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INTRODUCTION

A. Statement of the Problem

®The Church®* - New England meeting house or Gothic cathe-
dral, red brick monstrosity or marble temple, whatever the type of
architecture - to the average junior the term means simply his church,
the place where he spends an hour or two every week. To the majority
it is only a place; to some, it is a body of worshippers; and to but
very few is the church an imstitution, divinely established, with a
history of its own., Since themn to children the church is only a place,
or at best a localized body, since the human element in it seems to
overshadow the divine and man's frailties are more easily recognized
than God's power, church loyalties are often weakemed as Jjuniors grow
older. It is during childhood that an enduring relationship must be
made between the individual and the church. Are juniors too young to
grasp the significance of the chmrch as an instrument of God, a great
movement sweeping through the ages, one invincible testimony to the
program of God as it is unfolded to man? The end of the junior period
is the normal time for a child to enter the church as a member., Would
not this experience be infinitely deepenéd for him by a general kmowl=-
edge and appreciation of the origin and history of that institution to
which he pledges himself? Is the subject definitely beyond his immature
intellect or has church hisﬁory a vital contribution to make to the de~

velopment of the junior? If it has, is this field being utilized to

the fullest advantage by religious education of today? 1In view of such

~ vii- -



pertinent questions, it is the purpose of this study to investigate
the possibilities of the use of clurch history materisls ss a means

of enrichment in the life of the Jjunior child.

B. Method of Procedure.

As a background for this investigation, certain fundamental
factors involved will first be re%iewed; the nature of church history,
the values recognized as inherent in its study, and the characteristics
of tﬁe Junior child., Following this, a survey will be made of con-
temporary use of ecmhrch history materials as revealed in clmrch school
curricula for juniors. This will be followed by a study of outstand-
ing approved junior methods., Finally, in the 1ight of the facts dis-
cofered, the materials of church history will be surveyed; from this
material those portions most appropriate for use with juniors will be
selected; out of these selected portions, a mumber of instances will
be chosen as examples and supplemented by practical suggestiéns for
their use with junior groups.

In order to find anthoritative source materials for this
study, a comparison was made of clrch-history bibliographies compiled
by members of a seminary class in historical theology, and those sources
most often mentioned were notgd. The list resulting was then approved
by a professor of church history. Because they are generally recognized
as authorities, and because they aré easily available in most libraries

for the use of teachers, the first five volumes of "The History of the

- viii- -



Christian Church®, by Philip Schaff, “Landmarks of Church History"
by Henry cdwa,n, a.nd Fox's "Book of mai?tyrs", were used extensively
as sources, supplemented by meny others. For theory and technigue
of teaching, as well as for junior methods, source books were chosen

on & basis of recency and general recognition in the field.
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4 BEVIEW OF BASIC ASSUMPTIONS
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CHAPTER I
A BEVIEY OF BASIC ASSUMPTIONS
UNDERLYING THE PROPOSED INVESTIGATION

Before entering upon any specific study of factors involved
in this in#eatigation, it is well to have certain underlying prin-
ciples clearly defined. The nature of church history, the values to
be derived from its study, as well as the character, needs, and inter-
este of the junior child must be understood, Although these topics
could in themselves be the subject of an intensive study, for the pur-
pose of this investigation they will be regarded as the #given data*
supporting the proposed study. Therefore, certain generally recognized

conclusions will be briefly discussed and accepted as basic assumptions.

4, The Nature of Church History.
"When the fulness of the time came, God sent forth His Son,
born under the law, that he might redeem them that weie under
the law, that we might receive the adoption of sons.*

This, the incarnation of God in Jesus is the starting point
of Christian history, the pivot of universé.l history.a All previous
movements and events in the world were but the preparation for his ad-
vent; all subsequent history is but the unveiling of his eternmal pur-

8 At most, secular

pose through the growth of his kingdom upon earth.
history can only record results, but the story is incomplete except in
the light of Christianity. Across the darkness of passing ages, in the
gloom of seemingly inexplicable events, in tragedy and suffering and

1., Galatians 4:4.
2., Cf. Philip Schaff; History of the Christian Church, p. 4.
3. ¢Cf, Ibido, Po 5.
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meaningless confusion in the biography of man, a steady moving light
traces a pattern through apparent chaos. When the progress of the
heavenly kingdom instituted by Christ is accepted as the motif, the
web of humen history becomes an organized, continuous vhole.

Church history, then, has its beginning in the supreme
mystery of the incarnation, in the paradox of Calvary, and continues

1 g4 is

with the birth of the church and its baptism at Pentecost.
the result of the Gospel alive in the hearts of men Who through this
faith
®subdued kingdoms, wrought righteousness, obtained promises,
stopped the mouths of lions, gquenched the violence of fire,
escaped the edge of the sword, out of weaskness were made

strong, waxgd. valiant in fight, turned to flight the armies
of aliens.™

The history of the church, then, must include necessarily
a history of the war with anti-Christ, of the comtinual struggle of
truth agsinst the power of darkness and sin, without as well as with~
.’m.a Both the internal developments in the experience of the church
as wellﬂ a8 her external fortunes are incliuded in a faithful descrip-
tion of the progress of the church from her birth until this year of
our Lord nineteen hundred and thirty-three.

Its scope is as broad as life itself, for the leaven of
Jesus®' parable accurately illustrates the pervading of Christianity
into every part of humsnity. Because of the immensity of the field

1,C4G.P.Fisher; History of the Christian Church, p. 19.
S.G.Green: A Handbook of Church History, pe 5.

2. Hebrews 11:33.. ,

S. ©f, Philip Schaff: History of the Christian Cmurch, p. 3.



of ecrch history, therefore, the different authorities comsulted

1 These, it is gen~

have analyzed it into its constituent elements.
erauy-agreed, are six in number, namely: missions, persecution,
goverument, worship, Christiamn 1life, and theology. For convenience
in survey these separate factors may be considered ndt a8 isolated
movements, but in their relationship to each other as parts of an

integrated whole.

l. Missions as a Factor in Church Higtory.

From the beginning, the spread of the Gospel throughout un~
converted areas of the world has constituted a vital factor in church
history. This continued expansion is inherent in the nature of Chris-
tianity, and must continue until the end of the world. Schaff sug-
gosts that the missionary work has already been carried on in three
ma jor conquests: <first, the conversion of the elect remmant of the
Jews and of civilized Rome and Greece in the first three centuries;
ﬁhen of the Buropean barbarians in the middle ages; and finally, tixe
united work of various churches in our own time for savage and semi-

2

ocivilized races in America, Africa, Australia, and Asia. With for-

eign missionary work goes the reawakening of vital faith in neglected
sections of nominally Christian lands.

e & ¢ ¢ & o

1. Cfo Phillp Schaff: 0D, cito, De 6.
Cf. W. J. McGlothins A Guide to the Study of Church History, p. 7.
Cf. G. P. Fisher: History of the fhristian Church, pe 2,

2. Cf, Philip Schaff: History of the Christiam Chureh, Vol. I, p. 7.



2. Persecutions as a Factor in Church History.

The history of persecution is & second department and &
vital factor in the growth of Christisnity.l fThat =the blood of
the martyrs is the seed of the church," is Tertulliaz;'s well-known
estimate of the value of suffering as a purifying element in the
church., Not only has persecution occurred from hostility without,
but also by violence from differing factions within the church.
“More Christian blood has heen shed by Christians than by heathens

and Moha.umed.a.ns."""l

3. Government as a Factor in Church History.

A third department is the history of cim:cch government and
d.:!.s:cziplime.5 Since the group of believers composing the church
visible required some form of organizstion to govern its activity,
the types of ecclesiastical control from the primitive apostolic
method to the more complicated systems of today comprise an important

element in church life.

4. Worship as a Factor in Church History.

The evolution of worship,‘ or the forms by which believers
are instructed, edified, and drawn into deeper fellowship with Christ
the Head of the church is an important element of clmrch history.®
in this division may be studied the record of religious festivals,

& 8 & ¢ 4 o

l. OCf. G,P.Pisher; History of the Christian Church, p. 2.

2. Philip Schaff; History of the Christian Church, Vol. I, Pe B

Se Cf. WoJMc@lothlin: A Guide to the Study of Church History, p. 7.
4, Cf. G’oPéFiSher: GP. Cit., P Se



preaching, rites, ceremonies, catechisms, snd liturgies.

b, Life and Practices as a Factor in Church History,
With Christianity have always gone higher moral standards.
The influence of the Gospel as reflected in changed family, social,

and civiec institutions may thus be considered a fifth division of

ehureh history. 1

6. Theology as a Factor in Church History.
Lastly, there is the history of theology, the gradusl evelu-
tion of the meny doctrines incorporated in the word of God..z With
this division, since the two subjects are closely related, may be in-

cluded the development of Christisn litersture.

The nature of chureh history has been shown, then, to be
nothing less than a record of the entire institution of the Kingdom
of God working in this world in every phase and aspect of life from
the coming of Christ until the present day. <Christ said, "Lo, I am
with you always,” and without the vision of Him working in and among
His people, history becomes meaningless, withbut form or pattern,

A clmrch history without the life of Christ glowing through
its pages could give us at best only the picture of a temple,
stately and imposing from without, but vacant and dreary with-
in, a mumy in praying posture perhaps and covered with
trophies, but withered and unclean; such & history is not
worth the trouble of writing or reading. Let the dead bury
their dead; we prefer to live among the living, and to record

. & & & 5 e 0

l. 0Cf. G.P.Fisher; History of the Christian Church, p. 3.
2, Cf. Eugustus Neander;, General History of the Christian Religion
and Cmurch, ¥oli.I, p. 465 ff, _ ‘



the immortal thoughts and deeds of Christ in and through
his people, rather than to dwell upon the outer mlls, the
trifling accidents and temporary scaffolding of history, or
give too much p?ominenc,e to Satan ang. his infernal trive,
whose works Christ came to destroy.®

B. The Values of Church History.

Meny claims might be made for the contribution this field
makes to the individual, but we shall mention here only those values
which are considered outstanding. In order to discover these, state-
ments made on the subject by the various authorities studied were’
listed and com_p:a.red.2 Those to which reference was made most often
are as follows: intelligent loyalty to the clmrch, stronger Christian
£2ith, and inspiration for daily life.

Intereat in the churches' heritage of literature, art, and
migic may 'bg stimmlated; appraciafion of her leaders through succes-
sive ages, intelligent understanding of church ritual and sscraments
by the study of their origin and evolution way be gained. All of this
will naturally result in a deeper loyalty and sense of responsibility
for participating in the work of the cmrch at home and abroad.

Without minimizing the importance of cultural values result-
ing from s%udy in so wide s field, it must be emphasized, however, that
2 deepening Christian faith and conviction of the divine plan of re-
demption are the most important outcomaa.a

© s e e o a s

1. Philip Schaff; Yol. I, p. VIII of Preface.

2. Cf. Ibid., p. 20. _ - '
A.C.Flick: The Rise of the Medieval Church, p. 7.
J.C.Gieseler: A Compendium of Church History, p. 15.
AJW.Nagler; The Church in History, p. 1ll.
Ferdinand Piper: Lives of Leaders of Our Church Universal,
~Pe Y of Preface.

Se cfo Philip Schaff; Op. Ci‘b., Poe 21.



4 great part of the Bible is history and all history,
rightly interpreted, is a Bible. Its lessons are God's
method of slowly exposing error and of guiding into
truth,"}

As God's working with and through His people is made evi-
dent in the past, a stronger sense of His presence in the world today
is gained; faith in the ultimate triumph of His kingdom is strength-
ened..

An inevitable outcome of a deeper faith is inspiration to
living on a higher plane., To inspire the Hebrews of the early cimrch
to life on a loftier spiritual level, Paul recalls the triumphs through
faith of a “cloud” of earlier witnesses., So in the history of the
church, religion may best be studied through the lives of its exponents,
and invariably the sincere student is pointed to Jesus of Nazareth as

the source and fountainhead.z

To summarize, the study of church history, then, may bring
to the individual 2 new understanding and appreciation of the church
and its institutions; by the tracing of God's power displayed in the
progress of the church it may lead him into a deeper Christian faith;
and finally, it may influence his daily life by the example:s of his-

torical Christian leaders.

C. The Nature of the Junior Child.
Before entering upon an inveétigation of church history as
A L] . L 4 . o * e

1. Canon: Farrar; quoted by rHorine, Inspirational Quotations, p. 137,
2. Cf, H. K. Rowe- History of the Christian People, p. 4.



related to the junior child, it is essential to discover, first of
all, exactly what are the needs, characteristics, and interests of a
child between the years of nine to twelve., When a scientific as well
as sympathetic understanding of the child is secured it will then be
possible to determine whether or not church history has any definite
contribution to meke to the junior, and if so, what methods are most
suitasble to be used in presenting the material.

In order to learn vhat traits are generally considered to
be typical of the junior, a study was made of five outstanding cur-
ricula for Jjuniors, selected on the basis of popular use, recency,

1 In each of the manuals for teachers included

and accessibility.
in thege curricula certain junior characteristies are listed. These
lists were investigated, the characteristics mentioned in each were
tabulated in the form of a chart; and similarities and comparisons
were carefully checked. This investigation revealed a great deal of
duplication, in fact, almost exact repetition, in the books of each
series and general agreement in the various series. The character-
isties of the junior, as set forth in the above sources, fall into
four divisions: the physical, mental, social, and spiritual. The

. & & & o s

1. Abingdon Series, published under the auspices of the Methodist

Episcopal Church.

Beacon Series, published under the auspices of the Unitarian Church.

Christian Nurture Series, published under the auspices of the
Protestant Episcopal Church,

International Graded Series, published by The Standard Publishing
Co., Cincimati, Ohio,

Westminster Series, published under the auspices of the Presby-
terian Church in the U,.S.4.
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f£indings of the study, which follow below, are supported alse by such

1 tmave,?

rqcognized authorities on the Jjunior child as Powell,
Whitley,a and Brockwayé. Because of the number of books involved in

the curricnla examined, a total of eighteen, and because of the dupli-
cation mentioned above, only one book from each series will be used as

reference in the following discussion.

1. Physical Character istics.5

The period from nine to twelve is characterized by slow
growth physically, tut by a corresponding hardihood and exuberance of
health. Children are less suscepfible at this age to disease, and this
radiant bodily fitness finds expression in constant activity. The most
outstanding trait of the Jjunior child is gsbundant energy. He is con-
gtantly active, and his desire for muscular exercise seeks an outlet
in a play interest which is especially marked during this period. Rest~
lessness is thus a keynote of the junior. He shifts rapidly from one
interest to another, continually seeking some fresh form of activity
to employ his bodily vigour. The age is also one in which the child is

¢ o o & 4 & @

1. M, €, Powell: Junior Method in the Church School.

2, E. J. Chave: The Junior.

8, H¥. T. Whitley: A Study of the Junior Child.

4, MNeme Brockway: OUhirch Work with Juniors.

5. Abingdon Series, M. T. Whitley: Boys and Girls in Other Lands, p. 7.
Beacon Series, A. R. and E.M.Vail: Heroic Lives, p. XIX of Preface.
Christian Nurture Series, God's Great Family, p. XVIII.
International Series, M.0.Hawthorne: At Work in God's World, p. 5.
Westninster Series, EM.Trout: Jesus the Light of the World, p. XVIII.
Mo c. ?owell: ﬁpg ‘Bitc, Pe 37
¥, 7. Whitley: 01). Cit., Pe 18.

Meme Brockway: Op. Cit., p. 18.
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making those adjustments to his environment which result in life

habits and attitudes.

2, MNental cha.re.cteristics.l

As activity is the dominating trait of his physical being,
so alertness is outstanding in the junior's mental nature. From the
imeginative years of early childhood he passes into the period when
his powers of reasoning and judgment begin to develop. The junior
child is “eye-minded”, concrete in his thinking, and demands a close
differant:{ation 'betwéen truth and fancy. Facts are taken literally
by him and his desire for definite lknowledge combined with his con-
structive instinct sometimes leads him into extensive research of his
own volition. Above all, the junior seeks for novelty and his longing
for adventure is often expressed in an insatiable craving for books.
It is the time when the reading craze begins to dominate him, and the
stories he most prefers are those which deal with real life, with
heroes of truth, not faney. At no other time perhaps is his mind so
retentive of facts, and therefore the junior years have been termed

the "golden age £dr memory.*™

1. Abingdon Series, M.O.Moody; Tales of Golden Deeds, p. 8.
Beacon Series, C.S.Cobb: God's Wonder World, P. XVI of Preface.
Chnristian Nurture:Series, The Christisn Seasons, P. XX of Preface,
International Serises, M.0, Hawthorne: At Work in God's World, p. 5.
Westminster Series: E. W. Trout; Stories of the Beginnings,
.. P4 X1 of Preface,
Meme Brockway: Op. Cit., P 22.
MQ C.. Powellti Op. Cito, Pe 59.
¥, T, Whitley: Op. Cit,., Pe 82.
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3. Social Chavacteristics.l

At the junior age, girls temd to mature more rapidly than
boys, and this fact, together with the junior boy's dislike for
Physical weakness, encourages a form of gex a:gtipé,thy. For this
reason 'gii'ls snd boys do better at this time when g:ouped into sep-
arate classes. Although the Jjunior is mormally self-centered and
inclined to be self assertive, he begins to pass from the individual-
iam of early childhood to a moré cooperative desire to be a part of
a group. This gregariousness is often stimzlat‘ed by his desire for
group appreciation and a tendency to “play to the grandstand™., Ri-
valry and fighting instincts are atroﬁg, and the child's sense of
property rights is sometimes poorly developed, so that careful gui-
dance is necessary to develop sympathetic attitudes. Enthusiasm is
& strong characteristic of his nature, and he has also a great inter-

est in making collections of various kiands,

4. ©Spiritual t::ha.rza.a'c‘e_x'isi:ics,.'ta

With the smaller child's instinctive reasponse to religion,

1. Abingdon Series, J. G. Hutton: Our Wonderful World, p. 13.
Beacon Series, A.R. & EM.Vail; Heroic Eives, p. XX of Preface.
Christian Murture Series, Church Worship & Membership, p. XXI1 of Preface.
International Series, J, L, Ba¥win: Hexro~ Stories & Being Heroic, p. 15.
Weatminster Series, E.W.Trout: Stories of the Begimnings, p. XXI.
M.C.Powell: Op. Cit., p. 38. ' v
M. Q, Whitleys Op. Cit., p. 37,

- B, J. Cwve: The Junior, p. 53.

2. Abingdon Series, H.P.Hanson; 4 Travel Book for Juniors, p. 9.
Beacon Series, C.5.Cobb: God's Wonder World, p.XViI of Preface.
Christian Nurture Series, The Christian Seasons, p. XXIII of Preface.
International Series, M.A.Jones; Jesus and His Helpers, p. 7.
Westminster Series, E.W.Trout: Jesus the Light of the World, p.XXIII.
Meme Brockway: Op. Cit., D+ 26..
M.C.Powell: Op., Cit.,p. 371f1,
M.T.Whitley: A Study of the Junior Child, p. 149.
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the Junior combines a certain impulsiveness, a greater spontaneity in
his worship. Although he has an inteénse dislike of artificiality in
any form and has & craving for truth, he is sémewhat reserved about
his thought life, and thms his feti¢éncé - snd lack of emotion are
often interpreted as indifference to religion. The child's sense of
right and wrong is gradually developing at this time, howévar, and he
possesses a moral code baszed on concrete ideasls. Honor and justice,
for instance, as abstract virtuwes do n&t appeal to him; but Christian
principles set forth in actions not words meet a ready response, Hero
worship is a dominant trait and his genuine admiration for great char-

acters is expressed in staunch loyalty to them.

