. Phila . 1680 Fov. 1883. N.7.
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How such he appresciated the value of childhosd, and how
he bewsiled the currsnt disregard for child vpereonality is
revealed by luther's comwent! "But the sad thing is that
all of ws 1ive as though God gave us chiliren for our own
pleassure and asueempent,..... #¥ithout any concsrn on opur part
ag to what they learn or how tksy live. For thete ié ne ns=d
gc great as to bée anxious about ocur children, For if we wish
to have proper and oxcellient persons both for civil ﬁnﬁ
eccissiastioal government, we must spar: ne diligence, time
ar oost in teacking and educating the children.® . On anc ther
ccoasion Luther added: "Pilgrimagss to Rome and Jerusalem
are nothing in comparison with the right training of children,
for that ie the road to heaven.® -

Te say that becauve a mwan loves children he oconesquently
achieves rank as a grest €ducatcer is an unfounded assumpiicon.
However it ocmnnoct be gainsald that @ay man who embarks inte
elementary education and hopes %o make a contribution thersto
has an invaluable geset if he estimates childhood at its
true worth. Luther then, though he esrtainly could not have
passed even an elementary examination in modern child yﬁfﬁk&iw
ogy, bad this basic,eseential love for children, His whole
private life is often explicit, and always impliocit proof of
this faot.

Ciosely alilied to lusther's evalustion of childhood was
f
his regard for family life., Wissly the Reformwer aikaﬁ:’!hxt

1., Luther's Letter t2 ﬁggﬁrg g@ﬁ Aldermen of German Cities in

Ban &If of Christian Seb
3. F.V,.5.Painter, Luther ﬁa,ﬁ&mﬁaﬁiﬁn, Fﬁika, igge




Page 07
iz a city other than a collection of familiee? How oan a
ity be well governsd whers there le ne povernment in the
family? ... Fhere now the famiiicss are badly governed, how
ean o whole distriot be wall governed? | .For the gon will become
a father, judge, mayor, premier, king, smpercr, proacher,
schoolmaster; if be hae been badly brought wp, the %ﬂh}ﬁats
will beooms 1ike their master, the membere like the head,.? 3

In this enlightensd year of 1827 luther's statement
concsrning the importance of family 3faining socunds quite
rertinent. The breakdown of wmodsrn family 1if2 ie a problem
perplexing educators today. It is a guestion whether the
gchool can hope %o unde and countsract the malsvolent influe
snes of the sodarn discorypanizoed family #ith ites lack of parens
tal supervicion and disciplins,

Unquestlonable Luther would not have hesitated to take
preseni-day fathers and mothers to tas: for their parental
negligences, Thers is nesd icday for just the sdmonition he
guve o the parenis of his own geéneratlon when he urgeds
YRight $raining of childres 18 a divipe reguirement. Parents
are not free to do with their children as they plsase., They
' m&ﬁ entrusted with parental authority that they may train up
their cffepring for soolsty and the chureh, and they are held
in *%?i@# agoount for the manner in which they diechafge their
- duty. " B

‘And what effect would ths following statemant have today?
¥ould Luther be lasughed to scorm on acoount of 1%, or would

people pondsr 1t sariously, when h2 said: *¥o ome should hew

1. Luther's Letter to ¥ayors and Aldermen of OGerman Citles in
Behalf of Christimm Schools.
2. Ibid. |
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gows & father unless &9 1s able to inetruct bie childrenm
in the Ten Cozmandments and in the gospel so that he may
bring up tros Christisne. But wany snier the state of
zatrimony whe cannot say the Lord's Praysr, and ¥mowing nothing
thessslvee they wers uiterly incompetent to instruct their
children,® 1 |

Hewsver, Luther did not stop with religious training
and education as an argument for intsgrated fawily life.
that the state too depends on family life is a sooiclogioal

principle of which Luther was aware, snd ags we shall see

later he aoted definitely according to this princirple,

There is a wast amcunt of materisl in our reoords of
Luther's specchss and conversations and in hie writings by
-which he elther purpesely or incidenta ly wade supgnetions
'@@ﬁ@@gnéﬁg the aims, naeds, wethods and se forth of edueation.

Luther's Tadle ’f‘&}% which Cariyle charaoterized as the
"wost. interesting of all books procseding from luthsr® fur-
nishes a fertile fleld for discovsrTing the real Luther,
luther's extensive sorrespendence is another souroe to which
one can r@f&r frequently. In faot, the pareon intarssted in
Luther as an educater czn delve into slmoel any racorde of his
life and work and the sffort will not po unrewmarded,
1. F,V.8.Painter, Luther on Educ., Pnila, 18832,
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There are t®c extant pamphlets which Luther wrote 2xpress-

ly to snccurage sducation. The first of these appeared in

£24 as & letter itc the Mayors and Aldermon of sll the cities
cf Corxany in behalf of Carfastian schools, In this maﬁgagg
Luther touches upor & varlesty of iﬁ%ﬁé&&tg*

The levter cpens »1th a lawment on the conditicn of the
gchorls in Germany, blaming $he raronts for their lethargy
and averring that ®if they werse dssply in carnsst to s@oure
the salvation and bleseednsas of their children they could
not lose interest in education.®

Thersupon Luther reminds Christiang of their duty %o
edueste the yvyeung,saying, "for ths right instructicn of youth
is a wstier in which Christ and all the world are oonosyned.®

Luther then reminde hle fellow Protestants that the atats

, a3 well aeg the church ls interssted in intelliigent wmen and
women, hence the xiwe sitate has every ricght Yo suprert and
contral the echocls. Saye het °The highest welfare, safety
and po=er of 2 city consists in sblie, Isarned and wise and
upright, osultivated citizene," and 1% naturaily frlilowa:
"Sings then a city must have well trainced people ... we
pust 888 %o 1t and epare no troubls or expense fo sducsie and
form them curselves,®

Ha then rrocsade - suprecst tha tyre of curricuiur negese
sary to s well rounded educatlonal asystem. Detailed mpentien
of these eugreetions will &% rade when Luther's theories as

to eurrisulum are considersd, Suffice it to say that im his

sl
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*Letter® Luther advooates aducatlion for bvoth boye and girls
which would fit thewm for soms later vocation,

The Lettsr conclud@s wilh a refersncs to "teachers who
have knowm nothing themselves® »hich condition he blames
on the lack of books except for "the senssless trash of the
penke and sophiets,. " He asks, "How could the teschers differ
from the bocks they studied?® This question leads %o an
appeal for the eetablishment of libraries ehich in the first
viace should conisin the Holy Soriptures in Latin, Greak,
Hebrasw, Cerman and cther lanpuages., Then the best and most
ancient ocomrentators in German, FHabrew and Latin. In the
second plaoe *such becks a8 are useful in acquiring the
lanpuagas®; third, beokae or arts and solenoss; =nd last,

tocks on Jeuriesrudence and pedicins,

This Lettor tn ¥ayers and Alderssn ie oalled "the wmoet
.
]

igportant sducsational treatise aver wmritten,

; In 1870 Luthszr circulated among ths Protestant churches
of Germany this sermen in oamohlist foarm %o be raad before all
congragations. This Bermon is much longer than the Lstter
though 1t 1s mot So broad in its accpe. |

Thare had besn a falling away fron the achoclie inasmuch
a2 parents thought 4n sducation was unneo@ssary since the
priscthood was in disfavor. Luthsr takes pains to make it
clear %that the Proteatant church ls dependent on sn educated
winiatry, and he ooncludss by sboewing the benefits derived by

seoular governmzent Trowm an sduentzd peorie,

1. F.V.¥.Painter, Fietcry of Pdueztion, ¥.Y.1213,
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The firet of the Iwp divisions of ths germon is titled
*Spiritual Bsnefit or Injury Ariedng from the Suprort or
Negleot of Schoole®. Luther opens by urging all people to
isdnoate with yo r means and your labor a son who will beocoms
| a plous Christian preacher..... There is no more precious
tressurs, no moblér thing on earth, than a picus, faithful
paetor and preacher.... ¥e must say that temporal »eace —
the greatest good on earth in which all other temporal |
blesasines ars corrrehzndsd - is rgéliy‘a frult of the
winigterial ¢ffice.?

| Luther contiaues by showing the grandeur of the
minietorial office ,and how poopls sheuld try to prepare sons
for tha winistry., But ehildren are not to be trainsd ex-
elnaively for the church: "I do net mean that sveryone is
ohliged to bring up children %o such =n office (=ministry),
for 211 bBoye are not te bscoms pastors, praaghers or
schocleasters; for it 18 w#ell to know that the children of
%%r@% and novles are to be thus 2zployed, sinee socisty nesds
tham for a&a&i&r avthority and social order,.”

Ths grest need for educated churchmen is pointed out:
Coneider for youreslves how many pastorates, schools and
other ¢fficss are dally becowing ¥agant..... I zhould liks
t¢ know where In thres years we are to get vastors, iteachers
and eextons? If we remsin idle, and if the princss in par-
ticular do not gee ﬁ@uit that both grﬁgaraﬁﬁry sohoola and
universities are properly mintsined thers will b such a
want ¢f 2duonted perugons that thros or four eitiss 2111 have

% bs assigned one pastor.”
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‘ ?hs sso~nd diviegisn of the Sarpon concarns i1ts2)lf with
‘*Temporal Banefit or Infury arising from ths Surpert or
Neglect of Schoole®. 4 firm baliever 4% ctvil government,
Iuther writes: "Sines then 1t is certsin that oivil government
s 5 divine ordinance, an offige and instifution m@ﬁaaaar?‘
for wan in the rrssent 1ife, (... who will maiatain it
gxeept use wen to whom Cod has committed L1t7V

Fathere ars urgsd to prepare their sons for governuent
gervicet "For great worke can your son do, and guch a ussful
perscn be become 1f you dirset him to the eoivii gervice and
sand hiw $o school.® And luther even go®s so far as 1o
announce as traillorous the practice of withbolding boye
from schools " Wow if you have & scn capatle of learning; if
vyou can send hin fto school, tut do not do 1%, and go your
way asking nothing about tesmporal government, law, pedces and
#c on; you ars io the axtont of veur ability opposing wivil
autherity 1like the Turk, vea, like the dovil hipsgelf,®

Horeocver, according to Tuther, educatiorn has great coms
?ﬁﬁ%@ti&ﬁ% through broadsr contacts and axperiongs. This
ie ﬁ%ph&ﬁiﬁ%ﬁi *T wiil not gp2ak of the pleasure = scholar
has, apart from any office, in that he can read at home all
Einds of books, talk and associate with lsarned men, and
tx&vﬁk and transact business in foreign lands., For this

pleasure, perhaps, #ill move few; tutl since you are secsking |

Hammon and worldly posssssions, consider what great oppor=
tunities God has provided for schools and scholars ....
Behold eeppercrs and kings sust have chancellors, secretaries,

couneellors, jurist and scholars ....”
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Qait% 2 dowporatic apirit is raflsctad in part of the
Serson where Luther suggests: "¥ithout anxisty then, let your
son atudy, and if h2 should have to beg bread for a time, veou
give our Ged wa%@ri%& cut of #bich he can make a lord. It will
:@m&in true that your ﬁ&§£ and nins, that ic %o say the ohile
dren of $he comoen pepple, will rule thes world, both 4in
spiritual and ssocular siationse,”

