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THE CHRISTIAN NURTURE OF CHILDREN
AS BET FORTH IN LUTHERAN PUBLICATICNS
ON CHRISTIAN EDUCATION

INTRODUCT ION

A, Statement of Problem

The Lutheran Church has always prided itself on its
educational emphasis in training the youth of the church,
From the days of the Reformation she has laid stress upon
the necessity of teaching children the truths of the Bible
and the doctrines of the Church, The Bible and Luther's
Catechism have been the primary sources for the instruction,
The Churcn has centered all of its doctrines and teachings

on the Word of God and has continually emphasized its impor-

tance, W. E., Schramm in his bbok, What Lutherans Believe,
brings out this idea in these words:

In our Lutheran Church 1t is a fundamental principle
that the Scripture is the supreme authority in all spir-
itual matters, We reverently bow to this authority and
we refuse to submit to any other, Our motto has ever
been, and, please God, it ever shall be: "TEe Bible,
the whole Bible, and nothing but the Bible,"

The Catechism has been the most direct means by which

doctrines of the Bible have been taught to the youth of the

. . .

1. W, B, Schramm: What Lutherans Belileve, p. 13,
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Church, The objectives of the Catechism heve been a part
of the educational objectives of the Church: mnamely, to
teach the way of salvation as revealed in the Bible and to
help children grow spiritually, The Church hes clear objec-
tives in 1its program of child nuriture, These are inherent
in the Catechism itself, But the guestion is whether or
not the teachers of the church schools are awsare of the
objectives and the implications of the doctrines of the
Church in relation to Christian education,

Because of its doctrine of infant baptism and its
practice of confirmation, the Lutheran Church has a distinct
approach in teaching the child in its church school., The
objectives of Christian education are closely related to the
doctrines and practices of the Church, especially with respect
tc baptism and to confirmation, Baptlism occuplies the central
position in all Lutheran teachings, As Luther states, "Bap-
tism 1g the beginning and foundatlon of all the sairaments,
without which none of the others may be received," Confirma-
tion also holds an important place in the educational progran
in that it is thought of as the means through which the pro-
cess of Ghristian growth 1s brought to a climax,

No matter how sound and worthwhile are the docirines
of the Church, thelr efficacy in the lives of people is
dependent on the manner in which they are taught., The

1, Martin Luther: Three Treatises, p, 171.
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objectives of a church must be translated into action through
the lives and work of teachers in order for these objectives
to become realities, That the objectives of the Lutheran
Church ars not reaching their goals 1s revealed in the great
loss of youth after confirmstion, It 1is an accepted fact
that for many young people confirmation means graduation from
the church, Instead of bringing them into a conscious per-
sonal‘faith in Christ, their early years of Christian nurture
and thelr periocd of confirmation instruction have turned thenm
away from the falth that was implanted in their lives in bep-
tism, HMany factors may account for the loss of young people
after confirmation, Whatever may be the outside factors,
the church has had a part in influencing the youth both neg-
atively and positively. The teachers with whom the youth
have had contact have been a vital influence one way or
another, The materials taught, the manner in which they
were taught, the attitudes created through the teaching--all
must have been factors, Recognizing the importance of good
teaching, the leaders of the Church today are doing much
serious thinking about the problem of training people to be
better teachers, Re-evaluation of books and methods is being
made, Greater emphasis 1is being placed on the training of
teachers, More books are Delng written on the subject of
Christian education,

In the light of the above it is the purpcse of this

thesis to examine the books on Christian education published



by Lutheran publication houses in order to discover what

their contributions are to the field of Christian education,

B. Source of Data

The publications which are to be examined have been

chogsen from the pamphlet called Lutheran Publications for

1950-1951, This 1s a complete listing of books in print,
oublished by the eight leading Lutheran publishing houses

in America,
C. Basis for Selection

From the Lutheran Publications, the books selected

for study are those that perﬁain directly to Christian edu-
cation of children, Church school courses are not to be
examined, nor are any of the books on the method of teaching
a specific subject, such as teaching the Catechism, The
béoks apbout the Catechlsm have not been chosen because in
most Lutheran churches the minister is responsible for the
catechetical instruction given in preparation for confirma-
tion. The Catechlism will e used as a source in the dis-
éussion of the doctrine of baptism. Books on the Christian
education of young people past confirmation age have also
been eliminated, The books to be examined are those in the
field of Chrigtian education that have been written with the

purpose of giving the lay teacher a background of knowledge,

methods, principles, and techniques which will enable nhim



to be a betiter teacher,

For the preliminary study of baptism and confirmation
in the Lutheran Church, in addition to the Catechism, those
books dealing with Lutheran doctrines and with confirmation

have been chosen from the same source, Lutheran Publications,

D, Method of Procedure

In the consideration of this subject the first chapter
will set forth the doctrine of baptism and the rite of con-

firmation, as taught and practiced in the Lutheran Church,

The implications involved in each will be considered in

relation to Christian nuwture as a whole,

In the second chapter the results of the survey of
the books on Christian education wlll be given, ZEach book
will be analyzed.in turn and its emphases compared with
those of the other books, On this basls, dominant emphases
in the publications as a group will be discovered,

The third chapter will be devoted to an evaluation
of the materisl in terms of the implications set forth in

chapter one,
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CHAPTER I
IMPLICATIONS FOR CHRISTIAN NURTURE

IN THE LUTHERAN DOCTRINE OF BAPTISM
AND PRACTICE OF CONFIRMATION

A, Introduction

A church's approach to Christian education is inter-
woven with its doctrines and the latter very often determine-
the procedure of the former, As has already been stated,l
the doctrine of baptism as a means of grace holds a central
position among the Lutheran doctrines and is basic in the
approach to the Christian nurture of children., Confirmation
instruction also holds an important place in the educational
program in that it is considered a means through which the
growling process in Christian nurture is brought to a climax, -

With baptism and confirmation given such a vital
place in the salvation of children, Christian nurture cannot
be understood without considering the meaning and the impli-
cations of baptism in relation to the child and in relation
to confirmation, The purpose of this chapter is to discuss
the basis for the doctrine of baptlsm, the different phases

of baptism and the purpose of confirmation in order to under-

stand their implications for Christian nurture. It is not

1. Ante, p. V.



the purpose of the writer to defend the poéition of the
Church in regard to these rites, but to state the many
beliefs concerning them,

As to procedure, the writer aims first to set forih
the Lutheran doctrine of baptism and its implications for
Christian nurture, and secondly, to set forth the practice
of confirmation and its implications, In the discussion of
baptism the following aspects will be discusmsed: basis for
doctrine of baptism, meaning of baptism as given in the
catechism, position of the Church regarding infant baptism,
implications for Christian nurture, Similar aspects will
be discussed in relatlion to the practice of confirmation,
such as: purpose of preparatory instruction for confirma-
tion, meaning of thne vow, privileges resulting from confirma-
tion, implications for Christian nurture, General implica-
tions concerning both will be included in the summary,

The sources for this study have been chosen froam the

Lutheran Publications., Books and pamphlets dealing directly

with the baptlism and confirmation are the principal sources,
A Tew other selected books on Lutheran doctrines have also
been examined, ILuther's Catechism will be used in defining
baptism because this 1s one of the most direct means through
which children are taught Lutheraﬁ doctrines, Although
Luther formulated the first Catechism, Lutheran theologlans
dowvn through the years have written explanations to his

Catechism which have become as acceptable as the original



production, In quoting, the writer will use material from
Luther's small and large Catechisms and from present day
explanatlions of the Catechlsm,
B. The Lutheran Doctrine of Baptism and
Its Implications for Chnristian Nurture
1. The Basis for the Doctrine of Baptism
The doctrine of baptlism has its roots in the belief

of original sin or the natural depravity of man as 1is revealed

in the Scriptures., Article II of the Augsburg Confession

gives the Lutheran viewpoint: .

Also they teach, that since the Fall of Adam, all men
begotten according to nature, are born with sin, that is,
without fear of God, without trust in God, and with con-
cupiscence; and that this disease, or vice of origin, is
truly sin, even now condemning and bringing eternal death
upon thgse not born again through baptism and the Holy
Spirit,

This view held by the Church is based on teachings in the
Scriptures:

Then let us go "to the law and to the testimony;" to
the source and fountain of all truth, the inspired Word
of God. Listen to its sad but plain statements, Job
xv, 14: "What is man that he should be clean? and he
which is born of a woman that he should be righteous?"
Ps., 1i, 5: "Behold I was shapen in iniguity, and in sin
did my mother conceive me," John iii, 6: "That which
is born of the flesh is flesh." . . . These are a few of
the many clear, plain statements of the divine Word,
Nowhere does it teach that children are born pure, right-
eous and fit for heaven,

Thus it is seen that the basic doctrine concerning

. ] L] . [

1. Augsburg Confession, p. 8.

2. G, H, Gerberding: The Way of Salvation in the Lutheran

Church, p. 27.



man is that he is born into the world a sinner, The new-
born babe 1s considered lost, not saved., Since the Church
holds this vieW‘céncerning the natural depravity of man,
much stress is laid upon baptism as the means by which the
child may be brought into the kingdom of God. This 1is
clearly revealed by the emphasis baptism received in the
confessions of the Church at the time of the Reformation,

Article IX of the Augsburg Confession reads:

Of Baptism, they teach, that it 1s necessary to
salvation, and that through Baptlism ls offered the grace
of God: and that children are to be baptized who, being
offered to God through Baptism, are received into His
grace,

2, The Meaning of Baptism as Given in the Catechism

The Small Catechlsm by Luther gives a concise picture
of the Lutheran doctrine of béptism, its meaning and benefits,
Only the brief statements concerning the doctrine will be
gquoted, The explanations and the supporting Bible verses
stated in connection with each question and answer will be
omitted, A

Baptism is considered both a Sacrament and a Covenant:
a Sacrament because it "is a holy act instituted by Christ
in which by visible means He gives and seals His invisible
grace“;2 a Covenant because it "is a covenant between God
and us, for God gives us grace and life, and we confess that

L] 3 . . .

1. Augsburg Confession, p. 11,
2, Henry P, Grimsby: An Explanation of the Catechism, p, 95.



we renounce the devil and all his works and all his ways,
and that we believe in the Father, the Son and the Holy
Spirit."l
The following questions explain the meaning of bap-
tism as ls given in the Catechlsm:
I. What 1s Baptism? Baptism is not simply water, but it

is the water used accorging to God's command and con-
nected with God's word,

II. Yhat gifts or benefits does Baptism bestow? It works
forgiveness of sins, delivers from death and the devil,
and gives everlasting salvation to all who believe, as
the word and promise of God declare.?

III. How can water do such great things? It is not the
water, indeed, that does such great things, but the
word of God connected with the wateﬂ, and our falth
which relies on that word of God, ;

IV, What does such baptising with water signify? It sig-
nifies that the old Adam in us, together with all sins
and evil lusts, should be drowned by dalily sorrow and
repentance, and be put to death; and that the new man
should dally come forth and arise, to live before God
in righteousness and holiness for ever,?

As has been stated, Luther's Catechism has been sup-
plemented with meny explanations, These add further light
on the meaning and interpretation of baptism, especially in

relation to children, Grimsby in hils Explanation of the

Catechism has the following statements concerning baptism

in relation to children:

. Inid,, p. 99.

. Martin Luther: Luther's Small Catechism, p, 18,
Ibid., p. 19.

. Loc, cit,

Ibid., p. 0.

v W+



3.

What does it mean to be baptized into the name of the
Triune God? It means that in Baptism the Triune God made
me His_child, and that I shall inherit all His gifts of
grace,

Why do we baptize little children? We baptize little
children because they must be born ag%in to come into
God's kingdom where Jesus wants them,

Can little children believe? The Holy Spirit gives then
faith in Baptism, and Jesus says expressly that these
little ones believe on Him, (Matt. 18:6)2

Why does Baptism save the believer from sin, death and
the devil? Baptism saves the bellever because it brings
him into union with Christ to receive His full salvation.4

When will you renew your baptismal covenant? I will
renew my baptismal covenant at confirmation, when I re-
ceive the blessging of the church and admlission to the
Lord's Supper,

Is it-possible to keep your bavntismal covenant? By6God's
grace 1t is possible to keep my baptismal covenant, :

What must you do to remain in your baptismal grace? To
remain in my baptismal grace I must watch and pray, and
diligently use God's Word and the Sacrament of the altar,?

The Position of the Church Regarding Infant Baptisnm
a., Reasons for Belief in Infant Baptism

The answers as given in the Catechism and its Explana-

tion distinctly reveal the Lutheran position on baptism,

Through these answers a child is taught that he becomes a

child of God in baptism, recelving forgiveness of sins and

0w Fuip -

. L] . .

. Grimsby, op. cit., p. %.

Loec., cit.
Ibid., p. 97.
. Loc., ecit.
Ivid,, p. 99.
ILoc. cit.
Loc. cit.



regeneration, Some of the answers in the Catechlism have

been the subject of much controversy; among the most contro-
versial has been the subject of regeneration in infant bap-
tism, The issue centers on the question of whether an infant
can have the falth and thus receive the benefits of baptism,
The aim of this thesls 1s not to enter into the controversy
and try to prove the validity of infant baptism nor to defend
the view that regeneration takes place through baptism, but
.merely to state some of the reasons for the stand upheld by

the Lutheran Church, The following are the main reasons for
1

infant baptism as given by Lutheran theologlans:

1. Ghris%'s baptismal command includes children, (iHatt.
28:19

2. Children need regeneration, (John 3:3,65)

3, Jesus wants children brought to Him, (uatt 19:14)

4, Children are entﬂtlea to enter the kingdom of heaven
because of Christ s (declaration, "To such belongeth
the kingdom of God, (Marx 10: 14-10)

5.Promise of God's grace is given to children as well

as adults., (Acts 2:39)

6. Baptism has taken the place of circumcision,

7. The apostles baptized whole families, (Acts 16:15,33)

. The Lutheran Goncebtion of Faith in Relation to
Infant Baptism
One of the main arguments against infant baptism has
been based on the question of whether an infant is capable

of faith, The Lutheran Church upholds the belief in the

[ * . . .

