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A SYNTHESIS OF THEORY AND PRACTICE IN THE EVOLUTION
OF A DAILY VACATION BIBLE SCHOOL PROGRAM

INTRODUCTION
le The Statement of the Problem

The Dally Vacation Bible Sechool is one of the
youngest members of the Religious Education family. It is
an integral part of the whole church program because it of=-
fers a unique opportunity for progressive religious educa-
tione Within less than twenty years this school has struge-
gled into existence and then has grown into a world wide
movement. But even so, it is still in the experimental
stage. New emphases are being evolved, new values are be=-
ing discovered, and the method and technique are being im=
proved upon from year to year.

From our denominational colleges, our training
schools and our seminaries go out every year young men and
young women who with little, if any, specific training, are
called on to be leaders in Daily Vacation Bible Schools. To

them, perhaps, the administration of the schools does not

seem to be complicated until the actual time comes for a pre-

liminary meeting with the teachers. Then it is too late to
do all the work and the plamning that should have been done

before. It rests with the leaders to bring to this first
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meeting such an overflow of enthusiasm that the teachers
too will become imbued with 1t and long to get started in
their work. It i1s incumbent upon the leaders, moreover,
to be thoroughly familliar with the variousbage character=-
istics of the children, to set up definite objectives, to
select the course of study and supplementary materials to
be used, and to suggest methods for putting into effect
these materials. Throughout the entire session of the
school; as well as at the outset, the teacher must be an
endless source of inspiration and of suggestion. This is
no small task. In fact, for the average leader, especially
in rural districts where facilities are limited, it is an
all but impossible taske The purpose of this study, there-
fore, is to help solve this problem by brip§ng together
from the realm of theory on the one hand, and out of the
background of actual experience on the other hand, such
‘materials and principles as will be valuable to a leader

in the evolution of a Daily Vacation Bible School Programe
IT. The Method of Development

The first step in this study will be to analyze the
principles and practices of the early development of the
Daily Vacation Bible School Hovement as a whole, The sec-
ond step will be to examine principles underlying the evo-

lution of a program as they are set forth in theorsatiéal

discussions of Daily Vacation Bible Sechools and in courses

‘of study arranged for Daily Vacation Bible Schools. This
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material will be gathered from leading text-books on child
psychology and pedagogy and on Daily Vacation Bible Schools.
The next chapter will deal with an account and analysis of
personal experiences in Daily Vacation Bible School worke
In the conclusion, as indicated above, there will be an ate-
tempt to bring together the results of.this study of theory

and practice in the evolution of a Daily Vacation Bible

School program for those interested in the administrative

approach.

III. Source Material

The sources for this study will include information

gained from interviews with leaders on the International

Council of Daily Vacation Bible Schools, from letters from

various denominational headquarters which have experimented

with Daily Vacation Bible Schools, from various text-~books

available, and from personal experiences of the writer and

others in Dally Vacation Bible School works

The following are some of the schools included

the writer's experiences:

in

The First Presbyterian Church, South Norfolk, Virginia . 1927
Mission Church, Bay View, Virginia « « + ¢ ¢ ¢ o o » o o 1927
First Presbyterian Church, Ocean View, Virginia .« « « « 1927
Te Do Wesley Church; Lynnhaven, Virginia « « ¢ ¢ « ¢ o o« 1527
Willy Boom Mission, Bristol, Tennessee . « « « o o s « » 1928
First Presbyterian Church, Blountville, Tennessee . ., o+ 1928
The First Presbyterian Church, Glade Spring, Virginia . 1929
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The Union Church, Weavers, Tennessee . « « » + o s o » o 1930
The First Presbyterian Church, Blountville, Tennessee o 1930
Dan Graham Church, Reedy Creek, TennessSee « « « o o o o 1930

New Bethel Church, Piney Flats, Tennessee o« « « ¢ o » o 1930

With the exception of two, all of the above schools
extended over a period of two weeks, and averaged about six-

ty pupils with about ten helpers in each schoole.
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'CHAPTER I

AN ANALYSIS OF PRINCIPLES AND PRACTICE AS REVEALED IN
A BRIEF HISTORY OF DAILY VACATIONW BIBLE SCHOOLS

I. Reasons for the Origin of the Schools

Before actually launching upon our undertaking, it
will be well, in order to orientate ourselves, to look back
into the origin and the development of the Daily Vacation
Bible Schools. With such a background, we shall then be
better able to appreciate the importance of the problem be-
fore use The whole Dally Vacation Bible School movement
has naturally developed out of a very specific need, and it
is this fact which accounts for its phenomenal growth. Dure
ing the vacation months thousands of idle children were roam-
ing the streets of New York. What 1s more, at the same time
hundreds of church bulldings, because of decreased attend=-
ance and temporary cessation of activities, were standing
empty, and finally many college students and public school
teachers, frée from the round of studying during the vaca=-
tion period, and therefore in need of creative expressional
work, found themselves with nothing to do. Seeing in these
conditions, three significant factors, Dr. Robert G. Boville,
secretary of the Baptist Board, and other leaders had a vi-

sion for the utilization of these three great forces, through
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the cooperative enterprise of the Surmer Bible School, and
thus they make a distinet contribution to our nation.l
Some one has worded the first slogan of the movement:

"Idle children spoiling for something to do,

idle churches yawning in empty indolence, a

generation growing up in ignorance of the

Bible and unacquainted with the person and

teaching of Christ. Here are factors that

challenge attention. The Vacation Church

School is the answer."”
Thus with the slogan, "Idle churches, idle children and
idle students", the founders of the movement organized the
Vacation Schools. The first regular Dailly Vacation Bible
School was held in 1901, its primery objective being con-
servation, the conservation of the three forces just men-
tioned, with special emphasis upon the children. Other
piloneer schools preceded this, however, and still others
followed. These we shall briefly considers

IT. Prirclples Underlying the Origin of Various
Early Schools

Very little is known about the earliest schools.

But so far as we are able we shall trace some of the prin=-

ciples and practices underlying these earliest attempts in

Summer Bible Schools for children,

A. The School held at Monireal, Canada, in 1877

In the vanguard of the movement was a school that wes

1. Cf. An interview with Dr. R. G. Boville.
2. Pamphlet, "The What, Why & How of D.V.B.S." %m.Bant.
Publication Socilety.
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held in Montreal, Canada, in 1877. Very little is known
about this school except that it was held during the va-
cation time and that its program was as broad and as var-
ied as the present programs of Daily Vacation Bible
Schoolse. From the handbook of the International Association
of Daily Vacation Bible Schools we find that the progranm
consisted "of hymms and songs, Seripture reading, stories,
military drill, Bible memory work, csaslisthentics, manual
work and patriotic exercises." Because it is the earliest
known school with definite records, this is often called
the first Daily Vacation Bible School.l

The principles underlying the organization of the
program of this early school éeem rather undefined, be-
cause the whole program.wés 80 broad. Various elements
combined to make up the material program, with an emphasis
on the physical play and exercise, Thils would indicate
recognition of the principle of variety, with physical
activity alternating with mental work. There was also an
emphasis on the Bible in the form of Scripture reading end
Bible memory work and on expression through worship in the
form of hymns and songs. The manual work was added to
complete the'provision for expression. We would judge from
this, then, that the whole program tended to be material
centered, based upon the'principle that knowledge produces
character. The need for expression, however, was also

taken into accounte.

<

l. Cf. Armentrout, J.S., Administering the ¥Facation Chureh
Sehool, p.8
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B+ The School Held at the First Church in Boston
in

The Vacation Schcol had evidently been in existence
before 1877. Clarence Arthur rerry of the Russel Sgge Foun=-
dation says in his book, "The Wider Use of the Church Plant"
that the first Vacation School our country knows of or has
any record of is the one held in 1866 in Boston under the
auspices of the First Church of Boston.1 Nothing whatever
is known of this schoole It is generally assumed that rel-
iglous instruction, interspersed with recreational features,

played a dominant parte

Ce The Vaughn Type of School

Passing over other schools which were organized
during the period intervening, we come to the Vaughn School
which was first started in 1898 in Elk lMound, Wisconsin. It
was strictly educational in its purpose and standardse. The
curficulum of Bible Stories was well worked out on the basis
of Public School gradinge The teachers were most carefully
selected. Although much effort and time was spent on this
type of school, it was never actually developed. It has been

" criticized much, because, while there was grading it secems
that the child was not carefully considered in the preparation
of the materials. The influence of this school is localized,
rather than affecting the larger movement to any extent. Nev-

ertheless, much of the educational emphasis of the later

1. Cf. lbid, p,8.
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schools is attributed to the careful planning and the
scademic emphasis of this school.1

We see that, as early as 1898, the Vaughn School
was emphasizing the educational aspect of the Bible stories
and all the courses used. As a basic objective the teachers
were carefully selected and especially trained. With the
main emphasis here it was a very‘éasy thing to lose sight
of the pupil and his activities. Thus there is evident an
even greater emphasis upon the material centered curriculum
than in the early Montreal Schools In spite of this, the

principle of grading the children was well worked out.

De The School Held at the Epiphany Baptist Church
in New York In §§§§

One other séhool ought to be considered in this
¢arly period, namely, the school held at the Epiphany Bap-
tist Church in New York in 1898. It is of no small signif-
icance because 1t leads so definitely into the present day
Daily Vacation Bible School Movement. Very similar to the
school held in Mgntreal, Canada, this school has a rather
interesting storye. As an experiment one summer Mrs. Eliza
Hawes, head of the primary department of the church, and
the Reverend Howard Lee Jones, pastor of the church, gath-

ered the children of the neighborhood together for some

Bible stories and songs, games and handwork. They little

dreamed that they were starting something that would

l. Cf. Stafford, H.S., Vacation Heligious Day School, p.9,10.
and Armentrout, J.S., Opi: Cits,D.16.
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strengthen churches of every denomination throughout the
whole world. Soon after the school was opened one of the
New York Dally papers carried the following item:

"NovelEnterprise of the Reverend Howard Jones:
The new pastor of the Baptist Church of the
EZast 64th Street and Madison Avenue, the Rev~-
erend Howard Lee Jones has decided to commence
a new work in the East Side of his parish which
extends from the Park Avenue to East River.
About ten days ago, a morning school opened in
a hall in East 7lst Street between First and
Second Avenuss. The school was opened daily
from nine to twelve. Sight reading is (sic)
taught and some simple calisthenics, but the
principal occupation is (sic) the study of the
Bible and the Catechisme 'The interest in the
new enterprise is growing rapidly. The first 1
morning there were over fifty-seven children.”

It is evident here more than in any of the pre-
vious schools, that Biblical and theological knowledge
was the basic objective. This undoubtedly can be traced
to the idea of "transfer of training", or in other words
to the belief that such knowledge, in itself, would ine-
sure moral and religious development. The fact that
games, handwork and calisthenics are included reveal

some conception of the need for activities,

E. The Lathem Type of School

In all the previously mentioned schools the
handwork has received much criticism because of its lack
of motivation. After all, it was used only as a drawing
card for pupils and as a means of meking an attractive

display on the "closing night". No provision whatever

l. Cf. Grice, H.L., Daily Vacation Bible School Guide,Intro.
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was made for integration. The music, games, handwork, story=-

telling and Bible lessons were carrisd on as separate units:l
The main purpose, therefore, often became obscure and to the
child the activity itself became the main thinge. As a pro=-
test, and as a means of putting the Bible in its rightful
place, Dr. A, L. Lathem of Chester, Pennsylvania, organized
in 1912 a new type of school which proved to be the fore-
runner of a reactionary movement. An excerpt from a letter
from Dr. Lathem to the writer shows something of what this
school is like:

"The work began in the summer of 1912, the

first school being conducted in the Third

Presbyterian Churech of Chester, Pennsylvania,

It is a school without handeraft, focused

Scripture upon Jesus, is sympathetic and

progressive, beginning with kindergarten work

and after a thirteen year's course of five

weeks each year culminates (sic) in gradua=

tion at the end of the twelfth grade. The

school is done with high school work."

The curriculum, which Dr. Lethem thereafter pub-
lished, consisted largely of the memorization of certain
materials which have been worked out in catechetical form,
such as Bsyble passages, the catechism, and certain Biblical
mechanics.g This school and other schools which followed
its lead are, as has been said, merely reactlions against
the unrelated and uncorrelated program of the original
Daily Vacation Bible School, with its "handwork as bait".

A1) the materials in Dr. Lathem's course are strictly Bib-

lical, the element of activity being omitted entirely, even

10 Cfo GI’iCe, H‘L" O‘p. Ci”.,p.lO.
Le Cf. Amentr‘out, J‘Sn, Off‘. Cit-,pol7o
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in the kindergarten and primary departments. The courses
of study include the strictest of memory work. Small cat-
echisms are gotten out for use in each department. Through-
out all the departments the courses are material centered,:
rather than child centered.

Since 1920 the movement has grown quite rapidly and,
gll in all, there are today about 1000 such schools found in
every state of the Unlon, two or three in the provinces in
Canada and a number in foreign landse.

This school is mentioned here becanse it has had
a direct influence on the Daily Vacation Bible School love=-
ment in that its progrems are beginning to be more corre-
lated and more Biblical. BothAthis school and the Vaughn
Sckhool have been promoted because of emphasis on Biblical
facts.l

Dr. Lathem's School has placed the emphasis on the
knowledge of the Bible and theological material, lergely,
to the extent of being utterly unconscious of the psycho-
logical principles of childhoode. The memoriter method is
predominant, the principle of activity being almost en-
tirely ignored.

IIT. Some Principles Revealed in the Process of
the Development of the
Daily Vacation Bible School MNovement
Dr. Boville, 2s mentioned before, became intensely

interested in the prospects of Daily Vacation Bible School

l. Cf. Grice,H.L., Ops- Cit.,p.16.
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work. After focusing his‘own interests and attentions on the
school Dr. Jones had held, he strove to arousé interest of
the Baptist Board. In this he was successful, and under his
leadership and that of other competent leaders, as well, the
movement has grown by leaps and bounds. In 1907 there was a
National Crganization evolved, independent of the Baptist
Board and the Federation of Churches. In 1911 the Daily
Vacation Bible School Assoclation was formed, non-denomina-
tional in its character. Much attention was directed towards
producing menuals and literature to aid in administratione.
In 1917 this Association was changed into an International
Assoclation and in 1922 into a World Association. There was
an indefiniteness about the reiation of the Daily Vacation
Bible School Hovement with the World Sunday School Associa-
tiocn and the Federation of Churches, until in 1926 the
Assoclation definitely merged with the International Council
of Religious Educgtion.' The secretary of the whole Associa-
tion, Dr. Boville, became a member of the International Staff
and for the first time the Daily Vacation Bible School was

.
officially recognized as an educational agency.

A. Principles Revealed in a Brief Review of the
Early Period

The Dgily Vacation Bible School Movement, as we
have seen, was born within the church, and in the formation

and devélopment of the idea the church played no small part.

le Cfe An Interview with Dyr. R. G. Boville.
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The motive underlying the movement at first was largely
missionary and directed toward those children who were
unprivileged. The principle purpose was to use the idle
church buildings as a means of keeping these children off
the street and away from its demoralizing influences. To
put it more positively;‘the primary aim was to bring these
children into the church and to give them a Christian train-
inges This trgining included, besides instruction, organ-
ized, healthy, happy play and an opportunity to make things.
VManuel work was being used very little in the public schools
at this time and therefore the Daily Vacation Bihle Schools
put a great emphasis on this type of worke. As a result the
children swarmed to the doors of the churches "to do some=-
thing".

