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CHAPTER I 

INTRODUCTION 

1. The problem of the present study. 

The question is often asked as to whether there are books in 

the Old Testament that can be calld "The Philosophical Books of 

the Old Testament". There are books in the Bible that deal with 

law, history, poetry, prophecy, familiar letters, and sublime 

apoeittic visions. Does it not contain a book or:set of books 

that can be called as a group uThe &lucational Philosophy of the 

Old Testament u! Certdnly if such a thing is possible the Books 

of Job, Proverbs, Ecclesiastes, and the Song of Solomon should 

receive the suggested name. These books are rich vdth views on 

Philosophy and on Education, and are worthy of the name. 

2. The Purpose of the present study. 

The purpose of the present study is to bring to light in an 

organized way the great Educational Principles that are to be 

found in the Wisdom Literature of the~Old Testament; and to show 

how some of these principles are used to-day and why others should 

be ~~ed • 
. ~~~~"··~:ft • 

· ,;i 3. The Importance of the Present study. 

There are ~ hundreds of books written on different phases 

of Education and Philcsophy which find their source material, with 

reference to. certain essentials, in the Wisdom Literature of the 

Old Testament. Principles stated in this rich material on Educa-

tional Philosophy have proved, by the test of history, to be a 



v 

- 2-

great deal more practical than many of the theories used in modern 

educational systems. 

4. The Mode of Procedure in the present study. 

The present study vdll begin with a brief discussion on the 

history of the Hebrew race, and its relationship to the Wisdom Liter­

ature of the Old Testament. Chapter III will deal entirely with the 

philosophy of the Wisdom Literature. Chapters on the Import~ce, 

Aims, Organizaii on, Contents, Method and Results of Education will 

follow. The final chapter on "Conclusions and Suggestions" will 

bring out more directly than the preceding chapters the practical 

applications of the ID;lucational Philosophy of the Wisdom Literature 

for to-day. 
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CHAPTER II 

THE HISTORIC BACKGROilliJD OF THE WISDOM LITERATURE 

OF THE OLD TESTAMENT 

In giving special thought to the educational philosophy of the 

Wisdom Literature, one should have knowledge of those who are re-

sponsible for the production of a literature that has had such a won-

derful influence upon humanity and that bears such a desired name to 

this day. Particularly is this true when we think of education in 

the broader sense, as is expressed by E. A. Page (1), whEn he says 

that "education in this broader sense includes all those experiences 

by which intelligence is developed, knowledge acquired, and charac-

ter formed." With this thought in mind, therefore, I desire briefly 

to review the history of those who were responsible for that litera-

ture which we are pBr.ticularly interested in in this thesis, before 

we enter into the study of the educational philo:::ophy of the liter-

ature itself. 

1. The Origin of the Hebrew Race. 

All Biblical literature is more or less centered around the He-

brew race, which, according to Genesis 14:13, finds its origin in 

Abraham. According to Genesis 10:2t, Abraham, with a group of other 

nations, is the descendant and spiritual heir of Shem, all of whom 

(except Elrun and Lud) are related in language and blood to the Hebrew~t 

and are still knovm as Semites. The Name 'Israel', another term which 

is often applied tq the same race, first appears in Genesis 32:26, where 

it seems to bring out the meaning "a soldier of God", when referring 

directly to Jacob. This meaning truly is characteristic of the early 

Hebrew people. God was the Commander-in-Chief of their life, and the 

(1) The Catholic Encyclopedia, Vol.v, 
"Education" . 
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family was the unit of their activity. The tribe developed from the 

family, and it was as the tribe that ·f;hese early Biblical groups con-

tinued to advance until they became known as a nation. Their rela-

tionship to God seems to have been very close and their dependence 

upon His guidance very definite. 

Some have said that the name 'Israel' is the religionsname for 

the race known to-day as Jews, and that the name ftHebrew' is their 

racial name. Certainly, however, the religious fiber revealed in 

the person of Abraham, who is called a Hebrew, was as great as that 

revealed in the person of Jacob, who was the first to receive the 

name 'Israel'. I would rather say therefore that the name 'Israel' 

is their national name t.nd the name 'Hebrew' is their racial name. 

2. The Relationship of the Hebrew Race to the Wisdom Literature of 
the Old Testament. 

The history of the Israelites is too long to enter upon in de-

tail in t}Jis brief review, but the thing that we must note is that 

the race which finds its origin in Abraham and was continued ~s a 

nation in Jacob, produced such men as Moses, Samuel, David, Solomon, 

and the others who are indirectly o~directly responsible for the 

Wisdom Literature. It is because of this fact, therefore, that I 

refer to a brief outline of Hibrew history as made by C. von Orelli. 

In giving this historic review, which takes us from the beginning of 

the race to the time when the superior influence of the Wisdom Liter-

ature ceased and the philosophy of Christ (whether consd ously or 

uncom ciously) took the superior place in the life of humanity, the 

the educational phiLsophy of each period will not be treated in 

detail. c. von Orelli (2) suggests the following brief review, to 

which a very few personal or historic comments are added. 

( 2) The International,\itandard Bible Encyclopedia, article, 'Vustory of t h e peop.Le -61'; srae.1.. 
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3. Pre-Mosaic Times. 

This period deals chiefly with the origin of the race and its be­

ginnings, and, as suggested in the commeni whim has preceded, the name 

'Abraham' is of the greatest concern in the educational life of that 

time. Abraham was a descendant of Shem and a naiive of Ur of the Cha.ldees. 

He was the true leader and possibly the one great in;_·tructor of too 

people. He was seventy-five years of age (Genesis 12:4) wh~ he left Ur 

of the Chaldees, and perhaps he carried with him some of the ideals of 

that land. The essence of the ideals of Abraham, at J.e ast, was obedience 

to God's guidance, based on faith in His promises. Of Abraham the Lord 

says, "I have singled him out (A. V.) to the end that he may command his 

children and his household after him that they keep the way of the Lord 

to do justice and judgment" (Genesis 18:19). As stated by Abraham Simon 13), 

and which undoubtedly is quite true, "the Hebrew was the only one who ever 

built up an educational program on religion." 

4. Nationality under Moses. 

This period tells the story cf Israel in Egy:f't and of the E xodus. 

Moses, the leader of the peli.od, is very .. ell characterized by the follow­

ing words of Rabbi Abraham Simon ( 4) who speaks of Moses as being the 

first and the greatest~£ the prophets and then continues by speaking 

concerning his educational idealism, as follows: "Moses' educational 

work covers the whole field of personal, domestic, social and m tiona.l 

life. He is the pedagogue par excellence. The tables of stone vdth 

five commandments on each, suggest that Moses may have advisedly hit 

uflon a method of most quickly iwpressing great truths upon the mind. 

The pentad form suggests at once the five fingers of the hand. Are we 

going too far in hinting that this same scheme may have been the form 

(3) Jewish F.:ducation - Historical Survey, p.12. (4) Ibid. p.26. 
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in which, from the earliest times, Israel's p'lJular Ja.ws were taught, 

(See Kent's Heroes and Crises of Early Hebrew Tradition, p.l93). But 

his greatest educational asset was his own matchless personality. He 

taught by the power of tremendous and impressive example. Moses was an 

educator, by the grace of God, large in vision and deep in sympathy, of 

inexhaustible patience and unexampled resourcefulness. Moses was an 

educator, ideal~st of the history order, but the sanest, soundest, prac­

tical teacher the world has known. Moses was an educator who fed his 

people according to their needs and mental capacities. He was an educator 

who knew his people intimately, understood their frailties no less than 

theirstrength and Jfl d than slv\'il.y but securely to the great, distant 

purpose he had in mind. Moses was an educator of the highest moral in­

tegrity, yet never self-righteous; of the vi dest a.t lture, yet never self­

opinionated; com cious of his mission and leadership, yet never conrumed 

by the lust for power and profit. Moses vias an educator who, familiar 

with Egyptian lure, rejected all the gods of Egypt, and posited as the 

Source of all knowledge, the Aut~or of all Being, and Fotmtain of all 

Life, and the Inspiration of all morality, the One, onl.y and alone Jehov~ 

holy, loving, compassionate, righteous, wise, and the Father and Teacher 

of the race. He was an educator who saw the necessity of such holy ideals 

for the training of a p3 ople and the absolute necessity of religion for 

the development of its life and destiny. He taught them, that the na­

tional ideal must be a patterning after the God-ideal, unmarred by inter­

mediary and selfish idols. He taught that the best place f<I' the cultiva­

tion and perpetuity of that doctrine was the home - and that the best 

teachers were father and mother, and that the best law thereof was the 

child's happy and implicit obedience. He made the entire machinery of 

education, administration, philanthro~y, worship, agriculture, revolve as 

spokes in the hub of rd igious education for the moral and spiritual life 
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of the nation." 

Whether Moses received any of these educational characteristics 

with which Rabbi Simon credits him from the Egyptians, among whom he was 

brought up, is more or less uncertain. One thing is sure, that Moses 

had ~ very close fellowship with God and depended entirely upon His 

guidance; even though the religious enthusiasm of the race of this period 

was often discouraging. 

5. The Period of the Juogen. 

During this period the national and x·eligious life was vteakened arlJ, 

as C. von Orelli states (::i), "the 1 ack of central political pov1er made 

itself felt all the wore in ti1e period of the Judges, sinc0, because of 

th6 scattered condition of the people in the country that had been so 

minutely parceled out, and because of the we!k ening of the religious en-

thusiasm of the preceding ac_:;e, the deeper unity cf heart and mind vms 

absent. It is indeed incorrect to h:agine thd e.t "this time there\nts 

a total lack of governmental authority. A patriarchal organization had 

been in fo:bce from the begj.. nning. The father of the fanily wao the lav1-

ful head of those belonging to him: and a larger clan was again subject 

fo an "elder", with fap. reaching rights in the administration of law, 

but also vath the duty to protect his subordinates and in case of want 

to support them." Thus vre see again that the educational mechanism 

was centered p,.round the home - working into the larger group of the clWl. 

These conditions, however, did not prove to be satisfactory and soon a 

desire for a change arose. The suggestion of having the one rumr be-

• .1. came pro:nu.nen~... 

6. The Kingdom; Israel ani Judah. 

In this period the name of Samuel is remmbered as that of the out-

(5) Int. Std. Bible Ency., article 'Vustory of the People o:g)Israel." 
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standing leader. It is suggested that he saved the people of Israel from 

a most criticial situation. Samuel was not only a great ~ader, but as a 

prophet was the founder of the colonies of prophetical disciples who 

la~er became a powerful influence in Israel. As a ~ader he gav~ laws 

and cultivated a piety ·which ruled the people for a time, but oould not 

remove their desire for a king. Samuel did not ~ ave any definite lit­

erature concerning his educational idealism, but from the ~;tory of his 

life and from the literature produced by those who were in contact with 

him and urrloubtedly influenced by his :,hinking, we knovr thc::t the instruc­

ti.on which he desi. red for the race was sanely religious. 

Saul was the first to bear the title 'King of Israel'. Saul, how­

ever, did not prove to be a success as a king, and since he accomplished 

nothing for the kingdom and for the educational world we hasten to the 

story of David, who, as thefather of Solomon, and the author of some of 

the very best of literature, was indirectly responsible for some of the 

Wisdom Literature. He is spoken of as the political creator of Israel, 

and it is stated that he was the greatest king Israel ever had. As a 

statesman and as a writer, truly David cannot be surpassed. He is often 

referred to as the servant of God and as the connecting link between God 

and His people. David, perhaps, received no further education than the 

life of a shepherd boy made possible; but while a shepherd boy he cer­

tainly did take advantage of his opportunities, and from his Psalms we 

know that he knew nature as almost a part of himself, and from the 

philosophy expressed in his writings it appears quite certain that he 

did receive instruction in the God-feE~ing life. 

It was in surroundings lire those that a man like David might be 

expected to make, that Solomon, the one who is direct~. y responsible for 

much of the Wisdom Literature, received his first view of life. Ac­

cording to II Samuel 12:25, he was entrusted during his infancy to the 



care of the prophet Nathan, who was undoubtedl.y a G(i-fearing man and had 

views similar to those of David. It is true that Solomon did not appear 

to be the man of God that his father had been, but from his literature we 

know that he knew David's teachings concerning God. He is said to have 

been a man of peaceful temperament and high mental ability througp which 

he was able to advance the culture and civilization of the people by 

introducing a higher type of literature. His literature, however, could 

not counteract his life and as a result, hiw reign degenerated with his 

living and after his death the kingdom was divided. Solomon had been able 

during his lifetime to keep the kingdom together, but his son was not 

able to face the catastrophe, and thus followed the period of the separate 

kingdoms, which, although not under the £influence of Solomon himself, 

certainly was influenced by his literature, as were all the succeeding 

periods, which v'Zi. 11 be briefly treated. 

7. The Period of the Separate Kingdoms. 

The names of all the kings of this period are not of particular in-

terest, but as we read the literature of the prophets who lived during 

these times we must associate the instruction they gave with the proverbs 

of Solomon. Both bring out the re cessity of living a life in the fear of 

God, and to-day we dare say that if the advice of the prophets and of 

the Wisdom Literature had been followed the Hebrew race would have fared 

better, and perhaps the next period of their history would have been un-

known. 

8. The Time of the Babylonian Exile.. 

Concerning this :fe riod c. von Orelli (6) says that "~or the spiritual 

development of the people the Ei le proved to be a period of great impor-

tance." Literature was eaal.:ected, men like Ezekiel, Jeremiah, and Daniel 

prophesied, and here the beginnings of what afterward was the synagogue-
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system can be found, and it i~quite likely that soire of the ideals of the 

Wisdom Literature of Solomon were put into practice. Ezekiel 14:14, 20 

implieci the existeme during the Exile of a story closely akin, if not 

ic.Lentical; with the one found in the prologue and Epilogue cf the 1D ok cf 

Job. If Ezekiel is right, then perhaps some of the philosophy of the 

Wisdom Literature accredited to Job also influenced the life of ~is 

period. 

9. The Return from the Eile and the Restoration. 

During this :LIDriod the prophets again pla. y an important part and as 

C. von Orelli suggests ( 7), for the first tir>.e the office of the high 

priest appears as more of a political poation, ~ething that it never was 

in the pre-exilic times, and according to the law was not to be. If this 

be true, then perhaps the religious life was not only the ruling motive 

in the educational life, but, as in former periods, the ruling motive in 

the national life ~a well. 

10. The Jews under Alexander and his Successors. 

The Jews were tired of the rule of the priests and ready to follow 

the victorious Alexander, which. result&~ in the spread o£\Hellenism and 

finally brought the race to the Ja.st period of its history. 

11. The ll.v:rrs.ns. 

During this period the Jewish territory was divided a.llil Jerusalem 

was destroyed. The religious life had become formalistic because of the 

legalistic character of their ideals and the opposition that had arisen 

against Hellenism. The time was ripe for a change, and a new leader and 

instructor carne to be in demand. The philosophy of the Wisdom Literatlllre 

and of the prophets appeared to haYe no effect. The situation was saved 

( 7) Cf. Int. Std. Bible Ency., article '1!listcry of the People o~ Israel." 
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by the appearance of Jesus Christ, which brings us~o the modern philDsophy 

of life. 

12. Summary. 

m This historic review can best be concluded by referring to the folltiw-

ing schematic survey made by Maynard ( 8), because this survey summarizes 

both the entire field of the history of the Hebrew race, as just reviewed, 

w.d also gives an additional oontribution: 

Organization 

Main political 
char act eri sti c 

Economic con­
dition 

. . 

Social unit : 
Political unit : 

First Period 
2400-1200 B.C. 

Patriarchal 

Nomadic Semi­
nomadic 

Second Period 
1200-586 B.C. 

:: Confederacy; King­
dom 

Agricultural 

Family 
State, town 

. . . . . . 

: 

Third Period 
586-300 B.C • 

Foreign rulfl 

Agriculture; 
conmerce 

Family 
Church, itwn 

Leaders: 

Clan 
Tribe 

Sheikh : Judge; elders;king Pasha; high priest; 
Elders 

Canon of adr~nis-: Custom Custom, decisions Code; ~tom; 
--~t~r~a~t~i~o~n~·------~~~----------------~--~--~(~O~p~i~~~·~o~n~s~)----~=--~ decisions. , 
Religion: : Old Semitic Hebrew religion : Birth of Judaism 
Object of wormip: Gods : Yahweh, Baalim : Yahweh 
Places of worship: Mountains,ttees: Temple, local Temple, synagogue 

springs,stones: sanctuaries Synagogues 
1finisters of Sheikhs, : Rules, Levites, : Priest, scribes 
--~r~e~l~i~g~i~o~n~----~=~------~diviners prophets, priests 
Extent of formal For the very :: For a few 

education few 
Language spoken Semitic dialect Hebrew 
Language taught 
Main school 

agencies 
Teachers 
Practical voca­
tional education: 
- for man : 

- for woman . . 
. . 

It It Hebrew 
(Tribal) Home 
Settlement 
Parents, etc. : Pe.rents 2 etc. 

Shepherd, hunter,: Shepherd, farmer, 
warrior, smith : artisan, prophet, 

: Levite, etc. 

Shepherd, weaver 
housekeeper 

. . 

. . 
Farmer, shepherd, 
weaver, housekeeper 

(8) Maynard: A Survey of Hebrew Education, preface, p.xx. 

For many 

. Aramaic . . Hebrew . . Home, schools . 
: ScribeSJ parents, 

Farmer, shepherd, . pedler, artisan, . 
soldier, scribe, 
priest • 
Weaver, farmer, 
shepherd, house-
kee er 

et 
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CHAPTER III 

THE PHILOSOPHY OF THE WISDOM LITERAWRE 

1. Relationship of Philosophy to Education. 

In Chapter II~ E. A. Page was quoted as saying that "education in 

the broadest sense includes all those experiences by which intelligence 

is developed, knowledge acquired and character formed." He continues 

this thought by saying that (9) "Education airns at an ideal, and this in 

turn depends on the view that is taken of man and his destiny, of his 

relations to God, to his fellowmen, and to the physical world." Accept-

ing this view of education, it wuld seem entirely fitting that a chapter 

on the Philosophy of the Wisdom Literature should come bffore the dis-

cussion on the pedagogical aspects of it, and it is because of this 

opinion that the present chapter finds its place. 

