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INTRODUCTION 

A· Statement. of tba Problem 

The problem of this 'thesis is to examine the history of the 

educational work of the Pre sbyterien Church in the United States of 

America in West Africa~ seeking to find the underlying factors which 

have influe need mission policy and tba 'trends which will shape 'the 

fUture development. 

B. Importance of t.he Problem 

The importance of this problem lies in the critical situa

tion of the Mission's educational enterprise. It is becoming increas

ingly difficult for the Mission t.o shape t.he policies of its schools 

to meet, the requirements of the government. This study is made in 

order to see more clearly the basic issues involved in any conflict 

between the policies of the Mission and those of tba government. •. The 

importance of this study is further seen in the fact 'that the Mission 

is entering upon a new phase of the development. of its educational 

work in tba establishment of an institution of higher education. The 

plans for the establishment and direction of such an institution mu.st 

be seen in the light of the total development of the school work. 

The study is also important to the writer, who will be en

gaged in the work of an educationalist in some missionary enterprise. 

It is felt that such a study will contribute to an understanding of 

the basic problems and policies involved in the educational work of 

a mission. 
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o. Sources of Study 

The sources of this study are annual reports :from the stations 

and institutions in the West Africa Mission, filed in the headquarters 

of the Board of Foreign Missions of the Presbyterian Ohurch in the 

United States of America; 11An African Survey", by Lord Hailey; and books 

on Africa which deal with the history of the missionary enterprises of 

the past and present. 

D. Method of Procedure 

A survey of the historical background of the missionary enter

prises in West Africa and the development of education under the various 

European powers will introduce this study. The second chapter will 

present an analysis of the educational work of the Presbyterian Mission 

in \'lest Africa. The last chapter will deal with the outlook for the 

:future in the light of the pre sent trends in government policy and 

mission purpose. A summary and conclusion will follow. 
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CHAPTER I 

HISTORICAL BACKGROUND OF TH& EDUCATIONAL WORK OF TIE 

.AMERIOA.l'I PRESBYTERIAN MISSION IN \'/EST AFRICA 

A. Introduction 

In this chapter, the opening of the West African territory 

will be described. This territory, although rather indefinite, may 

be approximated to include the coastal lands from the Senegal River 

down, along the coast of the Gulf of Guinea, and continuing down to 

the northern border of South Africa. Any definition of the extension 

of the territory inland is rather arbitrary or ~pathetical as the 

penetration of the center of the continent is~ in many places, still 

to be achieved. However, it may be said to extend to the limits of 

what is today contained in French \·/est Africa. 

The establishment of the first missions \'lill be described, 

indicating the difficulty involved in such work because of the climate. 

The coming of the European governments v.rill be· noted also. Thus the 

origination of the basic situation to which the mission had to adjust 

. will be seen: the problem of living and working in the physical en

vironment of the tropics and the problem of cooperating with a govern

ment foreign to natives and missionaries alike. Mention ''lill be made 

of the very first schools established by Americana and Europeans in 

Africa. It will be seen that the founding of the schools is closely 

connected with the beginning of the missionary endeavor, thus indi

cating the close connection of schools with the work of the mission. 

1 



The second section will deal with the educational policies of 

England, Belgium, and France with respect to their colonies in Africa. 

The description of these systems 'l'lill indicate the conditions under 

which the mission worked. The comparison of these three will demon

strate the range of attitude of Europeans toward the native populations. 

Thus many of the policies of the mission will be seen to be an adjust

ment to these attitudes. · 

B. Firat Steps 

1. Opening the Territory 

The discovery of the territory of West Africa by Europeans 

antedated its opening by eeveral centuries. Portuguese navigators in 

the 15th or 16th century discovered the large bay in the Gulf of Guinea, 

south of Nigeria and facing the island of Fernanda-Po. The first 

missionary efforts, however, did not beg~n until 1756, when a converted 

mulatto was sent to Ohristianburg on the Gold Coast by the United 

Brethren. He was followed by ten others who all died, and by 1770 the 

work was abandoned. In 1795, two missionaries were sent to Sierra Leone 

by the English Baptist .Missionary Society. This work was also abandoned 

later. In 1797, the Glasgow and London Missionary Societies united in 

the work in Sierra Leone. This also ~nded by the ill health and death 

of most of the missionaries. However, in 1804, a successful attempt at 

establishing a mission in Sierra Leone was made by the Church Missionary 

Society (Anglican). Between the years 1812 and 1850, the Church 

~1issionary Society of London sent seventy-nine missionaries to Liberia. 

Forty-four died during the first year, the average length of life being 

two and a half years. 



On the sixteenth of February in the year 18551 John B. Pinney 

arrived in Liberia as the first missionary under the Western Foreign 

Missionary Society. This was the first mission work of Americans in 

Africa. 

Other early attempts included the Wesleyan and Baptist 

Missionary Societies who opened work in Fernanda-Po in 1841. Five 

years later the United Presbyterian Synod of Scotland opened work on 

the old Calabar River. 

During the nineteenth century several attempts at establishing 

stations in West Africa were made by the Presbyterians. J. Leighton 

rtlil son opened work at Bar aka on June 22, 1842, which led to the a atab

lishment of a Presqyterian Church at Baraka on August 19, 1871, the 

third church to be formed by the mission. In 1850, work was established 

, at Corisco with the hope that the climate of this island would better 

suit the Europeans. Three stations were opened and part of the Bible 

was translated into Benga1 the language of the natives. Their hopes 

concerning the climate proved to be unfounded and the missionaries 

moved back to the mainland. In 1875, the work was left to native 

leadership. The next station to be opened was that at lo,lbade, ten miles 

north of the Bentia River in Spanish Guinea. The station, located on a 

beautiful bluff overlooking the bay, was called Benito-- 11 Beautiful". 

George Paull, who had arrived at Cariaco in May, 1864, began the work, 

but lived only three months, returning to Oorisco to die on May 14, 1865. 

That his short span of' v10rk '\>laS effective is seen in the fact that in 

the next year a church was established there, the second in the Corisco 

Presbytery. 
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The fourth station to be opened by the Presbyterians was that 

of Ogo~re. Dr. Wheeler describes the opening as follows: 

11 In 1874, Dr. and Mrs. R. H. Nassau ascended the river, the first 
white people to explore the valley, and that year opened a sta
tion at Belambia, two hundred miles from its mouth. In 1876, the 
station was moved to Kangwe, thirty-five miles down the river. 11 1 

In 1879, a church of six members was organized there. 

The last of the areas to be opened was the Cameroon. When 

the first resident missionaries began the work in 1889, a church had 

already been established by natives who had come from Cameroon to 

attend schools at Corisco as early as 1875. 

Following the occupation of the territory by the missionaries, 

the governments began to occupy the land. In Cameroon, the German 

occupation began on July 14, 1884. On May 7, 1885, the British and the 

Germans concluded an agreement by which British claims to Cameroon were 

traded for German claims to Forcados 1 which is located at the mouth of 

the Niger, and to St. Lucia. In the same yeru~, Great Batanga was ceded 

by the French to the Germans. By this, the Germans had control of the 

territory. 

2. First Schools 

Early in the progress of the mission stations schools were 

established. The London Baptist Mission established the first schools 

in Cameroon in 1845. This work was turned over to the Mission 

Oeaellschaft of Basel in 1885, the year in which the Board of Foreign 

Missions of the Presbyterian Church in the United States entered the 

field. 

l. \1. Reginald Wheeler: The \'lords of God in an African Forest, p.;; 
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Other schools were opened in these early years by the government at 

Duala, by the Apostolic Vicariat Kamerum of Limburg on the Lehan, and 

by the German Baptists of Steglitz. 

C. Development of Education under the Various Systems 

1. The British 

Under the British system, each dependency has its own local 

department of education. There have been, however, in the past cer-

tain general policies set up for the guidance of the local governments. 

In 1925 the government made the first of these declarations in which 

the importance of developing what is good in the indigenous tradition 

was stressed. It also emphasized leadership, a higher standard of 

living, religious and moral teachings, and the education of women. On 

the question of the place of mission schools, the position assumed is 

summarized in the following statement made by Lord Hailey: 

11 The British Government announced that it welcomed and \'/Ould en
courage all voluntary educational effort which conformed to its 
general policy, but it reserved to itself the direction of 
educational policy and the supervision of all educational insti,.. 
tutions, by inspection and other means. It was recommended that 
in all the dependencies advisory boards for education, both cen
tral and provincial, should include representatives of the 
Medical, Agricultural, and Public Works Departments, together 
\'Tith missionaries:{ traders, settlers, and representatives of 
native opinion. 11 

The next statement of policy concerned the question of 

language. The use of the vernacular was recognized as necessary in 

the primary grades, but the use of English was considered essential 

in the higher grades. 

. . . . 
1. Lord Hailey: An African Survey, p • 1250 
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Regarding higher education, no definite policy was made. 

However~ the problem was considered and attention was directed to the 

need for some program. 

The range in the interpretation of these general policies 

extended from a situation where the government worked almost entirely 

by assisting and guiding the missions to that in which the educational 

policy of the community became a school under the administration of 

natives. Although local situations have created great diversity, in 

recent years there has been, " ••• an increasing effort to relate educa

tion as closely as possible to the needs of African communities." 1 

Because of the government's inclusion of the formula that 

native education must be 11 based on religion11 , the missions have readily 

cooperated with the policy of the government. The activity of the 

missions, however, has been largely limited to elementary education, 

while the government has regarded technical and higher education as its 

sphere of influence. Roman Catholic Missions have also been glad to 

receive aid, but have not regarded government or native administration 

schools as suitable for their people to attend. 

2. The Belgian 

The most striking feature of the Belgian system is the re

liance of the state on the church for its educational program, and·the 

favored position granted to the Catholic missions as against the 

Protestants. Financial grants are made to those inspected schools 

which are national' (the principle condition of this recognition is 

. . . . . . 
1. Lord Hgley: 6p.:.c:tt., p. 123h: ;I .. ,/ 
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that two-thirds of the administering body must be Belgian). The result 

of this policy is described in the following statement: 

11 the 'foreign' schools, which in 19:55, had 25),841 pupils 
against 215,465 in those of the 'national' missions, are 
maintained almost without assistance from the state. Again, 
even in the few state school s 1 the management is almost uni
versally entrusted to religious bodies, which are without 
exception Catholic." 1 

T~e principal aim of the system is to develop the African within the 

scope of his O\'tn society 1 not to make 1 what 1-1:. Louis Franck calls, 

11 copies of Europeans who will never be more than 'humans of a third 

category 111 • 
2 

Under the present system, the schools are divided into 

1official 1 and 'subsidized free' schools, the former being those fi-

nanced by the state, although the majority of them are controlled by 

the religious orders • 

.:5· The French 

The earliest educational efforts of the French government 

with regard to their colonial empire in Africa were, like most of the 

others, confined to assisting the missionary bodies. In 1816 the 

Colonial Ministry established a policy which involved the encouragement 

of Christianity for its moral basis, making for progress in civiliza-

tion. This policy was continued for forty years. Thus it was not 

until near the end of the century that tne first 1~ school was founded. 

By 1900 there were only seventy schools in French ~le at Africa, due to 

the preoccupation of the government with the problem of the 

. . . . . . 
1. Ibid., P• 1270 
2. Ibid., p. 1271 
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pacification of Senegal and Sudan and also to the fact that the modern 

objective of education as a factor in producing French civilization was 

not yet stated. 

The first definition of educati:onal policy in West Africa was 

made in 190}. The revision of 1918 was ;-followed by thl;l circular of the 

Governor-General, dated May 1, 1924, \'lhich gave to the French education-

al policy for its colonies its present form. In this statement, the 

government assumes the major responsibility. The place of the mission 

school, secured qy the Treaty of St. Germain in 1919, was defined and 

limited by a government decree made in February, 1922. In this the 

following conditions were fixed by which the mission schools must abide: 

no private school should open without authorization; those which are 

permitted to open must follow the prescribed courses; instruction must 

be given exclusively in French; European mission teachers must have the 

same certificates as the government teachers. The underlying policy 

behind these statements of practice is seen in the French conception 

that education forms an essential feature in the policy of 'association' 

in the colonies; the school, then, contributes to a policy of political 

and economic development. This policy has been described as one which 

"envisages the assimilation of' people of different cultures into French 

civilization, 11 for the colonies of France are, 11 ••• parts of greater 

France, and are not treated as separate units that may become self

governing and self-sufficient." 1 

Two features of these schools illustrate this policy. The 

. . . . . . 
1. W. J. Cavin: Survey of Educational Position and Needs in the Cameroun 

and French Equ<&.torial Africa (Report of the vlest Central Africa 
Regional Conference) P• 144 
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first of these is the universal use of French as the medium of inatruc-

tion. The basis of this practice is seen in the statement that 1 "··.if 

mastery of a European language is the ultimate aim1 it is better to 

start it as early as possible. 111 A second feature is the 11 clearly de-

fined policy of limiting more advanced education to the demand which 

exists for its products, with a strong emphasis on vocational training 

as the form which such education should take • 112 This policy iS described 

as follows: 

11 It is founded on the belief that the fuller association of the 
native population in the development of a territory can best be 
realized through the employment in the administrative service 
those whose intelligence qualifies them to share in spreading 
the work of civilization. The first object of advanced educa
tion is therefore, to train the specialized cadres needed for 
this purpose. Sducation accordingly assumed a dual function; 
this has been s~~ed up in the well-known phrase of a former 
Governor-General 1 1-1. Gade, 1 inatruire la.: masse et dte'gager 
1 1 ~lite. 1113 

In the working out of these principles, a parallel system of 

education has developed: the European and the African. The European is 

identical with that given in the schools of France, so that transfer from 

one to the other is quite possible 1 and entrance to a French University 

from an 1European 1 school in Africa is also quite possible. The 'African' 

school is designed as training for life in Africa. In clarifYing the 

function of this t\'TO-fold system it may be said that 

11 The dual system •••• does not correspond to a color bar 1 nor to a 
classification of school children on a basis of colour. 114 

Africans and French attend these schools on equal terms. For the masses, 

• • . 
1. Lord Hailey: op. cit., P• 1262 
2. Ibid. 
.?· Ibid., P• 1263 
4. Ibid., P• 1262 
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the elementary education of the 'African' schools is complete in itself. 

Education for the 11elect 11 is limited by competition., and by the esti

mated need. 

The first section of the 1popular 1 schools contains three 

grades: the 'initiation' or preparatory grade, the elementary., and 

the lower primary. There is a preparatory school in.most villages 11 of' 

any importance and teachers even accompany groups of nomad herdsmen. nl 

The length of the course is two years and the field of' concentration 

is spoken French. The next grade., the elementary., is found in every 

to\m and nearly every government station. The emphasis in these schools 

is on improvement in the condition of the village or town. The subjects 

treated are agriculture, animal husbandry, and specialities of the 

locality. The primary schools are regional in character, the majority 

having European headmasters. The curriculum of the two year course 

contains history, geography, hygiene, advanced arithmetic, farming, 

and carpentry. Urban primary schools have a literary course which 

leads to clerical work. 

