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AN ANALYSIS OF SPECIFIC JUNIOR PROJECTS IN RELIGIOUS 
EDUCATION AS RECORDED IN RECENT \flUTINGS 

INTRODUCTION 

I. Background of the Problem 

Throughout the entire world education is changing, with 

a decided trend away from the material and with a noticea-

ble emphasis on life situations or on experiences of the 

child. Now it is generally known that the child learns 

through actually doing. He does not learn first and then 
1 

act, but he learns while he is acting. In recognition of 

this principle, the secular schools used the project method, 

and were later followed by some of the schools of religious 

education. Today its influence is acknowledged by authors 

whose books bear such titles as The Project Method in Re~ 
2 

~igious Educ~tion, ~he Use of Projec~s in Religiqqs Edyca-
4 3 

tion, The Project P~inci~l~ in Religious Education; by ex-

perimental schools, such as that of the Riverside Church; and 

by training schools, such as Columbia Teachers College. At a 

recent meeting~ to estimate the work of vacation church 

1. Cf. Carrier, Blanche, How Shall I Learn to Teach Religionf 
pp. 130-133. 

2. Crum, Mason. 
3. Hartley, Gertrude. 
4. Shaver, Erwin L. 

•Held under the auspices of the Metropolitan Federation of 
Daily Vacation Bible Schools, October 1931. 
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schools in and about New York City, schools stood or fell 

on this point: whether or not they used the newer experi
~ ence-center approach of teaching. Because of its increas-

ing growth and popularity and because of recent writings 

and concrete records, it is deemed advisable to analyze 

and to estimate this type of teaching as applied in relig-

ious education. 

II. Statement of the Problem 

Following the lead of secular education the present

day trend in the religious education of children is in

creasingly away from the content approach and towards the 

experimental approach. Since this involves far-reaching 

changes in both materials and method, with the consequent 

discarding of certain elements which have heretofore been 

considered indispensable, a real question confronts us: 

1Nhat are the actual outcomes of this newer approach? Does 

it, while discarding the old method of teaching, still con

serve its religious values ? The purpose of this study, 

therefore, is to analyze some specific projects with juniors 

as they are recorded in recent writings in order to discov

er and to estimate the probable outcomes achieved through 

this type of teaching. 

III. Definition of Terms 

In order to understand definitely what is meant by the 

term project it will be defined according to Kilpatrick, who 
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states that while he was searching for some unit .of ex

pression that would be a fair sample of life and thus of 

education, 

"there came increasingly a belief - cor
roborated on many sides that the unifying 
idea I sought was to be found in the con
ception of wholehearted purposeful activity 
proceeding in a social envi-r.q·nment, or more 
briefly, in the unit element of such activity, 
the hearty purposeful act. It is to this 
purposeful act with the emphasis on the word 
purpose that I ~self apply the term project." 5 

By the junior project, is simply meant those projects 

that are used with children between the ages of eight and 

twelve. 

3 

It is possible that the use of the term project. is on 

the wane,although the method is still in existence and in use. 

Other terms, designating the same type of teaching, coming 

into current use are: group activity, purposeful activity, 

enterprise, unit of work and experiential teaching. These, for 

~ · t the sake of variety, will be used interchangeably with the 

term project. 

IV. The Proposed Method of Treatment 

The first step in this study will be to consider brief

ly the general theory and underlying principles involved in 

the project method. The second step will be to review the 

generally accepted objectives of religious education in or

der to have a criterion for judging the recorded experiments 

5. Kilpatrick, William, The Project Method, p. 4. 
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with juniors. Both these steps· will constitute P~rt I of 

this study and will be preliminary as a background for the 

investigation or analysis itself. Part II, which will con

stitute the major portion of this study, will consist of an 

analysis and an estimate of certain projects with juniors 

recently recorded. Out of this, it is hoped, there will 

emerge certain principles to be followed in carrying on this 

type of teaching in the field of religion. 

v. The Value of the Study 

The preliminary review of the origin and development 

of the project method will aid in building up an appreciable 

background which will result in a recognition of the change 

in present day education, and in a knowledge of the origin 

and of the growth of the principle in teaching. The review 

of the underlying principles of this type of teaahing
1 

and 

of the underlying objectives of religious education Will 

serve to set up the important factors involved in e:xper1 .. ential 

teaching and will provide a criterion by which to judge the 

outcomes of the recorded projects. The actual analysis of 

the projects will reveal what is being done _in religions ed

ucation; the use of the c.'1"HeTi41"l\ will measure the success or 

the failure of the recorded project in achieving the objec-

tives of religious education as specified for juniors; and 

will probably suggest certain principles to be followed in the 

application of the project principle in the field of relig

ious education. 
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PART I 

A BRIEF SURVEY OF BASIC FACTORS IN THE USE OF PROJ~CTS IN 
RELIGIOUS EDUCATION 

CHAPTER I 

A REVIEW OF THE PRINCIPLES IDIDERLYING THE USE OF PROJECTS 
IN RELIGIOUS EDUCATION 

As a background for the consideration of underlying 

principles, a brief summary of the origin and of the devel

opment of experiential teaching as it is carried out in the 

project method will first be given. With this as a prelim

inary, then, there will follow, as the main point of this 

chapter, the analysis of the basic principles underlying the 

use of projects in religious education. 

I. The Origin and Development of the Use of the 

•,, Project Method 

-., 

,' 

A. Its Origin and Development in the Secular 

Schools 

The experi~i:al approach in teaching, as exemplified 

in the project method, was introduced first in the secular 

schools in 1900 as the result of John Dewey's carrying ou~ 

an idea that originated as early as 1883.1 One can not, how-

1. Of., Dewey, John, The School and Society, p. 4. 
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ever, state definitely the time that this principle was first 

applied for it is a product of evolution. One author has in

formed us that it was used long before it was generally aa-
2 

aepted. It has been suggested that from the time teaching 

came into existence the project principle has been used; al

though, perhaps, without a consciousness of its use or a spe-
3 

cific name. It is generally known, however, that about 1900, 

c. R. Richards, who was at that time connected with Teachers' 

College, Columbia_ University, wrote some articles in which he 
4 

used the term project. Following him in 1908, Stimson used 
5 

'project' to designate a teaching procedure. Proceeding from 

this time up to 1922, educators in this field of new educatinn 

were undecided about the definition of the term project due 

to the fa.ot that some, in the beginning, stressed only the 

physical side where construction was the sole purpose while 

others, taking a broader view, emphasized pupil thinking as 

related to construction activities. These men, finally, com-

mended or approved more generally Kilpatrick's definition that 

a project is a unit of purposeful (whole-hea.rted} activity, 
6 

involving both physical and mental aspects. 

The project method, however, is not, as yet, even in the 

secular schools, generally applied because there, as in other 

fields, theory is in advance of practU~~. Kilpatrick, one of 

L. Cf. Stevenson, John A. The Project Method of Teaching, 
p. xiii. 

3. 'Cf. Crum, Mason, The Project Method in Religious Education 
p. 1. 