2. The Meaning of the term 'Philosophy' in the present study. 

Since the Wisdom Literature itself is often :p olcen of as the philos-

ophy of the Nld Testament it might be well to agree u~on a ueaning of the 

term 'Philosophy'. The worcb 'philosophy' itself does not appear in the 

English translation of the Old Testament, and in fact it is used only once 

in the New Testament. The Apostle Paul used the word 'philc.;sophy' in 

Colossians 2:8 (<J1~o~o ~~,.. ).· In his use of the word, he associates it 

\11-ith disappointing worldly teachings; teachings that would lead the 

Colassian Chridians a·way from the Christian life they had just entered 

upon. T'ne association in which Paul uses the word here, however, does 

not bring out the meaning that is generally applied to it. In modern 

thought the word 'philosophy' often means 'love of vdsdom' or a desire to 

know the reasons and causes of things and actions that make life what it 

is. Dr. W. T. Davison (10) suggests that in the larger and higher sense, 
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philosophy is "the ceaseless h ft searc a· er truth whether for the shaping 

of thought or the conduct of life - ti1e pondering over all the problems . 

which the hwnan mind can raise concerning things on earth or things in 

heaven, till they are knovm as far as may be in their ultimate essence 

and most complete explanation - the tireless aim io express the truths 

thus discerned in terms of htunan reason, and by means of them to formu­

late principles of life and rules of practice, securing the highest ends 

possible to man by the best available means - "love of wisdom" thus defined 

is inseparable from the mind of man." 

Accepting this meaning of the term 'phil6 sophy', let us note what 

Bible students have to say about the philosophy of the Wisdom Literature. 

3. Philosophyical views expressed on the Wisdom Literature by Bible 
students. 

L. Lewis (11) says concerning the book of Job, that "Among all 

vrri tings inspired or uninspired, the Book of Job stands prel:!minent for 

its lofty representations of the pure moral personality, the holiness, 

the unchangeable justice, the wisdom, the omnipotence, the absolute 

sove~gnty of God. In the splendor of its theism it is unsurpassed." 

Coleridge, in speaking of the Book of Proverbs, says (12) "It is the best 

statesman's menual that was ever written. An adherence to the political 

economy and spirit of that collection of apoth0gms and essays would do 

more to eradicate from a people the causes of extravagance, debasement, 

and ruin than all the contributions to political economy of Say, Smith, 

Mal thus, and Chalmers together." R. G. Moulton says (13) that "the whole 

thought of Ecclesiastes, in its negative side is the abandonment of the 

mystery of the universe as insoluble; in its thoughts on the positive 

(li) Butler: Bible Work on Job, Proverbs, Ecclesastes, and the Sons of 
Solomon, p.l3. (12) Ibid, p.229. (13) Moulton: Modern Reader's Bible: 

Ecclesiastes, Intro. p.xx. 
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side it is an immovable faith in God and duty, and sympathy vlith natural 

happiness". In another book Dr. Moulton suggests (14) that Ecclesiastes 

expressed a philosophy of devout skepticism as a background for natural 

happiness. "Skepticism this book of Ecclesiastes certainly is, but it 

is smepticism vdth constant reference to God. God is recognized as the 

author of all things, the sole judge whose authority determines right and 

wrong. Nay, God is represented as himself the author of the intellectaal 

despair that is the essence of skepticism, since he has placed the world 

in man's heart, yet so that man cannot firx:l. out the work that God doeth 

from the beginning even unto the end." 

4. Nature and Person of God. 

The claims made by these students with reference to the th-tee 

books mentioned are certainly very complimentary and perhaps. somewhat 

bold; but I feel satisfied that an examination of the literature itself 

will substantiate their statements. Tha~God is believed to be the 

Creator of all things is clearly brought out in Job 9 .8, 9; 26. 7-13; 

28.10( 26,27; 37.18; 38.3-11, 18; and in Proverbs 3.19; 8.27-29; and 

30.4. In Job 10.9, 11; 31.15; 33.4; 35.10, and Proverbs 20.12, and 

Ecclesiastes 12.6, God is recognized as being the Maker of man. ~$ is 

spoken of as being immutable in Job 33.13, and Ecclesiastes 3.14; in­

visible in Job 9.11; 23.8, 9; unsearchable in Job 11.7-9; 26.14; 36.26 

and 37.23; omnisci!nt, Job 12.22; 24.1; 26.6; 34.22; Provoerbs 25.3; 

as knwWing actions, Job 11.11; 13.26; 14.16; 23.10; 31.4; 34.21, 25; 

Proverbs 5.21; as kno~~ng thoughts, Job 42.2; Proverbs 15.11; 16.2; 

17.3; 31.2; and as being \visdom itself, Job. 9.4; 12.13, 16. God is 

reoognized as being just in Job 8.3; 23.6; 34.10; 12.23 and 36.3; as 

impartial Job 36.5; 37.24; incomparable, Job 34.13; 36.22, 23; irresist­

ible Job 9.12, 13; 11.10; 12.14; 33.13; 34.29; 34.33, Prov. 21.7, 

(14) The Literary Study of the Bible, Moulton, p.303. 
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Ecclesiastes 1.15; 6.10; 7.13; ru1d as o~~ng all tPings Job 31.11. 

5. God and Nature. 

It is clearly state~that\God maintains the usual course of nature: 

day and night, Job 9.7; 38.32; 38.33; rain and rainbow, Job 5.10; 12.15; 

28.11; 36.27; 38.26, 27, 37; Prov. 3.20; c1ouds, Job 26.8, 9; 36. 29-32; 

37.11-16; hail, snow, and cold, Job 37.6, 10; 38. 22, 23; thunder and 

lightning, Job. 1.16; 26.11; 37.1-5; 38.25, 35; winds, Job 28.24, 25; 

37.1'7; that He causes earthquakes, Job 9.5, ,6; 14.18; 28.9; controls 

waters and flaods, Job 26.12, 12.8; drought and famine, Job 5.22; and 

sends and directs noxious animals, Job 5.23. 

If we accept this amost conclusive power that the Wisdom Literature 

attributes to God over nature, we receive a different philosophical view 

concerning God in Nature than is often recognized. Perh~s the great 

question as to whether na:ture ever makes a mist eke comes to our minds, 

and we might be inclined to say that the Wisdom Literature holds that 

all the things of nature are under God's control; and therefore i& God 

is right and cannot make a IIistake, then nature is always right. If, on 

the other hand, we begin to question the actions of nature as having 

God's sanction as to 'rightness' at all times we must be able to state 

whether a thing is right or wrong, and no group can definitely and 

unitedly decide as to just what is really right or ~Tong; and this is 

particularly true concerning the things of nature. One might claim that 

an act of natke is right because it happened to a group of people who 

deserved punishment, but then someone may quickly respond vdth Mutt. '7.1, 

and we realize that we are not to be judges. It is:tttrue that often 

some splendid project that appears to be for the advancement of the 

Iungdom of God is ruined by a storm, caused by nature, and we are tempted 

to doubt whether God r~ally has sanctioned that act of nature as right. 

Some might then refer to Genesis 3.17-19, or Genesis, 5. 29, Jeremiah 

12.4-11, or Romans 8.20-22, and say that nature was affected by the fall 
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of man and therefore is capable of mistakes and does not receive the 

sanction of'rightnessl from God in all the things that~'lipp~ently under 

her control. The Wisdom Literature doe~ot necessarily deny this 

thought as expressed in Genesis 3.17-19; 5.29; Jer. 12.4-11; and 

Ro. 8.20-22. It only seems w hold that God caU$es thunder and light-

ning, Job 38T25; earthquakes, Job. 9.5-6; 14.18. 19.9; controls waters 

and floods, Job 26.12; and drought and famine Job 5.22, all of which 

, are destructive and'pften rs[;arded by people as wrong. It is not my 

purpose in this tre sis, however, to give decidec.i interpretations with 

reference to these finer views concerning God ancii.: nature. That God is 

supreme is agreed by believers today and definitely expressed by the 

Wisdom Literature. 

5. God and Man. 

Continuing the thought cf God's attributes, vre note in Job 34.14, 

15 that His preserving power is indispensible. God is spoken of as 

the "preserver of all things" in Job 12.10, and as the preserver and pro-

tector of man in Job 7.20; 10.12; 10.13; 33.~8; and as caring for animals 

in Job 38.39. Even though God's actions cannot be u1uerstood (Job 26.1.4; 

Prov. 25.2; Eccl. 3.11) His Providence among men in general is recog-

nized in Job 1.21, 22; 2.10; 21.22; 23.7; Eccl. 3.17; 5.8; 11.9 and 12.14. 

That God has supreme po.,ver over man's temporal affairs is clearly brought 

out in Proverbs 29.26 and Eccl. 3.1-8. Re has the power to overrule 

man's designs ¢Prov. 16.9;¥19.21; 20.24; 21.30);to send good and evil to 

good and bad alike if He so desires (liob 9.22; 9.23; Eccl. 7.15; 8.14; 

9.1-£, 11); to change fortune (Job 5.18( 3~24); to give prosperity 

(Job 8.7); and to send adversity (Job 19.9, 10; 29.2-4; 30.1). Truly 

God's power in this capacity is brought out in the entire story of the 

life of Job. Job, however, had faith enough in God ro that h3 was able 

. spJ.·te of the prosperity and adversity that was 
to discipline himself J.n 
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a part of his experience and this naturally brings us to the thought of 

God's Providence in moral discipline. 

That afflictions are to be expected is expressed in Job 5.6, 7; 

Eccl. 7.14. Afflictions may even be renewed (J.pb 10.17), aggravated by 

persecution (Job 30.11), even to the point of disappointment (Job 17.11; 

30.26) or to the point of fainting (Job 4.5, 6 and Prov. 24.10); but they 

should be endured patiently (Job 34.31, 32) because they are sent for a 

purpose (Job 5.17; 36.8-10, 21; and Prov. 3.11) and they vdll end (Job 5.11; 

11.16) and particularly is this true for those that fear God (Eccl. 7.18; 

8.12). G. F. Oehler otates (15) that the Book of Job teacre s us a four­

fold purpose in human suffering. ''(1) There is a penal suffering with 

which God visits the ungodly. (2) There is a Divine chastisement imposed 

upon all men, which is necessarily due to the natural sinfulness of human 

nature. (3) There is also a SJe cial testing and purifying of the 

righteous imposed upon them by the love of God, for the purpose of deliver­

ing them from some secret pride, or leading them to humble elld penitent 

self-knowledge, and of thus insuring to them the Divine favor. This is 

the doctrine which Elihu brings forward. And, finally, (4), there is 

the suffering which is designed to manifest the triumph of faith and the 

fidelity of the righteous. T'.ais it is which was the immediate object 

of Job's afflictions, as already alluded to in the prologue, and evidenced 

to all in the epilogue." From the epilogue we also note that th<B e that 

are really faithful and righteous to the end will not only receive the 

reward in temporal good fortunes and prosperity (Job 8.21, 21; 11.17; 

22.20; 36.11; Prov. 2.21; 10.6; 10.9, 24, 25, 28, 29, 30; 11.5-ll; 18, 

21, 31; 12. 3-7, 21; 13.6, 13, 21; 14.19, 22; 21.18; 22.5; 28.18); but 

they will also receive the best of spiritual blessings (Job 22.21; Prov. 

21.21) for themselves, an:l be able to leave a blessing for their 

(15) Butler: Bible Work on Job, Prov., Eccl., and Song of Solomon, p.l3. 
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childrax (Prov. 13.22; 20.7). Faithfulness and righteousness also bring 

protection in this life (Prov. 3.25, 26; 2B.l0; 29.25), and they may 

bring protection, through the fathful and righteous, to the wicked 

(Job 22.29, 30; and 42.7, 8). Truly the wicked may experie~e pros­

perity (Job 9.24; 12.6; 21.13; 22.18), but the end of their prosperity 

is vanity (Job 5.3; 24.22-24; Prov. 4.19; 6.14; 6.15; Ecc1. 8.12, 13); and 

their portion vvill be shame (Job 8.22; 28.20,. 211: becauoe sin does lead 

to its ovn1 punishment (Job 4.7, 8; 15.31; 18.7, 11-15; 38.12-15# Prov. 

11.31; 21.12). Death is even threatened as a punishment for vdckedness 

(Job 4.8, 9; 5.14; 9.20; 15.30; 18.5, 6, 16; 36.12; Prov. 2.22; 11.19; 

13.9; 19.16; 21.15; 24.20) and it is suggested that children may suffer 

from the sins of parents (Job 5.4; 21.19; 30.8). But even wickedness 

has its place in God's plan (Prov. 16.4) and all things will v10rk out as 

God has purposed them (Job 16.5; 23.14). 

T.~e preceding certainly gives a rather conclusive outline of the 

philosophical view th8t the Wisdom Literature expresse~with referere e to 

God and His relationship to the universe and te man. A great deal has 

been implied also concerning man's relationship to God; therefore only a 

few particular references which speak directly concerning man's responsi­

bility to God are here added. The one outstanding duty of man to God is 

that of fearing Him (Job 28~28; Prov. 3.7; Eccl. 5.2; 12.13, 14). This 

last reference "This is the end of the matter; all hath been heard: Fear 

God ahd keep His commandments for this i~ the whole duty of man. For God 

will bring every work into judgment, with every hidden thing, whether it 

is good, or whether it is evil" brings out the duty of keeping God's 

commandments. Proverbs 28.25 suggests that one s1ould faithfully trust in 

God and Job 33.27, 28 and Proverbs 28.13 encourage fonfessions of sin bEl­

fore God. Job 23.3 brings out the idea that one should yearn for God; 

and Job 23.15 speaks of being afraid of Him. Prov. 3.6 states that man 
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should acknowledge God in all His ways, and Job 27.10 states that one 

should delight himself in the Almighty and call upon Him at all times, 

thus suggesting the necessity of prayer. The responsibility to God of 

the righteous to pray for others is very clearly brought out in Job 42.8; 

and it should also be noted from the context that as soon as Job began to 

pray for his friends, prosperity, happiness, ru1d success csrue to him, and 

this brings us to the thought of life itself. 

'li. Man and Life. 

From the prologue of tho Book cf Job, and perhaps even from Job 7.1, 

one might say that life is but a warfare in which man and Satan are 

enemies, and as we read the entire story of the life of Job we conclude 

that man can be victorious if he remains faithful to God. This faithful-

ness can be developed through fearing Jehovah, and this is the esse~e 

of life (Prov. 14.27), "Tne fear of Jehovah is the fountain of life". 

Fear of Jehovah builds up correct attitudes and apprecications and by so 

cioing (16) builds the heart of the individual; and out of the heart are 

the issues of life. The philosophical view expressed by F~lpatrick is 

Petvh(..v.l"'v ly 
quite in accord ·with that of the Wisdom Literature as v!e"note from the 

follc·viing verses: Prov. 4. 23 (Keep thy heart above all keepings, for from 

it are the issues of life); 14.10 (The heart knoweth the roul's trouble, 

l]:c- 1F 
and no stranger can meddle with its joy); 17.3 ~"Refining-pot ,f:i>r silver 

n,.. ) ( and·~-furnace for gold., but Jehovah trieth the hearts ; and 20.27 The 

Spirit of man is~he lamp of Jehovah, Searching all the inmost parts of 

the body); and 21.22 (Every way of a man is right in his ovm eyes, 

B~t Jehovah weigheth the hearts). J. F. Genung (17) expresses a similar 

view vihen he says concerning the Wisdom Literature o£\Proverbs "And ou~of 

it all, to a greater degree than he was aware, to a result which continually 

(16)~alpatrick, W.B.: Foundations and Methods, p.l35. 
(17) Genung: The Hebrew Literature of Wisdom, p.lOS. 
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suggests a Higher Wisdom working with him in the night, he was laying 

the fou:rd ation of a philosophy in personality, in character. Character, 

we may say, expressed alike in the ideas of his bran and in the tempers 

and passions of his soul, - that is, in full-orbed liter£~Y intensity, -

VIas the focus in whi<h his Wisdom united and centered." Browning in his 

"f>e.race]s us" expresses a similar thought, 

"Truth is vd thin ourselves; it tal;:es no rise 
From outviard things, whate' er you may believe. 
There is an inmost center in us all, 
'vVhere truth abides in fulness ••• and to KNow· 
Rather c ansi st s in opening out a way 
Whence the imprisoned splendor may escape, 
T'nan in effecting entry for a light 
Supposed to be without." 

Both Genung and Browning have well eJq? res sed the view of life as 

stated in the Wisdom Literature. As has been noted, according to the 

Wisdom Literature of the Old Testament, life co u]d only be lived 

successfully if man's sense of his relationship to his God remained 

right. Proof of this statement is brought out very clearly in Eccl. 12.1~ 

"This is the end of the matter: all hath been heard. Fear God, and 

keep his ~andments: for this is the whole duty of mro.." and in Prov. 

30.7-9, 11 '1\l'Jo things have I asked of thee; deny me them not before I 

die: Remove far from me felsehood and lies; Give me neither pDverty 

nor riches; Feed me with the fodd that is needful for me; Lest I be full, 

and deny thee, and say, Who is Jehorr.ahi Or lest I be poor, and steal, 

Arrl use profanely the name of my God." This very same philosophy is 

re-stated in these words of Browning's "Christmas Eve": 

"You know what I mean: God 'a all, man's naught: 
But also, God, whose pleasure brought 
Man into being, stands away 
As it were a handbreadth off, to give 
Room for the n~tly-made to live, 
And look at him from a place apart, 
And use his gifts of brain and heart, 
Given, indeed, but to keEp' forever. 
'vVho speaks of man, then, must not sever 
Man's very elements from man, 
Saying, 'But all is God's' -whose plan 
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VIas to create man and then leave him 
Able, his ovm word saith, to grieve him, 
Be able to glorify him too, 
As a mere machine could never do, 
That prayed or pra:B: ed, all unaware 
Of its fitness for aught but praise and pre.yer, 
Made perfect as a thing of oo urse." 