Because of this emphasis, we noted that a new sys-
tem, which placed the Bible and the catechism at the cenw
ter, was organized by Dr. Lgthem of Chester, Pennsylvania.
Perhaps Dr. TLathem was justified in breaking away from a
type of handwork that was not motivated and a program that
was not integrated. In itself his idea was good, but in
his zeal, he seems to have gone to the other extreme. He,
too, like the leaders in the Vaugin Schecol, failed to ag-
(ﬁpt his materials to the various age groups for which they
were prepared. ‘

The whole Movement of Dally Vacation Bible Schools
began to spread with much influence. Many agencies began

to see its worthe 1In 1910 the immigrant department of
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the Board of Home Missions of the Presbyterian Church U.
SeAe adopted 1t as a part of their program. It was a very
popular agency because 1t made such an appeal to the homes
which were out of touch with the church. The Presbyterien
Church made it a part of the world church progrems

The second denomination to promote the schools was
the Northern Baptist Churche The schools enlarged the Sun-
day Schools and thus became a missionary activity. "New
pupils, new schools" was the main slogan. MNMany rewards were
given for sttendance and for bringing new pupilse. These re-
wards assumed such an importance that it would seem‘that the
real values bf the school were only partially realized.l

Ag this period covers many of the schools we have
reviewed, we remember then that one of the main principles
on which the program was bullt was the principle of evane
gelism through the curriculum. Thils was brought about
mainly by the manual work as a chief attraction, andvthe
Bible work as a chief end. Amogg the other activities were
a rather mechanical memory work, unrelated handwork, and
supervised recreation.

B. Principles Revealed in a2 Brief Study of the
Later Perilod

As interest in the schools grew, the emphasis be-
gan to shift gradually from propaganda to program, with the

primary purpose that of building Christian character by

1. Cf. ﬁ_l”mentl‘out,J.S., O Cit-,pollo
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training the children in Christian living. Ieaders in
the various denominations began to realize the inadequacy
of the Sunday School, both with respect to the amount of
time available and to its dégree of efficiency. Because
of this realization, interest in the Daily Vacation Bible
School deepened. It was found that this new agency met the
need of the church. Here was combined the opportunity for
longer sessions =~ two or three hours instead of one --
with the opportunity for continuous work on five consec-
utive days. Here was truly a chance to make the work of
the church school more significant, more interesting, and
more vital, Today the majority of the denominations rec-
ognize the Dailly Vacation Biblé Schools as an indispens-
able agency in their religious education program. During
recent years, moreover, more and more attention has been
paid by religious educators to this work, until today
there is available a considerable amount of literature,
of a theoretical and of a practical nature, on the Daily
Vacation Bible School.1

The main principle stressed during the later pe-
riod, we find, is an attempt to correlate all phases of
the curriculum, not only as applying to the elements of
the Daily Vacation Bible School program, but also applying
to the;r relation to the Sunday School and the public
school, and to their effort to meet the needs of the re-

ligious education department as a whole.

l. ¢f. Grice,H.L., Daily Vacation Bible School The Vnhat, How
and Why, pp.9-11. 2also Armentrout,J.S. Op.: Cit.,pp.12,13.
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Gradually, the emphasis on education brought with
it many ideas of reconstructing programs to fit the c¢hild
in specific communities and churches. The emphasis started.
as mentioned above with adapting the materials to the child,
but as modern educators have been experimenting with methods
in teaching they have revived the old Pestalozzian exper-
ience-approach method. Briefly stated thils method is that
the child is at the bottom of all organization and all cur-
riculum studye. Only as the child needs information and asks
for material is it given him. The teacher acts merely as a
gulde and coungellore. This method at the present time is
still in the experimental stage.

In this new deve;opmenf of the later emphasis we
find, for the first time, that the dominant principle
stressed is that of the child centered program, with child
psychology giving new emphasls to the prineciple that learn-

ing is based upon experience.
IV. Summary

We have seen how the earliest programs of Daily
Vacation Bible Schools stressed especially those things
such as handwork, gemes and drills that would prove a draw-
ing card for the children. The Bible memory work and the
Bible Study that were usedeere taught by the old method,
without any special meaning or significance attached.
Espeecially helpful passages were chosen and taught in the

hope that the children would someday, after they had grown
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older, understand them and try to live by them. Then, in
a very gradual and interesting way the whole emphasis
shifted from the material centered program to the child
centered program. A study of the early'books on the cur-
riculum of the Daily Vacation Bible School reveal that the
most helpful passages were gathered from the Bible‘and'put
into a course for children regardless of their age, ex-
perience, and needs. As someone once éaid5 "There was a
time when we taught original sin, today we teach original
nature.” Then, because of the various types of schools
which grew from the original schools and influenceddthe
whole movement in a very definite way, the attention of
leaders and teachers was brought to bear on the fact that
these older schools were not accomplishing the things that
the church most needed in the children. A study of the
text books at this time reveals a noble struggle to ac=-
complish this fact. In the Manual of Music that Dr. and
Krs. Boville published in 1921 special stress is laid on
the atmosphere of worshipe. Since this manual was publishe
ed, the tendency has grown stronger and stronger for the
child-centered programs until today we have such books as

Beginners in God's liorld by Miss Elizabeth Shields, The

Kingdom of Love by Blanch Carrier, and the numerous World

Friendship Missionary Books, all stressing the child, its
needs and interestse.
In our survey of some of the prineciples underlying

the origin of and the process of development of the Daily



Vacation Bible Schools, we have found that, although there
was some variation of emphasis in the curriculum of a few of
the schools, =-- such as the public school graded curriculum
of the Vaughn School, and the Biblical centered curriculum of
the Lathem School -- on the whole, the emphasis was upon the
material, We have seen the shift of principles underlying
the programs from the early idea which was that knowledge
produced life, to the present emphasis which is built ﬁpon
the child's interests and experiences as a vital factor.

In both emphases there was a recognizgd need for activity,
in the earlier, activity és busy work, aend in the later,
activity as purposeful expressional worke One purpose has
been predominant throughout, even with the change in prin-
ciple, nemely, that of bringing a knowledge of the Bible

to the childe.
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"CHAPTER II

PRINCIPLES UNDERLYING THE THEORY IN THE EVOLUTION
OF A DAILY VACATION BIBLE SCHOOL PROGRAM

I. Introduction

Although the Daily Vacation Bible School itself
is a distinct unit of religious education which is being
given increased attentlon in the writings of modern ed-
ucators, it, nevertheless, shares the general fundamental
principles of any religious education program. For this
reason, in our investigation of the theoretical princi-
ples underlying the Daily Vacation Bible School program,
we shall not be limited merely to books on the principles
and administration of Daily Vacation Bible Schools, but
shall include, as Welle‘other books in the general field
of religious education.

In the first group we shall include those ed=-
ucators dealing strictly with Daily Vaqation'Bible Schools
such as Armentrout, Stout and Thompson, Gage, and Stafford,
and in the second group we shall include those dealing with
religious education in general, such as, Betts, Cope, Smith-
er and Carrier. |

The following list comprises the books to be exam=-
ined: =

Armentrout, J.S. = Administering the Vacation Church School -
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Stout, JeFEe & Thompson, J«V. - The Daily Vacation Church
School

Gage, Albert He - How to Conduct a Church Vacation School

Stafford, Hazel S. - The Vacation Religious Day School

Betts, George He - How to Teach Religion

Smither, Ethel - Teaching Primaries in the Church School

Carrier, Blanche - How Shall I Learn to Teach Religion

IT. An Analysis of the Prineiples Set Forth by
Certain Educators
A preliminary reading of the above texts reveals

some variety in the method of approach to the material,
As a result, not all of the basic preinciples posited be-
low are treated in each text. In general, however, they
have been found set forth, in some form or other, as the
main points to be considered. These principles are:
definite objectives must be set up; the interests and
needs of the child must be the determining factor in the
curriculum; the curriculum, as a whole, must be@balanced,
progressive unit; all the elements of the curriculum must
be carefully chosen and planned; all the administrative

details must be arranged in advance.
A, Definite Objectives must be Set Up

The first principle advocated is that before a
Daily Vacation Bible School program is actually launch-

ed, definite objectives must be set upe.
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There 1s one broad alm underlying the building of
a Daily Vacation Bible School program which is generally
recognized to supercede all other aims, namely, to build
a Christian character and, in doing so, to help the child
know and love God as Heavenly Father and to appreciate the
life of Jesus to the extent of accepting Him as a Saviour,
This aim, though perhaps not definitely expressed in every
instance, may be said to be the underlying aim of them alle

We shall discover, however, what the individual views are

as we turn to the writers themselves.
le Je S, Armentrout

As suggested in our study of Adminktering the

Vacation Church School, the development and change of em-

phasis in the history of the Daily Vacation Bible School
is set forth by Armentrout as passing through three dise
tinct stages of development, namely, the evangelistic aim,
the knowledge-of-the-Bible aim, and the development-of-
personality aim. The emphasis on the development of per-
sonality, however, does not lose sight in any way of the
Bible content.l The developmat of Christian charachter it-
 self involves this acceptance of Jesus as Saviour, the
development of a Christian mode of conduct, and striving
for the highest which Christianity can offer.é This whole

process must center in the development of the child and,

le Cf. Armentrout, JeSe Op.: Cit., p.23
2. Cf. Tbid, p. 23
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the full realization of this, will demand expert educa-

1 Whether this aim or some other is

tional practice.
adopted by religious educators, the aim will not be in
terms of mere knowledgee.

Ags modern religious educators agree, the whole
curriculum must help the child live at his very best at
each stage of his development rather than to help him get
ready to live in a vagne and distant future.g

The Daily Vacation Bible School program should be
closely correlated with the other organizations of the
church through the functibning of a committee on Relig-
Sious education which should so supervise and correlate
the entire program of religious education of the church that
it, as a whole, will seek from different angles of approach,
the Christian development of the pupil. One responsibility
of such a committee is‘to determine the needs of the pupil
and to set up the objectives of the organization in the
light of these needs.’

In brief, Mr. Armentrout's objectives may be summed

up as the development of Cpristian character.
2 John E. Stout and James T. Thompson

As 2ll other schools have as one of their objectives

the promotion of the physical welfare and the happiness of

1. Cf. Ibid, p.24
2. Cf. Ibid, D.24
3. Cf. Ibid, pp.24,25
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the child, the Daily Vacation Bible School cannot, in the
opinion of Mr. Stout and Mre. Thompson, overlook this same
objective. When the home environment of the child is taken
into consideration, the need for 1§arning how to develop a
strong, healthy; body becomes very apparent. Therefore,
the play 1life of the'school has an important mission in
teaching the child how to play under Wholesome'conditions.
A period should be utilized for healﬁh talks, habit talks,
and eiperiences, Happiness as well as play, promotes the
development of the body and 1s also a great instrument in
helping children to rememéer and to enjoy lessons, because
it contributes also to the right type of mental develop-
ment.l |

The central objective, however, is the development
of Christian character. All activitiles, plans, buildings,
and equipment should be devoted to this objective. The im=
portance of this objective is intensified by the lack of
religious instruction in the public school and the conse-

quent necessity that it be supplied by the church.
Se Albert H- Gage

Mr. Gage states that the purpose of the Vacation
Church School is to develop Christian character. It gives
voys and girls the opportunity of coming into close assoce

‘ation with trained teachers, who teach the Jesus way of

ls Cf. Stout,J.E. & Thomoson,J.T.,,The Daily Vacation Bible
S¢hool,pp.17,18
2. Cf. Ibid, pp.19,20
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living, by living it themselves. It creates for them the
possibility of knowing the Christ of the Bible by coming
in contact with the Bible. The Vacatioﬁ Church School
creates the highest type of social atmosphere, which is
Christian in charactere It is here that children learn to
play and to work, to live on the highest plane, to develop
the finest attitudes, and to go into their homes with a

spirit of kindness and service.1
4, Hazel 3. Stafford

The Daily Vacation Bible School objectives stated
briefly by Mrs. Stafford are:
a. To supplement the Sunday School work.
be To supply what the public school cannot supplye
c. To instruect children in fundamental religious values
common to all denominationse.
de To strengthen the religious 1life and to help solve the
- problems of the community.

e, To make use of the play spirit.z
5 George H. Betts

Mr. Betts divides his aims into three classes,
stated as three great requ;rements for the c¢hild to learn
through religious teachings.

The first of these is fruitful knowledge, that is

1, Cf. Gage,A.H.,How to Conduct a Church Vacation School,p.l0
2. Cf. Stafford,H.S., The Vacation Religious Day School,pp.7,8
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knowledge of practical truths which will help the child in
every-day livinge. The second requirement is right atti-
tudes, that is, a development of interest and enthusiasm
for the beautiful. The third and last aim is skilll in
living, which 1is merely religious knowledge gained and

practiced in daily3iving.l

6e¢ Ethel M. Smither

The Daily Vacation Bible School program, according
to Miss Smither, should set up definite objectives concern=
ing the child's relation fo God, to Jesus, to the church,
and to the world-wide community.

The objective of knowing God and having the right
relationship with Him, may be divided into smaller objectives,
such as discovering the Father in every-day experiences; dis-
covering the Father by sharing God-like problems; discover-
ing ways in which God cares for us; thinking of God always
in terms of the very best in life; knowing God as the Fa-
ther of all little children; knowing God as a forgiving
Father; and knowing God as a Father Who is good and expects
gdodness from all His children.®

While not definitely setting up objectives as such,
the following quotation indicates cerftain outcomes Miss
Smither would hope to achieve,

"Children best learn to understand God when

ls Cf. Betts, GeH., How to Teach Religion, p.47
2. Cf. Smither, E., Teaching Primaries in the Church School,pp.
21=-27
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they act towards others and face their probé

lems in ways pleasing to God....Children

should feel that God is with them in every

simple joy, sorrow, or moral strugglé..ees’

God helps to care for them through persons,

such as father, mother, teacher; through

their own obedlence to comrades; and through

their self-control......%orship becomes more

genuine when children learn that God is

pleased when they seek fellowship with Hi@

and 1s interested in everything they do."-+

One of the objectives should be a famlliarity with,
and a development of, an appreciation of Jesus Himself, gnd
of facts about Jesus who reveals God to us so complebtelye
He should be the example for the child and an incentive to
right conduct. When the child begins to learn the beauti-
ful stories of Jesus' life, =md when the child learns to
see 1n Jesus a Friend and Saviour, Jesus will radiate in
the 1ife of the child.>

To summarize Miss Smlther!s objectives, we have
found that the definite outcomes desired by this educator
are a knowledge of God as a Father through personal contact
in every-day living; an appreciation and understanding of
Jesus as a Friend and Saviour through stories of His life;
and finally, as a direct outgrowth of the child'!'s relation
to God and Jesus, the development of responsibility toward

the church and the world-wide communitye.
7+ Blanche Cgrrier.