4. Cf •.. '3urton, William H., The Nature and Direction of Learn
c~~~i-.n-'.-'"' ing, p. 256 

'R~~"""c--nc. 5. Cf."Monroe, W •• , Directing Learning in the H. s., p.447. 
6. Cf. Burton, Op• ,; Cit., p. 256-268. 
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the leaders in this field, felt, as early as 1918, a def

inite "need of unifying more completely a number of impor-
7 

tant related aspects of the educative process." At this 

time, the solution to this need appeared in his book enti-

tled, The Project Method. Since then, several elementary 

9 

schools have tried applying the project principle over a 

course of time with the result that both teachers and children 
8 

were benefited. TOday, these principles are applied in ele-

mentary and secondary schools more and more. Some examples 
-'1-h&-

,Of the application of~project principle will be found in the 

Montessori Schools, where there is, however, even yet, a no

ticeable attempt to control mental growth by the material pre-
9 

sented; in the Fairhope School, where there is a recognition 
10 

of the pupil's needs rather than an emphasis upon materials; 

in the Indianapolis Public School number 45, where there is 
ll 

a faithful application of the project principle; and in many 

of the schools of Chicago where there is a combination of proJ 
12 

ects with the usual curriculum. Other examples of success-

ful applications of the project principle , will be found in 

the following experimental schools: Gary, Indiana; Francis 
Ss.hDol 

Parke~, Chicago; co·ttage School, Illinois; Phoebe Thorn Exper-

imental School, of Bryn Mawr College; Little School in the 

Woods, Connecticut; Pratt's Play Scho_ol, New York City; Chicago 

7. Cf. Kilpatrick, Op •. ; Cit., p. 3. 
~-~ · 8. Cf. Collings, Ellsworth, Project Teaching in .Blementary 

Schools, p. vii. 
9. Cf. Dewey, John, Schools of Tomorrow, p. 69. 
10. Cf~ Ibid, pp. 66-60. 

~ 11. Cf. Ibid, p. 74. 
12. Cf. Ibid, p. 80. 
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Teacher's Coll ssouri; The nc School, York 

City; 

ools in various parts of rica 

are using similar means of vitaliz 
14 

the le.'crni o-

cess. There are various schools, also, in ~ngland, in 1~eL-

p::ium, in e, and in many 
15 

as in other countries. 

n:su t th i B nnV;?T:1.e 

dencies 
tendencies tovF.i 

ean ci es as vve 

" "shows the ten-
schools we have described; 

eater freer. om and an iden-
ld's school li wi s ti cation 

envi-co"R::~en t ortant, 
e re o tion 

a d emoeracy. 
of the time, 
to be the most 
visited •11 lo 

in 
encies seem truly 
sin e:::we ion 

cteri ics of ools 

all of these schools, dem~n on:::: 'YtJ t t e result 

of the i ld' s le~:trni not been tive but ra on 

contrary, ~osi ve the ola 1 • 

teach in s fied in e proJ-

ect meth , is not, ever, limited to the ementary 
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17 

'Jfessi'Jncsl training. 

B. Present-Day Influence in Religious 
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first employed the oject princiule, one 
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• 

15. 
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t seen schools 
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54. 
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17. _;f. ·Jrurn, " son, .J}he j ct thod in _-;:eli 
Introductibn by igle, L.~ •• p. iv. 

ous ...:.aucation, 
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of religious education. Within the last few years, the pro-

. 19 
gress in this field has been growing and is still increasing. 

" 'The Project Method' - this phrase, utterly 
unknown a very short while ago," states Miss 
Hartley, "is now heard on every hand. Educators 
are reconstructing their entire modus operandi 
to conform to the id_e.a. '.Ceachers of chemistry, 
music, manual training, language, domestic science, 
mathematics, alike find it suited to their needs 
and ~ffective for their ends. Inevitably, there
fore, church school teachers, workers in religious 
education, and leaders of young peoples' societies 
are, also, adopting and adapting it to their par
ticular needs." 20 

Increasingly, schools are becoming more keenly sensitive 

and are giving more serious thought to the religious needs 

.' of the children; they are being challenged to give the chi '-

• l 

\ ' 

~ren the very best and many are finding in the project method 
21 

one means of answering this challenge. 

With this as a background, it is very evident that the 

growing influence of the project method is, in no small meas

ure, due to the inherent vitality of its basic principles. 

~hese are now to be considered. 

li. A Review of the Principles Underlying the Project 

._ Method 

More than one definition of the word "projectn has been 
22 

given by leaders in the field of "this new education.n 

18. Gf. Shaver, ~rwin L., ~he Project Principle in ~eligious 
~ducation, p. xi. 

19. Cf. Ibid, p. ix. 
20. Hartley, tzertrude, 'l'he Use of Projects in rteligious .t!iduca

tion, p. 15. 
21. Cf. Carrier, Blanche, How Shall I Learn to Teach Religion~ 

p. 216. 
22. Cf. Burton, William, The Nature and Direction of Learning, 

pp. 256-264. 
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Hosie, for example, who rejected the terms problem and proj-

ect because of their limitations and associations, the for

rner being only mental, and the latter being ordinarily thought 

of as shop practice, favors a combination of the terms which 

results in the word. problem-project. His reason for this com

bination is his desire to have a word that will include both 

thinking and doing, and will lead to an objective result. Ac

co:tding to his definition, "a project may be defined. as a single. 
23 

complete unit of purposeful experience". Likewise, 

Kilpatrick, as before noted, says, 

"the unifying idea I sought was to be found 
in the conception of whole hearted purposeful 
activity proceeding in a social envi~onment, 
or more briefly, in the unit of such activity, 
the hearty purposeful act." 24 

Since this definition includes both thinking and doing, it is 

generally accepted to-day. Hosie, sonetime late~ accepted 

Kilpatrick's definition b~t without giving his reason for doing 
25 

so. 

Accepting Kilpatrick's definition, then, a project is 

nwholehearted purposeful activity proceeding in a social en-

vif'iunment, or more briefly, in the unit of such activity, the 
26 

hearty purposeful act.n Taking Kilpatrick•s own illustration 

as a concrete example we have
1
for instance)the case of a girl 

who sets out to prepare dinner for her father and his guest. 

23. Hosie, J. F.,"An Outline of the Problem-Project Method", 
The English Journal, Vol.7, Nov. 1918, pp. 599-603. 

24• Kilpatrick, Op.~ Cit., p. 4. 
25. Cf. Burton, William, ~he Nature and Direction of Learning 

p. 259. 
26. Kilpatrick, Op.~ Cit., P• 4. 
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Since her mother is away, she has the opportunity to pre

pare and serve the meal alone. For sometime she has wished 

to serve 'all by herself' a more elaborate dinner than u -

IUally served. Now that her mother is not at home, the pro~ 

,ect is hers entirely. Perhaps, she did quake a bit when her 

father called her announcing the prominent guest; but, after 

a while she determines to prepare a dinner of which she, her 

father, and her mother, when she hears about it, will be proud. 

Thus the girl purposes to serve a good meal. In so doing 

she has completed the first step, purposing, of the project 
27 

method. 

After purposing the meal, she plans the meal. She plans 

what she will have to eat, how she will set the table and how 

she will serve the dinner. Her training in economics gives 

her confidence in herself. The girl has performed the second 
28 

step of the project method, namely, planning. 