With this review of the junior's characteristic daterests
before us,‘ and with the nature of church‘history in mind, it can
readily be zeem that the two have much in common, Junior restlessness
and love of activity are matched by the brilliant cdurage and daring
of orusading echurch leaders; by the constant struggle against inward
and external foes in the history 6: the church. The juniort's mental
alertness, growing sense of time and space, his reading craze are chal-
lenged by the historieal progress of the church; his hero worship and
spirit of emlation are captured by the gallantry and heroic qualities
of kingly men in the experience of the church; and finslly, his desire
for truth and satisfaction in the practical application of standards
of conduot correlate with the nature of the materials of church his~
tory. It may be concluded, therefore, that the study of church his~

tory isAnot foreign to the natural interests of the junior, but may
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make valuable contributions to the development of his entire person-
ality.
Summary.

In this chepter the nature of church history has been
studied with a view toward understanding the types of materials with
‘which it deals. The values resulting from its study have been con-
sidered. Finally, the junior himself and his tendencies have been
studied to determine how far these interests correlate with the mate-
rials of church history., It has been found that there is a close
relation between the sponté,neous interests of the child and the mate~
rigls of church history, That this subject warrants further investi-

gation as a field of study for the junior child may therefore be con~

cluded,
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CHAPTER 11
AN EXAMINATION OF OUTSTANDING CHURCH-SCHOOL CURRIGULA
T0 DETERMINE THE USE MATE OF CHURCH HISTORY MATERIALS
Since the field of church history is so large and since it
offeras such abundant opportunities for illustrative material, it is
evident that religious educators must in some measure have touched
upon the subject. In order to discover the extemt of the use being
made of church history, and the different emphases and methods in-
volved in its treatment in the church schools of today, an examina-~

tion will be made of various outstanding chlurch-school curricula,

A, The Selection of Thurch~Schocl Curricula to be Examined.,

The same five courses of study prepared for junior childrenm
which were mentioned in the preceding chapter will be used in the fol~
lowing investigation., However, in this connection, since the cur~
ricular content is the point of emphasis, it might be well to explain
in greater detail the process of selection.

To secure as wide variety as possible and also to avoid the
inclusion of Bible-centered courses only, one course for week-day re=
ligious edncation was included, These curriculs are published by
church boards of widely differeant denominations, are well kmown through-
out the country and are recognized in books on curriculum building by

1 2

such eminent suthorities as Lotz,” Betts,” and ?ieths. The courses

L} [ ] L 4 . . . °

l. Philip H. Lotz: Current Week-day Religious Education, p. 263.
2. George H. Betts: OCurricula of Religious Education, Part II,
3. Paul H, Vieth: Teaching for Christian Living, Chapter IX,
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are listed below. 4
1. Abingdon (Week-Day School Series)
Tgles of Goldén Deeds - M.0 .Moddy - First Year
Boys 2nd Girls in Other Lands ~ M.T.Whitley - First Year
Travel Book for Juniors - H.P.Hanson - Second Year
Our Wonderful World - J.G.Hutton - Second Year

Rules of the Game - F.W.Lambertson - Third Year
Followers of the Marked Trail -~ N.L.Frayser -~ Third Year

2. Beacon
Godts Wonder World - C.5.Cobb - First Year
The Bible and the Bible Country - J.T.Sunderland- Second Year
Heroic Lives - AR, and E.M.Vail - Third Year
3. Curistian Nurture (No authors indicated)
God's Great Family - First Year A
The Christian Seasons - Second Year
ChHurch Worship and Membership - Third Year
4. International
At Work in God's World - M.0.Hawthorne - First Year
Hero Stories and Being Heroic - J.L.Baldwin - Second Year
Jesus and His Helpers - M.A.Jones - Third Year

Be Weéﬁminster '
" Jesus the Light of the World - BEJi.Trout - First Year

Stories of the Beginunings, EJM.Trout - Second Year
The Rise and Fall of the Hebrew Nation, EM.Trout - Third Year

B. The Method of Procedure Followed in Examination
of Gurricula.

In this survey of clmrch-school curricula all materials for a
course, teécher’s mamal, pupils' book or lesson leaflets, and parent's
guide will be treated as one unit for study. The lessons in the course
will be numbered, and each lesson carefully scanned for materials re-

lating to church history. Because of the nature of these findings, and
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for the sake of clarity, results will be tabulated in the form of
tables, each table indicating the number of lessons covered by the
course, the amount of church history included, and the use made of
these materials, whether as the basis of the lesson, or for illustra-
tive or supplementary purposes, Method as well as countent will be
noted on the tables to determine whether story-telling, activities,
such as hymn-study, or mere reference to church history predominate.
Occasionally stories of church history may be found to be used with
8 purely missionary motive and no attempt made to link the illustra~
tion with the church, and these facts also will be noted in tabulat-
ing results of the survey, Furthermore, a distinetion will be made
between Biblical material relating to the founding or historical de-
velopment of the church and secular sources. Only post~Biblical con-
tent will be included in this inveatigation except in rare instences
in which Biblical references may be found to be introduced solely as
history and for their bearing upon the development of the church. 1If
in any instance a course is found to include no church history mate-
rial whatever, this result will be noted, and the book automatically
eliminated from further survey., These factors will be observed in
tabulating the results of the investigation. | \
C. The Use Made of Church History Materials in the
Curricula Examined.
1, Explanation of Terms Used in Qabulafions.
&, "“Bumber of lessons™ refers to the entire number of

lessons included for one year's course,



2.

b.

d.

f.
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Lessons which include any reference whatsoever to the
institution and progress of the church or to the lives
of great leaders of the church will be numbered among
the #lessons using church history®.

Any lesson in which the chief center of interest is
definitely related to church history will be considered
to be "based™ upon church history and will be listed
under *basis™.

Instances of the use of church history content as secon-
&ary or supplementary materials will be tabulated as
#illustrative®” uses.

All stories definitely relating to the development of
the church will be neted under the term Ystory®. CQCases
in which individuals are mentioned briefly by name, or
which very concisely deal with events of church history
will be noted as “reference®, The term ®activity® as
used in the table Will be intended to include expfea—
sional activities such as dramatization, memorization,
hymm study, or worship, as well as manual activities.
The particular year of the junior age for which a course
is planned will be noted on the table. Thus, the first
year course will be intended principally for use with
nine~year olds, the second year course for tem-yeer olds,
and the third year course for childrem from elaven to

twelve years old.

Tables.



TABLE 1

THE USE MADE OF CHURCH HISTORY

IN THE ABINGDON SERIES

USE o
g CH.HIST. METHOD
(o]
@ e
RER 2
w |5 e ©
S g‘g 0 @ E, B &
glag =|3|s|g |z
5 g,s:: [+ i +> ] [}
Year | Title of Course B Ko mlHjn g
H Tales of Golden Years
(Moody) 32| 0
ist
Boys & Girls in Qther
Lands (Whitley) 32| 0
Travel Book for Juniors i
(Hanson) 32| 6 115 ]11]4 11
&nd
‘ Our Wonderful World
(Hutton) 32{ 0
Rules of the Game
(Lambertson) 3241 1 01 (0o}1 10
drd
Followers of the Marked
Trail (Frayser) 31 0
Total for 3 years of Junior Course |[192| 7 116 |1}156 |1

Explanation of Table I.
As a result of this analysis it has been discovered that in
the Abingdon series, which is a course for week~day religious educa~

tion, four books out of the six chosen for the three years of the
Junior course make no use whatsoever of church history. Only one
lesson out of one hundred ninety-two has its basic emphasis on church

higtory. Six lessons include the use of church history as illustra-

tive material. In these seven lessons one story only is found which
relates to church history, and the only activity suggestion for this

subject is hymm study, which occurs once.




TABLE 11

THE USE MADE OF CHURCH HISTORY
IN THE BEACON SERIES

W USE OF
8 CH.HIST{ METHOD
w ,
w &) Z’
[++] g O [0
B I >
S ,»';‘; «2 «T-; [:]
o 2 2] 4] Q B
) 54 8] &
54 ] + [) ol
(0] oo -] 0 % 4 B
2l a8l 2l Ala| & B
g [ K~ o -4 + (4] Q
Year Pitle of Course Z] R0} m) H | wm om) o«
1st God's Wonder World
{Cobb) 40 P4 0 2 0 210
&nd The Bible and the Bible
Country (sunderland) 36 6l 214 |2 |41]0
3rd Heroic Lives (vail) 23 61 214 |3 1}13 1|3
. Total for 3 Years of Junior Course 99 14 | 4 |10 5 g 3

Explanation of Table I1I.

but five stories on this subject are included.
ences to figures or events of church history occur nine times.
only activity suggested for the teaching of this material is note-

Fourteen of the ninety~nine lessons comprising the Beacon
course for Jjuniors make some use of church history materials.

book work, which occurs three times.
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Only
four lessons have the major emphasis on church history, however, and

Incidental refer-

The




TARLE III

THE USE MADE OF CHURCH HISTORY
IN THE CHRISTIAN NURTURE SERIES

g USE OF
s . CH.HIST, METHOD
w &0 &M
[::} s O o
N R 4
L] o
=1 B A B - S
o] &~ [~] +
4 £ < L o ol
(3] Q0O m [+1] 4
BRI IRIE:
Year| Mitle of Course = S'S s‘g il e & .53
1st God's @Great Pamily 42 1 oj1[011}0
2nd The Christian Seasons 42 6 0 6 |1 5] 0
drd Church Worship and
Membership 42 P oy 2 (0] 21]0
Total for 3 Years of Junior Course| 126 9 0] 9 1181410

Explanation of Table III.

In view of the fact that the church as an institution is
stressed in this series it is interesting to note that according
to this analysis not one lesson makes use of church history as its
center of interest. Of the one hundred twenty-~six lessons compris-
ing this course only nine mention church history, and these merely
as supplementary references. One story is included, and there is
no suggestion for manual or expressional activities in this con-~
nection.
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TABLE 1V

THE USE MADE OF CHURCH HISTORY
IN THE INTERNATIONAL SERIES

USE OF
a CH.HIST METEOD
Q
@ >
5| ¥5 o
Al o P >
w| Ba b, o
o = 8 gl p
51 88| ol B 5l %
K=} mg oret = z’ ] -t
g o 0 -4 Q G4 +3
o g o 4 +> [+1] Q
Year Pitle of Course 2|l 40 m| - | ; Mo
1st At Work in God's World 53 3 0| 31 01 3|0
(Hawthorne)
2nd Hero Stories and Being 52| 12 0112 91 8|1
Herolc (Baldwin)
drd Jesus and His Helpers 52| 11 9] 2|10} 1 | 8
(Jones)
Total for & Years of Junior Course | 156 | &6 91117 |19 7419

Explanation of Mable IV

Llthough the sxamination of this series shows the amount of
church history content included to0 be comparatively large, it is
important to note that in the majority of instances in which church
history is used, the emphasis is purely missionary. During the first
two years of the course no lesson is centered sbout church history.
A series of lessons is included during the third year emphasizing
the lives of Christian leaders, but no mention is made of their rela-
tion or contribution to the church. Dramatization, hymm study, mem-
ory work, manual activities, and planning a worship service are among
the activities suggested in commection with church history.



TABLE V

THE USE MADE OF CHURCH HISTORY
IN THE WESTMINSTER SERIES

USE OF
a CH.HIST| METHOD
(o]
5| i
o ) o
T R >
w |88 | % o
o m:n 'g 8 j?
N o . ] ol
@ oo w| u z; = &
£ ] g | N [ul ot
g n @Rl e~ [o] L% +
o < S ~ 4> [ (o]
Year| MTitle of Course S R e B B
1st Jesus the Light of the
World {Trout) 42 | 15 |11 | 4 | 26| 4 |11
2nd Stories of the Beginnings
(Trout) 42 | 14 | 0 |14 4 {10 | 2
3rd The Rise and Fall of the
Hebrew Nation (Trout) 42 | 12 | 0 12 5| 8| 2
Total for 3 Years of Junior Course | 126 41 111 (30 | 34 {22 |15

Explanation of Table V.

An znalysis of this series reveals the fact that more use is
made of church history by the Westminster junior course than by any
others of those surveyed. Of one hundred fifty-six lessons, forty-
one madse use in some way of church history. A series of eleven les-~
sons based on the lives of great leaders of the church is a distinet
feature of the first year of the course. Since each lesson in this
series is built as a unit, providing for three sessions, namely, the
Sunday church-school, the week-day meeting, and an expressional per-
iod, the amount of material offered in each unit is proportionately
largsr than in other series. Thirty-four stories taken from the his-
tory of the church are included. Suggestions for dramatization, hymm
study, and notebooks show variety in the type of activities used with
church history materials.

~ 24 m



TABLE VI

SUMMARY OF THE USE MADE OF CHURCH HISTORY

IN PRESENT-DAY CURRICULA

USE OF
@ CH.HIST. METHOD
g
® | wk
2 |58 2
9 W o
% | P8 F 2| B
0w 4 f=] -
i . e o o
[ oo w o b b4 [
=1 o g o 2] [ ord
g @ w ~ o] G4 +
Title of Series 2 | &8 8] = 2l & 32
L ABINGDON SERIES
L ®irst Year 64 0
Second Year 64 6 1 5 1 4 1
Third Year 64 1 0 1 1
Potal for Series 192 7 1 6 1 5 1
___BEACON SERIES
First year 40 2 0 4 0 P4 0
Second Year 36 6 2 4 2 4
Third Year 23 6 2 4 3 3 3
Total for Series 99 | 14 4] 10 5 9 3
CHRISTIAN NURTURE SERIES
First Year 42 1 0 1 0 1
Second Year 42 6 6 1 5
Third Year 42 2 g 2
: Total for Series 126 9 9 1 8 0
INTERNATIONAL GRADED SERIES
Rirst Year 52 3 3 3
Second Year 52 12 18 9 3 1
"Third Year 52 | 11 9 21 10 1 8
Potal for Series 156 26 9 17 19 7 9
TINST S S
Pirst Year 42 115 § 11 4 | 25 4 7 11
Second Year 42 14 14 4 | 10 &
Third Year 42 | 12 12 5 8 | 2
L Total for Series 126 41 } 11| 30 | 34 | 22 | 15
GRAND TOTAL 699 | 97 | 26| 72 | 60 | 51 | 28
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Sumary

Only one series, it has been found in this examination of
five outstanding church-school curricula, mekes use of church history
as a distinct feature of the course. In this course a mait of eleven
lessons is built around the church, tracing its development through
the lives of outstanding leaders. In the four other series examined
the use made of church history is lé,rgely illustrative. Stories based
upon facts of church history are used for the most part without refer-
ence to their bearing upon the development of the church. Little in
the way of expressional activities is suggested, and the main use of
church history materizls consists in brief references for illustra-
tions with no emphasis upon the church itself as an institution. Thus,
& summarizing of the results of the examination of these five cur-
ricula for Juniors leads to the conclusion that very meager use is
being made at present of church history as a field of study in the

religious education of juniors.
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CHAPTER I11

A BRIEF SURVEY OF OUTSTANDING MBTHODS ACCEPTED
'FOR WORK WITH THE JUNIOR CHILD

A The theory that "there is nothing in teaching method; one
has only to kmow his subjeo;t thoroughly to teach it well,® has long
ago passed into oblivion; the experienced teacher not oniy knows the
importance of different methods, but also realizes the necessity of
varying method to different ages and types of material.l It is not
the purpose here to enter upon an extended discussion of teéhnique,
but rather to survey several methods which are especially approved by
leading authorities for work with juniors in order to determine
whether or not church history lends itself to the use of these methods,

. In order to discover what methods are most generally sanc-
tioned by leaders in the field of junior education an examination Was
made of several books, both in the realm of theory and practice, by
experienced workers with juniors. These publications on Junior work,

2

with the exception of the book by Koontz®, have all appeared within

the last ten years and are represehtative of present-day opinion in

_the field.® "Method in Teaching Religion by Betts and Hawthorne,

1. Cf. L. B. Barhart; Types of Teaching, p. XII. (Intro.)
2. Junior Department Organization and Administration, published in 1922,
3¢ ©Cf. E, L. Achesong Construction of Junior Church School Curricula.
G. H, Betts and M. O, Hawthorne: Method in Teaching Religion.
Meme Brockway: OChurch Work With Juniors.
Frances Danielson and Jeanette Perkins: Teaching Without Textbooks.
I, M. Koontz: Junior Department Organization and Administration.
M. ©. Powell; Junior Method in the Church School.
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while not specifically for juniors, was added because it is a recog-
gized authority on teaching methods in religious education. The
various methods approved by these writers for use with juniors were
listed and compared, and those most generally suggested were found
to be story-telling, dramatization and the use of purposeful activi-
ties. Since these methods predominate in work with juniors, a brief
discussion of them will follow, with reference to their adaptability

to the field of church history,

A. Story-telling.

411 of the books on Jjunior methods mentioned above include
a discussion of story~telling as one of the outstanding junior methods,
An examination was made of the bibliographies suggested in connection
with these discussions, in order to secure the major sources for this
following study., Those listed most frequently were chosen and will
be considered autixorities in the use of this method. The topics dis~-
cussed by these writers are covered in general under these divisiouns;
the structure of the story, preparation for story-telling, sources of
stories, values of stories, purposes of stories and child interests in
stories.l Since, however, in this study the interest lies not in the

L 4 L] . L] L ] L] * . L]

l, S.C.Bryant: How To Tell Stories to Children.
K. D. Cather: Story Telling.
M, W. Eggleston; The Use of the Story in Religious Education.
J. B. Esenwein and Marietta Stockard: Children's Stories and How
. . to Tell Them. ; )
H. H, Horne; Story-telling, Questioning, and Studying.
E, P, St. Jom: Stories and Story-telling.
E. P. Eyman: Story-telling.
We Jo May: Bible Stories and How To Tell Them.

9z it



teghnigue of story-telling as such, but in story-~telling as & method
of dealing with subject matter, the topics dealing with technigque
will be omitted from the discussion. The topics to be included, then,
will be: the values of stories, purposes of story-telling, and junior

interests in stories.

1. The Values of the Story,

a, The Power of the Story as Used in the Past.