Blanche Carrier, one of our modern religlous ed=-

l. Cf. Ibid; pp.21-25
2. Cf. Ibid, pp.28,29

8413
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ucators, admits, along with the majority of Sunday School
teachers, that one of the real objectives of religious
education is to teach the Bible. But this broad objective
is modified by her to a certain extent. As she sees it, it
is to "teach the Bible in such a way as to bring about a
personal worship of God, a personal relationship to Christ
as Saviour, and a personal experience in Christian 1iving.“l
The Bible should never be taught as an end in itself, but
should help to lead the child into actual experiences of
God and into Christian relationships with other children.g

The child should be helped to see that being a
Christian is a happyj progressive experience. To be a
Christian is simply to be practlecal by applying missionary
principles and Christ-like standards to our relationships
at home. There is an opportunity for creative work in
discovering how a Christian would act In each new situ-
ation which confronts the group.5

The program should lead to enthusiastic and in-
telligent service for the world in general as well as for
the local communityié The whole progrsm should make the
child want to w@rk for the church, as well as showing him
how he can help. What the church means to the people is

a vision that any child can, at least partly, understand.

l. Cf. Carrier, B., How Shall I ILearn to Teach Religion,p.58
2. Cf. Ibid, p.8

3¢ Cf. Inid, pp.77,78

4, Cfe. Ihid, p¢78
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Through stories about the history of the church, the child
can be led to develop a valuable pride for the church's
pert in a world Christian program. This training should
include a decided challenge and a lmowledge of the meaning
of sacraments and forms of worship.l

All the above training avails nothing unless it
affects the child's philosophy of life. The child should
be able to give a Christian interpretation of 1life and of
the great outdoor world, which includes an appreciation of
all the experiences of Christian people. This leads to an
understanding and love of'the Bible and to an appreciation
of the experignces of the Biblical characters in their re-
lation to Gods>

In summing up Miss Carrier's point of view as to
the principal objective of relligious education, we see,
therefore, that it is to be found in a Bible=-centered pro=-
gram, presented in such a manner that through actual ex-
verience the chlld is brought into personal relationship
with CGod and into Christian relationship with other people

by practical living.
8¢ Summary

Christian character is the common note emphasized
by the educators in discussing the first principle, namely,

that definite objectives must be set up. Everything in the

1. Cf. Tbid, pp.80-84.
2 Cf. Ibid, pp084:‘880
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program is to work towards this end and every other aim is
to be subordinate to ite. There are other aims, such as
giving the child a knowledge of God and of Jesus, helping
him to discover God in every-day life, and developing in
him an inereasing responsibility toward the church and
toward the world in general,

B. The Interests and Needs of the Child Must Be

The Determining Factor in the Curriculum

Because the Daily Vacation Bible School came into
being to meet a distinet need in the religious training of
children, and because the curriculum of the school is of
vital importance, the second principle set up, namely, that
the interests end needs of the child must be the determin-
ing factor in the curriculum, deserves careful consideratlion.
It must be so organized as to meet all the religlous needs
of the growing child, to teach him how to live his everyday
life efficiently, and to be a guliding factor in all the in-
terests énd needs which are of vital importance to him;

In this present study of this second principle, we
will again seek the opinlons of individual writers pre-

viously referred to.
l. J. S. Armentrout

¥r. Armentrout, in his discussion, calls attention
to the important chenge which has taken place in the in-

creasing emphasis in education upon the child and the re=-
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alization that he must be fitted to live in present day
experience.l It is the peculiar function of the curric-
ulum to help train the child for this living by contribe
uting to the growth and development of his personality.
In the opinion of this writer, this growth and develop=-
ment takes place through the experiences of the child.
Therefore, the curr%gglum must be so constructed as to
have in 1t such elements as will definitely contribute
to enriching the experiences of the childe2 These ele~-
ments, according to lir. Armentrout, are that the child
learns, first of all, thrdugh the situation in which he
finds himself. In the Dally Vacation Bible Schocl site-
uztion, the experiences of the child will include the
factors incidental to worship, to the playground, to the
workshop, and the classroome The curriculum must, there-
fore, make provision for these.

In the next place, the child will learn through
his past personal experience., Hence, the curriculum must
allow for the expression of this past experience in terms
of interpretation and application to present experience.

In the third place, the child will learn from
historical subject matter. The curriculum must, there-
fore, provide for the telling of stories. This will in-
clude the biographies of great personalities and the
record of the race as a whole as it faced its experiences,

both with God and mane

l. Cf. Armentrout,J«3., Ore Cit., p.lél,
2. Cfe. Ibid, pe.5S4e.
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~ The fourth element can be said to be prophetic in
nature., The chlld will learn each day through the develop-
ment of finer attitudes. The curriculum must bring home to
the child a conscious recognition that in all of his exper-
iences, he is every day growing into a finer type of in-
dividual because of his high ideals and attitudes.

Finelly, Mr. Armentrout believes that the child
learns through the acquisition of knowledge itself and the
curriculum must also allow for this.l

In summarizing, we have found that Mr. Armentrout
interprets the needs and interests of the child in terms of
the child's experiences and these gxperiences, which include
the present situation of the child, his past personal ex-
perience, historical subject matter, the prcphetic\element;
and the acquisition of knowledge itself, must be the de-

termining factor in building the curriculume>
2e Je E. Stout and J. V. Thompson

Messrs. Stout and Thompson approach the study of
our second principle, namely, that the interests and needs
of the child must be the determining factor in the curric-
ulum, through a discussion of the graded principle., In
the opinion of these two writers, the child's needs are the
first consideration, snd these needs are most effectively

met in the curriculum by means of grading.

le Cf. Ibid, pp.l44,145.
2. Of. Ibid, p.l54.



35

It is necessary to group children according to age,
experience, and capacitye. The very purpose of such group-
ing is, according to Messrs. Stout and Thompson, the effec-
tive presentation of materials, worship program, and activ-
ities so that the children themselves will respond natur-
ally and quickly to the desire for making something, doing
something, and being something&l

These writers believe that at least three groups
are essentials The first would cover the years three, four,
and five. These children have not yet learmed to read and
write and, therefore, get'most of their ideas, stimulus and
instrvection from the teacher and her actions. Ppimary pu-
prils constitute the second grouping, covering the ages from
six to eight years. Children of this age c¢an usually read
very simple things and are able to plan and carry on active-
ities by themselves. The Juniors, from nine to eleven years,
constitute the third group. They are more mature and, with
careful supervision, are capable of purposing, developing,
and judging many problems and projects for themselves.?

The following are some of the standards and tests
to be applied, on the badis of this grading, to the choice of
a curriculum:
a. Is the range of material as wide as the interests of the

group?

be Is the material adapted to the particular group for which

1. Cf. Stout,J.Ee & Thompson,J«V., Ops Cits, De67.
2. Cf. Ibid, p.67.
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for which it is intended?

ce Are all the ideas of conduct as found in the stories,
activities and worship, desirable for the development
of Christian character?

de Do the lesson materials contain only such ideas, ideals
and suggestions as the child mind can clearly understand
and immediately apply to his daily living?

e. Does the material contain an element of expepﬁapcy?

f« There must be a close link, throughout all the course,
with the home and school, and the Christian ideals con=
ceived in Bible School'must carry over to these., Re-
ligion envelopes all of life, and unless the curriculum
materials carry over into“life; they fail,

In other words, then, the curriculum must be in-
tensely interesting to the child, it must develop in the
child right habits, and inspire the child with a Christian
master m.otive.1 Messrs. Stout and Thompson, then, believe
that the child's needs are the first consideration, and
are met most effectively through the curriculum by means

of the graded principle.
3¢ Albert H. Gage

No where in his book does Mr. Gage have a distinct
study of our second principle. There is no concentrated

study made of the curriculum, its determining factors, and

1. cfr. Ibid, p.690
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its necessary elements. The various phases of the parts of
a curriculum are studied separately, however, and in Te-
viewing tbese, it was discovered that the graded principle
was basic, in the opinion of this writer, in conducting a
vacation schoole

Mre Gage stresses the fact that there is an in-
creasing emphasis upon the graded school. He believes,
however, that it is well to remerber that God has graded
boys and girls and not men, and therefore all we can do
is to recognize the natural divisions which God has made

. Ee also believes that any group

2

and adapt our programe
of children will naturally separate by agese.
In the opinion of this writer, as in the opinion
of a previous writer elsewhere referred to, at least
three groupings are necessary. The Kindergarten grouping
for children under six years of age is the first grouping.
The Primary age constitutes the second group and the third
group’is é corbination of the Juniors and Intermediates.3
In summarizing Mr. Gage does not clearly and dis-
tinectly state that the interests and needs of the child
must be the determining factor in the curriculum, but
this principle is implied in such statements that the school
must be graded, that handwork must be adapted to the age of
the children, and that we must adapt our programs to the
natural divisions which God has made in grading boys and

girlse.

le. Cf.Gage,A‘H.,Gp"‘.': Citc,pc4:9
2. Cf. Ibid,p.49
5. Cp. IPid,p.40
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4, Hazel S, Stafford

Mrs. Stafford in her book, The Vacation Religious

Day School, does not definitely discuss the interests and

needs of the child as the determining factor in the cur-
riculum; however, that this principle is taken into con-
sideration is evidenced by the fact that, through her
program showing the varlous phases of the religious

school, this writer emphasizes grading as a basic factor.
5. George H., Bettse

"Who can measure the potentialities that lie

hidden in the soul of a child? Education is

but the process of unfolding and bringing into

action the powers and capacities with which the

life'a% the beginning was endowed by its Cre-
ator." V |

With this introduction, Mr. Betts takes up in a
very indirect way a study of the curriculum as expressed
in our second principle.

In the opinion of this writer, the curriculum
should start with matter adapted to the youngest child.
The material of the curriculum should be progressive and
broadening in scope, suited to the age of the child. Its
order and arrangement should at all times be decided by
the needs and development of the learner and should make
constant point of contact with his experience and 1ife.?

In conclusion; ¥re. Betts states that each child

is a bundle of possibilities. The curriculum must be so

10 Cfo BettS,GoH:o, Op. Cit.,poSO
2. Cf. Ivid,p.140



39
organized and carried out that the proper stimulus will be

applied to bring out the dormant potentialities in the child.
6e Ethel M, Smither

In the introduction of her book, Teaching Primaries

In The Church School, Miss Smither gives us a sentence which

introduces us, in & sense, to the anthor's method of approach
in studying the inﬁerests and needs of the child as the deter-
mining factor in the curriculum. "We teach Christian values
or ways of looking at life as we share life with children
day by day," is the statement Miss Smither mekes.l
Children learn by doing, and behind the doing lies
the purposing motive. The entire curriculum for the primary
child must be built on this basic factor of the child's ac# -
Yvities, for, as Mr. Dewey says, "A child acts a thing out
beforelhe takes itin."? The needs and interests of the
child, as expressed and understood in our second principle,
are for Miss Smi?her to be found in the purposeful activ-
ity of the c¢hilde. The purpose behind the activity must
come from the children and it must involve all of a child's
ability. Childreh have definite preferences in activitiles
as well as grown--u.ps.5 It is recognized, of course, that
these activities must be gulded and directed, especially
for the primary group, but it is of more vital importance

to recognize that these definite preferences of children

l. Cf. Smither,E.M.,0ps Cit.,p.11
2. Cf, Ibid, p.102
3. Cf. Ibid, p.l109
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must have expression in doing ﬁhingsgl
In summarizing, we have found that the needs and
interests of the child as the basic factors in the cur-
riculum for Miss Smither, lie in the definite activities
of the childe These activities, in order to make their
highest cogtribution in the 1life of the child, must be
purposeful, and must be guided and directed, as well as
acted out in the life of the teacher. The curriculum

for the primary child must be completely centered in the
child.

7« Blanche Carrier

The new theory of education which Miss Carrier
champions, holds that we should not learn first and then
act, but act in order to learn; that as we make a map or
create a play, or do any nmumber of things, we begin to
collect information, discover its value, and use it in

actual life., We learn while we are doing.2

Therefore,
Miss Carrier believes that the needs andlihterests of
the child as the determining factor in the curriculum
are found in the experiences of the child.

(It is necessary to begin with the child as he 1is,
recognize that he 1s born with certain tendencies, that he

has possibilities for good or bad and will grow into what-

Z
ever person he becomes through the experience he has,”

1. Cf. Thid.,p.109
2. OCf. Carrier, B.,Ope Cit.,p.l30
3. Cf. Tbid.,p.27
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The curriculum, therefore, must be so organized as to be
a guiding influence in the l1life of the child, helping him
experience those activities which will result in habits,
ideals, attitudeg, and desires which are truly Christian.

In brief, we find that Miss Carrier champions the
experience~centered curriculum, taking into account not
only the needs and interests, but also the child as he 1is,
his hereditary tendencies, his possibilities, and his phil-

osophy of lifee.
8« Swummary

Though our writers have expressed themselves in
terms of their own individuality, yet they are all agreed
that the curriculum must be bullt around the child. This
necessitates, first of all, the grading of children into
departments, then the needs and interests of each depart-
ment are taken into consideration in order to have a grad-
ed curriculum, and form a working basis for the programe
These departments, differing so in psychological princi-
ples demand for each one an entirely different approach
in subject matter and in methode.

‘TWe have found that the child is considered, not
only as he is in the immediate present, but his past is
taken into consideration in his hereditary tendencies,
and his future is planned for in the recognition of the
possibilities within the child for good or bade. Thus we

see that the interests and needs of the whole child mst
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be the determining factor in the curriculume.

C. All the Elements of the Curriculum Must be

Carefully Chosen and Planned

The program 1is divided into various important ele-
ments, each element seeking to develop a certain phase in
the child's life. The elements usually included are wor-
éhip5 memory work, story-telling, dramatization, music and
manual activitye As many of the asuthors we are considering
devote as much as an entire chapter in discussing one or
more of these, we shall emdeavor to find at least one prin-

ciple from each educator on each elemente.
l. Worship

Worship is generally recognized as one of the fune
demental elements of the Daily Vacation Bible School‘pro-
gram, because as an experience of communion with God, it
is an embodiment of the very purpose of the school. Ve
shall now consider some of the leading principles stated

by our authors as underlying btraining in worship.
a. J. S. Armentrout

Armentrout guotes his principles underlying Worship

from Dr. Hartshorne in Worship in the Sunday School:

(1) Worship should meke real and concrete the con-
tent of Christian purpose.

(2) It should give opportunity for training in
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in worship by expressione

(3} Attitudes should be made concrete and related
to Christian purposes.

(4) Worship implies instructione

(5) The service should be constructed in accord=-
ence with the psychology of feeling and emo-
tion in 1ts relation to worship.

(6) Participation should be genefal.l

b. J.E.Stout and J.V.Thompson

Worship, according to Messrs. Stout and Thompson,
should be graded because the Kindergarten worship exper-
ience is so limited in comparison with the Juniors.2

An atmosphere of reverence, regpect and happiness
shouid prevail in all worship services.