1. Cf. George Lueke: Distinctive Doctrines and Customs of
the Lutheran Church, pp. 25-20; Martin Luther: Large
Catechism, pp. 172—73; W, E, Schramm op. cit., pp. 139-42;
Joseph Stump' Luther's uatech s w1th an Explanation,Rev . Ed,
pp. 146-47,
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two aspects necessary for salvation: faith and baptism;
but she contends that there are several interpretations of
faith, The Church holds the position that the infant is -
capable of recelving the gift of salvation through baptism
although he has no counscious falth at that time, Bringing
children into consclous failth is to be the ultimate aim of
Shristian education, ILuther maintained that the efficacy
of baptism was noﬂ dependent on faith but on the Word of

God, He says in his Three Treatises:

In contradiction of what has been said, some will
perhaps point to the baptism of inTants, who do not
grasp the promise of God and cannot have the falth of
baptism; so that elither faith is not necessary or else
infant baptism is without effect, Here I say what all
say: Infants are alded by the faith of others, namely,
those who bring them to baptism, For the Word of God
is powerful, when it 1s uttered, to change even a god-
less heart, which 1s no less deaf and helpless than any
infant, Even so the infant is changed, through the
prayer of the Church that presents it for baptism ind
believes, to which prayer all things are possible,

Much has been written on the subject of faith in
relation to infant baptism, O, Hallesby in his book Infant

Baptism and Adult Conversion states the following interpre-

tation:
How, then, does the child receive the Kingdom of God?

It, of course, has no idea of what 1is takling place
in the moment of Baptism. It cannot think, consequently
neither repent nor believe as we adults do. But it can
do something that we adults first learn through repen-
tance and faith; it remains passive, not opposing the

grace of God, Jesus gains unimpeded access to this little

human 1ife with all His grace and gifts,?2

1. Luther: Three Treatises, p. 187.
2, C, Hallesby: Infant Baptism and Adult Conversion, p. 25,



The writer has gone into detailed discussion con-
cerning the meaning of baptism, the reasons for infant
baptism and the relation of faith to infant baptism in
~order to lay a foundation for what is to be said in regard
to implications for Christian nurture of the baptized child.
The Lutheran conception of baptism has tremendous signifi-
cance in terms ofvthe individual 1life of the child and the

manner in which he is to be nurtured,

4 The Implications of Baptism for Christian Nurture
According to the Lutberah conception, Baptism is
more than an external rite; it 1s the means by which chil-
dren become members of the kingdom of God, They have become
a part of the covenant in which God says, "Thou art my child,
Thy sins are forglven, My salvation 1is yours."l God prom-
ises to remain true to His covenant even though man does not
keep hils part, One of the significant elements of baptism
is that the baptized child has the possibility of choosing
to remain in the kingdom a1l of his l1life or to léave it,
As Mattson puts it:
Man may turn away from God but God's covenant, made in
baptism, abides forever, God never changes and when
man falls away the door is always open for him to enter
in again through the covenant of grace once entered into
in baptism,?2
Although this child has become righteous in the sight

. . . . .

1., A, D, Mattson: The Meaning of Baptism for a Lutheran,
p. 12, .
2, Ibid,, p. 11,
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of God, it does not mean that he "is thereby a saint com-
pletely and at once."l Rather it signifies that a great
responsiblility is pléced upon those about him, those in his
home and in his church, to help him live the 1life that he
now has potentially in Christ.g Baptism 1s the beginning
of a new 1ife that holds tremendous possibilities, Not only
this, it is often spoken of as "the sacrament of initiation
into the Christian church, wherein the Christian l1ife is to
be nurtured in ordér that it may become conscious, grow and
develop."

.Tﬁeoretically it is not so difficult to consider the
question of baptism in relation to Christian nurture, but
praétically it is much more difficult, Man cannot really
say what takes place within the little child in baptism;
therefore, a conslderation of the conscious life in relation
to the unconscious 1life might help in the understanding,

It is an accepted fact that human 1life consists of two
kinds of 1life, the consclous and the unconscious, HMuch of
what man learng is first experienoe& in the unconsclous,
The unconscious is the root of the conscious and the latter
is dependent on the former,

Life with God a2lso consists of the conscious and the

. - . . .

Conrad Bergendoff: Living in the Grace of Baptism, p. 6.
¢f, Ibid,, pp. 6-7.

Mattson, op, cit., ». 9.

Cf. Hallesby, op. cit., pp. 29-32,

Ol
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1
unconscious, Hallesby feels that in order ito understand

the implications of infant baptism, a person mﬁst congider
the effect of the unconscious life on the conscious, The
unconscious life is the first to function, It is in this
area that God touches the life of the child with His Spirit,
Hallesby says:

The cnlld cannot as yet deny the grace of God access,
Therefore, God can, unhindered, give the infant a part
in the finished salvation, Through Baptism the child is
grafted into Christ, and thus it gains access to receive
the full salvation which 1s included in the person of
Christ, But for the time being it can neither apply nor
make use of all the life and vitality with which it has
become connected, The living relationship takes place,
for the time being, only in the unco%scious life., For
the child has as yet only this 1life,

The problem of Christian nurture is to help this
éhild makXe the transition from the unconscilous to the con-
scious. The process involves both the home and the church,
for very early in life the child should begin recelving
impressions concerning the meaning of salvation. Implanting
the right impressions in the child's unconscious mind is
one of the most important phases in Christian nuriure be-
cause the condition of the unconscious later affects the
conscilous, In a discusslion on tne subject, Hallesby states:

Then it 1s well to know the subconscious life and

realize that a4ll the impressions we leave with thenm, both

the conscious and the unconscious, through our actions,
our words, our being, and our spirit, are all accumulated

e & @ . .

Pl

1. 6f, Ibid,, pp. 32-45; Bergendoff, op. cit., pp. 6-T;
HMattson, op. cit.,, pp. 15-17,

2. Hallesby, op. cit.,, p. 37.

3. Of, Ibid., pp. 42-54,
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in the subconscious, and not one is lost, And while
they live their conscious 1ife thoughtlessly and frivo-
lously, their subconsclous is working quietly but surely
with the impressions received, Bome fine day it will
gsend the result up into the conscious life in the form
of a thought of God which will have such peculiar power
that it will concentrate the whole soul 1life about_itself.
Then we say that the person concerned is awakened,
Growth should be the mark of the normal life in
Christ, but in the process there are some definits stages,
In the transition from an unconscious failth to a conscious
faith there must be a period of what is often called "an
awakening." The child must become conscious of two oﬁposing
factors in his life: the 1life he should live as a child of
God and the 1life his selfilsh nature desires to live., The
awakening peried in the 1life of the child is & crucial time,
No chronological age can be set, because the awakening de-~
pends on the spiritual development of the child, but early
adolescence seems to be the usual time, If there is proper
Christlan nurture, the Spirit working in the subconscious
gradually brings into the conscious the reality of sin and
the personal implications of salvatlion, ~Conflicts begin to
arise within the youth between the Spirit's desire for full
possession of the heart and Self's desire for supremacy.
The world and its pleasures begin to tempt him from outside
and make the struggle more intense, The awakening period

is one of struggle which Involves choices and the cholces

made during this period will determine pretty much the

7

1. Ibid., p. 43.
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1
spiritual pattern of the person's life,

The work of the Spirit ih the subconscious has as
its primary purpose to create a state of conviction in the
heart of the child.2 The chlld may choose either to permit
the Spirit to rule his heart and thus remain in his baptismal
grace or to reject the Spirit and "decide to leave the Fa-
ther's house for the 1life of the world." The awakening
period may be a gradual unfolding of thé spiritual 1life or
it may be characterized by a crisis, Bergendoff in his

booklet, Living in the Grace of Baptism, emphasizes the

necessity of a spirit of repentance for a child to remasin
in nis baptismal grace:

To persevere in baptismal grace means to live a life of
repentance, This repentance is the work of the presence
of God promised in baptism, and 1t characterizes the
daily life of every true Christian, ., . It is possible
for a child in the Father's house to grow into a con- 4
sclious state of repentance and to remain in that state.

If the heart has opened slowly to the truth that it has
a. neavenly treasure to safeguard in the midst of daily
enemies, then growth 1s from faith to faith, from the
unconscious dependence on and falth in God, to a con-
sclous, resclved, enduring trust in Him, ., , As a child
he may be carried on it by the arms of faithful parents
and congregation. There comes, however, a time when his
feet must be directed by himself, either on the same path
of righteousness or onto paths that lead to destruction,
He may not always know just when his feet began to bear
his weight, and when he entered on a self-determined

L) - L] . .

1, Cf, Ibid,, pp. 59-66; 69-83; Bergendoff, op. cit., pp.

5-15; C. 5. Eastvold: Confirmation, pp. 5-8.
2. Hallesby, op. cit., p. 44,
%, Bergendoff, op. cit., p. 8.
4, Ibid., p. 13.
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faith., But he should know, when he ceased to be a child,
that he is now walking in repentance, in grace.l

The Lutheran Church does not belleve in the doctrine
of eternal security. The members are taught that it is
possible for a Christian child or adult to reject the Spirit
within and turn his back on the grace he has received in
baptism, If this happens "there is no return except by the
way called ‘conversion'-- a full complete, turning around,
a 're-turn' to the Father."2

The Church is also aware of the fact that there are
many within the Church as weil as without that are in need
of conversion, Although they have not openly broken with
the Church, they have rejected the Spirit's convictions and
have. refused to submit to them in sincere repentance.3 The
result has been hardening of the hearts, Baptism is not a
guarantee of eternal security; it is a means of grace by
which a child begins his life in God, There comes the time
when he must consciously choose 1f he is to remain in the
covenant, Bergendoff concludes his discussion on the sub-
jeet with these words:

Yes, there 1s a possibility of perseverance in the
grace of baptism, And the Lutheran Church is audacious
enough to proclaim that this should be the normal exper-
lence, Cur Church knows well enough that not all follow

that path, and in her teaching she includes God's provi-
sion for the guilty sinner who comes home, But fondly

Ibid,, p. 14.

Ibid,, p. 9.

Cf. Bergendoff, op. c¢it., pp. 11-12; Hallesby, op. cit.,
pp. T4-T9.

W+
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she hopes that many a child will never leave the Father's
home, Her ideal 1is that child of whom the Evangelist
writes, "And the child grew, and waxed strong, filled
with wisdom: and the grace of God was upon him, "

C. The Practice of Confilrmation and
Its Relation to Christian Nurture

1. Purpose of Confirmation Instruction

Because of the implications in infant baptism and
because of the Church's awareness of the necessity of
instructing children in the Way of Salvation, confirmation
instruction has been strongly emphasized, This truth is
revealed by the great number of books published on the
subject of catechetical instruction and on methods for
teaching the catechism.2 The instruction itself is to be
a. gulde for the youth during his early adolescent years, a
time when he is most susceptible to spiritual influence,
If as a child he has been receiving proper Christian nur-
ture in the ways and meaning of the Christian life, the
Spirit has been working in the subconscious and gradually
has been bringing into the conscious the implications of
the Christian life: the need for conscious repentance over

one's sins and consclous acceptance of what God has to

offer him in Christ,

1, Bergendoff, op. cit., p. 15, ‘

2, Cf, Lutheran Publications: There are listed thirty-one
authors who have written books about the catechism, The
books cover such subjects as explanations of the cate-
chism, methods for teaching it, and its value in Chris-
tian nurture,

3. Cf, Eastvold, op. cit,, pp. 5-8; Hallesby, op. cit,,
pp - 69—72'
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In his adolescent years the youth has reached the
place where he must consciously choose to live the 1life of
the Spirit or to reject it, The purpose of confirmation
instruction is to bring to a climax the early years of
instruction and to challenge the youth to choose to remain
in the covenant he entered upon in baptism, Its aim is to
bring the youth into a conscilous personal faith.l Ideally,
through the instruction there should be "a gradual awaken-
ing of the individual to the consciousness of his relation
to God, his dependence upon Him and.the fulness of 1life in

Him," A sense of sin and a deep realization of what Christ

has done for him should be a part of the experience.

2, The Meaning of the Confirmation Vow

The rite of confirmation whiech follows the period of
instruction 1s not a sacrament but a ceremony during which
time the youth gives a public confesslon of his falth in
Jesus Christ and of his desire to renounce the devil and
the world, The rite does not add anything to the Sacrament
of Baptism for that 1is complete in itself, but in confirma-
tion "the child is expécted to confirm the baptismal cove-
nant through the confession of a living faith." Joseph
Stump in his explanation of the Catechism statés:

. . . . -

1. Cf, Mattson, op. c¢it., p. 16; Eastvold, op. cit,, p. 15;
Gerberding: The Lutheran Pastor, pp. 307-10. :

2. Eastvold, op. cit., p. 6.

3. Mattson, loe, cit,
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In confirmation the catechumen makes no new promises,
but repeats with his own lips the confession of faith and
the promise of faithfulness to Chr%st which were made for
him by his sponsor at his baptism,

3, Privileges Resulting from Confirmation

Confirmation enables the catechumen to participate

in the full privileges of church membership, It does not
make him a memper of the church for he became z member

through baptism, but 1t admits him to communicant membership
2

in the church,

4, Implications of Confirmation for Christian Nurture
Confirmation hes its implicatlions for Christian nur-
ture even as baptlsm does, Theoretically, it should be a
‘climax in the life of the Christian youth, a time when he
testifies publicly to the living faith that has been unfold-
ing in his life through proper instruction, Practically
speaking, 1t 1s too often merely a formal ceremony for the
participant, The instruction has not achileved its aim and
the vow ié gilven superficially., This, of course, 1is not
true of all, HMany make thelr confirmation pledge in all
sincerity, They have permitted the Spirit to work in their
hearﬁs and have responded to His promptings in true repen-
tance and‘faith. Others make the pledge sincerely, but are

3

~too ilmmature spiritually to understand its full meaning,

. . . L]

1. Josepg Stump: ILuther's Catechism with an Explanation,
p. 15 * ‘

2, Cf, Loc, cit.