By great teachers in every age, the power of the story as
an educational instrument has been utilized. Before an alphabet Was
evolved, or ever man had learned to commit to writing his 'thoughts,
the story was used as a tool for ha.nding.on to succeeding generations
the sccumilated knowledge and Skills of the race.- Yet £ar more
than mere factual knowledge was transmitted through this means. The
wise teacher of antiguity incorporated in his stories the traits
which he wished his listeners to imitate, and so through periods of
spiritual lethargy, we find that it was the minstrels, the wandering
bards and troubadours, who stirred whole villages and towns to action

by their tales of heroism, and roused them to embark on perilous

crusades .:‘2

b. The Simplicity of the Story as a Medium of Teaching.
Dr. Horne, among others, suggests that the importance of
the story is iﬁ part explained by its simplicity as a vehicle of in~

® ¢ & s ¢ s 0

l. Cf, E, P, St. John: Stories and Story-telling, p. 1 ff,
Cf. H. H, Horne: 3Story-telling, Questioning, and Studying, p. 20.
2., Cf. B, P, Lyman: Story-telling, p. 1l4.
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struction for undeveloped and uantutored m:‘mdsc.1 Primitive intel=~
lects, no more than children, could grasp abstract ideas, and so the
story, with its colour and imagery, vitalizes these intangible
thoughts and makes them glow with life. Out of 1ife the story grows,
dealing with things and people, and with their deeds and relation-
ships to each other, and by its very concreteness it compels interest,
Sympathy is engendered for the characters of the story through inter-
aest, and thus the emotions are roused, minds are challenged, and sction

is stizmlated.z

¢. The Flexibility of the Story as a Method of Teaching.
The :tacté concerning the circulation of the blood will some

day be wovén into a tale as fascinating as any in the Arabisn Nights,

k3

& great scientist of France has predicted. Absurd as the idea ap-

pears, it is nevertheless indicative of the scope of the field await-
ing the story—teiler's art. 0ld Testament writers and Jesus in the
field of religion, Plutarch or Hawthorne in the field of history,
Seton in the field of science, and Aesop in the field of ethics have
all illustrated the pedagogical force of the story. Hardly a topic
or department of thought may be mentioned which has not possibilities

for story~telling. The adaptability of this method, then, as a lit~

erary means is a strong reason for its ,importanca.4

l. ©f. H. E. Horne: Op. .'Citc, Pe 4.
Cf. M. W. Eggleston:  Op., Cit., p. 17.
Ccf. E. :2. St. JOhn: Op. git.' P. 2.
K. D. CGather: Op. Cit., p. 21.
8.CLE, P, Stc JOhnS Op. Cit., Pe 87,
3. ©f, W. J. May:- Bible Stories and How to Tell Them, p. 19.
4. J. B. Esenwein and Marietta Stockard: Op. Cit., p. 1l.
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2. The Purposes of Story-telling.
‘a. To Give Pleasure.
A basic requirement of all art is that it should bring

1 By meny this is

pleasure to those who come into contact with it.
considered to be the only objective of the story-teller's art, and

fof some this in itself may be considered a legitimate aim. However,
in the field of religious education the purpose of giving pleasure

is not the exclusive consideration. Every good story, well told,

will give Joy to those who hear it, and the teacher should work towards
this end andAoapitalize its outcomes .2 By-products of the experience
such as amusement, happier pupil~teacher relationships, or relaxation

should not be allowed to detraet from the more fundamental considera=-

tion which will next be discussed.

be To Develop the Spiritual Experience.

Sincé the guiding of religious nature and building of Chris?
tian character comprise the basic purpose of religious teaching, this
may also be considered the fundamental purpose of any teaching method.
How may the story work toward this end? First of all, by presenting
ﬁmth in an attractive form.® The average Jjunior shows little con-
cern for abstract qualities of character, but these virtues embodied
in a good story arouse his admiration and compel interest. A teacher
who develops the theme of unéelfishness with her class by means of a

¢ o e s o o

1, ©f, EJ Lyman: Story-telling, p. 48.

2. Cf. J. B. Esenwein and Marietta Stockard: Op. Cit., p. 13.
G. H. Betts and M. O, Hawthorne: Op. Cit., p. 333.

Se Cf. M. Ce Powellﬂ Op. »Git.., Pe 2690
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bomily on the Golden Rule will find little response from her junior
children., That same ¢1ass, however, will listen with unflagging
interest to Henry Van Dyket's story of "The Other Wise Man" of which
the theme is supreme sacrifice of self; |

Not only is the medium by which the lesson is taught made
attractive, but also the effect is made permanent. The Jjunior ™lives
wholly in the concrete world of sense perception.”l Becsuse it is
filled with images, actions, and people, the child can never forget
the impression mede upon him by a story. It is useless for a story
to have a *moral®" tacked to the end, for if it exemplifies courage,
v.ision, se‘z"'vioe,”unselfishness, the child is irresistibly motivated
toward a growth in these qx;.alities in his own imitation of those heroes
who are so real to him through his imagination.z Thus conduct is in-
fluenced and the spiritual life of the child guided. Xnowledge is in-~
creased, vocabulary is enlarged, a basis is laid for cultural develop-
ment, horizons are broadened, sympathies are deepenéd, habits are
formed - all of these are reasons for Stanley Hall's cry, *Let me tell

the stories, and 1 care not who writes the text books %

3. Junior Interests in Stories.
va. Ad.vénture Stories.
In & preceding chapter, the dominating traits of the junior
child were‘sumarizad, and it was found that hero worship and cease-

L] - * * L L] -

1. I. R, Welty: Sir Gregory's lLamp, p. 5.
2. _cfaqu. VP. St. John: Op. cito, Po 33
Se Ibid., Pe 6



less activity were outstanding among them. Paralleling those char-
acteristics it will be found that stories of adventure have perhaps
their greatest charm at this ag'e.l The insatiable Junior craving
for new experiences and constant action is met vicariously through
the accomplishments of story characters. As he listens wide-eyed to
tales of daring acts he lives the adventures of his heroes, and feels
his desire for success met in the achievements of others., The char~
acters of the story become his personal‘heroes, and their qualities
are those which he seeks to reproduce in his own life, for in the
years from nine to twelve, the child is an ardent hero-worshipper.
Because of the tremendous influence of story characters, it is of
iarimary importance that these heroes be men and women worthy of ad-~

miration and imita:l:i.mx.2

b. Historical Stories.

As the junior passes from the fanelful years of early child-
hood, he constantly confronts his adults with the question, *Is it
truet® At this age realism makes a large appeal to his groﬁving in-
telle;t, and therefore stories for him must have a factual basis.®
Stories of real people, of men and women whose achievements are things
of fact, not fancy, make a stronger appeal than do myths or fairy
whims. At the same time, his sense of time and space is beginning to

L] L] L] L4 . . L]

1. ¢Cf. G.’HO Betts and M. 0. Hawthorne: OPQ Cit., De 340,
0f. M. C, Powell: Junior Method in the Church School, p. 273.
. & B, Esenwein and Marietts Stockard: Op. Cit., p. 33.
2. Cf, M. W, Eggleston: Op. Cit., pe 76,
3. Cf. M. .G‘ EOWQII: 0p¢.Cito, P 275.
J. Bs Esenwein and Marietta Stockard: Op. Cit., p. 33.
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develop and the junior takes an increasing interest in historical
developments. Té.les of heroes of the past, of true "™glants in the

earth”® captivate him more than at any other time,

From this examination of the story method several conclu-
sions may be drawn regarding its application to the subjeet of church
history. The simplicity and flexibility of the story suggest an im-
mediate correlation with the wide and varied content of church history,
More than this, the jJunior story interests have been found to tally
with the materials of church history for adventu:ée, heroic characters,
time seguence, and reality are all found within the scope of this
field, The wealth of stories in church history make it an especially
rich field for the application of this favorite among junior methods,
with ample material to satisfy the junior's reading craze and love of

stories,

B. Dramatization.

The chapters dealing with dramatization in the books of
general methods to which reference has already been made as wWell as
those books suggested in them as authorities on this subject will pro-
vide the basis for the following brief clim:.fususfo.tm.l The topics found
moat frequently emphasized by these authorities wili be considered
here, and, in conclusion, an application of the principles disc_:overed

* & ¢ ¢ & & o

l, Cf. E. B. Miller; The Dramatization of Bible Stories
Cf., B. E, Miller: Dramatization in the Cmrch School
Cf. Wo Co Wood: The Dramatic Method in Religlous Education
Cfe L. G Deseo and H, M. Phipps, Looking at Life Through Drama
Cf. A. B, Ferris: Following the Dramatic Instinct.
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will be made to the subjeoct of church history.

1. The Values of Dramatization.

Children playing wedding in the market places; children
playing funeral in the gtreets - thegse were familiar scenes in Jesus'
day. Throughout the Bible we find abundant references to what edu-
cators would texrm the "dramatic method". The 01d Testament histor-
ians did not use the word "dramatization® when they described the
Feast of Tabernaclesl, the season when, in imegination, they relived
ﬁheir desert experiences. Yet constantly in the educative processes
through which these people passed, we find the thought reiterated,
Do this in remembrance®. What are the values which today as centuries
égo accrued from the “déing“ =~ the reliving of an event in past ex~

perience or in the exijerienée of others?

a. Its Vitalizing of Materials.

Possibly the most obvious outcome is the vitalizing effect
which the dramatic method has upon material, The sccount of the birth
of Jesus occuples little space in the New Tastaxhent, and beautiful
thoégh the language is, the reading may produce very slight effect upon
the jurlxior'\s mind. He prefers stories of thrilling adventure, action,
and daring; and may see at first very little to stimulate him in this
familiar story. But let him imagine himself the innkeeper on £hat
glorious night, one of the Magi, hastening through the desert darkness

* L] L d L] L] L 4 L

1Q Jom 7:20
2. Of. E. E. Miller; Dramatization of Bible Stories, p. 5.
oL, W. C. ?ﬁood: BPQ cito, Pe 41.
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guided by a mysterious star, or a shepherd keeping watch on the hill-
side, and ag he livea again that first Christmas as a participant in
the events of that long ago night, every succeeding Christmas ﬁill be
lighted for him by an ineffaceable memory. Truth for him becomes a
living, glowing thing when he sees it in terms of pecple and their

experiences.

b. Its Utilizing of Natural Interest.

Besides making an impression real, the dramatic method
utilizes the spontaneous interest of the ehild.l In teaching any
material, whether it be history, ethics, or science; the foremost
problem of the teacher is to arouse and hold the attention of the group
to the material studies. Like a magic spell of fairy lore the sugges-
tion, "Let's make a play", catches wandering thoughts and welds a group

of disintei'ested or apatiietic children into aﬁ enthusiastic unit,

¢ I1ts Beveloping of Personality.

By eﬁtering into the experiences of another character the
personality of the c¢hild is developed.a Through imegination his ex~
perience is broadened and he begins to understand the background, prob-
lems, motives, and sympathies of another., Thinking how best to inter-
pret the life of a character or imagining what the person would say
under certain circumstances enlarges his sympathies and often does much

® & & ¢ & s @

1. Cf.J.M.Price: Introduction to Religious Education, p. 172.
Cf. G. H. Betts and li. O, Hawthorne; Op. Cit., De 353.

2¢ Cf. VW, Co. Wood: The Dramatic Method in Religious Education, p. 29.
Cf. E. E, Miller: The Drametization of Bible Stories, p. 5.
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toward developing a more generous attitude toward a situat 1qn.1

de. Its NMoulding of Christian Character,

Finaily,' perhaps the greatest contribution which the dramatic
method makes to the Junior is practice in Christian l.i.vi.z:\g.2 As he
atudies the life and background of ocne of his heroes with a view to
interpreting those gualities which are dominant in that character, he
gains a new appreciation and conéeives a determination to emlate the
object of his admiration. At the same time, the experience of working
with othera, of going through the processes necessary for the carrying
out of a group project, provides abundant opportunity for growth in
cooperation, in ability to Jjudge, in willingness to accept criticlsm,
in readiness to meet situations, and in power to solve problems as they

arise.

2. The Relation of Dramatization to Junior Characteristics.

Ag has been previously shown, activity is the dominent trait
of the junior, The dramatic method utilizes this appsrently limitless
supply of energy and turns it into creative expression., Similarly, the
innate tendency of the junior to imitate the actions of others becomes
a8 valuable asget in dranatization.s The play instinet, instead of be-
ing a 1iability as it was in the old type of teaching, is legitimately
used and directed. In addition, it is obvious that other character-

¢« & & 3 e s &

1. ©f. M. Brockway; Op. Cit., p. 117.
&, ©Cf. M. C. Powell: Op. Cit., p. 348.
Cf. W. GC. Wood: Op. Git., DPe 29,
3. Cf. M. Brockway:; Church Work with Juniors, p, 11é.
Cf. G« H, Betts and M. O, Hawthorne: Op. Cit., p. 353.
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istics of the junior, such as gregarlousuness, hero-worship, construc-
tive instinct, self-assertion, and aesthetic interests may be developed

materially by the use of the dramatic method.

3, Principles for Selection of Material.

Mo attain these values which, as has been shown, may result
from the use of the dramatic method, several considerations for the
choice of material mmst be kept in mind. TFirst of all, the material
mist have a message that is worth while.l There is nothing to be
gained by the Junior in the way of character development through the
dramatizing of a story which does not display worthy characters, or
involve high standards of conduct, Secondly, the story must possess
dramatic possibilities; it must have action, plot, and contimuity of
thought .2 Finally, it must be suited to the understanding and inter-
ests of the junior child.® on this point Betts and Hawthorne suggest:

¥Materials for dramstization must be chosen in the light of the
permanent and positive contribution they are to make to the
players' developing life."4

It has been discoveréd, then, that dramatization vitalizes
teaching, iztilizes the child's spontaneous interests, develops person-
ality, and gives practice in Christian living. Further, it has been
found that this method is very closely correlated with the natural in-
terests and characteristiocs of the Jjunior. These factors having been

. * @ * L ] * L]

1. Cf. Mg C. POW‘OII: Gpo ﬁito, P 5540
2, Cf. W. C. WOOd: Op. Cit., D 64,
3. Cf, Ibid., pe 6.

cfo M. cya Powell: Opo Gitt’&po 354;
4. G. H, Betts and M. O. Hawthorne; Method in Teaching Religion, p. 357.
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established, it remains to determine whether or not the method is
applicable to church history. 4 review of the principles governing
gselection of material for dramatization shows that a story to be
aoted by children should have a messege that is worth while., In the
characters of men and women whose livea exemplify Christian truths
end practices, this qualification is realized. The second require-
ment that a story must have dramstic possibilities is met by the pic~-
turesque and heroic nature of much of the history of the church. The
careers of great personalities are filled with plot, swiftly moving
action, and climax. Finally, it has already been shown that church
history may be adapted to junior understanding and interests. Spesk-
ing of the wide possibilities of this subject for dramatic purposes
Professor Wood says:

“Chmrch history offers a wealth of material, revealing how

certain great Christians triumphed over medieval paganism and

how others pioneered in carrying the gospel message to other

countries. The dramatization of these characters would human-

ize the knowledge of such noble Christian heroes as Jerome,

Origen, Athanasius, Patrick, Boniface, Augustine, St, Francis,

Savonarola, Huss, Luther, Zwingli, Calvin, Knox, Fox, Penn,

Wesley, Brown, Williams, Whitefield, Edwards, and others. To

dramatize other noble characters than Biblical makes the re-

ligious experiences of both significamt for us today, strength-

ening, as it does, the idea of the continuity of God's activity

from ancient to modern times,™

C. Purposeful Activities
Since this type of procedure, particulerly in religious edu-

cation is usually discussed as one phase of method, the textbooks on
general methods for juniors previously mentioned will be used as major

* @ & o s s o

l. W. C. Wood:; The Dramatic Method in Religious Education, p. 74.
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sources here, They will be supplemented by other writers referred to
in their bibliographies as dealing with this sn‘bject.l

The term “purposeful activity®, sometimes used synénymoualy
with the term, “proJject method"™, althouéh common in the vernacular of
religious educaéion, is somewhat ambiguous. With some writers, the
phrase is intended to refer strictly to manual work; mental or spiri-
_ %ual expression is kept on another plame.a other authorities use the
same term to cover the total expression of the child's nature, whether
the medium be dramatization, music, worship, or c:onst:ruc’ci.on.3 Since
it is impossible to separate the “inner activity* of the mind from its
physical expression the larger imi)lication of acﬁvity will be under-~
stood here. Under this broader view, then, dramatization and evenm
story-telling might have beén included, for both are "purposeful ac=-
tivities.,* They were discussed sepsrately, however, because they are
important wenough in themselves to be so treated by most writers, The
toerm as used here will thus cover miscellaneous/activities other than
dramatization and story-telling. A wide range of occupations for
Juniors may be included, such as program-planning, excursions, collec=
tions, mmsic, or prayer, in addition to manual work of various types.
Through these and similar methods opportunity for self expression on

¢ 4 & & + & =

l. ©Of. Gertrude Hartman and Ann Shumaker; Editors, Oreative Expression,
Cf. M. S, Littlefield; Handwork in the Sunday School.
Cf, Hughes Mearns: Creative Power.
2e Cfo M. 3, Little:field: OP. Git., P 12.
S Cfo l‘ MQ Ko.o_ntz: Op. Gi,t., P 118,
Cf. Gertrude Hartman and Ann Shumeker: Op. Cit., p. 15.
€f, M. C. Powell: Ope. Cit., p. 221. .
Ccf. Hame B_I:Dckwayz Opo Cito, Pe 127,



the part of the Jjunior is provided.

1. 7Value of Activities.

a. Appeal to Junior Nature.

At no time does the child so constantly ask, "What can I do¥"
as between the years from nine to twelve. The craving t;or varied'ac-_
tivity is one of the striking characteristics of his age. The use of
aotivities, therefore, makes an appeal to his spontaneous interest in
making things.l

"Study of mental life has made evident the fundamental worth
of native tendencies to explore, to manipulate tools and 2
meterials, to construct, to give expression to Joyous emotion.*

Not only is his abundant energy utilized through this method,
but his comstructive instinet also is developed and he is given oppor-

tunity for creative work.,3

In addition, his growing response to the
aesthetic, his desire for self asgertion, and his continual restless~
ness are other factors of his nature to which the activities program
makes ready appeal., Interesting examples of the actual use of purpose-
ful activities are to be found in"leaching Without Textbookﬁ‘l, and in

"Mhe Construction of ‘Junior Church School Cufricula.'ﬁ

be Contribution to Junior Development.
Rarely is the individual found who does not possess the idea,
whether openly expressed, or kept in secret, that did he only possess

L ] L ] . . L - L

l. Cf. I. M. KOQntz: OP. ﬁito' Pe 117.

&+ John Dewey: Democracy and Education, p. 228,

3. Cf. M. C, Powell: Junior Method in the Church School, p. 222,
4.CfFrances Danielson and Jeanette Perkins; Op. Cit., pp. 171-289.
8. Cf. B, L, Acheson: 013. Git., Pp. 69"1120
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the proper technigue he might become a great writer or painter or
misician. We are 21l confident that our mental conceptions are as
wonderful as those of recognized artists, and that all we lack to
create beauty and loveliness is the technical skill necessary to re-
prodnce the idea., Unfortunately, however, for our self esteem, we
find that an artist differs from ordinary folk not by superior mastery
of the medium to present his thought, but rather in the thought itself.
To put it more clearly, if we were able definitely to "see" a picture
in our mind's eye, we should be able to represent it oii canvas., Ve
are barred from the circle of the immortals by the paucity of our imag=
ination and the vagueness of our mental conception. When an idea is
definitely grasped by the mind expression follows, and the value of
the mental impression may be Jjudged to some extent by the type and
quality of its physical expression. Tims, through activity, accuracy
of knowledge may be attained by the ,‘junior.l

Permenency of learning may be considered another outcome of
activity®, for when knowledge is given in a variety of ways, it be-
comes fixed in the child's mind, Not only is truth made lasting in this
way, but it is given a célour and realism which can hardly be secured
otherwise. For the imsgination is, after all, flimsy stuff requiring
some support for the literally-minded Jjunior, and a visible presemtation,
however slight, aids him in a realistic grasp of a situation.

.« & & o ¢ o+ 2

1. Cf. M. C. Powellz OP. ﬂit‘, DPe 3510
"« Cf. Blanche Carrier: How Shall I Learn To Teach Religion, p. 123.
&, Cf. M. S. Littlefields; Op. Cit., p. 1l4.