Since she has planned her meal, she is next ready to 

carry out the third step, the executing. ~his, however, is 

not a set occurrence for frequently the two, planning and 

executing, overlap. She has a few last minute things to 

order from the grocer. Luckily the roast in the house will 

do, even for the honored guest. She prepares the food, cooks 

it, and finally serves it, the table having been arranged in 

the meantime. The executing continues to the end of the meal 

and even a·fterwards. With the exception of a few changes, 

27. Cf. Kilpatrick, Foundations of Method, p. 204. 
28. Cf. Ibid, p. 204. 
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the gir1. has carried out the meal as she had planned. 

Then follows the fourth step. the judging. nThe test 

of the pudding is in the eating thereof.n Is the dinner a 

success ? Her guest assists her in judging but she is aware 

14 

'· of the fa.ct that his favorable comments are partially to please 

her. In order to be fair. she asks herself if she has done 

what she had planned, and if she has succeeded. This is what 

is termed specific judging for there is another kind called 

the "generalizingn. If she sincerely wishes to profit by her 

experience, she will ask herself further what she has learned, 

" .. $ what mistakes she~made, and in what way she can improve. This 
. ""' .. , judging LS termed the generalizing. Thus we have two steps 

30 
involved in judging - the specific and the general. 

So the undertaking is completed. 

Naturally, in the working out of projects each separate 

step, as given above. will not always be followed so distinct

ly. There will be variations according to the type of the 

purposeful activity and according to the child concerned. 

These four steps are, however, typical and will be found "log

ically present if not actually or chronologically distinct." 

Often the four steps are intermingled if not exactly simul-
31 

taneous. 

The project method as carried over into the field of 
32 

teaching is not so m~ch a distinct method as it is a principle. 

29. Cf. Ibid, p. 204. 
30. Cf. Ibid, p. 205. 
3l.~Ibid, p. 205. 
32 • Cf • Slta"V'el"t ,Er:vlltnf'. i'he Froj:ecit PrUiciple 'iti Religious 

Education, :r. 10. 
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This is a·bvious when we realize that it combines 
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to describe teaching t enables children to grow thr 

the carrying out of whole-hearted purpose activity ch 
I 

they feel to be ei r ovm. 3oth mental r:; physic activi 
33 

must be involved. ile recognized as a princi e 

than a method, this of tea.ch be broken 0 

sic principles. This is e step. 

zing the concrete nrQ j ect just cited by- wa,y of 

illustration, one finds girl wanted some-

time to se1·ve a meB.l H b:r herse lf!T • ~-:er m o 's ab-

sence a ' r rc;.)uest rded an o ortunity, and 

a. stimulus for is des • ;:Jl1e is determi nea. to serve 
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of it, be prou.d. s the -oro -set, ana_ e 

ace nying interest to attain end - a od meal. 

enters into the project ole-heartedly,planni ing, 

serving e all this, it i evident, 

inci·ole motivation is functioning. 

In the actual carrying out of e meal and even after 

33. Cf. ther, 1 L., i. iee in 
School, • 1U6. 
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the meal has been finished, the girl is very activ~. Plan

ning the meal necessitates physical and mental activities. 

~he plans what her menu will be, how she will set the table, 

and how she will serve the meal. ~hen she prepares the food, 

ordering last minute groceries needed, cooks it, and in the 

meantime, sets the table • .~:he meal is then served. H.unning 

through and one with this project is the principle of self

activity, as the girl, confronted by an actual problem, learns 

through experience which involves thinking and doing. 

In the course of her project, the girl is found planning 

her meal, calling for last minute groceries, preparing the 

food, cooking it, setting the table in the meantime, and 

serving the meal, and then judging results. In all this 

activity, unified about one center of interest - the serving 

of a successful meal - is involved the princir•le of correla

tion. If the girl were allowed to cook over an extended 

period, one would, most probably, find that the left-over 

potatoes and meat would appear at the next lunch in the form 

of baked-mashed potatoes and delicious hash. lierein would be 

involved another phase of correlation, in which a series of 

experiences are tied to-gether through a continuous unit of 

interest. 

In the satisfaction obtained from the serving of a suc

cessful meal, and in the judging of the meal - seeking ways 

of improvement - the girl implies that there will be a series 

of other meals in the future. Thus one recognizes from the 

implication that the successful attainment of her end - the 
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good-meal - stimulates to further activity. 

It is evident, then, to bring together the above find

ings, that the outstanding basie principles involved in the 

project method are: motivation,self-activity, correlation, 

and "activity leading to further activity." These will each 

be discussed more fully in the following paragraphs. 

One of the basic principles of the project method, then, 

is the principle of motivation. Here the leader's respon

sibility is to get the pupil to do willingly and happily 

what he must do anyway. In this the doctrine of interest 

involves two kinds of interest:interest in the activity it

self and interest in the end to be attained.If the pupil is 

interested, he is motivated and wishes to learn. Without a 

doubt, the will to learn aids in the actual learning and 

makes for self-motivated learning.Ideally the motives origi

·nate within the pupil,but if he should fail to choose his own 

motives for learning, the leader should supply motives for 

the learner.An illustration of how this can be done is found 

in the story of a famous professor of a past generation. He 

was professor of an elective course in Hebrew whose class was 

chosen by a large number of undergraduates.People were inter

ested to learn why so many students took this course that 

seemed to have so little 'practical' use.It was a hard course 

requiring much study,and not one that seekers for easy credit 

would ordinarily take.They,moreover,did the work willingly 

and happily.The situation was explained by an undergraduate 

who s.:lid,"Old Doctor H-teaches Hebrew as if it were a series 

of hair-breadth escapes.nThus it is seen that the students 

participated willingly because the professor attracted, 



34 
interested and motivated the students. 

Since the project includes the natural setting of the 

18 

problem, it provides a strong motive and offers many sources 

from which interest may be obtained. Because the pupil pur

poses to act, because his motive is definit~ and because the 

project, in its natural setting, affords wide and varied con

nections his interest is, usually, very high. As a result 
35 

of his interest, he works with a maximum of effort. 

It is interesting and significant to note that this 

basic principle of motivation utilizes the laws of learning. 

A by-product of the pupil~ motive is the mind-set, which 

brings readiness, and which, in turn, along with successful 
36 

effort brings satisfaction, resulting finally, in learning. 

Thus, in addition to the law of readiness, utilized by the 

purposeful act, are the laws of exercise and effect, the 

three primary laws of learning. Having a definite aim in 

view, his mind is ready and he, consequently, acts in order 

to attain the goal. Once the goal is reached, successfully. 

he is satisfied. Thus, the learning bond is strengthened 
37 

by satisfaction. As Kilpatrick puts it, "set, readiness, 

persistent action, success, satisfaction, and learning are 
38 

inherently connected. 11 

34. Cf. Burton, William, The Nature and Direction of Learning, 
p. 89. 

35. Cf. Stevenson, John A., The Project Method of '.i:eaching, 
pp. 116-119. 

36. Gf. Kilpatrick, Poundations of Method, p. 66. 
37. Cf. Ibid, P'P· &'7-7s-
38. Kilpatrick, The Project Method, p. 8. 
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The factor of the growth of interest is important, and 

must not be overlooked. To begin with is the fact of matur

ing. During infancy the child responds automatically, and 

does not purpose until he has had many experiences. Like

wise, the earliest steps in a 'set' are instinctively joined 

wit~ the process. Only later may steps be taken by suggestion. 

Still later, the child selects steps to achieve his purpose. 