Every idea, expression, and attitude should be so

guided and guarded in worship that it will become a part

of the permanent life of the child.®
ce A.HeGage

¥r. Gage says the Daily Vacation Bible School
should be opened every morning with a devotional period
in order to change the spirit of the children and fit them
for a happy and helpful mornings This period always omits

drill and allows no disturbances. Throughout the service,

l. Cf. Armentrout,J.S., Opus Cit.,p.49
2. Cf. Stout & Thompson,J«V.,0r.: Cit.,n.87
3. Cf. Stout & Thompson,J«.V.,Cpe: Clt.,p.75
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a spirit of reverence and earnestness should be dominant.
de. Hazel 3. Stafford

Worship is not included in Mrs. Stafford's book

either in her discussion or in her programe.
e. George H. Betts

As singing is a great part of worship it should be

done sweetly, softly and reverently.l

f. TZthel Smither

Miss Smither says that worship 1s the climax of
religious teaching, and she defines worship as follows:

"Doing the will of God, is worship if the act-

ivity is undertaken because it will help to

contribute to the purposes of God. The daily

task is worship when one tries to do it to the

glory of God."

"Worship is not limited to a worship service

but 'is closely linked to any religious teache

ing, in fact, the most valuable worship is

that spontaneous worship that comgs as a re-

sult of the teaching experience.”

Some of the values in worship are: learning
children's religious ideas, correcting unChristian ldeas,
telling God about class plans and arousing desire to pray,

and learning to pray.

ge Blanche Carrier

1. Cf. Betts,GeHe,0ps  Cit.,p.104
2. Of. Smither, E., Ops- Cit.,pe237
3. Cf. Tbid.,pp.241-242
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In discussing'worship; Miss Carrier says that wor-
ship is part of an'experience and, to be an experience of
communion with God, it must be centered about some real
problem or significant experience.l

There must be a place in religious life for wor-
ship, because the changing standards today meke. our choices
of conduct very difficult. To provide an adventure of the
spirit; intelligent worship helps a child to find his right
relationship with God and the universe.

The children must not only'have a desire to worship,
- but must understand all the materials in a'carefully planned
program.z

One of the main essentials in worshlp is that there
must Ee a worshipful atmosphere.3

Miss Carrier's whole emphasis, we have seen, centers
about the necessity for having consciouspess of a problem ‘
as a starting point for all true worshipe. If this is done,
shé maintains, there will be a zeal for intelligent worship
and a desire to adventure in the Spirilt, and unconscilously

there will prevall an atmosphere of reverence,
~ h, Summary

It seems to be the general opinion of all these
writers that worship 1s really an expression of the spir-

ituallty that lies at the heart of what has been taught.

l. Cf. Carrier, B.,0ve. Cit.,pn.56
2. OCf. Ipid.,op.151-158
3. Cf. Ibid.,0.l160
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Miss Smither well puts it when she says it is thé climax
of religious teachinge. Bringing together the principles
set forth by all the writers, we note that worship should
be concretely graded, centered about a real experience or

problem.
2. Memory VWork

There seems to be a divided opinion with reference
to memory work, as to what should be memorized. The ques-
tion is whether it is permissible or not to include those
’passages that will help the child in future 1life, or
whether it 1is essential to limit oneself only to those
passages which concern life at the present moment. Memory
work, from the beginning, has had an important place in
the program of the Daily Vacation Bible Schoole. The fol-
lowing discussions will give us a conception of its pres-

ent stabtus.
8¢ Je Se Armentrout

"That material should be memorized which sums up
the principles of living discovered by the pupils" says
Mr. Armentrout. In other words, all the materials to be
memorized rust be vitally related to the child's life.
These'materials should have both a present and a future

value.1 Materials that should be used in the Daily Va-

ls OCf. Armentrout,J«S., Ops~ Cit.,pp.63,64
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cation Bible School are passages from Seripture, hymns,
poems that express a Christian experience, and prayer that

a child may use to control his conducte

be Jo L, Stout and J. V, Thompson

Messrs. Stout and.Thompson do not include memory

work in their discussionse
ce Albert H. Gage

As the boys and girls who attend the Daily Vaca-
tion Bible School are at the stage when mechanical and
accurate memory work is easy, Mr. Gage says that a verse
for each day and a portion of Seripture should be memorized.

Emphasis should be placed on their doing things they learn.2

d. Hazel 8., Stafford

Mrs. Stafford, in her program, includes Scripture
verses, songs and prayers, all correlated with the daily

theme. These comprise her selctions for memory work.
e. George H. Betts

As memory plays such a part in religion, Mre. Betts
glves the following laws to be observed in memorizing Bible
verses, poems and songs:

(1) Law of complete registration. The thing mem-

l. Cf., Ibid, p.55
2e Cfo, Gage,A.H., Ore Cito,p.‘Sé



48
orized mﬁst)be registered before being retained
and learned.

(2) Tew of multiple assoclation. New facts must be
related to the old ones.

(3) Law of vividness of impression. Verses and
songs must be made intensely interesting.

(4) Lew of repetition. Impression must be deepen-
ed through exercise.

(5) Law of wholes instead of parts. It is much
better for a child to memorize a whole passage
by reading it through several times as a whole
than to take a portion of it, memorize that, sand
then take another portion, thus memorizing the
whole passage in segmentss

(6) Law of divided practice. Ip order to be sure
of a passage it should be memorized partly one
time, then after an interval of time has e-
lapsed it should be taken up againe. It has
been proven that a passage is retained longer
when learned at intervals than when learned

. . 1
2ll in one time.
foe Ethel Smither

The children should have a strong motive for learning
any memory work and should have a definite use for it. As

for the method of teaching memory work, Miss Smither uses

1. Cr. BettS,G.Ho, Ore - Cit.,pp.l‘?‘?—lBO
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the same laws as Mr. Betts does.l
g« Blanche Carrier

In Miss Carrier's discussion on memory work she
states that one of the most important factors is the se-
lection of the proper memory work. Beautiful passages
expressed in a concise way, and convictions and conclu-
sions from human experience, should be selected. Long
passages are preferable to shorter ones. All should be-
come a2 part of the child's experience.

Adequate time should be taken for interpretation,
and even then, no passage should be memorized without a
real use for it. Perhaps it will be wanted for a worship

: 2
service, or to use in correcting some unfavorable conduct.
he Summary

To summarize briefly the whole discussion, we find
that modern writers stress that all memory work must be
carefully selected, with two controlling factors in mind.
It should fit the child's experience, and it should be
learned by the child for some definite purpoge, such as a
worship service or the correcting of conducte. Back of all
memory work there should be this strong motive for learn-
ing. Every verse should be carefully interpreted and as

much as possible experienced before actually memorizing.

1. Cf.Smither, T., Ops~ Cits; Dp.128-130
2e Cf.Carrier, B., Opi 5 Cite,pp.182~195
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Several laws should be taken into account during- the

actual memory processs
3s Story=telling

One of the most valuable instruments a teacher
can use in the teaching process is that of story-telling,
but even in as simple a matter as story-telling, there
are definite principles that a teacher should keep in

mind in order to tell her stories effectively.
2. Je S, Armentrout

The subject matter is presented in the Dally Va-
cation Bible School, Mr. Armentrout points out, by a most
commonly used method, - the story-telling method. These
stories should be selected bécause of the experiences they
contaln of those people who have solved similar problems
to the ones the children have.

Among the most valuable stories are the Bible
stories which tell of religious experisnces of people who
were being led into a mowledge of God. There are also
modern stories of people who exemplify, in their lives,
Christian principles. There are stories from literature

‘ i
in general which tell of finer livinge
be Je Ee Stout and J. Ve Thompson

Mr. Stout and My, Thompson briefly mention stories

le Cf. Armentrout,J«S., Ope: Cit.,pp.59-62
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by saying that they should be graded and used often to
impart information and to minister to vital needs and

carry a v;tal message to children. The stories may be from
the Bible, dealing with problems, about missions, or just
cultural in conténte Every story should be related to the
theme of the day.l The stories may be from the Bible,
stories that deal With specif'ic problems, mission stories,
or stories which are just cultural in content. ZEvery story,

however, should be related to the theme of the daye
ce. Albert H, Gage

According to Mre. Gage, the value and purpose of the
story is varied. It may be merely to amuse or to make vir-
tue attractive and interesting. It may be to develop im~
agination, to stimulate the emotional life, to broaden the
vision, to create interest in books, or to st@m@late action.

The story itself has various elements. These are
a beginning, a succession of events, a climax and an end.
Sometimes the conclusion is in the climax and can end the
story without further addition.

One of the most important principles of story tell-
ing is concerned with the selction of storiess. This should
be based on the age interests and needs of the children to

whom the story is to be told.5

l. Cf. Stout,J.B. & Thompson,Jd.V., Ope Cit.,pp.59-62
5 Cfe. Ibid.,p.80
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After the stéry has been selected, a step of no
small Importance is the preparation for telling. ?his does
not mean that the teacher 1s to memorize the story, but that
she should know the story so well that it will become a part
of her personal experience. At all times the audience must
be kept interested and made to live the experience along

with the story teller&l
de. Hazel S. Stafford

Nrs. Stafford gives very little discussion of sto-
ries in her book, except to say that the most important
thing in telling stories is to keep them vivid and simple,
and to let them fall naturally into several well defined

units easily understood and reproduced by the pupils.2
e. George H. Betts

Mre Betts thinks the story is the chief means of
teaching younger children, because it is real and shows
"yirtue being lived; goodness proving itself;
strength, courage, and gentleness expressing
themselves in practice; selfishness, unlove-
liness, and wrong revealing their ugly qual-
ity."d
The principle of using stories in teaching relig-
ion are: (1) Making the story a chief instrument of in-

struction.

(2) Selecting a story full of religious and moral

1. CfiGege, A.H., Opy¢ Cit.,p.87
2. Cf.Stafford, H., Op.o Cit.,p.31
3. Cf.Betts,G.H., Ope: Cit.,pp.120,121
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value. .
(3) Adapting the story to the age of the child.
(4) Telling the story well.
(5) Repeating stories for younger children until
they are well knowne ]
(é) Telling stories so they will be enjoyed.l
Some of the guiding principles in planning a story
are:
(1) Decide the truth to be conveyed and let all
the story lead up to thise
(2) Have an effective beginninge.
(3) Plan the story so that the truth will stend out
in the climax and eliminate all irrevelant ma-
terials.

(4) Make the ending so that the mind will have a

complete and satisfactory feeling.2
f. Ethel Smither

Miss Smither thinks the story has a decided value
in religious education when it helps the children to build
the highest Christian ideals, and when it helps them plan
and carry out living according to the teachings of Jesus.
Stories used in worship help children find fellowship with
God when they help children act in a more Christ=-1like man-

ner towards friends and playmates. They are also of value

1. Cf. Betts, G.H., Thid, p.
2. Cf. Betts, G.H., Ibid, p.214
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inkhelping childrenbring out the Christian aspecﬁ of

a1
rroblems and situationse.

g. Blanche Carrier

Miss Carrier does not discuss story-telling in

her books
he Summary

As we have seen above, the story is a very impor-
tant instrument in the Daily Vacation Bible School, because
it is a means of getting information across to the child,
of giving the child some wholesome enjoyment, of aiding the
child in seeing religious end moral value in life, of de-
veloping the imagination, stimulating the emotional life
and leading to action. In order to fulfil all the above
requirements, the story must be adapted to the needs and
iﬁterests of the child, it must be carefully planned, and

thoroughly enjoyed by both teller end listener.

4, Dramatization

Like the worship, dramatization is & wonderfully
expressional activity of the Daily Vacatlon Bible Schoole.
It is so imporbtant, that it 1s included in meny of the

books on theorye. We shall now see what our writers have

1, Cf. Smither, Z., Opms Oit., pp.161,162
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about this activity.
2. Je S. Armentrout

Dramatization is merely a method of experiencing
and presenting religious truth and, in a very loose sense,
includes the spontaneous playing of a story as well as
carefully producing oneil Some of its values are, the
futhering of the child's devglopment, regulating the emo-
tions, experiencing religion, providing a means}fgr re-

ligious expression, and creating proper attitudes.<

be J. E. Stout and Je. V. Thompson

Messrs. Stout and Thompson do not discuss dramatics

in their booke
¢e Albert H, Gage

Iro Gage in his book, How To Conduct A Vacation

Church School tells us that some of the principles govern-

ing dramatics are: a careful selection of the story to be
dramatized, e careful study of the story, and a knowledge
of the story by the pupils. The last principle calls for
active and careful rehearsals. The children shounld do the

costuming and scenery themselves .o

de FHazel S, Stafford

1. Cf. Armentrovt,J«3., Opez Cit., P.87
2. Of. Ibid., pp.90,¢1
3s Cf. Gage, A.H., Opes Cit., pp.88,89
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Mrs. Stafford suggests several books on dramatie-
1'5
gation and several dramati®® themselves, but otherwise

gives no suggestions or principles concerning them.
es George H. Betts

Children are natural actors and can easily imagine
themselves to be someone else, Dramatization is an exe-
pression of imagination and also a stimulus of imagination.
A child who acts the character of some great person will
always feel nearer thet person. Thus dramatization raises
virtue to an ideal and mekes Christien conduct more real

through experience.l

fe Ethel Smither

Miss Smither says that dramatization to be gen=~
uine must be spontaneous.2 The teacher, in dramatizing,
acts merely as a consultant and a guide. Children want
to dramatize only when they have had a vivid experience
of a famlliar storye. It should always be a direct and
natural part of the class session, related to the daily
theme.® Dramatization is very educational because of
the costuming and scenery. A trip to‘the library or
to the museum is very helpful., This form of education
develops the unselfish side of the child's life as he

learns how all people depend upon each other.4

1. Cf. Betts, G.H., Opy Cit., p. 176
2¢ Cfe. Smither, E., Ops: Cit., p.l1l4
3. Cf., Tbid., p.115

4, Cf. Ibid.,pp.117,118
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g. Blanche Carrier,.

¥iss Carrier*omits all discussion of dramati-

zation from her booke
he Summary

We may conclude, then, that dramatization is very
important in the education of the child as a natural and
spontaneous expression of the child's religion. Some of
the principles to be remembered are: the sel®tion of the
story is to be made by the child; the story must be learned
by all the children until they can live with it; it must be
real to the child or discarded; the teacher, in the dram-
atizing, must be a counsellor, and finally, all the actual
work must bhe done by the c¢tilde There are many by-products
of dramatization, such as. we found there were in the story.
Some of these are, thorough enjoyment, information, ex-

pression, unselfishness, and broadening of vision.
5. Music

Of all the expressional elements in the program it
is evident that music is the most universals This is well
1llustrated in the fact that foreign cbildren, enjoying
little of the dramatization or worship, will lose them-
selves in music, both vocal and instrumental. Because this

is so important, there are a few fundamental principles
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which ought to be followed to obtain the best results.
These we shall find in the books we have been already re-

viewinge
2« Je S, Armentrout

‘According to Mr. Armentrout, music is important
because 1t is expressional and forms a vital part of wor-
shipe Music, like all other elements of the curriculum,
should be carefully selected in order to carry out the
central idea of the service, and should be comprehensible
to the children. All of the hymna and songs should be of
the very highest type both in poetry and musice. A1l songs
and hymns should be learned outside the worship service
and should become familiar to the children before being
used there.l

be Je E. Stout and J, V, Thompson

Messrs. Stout and Thompson say that there should‘
be a special Qeriod each day set aside for musical instruc-
tion and this, if possible, should be graded(z Perhaps no
greater accomplishment is attained than to teach the chil-
dren to sing beautifully the really great hymns of the
churche Music should be selected on the basis of the en-
richment of the child's thinking, the inspiration he ob-
tains, and the personal enjoyment he gets out of it. Op-
portunity for general participation should be provided.