Skill in the use of meterials and tools is a by-product
which at first appears out of the scope of religious education. But
since the aim of the church is to assist in the development of &
fully~rounded personality, and since the quality of result is to a
large extent the measure of the child's enjoyment of his work, this
resulting value is not to be overlooked.1

Pinally, the character of the child is definitely moulded
through expressional activity.> Stimilated to independent thinking
and working by means of an undertaking which encourages individnal ef-
fort, he is yet given opportunity by this method for sharing in &
group enterprise., Growth in a cooperative attitude toward others, de-
velopment 'of a sense of responsibility amnd of powers of Jjudgment and
ability to organize material = all these may be outcomes of a wise use
of activities. TFor this so—-called method® resolves itself in reality
into providing-opportunity for juniérs actﬁally to live among themselves
those principles of Christianity which it is the leader's highest

privilege to teach.d

2. Principles for Selection of Purposeful Activities.
Since the beginning of the recemt trend toward manual activity

in education an immense emount of time has been consumed by mere *busy

4

work®. If expression does not contribute in some way to the values
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l. ©Cf, Hughes Mearns: Creative Power, p. 9.
Of. M. G, Powell: Op. Cit., p. 231,
24 Gf. _10 Mo KOOﬂtz% Opo ﬂitg, P. 124,
3. Cf. Blanche Carrier: Op. Cit., p. 121.
4. ©Cf. Go H, Betts and M., 0. Hawthornes; Op. Git,., P 237
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suggeated in the preceding paragraphs it becomes a mere waste of time
and should be discontinned. In order that chosen activities may in-
deed prove of educational value certain gudding principles must be

xept in mind.

ae FPurpose.

Paradoxical as it may appear, in view of his excessive
energy, the junior is not interested in activity for the sake of ac~
tivity, nor in creating something with no purpose in view. The ac-
tivity mast be directed toward a definite end which he understands,
and which he desires. Therefore if memorization, for example, be the
chosen activity it should be done with a view toward using it in some
specific manner, as in a worship program, So, too, in construction
work, since the jumior often asks, *What shall we do with this when it
is finished®® , & definite objective must be kept im mind, The first
principle in the selection of an activity, them, is that there mist be

& definite purpose for its use..l

b. Pupil Participation.

To be indeed “self-expression® the activity should grow out
of the junior's own expérience, problané, and interests, and his should
be the reaponéibility for carrying it through to a successful conclu-
sion. The teacher may suggest, advise, and stimmlate, but the junior
should always feel that the activity is his own, for pupil motivation

e & & & o o &

ls Cf. G. H. Betts and M. 0. Hawthorne:; Ozpo Cit., P 401,
1 Gf. Blanﬁha ﬂarrie‘r:v Opo Git‘., Pe ]2"40
Cf. M. Co Powell: Op. Ci.to, P 342.



= 46 =

is an important consideration in this method. Even activities which
in their inception have been pupil-motivated gréw monotonous if con~
tinued over too long a period, and when activity becomes mere drudgery
its educational value ceases. Therefore, the teacher should be con-
stantly on the alert for new ideas; he should be ready to aceept chil-
dren's suggestions. Interest is thus & vital fagtor in the choice and
in the carrying out of activities, The second principle in the selec-
tion of an activity then, is that there mmst be whole~hearted pupil-

participation maintained throughout, 1

¢e Appropriateness to Junior Capacity.

An a;étivity launched with much enthusiasm may prove a failure
because of its being ill-adapted to the capacities of the junior. eChil-
dren easily become discouraged when an undertaking appears beyond their
abilities. While care should be taken to stimlate the group, through
activity, to exercise growing talents, yet the task undertaken must be
within the limits of the children‘'s capacity. A third principle, then,
is that pupil ability mmst be made a determining factor in the selection

of a.r.'.‘»;:i.vi,'l:i.es.2

d. Gontribution to Christian Character.

In the final analysis, the choice of activity depends upon

1. Cf. I. H. KOOn‘tz: Op. Cito, P 124.
cf‘ K. C. I’owell: Ope. »’eito, Pe 146.
Cf. M. so Littlefield: Op. Git., P 114.
2. Cf. G. H. Betts and M, C, Hawthorne: Op. cito, Pe 399,
ef. Blanche Carrier: opo gito, P 1250
Gf- M. S, Littlefield; Op. Cit', Pe 17.
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this question: Will this activity contribute to the development of
Christian character and gemmine spiritual life? Whereas the method
provides an excellent means of presenmting factual information, the
significance of the material must always be clear to the junior dur-
ing the process. Dr. Littlefield says, ™A boyis tool chest and garden
or a man's test—tui)e and pencil speak of interests that g0 beyond amse-~
ment. They are the symbols of soul activities.“l And so in the use
of purposeful activities, a final gulding principla is that the ac-
tivity become the expression of a growth in the child's entire per-

sonality.a

The values of purposeful sctivities are found to lie in their
appeal to child nature, and also in their contribution to the develop-
ment of the junior's entire personality. Since this method is seen to
be sound pedagogioé,lly, the gquestion follows; In what wsy may purpose-
ful activities be correlated with the study of church history?

From thisvdiscussion of the nature of purposeful activities
it is understood that the term includes, or rather is a combinstion of,
various methods of teaching. Discussion and gquestioning generally are
8 part of any activity. Menual forms of activity are particularly adapted
to the junior, and may well be linked with the study of church history,
Notebooks, or original books of varied kinds, maps, charts, posters, as

- . L) . L . *

l. M. 3. Littléfields 01). Oit., De 114,

Ze Cf.,,M.,C. Powell:‘ opl ﬁito, P 342,
Cf. Meme Brockwasy: Op. Cit., p. 139,
cf. Blanche Cal‘rier; 0p. Eito, P 121.
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well as models for exhibits, at once suggest themselves as means of
expression in the teaching of this subject. Other activities to which
the study of church history lends itself are exoursions to places of
local acclesimstical history, collections of articles for a church
history mmseum, and creative writing., The study of great hymms asso-
ciated with certain figures or events in the story of the church is
an activity particularly acceptable with Juniors. Then, too, the
planning of a worship service or program ﬁreaenting the results of a
unit of work based on church history is a suggestion which offers
great values. These are but a few of the many possibilities which the
ugse of activities holds for making church history & living part of the

Juniorts experience.

Sumnary

In this examination of outstanding methods for work with
Juniors it has been found that story-telling, dramatization, and the
use of purposeful activities are types of procedure especially appro-
priate to the age. These methods correlate with the natural interests
and characteristics of the junior period and are recommended by leading
writers in this field, Further, it has been seen that church history
lends itself admirably to the use of each of these methods. Since they
have been found to be of unquestionable value in the religious develop—
ment of Jjuniors, and since church history has been found to offer a rich
field of source materials for the use of these methods, our next and
final step is to examine theae saﬁe materials in order to give concrete

suggestions for their use with junior children.



CHAPTER 1Y

A STUDY OF SELECTED CHURCH HISTORY MATERIALS

AS ADAPTED T0 THE USE OF ACCEPTED JUNIOR METHOIS



CHAPTER 1V
A STUDY OF SELECTED CHURCH HISTORY MATERIALS
AS ADAPTED TO THE USE OF ACCEPTED JUNIOR METHOIS

Twalvé men, laden with choice fruits, returned to their
tents in the midst of a wilderneské one night. Eagerly the people
of the camp crowded about, marvelling at their burdens and plying
them with excited questions. Then the men gave their report on the
country which they had been commanded to survey. As the people
listened, they were filled with woander at the splendors of the prom—
ised land, but as they began to reslize its greatness and the diffi-
culties.involved in possessing it, their Joy changed to fear and they
turned their backs on the opportunity presented to them.

It is in somewhat the same position that one stands con-
templating the field of church history., Realizing the richness of
the subject, and having seen something of its possibilities for il-
lustrative material in the curricula surveyed, one yet hesitates to
take possession of the treasures it offers. The immensity of its
scope, and the difficulty of selecting from this great wealth of re~
gources that which can be adapted to the child's understanding and
to the enrichment of his life are problems confronted at the outset,

Although it is not the intention here to outline 2 junior
course of study based on church history, it will be our task to ex-
amine briefly the materials of the subject, and to propose methods
of adapting church history content for use with children of this age.

In order to make this survey,the field of church history will be
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divided roughly into periods, and the outstanding contributions and
personalities of each age will be noted on a table. Brief sugges-
tions for the use of selected portions of this material with Jjuniors

by means of the teaching methods already discussed will follow.

A, The Periods of Church History.

The division of history into definite periods is a bold
undartaking, subject to eriticism and conflicting views according to
various amthorities. Almost as many different outlines of church
history are found as there are writers in the field, and historians
seem to agree that any classification is subject to question.l on
this point Dr, HéGlothin says,

The hisfory of Christianity is an unbroken, living, moving
whole, but for convenience and thoroughness of study, it is
divided chronologically and also according to subject matter,
Divisions are more or less arbitrary and artificial,»?

In agreement with this opinion is the statemeﬁt of Professor
Joaephs

“No divisions exist in reality, for the order of development
has been logical and psychological rather than chronologiecal.™

In general, however, the historians consulted are united in
developing the story of the church about three periods: the Ancient
Era, from its birth or institution to the time of Gregory the Great
(70~590), the Medieval Period, from Gregory until the Reformation.
(590-1517) , and the Modern Period, from the Reformation to the present,
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1. Cf. Philip Schaffy History of the Christian Church, Vol. I, p. 13.
Cf. H, K. Rome; History of the Christian People, p. 11l.

Re We da McGlothm: Opg Cit., DPe 7s )

3« 0. L. Joseph; The Historical Development of Christianity, p. VIiI.
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(151791955).1 When the esoteric remain in doubt and attach vary-
ing significancé to trends and events within these larger periods,
the novice entering the field has less hesitation in choosing those
smaller divisions of his subject which appear most satisfactory for
his purpose. For the sake 6f simplieity and contimity of movement
only four gx'ouliings of post-Biblical history will be used in the
following study. These may be considered as follows: in the ancient
era, from its institution to Gregory the Great, the church founded
afid persecuted (70-311) and the church recognized and developed.
(311-690); in the medieval period from Gregory until the Reformation,
the church militant and triumphant (590-1073) and the church divided
and reformed (1075-1648)2. Because the treatment of these periods
will sufficiehtly illusfrate {_oossible methods of procedure in this
field, and because the story of the church through the Reformation
covers most of the material partieularly suitable for juniors, this
discussion will not extend beyond the medieval period. The later
development of the church is concerned mainly with doetrine and
theology which are inappropriate for children's needs, or with the

missionary enterprise which is treated in other ways.

B. Selection of Material.
Only the most significant events and outstanding individuals

® % & o & o 9

l. Cf. G. Po Figher: Op. Cit., Pe 4.
Cf. J. Ko Bartz::: Church History, p. 7.
Cf. Philip Schaff: History of the Christian Church, Vol. I, p. 15.
2, Cf, Philip Schaff; History of the Christian Church, Vol., I, p. 18.
Cf. We J. McGlotiin: 0p. Eito, Do Te .
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with their contributions to tpe age will be noted. The child is not
concerned with specific dates, and to sﬁress the impértance of tech=
nical details is to kill his interest in the subject. It is through
people, actual men and women, that history becomes alivéufor him. ¥Not
by memorizing nsmes of places or events is the appeal made, but through
seeing great personalities, each one as a link in the chain of the de-
velopment of a great institution. All the masses of information re~
garding trends, policies, and chronoclogical facts which weigh down
the shelves of the history department mmst be regarded merely as soil
out of which blossom those radiant lives which have been treasured
through the centuries for the heroism of their martyrdom, the courage
of their missionary enterprise, or the patience of their ministry to
a community.
In the following tables, therefore, the stress will be

placed upoﬁ outstanding figures in each period, with no more regard
to time rotation than the relating of material to the century within
which it lies. In order to illustrate possibilities inherentlin this
material, five oﬁtstanding namas will be saelected from those included
in each period, and with each of these will be given suggestions for
presentation of the material‘by means of one or more of the approved
Junior methods before considered. Brevity will be observed, since
the purpose here is not to provide source ma&erial for use, tut to il=-
lustrate principles of selection and emphasis in the study of the

9
churches development.



C., Motivation of the Study.

"Jhy do we have a clmreh?®

In this question, typical of the junior's insetiable cur-~
ilosity, his searching “to know™, some teachers nay find an approach
to the subject of church history. Tms through familiarity with and
a centering of attention upon the local organization, interest may be
fostered in tracing the story of the church from its beginning, With
"other groups who are acquainted with Paul's journeys and who have &
general imowledge of the book ofn)fcts, the question may arise, "What
happened to these Christian communities started by Paulf® Phege
are but two of the many ways which suggest themselves as means of en-
gaging pupll interest and stimulating pupil participation in the sub-
Ject of emurch history, Whatever approach is used, the laterb develop~
ment of the church should be definitely linked to the source in the
person of Christ. Care should be taken to leave no gaps between the
Biblical narrative and later progress, for the continuity of God's

working is a point to be emphasized.

P. Survey of Periods of Church History.
1. The Ancient Era (Pentecost to Gregory the Great)
a. The Church Founded and Persecuted (70=311 A.D,)
(1) Summary of -Materiall |

1. Cf. Henry Cowan: Landmarks of Ckmrch History, pp. 9-35.

Cf. Williston Walker; A History of the Christian Church, pp. 53=111.
Cf. Philip Schaff: History of the Christian Cmroch, Vol. II, p. 7-12.



TABLE VI1

THE ANCIENT ERA -

1, The Church Founded and Persecuted.

Century Landmarks Personalities
33 Pentecost
- Apostolic Council Apostles
at Jerusalem
Paul's journeys
Degtruction of
. Jerusalem
Neronian persecutions
100 Death of Jolm Simeon
Ignatius
Polyecarp
Justin
Church at Alexandria Irenaseus
Hyppolytus
Persecutions Tertullian
Blandina
Creeds
Perpetua
Feliclitas
Clergy distinguished from Glement
the laity Gregory
Heracles
200 Conflict begins between Theodotus
church and state Cyprian
Origen
Dionysius
School at Antioch Sabellius
Persecutions acute Paul of Samosata
- Porphyry
Eusebius
Pappnutius
v Inecian
Provineial church Anthony
~ councils
300 Cyril

- 55 ~




Even a cursory examination of the table of this period re-
veals the prominence of struggle, opposition, and persecution. It
was to be expected that the opposition to Jesus which resulted in
His ecrucifixzion should be extended to His followers. However, the
localized persecution by the Pharasaic element within a few years was
lost in general oppression instituted by the imperial government .
Starting, perhaps, from Nero's attempt to hide his guilt in connec=-
tion With the great fire at Rome by charging Christians with the
crime, the tide of animosity rose and at times regeded until before
the end of the &postolic age Christianity as a religion had become
criminal before the govarnment.l It is important to note that,due
to the very nature of Christianity, persecution was inevitable. Ais
men and women becsme sincere followers of Christ, it became incress=-
ingly difficult for them to continue living after the manner of their
pagan neighbors. Their attitude toward heathen customs and festivi-
tiea, their manner of worship, their relation to a government resolved
upon empeéror worship = alls of these factors fended to alienate Chris~—
tians from thoge about,and to cause suspicion to fall upon ébservance’
of the simplest rites of their faith. It is strange that the great
_imperial government should have viewsed with alarm the increasing
mumber of believers, most of whom were from the lower ranks of society,
dreading lest the kingdom of God preached by them should become &
rival of mighty Rome. Yet ironically enough, the state furthered that
very result which it feared and sought to avoid, for through purifica-

® & & o o o a

l. Cf, Henry Cowan: Landmarks of Church History, p. 9.



- 57 =

tion by suffering the church was strengthened rather than weakened.
With the persecutions which varied in severity and dura-
tion in this period should be noted expansion and development within
the church itself, The fusion of Jewish and Gentile Christiams had
become @stablished soon after the cloge of the apostolic age, and had
spread the faith beyond the limits of the Empire. During these years
the simpler forms of worship and church organization graduzally changed
to more elaborate usages., The New Testament canon was compiled, that
confession which in its present form is known as the *Apostles! Creed™
grew up, and ritual for church services was evalved. 'Developing
standards of Christian living in relation to the family, to society,
and to the government are also factors to be cdnsidered in a survey

of this period.

(2) Points to be Emphasized with Juniors.

With such abundant and varied material at hand, there is
grave denger lest the Junior be lost in a maze of new and conflicting
ideas. In this period, therefore, the theme of persecution, fidelity,
and Christien living might be selected for emphasis.

The very depths of moral degradation seem to have been
sounded during this age, and mmch that is horrifying and repugnant in
the extreme will be found. For this reason, care should be used in
choice and modification of this material for childrem. Risk is in-
volved in overstress upon the terro;'s of this age, the satanic chap-
ters, those fiendish midnight scenes in the history of ﬁhe church,=!

® @& o * ¢ o @

1. Philip Schaff:; History of the Christian Curch, Yol. I., p. 8.
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However, at this age children are not too young to realize something
of the trials endured by early Christians for the profession of their
faith, Juniors have passed from the extreme sensitivity of early
childhood, and revel in tales of peril and hardihood. Consequently,
although the light in which material is presented is of the utmost
importance, the persecutions through which the clmreh passed should
by no means be ignored. Against the blackness of pagan surroundings
Christianity stands out in higher relief. fThus, with suffering go
devotion and triumph over physical distress, revealing in the midst
of tribulation the beauty of Thristian faith and living.
(3) Examples of the Use of Selected Portions of
Material in this Period,

The characters of Polycarp, Justin, Clement, Origen, and
Cyprian, outstanding in this period, will be found suggestive as a
basis for gripping stories and dramatic scenes, with much material
which may be correlated with the Bible study and life activities of
the junior. No teacher would, of course, attempt to use all of this
material with one group, but it may be found to be typical of the
uses to which such content may be put. |

(a) Justin Martyz,‘l
1'., Sketch of his Life.
To Justin the church is indebted for many of the writings

s # 5 & 3 ¢ 8

1. ©Cf., Ferdinand Piper: Lives of Leaders of Our Church Universal, p. 10
Cf. Williston Walker: Great Men of the Christian Church, p., l.
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which have survived to us from this period,

After experimenting for some years with various pagan
philosophies in a search for a satisfactory religion, Justin was
first drawn to Christianity by the fortitude shown by believers in
facing death and persecution., According to his own account, a
chance conversation with an elderiy stranger as he walked along the
seasghore brought about his conversion. =*Straightway”, he says, *a
fire was kindled in my soul“,,l and he became one of the staunch sup~
porters of the faith, consyicuous for his bold defenses of Chris-
tianity.

EarISr in the reign 61’ Marcus Aurelius he was arrested, and
the report of his trial with six fellow-believers throws light on the
conditions of that day. After a vain attempt to shield his friends
from like danger, Justin was urged by a sympathetic prefect to conform
to the law by offering & pinch of incense in sacrifice to the gods.
This he and all the other Christians refused to do, saying, *Do what
ye will, for we are Christians, and do not sacrifice to ;fuiols."2
Sentence of death was immediately passed, and by his martyrdom Justin
completed his testimony to the faith of which he was an outstanding
exponent,

2', Suggestions for the Use of this
Material.

In this brief sketch of the life of Justin, conflict, sus~
pense, emo'bion, and climax are eleménts which immediately suggest its

- . L . * L L ]

1, Williston Walker: Great Men of the Christian Church, p. 10.
2, Williston Walker: @&pid., p. 19.
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adaptability to the story method, Built around the theme of fidelity
to one's faith, the story might be very effective in a worship ser-
vice, deepening the junior's semse of loyalty to God.

The drametic element is a strong characteristic in the story
of Justin, Juni&rs might enjoy working the materiai into a play,.
looking up réferences for enriching background material to lemd colour
to its presentation. Acting upon this suggestion juniors might divide
the story into three scenes: first, the conversion of Justin; second, 7
his work as an apologist; third, his trial and testimony, using as a
climax the resolve of the Christians, “Do what ye will, for we are
Cnristisns, and do not sacrifice to idols.* ‘

Parallelism is strong between thé story of Justin and his
friends who refused to offer incense to pagan gods, and the record of
four princes of Judah who declined to bow ;nefore the golden image of
Kebuchadnezzar., ' There are possibilities, therefore, for correlated
Bible study. In addition, juniors might be interested in writing a
Junior Code. Paralleling the resolve of the Christians, the juniors!
poster might read, "Do what you will, for we are Christiand and cannot =---%,
£illing in those things to which they feel they as Christians could not
loyally consent'. |

Other groups might agree on making an original class book,

“Heroes of Our Church®, in which they would include the story of Justin,.