Out of this growth comes a link which leads on. This link. 

perhaps, once an end, will now be used as a means to an end. 

The constant forming of new ends provides for sources of new 

interests. Along with this maturing goes an increase in the 

interest span~ his mind-set remains active longer. Stimulus

response bonds have been built up in accordance with the laws 

of learning. Coercion has proved ·to be unfavorable since it 
39 

hinders rather than helps the building of interests. Interest 

plus effort means action which is likely to be successful. 

~hese three, interest, best effort, stimulated by the situa-
40 

tion, and success should occur for the best growth. And these 

three, it has been found, are generally present in a success

ful project. 

It is interesting to note, too, that the principle of 

motivation in experiential teaching includes the so-called 

intrinsic learning. All learning in this type of teaching 

39. Cf. Kilpatrick, William, The Project Method, p. 13. 
40. Cf. Kilpatrick, William, Foundationsof Method, p. 169. 
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41 
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4S 
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41. Cf. Coll , 
icu1m:l., 11 

4;.:;. Bvrton, ~. 
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gives :.:iead ess, of Use and 

Disuse '"' . '\ or ~xerc1s J, of tion and o,yance 

(or ct). ~acb of these hao a definite role in e 

principle of self-activity, but the law of 3xercise is 

most 8utstanclint-;. In the case 0f e who 0 

t0 pare a good ~eal, mind-set led to r iness 

s, in turn, along ',vi th successful e ort brought sat-
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43. Cf. Thornd 
' 

.Frinci. es of Teach , 3J • 39 • 
44. • Stevenson, ihe Project of Teach'i..ng, 

• • ornd e, • Cit., ~:)9-41. 
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arranged it herself. Thus. sati ct or;v rtici-

1;a ti on in e vJn ole-heart our sef11l e.ct she accom-

}Jli d her er1d - meal - le rned Jugh do-

ing. 
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lem one must thi , for ink: Bervcs as a 1 
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46 

activity. Thi ing is an educative experience based 

on the followinB essentials; a genuine situation of ex-

perience w1. th an actual nro-olem stimulates thought -

a to pre1Jare; necessary inforrrw.tion and pe>wer of ob-

servation to me problem - the course in economics 

and any forme:c ience; occurrences C• 
0 solu-

tions '( cally e p n of e 

meal; rtnni t,v to test io ee.s by t::pplicati on -
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47 

their meanings and realize their val::.te - the judging. 

Here is e sequence of, 

. " ( i s~9ecific cts rmd E~ventr3, ( i i) ideas . ( ... ) ..., . ~ . reason1n::J, 11.1 app.J..lca .. il::m 
theiT results o specific facts. In each 
case, the mov:eiJent is uctive-deductive.n48 

rd sic ciple discovered in e oject 

me od is the inci of correlation. In speaking of 

• Cf. Stevenson, Op. Cit., pp. 120-121. 
47. Of. Dewey, John, Democracy and ~ducation, • 191-192. 
48. • Dewe:r, John, How .ve 'fhink, pp. 203-204. 
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the project Burton says, fTThe whole is woven into a coher

ent unit of work, organized around a purpose or a problem 

as a core, inviting the enthusiastic participation of the 
49 

learners." The project may involve individual or group 

activity but in either case it is a ¥nit of work extending 

oxer some time. It is unlike the ordinary lesson in that 

it covers more time and involves more material. Moreover, 

it is unlike a series of lessons since it is one coherent, 

interwoven whole. The project may be divided into a num-

ber of sub-problems. If the leader does this, she must 

organize her wor1{: into larger units, involving group ac-

tivity, preferably• Since people in the world think through 

their problems over days, weeks, months and even years, the 

unified program is more like a real situation. By means of 

such a unified program, the leader is able to make use of 

sereral of the principles of learning - each rightly re

lated to the whole, and each allotted the proper amount of 
50 

time and emphasis it deserves. Thus, it is seen that the 

program is a unified whole centered around some unit of 

pupil-centered interest and extending over more than one 

session depending, of course, on the largeness or smallness 

of the unit. 

The fourth basic principle found in the project method 

is that of fTactivity leading to further activity". In the 

49. Burton, Ur. 
50. Cf. Ibid, 

Cit., p. 272. 
• 269-271. 
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light of the principle of motivation, and intrinsic learn

ing, activities or projects are to be preferred which show 
51 

sighs of leading to further activities. This involves 

what professor Dewey calls "continuous reconstruction of 

e::x:perience.n He also says that the interest of exploring 

',( leads the pupil, of his own accord, from one discovery to 
52 

another. Every experience should stimulate the child to 

other activities. It is generally ~nown that many chil -

dren when a given course is completed close their books with 

a sigh of relief that it is over. The richness of life, on 

the contrary, depends largely upon the tendency of what one 

does to prepare for further activities. If the project 

does not "lead onn it soon becomes stale. Such leading 

on shows that the pupil has been prepared and so changed 

that he can see or do what he could not see or do before. 

Since this 11 leading on" means that the activity has had 

an educational value, it emphasizes the dependence of the 

richness of life upon its tendency to lead one on to other 

fruitful activities; the degree of this tendency, moreover, 
53 

consists in the educative effect of the activity involved. 

Along this line of thought, Blanche Carrier narrates the 

experience of a girls' choir of thirty girls from the ages 

of ten to sixteen years in Calvary Episcopal 0hurch of 

Pittsburgh. Following their leaders' suggestion they gave 

I 51. Cf. Collings, or. Cit., P• xx. 
52. Cf. Dewey, John, ~chools of Tomorrow, p. 21. 
53. Cf. Kilpatrick, <ifilliam, The Project Method, pp.ll-12. 
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an old Hebrew worship service connected with the Festival 

of the Booths. As a result of interest in the program,they 

visited a nearby Jewish oynagogue. Miss Carrier states that 

every such experience should lead on, naturally to others. 

She states, moreover, that this projact might have led 

to several further studies such as a study of the indus

trial conditions. Again, it might have encouraged the 
54 

choir to collect poems or songs. 'J:hus it is realized 

that one project should "lead onn to other projects of 

fruitful activity. 

In the above discussions of the basic principles of 

the project principle, the assumption was made that when 

the pupil had solved his problem satisfactorily, when he 

had attained his desired end or goal, he had actually 

learned while trying to reach his goal. In connection 

with this learning, however, there are certain attending 
55 

attitudes. He is certain to make responses that ulti-

mately result in attitudes and generalizations. fhe 

concomitant responses or, in other words, the by-products 

of the learning process, vary according to the situation 

and result. If the primary response, which produced the 

end, and the end itself are satisfactory, there will be, 

54. Cf. Carrier, Op. 
55. Cf. Collings, Op. 

Git., PP• 112-115. 
vtt., pp.xviii-xix. 
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probably, a feeling of self-respect, a degree of self

confidence, and some sense of responsibility. Contrary 
56 

conditions and results will produce opposite attitudes. 

Actual learning consequently, is never single but is 
57 

attended by concomitant learning or by-products. In 

the project method these are generally, as a result of 

the operation of the four basic principles, of a posi

tive nature, while in much of the old type of teaching 

when these principles ware not operating, they were of 

-~negative nature. 