But the wheis regyonsibility of ooppelliing ehildren %o
attéend sohool doae oot rest with th: carents, for Luther
assuree them: "I malintain that the civil autherities ars
.unﬁﬁr obligation to compel the peeple to send their children
to scheol, especial 'y such af are promising ...°

Thus Luther %ook his stand on education. Who oan doubt
his whols hsarted iocterast and davotion to the causs of

training and instructing ths vounger generationi

The Aéaihnék;many )
Luther had a realization of the nesd of education

thrust upon him. During ths first cuarter of the 18%h century
learning had falleon inte contempt for many ocauses; the prine
that reople no loenagr had respect for 2ither the methed or
content »f the sducstional zysten, i In hie "Letter to

Hayors and Aldermam® Luther roccrnized that *thraugﬁﬁa%
Germany the schocle are declining, the universities beoonming
weak, and the cleliseters ruined,®

On one occasion after the Refermaticn was underway,

Lutber and hiz alde, VYelsnchthon, went cn a tour of inspection

1.%;? 7?me5%> K@f!’[&{aﬁ ?f%ﬂ‘4a&§w;'ﬁ(k’/9w.
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to look inte the aotual stats of affairs m}cha schoclas of
%mm They found conditione very dia’ﬁz%m@mm Hany of the
teachers wers priests who had not ’i}re‘is:ﬁsn “hm@ Houman Churoh;
many of the instructors wers ignorvant, ons or $wo not knowing

ments or the Lord's Prayer.

~ the Ton Command
This dleorganized eystem, or rather lack of system,
brought Iuther face to faoe with the problem either of seeing

his beloved Cermany and his cherished Reformation movenent

wrecked on rocks of lgnorance, or of gettiing behind a vigor=-
oua aducstional pregrae shich would enable the masscs as well
ag the slite to raceive at least the rudimenis of learning.
*It w111 be an evil day, esid he, "when her (%rm'g}
schools ars permitted to deoay, or if they should evar be
negleoted or dispised.® 3 |
Aw for the place of education in the progrees of the
Reformation, it resclved iteell into the question of the
impossibvility of foroing through reforws as long a8 people

ignorant to appreciats or want then.” bt

In bis "Sermon on the Duty of Sending Children to
Sohool® Luther beare in wind the two-fold tewmporal and spirite

ual need of edugation. He wrota: "Cod needs pastors, preachers,
gchool teachers in his spiritual kingdowm and wshe ean provide
them? TIf you do not, you 40 not rob a poor man of his coat,
tut the Kinsdom of God of many sculs., In secular government
¥You oan e2rvs your country betier by tralining children than

by building castles and citles.... for ~hat goed eoan thege do

without learned, wise and pioue people?®
1, H.Michelet,Life of Luther{as written by himself)London 1888
‘-% P.Smith,Life and letters of M.Luther,6 N.Y. 1811,
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o, The Hasd of Tducation as ¥enticnsd in Luther's "Lette

In the Letter to Hayors and Alderemen luther oomsiderls

the need for education under the fellewing pointe,

*Pepple Tear the Turks, wars and flocde, for in such
‘w&ﬁﬁﬁrﬁ they can eee what g injuricus or banefioial; but
what the devil has in mind no one s®es or hearas. Ysi where
we would give a flerin to defend cursslves against the Turk,
ve should give a hundred florins %o protect agalnst ignor-
snee, even if only one boy could be taught to be a truly
Christian man; for ths good such a man can %Gﬁﬁﬁyiiéﬁiia

beyend all computalion.”

(34 8Bin of Neplectine Educal:

® ..what would 11 avail 4if wo pos=essed and performed
211 elge, and became perfect saints, if =2 neplsot that
for which ws chiafly live, naumely, %o care for the young?
In ny judgment there is no othsr outward offenes that in the
sight of God so hsavily burdens the world, and deserves such
heavy chastisement, as the nsgleot to educste children.®

*Paronts neglect this Guily {rom various causes, In the
first place there are som® who lack piely, sc they harden
themselves against their offspring and do nothing for them,
In the second pxik place, the great majority of parents are
unqualified for 1t, and do not understand how children should
be taught and brought up. In the third place, even if par-
ents were gualified and willing to do it themselves, vet on
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cuti¥ of other exploymants aad dutise, they have t§ time

for 1. 8o negessity requirse that #¢ have tsachars for

publig scheols.”®

*How the welfare of s oily dves not consiet alond in
great treansure,.... but the highest wellare, sulety and power
of & olty consiet in able, learned, wies, upright, cultivated
gitizens, ¥he can secure, presarve, and uiilize every |
tressure and advantage.

®"Since then a city muet have wslil $rained people and

since the greatest need, lack and lament ie¢ that such mre

not to be found, we must not walt until they grow up of

themselves; neither can they be hown out of stone or cut

out of wood; nor will Gdwork migscles s¢ long a8 men oan
attain their objeet through means within their reach., There-
fore ws mast 882 %o 1%, and spare no froubls or éxpense 1o

eduoats and form them ourssives,®

#*1 aw ashamed of Christians who are such blockheads and
brutsg that they ean say! 'Pray what is the use of schools
if ons is not to hooows a priest? Yet we cught to know how
negBagary and useful 2 thing 1% is and how Mmgﬂ%mw to ﬁaé
when 3 prince, lerd, counsel, or other ruler i¢ well trsined
and ski11f] in discharging in a Christian way the funotion
of his office.® |

The above vlsinly indicates kﬁ%ﬁ%ﬁ%#ﬁ.&@k of syvpathy

vith the current visw that while educstion was all very well

for those entering the church, the rany and file had little
nsed for schoolimg, On ibis peint Luther stood firmly
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throughout his carser., He ever championed the right of

the sowmon man %c the oprertunites of sducation,

iona. s gtar e R DARSSE ThS

In modern tiw8s we wust not condemn indisoriminately the
eduoational asystem of mediassval Cathelicism, To the Church of
Rome the world owes a debt for its part in pressrving the
spark of learning that was to buret fortdk in the Reviwval of
Learning and the Reformsation.

But at the time of the Beforsaticn, as had besa the
condition for many yoare before, most of ths gohools h@d.
drepped into flormal, dzoadent ways 8o that Fraoan Cathelie
youth fared iil in siriving to gain a coveted schooling
in the church instituticns of learning. Luther bitiarly
condomned the meonastic schools =ith his acoustomsd imprece-
tignst *For the monke have impriscnsd the youtsh whom they have
had in charge, ae men put birds in a dar: cags, so they could
neither s8¢ nor converss w.th any on2, But it is dangerous
for youth tc bhe thus slone, thus debarred frowm svcial infere
course. Yherefore we ought %o persit young people to eoe and
hear and know what is taking piace arcund them Iin the world,
yat 80 that vyou hold them under discipline and $sach thenm
self-raapsct, Your monkish striociness is never productive
¢f any good fruit, It is an eéxceilent thing for a young man
te be frequerntly in sccisty of others; yet he must be
honcratlq trained to adhere to the principles cf intsgrity,

and virtue, and to shun the contamination ¢f vige, This
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montieh tyranny 1s meoreover an sbeclute injury to the young,

for they stand in quite as mueh nead of pleasure and recres-

tien ae of esting and drinking; fhelir health tor will be firm-
1
"

- er and the wore vigorcus by this means,

Te have alr-ady Youched on the closs relation which
existed betwsen the Bible, which Luther plseed in the hande
of the comwon man, and education, #hich snablsd the common
wan to read the Book. Thus an interest in education wgs at
the heari of Pretestantisn, and everytlhing whibk m contri-
bute to the understsnding of the Biuvle must be promoted to
agsuré sa wiig&t&n&é Proisstantism,

Luther oxpresscd the nged ¢f undsretanding how o read
the Bible in the charming wordse: "language 1a the scabbard
in which the word of Cod is sheaihed; the casket in which
the jewsl i2 -mshrined; the cssl in which this +<ine is

kspt; the chamber in -hich this focd iz stored.® 2

£, The 23w of Fdugsti-n as luther Saw 1%,

Fith Luther educ=ticn wae not an end in itself., Learning
for 1ts cultural value vas not in Luther's mind whem he ad-
vocatsd extensive educniional reforms, Father, Luther had a
guite ulilitarisn visw of education -~ gduostion was a weans
tc an end, and that end was iwo-fold: firet, batter Christ-
ians, and second, better citizens.

1.Paul Monroe, Textbook in Hist, Edue,, W.Y. 1908
Z.of R.¥'Cheyne Edgar, The Genius of Protestantiem,London 1800



Says Levi Seeley: "lLuther's watchwerd wys, 'Make the
pgople asquainted with the Word of God'., But the Birle
was ussless unless people could raad, thersfore luther set o
work to improve the achonle.® 1

This statement 1a drisf and %o the point,and 1t suns

up ths close ralstion #hich Luther's high regard fat'

Bible ae a 2ing gus non of Christian faith had 4o hie
interest in aducation, Placing the individual's contaot A
with his God, n't through sacerdotsliem, but through an
vnderstandine of the Seriptures, at ths cenisr of Proteete-
antism 1t fellowed ag t night the day that the i{ndieidusl
mapt be ables to read and eorrocily ﬁﬁ%@?@f@@ ths Bible, Thise

ig2d4 loplioally to s desirs for education for the mneses,

Bat Luther did not stop with the religious motive
for education. He saw in eduostion a civic putpose also.
fe we have already noted he expressly states in hig "Letter®
®the highest welfare, safety and power of a city consist in
abls, learned, wiee, upright, cultivated citisens ... we
must sss to 1%, and spare nc frouble or szpense $o 2duoanie

and form them..."

1% #ould b8 inasosurate %o a5982% that Tuthsr had a

garsfully wroughi out thaory of sducational method. ¥s oan,

L 76//5% Z fue. /J/)/ /78 99.
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howevsr, by culling hsre and inere gain a knowlsdpe of

geriain fundamsnials of pedagony of which Luthsr was aware,

e wusi rémember that Luther was mo m2an teacher. His
succese st the University of Wittenberg tesiifisd to that,
Furthermore, Luther wae a lover of children. Fith two such
qualifiostions Wtk which to start, an educaticnal method
of scme walue is likely to ensue even though z well devel-
oped peychology and vhiloserhy of education may he al to-
gether lacking,

*Let no man think himeslf too wise, When Chriet taught
mén he becams a child, If we are to teach children we must
become childlike." * Again he admonished in the Preface
tc his large Catechiem: "zince w»e ars preaching to

erildren we pust prattle #ith thes,®

in standing =28 an sxponent of sizplicity in sducation

lasther foreshadowed the later ionovators such ss Pegtalozzi

and Frosbei with their nicely developsd theory and practioce
of sdapting wetheod and materisl ic the child's levsl of
unasrstanding.

