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1
Introeduntion,

1., Ststement of the Provlenm,

When education is mentioned we usuzlly think of our
publiec grammey snd high schools =8 well sz of publie and
privete institutiens of higher leaming who meke i1 thelr
chief and only business, JDewey, in his "Democyagy znd Lde
ueantion®, has ealled our attention to the fael that 21l of
the setivities of life zye educational, znd so the formal
educntion of the senools should not be thought of ns Bomee
thing sepsrated from the rvesi of 1ife, 4fnd so in & genersl
gense the whole of life is educntional, =nd sany views which
songern 1life are educational views., Iut as the public schoels
and institutions of learning represent the conscious effort
of society to preserve snd to perpetuste itsell, and ss the
teacher occupies & central place in the sencol, we will cone
sider educsntionasl views from ine point ot view of the ltescher,
We do this becmuse we bellieve the sehoel and the 1ife outside
of the school sre, sns Dewey suggesis, not properly iwe things
but two sspects of vne life process, Yo then, any edutatione
nl viewe whieh are of volue to the tescner in the sechool, will

ide of ine school,

E

likewisge be of value te ihe teasher ouls
whether this teacher be thne mother in the home, the mnagey
of o faotory or anyone who directs the activities ef 1life,

twery teasher faces ithe problem ol formulating for him-

self a philosophy of eduention, pme no doubl are hardly cous

scious ef the nature eof the task they are
they formulste thely philesophy] they go blindly foerward,
depending on instinet and getling slong tne best they can,

Uthers veflect sericusly on the prollem and want to form thely




philosophy in the light of the nistory of thousht., They want
to know what the seclentific endeavors and the critieal reflege
tion of others can offer them 28 an alc in solvivg tnelir own
problem, ‘hile any philosophy of 1life is, in the brosd sense,
s philesophy of educstion, yet there sre certsin pasrie of a
genersl philosophy which are eof more impediste concern te the
tescher, Accordingly, it iz our purpese here, not to fornus
late & pnilosopby of education for teschers Lo rend snd sctept,

but rether to oring togetner in brief conpase the views of

¥i1lism Jenmes nnd of é&ﬁi%ﬁ Hoyee =8 they relote dertinitely to
eduention, Ve propose lo examine andg coupare thes eduesiional
views of 2 pragmatist end of san ideslist, in the hope that they
may serve to help each fescher foymulate his own philosophy of
eduention, The teschers' sesych ig veally o geanrch for sulde

ing principles with which to fsaee ithe problems 0f delly 1ife,

tugy serves to glve us s petter undesrst:
our problems, snd some guldence =g Lo thnely solution it will

nave served its purpose,
2, 1te Interest and Importsnce,

The interest we feel in such 2 siudy ss the one %%re‘gyau
posed iz, in the first plsee, the notursl desire we have to
know what others have thought =nd done, Ve hove zn instinctive
love fToy the nast, This :M& secentusted in the Jewigh ond
Chinese people sas evidenced by ithe esteen with which they ree
gard thelr sncesters., ow often iz our conduet pulded by pree
cedent, Jut our intersst in what otners have thought and done
ig particulsrly in those things which sre directly related to
our own present aetivitise, Yot only =re we born wilh curiosity

and o desive for knowledge, but, in ihe second plsee, our ine




terest grows out of » felt need, The tescher finds himselfl in
charge of o sechoel, =nd & series of questlons couwe % his nind,
“hat are these pupils anyway? Vhy sre they heve? What am I
here for? hat shall I tesch them? How shall I teach them?
What iz the purpose of edugsition? Vs begin to wonder, Our wone
‘der lends us te seek for light, and we naturally tum for =id
to those who have funced and reflescted upon like problens before,
it is fmporient thel = board of sducntiion employing tesche

M

ers should net only know how much information the teacher possesie
e snd how able he is to direct the experienceof @%ilﬁf@m. but

slso his stiitudes aend ideanls; tis philosophy of 1life. Hilpastrick,
following Dewey, haz onlled our &%%%ﬁ%iéﬁ to conconmlitent lenTne

atthitudes and idesls of

ings, Ii history repeats iise
the tencher pill be refleeted in the 1life of the pupll, ind so
it is highly important that his philosophy should be formulated

and ezperience of the

in the Llight of the sccumnlated ther

race, I we know what ociners h thought =and done, we may
cherish thelr worthy idenls, couplete ithely unfinisghed taske
profit by theliy mistskes and learn from thelr sucgesses, Hoyee
would excuse s studeni of philosophy for most everything but ige
nerance of the %i%%@ry of philesophy. Ie peinted out that those
who attenpted to formulete thelir ldeals inc @@@%%@m%zy usually
srrived ot conelusions which were old =nd poerly concsived., If

ore of today sre to

i"é

the roace is to make progress, if the teach

be better than the tesnchers of yesterdsy, they musit g

erganize, utilize = the sxperience of the upast,

hen who nave gethered up and organized with incresent the thought




outetanding representatives who grew up with the present sciene
tifie age, kept abrenst of the times, znd whe, in the light of
seience and nistory, heve esch glven us a philosophy of life
from a dlfferent point of view, These honored lesders hsve left
the seene of action, but Irom thelr writings we may learn thely
educstionsl views, Both of them having been populav tenchers,
writers snd lecturers within é@mﬁ%ﬁ&@i@%&y reeent years, hove
contributed s degided impetus and trend %ﬁ the dducationsl cure
vents of our day. /4 conslderation of thelr views will help us
to understand our present educational problems, =2 well 28 to
give ue some gulding prineiples for thelr solution, thus aide
ing each individual to formulste his own philosophy of educae

tion,.
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The Xﬁ%%%@i@ﬁﬁ& Views of willienm damen,

1., 4 Glimpse of the lan,

%illiaw Jomes was born in the old /stor house in lew York
City on the eleventh day of Janusry, 1B4Z, @f Seotehelvish pale

ents, Chortly afterwards they moved te lHo, 2 Washinglon Flace

where the second son, Henry, wae born on April 18, 18435, ¥illiem

wee the oldest of five children, iis father, & theolog
writer, moved aboul so puch that his children vrecelved s wvaried

education, James was sent to privote schools in llew York City.

g

Daring his early years he gpent short irr%gml&% @%ﬁi@@g under
tuters and governesses in London and Faris, and one yeay {1857 =
58) at the College de Loulogne, The family then rveturned teo
Hewport, but the vear 1859 - 6@ finds them again abrosd, and
#illiem snd Henyy studying in the neademy sl lenevea. ‘%%fi%ﬁ

the winter of 1880 « 61 ¥Willisem gtudied painting =t Vewport.

It was, ne doubt, heve that he developed his natursl tendeng

for keen, sccurste observetion, An incident in his carly life
illustrates this tendengy., ‘“Henry, at the ordinarily 'tough!
age of ten, wes alrendy anlmated by & secoret passion for ﬁ%ﬁ%@f*
ship, end used to confide his literary efforts %o folio @ﬁﬁﬁ%&,u
which he siored in » copy-book and which he %@i@& to concenl
from bis tomenting brother, Iubt Williem ezme upon thewm, and
discovered thet on one papge Henyy had made & drawing o vepresent
s mother and ehild c¢linging to s rock in the nmidst of & %%éﬁ&m@
peean and that he had dnseribed under i1 'The thunder roared
and the lightening followed,' ¥illiswm saw the meteorologioal
blunder ilmmedistely) he folrly pounced upon it, sand he itomented
the geneltive romancer about it so unmereifully that the ccesw

sion had to be marked by punishments snd the insugurstion of a




materisl protecltorate over the copy book,” (The Letters of

¥illdem Jemes, Vol. 1, p. 21)

The irveguler cheryscter of his sducsation continued, In
1861 he entered the Lawysnce Selentiflic Sehool, heving glven
up painting, md two years later onltered Harverd ¥Medienl Beheel,
Hie course here ws interrupted Wy 2 trip to Irazil ss sssliste
ant under louls Agessiz on the Thayer %ﬁ?%ﬁi%%@ﬁg‘ Letumning
from this he studled medieine iIn lermany, and in 1869 zot his
PeDo 8t Howvward, In 1873 he begen bis professicnsl caveer st
Hanrverd where he contimed for the rest of his 1ife in @iff@%m}
ent positions, first ss instructor in Anstomy and Fhyaiology,
then instructer in Feychology, FAsaslistant ?f%fﬁﬁ%@? of ‘hysie

elogy, Assistant Professor of Vnilosophy

i

i finslly Yrofessorw

of Philosophy, ‘mile Boutroux tells us "ihe 1ife of Professer

s

s8 wan entlrely develed ito studyineg, extperimenting, observe

ing, reading, vefleoting, investligniing, instructing, %%lkﬁﬁ%

v

srd %%i@iﬁg@ﬁ
The following deseription by hig son in the introductien
te "Letters of ¥Willism .

%ﬁ%” ie interestir "He wog of noe

dium height {sbout five feet el ht snd oneehslf inches), and
though he way puscul sy snd compact, his frame w0 s glighit and
he appeared 10 be slender in yvouth, spave in hie last years,
Hig carrisge we ervecl, snd hia Ltyesd e Tirm to the gnd,

Until he wes over fifty he used to take the stoirs of his own

5

house two, or even three, steps atl a bound., ¢ moved repidly,
not to say lepetiently, but with an sssuranee that invested his
figure with an informsel sort of dignity. After he glyained hig

hesrt in the idiyondscke in 1898 he hed W hebituste hingelfl te

e modérate pace in walking, but he never learned to mske ghort




4 movements of unpremediteted f@&yﬁﬂ%% in & deliberw

movenenis o
ate way, ‘hen he drove sbout the hilly rosds of ithe Adivondacks
or Hew Hampehire, he wns forever springing oui of the carrisge

to esse the horges where the way was stesp, Ureat wee his brothe

er Henyy's sstonistment 8t ‘hocorua, in 1904, to see thst he
58till zot out of & 'derwerat wagon' by springing lightly from
the top of ihe wheel, Ids doctors had caulioned him against
such sudden exertions; but he usually Jumped without thirking,
In talking he geeticulated very 1little, but hie face =nd
voice were unususlly ezpressive, is eyes were of that net very
dark shade whose depth and eolor changes with sltemtions of
008 o nossnssnaer® talked In = volce thal wae lowepitehad rae

sesble volce, that was

ther then desp ~- an unforgettably
adsireble for conversation or & enall lecture room, zlthoush
in & very large ball i1 vibrsted snd laeked resonmance, i
&@%@%% was full of enrnest umorous snd tender Codence®B. csvess

The gtory of the solenneminded student who stenmed the full

tide of 2 lecture one day by exclaiming: ‘'But, @@ﬁ@&@, oo tor
cesssest0 b geTious 0T & MOMENtes cvvesves! 48 nlresdy well
known,

*People snd conversstion exelted him = 11 too mony, or
too longecontinued, to the point ef ilrritation and exnaustlion,

silent in 5 come

times the coase, he wae noody

pany, 1t wes s slgn thet he was overeworked mmd tived out, But

when he wes aroused fo vivecity fiented on the current ef

congeri sl discussion, hie enuncletion wes rapid, with cocpsione

]
3

¢ for the visht word or flpure and

8l pouses while he sesrohs

-~

word to come, Then he

pursed his lips as though helping the

talked spontancously, humorously snd often extravagentive. oo,
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Ben and women ef =11 sorte Telt =t sase with ﬂim‘ snd anybody

s ey Eno hNnd any philesophy in hinm, wos soon expounding his
privete hopes, faiths, snd skepticisus fo James wlth susto....
in faoulty meetlings he spoke seldom, =snd he spent very little
time on his feet == except s called upon == when professionsl
songresses were Lhyown open to discussion, Clmilarly, he w8
seldom at his %% st lorge dinners or forenl oecaslong, .. Hie
wos nover gullty of sbusing snecdoie, »- that freguent instrue
ment of soeisl oppression, < but he loved and told a goed story
when 1t wmould help the disgcuselon slong snd showed » falr spirit

of minmlery in rvelating one,”
2. FPevenoloplenl Views of Willlsy Jomesn,

It was in the field of peychology that James flrst won
Furepean recognition) in faet it wes not until his fawe head
reverberanted fros foreigm &@%ﬁ%&ﬁ@@ thot we resnlized we were
holding = "prophet without honor® in ocur own countiy. ?% de=
voted twelve yeures of eriticsl study =nd originel resesrch ¢
the preparation ¢f twoe large velumes eslled "Principles of

‘eayehology® which he published in 1880, This work wns 56 fae

i

vorably rveceived that two yesrs loler he published a "Briefer
Upurse®™ which becsme widely usged 88 o text book in colleges

end univereities., In 18092, in response to a reguest from the
Harvard Coxporation, he prepared a series of lectures on pays
chology for Cambridege teachers which were loter delivered in

various places, znd Tinally published in 1899,

{1) Definition sand Method of Treatment,

James follows rrofemsor Ladd in defining Peychelogy s the
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"degeription and explanstion of the stutes of gonsciousness ag
such®, (Briefer Uourse, P. 1) He irects -gycholegy 58 & naw
tural peolence, snd interprets what he mesnsg by s natursl science
of payehology in this way., ¥We have no one science of all things

a8 &1l things cannol be vowmpletely known, but instead "we have

de in ¢ifferent pleges, and

& lot of beginniy

ot iesl oonveniense

kept sepsrate from each other merely fov
snke, until with later growih they masy run inte one body eof

Yruth, These provisionsl bezimning of lesrving we eall 'the

Bedences' in the plural., In order not to be unwieldy, every
seience hes to stick to iis ewn arbitrarily selectsd problems,
and Lo fgnoye all cthers, ‘very science thus soocepis certain

data unguestioningly, leaving it to other parie of philosophy

o

to serulinize thelr significance ond trmath, 211 natursl sciences

&

eesssseiBBUme thet 5 world of matier exists aliogether inde-
pendently of the percelving nind,esessest 8y chology a8 & natursl
seience deals with things in the same partisl and provisionsl

s &

2

way. in sddition te the 2rinl WOTlds euseessBNE DBBUMEE I

1¢ Thoughis znd feellngs, or whntever other names transitorxy
gtates of conselousness nsy be known by,

2, Ilnowledge, by these states of consciouveness, of other things,
These things may be materisl objecls ov events, or other states
of mind,

"How one thing oon kvow asnother is the problen of what i
salled the Theory of lnovledge., ow puch & thing sz & 'sinte
of wmind' eun be at 811 is the proWles of what hes been called
Hetionel ms distinguished from 'mpirieal Fsychology, The FULL
truth sbout states of mind ecannct be known until both Theoxy of

Enowledpe nnd lationsl FPesychology haove seid their any, sage
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while an lummense amount of provisional truilb about them cen be

got together, which will werk in with the large truth snd be

interpreted by it when the preper time srrives, ‘uch a provie

sionzl body of propositions sbout states of mind, and sbout coge

o

pitions which they enjoy, is what I mesn by Peycholegy conslder-
ed as & natural science,? {Hriefer Course, Intre,)

i

b

the Freface to his uriefer lourse, Jzmes snswers those
gritices who have found fanlt with the arrangsvent of his Frine

eiples of Feychology. The pedsgoglesl principle invelved nmakes

it worth our steting here. e mayg, "lhe order of composition

iz doublless unshs

ely, or it would not be found 8¢ bWy s0 many.
sut planless it iz not, for I deliberstely follewed what seemed
to me & good pedagogic erder, in procesding from ihe more cone

sre best secusinted to the

grete mental aspects wiih shich
soecnlled elerents which we come te know later by way of sbatrace
10T, e s sssed Bdult that ny ‘synthetic! order wae sltunblingly

carried out; but this smgpin was in coneeguence of what 1 thought

wore pedagogic necessities. ... ..%e really gin a move living

understanding of the i by keeping our stitention 28 long aeg

pomsible upon our entire consclious siates 28 they sre concrelely
given to up, than by postemerten study of thelr comminuted slee-

ments, ¥

{(2) Pundamental ypotlheses,

%

"Hental Feots g-onnot be properly studied 1 the

physiecal envirom The great

fault of the older rallonsl pesycholowg to zet up the soul

zg an abeolute spiritusl beling with certain faculties of its
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own by which the seversl sctivities of remembering, imagining,
vesgoning, willing, ete., vwere sxplained, 2lmost withoul ree
ference to the peculiasrities of the wrld with which thepe ace
tivities desl, TBut the vidher insight of modern days perceives
thet our imney facultles ave mﬁg@t@sﬁ in ;;m?mw to the features
of the world in which we dwell, adespted, I mesn, 230 =2 10 86«
cure our safety ond prosperity in itz midst, ot enly are our
eapacities for forming new hebits, for remenbering seguences,
and for sbeiracting genersl propervrties from things snd sgsociats
ing their usuagl conseguences with them, exactly the faculties

seded for steering us in this world of mixed variety and unie

formity, butl ouyr emotions snd instinets sre sdapted Lo very spege
ial festures of thzt worlde ssseess ind and woirld in short have
been evelved togeiher and in conseguence are something ¢f &8 e

el Fit.eeeesss 1he chiefl rvesult of 811 ithis more rodern view

CHHTAL LIVE I8 PRIVARI-

is the graduslly growing convistion that
LY THLECLOGICAL; that is to say, that our various ways of feele
ing end thinking heve grown %o be what they sye begause of thelr
utility in shaping our resctions to the outer worlde.e... Frie
marily then, and fundementally the mental 1ife is for the m&m
of setion of & presesyvotive sort,

Boxtessseees ALl states of mind, even mere thoughis end feele

ﬁi‘ ks

ings, sre motor in thelr vonsequences..,..... ‘e immediaste gone

dition of » state of consciousness is 2n setivity of some sert

in ihe gerebre] hemispheres........ 1his conception is the

working hypotheses whi ch underlies 211 the ‘physiclogieanl paye-
chology' of recent yeaYS.sceseeee - 0 for as possible then, we

pre to study the stetes of sonscliousness in ocovrelastlion with
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thely probable neural ﬁﬁ%&iﬁiéﬁ$¢ Vow the nervous syelenm is
well understood todey to be nothing but 2 nechine for receive
ing impreseions and discharging resctions preservative to the
individusl and hisg kindeeeesow ‘natomieanlly, therefore, lhe
nervous systen falls inte three main %ﬁ?i%ﬁ@ﬁ@; comprisingle

1} The fibres which carry currents ing

2} The organs of central redirection of them; =nd

%) The fibres which enryy thesn out,

j+

Funetionglly, we have sensation, centrsl reflection, and moe
tion to correspond to these anstomicsl divisionz®, (Briefer

Course, Introduetion,)
(3} FReview of "Talks to Teschers®,

Arthuy I, Gates in his Vayohology for Dtudenta of Eduoae
tion published in 1925 makes refevence in his biblicgraphies
to {ive ¢hapters of James' works which denl with iﬁﬁ%&i@&%ﬁ%%@@
Ingtinets, Emotions, 'ablt and ¥ill, ‘These fiwve éhﬁﬁﬁﬁ?% YO
bably represent ithe parts §§ his pesychology which sre of moat
gignificence for education today., ut James in bis lectures
to teszchers [called Tsalks on “sychology) has given us hnis owmn
presentation of paychelegy in relation to education, His prace

a8 they probably

tiesl spplicationg snd maxime nre worth noiis
represent the clesvest presentntion of his views., ‘ccordingly,
we shall conelude our pressutation of his puychologienl views

with o rveview of his fifteen legtures o lendchars,
(a} Peycholegy =nd the Teaching Avt,’

Lectuve I, desls with "Paychology and the Teaching Azt®,
Calling sttention to the fset ithal there 1s really ne new

poychology worthy of the name tut enly the old psychology of
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iocke's time plus & 1ittle phyeielogy of the breain snd the
theory of eveolution he says, "It i only the fundenental cone
septions of paychology which are of resl welue to the teuncher,
ssrsansiByohology 18 2 selence, and tesehing is sn 20%) ond
selenoes never genernte arts direetly out of thenselves, in
intermediayy iﬁ?@ﬁﬁi?@‘miﬁﬁ;%ﬁ%ﬁ make the applicastion by use
ing it oviglnelityesse s, he selence of paychology, =nd

&

whetever selence ol genersl pedagoglies mey be based on i,

are in foet much like the science of war,® The principles nre:

ry

} Work your pupil into 2 slate of interest}

e

F B

)} Revenl impresmively that you wani to temch; and

3} Pill him with curiosity ito know the next steps,
*Divinstion and perception, not gﬁy&%%i%ﬁi&%@ pedngoglics ox
theoretic stratemy, sve the only helpers here," The teacher's
attitude towsrd the ohild is conerete and ethieal =8 spposed

Lo that of the paychologials which ig sbeivact ond analyilie,
{B) UYhe Stresm of Consoiousness,