111. Summary 

In brief, then, a project is, according to Kilpat

rick, "whole-hearted purposeful activity proceeding in 

a social envt-roJ.1.lllent, or more briefly, in the unit of 
II 

such activity the hearty purposeful act. '.!!he project 

includes both physical and mental activity. ~he four 

steps in a typical instance of a project are purposing, 

planning, executing and judging. This last step in

cludes two kinds of judging, the specific as to the suc

cess of the result, and the general as to what lessons 

have been learned. ~ener~lly, each step succeeds the 

one prece~ding, but in some cases several go on at the 

same time. ~he pupil takes each step in the process 

himself. The project method is not so much a method as 

56. Cf. Kilpatrick, William, The Project Method, pp.l0-11. 
57. Cf. Collings, Ellsworth, An ~xperiment ~~ith a Project 

Curriculum, pp. xviii-xix. 
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it is a principle which combines all methods of teach

ing, story-telling, handwork, and the like. :Chis prin

ciple,· ho·wever, may be broken up into the following 

basic principles: motivation, self-activity, correlation, 

and 1'acti vi ty leading to further acti vi tyn. In the 

first basic principle - motivation - one finds that 

the learner has a definite end in view, a proper mind

set, and, usually, a large amount of interest. '..Lhis 

results in whole-hearted purposeful activity. In the 

second basic principle- self-activity- one finds that 

tha pupil learns through experience which involves think

ing and doing; hence, both physical and mental activity 

are included. In the third basic principle- correlation

one discovers a serfes of experiences unified about a 

continuous unit or center of interest. In the fourth 

basic principle n activity leading to further activityn 

- one learns that the satisfaction obtained from and the 

interest involved in a given activity stimulates the 

pupil to further activity , Accompanying all these learn

ings are certain by-products called concomitant learn

ings; actual learning is never single. ~hus it is 

seen that the project method may be broken up into four 

basic principles: motivation, self-activity, correlation, 

and "activity leading to further activity." 
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CHAPTER II 

A REVI~d 0JI1 '.[llli.; UliDERLYirW· U.t5J~CTIV.C.:S Hf THE USE 
OF PROJECTS IN RLLJ. GIUUS .t;DUUA'.l:ION 

I. Introductum, 

In order to have a definite criterion by which to 

judge the probable outcomes of the projects, the objec-

tives of religious education will be set up. In review-

ing these underlying objectives, the reader may 1uestiOn 

the fairness of jud.ging the projects as they have been 

carried out on the basis of whether or not they have 

actually attained these objectives of religious educatiou. 

However, since these projects are definitely undertaken 

as a part of religious education, it would seem no more 

than just to expect the outcomes of the projects to be 

in keeping with the objectives set up. 

II. The Justification of the Use of the Ob
jectives of the International Council of Religious Ed
ucation 

Emerging from the previous discussion is the fact 

that today the new education in the religious field is 

fairly well launched. The International Council of 

Religious Education, formed in 1922, is dOing much to 

assist in developing an adequate curriculum to meet 

the needs of religious education in its present stage 
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1 
of development. The Council of Religious Education 

is composed of a eommittee on education which, in turn, 

·is composed of a representative group of competent ed-
2 

ucators• This group has issued the Curriculum Guide 
3 

for reviaw.by the denomi~ational curriculum committees~ 

in this Guide the objectives of religious education ar':s 

already stated as they have been generally accepted by 

the denominations concerned. Incidentally, it is in

teresting to note that there is a general agreement be

tween the seven points included in these objectives of 

religious education and the seven points set up by Paul 
4 5 

H. Vieth, and accepted in toto by Blanche Uarrier. It 

seems to the writer, therefore, that one is justified 

in using the objectives of religious education as set 

forth by the International Council of Religious Education. 

III. A Review of the Objectives 

In any discussion of religious education, it is 

important to keep the objectives in mind. A review of 

these is, therefore, essential to this study. Another 

reason for this review, even more vital, is to have a 

criterion to serve as a basis for judgment in estimating 

the findings resulting from the analysis of the projects 

as recorded in recent writings. 

1'. Cf. Vieth, Paul H., The Development of a Gurriculum 
of Religious ~ducation, p. 5. 

2. Cf. Ibid, p. 10. 
3. Cf. onal Council of .deligious ..c.;aucation, Sec~1I.p2 
4. Vieth, o~. Jit., pp. 38-46. 
5. Carrier, • · Cit., pp. 71-90 
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The main objectives will be stated as a unified 

whole in order that the reader may have them before 

him as a definite group. Following this will be are-. 

statement of the objectives with comments under each 

objective set forth. 

These now generally accepted objectives as applied 

specifically to Juniors are: 

1. "Religious education seeks to foster 
in Juniors a consci~usness of GOd as a 
reality in human experi.ence, and a sense 
of personal relationship to him." 6 

2. "Religious education seeks to develop 
in Juniors such a:a.understanding and ap
preciation of the personality, life and 
teaching of Jesus as will lead to love for 
him and loyalty to him and his cause, man
ifesting themselves in daily life and con
duct.n 7 

3. "Religious education seeks to foster in 
the Junior a progressive and continuous 
development of character in harmony with 
the teaching and example of Jesus." 8 

4. "Religious education seeks to develop 
in the Junior the ability and disposition 
to help him make the ideal of the father
hood of GOd and the brotherhood of man a 
reality in his own world." 9 

5. "Religious education seeks to develop 
in the Junior the growing ability and dis
position to participate in the organized 
society of Christians - the Church." 10 

6. "Religious education seeks to lead the 
Junior into a Christian interpretation of 
the life of the universe; the ability to 
see in God's purpose and. plan a life philos
ophy built on this interpretation.n 11 

6. International Council of Religious Education, Jurriculw 
Guide, p. 110. 

7 • Ibid , p • 110 • 
8. Ibid, P• 111. 
9. Ibid, p. 112. 
10. Ibid, p. 11~. 
11. Ibid, p. 113. 



7. nReligious education seeks to effect in 
the Junior the assimilation of the best re
ligious experience of the rae~, as effective 
guidance to the present experience." 12 

Having.these objectives already in mind there will 

be discussed some points that will be helpful in attain

ing the definite aims. 

l."Religious education seeks to foster in 
Juniors a consciousness of God as a reality 
in human· experience, and a sense of personal 
relationship to him." 13 

It will be well to bring out a number of points in

volved in this objective. One must realize that God re

veals Himself in many ways such as in the laws of health, 

in the studies of literature, history, science, in the 

higher types of unselfish relationships in the circles 

of hOmes, companions and communities. God, moreover, 

reveals Himself in the fields of beauty) namely;~musical 

composi tions~'tdrawings and paintings, a;id in the botanical 

and zoological realms. He is, again, revealed in the lives 

of men and women who have achieved great things and in those 

who, from a spiritual motive, have contributed their time 

to the welfare and spiritual development of others. Jesus' 

life and teachings as given in the Bible very definitely 

unveil God. Realizing that this revelation is taking place, 

the juniors must be guided in the discovery of God, through 

the various means mentioned above. In the presentation 

~ of the broader world given the juniors in the ·studies of 

12. Ibid. P• 113. 
lZ· Ibid. p. 110. 
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science, literature and history, in the fields of peauty, 

and in the lives of outstanding men and women, it is nec

essary to realize that the juniors are limited in their 

abilities to understand. the nature of God. They should 1 

33 

·consequently, be made to see this broader world in a man

ner that will cause their reverence and their appreciation 

of God to become greater. By means of close daily relation

ships with God, the Father, the juniors should be guided 

in the growth of an increasing belief in the reality and 

goodness of God. Since the Heavenly Father is constantly 

pouring out His love on us, the juniors should be guided 

in making the proper response to this love with such at

titudes~oWa?~ Him as reliance on Him, belief in nim, grati

tude towar1s Him and an urgent desire to know and to do His 

will. tng the juniors 'i.nto fellowshi}) '"r1 t 11 Him guid-

ing them in a growing conception of the ne.ture and purpose 

of God may be accomplished through pleasing experiences 

of joyous worship and fellowship with Him in serving others. 