Besides these schools, which are under the category of 

popular education, there are also the craft schools, which are de

signed 11to improve the technique of indigenous crafts 11 , and trade 

schools. The latter are open to anyone with an elementary education 

and to trained workers. The courses are concerned mainly with agricul

ture and hygiene, and are given in the vernacular. 

Post primary education is carried on with the end in view 

. . . . 
1. Ibid., P• 126? 
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of the specialists needed in the vocational employ. There is one year 

of general literary education, which is the preparation for high 

school. The course in the high schools is designed as preparation 

for lower grades of government employment, some sort of clerical work, 

or for entrance into the grandee ~cloes, that is, the medical, teach

ing, or veterinary schools. There are also two secondary schools on 

the European model. In the Cameroon, there are: one advanced, three 

technical, two domestic training, and two mission technical schools. 

D. Summary and Conclu'sion 

In this chapter, the first missionary efforts in West Africa 

have been described. The problem of mission work in such a climate 

has been indicated. The coming of the European powers and their 

possession of the territory has been noted, as well as the founding of 

the first schools. 

A survey was then made of the general educational policies of 

three European countries with respect to their colonies in Africa. 

These were seen to vary in relation to the underlying viewpoint of the 

country concerning its relation to its African Colony. Under the 

British system the general policy, based on colonial developme:nt, is 

to allow 'each dependency to \'fOrk out its educational system according 

to local conditions, in accord with general standards set by the govern

ment. The Belgian system, relying almost entirely upon the schools of 

various religious bodies in the territory, aims at the development of 

the African in his own situation. The French policy, being based on 

the policy of the assimilation of the African into French culture, in

volves a highly developed system with both the African and the French 
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aspects of the work considered. 

Thus the educational work of the American Presbyterian Mis-

sion' in West Africa is to be seen in the light of the twofold problem 

facing the 1nissionaries: the difficulty of lifing in such a climate 

and the need for cooperation with a government, having come into the 

land from some other couhtry, and having definite underlying policies 

concerning the population. 

The development of the schools is to be studied with the real

i~ation that the early founding of schools demonstrates their integral 

relation to the whole of the work. 
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GF..APT:&'l II 

DEVELOFMJ!.:NT OF THE EDUCATIONAL WORK OF THE Al1~RIGAN PRESBYTERIAN 

MISSION IN 1VEST AFRICA 

A. Introduction 

The development of the educational work of the American Pres

byterian Mission in West Africa will be considered in this chapter. The 

study will be made from the annual reports sent to the Board of Foreign 

Missions from each station in West Africa and also from other specific 

reports from institutions, persons or bodieS'"involved in the work. 

The study must be seen in the light of the problem outlined in 

the previous chapter of the adjustment of the missionaries to the effect 

of the climate on them and on the natives. The range of vie1Npoints with 

respect to the place of the natives iQ colonial development will clarify 

the basic issues of the problem of the relationship of the bussion ~~th 

the governments. The theory of assimilation, held bythe French, will 

be especially pertinent in this section. 

The divisions of the material ·;rill be as follows~ first period, 

to 1899, in which year certain policies were crystalli~ed, marking the end 

of the first stage of development; second period, to 1916, when the French 

Government took over the territory evacuated by the Germans in the War; 

third period, to 1925, when the Normal School was established, bringing 

a great advancement in the quality of the school work; fourth period, to 

the present. In each of these"periods the general phases and then the 

specific phases of the work will be considered. The problems and policies 

of each period, also, will be described so as to indicate significant trends. 

As was noted in the previous sect:Lon, the establishment of schools 

was one of the first policies of any mission. Since these early schools 
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centered around the personalities of the missionaries and grew rather 

sl~rly, no study of the founding of the schools will be made. The mat

erial in the study of the first period of the development yfill center 

around the last ten years of the period, since the school work, by that 

time, had been well started. 

B. Begiiming to 1899 

1.. Problems 

a. Relationship vr.ith Governments· 

In this first period of the educational work of the mission, 

one of the most important factors in the work was the relationship of 

the mission with the governments of the various territories in which the 

mission·worked. One of the first regulations made by each of these 

governments was that the particular language spoken by that country in 

Europe b:e taught in the schools ih Africa. This, in many cases, kept 

the mission from opening its schools or from carrying on effective work. 

Thus, because of the lack of a French teacher, Angom Station could not 

open its school until 1899, when one was sent.1 

During this 
1
early period, when the government itself had few 

or no schools·; it established the policy of subsiEdi§ing schools main

tained by the mission. However, the missionaries felt a certain hesi-

tancy about accepting this money since they did not in any way wish to 

obligate themselves to the government. 2 In some cases, the granting of 

the subsidies was looked upon as a sign of approval by the government, 

and the failure to receive them, an indica.tion that the schools were 

not doing satisfactory work. 

• • • • • • 

1. Angom Station: Written Report, 1899 
2. Benito Station: Written Report, 1892 
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b. Miscellaneous 

Related to the whole question of the language was the problem 

of securing teachers, for in many cases the need or the call for a tea-

cher was made in terms of the specific language teachers. The problem 

of irregularity of attendance created the need for boarding schools. 1 

The scarcity of native food oftimes made the maintenance of boarding 

pupils expensive. 2 The competition of the Catholics became a problem in 

many areas.3 Needs for more books, benches, buildings, and a system in 

the educational program were all mentioned. The changes in missionary 

personnel created many problems. Unfriendly tribal relations made 

school attendance hazardous. In fact, in 1899 there was a general Bul!l 

invasion which definitely hindered the progress of the schools. The lack 

of realization of the value of sending their children to school on the 

part of the parents is seen in the following: 

11Parents pla-ce no value whatever on the teaching given their 
children, and feel that a child should be fed and clothed if 
permitted to attend school. n4 

2. Policies 

a. Inclusion of Schools in work 

Although the educational work of the mission was still in ita 

infancy in this period 1 certain policies are seen in the reports. The 

very fact that the mission incorporated in its program a school ~stem 

indicates a very definite policy on the part of the mission. The place 

of education, as a part of the plan for the mission work, is seen in the 

• • • 

1. Batanga Station: ~lritten Report, 1891 
2. Baraka Station: Written Report, 1891 
3· Kang\'1ee Station: vlritten Report, 1892 
4. Angom Station: Written Report, 1898 
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following statements in the reports: Angom Station in 1892 states 

that school \'tork is 11 an indispensable element in a work which is to 

have any depth and permanence 1 for the dense ignorance of the people 
l 

constitutes one chief obstacle to the progress of Christianity"; 

and six years later from the same station, 11We recognize the principle 

(11e do not put it forth as at all new) that along with the preaching 

of the Word, there should be a system of education. 112 

b. Language 

The general problem of the language to be used as the lan-

guage of instruction in the schools, as well as what, if any European 

language should be taught in the school arose out of the conflicting 

policies of the govennment and the mission. The attitude of the 

government has already been described. That of the mission is seen in 

the following: 

11 ••• the mother tongue of a people is that in which the truths of 
God 1 s Word should be taught to them. 11) 11 ••• an order was handed 
us prohibiting the teaching of any other language than the 
French in our schools. This is entirely against our principles 
••• \<Thich placed the vernacular in the foreground.•!# 

On the other side of the question, is the following: 

none of the chief means of civilizing a native is by teaching 
·him a foreign language and indeed any native who knows only 
his own mother tongue will be at a serious disadvantage if he 
purposes to be anything above the level of his people. A for
eign language opens up a vast field of Christian literature 
and the possibility of communicating at once with a newly arri
ved missionary or government inspector. 115 

1. Angom Station: 
2. Angom Station: 
). Angom Station: 
4. Benito Station: 
5· Kangwee Station: 

. . . . . . 
1tfritten Report, 1892. 
Written Report, 1895· 
Vlritten Report, 1891. 
Written Report, 1894. 
'!Iritten Report 1 1892. 
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Arriving at a policy >'lhich \'tOuld satisf'y the government and 

be in accord vlith I~lission principles required years of labor and plan-

ning. In some case a a sort of compromise \'las attempted, as at Bar aka 

in 1894. Dr. Nassau reports, 

0The requisition of the teaching of French and the prohibition 
of the teaching of English being loyally complied with, the fact 
of our teaching also the vernacular is not interfered \'lith or 
objected to. ul 

The language question involved not only the government's 

attitude but al~9 that of the pupils themselves. Batanga, in 189,5, 

had quite a problem vlith boys who, infected with the desire to learn 

German (probably for its cornm.ercial value), once deserted the school 

and also refused to recite Benga verses; as a result, they were 

expelled. 

The Mission was then faced with the need of arriving at some 

distinct policy regarding this question. In 1899, a report entitled 

11 Foreign Languages in Mission Schools 11 , was :made. This report states 

the problem as follows: the limited scope of the native languages, and 

the limited area of any single language. .!.l'urther 1 the la>·l prohibits 

the teaching of a~ European language but French in the French colonies. 

(Until 18)), English had be~n taught freely in the mission.) It has 

already been shown how this law requiring that nothing but French be 

taught in the schools created a great problem in the securing of teachers 

and resulted in the decline of the educational project of the mission. 

Implied but not directly stated in this report on foreign 

languages in the school and others also is the feeling on the part of 

. . . . . . 
1. Baraka Station: Written Report, 1894. 



18 

the mission of complying grudgingly vfith the government requirements, 

as if they were interferences or infringements upon vrhat vras rightfully 

the territory of the mission. The writer of the report made in 1899 

made a strong case not only for cooperation but for a better spirit of 

cooperation. He stated that it is important for the missionaries to 

remember that the government i'lOUld be less favorable if the schools 

were closed, indicating that the schools of the mission in themselves 

constituted an element which the government favored a great deal. He 

then went on to describe the relation of the mission to the government 

in terms of legal and moral obligations. He said, 11The government, as 

such, cares nothing for religion, what it looks for in schools is that 

the children be trained as French subjects, speaking the French lan~age, 

and becoming by reason of their training more useful both to the govern

ment and to the colony. nl 

Thus, on the basis of the legal obligations, he pointed out 

that opening a school in a territory where the law required that half 

of the curriculum must be in French obligated the mission to accept 

these conditions and to follow them. A legal obligation then led to a 

moral obligation. He mentioned the subsidies, which in his thinking 

further obligated the mission to follow the laws of the land. (Refusal 

to accept the money would not annul the obligation.) He said, "I 

imagine that we are morally bound to keep the spirit of the law and 

teach our scholars French. 112 

. . . . . . 
1. Edward A. Ford: Foreign Languages in Mission Schools (Paper read at 

the Annual l•1eeting of the 1ile st Africa Mission, December 1 1899), p. 7 
2. Ibid., P• 8 . 
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c. Inducements 

At the very beginning of the mission work in Africa, because 

the idea of a school was foreign to the native mind, a policy of offer-

ing various inducements was employed in order to keep the children 

coming to school. One of the things 11 given 11 l'Tas cloth. The practice 

is described in the report of Batanga station for 1895, 11 In order to 

encourage a more regular attendance~ I offered rewards to those who 

should attend school for five consecutive days or one week of school. 111 

Angom Station reported the same procedure of encouraging the pupils 

with 11 small gifts 11 •
2 However, in the same year also, Gaboon station 

reported that the day pupils had come to school, 

11 
••• without the attraction of food, clothing and \'lith only a 

small monthly re"\!Tard for regular attendance. And this in the 
face of the existence of the_large Roman Catholic School, manned 
by an ample corps of teachers, and with inducements of food, 
clothing, and gifts to parents. n) 

d. \vork 

One policy of the mission developed during this period was 

that of requiring ,.,.ark of some sort on the part of' all the boarding 

pupils. The work generally consisted in two or three hours per d~ 

and was tfsually of the nature of maintaining the property of the eta-

tion-in order and constructing new additions to the buildings. 

e. Girls 1 Vlork 

Special mention should be made of the attempts at work with 

the girls. This must be viewed in the light of the fact that the posi-

tion of women \'laS extremely low~ they had no rights in society. The 

• • • • • • 

1. Batanga Station: Written Report, 1895· 
2. Angom Station: i'lritten Report, 1895· 
:; • Gaboo.n Station; i'/ritten Report 1 1895. 
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custom of giving a sum of money to the father of a girl when she was 

given in marriage could be termed 11 selling11 ., so that \'tomen were objects 

of wealth and not personalities. In this situation., then., the mission-

aries felt it advisable to attempt to work with the girls. <Jorisco., an 

outstation in 1895., sent., in it6--report., the statement of one of the 

natives on her view on the questiont 

11 I would rather see more done £'or the women or for the gir la than 
for the boys and men, if I was to choose. lJfy reason is that the 
education of the girls and of the women has benefited society more 
than that of the boys. Educated vvomen are exerting a good influ
ence in that country.nl 

The policy of giving these girls rewards for coming regMlarly 

was carried on for quite some time, after it was abandoned in the boys' 

schools. This was due partly to the fact that the parents of the girls 

did not help the missionaries in this problem of irregular attendance. 2 

The curriculum of these schools., although not definite., usual-

ly centered about the 11 Three R 1 a 11 and teaching the girls various home

making arts., such as laundry work and sewing.? 

f. Curriculum 

At the beginning of the school work the curriculum was quite 

simple. For instance, the school taught by Mr. Marling at Angom in 

1891 had instruction in religious knowledge, singing., reading, and 

writing., with a little French. 

The general pattern \'las: the 3 R 1 s with a speaking knowledge 

of the vernacular and the language of the government of the territory. 

. . . . . . 
1. Oorisco Outstation: \'lritten Report., 1895 
2. Bongahele Girls 1 School: Written Report, 1895 
3· Kangwe Station:- vlritten Report I 1891 
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The texts were the Bible or religious books based on the Bible, and the 

French catechism. 

g. Aims 

The basic policy or aim of the whole mission work was that of 

working toward the establishment of Christianity and Christian inst.itu-

tiona which would be supported by the natives themselves. By 1891 re-

ports were stating clearly that an educated native ministry was essen-

tial to the successfu 1 continuation of the work of the mission and its 

establishment as a self-propagating organization. At the end of the 

period the following was stated as the aim of missions, 

11 ••• to preach the gospel. •• not as superficial announcers but with 
a view to the salvation of souls, the establishment of the church 
and the evangelization of the world. 111 

In this the school was seen as one of the contributing elements. The 

aim of the school program was, therefore, to educate and elevate the 

people for their own benefit.? 