Lesture 11, lg's discussion of "The Birsan of Jonsoliougs

ness®, *In each one of us when nwake (and often when ssleep)

some kind of consciousn

ua is going on, There lg o siresnm, &
succession of states, or waves, or fields {or whatever you

please to exll them) of knowledge, of feeling, of desire, of

deliberstion, ete,, tnat constantly

and repass, and cone
stitute our imner 1ife......0 %8 have then fidl ds of consciouse

nens. .. ..0n0 the gonerete fields nre alv

v ﬁﬁﬁ%@z@:gﬁ:x*seﬁaw*&

in most of our fielde of conseiousness theve 18 a core of
sengation thatl o very provOUNCed. cevseceavvcsnsossee @ B8R
sations are the gentre or focus, the thoughis =nd Teelings,

the morgin of your sctually present consclous fieldeiscccsces
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in the sucecessive mutstions of ocur fields of conseicusness,
the process by which one dlsolves inte snother leg often very

gradusl, snd 211 sorts of immer resrrang e of contents

s but 1ittle shanged

goour, Jometin the foous
the mergin slters ?%pi%lyg tometimes the feous sliers snd the
margin steys. lonmetimes foous snd meargin change ploces., Somew
times again sbrupt alterations of tne whele fileld occour,” He
treats consclousness entirely on the deseripiive level for

Pthe truth is we really do not know the answers to the problems

omine €£§1$ﬁ vtory leovel,®

s

{e) T

i Child 22 8 behaviag Crepniassm,

Ws
©
o
o
o
i
5
]
B
@
ke |
o
w
@

4 diseussicn of the fm&@ti@%g al conpe

gaption of "The Child se s lehaving Urgenisn® cocuples leciure

I11, Consciousness has twoe funcitions: %It lende to knowledge

and it lesds to anotion,® He follows n discussion of the hise
torie snd evolutionsry concepiions of the functlon of consciouge
ness with the reguest that, "You adopl with me, in this course

-

oef lectures, biological conceplilon,.viveesorensrsnaeatbling
man, whalever slse he may be, is Drimerily o practiesl being,

whose mind is glven him to sid in adapting him to this world's

life, " He does nol rejeet the older conseption, oo desy Lo
the philosopher, that consciousness leads to knowledge, but

believes the second eanphsszis is of sore presciiesl value for

the tencher., He lenves this

o

an o guestion snd ssoopls
gonscioumness =8 lending to setion becsuse 1t will be of greate
est praciiesl use to teachere, g says the fzet is toset neo

truth, however sbhetrsct, is ever wﬁ?ﬁﬁivﬁﬁ that will not oyrobabe




1%

1y =t some time influence our esrthly acilen, "You should ree

gard youy prefessionsl tosk ss 4 1t consisted ehlefly znd ese
sentiazlly in trsining your pupil to %%ﬂﬁ?i%?, %@% in the noye
row penge of hid mamers, but in the vewxy widest @ﬁg%iwi@ Bense,
a6 including every possible sort of it r%a&%i&% on the oire

kY

alf brought by the vicige

cumstences inte whieh he mey find hinp

situdes of 1ife,”
{d) ZBducstion zuvd Behaviow,

Legture 1V, denls with "fdueatior aznd Sehevior®, *Educoe

ot be better deseribed then by c2lling 1t

tion, in %ﬁ?‘éi}i‘i, ot

ation of sequired habits of conduel and tendencles

to behavior.® You should get into the hebli of repprding the
impressions you make on gﬁﬁy pupil =23 8ll ¥lesding 1o the 6ge
guigition by hinm of oap ties for behaviorees.. 1T %é ree
flect upon the various ideals of eduestiion thot are prevalent
in the different countries, we see thol what they 211 aim at

is to organize gopreities for conduct.”

{e} Heactions,

wetiong, Fesotions

Lectures, Vo, VI, ondg VIiI. desl with i
are necessayy te learning, without reoction, ne

impressiopn without corre] this i the great

mexin which the tescher ought never to forget,” In this con=

nection he comoends the old cusitopn of inslisting on verbel 2le

pression in elese recitetion, The drawings, note~books and

laborntory experiments save good for this resson sznd especially

nder &

wmenuel training, "Laborstory work snd shop work

habit of olgervation, » Ynowledpge of the difference between
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nesture's complexity

menes s, and s

bal scoounts aof resl

snd inte the insdéguacy of nll

in there sz 1ife

phienomens, whieh once wrousht into the

leng pospessions, They confer precision] beesuze, i vou sre

0 reduce the lescher's disciplinsry Tuneiions 1o &

mid nimum, ®

#ith reference fo native and seguired rescilons he aays;

is, 28 n yule, gither - complicstion

& pptive yesotion, ox o subsiltute for » native ree

setion which the bieet origineslly tended 1o provoke,

ihe tescher's ari consiste in %wzﬂﬁ ing sbout the substitution

or gomplicetion, guecess in the axt » 2 pympathetie

seguaintonce with the resetive terdercies notively there.”

ag fear, love, Cue

The instinetlye reooiive tendencies he

gity, pride, owne

riopity, imitetion, smulstion,

eranip, constiructiveness,

(£} Laws of Yabit,

pit® i now olsgsie, "idue

Lecture Viil, on the "Laws

5

eantion,® says he, "is for sve the stuff of

which behevior consistB...... The grest thing in 211 education
ie to meke our nerveus system our ally instesd of our enemy,"

¢ sutomatic and habliusl =25 early as possible, zs

verctiong »8 we csn, The five mexims which he luys
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down for habit foymation are:

1) Lounch with se decided =n initistive vs possilble,

2) Hever suffer sn exgeption to occcur till the new habit
iz securely rooted in your life,

%) Seize the first opportunity to sect on every resolution
you meke, snd on every emotional prompting you nmay éXe
perience in the divection of the hobits you zspire te
gain,

4) Ton't preseh to your pupile or sbound in mood tslk in
the abstrsot,

5} Keep the faculty of effort =live in you by a little

gratuituous exercise every doy,
{z) Assoeistion of ldess,

Lecture IX, on the "Agsocietlion of ldens® loye down iwe

fundamental. lows of sssociatlon, "lhe Lsw of Contiguity tells

us that objects thought of in the coming wave (of consciousness)
pre such ag in some previous experience were pexl to the obiects

represented in the wave that ig pesel

NE BWO¥essseeee ine Low of

Similerity suys that when contiguity failes lo deseribe what hape

veng, the coming objects will ?f&?%yﬁ@ regemble the going obe
Jjeets, even tho the twe were never experienced topgether before
eesnses ing tescher cen formulztie his function to himself
%h%rgf@rﬁ in terme of 'messociation' ns well =s in teyrms of 'na-
tive and sequired ?ﬁﬁ@ﬁi§ﬁ’, It ig meinly that of building up
useful sysiens of sssocistion in the pupife mind.ieeosceseeesin
working sssociations into your pupils' minds, you must net rely
on single cueg, but multinly the cuez 28 nmuch sg possible,
Ceuple the deslired resctions witlh numerous constellationsg end

sntecedenis, =-- don't slweyse ok 2 question, for example, in the




g
[ /4

ame way don't use the B i nusericnl problensgg

#

very your illustystions, FOu ©rn,
{h} Iinterest,

Legture B, shows how instincts

dess sen ve uiilized in orvesti:

appenl te spegial instinets fron the voeyy oulset, and others

fzil te do so untlil the proper comections have been

in the gouwrse of the person's traini

gelves o natively

sooulred

uninterestin

esrvese 0@ nsilve intersats

sphere of Li0faaanns

or thinge thet sewey of

guslity, = ithese are

®

hood, 10 the sxdliusion of
er of yow

up, will

tiere oy these, Inztruelion nusi b

lys experipents

story Lellin

ELOU,
2 cunlie

el own
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faete there energes o very slmple program for the teacher te
follow in kesping the altention of the ehild: Hegin with the
line of nstive interesis, and offer him objects thol have sonme
immediate connection with these....... ‘ext, step by step, cone

nect with these first objects and experiences the later objects

e

3 4

kwﬁ

d idess which you wish to instill, /issociste the new with ihe
old in some nzotursel snd telling wey, so that the interesti belng
ghied slong from point to polnt, finally sulfuses the entire gyse
tem of objects of thoughtevesese The difference between an ine

teresting and & tedious tescher consiets in 1ittle more than the
inventiveness by which the one is sble to mediste these sssocige
tions and connections, and in the dullness in discovering such

trangitiong which the othey shows,”
{1} Attention,

Lecture Bl, denls with "Attention®, There sre two types

of sttention deseribed ss sctive snd passive, volunitary and ine

voluntayy, or effort and effortless sttention, Voluntary ale
tention cennot be continucusly sustained, It comes in bheats,
ihe tescher mey demand this kind of sttention in thundering

tones, but if he is to keep it "ihe subleet nust be made to show
new sspeats of iteelfl; to pronmpt new guestions; in & word, lo
changs,® The involunisry stiention iz the kind the genius is

spt te hove who "bresks his en lesves his letters une

&%&%ﬁf%%, neglects his femily duties incorrigivly, becnuse he

is powerless to turn his atiention down end badck from those

more interesting trsing of imogery with which niug cone

gtontly ocouples hig mind, "

There ore certsin mechaniesl aids to sttention whiceh may

have to be usmed in dull schoolroom work, “The posture must be




chenged; places can be changed, tuestions, =fter belng answers
ed singly, may occasionally be snswered in concert, 1lipticeal

guestions nay be =2 ging worHd,

B

ked, the pupll supplying ithe mis
ihe tewcher pust pounce upon the most listless cehild end wake

%,

him upe The habit of prompt =nd resdy response must be kept up.
heespituletione, 3llustrastions, exsmples, noveliy of order, =nd
rupture of reoutine, above 211, the tesncher must himsell be ae-
live and ready, and must use the contagion of his own example,®
"httention Lo an object is what takes place whenever that
object most completely occcupies the mindeis.oe.e Ihe attentive
process, itherefore, may be physilologically symbolized by = braine
eell played on in iwo ways, from without snd from within, In-

coming

..«

currents from the periphery srouse it, znd collatersl

currents from the centevs of memory ond ir i tien resenforce

[
e

these, In this process the inconi ihe newer

oo
Fad

elenment; the lders which ree-enforce aznd susitain

BYe among
the glder possesslioneg of the mind, 4nd the maximum of =tlens
tion may then be soid to be found whenever we have s systematie
hatmony or unification between the novel =nd the old. It is an
odd clrcumstance thatl neither the ¢ld nor the new, by ilself is
interesting. 7The absolutely old is insipid; the abaclutely new
-mskes no appenl at all, The old in the new is whot claime the
tention, = the old with = glightly new turn., 0 one wenie to
hear & lecture on = gubjeclt completely disconnected with his
yr&vi%&%lﬁmgﬁri@a&@, but we sll like lecturss on subjects of

ghich we know & 1ittle alre in fae¥ iﬁﬁ%a BYREYY

veayr must bring ite 2lisht medification of last yesr's sult,
but an abrupt change from the feshiong of one decnde inilo ane
gtheyr would be distesteful to the eve, "The geniusg of the ine

£

teresting tescher congists in sympethetic divination of the



gort of moterial with which the pupilis mind is likely fo be

red snd in the iuﬁﬁﬁuiﬁj which disge=

alrendy spontaneously en;

terd iﬁ to the metiters to

caovers paths of connectlion

be newly learned, The prineciple is ensy to grosp, but the age

complishment is d4ifficult in tvne extr

the objeeciion thet %51“ ,

28 seys, "It is cepe

e s 'soft pedogopy
tain that meosi sbhoolroon work, 111 i1 hag become hebillusl

snd asutomatlic, is repulsive, snd ¢cennot be done withoul wvolune

terily jerking beck the sttention to it ever

This is ineviteble, let the tescher de

from the inherent nature of the sublecls and
mind, Ghe repulsive process of verbed memorizing, of discovere
ing steps of mrihemstical identity, end the like, nust borrow

s inly

%
o
&
b
&
4]
(5]
s
[
3
oo
[
-

thelr interest ot first Ifrom purely

oy g

from ihe versonal interestis ng

them is zssocianted, such
ment, not belng besnten by a2 difficulty snd the 1ike, Vithout
zuch borrowed interest, the child could not stiend to them st
211, ut in these processes whol begones interestiing enough
to ve sitended Lo is not theveby silendéd to without effort.
Effort slways hae 10 go on, devived interesti, for the most part,
not “Wﬂ&&ﬁiﬁg sttention thaet is ezsy, however spontanecus it
may now have Lo be called, The iﬁt@?%&% which the tencher, by
hie utmost skill, ean lend to the subjeci, provez over and over
sgain to be only en interest sufficient 1o let loose ihe efforxi.
The teacher, therefore, need never concem himselfl sbout ins

k]

venting ccesgions where effort must be cslled into plsy. Let

him 8till swaken whatlever sources of interest In the sublect he
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con by stirriog up conpections belween It snd the pupll's nalure,
whether in the line of theorvetic curiosity, of personsl inters

ezt, or of puegnecliocus inpulse,”
(j) ¥emoxy.

Legture AI11, which discusses * ~mar§% is based upon the

principle thet "there can be no improvement of the general or
elementary focully of newmory: there con only he improvement
of our memory Tor specinl systens 0f nssocliatad Lhings.s vesvs

ihe peeret of = good memory then iz thus

;3
P

the secret of forming
diverse snd multiple zesocistions with every fact we cave to
retainieeeerse dhe one who thinks over his experviences nost,
ngd wesves them into systematic relstion with esch other, will
be the one with the best NEMOIVeeeress . he urt of remembering

gt to Tiw o new

W"

is the art of thinkinge......ond wvhen we wi
thing in elther our own mind or & pupil's our consclous effert

should not be s0 omuch to impress

with something elee szlready there, The nwﬂ“@ﬁ ing ig the thinke
ing; and if we s2itend clesyly to the aﬂﬂmﬁati@ﬁ, the gonnected

thing will cevteinly be likely to rvemain within regsll,”
(k] 7The Aeguisition of Idess..

Lecture BII1I, on "ihe mcguisition of Idess® affirus that

education reslly consiste in and that certain

aspees are sulted Lo the acgulsition of zarticular types of idens,

*1 will permit nyself to use elih the word ‘conceptient, or
the 8till wvepuey word 'ides', to designate the immer objects of
contemplation, whether thege be individusl things, like 'the

sun' or 'Julius Ceesar', or classes of things, like 'animel




Eiﬁgéﬂ%" or finally, entirely abstyract sttributes, like 'rae
tionality' or ‘rectitude', The resull of our educniion is teo
f411 the mind Jittle by little, sz experiences sccrete, with
s stock of such 1densB.iessve 50 you gee thet the procesg 0f ede
ueation, taken in 2 large way, may De describved ag nothing but
the process of scoulring idess or conceptions, the best educzie
ed mind being the mind which has the lergeslt stock of thenm,
rendy to meet the lergest possible variety of the emergencles
of 1ife,

"ln 211 this process of ascouiring concepiions, s certain
ingtinctive order ls followed. There is & native lendengy to

Fag

anssimulate certaln kinds of

gongeptions st one age, and oitner

kinds of conceptlions 2t 2 later nge, ‘uring the {irst seven

or eight years of ghildhood the mind is wost interested in the

Constructiveness is

gensible properties of materianl

&

the instinet nost setive; ond by the incesgent hommerving snd

&

ony

sewing, and dressing snd undregsing dolls, putting of things toe

9

gether and taking then apart, trne child not only treins ine
muscles to co=-ordinete setion, bul accumuletes 2 storve of phye

sicel conceptions which are the basis of his knowledge of the

3

traine

p]
e

wterisl world thnrough life, OCbjeclt tesconi

y
Xod e

N i
i BRL BB

n s

ing wisely extend the sphere of thie order of scgulsitionie..,
ience for which from year 1o yeosr he shows a natural craving,
and he will develop in adult lile & sounder sort of nentsl

tissue, even thoush he nay to be ‘wasitling' his time in

the syes of those for whom the only channels of learni are

books snd werbaelly communicoted infornstion,



Bit is not until sdolescence is resched

grows sble to lake in the wmors absiract sspects of expere

J?é

ience, the hidden similerities and distinctions bgtween

svional

things, and espeeislly thelr sausal sequ

LW SR 4
2{.1 e 3

k¥nowledge of such things se methenstics, mechanics, chene

istyy, snd bioclogy, is now possible,,....., Ilater gtill, not

B

ti11 pdolepeence is well sdvanced, does the S

gyetenatic interest in abastract humsen relstionsg, properly so
ealled, = sociological ldess and to metaphyvelical sbstrnctions
essrsvess dn 2ll these loter studiesz, verbal meterisl iz the

vehicle by which the mind thinke...., 7The more accurately

words are lesrned the better, if only the lescher ms

thet what they signify i nleo understood,”

(1) 4ipperception,

Lecture X1V, discusses "Appevception®, PIt wverily nesns

nothing nore 1! ot of taking & ithing Inte the 2dndi e, es

It is only one of inrnumersble resulis of the payehologiesl

processes of assoclstion of ldess) nnd psycehology itselfl can

ensily the word, veeful 28 it may be in pedoe

poglcs. ... ergentive operstions of the n cere

tein general g ftgelf fell, == the law of econcmy,

in sadeitting » ney body of experience, we instinctively seek
to @dlsturb zs 1ittle ns possible of our preeexisting stock of
idess. Ve always Llry to neme = new experience in some way

3}

whiokh wil

repdy know, Te hote

new ides or s fool

trne previous sysien 0f Dow

or exiruded frosm the mi




srnot be gophistierily reinterpreted zo 23 1o 1olly Mmricohne

gteni, .. 1T an educ-ted man ig, =8 1 said,

iously wit
s group of orgenized tendencles to conduct, what prompts the
gonduct is in every csge the man's conception of ithe way in

which to name snd cleseslfy the setual exergengy. 1he more

adeguate the ztock of idess, the more ‘able' is the man, the

more uniforuly spprepriste is hig behavior likely to ‘g}gﬁsa!'
{m}) The will,

The i Jesgture dexls with "The wil1l%, *The word ‘'will?

a

s bBe used in 2 brosder and in » navvower sense, In the

it designates our entire copoeltly for inmpule

1ife, including our instinetive resctions

of behevior that have becone arily

d=congoio

freguent rspetition,

In the narrower sense, acts of will sre such enly ss ¢ nnot

A,

be instientively performed, £ distinet iden of whet they

are, & deliberste fist on the mind's port, must pree

T din whnt

@’?“
%M%

=

cede thelr execution,seees I will restirict nye
fellows to wolition in this narrower gsenze of the tem,

*A11l our deeds were considered by ihe early psycholos

ztg to be due Lo s pecullsr faculily e:/lled the will,

£

without whose fi:1t setion could 1ol 00O UTeess Hiz dogtivine

was long exploded by the digeovery of the

reflex setion, in whieh sengible imprescions,

produce novenment imcediately ond of

‘«;"»f?

icess Fllas st s soe va

slse be gongidered exploded ss far

oF
e

L belief s Tundwmentsl as any in modern psyvehology ig the

helief 2t 1ozt stisined that songelious procesees of any



soior

sorl, processes merely =g such, must g

into motion, open or concealed,....es Jetion frow

been disti

of 'ides-notor!

decision or effort. lost of the habltusl setions to which

we nre trelned are of Lhis idecenuior sort,”

3

1ling atiention te the conplex cose where lwo

After ca

Lo the exercise

dess a¥e in tb

o

xistence of perves of arrest slong

inhibition, o

side of motor nerves, he zoplies the notion of inhibition

to idestionsl processges by describing the probable woays

s deecision to get up on o eold moming

mey Torget for s moment the thermonetrie cons

will fme

ides of

hall suddenly

() 8til11 mindful of the freezing tsuperaiure, the
thoeusht of the duly oi rising becomes zo pument

thet it deterrines snetior in spite of inhibition,

In the latiter core I hove o sense of

oral effort, «nd coneider thatl 1 have done &
virtuous act,

"A11 eeses of wili .l smetiom properly so erlled, of

aonoelved

chioice after hesitation ond deliberatiocn,

Yoluntary asetion, then,

sfter one

is =1 511 times & rvesultasnt of the compounding of our ipme

with our inhibit From this it follows ime

nedintely that there will be two types of will, in one of
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vhich impulsions will predoninste, in the othner inhibitions,
L8
the obstructed

Ve msy epesk of them oz ithe preclipitate
will, respectively.®
Fegarding the educsiion of the will

nol ve “broken® ass John

the ¢hild's stitention to something else,

to the ides =t which he hnssg balked by =

agsocintion, and spring the ides on him before he

pefore he ine

recognizes it, rnd likely it will
nibite 1t, "But let us now clese in 2 little more closely

the wille Your tzsk is

on this patter of the eduncas

a chorscier, 28

I heve so crega-ized set of hebits

of resction, FPow of whal do such habkites of resolion theane

gelves consiet? They consisl of ts Lo aet chorage
teristieslly when certsin idess possess us., and Lo refysin
characteristieslly when possessed of other idess,”

tin

#lf, then, you are n

consist when reduced to ites 21 plest d mosi elemenitary

foru?' you can only one reply, You con gsay it cone

sists in ihe effort of sttention by wiich we hold fret to

degs whieh bul fTor thet e lort ot

driven out el ihe wmind by the other

thet ere there, To think, in short,

ng it s the seovret of

Eoss
&
[ad
o

HOTYesewe ANUB a¥e your

ith

pupils to be sonved: {irst, by i gtock g1 ider

hemy seeond, by the smownt of woluntary




in holding to the

<t
o

L hird, by ihne several habits of

itely on these latter 1o which they

g Deen

(A"}*
o
o
fosec
o
oy
2
e
Bt

ous by reprossion

or negailon, the other by substiiution. The later is the

2 pives oy belileving in free will

ia becsuse "if free will were true, 1t would

belief in it f2ially foreed upon us,”

L RILBB,

%, shilosophicsl Views of villi

(1) 1Intrecductory Biatements,

¥i11isn James was 2 plurselist, = pr

o g3 4 . ST & am L S R N
radicel empivicist, Lul sz

£

the side of plurslisn {Pragoatism p.161) =

metic conception of the trulh velation Iz cenirsl in his

doeckrl of exoerierce {The keaning of Truth, rreface)

ntal philesophy of 1ife was

s T W b Tioomd
b (£ h, nes LN Lawee

of the prilosophy of pragust in 1910 seys, "At the

present time it is connested with the mmes of thyee men,

Professor Villianm Tprverd University, By, F.0.5.