Such was the faith of the !APright man of the Wisdom Literature, 

who brought all the midnight of baffling experience steadily maintains 

tiis way before God; belieili ng that He would guide and feeling His pres­

ence so near that he could utter forth (Job 42.5): 11I have heard of Thee 

by the hearing of the ear, but now mine eye seeth thee", or as Tennyson 

repeats in his "In Memoriam" CXXIV: 

"If e'er when faith had fall'n asleep, 
I heard a voice 'bdlieve no more' 
And heard an ever-breaking shore 
That tumbled in the Godless deep; 

A warmth within the breast would melt 
The freezing reason's colder part, 
And like a man in wrath the heart 
Stood up and answered, 'I hav~ felt'." 

~. Man and Death. 

That life is but a hasty ~an of years is clearly brought out in 

Job 7.6, 7; 9.25,26; 14. 1-3; 16.22, and Prov. 27.1 speaks of its un-

certainty. But even though life is but a short span of years, there is 

a possibility of growing weary of it (Job 3.11-23; 6.8-11; 7.15~16j 
"l} 

10;~2; 14.13; 34.16, 17 and Eccl. 2.16; 4.2, 3.) Another view of life is 

that it is all vanity (Job 4.17-19; 6.12; 13.12, 28; 27.1; and Eccl. 12.6, 7). 

ln Eccl. 12.7, however, there is expressed the thought that the spirit of 

tof;oJ tt..{.<.,b'l''" 1 n<1 ov.t 1he poorbrltty oS:"""~'rE- to }rJ-" 
man retur~s~~fter dea~h;rbecause after all personality is pure spirit, and 

as such may continue according to this passage. The author of Job 19.26 

expects to see God without flesh, and in J·ob 19.29 there seems to be a be­

lief in a judgment, and in Job 24.22 the fact of the resurrection is 

referred to. Proverbs 23.18 also expresses a possibility of something in 

the future. In Job 3.17~19 and 27.16, there is a view expressed tPat 
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death is but a rest in sleep, while in Job 7.8-10; 10.21; 14.10-12; and 

20.9 there is the idea expressed that death is the end of everything, and 

Job 14.19-21; 21.21, and Proverbs 11.7 ~d Eccl. 5.15; 5.16; 9.10 state that 

the dead have no interest in life or the living. That all must die is 

recognized as being certain in Job 21.32, 33; Eccl. 1.4, 4.15; 6.6; 8.8. 

That death vlill come in its appointed tirne(Job '7.1, 2; 14.14, 15,)which is 

determined by God ~ob 10.8; 14.5, 14; 30.23)is evident. Prov. 3.1, 2 and 

10.27 seem, however, to bring out the sugge::1tion that man may lengthen his 

days in this life by living the obedient and God-fec:ring life. 

e. Man and Sin. 

The universality of sin is very definitdly expreosed in Job 14.4; 

15. ~16; 25.4-6; Prov. 20.~, 9 and Eccl. 7.27-29; 8.11, and that man by 

nature is inclined to sin is broug~t out in Job 20.14, ~ and Prov. 4.16,17; 

l6.3C,. 'l'he sins against God that are definitely mentioned are: hardness 

of heart (Prov. 28.14); rebellion against God (Job 15.13;;15.25, 26; 34.37); 

blasphemy (Job 2.9); lying for God (Job 13.6-9); denying God's Providence 

(Job 21.14, 15; 22.17; 34.9); impeaching His attribut.es (Jo;J 22.12-14; 40.2; 

Cf. Job 9.16-18; 10.3-6; 13.25-26; 16.9-22; 19.6, 7; 30.21; 33.10-11; 34.5-19; 

3'7.26). 

lCI. Social relations. 

Tne general social sins referred to are association with lwed 11omen 

(Prov. 2.16-20; 5.1-23; 7.1-5;7.2!:1;;2~; 9.13-18; 22.14; 23.27, 28; 29.3; 

31.2, 3; and Eccl. 7.26); folly (Prov. 10.23; ll.ll; 12.12-23; 13.16, 19; 

14.8-33; 15.2-21; 16.22; 17.16-24; 18.2; 27.12; and Ecc1. 4.5; 9.17; 10.3, 

13, 15); pride (Job40.12, 14; prov. 8.13; 21.4; 30.13;) Golf-righteousness 

(Job 11.4-6; 12.2; 16.17, 18; 18.2-4; 21.27-29; 32.1, 2; 33.8, 9; 35.2; 

Prov. 12.15; 14.12; 26.12; 28.26; 30.12); boasting ~Job 6.13; 12.3 and Prov. 

25.14, 27; 27.2); anger (Prov. 12.16; 14.17-29; 16.32; 19.11; 25.28; 27.3; 
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29.23; and Eccl. 7.9); malice (Prov. 4.24; 6.12; 10.31-32; 16.27; and 17.31); 

envy (Job 5.2; Proverbs 3.31; 14.30; 23.17, 18; 24.1, 2, 19; 27.4; and 

Ii:ccl. 4.4); strife (Prov. 3~29-30; 10.12; 15.18; 17.1, 14, 19; 2.0.3; 25.8; 

26.17, 21); rendering evil for evil (Prov. 20. 22; 24. 29i'; oppresd. on of ihG 

poor (Job 20.19-22; 6.27, 28; 22.8; 24.21; 27.13; 35.9 and Prov. 14.31); 

flattery (Job 17.5; 32.20-22; Prov. 24.24; 25.26; 26.28; 28.23; 29.5); false­

hood (Job 15.35; 21.34; 24.25; 31.33; 36.4; Prov. 2.12-15; 6.19; 10.18; 

17.4; 26.23f~.26); hyp~crisy (JOb 17.8); murder ~Ptov. 1.18, 19; ~.17; 

29.10); coveteousness (Prov. 25.27); theft (Job 5.5; Prov. 21.7); scheming 

(Prov. 4.16; 6.14; 12.6; 16.28; 24.15); wayv1ard manner (Prov. 4.24; 6.12; 

12.13); olander (Prov. 10/18; 11.9}; false balance (Prov. 11.1; 21;9); 

tale-bearing (Prov. 11.13; 16.28; 20.19); false witness ~Prov. 11.17; 13.17; 

14.5; 19.28; 24.28; 25.18); removing la.11dmarks (Prov. 22.28; 23.10); cruelty 

to animal:J (Prov. 12.10); respect of persons in judgment (Prov. 24.23); 

drunkenness (Prov. 23.20; 23.29-35); deceit (Prov. 20.14); and then Job 15.34 

speaks of bribery. If there are other social sins or evils mentiom d they 

can undboutedlJtall be incltilded in Proverbs 6.16-19: "There are six things 

i.hich Jehovah hateth: Yea., seven which are an abomination unto Him: Haughj;y 

eyes,· a lying tongue, .And Hands that shed innocent blued; A heart that de­

viseth wicked purposes, :F'eet that are swift in running to misdl ief, a false 

witness that uttercth lie::, And he that soweth discord among breii1 ren. 11 

Causing others to sin was also r_garded as an evi 1 (Job l!i 34; 34.8; and 

Prov. 1.10-16; 4.14-27; 16.29; and 28.10); and I would oonclude the thought 

concerning social evils by quoting Proverbs 11.31: "Behold, the righteous 

shall be recompensed in the earth; How much more the wicked and the sinner!" 

&.here are also several social virtues mentioned, and among those to ee 

noted are: kindness and truthfulness (Job 6.14; 31.21; Prov. 3.3; 17.7); 

love (Prov. 10.12); righteousness (Prov. 21.3); peace-loving (Prov. 15.1); 

prudent silence (Prov. 10.19;13.3; 21.23); or just Prudence (Pro''• 14.15; 
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34.27); mercy (Prov. 11.17); generosity (Job 29.12; 31.16; Prov. 1.24; 3.27; 

13.7; 28.27); pity for the poor (Prov. 14.21; 19.17; 22.9; J·ob 29.12); humility 

( (Prov. 15.33; 18.12; 16.19; 22.4); modesty ( 26.12; 27 .2); purity of heart 

(Prov. :t!:f;:aa, HS.l2J 1€3.19; affd 24.4; 22.1li; purity of purpose (Prov. 4.23; 

11.6); slow to anger (Prov. 16.32; 19.ll);;self-control (Prov. 4.25-2~; 16.32; 

23.26-28); integrity (Prov. 19.1); diligence (Prov. 22.29; 6.6); faithfulness 

(Prov. 20.6; 25.13); temperance in sleeping (Prov. 20.13) and in ea~~ng 
<>.ltd. I \1 s p<><-<-f.. c fYDI"./ s. 2.)} ).q, 2 D) 

(Prov. 25.16); temperance in drinking (Prov. 23.9-35);Aru1d in Prov. 25.21 

the philosophy of brotherliness as brought forward b~ Christ is expressed 

in these worlds: "If thine enemy be hungry, give him bread to eat; And if 

he be thirsty, give him water to drink: For thou v:d.lt heap coals of fire 

upon his head, And Jehovah will reward thee." William Lyon Phelps suggests 

(18) that Proverbs 30.24-21 brings out the philosophy of the wisdom of pre-

paredness, the wisdom of safety, the vdsdom of co-operation, and the wis-

dom of beauty. 

10. Family relations according to the Wisdom Literature. 

Concerning the Jewish family life in general, E. A. Page S!¥ s ( 19) that 

"The Jevdsh family life indeed far surpacsed that of the Gentiles in the 

purity it secured to woman, and in the care which it bestowed on children, 

who were regarded as a blessing vouchsafed by God and destined for His ser-

vice by fidelity to the Divine Law." From Prov. 12.4, "A virtuous woman is 

the crown of her husband, But she that maketh abhamed is as rottenness in 

his bones" we note that the regard for the lady in the family was that of 

the highest when she was virtuous, and that of the lowest when she was not 

virtuous. Note also Prov. 30.1Q-31. From Prov. 4.3 it is noted that there 

were tender ties in the family, and from Prov. 5.18-21; 18.22; 19.14 it is 

evident that there was a close relationship between husband and wife. Prvv. 

1.8; 4.1; 6.20; 13.1; 15.5; 23.22 suggest that the interest of the parent in 

the child vias expected to be very close; and the children in turn were 

(18) Cf. Human Nature ru1d the Bible; p.288~ (19) Cath. Ency. vol.v. p.299. 
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expected to be obedient to their parents. In general, the book of Job 

expresses a very similar relationship in the family life t:t1at the refer­

ences in the book of Proverbs have indicated. From Job 2.11-13 we note 

that friends were willing to meet with friends in cases of need; and, even 

though (Job 2.17) Job finds his friends to be mockers, and even though 

(Job 18.33 ff.) his relatives and friends and servants seem to have de­

serted him, he remains true to them and, as suggested above, is even 

vnlling to pray for them (Job 42.1). Prov. 17el7; 18.24; 27.10 also bring 

out a similar esse:m;e of real friendlhip. 

1),. Summary. 

Thus, from all that has been said concerning the philosophy of the 

Wlisdom Literature, we can justly conclude by saying that the entire view 

is well expressed in Proverbs 14.34, "Righteousness exalteth a nation, But 

sin is a reproach to any I£ ople." The book of Proverbs set~forth prin­

ciples and rules that are of a high moral standard. Aibmost ever_y topic 

touching personal and social relations, rites and duties, and bearing 

upon the wd fare of the individual, the family, and the ro mmunity is men­

tioned. The book ms.y therefore well be calJfl d the "Manual of Ethics and 

Right Action". Its splendid expression;: concer~irg social life are as true 

to-day as they were in the time in which it was v1ritten. As the book of 

Job brings out the theoretical or spiritual phase of philr)sophy, r.;o the 

book of Proverbs brings out the practical or social. Bu'b.h the spiritual 

and the social side of a philosophy have a great deal to do with the 

educational philosophy which is worked out in the pedagogy that gives 

expression and continuation to such noble idealism. 
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CHAPTER IV 

THE IkiPOR'I'ANCE OF EDUCATION 

1. The Importance of Education in the Hebrew Race. 

According to the Hebrew ideal, education was life and life in iurn 

depended upon man's sense of his relationship to his God. Religion to 

the Hebrew was almost the synonym of common instruction. The general 

purpose of the festivals and ceremonies was to ire ulcate religious and 

moral~ssons in the children (Ex. 12.26 ff.; 13.8-14; Deut. 4.9ff.; 

6.20 ff.; 32.7, 46). T'ne whole law was at an early stage utilized for 

public instruction. The Deuteronomic law, whatever its contents :were, 

was to be written "very clearly" on large stones on the highviays, that all 

the people might rec-,d it (Deut 27.1-8). 11/hile the king or leader was to 

keep a copy of the Law and read therein all the days of his life (Deut. 

17 .18; cf. Josh. 1.8), all the people, "The men, women, and the l.~~tle 

ones"were to assemble every seventh year at the close of the Sukkot festi-

val to hear and to learn the Law. 

2. Education more important than a definite system. 

It is quite true that the early Hebrew race did not have a complete 

scieroe of education, as understood in the modern sense; in fs.ct, the word 

'school' does not even appear in the Old Testament, but from such pass-

ages as Deut. 4.9; 6.7; 1.12, 13, we know that almost every home was a 

school qnd every parent a teacher. Only in the families of the aristocracy 

were tutors employed ( 2 Kings 10.1-5 and 2 Sam. 12.25). Louis Grossmaa 

says ( 20) that "the ability to l'ead and write~ was general with the 

ancient Hebrews. The husband issued the bill of divorce. Witnesses 

signed documents and con~racts and spies submitted their report in the form 

of a plan (Josh. 18.9). A boy wrote out the names of the princes and 

( 20) Jewish Encyclcpedia, vol. IX, p. 570. 
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elders vf Succoth (Judges 8.14). Certain ritual objects called for i:i:r 

the employment of the a.rt of writing, e. g., the Tefillin and the I\lezuzah. 

Writing implements are frequently mentioned (Judges 5.14; Isa. 8.1; 

Jer. 7.8; 17.1; Job 19.24), and calligraphy was cultivated by several 

gilds (1 Chron. 2.55)." 

T'ne dignity of the teacher's office is well brought out in the words 

of God, Daniel 12.3, "they that are learned shall shine as the brightness 

of the firmament, and they that instruct many to justice are stars for all 

eternity." 

3. According to the Wisdom Literature, Education was in the hands of 
capable men. 

For a long time the priests and Levites, as the keepers of the Lav1, 

were the main instructors of the people (Deut. 31.9; 33.10; Jer. 2.8; 

18.8; Mal. 2.6; 2 Chron. 17.7; Book of Jubilees 31.15). Immediately 

follov.d.ng this period, however, comes the educational period of the 

vvise-men. From such pasauges as Job 32.6, "I am young and you are very 

old; Therefore I held back, and didivnot ::;how you my opinion" we can 

conclude that the wise-men were usually men of mature years. Charles 

F. Kent (21) suggests that Ezekiel uses the term of 'elders' as a synonym 

for vdse-men or ::;ages. Kent continues by saying (22) '~ike the prophets 

they came from many different classes. The recognition of the needs of 

humanity and the consciousness of a message tested by personal experi-

ence and fitted to meet those needs oo nstitut ed their divine call. In 

general their ideals and their doctrines were those of the great ethical 

prophets of the pre-exilic period. In addressing their message directly 

to the people they stood squarely on the platform of the prophets; but 

while the prophets spoke for the most part to the nation as a whole, they 

spoke also to individuals. In this connection it is significant that the 

(21) Cf. The Great Teachers of Judaism and Christianity, p.6~; (22) Ibid, p.68. 
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word 'Israel' is found nowhere in the book of Proverbs. The wise do not 

appear to have concerned themselves with the political problems of the day. 

The problem, s the possibilities, and the development of the individuals 

with whom they came into personal contact apparently demalOl ed cil.l their 

attention. 

"They were the custodians of the practical experience gleaned from 

the past as well as from their own personal ob~ervation. This treasured 

experience they were able to impart in clear and practical form: 

"'l'he tongue of the wise uttereth knowledge aright, 
l3ut the mouth of fools poureth out folly." (Prov. 15.2). 

TI1ey were also inspired by an ardent desire to impart their knowledge: 

"The lips of the wise disperse knowledge, 
But the foolish have no desire to do •·" (Prov. 15.7) • 

.Association v:rith them me-nat to their disciples knowledge and poVJ·er: 

"He who walks v.d. th the wise shall be ·wise. 
But he who associates with fools shall suffer for it. 
Tne teaching of the wise is\a source of life, 
That one may depart from the snares of death". (Prov .13. 20, 14.). 

4. Education meant life to teachers e.nd students alike. 

c. F. Kent says ( 23) "The sages of Israel were true lovers ofken end 

\Unners of souls (Prov. 11.30). Amid the changed conditions of a later 

age they were the r~ successorsff the earlier/Prophets. In th:i3ir close 

touch with the individual and in their zeal to influem;e by personal in-

struction and direction the youth with whom they came in contact, they 

resembled more closely the faithful priests of the earlier days, Tney 

were bound together by common aims, teaching, and methods of work. The 

book of Job contains a suggestive picture~ of the sages reasoning together 

upon certa n 1.miversal human problems (12. 2; 13.1, 2; 32.1-6) • It also 

illustrates the fact, which is further confirmed by the book of Proverbs, 

that they did not always agree with each other; but regarding the great 

practical question; of life they were in evident accord." 

·christianity, p.69. 
( 23) The Great Teachers of Judcdsm and 
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Truly from this comment .made by c •. F. Kent, ·and from the s.·tatement 

that education was life according to the Wisdom Literature, it is q~ite 

evident that education according to the Wisdom Literature was regarded as 

of supreme importance and as of the greGfstvalue. Before coming into di-

rect contact with the Wisdom Literature itself, note vrhat Ben Sira (39.1-11) 

has to say concerning the vase man: 

"He seeks out the hidden mearung ofproverbs, 
And is conversant with the subtleties of parables. 
He serves among great men, 
And appears before him who rules; 
He travels through the land of strange nations; 
For he hath tried good things and evil among men. 
He applied his heart to seeking earnestly the Lord 

who made him, 
And makes oupplication before the Most High, 
And opens his mouth in prayer, 
And makes supplication for his sins. 
If the great Lord vrill, 
He is filleu with the spirit of understanding, 
He pours forth the words of his ·wisdom, 
And in J:l' ayer gives t$·1anks to the Lord; 
He directs his counsel and knowledge, 
Andhhis secrets doth he medite:te. 
He shows forth the instruction which he hath been taught, 
And glories in the lav; of the covenant of the Lord. 
Many shall commend his understanding, 
And so long as the· world endures, 
It shall not be blotted out. 
His memorial shall not depart, 
And his name d1 alll live from generation to generation. 
Nations shall declare his wisdom, 
And the congregation shall tell out his praise. 
If he continues he 51 all leave a greater name than 

a thousand, 
And if he die, he addeth thereto." 