3. Of, Eastvold, op. cit., pp. 15-18; Gerberding: The
Lutheran Pastor, pp. 315-17.
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The objectives of confirmatlion instruction and of
the confirmation rite are fundamentally basic to Christian
growth, There 1s a definite need for instruction as a part
of Christian nurture, There is also a need for encouraging
young people to make public confession of their faith in
Christ. Both are needed and play a vital part in establish-
ing a conscious faith in the hearts of youth, But their
failure to achieve these objectives is due to poor teaching
and faulty assumpﬁions,

Confirmation has become so universal in the Lutheran
Church that 1t 1is assumed that all baptized children will
be confirmed.l Even though parents take no other interest
in the church, they want their children to be‘confirmed,
Because 1t has become so traditional, the real purpose and
meaning has been lost by many parents and even teachers,
According to Gerberding:

' The true aim and end of all catechetical instruction
in the Sunday school, in the famlily, and especially in
the pastor's class, should ever be a penitent, belleving
and loving hesrt in each catechumen,

Too often knowledge of doctrines has been the major
objective rather than personal faith, Teachers of confirms-
tion classes often have assumed that all of the members were
Christian, They have not taken into consideration that
every class has several types of pupils: those "where there

1., Cf. Eastvold, op. cit., p. 16,
2. Gerberding: The Way of Salvation in the Lutheran Church,

p. 98.
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has been an uninterrupted enjoyment of baptismal Grace,
more or less clear and conscious," and those "where the
seeds of baptismal Grace ha%e been neglected, where the
germs of the new life lie dormant or asleep, or where there
never has been an implanting of Grace through Word of Sac-
rament."2

In order to do efrfectlive teaching, the teacher of
the confirmation class must be aware of all these implica-
tions, His aim should be two-fold: to deepen the spiritual
life of the Christian children, and to awaken and bring
about repentance in the hearts of the backsliders and the
impenitent., The ultimate aim should be to bring the youth
into a full commitment to Christ, Personal evangelism as

well as ilmparting of knowledge should be foremost among the

objectlives of the catechetical teacher,
D, Summary

The aim of this chapter has been to discover the
implications for Christian nurture found in the Lutheran
doctrine of baptism and practice of conflrmation., In the
discussion of baptism it was pointed out that the hellef in
infant baptism is based on the Lutheran doctrine of the

- natural depravity of mah. Through baptism the little child

. - ° -

1. Gerberding, op. cit,, p. 98.
2. Ibid‘, pC 990
3, Cf. Ibid., pp. 96-100; The Lutheran Pastor, pp. 306-10.
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is brought into the kingdom of God, receiving forgiveness

of sins and regeneration, The spiritual life of the child

is at first in the unconscious state, The purpose of Chris-
tian nurture is to help the child progress from an unconscious
to a conscious state of falth in which he personélly appro-
priates all that he received in baptism,

Confirmation instruction was dlscovered to be one of
the means by which the child is to be helped in his spiritual
growth, Its main objective is to lead the child into a
personal falth, The confirmation rite 1s to be a public
expression of his desire to remain in his baptismal covenant
with God, a personal re-affirmation of the baptismal vows
made for him by his sponsors,

The implications of both baptism and conflrmation, it
was found, place heavy responsibility on the church and the
home, .The spiritual growtn of the child depends on the itype
of instruction which he recelves, The teacher in the church
must be mindful of the kinds of children he has before him
and thelr varying degrees of progress, He must be aware of
the dangers involved in over-stressing doctrine, The teacher
i1s in need of much help in order to be effective in his work,
Christian education boocks are one means of alding the teacher
in his important task,

The purpose of the next chapter is to analyze the
Lutheran books on Christian education in order to discover

what they have to contribute,
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CHAPTER II
ANAIY SIS AND COMPARISON OF OUTSTANDING

EMPHASES IN THE SELECTED LUTHERAN
PUBLICATIONS ON CHRISTIAN NURTURE

A, Introduction

In making this analysis and comparison of outstanding
emphases in selected Lutheran publicaetions on Christian nur-
ture, twenty-five books have been examined. As was stated
in the Introduction,l the books were selected from the pub-

lication called Lutheran Publications for 1950-1951, Only

those books which deal with the subject of Christian educa-
tion in general were chosen, The books divide themselves
into five classes, The following is a list of the classes
and the books under each:
1., Books emphasizing the nature and needs of the child
Haentzschel, AD,: Learning to Know the Child
Haker, Milton Albert: Understanding Our Pupils
Locker, Mabel Elsie and Hoh, Paul J.: Human Nature
Olson, Raymond M,: The Child in Your Midst
Schmieding, Alfred: Understanding the Child

2, Books on metnods for specific age groups

Alexander, Reba Shue: Methods for Workers with

Juniors

Gouker, Loice E,: Methods for Workers with Beginner
Children

Haker, Milton Albert: Methods for Workers with
Seniors

1, Ante, », vii,

-
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Spees, Erwin S5,: Methods for Workers with Inter-
mediates

Stelzner, Eleanor M,: Methods for Workers with
Nursery Children

Welssling, Ruth B.: Methods for Workers with Primary
Children .

(A1l of these listed are pamphlets, each 32 pages in
length. )

Books on methods for all age groups

Kramer, William A,: Religion in Lutheran Schools

Kretzmann, Paul E.: The Teaching of Religion

----- What Lutheran Sunday-School Teachers Should Know

Kuehnert, Theo.: Dilrecting the Learner

Olson, Ove 5.,: Methods of Teaching in the Church
School

Storvick, Hortense: We Learn to Teach

Books with a special purpose

Nolde, O, Fred, and Hoh, Paul J.: Christian Growth
Unto the Fulness of Christ

----- My Materials

----- My Preparation

----- My Progress

Stellhorn, A, C.: Manual for Lutheran Saturday-Schools,
Summer-schools, and Week-Day Religlous Instruction

----- The Beglnning Teacher

Books for administration of Church schools

Bruce, Gustav ,: Ten Studles on the Sunday School
Kraeft, W, O0.: Working Together

The authors vary a great deal in approach, content,

and emphases in their consideration of the many phases of
Christian education, Because of this wide varlation, it has
not always been easy to classify all of the aspects accurately,
In this chapter the study has been confined to analysis and
comparison of the main emphases revealed in the books, with

no attempt to evaluate the content.

In general the material in the books arranges ltself
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into the following major classificatlions: objectives of
Christian nurture; the child, his nature and needs; methods
and materials; administration and organization, These four
major clasgsifications will be used as the general outline
for the chapter,

Since the purpose of this thesis is to evaluate the
books on Christian education in relation to the implications
of baptism and confirmation for Christian nurture, as set
forth in Chapter I, the major portion of the study will be
devoted to analyzing the emphases placed on objectiﬁes for
Christian education and on the aspects of child study, his
nature and needs, Only brief summaries will be given of
emphases related to methods, materials, organization and
administration. A chart will be included at the end of the
chapter to show the results of the study in terms of major

emphases,
B. Objectives of Christian Nurture

Objectives are impliclit In the subject matter of all
of the books, but not all authors list sbecific aims, BSeven-
teen out of the twenty-five books include some reference to
objectives for Christian education, but the treatment varies
considerably., The approach ranges from the listing of one

or two generél objectives to the listing of many pages of
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1 2
objectives as do Kramer and Ove QOlson, Only Olson lists

objectives for the different age levels, All of the other
authors give general aims for all ages, except those whose
books are written for a specific age group. Six of the
books4 have no definite objectives listed for Christian
education of children, This does not mean that objectives

are not inherent in some of their discussions, but the

authors do not give definite statements in terms of aims,

Locker and Hoh in their book, Human Nature, intimate objec-
tives In their discussion of the needs and development of

the child in that they emphasize the importance of bullding
5
Christian faith in the 1life of the child,

1, General Objectives
Although the authors vary in emphasis, they do not
disagree in content, To teach the way of salvation and to

train children for Christian living are the two dominant

. - . e

1, Cf, William A, Kramer: Rellgion in Lutheran Schools,
pp. 15-22.

2. Cf, Ove S, Olson: Methods of Teaching in the Church
School, pp. 84-94,

3, Cf, Reba Shue Alexander: Metnods for Workers with
Juniors, pp. 4-5; Ruth B, Weissling: Methods for Workers
with Primary Children, pp. 10-12,

4, Cf, Loice E, Gouker: Methods for Workers with Beginner
Children; Milton Albert Haker: IHethods for Workers with
Seniors; Mabel Elsle Locker and Paul J, Hoh: Human Na- -
ture; O, Fred Nolde and Paul J, Hoh: Christian Growth
Unto the Fulness of Christ; Alfred Schmieding: Under-
standing the Child; Eleanor M, Stelzner: IlMethods for
Workers with Nursery Children.

5. Cf. Locker and Hoh, op. cit., pp. 65-T4.
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features found in all discussions, The following are

typical of some of the general statementss

Its purpose |the Sunday schooi} is therefore to instruct
the children in the Way of Salvation as set forth in the
Word of_God and to train them for Christian life and
living,

. L] .

The ultimate goal of our teachling must be Bo lead pupils
to accept Christ and live Chrigtian lives,

The ultimate aim of teaching is not to increase the
learner's knowledge, but to direct and establish his
heart and will, to mold his character, to train him,
Some of the authors based thelr general objectives
on words of Scripture., HMatthew 28ﬁ19’20 was quoted by two
as a central basis for objectives_' Thus the chief purpose
of Christian education is to "make disciples" and "to teach
them to observe all things whatsoever I have commanded you,"5
Kramer6 and Kretzmann also use 2 Timothy 3:15-17 as a basié
for objectives., In these verses there are such suggestions _
- as "to make us wise unto salvation" and "that the man of
God may be perfect, thoroughly furnished in all good works,"
Kramer brings out a thought-provoking idea in relatién
to objectives, He says that Christian teachers cannot in

. . . . .

1, Gustav M, Bruce: Ten Studies on the Sunday School, lst ed,,p.22

2. Alexander, op, cit,, p. 5.

3, A, C, Stellhorn: The Beginning Teacher, p. 8.

4L, W, O, Kraeft: Working Together, p. 2; Nolde and Hoh:
My Materials, p. 11,

5. Kraeft, loc. cit,

6. Kramer, op, cit., p. 15,

7. Paul E, Kretzmann: The Teaching of Religion, Vol, V, 2nd

- ed,, p. 59; What Lutneran Sunday-School Teachers Should
Know, p. 8.

8. 2 Timothy 3:15.

o, Ibid,



the true sense achleve the real aims of Christian education,
If the aim 1s to make men wise unto salvation and perfect
in the sight of God, this work can be accomplished only
through the work of the Holy Spirit., Xramer calls Christian
teachers "co-workers of the Holy Spirit in achieving the
objectives of Christian education,"

Two books indicate objectivésﬂin a rather indirect
manner, rRaymond Olson in The Child in Your Midst lists

2
motives of the church for studying child psychology. In

his motives he includes two general objectives used by so
many: "that they be saved and come to the knowledge of the
truth"; "that the developing life shall possess the best
qualities of Christian character."  The other book, My
Progress bykNoldeAand Hoh,includeé no objectives but glves
expected results, The statement of these results reveals
the authors' basic objectivéé which are given in a direct
form in another book,5
2. Specific Objéctives
In considering specific objectives presented by the
- authors, such a varilety of approaches is made that 1t is
) difficult to make an accurate comparison, Although one

author may list many definite objectives, another may

* . . L] .

. Kramer, op. cit., p. 13.

¢f, Olson, op, cit,, pp. 2-6,

Ibid., p. 2.

¢f, Nolde and Hoh: My Progress, pp. 41-52,
Cf. Nolde and Hoh: Uy Preparation, pp. 25-44,

Ui -

. . . .



27

present the same l1ldeas In one statement,

Six booksl have only general discussions on objec-
tives, ©Some of these are lengthy and include the same
ideas as those who list specific objectives, but they do
not attempt to formulate thelr ideas in definlite statements,

Kretzmann in The Teaching of Religion presents the most

extensive discussion on the aim and scope of religious
training, His main emphasis is the relation of man to God
and Chrilst, stressing sin and grace in the life of the
person, The importance of the Bible in the training re-
“ecelves special.}.stress,2

Eleven of the books3 have lists of definite objectives

of four or more, No two have the same type of 1list although

all have similar emphases, Nolde and Hoh in My Prevaration

differ the most in approach because they gilve as thelr main

. . . . .