;. Results and Evaluations 

As is only natural, certain results and evaluations \"/ere 

noted in the reports. Evaluations ranged from 11 as good progress as 

could be expected in view of the peculiar diffi~ulties of such work 113, 

to 11 good nrotrress 11 4 • 0 • 

By 1894, the Corisco report noted that people were showing an 

interest in the work of the mission. 

• • • • • • 

1. Robert Speer: Written Report, 1898, P• 44 
2. J.i,ord, op. cit., p. 12 
;. A.ngom Station: '1'/ritten Report, 1889 
4. Bar aka Statiot:l: Written Report, 189;5 
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The results i'Tere also noted in that pupils from the schools 

united with the church, thus making the school the feeding ground of 

the f'uture church. 1 Results were seen in the lives of the pupils. As 

one missionary wrote, 11 It is a great deal gained to get a boy or gir 1 

to labor regularly, each day who has never before done more than play 

at work. 112 

1. General phases of the work 

a. Needs and problems 

1. Lack of personnel 

Following the year 1899, the needs and the problems of this 

period are clearly seen in the annual reports of the Mission to the 

Board. The range is wide, but certiin elements are seen throughout. 

The first and most glaring need revealed by these reports was that of 

missionary teachers. For example, the report for 1910 called for 

teachers because 6,000 pupils, seven station schools, and several score 

village schools, were to be supplied by only two men. Many requests 

were specific, such as calling for a teacher to teach a certain European 

language. Thus, in 1902, the work was "greatly hampered 11 by the want 

of a i'lhite male French speaking teacher. Later 11 strikes 11 were used to 

clamour for German instruction, and threats were made that there would 

be no school unless there was instruction in German. Galls for a 

Spanish teacher,,· needed to keep the work open in accordance i'lith 

1. Benito Station: 
2. Benito Station: 

. . . . . . 
Written Report, 1895. 
Written Report, 1898. 
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government requirements, also came in. Such needs were often untul-

filled for years. The Baraka report of 1907 points out the weakness 

of the educational work, a ;qeakness \'Thich could be remedied only by the 

coming of a male French speaking teacher., a 11 luxury 11 which they had~; 

not had for eleven years. 

The need for teachers extended beyond the personnel of the 

missionary staff to the native teachers themselves. The relationship 

of the two problems is seen in the station reports as they present the 

need of one to train teachers for future work. 2 With regard to the 

village schools, in the report of the MacLean 1•1emorial Station for · 

the year 1906, the limited supply of teachers is listed as a hindering 

feature in the grol-rth and development of the village schools. 'l'his 

need for more teachers is r.eported by the same station in the following 

year, in that three new localities were asking for teachers. The 

Angom Station Report for 1908 sounds the same note of requests for 

teachers in the towns and the inadequate su~ply to meet the demands. 

The summary report of the Educational Work in West Africa of 1910 

stressed the need for teachers as well as evangelists and Bible women. 

2. Irregularity of attendance 

Probably the most baffling of the problems to the missionary 

were those inherent in the nature and customs of the people themselves. 

Each had to be met and solved in its own way. By 1902 the missionaries 

had learned that the only kind of schools that had any regularity of 

• • • • • • 
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attendance were the boarding schools. 1 This problem of irregular atten-

dance \'las partially solved one year by the Elat Station~ by placing re-

straints on absence and making the peydey for the boarders at the end 

2 of the term! Dr. Halsey~ in making his report on the work in West 

.Africa, summed up the problem in saying, 11 The African boy so quickly 

1desires 1 to go back to his town and sit do~;n that noth~ng short of 

compulsion will keep him at school. 11 ;1 

One of the attempts at the solution of this was the form of 

1 compulsion' of signing contracts. Thus, when the MacLean .Memorial 

Station organized its normal class, those who enrolled signed contracts 

for three years of class work and three years of teaching after 

graduation. 4 

;1. Relationship with the Roman Catholic Church 

A third problem 111hich was very evident in these years was 

that of the relationship of the mission l'tith the Catholic Church. 

Various references to the situation as~ 11 ••• encroachments of the 

Catholic element 115 or 11 opposition detracting from ••• the schools.n6 

illustrate the fact that relations between the two groups were in 

many cases not very cordial. 

4. Relations with the governments 

In all of the development of the school ~tork the relations 

with the various governments were quite important. The policies of 

• • • • • • 
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the various governments have been already described. In the working out 

of these in relation to the specific situations various problems arose. 

The most important question in the relation of the mission 

with the European powers is that of language~ which hinges upon the 

basic policy of each governing country as well as the vigor with which 

it is willing to pursue this policy. On the basis of this question~ 

Benito Station School was opened and closed by the government several 

times during its history. In 1912 the village schools in the Benito 

area were closed by the government because of the failure of the mission 

to man each school with a white teacher, as the government required. 

Relations 1-1ith the governments were ahtays rather tenuous 

and dependent upon the various officials. Sometimes the officials were 

very cordial and sometimes rather hostile. The Station at Baraka re

ported in 1907 that the governr.a.ent had organized secular schools V{ith 

normal and primary departments, taught by 1>1hite teachers. Although 

missionaries felt that the school \'laS 11evidently intended to supplant 

the mission schools11 , 
1 they felt that they could not only welcome such 

a school, but even send their own native teachers. The visits of 

government officials often brought commendation to the work of the 

mission, especially with respect to the industrial work at Elat. 

5· l·iiscellaneous factors 

M,any other detrimental factors, such as death and illness among 

the students and missionaries, and a general lack of understanding, har

mony, and appreciation on the part of the natives, were al~o present. 

In one case, a 1fish :Famine 1 contributed to the failure of a year 1 s work.; 

• • • • • • 
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in another~ an epidemic of small pox closed the school for four vleeka.-

1 
and contributed to the decreased anrollment of the second term. The 

comings and goings of the missionary personnel also added to the pro

blems of the schools in those years.
2 

b. Policies 

1. Self-support 

A thread running through these reports is that of the poli-

cies of the mission. Each of these policies is generally seen in rela-

tion to the problems involved in the progress of the work of the mission 

and can be seen to bear directly upon many of these problema. Many of 

th~ policies are presupposed or implied by the missionaries writing 

the reports and are not so evident in some cases as in others. Many 

or the policies relate to the general and underlying policy of "self-

help", which involves " ••• the desire to train and stimulate the natives 

to help themselves to develop men and women to spread and establish the 

Gaspe 1 of our Lord Jesus Christ on a normal basis ••• n) 

This stress on self-support runs throughout the work. In 

1902 the Benito Station tried a 11new plan" of making and selling palm 

oil, which~ although not very lucrative, indicates the trend. At 

Efulen Station, also in 1902_, the school-boys added to the usual two 

hours a day of work in the yard and garden to pay for their food by 

giving money toward the teacher's salary. Batanga and Benito stations 

• • • • • • 
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followed with similar policies in the next year or so, 1 with the idea 

that n ••• the people of a village did not want a school unless they were 

2 willing to give something toward its support. 11 

Here and there attempts were made in the direction of making 

the village schools self-supporting~ so that by 1908 Elat Station could 

report that its village schools were all self-supporting. By 1910 the 

report on self-support could state that the village schools were entire-

ly independent with respect to financial ties1 with the stronger helping 

the weaker.· The writer of the report felt that the underlying interpre-

tation of the situation in that year had in it a 11 cause for profound 

gratitude and lively hope in the divine task of helping these impotent 

folk to rise up and \'Talk. n,? 

2. Strictness 

Beyond this policy of working toward the establishment of a 

"self-propagating, self-supporting and self-governing Ohurch 11
1
4 a policy 

of' growing 11 strictness11 is easily seen in the reports. In 19o6 Batanga 

Station laid down a set of 11rules 11 , \thich included: nothing to be fur-

nished to the pupils gratis; no boarder taken who lived within two miles 

of the school; no advance allowed until the pupil had 11 1earned all his 

le ssons 11
; and advancement according to individual accomplishment and not by 

claase s. Efulen Station adopted a policy of closing the registration 

after three days and requiring that the tuition be paid in advance. 

• • • • • • 
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The policy of signing a contract, referred to previously, was 

introduced into one station after another.1 The report of Efulen 

Station for 1907 noted along this line that pupils were beginning to 

realize 11 ••• that coming to school is entering into a contract for a few 

f h d k · n2 years o· ar wor ••• 

;5. Establishment and Function of Village Schools 

The development of the village schools also followed a pattern 

containing a well-defined policy. Their function was to instruct the 

pupils by means of the charts and the primer, preparing them to come 

to the station schools for the more advanced training. They \'Tere natu-

ral feeders to the station school and thus should be extended over a 

wide area of territory.; 

The general policy regarding the establishment of new village 

school~ referred to in the discussion on self-support, is illustrated 

by the following statement from the Blat Station Report for 1909: 11The 

village school policy is to put in a school only at the request of the 

headman of the village and also after a missionary has visited the 

place to see that it will not encroach on the territory of another 

schoo1. 1A 

4. Curriculum 

During this twelve year period the curriculum did not follow 

a very definite pattern. As a result, Dr. Halsey, summarizing his 

• • • • • • 

1. Efulen Station: rfritten Report, 19()6; MacLean Memorial Station: 
'lflritten Report, 19o6 

2. Efulen Station: Written Report, 1907 
;. MacLean Memorial Station; loc. cit.; Efulen Station, lac. cit. 
4. Elat Station: Written Report, 1909 



29 

visit to the f.'ield in 190,? and stating his recommendations, S!l·ggested 

that there was no curriculum or settled educational policy in the 

Mission~ and he referred to a committee to be appointed to study this 

problem. 

In the Ba.raka Station Report for 1904~ the general procedure 

of the school is described in detail and is an example of the general 

method. The school was carried on by a missionary, who taught the two 

higher classes, and a native assistant, who taught the two lower 

classes. The opening half-hour of the day was given to prayers and a 

Bible lesson by another of the missionaries on the station. Classes 

started at 9 A.l,l. and continued throughout the morning~ under the 

missionary and the native assist8..\"1t. In the afternoon, the native 

assistant haard the recitations of the older class, while the mission~ 

ary in charge worked with the girls, teaching them to sew. The work 

of the pupils included exercises in the catechi~, also the memorizing 

of hymns and Psalms. Arithmetic and writing were likewise taught. For 

the teaching of reading the texts used were parts of the Bible and~ for 

the advanced class, the Benga "Pilgrim's Progress 11 • Short exercises 

in German phrases and the Lord's Prayer were added to the curriculum 

to prepare the pupils for their next step, the German School. 1 

A second example which may be given is the Schedule of School 

Work included in the report of.' the Baraka Station for the year 19o6. 

It reads as follows: 

. . . . . . 
1. Bongehele Girls 1 School: \'lritten Report, 1905 



11First Glass: Arithmetic: addition, subtraction, multiplication 
division~' Rule of' Three 

Grammar: LECLAIR et ROUZE 1 the whole book 
French Hi story: Jli:AN BEDEL, elementary 
.Geograpcy·: 11 11 the whole book 
Reading: anywhere in th~ French Testament 
Dictation, Recitation and l~riting 

Second Class: Arithmetic: addition, subtraction, multiplication, 

Third Glass: 

Fourth Glass: 

Fif'th Glass: 

and division 
Grammar: Same as l"irst Class 
Reading: any\'1here in the French New Testament 
Dictation, Recitation and Vlriting 

Arithmetic: addition, subtraction, multiplication 
Reading: anywhere in the French New Testament 
Dictation, Recitation and i~riting 

Arithmetic: simple addition and subtraction 
Writing, Reading and Spelling the advanced charts 

Writing simple co
1
uies, and reading and spelling the 

simpite charts 11 

The report goes on to add that, besides the regular school work~ the 

girls, under the supervision of' the missionaries~ learned sevring, 

mending, and laundry work, as ttrell as how to make gardens. 

Throughout the reports is the general pattern of the 11Three 

R 1 s 11 as the important feature of the curriculum, vlith various additions. 

Thus at Benito in 1908, to the general pattern of reading, writing, 

arithmetic~ grammar, and geography, classes in practical trading were 

.added and proved to be quite popular. 

In l9o6 the Batanga Station reported a new feature in its 

program: the teachers 1 normal class. The method of conducting this 

was to keep all of the native teachers in the station school for two 

terms for special training. This training included: practical teach-

ing under direct supervision of the supervising missionary, arithmetic, 

• • • • • • 
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including addition, subtraction, multiplication of sunple fractions, 

and some percentage, geography, history, and grammar, \'lith stress on 

syntax. 

This was one of many attempts to meet the problem of the 

lack of instruction of teachers. Elat Station, in 1908, had the 

teachers assemble half an hour each morning before the regular school 

began for a half'-hour 1 s instruction in the art of teaching. 

The inclusion of foreign languages in the school curriculum 

is important during these years. German, lrrench, and Spanish, each 

used in the part of the mission \'lork \'lhich itas under that particular 

2uropean povrer, came into the classes first as added subjects and then 

as seplit!'ate departments, finally leading to separate schools. As the 

educational policies of the ~uropean countries developed, they had 

their .effects on the work of the mission schools. By 1912 the Station 

at Elat could report that the German School incorporated the curricu

lum prescribed by the German government~ German readers, arithmetic, 

geography, grammar, penmanship, Bible stories, and dictation, besides 

11 some e lements 11 of botan,y, zoology, and physics. 

The general report on the education of We~frica made in 

the year 191.? describes the system as it had emerged at that time. 

First in the school life of the African came the Bulu school (or the 

vernacular used in each particular area), which had to be completed 

before the student would be granted admission to the German School. 

In this school he learned the 11Three R 1 a 11 , a few geographical and 

physiological facts, and singing. He learned to read a set of charts 

containing the alphabet, a primer of seventy pages, Genesis, Exodus, 



Leviticus, :tvratthe'tt, Mark, Luke, and John; he learned to. spell very 

well; he finished the multiplication tables through twelves; he learn

ed short division, and memorized Bible verses and some German words. 

The German school followed the curriculum prescribed by the govern-

ment. 

2. Specific Phases of the Work 

a. Girls' \'fork 

One of the specific developments which occurred during this 

period i'Ias the work >'lith the girls. This w·ork has been seen in the 

previous section in the light of the attitude of the natives regard

ing vromen and their place in society. The difficulties of beginning 

such a v10rk have also been de scribed in the· beginnings of the l'tork. 

It is not surprising, therefore, that the Elat Station reported with 

some surprise that six girls attended the school, or that the station 

at Batanga makes careful note of ita own Bongehele Girls 1 School which 

had, in 190), completed its tenth year. How far behind the general 

development of school work that of reaching the girls was, is seen in 

the fact that even as late as 1903 stations were reporting the found

ing of their girls' work. 1 The interrelation of the development of 

this work and the problem of the place of women in the society wasc 

such that no solution could be easily found. Three years after the 

girls' school was established at Efulan, the missionaries were still 

facing problema, for the report n9tea that there were eleven girls in 

the school and this in spite of the fact that the men of the community 

• • • • • • 
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were in opposition to the school, since it interfered · with 

. 1 marrJ.ages. 