(b} Polycarpl
"~ 1', Sketch of his Life.

1. O©f, Ferdinand Piper: Op. Cit., p. 1l4.
Cf. F. We Farrar: Lives of the Fathers: 7Vol. I., p. 55.
cf. Henry man: Op. Cito, Pe 16. :
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As a pupil of the beloved disciple, the only pupil of whose
relatio,nshig with John we have authenticated record, Polycarp deserves
recognition; as a man of prayer and a faithful minister he merits
the highest appreciation. 6rdained by the apostles as guardian of
the church at Smyrna, his influence spread throughout the Christian
world by means of his many letters to individuals as well as to
churches, Something of the gentle patience of his disposition is seen
in his pilgrimage to Rome in the year 158, Although past middle age
the long Journey was undertaken by him to settle a controversy with
the western bishop regarding the time and manner of observing Easter.
Although neither side was able to change the other's position in the
argument, Polycarp was able by this incident to give the church an
example of harmony in spite of conflicting points of view. For the
first time the western and eastern clrches met together, conscious
of differences of belief and modes of worship, tut united in sympathy.

After his return to Smyrna persecution of Christians bacame
more acute, due to popular belief that earthquake disasters were the
result of their impiety. This attitude was stimulated by Jewish mer-
chants whose trade was affected by loss in temple offerings and sac-
rifices.

Persuaded by his followers to flee the city, Poliycarp was
later arrested in his rural retreat, and by his composure moved evén
the officials to sorrow. During the trial he replied to the governor's
pitying invitation to recaﬁt, and be set at liberty,with the memorable

words, “Eighty and six years have I served Christ, and He never wronged
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me; how can I now spesk evil of my King and Saviourt®l An ancient
tradition to the effect that flames refused to touch his body and
that he was therefore killed by the sword testifies to the indelible

impression which his martyrdom produced upon the church of that period.

2, Buggestions for Use of this Material.

- For use with juziiors the outline given above would require
elaboration. That it has inherent possibilities for a most thrilling
story is obvious from the sketch. Polycarp's life could, for example,
be told from the point of view of one of his followers, or of & pagan
onlooker., Dramstic possibilities also lie within the outline of Poly-
carp's life; His early life as & disciple of John might provide the
basis for a simple dramatization with imaginary conversatioms related
perhaps to the epistles of John, The visit to Rome, and his confer=
ence with the bishops of that city might stimilate the interest of
other groups. Perhaps the best choice wounld be & dramatization of
Polycarp's last days in Smyrma. If this subject were chosen, the first
scene might depict the anger of the merchants at the loss in their
temple receipts due to a decrease in idolatry; the second scene,
Polyearp's arrest in his hiding place, due to the confession of a fel-
1o,w-chriétian; and the last scene, the conference between pagan judge
and Christian, the mysterious voice from heaven, and Polycarp's last
testimony. |

The class might be interested in comparing Polycarp's exper-

L . * . * L ] L

1. Henry Cowan: 0p. Cit., p. 16.



ience with the Smyrna merchants, with that of Paul and the silver-
smiths at Ephesus.l Also Jolm's letter in the Revelation to the

charch at Smyrna® might be read in connection with the persecution,
In relation to the discussion between eastern and western churches
iega.rding the aobservance of Easter, juniors might make a study of

forms of church worship in the early days of the church., As a re-
sult of their investigation and as a climax to their study of Poly-

carp, the group might prepare a worship service.

(e} Clement®
1'. Sketch of his Life,

Pradition gives to St. Mark the distinction of founding the
catechetical school of Alexandria, which grew to be one of the great—-
est forces in shaping the development of Christianity. Toward the
close of the second century the'position as head of the school fell to
Clement. Little is known of his family or of his mammer of couversion,
but from his writings it is inferred that he ceme from a wealthy pagan
family, had the finest édncational advantages, and during wide trawvels
had come into contact with Christiasn teachers in several countries,

Besides carrying on his teaching work in the school, he
wrote extensively during these years. Clement's greatest works form
2 kind of trilogy: the first book of the series being intended for the
unconverted, to show the superiority of Christianity; the second,

‘Q.Q?"

1. Acts 19:23-41.

&. Revelation 2:8~11

3« Of. F, V. PFarrar; Lives of the Fathers, Vol. II, p. 261,
Cf. Henry Cowan: Op. Cit., p. 27,
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called the Tutor, written for new~born Christisns; and the last for
the benefit of advanced Christian believers. The Tutor, his second
volume, is somewhat unique since it deals in détail, which indicates
lack of lumor on the part of the writer, with the standards of Chris-
tian behavior and manners. Incidentally, the Tutor presents a picture
of Alexandrian life and customs which has en interest for us today far
above the original purpose of the writer.

Because of his dangerous position as head of the school,
Clement left Alexamdria during the persecution of 202 and little is
known of his subsequent life. In contrast with the fanatical zeal of
Christiang at this time to earn the martyr's crown, the f£light of
Clement reveals a prudence and sane view of the obligations of Chris-
tian life. The greatness of his contribution to the church lies in
his emphasis upon the creative, the teaching, and the redemptive work

of the Logos, and in his stress upon Christimn perfection.

3' Suggestions for the Use of this Materisl.

The story of Clemént is somewhat lacking in those character-
isties of excitement, swift action, and emotion which appealk to jumiors,
and therefore does not lend itself so well to story telling or drama-
tization, However, in contrast to Polycarp, and other martyrs of this
age, 01emen£ is a good example of a man who was not afraid of déath,
and yet who abandoned his post in time of iianger, leaving the school
in charge of Origen, an eighteen-year=-old lad. Enriched by references
to current customs and ideas in Alexandria the story might be prepéred
in & way to interest Jjuniors in "religious education schools" of that

d.ay .
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Phe class might make a study of everyday customs of living
in Clement's day, drawing a contrast between pagan homes and Chris-
tisn homes, Clement's *guide books® for Christianm living, might °
stimulate the group to mak:.ng origimal books of guldance for life to-
day including rules of courtesy, thoughtfulness of others, and like
suggestions. The oldest Christian hymn in existence was first written
by Clement, in an appendix to the Tutor, and has always been called
by his name. With this fact in mind, children might make & special
study of Dr. Dexter's translation of this hymn, *Shepherd of Tender
Youth*, and uée the song in a worship service with a brief story about

its writer.

(a) Origanl.
~1*. Sketch of his Life.

Considered by many to be the outstanding man of the first
three centuries, and one of the most remarkable figures in all history,
Origen is an example of the value of Christian home tralning. During
childhood he memorized a great part of the Bible and, it is said, per—
plexed his father, who was a rhetorician, by the depth of his serip-
tural questions. Several years after the martyrdom of his father,
Origen was appointed head of the catechetical school at Alexandris
when he was yet only eighteen, Continuing his studies, that he might
be thoroughly familiar with various philosophies, he attracted numer-
ous pagan students to the school. One of these, whom he converted,

L ] L . . [ ) . .

i, Cf. Henry Cowan: Op. Cit., pe. 27.
Cf. Ferdinand Piper: Op. Cit., p. 22.
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became a loyal helper, providing a library, seven stenographers, and
copyists beside, that Origen might not be hampered in his literary
work.,

Throughout his service at the schoel, Origen distinguished
himself by his asceticism and Christian character. Unfortunatqu, the
saintliness of his life and his fame as a scholar among both Christians
and pagans incited the jealous bishop of Alexandria to charge him with
heresy. Robbed of his position and excommnicated, Origen preserved
the humility which was characteristic of him, saying of his enemies,
"ie must pity them, rather than hate them, pray for them, rather than
curse them, for we are made for blessing and not for c’ursing."l

In Palestine Origen opened another seminary which soon sur=
pasgsed in bopularity the one in Alexandria. Driven from place to
place by persecution, he was later invited by a former pupil, who had
become bishop of Alexandria, to return to his earliest charge. Weak=-
ened by tortures of persecution he died soon after as much a martyr

to foes within the church as to foes without.

2'. ©Suggestions for the Use of this Material,
Considersble maﬁerial is to be found regarding the early
life of Origen. His encouraging messages to his father who was suffer=-
ing imprisonment for the faith, his own insane desire for mertyrdom,
80 great that his mother was forced to extreme measures to keep him
from giving himself up to the officials, ene details of interest, The

@ & o o ¢ =+

1. Philip Schaff; History of the Christian Ghurch, Yol. II, p. 789.
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story might be composed of two sections; the first part built around
his early life in & home in which persecution was a daily expectation,
and desceribing his early training under his father and under {lement,
the head of the catechetical school; the second part of the story
built around his later experiences, depicting his work in the school,
his relation to students, his literary work, his attitude under false
accusation of heresy, and closing with his magnanimity in returning
to the position from which he had been deposed.

The work of Origen might be made more vivid to juniors by
working out 2 series of tablesux, showing the story of his life with
special reference to his boyhood, since that will probab_ly seem more
interesting to the children, In connection with their Bible study,
Juniors might decide to select those parts of the scriptures which he
undoubtedly learmed as a boy, since he is said to have been thoroughly
familiar with the Bible. Another possibility for Bible study is found
in the similarity between Origen's words ooncerning his enemies and

those of Jesus in the Sermon on the Mountl and on the cross.z

(e} Cyprian.
1Y, Sketch of his Life.

4 wealthy pagan in middle life, & man of position and in-
fluence -~ such was Cyprian before his conversion. First as a critie
he studied Christianity, interested in a religion which furnished such
amazing power to people enduring persecution; then as & seeker he

L . L d L L ] ] L]

1. Matthew b5:44.
2« Iuke 25:34.



found the source of that power which he had observed in lives of
Christian men and accgpted it in his own life. (Giving away his
wealth he lived in humble quarters for two years, until the death
of the bishop moved the Christian commnity to urge that Cyprian,
although only a deacon,should accept the vacant office.
Shortly afterwards a great plague swept over the country

and the pagans, in terror, felt it to be punishment from the gods.
A sscerifice to the gods was ordered to avert the danger. DBecause of
the refusal of Christians to conform to this worship, severe persecu-~
tion was instigated, and for fourteen years Cyprian was forced to di=~
rect the work of the church while in hiding., Soon after the close
of persecution a deadly plague swept over the land. In the panic of
the hour the difference between paganism and Christianity stood re-
vealed. While pagans left their dead in the streets, Cyprian gathered
his flodkytogether, and quietly that church which a year before had
been under semntence of death by heathendom set about & relief project.
Working night and day they cared for those who a year ago had been
erying, "The Christians to the lions."

WAnother persecution later afose in which Gyprian met his
death, giving as a final message to the sorrowing church, "Not death,

1 .
deathlegsness; no dread, only gladness.™

&', Possible Uses of this Material.,
The suspense elemént is strong in Cyprian’s life, and sev-

‘ l. H. F. B. Mackay: Saints and Leaders, p. 20.
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eral themes suggest themselves for use in bringing out his character,
Stories about his life might be told to bring out the effect of
Christian lives in wimming other people, the idea of unselfishness,
the spirit of forgiveness, the attitude of Christians to pagan neigh-
bors ~ all of these thoughts are so evidently embodied in his life
that they need not be pointed out to juniors if the story is adequately
told.

If children desire to dramatize his life, pantomime would be
8 very effective method to use, That part of his life which illus-
trates the Christian project of relief in time of national disaster
might be selected for the pantomime. If the children decide to im~
provise dialogue, they might center o‘n‘the discussion among the Chris~
tians when the plague is at its height. "Shall we help these pagans®
We might get the disease ourselves. Only“ last year they wexre crying,
‘Away with the Christiasns - to the lionslt®

This dramatization could very well be made the basis for a
discussion on Christian motives with the guestion, ?ﬁhat was it in
the 1lives of Cyprian and his clurch which led them to act as they dids™,
a8 & starting point. Another discussion could be centered about the ’
study of the seventy-~third psalm which ﬁas often used by early Chris-
tians in morning worship. ©Such a: question as this could be suggested;
What is there in this psalm that would lead them to choose it for the
beginning of each day, as they met together, not knowing whether or

not that very day they might be led to death for their faith?

A different type of activity would be the writing of a news-
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paper as it might have been done in the days of Cyprian. The juniors
might be interested in editing such a paper, telling in graphic style
the extent of the plague and the suspicion that Christians were the
caugse of it, foretelling the coming games and the death of the Chris-
tians, later deseribing the Christian relief expedition. Two sec~
tions of the paper might be published, one from the pagan faction of

the city and one from the Christians, with editérials in each.

In closing the study of a period, one of the best ways of
leaving a ciefinite impression in the minds of the children is to allow
them to plan a worship service using materials which they have gathered
in their study. The hymn *Faith of Our Fathers® might be used as the
theme of a program of worship to climax the study of this era of per-
secution. Correlated with the hymn, children might review briefly the
stories of a few of the early martyrs, using in addition scriptural
passages which they consider to be appropriate as well as any suitable

pictures available.

be The Church Recognized and Developed (311-590 A.D.)
{1) Swmary of Material |

Table VIII (See next page for table outlining this
period,)

Having passed triumphantly through the most stringent perse-
cution pagénism could invent, we see Christianity in this period becom-
ing first a lawful religion under the Edict of Toleration, .then the popu-
lar religion under the Christian Emperor COnsté.ntine, and finally the

national religion with Constantinople asg the capitol of & Christian



TABLE VIII

THE ANCIERT ERA

2, The Church Recognized and Developed.

Century Eandmarks Personalities
300 Bdiet of Toleration Constantine
Cyril
Council of Nicea Athanasius
Spread of monasticism Arius
Greeds and councils Basil
‘ Decline of Western Empire Ambrose of Milan
400 ) N Gregory of Nyassa
Sack of Rome
John Chrysoston
Development of papacy
. Nestorius
Gouncils Augustine
Benedict of Nursia
St. Patrick
Supremacy of church in
Roman world
500 A .
Rise of monastic orders
Columbanus
V Benedict

Missions
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empire. As groups varying in their doctrinal beliefs were brought to-
gether in the final establishment of Christianity throughout the empire,
it became increasingly necessary, to prgvent discord arising from theo=-
logical controversies, for agreement on certain fundamental principles of
the faith. Accordingly, in the year 325, to bring about unity within,
Constantine called a general council at Nicea, stressing even above arrival
at truth, the necessity of church union. ¥Discord in the church I regard
as more grievous than external warfare; déiay not, therefore, to dis-
solve all controversies by the laws of peace*'l, said the emperor, in opén-
ing the council. The Nicean Creed adopted here served as an effective in-

strument, in succeeding years, to preserve the doctrine of the divinity
"of Christ and to exclude heresy from the church.

With the entrance of largg mumbers into the church for diplo~
matic rather than spiritual reasons, and with a growing emphagis upon con-
fessions and forms of worship, instead of upon victorious Christian living
as in earlier days, monasticism spread widely. In its beginning the her-
mitage offered a means of life on a higher Spirifual plane than that of
the great masses who had become Christians for the sake of politieal or
economic advantages. In later times, however, the growth of brotherhoods
of monks drew many to the monasteries for refuge, as a means of escape
from dangers without, or for more selfish reasons. Thus, due to the
laxity in the church as a whole when uniformity of réligién became re-
quired, asceticism began its rise and in place of the practical faith
of early days, came the rigidity of monkish discipline.

Encouraged by Constantine's determination to erect a Christian
‘ city at COhstantinople end stimlated by the consequent interest in building,
the cmrch began to foster beauty in religious architecture. Husic, painting,
Poetry, and forms of worship in the cmarch were also developed during this
period.

L L J - L d . L] L]

l. Henry Cowan: Op. Cit., p. 38.



(2) Points to be Emphasized with Juniors.

Pesting by persecution in the first period led to & stress
upon the fidelity of the early Christiansg; in the centuries immediately
following, testing by forces within the church led to a stress upon
correct xmnowledge and form in the matter of religion. Although the
Christological controversies which prevailed in this period seem to
have little meaning for children yet there is mmch in this age which
may be of value to them. The Jjunior is governed largely by an appeal to
his reason; he desires exact information and facts. Often he mdy per-
plex teachers and parents by his naive questions about God. Because
of this characteristic, the fact that early Christians were also pexr—
prlexed about the nature of Christ and déecided to call & council of all
Christendom to agree on their beliefs is of interest to him,

Juniors may also be led to see haw the clmrch was affected
by the entiance of large numbers of people who were either ignorant or
insincere religiously. Because of the consequent loss of vitality
within the church earnest Chr;stians were drawn to seek God outside in
monasteries, Xnowledge of God, and sincerity in worshipping God may
therefore become the majér emphasea in studying this period.

(3) Examples of thé Use of Selected Portions of
Material in this Period.

The five characters which’have been selected as representa—
tive of this age are Constantine, Athanasius, Jerome, Patrick and
Benedict. Other names mentioned in the table might be used to supple-

ment this material.
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- {a) Constantinel.
, 1', Sketch of his Life.

Although the distinctiom "first Christian emperor® appears
"to be misapplied to Constantine in %iew of the 1nconsis£encies of his
life, the phrase may be accepted if used as a whole. 4s a Christian
man Constantine falls below the mark; as a Christian emperor, measured
by his acts rather than by his personal character, he is a great fig-
ure in the history of the church,

One of the best kunown facts of his career is that of his
conversion, With his troops drawn up prepared for battle on the fol~-
lowing day against his pagan rival, Constantine saw in a vision a
f£laming cross in the sky, with the words, “By this sign, conquer.®
The figure of Christ appeared also to him,'éommanding him to use the
cross as a standard in the coming battle, TVictory over Maxentius was
to Constantine the final vindication of Christianity, and as emperor
he became the zealous defender of that faith. 1In 313, by the Edict
of Toleration he not only declared religious liberty throughout the
empire, but gave particular favor to Christisnity. That his wholesale
methods of evangelization, illustrated by the baptism_in one year of
twelve thousand people in the city of Rome alone, each one rewarded
by the emperor with a white garment and twenty pieces of gold, were
not conducive to a vital type of religion is easily recognized. A4l-
though political in his objectives, his establishment of Christianity

1, Cf. Henry Cowan: Op. Cit., p. 32.
Cf. Philip Schaff; History of the Christian Cmrch, Vol. I1I, p. 15.
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as the imperial faith nevertheless marked expansive growth in the
church., Summarizing the effects of his reign Stanley says,
3o passed away the first Christian Emperor, the first De-
fender of the Faith, the first Imperial patron of the Papal see,
and of the whole Eastern Church, the first founder of the Holy
Places, Pagan and Christian, orthodox and heretical, liberal
and fanatical, not to be imitated or izdmired, but mmch to be
remembered and deeply to be studied.”™
2'., Suggestions for the Use of this Material.

In preparing the story of Constantine for use with childrem
the point to be stressed is the mammer of his conversion and its ef-
fect upon the church at large. In regard to the character of the man
himself, there is much to be found of inconsistency, and little to be
imitated or adﬁired by the junior, The story has a ready appeal, how-
ever, from the point of view of the changes brought about throughout
the entire world, by the changes brought into the life of one prominent
man.

The life of Helena, mother of Constantine, is interesting in
itself, and particularly for the light it throws upon the part of
womeén in the development of the church. Juniors might be interested
in a study of her work of furthering Constantine?s reforms and of her
Jjourneys to the Holy lLand. "The Pilgrimage of a Queen®, suggests ideas
for tablesux, or shadow pictures, to dramatize Helena's visits to
Jerusalem, and her work in preserving and marking plaées of religious
significance,

With the general recognition of Christianity as the popular

[ ] L] * * . [ 4 L

l, Stanley, quoted by Philip Schaff in History of the Christian
Church, Vole III, pe 37. ‘
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religion and the sanction of the emperor, Christian art and architec~
ture began to rise. Pictures are available which illustrate the grow=
ing interest in this field, Juniors might become interested in trac-
ing the symbolism which aTose in this period in that of churches of
our country today. The significance of color, design, and ornsment
in church buildings is a subject of interest which adds to an appre-
ciation of the junior's own church, 7Visits should be made, if pos-

» sible, to neighboringcehurches to observe points of similarity and
contrast., A clase book might be started in which church pictures

could be mounted and later developments in clureh art noted.