Fith Luth v and the Pefermation beener repard for in-
dividvality was gliven ispetus. Such regard for individuality
transferred inte the realw of education gulte naturslly plaoced
the chilid, the pupil, in the spotlight of attention. And cnoe
the c¢hild rather than the curriculum was regarded se the center

of eduoaiional procedure, it followed that simple methods

i1, F.Y.K.Painter, Luther on Bdueation, Fhils, 1285,
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shish the child ocould ocomprehend would be brought inte play.
¥artin Luther osn be sceradited, thersfore, with the modern

idea of sieplicity in ourriculs for children,

Another medern prinsipls of educstion which Luther
understood was the ismporiance of repetition. In hig prsface
to the Small Catechise, Luther says: "Let the preacher
take care %o aveid changes and variations in the woprding of

the Ten Commandments ete, .... for the young and inexper-

fenced cannot be insiructed unlees we adhére to the sume
text or the gawe forme of expregsion.® He goss on to say,
*in teaching children, use simplicity and repetition,®
How similar to this was Rgtich's theeory 100 years
later when he advocated: "Teabh only ons thing at s time,

and often repsat the same thing."” :

Modern aducators recognize the isportance of repstition
in learning. Dr. Herman Harrell Horne says °: *if necessary
deeven the impreéssicn by pspetition., This is like wearing

put & plain path through s virgin readow by such travel . ®
Likswise Dr.E.L.Therndike sums up urdsr the Law ¢f Exarolise
the imporiance of repeiition siating that the repeated use
&1 neural ceoun@ctions strengthens the conneations and alds
werory. 3

Tepstition with Luthsr may have meant 11tts more than
learning by rode, a mechanical process. Te him it osrtainly
d4id not have the full modern weaning of arn "aid to oconpreé-
1., F.V.¥,Painter, Luther on Education, Phila,, 1288

8. Psychological Principiss of E@}uc , H.Y. 1210,
3, Educational Psvchelegy,Vel I (Orig.Wat.of Wan) ¥.Y. 1913,



hension, judiciows, ... and incrsasingly asquisitive.®
However, the Feformer had lssight enough to undarstand the
ipportancs of this principle even though hie theory may bave

fallen ehort judged by modern atandsrds,

Great coredit le uﬁag;gﬁigﬁ the aducators of the 18th
century for ¢rigirating the praoctice of iteaching through
obesrvation, snd ﬁér having given genssis to the ides of
inastruoctine ohildren by expsrignce and obsérvalion rather
than by ahstract sistesente and words, ??@m thewm smvhasis
on obeervation and sxperienod as s meihod of teaching hae
come down to us,

But 300 yvears earlier in a more or lsss decres Luther
foreshndowed the theory of ohservation which hig predscesecrs
brought inte full realization. For instance, Luthar
attacked the rvractioce of studying nature, not frorm oheservaw-
tion of nsture its2lf, but from books, many of #hich had come
down from ths Oreekg, The revival of interest in nature
w28 hailed by the Peformsr: "Wa are at the da»n of & new éra
for we are beginninp fto recover a knowlddge of the outeids
world.... Eraswus is indifferent., He doss noet know how a
fruit is dev:ioped frow the germ. ... Pramsmus passss by all
and $a%e3 not uercunt of 1t, and looke on exisrnal objieote
28 2 20w locks upon a naw gate.*

Likswisae, Luthsr sospe o have in a degrass sharsd ths
vier.pnint of the sanss-resliats whe follewed him whan he

gaid: "Tringe ars pur teschere. Ha «ho does not ¥now thinge

i, H.E.Horne, Paychol., Principles of Edue., W.7. L8110,

i
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ig unabls to draw forth the sense of werds....I have eéxplaine

ed more texts through the kncwledge of things than through the

knowledge of grammayr, If lawyers 4id met know things no one

gould understand their words. ¥herefore it is the study of
1

things that achieves results.”

In considering Luther's sducational msthod it is »ell
to note the suggestions he had %o make in presenting a method
of study, In the Preface to an early edition of his Bibls,
Luthsr ia&@ﬁ pains to nots csriain points to b2 kept in
mind in studying the Soripturss,

¥s give below Luther's "Instruction on How to Read
the Holy Bivle®., In the parenthessés »ill be found our own
a&ﬁgﬁvt to nams the principle which Luther is evidsntly

1. (Clarity of thought) Implore fod for enlightaning
grace,

3. {Opsnmindedness) He should bring to it (study) = mind
free from all noticns or affections which k2 way
previously have entertained or sncouragsd.

3. (Consideration of background.) He should diligently
consider, especially at the commencement of zach
Bivle work, the occasion, time, persons, and other
¢ reumetances; nay even the title o7 the work iteslf;
and thzrefore not read it in a cursory manrer, but make
it 2 matter of eubseguent reflsotion.

4. (Bonsideration of context) ¥e sheuld examine, not
meraly the objects of the chapters, but of t-e books
taken as a whole and should generally consider the
points to which I have alludsd, reading them atten-
tively and repestsdly; for nothing contributes more to
the acquisition of a clear and intelligidle meaning
than a knowledpe of the object. ‘

“y (8tudy relsticnship of portion studied.) He should
look to the special object of the chapter or ssotion
and attend to the context as it connects and illustrates

1. Convarsations »1ith Luther, Trans. by P.Smith and H.P,
Gallinger, Boston, 1815,
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roth shat pregedes ard what follows; and thie 1t le
obvious requires thought and o¢ars.

8., (Care to avold "resding into" the passage) We should
not 1&?%%&3 deviate frow the literal meaning of the
words, particalarly in matters of history and in cases
of doetrine,

7. {Be gure to asecertsin criginal weaning of words.) ¥We
have likewise to consider that the language in which
‘thae Holy Seriptures bave beosn writiten has it o*n
peoaliar inetruction; and thatl consequently individual
worde, as well as colleotive idiowms, wuel be separated
and a&iiaﬁ%&aaﬁy azaminad,

8. {Care to avoid misinterprstation.) %hen a word in a
discourse or narrative is clear and eimple we need not
go beyond the cbvious meéaning and subjsct the
Seripturss to the impulation of darkness and
difficulity.

9, {Careful comparison for saks of clarity.) Obsours,
perepicucus paseages, when they bmth,rQXatﬁg to the
same object, should be compabed

10. (Careful comparison of obssure passages saids in
interpretation of the whele.) At the sawe time corres-
ponding worde and idioms tsken in their 1iteral sense
way by their conneotion fi%k the context shed wmuch
iight vron ths sobjecst,

¥e discover that Luther foreshadowed = Eéx age in edu~
eation. To resd inte Luther's concepts x11 ithat is meant
today ie out of place, to be sure., He merely touched on the
%&x&yﬁ of the Tield of =ducational practics; he did not explore
to any extent, | |

Certain other theories ¢f modern educaition, such as
sducation for girle, ﬁgi?&?ﬁ&l education, etate support and
control, were a&ve%&tsé by Duther also., These will be cone

gidered in subseguent ssotion: of this paper,

1, The Preface tc the Early Fditiona of ¥artin Luther's Bible,
Edited by T.A.Readwin, London,b1863.




Mpdern eduestion which tende to rule out phyeical punishe

ment altogether as a meune of dlecirline gees much further than

Luther would have been willing %o go. Fowever, Luther was
ahead of common practies in his day when he sugpested that

severity be Serrersd with kindnses,

In his bovbood, it willie remerbered, he was whipped
15 times in & single worning, s~ he knew whersef he spoke
when later he complained: "It ig a miserable thing when
on account of ssvere punishmwents children lsarn to dislike
parents, owbupile lesarn to dislike tsachers.® 1
But the stern Faformer was not willing to compleiely
aboelish physical pimishment as 3 means of discipline, "We
migt vhip children, but se zust love themthe ﬁ&aia&o&,gaaﬁ
again hes said: *It is baiter Aot to spars the rod with
children even from the very coradle, than to 18t them grow up
without any punishmont a% all; it is pure merocy to young
foiks to bend their wills, even thought 1t ocost2 labor and
trouble and leads to threats and %1@&:.*3
But not all modern sducaters fule out punishment
- antirely, though the beatings and whirpings of yore none
ok waul&;ﬁau%%naaeﬁ today. Dr. H.H,Horne submite his
view: "The painful sensations and discomforting feelings are
ocensionaly réally necessary in th: modern scheel, but they
are thers as incidental, not as regular experiences, and

a8 corrective and rafoz

zatite, net vindiocative or even
: 4
retribvutive,”

1. Henry Eyester Jacobs,Martin Luther, K.Y, 1898

2., ¥.Carloe ¥artin, life and times of ¥M.Luther,6 ¥.Y, 1886,

3, Juiius Kostlin, Live of Luther, (trune, fromGerpan) London 1883
4. Peychologloal Principles of Fducstion, ¥,Y. 1910,



Evidently Luther was aware of the folly of $rying %é
ocoerce learning under threst of blews, judging from his state-
ments *"For what must only be forced with rode and blows =ill
have no¥ good results, for at fartheet under such treatment .
children will remain godly no longer than the rod descends on
their backs.? 3 |

The history cof education reveals that & high regard for

e¢ducation ie accompanied by a high regard for the tescher,

Thisie a natural event, and it was trus in Luther'e case,

The average teacher in the averags schocl of the early
léth century was far froz an estimadble character. Knowledge
either of pupil or teaching zaterial was rare. The teacher's
task consisted in the main of pounding formalized knuwledge
intc the vietim, This low function of the ieacher wae the
natural accompaniment of the low estaie tc whi~h learning had
fallen during that time,

~ Luthr, with his eésteen for educatlon, held a corres-
pondingly high re-ard for the teacher and his plaoce in spciety.
*"¥here vould preachers, lawyers, physicians come from,” he
agksd, "if the liboral arte wers not taught?.... Bo one can
ever sufficizntly resunsrate the industrious and plous teacher
thal £asthfully sducates children.*”

Luther realized, worecvery that good teachers do not
spring up cut of the ground like mushryooms. He knew how much
poor teaching wge due to poor training and preparation, and
thie lack of training he atiributed %o a scarcity of good bhooks
of which teathers could avail themselves, "Everywhers we have

i. Preface to Luther's Lap
ge Catechism, ‘
2. F.V.H Painter, Kia&ary of Education, ¥.Y. 1803
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had such teschers,® he pointed cut, "srho have been able to
teach mothing useful., How ie it cows shout? ¥o boocks have
been avsilable, .... and how could the tsachers and puplle
differ from the books thsey studisd? 24 jaokdaw doee not hatch
a dovs, nor a fool make 2 wise man.® 1