In 1907 the EI:lat Station faced a high point in this problem 

when the government announced that girls should be at liberty to 

attend school and that little girls should not be given in marriage. 

Tho missionaries weZ.e asked to help enforce this ruling. The result 

is described as :t'ollo\vS: 

"Interesting times followed and a sort of campaign in the interest 
of emancipation and education especially of girls was on. 112 

This was a "ne\'t day 11 for the girls of the country. The 

partial result was that girls appeared at all of the schools, both 

station and village, and further, 

"Some lived better lives knowing that doing so was a condition 
of their remaining in school. n;5 

b. Industrial Vlork 

The second specific development which occurred during these 

years was the industrial work. The policy of having '1'/0rk done by the 

boarding students as p~ent for their board has already been described 

in the section describ:i:ng the first years of the work. The other 

phase of the industrial training is planned curriculum of classes of 

1 industrial 1-rork 1 • In connection \'lith this phase the Frank James 

Industrial School will now be considered. 

The school itself grew and centered about the person of Dr. 

F'rederick H. Hope, who was sent to the mission in re spouse to a 

. . . 
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2. Elat Station: Written Report, 1907 
.:5· Ibid. 



request for a man to do industrial work. The name of the school was 

derived from the initial gift v1hich started it: !~1,000 given by the 

sister of Frank JamGs, who 'tras killed on a hunting trip in Africa. 

The gift was made a,s a memorial to him. \'lith this money some equip

ment was bought and the school begun. 

The 1907 report of the Elat Station mentions a se 1£'-support

ing industrial department in \'Jhich carpentry was taught by a Douala 

native. Doors, vtindo't;s, ta,bles, chairs, beds, and other furnishings 

'ITere made and sold. The next year 1 s report contains notes of advance

ment: tv1o men put their entire time to it; gardens \'lere set out; 

houses for a tailor class, a palavar house for the church, a hospital 

for the Elat school boys, a nev1 dormitory for the girls, and a nei.Y 

store house \'/'ere all built. In 1909 the report came that 11 
••• through

out the entire year the claset has never besn able to catch up with 

the orders, 11 and that the bush rope chairs which had been 1 invented 1 

by_ the ~chool, were novi copied by the natives and ordered by the 

government. 

Three years later the station \'tas able to report with great 

excitement as v1ell as relief that the 11new machinery 11 had a!'rived and 

the sai'i'illill and printing press i.Yere working. 

)• Results and 2valuations 

The results of a program of such long duration as an educa

tional venture in a country in \·Thich there has never bef'ore been any 

~-stem of formal education can not be easily seen or measured. The 

large overall outcomes will not be considered here, but some mention 

may be made of the more evident ones. 
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The first and most important of these is the fact that the 

schools served as a feeding ground for the church. In report at.-'-'ter 

report the number of school children vrho joined the inquirer 1 s class 

or ltecam~ full members of the church is listed. 

The geographical outreach of these schools is seen in such 

references as the :t'ollowing: in 1902, the Bar.aka Station report 

mentioned that the boys of the Fang School came from fifteen differ

ent towns~ some at a distance of a hundred and t;.tenty miles from the 

coast; the Efulan station report for the next year states that eleven 

dii'ferent clans vrere represented in their boarding school. i'lhat was 

done in the boarding schools was done in the reverse in.the village 

schools, for here, instead or bringing these various peoples into 

the range of the Gospel, the Vlord was taken to them in their own 

towns. Hence it is significant that the MacLean Memorial Station 

reported over tvto hundred and fii'ty pupils at four difi'erent toi'ms. 

Later, E lat Station reported hTenty-nine village schools, one at a 

distance of ninety-five milas from the station. 

That the Christian message took hold upon the lives of the 

people is seen not only by their profession of faith but in the 

change in their lives. When fifty-seven of the pupils at the Elat 

Station professed their faith in Christ in one year~ the result was 

that stealing and lying were practically unknown and that friendly 

relations among the tribes ''~ere maintained.
1 

As to the outreach of 

this, in the lives of the boys in the community, M:r. Fraser said, 

. . . . . . 
1. Elat Station: i'lritten Report, 1902 



11Many of the school boys have been doing good work in their own 
towns by teJ..Ling what they know and believe and teaching their 
.friends to read and write. uJ. · 

The Benito report for the next year contained a statement 

of the same nature and general tone. Frank Hickman, reporting for 

the station said 1 

0The children of different tribes are brought together and 
learn to live in peace with each other. They must be regular 
and systematic to an extent, and obedient and at least out
wardly reverent. They must overcome their inclination to ia
zine ss and do some. work each day. As a result some through 
preference continue to live in their villages the kind of. 
life that they learn to live with us. From this advanced po
sition some of them turn from their old lives of heathenism 
or superstition to Christianity. Their grasp of what 
Christianity requires is not what we should like, yet it is 
a reaching forth in the right direction. n2 

The lives of the natives were thus being effected for 

Ghrist. This happened, however, not only in ethical principles but 

also in the everyd~ things of life. The report of the Frank James 

Industrial School in 191~ concludes as follows:; 

"Although the school is conducted along busine sa lines and 1·s 
a financial success, that is not the best work tne school is 
doing. It is impossible to estimate the good the school is 
~doing in.the lives of the natives about here. It is changing 
their ideas of life and their mode of living. Their old wey 
was a low house without a:n:y windows and only a small hole to 
crawl through in place of a door. jlow ma:n:y of them are being 
built higher. You walk in at a door, a window lets in light 
and you see instead of a bed of poles a real bed and in some 
cases a table and chairs. Instead of doing cooking in the 
house where there is no out. let i'or the smoke 1 you find them 
doing it in an open kitchen, keeping their houses clean."~ 

As the schools grew and expanded and entrenched themselves 

• • • • • • 
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in the community, the missionaries who founded tnem and worked in 

their behalf evaluated them. Very often these evaluations were made 

in the light of some specific difficulty, as that of missionaries at 

Baraka Station who considered that n ••• the schools have done splendid 

\'TOrk11 in the light of the need of a white French teacher wanted in the 

French territory. The Girls 1 School at Benito, even in those early 

days of the first years of the century, r~ceived not only the commen-

dation of the missionary but of the government. 

The missionaries evaluated certain developments as signifi-

cant in terms of the growth of the value of education in the minds of 

the indigenes. In 1906, when Batanga Station decided to charge tui-

tion and to require that the pupils sign a contract, it stiil had a 

large number of children sent to the schools, and consequently the 

missionaries felt that this indicated interest on the part of the 

parents. Three years later at Efulan Station, when the government 

levied a tax on the natives which made tuition even harder to raise, 

the missionaries felt that the fact that the natives still had some 

money to pay testified to their 11 perseverance and appreciation of 

the opportunity to get an education. 111 

In 1907 the Baraka Station, asking for a male French 

teacher, in order to develop a "strong educational work11 , said, 

liThia is of paramount importance, for without it there can be 
but little hope for the future of the church work, since there 
will continue to be, as at pre sent, no young men with a re li
gious training to whom the church can look for the elders and 
and preachers that are indispensable to a self-governing chUrch. 112 

1. Efulan Station: 
2. Baraka Station: 

• • • • • • 
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In general, the main emphasis' seemed to be upon a tremendous 

development which occurred during these years:: which was:: good on the 

whole, but which left much to be desired. 

D. 1916-1925 

1. General Phases of the Work 

a. Problems 

1. Results- of the War 

The problems which faced the stations remained to a large 

extent the same. However, certain new features ~came into the picture 

with the growth of the work and the changing world conditions. 

The Great War which -upset Europe, America and Asia, had its 

effects in Africa. In the schools of the mission it had immediate 

repercussions in the upheaval of the work. It also had deep conse-

quences in the change of government in some sections in which the 

mission was working, bringing vY.ith this change problems with regard 

to language. 

A supplementary report for Batanga Station in November 1914, 

states, "The war has most seriously affected our work. 112 And in sub-

stantiation of this the report goes on to say that because of the un-

settled conditions, the village schools were broken up and the closing 

of the boarding schools was considered. Elat Station became a Red 

Cross-Station, and its industrial school was closed for lack of work. 

1. Efulan Station: 
~'2. Efulan Station: 

. . . . 
Written Report, 1909 
Written Report, 1923 



Following the clo~ing of the industrial school, the G.erman government 

took over the buildings of the school and converted it into a muni-

tiona plant. In all of this, however, some schools were carried on, 

1 
as the Germans withdrew and the English and French came in. One 

interesting result of this was the acquiring of considerable material 

for the industrial school. When the Germans evacuated, they wrecked 

all their bicycles, motorcycles, autos, and auto trucks with sledges 

and dynamite. The French pronounced the remains scrap and allowed the 

school to take them over. Out of this wreckage, the school very 

proudly reported the construction of an automobile, an auto truck, and 

a steam engine (constructed out of an old auto engine), which was con

nected with the saw mill and various other machine a in the plant. 2 

Not only was the war itself felt in Africa, but also the 

great upheaval following it, as is stated ~ one missionary, 11The 

great unrest that has awe pt the world in these after-the~war days has 

not passed ~ even the native of Equatorial Africa. n; 

As was noted above, the war brought a change in the govern-

men'k under which the Mission worked. At the time of the beginning of 

the war, the relations of the mission with the various governments 

were good. Both Benito and Elat stations made it a point to mention 

this in their reports for that year. In the Elat report for 1916 the 

first steps in the change of relations are noted: 11Early in the school 

term a demand came from the French Government in Duala that we make some 

•••••• 
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attempt; at teaching French. 111 The same change was made at MacLean 

Memorial Station in response to the government order. By 19191 the 

11request 11 had become a requirement. as the Efulen Station reported 1 

11All the schools in the West Africa Mission are now required by the 
. 2 
government to teach French." 

2. Relations with the Government 

During this period 1 the interest and interference oft~ gov-

ernment in education began to be fe 1 t to a greater degree by the mie-

sion. Further, certain policies which the government insti tu.ted had 

certain definite effects on the mission schools. In 1917 a government 

regulation forbade adults in schools, t.ne maximum age being thirteen or 

fourteen. The regulation, however, having been put into effect only 

temporarily. was consequently overlooked; for six or seven years later 

both Efulen and MacLean Memorial reported the fourteen years age limit 

as somathing1 if not new in principle, at least new in practice. 

The government then began to take notice of what was being 

taught as well as the fact that schools were being carried on. The tn-

terference of the government in the schools moved slowly from one thing 

to another, finally reaching the area of the curriculum. Up to this 

ttme 1 the European powers had been satisfied to require that the parti-

euler language which they wanted their 11subjects 11 to learn was being 

taught in the schools. At this point, however 1 the government began to 

work directly with the curricula. In 1917, MacLean Memorial Station 

reported that the length of the school year and the curriculum W?Jre 

• • • • • • 
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prescribed by the French government. Two years later, the Minutes of 

the Annual Meeting of West Africa Mission record the decision that all 

French schools at the stations use the curriculum required by the gov-

ernment. There was a genui~ effort to incorporate this curriculum 

into the schools even to the extent of a 11reorg;anization• at Batanga 

in 1921, so as to follow it more closely. 

By 1922 the government 1 s program of education had so grown 

that mission schools sought to be officially 11recognized 11 , as was the 

school at Foulassi in 1922. 

There were ma.ey other minor tangles with the officials. One 

of them concerned the Frank James Industrial School. In 1919, the gov

ernment required that they purchase trade licenses to the extent ~£~$00 

francs. The school and the government compromised when the school 

closed its shop and sold only those articles which were made in the 

1 course of instruction. Two years later, however, the officials finally 

did compel the school to take out three licenses. 

;. Economic Conditions 

A second problem in this period was that of a great financial 

crisis which made it impossible to get tuition from the students. It 

affected the schools in 1914 ani came up several times during the wholl 

period and in rather odd w~s. In 1919 Elat village schools failed to 

be self-supporting for tne year, because payment of the tuition was in 

produce and was converted into cash at a loss. Little incidents, 

however, enlivened the scene, as when •a cat was brought in to pay the 

• • • • • • 

1. West Africa Mission: Extracts from the Minutes of' the Annual Meeting, 
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1 
tuition of six boys." In 1917~ 1920, and 1924 a food shortage created 

an acute problem which was never very far removed from the work. 

During this period the problem of wages began to appear, but . 

it was not until the next period in the development of the schools that 

it came to its gre ate at height. 

4. Personnel 

The need for teachers came up again and again, as it had in 

previous years. At one place it kept the schools c.Losed; at another 

school supervision was lacking. The need for training teachers was 

repeated over and over. In relation to the problem of the lack of per-

sonnel, the report of the Committee on General Educational Problems made 

in 1919 states: 

" ••• our elementary school work has reached a great crisis and unless 
reenforcements for this work are sent us, we are confronted with the 
prospect of its utter demoralization and collapse in the near fUture. 
These village and station schools must ley- the foundation upon which 
the future leaders of our people will be built. 11 2 

A similar view is presented in the station report for Efulen Station for 

the following year: 

u ••• If we are ever to have native leaders among this people, they 
will without doubt be the result of the trai~ing in our schools 
and it is in this particular that our need of the most capable 
teachers possible is felt with the greatest keeness.n7 

b. Basic Policies. 

1. Standardization of Policies 

The basic policies of the mission never really changed: that 

• • • • • • 

1. Elat Station: Written Report, 1919 
2. West Africa Mission: Extracts from the Minutes of the Annual Meeting, 

1919 
;. Batanga Station: \'lritten Report, 1920 
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the mission was there to spread the Gospe 1 and that the method to be 

used was the gradual working toward the establishment of a self-support

ing, indigenous church. However, the various policies b.1 which this 

larger end was to be attained varied with .the growth of the work. A 

policy not stated but seen as .implicit in the proceedings of these 

years is that of deciding the procedure for conducting the schools on 

a general basis to be effective throughout the whole mission, instead 

of leaving each station to work out its problems alone. The Minutes 

of the Annual Meeting of the West Africa .Mission of 1919 are a good 

example of this. At that meeting a committee of General Educational 

Problems reported and made recommendations to the whole mission council. 

These recommendations included such phases as prices of school supplies, 

length of terms of schools, tuition, classification of teachers, and 

curricula. The council as a whole then acted upon these recommend a-

tiona. 