{v) Athanaaiusl.
1*, Sketch of his Life,

#Athanasius agaihst the world!" In this phrase is summar-
ized the 1;'Lfe-1ong struggle of one men aéainst monks, bishops, and
emperors to uphold the divinity of Christ,

From boyhood Athanasius was marked out for an ecelesiastical
career, It is said that the bishop of Alexandria, seeing a group of
boys imitéting church ceremoanies in their play, called them over foi'
& reprimand. Finding, however, that all the forms of baptism had
been carefully observed, he confirmed the rite as official, and chose
their young leader, Athanasiué, to be reared in his own house,

1t was at the great council of Nicea that Athanasius first
attained pi‘ominence as the champion of orthodoxy. Although he attended

¢ & @ o o s

1, Cf, Ferdinand Piper: Op. Cit., p. 62,
Cf. H. F. B. Mackay: Saints and Leaders, p, 153.
€f, Fo W. Farrar: Lives of the Fathers, Yol. I, p. 331..
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enly as a young deacon accompanying his aged friend, the Bishop of
Alexandria, he was able by his convincing logic and earnestness to
refute the heretical arguments of Arius, the leader of the opposition.
Due to the persevering eloquence of this young spokesman the Nicean
Creed was adopted. In consequence, Athanasius became the hero of the
hour but at the same’tix‘ne he incurred the hatredA of \the Arians which
followed him throughout life.

Succeeding Alexander as bishop of the Alexandrisn Church he
was permitted to work without interruption for three years, and during
these years his theological writings mmltiplied. However, the de-
feated Arisns ware not long silent. Accusing Athanassius of using mégic
to cause the death of & monk, they went about exhibiting a dead hand,
the hand of the murdered Arsenius. Finally, the charge was dramatically
refuted by the bishop himself, Before an assembled council, Athsnasius
denanded, "How meny of you knew Arsenius?®* When many of the company
had responded, the bishop led before them a mffled figure. Unveiling
Araenius, he bade him show forth both hands. "You see,” Athanasgius
remerked, "he has two hands. Where is the third which I cut off? God
has created men With two hands only."

Five times, however, Athanésius suffered banishment because
of peraistént opposition, Something of the indomitable character of
the man in fecing continual persecution is shown in one instance of
his facing arrest. While éold.iers gathered about the c¢hurch, batter-
ing at the great doors, Athanasius within calmly assumed his usual
place and ordered the deacon to read the one hundred thirty-sixth

psalm as the people responded, “For His mercy endureth forever,® Dur-~
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ing the service the soldiers entered and in the ensuing confusion
many people were killed. Athanasius, however, refused to make his
escape until all of the congregation‘were out of the building. At
last, when the soldiers had almost reached their bishop, the monks in
desperation, seized him in their arms and carried him to safety.

In banishment and exile, whether wandering among the desert
hermitages of Egypt, or in mountain retreats, Athsnasius contimed
his literary work., Finally reinstated in his épiscopacy, he closed
his work with ten years of faithful service, fighting with courage

and stedfastness against all the forces of hereay.

A _ 2' GSuggestions for the Use of this Material,
The life of Athanésius furnishes sbundant material for story
incidents, if properly selected and elaborated., The meeting of a
ciurch council to decide a point of Christological difference would
gseem a subject as foreign to the interests of Jjuniors as any which
could be selected. As an example of the possibilities inherent in
material which at first seems barren, the story, “Phe Emperor Enters“l,
by a teacher of junior children,is included here. It has beem used

guccessfully many times and has been found esPecialiy helpful in worship

gervices.,

THE EMPEROR ENTERS

"It was time for the EmPeror to enter! Everyone was silent,
8till waiting for him to come, for he was the great Emperor

® o & + 2 ¢

l. Unpublished story by Nettie DuBose Junkin, student at The Biblical
Seminary in New York, 1933. :
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Constantine, ruler of the whole world., At his command a nation
could be destroyed by armies and men's lives could be taken.

At his command one lived or died. And the Emperor was about to
enter the room.

"It was a long room, a church room in the palace of the Emperor
himself. At one end was a throne of gold which shone in the
candlelight, At the other end a heavy door stood open. The
eyas of the three hundred men, who sat on the benches and chairs
down the long sides of the room, were fixed upon that door and
they were silent and expectant, waiting fof the Emperor of all
the world.

"Each one had come here to the city of Nicea because the Emperor
had commanded him to come., Young men and old men with flowing
white beards were here; wise men and ignorant men; Bishops and
Presbyters of the Church of Christ. Some of them had suffered
mich pain and had faced death bravely for Christ during & recent
persecution.

®There was Paphnutis who dragged his lame leg as he walked and
who had only one eye. They had put out his eye and made him
lame but he would not give up following Jesus. There was Paul,
& Bishop from Mesopotamia, whose hands were so burned that they
were all twisted and bent. He had not denied Christ even though
they had burned him with red hot irons. There was James of
Nisibis who wore rough clothes of camels hair and who lived to
pray and help others in the deserts of Egypt. And there was an
old men with the sweetest of faces, a shepherd like David, who
now taught people of God and His Son Jesus. There were yellow-
haired men from the north of Eurcpe and black-~haired men from
Africa, =— all waiting! They had come hurrying over mountains
and plains, over rivers and deserts, traveling by carriages,
mles, donkeys, and on their own tired feet., The Emperor had
commanded itt

®For there was 2 great question to be decided today. Arius, a
long, lean man, with black hair and thin face, had said that
Jesus was not the Son of God and the same as God Himself. The
Christians all over the world were disturbed, ®*If Jesus is not
the Son of God', they said, 'surely we have been believing lies.!:
tBut Jesus is the Son of God,! said these men who had faced death
for their loved Lord Jesus. And so the Emperor had called them
to come together and with Athanasius their leader to tell the
world the truth about Jesus and God and to settle the question
for all of us, even today., That is why they were now waiting

for the Eumperor to come.

"Iramp =~ tramp ~ tramp -~ There came the sound of soldiers outside
the door. :



- 81 -

“tThe Emperor comes! The Emperor comes}!™ the waiting men said,
as they all rose to their feet to honor the Emperor of the world.

“Suddenly, flaming torches 1lit up the doorway and there in the
bright light stood the tall figure of the Emperor. His shoulders
were broad and his body was strong, for he was a great general
and fighter as well as ruler, His purple silk robe blazed with
gold embroidery, pearls and precious stones. His crown shone
with many colors as the light twinkled on the gems. He seemed
go glorious and shining that they could hardly breathe. He was

the Emperor!?

"But the gréat Emperor bowed his head as he stood there for as

he looked he saw 2 copy of the Bible open upon & chair, and he

saw all these men who had saerved God so bravely. Suddenly he

felt that God was truly in this place, and before God even the

great Enxperor Constentine could only bow his head in reverence

and worship, He knew that God is 'King of Kings and Lord of

Lords,? _

#*The EmPeror walked down the room very slowly, and as he took

his seat upon his throne he realized that even he, Emperor of

the world, was only a servant of God and of Jesus Christ ‘ﬁho is

King of the hearts of men,®

Dramatic possibilitie.s are numerous in the life of Athanasius.,
His boyhood, his appearance at Nicea, his refutation of the murder
charge, his attitude in facing arrest - all of these hold possibilities
for elaboration as sacenes in a dramatic biography of his life., Some
groups might decide to “play”® the council at Nicea, impersonating ver-
ious characters represezited ihere.
Possible activities would be the learning qf the Apostles!

Creed, making a comparison between it and the Nicean Creed. A special
study might be made of the hymn, “Holy, Holy, Holy®., Although it may
already be familiar to juniors, tiie tune name, "Hi&ea“ will have a new
meaning for them as they realize the significanée of the conception
of the Trinity which is embodied in this hymn. The illugtration of

the old Indian may assist juniors to understand more clearly the diffi-
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cult idea involved in the Trinitarian doctrine.
"de go down to the river in the winter and find it covered
with snow., Ve dig through the snow and come to ice. We chop

away the ice and find water, Snow ig water; ice is water;
water is water; all three are one.™!

(c) St. Jerome®,
i* Sketch of his Life.

Bvery child hes heard of the brave man who dared to draw a
thorn from the wounded foot of a lion, but few people comnect the
0ld legend with the figure of St. Jeromé. Because of Jeérome's eager,
vibrant personality, however, the lion has become his most frequent
symbol in religious art, although numerocus other symbols testify to
the familiarity of artists with the many sides of his character, 1In
some paintings the saint wears the coarse garment of a hermit to rep~
resent his experience in the desert of Chalchis. The red cardinalts
hat which some artists have bestowed upon him points to his life as
advisor to the pope after his return from the hermitage. In addition
to pursuing the literary work at Rome to which the pope haé. agsigned
him, Jerome became known throughout the entire city for his violent
deméiations of current morals. By women of high rank he was held
in great eateem and among them he made many converts. Driven from .
Bome at last because of his fearless attacks on prevailing customs,
Jerome with a group of followers undertook a pilgrimage through Babylon

* . L * . L .

1. Elizabeth Colson: Hymn Stories, p. 58.
8 Gf. H. _Fo Bo Ha.ckayz Opo Cit-’ P 5.
Cf. Ferd.inand. Pipex‘: Op. Cito, Po 950
Cf. Philip Schaff: History of the Christian Charch, Vol, III, p. 205,
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and Egypt to Bethlehem, where a religious community was founded.
Here the bulk of his literary work was produced, which led to his
representation by some artists as a scholar carrying a Bible.

Since Bethlehem, the place of qesus' birth was named by the
saint as the place dearest on earth to him, cbrreggio's painting
shows Jerome standing by the manger of the Christ-Child reading the
prophecy of Isaiah concerning the Messiah. From hermitage to car-
dinal’s saat; and thence to a Bethlehem monastery seems & long way to
travel in one life-time, but the pictures are true and by the variety
of their presentation, depict something of the scope of his work, and

the fervency of the restless nature of the saint Jerome.

2' Suggestions for the Use of this Material.

Because the figure of St. Jerome is so prominent in religious
art, the study of his life might very easily be centered about picture
study. The story might be told, then, in three sections, the first
describing his early hermit life, the second his work at Rome, and the
last, his closing years at Bethlehem, each section of the story being
illustrated in pieture.

To add variety, juniors might enjoy working out a series of
"living pictures™, or tableaux which would present his life. In basing
ﬁheir interpretaﬁion either upon the pictures previously studiéd or in
planning original groupings and costumes, the children through this
activity could bring out the character of the man, and the value of
his contribution. Motivated by the story of his translation of the

Vulgate, the first Latin Bible, the class might decide on & postér or



chert illustrating Jerome's work in translating.

(a) st. Pa‘crickl.

1*, Bketeh of his Life.

It is unfortunaten that myth should have obscured so interest-
ing a life as that of Patrick. About his name is associated so mmch
of tradition that to sift fact from superstititon is a difficult task,

Reared in a Christian Scotch family, carefully trained by
his father for the clergy, at the age of sixteen he was captured by
pirates; who frequently raided the coast. By them he was sold to an
Irish chief and for six years he lived as a herdsman. In extremity
his mind turned back to the truths which he had been taught, but which
he had never before learned in his heart, and of this experience
Patrick writes,

"I was sixzteen years old, and knew not the true God, but in a
strange land the Lord opened the blind eyes of my unbelief, so
that I thought, though at a late hour, of my sins, and turned
with my whole heart to the Lord my God.=<

At last Patrick was able to make Whis escape and returned
home, but was again captured by sea-rovers and carried to Gaul, From
here he also escaped and monaged to return to Scotland, determined to
spend his life in sharing his faith with others., While he was prepar-
ing for his ministry, a vision appeared to him, confirming his deter-
mination to return to Ireland, the land of his captivity, to preach.

From this time the events of his life are sc intermingled with

1. ©f, Ferdinand Piper: Op. Cit., p. 114,
Cf. Williston VWalker: Great Men of the Christiam Cmrch, p. 85,
2. TFerdinand Piper: Op. Cit., p. 114'0
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legend that authentication is difficult, but it is certain that his
work as a missionary was attended by amszing results. Besides winning
mmerous individual followers to Christianity, he aided in the organ-—
izing and uwnifying of Christianity, and sought to bring Ireland with-

in the bounds of papal guardianship and control.

2' Suggestions for the Use of this Material.

Pirates and salling vessels, coast-rovers and an Irish
castle - the life of Patrick is filled with romantic details for
stories, Because so much of fiction is associated with Patrick an
effort should be made to tell the story realistically, by bringing out
only those facts which are known to be true, and by adding only those
supplementary details which are true to the times in which he lived.

Because of the color and adventurous elements involved,
Juniors might be interested in developing a "true play™ of St. Patrick.
‘When the number of scenes and characters havé been determined, it
might be suggested that they make & puppet show of the story, rather
than a real dramatization because of the difficulties involved in pre-
paring suitable properties and scenery.

The story of St. Patrick is similar in some respects to the
parable of the prodigal son., Both were far from home, herdsmen in
strange countries when their hearts turned back to the God of their
fathers., The class might be led into making notebooks, in which they
could write both stories, following the true story of St. Patrick with
a colleetion of myths, legends, or St. Patrick's day customs., A small
map of Ireland, and illustrations would add variety and interest to the

record.
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(e} st. Benedictl.
 1', Sketch of his Life,

A fourte,enf-yearf-dld boy, weary of his companions, seeking
an escape from the sin by which he felt his life to be surrounded,
found a home in a lonely grotto not far from Rome. For three years
he existed in the cave, more as an animal than as & man, nourished by
the kindness of a monk who denied himself food that he might share
with the young hermit. By his ascetic life and.‘constant prayer
Benedict won his victory over sin, and at last among the neighboring
villegers, there spread tidings of the young saint. Others came to
learn of him the secret of & holy life, Under his guardianship first
one monastery arose and then another, until twelve were to be found
in the vicinity. By this time the jealousy of neighboring monks had
been aroused and Benedict was forced to retire to a wilder and more
inaccessible district in the Neapolitan province., By a combination
of preaching and miracles he converted the pagen inhabitants and built
upon the old foundations of a temple to Apollo the famous cloister
of Monte Cassino.

Although the monastie life was by no means unknown before
the days of Benediet, to the prevailing customs he added discipline
and organization. The Benedictine rule of stedfastness, obedience,
and reformation marked a new day in monasticism; it was the starting
point of the later cloister schools and their invaluable contribution

e & & & ¢+ 0+ @

1. Cf. Henry Cowan; 0p. cito, Po 56.
Cf. Philip Schaff: History of the Christian Church, Vol, III, p. 217,
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to literature and learning.

2', Suggestions for the Use of this Material,
Juniors may be uiisympathetic to Benedict's story until they
realize soﬁething of the prevalling ideas of his age. To Christians
of this period the world and all associated with it was evil; the
only escape from sin was to withdraw as far as possible from the world.

~ With this thought in mind, the life purpose of Benedict to found a

system whereby men could live together, helping each other on the way
to a holy life, seems s noble one.

Since the story of Benedict is important not so mmch for his
own life, but for his influence upon the moné,stic gystem, & dramatiza-
tion might be based upon the later development of his Benedictine Rule.
"A Day in a Monastery* might be the title of a play showing the work
of monks, their care of needy travellers, their devotion to night
vigils, their teaching work, and literary activities. If pictures or
copies of manuseripts illuminated by monks in the aarly'centurias could
be procured, interest would be stimlated greatly. Pictures of Fra
Lippo, and of Fra Angelico might é.lso be used to illustrate the con-
tribution of monks to the clmrech. In contrast to the useful life of
Benedict and others of his type, mention might be made of the eastern
pillar saints, and their conception of the holy life. The reading of
selected parts of St. Simon Stylates, by Tennyson, would arouse the

interest of children.

In order to make permanent in the minds of children an im~

pression of the major contributions of this period, a worship program



might be arranged by them in which they use materials covered in the

study. The Apostles® Creed, and the hym, “Holy, Holy, Holy*, would _.
be suggestive of the churches stand in matters of belief and forms of
worship; Bible reading with a mention of the Yulgate translation by

Jarone, and the use of pictures by Fra Lippo or Fra Angelico would

éznphasize gincerity of effort in serving God.

2. The Medieval Era (Gregory the Great to the Reformation).
&+ The Cmrch Militant and Triumphant (590-1073)

(1) Sumary of nateriall. (See next page for table

outlining this period.)

Wifh the beginning of the pontificate of Gregory I, monastic
enthusiasm was not only intensified but given a new form of expression.
Besides encouraging monastic orders by securing freedom for them from
ecclesiastical as well as secular vows, Gregory fostered missionary
zeal, Throughout the barbarious tribes of Germany and Switzerland,
in the Netherlands, in Britain and in Scotland monks went about estab=-
lishing monasteries and building cloisters, Though they were earnest
in their zeal, their evangelistic endeavors were tooc extensive in scope
to be thorough in method; and though they accomplished what Schaff
terms a "national infant baptism", superstition and shallowness per-
vaded moét of theilr temching, |

In addition to extending ite field, the church during this
period stréngthened its temporal hold greatly. The beginning of con-
flict between papacy and state is seen, with the coronmation of Charle-

e & o & & 9 o

1. Cf. Henry Cowan: Op. Cit., p. 62ff,
Cf. Philip Schaff: History of the Christian Curch, ¥oli’ITi.p. 17£f.
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TABLE IX

The Church Militant and Triumphant

Century Iandmarks Personalities
Rise of papacy Gregory 1
600
Mohammedanism Bede
Wilfred of York
Missions to Germany
and Switzerland Hilda
700
Mohammedanism stopped Columba,
at Tours
Willebrand
Temporal sovereignty‘ Boniface
. of papacy
Alecuin
800 Coronation of Charlemagne Charlemagne
| | Cyril
Kissionary movements
Methodosius
900 Beginning of conflict Alfred
between pope and emperor 0do of Clugny
Berenger
Institution of penances
1000

AI”apal sﬁpremacy at Canossa
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magne in 800. .In the tenth century the Holy Roman Empire was established.
This age has been characterized as an age of darkmess as well
as an age of faith, because of the superstitious beliefs which prevailed.
Belief in purgatory and in relics, the use of images, the veneration of
saints, and the doctrine of transubstantiation crept in; pilgrimages and
penance were in vogue. It was a period of child-like credulity, of Dblind
faith, contributing to hymnology and to the development of church worship,
but lacking in vital, practical Christian living. During these years of
the rise of the papacy may be seen creeping in those vital changes which
distinguish the apostolic years with their simplicity from the Dark Ages

with their formality and superstition.

{(2) Points to be Emphasized with Children,
The keyﬁote of this age is missionary expansion. Throughout
all Burope monks and friars went carrying the gospel message to uncivil-
ized areas, planting monasteries, chapels and schools among pagan tribes,
The subject is a challenging one for juniors, involving, as it does, so
mich of heroism, of dangers met, and of obstacles overcome. ihe contribu-
tion of Christian rulers and the part they played in the spread of Chrig=-
tianity should be noted as well. In contrast to the aggressive faith of
the missionary monks, children should be led to see as well t“ne stagnat ion
which prevailed in so many of the monasteries and the superstition which
was rife, due to emphasis upon form rather than upon vitality of faith.
(8) . Examples of the Use of Selected Portions of
Material in this Period.
The names of Gregory, Hilda, Boniface, Charlemagne, and Alfred
have been chosen from this period as illustrative of the spirit of their
agé., Others might well be added, but the study of these five characters

will serve to indicate general trends and landmarks in this period.
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(2) Gregoryl.
1'. ©Sketch of his Life.