1. Cf. AD, Haentzschel: Learning to Know the Child, pp. 41,
61, 64; Theo, Kuehnert: Directing the Learner, pp. 8, 17,
57; Kretzmann: The Teaching of Religion, pp. 57-63; Nolde
and Hoh: My Materials, pp. 11-12; Erwin S, Spees: Methods
for Workers with Intermediates, p, 9; Stellhorn: The
Beginning Teacher, pp. 8-9, 12-13, 24-26,

2., Cf, Kretzmann, loc., cit, 4

3. Cf, Alexander, op. cit,, pp. 4-5; Bruce, op, cit., pp.
22-24; Milton Haker: Understanding our Pupils, pp. T77-80;
Kraeft: Working Together, pp. 1-8; Kramer, op, cit., pp.
9-22; Kretzmann: What Lutheran Sunday-School Teachers
Should Know, pp, 8-12,51-54; Nolde and Hoh: My Prepara-
tion, pp. 25-44; Ove S, Olson: Methods of Teaching in
the Church School, pp., 84-94; Stellhorn: Manual for
Lutheran Saturday-Schools, Summer-Schools, and Week-Day
Religious Instruction, pp. 20-24, 33, 39, 43; Hortense
Storvick: We learn to Teach, pp. 25-30; Weilssling, op.
cit., pp. 10-12,
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objectlives pupil knowledge, pupll attitudes, pupil habits,
motives, and vocabulary.l Typical examples are listed under
each ma jor aim,2 Rather than being considered as specific
objectives, these alms are to be used as measuring sticks
for determining what is being accomplished,

Stellhorn in his Manual also differs from the rest in
his presentation of aims, Altnough he includes many, they
are listed in relation to definite iubjects such as aims for
teaching the catechism,3 the Bible, and memory work.5 His
aims within these classifications center on knowledge of
salvation, lmportance of the Bible, growth in Christian char-
acter,

The objectives listed in the other ten books arrange
{hemselves in the following general classes: relationship
of the child to God, to Jesus Christ, to a personal faith,
to character growth, to worship, to knowledge of the Bible
and other Lutheran literature, to the church, to the home,
and to his fellowmen, Added to this list are subordinate
ideas such as: knowledge of Lutheran confessions and ma-
terial in the catechism, state of sinful man, place of repen-

tance and forgiveness, preparation for death, use of the

sacraments, leadership training, fruit of faith in terms of

. L] . . *

Cf.
1./Nolde and Hoh, op. cit., pp. 27-29,
¢f, Ipbid., pp. 30, 32-33, 35-35,

. CT. Stellhorn op, cit,, pp. 23-24
Gf. Ibid., ». 39.

-

5 ¢f, Ibid., p. 33.

-P—’\)H\)
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inner peace, joy, and sense of security, attitudes and
habits in relation to development of charaéter,

Although the books were written by Lutherans and for
Lutheran teachers few of them allude to the fact in their
objectives, Even though baptism is central in the Lutheran
doctrine and should influence writers in forming objectives,

only a few of the authors refer to the rite and include a
1
reference to it in thelir objectives,

Bruce alone gives a conoiée picture of the Lutheran
conception of the child2 and states specific aims in rela-
tion to this fact. In his discussion on the purpose of
the Sunday school, he says:s

Lutheran child training has its inception and basis in
Holy Baptism, Baptism, therefore becomes the starting
point normally for Lutheran child training both in the
home and in the school. The spiritual life of failth
implanted in the infant by Baptism 1s to be nourished,
unfolded, strengthened, and trained, the unconscious
faith being translated into an active and conscious
faith and the child taught and trained to,observe all
things whatsoever the Lord has commanded_4

He emphasizes this idea in his first objective:

1, To develop in the baptized child a consclous knowledge
of God and His will and an active, conscious faith and
trust in Him through Jesus Christ our Lord and Savior
in order that he may grow into mature manhood and
womanhood without having known himself to have been
anything but the child of God., .

. . . 3 .

1, Cf, Bruce, op, cit., pp. 22-23, 52-53; Kretzmann: The
Teaching of Religion, pp. 21-22; Locker and Hoh, op. cit.,
p. 28; Storvick, op. citi, p. 26,

2. Bruce, op. cit., pp. 52-53,

3. Ibid., pp. 22-2k,
4, Ibid., pp. 22-23,
5. Inid., p. 23.
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Although he does not bring out the idea in his ob-
jectives, elsewhere in a discussion he speaks of the three
types of children in the Lutheran Sunday School: the bap-
tized child who has remeined in his baptismal grace, the

baptized child who has fallen away, and the unbaptized
1
child, In relation to these three types, he gives an

exhortation which could be considered as another objective:

The unbaptized child of teachable age is to be given the
necessary preliminary instruction and be baptized, while
the one who has gone astray is _to be led back to Christ
by admonition and instruction,

Because Bruce glves the most direct list of objec-
tives in relation to Lutheran Christian education, his

complete list will be used as basis for comparison of
3

others in terms of emphasis, His major points are:

1, To develop conscilous knowledge of God and conscious
failth in God through Jesus Christ,

2, To teach Christian views of life and train for right

relations and attitudes in life,

To mold Christian character and develop Christian

habits,

To train in worship, private and public.

To train for Christian home life, church 1life, and

gsocial life,

To promote study and appreciation of Bible, Lutheran

confessions and Christian culture, '

To train leaders for the church.

‘ To train fzr service in missionary activities,

' Alexander and Weissling do not list as many objec-

w1l O vk W

tives but, except in two points, cover about the same subject

. . » . .

. Bruce, op. cit., p. 52,

. Loc, cit,

Ibid., pp. 22-24,

. Cf, Alexander, op. cit., pp. 4-5.

. Cf, Weissling, op. cit.,, pp. 10-12,

Ul ol o -
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matter, Nelther gives training in worship or training for
leadership as aims,

Haker and Kraeft are even less specific than Alex-
ander and Welssling, Haker lists six alms: Inowledge,
faith, character, attitudes, personal hablits, life service,
Under each topic he gives a general explanation as to its
meaning.l Like Haker, Kraeft's emphasis is general, He
lists education, misslions, Christian service, and worship
as objectives, In his discusslon he stresses the importance
of the Bible in accomplishing the aims.2

Storvick's objectives are given in the form of
guestions in relation to God's will and His way in the
Christian l1life, Her emphaslis is on the relation of the
child to God and Christ in terms of faith, rebirth, repen-
tance and forgiveness, Christilan growth, freedom from sin,
inner joy, peace and strength, The iﬁportance of the Bible,
training in stewardship and churchmanship are also included
in her objectives, but her emphasis is mainly on the sub-
jective aspect of Christian growth,

In contrast, Kretzmann emphasizes its objective
agpects., He presents the aims of the Sunday school rather
than aims of Christian education, Although the latter are

Cf, Haker, op, cit., pp. T7T7-80.

¢f. Kraeft, op. cit., pp. 1-8.

Cf, Storvick, op. c¢it,, pp. 25-30,.

Cf. Xretzmanns: What Lutheran Sunday-School Teachers
Should Know, pp. 10-12,

o
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included in the former, three of his five basic objectives
have to do with the expansion of the Sunday School, His
five basic objectives are: Iindoctrination of the funda-
mentals of the Christian religion; training for church
membership; extending the mission activities; supplementing
the educatlional activities; training workers for church
work, Only in the first two, does he bring in tpe personal
relationship of the child to God,

The most extensive list is given by Kramerl in his
manual, His main points are relationship to God, character
growth, love for fellow men, devotlonal life, Christian
life, stewardshlip, Under each main division he lists many
subdivisions., His discussion is so comprehensive that he
touches on all aspects of Christian education,

As has been stated before,2 Ove 5. Olson in his book
on methods 1is the only author who 1lists objectives in terms

of the various age levels, First he gives elght general

objectives for all and then adds speclial ones for each

‘BSunday school department, His general statements include

all of Bruce's points with additional emphasis on knowledge.
His suggestions for the different departments are progressive

in character with divided emphasis on relationships and

knowledge,

1, 6f., Kramer, op. cit,, pp. 9-22,

2, Ante, p., 24,

3, Cf, Ove Olson, op. cit., pp. 84-94,
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Olson closes his discussion on objectives with a
statement that 1is no doubt suggestive of the sentiment of
all of the authors concerning their purposes:

These lists of objectives are neither exhaustive nor
final, . . The writer has had but two purposes in mind:
to stimulate thought along the most effective lines for
creating a church school that shall be truly conducive
to the nurture and spiritual growth of children, as well
as to develop active, informed, loyal, and well-balanced
Christian personalities, To these ends all church in-
struction should be directed.l

C. The Child, His Nature and His Needs

2
As indicated in the Introduction to this chapter,

only five of the books are written with the specific purpose
of discussing the child from the standpoint of his nature
and his needs, The other books touch on the subject, some
more thoroughly than others, but none of them make any
attempt to give an extensive study. The writers approach
the subject from many various angles, The toplcs discussed
group themselves into eight general classes: mneed for
understanding the child; reasons for differences; general
growth; emotional growth; mental growth; socilal growth;
religious growth; and general development of the whole

personality.

1, Need for Understanding the Child

Many of the authors allude to the need for

1, Ibid., p. 94,
2, Ante, p.21,
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understanding the child by making incidental references,
but only eightl disousé the subject to any great extent.
Of these Haker, Locker and Hoh, Schmleding, and Storvick
make the most extensive study, All four list methods for
studying the child, Schmieding2 glves the most complete
analysis in which he emphaslizes the psychological approach,
He includes such methods fdr studying the child as analyz-
ing incidental information, making systematic observation,
conducting interviews, studying the products of children,
using tests, questionnaires and check lists, experimenting
with the use of laboratory studies, and employing the clin-
ical method, The other three approach the subject more
informally and do not go into great detail, Storvick's
list is typical of the others, Her suggestlons for under-
standing pupils include: using Scripture and prayer, re-
calling one's own childhood, keeping permanent records,

-using questlonnaires, making home contacts, reading, and

observing a chilld in real 1life,

2. Reasons for Differences in Children

The general reasons for differences in the development

L] L ° * »

1, Cf, Haentzschel, op., cit., pp. 1l-4; Haker: Understanding
our Pupils, pp. 7-21; 36-46; Locker and Hoh, op. cit,, pp.
7-16; Raymond Olson, op. cit,, pp. 11-20; Schmieding, op.
cit., pp. 5-38; Spees, op. cit,, pp. 6-7; Storvick, op.
cit,, pp. 13-18; Weissling, op. cit., pp. 7-8.

2, Cf, Schmieding, op. cit.,, pp. 10-38.

3, Cf., Haker, op, cit.,, pp. 15-21; Locker and Hoh, op.cit.,

pp. 12-16; Storvick, loc. cit,
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1
of children are set forth by ten of the authors, Heredity,

environment, home training, adult contacts, school and
community are all included as elements which cause differ-
ences in grthh, Only Haentzschel, Haker, Raymond Olson,
and Schmieding discuss the subject at any great length, Of
these Haker and Schmieding make the most extensive studies,
Haker lists six causes or sources of differences in people:
inheritance, environment, race, age, sex, and personal

2

experiences, Besides discussing these sources, Haker shows
=

>
how each chilld is influenced by speciflc urges and needs,

Haker further describes the general types of pupils
to be found In church classes and attempts to lead the
teacher into a sympathetic understanding of each type, The
six types he discusses are the precocious youngster, the
retarded pupil, the unco-operative pupil, the listless,
daydreaming type, the over-aggressive type, and the timid
‘type.4 Schmieding also describes various types of children
in his chapter on the child of special needs, He shows

how a teacher may help children who have speclilal difficulties,

- . . . »

1, Cf. Haentzschel, op. cit., pp. 5-9, 69-77; Gouker, op.
cit,, pp. 7-8; Haker, Understanding Our Pupils, pp. 23-52;
Kretzmann: What Lutheran Sunday-School Teachers Should
Know, pp. 34-37; Kuehnert, op. cit,, pp. 19-20; Locker
and Hoh, op. cit., pp. 7-16; Raymond Olson, op. cit., pp.
13-14, 21-22, T71-77; Schmieding, op. cif., pp. 99-105,
129-237; Storvick, op, cit., pp. 13-22; Weissling, op,
cit.,, p. 7. , ’

Cf, Haker; Understanding Our Pupils, pp. 23-37.

of. Ibid., pp. 41-46,

Cf, Ibid,, pp. 47-52,

Cf. Schmieding, op. cit., pp. 143-61,

. . @
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such as those with language and speech difficulties,

Most of the authors approach the problem of individual
differences in a rather general way and do not make the
effort that Haker and Schmieding do to understand the basie

reasons for differences in children,

3, General Growth
The general growth of the child and its various
aspects 1s discussed in fourteen of the twenty-five books

exanmined, Twelve of these give individual characteristics
1
for the different age groups, ©8Six of the twelve include
2
characteristics for all age groups and six of the books

contain characteristics for one specific age, The remaining
two treat the subject from a general viewpoint, The
authors vary a great deal in their discussions of child
growth, Two general types of approaches are made, Some
separate the material into divisions such as general devel-
opment, physical growth, emotional growth, mental growth,v
and spirituél growth, Others treat all aspects of growth

together without emphasizing the different phases,

. . . . .

1. Cf, Haker: Understanding Our Pupils, pp. 52-57; Kretz-
mann: The Teaching of Religion, pp. 67-81l; What Lutheran
Sunday-School Teachers Should Know, pp. 43-48; Raymond
Olson, op, cit., pp. 22-29; Schmieding, op. cit., pp.
169-76; Storvick, op, ecit., pp. 87-104,

2, Cf, Alexander, op, cit,, pp. 6-7; Gouker, op. cit,, pp.
4L_7; Haker: Hethods for Workers with Seniors, pp. 4-5;
Spees, op. cit., pp. 5-8; Stelzner, op, cit., pp. 4-5;
Welssling, op. cit,, pp. 4-7.

3, Cf, Haentzschel, op. cit,, pp. 10-12; Locker and Hoh,
op. cit,, pp. 20-25, 34-39,
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Of the five authors whose specific purpose is to
1
present the nature and needs of the child, Haentzschel,
Locker and Hoh, Raymond Olson, and Schmleding consider the

various aspects separately, Haker makes only two divisions:
2

3

age group characteristics and aspects of learning,

Haentzschel's divisions emphasize the earlg develop-
5
ment of the child, memory, Iintellectual traits, the emo-
T 8 9
tions, desire, will and action, the Christian child,

His stress 1s on the mental and the emotional growth rather
than the physical,

Locker and Hoh present about the same divisions but
place more stress on the aspects of physical growth and the

need for understanding it. Thelr book contains chapters on
10 11 12
physical growth, emotlional growth, intellectual growth,4
- 13 1
spiritual growth, and relationship of actions to growth,

Olson inecludes similar aspects In his chapters, but differs
from all the rest in that he arranges his material within

each chapter according to age groups, For instance, in his

. * 3 . .