Ben Sir a's description of the wise man gives us a picture of a man 

wl1o was keenly interested in his profession and sincerely concerned about 

his subject matter. That the ~:vise man was vitally concemed 1.vith his work 

iz verified by the personification of vd.sdom in the eighth chapter of 

Proverbs. From verses one to six it is evident tl:e.. t he made a strong 

appeal to get people to listen to his tead1 ings and put forth every effort 

t 
0 

get in touch 'ili-~h possible st ude1t s. Cert Dinly the teachers were not 

only mature men but enthusiastic men; men who were filled with vitality 

",,.;t' that which they had to give to others. 
and on fire, .... n 
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5. The subject matt6r was regarded aa of the higlest quality. 

The wise men s".eal\: of their subject matter as being composed of 

"excellent and right things 11
• T'ney did not hesitate to boast of their 

subject matter nor did they fear to express their stand for righteousness. 

It seems clear that the instructors of the Wisdom _Literature were not 

only men of real cha.racter, but men who placed their profession on the 

high level of their subject matter. Men, important for their teaching, 

v1ere cer ainly men of deternci.nation, and of consecration, ·who made educa-

tion something of vital importance to life. by teaching essentials. With 

reference to the importance of the material taught, note particularly 

the subject matter taught in the book of Job. What could be mere vital 

and fundamental as subject matter than material dea ing directly with 

life?' Man's relationship to his Diirl. nity and his Divinity's reJa tionship 

to him is the theme of the subject matter of the oo ok c£ Job. Job 38.1 

to 42.6 gives expression to some af the most importa:ntcsubject matter for 

fvlfM tl, ~-1' 
all humo.n beings; anaftVIi th which the author concludes ( 42.5/ "D had heard 

of this by the hearing of the ear; But now mile eye seeth thee.'~, w-
know that it is material that l'a s grown out of educatione~ experience; 

that is, out of life. 

The subject matter in the book of Ecclesiastes likewise deal£ with 

that which is r_:f the greatest importance to all thinking on life. It, 

too, comes from experience and is applicable to many human situations of 

life. If this book, all are the Proverbs and the Song of Songs, is a 

production of Solomon, we knew from 1 Kings 4. 29 ... 32 that the material 

was regarded qs 0/such importance that Old Testament historians spoke of 

it as coming from God. Nothing need be said in detail about the import­

ance of subject matter in the book of Proverbs tin human lii. ng, but 

note the importance that the \vise men, personally, place upon their 

material. Proverbs 8.10, 11. especially as a personifi. cation, speaks 

in the highest terms on the material. 11Receive my instruction, and 
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not si}J er; and Knovil.e dge rather them choice gold, For wisdom is better 

than rubies, And all the things that m-,.y be desire::l are not to be com-

pared with it." The same is true of Proverbs 8.18-21: 

"Riches and honor are\vlith me; 
Yes, durable wealth hnd righteous. 
M.y fruit is better than gold, 
Yeit, than fine gold; 
And my reverenue than vhoice silver. 
I walk in the way of righteousness, 
In the midst of the paths of justice; 
That I may cause those that love 
Me to inherit substance, 
And that I may fill their treasures." (Prov. B.lt-lt.) 

From Proverbs 8.14-16 "Counsel is mine, and sound know:le dge: I am under-

standing; I have ~ught. By me kings reign, and princes rule, and nobles, 

oven all the judges of the earth-!1 it is clear that~rlsdom was regarded as 

being necessary for rulers. Proverbs 8.32-35 brings out the vital rela-

tionship that real wisdom had to life and the follo~~ng verses bring out 

the practical value of learning from the wise, Proverbs 13.14-20; 

"The teaching of the vJise is a fountain of lire, 
:?hat one may depart from the snares of death. 
Good understanding giveth favor; 
But the way of the transfressor is hard. 
Every prudent man worketh vlith knowledge; 
But a fool flaunteth his folly. 
A wicked messenger falJe th into evi 1; 
But a faithful ambassador is health. 
Poverty and shame shall be to him tha.t refuseth correctio;J. 
But he that hath regard for reproof shall be honored. 
The desire accomplished is sweet to the sou; 
But it is an abomination to fools to depart from evil. 
Walk with wise men, and thou shalt be wise; 
But the companien of fools\shall smvrt for it. 11 

and Proverbs 24.3-5: 

~Though vdsdom is a house builded; 
And by ur:derstanding it is established; 
And by knowledge are the chambers filled 
With all precious and pleasant ri~hes, 
A >vise man is strong; 
Yea a man of knowledge increaseth might." 

Wi i;h_ reference to this same point many other porii ons of the Proverbs 

might be quoted or refBrred to, but suffice it to say that education 

according to the Wisdom Literature was'fegarded as of such great importance 
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that everything that would concern man and help him in life were given 

sincere consideration by those who were vitally interested in the edu­

cational program. 

6. Summary. 

In accord with the Hebrew ideal it is noted that eudcation accordi. ng 

to the Wisdom Literature was regarded of $Ch vi tal importance, because it 
• 

was life, and depended upon the view that was taken of man and his destiny, 

of his relationship to his Divinity, to his fellowmen, and to the physical 

world in which he lived. In other ·words, education was regarded as being 

almost as important to man as life itself. All phases of life were given 

earnest thought by th<ll e who cared for, knevr and used as subject-matter 

that which came from experience. In genera~ they were men of character, 

who became important because of their consecration, men v1ho made their 

nubject matter important by taking it from life, and who rmde their pro­

fession important by b,_coming whole-heartedly devoted to it. 
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CHAPTER V 

THE AII,1S OF EDUCATION 

The educational aims of the Wisdom Literature are more or less directly 

stated in these verses of the preface to the book of Proverbs, (Prov. 1.2-6): 

"'l'he proverbs of Solomon the son of David, King of Israel: 
To know wisdom and instruction; 
To discern the words of understanding; 
To receive ·instruction in wise dealing, 
In righteousness, and justice, and equity; 
To give prudence to the simple, 
To the young man knowledge and discretion: 
That the wise man may hear and increase in learning; 
And that the man of understanding may attain unto 

sound counsels: 
To understand a proverb, and a figure, 
'rhe Viords of the wise, and their dark sayings." 

In this preface, the words 'wisdom', 'instruction', 'understanding', 

'prudencB', 'knowledge', 'discretion' and 'learning' are found, which 

according to modern diction often imply a ro mewhat si w:i.lar meaning;~"/ince 

they enter very definitely into an understanding-of the word 'education' it 

might be well to know more clearly as to just what is meant by each word 

in its original setting, therefore a bri0f word study will be made at this 

point. 

D. ~. · f .... h · ~ tl.- d · d · f · t r'-.. t · I s 1. :« .... sJ.on o ~. e memng 01 .1e wor s l!lse J.n re errJ.ng O-' euuca J.OlH q 1 "' 

Wisdom is defined by Webster as being "knowledge with the capacity to 

use it, or perception of the best ends and 'the best mesns." This meaning 

-" 

appears quite similar to the general meaning applied to it in Biblical Liter-

ature. There are, however, sGveral Hebrew words that are translated into 

the English by T..he same word 'wisdom' v;hich in the final ar"alysis r.;;xpress a 

somewhat different thought (24). The word /T J '~j (Job 39.26; Prov. 23.4) ..,. . 
may mean 'unders~ anding or 'intelligence'. T'tle word ST!Jylf is the most 

'>-cf. Gesenius: Hebrew-English Lexicon of the o. T. and Young: Analytical Con­
cordance to the Bible. 
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common in all Biblical literature. It is used eighteen times in the book of 

Job, thirty-seven times in the book of Proverbs, aml twenty-five times in the 

book of Ecclesiastes, generally expressing, or at least implying, the idea of 

'skill' • This c;ord is also used in 1 Kings 4. 29-34 whdre it appears in 

Golomon's \Vise judgment in chosing '._isdom ( JT-6 'J7T) in preference to riches, 
r : r 

and in the description of Y.:isdom in Job 28.12-28, v1here it speaks of it as not 

being in the land of the living and worth more than all riches. Death has heard 

the twnor of it, but God only understands the way and the place of it. Vihen He 

made a weight for the vd.nd and measured out the waters, He is said to have de-

clared, esL ablished, and searched it out. This description of viisdom concludes 

by saying that the feer of the Lord is '.uLdom, and to depart· from evil is under-

standing. In Proverbs ~. this vrord is used again in a description of ·wisdom 

where wisdom is spoken of as being vmrth more than riches and it speaks of hav-

ing made prudence its dwelling and of having found out knowJe dge and discretion. 

Counsel, sound knowledge, understanding, and might it claims as itSorvm and as a 

by-product finds riches, honor, dure.ble wealth and righteousness. Its way is that 

of righteousness and its paths are those of justice, thus causing those that love 

it to inherit substance and fill treasuries. It claims to have been set up 

before the ends of the earth were and to have had a part in the creation of 

things; rejoicing always before Jehovah and in his habitable earth, and finding 

delight with the ro ns of men. This latter description undoubtedly brings to 

our minds the first chapter of the Gospel of John and we would make the term 

·~~sdom' synonymous to the term 'word', which, in turn, is regarded as refer-

ring to Christ. Thus we might say, in modern Christian phraseology, that 

v.risdom is experiencing the spirit of Christ. Truly all this gives us a 

meaning for the term 'wisdom' which is entirely different from the modern 

conception of it. The meaning of 'skill' is always understood in the Hebrew 

word and it alvvays appears to be something of the heart; as can be very 

definitely noted from Prov. 1.7, "The fear of Jehovah is the beginning of 

knowledge, But the foolish despise vr.isdom and instrc<ction;" Prov. 9.10, 
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"The fear of Jeohvah is Lhe beginning ofv!i. sdom11
; Prov. 2.10, "'.Vhen wisdom 

entereth the heart n and Job 38.36, 11~Vho hath put wisdom in the inward parts, 11 

and like·wise in Ecclesiastes 1.16-17, "My heart had great experiences with 

Him. I gave my heart to know vJisdom;" 2.3, "acquaint~ng my heart with vJisdom"; 

8.16, "I applied my heart to vJisdom." 

The word ))).O'?""Qis used in Proverbs 1.20; 9.1, and 24.7, expressing a 

meaning of skill. The word ::::1 ,b is found translated as 'wisdom' in Job 36.5; 

Prov. 10.21; 11.12; 15.21; 19.8; and Eccl. 10.3, while it really means 'heart'. 

In Prov. 8.5 the word -;T IJ 'l y is tr·anslated 'vJisdom', while it originally 
'T : T 

implies the idea 'craftiness', 'subtlety' or 'prudence'. The word 'S :) fu 
- T ~ 

which: has associated with it the idea of 'bereaving' or 'miscarrying' ia 

translated 1vrisdom' 

and 23.8, the word 

in Job 34.-.35; and Prov. 1.3. In 1 Chron. 22.12 and Prov. 12.8 

'S :JUror j ':> W is found translated '·w·isdom', while it 
'.' ',' ..... 

refers to 'understanding' or 'meaning' origineJ.ly. The word 

translated 'vrisdom 1 in Job 6.13; 12.16; Prov. 19.1, with the idea of &substance' 

implied. This sar:1e word is transl<Xted 'sound wisdom' in Prov. 2.7; 3.21; 8.14. 

\Vhen the wisdom of Solomon is referre~ to in the New Testament (Matt. 1~.42; 

Luke 11. 31) the Grec;k wordQ'"O <P /q is used, which originally expressed the idea 

of 1 skill 1 and generally has the same signification that the most oo mmonly 

used Hebrew word 'T(/:J ':) TI has in the Old Testament. According to D. S. Mar­
l- : I 

goliouth (11$5), Ben Sira applies a meaning to the word 'wisdom' romewhat si.milar 

to that implied in the description of it referred to in Job 28 and Prov. 8. 

In Prov. 2.6 and Job 38.36 Tf b 'JTT is spoken of as being God-given, while 
""(" ,' T 

in Prov. 6.6 and Job ~5.11, it is acquired by the study of nature; in Prov. 8.38 

and 19.20 by the study of history; ro1d in Prov. 9.9; 13.20; and Job 32.7 by 

association with the wise. 

The Hebrew v;ord j () ':] /:) is translated 'instruction', ha'\li ng the idea 
T 

of 1 chaJtisement' associated with it. Tnis word i'used conclusively in 

( 25) 'Mo.rgoliouth: Lhtes of Defense of the Biblical Revehtion, p.32. 
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Proverbs, and it is often contrasted with the word 'wisdom'. It does not seem 

to imply the idea of 'chastisement' in all the incidents where it is found; 

instead, very often the idea of 'information' is associated with it. It would 

seem reasonable, therefore, to say that the word may have implied the idea of 

information which may come through chastisement (Prov. 4.1), but which does not 

necessarily always come through chastisement. In Job 39.16 the Hebrew word}~/.$ ..,. 

is used for the English translation of the term 'instruction' and from the con-

text one wouJd conclude that the meanig implies' ability' rather than 'chastisement· 

or '~ormation: 

The word J1 1""' ,:1 is used in Prov. 1.2 and is transJa ted as 'understanding', 
~ I 

with the thought of intelligence impli¢ed. IN Prov. 4.1,5,7 the same word 

appears again implying the idea of 'intelligence' and it would seem fair to 

conclude that the word JT ) 'i~ always has implied the idea of 'intelligence." 
T . 

The word 7:J y ).1 is used in Job 12.20 and is translated 'understanding' with _.r 

the idea of 'taste' or 'perception' implied. Whenever phasespf social life 

are referred to in Prol"erbs the word .:::1 ~, meaning 'heart' is translated as 

'underotancling'. In Job this same word is used with a similar meaning implied. 

Other Hebrew words translated into the English word 'understanding' are ':> .:::>·tf" , ' .. , . ' 

'wisdom' or 'meaning', / ·/ J 'nand JT 'J ':). ·{ 'J), both meaning 'understanding' 
T T • 

in the modern sense. 

S7 /J 'J Y is the Hebrew word used for the F.:nglish term 'prudence' and 
. T ; -r 

i {:implied the idea of 'craftiness· or 'subtlety; Four different Hebrew ·c;ords 

are translated into the English word 'knowledge', ~ seem$ to bring out the 

general modern meoning of the word, except in the use of7f ';p ·'·':? Prov. 2. 3 where 

the idea of 'w~derstanding' is implied. Three Hebrew words are translated 

'discretion' and since they all imply a different meaning I shall refer to 

their usage. The word TT /:J }'/,:) (Prov. 1.4; 
I 

2.11; 3.21; 5.2) originally 

means 'device' or ',thoughtfulness'; the v10rd IJ ~ ]!(~rov. 11.22) brings'put 

the ide~of 'taste' or 'sense'; an6 the word 'L ' ' ) ....} ';? o/\Prov. 19.11 may mean 
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'understanding', 'wisdom', or 'meaning'. The Hebrew word S7 1? 2,is used for 

the English ViOrd 'learning' Prov. 1.5; 9.9; 16.21; 16.23 and it has implif;ed the 

idea of 'percevtion' or 'atuking in'. 

In thi:::; discur:;sion of the different words concerned with the term 'educa-

tion' ~ only the things thut should be understood when any of the words are 

referred to were hinted at; ~md when further information is deemed necesse.ry in 

any particular case a more detailed ::duly will be made. 

2. The firGt aim of education was to encourage the right attitude tovm.rd God. 

Folloioving the suggestions made in the preface of the book af Proverbs vlith 

reference to th6 aims of educc:.tion we can say that the primery educa.tioncl. aim 

of the Wisdom LitE>rc.ture was to develop in the individual the right attitude 

tovn::rd God. The phrase "to knovi VIisdom" TT ../:) 'J T7 did not mean to g8t in­
' ; I 

h .. t va f~t:-'r .\. 
formation from books "to make something a part of life, and thuspave a '::;kill' 

not merely to do certain thin.;s but to live. As sugceoted before, in modern 

Christian thought it might be scid that it meant t"o have a vital experience with 

Christ in life (Job 2.8. and Proverbs 8.) 'I"ne Individun~ knowing this r.d.sdom 

·would have something that the foolish despise (Prov. 1.7), something tlw.t vms 

given by Jehova.l'l (Prov. 2.6), tho.t entered into the hec.rt (Prov. 2.10); and that 

brought happiness to the man viho had it. It was something th<.:.:t one should get 

first (Prov. 4.6) because it vrc,s the princ:.Lpcl thing (Prov. 4.'i); better than 

rubies and o.ll the things the.t might be desired (Prov. 8.11). Prov. 9.10 states 

that the fear of JohovaJ1 v:e:.s the beginning of Y7isd.om, thus bringing out the 

fact that tho first education8l dm vms to implant in tho heart of the ctD.ld a 

fear of his Gocl. 'rhis ;-;us necessa.ry before the child could have lmovrlod.gc of 

the Holy Ons uhich wt:cs unclcrstunding, and no le;;;.rning vrould take place until 

t~<is had beim accomplished, because the feur of Jehovah is tho in::;truction of 

Viisdom (Prov. 15.33). '.Vithout having this fear of Jehovah no one could expect 

to become educated, because there was no ;;;isdom, no understanding, nor coun-

' "0) ' ~ - .... 1 o+l1cr ·1)assa0<'8S we know sel, against Jehov::dl ~Prov. 21. :> ana rrom scv~:; ... a v 



- 38 -

thd no vrisdom could <-l6 had by the wicked and without wiodom no understanding 

(Prov. 30.3; Eccl. 2.26). To know \"lisdom was not only the possession of cer-

tain knowledge, but the ability to apply it; and this was only possible by 

having the fear of Jehovah implrultcd in the heart of the child. Taking this 

most esaential aim of education according to the Wisdom Literature ivi. th the 

thought o±' the preface - that of giving the child such information so that he 

might be able to discern tlte words of understanding 77 ] .., .:J (that is, the 
T • 

words of intelligence) and connecting it up with the second usage of the 

word Tf J., '::.} , Prov. 3.5, 6, "'rrust in Jehovah with hll thy heart, L6811 not 
T . 

upon thine own understanding, In all thy ways acknowledge Him~ And He vrill 

make plain thy paths" and Prov. 9.10 "'l'he knowledge of the Holy One is under-

standing"; Prov. 22.19 "That th¢y trust may be in Jehovah, I have made them 

known to thee this day, even to thee" - it would seem that after the four of 

Jehovah had been imphmted in the heart of a child a trust in Him d1 ould follow, 

and this may truly be regarded as the primary educational aim of the Wisdom 

Literature. 