A monk enthroned in the papaey - it had never happened thus
before. Unanimously, however, people, semate, and clergy over-ruled
his own reluctance, and demanded that Gregory, the Benedictine monk,
be chosen in the line of temporal successors to St. Peter.,

Carefully reared in a senatorial family, Gregory, in the years
preceding this, had renounced the world, had changed his palace home into
a convent, and had become the strictest of ascetics. In devotion to this
monastic life, however, he had not been blind to the needs of the sur=
rounding world. His enthusiask kindled by a chance meeting with Anglican
slaves in the Romen market-place, Gregory had determined to become & mis-
sionary to Engiand. Recalled from this enterprise, however, by the pope,
his zeal for the work had not waned.

After rising to the papacy he was able to fulfill his early
ambition by sending a delegation of monks to Christianize England, Under
his patronage, monastic orders mmltiplied, for by his own example as well
as by his official sanetion the ascetic life was honored. During his
pontificate the power of the papacy was greatly strengthened, for al-
though mumble regarding his personal rights, Gregory was jealous for
the rights of the church and of his position. 1In the church today, how-
ever, Gregory is reinembered more for his hyms and his service in col-
lecting chants and liturgies for clurch worship than for his adminis-
trative reforms.

L] * . . . . LJ

19 Ctf. Henr:\f Cowan: Opo Cito,Pp. 63 £f,
Cf. Philip Schaff: TVol. IV, pp. 212 £2.
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2!, Suggestions for the Use of this Material,

Because of its bearing upon the rise of the papacy, Gregory's
long pontificate provides interesting material to the historian, but
it is a five-mimute colloquy in & Romsn market place, while he was
still a humble monk which gives the basis for a fascinating junior
story, The incident might well be dramatized dy children as tI‘m first
sc;ene in a play illustrating the evangelization of England. Since the
missionary note is strong throughout this entire period, Bible material,
possibly the vGreat ﬂommissionl, should be used to lead the class to
see the necessity and purpose of missionary work, -

If any children are particularly interested in geography,
they couldmake maps or charts illustrating in color the extent of
Christianity at the beginning of this period under Gregory, as a basis

for contrast with future developments..

(b) Eilde®,
1', Sketch of her Life,

From distant Rome had come missionaries of the cross, led
by the monic Paulinus, to preach‘ the gospel to Britain. Thereupon,
Bdwin, king of Northumbria, summoned his counsélors and sages to de-~
cide between paganism and the new religion, Beside the priests and
wise men were gathered all the nobility of the land, and with then,
among the women, stood Hilda, the little grandniece of the king. All

L] L L L] . * O

1. ©f. Matthew 28:19.

2, Cf. C. H, Spencer: Saints and Ladies,pp. 84 f£f.
Cf, Perdinand Piper: Op. CGit., p. 122.
Cf. He Ko Rowe: Op. Cit., p. Bl,



- 0% -

the great assembly was silent when the nissionaries had given their
message, and then Edwin called upon the people to give their judgment
of the new religion., The eldest and chief of his own priests arose:

“Phe present life of man, 0 king, seems to me, in comparison

with that time which is unknown to us, like to the swift f£light

of a sparrow through the room wherein you sit at supper in

winter, with your commanders and ministers, and a good fire

in the midst, whilst the storms of rain and snow prevail abroad;

the sparrow, 1 say, flying in at one door, and immediately out

at another, whilst he 1s within, is safe from the wintry stoym;

but after a short space of fair weather, he immediately vanishes

out of your sight, into the dark winter from which he had

emerged. So this life of man appears for a short space, but

of what went before, or what is to follow, we are utterly ig-

norant. If, therefore, this new doetrine contains something

more certain, it seems justly to deserve to be followed.®

With this opinion the other counselors asgreed, as if by

divine inspiration, and before the great company were baptized the
king and little Hilda, Christiasnity had gained a foothold in England,
When Hilda grew to womsnhood, a pagan chieftain sought her in marriage
and was not refused. With her to a pagan court she toock her chaplain,
the missionary Paulinus, and by their constant effort a new country
was turned from idolatry to Thrist. A monastery at Whitby was founded,
and Hilda became the abbess there for the houses of both men and women.
By clergy as well as nobility she was honored sand reverenced aznd “be-
fore long she was considered the mother of her country, and all who

addressed her gave her the name of mf.vt:hez'.”2

2's Suggestions for Use of this Material.
The romantic element, combined with the adventurous, in the

] . . * . . L]

10 H, K. Rowes’ Op. Cit,,pp. H1LL,
2. €. H, Spencer: Op, Cit., p. 85.
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life of Hilda makes it particularly suitable for adaptation as a
story for Junior girls. Possibly fhe most effective method for the
use of this material, however, is dramatization. The arrival of

the migsionaries, the great council scene, the romance of Hilda, and
her life in a pagan court present thrilling possibilities to juniors
for a play. $Since Hilda's reforms,with the aid of Paulinus, in an
idolatrous court are somewhat suggestive of the story of Esther and
Mordecaé at the Persian palacea, this Biblical materisl might well De
correlated and similarities noted. A further possible activity would

be an investigation of the part played by women in the medieval church.

(e) Bonifacez.
1'. Sketch of his Life.

For more than eight years Boniface had been laboring among
the pegans of Germsny. Fired by the desire to evangelize that countTy
whence his own ancestors had come, he had received the papal blessing
at Rome and set out as a missionary to Hesse. On the banks of the
Obhm he founded 2 monastery. Everywhere he had gone preaching, but his
work seemed to be a failure, So superstitious were the people, so bound
to their worship of the Thunder-God, Thdr, that they were deaf to the
message of Boniface. An especial object of reverént awe to the Ger-
mans was the ancient oak at Geismar, the national trysting place, the
center of their worship., Knowing their veneration for this place,

l. Cf. Esther 2-10.
&, Cf. Ferdinend Piper: Op. Cit., pp. 169 ff.
Cf. Henry Cowan: Op. Cit., pp. 76 ££f.
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Boniface took a daring step. Before thousands of spectators, who
watched expepntantly to see him struck down by the anger of Thor,
Boniface attacked the sacred tree with his axze. When several blows
had been struck, a tremendous crash shook the earth, and the great
cak, perhaps struck by lightening, lay in pieces on the ground. It
was the vindication of Christianity; the new religion had proved
stronger than the old. From the wood of the sacred oak a church was
reared; throughout the country monasteries and chapels were built;
Germany had become Christian.

The closing years of Boniface' life were spent in civiliz~
ing, organizing, and evangelizihg. Closing his life time service,
which is interspersed with dramatic incidents, with his martyr's death,

Boniface is worthy of his title, The Apostle of Germany.

2%, Buggestions for Use of this Material,

"The First Christmas Tree" by Henry Van Dyke is a most bean~
tiful alabéra.tion of the specta.culai' incident of Boniface at the
sacred osk. With judicious cutting, if necessary, this story could
be most effectively used with juniors. A striking parallel is at once |
noticeable between the contest of religions at Geismar and a similar
testing on Mount Carmel more then fifteen hundred years ear:).fuar.1
The story of Elijah could therefore be used with excellent results in
connection with the work of Boniface.

Although the.dramatic note is strong throughout this material,
& children's preaenté,tion is likely to seem to them weak and ineffec~

[ ] * L [ ] L ] L ] »

l, ©f, I Kings 18,



tive because of the power of the story and the difficulty of reproduc-
ing its atmosphere. To satisfy the desire for expression, therefore,
the children might write the story of the contest in rhythmic prose,
afterwards selecting appropriate music to be played during the chant-
ing of the story. Such a program might be closed with the music of

.a stately Latin hymm,

(d) Gharlemagnel;
1%, Sketch of his Life.

“Now on that most holy day of the Lord's birth, while the king
was at Mass, upon rising after prayer before the tonmb of the
blegsed Apostle Peter, Pope Leo, with the consent of all the
bishops and priests and of the chief men of the Franks and like-
wise of the Romans, set a golden crown upon his head, while the
Roman people shouted aloud 'To Charles Augustus, crowned by God
the great and peace-giving Emperor of the Romans, life and viec-
tory!' After hymns of praise had been sung by the people, he
received the adoration of the Pope, after the apostolic manner of
the agcient Emperors, since this also was done by the will of
God.™

In this record, a Frankish writer has desceribed one of the
most imporf;ant events of history, particularly significant to the
church because it marked the begimning of the *Holy Roman Empire®,
Charlemagne has been described as the "Moses of the middle ages"',‘5
leading his people through the desert 6f barbarism, and also glving them
a code of pplitical, civil and ecclesiastical law. As emperor he was
incessantly active, conducting fifty-three military campaigns and work-

- * * . L . L

1. Cf. Henry Cowan: Opo Git., Pp. 6 b i¢ 4

Cf, Philip Schaff: History of the Christian Church, Vol. 1V, pp 236 £f.
Cf. Hugh Watt: Representative Churchmen of Twenty Centuries, pp. 113ff.
2. _U.'Hygh-Wats: Op. Cit., p. 113.

3. GCf. Philip Schaff: History of the Christian Church, Vol. 1V, p. 238,
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ing constantly to enlarge and strengthen his empire, It is his re-
ligious zeal, however, that is of particular interest. Although his
character was filled with defects and inconsistencies, he was an en-
thusiastic Christian, whose missionary fervor is to be commended,
-adthough his methods may be deplored. *Baptism or death® was his
ultimatum to a conquered people. Although en esrly biographer writes
of his sueccess,
"Phus they were brought to accept the terms of the kKing, in
accordance with which they abandoned their demon worship, re-
nounced their national religious customs, embraced the Chris-
tian faith, received the divine sacraments, and were united
with the Franks, forming one people,*l
it is evident that conversion on such ahbasis was not coﬁducive to a
deep spirituality.

Expansion of the church was not the only consideration of
Charlemagne, for he designated himself as its ®Protector and Corrector,.=
Considering education of the clergy to be esseﬁtial, he made rules for
the training and examination of candidates, established in his own
palace a school of higher learning, and summoned to his court scholars

from all over the world. Although his empire soon crumbled after his

death, Charlemagne laid a foundation for enduring education and culture.

2', Suggestions for Use of this Material,
As a great national hero, the life of Charlemagne has been
80 interwoven with legend that to extricate facts is somewhat diffi-
ocult. After the true story has been told, however, — and the materials
offer great story-telling possibilities = the children might be in-

® o & o & 4 s

1. Hugh Watt: Op- Cits, Do 1l6.
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terested in ma.king a collection of ballads and legends to be included
in a class book, Shadow pictures or pantomime could be used to bring
out the picturesque events in Charlemagne's life, particularly the
coronation sceneé., The maps suggested in 6onnection with the study of
Gregory could be completed to show the extension of Christianity under
Cﬁariemagne. A discussion of the king's methods in evangelizing

pagans might follow.

(e) Alfredl,
~1'. Sketch of his Life.

It was a long pilgrimage for a six~year-old boy to make.
Only a short time ago his mother had died, and his father, pitying the
lonely child, took Alfred with him on a journey to Rome. There the
- great pope blessed and anointed the boy, and adopted him as a child,
Small though he was at the time, Alfred never forgot his experiences
at Homa.

England wés in a difficult situation when, at the age of
fwentyﬁthrée, Alfred came to the throne. Danish forces were constantly
invading the land, churches and towns were being ‘bumed, and their
inhabitants were destitute. ZEven worse than the trouble from without
were the confusion and discord among the English themselves. Some
were willing to give up the struggle and submit tamely to the_ir con~
querors; others were making futile attempts to defend their‘ homes,

« & o s 2 e+

l. Cf, Ferdinand Piper; Op. Cit., pp. 141 £f.
Cf., C. F. Wimberly: Beacon Lights of Faith, pp. 30 £f,
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Rallying a few brave hearts about him, Alfred, a king with neither
throne nor palace, fought against the barbaric hordes, until at last
he was able to free the country from invasion, and to unite all the
parts of the land into one kingdom,

It was then that the king remembered his early visit to
Rome, deteimined to restore Christianity to his country once more,
and to build for a future church. To supply the religious need, and
to refresh the spiritual aridity of his clergy, he sent ambassadors
to Rome to secure the aid of the pope. The pope replied by sending
men of culture and piety, worthy to become bishops. Before long a
school was eatablished, and Alfred himself took up the task of learn-
ing t0 read and write. Soon, as a translator and zuthor, the king
was furnishing texts for a nation avid for education. He compiled a
book of law, ami in its preface included the Ten Tommandments, eox-~
cerpts from the Iaws of Moses, and the fifteenth chapter of the Acts.
All of his acts were characterized by a devoutness and religious fer=

vor which has made Christianity his priceless gift to England.

ar. éuggestions for Uise of this NMaterial.
To stimlate junior interest in the life of Alfwred, & story-
telling period could be used reviewing some of the wealth of legend
connected with his name, As a contrast to the life of Charlemagne,
the story of Alfred also holds grest possibilities. Juniors might be
interested in listing the similarities and differences of these two
national h_eroes; the purpose of each, whether primarily religious or
political, and the lasting contribution of each to the e¢hurch. 4

question for discussion nmight be, "What influence did the character
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and life of each king have upon the permanence of his contribution
to the nation®"

To méke the life of Alfred more resl, Juniors might prepare
tableanx illustrating scenes in his life., Interest might further be
stimlated by reading the Ten Commandments, parts of the Mosaic jaw,
and the fifteenth chapter of the Acts, in order to determine why
Alfred should have included this material in the front of his law

book.

Since the major contribution of this period of church his-
tory is the missionary emphasis, the worship service which might close
its study would naturally stress the development of this movement.
Using as a theme for their service Jesus' final commission to His dis=-
ciples, together with their own favorite missionary hyms, juniors
could present im story or dramatic form, a scene fromfhe life of each
of the heroes studied in this period who furthered the work of the
church, Upon a large map of the world one child might trace before
the presentation of each character, the general area covered by his

work.

be The Church Divided and Reformed (1073-1648)

(1) Summary of Materiall.

L > - * L] . L

1. ¢&f. Hemi'y Cowan: Op. ﬁito, pp. 101 ££,
Cf. Philip Schaff: History of the Christian Cmrch, VYol. ¥,
pp. 3 £f.
Cf. H. ¥, Rowe: Op. Gito, PDe 188 ££f.



DABIE X
THE MEDIEVAL ERA

2, The Cmrch Divided and Reformed

Centwry Landmarks Pergonalities
Biloom of papacy Gregory V11
Monasticisn Anselm
1100
Grusades Godfrey of Bouillon
Mysticism Peter Lombard
Walter the Penniless
1200 _
Hymno logy Barbarossa
Bernard of Clairvaux
Ceremonialism
1300 gt. Francis
Boraventura
Missions Thomas Aquinas
Roger Bacon
. Dominie
English Bible Reimon Iull
‘ Wyelif
fatherine of Siemna
1400 Joln Haiss
: Jerome
Printing Gutenbe{g
Thomas & Kempis
1500 Zwingli
Reformation Iuther
Savonarola
John Knox
Bible circulation Calvin
1600 : Tyndale
Peace of Westphalia Teress
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Beginning with the pontificate of Hildebrand, the high
water mark of papal supremacy was reached during this period.
Temporal sovereignty was forced to acknowledge defeat when its
émperor, in the humble'garb of & pilgrim, knelt to receive absolution
and pardon from the pope at Canossa. For three centuries the papacy
reigned supreme over both church and séate, while all Burope became
Christian in name at least, while crusades were launched against the
Mohammedan foes, while universities for religious learning were
founded, while mendicant orders rose to bridge the gap between the
laity and the clergy and to demonstrate the possibility of spiritual
living outdide the church, and while religious art and music reached
heights as yet unseen.

Early in the fourteenth century began the decay of papal
supremacy. ©Corruption, superstition, and ignorance might prevail in
the church for a time, but, with an increase of learning, intelligence,
and knowledge among the laity, revolt was umavoidable., The "Babylonish
Captivity", which was followed by the papal schism in 1378, was the
first 1andmark of the decline. Led by Jolm Wyclif, *the morning star
of the Reformation™, an active revolt commended, firét ageinst abuses
practiced in the néme of the church, and later against the erroneous
‘claims of the papacy. Throughout the next century, siguns of the coming
storm which broke in 1517 are clearly to be seen. On the 3lst of
October, in that year, Luther nailed his ninety-five theses to the
Wwooden door of the church at Wittenberg and that movement begsn which
was consummated in the final separation of Protestant and Catholie

churches.
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(2) pPoints to be Emphasized with Children.

To lay & sound basis for the study of the Reformation and
allthat it has meant in the experience of the church children, at
the beginning of this study, should be led to see the depth of super=-
stition and intolerance into which the church had fallen. The con-
trast between the vigorous apostolic church and the decadent church
of the middle ages with its evils of the indulgence system should be
pointed out. TFinally, through the study of Luther and other spirit-
ually-minded men, children should be led to realize the truth of per-
gsonal responsibility, the meaning of salvation by falth and the part

the church of today has in spreading the Kingdom,

(3) Examples of the Use of Selected Portions.

In a pei‘iod so rich in great personalities it is particularly
difficult to make a choice of characters to be studied. According to
the needs and interests of the individual group, different selections
could very well be made, but for illustration of method the lives of

Bernard, Francis, Wyclif, Luther, and Teresa will be considered.

1
(2) Bernard .

’ 1', Sketch of his Life,
Lixe Sammel, Bernard had been dedicated as a child by his .
mother to the service of God. As he reached manhood, however, the de-
gire to become either a knight or a courtier lured him away from his

. * . L ] ]

1. ©Of. Hugh Watt: Representative Churchimen; of Twenty Centuries, pp.l47ff.
Cf. R. S. Storrs: Bernard of Clairvaux. ‘
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earlier training. But one day as ‘he stopped by a roadside chapel

on the way to a military camp, a sudden vision of his mother came over
him and turned his thoughts back to a religious life. Characteristic-
2lly, Bernard at once selected t~he strictest monastery in the country
and apialied for admission.

Two years later he was chosen to lead twelve other monks in
founding & new monastery in a desolate, robber-infested country called
the Valley of Wormwood. Starvation, cold, and privation of every sort ’
assailed the brothers especiélly during the first winter when they were
forced to subsist on a diet of beechnuts and water, but the spirit and
devotion of their leader changed the Valley of Wormwood to Clairvaux,
“the bright valley".

’ As repor%s of his saintliness, his devotion, and his sound
wisdom were spread abroad, people flocked to him for advice on every
kind of problem. Miracles of healing were attributed to his power,
for a strange mixture of mysticism and practicality in his nature made
it inevitable that the kindly monk, who loved nothing better than the
quiet routine of COisirvaux, should be drawn into settling the affairs
of all Christendom.

Bernard's last signal entrance into the world of affairs was
in the launching of the second crusade in 1146, With remarkable con-
sistency, Louis the Seventh had resolved to do penance for burning a
thousand people in a church, by killing countless thousands of infidels.
To launch the crusade he surmmoned the brilliant orator of Clairvaux.
éo enthusiastic had Bernard been in deseribing the joys of the monastic

life that mothers hid their soms lest they hear his conv'incing words
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and be persuaded to become monks, Now in a campaign for crusaders
his might was terrible. Earnestly he called for volunteers, promis-
ing them the bliss of heaven if they would but enlist in the sacred
cause, and threatening the pains of hell to those who refused. In
this magnificent fanatic it is difficult to recognize the saintly
abbottwho wrote: ™Jesus thou Joy of Loving Hearts*™ and "Jesus, the
very thought of thée, with sweetness fills my breaét." The failure
of the crusade was & bitter disappointment to Bernard, but it per-
mitted him to return again to the quiet of Clairvaux, where he wrote

those sermons and hymms for which he is honored by the church today.