2. Acceptance of Christians only 

One of the innovations of this period developed, li~ many 

11policies 11 , out of an existing problem: that of an overcrowded school 

system. When the Foulassi School was faced with 1;,000 applicants for 

its second term in 1914, the station made a ruling that only professing 

Christians would be accepted. Four years later, the Frank James 

Industrial School adopted the SamP rule, in order to maintain a high 

degree of spiritual results from the work. The ruling specified that 

"no one will be accepted into the school who has not been a member of 

1 the church for at least a year. n , 

• • • • • • 
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;. Teacher-evangelist 

During this period the position of teacher-e~angelist was. 

trted and adopted in some places and rejected in others. This was the 

policy of leaving the village school in charge of the evangelist in 

that town. As a general mission policy it filled a specific need: the 

problem of' how to meet the economic crisis and keep the mission schools 

open. The plan succeeded for a time 1 for Foulassi Station reported in 

19241 that the teacher-evangelist system was 11 in vogue 11 • 

4. Coeducation in primary class 

In 19241 a new policy was adopted with respect to the small 

children in the schools. The "radical change 11 which was supposed to 

have dire consequences was that of' uniting the classes for the small 

boys and girls into one primary class. The missionary in charge felt 

that the result was an improvement in the scholarship of the older 

girls. 1 

5• Inducements 

Early in the policies of' the missionJI as has been notedJI the 

missionaries 11rewarded 11 the pupils with calico as an inducement to go 

to school. Soon after the first schools were established an attempt 

was made to abandon this policy and to establish school work on the 

basis of' its own value. The pupils were soon required to buy their 

books and slates. However 1 the policy of' inducement was not so easily 

disposed of' not only because the idea was an attractive one and the 

natives did not soon come to realize the value of education1 but also 

• • • • • • 

1. E:fulan Station: Written Report 1 1924 



because compe~ing ins~i~u~ions (~he Oa~holics) main~ained ~his polia,r 

for a longer period. So ~ha~, as la~e as 19241 s~a~ions were ~ill 

~ruggling agains~ i~. A~ Foulaesi S~a~ion, ~he missionaries. ~ried 

having a closing program in whichlls~l.y' ~he moe~ wor~hy should partici-

pate. 11 This served in place of ~he ma~erial rewards. The plan was 

gree~ed with enthusiasm and proved ~o be an 11exci~ing innovation". 

2. Specific Phases of the Work 

a. Theological Educa~ion 

This period witnessed the establishment of ~he Dager Memorial 

Theological and Bible Training School. Theological educa~ion up to 

~his poin~ had had no regular center. A~ first i~ had been under the 

care of the missionary of ~he station. Bu~ ~he need for such a school 

grew and classes were e~ablished. In 1919 MacLean Memorial Sta~ion 

reported tha~ nine men had just comple~ed a three year ~heological 

course given at ~ha~ sta~ion. The school was referred t_o again in the 

next year •a repor~ as being ~aught by Mr. Fraser and as having in it 

~uden~s from all :fields. But it was not un~il 1924 that ~he school 

could send in i~s first report as a separate institution under its own 

president and board of' directors. I~ was divided into two departmen~e: 

the theological school and ~he Bible training school. The course in-

eluded the following: Old Testament history, Acta (historically and 

exegetically), the life of' Christ, Mat~hew, Wes~minster Shorter Catechism, 

homiletics, sermon delivery, music, and pedagogy. The Bible Training 

Department ~aught: The Life of Christ, exege~ical studies in I John, 

Romans, Homiletics, Protestan~ doc~rine, Roman Catholic doctrine, a 

bookle~ on ~he native dialec~, music, and French. 
I 



As a matter of interest, the Bible Training department had 

a public debate on Romaniam vs. Protestantism, which created a great 

deal of enthusiastic interest. 

b. Normal Institutes 

The second of these developments during this period was that 

of the teachers 1 institutes. They arose out of the need for better 

trained teachers and were the beginning of the real solution of the 

problem. The first mention of these occurs in the Elat station re-

port of 1915, when an institute was held for teachers during the month 

of July, in accord with the decision made at the Mission Meeting. The 

two hundred and twenty teachers present were assembled from all 

Cameroun. The curriculum of the institute contained methods in 

teaching the common branches used in the schools, music, hygiene, 

industrial work, Old Testament stories, an4 elementary lessona'~}iil:; ~, 

1 ' ' ' .. 
French. The second of these, again held at Elat, added to the studies, . 

local African geography, arithmetic, the keeping of school records, 

and industrial work (the planning and building of model school houses 

and school plants). 2 In 1922, MacLean Memorial had three weeks of such 

an institute. 

Besides these institutes, the old plan of instructing tea-

chers while teaching was being carried on. Elat station in 1922 still 

employed the system where by the te ache Ill met for one hour each dey be fore 

the regular session for training. This was done in. the girls' division 

of the school. In the station school proper, the normal school, which 
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seemed to be evolving out of the institutes, was the fourth division 

of the school system there and used the lower school as its practical 

1 training. 

By this time 1 however 1 the government had attempted to meet 

the need, and E:f'ulen station in 1924 reported that two of "our" boys 

were attending the government normal school. 

c. Industrial ''lark. 
r 

The industrial work during this period changed very little. 

The interruption in the work of the Frank James Industrial School 

work and its upheaval during and following the war have already been 

discussed. The addition to the program during these years \'tas that 

of an agricultural department, in which agricultural experiments were 

attempted. 2 The department was the result of the action taken by the 

mission meeting in 1919, when certain recommendations were made. The 

aim of the agricultural work. was to train native agriculturalists, 

who would be Christian farmers, to form a nucleus of' the agricultural 

population. ..m effort was to be made to secur.e men of sound character 

who would not be lured by high wages to \'lOrk on large plantations and 

thus defeat the purpose of the school by aiding exploitation instead 

of' helping to stem the tide. The course was to be a three year course, 

to include such subjects as agronomy or tropical agriculture, horticul-

ture and laying out of flower beds, harvesting and storing crops, the 

use of tropical products, animal husbandry, food management, and Bible 

• • • • • • 
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d. IJir.ls':'Work 

The girls' work during this period faced ~ of the same 

problems and was carried on in much the same manner as in the previous 

one. In the fight against the degraded position of women, the pastor 

of the church at Efulen made the rule that all Christians must send 

the 1r girls to school unle sa they had some very good excuse for not 

2 
doing so. Three years later, there appears the statement that the 

church reprimanded parents for not sending girls to school; thus the 

school work for girls had the support of the elders of the church and 

tha most influential people ofthe Christian community.; 

Gradually, too, the younger girls were allowed to come to 

the schools much to the delight of the missionaries, who saw in thia 

a sign that the mothers were now recognizing the value of schools and 

trusting the missionaries to a greater extent. 4 

However 1 the problem of attendance still remained to the · 

extent that 14acLean Memorial Station found it advisable as late as 1920 

to give prizes for perfect attendance and punctuality to the girls. 

(The same was true at E fulen in the same year.) 

This readjustment of women in society caused many odd 

problems as at EfUlen Station in 1922 when the school faced the 

situation of girls not trying to graduate, but rather deliberately 

• • • • • • 
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staying on in school until they were claimed in marriage. 

The girls 1 schools grew and. improved in their equipment and 

methods. One of the developments of the period which throws" light on 

the local problems involved in such an enterprise is·· an "innovation", 

namely the introduction of the dining room and regular meals into the 

dormitory life. One of the missionaries described how the old fashion 

of eating out of a common pot was 11 •• relegated to the past ages." 

Vlhile at first the girls objected to this because, they said, 11 Have 

we ever done re before?" (the old Bulu excuse), they soon were happy, 

" •• sitting down to their table having their blessing and eating like 

'white folks 1 •
111 

The curricula ~ of the girls' schools seem: to have followed 

that of the vernacul.ar schools for the boys• In 1.920, 11 new·11 lessons 

in hygiene and physiology were added, with the result that 11 the girls 

show that they have obtained valuable help from them. 112 

The Elat Station report for 1922 has an excellent statement 

of the aims of these schools., 

nour aim first and la.st being to build Christian character, we have 
tried to hold up strong Christ.i..an ideals before the girls and to 
make much of the spiritual life in the dormitories and by individual 
and group conferences in our homes, endeavoring always to gain and 
hold their confidence and helping them to realize their reljtion to 
Jesus Christ as a real and cleansing force in their lives." 

The work with the girls had results in their lives. The follow

ing quotations will illustrate this: 

11We feel that it is gradually becoming a strong influence in 

. . . 
l. Efulen Station: Written Report, 1919 

··2. Foulassi Station: Written Report, 1922 
3~.Elat Station: Written Report, 1922 
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the molding o£ the Christian li£e o£ the people 11 
11 At the close o£ school every ~irl was a confessing Christian ••• 
eight had entered the church. II 
"Worthy of mention is the fact that many a catechist and teacher 
has been glad to select his wife from our school girls and the 
marriages have thus far. proved very happy ones. 11 ; 
11The girll¥' school is a veritable nursery £or thE! future mother
hood of the country and the importance of it as a means of' cul
tivating Christian character, mental discipline. and habits o£ 
thrift is not li~yfu be overe stima.ted.n4 

In many places the results of the schools could be seen in the im-

proved appearance of' the girls. 

Of all that might be said concerning the re sult·s of the work 

with the girls, perhaps the most significant thing is in relation to 

the place of women in society during this period in contrast to tba 

unhappy lot of the girls o£ the land before the coming of' the Gospel. 

The E lat Station report for 1919 has a very important paragraph con-

earning this: 

11 A girl has become more then a mere thing to be exchanged for 
!goods' at the earliest possible moment. A woman is becoming 
more than a personal servant· who makes it possible for the 
husband to sit at ease in his ,palaver house or a mere bearer 
of children who by her child-bearing brings wealth and prestige 
to the house of her lord. 115 

El.,. 1925 to the Pre sent· 

1. General Survey of Phases of the Work 

a. Needs and Problems of the Work 

The needs and problems of the period might be summed up in a 

• • • • • • 

1, Elat· .Station:· ;:Writtflrr:ft~port,.:19l9~: 
2. Ibid. 
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few words: greater training and higher standards. 

1. Economic Condition 

One problem which faced the school administrators was that of 

the acute economic conditions. 1 Besides the scarcity of money~ the 

lack of mechanized transportation in the country created the need for 

manual labor. One of the much used sources of this labor were the 

small boys of the community. The problem of losing boys to the local 

chiefs as carriers became acute in this period. One missionary celled 

it the "making of the s-chool-house a recruiting station for child 

labor."2 

2. We~ss of Village School& 

The village schools also presented a great problem for the 

missionaries. They had become the weak point instead of the strong 

point of the school system. They were 11 no longer the splendid aven

ge list ic agency that they were some years ago.~~~ These schools re-

quired supervision in order to maintain high standards. 

With the' great increase of volume of the educational work 

the problem of lack of supervision became acute. By 1927, the super

vision of village schools had become "•ppallingly inadequate 11 .4 

~. Weakness of French Schools 

The competing streams of the needs of the people in their 
., 

community~ and the plans of' the missionaries as to how these needs might 
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best be met ~d still fulfill the requirements of the government, 

created many problems in the curriculum. The 1-1acLean Memorial Station 

report of-192Tcalled one phase of this question the 11 failure of-French 

1 schools to do anything else but teach French11
• 

The 1927 Educational Survey of the \'lest Africa Mission 

summed up the situation •. The problem of the French schools was stated 

as follows: 

11 In view of these facts it \'rould seem as if our present French 
school does not meet the very deep needs of the country. It 
appears as if it met rather the needs of trade and administra
tion.112 

The contributing factors in this failure \'rere listed as the stress on: 

preparing pupils for the government exams, following the government 

schooi curriculum (not that which the ~issionaries saw.as needful), and 

the loss of men attracted-to the shop and office rather than to the 

sacrificial life of the missionary. All of this contributed to the 

lack of time left in the school curriculum to be spent on such things 

as ethics, manual training, and real intellectual development. The 

school system ''~as condemned as 11 \ieak through lack of workers arid super

vision and Normal training on the lm'l'er rung of the educational ladder. 11 3 

4. Relation to Governments 

The old question of the policy with regard to the age of the 

school boys suddenly appeared again in 1930 \'if+en the government visited 

the schools of' the mission and s'I·Tept them of' all boys over fourteen. 4 

. . . . . . 
1. MacLean Memorial Station: \l{ritten Report, 1927 
2. 'liest Africa Mission: Educational Survey, 1927 
). Ibid. 
4. Superintendent of Schools: Written Report, 1930 



The governmentt gave the following reason for the action: the Mission: 

was keeping too ~ unqualified pupils tbo long in all schools and 

small classes limited the work of' qualified teachers.l 

In the schools of' the Mission .. this caused considerable upeet:, 

almost.f'orcing some of' them to close. The result, however, was gen-

erally considered to be good and not much damage of' a permanent~ nature 

. was done •. 

Tlie elimination of' the older pupils, however; created the 

problem of' outti.ng off' the supply of' teachers. Tlie Mission was, ther.e-

fore, allowed to organize 11f'uture employee" classes for those who wish-

ed to continue studying with t.he prospect:,of' becoming teachers in the 

school &,rstem of' the Mission. 2 

Another problem raised was the fear of' the government:, that~ 

as a re sul t~-of' the Mission 1 s having eo m.&.ey" pupils in their French 

schools they were 11turning out too~ with certificates and diplomas 

who, if unable to find employment·; will increase the number of diecon

tent.ed one sn .; 

The governmenttschools themselves created_ a problem. In 

some places t.hey were f'elt':tt> be in competition with those of' the Mia-

aion• The feeling of the missionaries was thatLt.he government. school 

teachers, having a lower moral standard, would undermine the influence 

of' the mission teachers, who were required t.o live exemplary lives. 4 

• • • • • • 
1. Superintendent of' Schools: Writte.n Report, 19;2 
2. 14:etettStat.ion: Writ.ten Report, 19;0 
;. Superintenden~ of Schools: op. cit. 
4. Ibid. 



Th$ problem of the choice of language of instruction during 

the whole course of the eduoat~onal work of the Mission definitely 

relates to the government. The policy of the government!: was. as has 

b'een seen before, that: all instruction should be in the langtlage of the 

European power·holding that·':territory. However, in 1~2, there was a 

noticeable change in attitude when the existing:French government: 

spoke in favor:.:of the vernaoular,~schools and even indicated that. there 

was a possibility that".:.they migbt-'~be recognized.! 

In~:the re la~ions with the g()vernment': a change occurred in 

19;7 when a ~w governor was appointed to the Cameroun who had been a 

teacher himself. He instituted maDiY' reforms and did much that was con-

structive with.regard to the schools. 

In a circular put:. outt by the government about~ this time, the 

position of the government.was stated thUs1 

11Tlie rural school must·~influencs the native mind, train end improve 
the life of the people Dr practical adultl:courses, cooperative 
societies. field demonstrations and rural work shops. We must/form 
peasant.ttaaohers to educate the peasant-:community. 11 2 

In line with this. therefore. the government added the re-

quirement of practical tests t'b the academic ones for:ittJ certificate. 