Seriller of Oxford University, mgend, and rrofessor

Jobn Dewey of Columbis c aec ol ted

with = distinet vrase of the movement, Frofessor Jumes

&

erphosgizes the pracitical mesning of philoseply for everye

snd in desceribing his point of view uses the
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words ‘pra

snd '‘redicsl empiricism', Lr., deniller -
defends the rightis of religious falth and feelling in deter=
mining our beliels, =nd prefers the term 'humonism', s
thlwgﬁgwy no: wmuch in common with whet in other guarters

hes come to be ezlled 'personslims’ Professor Dewey is

the onamplon of the geientifie enmpiriesl mwethod in philo=-
sophy, Thisg method la guite generslly known as '"instrue
mentalism', but in 2 recent article deseribed by FProfessor
Dewey himsell zg 'immedizte empirician', (Principlss of

Praguatisn, p.9)

It dis with the pregnat

¥illiey Jamesg thet we
are here conceyned, In 1806 o1 lowell Instituie in Hesiton
end rghin in Jenunyy of 1807 he delivered = series of

lectures settiog forth s views on the subjeot which wore

Bae yveny puvlisheg u

m:»’
ok

subsequenltly in

ey the coptlion

w lame for Come Uld Weys of Thinking®

of Wragnatism « A
it is szid that

eg' "Praguosti for = : the

most widely eiveulated nomefictiom book in the lew York

Public Library, snd Fresident licholss lurrey Suller of

Columbia has deseribed it sz the philosophy ‘'which, when
unfolded to the men on the sireet, esuses him to &@%i

&

with delight, bpees

ume st lrst he undergis

{Brigntm

in Introduction to rhilosophy, §.%é)

This first pubklication, particulsrly because of iis
conception of truth, evoked so much criticism that he
gathered togetnes &13 the writingeg of hieg pen on this
subjecl and publlshed thew in 1909 in %The Leaning of

Truth¥, ve

0

hell consider prs tiret from the point




of view of ite history o rvelested by James, then, 8 it
is beth & pnilesephnical method and o theory of tihuth we

3

in ordey concluding #ith s

ghpll oconslder esch of the

discussion of pregmatiem in relotion to educstion,
(2) History of Pragnstism

YA Alance at the history of this ldes will show you

till better what pyagusitism means, The term is derived

from the lreek word 7ww%@&. reening setlorn, from which our

words praotige ' n meticsl come, It wess flret introe

e

duced into philesophy by ir, Charles lerce in 1878, In
an article entitled 'How to ske cur Ideas Clear', in the
tPopulsr Belence lonthly' for Janusry of that yesr Lr, Plerce,

.

after polinting oul that our beliefs srve veslly 1ules for

o
P

setion, sald thet, to develop = thought's mesning

mx

»
¥

0

o

]
&

gnly to ﬁ@%@rﬁiéﬁ whel conduct 11 is fitted to vred
that conduect is for us its so0le significence., i nd the
tenglble faet 2t the vroot of #11 our thougnt distinctions,
however subile, is that t%%r&xiﬁ no one of them so fine as
to congist in anything but = poesible difference of prage
tice, To attelin perfect cleamess In ocur thoughts of an

2t coneelvable

object, then, we need only to consicer

effects of 2 practicsl kind the objeect invelve - what

sensations we nre to expect trom what resctions we

it,

Cuy egonceptlion of thege effewts, whether

edicte oy remote, is then for us the whole of our cone

ception of the eobjeet, sz0 far ce thet conceotion has posie
tive sigificence at 211,

Flnie is 13

principle of rievce, the principle of



vtism, 1t lay entirsly unnotlced by enyone Tor lwene

ty yeers, until I, in sn address before rrofessor lowison's
philesophicel wunion at the University of Jalifornis, brought

it forward sgein ond made a speeisl spplication of it te

%

religion, ly that dete (1898) the times seened ripe for
its reception, The wor@l 'prapgeotism' spread, ond at present

fairly spotits the peges of philosophies]l jourrmsls, It is

evident thet the ters \?lz; itelf comveniently 190 & nube
ber of tendenelen thet hitherto have luacked s colld @@tiﬁ@

name =nd thet 1t has 'come to stay ', (Pragtim,

(3) 1The Pragmetic lethod,

"The pragostic method i 2 method of setiling me taw
phyeics]l diepules theat might otherwise be interninable,®
{FProguatiem p, 45) It is based upon the fundamentsl

principle that Pithere con no difference anywhere that

doesn't make & difference glsewhere » no difference in

‘abstract tyuth that doesn't express iiselfl in » diffevence

in eoncrete faot conduct guent upon thet Taet,

imposed on somebody, sopmehow, ®

matism, ppe 49«50)

attenmpte to setile

disputes by bringing the sbetyrsct problems into the reslnm

of experience where we can handle them but

leoking ihe pragumatic nethed is sttitude of grientae

tion, %the attitude of lodking y from first thince,

principles, ‘'eatsgories', supposed necessities] of

looking towsrd lost things, fruits, conseguences, facite, ”
i
iéﬁ‘?@ Bai &ii%ﬁé, E}Q g«%

&%

Suppose an individusl comes face to fece with the



probleme of Cod, free will and desiin, 72 2 good prage
matist he dmmedintely tums his sttention fo cixperience

and asks, “hat difference will it seke 7

things

be true or i{ insy be false? hael conseguences ilollew of
2 practiesl sort 1f the idens be true, snd what practical
congeguences may we expect if they sre false? This is ihe
pragnatlic methed in practice. ith reference Lo these
guesilons James concludes, "Design, free-will, the absoe

lute mind, spirit instesd of matler, have for thelr sole

oo

n better prombse ns io

g world'e oulcome,
(Pragmatisn, p. 127)

A concise definition of propustise written by James

for Baldwin's Wdetionsry of inilosophy ' mey help to clesre
ify our thought regarding ithe prasmatic methnod, 1t is

Bithe doctrine thet the whole 'me

of = conceplion oxe
preases iteself in praciticel corseguences, ConBSsQuUences

of gonduet to be recommended, or in

thal of sxperience to be expected, if the conception be
true; which consequences would be different if it were une
true end must be Jdifferent from the conseguences by wnich

the mesning of othery coneceptions iz expressed, 1f a second

coneepiion sghould not neve olheyr QUNBeQUENCEs,

then 1t must be only the Tirst conceplion under a differe

sertain thet to trace and

uences is =n pdnirable way

of esteblishing the édiffeding = of different cone

ceptions,® (Copied from The Americina, Vol., 22)



seked by anyone iz the

truth?® It expresses the ultimete gosl ol philesophicsl sene

deavor, asnd the yearning of meny hearts, atiss proposes

an undersiandoble snewer to this gueation, undersiandable he-
cause 1t keeps the problem within the limites of experience.
11 =sgree that "truth im a property of ceviain of our ideas,

thelr 'sgresment'! zs falsity mesng thelyr 'dissgrees

ment! with reality.®” (Pregustism p. 198) DBut just what is
reality - that wiith which an ides must be in sgresment to be
trusf? “he idesalist contende that the reslity iz to be found

iet affirmes thel reslily is to be

in the object., The pra
deternined by the ‘workablenesa'® of the ides,
the ideslist says idess "are true whenever they nre

whal Cod mesnsg we ought to think shout an obieset.,® The Copye

ist's view says that jders vossess truth "just in propertien

as they approsgh 1o beling coples of the Absolute's eternal

& =

o h e oo 1
nikings ® The prag

way of th snys, "Granted an i@&& or
belief to be trme, vhot concrele 4iffer e will its ﬁ@zwg

true make in znyone's golual 1ife? “hot experiences will be

L

diffevent from those which would obisin if the belief were

false? Yhat

fentinl te

weke thie ous

angwer: we can sgsimilete,

yalidste, corroborate Tnlse idess sre those we

Truth is indeed agreement with reality, =nd veslity for

s (1) Concrete

snd relations percelved



SGe

intuitively between them,” and (3] the "whole Dody of o

they truths alvesdy in ouyr possession®, Heslities mo

things of compon sonse sensibly present, or else comnon

gsense relations =s for ex
kinds or sctivities, "lo 'asgree' in the widest pense with

cuided either straight uwp to

it ov inteo ites surroundings, or to be put into such working

touch with it 25 to handle elther i1 or something conneseted

p. 212}

with it better ti if we dlsagresd,” {rragnati

Truth then is net sometlving 'static but is the'process’

ef wverifying sn ildes, "The truth of an idéas 18 not

&

property in

erent in it. to =2n ides, It low

&

nde true by events, Itg verily ls in fael a

comes true, ls m

process®, VWhen ldeas are verifiecd 1t is by use ol what is

gelled the functicon of agressn ng, thot is, the idese

¢h they

1y, through the sceleg =nd otlheyr ldens

into oy up to, oy towards other parts of cur eXe-

perience whth which we feel 211 the wnile - such feeling bee

ug from peint to peoint sg veing progressive,

experience, snd I try the ides outl io see whether 11 iz in ze

greement with the vest of ny idens, I I find there

greement, snd that the id works, then the idea is

Just s henlth, weallh and strenglh are made,

t. 218) But esach
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individual does not make 811 of his own {truth, that is,

=11 which he holds

he does not verify =11 of the idess him

=8 true for ®truth lives fovr the most part on o credilt syse

Leligense € trande itruths.... ut beliefs verified concretles

ly by seomehody =yve the posie of the whoele supersiructure,”

(Pregmatism, p, 207)

Tnere is for the

ist, no absclute truth, butl

211 truth ds relativ “The grestest eneny of ony one of

sur truths may be the rvest of our Lruths®,

truth must be oot 1211y sliered

of experience, "For one truth=

process corpleted, there sre & million in our lives that

Ffunoetion in the stotle of

won., e seyvs thelt Yon pre
not reject any hypoilheses 1f conseguences useful to life
filow from it, Universsl conceptions, ag things to tske

sarbioulsy

S BB

agcount of, moy be ag real for pre

NG TeRlw

but i1 they have =sny usge they

have andng, Snd the meaning will be true
if the use sousnres with life's olher UOEBs coerss s« U DPTEg-

2tie prineiples, if the hypoths God works satisfactorie

1y in ihe widesi senge of the word, 11 18 LrU@ev.ccnveasnne
ixperie;ce shows thrt it certainly does work, mnd that the
problem g to build it out and deternine it so that it will

combine satisfsctorily with all othey working truths,”

pp. 973, 209)



8

It rermping here Lo view the "

truth in relation te the doetrine of lsdicenl impirvicism,

nee thus expls

icigr', begruse its most assured

onclusione concerning matters of faeot 3 hypetheses liable

to modifieation in the course &ﬁé I

gsay ‘radiesl’,

itself{ 28 en hypotheske, =nd, unlike so much of the halfe

%

way empiricism that is current under

or sgnosticien oy scientific naturalil;

waptieslly 2ffim monism zs somelhing

*Radicsl empiricisnm

{2) next of = sta

erslized conclusion,
{1) ®The peositulate is thot

be debatable ong philospphers

from ex

able nature may exlst ad 1ibitum, bl they fomm no port of

(2) ¥"ihe staterent of Toct is

cenjunciive oe

ae much matters of direot

%t by re-

parts of experience hold togeth

lations thot are themselves of experience, ‘he die

3rh, ne exiranecus

trangsenpiriesl eonnective support, tut possesses in its

own rizht & conecatenated or sontinuocus structure.® (leaning
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(3) Whet is the means of educnilon, the curriculum?

guisition

Ldfe setivities which sitimulote 1

R

%

of ideas {raecisl, socisl snd personsl) and pProw

vide cecasion for testing tv in praetice,

(4) What is the ripght sttitude toward the body in
physiesl educstion?

hg the ig the homs ef

thelr verifiention its

cultivotion is essentinl for effective particie

pation in 1ife

i mornl

(5)
te

encies) into

1d soeisl) interestis

f:*iﬁ }:i % f“; o1 ”gﬁ&gr“% Qk}im‘ %vféi“

able ldeess Toosl in conscigunneas,

(6)

2t iz sesthetic eduention?

Developling the

tiecipation) tn

(7)

AT

meet the emergencise {(or regulsr and

irregular situations) of life,



(9)

et g vocationsl educstion¥

1t ig the af behsvior in the intere

e

ests of th needs of 1ife {involving

induystrial intell

{10) what iz religious educstion?
It 1 $e cultitivaling those beliefs from which

sonseguences useful to 1ife flow through en

-
ing in the zetlivities which they stimulats,

ig to prepere for complete living in

this world, /n ideal world there may ov vy not be, but

: e g Ea By f e s O I Y I it 3] - g
we cre cltizens of this world now, snd It ig wiith itis present
problens that we are conceyned, It is the bueiness ¢of sdue

gation Lo propare the individuasl for the highest type of

citizenship, The terminus ad quem is the world's perfection,

of the world ug we

te be reanlized through

oy

experianoe 1%,
4, dSummary of the Fducational Views of Willism James,

(1} Summary of Psychologlienl Views,

ine educsational views of "illism Joumes ns reveanled in

nis pesychology may be summoriged inm this wmy., ‘he c¢hild is

& conpeious individusl, Clonsciousness g conditioned by ceree-

Bral processes, ind is motor, thot ig 1t lends to action,

Consclousness or wind exizts to :ble the individusl properly
to sdiust himeell to his enviroment., JTesching is an art for
whioh peychology, 2 sclence, con only supply fundamental prine

Fel
B

o

pleg, The giresm of conscicusness leands Lo continuous smeli-

vity, the oyganizetion of which is the tescher's business, 7o

direct the peguizition 2nd orgenizetion of behavior one must
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understand what the existing tendencies to behovior are, snd
how new resctions can be soouired., ew reactions grow out of
eld ones, ‘he teacher who would direet the growth musl undere
atand the soil, o impression withoul expression; no educae

tion without setivity, ‘ducstion iz for behavior, i habits
xS

aye ithe stulf of ch behavior conglsisg, Initistive, exers

cise, persistence and effort avre esseniisl to habit f@ﬁawﬁlwﬁ.
The teacherts task mey also be defined in terms of cone
sciousness, In the siresam of conscliousnces ideas are relsted
28 they hove been previously experienced togsther or ng they
regsemble each other, To furnlsh ihe mind with idenz, build
up & variety of sssociations, Intevest depends upon sssocle
ating new ldesss with lnstinetive and acgguired idess zlready
interesting, rtlention should be secured by s pesling to
spontaneous interests, lechoniesl aids ave svelilsble but
less desirable, The 0ld in the new ig what claime attention,

e

ot effortless sttention, Wt the release of

¥

2ffort in ate
tention is the teacher's objective, lLemory ls developed
through ricmess and varviely of szssocistions. ‘ducstion ree

Y

gults in the scouil sit

ien of of necouisie-

g«-{w

‘he proce
tion should be directed in ithe light of the nastural eravings
ef the growing c¢hila, 7ill is the power of sustained attene
tion; the power to hold an idea in the focus of consciousness.
ihe essentials of zn education ave n stock of idens, powers
¢f voluntayy atteniion in holding to the right ones, and proper
bhabits of resecting, Inhibit bad reactions by substituting
pood ones.
(2) lﬁﬁ%@ﬁﬁ? of ‘hilesophicesl Views,
Yregustism ls precticsl, '8 2 method 1t seeks meanings

cuet, dfferences in the

in consequencen s revenlsd in oo
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meanings of idess sre to ‘¢ deseribed in lerme of dfferences

in the conduct they produce, ‘Attention iz directed forwnrd

gatow

into the siresm of expervience} swey fran flyst

2

ries, prineiples, supposed necessities, ‘g o genelie Lheory

of truth it is continuously creative, . ew ideas are true when
they have been verified in experience] when it hres been denone
streted that they work, lealitly is #e found in the conse-

guences of an ldea, in the experience it produces, rather than

in the idea's ohject, The power to borrvow beliefs verified by

are true if

others makes progress possible, lellgious beliels

useful, but their tyuth conglets in their usefulnesgs, ‘he reale

ity of the object ig neither affimed nor denied, except as it

becomes o part of experience., Iiruth, as the property of worke

sbleness in idess, is delimited by experience, There can be

for the individusl no itruth except that of his experience,
Fragmatie education is praectic' ]l edueation, It mecks

te eguip the individuel with worksble ideas o capacities

vm‘n

for useful conduct whieh have beeon verified znd tested in

yw&&ti&@. The curriculum is desi the pupil

in those agtivities from which consegueneces useful te 1ife
fl%@‘ it is concerned with ldeals snd beliefs only ss they

prove to be of service in meeting life's demendas, Iis ine

“

teresie are limlted to thoge things which lie wiihin the

realm of anetusl experience,
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The

lucationzl Views of Josish Royce
1. 7The Philosopher,

L mante views of 1ifs

¥ we
whose views we sre lo study, we osn

e are

rpeeinte his

Frofeseor Hoyee himself

ndelphia on lecember

honor,

29, 1918, At the elosge of = dinner gliven in

Hoyee expressed his arprecliation ly giviv brief nccouwnt

of his 1life, 2 pert of which we here guote, {(Philosophienl

teview, Vol, 2B, 1916)

"1 wes bhorn in 1855 in Californis., 'y native town

wag 5 mining town in “dlerras Hevada, « o plage Tive or zix

years older thsn myself, Iy earliest recollectilons ine

clude » veyy freqguent wo my elders

thrt this wae 2 new comnunity, 1 frequently

vegtiges left by the former di.og 5 of mine

miner's

era, saw that

wmny pline logs were rotten, »nd

grave wag to be Tound in 2 lonely place not fey fryom my own

house, I dinly reflected that this soxt

antly been geing on sveyr since

ihe wide prospects when one sked serosg the Cacremento

ﬁi ?&“ o Be l{} e f{}“}f T
in this plse

grude? I

&

my life's business wae to find ocut what 811 this wondey meant.

"Hy earlliest tenchers in philosophy were ny mother,



whose privele schcol, held for sone years In our own

1wy home I b

enjoyed my

. A g s cogn
sy fer 28 1

O T iy o
Lt e Pow

remember,
gul rements outl zonee

enTly Thw

Che was iLhree years my senlod,

tent in showing me the truth,

i was neayly zp persistent in ¥y own views,
“ince she was patient, I believe thetl we seldom guurrelled

in any violent mother

o wir b e Y g
used, when the

B & & 2 B B XS EREEE RS
bad ne physicsl -kill

inefiective, bl sermed to

3

on the whole, prevailingly cheerful,

I wes ceviciniy &

mi@ﬁ%i@f, in so foy as ny sisters did nol succeed in keepe

toh

ing me under thelr kindly we

b
e

iy earlicst patz@a = experience

Civil var, when the news of the zsssssination of Lincoln

pelieve, 1 had & couniyy sg

ous ints

f"?‘

b
TEBUs s sn trsose s ssanattshonetseans

went to live in rvencisco, 1 for the first

then the cecenn ite

self, wnich faneinsted me, but which for & long time taught

me litile,
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*About June 1866, I began to atiend s large

Gehool in Ban Fremecisce, I waes one of about a thoussnd beys,

ol trysining were new Lo me, LY CORrades vOIV gene

erally found me disagreeably striking in ny sppesrance, By

fuet thet 1 was resdeheaded, freckled, countrie

and unable to pley hoye

guestion me my firet introduetion to the ‘majestly of the

community'e sesevese Yol ny mat

« Lifelong friendsh

e
m{ﬁﬁﬁi«.##»tshitnil

#in the ye 1891 1

slifornis where I recelved my firel degryee 1o 1876.0ceesn

Aisr gradustion 1 studisd in ¢

Hopkins University (¥h,D., 1878}, stil

turning 1o the Unlversiiy of (sl ifornio

{Instructor in ‘mglish),
Varrerd, ®

g'i‘
it s interesting toe nobte thot 1t

fluence of ¥illiam James that Hoyce was broug

-

where he began work =8 Instructor of Philesophy in 1882,

later beceme Frofessor of Fhilosophy, which

posltion he held until nis dentn in 1816, /iside fron hie

wrote & punber of

Z, The Teschers'! leeds,

“Is there

In sn sriicle publisbed under the

a Gbeience of Hduesiion® Hduestior review, Vol, 1, 1891

PP. 15=25, 121«132) Hoyece reveanls in = general way his omn



- 4%

conceptioen of the iteschers' needs, le concludes 2wt "there

congtant and

ig no solence of educsilon thet will

ntation to the nesds of ihis

live pupil, cone

stant modification In the presence of the

stent supple
instinets,® Buil teachers “do need a selentific tynining for
thelr eolling, Instinecti, unchestened YW scionce, ig blindly

gelfeconfident, and when it goes sstrysy ite f211 from grace

£

sbley dts wvery imnocence then proves 1ls d00essves

‘§" 3 ii{?j}:‘igg}{}%..