3. To encourage righteous and noble living. 

A fear of JehovsJ1 and a trust in Jehovah should result in a wise and 

righteous life, which is the ~~educational aim accottding to the Wisdom 

Literature; Job 28.28, "'fo depart from evil is underntanding"; Prov. 1.3, "To 

receive instruction in wise-dealing and righteousness, justice and equity."; 

Prov. 14.2, "He that walks in his uprightness, fears Jehovah, but he that is 

perverse in his ways despises him"; and ~such other passages as Prov. 1.32; 

6.16-19; 16.3, 7, 9, 18; 16.32; 20.17; 23.17; 25.18; 26.21; 27.4. The entire 

book of Proverbs puts a great deal of emphasis upon this ideal righteous life 

and from such passages as Prov. 3.3, 4; 25.21,- 22, we know that the Christ-like 

philosophy of love was regarded •vi th great esteem and was desired to be a part 

of all. The iflr!il educational aim of the Wisdom Literature, as r·estated then, 

was to inspire the pupil to a righteous and noble life. 



-39-

4. To inspire obeciience to parents. 

mt ~ • " • 1 .. 1e ~1 aJ.m or educatJ.on according to the Wisdom Literature was to 

i!inpire obedience to p.ax·ents; note particularly such passages as Prov. 1.8; 4.1; 

6.20; 13.1; 15.5; 23.22. Some may even place the aim of obedience to parentx 

as the first or as the most important according to the Wisdom Literature; and 

perhaps it should precede the fear of Jehovah, but in follo~~ng out the aims as 

expressed in the contents we find that this emphasis does not come until after 

the other aims have bean stated. It is~mitted that obedience to parents was a 

vital factor in educational life, and since the parents were among the teachers 

it was very essential toward success. 

5. To give guidance for a successful life in the social group. 

As has been noted from the eims .stated, the primary purpose of education 

according to the Wisdom Literature was rfligious, Eccl. 12.13, "Fear God ~d keep 

His cormnax1dments, for this is the whole duty of man.u A. Simon (26) continues 

this thought by saying, "Love God and do His commandments, for this is the v,rhole 

duyy of man. Religious training, then, is for personal and social righteous-

ness. To know God is to be conscious of His existence and of our relation to 

Him. To know God is to do right. To do right is to be pious. Piety is l~ar~::-

ing. The knowledge of God is for the consecration of life. 'Know God in order 
'po~11cw.l•>ly H~•YJI"8l• fl.~ £'!;t:~.f. 

to live gtlly'. This is the purpose of education in the Bi~le~ Know God, not 

for the intellectual satisfaction involved, but in order to love Him! Luve Him, 

not for the mere discharge of emotional energy but that you may live! Live, 

not for a mere satisfaction of the instinct for existence, but in order that you 

may consecrate it! In other words, Religious Cu:Lture is the educational ideal 

of the Bible." Implied in this conclusive religious aim there undoubtedly was 

a moral aim, which would develop a social aim and make education a practical 

thing, because all life was liveci in a social group, and God was the center of 

interest for those who desired to be educated. 

( 26) Simon: Jewish Education, Histor~cal Survey, p.l3. 
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No definite evidence is found \Vhich states that there was a vocational 

aim in the general scheme of education, but from Eccl. 9.10, "'Nhat::o ever thy 

hc:nd findeth to do, do it \"lith thy might" is regarded b.y some as implying the 

suggestion of a vocational aim. This implication, however, does not appear 

legitimate, but we can truly believe that a vocationvl education resulted from 

the ideal relationship established between parent and child (Prov. 27 .23-2'7). 

Since the unity of the nation depended largely UJ?On the family, it might not 

be going too far to say that a national aim was the outcome of the common 

viev1 of the people. From 2 Sam. 1.8 we know that training in war was practiced. 

It is interestin~in this connection/to note that c. F. Kent, after sug­

gesting that the pneface to the book of Proverbs cleu.rly defines the aims of 

the wise men, continues bYXtl;~ follovling aims and references ( 2'7). lt,rom Prov. 12. 

12.15 (cf. Prov. 10.8) "T'ne way of a fool is right in his ow:n eyes: But he that 

is wise giveo heed to counsel" he forrnule.tes his first aim, that of developing 

a receptive mind. From Prov. 8.4.-, 5 "To you, 0 men, I call, And my appeal is 

to the so11s of men; Learn 0 ye simple, to know understanding, And ye fools, to 

understand wisdom", Kent concludes the second aim to be that of teaching prac-

tical vvisdom • 

. /Y\.0-rr According to Kent in t.lii G ·boot: the third aim~s to create a right attitude 

toward God and his reference is w Prov. 14.2; 3.5, 6; 22.17; 24.34. •The 
/ 

fourth aim Kent gives, in:::thh boak ~s to inspire noble acts_, and his reference 

is to Prov. 3.3, 4, "Let not kindness and truth forsake thee, Bind them about 

thy neck, Write~hem upon the tablets of thy heart, So shalt thou find favor and 

good repute In the sight of God and man". In speeking of this aim Kent says 

of the wiee men ths:t "their tiltimate appeal was not to the feelings or to the 

reason but to the will. All their instruction was but a means to this prac­

tical end. The ~ise men sought to define the Juty of the individual in all 

his social relations. Of the ":..r ".no.' tongud, the duties ot The right use "- ..., 

(27) Kent: Gret:::t Teachers of Juclcd.sm and Christianity, p.'70 ff. 
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children to parents and of parents to their children, the responsibility of a 

king to his subjects and of subjects to their king, the evils of falsehood, 

pride, cruelty, and intemperance, and the value of truth, honesty, courage, 

and charity are but a few of the practica subjects which they discussed from 

many different points of view". The last aim suggested by Kent is that of 

developing individual charact0r vr, as he puts it, 11to make sane, happy 

efficient men rmd women. 11 

In another book ( 28) Kont gives the foll:Jwing aims as being expressed in 

the '."lisdom L:i:t erature: "their firr:;t aim was to instruct the ignorant in the 

fundamental moral and religious principles already laid dovm by earlier priests 

and prophets. Their second aim was to paint out the pitfall~h£iC lay in the 

path of the inexperienced, and to cave them from moral wreck by inspiring ·within 

them right ideals and ambitions. The third aim of the wise was to educate the 

receptive, and all wi1o came to thom in the attitude of disd. ples." Then he con-

eludes his remarks with words similar to those quoted from his other book in 

the preceding reference. The two tt.i:ffuxsn~ suggestions made by Kent with refer-

ence to aims arc implied in those held by this study. 

The educational aims just stated were not only to be applied in educating 

the youth; but also young men (Prov. 1.4) and even wise men and men of under-

standing (Prov. 1.5) with the purpose of adding to what learning they already 

had, thus making it possible for the men of understanding to know sound roun­

sels, and understand proverba, ·figures, the words of the wise, and their riddles. 

From the entire discussion in the book of Job vie might conclude that th:ere was 

even an aim in the educational life of the older men to sOlve some of the 

myst0ries of life. We can almost believe that Job's friends met}with him at his 

center of instruction, vrhich undoubtedly was his home, and that they came 

there ·with the intent ~ purpose of trying to solve the reason for his 

suffering. It is certainly reasonable to believe that Job and his friends 

( 28) Kent: Makers and 'reachers of Judaism, p.l63. 
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were regarded as the educational leaders of their time and that other subjects 

simile.r to the one of which we have a record may have been discussed. 

6. Summary. 

In summary, therefore, I vrould say that the prima.ry educational aim ac­

cording to the Wisdom Literature, was to implant in the heart o*he child a fear 

of Jehovah and a trust in Him. The second aim was to encourage righteous and 

noble living; the third, to encourage obedience to_ parento; and the last aim 

was to guide him into an efficient social and industrial life. These educational 

aims were intended for all those who desired to avail themselves of the possi­

bilities, and resulted in a strenuous religious training, which in turn developed 

a strong character. The wise men aimed to really educate and not merely to 

instruct. 
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CHAPTER VI 

ORGANIZATION rJB' EDUCATION 

1. No distinction bet·ween secular and religious education. 

From the discussion on the educational aims of the Wisdom Literature 

it io noted that there vras no recognized distinction between that which we 

today cull secular and religious education. Everything that vitally con-

cerned man ~ influenced his conduct and was of real ethical and religious 

value was given consideration, and as stated by c. F. Kent ( 29), "Nothing 

of real interest to the individual was too petty for their consideration. 

In their teachings they aimed to touch life on every side. In the same 

sections in which they defined men's duties to God they discussed man's 

legal obligations and that which affected his business. Thus they blended 

clgsely ideal and utilitarian questions and motives." 

2. Primary education emphasized and the home the center of instruction. 

Primary education was regarded as of the greatest importance. Prov. ~.6 

"Train up the child in the way he should go; And even when he is old he 

will not depart from it". Most of this primary education was made possible 

through the home and, as suggested before, the parents v1ere regarded as 

the primary teachers. Rabbi Simon suggests (30) that "&l.ucation seeded 

and sprouted in the home, being fertilized by faith". He continues, "Israel 

laid his greatest burden on the home as the educexor of the race, and sanc­

tioned the fifth commandment as its divine guarantee or perpetuity. From 

early morning until nightfall the day brought its lessons and warnings, 

its prayers and its sacrifices." Prov. 1.8; 4.1; 6.20; 13.1; 15.5l 23.22 

certainly bring out the fact that the fathers and mothers ·were expected 

to be the chief teachers, and Prov. 31.1 "The words of king Lemuel, the 

~29) Kent: Great Teachers of JudBism and Christianity, p.74. 
( 30) Simon: Jmrdsh Education, Historical Survey, p.l3. 
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oracle that his mother taught him" states very clearly that the mother 

taught. From the Song of Solc:mon 8.5, it appears that the daughters re-

mained under the supervision of the mother until their marriage, but from 

2 Kings 10.1, 5 and 2 Samuel 12. 25 it appears evident that ~f sons were 

taught"'%r least under the care o:S tutors. 

3. The meeting places of the ·wise-men or professional teachers. 

Proverbs 5.13; "Neither have I obeyed the voice of my teachers, Nor 

inclined mine ear to them that instructe•.i me", and Proverbs 13.20, "Walk 

v;ith wine men, and thou shalt be ·wise" bring out the possibility of pro-

fessional teachers. Whether these professional teachers had special dlaces 

for teaching is not stated, but from Proverbs 13.20 it would seem, accepting 

the literal English translation, that they taught as they journeyed about 

vdth their students. As stated before, the word 'school' does not appear 

in the Old ·restament and there were no schools in the modern sense of the 

term. ',7ith reference to the pocsibili ty of sj_eeial associations with a 

special ed.uce:tional program, q quotation is taken from A. R.S. Kennedy, when 

he D:?-YS (31) (in spooking of the so-co~led 'schools of the prophets' - an 

expression v!ith no Scriptursl authority) that, "All the.t the Scripture 

narrative ·warrants us in holding is that in a few centres, such as Bethel 

( 2 Kings 2. 3), Jericho ( 2 Kings 2. 5), and Gilgal ( 2 Y,ings 4. 38), men of 

prbphetic spirit formed associations or brotherhoods (hence the n~ne 'sons 

of the prophets') for the purpose of stimul8.ting their devotion to Jehovah 

through the common life of the brotherhood. Edification, not education, 

was the main purpose of these so-called 'schools'." 

c. F .Kcnt, in speaking of the teaching of theoe professional teachers 

ot 'y.;isc men', which is perhaps the better term, cays ( 32) that "as a rule, 

however, the wise taught the small groupo of disciples ·which gathered 

(31) Cf. Haoting'r; :Bible Diet.., Vol.I, I,t.647. 
( 32) Kent: Great Teachers of Juc;aism a.'Yldyhristianity, pj76. 
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about them. To these they gave the familiar nrunc of sons. The place of 

these ancient religious school;:; wac usually just inside the city gate. 

Here v1ere held the primitive oourts, and here the people gathered for 

the diocussion of public and private questionc as Viell as for purposes of 

barter. 'r..<1is place gave a good opportunity for the wise to come into 

close pers::J ncl contact vrith the people; here clso the youthful learners could 

realilily consult their teachers. Question and ansvrer probt:.bly figured large-

ly in the teachings of the vrlse. In the light of similar usage in the 

East today, especially at the great Mohammedan school at Cairo, it is eaxy 

to reconstruct the scene. 1\n aged SD{;;e, vrith a long flo-r1ing beard and a 

face which expresses the love and interest which he feels for the young, 

as VTell as the pleasures and tho sorrov1s which have come to him in his 

long life-experience. sits cross-legged on the ground. About him in the 

same posture are his dinciples. Their faces express varying degrees of 

interest and appreci e.tion of the words of counsel and exhortation which 

fall from the lips of the ancient sage. In the form in which he puts his 

tea.chings and in his attitude tovmrd those taught is revccled his intense 

zeal to attaact and help the ignorant and foolish." Kent continues by 

suggestinc; that the zeal of these professional teachers or wise-men to 

reach and help those intellectually and morally destitute is clearly 

brought out in Proverbs 4.1-9: 

Hear, 0 children, the instruction of a father, 
Give heed that ye may comprehend wisdom, 
For good counsel I give you, 
Forsake ye not my teaching. 
When I YJas of tender age, 
Beloved by my father, 
He used to teach me and say to me: 
Let thy mind retain my v1ords. 
Keep m¥ commandments and live; 
Grot vrisdom, get understanding; 
Forsake her not, and she vrill preserve thee, 
Love her and she vrill keep thee. 
Prize her and she vrill exalt thee, 
She will honor thee if thou embrace her; 
She will encircle thy head vrith a chaplet of beauty, 
Bestm-.r on thee a crown of glory. 
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Kent even goes ro far as to say that from Proverbs 9.1-6 we might infer 

that the wise were inspired by micsionary zeaJ.. and went forth in quest of 

disciples. Noting Proverbs 1.20-21, "Wisdom crieth aloud in the stree$ 

She uttereth her voice in the broad places; She crieth in the chief place 

of concourse; At the entrance of the gates, In the city she uttereth her 

words, and Prov. 8:34-36, 

"Blessed is the man that heareth me, 
Watching daily at my ga:tes, 
Watching at the posts of my doors. 
For whoso findeth me findeth life, 
And shall obtain favor of Jehovah, 
But he that sinneth against me wrongeth his own ::o ul: 
All they that hate me love death." 

it appears that Kent's description of the schools as meeting places just 

inside the city gate ~ true. 

4. Summary. 

From the account quoted from Kent, and from the reference given, we 

can say in summary tbat the chief educationel organization spoken of in 

the WLdom Literature was that of the home; and that of the professioncl 
-r 

teachers, who had no special places of instruction,~'iaught all those who 

were willing to listen to their teachings, wherever they \vere permitted to 

meet. The homes, street, and entries of city gates were the schools and 

each teacher worked out his ovm organization in accord ~Qth the suggestions 

of those recognized as wise men. 
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CH.APY'ER VIi 

THE CONTENTS OF EDUCATION ACCOllDING TO THE 
\HSDOIII LITERATUHE OF THE OLD T'EST.ttivlENT. 

Much has been said concerning contents in the chapter on "Tl1e 

Philosophy of the Wisdom Literature, therefore frequent reference will 

be made to that chapter in the present phase of the study. 

1. Opinions on content by Bible students. 

To provide a general authentic background or survey of the contents 

of the Wisdom Literature, quotations from different Bible students are 

here given. 

Dr. F. Godet says (33) "The subjects treated in Hebrew wisdom relate 

not to the study of Being, but to the purely practical question of right 

living; they even exhaust it. Tnese books are: Job, in which is revealed 

the art of suffering well; the Psalms, which give us a model of true 

prayer; Proverbs, in "luhich is taught the art of acting rightly in all cir-

cumstances; Ecclesiastes, whidl treats of the right manner of enjoying the 

good things granted to man here below; and finally, in the Song of Songs, 

the wisdom of the Israelite rises to the contemplation of the supreme art -

that of true and pure love. n 

c. F. Kent speal<::s thus (34): "It is significant that neither Israel 

nor the nation is mentioned in all the Wisdom Literature, and that man 

is spoken of thirty-three times in the book of Proverbs alone. Man was 

the object of their Gtudy and teaching; the nation, only as it was made up 

of individuals. In this. respect the sages stand in contrast with the pro-

phets, v1hosc message usually is to be nation. They al;:;o have little to 

say about the ritual or the forms of religion. To them the fear and know-

ledge of God is the beginning of wisdom, and its end a normal relation, to 

(33) Butler: Bible Works 131\ Job, Prov., Eccl. ' So of Songs, p.5. 
( ':>4) Ye t 0 · · ' · J:l@ 

.;;J \,·n : r~gJ.n anu Pe::rmanen"L Value of O.T., pl65. 
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God, to one's fellovm1en, and to life. Their message is directed equally 

to all mankind. The subjects that comzmmd their attention are of univer-

sal interest: the nature and tendencies of mt-'!1, and his relations and 

duties to God, to society, to the family, and to himself. Everything that 

concerns man, whether it be the tilling of the soil, the choice of a wife, 

the conduct of a lawsuit, or the proper deportment in the presence of a 

ruler, commands their earnest consideration." 

2. The religious content. 

In addition to the quotation from L. Lewis in chapter three of the 

present study, E. Copley is here quoted with referero e to the inculcated 

truths in the book of Job ( 35): "L-. The creation of the world by one 

Supreme Being. This is the first great principle of natural religion; 

it is laid dovm throughout the whole book as an uncontestable truth, but 

is particularly illustrated in the z.peech of Jehovah Himself. 2. The 

government of the vrorld by the providence of God. 3. The corruption of 

man by nature. 4. The necessity af an atonement, prefigured in sacri-

fices, to turn away the Divine anger, and to render the lllmighty favorable; 

also, the intercession and mediation of a righteous person on behalf of the 

guilty. 5. 'l'he certainty of a future rE;ourrection and retribution." 