One way cr.! indicating God's will is the display of right 

conduct in life. The juniors should be helped in realizing 

this and in applying these principles in their world of play, 
14 

work, family, vicinity, and in the world at large. 

2. "Religious education seeks to develop in the 
juniors such an understanding and appreciation 
of the personality, life and teaching of Jesus 
as will lead to love for him and loyalty to him 
and his cause, manifesting themselves in daily 
life and conduct." 15 

14. Cf. Ibid, PP• 110-111. 
15. Ibid, p. 110. 
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In attempting to fulfill this objective, one must 

lead the juniors to know Jesus in such a way that they 

will appreciate Him as the best example of the most per

fectly lived life, and as a strong leader whom they will 

not only accept but will also fbllow. Having led them 

to such an understanding and appreciation of the person

ality and life principles of Jesus, one must follow this 

through b~ causing them to recognize that Jesus' way of 

life is theirs and that His principles should be applied 

habitually in their daily living. Just as they love and 

trust Jesus they must be taught to love and trust His 

Father, in whose likeness He was created, and to enjoy 
15 

fellowship with God, the Father. 

3. "Religious education seeks to foster in 
the Junior a progressive and continuous de
velopment of character in harmony with the 
teachings and example of Jesus." 16 

34 

To accomplish this aim, one must realize that the 

juniors must be led to see their shortcomings, their fail

ure to measure up to the Christian ideal in their daily 

living, and having seen them, they must be led to desire 

to overcome them. Their sorrow should be deep enough to 

cause them to ask God and the ones whom they have offended 

to forgive them. They must learn that it is through God 

that they may live better Christian lives. They must, 

also, learn to think out situations, moral, religious or 

otherwise, more efficiently. One should provide life sit

uations under guidance by means of which the juniors will 

15. Cf. Ibid, pp. 110~111. 
16. Ibid, p. lil. 
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have definite experiences in Christian living. Increas-

ingly, they should view their problems and affairs in the 

light of God's interest in them and in others. When possi-

ble, they should be provided with leaders, parents, and 

teachers whose characters will be in harmony with the teachings 

and example of Jesus so that the juniors will have Christian 

living exemplified for them daily. As they become more 

capable, the juniors should purpose and execute projects 

of service more widely according to their developed abilities. 

The juniors should be developed and should desire to lead 

others to appreciate Jesus and His plan of living in the 

best manner. Some time before the adolescent period they 

should be able to solve for themselves and others what it 
1? 

means to be a Christian. 

4. "Religious education seeks to develop in the 
junior the ability and disposition to help him 
make the ideal of the Father-hood of God and the 
brotherhood of man a reality in his own world."l8 

Before this development can take place in the juniors, 

they must learn the worth of and respect for others. They 

must, moreover, see that they have a vital part in the joy 

of those who are in their world (family, friends, schoolmates, 

neighbors) and to follow through their acceptance of respon-

sibility with the right kind of conduct. In the light of 

the will of God they should be helped to determine questions 

concerning the well-being of others. One should guide 

the juniors in their mental developments to a point where 

they may criticize conduct in their world with the 

desire to improve it. By means of the historical and 

1?. Cf.-rbi~p. 111. 
18. Ibid, p. 112 
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geographical facts with which they are familiar, it is 

possible to enlarge their conceptions of God as father of 

all men who in turn are brothers in Him regardless of 

the race. The juniors must have a sense of gratitude 
19 

for what others have done to prosper them, 

5. "Religious education seeks to develop in the 
junior the growing ability and disposition to 
participate in the organized society of Christians
the Church,n 20 

In order that this desired outcome may be achieved, 

the juniors must be made to feel that the church is a 

large family gathered together for the purpose of learning 

more about God and obeying His will according to the know-

ledge obtained. Within the church, the atmosphere among 

the young people, the pastor, and congregation should be 

one of friendliness. One must seek to develop their 

abilities and to create in them a desire to participate 

in worship services and to study with the church family 

as well as to share in its Christian fellowship. It will 

be 1.vell to tell them about the world-wide function of 

churches, not forgetting the part played by them in prob-

lems such as race prejudice. It is essential to explain 

the meaning of the sacraments and church services so clearly 

that the juniors, because of their understanding, will Vv"ant 

to join in them. They have a right, moreover, to under-

stand the traditional customs and meaning of the 

symbols. Gradually, their visualizations will be stim-

19.~ • Ibid, p. 112 
20.Ibid, p. 112 



37 

ulated to the point where they will think of themselves 

as friends of 0hristian church leaders of aJ.l time sea. 

They, too, must feel that they are not only a part. of the 

church but are a·lso, as members, responsible for the up-
21 

building of the Kin~dom of God. 

6. ''Religious education seeks to lead the 
junior into a Christian interpretation of life 
and the universe; the ability to see in God's 
purpose and plan a life philosophy built on 
this interpretation." 22 

One may accomplish this specified purpose by guid

ing the juniors in their attempts to meet their problems 

of evil, science, and life, in such a manner that they 

may be brought to faith in ~od's tual laws and 1 ove ; 

and by developing in them an increasing faith that the 

right will conquer in the end, and a determination to 

cling to the right, in spite of the consequences; and 

by directing them in their endeavors to find out for 

themselves and to accept the C'tristian's conception of life 

after death as an outcome of belief in God's love and man~,s 
23 

worth. 

7. "Religious education seeks to effect in 
the junior the assimilation of the best relig
ious experience of the race, as an effective 
guidance to the present experience.n 24 

In order to bring about this desired aim, the juniors 

must learn to appreciate the Bible as a record of the re-

ligious experiences of the Hebrew race; they must realize 

that, as one of the race, Jesus knew the Word; they must 

21. Cf. Ibid, pp. 112-113. 
22. Ibid, p. 113. 
23. Cf. Ibid, p. 113. 
24. Ibid, p. 113. 
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go to the Bible freely for the solutions of their problems 

and for spiritual enlightenment; and they must esteem 

those who have made it possible for them. It will be 

well to guide the juniors in their esteem for religious 

materials, such as songs, so that they will v Mli-(1.. rightly 

the contributions of these in present experiences and 

difficulties. They will need religious materials of other 

races which will enable them to see longings toward God. 

The juniors will need to know and appreciate the follow-
25 

ers of Ghrist to-day. 