There is no universally valld science of ped

capable of =ny somplete formulastion,

tion to individual pupilis =nd t

+

yey be one 80 long ns hupsn nature

breeding in esch new generation, individusl types thaoil never

80 long zs nistoyy Turnishes

wvere there

a1l envivonsente, ner foms of Teith, new ie
L *

ine teacher needs to know sll he

et gerisin branches of

matteyr he iz to teaoh®

ners in

B Ve gy & gy ey i L g & . % _— 3 Ay " #
that promise Lo be of sswvice to a1l

idenl 8. The

™
o

#The tescher ought to be

edueaiion is elhiesl, Ve desire to give o the siatle

gubject, =nd soclety o worlhy felloweworker., 1o this end

we Llabor with our Pupiloseeese 1 myszelf hold to.possibility
of sn universal etnical principle..essers 1 am dmpelled to

future will heve, as one of

“ﬁfh t iﬁw?« & i’

aoneble ethienl rew

its dutiee, the sncour ent of o

fiwﬁfiam smong our tesohers..ieesease 1 desire, then to see



movre efforts, both witnhin =nd without the crurches, to

train tescohers o 2 olesy consclon

&

fnd 1 desire the situdy of ethies, withe

put eessing to be truly devout, to become nlse, = itime goes

more scientific in spirit nnd in contente, sevee

*The tescher, 1 ssy, should furthermore be a natursalist,

which divectly concerns

Yhen I ssifd the tescheyr sheuld

e should be in the habit of

ghildren for 1t own @

of its and tendencles,

¥or such chgerveillon of the live ¢hild his study of published

it Lo pree

peychological researghes ought primarily to be

ng set of rules the

1y follew but only a

@

philesophny of 1ife which defl

He nesnds Lo wmidelw

thot he mey be oble to dirvect the

ward the desired end.

progrese of

3. Feychologienl Views of Josgish Royce,

a

The Teacher's Professionsl Library, edited by licholas

turray Uutler, inecludes & book, "Outilines of Fsychology”,

written by Josish Hoyee in 1903, In this book he expresses

&

g them in =t lesst twelve

e

tie pesychologicsl views and bri




w
)
o
#

af eduwestiio:

provle

places Lo Tocus dlrectly on

are ¢f concern te the tescher. After ind

32%3 g}ﬁ@ ”‘%ﬁﬁ%ﬁi}f‘

nisg met

twelve licatione dn ocomnegtion with the doow

5

{\«%

Lol

e

o

of the one infin he denls with psychology

sho is limited ly time

from the point of view of

who seems conscious of iwe worlds, & world ef

spaoe &

world of apprecistion, Co then, while his

demcripition

ition is that of whbyuotive

Al
-
Eadl

sychologierl position is the

reflected in his definitiosn of psychology snd

T L

slo tem

"reyeholeogy 18, n ly, the dooctrine which attempts teo

desoribe cuyr mental life, snd, s28 for s possible, to dipe

cover 1is concitions and by our gentsl life,

28 opposed o our plysics] s ceriesin colliection

from m to moment,

¢f siates snd processes wiih

e, Wery directly or ilmmedie

ug lg, In his own ¢z

gther hand, it is impossible

-y

thet snyvene gls mentsl

‘priginsl obseyver, wh

1ife this isg, this immediste sort of coqusintance

rogesses. ¥ {p

ve these mental stotes o physics]l expressio

bodily scth ® (p.6) "We our mni through our




movements, but seen o ourselves Lo be

ve much of our

L

sentel 1ife, upon more

TiBh e nsuse fomore BoLon

prese

evenis,

ef fective in 8o fa7v as phyaie

gelly influence our nervo

iy akeal

gigns of

£

e nhvelosl

& @5

ihe

m

¢ility, and Initiastlive,

(2)

heings

thrt seem to us ite possess minds show in their plysical 1ife

21l 5 grest and gsensitivensss




to what goes on =t eny present time in thelr envivonment,

somethi

And by this thelr gensitiveness we hove

thouyh 2 sim of mind, is itsell purely physicel, viz., &

L

eapanecity, observable from wlthout, to sdjust themselves by
fitting movements, or by their internsl physicsl functions,

te what takes place near them, This sensitiveness is e2lled

diseripinating LeCauUB® ., eevese 1t 18 2 fendency to resmpond

to some ohong

&
8 {e.2 1ight or sound) rather than to others,

and to verious chenges in verious fitting

of the sensitiveness of plants to ecertein enviromental
stimulus he seys, "Orester, guicker, or else more hBighly ee

laborate ig the sensitiveness of

iave minds,® (page 21) Sensiti

gk

waysE, DY the tendency to discrimirste between Teel

e theory bears zn ine

trestuent of feelinss

is unigue »

portant relstion to the doctrine of initistive, Instead

N

of the comwmon clessificstion of feelings into twe kinds,

gatisfoction snd disgatisfoction or sometimesn celled densgents

d unplessantness, he makes & dusl dlessification in

this way,

I. {1) Plessontnes

¥

Consoioumess

Buildivg up

11, (3) Quiescence

Consciousnese of oloxy tendencies,

Pasgive stiention Aotive sttention,



P

inis two dimevwelon arraggemen 8 possible the closslis

o

ficstion of certain feelings which do not naturelly 211

tend to regerd with

under the one dimenaion type,

reastlesgiess whntever tendengy involwves our intsrest in

immedistely future chonpges, The emotions of expeciation,

of cuviosiiy, of Teanr, of %@g@, of suspense are especislly
eoloured iy restless feelings.” (p. 180) On the other

hand, the sbsence of motor tendencies, or our regard for the
past, lo ususlly sssocinted with o feeling of gulescence,

of obiests,

In gpesking of our digeriminsting sensi tiveness

S Y 5 e Y 1y
5},& %Z% "5.‘ {} F's N e %:f #

Loyce ealls our sttention to the
that there exist in belings without nervous syvsters tendencies

cherical stimulus,

te resct im‘ﬁﬁyéaiﬁ woys to physical snd
which lesds to the conclusion that @@ﬂﬁiii?gﬂ&ﬁﬁ ig not in
iteell 2n absolute simm of the presence of the nmind, owever,
%ﬁﬁr@ we know there ig 2 mind thie gsengitiveness iz zlwayse
present and 1t "possesses & very great lmportence foy the

c place,” {page 21)

interpretation of what mentsl 1life is taki
{(v) Decitity,

Poeility is, simply stoted, the power to show the efe
fects of pest experience in present conduct, or the tene

dengy to leasrn by experlence, "By the docility of zn ane

imsl we mesn the ocon:

in iis seis to adiust these

aots not merely Lo = present pitustion, tul to the relation

between ithisg prescent siltustion and hes occurred in the

The term Ydoeil ity is

fomer 1ife of

chogen therefore 2 e both for the phyeical




manifestations of {he avimsl's power to pryoflit by expere

ience,

Tor the 21 processes thst scoompeony this

- power,” (p.3B) This doeility which is regarded as
*the most persussive of =211 the signs of the presence of

wind is govewned by two general lewe, nawmely, ithe Law of

Cerebrel Habit and the Lew of lental fssociaiion, The ree

sult of frecuency, recendcy = intensity on ceresbral prose
cesses is well known, These cerebrsl processes sccompany
and gondition mentsl processes, “he law of mental asBsoe
cintion is practically identiecal with the law of cerebral
hablit, exeept that in the realm of consclousness no Lwo eue
y&ri&%@%ﬁ exactly repest, =and again certain cerebral hae
bits may be reduced to lower nerve centers and 121l below
the reslm of consciousness, But just ss brain functions
may be simultaneous or successlive, 80 we may have simule

taneous or sudcessive associnstions,
{e} Initistive,

fental Initintiv: iz the name used Lo depipnate that
inward sponterneous tendency which maonifests itselfl in now
vel sete such s svre invelved in inventiveness and criti-
¢zl decisions, It is not something entirsely sapsrt from
instincts, habits or sensitivenessz, but thot tendenegy which

lesn

to » varistion of our conduct from whatl may be ¢alled
the nsiursl course, It ig conditioned by orgenic growth

znd the feeling of restlessness, "The spparently sponisne-
one vervistions of our habits which appesr in the course of
life, snd which eannot be altogether explained =5 (ue to exe

temal stimulatlon, have as their principal internsl cuuse



the inherited

this restlessness,..... ‘he enviromment =

tendencies of sn organism determine ot any moment specifie

mnete, The slresdy segulred hnebite of the orgun detere

24 upon Tormeyr sotioneg, Se

mine how these aects ghs
far, however, the envivonment sppears as ihe one source of

whatever noveltles sre 10 appear in conduct) while the ore

gan sppenys digsposed to persisti in its former modes of

ite zucestyral Lens

gonduct, or to repest such asctions
deneles, iis experience and its doeility, predetermine, But
if, smongst the wvorious resclions of the orgasniam, there

¢ puch as teke the forn of & restless sesrch foy noveltly

of envivonment and of conduct, then novelties will spreary

in the secticne of the ovga ism -~ noveliies which are due,
in an lmporiant messure, to the tendencies which the organe

igm fteelf hop inberited, ind yveil the resultiing sets will

&

not be mere repeiitions of ancestyal sets, becsuse they will

heve resulted from novel relaltione to an smyivorment., 1t

%,

thus comes to be the ecase with the orgenism snd wiih the mind,

a8 it iz with the emigre=nt 10 & foréign cowntry., In the new

country he leade o new 1ife, snd not the 1ife of his ancess-
tors, This result is indeed due Lo envirormment, Yet the

ve gome to him 47 he had not

new enviroment would never b

wandered,” (p., 515-819)

tel indtistive. Theve

There sre vavious ¥inds of »

gerg

sre the Fleays of Children, "Playful sctivity app
spontaneous becsuse it is corried out when there is no nes
cesplitly of ecaryying 1t 0ulesescae he spontaneous sspect
of the playful function liez especislly in the resiless o=

verflow of activities thot the pleyful orgenism shows ¥
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(?«%ﬁi} The esgerness with which children persist in playe
ful setivity slse illustrates this resilessnegs, Ancthey
kind is found in the rotivities of Youth, where we Tind the
initiative illustirnied in the "power of the orgsfiism ilo pe
sist in seeking new adjusiments, whether the enviromment at

firet suggesis them ox not, to persist in siruggling towsrd

its wholly unknown goasl, whelher there is any apparent ope
portunity for reaching such & gosl or not,® (p. 325)-

the gial tendengy ealled Individusliem, end in the ordine

ary setivities of the Attentive Functions we have further

been

illustrations of mental indtistive, Dlutl encugh he
geid to indicote what is meant by meninl initisiive 2z bee

ing & sipn of the presence of mind,

{4) Tauecational sppliecsticns,

with this brief survey of

Wﬁ

views, we shall turn 1L

L5
Eas
i
sk
bt
i
i

tions which grow out of these znd related views,
{2) Defective Sense Crgans,

Gensitivenecss is » gign of ithe presence of nming, but

?!5“’}‘} ﬁéf

Pt
w
%

its =beence does not indieaste that a child
teschey mey be disposed o chorge & pupil with stupidity

- J : #
when & c¢loser examinstion revesls the fzoel thot the defect

in the ehildls conduet iz due to sore alighter dersnpenent

of senge organs, 5S¢ the shortesighied or the astigentie pus
pil may be sccused of stuplidiltly, or inattentiveness, or ee
ven mellcious unwillingness Lo @%rﬁy, begnuse his defeet of

vislon mekes him unsble to diserinminats objects secn on e



Plackbosrd =t & certeoin disteonce, or in certain relztione

to one another, Similar sccusstions nmay e even pore

ie with injustice in ez suffers from a

8light deafnessssveese -he slone of mental 1ife sre nige

interpreted, in such wise that :t ls due Lo » defect of

sense ovgs Judged 3 o cefect of the intellect, or of

the will, i ther words, =s & defect in the habiis »

the self direction of tne pupil.® {(p. 2%, 28} Accordingly,
cood use of past experience in

glow to respond to his pregent

B

robhable that he

gense orpens, Do they, out of the doctrine of the

%
g

i
b
&
i
b

reletion of the mentsl 1life upon the nervous

the practicsl conelusion

detent sod corvvreot senaory defects,
o
() Training Speeisl Tunections,

The 0ld idez thzt training of the mind in one field,

=3

eg for example, in the classic equipped it te

function in eithey figlde hos been alierved Wy the siludy of

that

fols

irie

\
#*
78
oy
Junk
e

the nervousn conditioneg of our

the "brain tends to do the sort of thing it has zlready

§ o Lt .. . :
done® snd that "seen of the numerous bobits of the brain
means, then, tendencies to the exeltement of locslized tracts

3

end pathe under siven phyeiesl conditiorne,® {p.6, 67) %o

then it repulis that the specialized cere-

bral funetion, in sny particulsy case, result in the

training of some othey zpecialized funcilon,

WHETE W,

ing the thet these twe

wtter from without,

funegtions were very intimately cownnected “he guestion as to
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Jusgt what effect the special funetion will

e

wpen other funetions, or upon g

e

verel tendencles of

the brrin, ls therefore » guestion to be answered by specis

fie experience, This, the tescher, in estlmating the gense

ersl effects of new educationsl devices upon the pupils,

sust sl remenmber,® (p, 6%, 70} This is

mony with th w?i%@i@i@% wnich Ceies leye down, namely, "Leam

the act in the may it is to function in sctual life,* (Pay-

holeogy for Students of Fdueation p, 283)

> then is not s0 genersl s we formerly supposed,

and loyce suggests that experience must indiente to whol exe

tent this is possible in kindred fields, The conclusion is

that the fencher should sitrive to hove the ¢hild develop

)

those habits which will be useful in life, Our training

gshould be in the Tield where we expect to funetion,
{e) Innibition.

Some Importent principles sve derived from o study of
inhivition, "The brain cortex diyeets, by itsell nlone, mnd
spart from coopersiion of lower nervous centers, no extere
nally observable motor process, “het 1t does i partly to
combine snd elaborate, partly to guide by slight =lterations,
snd purily to hold beck or iphibit the sctivities which other
geniters left to thenselves, would coryy oul in rezponse 1o
the sensory etimull wiieh rTeach LheMesseese hel in zny situe

ation we sre restrained sg dmportent s what we

do. ® (b, ?@? 71) This is clearly illustrsted in the case of

B

vigion, To obmerve one object it becomes necessavy 10 ree-

frain from cheserving rumerous others egually perceptible, In



teaching children theye sve mony "Thou shalt nots” to be

ihe best wmay to do thie is to popesl to the highe

5

tion iz, ihe more

er functions, for ®*ihe nighey

By

sus are the inhibitory Influences thet 11 exercises o«

ver lower conters, «oves 089 in vein teasch, then, self-contral,

unless vou teanch more than selfecontrol,”® YT} In

sther words,

tivities, ¥
fluences,
hnother sspeet of inhibitien iz thet in intellectusl

&

re are exercised, there is & nervous

work where

expendl ture of

gy invelved dn the zct of keeping the lows
er centers inhiblited, T“hen in sddition to ihis, the physioe

logienl condition of inactivity in the inhivlted centers ree

B & stion of

sults in disturbed nutritive processes

ihe orge ismm. S0 bBoth the meariness from nervyous

expenditure snd Lhe restlessness due to insctivity are ree

lieved by = wntly vz fi@%

ol wmoyk, o then 47 one

hie work It will prove restfiul, “Young children should never

be asked to continue long ary one tvoe of inhibitory process,”

{p. 78) So then the principles of positive and of

veriety in clessevoom procedure grow cut of » study of the

nervous conditions of inhibition,
{d) Similarity snd Tifference,

Consciousness is chorsclerized by unity snd variely or
by similarity snd difference., /n important practicsl applie
ention is based on this twuth, *If it is our purpose to

k-

'ME

meke snyene, =235 for instence » puil, clearly conscious of



b8

Cgome kind of difference belween Tagts, we corelully choose

facts ths ‘%;i. while similar to one

ways 8 D08 8i ble, ¢l

difTerence, Un the other

whon we desire to illustrte

s Lew oy

differ

and diflTevence

spmenegs, And in both coses we lend o succeed in propors

tion s we bring the diffeven

to be gtudied Into sonedngle unity of conseclousness,

by presenti srious oebjecte ot once,* {(p. 94)

{e) Cultivetion of Sense (rgans.

g wmadte reference Lo the lomportence of the sonse g«

gang in considering thelyr defeets, 1wt not only do sense

organg form pur contaet with the externsl world, but *the

welght of the experiments thologlesl evidence 1g te

the eftest thet we sve unaweye of our own

in teme of sensoyy experiences which thus sccoomp

curyence, J¢ the oulgolng nervous Cculde

the motoy nerves, consciov

rent in tr

corvespond, Hui all the more must our sensory experiences

E

become ipporisnt for ithe sport of our voluntery o8 wel]

s of our intellectusl 1life, in view ¢l the foclt that our
gengory expevience is not orly & constont acoompeniment of

the processes thot delernmine but furnishes

znais Tor the only knowled g

©

of whal our movementis 1 Y8.csesss he development znd supe

port of mentsl selivitlies ol ¢



v use of the sense org

the constant

tivetion eof even the highest inner 1ife invelves » culiivation

Yo use & veyy lmperfect simile: the

releted to the higher mentsl 1ile, sonewhat

agnse oTEr

g the keys end stops of the orgen are relaled Lo the nmusle,

f‘i

in vein ig the orgenist's gkill, i€ the keye snd stops will

net work, In wain is the composexr's art, if the mechanisom

of the instrument is nol 2lso in working order,® {p. 1278)

Ye wish loyoe would tell us more specifieslly Just how 2 teanghe

g5t 2 Lhough

ey should go shout it tg train the BENBES,

ettt sulted to the

thet ome eshould provide = selective enviror
development of ithose gense ¢orgeme we zve parbiculaxly intereste

ed in ewltiveting,

(£} ventsl Imsczery,

Uuy present mental ix g depend upon the present siste

¢f the brein, There is an important relatlon between imoges

and conduct, "The whole nermsl lile of

shoul 4 not be

timzte connestlion to our conduet,

,f&m
i
e

o
Bt
{1@

TOBY

"

studied spart from conduct, The central processes which our

images 2go0y form themselves a poarxrt of our reaction to our

3D

gnvironmenti, and our move orgenized series of mental imsges

actuslly fom pert of Gur Cconducteseesss L@ny tenchers supe

stion of children dnvolves souelhing

pese that to irein the imag

guite different Ivow training their moloyr processes, Jubt the
normal dmegination of healthy children ie 1ikely to et 2 righ
expression in the form of thely pleys, of their dremstic lmpere
sonztions, of thelr storyetellimg, ond of thelr cuestions ae
bout things, 4And the most wholesome training of the imagivae

tion is properly it be corried out in covnection with the trsine
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ing of conducte.ssees Good imagery is thel which leads us
to correcet opinions and to uselul conduet, =8 well =28 1o hare
monlously sgreenble snd satislfoctoyy states of consciousnens
in general,,. ... The tescher who endeavors fto train =211 pu-
pils o8 if they were slike w006 visuelizere, will indeed, in

view of the faet that the ;ood visuslizers sre nunerous, obe

rd 28 slue-

meny suoesses, Jutl he will be likely to re

tain
pild those pupils who perhopse asre defeclive only in the partie
cular type of mental imegery which he asks then to use, There
are some branches of exrly education, especislly %@@111@%3
whose successful seguieltion nust Lo 2 conelderable extent dee
pend upon ihe cholce, on the pupil's paert, of the right sort

of mentel imogery for the retsining ol the desired facts, What
the vriht sort is, will depend upon whether such 2 pupil is
rather of the visgusl, of the suditovry, or of the motor iype.
For this will delermnine whether he most vesndily lesmms Lo spell
by eyve, by enr or by mesns of the use of his tongue, In casses
where the pupil hnimeel! finds ddfficulty in choosing the right
imspgery, the teacher mey do well to discover something of whot
his type of imeginatlon is, and divect his sttention necordings