On the wisdom of Solomon, Tuck has this to say ( 36): "Saul was self-

;;;illed; David nas self-subdued; Solomon was self-contained. The religion 

of Saul was associational; the rvligion of David was personal; the religion 

of Solomon was official. The story may be read in yet another light. Man 

is a composite being, and each man has to decide which partlof himself shall 

rule the v1hole. Saul~ made the body rule; David made the heart rule, and 

Solomon made the mind rule. So these first three kings illustrate primary 

( 35)Butlet': Bible Works on Job, Prov., Eccl., and Song of Songs, p.l2. 
( 36 )White: Studies in o. T. Characters, p.lOn. 
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:Yr,t~IJJ•l4.S 
,'Eruths for all the ages." 

R. G. Moulton says (37) "To spee.k first- of the Proverbs themselves: 

Their fundmnerrt al topic is the world controversy between good and e'\li..l., 

wisdom and folly; both the antagonism itself and the judgment that is to 

decide between them. This~udgment is not that which the prophets sometimes 

paint - a greD:t Day of the L- rd in which the whole earth is doomed, but a 

c~mtinual judgment, going on at all periods end in every individual life, 

by which the evil are conatrained to bow before the· good. Even the righteous 

are to be recompensed in the earth: how much more the wicked and the sinn:er. 

As certainly as the Lord hath made verything for its own end, :;0 certainly 

the wicked have been made f<r the day of evil. Doubts on the subject of 

this unerring judgment, such as dominate Job and Ecclesiastes, and disturb 

even the faith of Asaph, appear only in the faintest manner in this work, 

in the form of a few precepts against the envying of sinners. So pronoun-

ced is the victory of gocd in early Proverbs that they have been called 

utilitarian. Certainly their lo.nglhage can be read in a utilitarian sense, 

but I doubt if this expresses their spirit; they are philosophical, not 

projreptical, and their p~rpfuse is not to bribe vdth offers of advantage, 

but to exl.aim agairl~the folly of thinking that th0re could be any path to-

wards advantage except through right doing." 

Mos0s Stuart (38) speaks of Ecclesiaatea a::> follows: 11In respect to 

God there is no part of the Old Testament which inculcates more thoroughly 

the fear of Him, reverence for Him, His supremacy, and Hie sovereign 

right to order a.l-1 things and direct all concefno. In what part of the 

Old Testament ia there more spirituality as to vJOrdlipping Him inculcated, 

and the fear of offending more emphatically enjoined! See Eccl. 4.17; 5.6; 

7 .13, 14; 8.12, 13, 17, u1d the many similGr passages." 

J. M. Macdonald continues on this book thus: "Tho subject of the en-

(37) £1ioulton: Modern Readers' Bible: Prov-erbs, Intra. p.ix. 
(38) Butler: Bible Works on Job, Prov., Eccl., & Song of Songs, p.432. 
( 39) Ibid., p.439 
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tire book may be expressed in a single sentence thus ( compar·e Eccl. 1. 2 

with 12. 13, 14}: It is that great day ·when "God shall bring every work 

into judgment; _which alone redeauns all things - man and his affairs and the 

world in which he spends his brief existence - from being regarded as an 

inexplicable mystery, or as the greatest vanity imaginable." 

R. Graves has this to add ( 40): "The doctrine of a future retribution 

forms the great bB.sis and the leading truth of this book. u 

With reference to the Song of Sohmon J. Kotto has this to say ( 41): 

"There is a state of mind and feeling which enables men to appropriate to 

~hemselves strong spiritual nutriment from such writings as these, seizing 

with a sharply apprehensive sense the spiritual v;hich is set forth to them 

under carnal symbols, that the carnal is lost sight of and forgotten under 

the spiritual. This faculty is very strong among the Orientals, in fact, 

·~his mode of expreasion is at the present day so familiar in the East that 

an Oriental, on first becoming acquainted 1.vith this book, would read it 

with rapture, and recognize it as full of edifying ~iritual expression, 

the general purport of which he would be at no loss to gather. The:t this 

faculty is not entirely wanting to the Occident has been evinced by the 

relish \'ii th which men of eminent holiness and spiritual feeling have ex-

tracted refreshment to their souls from the Song of Songs." 

Thus speak men who have studied the contents of the books of Wisdom 

Literature from the religious standpoint; and as we review the chapter 1m 

"The Philosophy of the Wisdom Literature" we find that their views are 

substantiated by the contents of the source material. 

In view of the fact that the religious content has been thoroughly 

treated in the chapter on the "Philosophy of the W~sdom Literature" nothing 

on doctrine will be repeated here. Vf.hatever may have been the essence of 

(40) Butler: Bible Works on Job, Proverbs, Eccl. and Song of Songs, p.438. 

(41) Ibid, p.543. 
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the religious doctrines inculcated in the Wisdom Literature; has its place 

of importance to be sure, but in the general plnn or program of education 

the things immedately connected with living seem to have received the most 

emphasis. Chief among these things were the folloviing: Fear Jehovah (PrVJv. 

1.7; 9.10, 14); trust Jehovah (Prov. 3.5, 6; 16.3, 7, 9; 23.17; 28.5), and 

then the many other passages v;hich give gu.idanc e towards finding the right 

relationship with God. In this connection note particularly Prov. 11.1; 

18.22; 15.11; 21.2; 20.27 and Eccl. 12.13. In short, Proverbs III, in 

suggesting that wisdom is godliness and comes from God; is a good summary 

of the religious content of the 'Ilisdom Literature. A. Simon (42) has sug-

gested that Exodus 34 might be called a catechism in Relig.,on. In like 

manner t:h:i;; Proverbs 3 might bo called a text book in Religion. At any 

rate the Wisdom Literature of the Old Testament is a great text book on 

~·ight living; not only in the sight of men, but also in the sight~f God. 

3 Ethical content. 

Much of the rc'ligj. ouo content is more or less intervJOven with the 

ethical content. In general, hov1cver, the difference ;.'!ill be fowid in 

that the religious content deals moinly with man's sense of his relation-

::;hip tu his God and to the world beyond, ;.·Jhile the ethical content deals 

chiefly -...rith n1an' s sense of his relo:tionohip to his f0lL:vm1en e.nd to the 

world in vrhi ch he novr liyes. 

J. Caryl suggests (4&) tha:'c the book of Job teaches man; (1) that the 

bearing of a erose should be done nobly; ( 2) tho:t afflictions do not come 

by chanco; ( ")"h-'-J' S .. ~Gd ... (A) .;, c av cn6 overoJ.gn-cy 01 o J.s cer-ca:t.n; '!: that the aff..lic-

tions of rc.any arc not for their sins; (:.;) that there is no tru;3ting to any 

creature comforts; (6) thc;.t real faith gives strength and st, __ bility; (7) tmt 

Hod never leaves His :re ople totally; or finally; v.nd. ( 3) that the judgments 

(42) Cf. Simon: Jctd.sh Educ&:cion Hintoricr.J. Survey, p.l6. 
(t.~:3) Butler: Bible Works on Job, Prov., Eccl. and Song of Songs, p.l3. 
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tho.t the book of Job re1)roves sla,:der, judging men's .spiritual estates 

and God's dC:::alings vrith men, and lastly nan's pride and extreme presump-

tion in finding out God's counsels, decrees, purposes, judgments, and 

uorks. He concludes by saying that "there is much for con::;olation: l. 

That CJJ.l things do wod: for the good of those that love God. 2. That no 

temptation shall ever take hold of us but such aa God will eitf:ter make 

us o.ble to have, or mal;e a way of escape out of it. We can be in no con-

dition cast so ~ow but the hand of God can reach us, find us, send in de-

liverc:mce and raise us up again. 11 

Much ia said concerning the ethical content of the book of Proverbs. 

J. G-. Butler says (4-4) that "its themes include almoot every topic touching 

personal a.nd social relations, rie;hts and duties, and bearing upon the 

welfare of :be individual, the family, and the community. The book, 

therefore, embodies an inspirct:i manual of ethics or right acting. For the 

individual it furnishes all es:::;ential cou;1sels pertaining to sobriety, 

purity, and CJJ.l probity, as vrell as to industry and economy.u iilatthev 

Henry spealw as follo·ws ( 45); "As we have no bobk so useful to us in our 

devotions as David's Psalms, so \7e have none so serviceable to us for the 

ri§ht ordering of our conversation, as Solomon's Proverbs, uhich, as David 

says of the commandments, are exceeding broad, contEP.ning in a little com-

pass a complete body of Divine ethic::;, politics, and economics; exposing 

every vice, recommending every virtue, and suggesting nues for the govern-

ment of ourselves in every reJrtion and condition, and every turn of con-

verso.tion." A. Clarke claims (46) that "it is impossib:}.e for any descrip-

tion of persons to read the book of Proverbs vri thout profit. Father9, 

(44) Butler: Bible Works on Job, Prov., EccJL., and Song of Sonrsn, p.2~~9 
(45) Ibid, p.230. (46) Ibid, p.230. 



- 54 -

mothers, wives, husband::;, sons, daughter::;, masters, and servants may here 

also learn thdr re::p ective duties; and t.re ·most excellent rules are laid 

do1m not only in reference to morality, but to civil policy and economy." 

In this same connection Genung suggests (4'7) that the Wisdom Literature 

encouraged, or contained material which. taught
1 

respect for the king and for 

law, honor for parents, teachers and the gray-haired, admiration for the 

thrifty, and tende~regard for the poor and oppressed on the one hand and 

sarcasm for fools, scorn for scorners, contempt for sluggards, dis~tat for 

gluttons and drunkards, abhorrence for impure and unchaste, and disdain 

for talebearers and backbiters on the otherhand. In short/ the ethical 

teaching of the Wisdom Literature is love for righteousness and abhorrence 

of ·wickedness. It emphasized that to be v.d.se one ohould be industrious, 

open-minded, steady, temperate, tactful, and should put hio soul to 

practical and gainful ends. To be lazy, ~ward, gluttonous, clamorous, 

and headstrong indicated thG:t you were not wise, or, we might say, educatsd. 

On the book of Ecclesiastes, W. H. Green has this to say ( 48): "The 

book of Ecclesiastes recorlibs the experiments, observations, and reflections 

of the ,;1 se king of Israel in relation to that which constitutes the true 

happiness and real welfare of man. Like the book of Proverbs andpf Job, it 

deals with the qte stions of human life from the standpoint of 'wisdom', 

showing that not merely as a matter of duty and obligation, but from a re­

gard to his ovm highest interest, man shoul~obey the law of God." 

J. G. Butler makes this suggestion ( 49): "Viewed from another stand-

point, from the purpose of the inspiritng Spirit, this sublime sermon 

presents the transcendent fact.of a future life, as a necessary and essen­

tial compliment to the present." Along this same line J. G. Herder 

remarks (50) "1 do not know any book in the Old Testament which describes 

(4~) Cf. Genung: The Hebrew Literature of Wisdom, p.lOB. 
( 48) Butler: Bible Works of Job, Prov., Eccl., and Song of SongEJ p.431. 
(49) Ibid, (50) Ibid, p.431. 
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more fully, more convincingly, or more concisely the whole sum of hwnan 

life, with all its changes and vanities, its occupations and plans, its 

speculations and pleanures, and at the same time that which alone is real, 

lrcsting, progressive and rewarding." 

Certainly all that has been said concerning these .three books of the 

Wisdom Literature of the Old Testament is sufficient to encourage a close 

study of the contents. Before this c.l ose study is made, however, note 

·what a leading Bible stmdent has to say concem ing the Song of Solomon, a 

book that is often regarded as having nothing of real value for life. 

Henry Cowles (51) says, "Whatever may be true as to a secondary meaning, 

in its primary sense this book treats of love as bet·ween the sexes. It 

has been conceded generally, if not universally, and it must be, that the 

love here portrayed is connubial, or wedded. love. The early Christian 

fcxth.ers sometimes se® to ::p.eak of connubial love, even the purest known 

to mortals, as necessarily involving more or less of original sin. Hence 

they denounce us1sparingly any construction which finds such love in this 

Song. Our age has advanced too far tov1ard the millennium to endorse such 

asceticism. In~ far as this Song commends conjugal fidelity; paints 

attractively the pure devotion of husband and wife to each other ("My be­

loveo is mine and I am his"); sets forth the beautiful blending of the 

love of nature and the chamts of rural life with the social endearments of 

the connubial relation, it has done a noble work for the purity and eleva­

tion of our common humanity." 

On examining the source material for the Wisdom Literature itself we 

note (cf. chapter III, p.2~ of the present study) that the following social 

evils are to be avoided: lewd women, folly, pride, self-righteousness, 

boasting, angE!r, malice, envy, strife, rendering evil for evil, oppression 

of the poor, flattery, falsehood, hypocrisy, murder, ~ovetcousness, theft, 

(51) Butler: Bible Works of Job, Prov., JI:ccl., and Song of Songs, p.532. 
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scheming, \vayward mc.,nner, slander, false balance, false witness, tale 

bearing, removing landmarkc, cruetl ty to animals, respect of persons in 

judgment, drunkenness, decGi t, bribery, hauglllttness, lying, having dis-

cord Euaong brethren and causine; others to do evil. 

Among the social virtues to be desired the following are found ( Cf. 

Chapter III, p.23, of the present study): kindness, truthfulness, love, 

righteousness, peace loving, prudence, mercy, generosity, pity for the 

poor, humility, modesty, justice, purity, dow to anger, self-control, 

integrity, diligence, faithfulness, temperance in all things, and brother-

liness as brought forward more directly in the teaching of Christ. The 

teaching ~~eference to the feJnily life and to virtuous liV:i ng and 

friendly respect is very high. 

K. Kohler has suggested (52) that the ethics as referred to in 

Provorbs 6.34; 1L1,..22; 24-.17, 18 and 19.3 is nothing more than morality, 

·while in Prov. 10.1?.; Job 29.15, 16, and 3l.lff it becomes ided ism. 

YJhat0ver may be our opinion v!i th reference to this suggestion we must agree 

v.rith W. L. Phelps when he says (53) "In the main the Proverbs teach the 

philosophy of moderation. It does not point out every danger, but it 

shows the safe path. n 

4. The scho1a Bi;ic content. 

T'ne very fact that special sections appear in th~ chq)t er under the 

name of "religious" and "ethical" content indicate that subjects in re-

ligion, philosophy and ethics were chief among the scholastic subjects in 

the :'§:chools of the y;ise men. Perhaps even a so-ce.lled social psychology 

and an educc .. tional psychology were among the subjects taught. Particularly 

note the psycholugical suggestions in "The feat of Jehovah is the beginP..ing 

of knovrledge" (Cf. Job 28.28; Prov. 1.7; 9.10; Eccl. 1.11-13; 12.13). 

( ~·2) Cf. Jerrish Encyclopedia, under u·::isdom". 
(53) Phelps: Human Ne:t.ure in the Bible, p.278. 
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In the old King James Version of the Bible we note that at the head of 

the tenth chapter the co:rrt ent s are sunnned up in these v;ords: "From this 

chapter to tha five and twentieth are sundry observations of moral vir-

tuen, and their contrary vicen." Hore we almost have a nome for a text in 

Sociology. 

It is true that there vms no assigned course ti study, but the frequent 

references made to the laws and commandments of the par® ts ( Prov. 3.1; 4. 2; 

6.20, 21, 23; 7.2) "~NOUld almost indicate that the law or "Torah" was are-

quired subject in the so-ce~led progrmn of education. Certainly the nw 

had an important p8l1,ce in the educational life. 

From Job 19.24; 31.35; Prov. 22.17-21; and Bcc1. 12.12 \7e can justly 

conclude that reading and writing were known and undoubtedly taught. Prov. 

30.11-31 io an acrostic way of writing. 

Concerning musit;, A. Simon has this to say (54):"Music was certei.nly 

taught to the upper classes. The traveling prophets in Samuel's day no 

less than the priests in connection v1ith the temple of Solomon and of 

those v1ho returned under Ezra were teachers of music, though their muoic 

was essentially for worship (1 Chron. ~5.8b; 2 Chron. 17.1; Prov. 25.5)". 

On the science taught by the wise men A. Simon says (55): "Toy, in 

his notes on 'The Book of Proverbs' (p.531) suspects that the words of 

cho:pter 30.18.19 

"Three things are beyond my kenr, 
And four I do not understand: 
'l'he way of the vulture in the air, 
The way of a serpent over a rock, 
The vray af a oheep on the high sea, 
.And the way of e. man with a women", 

are lessons in natural history and physics. So the wordo 'w~Lsdom', 'intel-

1igence', 'knoYiledge', 'doctrines,' 'GounsEi ', 'understanding', 'guidance', 

'Torab', 'teaching' 'sagacity', 'discretion', 'the way', often finely drmvn 

(54) Simon: Hey.;ish Education, Historyical Survey, p.l4. 
(55) Ibid, p.l5. 
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in the Bible, may represent crude divisions of gm eral cultures ... 

Whether grammar or literature were taught in any form is unknown, 

but we certeinly fiY\d rome wonderful use of maY..ims (Eccl. 4.9-12; 13-16; 

5.1-7, 8, 9; 7.1-6, 8-10- 1142, 13-14, 15-18, 20-22; 10.2-3, 5-'7, 12-14; 

\" 1'.h" 
11.6, and again and again~Proverbs)(Proverb clusters (Prov. 25.2-7 on 

the king; 2~.3-12 on fools; 26.13-16 on sluggards; 26.17-211 on social 

pests)1 the essay (Ec~l. 1.12; 2.1.} Solomon's Search for Yfisdom, 3.1-4.8; 

5.10; 6.12; 7.23; 9.16; 11.7; l2.'7)(the epigram (Prov. 23.1-2; 23.4, 5; 

23. 6-8~ and many other places in Proverbs and in Eccl. 10.16, 17, 20; 

11.3){ the Fixed or Number Sonre t (Prov. 6.U5 -19; 30.7-9, 15,-16, 18,-19, 

21,.. 2~, 24-28, and 29-31); the Free Sonnet (Prov. 1.10-19/; 3.1-10; 11-20,-

21-26, 27-35, etc., in Proverbs and Eccl. 3.1-8; 1~ .• 1-7}; the Dramatic 

liilonologue (Prov. 1.20-33; 7-8. and Eccl. 1.12; 2.1) a1'1d then "antitheses", 

"comparisons 11 and "imagery" ·will also be found to have bem. used. 