Reoognizing the wvalue of books, Luther came forward
with definite sugrestions ss to what he considered essential
for the 18th century teacher's *Five-Feot Bhelf”,

8In the first pla¢e s library should contain the Holy
Seriptures in Latin, Oresk, Hebrew, German aad othsr languages.
Than the bdbest and most ancient conmweniators in Oreek, Hsbrew
and Latin,

"S8scondly, such books as are ussful in sequiring the
langusgea, a8 the podis and orators, withoul considering
whether they are heathen or Christians, Oresk, or Latin, for
it fe from such works that grasmar must be learnsd,

"Thirdly, books treatimg of all the srts and selences,

*Lactly, books on jurisprudence and @@ﬁaai@%, though
hers discrimination is neosssary. *

*A prominent place should be given to chronicles and
histeries in whatever languages they aay be chiained; for they

are wonderfully useful in understanding the courss »f the world

and in disclosing the marvellous works of God,® °

1., F.V.% Painter, CGrsat Pedagorical Essays, N.Y, 1908,
2. Luther's Letter tc Mayors and Aldermwen of All Qerman
Cities on ths Imrortance of Christian SBcheols,
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Luther's interesi in the curriculum lay not sg much

in revolutionising 1% as in the addition of certain subjedts
‘and in the tsashing of old subject matter in neow relationships.
The subjssts which Luthsr suggested as suitable addie
tions %o the prdinary curriculum Were history and gymnas-
ties. As to the readiusting of old r&l&%i@nwﬁéﬁ@ in the
€arriculum, ve should expeet Luthsr to s8itand for s central
plage given to the Blbls. Alsc he advised the tesvhing of
nistory and the olassies from a social and practical point

of view, and not simply az cultutsl,

Luther advised % "..., in schools the Bible should be
supreme and othsr works duly subordinaied®, He further
urgee that "sach c¢ity should havs scheols for boye and girls
where the goepsl should be read %o them elither in La%in or
ﬁaxm&ﬁ.‘,g

F.P.Graves quotes Luther as eaying! "Fhers the Holy
Seriptures ars not the rule, I would advise no one to send
a child,® i |

Coneidering that ability %o road and interpret the
Bible was Luther's primary purpces in sduestion, it i
ﬁét surprising te find him etrongly advecatine a Biblio-

|
gentric ourriculum, ;

1, Lutherts Letter %c ¥ayore and RAlderman of All Cerman
?iﬁi&@ in Behalf of Christian Schools,

;%o Ei*ﬁ«t ”

3, Histeory of EBducation, Vol I., K.Y, 1816,



Enthusiastic as he was for the Scrirtures, Tpther had
mo desire to sxclude cother elemente frox the curriculum or
in any #sy to minimize %ﬁ%iﬁ imporiance.

pé regarded the liberal aris and languagss as nsgessary
embellishuonts tc equip a well educaiad man. Said he: "You
say again I1f we 8hall and wust hav: schools, what is the use
0 teach Latin, Oreek, Hebrsw and other liberal arts? Is 4%
not sncugh te teach the Soripturee which are neosssary %o
galvstion in the mothzr tengue? ... To which I anewer ...
but why do we not say: of whatl uee o us are silk, wine,
gpice and other forsign srticiles, since w8 havs in abundance
wine, corn, wool, flax and wood In the OG2rman states, not
orly for negessities, but ales for exbsllighments.® :

Cravei®remarks that Luther was interested in the
humani tise ordy for thsz eaks of the light they could throw
on the Seoriptures, and this is right in line with what
Luther himself advanosd as s :aaaéa for studying Gresk and
Bebrews: "It iz foolish %o attsempt to learn the Soriptures

through the comments o the fathers and the study of many

bocke and glessee. For thg 3 purpose we ought to give oure
selves to the study o¢f the languages., For the bsloved fath-
ers, becauvse they were npt varesd in the languapgss have
often failed ip spite of thair varbose expositions to give
the meaning of the text, You peruse dhair axi%ingg with
great teil, and vet =ith s knowledgs of the languagse you
2an gt the meaning of the Seripturee betisr than they ﬁa.'g
1. Luther's Letter %o Mayore snd Aldermen,

2, F,P.Graves, History of Edue, Vol II, ¥.Y, 1818,
3. of, F.Y.¥ Painter, Luther on Edueation, Phila., 1889
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Luther asdvised %hé study of hiatory not only for the sake
of iliusitrasing woral truth, 4¢ %as oommon with the Humanieds,
| but also to undersiand spoial institutions as %%13.1 His
broad conceptlon of the subject is ghown by his statement:
*¥hen you consider the matter, 1% 1g from history as from a
living fountain that have flowsd all laws, %@iéﬁﬁaa, counsel,
warning, threatoning, comfort, strength, virtue, forseight,
knowledge, wisdom, and all ths virtuse; that is to say, histery
ie nothing eles than an indlieation, recollsetion, and monue
ment of aivine works and judgements, showing how Cod maintains,
govarns, hinders, advaness, punishes, and honors mea according
as 2ach ons has deservsed good or svil,® 2

¥e have notieed in Luths 'e"Lettsr" 3 his advies: "..a
prominent place ehculd be given to chronielse and historises,
in #hatever language they may b2 obilained, for they are wonw
derfully useful in undsrsiznding the course of the =orld, and
in disclesing the marvellous works of God,®

the Reformer regretisd the lack ¢of histery in his own
eduontiont *E%ﬁ gorry I am that I 4id not read wore postry and
history and that they were nol taught ne. Instead of thes I
had to spend my time on devilys filth, the philosophers and
sprhiste,with grest laber and damsge so that I had sncugh to

get rid of.® 4

1. of, F.P.Craves, Hist, of Edue. Vol II, W.Y. 1918,

2., F,V.#.Pginter, Luther on Eduwo., Phila., 1888

Z. Iuther'e Letter to Yavers and Alderzen of A1l Garman
Cities in Bansld ¢f Chriztian Schools. , '

4, ¢f, A0 MoGiffexrt, ¥.luther, the man and his work,N.Y.1510
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Pereceiving the fallaocy of siudving nature exclusively

frem booke when the world imredistely at hand furnished an
unlizited labvoratory, Luther etocd for nature study in

sohool{ because "we regognize in the mpst delicate flower
the wonders ¢f divine gocdnese and omnipotence, We see in

hie grﬁ%ﬁ@ﬁﬁa the pewer of His Werd,®

Luther had grest regard for ths etudy ef seironcey.

He found a true com=and in Genesis 15:15 in the worde:

"ind He broughlhim forth sbroad and sald, Look now toward

heaven and number the stars if thou be able to number thﬁm.’l
The Reforme

rapid movement ¢f the universe,whereby he ventured the opinion

r wao amazed at ihe knovledge disclesing the

that "every mwoment the whole firmamsnt moves g#»iftly around
thousand of leagues, which is doubtleses dus o some angel ,*g
Repeatedly he expressed his delight with astronomy, but

ag for astrology, "..'tis nothing® he s$1d,3 and he wae
heard to rewmark,®No one will persuads me, neither Panl, nop
an angsl fro- heaven, nor sven Helanchibon, to belisve

in thse predictions of astrology which are mistaken so many

4
timee that fothing is wore unrelisble.®

"Hueic ie a nchle gift of God, next to theology,” said
Luther, "and I would not change @y little knowladge of mwusic
for a great deal "

1. Luther's Tabls Talk,

2. Ibid,

3. Ibid. o
4, of., F.V ¥ .Painter, Luther on Educ,, Phila, 1888,
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- With thle fondness for mueic, added to which was a
native musical ability, Luther was able to appregiate

music'es physiclogical and psychologiecal values, althoush
he 4id net think of it in those terms. He recognized music
ag a peans of * driving away all care and mwelancholy from
the heart;*® 1 and how clogely related %o the modern
sducational peychologiet's view of music is Luther's
opinion that sueic is a "good antidete againet temptation
and evil thoughtis,*® 8 and that "music is a semi-discipline
arian and schoclmastsr; 4% rakes man more gentle and tender
hearted, more modest and disorest.® 3

Luther urged that pusic have a place in every school,
and he advised: *¥2 must teach mmsic in the egchools; a
gchoolmaster ought to have akill in music, or I would not
regard him; neither should we ordsin young men as preachers
unleéss they have beasn well exercised in music,®

Perhape 1t is Luther's apprecistion of musiec that
explaine the difference which the Baformption had on musie
in Cermany and Scotland. In CGermany the Reformation feostered
wusic, whereas "in Secotland the Refcrmation deslt ﬁﬁﬁh 8
blew t¢ the humanizing art of mueic ... that the legisia-
ture of Glasgow had to pees & .special sct with = view to

reviving it, and from 1689 to 1681, that large ocity was
.

altogether destitute of a teacher of music,

i, ¥.P.Oraves, Higct. of Hduc.,Vol I1I, H.Y., 13218,

2., of. PV .5 Faiﬁ%@r, Luther on %éua‘, Prils, 1889,

3, Sbid

4, Luth-r's Table Talk,

8, Gao,.Ficlder,Luther's Views and Influence cn Schools and
g@&@%%iﬁﬁ, ﬁmﬁ Guat.of Lang. and Liter. Vol I,18988,London,




In Luther's day gyumnasiics were guite unkngwn to the

average school. A few of the earlisr educsters, such as

Vittorine of ¥untua, had paid attention to the physiecal
devalopwent of pupils, but on the whole since the time of
the eqxly COraecks and Fomsns, 1ittle particular attention
had been accorded gymnastics as a part of education.
Today a sound mind in s sound bedy is a recognized
principle, but for Luther the inclusion of exercise as a
part of schooling was an innmovation. His inclusion of
phyeical exercise ms a part of education was hka consistent
with his belief that the practics of gymnastice prevented
pupile from falling "intc revelling, unchastity, intem=
persnce and gaming,® and when he eald that exercise
produoces/ "elasticity of body and preserves health.® 1

Cne of the most helpful ecntributicne of wodemn

educators has been the egtablisheent of cocperative and
and continuation scheple, thue enabling boye and girls, whe
sarly are forced Inte wage-carning, to receive *the szame
gdusational prepzration gventually 22 the zmore fortunate
pupils eho ars able ito spend Tull time in gohool.