Thus the requirements for··the government".:.exem.ination added, "Each 

candidate shall pre sent .the dey of the examination a ,piece of work of 

his own making.-u; 

In March 194;, a further;· step was made when t·he goveranent·. 

• • • • • • 
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2. West'~·Africa Misf!Jion: Report for Ge~ral Assembly. 19;8 
;. Super~ntendent::of S<?hools: Written Report; 1~8 
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held a conference for all educative bodies at Douala end the general 

problems and policies were discussed. 

The position then at the end of this period was ona in which 

the government was in no we:y competing but was cooperating with the 

mission schools. 

5· Subsidies 

The question of subsidies was reopened in this period. In . 

the 19;4 economic crisis, the question of subsidies was viewed in a 

new light. From the former attitude of indifference or even question-

ing the advisability of accepting the money, the mission policy changed 

to the opposite position because of the need for the government subsi-

dy to carry on the school work. In the problem of the demand for 

higher wages, the government entered to increase the subsidies in 

l 
order to raise the wage scale. 

By 1941, the government subsidies had become quite high. 

The government suggested that it might increase the mission subsidies 

to the point of making the mission school teachers• salaries on the 

level with those ()f the government. The Mission felt that they could 

not accept this. The missionaries feared that the government would 

then shape the policies of the mission entirely, and further that 

high wages given too their native teachers would 8 lower if not kill 

their spirituality.n2 

b. Policies 

• • • • •• 

L. Superintendent of Schools: Written Report, 19;6. 
2. Superintendent of Schools: Written Report, 1941 



1. Self-Support 

The key note of this period is change. In every phase of 

the work ani especially in the schools gradual changes are noted. 

The policies of the educational program. of this period, 

although still based on that one central policy of the trend toward 

self-support, changed considerably. The change, in general, was in 

the direction of greater am.ounts of participation by the natives in 

the work. 

In 1928, the Elat French school reported an interesting and 

significant. innovation with respect to self-support: the creation of 

a student council to judge "palavers" (problems among the students). 

The year 19;7 brought a new policy which was a great step forward in 

the same direction and which effected the whole mission. This was the 

first joint conference with native delegates to discuss the problems 

of the schoo1.1 

The 19;8 report of the Normal school states that, for the 

first time, one of the best native teachers was Itl'laced on the faculty 

of the school. The attempt was successful in that 11he was able to get 

closer to the boys and help them in their Christian living. 12 

2. Regional Schools 

An attempt to solve the problem of the acute economic crisis 

in 1926 was made by establishing regional schools at considerable dis-

tances from the stations to relieve the con~stion at the stations. 

They were placed at strong_ church centers. The courses offered in 
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these schools were identical with the lowest grade in the station 

schools. The teachers in these regional schools were gradu.ates from 

the higher schools at Elat and MacLean) 

,._,,Village Schools 

Veriou.s attempts were made to meet the problems of the 

village schools. Thu.s to help solve the problem of supervision of 

the village schools the normal school gradu.ates were u.sed as su.per-

visors in the system. Teacher conferences were used to stir interest 

. 2 
and improve the methods and techniques. 

To meet the lack of u.niformity in the schools1 uniform exams 

were made up. In 19~~ these were made by the missionaries for all 

fou.r classes in the two lower cou.rses.~ 

In 19~~ the vernacular schools put all classes on a yearly 

basis 1 instead of half'-ye er ly as be fore • They began to take note of 

absences so that 15 absences wou.ld require repetition of the year. 

They gave the teachers charge of the school supplies to be sold 1 in

stead of the Mba 1ale (a native specially in charge of su.pplies).4 

Efu.len station in i9~~ established the policy of an entrance 

examination which increased the enrollment 1 due to the psychology of 

the 11hard to get 11 being the thing ·sought after .5 

The policy of co:..edu.oation in the primary department of the 

schools was continued 1 and established 1 so that by 19~6 Elat had the 

• • • ••• 
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1 only girls' school in the mission. 

4. Standards 

During the period, the mission continued its policy of rai~ing 

the standards within its educational program. The trend during the sa 

years was in the direction of increased severity, making the schools 

"better". 

For example, in 1928, the policy of requiring that the boys 

going for the government Fin d 'mtudea examination:;· should first pass an 

examination given by the mission was established. The examination was 

based on the government examinations for the five years preceding. 

Another example is seen in the 19~0 report of the Superinten-

dent of Schools, who described the policy of requiring that candidates 

entering the normal school should teach for a year under observation.2 

Various attempts were made to meet the problem of the lack of 

Christian standards in the schools. In 19~2, the policy was established 

that a pupil had to be a profe a sing Christian to remain in.c·the station 

school and that he must make progress in his Christian life} 

Along this same line, the policy with respect to the future 

employee~ class placed the selection of pupils on the basis of Christian 

character, Christian interest, leadership, ability to work with others, 

~ and grades.·· 

2. Specific ~ases of the Work. 

• • • • • • 
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a. Normal School 

The distinctive -feature of the period of the development of 

the schools from 1925 to the present is the development of the Normal 

School. The foundation upon which this school was built, the institu

tes held at various stations and at various times, has already been 

noted in the last section. The MacLean Memorial Station report for 

the year 1925 reports that the Normal School, established by the action 

of the Council, was held during that year. Thirty boys came that first 

year and the term finished "peacefully 11 •
1 The next year, the report 

' 

heralded it as the 11new era11 in education. The school moved to Foulassi 

Station in 1926: 11 long hoped for and eagerly awaited". The school 

was to have a three year curriculum leading to Ji government examina-

tion. The students would do their practice teaching in the Lower French 

School of the station and observe some 11model teaching"; there would 

be religious instruction in Bulu. A library of 250 books was bought 

2 
for the school. 

A fUll d~ 1 s schedule included the following: 

6 - 8 A.M. manual or garden work 
8:;0 morning devotions-
8:45 - 12; 2 -5 classes 
games 
supper 
7-9 supervised study. 

In 1927 the school sent its owq. report for the first time. 

In this, the aims of the school are stated as the highest character 

and the best scholarship. The morning of the student's da;y included 
' 
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the following: prey-ere, manual work, cleaning up, devotions, practice 

teaching, arithmetic, recess. The afternoon was taken up with clasees 

which included the following: grammar (vocabulary and Pal"Si~g), peda-

gogy, dictation, religious instruction, reading, recess, geograpb1, 

penmanship, ethics, hygiene, government, science, composition, drawing, 

agriculture, and singing. In the evening a period of supervised study 

was held from 7-8:45. During the course of the year each boy had a 

personal interview with the principal. 1 The contribution of the school 

to the educational program is summarized in the statement made by ~he 

Superintendent of Schools in 1928: "graduates from the Normal School 

have a totally different spirit for their work ••• a Christian service 

attitude ••• 112 

The Normal School, as it was founded, had only a course for 

teachers in the French schools. A need was felt for a similar training 

for the Bulu teachers since the vernacular schools were the foundation 

of the school system. Consequently, in 19;0 a Bulu department was 

added to the Normal School. The first year was pronounced a decided 

success) The graduates of this school were often u.sed as supervisors 

as we 11 as teachers. 
4 

b. Normal Institutes. 

Although the normal school had begun and was graduating 

teacher.s who were very effective in the school system, there was still, 

during this period, the need for Normal Institutes. The character of 

• • • • • • 

1. Normal School: Written Report, 1927. 
2. Superintendent of Schools: Written Report, 1928. 
;. Bulu Normal School: Written Report, 19;0. 
4. Vernacular School: Written Report, 19;4. 
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these enterprises is seen in the ourriclllum. of the one held at 

Foulassi in 19;;. It is as follows: school management, Catholic 

doctrine, arithmetic, pr~ary methods, m11sic, and handwork. There 

w~s a half-hour service each d~ in which the bllilding of tr11e 

1 
Christian character was stressed. The institute brought ~bout a. 

new attitude on the part of the te aoher s toward the work ani a new 

11nity among them. 

In 19;4 the Watsons were sent by' the Mission Meeting ero11nd 

to the various stations to hold s~ilar instit11tes. The importance 

of increased Bible reading and the practical application of trllths,, 

were stressed. A new course in writing was used and practical erith-

metic was encouraged. Procedure, methods, discipline, and common 

mistakes in teaching were discussed in the class on pedagogy, pro

grams for the year were planned, model daily. lessons were drawn up~ 

and time schedules were made. There was a regttlar question period 

each day, during which the problems of the teachers and the points 

which were not clear in the lessons were brought out. Bible courses 

were taught by' the pastor of ea.oh station.2 These institutes oontri-

buted a great deal to the ~provement of the quality of the teaching, 

especially in the vernacular schools. 

c. Industrial Work. 

During these years the work of the Frank James Industrial 

School grew considerably but changed little. The evaluation of its 

place in the life of the people is seen in the following quotation 

• • • • • • 

1~ Vernacular Schools: Written Report, 19;;. 
2. Report on Institlltes, 19;4. 
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f'rom its report for the yeer 1928: 

11This school has not been the creator of the commercial spirit 
and unrest in Cameroun or even in and about Ebolowa, but is one 
of the instruments of the mission which is used to meet this 
great unrest and give a few right principles of behavior and 
practice as they take their place in the new economic order 
that is shaping up in this country at this time and foreseen 
by some.nl 

The results of the school as seen by the mission ere summed 

up in the report for 19;8 as follows: 

"A great change is taking place now. Wealthy natives are build
ing fine houses and maD¥ furnishing their homes with beautiful 

. mahogarJ¥ furniture instead of investing their wealth in women. 112 

d. Girls 1 Work. 

The trend seen in the girls' work during these years also 

indicates change. In 1926 the E lat station (one of the few still 

having a separate. girls 1 school) reported an attempt to make the work 

practical. The school took in a victim of infantile paralysis and 

native superstition and took cere of her. The girls were given weekly 

turns at bathing and massaging her, and taking her to the hospital for 

her weekly visits. The child showed great improvement and the girls 

received valuable tr~ining in child care.; 

The reports f'rom Af'rioa for that same year record the esta-

blishment of a new school, "The Higher School for Girls". This school 

was an effort to meet the lack seen in the eduoatien of girls when it 

was left to the general school system, and also to meet the demand for 

girls above that of the primary schools. The school included an 

• • • • • • 

1. Frank James Industrial School; Wri~ten Report, 1928 
2. Frank James Industrial School: Written Report, 19;8 
;. Elat Station: Written Report, 1926 
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attempt to teach home economics by having the girls live in the home 

of the missionary- f'or periods of time. There was also a weekly sewing 

1 
class. The school became self-governing, a thing of wonder to the 

2 
missionary- in charge. 

In two years the school reporteci the graduation of' its first 

class. The curriculum of the school included: Bible study, catechism, 

child psychology~~ the training of' small children, practical experience 

through teaching under supervision in the beginners• classes of the 

station girls 1 school, gardening, and sewing. During the vacation all 

of the girls went to Batanga station for a conference during which the 

time was divided between recreational activities and devotional meet-

ings. The emphasis of' the program was on homemaking and Christian 

work in the communi tie e} 

The school, however, did not succeed and the projec~ was 

dropped. But the problem did not cease wit.h the closing of t.he school 6 

for the girls were in some places receiving the same education as the 

' boys, which was rather inadequate. The next. attempt was the establish-

ment of tb:l Ecole Menagere ( 1939). This was opened at Efuls:11 in l94o, 

and was somewhat of j:!. revived higher school for girls. The aims of 

the school involved knowledge, skills, and attitudes. The School was 

requeSted by the Mission to teach housekeeping, tailoring,·'1aundry, 

cooking, child care, qygiene, gardening, music, French, etiquette, 

Bible study, etc. An orphan was loaned from the Mission Orphanage for 

• • • • • • 

1. Higher School for Girls: Written Report, 1926 
2. West Africa Mission: \'lritten Report, 1926. 
;. Advancedt School for .Girls: Written Report, 1927 
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Although the position of women had changed to the extent 

thai; j,n 1941, two girls were admitted to the normal school, the pro

blem of the girls' work still remained. Child and polygamous marriages 

were still to be ~oped with. 2 But the problem took on a new aspect 

when it was seen that educating girls became a thing of commercial value 

since their fathers sought to raise the price of their dowries: beca.u.se 

they were educated. To combat this a rule was made that the schools 

would accept only those girls who could present cred~ntials concern-

ing their good character from the native catechist of their villages. 

Thus :m.a.ny of the girls who came -were daughters of Christian pare.nts. 

In spite of their pro~lems, the iirls 1 schools did have positive 

results. The 1928 Educational Survey report states that schools for 

girls had had the following results: the creation of the desire for 

higher learning, a more enthusiastic Christian outlook, the develop-

ment of character and self-control, the improved condition of girls, 

and the cooperation of the parents in villages.~ 

F. Summary and Conclusion 

In this chapter the development of the educational work of 

the American Presbyterian Mission in West Africa was studied. The work 

was divided into four periods: the first, ending at the beginning of 

the century, following the Mission Meeting of 1899, in which some of 

the basic policies of the Mission were decided; the second, ending in 

• • • • • • 

1. Ecole Menagere: Written Report, 1940 
2. Metet Station: Written Report, 19~0 
~· Educational Survey of the West Africa Mission, 1927 



1916, when the French Government took over the Cameroons end the 

change in governments created a problem for the schools; the thir4 

ending in 1925, when the Normal school came into being; and the fourth, 

beginning at that point and continuing to the present. 

1. Beginning to 1899 

During this first period the work of the mission was con-

sidered in the light of the problems, policies and results of the work. 

The basic problems wer.e seen to be connected with the relationship of 

the Mission with the. governments and the subsequent problem of the 

language of instruction. This difficulty arose from the conflicting 

policies of the Mission and the government: the former being to teach 

the Bible and religious truths in the mother tongue 1 the latter to in-

struct only in the particular language spoken by the governing nation. 

In this period the basic pattern of the schools was set; an African 
\ 

adaptation of the American or European .school. The contribution of 

the schools in building up the work of the Mission was noted. 

2. 1899-1916 

During this phase of the development of the schools the first 

problems of growth became acute: the need for personnel with adequate 

training, and the lack of clearly-defined policies which would meet 

all of the situations in the work. The main policy stressed in these 

years was the policy of self-support, so that by the end of this period 

much of the school work was not supported by mission funds. The 
~ 

description of the curriculum is illustrative of the competing elements 

in the school work: the traditional 11 subjects 11 , the religious instruo-

tion stemming from the purpose of the Mission in maintaining the schools, 
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and the elements put there in accord with the requirements of the 

European governments. In this period 6 also 6 the Frank James 

Industrial School was begun. B,y the establishment of this School, 

the Mission hoped to provide the means by which the natives could 

learn Western industrial methods in a Christian atmosphere. By the 

end of this period, the results of the schools were becoming evident, 

not only in the growth of the church but also in the lives of the peo-

ple, as changes in the living habits of the Christians were brought 

about. 
-

;. 1916-192.5 

The basic problems of this period centered around the re

sults of the War, both in terms of the change of government. ani by 

the confUsed economic conditions in the world as a result of the war. 