Ante, p.21,

Cf. Haker, op, cit,., pp. 52-60,

cf. Ibid., pp. 61-T5.

¢f, Haentzschel, op. cit,, pp. 10-19,
Cf. Ibid., pp. 20-31,

cf. Ibid., op. 31-42,

¢f, Ibid,, pp. 43-53,

Cf, Ibid., pp. 54-64,

Cf. Ibid., pp. 65-T6.
Cf. Locker and Hoh, op., cit,, pp. 19-40,
of. Ibid., pp. 41-52,

. Cf. Ipid., pp. 53-64, 95-105,

. Cf. Ipbid,, pp. 65-83.

¢f, Ipid,, pp. 84-94,
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chapter on emotional growthl as well as in his chapter on
the physical,2 he gives the typical characteristics for
each age.

Schmieding's presentation of growth in children is
the most psychological, He aims to show relationships
between the physical, mental, and emotional, He traces
general growth and its relationship to seﬁsory and motor

3
skills and abilities, Behavior patterns and reascns for

unbalanced personalitie55 are also considered, Because of
the manner in which he has organized his material, it is
difficult to separate that which refers only to physical
growth, with the exception of his sectlon on the development
according to age levels,

Kretzmann is the only other author who discusses in

7
some detall the physical development of children, All of

the others give only short discussilons,

4, Emotional Growth
Since the majority of the authors consider rather
generally the different aspects of development, only Haent-

zschel, Locker and Hoh, Raymond Olson, and Schmleding

. . . . *

. Cf. Raymond Olson, op. cit,, pp. 31-35.

¢cf., Ibid,, pp. 21-29,

. Cf, Schmieding, op. cit., pp. 41-56,

Cf, Ibid., pp. 99-121,

Cf, Ibid., pp. l22-42,

¢f, Ibid., pp. 169-76.

Cf, Kretzmann: The Teaching of Religion, pp. 67-91; What
Lutheran Sunday-School Teachers Should Know, pp. 43-48,

~3 Ot Bl o
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1
analyze emotlonal growth, Others Iindicate emotional

characteristics to be found at various age levels but do
not go into the study of the nature of emotlions and their
implications, The importance of proper emotlional reactions
is implied by many authors,

Raymond Olson discusses emotions in terms of spec-
ific age groups, Both he and Schmieding have rather general
discussions, but the latter does include some practical
suggestions for guiding the_development of desirable emo-
tions, His chapter on moral and social behavior does bring
out the implications of emotions in relation to behavior and
results in the lives of individuals,

Haentzscbel5 and Locker and Hoh make thne most de-
tailled studies and relate the lmplicatlions to Christian
nurture, Both discuss the nature and importance of emotions
and aim to reveal their place and value in teaching Christian
truths, Both give warnings as to dangers if emotions are
not considered in the development of Christian attitudes,
Haentzschel states:

One of the saddest and yet one of the commonest plaints

voiced by those who have the welfare of the kingdom of
God at heart is that so many who have been thoroughly

3 L] . . .

1, Cf, Kretzmann: The Teaching of Religion, pp. 67-81;
What Lutheran Sunday-School Teachers Should Know, pp.

- 43.48; Storvick, op., cit., pp. 87-104,

Cf, Raymond Olson, op, cit,, pp. 31-36.

Cf. Schmieding, op. cit.,, pp. 124-29,

cf, Ibid,, pp. 129-42,

Cf, Haentzschel, op. cit,, pp. 43-53,

Cf. Locker and Hoh, op. cit,, pp. 41-52,

L] . .
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taught the Seriptural doctrine and who can glve a correct
account of it still remain emotlionally so untouched by
it,

Locker and Hoh bring out the same ideas

While Christian leaders are aware of their responsibili-
ties for helping thelir pupils to develop a knowledge and
understanding of Christian facts and truths, meny of them
do not seem to be aware of the fact that they have an
egual responsibllity and opportunity to help thelr pupils
develop truly Christian feelings, And yet a person's
feelings are at least as lmportant as 1is his knowledge;
for generally speaking, feelings influence as much of
man's behavior as does knowledge,

5. Mental Growth
Many more authors include discussions on the develov-

ment of the mental capaclities, Most of them refer to the

subject In relation to methods and learning activities, but

only a few make special study of mental growth, Haentzschel,

~ 4 5 6 7
Locker and Hoh, Haker, ZKretzmann, Kuehnert, and Schmied-
8
ing present the most detailed studies, Of these Schmieding

agaln makes the most psychological approach, He describes

the five ways of motor learning and shows the relationship
10
of mental growth to physical growth, He traces the devel-
11
opment of the various abilities and skills and brings out

. * L] . .

Haentzschel, op. cit,, p. 48.

Locker and Hoh op. cit,, p. 45,

Cf. Haentzschel op. cit,, pp. 13-19, 31-41.

Cf. Locker and ﬂoh op. c¢it,, pp. 53-64, 95-105,
Gf. Haker: Understanq1pg Our Pupils, pp 61-75,
Cf. Kretzmann: The Teaching of Religion, pp. 87-96
Cf., Xuehnert, op. cit,, . 12-33,

0f., Schmieding, op. cit., pp. 57-95.

Cf. Ivbid., pp. 52_56.

lO ¢f. Ipid,, pp. 57-85.

11, ¢f. Ibid,.
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the relationship of knowledge to experience, reasoning,
imagination, and memory. Locker and Honh also discuss the
relationship of learning to these other factors,2

All seven of the authors discuss the basic laws of
learning and try to show thelr importance in the learning
process, Although all do not list the laws as such, they

emphasize the importance of securing attention and interest

of the child in order to teach him,

Besides these seven, there are several authors who
have some méterial on mental growth, Storvick does not
discuss the psychological aspects of mental growth, but
f ' does emphasize the laws of learning and their application,

k

Raymond Olson gives the mental characteristics for each

age group., Nolde and Hoh5 give various methods for develop-
ing knowledge,

Although memorizing is an important aspect in mental
growth and in Christian education, only a few of the authors
discuss the subject in any great"detail. The majority allude
to the importance of memorizing material but only a few show
how the process is to be accomplished,

Haentzschel makes the most complete study on the

subject of memory, He covers such phases as importance and

Cf., Ipid., pp. 85-95.

Cf, Locker and Hoh, op. cit., pp. 57-63.

of. Storviek, op. cit., pp. 41-47,

Cf, Raymond Olson, op. cit., pp. 37-40.

Cf, Nolde and Hohj My Preparation, pp. 59-62,
Cf, Haentzschel, op., cit., pp. 20-30.
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and nature, ways to memorize, place of retention, recall

and recognition, training in and value of memorization,
1
Kuehnert covers about the same material but has a different

aporoach, Haentzschel's discussion is more from the psych-
ological viewpoint and Kuehnert's from the practical,
Kuehnert emphasizes the place of memorization and its
relationship to the teaching of religion, |

Kretzmann in his two books2 has short discussions
on the subject, but these are general in character, Stor-
vick3 and Ove Olson 1include only the ways by which children
can be taught to memorize, Stellhorn in his Manua15 has a
more lengthy discussion in connection with planning lessons
for the Saturday school, Besides glving general suggestiohs
he includes aims for memorizing,6

In the various discussions on mental growth, a few
of the authors point up dangers involved in too much emphasis
on intellectual growth apart from emotional growth and too
1little emphasis on relating knowledge to real life, Haent-
zschel touches on some of the dangers in his chapter on

7

intellectual traits, He says:

. » . . .

.Gf, Kuehnert, op, cit,, pp. 47-60,

Cf, Kretzmann: The Teaching of Religion, p. 89; What
Lutheran Sundag-School Teachers Should Know, pp., T7-78.
¢f, Storvicék, op. cit., pp. 47-51.

Cf. Ove Olson, op. cit., pp. 26-30.

Cf. Stellhorn: Manual for Lutheran Saturday-Schools,
Summer-Schools, and Week-Day Religious Instruction, pp.
32-38,

Ibid,, p». 33.

. Cf. Haentzschel, op. cit., pp. 31-40,
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There is a reason to fear that many children fail of a
real understanding of the purpose of Scripture because
thelr teachers treat the sacred teachings as if they
were only a kind of knowledge which one 1s some how
expected to acguire and of which one should be able to
give an account , , . He regards religion as something
to study and discuss and answer gquestions about rather
than as something that shou}d be woven into the texture
of his own daily existence,

Kuehnert brings out the same ldea:

It is perfectly clear to an informed Christian teacher
that he cannot be satisfied with mere knowledge of the
Scriptural truths on the part of his puplls but that he
must .constantly strive to. have this knowledge applied by
his puplls, so that Ehey give evidence of their falth in
their daily conduct,

6

. Social Growth

But little emphasis 1is placed on the subject of social
growth in any of the books, That there 1s a need for teach-
ing social relations 1ls implied but not so definitely dis-
cussed as other topilcs., Socilal growth is incl%ded in the

discussions on general growth byasome authors, Raymond

Olson in The Child in Your Midst 1is the only author who

has a chapter on the subject of social adjustment, As he
does with all of his topics, he divides his material accord-

ing to age groups and gives characteristics and problems

faced,
5
Nolde and Hoh in My Materials have some suggestions
1. Ibid,, p. 40.
2, Kuemnert, op, cit., p. 57.
%. Cf. Kretzmann: The Teaching of Religion, pp. 57-81;
8chmieding, op. cit,, pp. 170-76,
4, ¢f, Raymond Olson, op, cit,, pp. 41-49, T73-T4,
5. Cf. Nolde and Hoh: My Materials, pp. 63-69,
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as to materials to be used in planning church fellowship
partles and Include a list of standards for selecting
materials, Locker and Hoh also discuss social relation-
ships according to age groups, They describe fellowship
activities for childrenl and for young folks.2 The others3
who include suggestions concernlng social relationships
emphasize the recreational aspect, A few of the authors

touch on the subject in their discussions on the general

development of the whole personality,

7. Religious Growth

In the analysis of the objectives of Christian edu-
cation 1t was found that the two major ones underscored by
all authors are: conscious falth in God and in Christ, and
growth in Christian living, In spite of the emphasis on
these objectives, however,.in the majority of the books
there is little emphasis on the development of religious
growth as a subject in itself, The authors discuss the
subject in relation to other topics such as objectives,
outcomes, emotional and intellectual growth, and methods,
In analyzing the dominant emphases, three phases will be
considered: emphasis on vorshilp; emphasis on prayer; and
emphasis on general religilous development,

1. Cf, Locker and Hohj; op. cit., pp. 112-15,

2, Cf, Ibid., pp. 124-26,

3. Of, Alexander, op. cit., pp, 26-27; Haker: Methods for
Workers with Senilors, pp. 24-25; Mueller, op. cit., pp.
63-64; Spees, op, cit,, pp. 22-24,

4, Intra, Chapter II, pp. 23-33.
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a, Emphasis on Worship
To teach children to worship is one of the ma jor
objectives indicated by many authors, but worsnlp itself is

not a major emphasis in the books, Bome authors give brief
1
exhortations on the importance of teaching worship, but

only a few treat the subject extensively and give helpful

suggestions, Locker and Hoh include discussions on worship
e 3
activities for both the child and youth, They state the

characteristics for both groups, but denote especially the
need for understanding the youth and the importance of
worshlp in his life, They say:

For many young folks the early adolescent years are
years of inner confusion and strain, , . What these
young folks need is God and the assurance of His reality
and presence, of His love and sympathy, of His mercy and
forgiveness, of Hls understanding and helpfulness, Wor-
ship, more than anything, can meet this need: for it is
in worshig that man comes into closest conscious contact
with God, P

Stelzner and Gouker give general suggestions for
i
teaching worship to nursery and beginners, Nolde and Hoh

in My Materials have a chapter devoted to materials for

worship, but present only general suggestions for training
10
in worshilp., Storvick, Weilssling, Alexander, and

. L] . . .

¢f. Bruce, op, cit,, pp. 78-79; Spees, op, cit,, p, 20,
. Cf, Locker and Hoh, op, cit,, pp, 107-09,

of, Ipbid., pp. 119-21,

Ibid., pp. 119-20.

Cf. Stelzner, op. cit,, p. 24,

Cf. Gouker, op. cit,, pp. 23-25,

0f, Nolde and Hoh: My Materials, pp. 29-41,

Cf. Storvick, op. cit., pp. 81-8%,

Cf, Weissling, op. cit,, pp. 28-31.

0. Cf. Alexander, op. cit,, pp. 18-22,

3
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Kraeft are the only authors who give definlite suggestions

for training children in worship, They present the need
for such training; describe elements of worship, such as
use of Scripture, music, offering, prayer, visual aids, and
meditation; and suggest ways to bulld up worshlp programs,

using student participation,

b. Emphasis on Prayer

Emphasis on prayer can hardly be analyzed apart from
worship and objectives, The few authors who discuss prayer
at all do so in relation to worship or in terms of objectives,
Although many authors refer to the importance of prayer, very
few include methods for teaching children to pray.

Gouger briefly discusses ways of teaching prayer to

beginners, Kraeft suggests ways to guide children in de-

veloping their private prayer life, Alexander includes a

few ideas for developing prayer life in juniors, Nolde and

Hoh in My Prevaration give one of the longest discussions
5
on prayer in connectlion with their aims, They show how

training in prayer involves the development of knowledge,

attitudes, habits, and motives, In My Progress theysuse

prayer as a means of measuring a student's progress, But
1, Cf, Kraeft, op., cit., pp. T1l-T4.

2, Cf. Gouker, op. cit., p. 24,

%, Cf, Kraeft, op. cit.,, pp. T3-Th.