In advoesting universal, compulesty education Luther

mat the same oppoeiticn th -t modern educatore must nmeet,

Cartain parsantes felt that they could not spare their ehildren
from labor at home, in the Tield, or at the apprentice's
bench,

1. ef, F.V.H.Painser, Luthsr on Education, FPhida, 1889,



In hie "Letéer to the ¥aysrs and flderzen® Luth

er

m@@%g thess objsotors by making certain definite proposals
which are suggeetive of pressnt day schemes. Luthor wrots:
"But vou say, vho oan do without hie children and bring them
up in this matier to be genltleson? It is not my ides that
@& should establish schoole as they have beem heretofore,
where a boy studios Donatos or Alexandsr for 20 or 3%‘
gﬁa&ﬁ and yet has learned nothing. The world has changed
and things pe differsntly. ¥y idea is that boye should

spend an heur or iwp 4 day in schocl, and the rest of the
time work at home, learn gome $rade, or do whatever ig
degired é@ that study and work way go on Sopether, while
Tiend te both, They now

gpend two-Told a8 much time in shooting with erossbows,

the children are young and oaph

playing ball, running and tumbling about,
*In like manner a girl has time to go to swchool an
hour = day, and yet attend %o her work at home, for she

slesps, dances and playe away =ore than that, The real

diffioulty is found in ths lack of earnsst desire to edu-

eate the young -nd to aid and benfit rankind »ith sccon-
1 B

plished oitizens,.®

Becapitulaing Luther's ides of a curriculum we discover
that he placed the Fivlie as centr-l and ‘urdamental to any
ﬁyﬁ%&m of sdugation: he believed ip the ¢lassice as having
eultural and disciplin.ry walue; history ﬁhﬁﬁ&ﬁ be included
and taught chisfly frow a religicus point of visw, ut not

1, Luther's Letter fo ¥avers and Rldermen,

{
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80 as to wholly exoluds the psactiocal and social appliocations;
the study of astronomy wss %o be included for the sake of
revealing God, and beosuse of the astounding wondsre of

the univeres it included; musioc was good for the soul, snd

contributed to ths charseter «f poplils; exercise through

‘a“ﬁati@% wag an 1r ﬁ%?ﬁ%i&ﬁ; eoraover, Luther supgested a

plan #hereby boys and girls who could not spend full time
in school were abls to cooperat3 with the lLiome and study and

werk at the sape tipe,

Cocasionally in the trend of ancient and wediaswval
‘sdueation women and girls were lincluded in ﬁﬁé sduzational
sveten, but usually ﬁﬁm&%ﬁiﬁn was provided only for men,
Therever the homs plave an Imoortsnt role in society
the worth of wonan le recognized. Protectaniien giressed
the lmporia
necegaarily 3herefore img%tt&ﬁ@% was laid on the education

noe of bowe 1ife with 1te conssquent training,

of girls.

Luther osiled the family, the church ani the etate, the
three hierarchies eésiablished by God., Family government, in
the Reformer's estimation, is the basis for all good civil
government and where the root is bad, the trunk and fruit
cannot be good.

Then too, Luther was intorested in the eduocation of
women for their own sake, and though he did say that "there
is no gown oT ga£W$ﬁ$ that woree becomes a woman than when
she will be wise," *
1. Luther'eg Tavle Talk,

nevertheless he maintained "he who
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fnoults preschers and women will never mest with muoh |

M condenns alike God and man,® 1

sugcess, Whoover condsans thes
Luther went so far as iofirge the appointment of fomale
teachers! *In the sohoel regulations drawn up for the 1little
town of Lelenlg, Sazony, he sxhortsed the magisiratss to appoint
not only mals %ﬁ&%ﬁ@?ﬁ, but alse fewmale tsachers who should

teach girls %o read and write and underetand their own language,

and bring them up in virtee, henor, and godly disciplins. This
is, as far as =2 know,the firet time that we hear of female
taachers in the public schools.? 2

Again luther esid: "The world has need of educsted

men and women %o the end that the men may govern the country

properly, and that the womenksy properly bring up their
¢hildren, oare for their dowsstioce, and direct the affairs of
their families,® ° To tris end he urged! "w=ould to God each

town bad aleo = girle' schoel in shich girls might be taught

the goarel for an hour ﬁﬁiig.*%

Heither Luthesrs theology mer his edue-tional policies
1eft any d-ubt but that he was no respsetsr of persons. Just
a8 all olasges of »en and women could find God through the
Berivtures, s he baelieved that all claszges stood in need of
edueation of some kind or other.

*One great educational iaflusnce of the Raeformation was
the satablichment of a system of schools based on ths idea
1.¥ . Michelet, Life of Luther{written by himsslf) London 1888
3. Geo.Pinlder,luthor's Views and Influsnes on Schosls and Educ,

¥od.GQuat. of Lang. and Liter. Vol I, 1892, London

3, Paul Monroe,Textbook on Hist. of Edueo., N.Y, 1808
4. of. Luther's Letter to Mayors and Aldermam.
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of universal educaticn. The basis of universzal sducation wae

the Reformation doctrine that sternal welfare for each indi-

wded on thz applics-ion of hig or her ~wn reason 0

the revelation comt=ired in the Seripturse,® 1

To oare for the eduostion of children of hoth sexes of
t ?'e 1284

> 4
- o TR B

51l areg in a1l ranks of seciety, which is -ehares

%8

s "reparkable advangs? ﬁg Luther favored a syster of schools
for the cormon people wkizk such as have already besn describved
as tc ocurriculur, method, and @kaé@%@f of teaohers,

‘ Yorsover, Luthsr favorsd such a school syetem as ook

form in the Saxeny P an which was preparsd originally by
¥slanchthon and revised with Luther'e collaboration. The

Saxony Flan drawn up in 1537 wag the first state aﬁﬁ%%i system

in history since the tims of the ancients, and the Saxony
Plan wus the ¥asls for educational reform in other citise and
provinges which "oalled for a religious and olementgey training

3
for the children of the comson neople in svery villags,®

In addition %o the Latin schools, such as provided for
in the Saxony Plan, Luther sas intorssted in the universities
’wﬁiw% s rantsd reformed as to currioulus and r2thod of instrue-
tion.
¥e guote from two laziters of Luther's in which he manie
fasts hie intorsst in the universitise. In the first letter
he asesris ths general lmyertsncs which he attaghes to uni-
versity educstiont "It were a pity 1f such as school (Wittene
berg University) were fc go down and 17 whan men are neaded
l. Paul Monros, Textbook on Hist.of Edue., W.Y. 1808,

2, Ibia4,
3. F.P,Craves, Student's Hiet. of Educ., N.Y. 1826
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sverywhers nothing wors done tn sducate thew. .... Tor &g your
Gracs eays that the world sannot bo ruled by fores alone, bt
wuat have men of lsarning whoe by preaching and tsaching the
Bord of God help restrain the people. If thers wers no
@x&&%ﬁ%gﬁ and teachars the tewporal gover cent would not long
andure, not %o epsak of the Xingdow of Cod which would be
taron from us.® 3 '

In & sscond letier ILuther tak e up the centent of
the surriculum and the purpese of university tralining. He
alsc glves an intsresting =snd etrikingly modera discourse
on the advantzreg of 2ducation in & soolszl enviromment,
Luther also menticnae the nesd for unselfishnass in sducation,
that is, the willingnese %o train men sven though they may
go elsevwhere fo serve., ",.. it would be good if in your
Grace%s principality v ur Grage wou.d eéstabligh ong or two
universities wher: not only the Holy Soriptures, but law and
the sciences would b 2 taught. From thess schools lesrned men
counld be got as proachers, pastors, ssoretaries, counsellors
snd 8o f@rthsfaf $he whole prineipslity. To thisz purpose the
inzome from the monassleriss and foundations would he applied
ge that the scholars cpuld be raintained 4n the sohcols at
prTOPer agiari$a.

*For if studying is %o be cocd vou must have not empty
clolsters and dessrided wopaszterize and sndowsd ohurches, but

a ¢lty in wvhich many veopls come togather and

vractice on one

- and¥her and etir up eanh other and 4drive 2adh other on, Solie

l.latter frow Luther to Muke John Fredaria of Tiaoteral
Saxony, written at Wittemberg, Hay 30, 1535. Trane, and ed.
vy P.Snith and C.V.Jsccbe, in Luthsr's Correspondence and
Other Contemporary Letters, Phila, 1818,
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tary studis: de not agcomrlish this, tut conmen studies do,

for whers many are togethér one glves the other inpentive and
gxample, V

#oLiase 1% 18 well thet iﬁ%&i yolff towns and villages good
schonls sheuld be ggtarlished cut of wvhich could be

Pripary
ehengen those she are £i¢ for the universitisze out of which

ean then Be iaken the men whe are o ssrve your land and people,

some of the scholars vho are {raimed in these schools
take ssrvice and held offies in the dominions of cther prinoces,
and the objection is rade that you are fraining people for
other lords, it must be remembersd that this doee no harm,
for bevond a é&ﬂ%t these wmen will prowmote the founding and en-

dnwing of schocle In the lands of other princss and psoples,® 1

Juthar's Opinion as th the State's Interest in Bducation,

i

Luther tock an advanced step in advogating that the
E%ate had an interest in edusaticn. The church and the school
had been inesparable fer eo lemg & time that the idea that the
gtate should intereat i{teelf in education and make itself
financially rsepeoneible for the soheels and oompel attendance
wa8 quite startling.

Tuther felt strongly that 4t was the duty of civic auithore
ities to insist that esch obild have 2t lsast an elenentary
%y&iaing‘ané in this way the ftondenoy toward universal, free,
and cowpulsory received stimulus.,

In our own day we stand for fres, a@myuiséﬁy eduocation
because ¢f the fecling that if democracy ie tc endure, then
the people eho are the rulers themslves rmust be able to govern
intelligently. Thie truth shich is self-svident today was
foreessn and felt by the Reformer of the 186th cgntury. #

i,Lettsr Luther to Margrave George of Brandenburg, from Wi:tene
b&rg,'iﬂiy 18, 1528, ' &
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In both hise leoading ireatises con education E, lather
ook up the gusstion of the stats's vital intersst in providing
schoclis and in compelliing attendance, In the "Sermon® Luther
inciuded the following staiemeni$! “I hold 4t inocumbent on
those in suthority io ocommand their subjects to keep their
children in school; for itsm is thelir duty to insure the pere
wanenad of the schools, se that preachers, juriste, curators,
scribes, vhysicians and sohoelamsters snd the like may not fall
from amon: us. If they (those in autherity) have ths right
to command their subjects .... iﬁ&iﬁ% of war, to handle the
sugket and pike .... hov much the wore reseon ecught they come
pel the rsople to keep their children in school, inasmuch as
hére upon the sarth ths wost terrible conteet 1z going on ...,
with the devil hiwsalf.... Therefore let magistrates lay thess
thinge %o heart, and let them keep a wigilant loor-out; and
whersver they see a prowmising lad, have him pisdesd at school.*®