The policies centered generally about a growing "strictness" in the 

management of the schools. In this period the Dager Memorial 

Theological and Bible Training School was established. Teachers• 

institutes, leading teward the raising of the standards of the 

schools, were also begun. 

4. 1925 to the Present 

In this period,; the keynote is 11 change 11 • The need for the 

adaptation of the schools to the needs of the people, as well a.s to 

the purpose of the mission {the spread of the Gospel, not ~/estern 

culture) is evident both in the problems as well as the policies of 

these years. The feature of the period is the development of the 

Normal Schools, which did much to solve the great problem of the need 

for adequately trained native workers to carry on the educational 

work of the Mission. 
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OHAP'IER III 

SURVEY OF TIE PRESENT SITUATION AND TRENDS OF Tlii: EDUCATIONAL 

~/ORK OF TfE AME:RIO.AN PRESBYTERIAN MISSION IN WEST .AFRIOA 

A. Introduction 

In this chapter, the general phases of the present situation 

will be surveyed. The basic need and hence the most important problem 

of the period will be seen to be in relation to the lack of a dis

tinctly Christian emphasis in the schools of the Mission. In the 

specific developments of the period, the Cameroun Christian College 

will be seen to be the most important development of the period and 

it will be examined in detail. This material will be included here 

so that it mq be seen as the culmination of the educational work of 

the Mission up to this point, as ~11 as the basis upon which future 

plans are laid. 

The basic trends of the dq will be examined. The growth 

of the tendency toward Westernization will be seen to be the influe~ 

tiltL factor in most of the problems of the Mission. 

The divi§ion of the material was made on the basis of the 

source material. The Board reports were available up to and including 

194,. F.rom that point on, only printed materials, correspondence, and 

the most recent reports, that is, those of 1947, were available. An 

exception was made with respect to the Cameroun Christian Colle~, 

the beginning of which came in an earlier period, but which belongs 

to this period because of its position as the enterprise of the future. 
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B. Survey of the Pre sent 

1. General Phases of the Work 

a.. Needs and Problems 

1. Personnel 

The needs and problems of the present period resemble those 

of the pa.et periods in a. striking we::y. The need for educators, seen 

not only by the Mission but also by the natives, is expressed by one 

native teacher as follows: 

11The little knowledge of ma.ny African youth is proving a. dan
gerous thing, for they are reading literature on Atheism ani 
other isms that is creating doubts in their minds. We need 
teachers-who by their lives and works can dispel these doubts. 
With an inadequate teaching force, the quality of work of our 
pupils if inferior, so that our schools no longer lead the 
colony.• 

2. Distinctly Christian Emphasis 

The greatest lack in the schools of the Mission in the pre

sent period is the lack of a distinctly Christian emphasis coupled 

with a. school program of a high calibre of scholarship. This was 

indicated in the quotation above and is seen also in the following: 

11 It is obvious that we must do some serious thinking regarding 
the teaching of the Bible in our French Schools. This most 
important pert of our curriculum has assumed a secondary place. 
Every attempt muet be made to make our Bible study a more vital 
means of a Christian education and evangelism. We muet be ready 
to combat the forces of atheism and communism. Our contribution 
to the education of the youth of Cameroun must be in terms of 
deep spiritual concernL high moral standards, and superior 
inte lle ctua.l quality. 11

' 

b. Policies 

1. Office of Christian Education 

• • • • • • 
1. 11Some More looking Forward!", ~~Gall, 25; 18-20, July, 1946 
2. Ibid. 
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In direct relation to the main problems of the schools in 

the present era are the policies of the lflission Work. These are not 

so clearly defined, due to lack of source materials and the very fact 

pf being so close to the whole situation that the form of the whole 

is indistinct. However, the emphasis on the effort to reach the 

school children for Ghrist in a positive way is easily traceable, In 

J.anuary, 1947, the Office of Christian Education of the French Schools 

of the West Africa Mission was Grr'eated. This office was for the pur-

pose of aiding missionaries, teachers, and pupils to make the school 

system more Christian in life and teaching. 

2. Parent-Teachers' Meeting 

Another po~icy of this period, present in the school work 

of previous'years, but approached in a new way here, is that of in-

teresting the parents of the school children in the schools. The 

1948 approach to this problem is· a Parent,j;.Teachers 1 Meeting. This· 

was felt to. be one way to solve the very difficult problem of the 

lack of concern on the part of the parents f'o:r education of: their 

children.
1 

3. Relations with the Government 

In some areas, the relations with the government are quite 

satisfactory, as iscevidenced in the securing of the land for the 

Cameroun Christian College. In other situations, the relationship is 

not so satisfactory. With respect to the vernacular schools, the 

prospect is·not so favorable and it is belietVed that the government 

will soon take steps to close them, since they are not in accord with 

. . . . . . 
1. Rev. and Mrs. R. N. Peirce: Missionary Letter, February 9, 1948 
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th .!:." d tal 1" f th F h G .._ d" . t 1 . l e .1.un amen po 1cy o e rene_ overnmenv regar mg 1 s co on1es. 

c. Evaluation 

Little can be added to the evaluations given in the pre-

vious sectians on the school systems. One evaluation has been seen 

in the need for greater spiritual emphasis throughout the system. The 

place of the school, however, in the total program of the mission still 

holds, as is seen in the foll!owing quotation: 11The schoolsare the 

fruit of the Gospel spread in our villages. They are at the same 

time the foundation of our work. 112 

2. Specific Phases of the Work 

a. The Frank James Industrial School 

During the years of the development of the industrial s 

school, one of the criticisms of the work which has been made was 

that the school resembled a large industrial p~ant instead of an edu

cational institution. Tentative plans were made in 1943 to develop 

the school along a more academic pattern, but at the time little was, 

done in this direction. The report for 1947, however, records the 

opening of the school year with the unprecedented number of three 

missionaries 'assigned to the station and a new curriculum. This in-

novation was made to include classes in algebra, geometry, engineering 

drawing, physics, and electricity. 'All of the present student body 

were taken into these classes 'and a selection was made of those who 

were able to proceed to further training on such highly technical 

0 • • • • • 

1. L. K. Anderson: Personal Interview, March 17, 1948 
2. Rev. and Mrs. R. N. Peirce: Missionary Letter, February 9, 1948 
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lines.l 

b., Audio-Visual Progr.am.me 

B.ecause. of the g.e-att successsof' thisswork iil::otmrr fieldS.) 

a missionary couple was assigned to Africa t"' begin·,a programme of 

visual aids. 

c. G!tls 1 Work 

'l'he pre sent:: situation of the work and the situation of the 

girls in the school system is very interesting in the light~of the 

past from which the women of Africa have emerge,d. Tllat girls are 

now permitted in all of the Mission schools, that they have attended 

the French Normal School and some are now attending the new Institute 

wit~ss.:to a great change in African society; regarding them. 2 

'l'l'iis advance ;llbwever revolutionary it ::might'~ be, is nett

complete. As was indicated in the previous section, education has. 

bJ:ought·~.a recurrence of the old problem in a: new way. For in the eyes:. 
- -

of matliY' education has merely served to increase the value of the g~lss 

so thatttheir fathers ask a: hig}18r price for :them. Because of the 

moral factors involved, as well as the highly practical ones;; such as 

the fact'.that the mission is training the girls to be the wives of its 

evangelists and pastors, who cannot pay high dode:s,, the mission 

has gone on record as opposed to the giving of large and recurring: 

gifts to the parents.; 

•••••• 
1. Frank James Industrial School: Written Report., 1947 
2. E ather Bartlett: 11'l'he School Gir 111 , .!!:!! ~ Q!!!, 26; 7-11, 

July, 1947 
;. 11We Look Inward 11 , ~Drum .Q.!!!, 25; 11-1;, July, 1946 
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d. Cameroun Christian College 

In the Mission Meeting of 1919, plans were discussed for 

the founding of a college in West Africa. Nothing, however, was done 

of a definite nature, until twenty years·later, when, in 1942, the :Wi:Es

sion Meeting accepted a report on plans for the College and took action. 

In this meeting the purpose of the college was stated as follows: 11 •• to 

give the African an advanced general education Ynth definite Christian 

emphasis. 111 They planned that it should offer a four year course and be 

coeducational in its organi~ation. Entrance requirements:, accomodations, 

staff, tuition, and curriculum were discussed. The opening of the 

school to students coming from other missions was recommended. Furthan' 

recommendat.imns were: that the first class be begun in 1944; that ap

propriate additions be made to the staff a~d to the appropriations of 

the mission; and that a site be chosen for the school. 

The February Board Meeting of that year approved the plans· of 

the Wission and took action to authorize the Department of Special Gifts 

and Annuities to make a special appeal for $1,000 for equipment and build

ings for the college, and $5,000 for running expenses for five years, 

and, as a special item to be listed Ydth the property appeals of the 

West Africa Mission for the year 1943-1944 $50,000 as an endowment. 

The idea of the college had, by the summer of 1943, taken 

shape. A statement of Dr. Anderson, Board Secretary for Africa, 

indicates the nature of the enterprise as well as the need which 

created it. He said: 

• • • • • • 

1. 1tlnutes of Meeting of West Africa Nission, Dec. 2-8, 1942 



"There is no secondary education possible for a young man or 
woman.in FrenchEquatorial Africa, unless the African finds a way 
to get to .France., This is practically impossi~le because of 
the expenses involv~d, and very few have been able to afford it. 
Realizing this ••• we have determined to start a college in 
Cameroun. The Presbyterian .Church will have to take thB initia
tive, but it is hoped that other denominations working in French 
Equatorial Africa will cooperate ••• The College will have to 
begin::in a very -.11 way. • • Commercial!, agricultural and 
industrial faculties will have to be provided, but we also hope 
to stress a liberal arts course. 
The peatest ·difficulty we have to face at the present time is 
that of providing an adequate teaching staff ••• we are convin~ 
ced of the necessity of providing future leadelship for French 
We at Africa which may be thoroughly Christian~ 

The lack of secular institutions, leaving ·~~ field of higher 

education open to the mission, Fesented the opportunity of creating 

imthat country a thoroughly Christian leadership. Although the 

secularization of such a school in the course of its development was 

seen as a possibilitjl, the enterprise was considered wortey,r of the 

concern of the mission for the effect which it could have in the 

pre sent period. 

The Mission Meeting of 194; received and accepted a report 

by the committee, which had been set up for the purpose of furthering 

the plans. In this report several significant statements were made 

and some important stepsswere taken. 

The aim of the school was stated thusa 

11 
••• to make our institution one especially adapted to the needs 

of the African and avoid e:rry American or European me~hods that 
might be unsuitable to the people and this country." 

Although the institution is referred to as the Cameroun 

•••••• 

1. L. K. Andersons Written Report, June 24, 194; 
2. West Africa Missions Minutes, December, 194; 
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Christian College, its official title is the ninstitute des 

Missions Evangeliques.u The Governor expressed his interest in the 

project and approved the site .chosen. 

Various recommendations were also drawn up at this time, 

which had to do with the const,.tution o:B the college and will be 

discussed later. However, since there were insufficient mission~ 

personnel, buildings, and books, the Inatiute was to open with a 

preparatory course to be called 11Cours Primaire Superieur", which 

would equal the course in the superior schools of the goverrm1ent •. 

It was to open at Ilanga, having Eugene Tjebi and David Libuga as. 

instructors, under the supervision of the missionary at Ilanga. 

The nexttstep came in 1944 and is described in a letter 

from Rev. and Mrs. R. N. Peirce as follows~ 

11The opening class of the much-anticipated Institute of Evengel
i~al Missions (otherwise known as Cameroun Christian College) 
started successfully at Ilanga on March 15. Forty boys from all 
over the Bulu and Basa fields, plus a dozen from the French lUs
s:ion, are being _taken care of under native. teachers and ~ so
called supervision. The only direct partiJI have is teaching 
music-·, a half-hour a week when I'm around.ul 

As the preparatory classes were ~ing held, the site for the Institute 

was chosen and a request was about to go to the governor for approval. 

Two years later, when the permission of the goverrm1ent had 

been :secured, work was started on the .buildings on the site chosen. 

This site is located between Yao.unde and Douala on the railroad, in 

Libamba. Moat of the work on these- buildings was being done by 

•••••• 

1. R. N. Peirces Missionary Letter, June 20, 1944 
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natives volunteering their servioes.l 

The constitution or set of decisions and recommendations 

upon which the college was bU.iltJ::,grew and developed as well as tts 

actual classes and buildings. As it stands todq 1 with its late atl .. 

revision, ittincludes the following: (1) the reaffirmation of tba 

principle of cooperation with othar Missions, with tha American Pres-

byterian Mission taking the lead in the first five years of the school; 

(2) the curriculum planned for four .years of higher education as well 

as classes of a preparat-ory nature which would lead to the certificate 

BrevettElementaire; (;) the endorsementtby a sponsoring Mission or 

church as the requirement for entrance; (4) a board of directors to be 

established with representatives of the American Mission, tba Societe 

des Missions Evangeliques de Paris au Oameroun, the Societe de Missions 

· Evangeliques de Paris au. Gaboon, the Sy..nod of Oameroun, and by each of' 

Synods of' the Mission Evangeliques de Paris au Oameroun et·:au Gabon; 

':(5) a director to be elected by the Boarci of Directors, ratified by 

the Mission, and nominated by tha Presbyterian BOard of Foreign Mis

sions for appointment as a special term missionary; (6) governmentt 

subsidy to be accepted only on the condition that it·~carries with itt 

no obligation; end (7) ta.i'tiion to be charged.2 

The most importanttf'actor 1 however 1 in the planning of the 

school is the fact·.of its definite ahd unconditional Christian emphasis. 

This emphasis on a Ohristian approach to the school work is seen in 

•••••• 

1. Njohk Bot: "Institut", The Drum Q.!!!, 26; 10-12, April, 1947 
2. Memorandum of Agreement:.of the Oameroun Ohristian Oollege, Approved 

February ; , 1948 . 
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the follm'ling excerpts from a letter of Rev. Peirce, in 1944: 

11 The problems are many ••• Yet we recall the promises of God and 
believe that 'I'Te are in His will ••• l-Ie trust the Lord for the future 
••• >·re believe the Lord 1 s seal is upon this project. But vre are 
only ·in the High School Department as yet, 1-rhile our thoughts 
sore tm'lard the day i'lhen hundreds of students '\'Tell gather armmd a 
reall.y.·Chriatian College to be prepared for life lived for Christ 
in Cameroun• Need \-Ie add that we trust that all who read this 
join in earnest pre.yer· that our plans may be His plans, that the 
Holy Spirit may lead our '!:J!issione 111 

c. Trends VThich Will Influence Future Policies 

In order to set out the trends \'lhich are present in the 

w·ork of the :Mission in i'lest Africa, a simple comparison can be made 

bet1-1een the situation \'lhich faced the first missionaries and that of 

today, in~many of the signigicant areas of the life of the people of 

\vest Africa. 