IV. Summary 

Briefly to summarize the objectives set up, it is 

ev.ident that, taken together, they aim at the upbuilding 

of the juniors, spiritually, morally, socially, and in

tellectually. It is evident, however, that these four 

points are not so distinctly separated in the objectives 

for there is much overlapping of them. The first~ and 

second objectives, dealing wi~~ God and Jesus,are more 

definitely concerned with their spiritual groc;Jth. All 

the remaining ones, nevertheless, though less specifical

ly, contribute to their spiritual de'Yelopment. .rhe third 

and second objectives, involving expressions of ehristian 

living in conduct and character building as exemplified 

by Jesus, have definite moral aims. i~hile the sixth, too, 

is probably motivated by this aim, it presents a philosophy 

25. Cf. Ibid, p. 113. 
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of life based on Christian interpretation of life now 

and after death. It is to this extent, therefore, intel

lectual. The fourth and fifth, centering around the 

juniors' esteem for others, their rights and achievements, 

for races, and for the church as a family, are outstand

ing in their social contributions, with the second, sixth, 

and seventh, each playing a part. The seventh, dealing 

with the Bible as a record of the religious experiences 

of the race in their search to know and understand God, 

and with other appropriate sources (songs, pictures, lit

erature} where one finds solutions to personal problems 

and enrichment of present-day experiences, is intellectual 

in one sense, and yet also involves the spiritual and 

moral. Thus, it is seen that these objectives of religious 

education affect the entire life of the junior with the 

exception of the physical which is, of course, affected 

indirectly. Since these objectives of religious education 

have been written by a representative group of competent 

educators and since they have been generally accepted 

by variou;: denominations, it is fair to judge the projects 

of religious education in the light of the objectives 

set up • 
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PART II 

ANALYSIS OF ACTUAL JUNIOR PROJECTS 

Since the criteria by which one may judge the proJ-

ects of religious education have been set up in the 

ceding chapters, it is logical to proceed now with the 

analysis of spec~fic junior projects which have recently 

been recorded in current writings. Accordingly, there 
/ will follow in the case of each project, first a resume 

of the project, then an analysis of the project, then 

:~ __ , an estimate of the project, and in conclusion, a summary 

./ 

of the findings in each case. From this it will be seen 

whether or not these projects of religious education ac

tually measure up to standards set by the criteria. 

PROJECT I 
1 

TITLE: THE USE OF TEE BIBLE 

AUTHOR: EDNA L. ACHESON 

~ 

I. Resume of the Project 

Under the title of this project - The Use of the 

B,ible - Miss Acheson mentions several minor projects 

such as a trip to a nearby fort, Bible stories, and plan

ning the worship service, but for Unmediate usage, only 

1. Acheson, Edna L., The Construction of Junior Church 
( Church School Curricula~ pp. 69-77. 
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the one given in detail will be considered. One ·should 

mention, however, that Miss Acheson used the Bible stories 

for several purposes such as to change action, to enrich 
2 

group experiences, and to show God's care. 

The group concerned with this project was known as 

the All Round Good Chums. Their center of interest was 

the dramatization of a Bible story. At the leader's sug

gestion first, but later to meet the request of one of the 

junior council members, the group planned to present the 

Joshua stories in the form of a play. Accordingly, they 

reviewed these stories, which Betty, a club-member, had 

already written in play-form, and discussed the necessary 

points such as scenes and characters involved in the pre

sentation am the dramatization of the play, .. Before the pre

sentation of the plaf,the group planned a w~rship service 

that would be appropriate for the theme of the play - The 
3 

Solemn Promise. 

II. Analysis of the Project 

A. Analysis of Its Method 

In launching this project, the leader of the All 

Round Good Chums suggested to ~1e girls, at a time when 

the boys were playing ball, that they dramatize the Joshua 

stories. Accordingly, following her suggestion, the girls 

·discussed characters, scenes, difficulties, and the cen-

2. Cf. A':.cheson, UpA. Git., pp. 69-76. 
3. Cf. I id, pp. 70-75. · 



ter of the play. Wishing to surprise the boys, Betty 

volunteered to \~ite the play and read it at the next 

meeting. In the meantime, Steinie, another club member 

and representative of the group, attended the junior 

department council meeting at which worship services 

were discussed. iihile there, in order to meet the state

ment, nc1asses · ought to give plays as we did. last year", 

Steinie volunteered the information that his class had 

a play that they could give. When he then reported to 

his own group, they decided to give the play for the wor-

ship service. 'l'hus the group first accepted the leader's 

suggestion, and then later of their own accord, purposed 

to dramatize the Joshua stories to meet a definite request 
4 

made by others of their department. 

This project involved a considerable amount of plan

ning on the part of the children. After the leaders' sug

gestion had been accepted, the girls discussed with her 

the characters, and soe,nes 1 . as mentioned above. Betty, 

as previously stated, volunteered to write the play for 

the class. IVhen this was read to the group, they were 

puzzled about how the walls of Jericho had actually fallen. 

The leader, having a liberal view of 0hristianity, gave 

them the ntwo accounts in the Biblen, the various theories 

held by people, and questioned them so that they would see 

how the story had grown. Following this discussion, four 

members, in accordance with the group 1 s decision, revised 

4. Cf. Ibid, pp. 70-72. 
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the play tty written.In itton they the 

worship service,ch<Josiij.g suitable hymns and prayers for the 

theme of the play- Solemn ?.romise - based on the Jo 

· st<Jri es. ermore,they planned the costumes and accesso-

ch necessitated reading man:f books, and looki at 
5 

pictures. 

Having these definite in mind then,the children 

ole eartedly set to work executing them.They not only re-

visect the play,but also had to make the costumes,and 

scenes.Then they played the role of various character~ 

as Joshua,the beonites,the Guards,and 

ition,the children had an active part in o 

the worship service,such as si h,y:r.n.ns 

~unners. 

• 

es o:f:' 
6 

It is evident that element ging had a real 

part in the project.After e decision to give the 

been e,the children consid the that 

'Jri tten previously deemed it advisable to revise it. 

ome time later,the e ouncil o ;ornini ttee 

tea t ey the play and were eager to see it. 

on ch was teinie !!felt 

,and,consequently,acted silly. ince Sandy was late,the 

worshi service d 

dren ':Jere led to ,iud 

ess als of be 

tJ. f.lbid, 
r3.~:f. id, 

.70-75. 

.70-77. 

not begin at e schedul~ time. is 

chi 

their own conduct to discuss 

on time. cause they t e play i:l en 



worthwhile, the children stated in their report that 

they would like to give another play for the special 
7 

worship service celebrating Lincoln's Birthday. 

B. Analysis of the Probable Outcomes 

Any attempt to estimate character outcomes must, 
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of necessity, be based somewhat on conjecture and cannot, 

therefore, be stated in positive terms.The above analysis, 

however, reveals that undoubtedly there were some definite 

outcomes. 

As a result of the actual carrying out of this :pro

ject, it is evident, the children formed some very def-

inite concepts. From the use of various sources such as 

pictures and books, they learned many facts about the 

lives, customs, and dress of the early Hebrews. They 

were led to recognize definite standards of conduct, 

particularly with regard to promptness and honesty. They 

learned, moreover, the negative view of miracles - that 

they were the result of the imaginings of a. superstitious 

people and not a supernatural event caused by Divine 

power. Again, the children learned something of the 

religious life of the children of Israel and something 

of their problems. 