1. Cf. Armentrout,dJeSs., Opec: Cit., 1.41,42
2e Cfe. Stout,JoEt & ThOm:QSOZl,J»Vog(}?‘f Cit.’pQQO
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These hymns may be used in the worship period after they

are 1earned.1
ce Albert H. Gage

To the mind of Mr. Gage, one of the first essentials
of good music in a Daily Vacation Bible Sehool, is a good
leader, one who loves and knows music. All children like
to sing and, therefore, this leader can help in the selec-
tion of songs and in the correction of such things as
breathing, tone and interpretation.2 Musical chords may

3
be used as signals to rise, to march, and to be seated.”
de Hazel S, Stafford

Mrs. Stafford is very opposed to music's being
used to fill in time, as she thinks 1t should be selected
with great care. Nothing is so effective in inspiring the
children to right action, or is so devotional, or so aids
relaxation, as music. ZEach song chosen should have a
direct mission. The technique may be secured by the teach-
er without directiop, if she sings softly and sweetly. On

every daily program, there should be one song containing a
4

relaxation elemente
e. George H. Betts

Music is held by Mr. Betts as being very essential

1l Cfe. Tbid.,p.76

2. Cf. Gage,A.H,,0pes Cit.,p.98
3. Cf. Tbid.,p.97 -

4. Cf. stafford,H.,0py" Cit.,p.29
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to religion, because no other form of expression can create

such a spirit of reverence, devotion, or religious feelinge.

The Church needs a revival of hymnology because many of the

Sunday School songs contain an inferior type of music and

many of the church hymns are beyond the children's graspe.

The following are some principles for the seiléction of

music:

(1) Music must be adapted to the child's capacitye

(2) Music that is worthy, interesting, and devo-
tional must be chosen,

(3) Words that are within a child's understanding,
that arouse interest, and that are suitable

in sentiment, must be selected.l
fo Ethel Smither

Miss Smither gives us the following principles con-

cerning music, as she sees them:

(1) Songs that express some emotion that has been
aroused through experience, or those that set
up new experiences, should be selected.z

(2) The meaning of songs should be made clear by
the use of pictures, stories and ccnversation.5

(3) The teacher should know how to sing the song
herself. ©She should sing it before the chil-

dren as they begin to learn it.4

le
Ze
Se
4o

Cf.
Cf.
Cf.
Cf.

Betts,GeHe,Opv . Cibe,p.127
Smither, E.,Op. > Cit.,p.244
Ibid., p.187
Ibid., pP.186
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(4) The teacher, as she chooses songs, should )
set high standards for the words and music;l

(5) Children should hear, from time to time, music
thét is beyond theilr comprehehsion.2

(6) It is good for children to create their own

poems or their own rhymes.5
ge Blanche Carrier

Miss Carrier does not give a discussion of music

in her bookes
he Summary

Musie, then; as the asbove writers see 1it, is very
important because it is universal, because it forms a vital
part of the worship service, and because it creates a spiwz-
it of reverence, devotion and religious feelinge. Some of
the important principles governing the teaching of music
in the Daily Vacation Bible School are:

(1) Mysic must be carefully selected in order to
bring out some desired characteristics in the
child;

(2) Music must be taught by one who knows, as well
as thoroughly appreciates, good musics

(3) Music that children understand, appreciate, and

1. Cf, Ibid.,p.190
2: Cf. Ibid.,p.192
Se Cf. Ibid.,p.lQS
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are interested in should be selected.
Mr. Gage is the only one who stresses the technique
of sihging, although all the other writers agree that music
should be of the very finest type.

6+ Manual Activity

Handwork has been the most discussed element of
the Daily Vacation Bible School Program. It has been the
dividing line between various types of schools. Uncorre-
lated handwork; as we have previously noticed, was the
main reason why Dr. Latham broke away from the common type
of Daily Vacation Bible School to organize an entirely new
type. It was the elaborate handwork that has made many
prospective Vacation School leaders give up thelr schools
in despair. Let us turn to our texts to see what views are

held by-their authors.
2. Je S, Armentrout

¥r., Armentrout, to evade the old idea of handwork,
has called this part of activity, "ereative construction”.
Handwork should be a means of exgression of instruction,
such as a project.l In addition, 1t should be a vital and
essential part of the educational program.2 Some types of

handwork are, notebooks, costuming and scenery, materials

1. Cf. Armentrout, J.S.,OPVﬁ Cite,p.78
2. Cf. Ibid.,p.79
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for less fortunate children, studying people of other
1ands; working out a land projéct, and making models of
Biblical placese
Some of_the edﬁcational values of congtruction are,
self—expregsion; creative element, completion, sharing with

each other, and care for prqpertle

be Jo E, Stout and J,V. Thompson

No manual activity such as, weaving a basket, cook-
ing, or making a dress, is in itself a religious element.
It becomes spiritual only when in the child's mind a spir-
itual end is sought fore. The activity becomes very val-
uable and important to the child, when he expresses in it

his desires of serviceiz
Cce Albert H. Gage

Mr. Gage tells us that handwork should be adapted
to the use of ﬁhe child and gt the same time be pleasant
worke It is never a bait or, merely to amuse, but is dis-
tinetly for character education, for children learn by
doing. The.spirit of altrulsm may be taught when children

make things for others.®

de Hazel 8. Stafford

le Cfe Ibide,p.79 - o
2¢ Cf. Stout,J«Ee & Thompson,JeVe.,0ms = Cite,p.77
3e Cf. Gage,A.H.,Op’vi".":Cit. ,pollS
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The only manual activity Mrs. Stafford suggests is
notebook work to illustrate a daily theme. As it is only
suggested in her programs, it is impossible to deduct any

principles from ite
es George H. Betts

Mr. Betts dogs not include a discussion of handwork

activity in his book.
f. Ethel Smither

Miss Smither quotes John Dewey as saying that a child
acts thingé out before he really takes them ine. The wise
teacher then selects only the best activities for acting out
Christian ways of thinking, feeligg and acting. Therefore,
in contrast to the old disjointed, uncorrelated activity,
the teacher'introduces today play, memory work, scrap-book
work, sewing and cooking, because such activities are nec-

essary to carry out a class purpose.l
ge Blanche Carrier

Handwork and activities, according to Miss Carrier,
have received a new emphasis by the‘modern age, which
stresses learning entirely by doing, and by living through
an experience. MNore than one thing should be sought through

this natural experience.

1. Cf. Smither, E., Ops Cit.,pp.102,103
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Every such experience involves all others and should
utilize such methods as discussionil There should be an
underlying purpose in each activity or project, such as help-
‘ing the group discover something of value, adding meaning
to a situation, helping the group to live together in a
Cahristian way, or recording rgsults{g_ The real purpose
should always be kept in mind, namely, to arouse in the pu-
pil desires to discover, to work happily together, to share

and to learn something of value.>

he Summary

In summarizing briefly the statements concerning
activity, we recall that all the educators stress the ldea
that all activity, to be meaningful, must be correlated
with the other elements of the programe. The activity is
never an end in itself but is used only as a wmeans of ex-
pression; of geining information, samd of realizing varlous

altruistic values.
7+ Summary

The various elements in the curriculum are re-
ceiving individually such attention as they have never re-
ceived vefore. The Egucators are increasingly realizing

that everything in the program must do its part individ-

1. Cf: Carriér, B., Ope Cit., D.114
2. Cf. Inid.,pp.121,122
3¢ Cf. Ibid.,p.124
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ually to accomplish the larger aim of the whole program.
In other words, the whole program taken together, is a unit
having the same theme and tryling to accomplish the same pur-
pose. Each separate element, however, must follow certain
definite principles. These we have found to be: Worship
must be graded, centered about the child, and correlated
with the daily theme; Memory work must be sslected according
to ?he child's experience and his need for the particular
passage, and learned only after adequate interpretation and
grasp of meaninge. The story must be correlated with the pro-
gram and related to the interests and needs of the child.
Its mein purpose is to impart information, give enjoyment,
and lead to desirable conduct; Dramatization, to be real,
must be spontaneous and natural; Husic must present the
beautiful and appreciative things in life and must be a
means of emotional control and expression. Any kind of
activity must be correlated with the lesson and motivated
by the truths learned there, in fact, it must§ itself, be
an experience of Christian principless

Thus, through these principles, recurring again and
again, is the dominating idea of correlation and the equally
important idea of the experiences of the child.

De The Curriculum As a Whole Must Be a Balanced,
Progressive Unit

The very name, Dgily Vacation Bible School, suggests

that the school as well as the separate courses of study, are
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centered gbout the Bible., Thus the curriculum in itself
would be primarily religious with the central purpose of
giving the child a knowledge of the Bible in order that
he may come into a knowledge of Gode At the very heart
of the curriculum, then,we would expect to find the Bible
as a textbook, as a source of inspiration, and as an aid
in problem solving. However, because of the tendency to
swing away from the Bible-centered curriculum and to stress
the Biblical material, the term Vacation Church School is
being introduced as a substitute for the term, Daily Va=
cation Bible School. Nevertheless, even in such shools
where the Bible is no longer the unifying element in the
curriculum, the need for activity 1s being stressed. This
emphasis is involved in our fourth principle which reads;
the curriculum, as a whole, must be a balanced, progressive

‘unite
le Je 8, Armentrout

The curriculum gestion, in the opinion of lr. Armen=-
trout, is one of the most importent questions in our daye
Next to the child, it 1s the biggest question in the field
of education. There are really two views of the curriculum,
the narrow view, which includes only the subject matter it-
self, and the broader view, which considers everything that
‘touches the child. In using the term, Mr. Armentrout has

the rirst view in mind because he says that, after all, the
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the narrow view touches slightly more than just the sub-
ject.1

Today the curriculum emphasis is educational, and
as an educa@ive process, it is active rather than passive.
As a result, great emphasis is placed on the active ex-
perience of the child. And because of this, the value of
the Bible today 1is conceived to lie, not so much in its
historical facts as in the controlling principles of life
it contains.,. Séme of the elements that enter into the
curriculum are: The situation of the child; the past ex-
periences of the child; the historlical subject matter; the
prophetic element; and the important role of)the teacher,

Some of the essential characteristies of a curric-
ulum are: It must have a definite goal, that is, it must
set a speclal aim before itself to be accomplished wholly
by itself; it must be a unit, that is, all the elements

combined to work»towafd a common purpose; it must be bal-

anced, that is, all of the elements and phases must be
apportioned.according to the needs of the child; and, it
must be progessive, that is, working from plane to plane,
from known to unknown,'from the simple to the difficult,

Thus, in short; the important characteristics of

the curriculum are purpose, unity, balance, and progesse.

2. Je E, Stout and J. V. Thompson

l. Cf. Armentrout, JeSe, 9pe: Cit., pp.138,139
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In the choice of curriculum, Messrs. Stout and
Thompson state the field is broad. The primary textbook
is the Bible and as the truths of the Bible have been ex-
perienced by many grest souls, all of these experiences
may be sources for material, Then the interests of the
Kingdom of God, therefore, all lessons to be used with
1ittle children must be of a wide range, rich in content,
and deep in experience.1

The curriculum mist be a complete whole. In eny
case 1t must have the elements of unity, progress, co-
hesion, and adaptation, that is, the pupil's mind must have
been carried thnough to the completion by a definite unit

of worke. The thle idea must move from simple to more

]
difficult things.
Se Albert H. Ggge

Turning now to Mr. Gage, we find the following
view expressed. The curriculum must always be adapted to
the local school, to the number and experience of the
teachers, and to the length of the daily programe>
"The Daily Vacation Bible School must have a
well defined program that is balanced, pro-
gressive and culmulative in its effect.

Mr. Gage has worked out an order of the program

along five lines which are, worship, music, Bible in-

1. Cf. Stout,;J.E. & Thompson,J.V., Ope Cit., D.66
2¢ Cfe Toid.,p.73 '
3¢ Cfo Gage,A.H.,Opig Citeyne4l
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struction, handcraft, and patriotism. He spends the ma-
jor part of hils curriculum space in presenting the ele-
ments of the daeily programs. These we took up in a former
paragraph.l Mre Gage, like Mr. Armentrout, stresses the
balanced and progressive elements of the programe. In
addition, he states that the curriculum must be very flex-

ible, depending largely on local conditionse.
4., Hazel S. Stafford

Mrs. Stafford, like Mr. Gage, gives us an actual
program in detail, but includes also the curriculum upon
which it has been based. From this program we shall glean
some leading principles.

Mrs. Stafford!s curriculum is graded, just as the
public school is graded, with eigl grades in grammar
school and to the third year in high school. The Bible
work from the first grade through high school is based on
some one's interpretation of Bible stories and not on the
Bible itself. The handwork is in every case an outgrowth
of the Bible work. Hence Mrs. Stafford, as we see here,

- puts the Bible at the center of her curricglum. All mem=-
ory work is determined by the Bible lesson, as is the mu-
sic also, with only familiar hymﬁs and songs being used,
for little people. This gives evidence of unity.

Mrse. Stafford's whole program is more of a sug=-

1. Cf. Ibid.,p.45
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gestion and allows for modification by each local school,
It seems progressive because of the advance in the sub-

jects of the stories and study.
5. George Hs Betts

Mr. Betts, like Messrs. Stout and Thompson, says
the source of the curriculum reaches outside the Bible to
the great range of human experience and human problemse

As for the principles for the organization of this
curriculum, its lessons should start with matter adopted to
the youngest child;” It should present a continuous series
of steps providing material broadening scope, adapted to
each age or stage from childhood to full maturity. Its
order and arrangement should, at all times, be decided by
the needs and development of the learmer, and should make
constant point of contact with his 1life and experienceél

Mr. Betts, as we have seen, thinks the curriculum
reaches past the Bible to all human experience, and being
founded on the experiences of the children it must be
measured in religious knowle@ge, attitudes, and appre =
ciations, and in organization, it must be graded‘at every
step. Here again, we find progression stressed, with unlty

and balance perhaps indirectly implied.

5 Ethel Smither

1. Cf. BettS,G.Ho ,Op; = Cit.,?.]&@
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Miss Smither adds in her discussion of the curric-
ulum, little that has not already been discussed, but she
stresses the principle of content of the curriculum and
unity in the curriculume. She states that the whole sub-
ject matter should revolve about God and Jesus to such an
extent that the result will be controlling factors in life,
increased responsibility to the church and to otherse. The
old idea of the knowledge centered lesson plan gives way
to the new idea of thinking in terms of units., These units
usually provide a procedure covering many lesson periods,
They are centered directly about the purposes of the class.l

Thus there is a direct stress on unity as evidenced
above and because 1t effectively provides for the grading

of the child, there is an element of progression present.
7. Blanche Carrier

Miss Carrier seems to go a step further in the
sources of curriculum material to the child's own experiences.

"It will stress the pupil's own discovery of
best ways of 1living and of highest ideas of
God By experimenting, comparing and evalua-
tinge Its approach to the Bible will be that
of studying the Spiritual experiences of men
of the past in order to conserve and use those
spiritual resources that are of permanent

value and to improve upén those interpretations
that were grounded in ideas of an earlier day
which have now been outgrown."?