{g) TIraining of Ferception,

Our resclione to objects take the fom of %@%%i?%é how
bits, “iThe sccompanying conscioueness, in so fer s it is
gimple, and is determined Wy our hebiits of direct adjustiment
to objects thsl are repeatedly present, constitutes what we
cell our perceptlon of these objeols.s.ses. Cur present cone
secious perception of any ot cetl which lmpresses our sense oOre

gang is = sort of brief sbstrset »nd epitome of our previcus
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experience in cornneection with such objecte,.... J1he praciie

plicstion of 211 this is obyvious, 1f you sre tw train

the powers of perception, you must itrain the gonduct of the

person who is to leam how fo perceive, obody sees more
than his setivities have prepaved him to see in the world,
Ve can gbseyve nothing to which we have not already lesrned
to respeond. The trsining of perception is 28 much = pracltis
eel training ss is the leaming of = {rade, ind it iz this
principle upen which the veslue of 211 arts, such sg thoge of
\&r&wiﬁg, of experimenting snd of workmunship depend, in o0
far se such arts are used, =2 in 211 modern training iz cone
gtantly done, Tor the sske of developing the power (o pers
cedve, It is beecause he heg ployed mﬂﬁiﬁ‘ﬁ%ﬁt the musiecian
g0 well perceives musie, It i% because of his habite of
workmanship that the skilled artisan or engineer can so well
cbserve the things comected with his trade,” (p. 219«227)

e see then thet both the trainiom

of the imsginsetion ond
the tradning of the powers of perception depend upon the {raine

ing of conduct,
{h) iesimilation,

The doctrine of ‘fgeimilation hse on dmportant practical
vesring on education, It has to do with the relation of the
new to the old in seguiring idems and is somewhat akin 1o
the now known doctrine of spperception advocsted %y'ﬁﬁﬁhart.
"iew idess are likely to be assimilated to idess such as we
already popsesgn, Yew foshions of thinking tend, =28 we fom
them, to lose g&m&ﬁ%iﬁg of their novelly by assimilstion
with older wys of tninking, Our whole lite, both of gonduct

and of intelleet, both of velition and of comprehension, is
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therelore §re@&ﬁ%@ by interpretations of new Tocle in terms
of ¢ld Tacte, by reduction of new praoctices to ihe fomm of
¢ld prectices, =»néd by & stubborn registance, which incresses
with our nge and training, to the formation of novel customs,
or to Lhe sceceptance of novel opinion®e.ev.ss ovel objects,
that are otherwise iéﬁiff&rﬁmt, and thet are presented to the
senses, tend to awaken our sittention, and to become objscts
of definite consciousness, 2t the moment when we are able in

sove respeet to recosmize them, fpert from sone decided ime

portance which 2 novel object poesesses for our feelings, the
new in our experience, in so fzr =8 it is aﬁagﬁimiia%zg, tends
to escape our notice..,.... ‘he way for new experiences that
zre it be assimilated must be cerefully prepared. 1T sz pupil
is to be made to undersisnd novel objectes, they must be made,
as fer ae @Qﬁ%ihlﬁ, to sean relatively femilisr to him st each

step of the process, as well as relatively novel Otherwise he

mey simply feil to notice them, Sense in veln presents what
orgenized experience is not prepared to agai&il@ta, The exe
ceptions fo this rule ococur, az just volnted out, only in ¢zsge
elither ngvﬁyg intense experiences or of experiences that ap~
peal pretty strongly 1o the feelings, Oince experiences of

thiszs latter sorti play 100 swmell o peart in the practicsl work

of tesching, the law of sseimilstion must be especinlly ond
consciously considered by the teacher, Ve see in our world,

in general, what we come prepared to see.” (pp. 204-236)

(i) Dpifferentistion,

The besring of succession upon simultaneity in {the ao-
guiving of new povergs to diseriminste heg an ilmporiant bears

ing on ihe whole process of eduention,®™ 7o lesm about a
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new subjeet matter thot involves corplex relationships of
any sort Includea, in the first place, long sexies of suce
cessive =cls properly arranged, - acts of sensory observas-
tion, of vecslling images, of vepenting worde, of drewing
disgrams, of perfomming experiments, end so on indefinites

-

1y. Then we secquire graduslly the powsr to 'survey zt a

nee' the resultis slowly brought Lo conseicusness throupgh
these successive aeleg, This process of surveying st a gdence
invelves = high degree of differentistion of our simulianee
cug consciousness, This differentiation of the simultaneous
slowly resulis from the repested szols, and from ihe powers
of dizerimination which have been cultiveied in connection
with them, The more succeseflul we have been in the succese
slve sets, the morve gkillfu) we shpll be in the perception
of relationships between simultaneous fscts, The resulis

of our deeds may thus be spurveyed by use @ﬁ if from shove,

gz the traveler who hes reanched o helpght looks back with ope
pregcintion on the countyy throush which he has wnadered,
while unless he had wandered through it, or through similar
country, ﬁ%@ view fron shove would mean 1itile 10 "ife.veven
fn imporitant practicsl reeult follows sz to the meaning of
the prominence thet the drametic @ ement has in 2ll instruce

tion, larrstive more readily = pesls to us then does dese

cription, becsuse the femer eslls upon us rather more for
the Yormation of disgtiret butl simultisneous groups of ime
spee, while %@%‘E@ﬁ%@r plzeinly sppeals Lo our power 10 rew
peat, in the fowm of images, successive ncis with whose
types we ore freoilisriv... Harrative hos the advantage of

Tixing our attention wpon the kind of diseriminstion whigh



we find ensiest, nomely, ithe digeriminstion of successive

{60t Beeese For the trainer of minds the genersl resuliing

sdvice is: Underimke to systemstize ihie differentistion
of comseiousness thyough {fitting series of successive deeds.
Hemember thst withoul such successive deeds ithere iz no nole-

worthy intellectus) wderstonding of simultaneous facte, The

whole process of educntion is therefore s dramatic process,
an interpretstion of truth throurh conduct, 2z leamning 0 ape-

yarious

precliste the universe by sucecessively responding to
parts of ii, & rveachineg of unity throush variely, zn atisine

ment of synthesis through snalysis.” {pp. 254-268)
{3) Becisl Instinets,

In the congiderstion of insiincte hoyee strikes snother
kevnote woich 2 of walue to tesmchers, feecording to hie
clasgsificetion thev¥e ave two fﬁﬁﬁﬁm@%ﬁalkiﬁﬁtiﬁﬁﬁﬁ, vieme 1y,
Imitation and Upposition, le seye, "The preseryvation of a
heppy balance between the imitative functions smd those that

epphasize soelsl contysstis snd oppositions forms the basis

progess of gonscious educstion invelves » delibexs

to the doeility of Lhese two types of moeci-1 instinctg, ‘or

shatever elge we tesch to 2 soelsl being, we leach him te
imitate, Iind whatever use we tench him to make of hiz 0
eisl imitations in his relations to other men, we are obiiged
at the sape time to tesch him to sssert himself, in sore sort
or way, in contrsst Lo bhis fellows, »nd Dy virtue of ihe arts

25, % (p.279)
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(k) Initiative,

Ye nave msde veference to the unigue distinctlon Hoyee
mekes in his clegsification of the feelings, Outl of thie
zic mccompeniment of

feeling of vestlesgrness which 1z =

initistive iveve gprings ron engerness to do tasks that are
in themselves unpleasant, The whole doetrine of interest
and effort, is relsted to his prectical spplication of Inie
tiative te eduenilion, TFlHpinin i% more significent Tor mene

tel life then the cultivation of strenucus szctivitly,

*m

glgn of such s tendengy should be encour
It is squally true that every effort should be made not te
confuse such anetivities with those which merely glve s ¢child
pleasure, Ihe purpose of the leacher is not merely fo aid

the ehilal do whai he likes to do', The purpose of ihe

teschey 18 Lo sszist the ehild Lo become engey 10 4o 8018w

rationsll

Ihing that i8 in itself of = sipnificant tendeney.

That this eagerness 1s plessant is indeed often the case,

T,

tut the plessure is by=-pley, [hg restless sgsgerness is Lhe

gaventinl, /4nd it is such espgermess thet accompanics us ine

to later 1ife, wherein we moy often be deeply interested in
1ife, even when we Tind only very nmodersie pleasure in 14,7
{p 232) Tnis restless engerness wolen the teachsr is to enw
coursge, or mentsl initiative 29 it 18 ¢olled, is bessed upon

sn elemental love of rotional novelty, ‘hile this doctrine

does not fit in well with muterislistice behavioriem, it seeme

te fit the fmets of life, The purpose of the teacher iz then

act mersly 1o glve the child lmmediste vlensure, bul 1o stimue

lute nis Interest in worth while things, which in themselves

may not be immedlstely pleasant, 9Ye notice Hoyee does not say
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s

to take a switch end pound this restless esgerness inlo the

pupil, but to encoursge and develop thot restless espemess

wrich ig naturally in the child,

ﬁﬁyﬁﬁgﬁ‘ifﬁﬁﬁﬁﬁﬁt of the will is 80 closely relsated to
the doctrine of Inltistive thol we mey mention 11 in paseing.
The will is not an sspeect of consciousness but the sum of ithe

whole, Insteand of being = department of our consciousness,

which directs netivities 2ncd beecys ithe morel responsibilitly

for what nsppens, it is the sum totsl of =11 of ocur consclious=
‘nees, ind our consciousness is in tum delermined by our ace
tivities, send our activities are detemined by tendencies of

" heredity, docility snd enviromment, &0 then, ue far as the phipgis

@aliworld ie concerned we haove no power of cholee,
(1) ‘ihe Crgenization of Ixperience,

in view of the yveceni esphasis upon experience it seanse
fitting thet we should close this section éf our discussion
with o presentistion of our zutror's concepilion of ithe nature
and importance of the Intellectusl Life, This quotation gives
a good summayy of his edueationsl viewsz, Dome definitions
will first be necessary to meke tne measning clesy,

A1l the contents of the siresm of @m&%@ﬁ&mﬁﬁ%ﬁg, in se
far c8 we lesrn frow them, « ore eontents of intelleet,...lot
only thet given sistes now pess, but thet certain former states
heave been, guldes usz in our denllvng with the world, In so far
ag we elther recognize or otherwise profit by thisz relation
between ocur pregent and our former states, ov In so far as,
by wirtue of such 2 relsiion to the past states, we sre led
Lo expeet sny future state, our mentsl slates sre mseid to be

experiences, =snd they then have, in =ddition to their direct



value o8 feelings, an indivect volue zs indiesticns of truth,
28 sources of knowledge, o1, once nore, zg intellectusnl GOne
ditiorns, Thie 'indirect velue! we hsve gelled thely 'intele
lectunl vnlue', The lows of doeilitly detemmine how our men-
tal states come 1o get this, thelr intellectusl valu.ieses e
ihe preeticsl sludy snd proper guidence of the intellectusl
life conetitutes one of the principal provlems of civilizae

tion, £11 efforts to deal with the propl must set ocut fyom

the faci thot the intellectus)

the 'oresnie

md that, on the other hand, both the

zation of

‘expression and the very exlistence of the intellect are depend-

ent upon the formation of rstionnl habits of conduet, useful
motor sdjustments,

"The first principle is itsell twofold, It meesns thst
the intellectusl 1ife depende, ag to ite genesis In esnch of
ue, upon experience, snd thet, zpart from experience, we hove

[y

&

ne intellectusl gidance, It aleo measns thot ngo exp 1ee

ig of imporionce unless it iz orge-ized, nnd that cheotie or

irrstionslly ordered experience is uselessg, snd may be worse

then useless, The second prineciple sghows, in genersl lerms,

ized, It is organigzed by teac i ing

certein fitting hebite of conduct {imitative processes, cone
structive asectivities, langusages-functions, heblits of stiene
tive observation), such sng are at once constant, familiar,
and sceurate o8 to thelr genersl lypes, «nd at the same iime
plastiec, adaptable, and contrellable, with reference to novel

circumetences thet i

atﬁ%i% i dn cmge of henlithy breaing is ltself 2 motter of exe-

v arisge, That this conplex object may be

&8
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perience. How to sitein it belong Lo Lhe art of ihe tlencher
- an a2yt whose yrules, so fov s lhey oan be slated sbeslractly

st 811, must be founded ov the lowe of hebit, of interest,

snd of Inhibition « =211 of them lows thel eon best be stzied

in texme of the physiesl Tunetions of the brain, 71 21l events,

he tesches in vain who does notl in some way orgsnize ihe sace
tivities, the intellectuslly expreseive deeds of his pupils,

Thought is eilther setion or nothing, "™
4, rhilesophrical Views of .Josish lLoyee,

e have slresdy staled thst Toyce wes a constructive ie
dealist, e haos not writien g philosophy of eduestion, but

fims left it Tor his gtudenis Lo =

oly wis weral principles

to this prrtieular Tield, e has expressed his views regrde

snd this 48 of vlue te the tesngher whe

ing etnics however,

in thie dsy of ineressed crime takes the proeblem of moral eds

ugstion seviocusly., ‘hether we regerd educsiion =

preparae
tion for 1ife, or participsation in life, or both, the value
we attach to 1life iteelf i loportant, for it detemines just

how serigusly we are poi to gonsider this whole problen of

education, It mekes n difference whelher we regard the 1ite

Tle boy who comes to our school to lenin a mass of molee
cules sasembled in the form of a living, sensitive, rescting
orgurigm Lhat will some dey disintepynte snd vanish inte

nethningness, or whether we vegerd him 28 s conselious inmmore

tal bel: o exliste =2 oo pert of an infinite conscicus Belf.
It iz our pugpose here to eall attention to the centrsl truths

-

of Hoyee's philoscphy by anewering in brief ihe guestions,
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¥hat is Idenlign?® t is Toyslty? snd, How do these cone

Wy

ceptione effesct educstion¥
{1) The Haturs of Ideanlism,

Idealism s the ih@@zy ®that the whole universe, include
ing the physical world Is essentially ocne live thing, 2 mind,
ong great Spivit, infinitely wenlthier in nie experiences
than we nre, but for that very resson to be conprehended by
us only in temms of our own wenlthiest experience,® (Spirit
of tedern rhil, p. 17) It is = "belief in » spiritusl prine
ciple at the basis of the world, without the reduction of the
physicel world to & mere illusgion®, In the eleventh lecture
of his "Bpirit of Lodern Philesophy®, Hoyece usserts that, "the
business of the present lecture is to tell vou in what sense
snd for whatl ressonsg I am an idenlist,® Ye cannol here trace
the development of hnis argument, bul merely ezll sttention to
gome neserticons th-t will eclesy up our understanding of this
spiritusl conception,

e seys "there is nothing so clear, so cerizin, =8 the
existence and unity of that infinite corscious Selfeeesescns
About the finite world, we know in gﬁﬁﬁyﬁi only whal experie
ence teachnes us and seclence records, There is nothing in the
universe sbsolutely sure except the infinite, ({p. 345} The

veisl chevseter of this -

nonephy el ezl, non-temporsl, nonesp
derlistic Self is made ¢lesy In the follewlng quotation, "The

living God, whom ideslism knows, i3 not the fiyet sause in any

physicel sense, st 8ll.,... le isn't snywhere in space or in

S

time, ‘e makes {rowm without no woilds, Te is no Bypothesis

of empirical science,® The iden of csusstion belongs to things

i
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of finite experience snd therefore cannot be thought of In
gonnection with this iﬁfﬁ@ii@ygﬁﬁﬁaﬁ%ﬁ spiritusl self, (p.348)
#iy reason for %@li&viég that there iz one sbsoluts
Worlde2elf, who embraces snd is 511 reslity, whose corsclouss
negs ingludes and infind tely transeends our own, in vhose ue
nity 211 the laws of nature and sl the mysteries of experiw
ence must heve their solution and thelr very being, = is sime
.yiy that the profoundest sgnestician which you cen poseibly
giate in sny coherent fashien, ithe ﬁ%&y@@i dgoubt which you
can sryway fomsulate sboul the world or the things that sre
therein, already presupposes, implies, demsnds, nsserts, the
existence of such a VorldeSelf,® (p. 349) In developing hisg
srgument he peints out tw aspecte, znalytic snd gynthetie le
dealism, /nalytic idealism mays that =211 thot esn be known
is icess, Oynthetic idealiss peinte out thnat the world obe
jective to our mindes is not unknowsble, but unkrnowm, =nd there
fore capable of belng known, If it exists at 211 22 & possis
vility of knowledge it must therefore, by the very foel of exe

5

igtence, now be the knowledge of somebody. /Fnd this somebody
is the YorldeSelf which ideslisnm postulates,

We mey now ask, Whal relation does man, the belng to be
eduented, sustoin to this YorldeSelff OFf course, w ste a
part of this self, 28 is alsc the world of nsture, which as
fiﬁité beings, we experience as objective, The only way we
gan know the Zell de through what we experience, -nd whal we
experience fells into two worlds, There is the World of Dese

eription which includes those things which exisl in time and
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snd sre cherscterized by permesnence =nd universality. Those

things which yield to the categpries of deseription constitube
for us =n ocuter world as one that is cifferent from an inner
¥orld of #fpprecistion, It tuwme oul in the argument thst only
what has been apprecisted csn be desoribed, The world that

gan be deseyived is the world of faele, the world with which
sclence deals, the mechsnicsl world, 1he world of spprecistion
iz 2 moral world, in which freedom rvreighe, And so the sbsolute
Self, from the point of view of mon hazg two sgpeste, one teme
poral end mechsnical, ihe other etemmsl and free, i3 both of
these worldse aye experienced by men, he iz & part of them boilh,
To the extent that he is s part of the nsiursl me chanical world
he is subject to rigid lew, snd to the extent that he belongse
to the world of apprecistion, ito the morsl world, he iz free,
8 free =5 the absclute Selfl of whom both worlds are » part,
Thus man, the educable being belonge to & world of rigid nee
cessity o2 well ns to 2 world of freedon, both worlds being one
in the eternsl Delf, lutl the world Self is in neo sense bound
becsuse of the fact thet e world of rigld law i2 2 part of

this Self, Cur Physiesl world ie but »n sspeet of the true

world. {p. 480) FHe iz in every respect free, The natursl
world of lsw which exists in time =nd space, only exisls bee
gause of hls own Tree will, he chose that it should be so,
though he did not ereste it szg sometining externzl to hinself,
for the Selfl is A1l snd there eﬁn”ﬁé nothing externsl, Ag
Hoyee says, "You mre not morally free Lo change lews in this
world, Jut you zve moral =nd free becasuse you =re in the ée

ternzl sense & part of the elernal ‘orldeCreslor, who never



made the world at sny wmowment of time, but whose cholce of
this deseribsble world of time inm its wholeness is what cone
stitutes the world of appreeistion, which is the world of

truth, ¥ {p., 434) Such in

iz the nesture of i deslbdn,
{2) The Coneeption of Leyalty.

This rather w

ue outline of ldeslisme will become clesys
er o8 we develop the ethieal conception of Loyslity which when
rightly conceived, Foyee regerds s8, "the hesrt of -11 the

virtues, the gentral duty smongst 211 duties,® IL is Dased

sient, ine

ppon ihe concepilion thst truth is not fluid, trs

@

ccessable, bul that 4t is eternal, in feet it is ihe very

eternsl Jelf of which we have been speaking,
(&) Lboyslty Defined,

Loyelty is first defingd mg the willing ond thorough de-
vetion of = man to his cause, It implies three things: 1. A
cnuse to which a men s loysl} 2. 4 willing snd thorough
devotion to this cause =nd, I, An expression of devotlion in
some sustalned and practicsl wey, Loyaelty is bolh 2 perzonsl

nttitude

soeisl sttitudcde, for it dmpllies the grouping
of many indilviduals together in one cause, The value of loy=
alty is thet it cures hesitengy and glves unity, fizity and
etability to life, It solves the etsrnal confliet between
the selfewill snd the gocial will, Ye znre born into 2 socliee
ty bound by traditionsl custonms, snd %é sre born with & dee
sire Lo do os we plesse, TLoyalty, then, fixes our attention

upon some csuse, bids us look without ourselves Lo see this

7
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unified cause is, shows ue Lrus some one plan of action, =nd
seye to us, 'In this your cause ls your 1ife, your will, your
~opportunity, your fulfilment.,® (Fhnilosophy of Loyaliy p. 42)
"What form of loyalty is the right one, we ave herealter to see,
But unless you: gan find sowe sort of loyaliy, you cannot Tind

&ﬁﬁty snd pesge in your sective living,® (p., 46)
{b) Loyvalty end Individuslism,

To the objections that loyalty iz opposed 1o individue
alism, that it is i%@ tool of the oppressor; that it is s
clonk for individusl sins; thet it opposes duties and rights;
that it is opposed to gpirituslity, Hoyee snswers thati the
cause to which one is loyal is the cause of hig choice, KHthie
eal individuslism expressed in é%@ guest for power is uncere
tein, insstiable snd impossible, It iz only in the Wilkiﬁg
devotion of gelf t&yg couge which is higg%r then selfl, outw
side of self sznd vel inclusive of self thet ore reslly finds

selferenlipgation,
{e) Loy=lty Illustrsted.