Prior to this in the "Letter” (1524) Luther urged the
importance of the eftate taking intersst in youth. He pointed
out that education was ﬁﬁﬁagﬁar of wide importance: "For the
right inastrugiion ¢f youth ie a matter in which Christ and all

the worid are coneerned..... if #8 must anowally epend large

isms, 2te,, to bave temporal pe

sums on suskets, roads,

comfort,why should we not spply 2s much to gur poor, neéglected

youth in order that w2 may have s ekillful szcholsazisr or two 1Y
In ancther portion of the "Letter® Luther pleads for

the etate to care for sdueation t- insurs i{ig own salf-pressre

vation: *"Even if there wers not a soul, and men did not need

1. Sarmon on Daty of Sending Childran to Sehool {(1830),

Letter t¢ the Mavors and Aldersmen of ALl g&&ﬁ&a Cities in
Bahalf of Christian Schooles (1524).
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sehools for the gake of Christianity and the Seriptures, still
for the estsblishment of the best schools everywhers, both for
voye and for girls, thie consideration is sufficient, nawmely
that seciety for the mainienanee of civil order and the proper
reguiation of the household needs accomplished and well trained
sen and women,"

On another cccasicn Luther wrote o the Elector Frederick

rerning education. In thie letter the Bef-rmer states

frankly his opinions on both the state's obligations to suprort
sehools and on the siatels r~ipght o compsel attendance, "Since
all ©f us, particularly the rulers ars commanded above all

els> %o educate the young, who ars born dally and are growing
up ameng us, and o keep tham in ordar and in the fear of God,
gghools and preashars and pastors are neodasary., If the parents
won't 93 to 1%, 1ot thew go to the davil, 7Tf the young remain

uneared for and unadnoated the fault is the pgovernzemt's,

Vereover, the land bacomes full of wild and loose persons so
that not only Ged's cowmand, but cur coswen nead, chliges us

te find some way to weetl the situation. Since Papal and
slerieal law and crder are now at an end in your COrace's realm
and all elolsters and foundations have fallsm into the hands of
your Grage as chief ruler, you have alsc the duty and respon-
5ibility of locking after these affairs, .... ¥here a city or
viliage has the wmeans, your Grace has the righﬁ to require
them to suppert schools, puipite and churches, If they will
net do it for thelr own geod, 1% is the duty of your Crace,

#ho 48 enlef puardian o¢f the youmg and of all in nead, to
eowpel them by force %o do 1%, just as they are compelled o
cont¥ibute money and laber for the tuilding of bridges sl
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and roads €ad for other needsd improvements.®
In all thie insistencs gf Luther en the state's part
mbar that * his

in sdueation, however, 1t is well rome
prinoiplee ware not fuily realized in Luther's ocwn day, nor

are they today.* *

One of the omissions in Luthar's sshocl sysiom was
hig failure fo include instructisn in the vernasular,
Bovd :
Luther did not provide for vernaocular instruoction inasmubbh

3d on the Bible in

surgests that 4t is sspecially surprising that

ag hiz whole Reformation progras hing

the paoplels own tongue,

The faet ie, though, that Luther deemwed it unnscessary
for the schools to teash ths German languape. Sald ne: *Var-
nacular ig beet lsarcad from cordinary speech at home, in the
market place, in the pulpit.® The Birle being the oniy
important book writisen in German, all the rest reing in
Latin, the Raformsr avidently oconcludsd that informal
sducation in the home and ona the street sufficed to
agguire suffleient vernaoular $raining.

If Luther u?tmi includsd German in his achonle, he would
have fmragh%&ﬁ%$§§ in some w3asurs at least, practically every
wodern @dueational wmovement, and would have been in agrésment
in one way or another with that famous gotarie of sducators
whe followed him 200 years later, Foueseau, Pestalozzi, Here
bart and Frosbel,

But though he omitted ths vornacular in his foresl
1. ¥.X,.Boyd,Polit.andBoe, dapaets of Lother's ¥saegage, South

Atlan, Qﬁ&&;,?@l 17, 1818, Durham, H.C.
2. ¥m,Boyd, Hist.¥setern ﬁ&ﬁﬁ.,x Y. 1820,
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syaten of 2ducesion, he gave graat impelus to the German
i%ﬁgﬁ&gﬁ throurh translating and brosdeasting the Bivie in
the native tonpue, Furthermoro, ha wrote his bymns in Germanj
and h2 changed the whols ¢f the public ohurch service into
Gergan ac it oould be underetcopd by the pecple,

80 in epite of the faet that Luther held %o Latian as
the approvad tongwe in the schools, his contribution to the
vernacular was congiderable, and his disinterdet in

the native language wag mors apparsnt than real,

W2 have surveved Luthar'e theory of edueatisn. Our
treateent has not been exhaustive, but 1% has been sufficieng
to show Luther's brsadih and farsichtednsss. He was not
a philozopher on eduoational prodlems, and he would have
wondered what educational psyohology was, bul in apite of

naveidabls ehorteomings dus %o the day in whioch he lived,
Jather's educstional thseories parallel those of today in
many instanges, In few cases, 17 any, ﬁiﬁ he have his
theories worked cut %o 2 nicsty. Even ;§%§ he lived he laft
4o such go-wprkers as Melanchthon the tast of workine cut
the detaile of organization, But those fundamental prin-
ciples of sdueation,vhich have beoen vroved as walid in recent
years, lay in the rﬁ%gh in ths mind of ih& sixzteenth Raformer,

¥as Luther , then, in anvy way resronsible for certain

thesries that later educators such as Rouseean and Freebel
held? There is no avidencs to show $hat he was., In faot
there is little in maﬁgxa theory and praotioe that oan bhe

traced dirsotly to Luther, unisze 1% be his zozition %o
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vospulscry apd siats pducation. As we shall se: later there
were wany reagons why Luther's diveot influsnce on sducation
vae warrsd by evente owver which neliither ke nor hies successors
had awy control,

F.Y.0.Puinter sulmits the g@zzﬁﬁgﬁg'%ﬁﬁgﬁigai of Luthor's
place in educstion and hle influence on it's progress:
"Teere io soarcely any rhase of edugation that Luther

~18ft untouched, Everyshers he sxhidbited the eave sirong,

good e=nas, Says Dittast 'I7 ws survey the vedagosy of

Luther in 2l 1%s &xtent, and fmagine 11 fully realir=d in
rractice, what & splandid pieture the soheosls and sducation
of tha 16ih csmtury would pressnt! ¥e ehenld have courses

of study, textbocks, iteaghers, methods, principlise, and modes
of dizoipliine, schools and school regulations that oculd

gerve as models for our own age. But alas! Luather like

sll great men was 1itils undsrstood by hils ags and adherents;
and #hat was understood was inadequately estesmed, and what

was sstoened was only imperfeotly realized,'® &

In final sumeaticn of Luther's theory of sduecation

#8 recall that the Reforser, ase we have shown, steod for the
foeliowing propositions in the field of efuoationt

(1) The izpertance of the child and the family in the
aducsticnal process sust never bhen cverloocked,

{z) There wss dire nsed for an adeuate educational
systes in Gereany. '

{3} Though sduostion was priesrily rolisicus in @iﬁ,
yet the cultursl and scelal feplisations ware %0 bs recog-
nized alseo.

{4} Educational cethed should include simplimity,

repetition and obesorvation.
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(%)

hknd all
(8)

anee in =
{7)
glagsios,

eipiine was to includs the 5@5& as 5 last resors,
4 shrent vas to be lemper-d by kindnens,

sqohers have & position gsecond to none in inport-
mrrioulum wad to include the Bidle, the
astronowy, music, gymnastics, in additicon to the seven
libveral a the soholastic sshoolsg, and where

neoesary toc be conducted allowing children to

#»ith their

schecling.

and atale &ﬁ the sducation of tave,

{2) ﬁﬁi?@f%&i 2duentl n wae sssentis] to roth the

malntenance and progress of church and etats,

{18} Yernacular was omitted from the curriculus, but
the inforpal training of the heomwe snd daily contacts was
expectsd to glve sufficient foundation in vermaculsr to

snable Bible reading in the native tomgue.
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¥e cows now to a consideration of Iuther's permanent
influenss in sducation., Only insofar as his touch upon
education has proved E&%%iﬂg does Luther degsrve to taks
his rlace. amenpy the greail sdusators.

If Luther's contritution as professer, writer, pastor
and tﬁfﬁrmﬁz Bave him only tewporary, loeal educational

influencee then we sare forced %o dismiss the wan from CoOne

sideration in the history of education. But if we descover
some of the innowvations which Luther advocated coming to
fruition either in his own day or latsr, then we ars bound
to adsit the man 0 a placs asong the historic lsaders of
sducational progréss,

¥hat then are some of the prinelples for whioh he
stood and some of the coniributions which he infitiated
'tha% maks his educational vreforms something more than a
tempost in a teapet and give & truly cosmepolitan and

lasting importance %o Martin Luther as an Educatorl

¥hen we regard the sineers and [requsnt attention which
Luther gave to oroblems of 2ducation, one wonders why there
w2re not more lmwediate results to show for hies efforte,
¥e wuat remesber howsver "that Luther's educationasl ideas
gould be but partiaslly carried cut..... There were but a

few among hie followeras who could understand such progressive
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proposals, they were entirely too advanced for his time;
there was not body of vernacular teachers, or method of

preparing them, the importance of such training was not under-
gstood; the religious wars which followed made any educational
advances impossidble for a long time to come,® 1
Luther himself in later years wase filled with the despest
anxiety when he heard men deorying education, and when he
even found the town school of Wittenberg transformed into
& hﬁk@t?-g
However, in spite of a great deal of lethargy, there
wers certain lmprovements in eduocational practice which were

ancouraging.