4, Cf, Alexander, op. cit,, pp. 18-19,

5. Cf, Nolde and Hoh%# My Preparation, pp. 27-29.

6. Gf. Nolde and Hoh: My Progress, p. 45,
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on the whole the discussions on prayer are not very compre-
hensive,

¢, Emphasis on Religious Development

In analyzing the authors' emphasis on religlous
development, objectives and outcomes must also be consid-
ered, Some of the authors give their greatest emphasis in
relation to the objectives, Ove S, Olson in his book on
methods makes this approach, His whole emphasis 1s tied
up with his list of objectives,l

Of all of the authors Locker and Hoh glve the most
complete analysis of religious development in relation to
factors in the spiritual life and to aspects of faith, The
meaning of the soul and the factors in the spiritual equip-
ment of life such as internal factors, inherited capacities,
and religlous capacilty, are all emphasized.2 These authors

maintain that man is not born with a positive failth, but

with a capacity for faith, Man lost his God-given faculty

- for God through sin; therefore he must be stimulated by God

through the Word in order to develop failth, They bring out
the relation of baptism to the little child and the respon-
sibility of the church toward him, They state:
The babe, then, at birth has a capacity for God, ., .,
It is the responsibility of the Christian Church , .,

to see that the child is brought under the influence of
the divine Word in order that this inner spiritual life

. . . . .

1. Gf, Ove 8. Olson, op. cit,, pp. 84-94,
2. Cf, Locker and Hon, op. cit., pp. 25-29,
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may be born in accordance with the will and purpose of
God, The child himself cannot find God but God through
his Word finds the child and brings him into relation-
ship with himself through Jesus Christ, so that his Holy
Spirit can awaken and guide the whole of his life,l
Locker and Hoh also include a detailed discussion on
faith, showing its meaning and nature, the process of build-
ing it up, development of Christian falth and relationship
of faith to the physical elements, to experience, to knowl-
edge, to feeling,
Only a few of the authors analyze the religious capa-

city of children according to age levels, Raymond Olson in

The Child in Your Midst refers to the religious capacity of

childhood and of adolescence, Kretzmann in The Teaching
_ | £
of Religion touches on the subject for primary, juniors,
_ 8
intermediates, and adolescents, Kramer has a section
9

called "Primary Religion", but its main emphasis is on
methods rather than on réligious developnment,

Haentzschel does not discusgs religious development
as such, but injects ideas into his discussions on other

subjects., In his discourse on emotions, he emphasizes the
10
need for relating emotions to the teaching of religion,

. . . . -

Ibid,, p. 28,

Cf. Locker and Hoh, op. cit., pp. 65-T74,

Gf. Raymond Olson, op. cit,, pp. 63-65,

Cf. Ipid., pp. 65-67.

Cf. Kretzmann: The Teaching of Religion, p. 69.
Cf. Ibid., p. Th.

iy

¢f, Ipid., p. T78.
cf, Ibid., pp. 80-81.
¢f. Kramer, op, cit,, pp. 110-117.

é. Cf. Haentzschel, op. cit., pp. 48-52,
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1
He also shows the relation of action to religlous growth,

He states:

It is the object of Christian teaching to bring those

who have not yet found God to a knowledge of their sin
and of the Savicur from sin, Those, however, who through
faith in Christ have gained forgiveness and peace and
have become children of God and love thelr heavenly
Father for His mercy toward them, Christian teachers

must try to gulde, so that they will earnestly seek to
bring all that they are and do into agreement with the
will and pleasure of God, al% thelr thoughts and desires,
all thelir words and actions, ‘

In relation to his discussion of action and religlous
growth, Haentzschel points out the temptations that face a
young Christian and suggests ways for a teacher to hélp the
¢child to overcome temptation, He also includes a reference
to the place of conscience in religious development and con-
cludes his discussion with an objective:

The training of the consclences of children so that they
will speak falthfully and accurately in accordance with
the revealed will of God 1is one of the important aims

of true Christian education and one of the most blesgssed
results, ‘

Raymond Olson in The Child in Your Midst devoies one

5
chapter to the relationship of religion to the child's life.

He first indicates the elements which influence the éhild's
Christian life, He mentions home, adults, aspects of the

Sunday School such as leaders, atmosphere, lessons, worship,

Cf. Ibid., pp. 54-64,

. Ipid., p. 61,

Cf. Haentzschel, op. cit.,, pp. 61-04,
Inid,, p. 64,

. Cf, Raymond Olson, op, cit., pp. 61-70.
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1 _
and the Bible. His main emphasis is placed on the factors

iavolved in the religious development of the adolescent,
Olson is one of the few writers who discusses varieties of
Christian experiences and thelr relation to spiritual
growth,2

Although many of the authors touch on the matter of
sin in relation to rellgious development, Schmieding is
one of few who analyzes sin in relation to concepts of
moral behavior.3 He presents the various views held by
educators concerning children and their behavior: the view
that the child is fundamentally good; the view that the
child's personality 1s disturbed by outward sin and needs
moral tralning; the view that conduct is determined by
environment; and finally the view of the unregenerate man,
He shows the relationship of Christ to the unregenerate man
and the relstionship of sin to the regenerate man,

Statements of desired outcomes sometimes reveal an
author's emphasis on religious development, Storvick pre-
sents outcomes as foundatlon stones Tor the permanent
structure of a life full-grown in Christ, The foundation
stones she describes are: "the habit of daily renewal;

"love for Christ's church aﬁd the nhabit of regular worship

therein"; "love for God's people"; "a glad giving of self

¢f. Ibid,, pp. 61-64,
Gf. ij—do 3 pp. 67-700
Cf. Schmieding, op. cit., pp. 129-31,

o
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1
and time and money in kingdom service,"

Kuehnert also expresses his empﬁases in terms of
outcomes,2 He says that the objJective of Christian training
is twofold: '"not only to impart knowledge to the child but
also strive to guide the pupil so that this knowledge func-
tions in his life " Through a series of questions he points
out the evidences 6f a living failth which should be seen in
the lives of children,

Kraeft uses the same means as Kuehnert, He maintains
that by evaluating the spirit of a Sunday school you can
evaluate the results of your teaching.5 He lists factors
which reveal the wrong kind of spirit and factors which
develop the proper spirit, Kraeft is one of the few authors

who points up weaknesses in Christian education that prevent

religious growth,

8. General Development of the Whole Personality

Because the authors handle the subject of the nature
and needs of the child from so many angles and with such
varied emphases and approaches, in any attempt at classifi-

cation there is naturally some overlapping, BSuch subjects

Cf. Storvick, op. cit., pp. 131-35.
Gf. Xuehnert, op. cit.,, pp. 75-88.
Ibid., p. T6.

¢f. Ibid., p. T7.

Cf. Kraeft, op. cit,, pp. 88-99.
¢f, Ibid., pp. 91-93.

cf. Ibid., pp. 93-9%.

cf, Ibid,, pp. 91-93.
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as growth in action, relationship of desire and will to
actlion, general development of the personality, lmportance
of learning by doing, the building of proper hablts, attl-
tudes, behavior patterns are all topics which are approached
in various ways. Some authors conslder them separately;
some discuss them in the learning prooess; some discuss
them in the general development of personality; others, in
relation to methods and to objectives,

Haentzschell and Locker and Hoh2 are the only authors
wno make a comprehensive study of the nature of actlions and
relationships involved, The place of desire and wlll in
relation to acticn is emphasized by both, but they differ
in application, Locker and Hoh speak more in terms of the
moral quality of actions while Haentzschel brings in the
spiritual relationships, He relates action to Christian
growth, showing that Christlan teaching must result in
right actions to be effective in the lives of children,

He also shows the place of guidance in personality develop-
nment and gives reasons for lack of integration.4

Schmieding makes the most thorough and psychological
study of the general development of the child, showing how
all areas of the personality must be integrated and what

prevents integration, He shows the trends of child

Cf, Haentzschel, op. cit.,, pp., 54-64,

Cf, Locker and Hoh, op, cit., pp. 85-112,
Cf, Haentzschel, op. cit., op. 61-6G4,

of, Ibid., pp. T1-76.

. Of. Schmieding, op. cit,, pp. 114-80.

. . e .
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1
interests and thelr relationship to behavior, He discusses

order and disorder in the personality and the relationship
2
of Christian teachings to developing the personality. As
has been stated before, he describes the child of s§ecial
needs and gives suggestions for meeting these needs,
Kuehnert stresses the importance of learning by
doing, especlally in relstion to Christian development, He
states:
We must at all times strive to train our pupils so that
thelr conduct will reflect the faith that 1s in them, , .
Christian virtues, the result of faith, are to be woven
into the very fabric of life and are not to Ee mere orna-
ments which are only occasionally displayed,
Nolde and Hoh in My Preparation include methods for

7 8
developing attitudes and methods for developing habits,

These are in line with the alms they glve for Christian
9

education: to develop proper attitudes and proper habits,
D, Methods and Materials

Because of the importance of objectives and child
development in relation to the implications of baptism and

confirmation for Christian nurture, the major portion of

3 . . . L]

Cf, Schmieding, op, cit., pp. 105-21,
Cf, Ibid., pp. 122-42,

. Ante, pp. 35-36. .

of. Ibid,, pp. 143-61,

Cf. Kuehnert, op. cit., pp. 34-46,
Ibid., p. 40.

Cf. Nolde and Hoh, op. cit., pp. 62-64,
cf. Ibid., pp. 65-67.

¢f. Ibid,, p. 28.

. 0
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this thesis has been devoted to a consideration of these
emphases, At this polint, because they are of gsecondary
importance, only brief space will be given to methods and
materials as found emphasized in the books studied, In the

books themselves, the opposite 1is true, Aside from those
1
dealing with the psychological aspects of child study, the

dominant emphasis in the majority ol the books is on methods,
organization, and administration,

The books contain discussions of methods of all
types., The following general types are included: the
aspects of story-telling2 and 1ectuzing, the art of ques-

tioning and conducting discussions, the planning of student
5
projects and soclalized lessons, the use of supervised
, 7
study, and the place of tests for measuring outcomes, The

authors emphasize the need for variety in the class session

and indicate the value of visual aids and expressional work
8 9
for securing varilety. Methods for teaching the Bible,
10 11 12
catechisn, music, dramatics,and choral reading are

. . . - -

Cf., Ante, p. 21.

Cf. Storvieck, op, cit., pp. 53-56; Ove Olson, op. cit.,
pp. 31-38. ‘

Cf. Ibid., pp. 29-43,

Cf. Ibid., pp. 45-51; Storvick, op. cit.,, pp. 57-62;
Kretzmann: The Teaching of Religion, pp. 138-46,

Cf, Ove Olson, op.cit,, pp. 54-61; Storvick, op. cit.,
pp. T1-72, :

Cf. Ibid., pp. 20-22, 123-24,

of. Ibid., pp. 135-38; Kuehnert, op. cit,, pp. T79-88.
¢f, Ibid,., pp. 63-Tl; Storviek, op. clt., pp. 63-T4,
Cf. Ove Olson, op, cit., pp. 75-83; Kramer, op. cit,,
30-39.

10. Cf. Kretgmann: The Teaching of Religion, pp. 105-12,
11, Cf. Ibid., pp. 112-13.

12, Cf. Storvick, op. cit., pp. T4-81.
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also given, Although many types are referred to, not all
of the authors discuss all of then,

As to content, the majority of the discussions on
nethods are general in éharacter, Kramer, Kretzmann,
Kuehnert, Ove Olson, Stellhorn, and Storvick present the
most detalled discussions,

Few of the authors give much space to the subject

of materials, My Materials by Nolde and Hoh 1s the only

book written specifically for the purpose of discussing

materials,
E, Organization and Administration

Several of the books have as their major purpose to
present the aspects relating to the organization and admin-
istration of a church school, Typical in thls group are

Ten Studies on the Sunday School by Bruce, and Working

Together by Kraseft, BSubjects considered in these books
1
include general organization, dutles and gqualifications

of officers and teaching staff, arrangement of classes

and departments, handling of records and reportg, types

5

of equipment, and suggestions for improvements, Many

. . . . .

1. Gg. Kraeft, op. cit., pp. 1-15; Bruce, op. cit., pp.
26-33.

2. of. Ibid., pp. 34-48; Kraeft, op. cit., op. 15-27.

3, Cf, Ipbid., pp. 27-38; Bruce, op, cit., pp. 50-68,

4, Cf, Ibid., pp. 78-87; Kraeft, op, cit., pp. 52-64,

5. Cf, Ibid,, pp. 39-51; Bruce, op. cit., pp. 69-T8.

6 pp. 64-78.

6. Cf. Kraeft, op., cit

.3
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other books include discussions of these matters also,
Special reference is made by almost all of the
authors to the place and importance of the teaching staff,
Such aspects as gualifications of the teacher,need for
careful preparation, and methods for training him are

emphasized in the books by Nolde and Hoh, Christian Growth

unto the Fulness of Christ hasyas its primary purpose to

help teachers grow in their spiritual 1life, My Preparation

alms to gulde the teacher in his preparation for the class,

and My Progress helps the teacher measure his results,
‘ 1
Several of the authors emphasize the spiritual

qualifications needed in a teacher, Jesus as a teacher is
2
used as an example by some in the way of motivation, The

problem of training teachers is treated by several of the
authors, ZXKraeft includes a program for teachers' meetings,
glving many suggestions for improving meetings and solving

problems, Others besides Nolde and Hoh emphasize prepara-

5

tion, Storvick and Kramer each include a lesson plan to

encourage teachers to make thelr own., The relationshig of
o
the home and the church 1s presented in several books,

. . . . -

1, Cf, Haentzschel, op. cit,, pp. T79-85; Ove Olson, op. cit.,
pp. 13-20; Kuehnert, op. cit., pp. 95-9; Bruce, op. cit.,
pPp. 42-48; Kraeft, op. cit,, pp. 16-18,

. Of. Storvick, op., cit., pp. 9-10; Ove Olson, op. cit,,
pp. 95-102; Kuehnert, op. cit., pp. 9-10, 31-32,

. Cf. Kraeft, op. cit,, pp. 64-87.