This conception is made clesrer by an iil&gtx&%i@% which
Reyce uses extensively in his exposition., It is an incident
of IEnglieh History often cited 28 & precedent in the discuse
giong of constitutional privileges of the House of Comumons
enich illustrates the personsl worth snd besmuty of loyalty.
“in Jenusry, 1642, jusi befors the outbresk of hostilities
belween Xing Charles 1 and the Commons, the King resolved to
errest ecertanin 1%&%@%@ of the opposition pariy in rarlisment,

He seeordingly sent his herald to the House to demend the sur-
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rendey of thege menbeys inte hig custody. The spesker of the
house in reply solemnly sppesled to the anclent privileges of
the louse, whioh geve to that body Jurisdiction cver its own

embers, end whiech {orbade their arrest without its consent,

The confliet belween the privileges of ihe House snd the roysl
Qr%régﬁ%i%ﬁ wep herewith definitely initiated, The King ree
solved by 2 show of force to meserti sl once his amﬁaﬁyiay; snd,
on the dey following thet upon which the demand sent through
hig hersld hed been refused, be went in person, scoonmpanied
by soldiers, to ithe lHouse. Then, hoving placed his gusyvde at
ithe doors, he entered, went up Lo the Lpesker, znd naming the
membere whom he desired to srrest, demanded, ‘'Er, Spesker, do
you espy these persons in the louse?' You will observe that
the moment wae a unique one in Inglish history., Custom, pre-
cedent, convention, obviously were insdeguate to define %&ﬁ
Bpeaker's duty in this most eritiesl instsnce, How, then,
eoudld he most advirably express bimself? How best preserve
his genuine peresonasl dlgnity¥ What response Wmélﬁ gecure Lo
the Speaker his own highest srod? Think of the metter as one
of the Opesker's individusl worth end yeputstion, Iy what
act would he do himself honor?¥

#in faet, o8 the welle~known report, sntered the Journsl
of the lHouse, states, ithe Spesker st once fell on his knee

B

before the King and said: ‘'Your isjesty, 1 am the Jpesker eof

the louse, snd, being such, I have neliher gves to see nor

tongue Lo speak save ss this House shall command}]  and 1

humbly beg your dajesty's perdon if this is the only snswer

that 1 esn give Lo your Hajesty',
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"How, I ngk you net, st this point, to consider tue
Spesker's reply to the Hing 28 & deed having historiesl lme
portance, or in foet ss having value for anybody but hime
gelf, I want you to view the scl merely ss an instmnce of
8 supremely worthy personal sttitude, The beautiful union
of Torme)l humility (when the Spesker fell on his knee befove
the King) with unconguerable self-assertion {when 1he reply
rang with so glear & note of lawful defisnce); the willing and
complete identification of his whole self with his cause (when
the Opesker decdlared thal he had ne eve nory tongue except as
nis office gave them to him), » these are charscteristics typi~-
¢al of 2 loyel attitude, The Spenker's wovrds were 2t once ine
genious snd obvious, They were in line with the sncient cuge
tom of the reslm, They were sleo crestlive of 5 new pregedent,
He hed to be inventive to uvutter themj] bul eonce utlered, they
seen almopt commonplace in thely plain truth, The King might
be offended at the refusal) bul he couléd not f2il to nole that,
for & moment, he had mel with & personsl digmitly gresier than

kingship, » the dignity that any loysl mon, great or humble,

possesges whenever he specks and acts in the service of his

ceuse, ® (Fhil, of Loyslty pp. 103-108)
{(d) Leyslty to lLeyslty,

ihe next guestion thatl cones, sfter we have seen ihe
velue of loyelty, isg, Loyslty to what? low ghall one po se
bout it to select 2 couse? To this hHoyee snaewers thol s

‘BT

ey

cause ig good, not only for we, but for mankindg, in so¢ :
ag it ig essentizlly » loyalty to loynliy, that is, is an

gld snd s Turthersnce of loyeliy in my TellowWE.cesesese I



80 far a8 il lies in your power, so choose your cause, and
#0 serve it, thatil, by resson of your cholee snd of your seYe
vice, there ghall be more loyalty in the world rather than
leB8,4.eses in choosing and in serving the cause to whieh
you are Lo be loyal, be, in any csee, loysl 1o loyalty,"®
(ppe 114e121)

ihe cmuse then, is iiself loyelly, snd this iz to be
thought of not individuelly alone but universally. e says,
*all the common virtues, idn so far sg they are indeed dee
fensivle and effective, are mpecizl fommsz of loyslty to loye
elty, and are to be justified, centrelized, inspired, Wy the

ely, the effort to make

one supreme effort to do good, n
loyalty triumphsnt in the lives of 211 men.® (p. 189} My

Jindividual loyelty depends upon » very cherecteristic and

subtle union of natursl intervest o free cholce, but the
couse of ny cholce, whatever it be, ought te be sueh az to

further the cause of wniversal loyalty.
{e) Loyslty =s Practicsl,

Loyalty is not something unpracticesl snd removed from
everyday 1ife but ®all those duties which we bave leanmmed to

recognize =8 ithe fundamentsl dutles of the civilized man, the

duties thot every man owes to every men, are to be ri

i

htly

" loyelty.® (p, 139) Sueh

interpreted wn
things =8 tyruth, homesty, fidelity, justice zné benewvol snce

may be sugzested ae sxsmples of these duties, lLoyelly then,

K&

i something practicsl which casn be teupht in the sehooleroom,

the home, snd it iz » grovwing snd expendine congeption which
» 2 b ¥



finslly bvecones universsl. In actuslly meking n criolce howe

ever, 1 moy foee p 4if{ficultly becsuse 1 do not Enow encough oe
bout my cause, But the practicsl thing to do is to meke a
decision, to select a couse, =nd 1o do this Intelligently if
possible, but otherwvise d it in ignovance, ALl any rale meke
& decigion, for your 1ife will be betler for having made 1t
even though you selegt snd are loyal 1o = wrong esuse, then
it would be L1 you zigéﬁ without loyelty. /And having msde
your @&ﬁi&i%ﬁ; be loyal to your decision, Do not change une
less you find that your eause is oul of heimony with Universal
loyalty., And heving your €suse, your cause DRCOmEE YOUT COne
sclience, It le your guide in 1ife, for your censcience isg
your conception of the %@1&ii$ﬁ of the present siltustion te
the ides)l « which ig your esuse,

But now we a2sk, Toes all thiz sbestrsct %ﬁiﬁkiﬁg‘&%ﬁ&t

s with

leyalty %ﬁ@@'ﬁag besxying on practicel 1ife, on probl
which education iz concerned? Yeg, it does. Thers are some
distinetly smerican problems with which the philosophy is cone
ceined, There iz the problas of our forelogn populstion, Dut
it is nol merely = problem of destroying ome cause of loysalty
and substituting smother, *"The problem here in cussiion is
not merely the preblem of gving instruction in the duiies of
ﬁitiﬁ%ﬁé%iy to those to whom eur ecountiyy is new, nor yet of
swskening =znd preserving patriotism, 1%t is the problem of
keeping alive whatl we know te be the centrsl principle of the
moral 1ife,* (p. 212) ¥e must not miss the centrsl truth
here th-t E&y&&tg is essentinlly somelhing good in 1tself,
"The loyslty of the common people is preeisely the most pregie

ous mornl tressure of our world." Ve ars to rezpsei the loye
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citigenship, to train them in loysltiy,

glty of owr fove
and to expend 1%, for true loysliy is vilal to the 1life of

the nelion snd of the world, Jinother need for true loyaslty

is found in our political end labor orgrvizstions, The prace
tierl need here is for 2 true conception of loyaliy ss social
snd universnl, #nd not the blind fostering of the interests
of one particulsr grow without regeyd for the loyelty of Ow
they grouwps or iﬂﬁi?ié§ﬁl$¢

Cur smerienn Civilizetion m foeing tvo dangers which
are moral in chsracter, On the one hand, "loyalty is not
sufficlently prominent amonget our explicit socisl idesls,

Loyalty is too eften confused =nd discourspcd instend of

do not thik of it as

glorified =nd honored,.” {p 213)
heving sny velue in ltselfl ne we should, we do not strive

to attein it, nor are we educsting for it =5 we should., Un
the other hand, loyalily iz too sel dom conceived of gg o tione
ally loyelty to universsl loyaliy, True loysltly does not

fostey cleaseg heatreds, 1t tokes no delipght in greszt nonies,

though' these may be negessary at times for the ke of oXe
pediency, 1f lLioyce were writing todey, 1 think he would say,
true loyelty lesds us in the direction of the League of lape
tions, of & world brotherheood, of internstional good will,
all beosuse we nre bound together in the common cause of

universsl loyalty.

(f) leyalty snd lemching

The guestion comes up, low shsll we teach loynlty to

the messes? "(1) You should nid them to possess :

keep Ltiuose physiesl snd mentel powers =nd possessions which
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are the necepssry conditioms for the exercise of loyslty. (8)
You should provide them with menifold opportunities to be loy=
zl, thet is, #ilh 2 maximum of significent, retional enterprise
es, such =8 ¢sn be loyselly corried out; you should, if posele
ble, secure for ithem a winimum of the @&%@i@iﬁﬁ% thet lead te
the confliects of woricus forms of loyalty; =nd you should fure

nigh thew with o variety of opportunities to getl soecisl ﬁxgﬁfiﬁ
ence of the volue of z&y&zﬁy, (35 vou shoula explicitély

ghiow L3 thet leoyelty g the best of humen goodas, =znd ithat

lovalty to leyslty is the crown snd resl mesning of loyelty.®

{p. 214} boyce thinks that we should shiow opportunities for

loyalty end tesch by procept a2nd exsmple, and that we should
help people renlize whetl true loyelty is.”  Our yeung peocple
grow up with 2 grest desl of thelr atitention Tized upon pere

guccess, »nd slso with o great desl of treindng in syme

pathetic gen tiwents; bul they get for too 1ittle knowledge,
either practicsl or thecoredical, of whol loyslily means,® {(p.220)

)

We too often twein oy class loyally without respeet for the

f

raticnel cholee of the individusl and for loyally to lhe come
munity and to the nation, ond we might ardd, to the world,
The training of the individusl for loyalty is possille

begruse by nature we 211 he the cepseity for loyaliy., IDut

thies copeeity is not developed in the early yearys of 1life,
Howe¥er, it has its beginnings, in the home and the school,
end it 48 & trepgle thing for a tesecher to destroy the code of
loyelty among the ehildren by persuading one to tell on ane
other, "The parent or the tescher who trifles with the cods

I honoy of ehnildren by encoursging the telebeare®, or by even



reguiring thet = ehild should become an infommer, iz simply
encouraging disloyalty, ‘e outrages the spbryeonic consclence
of his young charges,” {pp. 62«3} But the individus) does
net nornally srrive st ithe natursl period of develeoping loye
alty until the sdolescence period, though the flower which
beging to bud now, =nd which soon bursts inte full bloom hag
veen growing for a long time, Loynlty is developed in athe

youth, and we see il in the fraternsl

iletie contests, ele,, in
organizations smong sdults, Jut elsborste orgenlizations for
loyalty naturelly belorng to adult 1ife, %ine couming of ilrue
loyalty may be serxiously hindered by the too esrly organizaw
tion of the perfectly naotursl geng of boye inio some oo e«
isborate sociel structure, Vam hes been done of late veers
by too such sping of sthletic snd f@&iﬁvﬁiﬁy life in comege
tion with the lower grades of schoolse,® (p, 265) Hoyce obe
jeets to the premsture foreing of lovalily in youth, znd ihe
criticiem of freterrnities snd snthletics by = mercliless publie
which lg = fertile cmuse of developing ithis type of loyalty.

He suggests such things zs foiy play in sporte snd more

Paignified modes of celebranting szreat ceccasions” ass for exe

ample, the Fourth eof July, sz & means of tyeining our youth
for loyeliy.

"We conslantly need, a1l of usg, individusl tyaining in
the =sxt of loyaliy, Tow is this work scconplished in the
soelsl ordery In answering tnls cuestion let niszstory and
daily socisl experience be our guides, The msin lessons that
these guides temch us, as 1 think, sre three: First, our loy»

alty ie trsined and kept alive Wy

cergonal lendere, Uecondly



forms of loyelty involve » mc

ntous process whnich

I shsll e=ll Idealizing ihe Cause, Thirdly, loysliy iz ege

recislly perfected ihrough grest slrveine, lsbors, =nd gpori-

fices in the pervice of the czuse.® (p. 268+9)

{g}] Loyslti snd the rbsclute,

The conception of Loyelly we have been corsldering leads
ug 2gpin Lo the conception of the absolute Self, "8o far we

have defined the moral life as loyslty, mnd have

J ed
the morel 1ife iz for us the best 1ife, bHut now =e want to
krnow whet truth 12 behind snd beneath the moral 1ifeiee, .08
wont Lo see the velation of loyaliy to the resl universe,”

The communitly 1ldes must be .yesped 11 we are 1o understand
loyvalty. Lovalty begins with ithe individusl, that is it finds
ite expression in the individual, whoe ig # part of & soeinl
socisl groups hove = ﬁrgiy consciousnesys which

a2 part of the universsl cornzeciousness ¢f the

sbasolute eterngl Self, ind so in bel 1o DuUr ZT0oun,

to the gouge

to our chos n geuge we ore in reslity

o,

of esuses, te the truth of Truths, to the eternsl Selfl,
good of 2 loysl non's couse must be

menite belled in order thail he gshould be

eble to getb the experience of Jloyaliveaess

of 1ife, whnich transeends the individusl ex

non, must be resl.® {p. 309)

A word muey be in order here s 1o the relation of this

philosophy of lLoyaslty with its besie conception of Truth to




the philosophy of Fragmetiss, In defence of his conceplion

of truth

elernsl Royce saye, zever telks of suy sort
of trulh whetever, be thsi truth moral or scieniific, the

mon sense or the truth of philosephy, inevitably

his semervtions a2bout truth, that the world

of truth of wnich he is » wovrld possmessing a ratio:

2

and gpiritusl unity, is & conscious world of experience, whose
egs is higher in ites level, ih

type of consclious mn s the type

of our humen minds, but whose 1life 1z such thel sur 1life bew

longs os 2 part to this 1iving whol@eseess hoever iz loyal

s

serves whet he takes to be the truih, e¢ly, his cruse,”

inevituble

(¢Pnilosophy of Loyelty pp. o1 3=4)

logic to Fregnatism ss expoundsd Jomes in thise

fashion, *For Professoy James! degpite iis ene
tertaining expressions of horror of thedgernsl, =otuslly does
state one sapect of eternsl truth, It is, nemely, eternally

true thet 211 search Tor Pruth is a ﬂr%@ﬁi@zi setivity, with

an ethiesl purpose, and that s purely theoredieal truth, such

58 should gulde no significant setive process, 18 a2 barren

seccepte

and the deterrination
of what is prectices]) and ilrue, involves » consideration of
congeguences, Fragmetism sayvs the verificstion process is

s

truth, whereas ldeslism says this verificetion pioesss iz a

way of finding trulh, *Buti loyslty does not live By selling
its goods for preseni cash in the temple of its cause.® {p, 330)
Loyslty, to which ildeslise is basle, involwves personsl sserie

fi

eg which may bring no lmmediate ov renote D Ire e

o

@?; E

e
e

1 good to the individual, but the truly loyal is serving
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F

8 Ccouse whiah iz b

ver than self, which is werthy of the

son 1%%& inves nent of 2elf 1o the and thet the cause

gein, zltho no sood practicsl conseguences scorue to the ins
dividual, except 28 he is & pert of hisz ceuse, Thal sudh

cauges of loyaliy =setuslly exist, thet truth iledd i 18 veal,

'jfé

iz what progeatisn denles, snd g whot ideslism affirms,
{3} ldealimm =nd Fducstion,

Ve heve reviewed briefly the philosopty of Foyece {rom

the point of wview of Idealiss snd of Leyslty., It now remains

o

¢ view his philosophy from the peint of view of educastion,

L

In 2n article onlled "Royee's ldeslimn in “ducstion®™ which was

read before the imericsp Yhilosophiesl Zssociation =1 a dinner
glven ol Fhilsdelphis in honor of Jegish Foyee's 6Cth birthe
day, and which was later published in ﬁ%% PPhilosophionl Heow
view"” (Vol, 25, 1916, pp. 473«478) Dr, H, H, Horne, fomerly
s student of royce al laywwrd, has gliven us an excellent aum=
mary of boyee's idealism from the point of view of educsiion,
It includes » sitstenent of the motives srimating Hoyce's e
deslisn, a sintemeni of the relation of the eduesnd to the
idesl world, and the snewer of ideslian to ten question

bearing on the maln problems of educstion

The motives animating hoyee's ideslism sre: {1} Yo ree

g

congtruction of the sctusl, Wt interpretation of the aetual

“in large tewmms of rationelity W means of disletie. (2) Heo

gonecession Lo neturalistic or reslistic types of philosophny =

but by



85

preserveiion of the interests of morslity and vreligion, (3)
As opposed o duallsm and plurslism the Unity of {the world
"Ihe whole of experience® is sn integrated total wnity,

ine subject of educaiion is won, “He i really a citi-
gen of sn ldesl world, but he doesn't veslige i) his ndtur-

eplistic beginnings are consistent with his sthiecal gosl:

3 5

his progrese in development is = process of deepening his
conseclousness; he is both 2 seli and 5 Bociudi.e.., 1he male
sdjustments between selves which we c¢sll evil nre the condie
tions of winning the highest good through thelr conguest) in
this shrugele with evil mon hes freedom through union with the

whole; as s unlgue expression of infinite will, he hsg lmpors

B2ililVeenssses “he goal is the organiec bel comprehesding

both the stetiec snd the dynamle Vl%@@@iﬁ%u z Life of lives,

a S5elf of selves, =n Individusl of individuels.®

e

Ideslism's newer to the main problems of

Ze 2l adm of sducationt The union in seling

o

and thinking of the finite wiih the iniinite,

» of educstion, the curriculwm? The nae

€3

o - Whst iz the

&

turel snd socisl order, the selences describing the regue
levities in the setivities of the Zelf of noture, ihe

1 with the Se1{ of

4, "hat is the right stiitude townrd the body in physicenl
edueation? Ag 2 pard of the wateriasl world, rezlly axe
pressive of purpose, it requires cultivation in the ine

terest of the whele nan it serven,
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Y

ie moral sduetion? It is, ultimstely, bri;

the will of man into homoeny with his own best selfd,

will for him,

&, “het iz mesthelie sducniion? It iz

ing into ape

precistion of th ehole

serfeet, which charscterizes

well e2 cerlaln selected portions of i,

7 ¥het ils soelel educstlion? It iz wringing the individusl

centers of syperience,

3
Y3

Tt
&

&, ig dntellectusl sducst

nechanlegpe 8

enmble him Lo survive, to kesep his

ot ig voontlonsl gouipment of 1ife

5

with skill akin to thet édispleyed in the activily of the

world will,

1g. a2t is religious

allphases of educstion

thelr unly with

ityeans

. ,
sash fs v

enng process of




iz =n sducntion

[

process of living., Ther

two phase
an edugstion under Ireedom, but the iwe

under suthorily

gre limiting terme, Jaeh indivicdusl ‘elng = unicque enmbodie
ment of the absolute will, hes priceless worth and requires

Ei 3

gomplete development, which is

®

ed, however, ur the concepilon of pood citizenghip,

nogracy in educstion, limite

87
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&, Swmmary of the Fduestlionsl Views of Loyee,

her needs

have seen that, asccovdin

& -y peoll Brew I B e S s gy oA
Lo fudded by = knovwledge of

in philosophy, the

ane B

desires that both should becone
{1) Summary of Psychologicsl Views,

From the point of wview of pavecholowy he tesches dusnlism,

e .

ives it

‘here de 5 ming, snd there is & physicel belng which

entity with facule

expression, Jutl the mind s

E

centers in

ties of ite nwn, 2313 of wis

particularly in ithe nervous syslen The mind, 28 such, is

with which the individusl alone iz mequeinted, snd

soemethi

be segualnted,

with which ne one 8l se @ in the fullsst

But the mind veceives s physical expression, snd so one is sble

i N G an e
rt what g in the o

conduect express our minds, these ined by

the orgenig sclion of

that nitel 1ife with

but

& sonetning

¥
e
il

this is not =2 detersining factor in

i, o, - oy B T T 45
whioh pepopvaniss the sotivitiss of

pIesss the organlism, btut does not dete

fem 2hell set, 1f makes no choloes oy deelzions for the diveos
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tion of conduct,

Diserimineting sensltivenesg, docllity snd initiotive were
pointed oul s evidences of the presence of mind, /11 of these
depend Qﬁ‘iﬁ@ nerveous systen, OCur gensitiveness is the @%ﬁﬁ%ﬁey

S

sdjust dtseld te environmentinl conditions

of the prge i=m

?‘4‘

of ecertein iypes in cevtein weys., Teoeilitiy is the ity
to rebaln experience for fulture use, The nervous systen 12
guch thet instinctive and habltual section iends to be preserved.