One of the important formard steps in Luther's owm day
oame a8 a result of his ®"letter %o the Mayers and Aldermen of

211 Cerman Cities in gakazf of Christian Schoole® 3. ?&1#

ramphl 2t bore good fruilt!: pupular schoole according to his

ideas were established in many towne and in numpercus ocases

the magistrates cagpe to him for adviece in the aprointment of

ta&ch@ré and the general &rr&agam@a%a.‘ In April 15235, Luther

wrote Spalatint *.., for I am just now seitting out with

Philipy and Master Agricola for Eisleben whither we have bsen

summonsd by Count Albert to establish a Chriestian school. I

am beginning to hope and to make scme sfforts that Philip

may begin a similar schoel at NHuremberg,® 5
Elwcod P. Cubrerly, Hist, of Edue., ¥.Y, 1220
Chas. E, Hay, Luther the Reformer, Phila, 1888,

5‘ Sen page 89 of this thasis,

4., ¢f, Gsp, Fieldsr,Luther's Views and Influence on ﬁahaﬁl&

and Eduocation, ﬁaé uat.Rev, of L and Lit, Wol,I 1888
5. Lath@g? Corres. and Other Gﬁﬁt&m;?g&ett$za, Trans. mﬁd sﬁ.
by P. Smith and C.M.Jacobs, Phila, 1918, :



I&%@r'z *Sermon on the Duty of Sending Children to
School® 1 likewise was effective. In the "Sermon® Luther
advocated the transfer of wealth and endowmente from ths
ronasteriszs %o educatirnal purrosss by whioh the common
people could be served. In only one inetance was this
aotually done, soc far as records show. The monasteries

of Pforta, Meissen, and Frimma, all in Saxony, were turned

intec free public schocls, and the so-called "Frusten-
gchulen® are e8till flourishing %there and are the only

German schoole which can be compared with the great English
public schools where the boys ares in residence, 3
~ *The Cerman commoh eChools, dating from Luther may

claim to be the clidest in Eurcpe and Amwerioa®, says one
authority a, and another azserts: "If it be trus ‘m% during
the pericd immediately following the Reformation the German
systen of Bducation =»as far in advancs of that of all

other countries, this was entirsly due to the gma‘h Reformer

and to his fellow~workers such as Philip %1%@’2;%%, and
& Log
o : ,'

to their imrediats successors, :
- Though improvement in conditions was slow,. M m:

not so gradual that Luther was not able to say: ﬁg@ youth

now have good and convenisnt $imes to study for ewry art
iz taught orderly and wprightly, inesomuch as t}my my M@B

. and easily comprehend them, except they be mﬁ&mam.;

- Heither sre ths boye sc strictly and harshly ‘km&wa aa in
former timeeg, when they wers called martyrs of t&w w!awlu,
1. S8z page 90 of thie thesis, \

8. Geo. Fielder,Luther's Views and Influ, onf sei;s.smé E&mﬁ.,ﬁ
Mod, @a&t.%’#. of Lang.and Lit.Vol I, 1898, London,

3.J.4,Cregory,Addraess to Nat.Educ.Assn of 'v.8. R ammzmm by
ﬁ.S.gammzxt a8 an @f:c‘mial Paper. o sed in hﬁﬁhw&a




they were plagued with thinge that wers altogether irksome
and unprofitable and unpleasing, wherewith they consumed

time, and spoiled many a fine and expert brain.*

The widespread effect of the Reformation on the
schoole of Germany is considered by F.P, Gmma’m the
following: ‘Témngh the inorease in elementary schools was
the most important educational outcome of the Reformation,
the effect of the Reformation movement was also evidemty
in secondary schools whose ideals had been largely fixed
by humanism,

%As the Reformation advanced Latin schools and Gymnasia
came under thse control of princes and the S¢ate rather than
the é!mmn, and these schools gradually became the backbone

of a state school systenm,
"Luther's "Letter® suggested establishing secondary

schools as well as eiaﬁﬁa_&‘f‘“”:’, under the management of

v‘]

the civil authority and there ma a speedy response, Reli-

glous spirit remained and the whm}.: were taught and
supervised by representatives of the Frotestant Church, * 3

0f the mem whom mmw aToused to action, first of
all muet be mentioned ¥elanchthon who was Luther's eef;aborar
in all things and mz%m&wlx in the work of reorganising
the schools of a&rm). *ﬁbime&m@n was the xin&ag humanist
at the time of ths Ratb/rmma. He was never anm ordained
minister, but this dif m‘&: hinder him becoming the leading

i. Luther's words, !’r@& g&msxm Life of Lutm:(*rxttm by
himself), London 188
2. 7.P.Graves, Hist. o ﬁ&wu Vol II, N.Y. 1918,
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theologian of the Latﬁamﬁ party. He soon becams recognized
as “'ﬁh@ great aathor on sducational subjects. He is named
with justice "The ?zwm;%tom of Cermany". He had a genius
for organization. It was he who carried out the sducstional
#:aszm launched by Luther,® 1

In 1525, the first year after the "Letter to Mayors

and Aldermen®, the Duke of Manefeld ocommissioned Luther to

establish two schools in his native town of Eisledben, one

rrimary and ome secondary. In dee time the course of study
and method employed in these schools became models after

!ﬂzi& other were formed, 3

| In 1538, Johann, Elector of Saxony, angaged Melanchthon
to reorganize the schocls of his state 3, and about the

same time Valentin Trotzendorf (1490-1556), a colloborator

of Luther's and a pupil of Melanchthon's, made some etriking
improvements in the schools of Goldberg, sﬁwm. He modelled
his echocl on the basis of ideas obtained from Molanchthon,
and during the 25 years he was rector at Goldberg the

institution became very famous as a humanietié and religious

center.?

Further, upon the recommendation of Nelanchthon,
Michael Neander (1535~1585) wus made reotor of a schocl at

Ilfeld which he conducted on the plan of the Reformers., He
made the building up of this schoel his life work and prove
2d himself the most daring schoclmaetsr in northern Cermany,.
1, R, M'Cheyne Edgar,Geniue ¢f Protestantiem,London 1900

2. ¢f, F.P.Gravee, Hist, of Edue., Vol II, ¥.Y. 1918,

3, Ibvid.
4. Ibid,
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Heander ventured to question the plage of CGrosk
the curriculum, and he added history and geography, science
and music. He published 3% books, and prepared man

peoripts
for 14 others. Melanchtbon rated him as the best educater
i i

in the country.
Another educator upon whom Luther's influence was

parked was Johann Burgenhagen, wh- in 1530 wae a’étmﬂsé

to Wittenberg by Luther's teaching, and who three years

later became a professor of theclogy there, F‘gmrly he

had taught in classical schoels, but he bammg gg%e reorgan-

ization of churches in the citiee and statss of northern

Germany. Every plaoce he went he made ample provision for

schools. vﬂis school at Hasburg in 1520 gas particularly

influential. Hs organized in that city a single Latin

schoel with a rector and seven teachers focether with a

German echool for boys, and one for girls, in every parish,

The curriculum of the Latin schoo! seemed to be taken directly

from Luther's pattern being composed of Latin, Greek and

Hebrew,dialectic, rhetoric, mathematics, @atﬁ@hiéﬁ and

singing. W¥ithin € years the Hamburg plan had spread to

Brunswiok, Lubeck, Minden, Gottingen, Scest, Bremen,Osna~

bruck and other cities %o which were sdded the entire states

of Holetein and Pomorania., In 1537 the Hasmburg csystem was

effiolally introduced intc Denmark, ’
The grzatest single educater given impetus by the

Rsformation was Johann Sturm, whose sunicipal Latin sohool or

wsiun® at Strascburg bhecame internationally famous,

i. P.P, Graves, Hiet.cf BEduo., Vol II, ¥.Y, 1216,
3.‘ z‘biﬁn
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Sturn's ideals for his caﬁ@ay%%ra broad. ¥hile he
recognized pisty, he wae eager for scholarship as a distine
guishing feature. This educator stated hie own kdeals as?
*p wise andpervasive piety should b2 the aim of our studies,
But were all pisous then the student should be distinguished
from him Who is unlettered vy a&i@nﬂa; caulture and the art
of speaking. Hence, knowledge, culture, and purity of
dieticn should become the aim of scholarship, and toward
its attainment both teachers and pupils should dedulously
bend every effort.® 1

"Sturm é@@ the greatest and wost sucoeseful echoolman of
hie day. Oraded instruction, good tsaching, and sound
soholarship enabled hies school to surpass all others,® 2

Sture's "gymnasium® wae divided into ten olasgsszes, Bogine
ning with the 10%th class for yﬁyila‘af 7 vears in which
wgse laid & good foundation, correct promuncistion emphasized,
easy Latin studisd, and the Cerman catechism memorized, the
gurriculum became more diffionlt and comprehsnsive by
‘gegrees. The culmination was reached in the 1st clase for
students of 15 and 18 ye:re of age. In this grade wae in-
cluded continmuaticn of the study of legle and rhetorie,
advanced resding, much franslation in CGresk aﬁﬁ.égﬁig,
drama, BEpistles of Paul expounded like the old rhetoriefans,
Buclid's first bock in gecmetry, and elemdn*ary aﬁtxﬁaawg.§
i, F.P.Graves, Hist, of Edue., Vel II,, W.Y, 18918,

2. Elwood P, Cubberly, Hist. of Edue,,¥.Y. 1820
3. Elwocd P.Cubberly, Readings in the Hist, of Edue, MV /920.
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| Thus ws see the sholesale effect that Luther had on
the progress of Germany through his stimulating other
outstanding men who institutionalized the sducatinnal prine-
ciples for which the Raformer stood.

- *Though no complets system of sducation was @stablished ,

the foundation was laid, To this result Luther contributed
more than any other man of his time; and this fagt makes him

the leading educaticml reformer of ths 18t¢h century.? i

If it be trus that ks Reformaticn ultimately had a
meet salultary effect on pollitical and sdueational canditione
in Cermany then ws must reslizs that " s etep in advancs madd
by any nation in any direction in the end proves beneficisl
to the whols of mankind; the blessings of Lutherte church
refore wore not confined to Cermany nor % the Protestant
church, and the influengs of his educaticnal reform has been
felt far beyond the boundariss of his ¢wn country.® 2

Just how diversified and far-reaching was the influence
of the Reformation beyond the borders of Germany is suggeeted
by Prof. J.Yutzy 3: "Lugher's voice was heard in the sacred
é&%ﬁ in the constitutional struggle in England, in ths re-
volution in Prance, and in the revolution of freedom in the
United States, It was the influence of his teaching that led
Gsorge Buchanon to declars:'The will of the peopls iz the
only legitimate source of power.' It is due to the same
influence that in our own Declaration of Independence we are

1. F.V.N. Painter, Hist, of Edue., ¥.Y. 1203,

elBn  Fial % 8 . 1 o o
LT ‘&i%%%&%g igkg * i%igf ﬁi%{z @Q%ﬁ?%g%% . Sak 8- m ~aao. y '
3.M.Luther as a Preacher, Luth.Quat., Vol 28,1898,0ettysburg,
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1; that they
are endowed by their Creator with certain unalismable rights;

taught 'that all men are oreated fres and equa

than among thése are 1ife, liberty and h&ﬁ@}&&%ﬁﬁ.’ In short
the effedte of Luther's faithful ;&ma@mﬁg &T€ mgy; in the
wvarvelous revival of religion, lesrning, literature, socioclogy,
porality and politieal %@Mﬁr fmmé smeng all nations since
the pious monk became a famouvs proacher,®

One example of the Reformation's influsnce on education
in Azerica se early as 1647 wae shoen in Mascachueetts where

in that year the CGenersl Court passed an @tﬁi&r)#&z&@h in its

insistence upeon educstion as a necessary corollary to the

Seriptures, as an essentisl means of combatting Satan, and

ded accompaniment to Church and State, scunds

a8 & nse
quits Luther-like in its content and mode of sxpression,
8aid the sarly Uassachusette fathers: "It bzing one chiefl
objsct of the old deludsr,Batan, to keep men from ths knowl-
edge of the Soriptures as in former times by %seping them

in an unknown tongue, so in these laler %imes by persuading
‘from the use of tonguss, that 20 st least the true sense and
moaning might be clouded by false glosses and eanint-seeming
ﬁawi%z#; that learning may ncet be buried in the grave of
pur fathers in the ghurch and commonwealth, the Lord assisting
cur andeavors, it ls therafore ordsred that every townehip

in this jurisdiciion, after the Lord hath inereassd thes ®
the rumbar of 50 householdsrs, shall then forthwith appoint
on2 within their town o teach all such children as shall
resort to him to write, read, ete,®