2%, Suggestions for Use of this Maferial.

Since many children have already heard of the Bernardine monks,
of their service to mountain travellers, of heroic rescues made by
them and their famous dogs, the life of the founder of the order makes
a ready appeal. Bernard has been called by some the *fellow-citizen
of the angels”, by others, the "model monk of the Middle Ages®, the
“oracle of Eufope", the '*watch-é.og of the church.” ZEach of these
éharacterizationswsuggests a different angle from which his story may
be told, depending upon the leader's purpose and the needs of the group.

Although the pieturesque Amoments of his career may readily
suggest dramstization as a way of making his personality real to juniors,
it is perhaps through hymn-study that the finest approach could be
made. Whereas the two hymms mentioned in the sketch of Bernard's life
are not Moutstanding in their suitability for juniors, they may mske &

very definite contritution to the children if understandingly taught,
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In connection with the study of the crusades the children might

learn the "Crusader's Hym*, "Fairest Lord Jesus®™. The story of the
Cnildren's Crusade could be told, bringing out the uselessness of
such sacrifice, but streasing their crusading spirit, and the value

of such & spirit in the world today. 3Since bymnology is an impor-
tant contribution of this era, the group could make hymn books of
their own, including hymns of historical significance, with pictures,
appropriate Seripture passages, and other illustrative material., Dis-

cussion of the purpose and value of song in worship might follow.

(b) St, Francis’,
1*, Sketch of his Life.

WRestore the fallen house of God."

‘éiearly and with authority the mi‘ds rang in the ears of
Francis, It was the command of God; he had no alternative but to
obey. But it womld require a great deal of money to rebuild the ruined
chapel near his home. Since selling his horse was not sufficient,
Francis took from his father's store articles to sell and offered the
money to rebuild the chapel. Thoroughly enraged, his father formally
disinherited the lad before the bishop. Undismayed by this, Francis
went forth declaring that now his only father was the Father in Heaven,
Working with his own hands, as well as begging for money, Francis be-
gan the repuilding of fallen chapels about Assisi.

L ] * * L . . L

1. ©Cf, H. B, Washburn; Men of Conviction, pp. 134 ££f,
ct. Hugh Watt: Op. Cito, PP 159 f£f.
Cf. Williston Walker: Op. Cit., pp. 157 ff.
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About two years later he received a second cgll to service.
The command of Jesus to His disciples as he sent them out became a
personal comma:ad to Francis, Simply clad, and in poverty, but with
singing and joyousmess of heart, he went forth, accompanied by those
who Jjoined with him to preach of the Kingdom of Heaven.

The movement grew rapidly. The rigidity of the church system
and the corruption of many of the clergy left an open field to laymen
for personal evangelization. All over the Enpii‘e went the Little
Brothers, Francis preaching before the Sultan of Egypt himself, At
the close of his life, seeing with disappointment the changes which
inevitably crept into the order as it expanded, Francis withdrew more
and more from the world, spending his days in prayer and singing.
Tradition has it that becaunse of his rapt contemplation of Christ, the
reproduction of Jesus'®' wounds appeared in his body, and he deservedly

became known as one of the greatest of the saints of the cburch.

2!, Suggestions for the Use of this Material.

The story of St. Francis might well be correlated with Jesus!
comission to the disciplesl, since it was this which inspired Francis
with his idea of mendicant friars. Using this Biblical m;terial as &
theme, juniors' might work out a simple play, missiomary im purpose,
showing the scope of the work of Franciscans, and something of their
contribution to the world. A series of living pictures in the life of
St. Francis coﬁld also be worked out to add variety.

o o s s o ¢ o

T, ©f. Matthew 10.
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The Wanticle to the Sun" by St. Francis, vwhich is often
found among junior worship materials should certainly be related to
this study. With this, might be read his *Sermon to the Birds",
with an emphaéis upoen the saint's love of ﬁild things, and his sense
of kinship with them, so that birds and small animals came readily to
him,

To culminate their study of St. Francis, the class might
decide to go on 2 "Franciscan tour® of their own, using the hymns
and worship materiéls found in the study of both Bernard and Francis,
as well as dramatization to build a program of msic and stories

which they could give in some nearby hospital or institution.

(o) wyeriz’
1's Sketch of his Life.
"Christdan living - nay, that is for monmks; Christian doctrine -
such knowledge is for scholars. The Blessed Virgin is our pro-
tector, and the holy mass saves from the flames of hell, We only
take heed to offend not the priest that he may grant us spsce to
lie in the churchyazd at death, and may pray for our souls that
they rest not in purgatory. What else can religion offere®
In words somewhat like these, an English peasant of the
fourteenth century might have responded if asked about his religion,
and it was to free the common people from such ignorance that John
Wyclif gave his 1life, That the peasant folk needed preachers who could
explain Christianity to them in simple languege, free from the jargon

® & & 8 o &

1. ©f. Williston Walker: Great Men of the Christian Church, pp. 197£f.
Cf. C, F. Wimberly: Beacon Lights of Faith, p. 33.
Cf. H, K« Rowe: Landmarks in Christian History, pp. 81 £f,
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of the priesthood, Was the firm conviction of Wyclif. Gathering
about him a mugber of “poor priests® he carefully trained them in

the work of preaching 1:':1& gospel =~ in churches if they werpe permitted,
otherwise, in markets, in fields, or in village streets, wlerever
people would come to hear them.

Soxething more urgenf than preaching was needed, Wyclif
soon discovered, however, The Latin Tulgate was understood only by
the clergy and the common people had no wWay of hearing the Bible in
their own language., Wyclif determined to undertake the task of trans~
lating the Scriptures. Having been trained at Oxford and recognized
as one of the greatest scholars of his day, he Was capable of making
the translation, and when he had completed the work his version was
found to be both idiomatic and forceful.

In the meantime, his Mpoor preachers™ were meeting with too
mach succeés. Plague had ravagéd the country;‘ in consequence, the
economic situation was desperate and unemployment was wide-spread;
there was, in fact, a depression. In their discontent people were
only too willing to listen %o preaching, but they remembered only
half the message. With approbation they heard the clergy denounced
for pride and selfish arrogance; they neglected, however, to give
heed to the "law of Christ® as Wyclif preached it - the law of ®"mumility,

love, and pc;verty.“ When; therefore, the great Peasant ’Revolt'swept
the country and many of the nobility and clergy were killed, Wyclif
was accused of inciting the people to insurrection. Discredited and
condemned by the clurch at large, he died just before obeying a summons

to Rome which would probably have resulted in his martyrdom, “Sacrilege®
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was the term then applied to his great work of translating the Bible,
but in the minds of the church today, John Wyclif is remembered as
the “Morning=-star of the Reformation®, ‘the man Wwho first gave us the

‘Es’ord.uof God in the English language. k'

&', Suggestions for the Use of this Material.

The 1life of John Wyclif is better adapted for use as refer-
ence material in connection with the coming of the English Bible than
for story-telling as such., 4 unit of study on the history of the
Bible, including the efforts of the church to prevent its use by com=
mon people, the various men who were instrumental in providing for its
free circulation, and the work of Bible sccieties and the Gideon Asso-
ciation today might be launched at this time. Fascinating stories of
people who risked their lives to give the Bible to us may be found.

In this connection a general surwsey could be made of the
Book itself, covering such items as the number of books contained in
it, the namas of the books in order, and the various types of material
found in them. These facts might be recorded on posters or perhaps
in small booklets, using appropriate pictures wherever they are avail-
able., Biblical material relating to the use of the Scriptures might
be added.

If possible, & trip should be made to a museum or to some
private coilection, that the children may see the various types of
Bibles, the beauntifully illuminated work of the monks, the jewelled
éovers of some editions, the hamd-copied works, and the chained Bibles

which were fastened to the pulpit lest any but the clergy should read
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thém. The class should also be encouraged to bring their own Bibles
to school to gain familiarity in using them. Another related project
might be the providing of Bibles, purchased with a special fund, for

som@ institution or mission church where they are needed.

(d) Iutnerl,
1'. Sketch of his Life,

A theological prdfessor from Wittenberg was at Rome, visit-
ing with deep reverence the memorials found there of hallowed scenes
in the memory of the church. Yet even as he toiled dutifully on his
¥nees up the Holy Stairs which tradition claimed Jesus® feet had
climbed, the thought came to him, "The just shall live by faith®,
Throughout his stay at Rome he was “ inereasingly impressed by thé hol~-
lowness of a religion which preached salvation by means of Works.

Six years later, Martin Luther nailed to the old wooden door
of the Wittenberg clurch ninety-five theses setting forth the crystal-
lization of the thoughts which bad first come to him on the Holy
Stairs} - that pardon ¥ sin cannot be bought from temporal aunthorities,
and that only by faith in Christ can one be saved from the penalty of
guilt,

It was & revolutionary thought to the world., The pope sent
out a decree threatening ILuther with excommnication unless he recanted
within sixty days. The church waited for Luther's response, and saw
the sky at Wittemberg lighted by a great boafire, as Martin Luther

i, Of. Williston Walker: Op. Cit., pp. 215 ff.
Cf, Ferdinand Piper: Op. Cit., pp. 265 ff,
Cf, W. B. Forbush: Fox's Book of Martyrs, pp. 159 ff.
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publicly burned the papal bull and with it a copy of Canon iLaw.

Ordered by the royal council at Worms to repent of his

crime, Iuther replied, |
"Inless I am commanded by scripture and reason, I caanot, dare
not retract anything. Here I take my Stamd; I can do no other-
wise; so help me God.»l _

The remainder of his life was spent in a vaiiant effort to
purify the church of evils which had crept in through the indulgence
system, Believing that the Bible in the hands of the common people
would be the greatest instrument in accomplishing this purpose, Iuther
made a careful translation into popular German. Out of his fight for

his convictions came the Reformation, the birth of the Protestant

church,

21, Suggestions for the Use of this Material.

Several different approaches might be used for presenting
. the life of Iluther. As a writer of some of the greatest hymms of the
church he is outstanding. As the one who was regponsible, more than
any other, for giving the Bible to Germany, his story might be linked
with that of Wyclif, who preceded him, His life also presents thrill-
ing possibilities for leading juniors to see the difference between
hollow form and ceremony in worship, and a vital type of religion, -
Discussion of the verse, "The Jjust shall live by faith," which
started Iuther on his refbrming work, might lead junioré into the

matter of the part “works™” have in Christian life. In order to prevent

L ] - L] » » * -

1. W. B. Forpush; Fox's Book of HMartyrs, p. 16&.
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their receiving an erroneous impression of the value of church cere-
monies, the different sacraments and ordinances of the Protestant
church should be explained.

Luther's hymns would probably be included in the hymn books
made by the children, especially his “Cradle Song® and "A Mighty
Fortress.® . Since the latter hymn was suggested bﬁ the forty-sixth
Bsalm, which was a particular source of strength to Imther, a study of

this psalm might also be made,

{e) ‘I‘eresal.
1%, Sketch of her Life.

4 group of Spaniéh nuns were toiling along the rough highway
to Burgos. Captivated by the vivacious charm of their leader, they
were unconscious of the hardships of their pilgrimage until they reached
a river, swirling over its banks in overflow. Dismayed, the nuns were
about to retreat.

“Now then, my daughters, I will cross first; if I am drowned,
you mst oii no account attempt iti® 2

And with her characteriséic laugh, Teresa, now a paralytic
at sixty-seven, plunged into the waves and reached the other shore in
safety.

The incident is typical of the woman. As a child, water -
the sea, rivers, brooks, lakes, or wayside springs -~ had an irresistable

L . L] [ . L] L]

l. Gf. F. W. Boreham: A Casket of CameOS, PDs 140 f£f.

Cf. P. A, Whyte: Thirteen Appreciations, pp. 11 £f.
Cf. Saint Teresa: The Way of Perfection
2. Fo Ww. Boreh&m: 0p. Cito, P» 141.
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fascination for her; as a beautiful girl, of noble family in the most
romentic period of Spain, the thought of water took on a new significance
for her, In & diary Teresa writes:

*How often do I meditate on the living water of which our Lord

spoke to the woman of Samaria! That story has z great attrac-

tion for me; and, indeed, so it had when 1 was a little child,

though I did not understand it then as I 4o now. I had in ny

room a picture representing Jesus at the wells. Underneath it

was the inscription: ‘'Lord, give me this water.' 1 used to

kneel down before the picture and pray much to our Lord that I,
too, might drink of the wonderful water of which He was spesgk=-

ing.'“l R

‘ The prayer was granted, and as the woman of Samaria returned
to tell the city of the living water which she had found, so Teresa
began her ministry. Without losing any of the sparkling gaity that
was hers, she dedicated herself to the gigantic work of purifying amd
expanding the Religious Houses of Spain. Under Luther's influence,
reforming agenéies were already under way in Germany and Switzerland
but Spain was yet untouched. dJourneying among the cloisters of her
country, seeing ignorance, deceit, hypocrisy, and malice throughout
the monastic system, she labored to effect reforms, not by revolution-
ary measures but by her example of penance and intercessory prayer.

Yet although her great purpose was to encourage the saintly
life, Teresa did not ban merriment from her counvents. Instead, she
introdizced the flute, cymbals, drum, and tambourine, endouraging her
mns to sing and worship with musical instruments.

By all the world she is known as Saint Teresa; by her own

signature in her vast correspondence she is Teresa, the Sinner, and in

. L . L] L ] . .

10 Fo '\Vo Boreham: Op- Cito’ 1)- 142-
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this contrast the greatness of her spirit is revealed.

2', ©Suggestions for Use of this Material.

As a story for girls, the life of Teresa could be adapted
with much success. The buoyancy of her personality, which convent
walls and toilsome Journeys could not quench, makes her a figure to
be admired and loved., Girls would be especially interested in the
description of her youthful frivolity in & Spanish home as she tells
the story in her autobiography.

YWith the life of Teresa, the story of Jesus at the well of
Samarialwould, of course, be associated. Pictures of this incident,
especially by Spanish painters would be of interest to the class in
imagining which particular painting it was which mng in Teresa's
room. Since she is preeminently recognized as g woman of prayer the
class‘might read some of her prayers in “The Way of Perfection" and

select one for use in class worship.

.Eaving traced the story of the church progress through suf-
fering and obscurity, through expansion and power, thence to formalism
and superstition, whence it emerged at last in the new strength of the
Reformation, the group will be prepared to join in a worship service
using the theme of reverent loyalty. The hymn, "Faith of Our Fathers®,
might again be used as the center of worship, eaé:h verse being drame-
tized by a scene, or illustrated by a living picture from the history
of the church. Scriptural passages chosen by the children to supplement
.each verse, as well as the Apostlest Creed, which the group might have
learned in connection with their study of Athanasius, could also be used.‘

. L4 - L * . L

10 JOhn 4.
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Summary

Throughout this chapter, the purpose, as stated, has been
to illustrate methods of adapting church history content to the use
of juniors. Because of its scope and complexity, the field of church
history was divided into sections and from each period were chosen
for study examples of outstanding church leaders by whose lives the
church has been enriched. Since obviously it is impossible with so
great a store of material to touch upon many of the characteristics
of each age, the suggestion was made that in each period some one
dominating theme be selected for emphasis and that all of the mate-
rials be related to that theme. In order to heighten this emphasigs
and to crystallize the results ofithe study of each period, dbrief
suggestions for a worship service, centered sbout the same dominating
theme, were included, to be unsed as a climax to each section of the
work,

Although dramatization has been mentioned frequently among
methods suggested for the use of materials, it is understood that no
teacher would attempt to use this method with every character studied,
Choice of activities mmst be governed largely by the nature of the
group, by amount of time available, and by preceding activities,

That Jjuniors may grasp the idea of contimuity in the development of
the church, plans should be made near the beginning of the study for
a final presentation of their work. By this means every lesson or
activity would be considered as part of a unit; every play or

tableau would be prepared im relation to its place in the finished
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program. In some groups a pageant might be the form chosen for the
f£inal swmmarizing or climaxing session. Begimning with Paul, and
closing with Iuther or some other of the feformers, characters and
scenes showing the progress of Christianity might be presented.
Other groups might prefer to review their work by msking a “movie" of
clmreh history. Pictures i1llustrating different phases of éhe chﬁrchés
development could be pasted into a long strip to make a "film™, &
news "reel™ being added during the study of each of the four periods.
As thése séenes appear on the ministure screen in the final presenta—~
tion, juniors might interpret them by means of hyms, scripture read-
ing, or brief reviews of the stories. These are but two of the many
possibilities for providing unity to the study. Another rather obvious
one is the construction of a class book of church heroes.

Whatever unifying center of interest be chosen, whether it
be class‘bbdk, moving picture, pageant, or play, great care mst be
used to prevent these heroes of the church, interesting and sfimulating
as they are in themselves, from becoming isolated figures to the junior,
with no relation to their period. To see clearly the course of a river
one mist stand above and look down upon it; to see the wonder of God's
work in the midst of His people, one must be in a position to face
the entire sweep of history and trace the growth of the church from

generation to generation.
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SUMMARY AND CONCLUSION

Has church history any contribution to make to the develop~
ment of the junior? If so, what use is being made of the opportuni-
ties presented in this field? What methods are best followed to
attain resultst These questioné, ralsed in the introduction to this
study, have been answered in the preceding chapters.

By & two-fold examination of church history content and of
the junior himself it was found that the materials are closely re-
lated to the junior's natural interests in activity, in fact, in
heroism and adventure. Also, the subject presents very definite pos~-
sibilities for his development since through study of the historiecal
growth of the church the child gains a deeper appreciation of it as
an institution; he comprehends more clearly the implications of menmr
bership in this body, and the meanihg of the forms connected with
church worship; he reslizes something of the gradual accomplishment
of the divine purpose as it is worked out through human agencies; and
finally, through his deepened faith and through seeing Christianity

.roflected in the lives of towering personzlities he is inspired to
daily living of a higher type. |

An examination of present-dsy junior curricula for church
history references, however, brought the conviction that very inade-
qna;e use is being made of this subjeet in the field of religious
education today. Although facts and characters related to the progress
of Christianity appear frequently for illustrative purposes, it was
found that little attempt is being made to link these materials to the

progress of the church,
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A survey of approved teaching methods revealed further
that those most suited to the Jjunior age lend themselves resdily to
the study of church history. Within ecclesiastical records, appar-
ently sterile and devoid of interest, abundant material for powerful
stories awaits the story~tellerts art, The lives of characters as
thrilling as any contemporary herces fairly cry out for dramatiza=-
tion. Endless possibilities for emgrossing activities connected with
church history provide opportunity for Jjunior self-expression. Tmus
story-telling, dramstization, and the use of activities, methods out-
standingly approved for Jjunior work, were found to be the keys by
which this treasure house of source materials may be unlocked,

In the light of these facts, portions of church history con~-
tont were éalectei, snd illustrative suggestions offered for the use
of these materials by means of a&pproved Junior methods.

In conclusion, then, church history may be compared to &
rare volmné, each chapter f£illed with splendid possibilities for
the juniox’s enrichment, but with pages yet uneut. 1t may be suggested
therefore rthat‘ teachers of religion avail themselveé of the privilege
of opening this book to juniors,

“beseeching all . . . that shall see and read in this said book
and work that they teke the good and honest acts in their remem-
brance, and to follow the same. Wherein they shall find mmny

Joyous and pleasant stories and noble and renowned scts of
humanity, gentleness, and chivalries,wl

¢ ¢ & & o o o

1. Caxton: Preface to Le Morte D'Arthur by Mallory.
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