i3 oh the

lenagy to novel conduct with

%Z"?zb

Initistive iz the tend

vy

seling of restlessness lg closely sesocisted, vel restlesse
ness ig the vesult of notor tendenecles of the organism, =nd

ve is found in e L Oge

s

o the geuze for indtiszti

01¢ hebits

vyeloping orgrenlsm tends teo novel fowmas

combined with neovel

and inherited instinctive terndencies
envivomnments, beget new forms of conduct,

Applying

?*?“'fx

the importsnce of heal

The lsws of habit, based on the the neryous system works,

suggested the importence of traini

for there is less i

copae ney sducsticrsl devices
ere to be Jjudged in the 1ight of the habits they will fomm
in the c¢hila, From the prineiple of inhibition we le-rned

cher centers

the i&%ﬁrtﬁmﬁe of positive tesohing

are e ged in selivity, the lower ceniters will yield Lo their

= e

gtrongey influence, The importsnce of varied setivitly and a

liecstion to one tesk 8 1ikew

18t too prelonged




anity snd vsrietly.

g of similarity
in a context of difference; to iteach difference, provide ine
stances of difference in s context rieh in similsrity,

hot only should we correct

make it & point Lo develop U

e sk s ke s e A T e
ment and in Tacl, of our own them, 20

we should geek thelr cuwl tivwt

irormohd

suited to the purpose, Ve noted that training

training in pevceptlon both depend on training in conduct, it

is another illustralion of how mental processes accompm

ny and
corvesposd to cerebrsl processes, The teacher who trains in
imegeyy mast note %%%% there are eye, enr, 2nd motor minded
ghildren, and one skilled in one type of imagery may bDe des

e @

ficient in another, The irsining of perception den
life vich in selivities, Tor conduct provides the materisl

out of which perceptions are made, & understand the new in
terms of the 0ld, and the teacher vho would have 2 child nge

similate new materiel, new ldess, nmust present these ideasz in

relation to some aslresn ﬁy fapilisr, & out of the law of

gifferentintion, we ﬁﬁ?i?@ t&ﬁ gonclyu 1&5 thet the wmy to
tesch difference, or the power to survey 2t 2 glance, iz to
first tesch successively., e comprehend the whole when we
understand the perte, It 13 eszier to uraspy succepsive Taote

than to grasp then when presented 2ll st once, The faet thet
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the holding of mony facts in conncicduse

deseription vequire

'Y

ness at one Ltime, we

bedious then stoxy telling

The social instincte are ﬁﬁ%ﬁ?ﬁ%ﬂ% becsuse we live in »
goclety, Imitation, or the tendency to be like one's Tellows,
and opposition, or the tendencgy 1o cppose and be different from
gne's fellows must be trained and brousht ints heweony, The
whole doctrine of interest and effort is relsted to the feele

ing of res ti%% espemess which sceoompenies Initiative, It

is the business of ihe ehildren eager %@ do
tasks which in theapselves may r way not yﬁilﬁ plessure, but
which are retionally sigmificant, Tfe $%@m§§<w&lﬁi?ﬁ%@ in his

children the habit of stremous activity, / restlesc engeye

ness to do a task, icgardless of the plessure elenent, is
essential, Finally, in our psychologlces? ryeview, we noted
the imperionce of ovganizing experience, ITig exislence and

prgenization depends upon hebltis, conduct useful motor

adjustments, ‘norganized experience iz worthless, Iixperie
ence ls organized by the fomation of right hablits of sde

o8 upposes a henls

gw

justment, The organizetion of experien

thy brain snd is dlrscted by the laws of ite functioning,
(2) Susmary of Fhiloscphical Views,

inere is, in the philosoply of fdedlieam one universsl

etniesl principle, 211 of life i brougt inte unity in the
Ftemmal Seli, thile for finite beinge there is = worla of

£

Degcription snd & world of sppreciastion, ne 1t were o materis

cm

al and a spiritual, yet for the Infinite there is but one

whole, snd it is in the unity of this Zelf thal 211 of life



@
B

is unified, Iruth becomes etemal for there ig¢ butl one truih,
& B B o 5 & E LW ‘
endyuniversal ethleal prineciple is possible,

The heert of wvirtues and the dutly of duties consists in

beaving & right relation to this Jtemal Seldl, 1o Truth, te

Loyelty, Lan is free to choouse
and though  he msy %ﬁrzm%%@ﬁﬁﬁﬁﬁw in his sevice, yet his
devotion and seerifice for what he takes to be the tmth will
be for him ﬁiﬁ highesl good in life, for it will bring wnity

into 2 1life which ig war belwees pelf

sgsertion and subnission to erternsl suthority,.

Cur conception of ouvr cause, of truith ass eternsl, is

soeisl snd so only the zrestest rood Lo the ine

x

nkind, “he cauee is leyalty,

diviausl

and 1 should so choose and so serve my causs that ﬁi@Y“

be more of loyaliy in the world rathex ﬁwx% less,

K o N Gy 2 » “* - - 4
is something resl, I a3 on individu

ag o part of the Elernel, 1y cruse,

o

als together into one has an aclus
Ftemal, And all of ithe humaon caus
Unity and have thelr existence ss = port of the Ttemsal, And

511 of these

e
e
o
)
@
5
{(«3‘\
o
g

i
Sondk
£
ety

yﬁi the Ztewmal is more than just
ﬁ&ﬁ%%%s The pressnee of evil in ithe world is just & necesgary
condition te the exercise of loyaltily, which is the highest
nod.

Ye ghould train for loyalily by «

it existe in embryo in children, snd

by providing léeders, specific couses snd cceasions {0y sere
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interest of

in the

5

-
&
ok
e
B

loyvaliy.

treiniog fov
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James ls luncl

@& At becnuse

for concrete

princinlas.

tional Views ﬁf danes and

v

3

oyoe |

?

e
T
L g

ne Yalue of rFay sﬁ%iﬁwé for Teachars.

tudy of psyohoelogy valuable ior tuse
insd b9 warn us ssalinsd esxpeciling tLoo

golence, Lt doss not glve

cases,; bul is absvract and gnslytles

L

in e valuo

¥
wGan

rylos
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a sohooleroon and iats forty 1it:le facove, he oone

soives of forty litile stremas of consoiousness, sech
& litile world by Lteell to whioh he hap no &CCH8B.

But when he understands that gentel processss 4re ¢on-
ditioned by sereiral proveuses; and that consclousness

iesues ln sotivity, then he hae & olus 88 %5 hovw he say

g0 about 1t to underetand what is in the min® of each
ehild, and as %0 how he may direet hle amsntsl lifes He
eonosives his task in terae of bebavisr and conduct.

If the teacher desires to culilivets ln hils puplile new
hablibe, it Llg of value 12 kEnow that nev hablite are row
lated to old lnstinetive and soquired pesetlone even
though poyehology %&ﬁg$ﬁ 2ay in esch case Jupl what ine

ohlild has. [f the

stinotlive and ecqulred reactlons the
teacher knows that sueh thlngs exlist, end le dirscted
to look for thes and to relate the ney bablts he deslroes
to sultivate to then, then hi)'g study 2f peyochology has
tesn of real value. If the tsacher knows the srincioles

of tme assoclatlion of ldsas he -an bunt for polnte of

gontaol betwesn the legson he iz fasohlng and the 8000

X

[

taneously interseting ids:p already in the pupnils alnd,

v @ven though 1% 1s unalle

to diotate a sel ol contacts universslly spplioable.

Pegarding puch practical probleme of the teacher's rroe

fesslon as disclipline, interest, and atrentlon, peycholo

cannot golve thesm, but 1t e of untold value in that Lt

tells the teacher hHow to o about tho task.
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8i vigws Dol are desling with the sase faote. Just where

8oes the differsnsce Lie? It is when we un the dife

wl e W “Hhand

48 ol the wen that wve o

TR Y I

-

satisnal earhases

i thalt we heve hoere sp

s bhis thiaskineg in

man's shilososky »f 1ife influe

o

wmiist, writes frow

B prD t ers the
sl Li fv‘«%;

L the sgenolatlion of

idess Doopune & Enowledpe of these things
shs 1% helpe thew Lo eolye the practlopl nrobless

interest, atltenlion,

sl the sahoslerobs sush

woary and lesralng nee sateslels

Liet 18 inbaraste

paint of view of

the aental procegost. hology 18 valuable bsoguse

rotand soental

o Lhe Lescher 19 oboorve and 4

18%2e #e i interspted ln behsvier and sonduct

to undars Lo

rant Jasse g lnterested in the

sisllectual 11fe becsupe 1% lasde Yo the control of

ko

W e

atlon, 1o short, cansol Lo beller &
by ealilng it the organlasblon of sequlred hablte of

enciss to benavior.® {(vase 17)
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legde Lo sotion, and this setlion, as we have seon in khe
discussion of sensitiveness, 18 adjustaent by “f%%&iﬁg
aovemsnts” to the environment, And 8o Royoe belleves

in the organiszation of behavior, and in the telsologloal
fﬁﬁﬂ%i&ﬁ of mind. Az far me thle present world is cone
sernod, 1 belleve he would sgres with Janmen that the
funotion of amind i "Prisarily” toleologlical, ut as in

nie philosaphy he concelives of the mind as souething having
infinlte worth by wirtue of 1ts relatlon to the sternal,

ne refraing in his $@§@ﬁ@§$¢f ~ilng 1t priasrily

as an inetrument whioh eerves the individual in his efe
desvor to meet the prastical emergencles of dally 1llfe.
Feparding the will, there 18 a doolded diflsrence
betwesn Jemes snd Hoyoe. Dut I douvt nol that if one
would put into practlce the paychology of Foyee, and
encouraze the development in the ohild of that "reste

legss sagornese” 4o & poumedhlng thet le In iteslf

"rationally sizniflcant”™ even though 1% msy yleld no
im%%%%@t% pleagure, he would got about the sase result
that one would g0t sho follovwsd the teashing of Jaunes
by snoourasing the cnlild to "kesp the facsulry of affort
alive by a little prectlice every day.® According to
James the wlll 1z the exerciege of this power of eflort

by holding to the right 1ldsa untll 1% dlschargos into

actions. The essence of g moral sot conslsts in this

power of suetehned &%%&ﬁﬁi@ﬁt it acoording io Hoyoe
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sur w11l is not ®an aepect of égﬁégiﬁu%ﬁ%@ﬁ but the sua
of the whole®. Our power of ﬁﬁ%%&iﬁ@% ationtion is not
& fﬁ@%&ty or an aspect of consclousnuss, bul it i% the
sus &f tendsneles of hereldity, doellity and environment.
in hie novel treatment of feellnge he ealls attention to
‘& feeling of restlessness which 1s basle to initlative

end zight be conelder+d as sgulivalent to whaet James calls

affort, except that thie feszling is the accompenliment of

eartaln moior tendsncles of the organlsm. Hovel responses

snd varistlons of conduet are deserlibed by Royce ms the

result of lnner organle changes such as growth, or as the

responge of nativs and acgulred tendencles to & novel sne

vironment. There le then, a8 far ap behsvior in this concrete

world 1ls coosncerned, no power of morsl cholee smhich rests

with the individual. In hils treatamont of philosophy we find

thet the freedom of the individual %ﬁﬁﬁi&tﬁ in his power

to chooss the Absolute. 3ut his dualistie veychology

leaves bebavior in thls world uninfluenced by anything

which may be degeriboed as mlnd or the Intsllectual life.
Another difference of emphasle 1 found in ths t&@a§§

ment of the instlinots. .3&%$ﬁ mentlione at lesst ton lne-

stinets whieh ars charecterlstic of the individusl, and

urgee the tomcher to utllize thase as they are basle to

the formatlon of new hablts and Lo the securlng of interest.

- Different recotlve tendencles are prominent at different periods

of the %ﬁil@'ﬁ life. Foyee mentlons the two outstanding soclal
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ingtinets of lultatlon and oppositlion and emphasizes thelr
lmpoartance. Thlle we iﬁﬁfiaﬁ here & clash of opinions, it
pesue to indlicate thet there are Lws general points of view,

the one Andivicuslistle, the other soclsl.

s  Sisiler Tducational Bapheses in thelr Paychologles.
Hoth James and Boyce apres ln avcordlng to the nere
voug systen & central plage in thelr payehologles. Janes
regards the setlvity of the cereiral hemlspherss as the
tmmedlsto condition of & stete of consclousness, and cone
¢sivee of the nervous syctesm a8 & sachine whloh recelves
imoregslions, redlrects thes and dlschargse them into
actlon. Thls oonceptlon desiroys the older notion of
Locke regardiing the facultise of the aind. It gives the
aind & mechanlcal nature which ylelds itself to the cane
trol of lews. The chlld éaﬁ be concelvsd of as & behave
ing organlsa whose actlon may ve largely ﬁi&%ﬁﬁ%ﬁ by
contralling the lwpresslons which are recelved by the
nervons system. With thils conceptlion Royeoe 1lg In hearty

a8 aore of the consclous 1ife as

agrezzent. VYhille he mak
beling something in itself, yel ilis very nature and contsnt
iz deterained by the activity of the nervous system. The
reastion of the nervous systes le an expressi n of the
ﬁ&%ﬁ&i@%ﬁ life, becasuse consclousnese accosmpanies this
reaction. Accordingly he saye & healthy brain is lg-
'§&r@ﬁﬁ%, and warne teachers against thinking a child

stupid or dull vwhen the real trouble may be sose defect
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in the sense organs. The sense organs should be cultivated,
for it is only by means of the reports they glve that we are
consclous of our own activitlies. %e muet depend upon thes for
suyr lanformation.

Jemes and Royoe agree that capacities for behavior grow
out of participstlion In behavior. In hig dlescussion of re-
actions to whiech we have referred James emphaslzes the lae
portance of laborstory work bscause 1t bringe the ohlld
out of the abgtraet into the conerete and practlical. le
lesrns thinge very deflinltely. Verbal expresgslon, ﬁﬁ%@«
wooke and manual %?&iﬁiﬁﬁ are good for they sive oppor-
tunity for expreegsion and, "no lmpreselon without correla-
tive expression.” Jases favors the teaching of ldeas in
words, provided the onlld konowe what the words sean.

Royoe calls attention to the fsct that our sentsl lamgery
and our perceptions are trailned by trsining in conduct.

He coneldsre the toscher teaches in valn who doee not in
soue way “organize the sctivities, the intellectuslly exe
progeive deeds of the puplls.” lecause the nervous gystem
ig sontral snd furnighes the malerial for consclousnegs,
it must function if conscioueness ls Lo develop; and
funetloning means setlivity.

Another slailar enphasie 18 in rolatlion to the
formatlion of hablts. What Boyee says of the training
of special lunciloneg 1e¢ baged %@@&'%&@ same princinles

that Jamcs bases his discuesion of the lawe of hablt
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upone Ag csrebral actlvity tends to repest Lteelfl it is
poseible to form hablte which becoms so thoroughly flxzed
a8 to be carried on wlthout the individusl being sware
o1 what 18 golng on.

The emphasie of James on bhe sauleition of ldess
acgorde with that of Royee on ssslasllations It is
really the old Lldea of aprerception, the tendency to
interpret the new in terss o the old, which is beling
exphasizeds The laportance of talling to the chlld
in lanpuage thet he can understend, and §f srousing
his interest in the new Dy assocclatlng it with his
pregent expesrisnce ls all baesd upon the principles that
it ig 'the 91¢ in the new that atiracts our attentlion,'
and, 'we se¢ in our world vhat we cous oreparsd to ses'.

fhille our authors d4iffer regardlng the »ill, they
agree that in desling with the ?ﬁ@iﬁ%&&@é of an indlve
idual to an idea, or to a fors of conduct, it ilg better
to substitute & new ides Lhan to direct the attentlon
to the repression of the one now functiioning iln the
@hi&ﬁ* Boyee explaine very clesrly that the higher
centers are gironger than ihe lower nerve centers,
and 17 the higher centers c¢an be engaged in soue
positive metivity, the lower centers will yield to thelr
stronger infiuencs. Thie %mﬁﬁ%%iﬁ on positive tssche-
ing rather than repression 18 well worth noting.

The final polnt of agreement to which we eall
attention ls that of the organlzatlion of ezperisnce

and behavior. %hen Jamses says the organization of
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behavisr Ls the tescher'e job, ho sskes rather a mechaniosl

limltetlion with which Royoes uight not sholly

Levess He
would say 1t le the “organization of experisnte”y of the
sental 1ils, which le the musliness of the teasher. But

the way to 2o aboutl this is by @@%&mzﬁiag the "hablte of

sondust.” And g9, se far 88 the tescher's art lg cone
gerned Toyoe says the rules by whish 1t is to be pulded
"sust be founded wpon the laws of kablt, of interust,

8 of inhibition .. &ll of them laws which can best be

stated in terme of the physleal fusnetlons of the braln.®

%« Pragzetiss Versus Idealliss a8 an "ducationsl hilosophy.

In coaparing pragaatlise witﬁ ldealips ap an sduw
eational vhilosophy we sre §% ooures ceoncernad with
praguatles and ldeallsa se represented ln the views
of ¥illllam Jemes and of Joslah Hoyes. Fhers thede
¥iliewe can be lllunlionted by compavison wlith b
rresent saphasss, partleularly the eaphades of Dewey
and Ellvstrick in the aprlication of pragsatios to
sducation, spscial refercsnce will be mads Lo 1%s
Dtherwles we shell spsak of pragustlies ae meaning the
precantliss of Janse, and of Ldesliss as the Llanllgs of
floyoe. Yo ghall conslder fros Lb 1o8e twg polnte of view
the soncentiong of the punil, of the tesoher, of sublest
astiler and of the goel of edusatlion.

{1} Conseptions of the Puplle
et ue firgt view the pupll th ouph the syes = the

pragsatisl. That does he pee shen he

s little boy
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niem i sction.

or glrl oouling to school? He sess an or

&f & bazeball froz the adlodning fleld Tlies in the dirsotion

ﬁf the ehlld, dodges. The action gevms Lo ﬁ%y@f & proe
gervative sorts The chlld seeae consclous of wshat Lle golag
on around nlm. He asete and rescets to sltustlone he {inds
higﬁﬁif confronted wign* 4n ldea ie sugiested, snd 1t
leade to actions The pragmetiet observes that the asction
ig Intended to gerve some practical purposs. 52 then to
the pragsatiet thie child ls a behaving orgonien wilh &
gtroam of conseclousness eonatantly lssulsy in actlivity of
s practical sorte If the setlvily ¢oes not prove to be
practical, then 1t nesds to be orgsnlized.

Jbserving many children the vregfatist 7inds they
have natursl instinets with which they are born, and that
different types of lnstlincte are actlve at different a;e8.
The small ehild is natwrally interssted in 1 things of genhe
gatlion, while 1ln adolescence & love for rallonsl Enowledge
develops, and later an interest in husen relationships.
The «hild has will nower, the power 1o hold Lo certaln
ideag and to let othere slone (Jewsy would not say "slil”).
He ie 8 being with charscoter, hils charscter belop deterained
by the extent to which hils hablte of rsaction are organized.

Te the pragastlist the chiléd Le concelved of s » &ﬁﬁig@ﬁ
of this world. He ig an sotlve particinant in the life ne
ig living right now and h's chief need is the abillty to
meet the practlosl emergencies ©F life. nle organized sel

of reactlions are good or bad depesndlng an whaether or notl
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%

gy Lhie ls not known,

they work. He may be an lmmortasl beln
t regerdless of whether he is or not, the thing he needs

aget now Lg Lo Enow how o pel along 1o thle worlde [le

higheet pood conslets in the organisgation of behavior ia
6 pracileal way that will work. I1 would seesm lhal Lhe
value of the ¢hild, for the pragastlet, leg Lo be geasured
by kls vorking capacitles.

fuprose we now view the pupll from the polnt of visw
of the ldesallszt. ¥When he seessz the ¢hild couming to &ﬁ&@@l
he seeg a conpsclous human belnge. Hvery act of the orgeanism
goong to indleats the presence of alnd. The sensitliveness
whlch males him dodge the coulng baseball, the dooility
whilch makes him more -areful the next tlae he walke that
same path while the geme ie golng on, and the fendensy to
novel foras of conduct all indleste to the 1ldeallist the
pragence of aind. The child le truly & behaving osrsenies,
and in fact az far as his obesrvable behavior is congesrned
he is actlng in & world of ripid necspsliy. The &?ﬁ&ﬁiw
zatlan of experionce is what the 6hild needs, 2o that ﬁ%
will b2 able to mest the practlesl demands of 1ife.