5. 'l'he Industrial ontent. 

Much industrial ~tent, or at least advice for industr~ and vocationsl 

life, is found in the follwing verses of Proverbs: 6.6-8; 20.~ 17; 22. 

16, 22-29; 23.4,...6, 10; 25. 8-21; 27. 18, 23-2'7; 28.6-8. Ecc1. 3.2~ cer-

tainly he.s implied the philosophy as put in these modern WJ rds of Theodore 

i;oosevelt: "Do the beGt you can, with what you have, wheri<you are." Like-

vJise Eccl. 5.18-20. Some may call it cheap homiletics to speak of Eccl. 9. 

7-10 as industrial education, but it appears just to say that since it is 

good advice or im truction for the industrial world to day it may have 

served a similar purpose v1hen it v1as first given or written. Much advice 

given in the Wisdom Literature is very vital in the industrial and voca-

tional life of a people of any age, and it is not going too far to speak of 

industrial oo ntent. 
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6. Summary. 

c.an 
For a :::ummary otatement we "best quote S. Simon when he says (56): 

"In general and specific terms the sages counsel the need of chastity, 

diligence, sobriety, prudence, honesty, jw tice, loyalty to the poor, 

generosity to enemies, capacity for friendship, the systematic avoidance 

of ru1ge- r, sloth, malice, folly, perjury and theft, and in all things to 

follow the law of God, which is Wisdom, the escence of Religion." All 

this is no~ only the essene of religion, but, since religion and education 

were almost synonymous, it is also the essential essence of the educational 

content. 

(56) Simon: Jewish EDucation, Historic&l Survey, p.31. 
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CH!IPTER VIII 

f.hG 
IvlETHOJJ GF EDUCATION ACCORDING TQ,tWISDOM LITERATURE 

1. Obedience to parents and reverence for God '111 first approach. 

Under this heading A. Simon speaks as fol]..w s (57): "T'ne Bible is 

the world's oldest text-book on racial and individual trai. ning. The people 

who 1vrote the Bible are the classic pec.agogues of civilization. T'ne He-

brew was the only one who ever built U:p an educational program on religion. 

Its theo:ily called for a leveling-up process of the people to the standing, 

dignity, piety and learning of priests. 1:Vhile learning was not the pos-

session of all, theoretically it vm<!f the privilege of all. Israel's ideal 

of 1 a kinr;dom of priests' called for the educaional art which could give 

roali ty to such e.n ideal. Floating before the minds of all Hebrew ed uca-

tors was thin inspiring message: 1 Surely this great nation in a viise and 

understanding people' (Deut. 4.6). There is nowhere a statement that edu-

cation is an exclusive prerogative." 

"The method adopted for the perpetuation of his first fruits is in-

herontly the best. God, Home and the Torc:h are the three classic a-11d or-

ganic units. Education in the Bible begins with obedience to ra rents, 

centers in reverence for God and ends in the discipline and consecration 

of life." 

2. Meeting tho :3t.udent on his ovn ground. 

A. Simon says (58) "The ::;e,c;e knev1 the me::;::;age of the home, the prie::;t, 

the pslclJllist, the prophet and the scribe. He ws..s a product of all these 

forces. Thus, he found hiG material in their messages. He was the popula.r-

izer in homely and son-Lious ViOrds of the religion of the dny. He came to 

the level of the masses and brouc;ht le2-..rning direct to their doorsteps. It 

(57) Simon: J cvrish Eclucation, Historical Survey, p.l2 • 
(58) Ibid, p.30ff. 
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nas the t asl~ of the o c.ge to bring the min(l,s of the people into sympathy 

with the prophets. hiuch of his toq.ching is utilitarian and prudential 

v1isdom. Not held dov,n to my one book they couJd rely upon their native 

tact and talent. They were not burdemd by a calling from on hi[jl; ihey 

did not need to scold and oppose. They were familiar with history a.."Yld 

literature·, and they <D uld find ree.dy illustrations in daily experiences. 

Jhey vrere familiar ·with the popu:Br niodom, its proverbs and gnomes, and 

built upon those a more stately philooophy. They v10re moraliots, but 

never degenerG.ted into oophioto. They i:rwaric;.bly threw their maxims into 

parallolistic fon~s, oo as to hzav0 them more easily fixed in popuJa r memory." 

"''h(lt 
A. Simon conti-nues by suggeotingt\B_en Sirach ( ~ 38. 24,~39) c,ssumcs tho oxiz;!;-

o-nce of systematic instruction. Whether this assumption is made on authen-

tic grounds or not is uncertain but as we continue thin phase of the study 

we do ·note th<.t some method, if not sy--ctan, of instruction was used by 

the uise men •. From 1 Kings 4.32-24 it is evident that tho ·wise mm drew 

illu::::trations for teaching from nature and such things as people crone in 

contact nit h every day. 

3. Discipline. 

On dif;cipline in generd note VIhat J. L. Kandel and L. Grossman have 

to say (59): "'l'~rpical «!the literature of this period (eire. 1000 B.C.) 

is the book of Proverbs, the v1hole of which may be read as the expression 

of the educational ideals of the time, v1ith its emphasis on the importance 

of both the father and the mother in the education of the child, with its 

stress on habit; ("Train up the child in the way he shouJd go, 22.6); on 

the value of reproof as a mode of guidance (10.17; 12.1); on the importance 

of discipline and the rod of correction ( 22.15; 23.14; 29.15 and others); 

and v.d.th its description of the virtuous woman (31.)." L. Grossman (60) 

(59) Monroe: Cyclopedia of .Educa:t.ion, article "Jewish Euucation". 
(GO) The Jowmsh Encyclopedia, article "Pedagogics". 
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has this to add: "In vi0\7 of the educational viisdom in it, the Book of 

proverbs constitutes the oldest text-book on pedagogy in existence. All 

life, according to it, is disciplinary, and so is education. Though the 

rod of correction is necessary ( 12. 24; 19.15) still a rebuke is bett0r thon 

a hundred stripes (17 .10). The words of teachers, ·which are as goQds 

(Eccl. 12.11), are spoken in quiet (10.17). The soferimwho thus speak are 

perhaps the first guild of teachers of vihich there is any record. They 

were tho "melammedim", "morim" and "hahamin" (Prov. 22.17)':Th'ilt correction 

by force had a place in the mvthod of the VIise men is certainly brought 

out in such passages as Prov. 2;2.15; 13.24; 19.18; 23.12, 13; 19.15, 17. 

Nevertheless, for certain student.z. reproof was recognized\a.S being better 

than "a hundred stripes" (Prov. 17.10). From Prov. 30.17 it might be 

understood that threats were also employed to maintain discipline. From 

other passages it ~J appear~ that rewards had .a place in the program of 

method. 

4. Indiviclualistic.fy-.ot•""' "J 

c. F. Kent has this to say about the sages (61), "Of the three classes 

of Israel's teachers the sages stood in closest touch ~~th the people. 

They were natural.ly the father-confessors of the connnunity. Observation 

Yias their guide, enlightened corrnnon sense~heir interpreter, and experience 

their teacher". Kent continues by suggesting that the sages drew their 

principles and idee~s from Israel's prophets, but applied them to the prac-

tical, every-day problems of life. Along this same line of thought Genung 

s.peaks thus ( 62): "The Hebrew sage thought out his wisdom in particulars, 

in concrete cases; dravd.ng it irrnnediate1y from the experience, or the 

emergency, or the trait of character right at hand." 

( 6!1) Kent: Origin and Permanent Value of the Old Testament, p.l65. 
(62) Genung: The Hebrew Literature of Wisdom, p.107. 
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'Ihat the sage was individualistic in his method of teaching might 

easily be inferred from Prov. 1.2-7. In this passage five distinct calsses 

are spoken of; namely, ( 1) the ignorant, or those who did not know the 

moral, religious, and practical teachings of the people - persons v/ith 

undeveloped minds; (2) the young or inexperienced. Eccl. 91.1.9-12.1 seems 

to be intended for this class; ( 3) the wise men or the man more mature in 

years (Cf. Prov. 9.9~; (4) The man of understanding,that is,the students 

or disciples who were eager to learn; ( 5) The fools ·or those who despise 

wisdom and discipline (~.). 

Proverbs 30.1-3 seems to indicate that there were different grades 

of material or subject matter for different kinds of students; therefore 

we can justly say that the sage gave careful thought to the individual. 

Further, Prov. 22.6 implies that recognition of the nature of the student 

was insisted upon. That the particular parents were expected to teach 

their o\m children is clear from Pnv. 1.8; 4 .. 1.-4; 6.20; 13.1; 30.17. 

Proverbs 22. very definitely advised close contact with and careful study 

of each student. It is true that the child of the upper class (Cf. Prov. 

4. 7; 1.7 .1.6) continued his study with the praifessional teachers or sages 

(5:13) who taught them in qviet (Eccl. 9.17) words as goeds (Eccl. 12.11) 

and whose teaching was "a fountain of life" (Prov. 13.14)} .. t at all times!' 

Ho\,svr:n~., the individual vtas taught as an individual. The pupil's prog-

ress in religion and morality was the teacher's highest joy (Prov. 23.15, 

f.YOY, ) 
16 ); but not all were capable of receiving this higher instruction ( 27.22 • 

That these sages also become very frank and friendly with their students 

is brought ibut in the fact that they addressed their ctudents by such 

terms as 11my son" (Prov. 1.6; 6.20; 22.1'7; Eccl. 9.1'7; 12.11). 

5. The Clasaroom u~:okr~i$ 

Without doubt in the special student classes, which undoubtedly 
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were held in homes of students or sages, the sages used the question and 

answer method. This is particule<rly true in the book of Job. In their 

clr;;.sscs in the cit'y- p·ateo and "broad ·placer.:" \.'Prov. 1 '"'" 21 () 1 8 f 
o ~ • ;:.u, " ; c. - rc._. 

Job 29.7) undoubtedly the lecture r.wthod was mainly usod. ~'/hen the \·dse 

men were acting as public counsellors (Prov. 20.18; 8.14-16) questions 

were asl;ed and answered vrith locturec, in the forr.1 of personal udvice and 

instruction. The sages even wentlafter their ntudents (Prov. 1-9; 9.1-6). 

'l'he;y were ready and eager to instruct or advise the inexperienced and 

foolish. They could be found wherever people congregated. 

Instruction was dependent almost exclusively on the spoken vrord but 

that certain written material was in existence is suggested in Job 19.:24; 

31.25; Prov. 22.17-21 and Eccl. 12.12. From the present source material 

we knov; that 
1
proverbs

1 
(Prov. 25.2-7), 1similitudes1 (Prov. 26.14, 23), 

'riddles' (Prov. 30.21-24), 1paradoxes 1 (Prov. 26.4, 5) , 1 Gnomic essay' (Prov. 

26.13-16) Ell1d then the' Drama1 of the book of Job and the 'parable{ were 

CIC.C~'rd_L~1'0 ( \ 
used in educating ~ t.lJe Wisdom Literature. Genung suggests 63; that the 

sages began on the common ground of their pupils, pjAshing their researches 

onward toward a ·workable )hil:.;sophy. The order into Y.rhich their mashals 

fell was on the vh ole the natural order of an irjvestigation v,rhich can be 

classified into the folloviing steps: ( 1) Discrimination; ( 2) Parallelism, 

that is, putting a thing in interpretative terms, which:Jl;ads to the next 

step, the synopymous or repetitionary mashal; (3) Analogy, that io, 

ima~ing what the thing is life, which, a refinirg stage, leads to the 

simile mashal; a..11d (4) Comparison. 

Finally :~t mo..y be said that the sa;:_;es recommended the following as 

esoential (64): --(1) imitation, (2) interest, (3) symbols, (4) study of 

the child's nature, (5) feec\ing of the child according to :kts ability to 

(7') '"tory '-'.nd ~ong, (8) ere~ teaching(since it digest, (6) repetition, \ - '"' - _ 

(63)c-tenung: Tne Hebrew Literatul'0 of Wisdom, p.lOl. 
( 64)efSimon: Jenish Education, Historical Survey, P• 36. 
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was the most direct, it was regardeu the bes~, (9) having the child recog­

nize authority, (10) influencing by the teacher's personal (this vras very 

vital). 

6. Summary. 

In summarizing it should be repeated that the wise men educated by 

building a real cha.racter. The will as well as interest, imagination, 

curiosity, and the lav;s of association had an important place. A truly 

educ c:;:'jjed man was one VJho had a will develO'f?ed into the making of a strong 

character. The method was individualistic; '17hich aimed d making indi­

vidual characters. 
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CHAPTER IX 

RESULTS OF EDUCATION ACOOHDING 'rO THE WISDOM LITERATURE 

1. Direct Results. 

Much that is to be said concerning the direct results of eoucation, 

according to the Wisdom Literaturs, may seem to be presumption. Whether 

or not it is called presumption to say that education made the mel~b it must 

be admitted that he vtas a man of real cha.racter. 'i'rom Job 28 28 "Behola' 
.!! ~ • " ' ' 

the fear of the L,::rd, that is wisdom, And to dlhun evil is understanding." 

it is evident that the teaching or subject matter of the wise men Vias the 

outstanding thing in controlling his actions. 

Genung in connn~ting on Job 13.13-16 

"Be ·silent, let me alone; and speak will I, 
Let come upon me what will. 
1v.herefore do I take my flesh in my teeth, 
And put my life in my hand? 
Behold - He may slay me; 1 may not hope; 
But my v:ays will I maintain, to His face. 
Nay, that shall be to me also for salvation, 
For no flase one shall·come into His presence." 

says ( 65): "Such is the faith of the man perfect and u13right, who through 

all the midnight of 16affling experience steadily maintained hin way be-

fore God, believing that to be, by however mysterfuous course, his only 

salvation." In speaking on Job 42.5, "I had heard of Thee by the hearing 

of the ear, But now mine eye seeth Thee." Genung adds(66): "Nothing but 

·what we live for supremely can be our r0ward of living. Job lived in this 

principle; and when a:t last the light of lifo came through the ptdns of 

deadly disease and the ravages of loss were still upon him, he was hu~ble 

and satisfied. 11 And again (67), "For the case of Job's friends shows us 

that we cannot be wise with our brain s.lone; ·wisdom is not an academic 

thing; we must descend into the arena of action and suffering ani be wise 

( 65) Genung: He brevi Literature of Wisdom, p.l9?:.. 
(66) Ibid, p.l93 ff. 
(67) Ibid, p.l9'6. 
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vvi th our life. 
Else we may get ibur philosophy crookec_; and mischievous, 

working in distorted order •• 

•I:Iold thou the good: define it well: 
For fear divine Philosophy 
Should push beyond her mark, and be 
Procuress to the Lords of Hell.P 

(Tennyson: In Memoriam, LIII). 

Job fought his fight by the sublimely :i mple way of hold:jJng t.,le good, as a 

true man saw it, against v..-orld and universe." 

Certainly there is much truth in v;hat Genung has said and his state-

ment brings out the desired thought. It must be admitted that the entire 

book of Job is conditioned upon the character of the man Job. But what 

makes character? Is it not just to say that education as understood in the 

present study is the fundamental factor in making character! It is main-

tained, at least, that the subject matter of the wise men was the founda­

c.c;.Jo h tion upon which the life of Job, as recorded in the book, was lived. The 

fear of the L':rcl ( Cf. Job 28.28) was the theme or primary educational aim 

of the vlise men and the theme of the life of Job, who is classified with 

them. An education which makes out of men the man Job is a result to be 

desired in all ages. Life often seems full of trials and disafjpointments 

and to know of an educational system that makes out of human natnre a man 

able to endure to the end is:worthy of careful study. 

·2. Indirect Results. 

Li ttille can be said about the direct results of the educational system 

of the wise men upon Solomon; the man who is responsible for so much of 

the splendlid subject matter recorded in the book of Proverbs. V/hat history 

·tells us al:o ut his life does not correspond to the philosophy of his pro-

verbs. If Solomon, howevc·r, is the. author of the book of Ecclesiastes it 

can be said that his philosophy of life, derived from his training and 

education, was that which made out of him a. man of character. Genung ( 68) 

Genung: Hebrew Literature of Wisdom, p. 23g'~~ 
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suggests that in Proverbs wisdom was almost synonymous with sanity; in Job 

it was <...:.bout synon.mous <Jith integrity; and in Ecclesiastes it has become 

virtually a synonym for cl1aracter. Genung continues: 
( I.;• ;I do,.._? 

"ItJ'is the native 

manhood discovering its true fibre and having its joy therein, as an intrin-

sic self-directive thing, as a work God appointed and God accepted, as a 

pulsation of eternity in the heart; - even though ...... be separated little lv a 

from the felt supports of religion or the overmastering pressure of divine 

law. So as we sec, wisdom io not thereby retrograding or becoming irreverent. 

Rather, it is the more truly entering upon its own, as a second nature of 

manhood, with the loyalty to its secret source so ingreined that this can 

bear to be unthought of, like bre<:tthing or the process of digestion. The 

perfection of Vtisdom, after ull, its culmination and ripened maturity, is 

character, wherein man D.t last has naturalized all its divine elements 

s.nd made them thoroughly his ovm. 11 

To verify what has been ~ noDI.. y put by Genung, compare li;ccl. 12.13, 

''This i:o the end of the matter: all hath i}een heard: Fear God, and keep 

his comrnrod-n'lents, for this is the Yihole duty of man". This verne at least 

givo:s. e:zpresr:ion to the theme of the subject matter of the Yfiscloru Litera-

tta·e. The wine men certainly vrcre desirous that their students should 

become convinced of tho fact expressed by the s.uthor of Ecclesiastes in 

the verso just referred to. 