VThen the first missionaries worked in the territory, most 

of it was under some European government; however, the gove~~ents 

exercised little authority 11 ••• beyond the sight of their custom

house or the presence of their gun-boats. 112 At the present time, 

these governments are intensely interested in developing their African 

territories, ao that the Mission must proceed in its planning in accord 

with government plans. The interest of the governments is illustrated 

in the present situation in the tendency of the French government· 

11 
••• to introduce in the French Overseas territories the school 

. . . . . . 
l. R.N. Peirce: Missionary Letter, June 20, 1944 
2. Women1 s Foreign Missionary Society of the Presbyterian Church 

(Publishers): Historical Sketch of the Missions under the Care 
of the Board of Foreign Missions of the Presbyterian Church, p.l05 
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system of· the Metropolis, 111 a procedure \'thich neglects the develop-

ment of the African as such in his local situat~on. 

The first missionaries found no roads, no currency or no 

written language. The missionaries traveled by schooner or b,r chair; 

today motor roads are:.pene.trating the country.r so that the missionary-

occupying a nevt station·· could bring a car 't!ithin hrelve miles of· the 

station. The first missionaries had to barter for produce; todayh3 

missionaries must contend with the demand for higher wages. The first 

missionaries vrent about the task of reducing the language to -...rriting ana. 

translating the Bible and various books into the native languages; in 

1945, the Halsey Memorial Press printed almost five million pages. i'lhen 

·the missionaries entered the territory, formal education as vras 1mown 

in Europe and .America ;.;as a completely nev! idea to the natives. 1Presents 1 
I 

of elothwere given to the children to induce them to come to school. 

Irrthe present school system, tuition is paid by_the scholars at the 

French school. 

The comparison of the interest of the European governments in 

their African Territories in the first days of the Mission and in the pre-

sent indicates in a graphic way ·the trend toward:a closer connecti.i.n be-

tw·een the African territories and the European po"Vrers in possession of 

these territories. In relation to the work of the Mission, this gr01'1ing 

bond becomes important \'Then the means of developing the governmental policy 

conflicts with that of the !.fission in developing the natives in their nat-

ural surroundings and culture. The emphasis of the I•!ission is the Gospel, in 

which schools play a secondary-part: the emphasis of the governme~t is 

. . . . . . 
1. Normal School: Written Report1 1947 
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education in Which religion is secondary. Harmony between these two 

is often difficult to achieve. 

In thiJ3 relation of the Mission with the government, the 

question of language of instruct-ion is important, since the two basic 

policies ere seen to be in conflict. The trend on the part of the 

governments and the natives themselves toward tb:l neglect of the 

native culture and language places before the mission the question of 

whether to proceed with the policies followed in the past of change 

with the changing times. The increase of commercialism in the land 

face a the Mission with the choice of meeting this tendency with 

Christian instruction in these areas or completely abandoning such 

ereas of work. The development of the country industriallyl \'lith re

spect to roads and production, further contributes to the basic policy 

of Westernization. 

In all of these, the basic trend is seen to be that which 

leads toward Westernization. How much the Mission can contribute to 

this and how much this conflicts with the message of the Mission is 

the problem which faces the Mission today. With the establishment 

of the Cameroun Christian College, the Mission is attempting to meet 

this tendency with a distinctly Christian emphasis in higher educa

tion, the field which is not yet developed by the government. In the 

light of these trends, the Mission must face the decision as to 

whether it will maintain educational work or whether it will seek to 

reach the youth of the country in some other way, leaving the mechanics 

of the class room to the secular agencies. The decision must be made 

by a choice betWttn leaving the children to the influence of secular 
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organizations in their impressionable years, an'.und:esirable thing to 

do, or on the other hand, en equally undesirable choice, of investing 

a great deal of money end energy in an educational enterprise which 

must compete with that of the government. 

D. Summary and Conclusion 

In thi e chapter, a summary of the present situation was 

made. The basic problem of the situation was seen to be the lack of 

a distinctly Christian emphasis in the schools. In the specific de

velopments, the Cameroun Christian College was seen to be the import

ant development of the present. Its distinctly Christian emphasis 

was noted. 

In the second section of the chapter, the trends of tbe 

pre sent situation were observed to stem from the basic trend of the 

dey: the development of Africa toward a culture similar to that of 

Europe or America.. In this the government was seen to be a strong 

factor. Thus the place of the educational work of the Mission, whose 

aim is to preach Christ and not to bring Western Culture, was seen to 

be difficult. to maintain. With respect to the schools, the choice 

was seen to lie between the abandoning of the field of education to 

the secular agencies or of investing in it a great deal of resources 

without being certain of' the result. The establishment of' the Cameroun 

Christian College, as the first institution of its kind in the terri

tory, was seen to be the attempt of the Missio.n to meet this problem, 

by the creation in the country of a leadership which would be dis

tinctly Christian in its emphasis ani outlook. 
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SUMMARY AND OONOUJSION 

In the first chapter, the coming of the first missionaries 

into West Africa and the problems connected with the establishment of 

the work were described. The most important of these problems were 

seen to be the difficulty of survival in the climate of that territo

ry and cooperation with the various European governments which came 

into the territory. In the second section of the chapter, the educa

tional systems of the various countries holding lands in Africa were 

studied: the English policy of developing the territory on its own 

individual merits and pattern, the Belgian theory of limited develop

ment, and the French policy of converting the people of their colonies 

into Franchmen.. 

In the light of these initial difficulties and the varying 

policies of tb:l several governments under which the Mission worked, 

the development of the schools utder the American Presbyterian Mission 

was studied. The first period of the schools, from the beginning to 

the year 1899, was somewhat of a trial period in which the missionaries 

tested their ability to cope with some of the problems. For example, the 

language policy of the Mission, which laid stre as on the vernacular, 

as the language in which the native should first learn to read, had to 

be adjusted to the policy of the government which generally laid 

stress on the language spoken by that country in Europe. In these 

years, policies such as the giving of rewards to those who attended 

school as inducements for regular attendance, the requirement of daily 

work on the part of the boarders to pay for their food, and work among 

girls, whose position in society was extremely low, were established. 

80 
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Tha second period of the development of the schools, from 

1899 to 1916, was seen to be a period of growth ani e stablishmerrt.. 

In these years, one of the most important problems was the lack of 

teachers and the poor training of those who did teach in the mission 

schools. Tha princip&.l policies were the steps taken toward self

support, as the requirement of tuition, and the development of the 

existing .. inetitutions into a better and more extensive system. In 

this period the Frank James Industrial School was opened. The re

sult at tha end of this period indicated that the school work was 

beginning to have a great influence on the growth of the Mission and 

in the lives of the people. 

The third period, from the coming of the French government 

into the territory in 1916 to the establishme~ of the Normal School 

in 1925, was a period of readjustment. The problems of this period 

revolve mostly about the war, and particularly about the ch~ of 

governme~. brought about. by the war. The most important adjustment 

to be made was the change from German to French in the schools. In 

this period, the Dager Theological ar¥1 Bible Training Institute was 

founded, as -well. as the Institutes for teachers. 

In the fourth period, from 1925 to 194~, the important 

feature of the school work was the Normal School and its contribution 

to the partial solution of the problem of an insufficient and poorly 

trained staff. 

In the third chapter, a general survey was made of the 

present situation, that is the educational work of the Mission in the 

years 1944-1948. In this section, the Cameroun Christian College was 
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seen to be the culmination of the work of the Mission, which had been 

the pioneer agency in all fields of education and in education itself 

in the territory. 

In a short comparison of the situation which the first mis

sionaries faced and that of todey, various trends were seen. Thus, 

in relation to the industrial development of the country, the work of 

the industrial school of the Mission is seen to be an attempt to meet 

this need with a distinctly Christian approach. In the growing freedom 

of women, as compared with their debased position when the first mis

sionaries entered the territory, the Mission is receiving the girls 

into its schools and in some instances attempting to create special 

schools to meet their needs. And as the culminating effort of the work 

of the Mission, the Cameroun Christian College is seeking to meet the 

demand for higher education (and hencer:£quality with thl3 rest of the 

world) with a distinctly Christian institution. All of these develop

ments were seen to be summed up in the trend toward Westernization. 

This trend, being the basic policy of the government, is fostered by the 

educational policy of the gov~rnment. In order to meet the standards of 

the government, the Mission was seen to be in a position between its own 

basic policy and a secularizing tendency which would delete all that is 

distinctly Christian from the schools. 

In conclusion, then it can be said that the educational policies 

of the Mission must be such that, with a distinctly Christian approach, 

they will contribute to the on-going development of the people in their 

societyl By this study, it can be seen that the task of the missionary 

is not to develop the best educational system possible, a job about to 
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be taken over by the government# but to find the needs of the people 

and meet them with the power of Jesu.s Ghrist# whether as in the past# 

in village schools so that people mq read the Bible for themselves, 

or, as in the present# in higher education so that they may find the 

Ghrist ian wey of leading their people. 



BIBLIOGRAPHY 



BIBLIOGRAPI« 

Ae PRIMARY SOURCES 

1. Written Reports 

Anderson, L. D., Written Report, June 24, 194; 

Extracts from Minutes of Annual Meeting of West Africa Mission 
November 26-December 12, 1919 

Ford, Edward A., Foreign La~ag~s in Mission Schools, Paper, read at 
the Annual Meeting of the West Africa Mission, December, 1899 

Memorandum of Agreement. of the Cameroun Christian College, Approved, 
February 5, 1948 

Minutes of Meeting of the West Africa Mission, December, 1942 

lvii:nutes of Meet.ing of the We at Africa Mission, December, 194; 

2. Written Reports from the West Africa Mission to the Board of Foreign 
Missions of the Presbyterian Church in the United States of 
America 

Annual Report of Ibong Station, 1947 

Annual Reports of Angom Station, 1~9-1909 

Annual Reports of Bafia Station, 1950-194; 

Annual Reports of Baraka Station, 1891-194; 

Annual Reports of Batanga Station, 1891-194; 

Annual Reports of Benito Station, 1891-194; 

Annual Reports of.Bongahele Girls' School, 1895, 1897, 1898, 190;, 1906 

Annual Reports of Corisco Station, 1894, 1895 

Annual Reports of Dager Memorial Theological and Bible Training School, 
1924-194; 

Annual Reports of Efu1en Station, 1895-194; 

Annual Reports of Field Secretary, 1952, 19;8, 1941 

Annual Reports of Foulassi Station, 1917-194; 

84 



Annual Reports of Fr a.nk J eme s Industrial School 1 1912-194~, 1947 

Annual Reports of Ga.boon Station, 1890-1895 

Annual Reports of Higher School for Girls, 1926, 1927 

Annual Reports of Ka.ngwee Station, 1891, 1892 

Annual Reports of Ma.cLe en Memorial Station, 1897-194~ 

Annual Reports of Metet Station, 1912-194' 

Annual Reports of Normal Schools, 1926-194~, 1947 

Annual ReporiM of Sa.kbayeme Station, 1920-194~ 

Annual Reports of Superintendent of Schools, 1927-194' 

Annual Reports of Vernacular Schools, 19'~' 19~4 

Annual Reports of West Africa Mission, 1909-1941 

Annual Reports of Yao\Ande Station, 19;2-194; 

Educational S\Arvey of the West Af.rica.Mission, 1927 

Educational Work in W&st Africa of the Presbyterian Ohuroh in the United 
States of America., 1911 

Education in West Africa, 191; 

Fraser, Melvin, Annlla.l Report of West Africa. Mission on Self-Support 
for the Year ending November ;o, 1910 

Halsey, ~1. A., Report on the West Africa Mission, 1904 

Knaur, F. G. and E. A. Ford, Report of Oommittee on Ind\Astrial School 

Report of Director of the Of'fic~ of Ohristian Education of the French 
Schools of the West Africa Mission, 1947 

Report of Ecole Mena.gere, 194o 

Report of Normal Institute 1 July, 1946 

Report on Institutes, 19;4 

;. Letters 

Anderson, L.K., to Rev. Earl G. Harris, Mission Protestante Americaine 1 

Metet, via M1Ba.lamyo, Oameroun, West Africa.i October 20, 194; 



86 

Peirce, Rev. and Mrs. Robert N., General Missionary letter, July, 1947 

Peirce, Rev. and Mrs. Robert N., General Missionary letter, July 20,1944 

4. Personal Interview 

Anderson, Dr. L. K., March 14, 1948 

B. SECONDARY SOURCES 

1. Books 

Cavin, w. J ., Survey of Educational Position and Needs in the Cameroun 
and FrenchEquitorial Africa, in Abundant Life in Changing Africa, 
Report of the West Central Africa Regional Conference held at 
Leopold ville, Oongo Be lge, July 1;-24, 1946, Africa Committee of the 
Foreign Missions Conference of North America, 156 Fifth Avenue, 
New York 

Hailey, Lord, An African Survey, Oxford University Press, New York, 19;8 

Wheeler, w. Reginald, The Words of God in an African Forest, Fleming H. 
Revell Compa.r:w, New York, 19;1 

Women1 s Foreign l.Usaionary Society of the Presbyterian Church,. 
(Publishers), Historical Sketches of the Mission under the Care of 
the Board of Foreign Missions of the Presbyterian Church, 
Philadelphia, 1886 

2. Periodicals 

Bartlett, Esther, 11The School Girl 11 , The ~ Q.!.!!, vol. 26, PP• 8-11, 
July, 1947 

Bot, -Njock, 11 Inetitute 11 , The ~ Call, Vol. 26, PP• 10-12, April, 1947 

Hunter, Mary Elizabeth, 11 'Teachers Shall Shine As the Brightness of the 
Firmament'", The~ Qill, vo1. 26, PP• 19-22, October, 1947 

11Some More ·Looking Forward! 11 , The Drum Call, vol. 25, PP• 18-20, July, 
1946 ---

11 We Look Around", The~ .Q.ill1 ::;vol. 25, pp.6-8, July, 1946 

"We Look,inw~•, t!The Drum. Call, vol. 25, PP• 11-1;, July, 1946 
"->;'' ---

' 

"We Look Upward", ~~£ill, vol. 25, pp. 14-17, July, 1946 