Cf, Storvick, op, cit.,, pp. 105-16,

¢f, Kramer, op. cit., pp. 69-1009.

Cf. Stelzner, op. cit,, pp. 27-30; Gouker, op. clt., pp.

27-31; Weissling, op., cit., pp. 12-13; Alexander, op,

cit,, pp. 29-31; Raymond Olson, op. cit,, pp. 51-60.
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Need for teacher and parent cooperation, home visitation,

and parent-ieacner meetings are some topics discusgsed,
F, Summary

The purpose of this chapter has been to analyze and
compare the outstanding emphases in selected Lutheran pub-
lications on Christian nurture, Twenty-five books were
analyzed,

The meajor portion of the analysis has been devoted
to the emphases the books placed on objectives for Christian
nurture and the aspécts‘of child study, his nature and needs,

~ In the consideration of objectives, general objectives
were first discussed and then a comparison was made of msjor
emphases regarding specific objectives found in all of the
books, In this study it was noted that the two primary ob-
jectives emphasized by all are a consclous faith in God and
Christ and growth in Christian living,

In analyzing the references to the child, his nature
and needs, the aspects found cousidered were: need for
understanding the child, reasouns for differences, general
growth, emotional growth, mental growth, social growth,
religious growth, and general development of the personality.
It was found that only the five books whose primary purpose
is to dilscuss the aspects of child development strongly
emphasize this, The other books do not stress child develop-

ment . so much as methods, various teaching aspects,
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organization and administration, The majority of the
discussions on these subjecis were found to be general in
approach, Only brief summaries were included of emphases
found in relation to methods, organization, and adminis-

tration.
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CHAPTER III

EVALUATION OF THE BOOKS ON
CHRISTIAN EDUCATION IN THE LIGHT OF
THE LUTHERAN DOCTRINE COF BAPTISHM
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CHAPTER III
EVALUATION OF THE BOOKS ON
CHRISTIAN EDUCATION IN THE LIGHT OF

THE LUTHERAN DOCTRINE OF BAPTISM
AND THE PRACTICE OF CONFIRMATION

A, Introduction

As the first chapter of this study presents the
beliefs of Lutheran theologians concerning the need for
Christian nurture inherent iIn the doctrine of baptism and
the practice of confirmation, so the second chapter presents
the attempts of Lutheran educators to meet the needs, The
purpose of this chapter is to evaluate the material found
in the twenty-five books on Christian education,

First the significance of ﬁhe implications found in
baptism and confirmation will be discussed, Then, in terms
of these implications, Tirst general and then specific eval-
vwations will be made,

B, Significance of Implications Found
in the Lutheran Doctrine of Baptism
and the Practice of Confirmation

In the study of the doctrine of baptism and the prac-
tice of confirmation it was found that there were many
implications relating to the Christian nurture of children

1
in the Lutheran Church, As was thus. stated, baptism 1s

. L] . L] .

1. Cf. Ante, pp. 4-15,
60
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considered a means of grace through which infants become
members of the kingdom of God, At first the spiritual life
exlists only in the realﬁ of the unconscilous, but gradually
through proper nurture there should be the transition to a
conscious state of faith., The purpose of Christian educa-
tion 1s to guide the child in this spiritual development
until this new life he received in baptism becomes a living,
vital reality in his own consciousness,

As an aid in the development, confirmation instruc-
tion is given a dominant emphasis during the crucial years
of early adolescence, The instruction 1ls thought of as a
means through which the spiritual development is brought to
a climax, Through careful guldance the youth is to be led
into a personal relationship to Christ as hls Saviour and
Lord; and at the confirmation rite he 1is to confess publicly
his personal faith in Him and his desire to remain in His
kingdom,

Baptism and confirmatlion are closely linked together,
with weighty implications for Christian nurture, The ideal
posgibility does not always materizlize, Between the two
lie a dozen years at least duringwwhich time the child
recéives various types of instruction and impressions,

What happens during these years will determine the spiritual
condition of the chilld and the quality of hils religious
éxperience during his confirmation instruction, He may

have a gradual growth into a conscious, personal faith in



Christ or he may gradually grow away from that faith, The
pattern of his growth and the outcomes greatly depend on
the influence of the adults in his life--those in his honme
and those In his church,

In order for a teacher to be properly prepared to
gulde children in Christian nurture he needs to be aware of
the implications of baptism and confirmation and zlert to
thelr significance, The study of baptism and confirmation
revealed a number of factors which have vital significance
in helping a teacher determine hils objectiﬁes and his means
for attaining them, An insight into some of the following
is of great importance: an understanding of ihe process
involved in the development of falth from the unconscious
to the consclous state; the relationshlip of the unconsclious
to the conscious in the learning process; the significance
of proper impressicns implanted in the'early years; the
reason for an "awakening period" in the life of a child and
ites relatlonship to the growing process; ithe possibility of
the chlld's choosing to remain in the covenant grace or o
leave 1it; the lmportance of the child's own conception of
the Christian 1life; the varylng degrees of spiritual life
found in the children in the churcn school and catechetlcal
class; the need of gulding youth into making definite and
pésitive cholces; the possibllity of youth making insincere
conTirmation vows; the dangers of stressing knowledge rather

than experilence and docirines rather than life,
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These are some of the important implications revealed
in tne study, The Lutheran theologlans are positive in
thelr convictions that the Christian 1ife begins in baptism
and that the ultimate goal of Christian education 1s personal
faith and Christian living, but they do not discuss the
means by which the goal is to be attained, This is left to
the leaders in Christlan education, whose writings are now
to be evaluated,

C. General Evaluation of
Lutheran Books on Christian Education

‘ 1 2
Aside from discussions by Locker and Hoh and Bruce,

few of the other writers present a distinct picture of the
relationship of Chrigtian education to the Lutheran docirine
of baptism, A few3 make brief references toAbaptism in
relation to teaching small children, Kramer gives a whole
teaching unit on the subject but the purpose of this is to
instruct children in the meaning 5f baptism rather than to
show teachers ;ts rélationship to Christian education, As

a teaching unit this study has real value, and should give

a teacher a deeper insight into the meaning and importance

of the doctrine, but it does not point up the implications

for Christian education,

Ante, p., 47.

Ante, pp. 29-30,.

Ante, v. 29.

Cf. Kramer, op. cit,, pp. 78-109.

.
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Confirmation does not receive much more enmphasis,

A few authorslpresent rea;ons for the loss of youth after
confirmation, Kretzmann discusses the importance of con-
firmation and gilves warning ageinst over-stressing doctrines
and memorization in the preparatory instruction, Otherwise
few of the books give the church school teacher an insight
into the real purpose of confirmation and its lmportance in
relation to Cuaristian growth, However, that confirmation
receives little consideration in these books 1s easily under-
stood in the light of the many books specifically written
about catechetical instruction, which have not been included
in this study. Yet, only a limited number of the teachers
make use of these books on confirmation instruction, aﬁd

the rest are handicapped by the lack of emphasis in the
books on Christian education, Surely the child's spiritual
development would be furthered in the years leading up teo
confirmation if his teacher had this strategic step in mind
and contributed toward vitalizing the experience,.

Since few of the writers make their baslic approach
to Christian education in the light of baptism and its
relationship to confirmation, they do not point up the
implications for Ghrisﬁian nurture nor do they present
thelr material in relation to these, NWo author gives a

1. of. Spees, op. cit,, pp. 28-29; Haker: Methods for
Workers with Senilors, pp. 29-33,
2. Cf, Kretzmann: The Teaching of Religion, pp. 50-51, 107.
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clear picture of the process involved in the development of
faith from the unconscious state to the conscious., Huch
emphasis is placed on the need for training children in
Christian doctrine, for guiding them into a personal rela-
tionship with Christ and for relating their faith to Chris-
tian living; but the means for accomplishing these objectives
are not clearly defined, Child development, methods of
teaching, principles of organization and administration are
all discussed, but the material presented is general in char-
acter, Even in the discussions on spiritual development,
ﬁhere igs 1little that is definite and concrete,
D, Evaluation in Terms of
Ma jor Emphases as Revealed on the Chart

1
In making a study of the chart in the second chapter,

significant factors are revealed, An analysis of emphases
may be made froﬁ two angles: noting the number of books
which include dilscussions on certaln subjects and noting the
number of pages given to each subject, The following list
shows the degree oi emphasis placed on different subjects,
as revealed by the number of books in which they are dis-

cussed:

1. Ante, p. 59.
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TOPICS NUMBER OF BOOKS
Objectives 17
Qualifications of teachers 16
Mental growth 14
General growth 14
Discussions and art of questioning 13
Administration and organization 12
Visual aids 12
""" Curriculum 11
Worship 11
Reasons for differences in children 10
Teacher preparation for class 10

Development of whole personality
General teacning methods

Measuring outcomes in Christian 1life
Student projects and soclalized lessons
Story-telling

Home and church relationships

Need for understanding the child
Teacher training

Methods for teaching the Bible
Nature of memory - ways of memorizing
Religious development

History - educational agencies
Social growth

Measuring outcomes with tests
Dramatics and choral reading

Prayer

Music

Supervised study and assignments
Lecturing

Expressional activities

Lutheran concept of the child
Emotional growth

UV OGOV OV 3 00 Q0 CO\D WO \O WO WO \O

B This next list shows the emphasis given to the sub-
jects in terms of total number of pages, The numbers are
approximate, No distinction was made between whole and
half pages, Anything less than a whole page was counted as

one page.
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TOPIGS NUMBER OF PAGES
Mental growth - memorization 202
Administration and organization 168
Development of whole personality 117
General growth of child 108
Qualifications of the teacher 106
Objectives o4
Need of understanding the chil 84
Religious development " 78
Reasons for differences in children 76
History - educational agencies 70
Surriculunm 69
Teacher preparation for class 68
General methods for teaching 56
Measuring outcomes in Christian 1life 53
Teacher training 4o
Methods for teaching the Bible 45
Worship 42
Discussions and art of guestioning 43
Emotional growth 4o
Visual aids 37
fjeasuring outcomes with tests 35
Student projects and soclalized lessons 51
Soclal growth 29
Story-telling 29
Home and church relationships 26
Supervised study and assignments 16
Dramatics and choral reading 14
Lecturing 10
Prayer 9
Expressional activities 9
Musiec 8
Lutheran concept of the child 6

Much could be said concerning the above lists, but
only a few of the most significant relationships will be
noted, The fact that only a few of the subjects are dis-
cussed in more than half of the books reveals that the
authors themselves are not in agreement as to what are the

most important elements in Christian education, Another

significant feature is the contrast between the emphasis
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prlaced on mental and general growth and that placed on
emotlional growth, While discussions on mental growth head
both lists, emotional growth is discussed in few books, Not
only does emotional growth receive little emphasis but sub-
Jects which contribute to or are affected by its development
also receive little emphasis, Religlous development, expres-
sional activities, experience-centered lessons, music, dra-
matics, soclal growth, worship, and prayer are all topics
which receive relatively little consideration, Discussions
of the Lutheran concépt of the c¢hild come at the bottom of
both lists,

Thus it 1is evident that although some of the authorsl
warn against the danger of emphasizing knowledge rather than
experience in teaching, the books on Christlan educatlion by

their own emphasis tend to oromote this practice,

E. Evaluation in Terms of Objectives

2
In the analysis of objectives 1t was found that the

authors are in agreement that the two ultimate goals for
Christian education are to lead the child into a conscilous
failth in God and Christ and to train him for Christian
living, Many other specific objectives are listed and
discussed which contribute to and support‘these ma jor goals,
The majority of the writers emphasize the need for definite

. - . . -

Ante, pp. 39-40, 42-43,
A

1. Cf.
2. Cf. Ante, pp. 24-33,



goals in teaching and state objectives that are generally

in accordance with thne implications of baptism and confirma-

tion for Christian nurture,

These objectives in themselves are standards for
evaluating the content of the books., They are not a means
toward an end, but they indicate direction and purpose,
Material in books on Christian education should reveal ways
by which the objectives they set up can be accomplished,
Since the many alms given by the authors of the twenty-five
books have vital significance, some of the most representative
will be used to evaluate the contribution of the books,

Because Bruce 1s the only writer who lists hils objec-
tives in relation to the Lutheran conéept of the child, some
of his aims will be used, Although nils aime are not so
comprehensive as some, they are representative of the
ma jority., His first objecilve 1is:

To develop in the baptized chlld a consclous knowledge
of God and His will and an active, conscilous faith and
trust in Him through Jesus Christ our Lord and Saviour in
order that he may grow into mature manhood and womanhood

without having kniwn himself to have been anything but
the child of God,

+3

his first objective involves several factors related

to teaching: development of the baptized child both physi-

cally and spiritually; consclous knowledge of God and His

will; conscious Taith and trust in Him through Jesus Christ;

s

personal acceptance of Jesus as Lord and Saviour; implications

g

. . . . L]

1, Bruce, op, cit,, p. 23.
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and meaning of the term "child of God." The teacher who is
to accomplish all that is involved in this first objective
needs help in many directions, He needs to understand what
is implied in the development of the baptized chilild and

what  1s meant by conscious knowledge of God and His will and
conscicus faith and trust in Him through Jesus Christ, He
must be able to discern whebther"conscious knowledge" and
"sonscious faith" are the same at every age level and if
not, what is the difference, If this child is to grow into
"manhood and womanhood without having known himself to have
been anything but the chiid of God", the teacher should be
aware of the normal Christian expefiences common for each
age level, He must also be aware of the possibility of this
child's not knowing that he is a child of God and the possi-
bility of his not being a child of God, The teacher needs
insight to dlscern the spiritual needs of his children and
the ways to meet them,

Many of the authors underscore the ideas presented
in the first objective, but few give an answer for all of
the needs of the teacher, The topic of physical growth 1is
treated extensively, with fourteen books containing informa-
tion on the subject, but discussions on religilous growth are
neilther so many nor so well-defined, There are many refer-
ences to deslired outcomes and many exhortations regarding

the need for leading chlldren into a definite personal
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1
faith, but no author attempts to trace the development in

a concrete manner,

Of all of the authors, Locker and Hoh make tge
greatest contribution, Their analysis of the soul, their
discussion of the religious capaclty in man and its relation
to spiritual development, theilr emphasis on the place of
baptism, and thelr presentation of the nature and develop-
ment of faith, all have real value in helping a teacher
gain insight into the aspects of religious development,

Raymond Olson includes a chapter on "Religion Is a

3
Part of His World", but the treatment of the material is

general in character, Kretzmann in The Teaching of Religion

glves briefiy the religious characteristics of the different
age groups, but his main emphasis is on knowledge, Ove

5
Olson's list of objectives for the different departments

is good and gives some Iinsight as to what can be expected
from the different age groups. The six booklets, lMethods

for Workers, have little on religious development,

Although Bruce's first objective is excellent, the
books in general have little to offer in the way of helping
the teacher accomplish some of the most important aspects

of this objective, The basic factor of the whole objective,

. . . . .