3. Results upon people of later times. 

All through tl13 years there have been ·those who have been aided in 

their ondaavors to become educated, by the teaching in tho Wisdom Lit0ra-

ture of the Old Testament. Just recently the Viriter came in contact with 

a per5> na_1ity vrho stated thd the book of Job had played a great par-t in 

her efforts to become truly educated. Likewise many testify to the im-

port ant place of the lD ok of Provorb;3o Concerning the educational results 



- 69 -

of the book of Ecclesie.stes, Alex. R. Gordon has this to say ( 69): "Not 

only have brilliant v:its lil::o Hcin0 and Renc:.11 fou··;rJ it '+ho- ~1 ·., 0 ,t chorrru·n·--
-... -.. v ... .._\:; t.... t.) V~ i b 

bo ol~' in the Old Test runent, but grave philosophers have ad opt cd it 0 mel an-

cholic rsfrain as tho keynote of their ovm systems, and other thoughtful 

minds have caught in its haunting phrases the rich Ulidertones of their 

more serious reflections. It is astonishing hov: many quotations from 

Ecclesio.stes have passed into current use. And not a few of ito bright 

gems shine \iith fresh lustre on the palace walls of English literature." 

It io ctated (70) that J3.crnurd, Leighton, 're.ylor, Bunyon and Jonathtm 

}!;dwe.rds 1:rere hol-....ped in the great task of becoming truly educated by the 

Song of Songs. Certainly the indirect results of the educ<:.:tional content 

of the Wisdom Liter2,ture are evident in many livea today, and aspur present 

educdional systems are examined it v:ill be discovsred th~:<.t many peda-

gogical escentials ):lave their root in the Li ter~;;1.ture accredited to the wise 

men. The emphasis placed upon the buildinG of character by the wise men is 

b0ing realized as the mo:;;t essrmtial more keenly each day. From the New 
(,;. J, tol'".r I Pq8f1) 

York Times of February 23, 1928, vre note tha.t Dr. Henry Sloan Goffin, 

President of Union 'I'hoo logical Seminary, and Dr. H. N. MacCrackon, President 

t ~'r~l Gilt 
of :!Jassar College, are renevJing thia emphasis ~y. The appeal to the 

will, imagina-t.ion, curiosity, interect and to the whole pe:Usonality is 

recognized as vital today, and is having its indirect results upon modern 

youth. LikGvJise the emphazis upon Primary Ec~ucation has not declined. 

More and more in accord with the educaiional t<llachings of the Wisdom 

Literature is the present educational system endeavoring to educate all 

in accordance vJith the ability and equipment of the pupil. 

4. Summary. 

The life of the authors of tho \Visdom Literature §. ve expression to 

(69) Gordon: The Poets of the Old Te:>tament, p.329. 
(70)c.'Butler: Bible \'lorks of Job, Prov., Eccl. 8l1'_, Song of Songs, p.543. 
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the direct and indirect results of such a system of education as the wise 

men advocated; while the testimony of many and the present system of 

education spealc cl6m·ly of the lasting results of an Educational Philosophy 

in accord vli th that of the Wisdom Literature. 
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CHAPTER X 

CONCLUSIONS AND SUGGESTIONS 

Very little V!ill be said in conclusion with reference to the historic 

backgrow:d and the philosophy of the Vlisdom Literature, because the pre­

sent study has been concerned primarily with the strictly educational 

teachings of the Wisdom Literature. 

1. Conclusion_s and suggestions on the Importance of Education. 

In giving brief concluding remarks concerning the ir.aportan1:e of 

education according to the Wisdom Literature ·it can be said that in 

making education synonymous with religion and thinking of religion in 

-t~ 111 1<'1 n B of J 1 h 1 s 
terms of life, antlllin terms of mo.n' s duty and destiny, -~relationship to 

his immediate viOrld and to his eternal God, - the vdse men vrent a long 

way in mak.cng the view of education, accepted in the present study, a 

living reality in tho lives of their students. 

Conclusions and suggestions on the Aims of Education. 

C. F. Kent in ey?. eaking of the aims of the -..vise men has this to say ('71~ 

"The vd.se, therefore, sought not merely to instruct, but to ecluc~teF::j:;hat 

is, to develop sane, happy, and efficient men and women. They sought to 

trnin those who would have not only knovtledge and experience, but also 

the ·ability to apply these successfully in the varied relations of life. 

Above all, they endee.vored to educate not p~ts of a man, but the whole 

man. Hence their interest and the subjects that they treat are as broad 

as htunan experience. The vdse were keenly alive to the importance of 

youthful education. The proverb, 

"Train. up a child in the way he should go, 
And even when he is old he will not dera rt from it" 

voices the fundamental principle upon which e~l effective education is 

( 71) Kent: Malcers and Teachers cf Judaism and Christianity' p.l64. 
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based. They recognized that in the plastic days of chillliood and youth, 

ideals and character and efficiency could best lie developed, and that edu-

ca±ion was not the work of a moment, but a gradual, progressive development. " 

In ar10ther place, C. F. Kent speaks thus (72): "Their aims, therefore, 

~vere practically ideq.ntical with those of the modern progressive Sunday 

School teacher and educator. By example, as well as by precept, they de-

fined the aims andlhl.d dovm those fundamental educational principles which 

we are today again striving to apply. Historically, they are the fore-

runners of the present world -wide movement for a broader, deeper, and more 

effective religious education." 

3. Conclusions and suggestions on the Organization of IDducation. 

The last quotation leads into a statement concerning the organization 

of education according to the Wisdom Literature. Truly, the importance 

of education according to the Vlisdom Literature cannot be over-emphasized 

and that the educational aims of the Wisdom Literature were among the best 

a-11d noblest cannot be denied; but in light of these facts, what can be said 

in .concl usiion, vJith reference to the organization of education? As litera-

ture informs us, it is evide:d; that there was no definite system of education, 

no schools, state or national control, or the like; No officials to set a 

standard for the scho:S.stic work. The different wise men set their ovm 

standards and from the preface to the book of Proverbs it is known that a 

different standard was set for the different kinds of students. Men, who 

were desirous to pass their wisdom on, are found teaching at the city gates 

and in the midst of the streets. Zealous in their profession, they encour­

age students to hear them. others go to the different homes and there 

teach, undoubtedly as private tutors. 

In spite of this situation, however' I wonder if the educational 

t o.'id not have organizational 
d . +o the Wisdom Litera·ure system accor J.ng u 

m.Leacl:e rs of Judaism ruid Christianity, p.72) • 
(72) Kent: Great 
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features that might be desired today? In the first place every home was 

a school and every parent was encouraged to be.a teacher. Certainly such 

a situation is desired at all times. Whatever the scholastic strun ard of 

education according to the Wisdom Literature may have been, it is certain 

that the material taught was of such a nature that if the pupil was 

teachable he \Vas benefitted not only for a profession but also for a life. 

If the subject matter has anything to do vdth formulating scholastic stand-

ards it must be seid that the schoJa stic starrl ard of the Wisdom Literature 

was of the highest. The wise mm, not nnly taught~ but they were zealous 

over what they taught. This, indeed, is a desirable situation and it may 

be hoped tm t all teachers in the educational world '.rill take ac<irunt of 

the attitude and subject matter of the teachess of the Wisdom Literature. 

Let us benefit by the educational advances made in organization, but he-ld 

to that which remains true to human nature in all ages. 

4. Conclusions and suggestions on the Content of Education. 

Note ·what has been said with reference to content in the chapter on 

content in this present study and then weigh what the following say: 

J. F. Genung;, in speaking of the book of Job nwJ<:es this contribution (73): 

"Studied as the utterance of a man like ourselves, who speaks out in the 

natural style what is in him, it is the clear and unambiguous voice of 

humanity, \"ihich finds echo in all the world." And again (74): "As the 

epic of the inner life, the significance of the book of Job is more than 

1- • al b d t '' universal heart of Hebrew; it extends fer beyond na:..,~on oun s ·o t,ne 

humanity, no.y, it is with strange freshne;:;s and application to the 

spiritual maladies of the nineteenth ce.ntury of Christ that the old Arab 

· · to us, as we turn the ancient pages chief's struggles and v~ctor~es come 

· of t.he truth, and ~ 
anew." All that Genung has said is an express~on 

( ) Tl,1:o. ii"
1
J.; c of the Inner Life, p.4 73 GEmung: ~ .l.!i .,_ 

( 74)Ibicl, P• 29 • 
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what better word can be said concerning the universality and eternal 

value of the book of Job thm that vrhich Thomas Carlyle has put thus ( 75): 

"I call the book of Job, apart from Lcll theories about it, one of the 

grandest things ever written \~rith pen. One feels, indeed, as if it 

were not Hebrevr; such a noble universality, different from noble pat-

riotism or sectarianism, reigns in it. A noble book, all men's book. 

It is our fir;:;t oldest statement of the never-ending 11roble - man's des-

tiny and God's ways vrith him here on this cc.rth. And all in such free, 

flt.rring outlines; grand in its sincerity, in ito simplicity, in its epic 

melody a.11ci repose of reconcilement. Such living likenesses were never 

Gince dra..-m. Sublime sOlTo\·:, sublime reconcilation; oldest choral melody 

as of the heart of mankind, c-;o soft and great; as the sum111or J.nidnight, 

as the v;orld with its seas and star::;! There is nothing written, I think, 

in the Bible or out o f it, of equal literury merit. 11 

Much has been said concerning the living vclue of the subject matter 

of the book of Proverbs, -therefore suffice it to give the follov;ing words; 

f/1€ J. G. Butlor 5ji.euit.s ( 76): "Fur~hcr, though civilization dhanges by 

Gteady advances ancl though customs differ, yet man's ne.turo and acting are 

the srune in every ago and an ong every people. Hence these terse, energetic 

sentence::;, each mfoJd ing or sunnning up some principle of right living in 

the po:si tive form of comE el or the negative one of vJe..rning, must ever 

• ,, 1" ! • • '
1 l 1'1 f· nLcn rl.~rec+ly con+ f.'~""~ '"g have a un~versa.J. app ~cc::c~on; am' -cnoug 1 .L o·c 01'\>v V..L v u u'-'oU..I.U 

distinctive Christian instruction, yet the spirit of their inculcations 

·..~.h ,, ' of Chr.; f")+ and His ""'ostles." is always in harmony w~'"' c;no precerns ... _ v ~ 

Those \'iords of Andrew Gray must al::o be added at this point ( 75): 

11 Solomon' s prov-erbs are so . '·1 n d . on "l)r;nc;ples of human m ture, JlS ·c y 1 our; ea ... ... 

.,~. t of man, that they agree with and so adapted to tl-e permanent inu eres · z 

(75) 
( 76) 

::> Eccl., and Song of So~gs, p.6. Butler: Bible Works of Job, i.rov., 
Ibid, p.z2g. ('7'1). Ibid, p.229. 
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vJith the manners of evBry age, and may be assunwd as rules for the diredi.on 

of our conduct in every condition of life, however varied in its complexion 

or eli versified by circum:::r~ances; they embrace not only the concerns of 

private morality, but the great ohjecto of political importance." 

Certainly a sub joct matter which contains so much of that v;hich is 

practical in all phases of duty and daily life at all times is worthy of 

careful study, and in conclusion on Proverbs we note what A.R.Gordo n has 

to say ( 78}: "One may be treading the commonest paths of duty, ad.,iusting 

the balonces in the bazaar, or follov ing the oxen at the plough, or again 

tasting the cu]Js of pleasure in the banqueting-he.ll ·or at home when the 

angelus bell sounds out its heavenly peal., recalling one's thoughts to the 

grout end of human life - the 'fea.r of Jehoveb', which i.s alike 'the he-

ginn..i.ng of Yiisd.om' and the eterna~ 'fountain of a~l goal.' (Prov. 9.10; 

10.27; 14. 26f. etc., ) • Jfor in Proverbs religion and dro.ly life are 

linked in the closest wedlock." 

Concerning the book of Ecclesiaotes J. G·. Herder says ( 79): "I do 

not know any book in the Old Testament v:hich describes more fully, more 

convincingly, ur more concisely the whole sum of human life, with all its 

changes and vanities, its ocrupations and plans, its ::perulations and 

pleasures, and at the same time that which alone is real, Ja sting, 

progressive, and rewarding." 

On this same book G. c. Morgan speaks ( 80): "Tt is a living book, 

because it still fc:d. thfully mirrors the experiences of such as dwell 

wholly in the material realm, and because it makes the one and only 

b d · · the (---recti on of the despair." appeal ,-,.-hich, being o eye , ~ssues ~n ~ 

Note in the book of Ecclesiastes itself the foll<ming verses of 

"There ..; ~ nothing· better for a man than 
· d d · · n pa.rticular: -'-~ splend~ a v~ae ~ 

h..;~ soul enJ·oy good in his Bbor. 
ld t and drink, and melee -'-~ 

that he shou ea 1 

th 0 T P 272. ( <79) B .... ler· Bible Works of\ Jo )' "1 
' Ut. • 1 ed Bible, P•;) • 

(78) Gordon: Poets of e • ., • (80) Morgen: Ana yz 
""" 1 and Song of Songs, p.432. 

Pr ov • ' l!jC c • ' -
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This also I saw, that it is from the hand of God" (Eccl. 2.24) and then 

Eccl. 3.22, "Wherefore I saw that there is nothing better than that a man 

should rejoice in his works; for that is his portion: for \7ho shall bring 

him back to see ·what shall be after him!" 

For the contents of the Song of Songs, Isaac Taylor has thia to say, 

( 81): "The truthfulness of the poem is found in the primaevsl slliance 

of luve and nature, of lcr.e and rural life, which imparts to the warm-

est of emotions its simplicity and purity, its healthfulness, and to the 

rural taste its animation and vividness of enjoyment~ Upon this associa-

tion human nature was a:t; the first constructed; and toward it will human 

nature ever be tending." A. M. Stuart states (82) that "The Jews revered 

the Song as among the holiest of sacred books. Lil:ening his written works 

to his noble but less durable fabric of wood and stone, they co mpe..red the 

Proverbs to the outer court of the Temple, Ecclesiastes to the Holy Place, 

and the Song of Songs to the Holy of Holies, the inmost sanctuary of God." 

V~1atever may be ovr individual o~inion on the Song of Solomon it 

must be admitted that it has subject matter worthy of study today. Cer-

tainly that which has been quoted vJith reference to the present value of 

the educational content of the Wisdom Literature has been so well put that 

it would be entirely out of place to say anything further than that the 

present study is in agreement with the quotations which have bem made a 

part of this chapter. 

5. Conclusions and suggestions on the Method of Education. 

In applying the splendid suggestions made in the ch a1Jter on method 

to modern life it might be well to remember what A. Simon, in answering 

· h --1 of 1~00 ye~~s of Biblical educationY' the question, 'What ~s t e morw. .., """' 

bl d has an inherent 
has put as follovrs ( 83): "(a) Every child is educa e an 

(81) Butler: Bible 
(82) Ibid, p.531. 

1 d Song of Songs, p.532· 
Works oi\ Job, P:ov., _Ecc-'-~ an I-I" ~-'-orical Survey, p.33). 
(83) Simon: Jerw~sh Eoucav~on, ~.,v 
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right to the knowledge and love of God. (b) Every child is entitled to the 

rich heritage of his fathers as it has been progressively harvested. (c) 

The Imov1ledge of God as it has been enunciated, amplified a.'Yld lived out in 

history is for the ennoblement and consecration of life. (d) Knowledge of 

God and consecration of life a"e not two SJ?parate but trio complementary 

aspects of one truth. (e) The attainment of thio truth as Religious 

Culture is the educational ideal of Scriptures. (f) Such religious cultuce 

is essentially d-omestic. (g) In this culture, roughly speaking, parents, 

priesto, prophets, scribes and sages have emphasized the ingredients of 

obedience, emotion, conscience, and intellect. (h) Religious Culture 

does not mean the rejection but the assimilation of other cultures. u 

In answering the question 'How can we best attain the fullness of 

Religious Culture7' A. Simon says ( 84) that "Religious Cu·ilture io ~imarily 

home-made and home-groYrn. 11 and continues by suggesting ( 85) that the ernphas:i.. s 

should be placed upon faith and loyalty, and that com cience should be 

~:;orked into the life of faith. The home and the school ohmuld ·work ·to-

gether in the great task of building characters and "religiouo culture 

~~11 not suffer if it receives breadth. It ought to include intellectual 

stimulus and the j OjrS of v1ider outlc>Oks and higher mont al roaches • The 

sage saw real life, and its lessons were not lost on him." CertGinly 

'1 .J. • t' d at large are ".ror+n' v of a hearing· in the ~1ese suggesv1ons on me no • v J 

modern system of education. T'ney truly express the scirit of the oages 

and if parents would give more thought to educating their chiJdren today) 

the home and the school togehher vmuld be more successful in educating 

the youth in the highest sense of the term. 

~84) Simon: JeYJish Education, Historical Survey' p.33. 

(85) Ibid, p.34. 
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. 
6. Conclusions and suggestions on the Results of :&1ucation. 

The outstanding rssult of education according to the Vlisdom Literature 

was that of building choar-acter and it is certcin that the present sill dy could 

not do better than conclude with these ·words of c. F. Kent ( 86): "It is 

clear, in the light of the study of their cd.ms and methods that the wise men 

of ancient I sre.cl are, in a very true sense, the fathers of the present re-

ligious educ;cctional movement. 'l"hat for which the modern Sunday School 

stands is new only in certain'\J.etails of its organiza·iion. Ev·ery religious 

teacher also has much to learn from -these early lovers and teachers of men. 

They were keenly ril..ive to the importam.·e of a close sympathetic touch rJith 

those ·whom they· aimed to teach. They recognized and applied the great truth 

that the early impresSionable yeara of childhood and youth present by far the 

most promising opportunities for ehaping ideals and habits and for moulding 

character. They realized that the aim af their work vras not only instruction 

but educu.tion, and that true education was the development of the ·whole man. 

Therefore all that concerned and influenced the individual wao of divine 

significance. They were keenly alive to the importance of appealing to the 

interest, imagination and curiosity of their disciples. T'ney also utilized 

vd. th remarkable skill the po·wer of association. They possessed the rare 

art of putting thin~s in simple, ilL 'ci. d, and yet universal form, :0that they 

became the teachers, not only of their own age, but of all generations. 

Finally, their zeal to reach out and. help the simple and. inexperienced 

and temped) and to make strong, efficient men and women is a perennial guide 

and inspiration to all v:ho would ~mdertakc the divinest of tasks, the 

mrucing Of meno II 

( 86) Kent :Great Teach:~ rs of Judaism and Christianity, p.84. 