The program should lead the child to experience God

and should develop understanding of God and of Jesus. Miss

1. Cf. Smither, E., Op: Cit.,p.86
2. Cf. Carrier, B., Opi: Cite,p.70
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Carrier says that a real experience can hardly take place
in thirty minutes. Thus the separated isolated Sunday
School lessons are done away with and a unified, progres-
sive program 1s substituted. It is a balance of discus-
sion; activity, and worship that goes to make up an ex-

perience.
8¢ Summary

We have now discovered that the leading principles
concerning the curriculum are: The source of the curric-
ulum material is chiefly from the Bible, stories of people
experiencing God, and the child's personal experience; the
elements of the curriculum should be unified and balanced;
the lesson proéedure from week to week should be progreds-
sives

Es. All Adminstrative Details Must Be Arranged

T in Advance

The selection‘of the time for holding the Daily
Vacation Bible School; the most careful choice of a cur-
riculum, the securing of suitable teachers and adequate
equipment, all these, while important, do not ;nsure a
successful schools There must be, in addition; careful
planning and forethought for details, in order that there
may be a smooth and efficient functioning of all the parts
of the school machinery. From the various books previously

examined, we shall now list some of the outstanding factors
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involved in the administrative end of the Daily Vacation

Prograne
1e Je S. Armentrout

One of the first principles, Mr. Armentrout gives,
is that the Vacation School must grow out of the educational
program of the Church, after which the Church must decide on
the type of school, whether it 1s to be one fostered indi-
vidually or one fostered by a group of churches or agenchl
Mre. Armentrout then lists the following appropriate prin-
ciples:
a8« The interest of the church must be established.
be A committee must be formed to promote the schoole
ce The finances must be arranged by a committee.
de Teachers must be secured.
ees Place of meeting, and such minor details as adver-

tising must bé arranged.s

2 Je E, Stout and J. V. Thompson

Messrs. Stout and T@ompson begin their pfinciples
with the aims of the schcol. After these have been ade-
quately set wp, a principal or director should be appoilnted.
The curriculum must then be chosen and ado?ted. The aCé=

{ivities of the school will revolve around the principal

l. Cf. Armentrout, J.3., Ope Cit., pp.101-107
20 Cfo Ibid.,pp.l@g-lzo
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the teachers, and the pupils.l The length of the session
must be determined by local conditions.2 The principal
must master all methods of administration, and should have
affixed all responsibilities prior to the opening of schoole?
The school'should be graded and 21l class periods conducted

geparately.4
3. Albert H, Gage

In organizing, Mr. Gage says that responsibility
should be delegated in a meeting of all workers before the
bpening of school. ‘Each worker should be familiar with all
aims, methods, and detalils of the program and arrangement
and equipment of rooms The principal should see that all
materials are on hande. Some of the things to remember are:
2. School begins and ends on time,
be Discipline must be maintained.
ce Lives of leaders count more than wordse.
de The spirit of school is determined by attitudes.
ee Nothing must touch the life of the child that should

_ not become permaneﬁt.
fe To fulfil 21l purposes there should be =a cérefully
prepared programe>
In short, the school should be orderly, reverent

and interestinge.

le Cfe Stout,leE. & Thompson,deVe, Ops Cits.,p.82
2e Cfe Tbid.,p.83 '

3« Cf. Ibid.,r.84

4, Cfe. Ipide,p.89

5, Cf. Gage,.@a.H.,Op“-‘ : Cit.,pp.éo,‘il
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4, Hazel S, Stafford

Mrs. Stafford thinks that the executive committee
should consist of a general chalrman, chairmen of curric-
ulum andfteacheré, chairman of publicity, chairman offe-
guipment, cha;rman of finance and chairmag of a house~to=~
house caﬁvass.l When these are in effect, the daily pro-
gram must be plarmmed to mecet the needs of the pupils.2
Schools are better attended when they are held immediately

after the close of public schoole®

5. Ggorge He Betts

Ir. Betts gives four steps in the administration
of a religious programe The first is the setting up of
right aims, in view of which the curriculum is selected.
- The second is the selectlon and orgenization of the ma-
terial in the 1ighﬁ of the pupils. The third step is the
right presentation; All this may be summarized in right
aims, right materials, right organization, and right pre-

A
sentationes
6 Ethel Smither

Miss Smither does got include a discussion of

'administration in her book.

10 Cf. Staffor’d, EQS.,OP“. Cito,POIS
2e¢ Cfe Ibide,p.22 ‘

3. Cf. Tbide.p.23 -

4. Cf. Betts, G‘.H.’O'Dq.f} Gitt’p.éz
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7« Blanche Carrier

Some of the principles gleaned from Miss Carrier's
book are:

a. There must be su@ficient,time for a real experience-
centered program;;

b. There must be teachers with a broad understending of
Christian affairs in the world, an appreciation of the
Bible, and efficient in method.

ce Every class should have separate rooms.

de The curriculum is not merely the teaching material but
takes in the whole experisnce of the child.z

ee The parents of the child should be trained, in order to
give religious guidance to children.®

fe There should be an active board of education in each
school.4

This is a new tyéevof program and demands the best that is

in every teacher.
8. Summary

To summarize briefly, there are definite siteps nec-
essary in the administration in order to have an efficient
Daily Vacation Bible Schoole The interest of the church

must be established, committees must be appointed including

le Cf. Carrier, Be, Ops~ Clt.,p.97
2+ Of. Ibid.,p.206
3¢ Cfe Ibide.,p.208
4, Ctf. Ibido,p0206
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finance, advertising, equipment, program, a capable prin-
cipal and staff must be selected, a well rounded program
must be worked out, efficlent administration must be held

throughout the actual convening of the schools
I1T, Summary

. Conslidering all the principles underlying the the-
ory in the evolution of 2z program which we have touched,
we may state them thus:

a. The big objeective is to develop in the whole child a
Christian character, giving the child a knowledge of
God and of Jesus, and helping him standardize rightly
his attitudes and habits.

be The needs snd interests of each,department rmust be taken
into consideration in order to have a perfectly graded
curriculum and in order to form a working basls for the
program set up.

ce The main source of curriculum materisl is the Bible and~
in order to effectlvely put this into working condition,
it must be grouped about the experiences, needs, and
interests of the child.

de The various elements of the curriculum must be unified
end correlated with the theme of the day, and with the
experience and interests of the child.

Definite steps, such as mentioned in the paragraph above,

make the edministrative end of the Daily Vacation Bible

Sehool run smoothlye
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CHAPTER IIT

‘THE PRACTICE IN THE EVCLUTION OF A
DATLY VACATION BIBLE SCHOOL PROGRAM

I. Introduction

The choice of our subject for study is chiefly
due to the decided change which practical experience in
the fleld of Daily Vacetion Bible School has wrought in
the writer personally. In order to understand definitely
and clearly the development and growth thus experienced
in every phase of the Daily Vacation Bible School program,
mach of the practice in the early schools will be related,
after which the experience of a leter school will be car-
ried out more fuily to show how practice supplements and
modifies theory in the evaluation of a programe. These
experiences will then be evaluated respectively in the
light of the theoretical principles set upe Of a necess-
ity the reports of these experiences will be of a per§onal
nature. |

IT. Report of an Farly Experience in Daily
Vacation Bible School Work

a. Iptroduction
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Until called upon to conduct her first Daily Va=-
cation Bible School, the griter; k¥new little of the pro-
ceedings of such a scbool, except that it contained such
elements as musie, recreation, worship, handwork, and
story=-telling. Her preliminary preparation for the school
consisted chiefly in getting materials for use in the pro-
grame. 1t seemed even then that this really minor part of
the program required so much time and effort that the es-
gsential part of the program weas overlooked. Briefly,
now, in order to compare this first experience in actua;
practice with the theoretical principles just set forth,
we shall relate here how the verious phases of program
planning and administration were carried oute The phases
are objectives, the role of the child, the nature of the
curriculum¥ the treatment of the separate elements in the

curriculum, and the actual administration of the school.
be Report of the Actual Proceedings

This report, as suggested above, will follow the

general outline followed in the discussion of theorye
l. Objectives Set Forth by the School -~

Although rather undefined, the main objectives
set forth at the beginning of the school in brief were,
that a worshipful attitude should prevail for both pupil
and teacher, that children should be given a knowledge of

God and Jesus through stories and memory work, that all
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the reguirements for memory work, songs and handwork for
each department should be accomplished by each child before
receiving a certificate.s The giving of certificates as ac-
knowledgment of work accomplished and of Bibles in recog-
nition of exceptional work, played a big part in the pro-
gram objectives In short, the objectives were to develop
a worshipful attitude and to give factual knowledge of the
Bivle, with rewards and prizes as an incentive.

2. The Role Played by the Interests and Needs of

the Child in Determining the Curriculum

There was an element, in the éarly schools, of
military preciseness which, in itself, would seem‘to ignore
the principle of a child-centered progrem, and yet to a cer-
tain extent, the interests and needs of the child did de-
termine the curriculumg The courses of study were graded
allowing, at each step, for advancement of knowledge and
for more depth of éxperience. It was felt generally, that
the child needed to know from memory, passages from the
Bible, therefore, one of the main elements was memory work.
There was a special period, called the habit forming period,
in which some of the most undesirable habits of the local
children were brought to light and evaluated. During this
period many outside visitors aided the administration,
Visitors such as a fireman, a lawyer, a doctor, and & po- *
liceman.

Briefly summarizing, some recognition of the in-

terests and needs of the child as a determining factor in



83
the curriculum was revealed, especially in the grading of
the courses and in an attempt at habilt formatione

3¢ The Procedure Followed in Carrying Out the
Various Elements of the Program

a. Worship

Worship was one of the most progressive educational
elements of the whole program. Although 1t was not unified
with the deily theme 1t was a unit in itself and each day's
experience Was related to the experiences of other days, as
well as being adapted to the needs and feelings of the
child. The flag salutes, pledges and songs immedlately
preceded the worship service. The two periods were dis-
tinetly separated by the call to worshipe

The worship was graded because the informality of
the Primaries and the Beginnérs was hardly suitable for
the rituval-loving Juniors.

No interruptions nor boisterousness were tolerated
in thé ﬁorship service, in order that a reverent attitude
might be developed. The songs, stories and Scripture were
chosen to arousevemotions and provide & means of expression.

In short, the worship contained an element of real
reverence, being graded to meet specific needs, unified,
in order that it might be meaningful, and progressive to

show advancement of thought and feelinge.
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be. Memory Vork

The memory work in this early school was one of the
educational emphas@s of the curriculum. It was thought that
the value of the school could be demonstrated in the quality
and the quantity of the memory}work. Thus it was chosen
without thought of correlation. Most of the rewards given
were for the amount of memory work accomplished. DBeside the
quantity of memory work done there was an emphasils on the
accuracy of it.

Thus we see that a great amount of memory work was
done. After it was carefully selected, 1t was carefully

memorized.
c. Story=-telling

Story-telling was a much used method in the writer's
early schools. The stories told were employed té create the
desired atmospherevin the worship service. They were used
to impart the knowledge in the daily lessons, and they were
told to help the pupll discover undepirable habits and to
present concretely the ideal hahits. Stress was placed on
the selection of the stories but little stress was placed
on the actual telling.

Thvs we see that story telling was a method used
somewhat effectively in the early schools, because of the

care exercised in selecting and adapting the story.
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d. Dramstization

Dramatization was solely used in presenting an
effective play for the closing night. The play chosen was
usually a simple Biblical narrative that would involve a
great many pupils in speaking parts and the remainder in
songse. The lines were given out to the various players
and the parts were drilled. Usually the sbory of the play
was told several Times to the whole schoole.e All costuming
was arranged by the pupils and usually the parts were chos-
gen by popular vote. This was a means of expression and
an opportunity to gain poise and self-confidence. However,
the sole purpose of the play was the presentation of it.
Expression, poise and self-confidence were merely by- pro-

ductse.
€. Musie

The music for the Kindergarten and Primary depart-
ments was conducted by a woman who taught music to chil-
dren in the day schools. She loved this teaching and con-
sequently she taught effectively, often composing music
or writing words to fit the needs of the children.

In the Junior department, music was an interesting
bit of relaxation or a preparation, for a later worship
service., So we see music, varying in the different de-
partments, in the one department used as a means of ex-

pression of beauty and truth, and in the other a means of
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relaxation and of expression in worship.
f. Handwork

Just as many of the old authors, such as Armen-
trout, Stafford, and CGage suggest, the haendwork in this
school was busy work. Usually very elaborate, it demand-
ded much time and energy in preparing samples and ordering
materials. Aside from amusing the children, a purpose of
the work was to meke an elaborate exhibit for the closing
night.

Thus, in a brief glance, we have seen that the
handwork was really just busy work for the purpose of
amusement which demended more than its share of time in

planning.
ge Summary

Taking the various elements as a whole, we find
them highly intensifiéd in separate aims and accomplishments,
but hardly unified or progressive. The worship was the most
real experience in ﬁhe schoole. The memory work was elab-
crate and well done. The story-telling was largely de-
pended upon as a method of teaching. Dramatization was
emphasized mostly for display. MNusic was learned for the
purpose pf worship and as a relaxation element. And last

of all, the handwork was largely busy worke
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4, HWature of the Curriculum Constructed

The curriculum as shown in a discussion of the
various elements, could hardly be called a unit, sxcept
possibly in the one aim to impart Lo the child. .mowledge
of the Bible; otherwise, none of the elements were corre-
lated. The Bible story was central, and often a memory
verse was chosen as a sort of text for the storye ﬁsually,
however, all of the memory work consisted of long, familiar,
and popular Bible passagese

There was the idea of grading brought out as shown
by the departments. The program was usually a fixed sched-
ule allowing for little creative work on the part of the
teacher and pupils. This fact was due to the type of book
that was used, which, uapportioned fifteen minutes for wor-
ship, ten minutes for memory work, etec., and caused the
program itself to be disjointed with many items left un-
finished.

Thus we find the curriculum, as a whole, rather
set andlformal in 1ts program procedure, containing only
one unifying element or objective, namely, the aim to im-
part knowledge of the Bible,

5 TFeatures Involved in the Administration of
the School

The local church set the time during which the school
was to be held, decided on the place where i1t was to held,

appointed the principal and the teachers and put to work com-
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mittees on finance, advertising, house-to-house canvass,
and supplies. This left to the principel the setting up of
the course of study for each department, the training of
teachers and the actual detalls of administration of the
school after it was started.

The teachers met every morning before school opened
for a short prayer service and again after the closing of
the session at 11:30 for discussion of the morning's work.
This developed an attitude of self~-criticism, and gave the
principal an opportunity to make various constructive sug-
gestionse. Various responsibilities were specifically as-
signed to individual teachers in order to permit the school
to run smoothly. All matters of discipline and arrangements
were to be considered by the principal;'before being actually
administered by a tgacher. In this way, an attempt was made
to secure cocperatién and harmony with the staff.