4 modern atatomant of the influence of luther on education
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‘%éﬁxy saye: "The first to liberate the human mind frowm
mediaeval darkness and error, the Lutheran ghursh has alwaye
f@aﬁax&&fﬁkaxaagﬁ intellectual culture, Her scholars have
within the prssent @%ﬁ%ﬁ??‘%%%ﬁﬁt&ﬁ the gloriee of the best
age of Christian learning. Her wonderful literature, her
great universitics, her systems of popular education are
felt by the world.® :

*At Exrfurt Luther was fond of the classies, but he wasg

not & humanist,® 1 and he never boocame one,

. We have already msntionsd Luther's agresemsnts and
confliets with Erasmus, the champion of the Humaniste,
Luther was not so much antagenietic toward Pumanism, as
he was dissatiefisd with it. Though Humanisw wasg an
infinite step beyond scholasticism, yat Luther wanted to
go 8t11ll further than the humaniets were willing to go.

diegusted with the falilure of the hus=anisis to
gtrike boldly against the prevailing intelleotual bondage
and ecclesisstiesl domination that characterized every walk
of 1ife,.

I+ was this indecisiveness and vacillation in parti-
oular that arcused Luther's antagomism against Erasmus
and led him to say: "I hold Erasmus of Rotterdam to be

Chriat's most bitter enenmy. In his catechism which is of
all his writinge the cne which I can least endurs, he teaches
nothing decided; not ons %ﬁzﬁ gays do thls, or do not this;

1. J.B.Remen

sayder,The Lutheran Manual, Phila, 1918,
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ks only therein throws srrer and &13@&1# inte youthfsl
 consolences,...., Braseus is the true enemy of religion, the
open adversary of Christ, the complets and falthful picture
and image of Epicurue and ¢f Lucian,® 3

In like wanner Luther dated:" Erasmus ls very pitiful
with his prefaces, though he tries to smocth them over; he
apreare to sée no difference betwesn Jesus Christ ocur

Savior and the wise pagan legislator,Sclon. He snsers at
St. Paul and St.John; and ventures to say that the Epistle
to the Romans whatever it mizht have been at a former peried
is not applicable to the present state of thinge, Shame
upon thee cursed wretoch, 'Tis & mere Momus making his
vows and mocking at everyibing and everybody, at Ged and
- man, at Papist and Protestant, but all the while using
such shuffling and double meaning terme that no one oan
lay hold of hir to any effectual @ar@@a&’..:; 2

Among wodern writers, one vividly pictures the differ-
enos which exiated between Luther and Erasmus in their
mutual efforts to battsr conditlione as they aunbksted wore!
"Eraspus thought he would laugh the evils of the age out of
sourt. He 414 yoeman's service, but the situsition needed

something wore than the graceful thruet of a ezatirist's pen,
Humaniem was a8 beautiful as x shirmering moonlight, But only
the burning sunlight can dry up piasmic swappe. And what
Humaniew could nmot do luther did. Hs came with the awful

roay and rusk of an avalanche, and wany refined spirits were

g0 bewildered by the nolee and oonfusion that they could not

i. %&th@yig Pavle Talk
2. Inid,



Page 137
gee the service. But only a meral and epiritusl avalanche
could do the destructive work which needed to be dome before

he great censtructive work could be achieved,® :

4 siwilar thought frow ancther spurce saved "It is
 @aid even today that the propagands of $he Christiazn Human.

ists led by Iraepus would bave brought about the Reformation

without any such '"tumult' duch ae Erasmus wished to avoid.
Such an asserticn 1s just as truée as the claim that the
Yapolsonic Bepire would ¢f necosssity have come about sven
without Napoleson, or that the unity of Germany @aﬁzﬁ have
beon achieved without Bismark., Critice and rhetoricians
can oall forth and strengihen s world-historical movemsnt,
»ut they oan nsver creats a new order of things. This can
e done slome by s herolo will which oalmly and resclutely
takes up the struggle with ths foress of the old order of
things, and by exerting to the fullsst all the powers of
intellect and soul, carrisd it through %o the final end.
The poesession of such a heroie will, this most rars and most
wm ghty of the creative forces of hist sy, esnnot certainly
be denied <o Luthsr." 2

3, Iuthor'e Insistenge on Inta’lectual Fresdew,

Philiy Brocks sugpested that shile Luther wae cetensihly
at Werms on an soplesiastical mission, he really was there
$c inziet that human 1@%&31&@&&@% mast be fres, ¥hsn he
waintained ¢ "Unless I be convieied of error by the Soripe
fures or by powerful reascns, neither ocan nor dare I o

1, L.H.Bough, & living bock in a living age, N.Y. 1818 *
3. Heinrich Bohmer,Luther in the light of recent research,¥.Y.1918
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$ract anything,® the Peformer wae assaréing that be

dare not be a slave to intellectual suthority.
_ Though Luther believed lamplicitly in the Bible, yet
vehind the Bible lay the convictions, rights and ammggf
his own individual conscience, "Luther's acticn at Worss put
on® individusl over against the grganized politicsl and
sscleginstioal 1i7e of the pericd. That iﬁ%i@%'&%ﬁ&@/ en the
right of the mﬁwiémﬁ. t¢ b8 true LW his deepest iife .
sgainst all orpanized powsr had the very geniug ¢of democraoy
cin 1%, In thet sense <2 may say that Luther #ae o démwoorat
vefore the day of dsmuorats.®

Thiz same oontribution of Tuther'e f#u roemphacized in
the earefully weighed words: *Luther was not & vhilosopher,
He was not keen menitally like Eracwmus, nor wae he intelleo-
$uslly broad like Helanchibon., Heither was he =z clear |
thinker theoratically. Luther's merit lies in ihe stress
he laid upon the indlividuality of mamn,” ’

I LA o wal /((Ll;w'u] vek o a /:}}u 4,7:, NF 198 |

1. A B.0. Alerondes, [t s of L Clunct Loaden, . d,,,(:j



What #as Luthsr after all? ¥ac he a scoslavag rebel,
¢r a demi-god reformer? Vasz he =z genulne imnovater, or
only a oclever plagiariet? %&$f§k@ true pouth-pisce of God,
or was be "foul wouthsd and sourrilous" I,

¥ag there ever 5 man over whom opinion i1z so divarse?

First ar suthor claime: *Luther 18 toc great o be ﬁla&&&ﬁ by
any one sect of opinicn,or by any singls natlonality. Some
wsn tower so high that they bslomz to the whole raocs. ho
thin & of 8%, Paul as a Hehrew? Or of Danis as an Italian?
O0r of Chakespsars as an Eaglishman? ... "o ther was not
slmply the produet of his time. He was a distinet and mighty
foros moving the age onward; leading 1t not following 1%;
gensrating the tide of reform, not simply riding on 18+ ?
ot writer aduits:"He

had his Taults; they were glaring, on ths eurface, patent

to a1l men, He was hasty, he was ﬁfﬁ@ﬁ viclent in temper and
intemperate in language. Meekness and gentlsnesc were wﬁrﬁn&s
he 414 not attain, His Chrietian character, though gemuine
and gin@@#&, was not symmetrical, nor was his intailaaﬁéai

stature the loftieet or the moet completely developed. Neither
as a writer or ae a thinker was he of the firet ordsr. The
@cientific intellect and the philozophical faculty did not
shine cut in him at all, " ° | .
Angther investigator sess abesplutely ne pood in ﬁ&r%ﬁn
Luther snd insists: "Luther wae not an idssl sponser of a

i. 3 ishov Bewiok (Nov,1883) quoted by Rt.Rév,Patrick 0'Hare,
The Faecte about Luther, ¥.,Y. 1218,

g, Rand, ¥eKim, Prssent day problems of Christian %h@aght, ".Y lﬁéﬁ 
« Ibidg,
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new religion; he was a mmeter of billingegate and the
iﬁ&mt salntly of men. A% timess in veading Luther one is
drasn te say to him what Herrick eo fmﬁkiy says of
himeelf: 'Luther, theu art too coaree to love'.® 1

On the other hand Goethe acclaimed "there is nothing
interesting in the <hcle Feformation excent the @M@M&
of Luther®, >

¥hat shall we say therefors about Luther ae an educa~
tor? Ie his care-r in this fleld so bound up with his
life as a religions reformer that to disparage ome is to
cast reflection on the other?

Binwgmxaagfaf the moment his religicues interests,
and ignoring as much ag possible his break with the Roman

Church, can we impartially regard Martin Luther as an
eduoator?
Coneider his ideals, his méthods, his definite accom-

plishments, hie impetus to his succesecrPs -~ Can ws cast

Sy him aside as unworthy of a front rank position in the field
of eduocation?

Luther found sducation generally nsglected and formale
ized; he found the schooling of the cosmon people completely

‘ %mﬂwk@d ; he found education regarded ae a luxury to be
taken up or laid down at will; he found the schocl com-
pletely dominatsd by tie Church,

To meet such aiws@%mm Luther as an educator preseed
the importance of sducation upen the minds of all, s2epecially
upon thosé in authority and power; he urged universal educa-
tion and mapped out a courss of study adapted for the

1. Patrick O'Hare,The Facts about Luther,N.Y. 1915,
8.4-8-0Alexsnder, Thinkers of the Church, London.
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children of the common folk; he pointed th- fallaoy of
regarding education as a luxury for the favored few; he
showed how st:=tecraft and commwerce, as well as the Church,
stood in nesd of sducation; he dsnounced the iron hand of
the Church in the rsalm of sducaiion, and propossed that
edug-tion wse within the provines of thes geoular power of
the siate,

&aﬁ man #ith such a rest:r of achievsments cannot be

called insignificant as an sduosior, not wa®ter shat

spinion we hold of him as a rsligionist, Thus ws arve
foroed to admlt, indeed, we cught to welcome, Martin
Iuther as an éducator, to assume his sest among ths

famous, historie leadere in educationsl progress,

*List ye men and be advised,

Ho more in shackles the spirit lies,
Remewbsr Luther, the faithful one,

Whe hath this freadom for you won.

Cuard well the light, the light of ?&utﬁ,
Guard well the flame, profans it not.®

1,¥ightwatchuwan's hyan for the year 1817. Taken from Helinrich
Bohwer's "Luthar in the Light of Recent Resgearch, W.Y. 1818,
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