Haentzschel, op, cit,, pp. 51-64; Schmieding, op. cit
pp. 19-28; Kramer, op, cit,, pp. 9-14,

. Ante, vp. 47-48,

Ante, pp. 49-50,

Ante, p. 48,

Ante, p. 47.

L
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to help a child know he 1is a child of God, is not discussed
at all, No author tries to analyze what is involved in a
child's knowing himself as a Christian nor does anyone
preseﬁt the steps necessary in order to bring a cnild into
the knowledge. The objective, accepting Jesus Christ as
Saviour, is emphasized, but not in terms of definite means
related to specific age levels,

Bruce's second objective is:

To teach the child the Christian views of life and
to train the child to sustain the right relations and
éttitudes in 1if§ in’i@s various moods aﬁd conditions
in accordance with Christian principles,

This objective involves the subjective aspect of
emotions in relation to attitudes and behavior, As has
been stated before,2 emotional developmezt receives little
emphasis, Haen‘gzschel,3 Locker and Hoh, Raymond Olson,5
and Schmieding,O are the only authors who include discus-
siong of the subject, Of these Haentzschel and Locker and
Hoh make the most extensive studies, They show the relation-
ship of religious development to emotions and stiress the
need for considering the emotional reaction in teaching,

Many authors discuss the need for developlng proper attitudes

but the approach is usually general in character,

Bruce, op., cit., p. 23.
Ante, p. 39, 68,

Ante, p. 39. .

Ante, pp. 39-40.

Ante, p, 39.

Ante, p. 39.
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The third objective is: "To form and mold Chris-
tlan character and develop Christian habits of thought and
action."l

The development of the whole personality isﬁa subject
of consideration by several authors, Haentzschel,c Locker
and Hoh, and Schmieding4 2ll emphasize the need for the
integration of all aspects of the personality., The building
of Christian character is an objectlive underscored by the
ma jority of the authors, They refer to it in connection
with methods as well as with child development, but here
again the discussions are usually general, Experilence-
centered lessons, pupill-planned projects, soclalized classes,
expressional activities--the very methods which are basic
for bullding character--are no£ emphasized by the authors,

The fourth objective is: "Io train in worship, both
private and public, in order thatmthe Christian life may be
sustained, nourished, unfolded, and perfected,"

Private and public worshlip have close rélationship
to growth in the spiritual 1ife,6yet little is presented on

I 8
elther subject, Locker and Hoh, Alexander, Weilssling,

Bruce, loc, cit,.
Ante, p. 52,
Ibid,

Ante, pp. 52-53.
Bruce, loc, cit,
Ante, p. 45,
Ante, pp. 45-40,
Ibid,

. . LI} . »
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1 2
Storvick, and Kraeft are the only ones who discuss worship
to some extent, Prayer receives but little emphasis, That
children should be taught to pray 1is indicated by many, but
no one really makes a study of the method, Nolde and Hoh

3

in My Preparation give the most on the subject.

The fifth objective is: "To train for true Caristian
home life, church life, social 1ife."
Relstionship between home andkchurch is referred to

by nine authgrs but only Raymond Clson makes a real study of
)
it, Gouker and Stelzner glve suggestions for creating

better home and church relations but the others include only
brief references, Socilal life recelves even less considera-

tion, Raymond OClson includes a chapter on the place of the
-8
social life in the growtih of the child, Locker and Hon

9

describe fellowshilp activities for children and youtn. A
few of the other authors discuss the social life from the

standpoint of recreation and physical growth, Training for
church life 1s a subject that is treated incidentally along

with other topics. The idea of service 1is referred to by
10
some,

Ante, p, 43,
. Ante, p. 44,
10. Cf, Locker and Hoh, op. cit,, pp. 112-15, 126-28;

N

Kraeft, op. cit., pp. 67-T1,

1. Ante, pp. 45-45,
2. Ante, v, 45,

3, Ante, pp. 46-47,
4, Bruce, loc, cit.
5. Ante, p, 56.

6. Ibid.

7. Ibid,

8.

5
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The sixth objective is: "To foster and promote the

study and appreciation of the Bible, the Lutheran confes-
sions, and general Christian culture in the congregations,"l
This objective is gilven some emphasis in the books
as a whole, Eight authors discuss the methods to be used
in teaching the Bible and all of the authofs refer to the
Bible in relation to other methods, It is assumed that the
Bible is to be the background for all lesson activities,
Some discussion is given to the catechilsm, but, as previously
stated,2 it receives its main emphasis in other books, These
books refer meinly to its l1lmportance,
Although there are other objectives, the comparison

of these six 1is sufficient to indicate how inadequate the

books are in achieving their own aims,
F, Bummery

As a background for tﬁe evaluation of the twenty-
five books studied, a review of the meaning of baptism and
confirmation was given, The significance of their implica-
tions for Christian educatlion was shown in relation to the

needs of the church school teachers., Some of the needs

pointed out were an insight into the process involved in

- the development of faith, an understanding of the varying

1. Bruce, op. cit., p. 24.
2. Ante, p, 64,



degrees of spiritual life found in the children, a knowledge
of the place of decision and commitment in the 1ife of the
youth and of the reasons for a youth making negative as
well as positive cholices,

A general evaluation was glven of the content of the
books, revealing that aside from Bruce and Locker and Hoh,
few of the authors present a clear plcture of the relation-
ship of Christian education to the Lutheran doctrine of
baptism or to the practice of confirmation, They do not
point up the implications nor do they discuss their material
in relation to them,

Specific evaluations were made by comparing major
emphases as recorded on the chnart in the previous chapterl
and by comparing content with the objectives presented in
the books themselves, In this analysils it was found that
the main emphasls is on knowledge and general methods,

There is little emphasis on emotional growth and sviritual
development, The comparison of content with objectives

revealed that the books do not adequately achileve thelr own

(&

=y

Thus, it was found that the books do not meet the
teachers' needs for understanding the implications of baptism
and confirmation for Christlan nurture, nor do they give
adequate help in solving the problems inherent in these

implications,

1. Ante, p. 59.
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SUMMARY AND CONCLUSION



CHAFPTER IV
SUMMARY AND CONCLUSION

A, Summary

Many books are being written today on the subject of
Christlan education, with a view to improving the leadership
in church schools, The purpose of this thesis has heen to
examine the books written by Lutherans and to analyze and
evaluate their content in the light of Lutheran doctrines
and practices and their implications for Christian nurture,

In the first chapter the doctrine of infant baptism
and the vractice of conflrmation were considered, It was
shown that the doctrine of infant baptism, as set forth in
Luther's Catechism, has its roots in the concept of original
sin, Using Scripture as its basis, the Church teaches that
the child is born into the world a sinner and, therefore, 1is
in need of regeneration, It is through baptism that a child
receives the new life in Christ and 1s brought into the
kingdom of God, receiving forglveness of sins and salvation,

Since infant baptism has been a controversial subject,
reasons were stated which support the Church's viewpoint,

It was éhown ihat the Church takes exoeption»to the statement
that children cannot receive the benefits of baptism because

of thelr inebility to believe, The Church leaders claim

7
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that the efficacy of baptism is not dependent on faith but

on the Word of God, and that infants can receive the grace
of God because they do not hinder its work through resistance
and unbelief,

The implications of baptism for Christian nurture
were shown to be many, Although the baptized child is a
Christian, his spiritual 1life 1s at first in the unconscious
state, Through proper Ghristian nurture there must be the
transition to the conscious state of faith in which he
personally appropriates all that he received in baptism,

This places a great responsibllity on those about him, in

his home and in nis church, to see that this new life is
properly nurtured so that it will grow and mature, In the
process will be the "awakening" period in which the child
must make conscilous decisions,‘ One of the major implications
revealed in the study was the possibility of the youth making
negative choices as well as positive ones,

Because of its close relationship to baptism, the
meaning of confirmation and the purposes of catechetical
instruction were digcussed, It was pointed out that this
instruction comes during the crucial years of a child's life
and has as its main purpose to bring the child into a con-
sclious, personal falith in Christ and to challenge him to
choose to remain in the covenant he entered upon in baptism,
Thé implications of confirmation were also revealed, It

should be a time when the youth publicly testifies to the



living falth which has been developing in his 1life, but too
often the preparatory instruction does not achieve its aim
and confirmation vows are made superficially. The teachers
of the classes have not been aware of the implications and
therefore have not taught with related objectives in view,
In the study of baptism and confirmation it was found that
their implications for Christian nurture place a heavy res-
ponsibility on the church and on the home, The growth of
the child and the cholces he makes depend on the type of
instruction he receives, The teacher 1s in need of much
nelp in order to be effective in his work;

In the second chapter the results were given of the
survey of the twenty-five books written by Lutherans on
Christian education, Tne books studiled classified them-
selves into five groups: five dealing with the psycholog-
ical study of the nature and needs of the child; six with
methods for specific age groups; six with methods for all
age groups; six written for a special purpose; and two
dealing with the principles underlying the administration
and the organizatlon of the church school,

In analyzing the material in the books, four me jor
divisions were used: objectives of Christian education;
the child, his nature and his needs; methods and materials;
admninistration and organizatiocn, Since the third and
fourth have little bearing on the subject of this study,

only the first two divisions were treated extensively,
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Seventeen of the books were seen to include references to
objectives for Christlan education, but only elGVeﬁ of them
list four or more definite aims, All of the authors agree
on the two ultimate objectives of Christian education: to
teach the way of salvation and to train children for Chris-
tianh living., ©Some of the specific objectives they 1list are
relationship of the child to God, to Jesus Christ, to a
personal faith, to character growth, to knowledge of the
Bible, to the churchu, to the home, and to his fellowmen,

It was found that although the books were written by Luth-
erans, few list their objectives in relation to the doctrine
of baptism, Bruce wag found to give the most concise pic-
ture of the Lutheran conceptlon of the child.

In the analysis of the material on the study of the
child, his nature and his needs, the following topics were
discussed: need for understanding the child; reasons for
differences in children; general growth; emotlonal growth;
mental growth; soclal growih; religious growth; and general
development of the whole personality, It was discovered
that aside from the five who wrote books on child psychology,
the authors do not discuss any of the topics extensively,
In terms of emphases, mental growtn recelves the greatest
stress and social aﬁd emotional growth the least. The
ma jority of the discussions on religlous development of the
child are general in character, Few of the authors try to

show specific stages in the development, Worship and
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prayer were found 1o receive little emphasls by the majority
of the authors,

Only a brief analysis was Included of the emphases
on methods, materials, organization, and administration
found in the books, The study revealed that these subjects
received more emphasis than does child development, but that
the discussions are often general In approach, As a final
step, the findings of this chapter were summarized in the
form of a chart,

In the third chapter the content of the books was
evaluated in the light of the lmplicatlons for Christian
nurture found in the doctrine of baptism and the practice
of confirmation, First a review of the meaning of baptisnm
and confirmation was given, The significance of thelr
implications for Christlan nurture was discussed in relation
to the needs of the church school teachers,

Both general and speclfic evalvations were made, It
was shown that apart from Bruce and Locker and Hoh, few of
the authors present a clear plecture of the relationship of
Christlan educatlion to thune doctriné of baptism and the prac-
tice of confirmation., In the specific eValuations, two
comparisons were made: one comparing the emphases shown
on the chart in the seccnd chapter; the other comparing the
subject matter with the specifilc objectives for Christian
education set up by the authors themselves, These compari-

sons revealed that the major emphnasls in the books 1s on
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knowledge and general methods, There is little emphasis on
emotlonal growth and spiritual development, Although sev-
eral authors include extensive discussions on spiritual
development, the content 1s general rather than specific,
In measuring the books by their own objectives, they were
Tound to be inadequate in helping a teacher accomplish the

objectives the authors themselves set forth,
B. Conclusion

The survey of the twenty-five books on Christian
education.reveals that the books do not adeguately help
the teachers understand the implications of baptism and
confirmation for Christian nurture, nor do they give suf-
ficient specific aid for the accomplishing of the objectives
set forth,

The study also reveals a real need for more litera-
ture on the subject of the spiritual development of children,
If teachers aré Lo become effective in leading chilldren into
a vital faith, they need help in considering some of the
following issues: a study of the meaning of the doctrine
of baptism and the practice of confirmation in relation to
their implications for Christlan nurture; a careful analysis
of the general characteristics of each age group with special
emphasis on the religious capacity of each age group; a study
of the spiritual experiences to be encountered by a child as

he progresses from an unconscious to a conscious state of



faith; a consideration of more specific methods in worship,
prayer, and other activities which lead to spifitual growth;
- discussions of the place of evangelism, decision, and full
commitment in the Christian nurture program; warnings as to
the possibility of the child's making negative rather than
positive decisions,
The Lutheran theologian is definite in his bellef in
the need for Christian nurture, The Lutheran educater should

be equally definite in providing ways for meeting the need,
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