The problem of administration depended, then, first
on the local church for general interests and previous plan-
ning, and secondly, on the principal for details such as
training teachers, arranging courses of study and directing

all organizatione.
6« Summary

To summarize this report on actual procedure of the
writer's early experiences in Daily Vacatlion Bible School
work, we find that the objectives were not clearly defined,

but streesed especlially the lmparting of Bible knowledge;
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that the curriculum took into consideration the needs and
interests of the child, to the extent of grading the chil-
dren and attempting to form habits; that each of the var-
ious elements sought in itself to accomplish a separate
phese of development, while the curriculum, as a whole,
was not unified, progressive, or balanced; and finally
that all the administrative details were dependent on the
principal of the school, and were arranged in advance in

order to have the most effective program.
Ce An Evaluation of This Early Experience

In the light of the theory previously discussed,

we shall strive to evaluaté the points mentlioned above.
l. The Objectives Set Forth by the School

An objective should élways be carefully defined at
the beginning of the school and checked up at the end. e
find that in this early experience, many of the valuable
possibilities of the school were overlooked. We have seen
in our study of principles the knowledge of the Bible should
be only a means to an end and not an end in itself. Through
it the child should be led to God, and be influended to de-
sire to be pleasing to Hime TIn this way, the highest kind of
character developmenf will be achieved. The objective act-
ually set up, therefore, falls short of the marke

2. The Role Played by the Interests and Needs of
the Child in Determining the Curriculum
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The courses of study should have been graded, =s

they actuvally were to some éxtent, but the militery pre-
cision brought about by the type of book used should have
been eliminated. So mechanical a plan cannot possibly be
molded to meet the actual interests and needs of the chil-
drene. While, as we have seen, an attempt was made to de-
velop right habits, through the habit forming period, act-
ual results are not thus assured. The laws of habit for-
mation demand that the child be given actual practice in
pefformance of the act which is to become hablitual,

3+ The Procedure Followed in Carrying out Various
Elements of the Program

a. Worship

The worship, we noted, was especially valuable and
uplifAting because of the interest in creating a reverent
attitude, beqause of the grading, and because of the care-
ful planning, through which the worship programs were cor-
related. This element, therefore, more nearly meets the

standards set upe.
b. Memory Work

Although uncorrelated and rather mechanical, the
memory work produced results as far as storing up of knowl-
edge goes. Here was evident, as in the early days of the
Daily Vacation Bible School movement, the old idea that a

mere committal of passages to memory insures corresponding
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conduct. We lJmow that this work, in order to be meaningful
and worth while, should have been closely tied up to life

experiences and problens.
ce Story-telling.

The story-telling, as used, proved to be effective
and productive of varied resultse. It was a means of impart-
ing knowledge, of giving enjoyment, of creating & worshipful
attitude, and of helping to meke ideal hablits concrete and

desirable.
de Dramatization

The time spent on dramatization resulted in a lovely
play at the closing program, but because the lines were
given out and memorized, and the parts were acted as suggested
by the director, there was little real expression or emotional

value in the dramatizatione

The music, as has been suggested, was especially good
in one department, where the songs were adapted to the chil-
dren, and not so good in the other department where songs
were used partly for relaxation and partly for worship ser-
vice? The music waé uncerrelated with the rest of the pro-

Zrame
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f. Handwork

The handwork here is criticized much because of its
lack of correlation with the rest of the program, its de-
mand for elaborate preparation and its expense. The hand-
work, as an accomplishment in itself, was good, but it add-
ed nothing to the purpose of the schoole According to the
principles set forth, it should be a part of a larger pur-

poséful activity, religiously motivated.,.
4. The Nature of the Curriculum Constructed

The curriculum, as a whole, was far from being a
balenced unit. Each element aimed for a certain accom-
plishment in itself, seemingly oblivious of all the other
elementss. This uncorrelated program must hav;fg-scattered,

disjointed feeling in the child's mind at the close of each

day. There may have been some progression shown in the sitages

of gradinge.

5. Teatures Involved in the Administration of
the School
Because of the lack of materials and the lack of
knowledge of the best methods, as well as of the inexper-
ience of the administrator, the administration did not run
s0 smoothly. There was a need for perspective and broad-
ening view of the school as a whole each day, although the

opinions and suggestions of the teachers aided, in this
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@

respect, at the check-up meeting.
De Summary

To summerize very briefly, we see that considering
the program of thils early school as a whole, there was a
decided lack of unity and consideration for the child.
Taling up the curriculum, with its various elementg, we
see there was a lack of connection and correlation. More-
over, the emphasis on the knowledge of the Bible overshad-
owed, to & great extent, the child's needs and interests.
On the other hand, there were some good points in the pro=-
gram, particularly the worship services, the teacher's“
meetings, and in part, the story-telling and the music.

ITTI. Report of a Later Experience in Dailly
Vacation Bible School Work

Ae Introduction

As a result of this and other early experiences,
and as the natural outcome of training in religious educa-
tion, the emphasis shifted gradually from the material to
the childe. The disciplinary attitude changed to one of
love and heppiness. In consequence, the Daily Vacation
Bible School, as last conducted, became for the child, not
primarily a place in which to make things, but a place in
which to live more abundantly. The objective shifted from
e vague, abstract aim of learning how to be good to one of

developing Christian character at specific age levels.



93
The curriculum, with all its elements, became un-
ified through the Bible and the child using them as centers
for its organization. Let us turn now to a detailed ac-

count of this later experience,
Be. A Report on the Actual Proceedings

As in the report of the early experience, the same

general outline will be followed.
l. The Objectives Segt Forth by the School

- The ultimate objective of this school was to use the
Bible, in the light of the child's own experiences, to lead
him to God as a Heavenly Father, and to Christ as a friend
and Saviour. In doing the above 1t was hoped to ﬁelp th
child feel an increased sense of responsibility toward the
church and toward his world friends in general. ZHgch child
was asked to bring his Bible to school and he was taught a
reverence and an appreciation for it.

Although the child was considered chiefly in setting
up objectives, the teacher was kept in mind also. It was
realized that if she were to lead the children to God she
herself must become more spiritual. This was definitely
made one of the objectives. Another was to make the entire
session of the school one of happy experience for the chil-
dren, in order that the thoughts of God and religion might

have happy associations.
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2. The Role Played by the Interests and Needs of
the Child in Determining the Curriculum
All the programs used in this later experience in
Daily Vacation Bible School work were originally worked
out by the principal and the staff of teacherse. The psy-
chology, needs and interests of the child were listed,
around which the whole program was bailt. Ag a result,
three departments - the kindergarten, primary, and junior -
were organized, with a specially planned program for each.
These programs consist of Bible stories, memory work
songs and handwork selected on the basis of the interests,
the needs, and the capacities of each groupe.
The interests and the needs of the child as shown
here really determined the pfogr&m‘
3. The Procedure Followed in Carrying Out the
Various Elements in the Program
‘The content gnd purpose of the various elements,
worship, memory work, story-telling, dramatization, music
and handwork, which follow, grew directly out of the whole

program theme and were definitely correlated with each other,.
2. Worship

The worship service growing directly out of daily
lesson theme, was composed of songs, stories and verses all
helping to express and carry out the purpose, This unified

worship service enabled the child to put into practice the
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things he had learned, and to express with reverence the

emotions and desires that had been aroused.
be Memory Work

The memory work of this school, although not equalling
in quantity that of the early school, surpassed it by far as
to the purpose 1t accomplished. It was so directly related
to the theme, that often the whole day's work centered about
the memory passage. All of this shows that under such cire
cumstances it could not hut become meaningful to the child
and would almost inevitebly influence his daily experiences,
because of which there was a careful selection of the pas=-

S8LC e
ce Story-telling

The story=-telling itself was little in advance of
the previous experienceg except in its correlation with
the rest of the programe. This involved a most careful se=-
lection of the story and an effective telling with sufficient
opportunity for discussion on the part of the children to in-

corporate it as a part of a meaningful experience.
de Dramatization

The dramatization in the later schools was really
made an expressional activity, for the parts were acted

only as the children were thoroughly familiar with the story.
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This element was also correlated with the rest of the pro-

grams
e. Music

Music was merely an outgrowth of the whole program,
being so correlated with it that the songs alded in its pre-
sentation. There was an effort set forth in the older de-
partments to learn some of the church hymns which were
sometimes used for expression of religlous sentiment, often
merely for relaxation. Much care was always exercised in
the selection of the very best music as well as of inspir-
ing words, appropriate to the group for which they were

intended.
fo Handwork

The regular constructive handwork was eliminated
entirely from the program except for the very smallest
children. The reason for this was the same one Lathem
gave for his brealking away from the early schools, to
found an entirely Biblical-centered school (sece chel)e
The difference here, however, was that these schools while
being Biblical-centered were also child-centered, and made
provis;on for some activity. The simple work in the later
school, consisted of notebook work for Primaries and Jun-
iors snd of some simple construction for the Kindergarten.

The Primary notebook included pasiting pictures (prints and
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cut paper) while the Juniors was more elaborate. This was
made purposeful by putting into effect the application of

each daily lessone
4, The Nabture of thes Curriculum Constructed

With the child at the center, Bible lessons and
every=-day experiences were so combined as to work out a
lesson course of study, as revealed in point three, the
elements of the course weres so correlated and so balanced
as to meke a unified program. Progression is evident in
the fact that the course was divided into departments and
the material was adapted psychologically to the individual
childe All of these elements were grouped about a central
themeo. The Bible stories and memory verses were adapted
and harmonized so that in the child's experlence the pro-
gram was a unit. It weas thus chlld-centered and Biblical-
centered at the same time.

On the whole, then, we may say that this curric-
vlum did tend to meet the needs of the child and was bhal-
anced and progressive.

5. Peatures Involved in the Administration of
the School

Although the local church set the time for the
2ible school, vrovided the place for it and selected the
teachers, it was the writers vrivilege several weeks be-

fore the school asctuslly opened, to visit the church, to

»M_._/
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try to increase the interest of the community, anﬁ?@?art
the teachers ig their studye. Acain about a week Lafore the
school started, snother teachers meeting was held snd the
third was held immediately before the opening of the school,
This constituted a part of the teachers’&ﬁﬁining, the rest
of it being accomplished through daily meetings, one held
before and another held after the school session each morn-
ings In cooperation with these teachers, the program se-
lected was organized and evaluated as the church arranged

. . }
committees on finance and house-to-house canvass, thenggg;~
ial duty besides familiarizing M#selfiwith the courses of
study was to get all supplies on hand.

During this last school, in addition to csring for

administrative detalls the writer taught three Bible classes,
which included telling Bible stories.

Such details as training teachers, getting committees

to work, selecting and working out a course of study and

=

risgtrative duties

o

securing supplies, comprised the =ar

3

which fell to the writeré lote
6. Summary

Very different from the early school, we see, this
school had all elements correlated, and all materials both
Bible=centered and child-centered at the same time. Having
congidered the procedgre in detall we shall now procsed to

evalute what was donee.
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Ce £in Evaluvation of Thies Later Procedure

Again in the light of the theory of the preceding
chépter, supplemented by personal expcrience, we shall DPro-

ceed to evalutate the program used in these later schoolse
1. The Objectives Set Forth By the School

The main objectives set forth by the educators re-
ferred to were, leading a child to know God, to love Jesus,
to appreclate the Bible, and to realize this responsibility
to others. These on the whole, were covered by the object-
ives set up before the opening of school. There was some
evidence to show that to some extent these objectives were
carried out. The objective of inereasing the responsibility
of the church, for example, was brought outb Vividly by a
carry-over from the Daily Vacation Bible School. Other
evidences were not lackinge.

2. The Role Played by the Interests and Needs of
the Child in Determining the Curriculum

The course of study originally worked out by the
teachers was developed on the basis of a child's needs and
interests. It would have been much broader, however, if 1%
had incluvded in the curriculum the allowance for the child's
own dally experience in the class procedure., The curriculum
allowed for the needs and interests, but did not provide

for sufficient flexibility to meet specific situationse



100

3¢ The Procedure Followed in Carrying Out the
Various Elements of the Program
a. Worship

The worship service.composed definitely of songs,
stories, prayer, Seripture and mediflation, with a definite
time Tfor holding it,seems to have been contrary to the
opinion of our modern educators, who insist that worship,
to be real, should center ebout some problem and should

be spontaneous.
be MNemory Work

The memory work included long passages from the
Bible instead of a mixture of poems and songse. In spite of
this, however, it was much more in harmony with the accept-

ed principles suggested than wes the earlier attempt.
ce ZStory-telling

The stories, as suggested above, were most carefully
selected in this last school. The story-telling was more
effectual than in previous years because of a specia 1
training received by the principal during the year just

passede.
de Dramatization

Dramatization in this school was worth while, be-

cause it grew out of the experiences and plans of the chile
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= drene. It was spontaneous and thus became & real opportunity
for expression. It was, therefore, in keeping with the prin-

ciples set down.
e. Music

One of the values attained through the music was the
number of appropriaté, usable songs and church hymns the
children knew at the end of schoole. Having been carefully
chosen and interpreted, as well as used in the worship ser-
vices, these became very valuable to the children, and an
effective means of religlous expression. Fundamentally,
then, the principles followed here are in accord with those

previously evidenced.
f. Handwork

The notebook work of the Juniors snd the construc-
tion work of the Beginners can hardly be considered hand-
work in the old connetation of the word, because handwork
brings tovmind basket wéaving, sewing, and similar gctiv-
ities. This, we have seen, was not included in the pro-
gram of the last school, therefore, because of this elim-
ination, the whole program seems mofe valuable, becsause
of the amount of extra time the children have for the
worthwhile activity in the absence of distractions due to

the tvpe of handwork that is merely busy worke
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4, The Nature of the Curriculum Constructed

In our characterization of the curriculum as a
whole, we have already seen that it is called a balanced,
progressive unite. The child-centersd curriculum with the
Bible playing a2 most importamt part in the Bible lesson,
and striking the dominant note in the worship service, the
memory work and the activity, while at the same time ad-
apted to the needs and Interests of the child, shows that
the curriculum is unified.

5. Features Involved in the Administration of
the School ~

The nearness of the several schools to each other
enabled the writer to visit the churches at least three
times prior to the opening of the schools This was a great
advantage because many of the administrative responsibilities
could be discussed and planned definitely in advance. The
needs of the children could be outlined, the objectives set
up, the curriculum could be planned, and definite respon=-
sibilities could be ap@oftioned among the teachers. In this
way, much could be accomplished toward training the teachers

and toward securing cooperation and efficient funectioning.
6. Summary

Thus we see from the critical evaluation that ade-
quate objectives were set up at the begimning of the school,

that the elements of the curriculum were adapted to the needs
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and interests of the child, that the curricglum"was a bal-
anced and progressive unit, and last of all, that the ad-
~ministrative detaills were so arranged in advance as to

allow & smooth running of the schools

IVe Suwmary

We have just been considering certain personal
experiences in the practice of Daily Vacation Bible Sghﬁol
admiﬁistration and have been comparing them with the theo-
retical principles previously set forth. We have had, on the
one hand, a report of the early school with 1ts indefinite
objectives, material-centered program, separate, non-unified
elements, and its non-progressive currlculum as a whole.
And, on the other hand, we have had a report of the later
school with its definite objectives, its curricular ele-
ments unified, its curriculum a balanced, progressive unit
in itself, and its administrative details all arranged in
advance. Ve have seen in advance, the comparison made be-
tween the two and have noted how much more the second
school in principles more nearly parallel the accepted
principles, than does the first schools

In conclusion, we shall now attempt to synthesize
the values discovered in theory and practice as they per-
tain to the evolution of a Daily Vacation Bible School

programe




"CONCLUSION




CORCLUSICN

A brief history of the early Daily Vacation Bible
School movement, with an analysis of some of its underlying
principles and objectives at vearious stages of development
has helped us to see much of the lack of correlation and
lack of unity as boen due to the tendency to follow tra-
dition. It has served, too, by contrast, to bring into
relief outstanding emphasis in modern theory. It has help-
ed us to understand at the same time, the origin and sig-
nificance of present trends.