But to the idealliel the @&ii& ls more than a it
izen of this world, in feet there ls bult one world and
that ir the ideal world. Az & cltlzen of the ldeal
world, he ls g fres conselous Individual and alss &
goclal belng. Because of his oneoness with the sternal
onsnese of the Absolute ﬁﬁlf; the chilld is @ﬁ igmortal
belng who hae somethling in comaon with every other
hussn belng. He &aﬁ the natural sosial Instinete of

imltation and opposition. The child's sihleal char
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gctor le deteralnédd by the exient to whiceh he hps come
ints the sctusl reallzation of unlty with the Tall. His
hichest pood iz found In loyslty bsosuse 1t unirles 1life
ant solves the problea whleh growe out of the clesh of
individuality and soclal desands. The value of the ehlld
le determined by hle relatlon to the ldeal worldd. He is

a belng of prlecsless worth.
{2) Conceptlons -f the Teaocher.

What 1e the pless of the t acher ln the sducative
process? VYhat is hlg Job? The pragmstiel ssye the
teacher is an artlet. It le hle buslness Lo apply
the solence of pedagopy te the childs He should stlsue
late the child by the intonslity of hig own intersst in
the zublects. His tagk 1g chlefly and essentlaelly the

of training

the pupll to behavior, or it may be concelved
of in terus of the agpocliation of 1%@&%g Az wind ig motor,
to sgquire liean 15 o acquire behavior. Tihe toacher should
82 lmprsges the chlld 'nat the lapreesions #ill lead Lo the
scquisition by hia of capacliilee for condust shieh are
sulted to the varled needs of life. He ip not msrely to
tell the ¢hild 8 lot of facts to be remsmbered, t to

lead hilm inte the sequleltlion of ways of bshaving. (Dewey
places the emphaele on eontrollling the astivitles of the

ehild through controlling the suvironment.) It 1g the

wing child on oxe

teacher's buelness to feed the gro
perlonces whilech he nsturally ocraves. 7o do thig ne sust

inow that new roellione are related to

font
Fid
<
L
bol
e
e
g)«(
\:5%

idess sre acquired wien atlached to thoce alrsady

pogaesslon of fhe enild. o muet discern whet
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ﬁﬁmw&&%i ing

weye and means of

Lo Lemohs o susl (ind waye of vonnoeting the nevw heblie

e wantes Lo fora %o tose It ls the

nees to Bbllsulsbe the ebill Lo enersise

teacher's

i
job hes besn will

the faculiy of aliosrt.
done whonm her pupil hes bsen furnished with & pel of

58 Lila,

workatle Liveas sdequate 19 mecst the ome

has develop

e vight tize and

Lo the &desns Ln the slght

way thal worig in ithe prent

The teacher's business then le to gulde &l
@l

itist that it

g wilh Lhwe prep

is the business of the L.asher Lo erganise the sctivities

of the childe However lhese attlvitiss are consldsred

a8 intellovtually supposelive deeds. sty sgres that
the tsecher 18 an arilst whose busliness it is 4o sheerve

e

G 0 detoramline what exlsiling hablis and idsze

ara ant and 2o relasls the new ldess and sotlivities

The Lescher ghould sheerve

e srgang, shalhep

Gty BOC 850010 adw

aethods of Leashing to the sondlilosn of the

teakber &8 sonoelved of Ly

;3@% S af the

in the

of mental 1lile le &@@%%% fehed through tralning ln conduct.
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To this extent there ls agrecment s

CooBhe Ydealiety however, demands more of the teachér than
that he e a prectlival man, able 10 develop in the child
workable savacitlies for eonducts The teacher chould be
a man of ideals. He should reflect c¢riticelly on ethice,
and have & clear conception of duty. His task is not
finished wnen the pupll hes hablts of reactiing lhat
enable hin to adjust himsell to the emerpgenciesg of thie
life. #e infer from Royce's treatment of Loyalty, that
the teacher should encourage & natural growth of ethical
conceptlions and of religlon. The teacher's task 1s not
entirely withln the reals ol expurlence, but he is to load
the ¢hild to an apprecliation of the Hternel Self, and to
inespire bim with loyultys. Thie is to be done by nourishing
the instinetive goclal s@ii‘af the ¢hild. He can do this
by refraining from repressing 1it, yymviéiﬁg oceaslione for

1te sypreseion and by belng hilmeelfl a lsader. The tedched,

ligt point of view, 18 not only = dirsctor of
aotivitlies, but a leader who stimulates and encourages by

precept and examnple.

{%) Conceptione of Bublect- Hatler.
¥hat shall the teacher teach? The pragmailst says,
teach what ig rectliecals The ﬁmbgﬂﬁﬁmaatZQr ghould not
be abstract ldeas wﬁiah'ayg worthlese when lbe @ﬁilé
gets out of school, bubt teach hia sometiiing that 18 COum
ercte and usable. In his treatment of reactions Jaues
guggests such things as note book work and manual tralne

ing, because these things demand concrete activity and
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¢ in senual tralining, Dar s suet e done

%@f%%i%@lﬁ ri bt or definltely wrong. I worde are taught,
what they zlgnify zuet be elearly undsrstood. The sullect

aguld sonelpt in setivities whloh lead 4o the OPngw

matieyr o

tion of {1tting habliip, «- that iz hablts sulis to iths

nesds ol the Life the ohild ig to Live.

be taugnt tnrough the setivities the child

The ohlld will lsarn Lo e honest in bls work, if for
exanple he i mekling 6 hallerack or & lamp stend, Lse

easuse every act will have practiesl consenuences

aay sisreprogent the truth in worde sand becauss they

ars often vague and asenlnglgss he can gol by with

1%, but the wood will ﬁ§§@$§¥iﬁ axactly the shaps he

leaves 1t. If he honsatly worke hard, 1s sar ful and profits
by the sugpestions of the lastrustor, %m@ Jointe will f4t,
and he will Tind thet 1t worke to pul forth honest effort.
The ethtleal content of the curriculum then, #ill grow out

sl aetivitlies in whish the ohlile

ol the praci!

Thile Jaser thinke thet worksble ldesy whiznh the
¢hild osan gresy In teres of hle own experlencs can be

taught in elaes roon Qw%&ﬁﬁﬁu@%; Dewsy places the one

phagle wholly on scbtivities (Demoeracy and Dducation).
There le no such thing se separste sulject matier which
the e¢hild should stilve to grasp, sccordlng to Dewey,

but for the ¢hild the only thing le the actlvity in which

he is engs

b ]

ﬁ%g The sublest matte= 18 the astivity, and
ae 8 result of this actlvity the ¢hild will be stimu-

lated Lo search for knowledgs ol arithastle, geopraphy
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¥,

Zatlsate and Joncluslons.

af the VYiews ol Jasss and

G

Yo revieved the edueatlionsl vwiews of Filllesm

and Joslah Hoyee [roam the polnt of vlew of thely

les and of thelr philloso

fese I oo

thaese Views we have Tound mueh of sgrecment r

the prugtical te

difierent concepllione of thelir @ prowing

af Lifa.

gut of am hag shown

iteelf

o e Py my b
sities Dor Do

with & view t0 developing workable

haviore Idsallisa is eihilesls. [1 poeks the unlnd of

gdunl with the Absolubte Helfl.

Both apres thaet the study of nayehology is of

value to tesshers: Jasse because it glves s prasp of

wontal principles of conduct, BHoyee because

brained obzervere of smentel 1ife. In thelr

2l psyehology we have found dliferent eaphoses.

neele lg pleced on behavior and sonduet,

siiet iz 2 the mepbtel 1ife. veontal

of the id

but only

5
LY
i

finlte

faculty of elffort whlch way be
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*ultivated live in

g finite world of rigld neces in our

power Lo choose the Absolute. E T
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~ pt o8 Loge to
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luck

% 1 5
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Eor PO S, ity 40 Fos e 3 ES % g s A% s gl
the other hend the psychology of pezue to

while the mhllo.

somg vory practleal sugpen

aabliet leaves us at a losg $0 Enow just what

torsatiesl'. Idealiss 1l more Cifileult to

k™

whole mere gripping because 1% stimulstes ons

went an

srience and lay

hold on that whiech 12 etesrngl. Pragmatliss seone sasler to

1limited by experience, and 1% prow
the bondage of apriorlies and

matlisz but 1t lesves ug proping bPlindly in the searech for

une wonders 10 L

1f after all 1t ig not betiter as

lawe of h 4 the sseocliatlion of ldesg,

out of into the oanorets world in

whiloh me liva Tond of srlitioal

*

refleciion, lg

The dodirine of the will i shunned by the leadl: Lo

af our day {Dr. Dewey) but we agree with Jases.
%e belleve the power of efiort by which we hold fast to

an idea ls closely rslated to what Royoe ssys kbout one



souraging & restless elgerness $o o & rationsliy slgnle

fieant task. Whilc Boyoe attritutes this rostlessnces to

sn inetimetive love of mwoveliy, or to an organle osondition
it le not unreasonetle 1o suproes thal the sentel life say
axort some ialluence iln deteralning the sourse of conduyst

& Lekzos plase.

rather than msrsly "stcoupanylnp® wh
“hile the Dancilen of #»1ll may bo less than we fovs
merly suprossd it sesme thal san wust have sose power of

eholowe That sle freedoa is limited by soncliloans of

heredlty end cuviromaent 1g coerialnly trus. t sach

Sividusl has & songe of Frecdouns | have a sonsoloudness

i

that in sertaln respects I have s power of choloe. That

gush feolling ls quits umlverssl & evidencsd by the fact ihat
we hold all it lssane and seanlsce regponeivle for thelr
eondusts How can a sschine, vhether sup lisd with the fusl
af meal and potsiooe or of gasollns be held responslible for

lig eonduget? The drunien driver of an sulonsbile is beld

regponsible flret for gotting drunk, but «ho ever heard of

bringing s sschlae lato court. And certainly the novel

condyet shleb Boyos olted ars such that there L

ag thet thoy are due Lo orzanle 6F snvirone
31

sh we really know nothlng about cen Just as

time. That lg suposesd Lo e 2 o1

ithifnily be supnoe

4 0te be dusy In part at lesel, to the
influsnce of the asn e on Lhe fnorvous Lol
%z belleve thet pm tisa falle zoort of beoling an

sdegeate

suse Lt Iails Lo .ive

s Lyue B

clation of Lnglvidual sorih.
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By denylng the exletence of eternal realitlies it takes from
1ife much of 1te meaning and leaves the individual in a

gea -f uncertalanty. But in ths very act of denlal it
asgerts the existence of at least ovne eternsl trulh, thus

contradicting itsel{ as & philosophy of 1idfe. If 1t is

eternally true that truth le the property of workableness
in 1ldeas, then ws have ai! least one eternal truth, and
are sncouraged to belleve there may be others. # phlle
osophy which contradicte iltsel!l and tskes from life much
af ité neaning 1s hardly adecuate to meel the teacher's
naef. I[f we Judge pragm&tigm‘pr&gmatia&liy; it ie gond
in so far ss 1t worke, but in the realm ol morels and
religion 1t does not work. The bollefs which have proe
duced consequences 0 useiul to elivilization have aa
fruliful congequences 1L the rvally of the oblect of

t%& bellefl ilg doubted. The Qﬁ?i%%i&ﬁ,‘fﬁ? arample hasg
besn falthful to his cause when 1t oflered nothlog less
than death itself. He believes in ithe reallty of his
cauve regardlese of iammedlate consequences. I[f each
individual is to be left to deside for himeelf what

s right and wrong 1o the light of consegquences, and

if we must walt untill our pellefs h&v@}b@%ﬁ appllied
and the resulte turned in bsfore we can be assursed of
thelyr truth, then thers can be no delinlte moral instrucilon,
and religlous education hae no place in the ﬁ&?fiﬁmium.
The trouble with amaking ﬁ?&ﬁtiﬁal congequences the
s0le test of truth ls that we have no way ol Lelling
what they are. We can measuEe A.g. and I.q. but we

have no way of ueasuring the smotlons, lhe altlitudes
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2la of the indlividual.

thinge heve g great desl to do wiith debt raining condust.

Brightman in hile "Iatroductlion to Philos:

atiéntion to the faet that pragametiem when 1% 1z apvlied

bedomes vague and smbigusus in lte seanilng. “Just vhat

i meant by What seemg pracs

tieal to the burg

what is esatlsfactory to the organie chemist ig probably

unsatislaotlory Lo the
#nlle pregzatien losks to the future, 1%t is hindered

from seelng very fars

mroportion oregent contrets
o Ll
w York Tinmes

beran

s nig sothers

o

#nLen wese

ther, "I's free™.

vould materisally ald her regovsry. He wasg then talien by

the ofllisere to orison. ¥ow apply the pfagsetie test to

prectlical sonsequences will

then he Jld

they ar.

If they are bad then he <14 wrong, and %old 2 1lie. The

physliclians peport ithat slroady
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slgns of lmprovsasnt, stiribubted news of her

wowld

gone Suproge the mothsr gete well: the
Ag far as thle

to tell a lle,

say the oriainal d1d the rlght
i

ig ooncernsd 1t sceesg that L%

fETEE A

Ehe asther well. thet ynon hagre

- BY% 2 later dets that her zopn iz 1n poiegor zhe sullare

& relapse. Or guppose ehe getes Blok agaln in & few yoars.

fhe will then reglize zhe 18 hedpless. can rely on

fhe will now bs in o plote of

aind thet 1f someihing rselly

k
#

ubt ite peslity. and 80 wo Bee

f21le to telke in a1l

paen and dete

£

T BYRY ‘ i’%i%%}

declelon any be aprliesb

gy&gmaiéﬁm mekes egch mind the sregtoar of ite

and allowe no elernel rulding princinles.
gne pood preetic 1l result the above
hes erxposed nlmeell to & hundred dangere.

ven oonson 1t is

adinte lo oo

A06 &85 ﬁﬁgﬁ more Llamporisnt gﬁgt w that romote congequentes

abe excluded Tron view.
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We sgree with Royoo thal truth 18 et

there Lo an Absoluts Delf, & God. phils

‘Loyalty, 17 belleved in, sakes life worin living, and

clves ﬁﬁiﬁy'ﬁmé purpsse 0 110¢. How we ne«d 1n the

United Statos today more of the bilosaphy of Lojaliyl
: &

And 1f we

ars ever Lo b loyal Lo the gause ol a Yorld

Court or & League oF Usllons, we aust dsvelon a loyally

5

in the howse, in the sohonl, in the shureh, in ihe stals

and in the natlosn, sg & preparation {or

vorssl logaliys

aove and have our bBelngs

in chooselng hles, but suet

ehlioh he ezerolsen m Lamedlin

anly the Absolyte 18 2one
solous. Hut 1% geess that sush

viblng, and ss lho

is good, tends to lead 10 & statle %ﬁmwiiiaﬁ,
& tendency o be sstlefled with thlnge as {hey arcs fuls

idealietic voncepilon glves hu.an Llife

and through the exerclge of
gause of loyalty the indivi - {inds sozeinls
living for. 0Dut from our

lube Belfl, #hile Ilneludling us

80 far as ouy

gerped, the wordd ln which
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cause, nor are we to expect any heln in tinme ﬁf trouble
other than that we can derlve from the cor nselous inese of
ouyr onensss with the Zternal. If there are cizrnal truths
wg wich the Absolute might In some way incicalte what they
gre. 1T Lthere 1lg & cause which demands our loyal service

w2 long Tor sometbling dymamlc to supplement our weskness

in rendering it. Thisg ldeslism tells us there ls eternal
Lruth, tut lesaves ue unenlightendd as to what this truth is.
For moral ??iﬁﬁi@l&ﬂ we must seceplt the best the e¢xpsrience
o1 the rsce has rodu ced, and act &8s though 1t were iLiue bse-
causs 1t le the best truth we know. Thie idealism gives us
a cause, tut lesaves us ln our lampotence Lo serve it

e apree with James %o the extent that we need a God
"in the dust of our human trials.® (Pragmatism F.72) We
necd 5 God vho sekss hlaoself nown to men, %ﬁ@ is avalil-
able for service in the struggle with @éil. it ise such a
God thet we [ind in thelsm. Pragmatism, by 1imiting all
reallty to finlte ex iﬁﬁ&ﬁ; leaves us flosting about on
the ssa of uncertalinty in & hopelese gomrceh 1oy btruth.
Idgallism assurss us that truth ie eternal and tells us our
duty ig to be found in the gservice of loyaltiy btut loaves us
bound in a finite world of rigid necessliy without a clear
conceptlon of what, 1n the conerete eltuations of life, our
duty is. Thelean, like other forms of 1dealism, ig full of
mystery., Dut 1t dlssolves more amyeteries and eolves more
@3@&1&%@ than it createeg., The thelstic Gnd ilg the Zternal
Truth the Abeolute Zelf, but he 18 not remote from finlte

men who live in the world of deseription. He has revealed
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himeelf in the Jewlsh Law, and the prophets, and finally in
Jesue Christ. He is & God who answers prayer, who inter-
veneg Iin this world which we concelve ag material, in the
interest of &ﬁé righteous. In love and service we {ind
gulding prineipless In the tetchlings of Christ aad 1n the
dynamic of hils splritual presence we find the nesded prace
tical puldance and the ai%&mgtﬁ ngeded to puppleasnt our
weakness. Ye have certailnly withoutl staggetion. The proof
for fhelem, as James suggests, lles prisarily 1. pessonsl
experience. Ws do not nwropose to prov. it butl to sug sst
that in thslsa we way find an educatlional phllosophy whieh

supnlemsnts the wesknesses and retelns the

ments of the philosophlies we have besn gonol
ghould not dismwies lightly the high clalas wmads Tor thelism

1te

without st leasst consldering the concretls
rezality as found in the fact of the Jew, the facti of the
OLld Testaoent, the fact of the Hevw Teslament and the faet

of the ¥ Teavament Church. Too often chureh traditlions,

extravasent el &i re &nd crecdal controversles have so dimmed

gpur vision tha we have failed to conslder how much of the
goosd in our presgent civilizatlon may have been Influenced
by the philosophy of tHelsm.

#e agres with both James aand Royce in thelr presentaw
“tion of the faets of the sclencs of p&§$&@ opy and with
the gulding vprinciples whlch they glve us. Quﬁ ag we have
ghown, we find thelr interpretetlons of the fuctg in the
light of thelir philosophies are difrferent,and we have polite
ed aut wherin we think they sre gifferent and what the weak-

hess 18.
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It i¢ not within the pregent

of ths problem and gather soue sugrestlions whiech will prove

valuz ble to the 1ndividusl in

of 1ife an® ol oducation. In

offered we suppest that, before & inal concluslon 1g reached,

the foets of the sclences, paticulerly of

sology, should

b

he 1

fuoin

be consldered in ght of the phillosophy of

%2« Concluslonsg.

From this study we conclude thalt:

{1) Great value comes frow & com

gypbeng. an considered togethsr the sirength
J & ;

of the one reveals the weakness of the othor,
thus tending to proevent & one-glded view.

{2}  The use one nmakes of sclentiflec facte is largely

determined by his philosophy of life.
ferent emphases of James and Hoyce 1ln thelr
veychologles challenges explanatlion until viewed
in the light of thewphilosophies.

(3} A study of child nature ig & necessity ¢
succegeful tsacher. I he &ﬁé@?ﬁ%&ﬂﬁﬁ the lo-
gtinetive tendencles active ln&chlld, and can
digseern the ldeas whleh are spontansously imt%ra
egting to him, he may cooperate wlith these forces,

utilizing and directing them. Otherwlse he aay



{7}

126

frun against é%@ grain® and fails 7To this end

& knowledge of peychology 1ls essentlial.

The child should be central in the educative sro-
cesse The subject-malicr should be sslected and
determined in the light of the neecs of the ﬁ%ﬁl§~i

#le neede sghould be determined in the 1llght of

his =ryeslecal and social enviror

ivery teacher should know ihsat liTe 18

conditloned by cersbral processeg, or that the
nerveus system ig central ln the learnlng process.
ITgnorance of such things as defecilve sense organs
may lead to deplorable consequences. 1o kmow
whether a pupll is sar, eye or motor mlnded will
materially ald the @Q&é%@?*

Every tea ﬁjw\wﬁﬁﬁiﬁ know that the new is under-

5

stood in terams of the old+ New hablis are ree
lated to old onsed and new ldeas 10 those already

undsretosd. Thilg ig ﬁﬂé'ﬁr@&% secret oI effective

teaching. ?&@rﬁ5&?%~é7*:::7%; inciples but this

by @g@ﬁg@ i‘gll imporitent.

The end of @@ﬁsﬁtzﬁg§J$ &ﬂt& pract iecal and ethical.

Behavior ig &%%%ﬂti&l %ﬁk%ﬁﬁﬁmﬁ ary thet we may

<%
1

Wililam Jamges and the iﬁﬁa&iﬁﬁ of Hoyce have &

contribution to make tm ﬁ&ﬁ iivicual in z&rmiﬁg

a phllosophy of 1if@‘-}iwa@m&%u m kesps us fronm
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seaninglese abstraet long, and hrlehes the ofleotives
aegs of our prosent behaviory while ldeallies dignifies

n worth, end glves amsaning Lo the whole prosces.
%o suggest the posslbility of fianling in theles a
ynion of the =598 guslities of thess ~hilosopbhlos

without Lhelr delfcoits
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