"hen-ever historical records do not assist in

such analysis and synthesis of present-day prob-

lemse tth may be freankly dismissed from dis=-
cussion.

Our study of the theory underlying the Daily Va-
cation Bible School program has given us an apprehension
of the general principles involved, and a coneeption of
their relation to each other. This theory which was par-
tially put into practice in the first school, and gener-
ally embodied in the later school, contributed toward =
degree of proficiency in the administration department. -

To bring this theory and practice more closely together,

we shall now proceed to consider them, following again

l. Graves, F.P., A Students History of Education, p.VII
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the general outline used before.
I. Objectives Set Forth by the School

, In the theory underlying the evolution of & Daily
Vacation Bible Se¢hool program it was concluded that def-
inite objectives should be set up. Une ultimate objective
was to bring the child to Christ, and to develop Christian
character. When this objective was brought into practice
i1t seemed very indefinite because character cannot ten-
gibly be measured, especially within so limited a period
of time. It was found that the objective must be made def-
inite, according to the needs of a specific group of chil-
dren. Special attention was therefore given to some of
the undesirable habits, evident in the children, and an
attempt was made to cor¥ect these by substituting desirable
habitse |

IT. The Role Played by the Interests and Needs of
the Child in Determining the Curriculum
Emphasis, askstated before, has shifted from the
early material-centered curriculum to the present child-
centered curriculum and today the whole program, including
its various activities, is determined by the age, charac-
teristics, needs, and interests of the child. With this,
in many instances has come a shift from Biblical to secu-
lar materiale. In practice, however, it was found possible

to combine the two, that is, to plan a course on the basis
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of the child's needs and experiences, and at the same time

to draw from the Bible as the primary source of material.

III. The Procedure Followed in Carrying out the
~ Various Elements of the Program
As the educational emphasis shifted from a material-
centered curriculum to a childe-centered curriculum, it
brought with it certain implicatlions with respect to wor-
ship, memory work, story-telling, dramatization, music and

handworke.
A, Worship

It was theoretieéally conceded that aside from being
a very fundamental element in the program, the worship ser-
vice should be a real experience of reverence and communion,
with no toleration of disturbances or interruptions. Iore
than this, the material used as a means to worship should
be correlated about some interest or problem of the child.
In practice it was found that the above could be accomplished

with an expert leader and a well planned programe
B. Memory Work

A1l the educators, except Gage, insisted that mem-
ory work should be related to the experience of the child
and correlated with the daily program. NMr. Gage insistsl

that much memory work should be given to the child every

. 1. Cf. Gage, A.H., How to Conduct a Church Vacetion School,p.54
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- ’ ‘day because at this age his mind is mechenical and accurate
as well as active., In the first experience related, Nr.
Gage's view was carried out in a systematic, mechanical
fofm of memorization. It was felt, however, that little
value was gained beyond the acquiring of material. In the
later experience, memory work that was correlated and full
of meaning for the child was found to be of much more sig-
nificance.
Miss Carrier, on the other extreme, holds that only
those verses that prompt a definite, immediate use, as for
example, in a worship service, should be memor’ized.1
In this case, much valuable memory work is discarded,
for moral end coﬁduct control verses can be made usable in
the daily experience of the child outside of the church
schoole Personally, the writer should take a medium stand,
certainly refraining from burdening the child with a great
deal of unrelated, meaningless work, while at the same time

giving him more than he can immediately use.
C. Story-telling

In this chapter on theory, the educators sitress the
purposes of the story which are to makg virtue attractive,
to impart knowledge, to broaden vision, and to stimulate
actions They stress the selection of stories, the adapt-

ation of stories, the preparation and the telling of stories.

1. Carrier, B., How Shall I Learn to Teach Religion%,p.182
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From experience, the writer finds one of the pri-
mary purposeé of story-telling, omitted above, even in the
Dally Vacation Bible School, may be to give wholesome en=-
joymente. The other principles are general and are easily

applicable in practicee.
Ds Dramstization

Theoretically, dramatization is a natural and spon-
taneous expression of religious truth, with underlying prin-
ciples with regerd to selecting a story, plenning the dram-
dtization, and making the costumes. These principles, for
an inexperienced worker, are hard to put into practice, for
it is much easier to take a "ready-made" play and assign
the partse ?hisbwas obvious in the report of the writer's
first school. But in the later experience, it was found
that as effort ceased and play and interest took its place,
the Whﬁle element became a natural and_spontaneous expres=-

sion, with many worthwhile by-products.
E. Music

Music, accordling to most educators, is an expression
of the emotlons, such as deep feelings, reverence and devo-
tione The main principles in music are concerned with the
selection of the right type of words and music, the adapi-
ability of these to the group, the interpretation of the
meaning, and the actual singing. Nr. Gage agalin breaks

awey from his colleagues in saying that musical chords
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should be nmed to command the children. In the writer's ex-
perience, she has found that the secret of successful mu-

sic 1s a good leader who knows &hd appreclates good music,
Fo Handwork

As set forth in the theoretical discussion, all the
educators agree that the handwork should be meaningful, and
to be so, it must be correlated with all the other elements
of the program. It should be only a means of expressions

And yet, many of these educators, such as Gage and
Armentrout, continue with suggestions for such things as
basletry, sewing, and woodwork which, to the ?riter's'mind,
can very rarely be correlated with the programe. Thus, in
order to make all activity meaningful in the last school,
the writer discarded all handwork that could not be corre-
lated with the programe The result was very‘successful.
This does not mean, of course, that basketry, woodwork, and
the like should never be used, for many adminstrators have
correlated these actlvities successfully with the curriculum
and made a meaningful activity of it. The writer, however,
has found it difficult to correlate such activities with the

curriculune.
IV. The Nature of the Curriculum Constructed

The curriculum, to meelt the objectives set up and
/
the needs and interests of the child, had to be a balanced

unite. The grading provided for the progressive aspect, he=
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cause the more advanced grades must contain more advanced
material.

This principle was applied in practice in the orig-
inal courses worked oute These, as previously indicated,
were progressive in difficulty on the basis of grading, and
so far as could be ascertained, were balanced, They were
also unified about a central theme.

Ve PFeatures Involved in the Administration of
the Bible School

As shown in a discussion of the theory involved in
the evolution of a nrogram, it is essential that certain
details in administration be carefully planned in advance.
After the interest of the church has been aroused and all
the committees are functloning, the principal with a capg-
xble starff must be selected. This staff must then select
or work out, under the guidance of the prinecipal, courses
of study to be used in the various departments. Along with
this, definite objectives must be set up and specific du-
ties assigned.

In practice the above theory was found to be true
and of no small importance. In the writer's early exper-

ncipnle

e

ience, because of the lack of training, this pr
was practically neglected. TLater it was carried out with
the result that in later schools, the machinery of organ-

ization functioned more smoothly,.
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.Vi. Summary

Bringing together now the results of this ssudy of
théory and practice, we conclude, that the following steps
are essential in’the evolution of the program of a Deily
Vacation Bible School, and must, therefore, be taken into
consideration by everyone who would undertake the adminis-
tration of such a school.

1., Definite objecltives must be setb ﬁp on the basis
of the specific needs of the particﬁlar ETrouDe
Ideally these objectives should be determined
through discussion and cooperation on the part of
the administrator and the teachers. In any event,
the objectives, even if personally set up by the
administrator, must be clearly outlined and set be-
fore the staff for their approval and adoption.

2. The needs and interests of the child must be con=-
sidered in determining what materials should enter
the curriculume. The purpose of the school being‘to
help the child grow in Christian charachter, it is
essential that the administrator and teachers dis-
cover his present level of development, and his
specific needs, in order that the curriculum may be
centered in his own experiences and definitely linked
with his own environment.

3. As every element 1n the school, such as worship, mem-

ory work, story-telling, music, dramatization and
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O | handwork must contribute to the purpose of the school,
which is the development of the child,eachmust be def-
initely planned and carried out in accordance with the
laws of child psychology and the principles of teach-
ing. Provision must therefore be made in connection
with each of these elements for purposeful activity,
which is centered about the child's own interest and
contributes to his religious growth by becoming a
part of his expgrience.

4+ The curriculum, as a whole, should be a unit, bal-
anced, and progressive in character, saturated by
the purpose of the school, ¥No element suchuag men-
tioned above should unduly overshadow another. All
should function as a coordinating wh@le, in which
there is progression from one stage of development
to another.
5. AlL details and suggestions of administration must

be definitely plammed before the opening of the
school. These, too, must be determined with the

child in mind. Commithtees on finance and house-to-

house canvassing must be set to functioning.
Teachers must be selected and trained. The curric-
ulum must be planned and evaluated., The school
must be graded and the schedule must be worked out
with the teachers. Detalls of administration must
\ be apportioned to the teachers. All supplied must

be on hand for the opening day.
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o : ‘In such a school and with such a program, 1t may
safely be predicted, the child will develop a more Christe
like character, the teacher will become more spiritually-

minded, and the whole church will be strengthened and

revitalized.




'BIBLIOGRPAHY




BIBLIOGRAPHY

Bource Mabterial
Books:

Armentrout, James S., Administering the Vacation Church
School. Philadelphia; Westminster Press, 1928,

Betts, George H., How To Teach Religion. TNew Yorlk:
Abingdon Press, 1919,

#
Carrier, Blanche, How Shall I Learn To Teach Religion.
New York: Harper & Brothers Publishers, 1930,

Gage, Albert H., How To Conduct A Church Vacatlion School.
Philadelphia: The American Baptist Pyblication Soclety,
1921.

Smither, Ethel, Teaching Brimaries In The Church School
New York: Methodist Book Concern, 1923.

Stafford, Hazel Straight, Vacation Religious Day School.
New York: The Abingdon Press, 1920.

Stout, John E.,
Thompson, James V., The Daily Vacation Church School.
New York: The Abingdon Press, 1923,
Conference:
Boville, Robert G., Founder and present Director of the

International Daily Vacation Bible School lMovement.

tters:

.

Lathem, Ae.L., Founder of the Lathem Type of Bible Schools.
Chester, Pennsylvania. ’
The Church of the Brethren Sunday School Board, Zlgin, I11.

The Christidn Board of Publication, 2712 Pine St., Ste
Louis, Mo



117

The Congregatidénal Educational Society, 14 Beacon St.,
Boston, Mass.

The Evangelical Church, 1900 Superior Ave,, Chicago, Ill.

Third Presbyterian Church (A.L.Tathem, originator of the
Chester Method), Chester, Pa.

Methodist Episcopal Church, South, 810 Broadway, Nash-
ville, Tenn.

The Northern Baptist Convention, 1703 Chestnut Street,
Philadelphia, Pa.

The Presbyterian Church in U.S A., 156 Fifth Ave., New
York, Ne Ye

The Presbyterian Committee of Publication, Richmond, Va,.

Protestant Episcdpal Church Dept. of R.Z., 281 Fourth Ave.,
New York, Ne Yo

Reformed Church in U, S., 15th and Race Sts., Philadelphia,
Pa.

Sunday School Board of the Southern Baptist Convention,
168 Eighth Avenue, Nashville, Tenn.

United Intherad Pubdlishing House, 1228-1234 Spruce St.,
Philadelphia, Pa.
Pamphlets:

Daily Vacation Bible Schools 'Round the World
lew York, 1930

Daily Vacation Bible School
Nashville, Tenn., 1928,

International Handbook of D.VeB.Se
New York, 1930.

Report of D,V.B.S. in the Near Last
New York, 1929.

Women's Colleges and Daily Vacation Bible Schools in Zgypt
New York, 1930,

World “ide Sunday School News ’ '
Vew York, May 1929, Oct. 1929, Dec. 1929, Sept.-Cct. 1929,



118
Secondary Material
Articles:

Evans, Thomas 3., The Vacation Church Schodl Hovement
Up=-to=date., The Church School May, 1924.

Evans, Thomas S., The Vacatidn School Seasdn of 1925,
International Journal of R.Ee. Nov., 1925,

- Guenther, Adaline C., A Daily Vacation Bible 3chool in
Bavaeria, International Journal of R.E. DPec., 1924.

Merriam, Ida F., Daily Vacdtion Bible S hools. The
Church School July, 1920.

Vonro, Hugh R., The “orld Ministry of the D V.B,S.
International Journal of ReEe July=-august, 1926,

Settl@, Myron C., Vacation Church Schodéls Around the
World., International Journal of H,E. Way, 1930,

Vacation Church School Statistics for 1828.
International Journal of H.E, April, 1929,

Vacation School Plans Summer of 1926.
International Journal of R.Z. Mgy, 1926,

Vacation Church School Plans Stmmer of 1927.
International Journal of R.E., May, 1927.

Books:

Armentrout, James S., Administering the Vgecation Church
Sch@ol. Philadelphia: Westminster Press, 1928,

Baker, Edna Dgan, Kindergarten Method in the Church
School. New York: The Abingdon Press, 1925.

Bailgy, Carolyn Sherwin, Storles Children Need.
New Yorke Milton Bradley Co., 1925.

Baldwin, Josephine L., Junior Vorker and YWork,
New York. The Abingdon Press, 1919.

Baldwin, Josephlne L., Yorship Training fér Juniors.
New York. NMethodist Book Concern, 1927.

Cather, Katherine Dunlap, Religious Education Through'
Story-telling. New York: The Abingdon FPress, 1925.




119

Cather; Katherine Dunlap, Story Telling for Teachers.
New York: The Caxton Press, 1921,

Crandall, Edna M., A Curriculum of Worship. New York:
The Century Co., 1925,

‘BEgoleston, Margaret, Seventy-five Stories for the Worship
Hour. New York: Doubleday, Doran & Co., 1929.

Eggleston, Margaret, The Use of the Sfory in Religious
Education. New York: Doran, 1920.

Graves, Frank Pierpont, A Students History of Zducation.
New York: WMcHMillan Company, 1928.

Grice, Homer L., The Daily Vacation Bible Sshool Guide.
The Southern Methodist Publication, 1926.

Handwork of the International Council of R. Z., New York,
1928.

Horne, Hermsn Harrel, Story Telling. New York: Tne le
Millan Co., 1916,

International Council Yearbook. Internstional Council
of Re. Ee XNew Ybrk:’ 1930

MeNaughton, Jeanette A., Our Junior Departmente. Boston:
The Judson Press, 1921,

Munkesgs, Alberta, Primary Method in Church Spshools
New York: The Abingdon Press, 1921.

Shields, Elizabeth Me., Beginners in God's World.
Richmond: Presbyterian Committee of Publication.

The Standard Daily Vacation Bible Schdéol Courses. First
Year Beginners, Primary and Junior, Cincinnati: The
Standard Publishing Co., 1922.