As a result of the dramatization of The Solemn Prom-

ise, in which the children entered into the e~periences 

7. Cf. Ibid, pp. 70-77 
8. Cf. Ibid, pp. 72-77 
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of the chare~cters portrayed, aefini te attitudes were devel

oped. They were led to disapprove of wrong-doing, hav

ing decided that wrong-doers like the Gibeonites should 

be punished. Again, they were made to feel the need of 

prayer and to realize that through Goa's help one can 

do anything. Moreover, they were made conscious of their 

obligation to.consider the welfare of others. Further

more, from the example of Sandy~ the tardy member, they 

were made to feel that promptness is essential. They 

were. also led to regard miracles as superstitious views 

of ople. In addition, from the play itself, they were 
9 

brought to believe that "Honesty is the best policy.". 

It is possible that, as an outgrowth of the attt 

of consideration for others, the group began to form the 

habit of considerihg other~# s of the 

es 

!.. method one sensed the SIJil'it of co-operation, with the 

exception of Sandy, the tardy member. Because this ex-

f 
' . 

•. 

.· 

·. 

. . 

. tended over a period of time, it is felt that the habits 

of promptness and of co-operation had already begun. 

From the view stated that it was wrong to deceive and 

right to keep one's promises, one feels that the germ of 

truthfulness and right living had been instilled, and 

might, in due time, become a habit. Growing out of this 

project, therefore, are some possible habits, and two 
10 

definite ones - promptness, ana co- on. 

9. Cf. Ibid, • 72-77. 
10. Cf. Ibid, pp. 73-77 • 
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III. Estimate of the Project 

A. Estimate of Its Method in the Light 
of the Basic Principles of the Project Method 

One realizes, in looking back over this project, 

47 

that the first of these principles, as previously reviewed, 

~ motivation - was functioning when the girls accepted, 

wholeheartedly, the leaders' suggestion that they give a 

play. This motive was later strengthened when the entire 

group, both boys and girls, decided to give the play for 

the worship service. i1le stimulus for this decision was 

a remark made at the council meeting that the classes 

ought to give plays again this year as last year for the 
11 

worship service. 

The principle of self-activity was very evident in 

the preparation for the play. There were costumes to be 

made. "Even Sam sewed on them". '£hey read books and 

looked at pictures for ideas. Likewise, they discussed 

such matters as scenes, problems, characters, and the 

miracle question; moreover, they planned the worship ser

vice, unifying it about the play- lhe Solemn Promise. 

Then they gave the play, representing the characters them-
12 

selves. 

Since severa.l activities were unified around the play 

as the center of interest, one recognizes that the prin

ciple of correlation was present. ~here were centered .~ 

11. Cf. Ibid, PP• 70-72. 
12. Cf. Ibid, pp. 70-77. 
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about the play, for example, discussions - the miracle 

question, the characters, the sceneB and the problem of 

living together,, conferences and a worship service. In 

addition, books were read, pictures were loolred at, and 

costumes were made for the play. Since all of these ex-

tended over a period of time, and since all of these were 
13 

centered around the play, they were well correlated. 

In this project, the principle of nactivity leading 

to further activity" W'3.J outstanding. •~hen the inter-

mediate council met wi the junior council, after the 

presentation of the play, they asked the juniors if they 

would help with the worship service celebrating 1incoln 1 s 

Birthday. In answer to this request, the All .dound Good 

Chums said that they would give the play. ~hus the sat

isfaction obtained from the successful attainment of their 

goal - the giving of TO.e :3olemn Promise - had stimulated 
14 

them to further activity. 

B. Estimate of the Probable Outcomes of 

the oject in the Light of the Objectives of Religious 

Education 

With respect to the first objective of religious 

education, as reviewed above, namely, to give the chil -

dren a consciousness of ~od in human experiences, and a 

sense of personal relationship to Him, - one finds that 

by means of the play this aim was probably fulfilled. 

13. Cf. Ibid, pp. 70-77. 
14. Cf. Ibid, pp. 77. 
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Joshua felt that with Goa as his helper he could protect 

the Gibeonites. Accordingly, the children felt that God 

could help them. :.!!his was revealed in their prayer in 

which ~hey asked God to help them not to be deceivers 

but to xceep their promises. J:flurthermore, stories told 

by the leader, as mentioned in the resume, revealed God's 

care of His children. In these, in so far as can be 

judged, they felt a consciousness of c;.od and a personal 
15 

relationship to Him. 

'Ni th regard to the second objective, namely, to lead 

the juniors to understand Jesus and ~is principles so 

fully that they will love Him and live accordingly, one 

feels, though one cannot state this positively, that 

probably this aim was met by the story told by the leader. 

~his story was about the teaching of Jesus who said "Let 

him who is without sin cast the first stone." Too, this 
16 

story was told to discuurage undue tale bearing. 

~he third objective, namely, to lead the juniors to 

develop char~cters in harmony with Jesus's life and teach-

ings, was seemingly fulfilled in the story mentioned above. 

Again, the songs for the worship story such as nnare to Be 
I 

Brave, Dare to Be True" ,would stimulate the group to be 

more ChristZ-ltke. Moreover, since the play contrasted the 

beauty of right living- keeping one's promise - with the 

ugliness of wrong-living - being a deceiver - the children 
17 

should have 'been stimulated to be more like Jesus. 

15. Cf. Ibid, p. 77. 
16. Cf. Ibid, pp. 70-75. 
17. Cf. Ibid, pp. 70-75. 



Looking next at the fourth objective, namely, to 

help the juniors make the fatherhood of God and the 

50 

brotherhood of man a reality in their world, one finds 

that this purpose was perhaps, to a limited degree, met • 

.!!'rom the play in which Joshua says that God is his helper, 

and from the children's prayer that followed in which they 

asked God to help thffin keep their promises, one judges 

that they at least sensed the fatherhood of God. Perhaps, 

too, they felt that since God is Father of all, all men 

are brothers. ihis, however, as it is noted, is rather 
18 

vague. 

One realizes that the fifth objective, namely, to 

encourage the children to participate in the church, was 

fulfilled when the children gave the program and play for 

the worship service. ~hey had taken an active part in the 
19 

Junior vhurch 3ervice. 

With regard to the sixth objective, namely, to help 

the juniors to build a Whristian philosophy, on~finds that 

the play undoubtedly played a part in the process of help-

ing the juniors to a vhristian interpretation of life, 

involving a realization of man's dependence upon God and 

of God's active participation in the affairs of man. This 

was evidenced in their prayer in which they ask for guid-
.. , II 

ance in doing right. ~heir songs, such as I WJuld Be ~rue, 

should have led them to a further Christian interpretation 
20 

involving a sense of moral values. 

18. Cf. Ibid, pp. 74-75. 
19. Cf. Ibid, p. 75. 
20. Cf. Ibid, PP• 74-71. 
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Considering the seventh objective, namely, to give 

the juniors the best religious erperience of the race 

to help them in their own experiences, one realizes that 

in the experiences of the Israelites, in particular of 

Joshua, and in the stories of Jesus' teachings, as for 

example, "Let him who is without sin cast the first stone", 

the children must have found help to meet their own ex-
21 

periences. 

Bringing together the above findings, one sees 

that this project undoubtedly meets the requirements of 

the criteria proviously set up. One who is loath to 

limit the power of ~od, however, can hardly help feeling 

that the leader, due to her liberal view, too strongly 

discounted the supernatural element in the discussion 

of miraclefi. 

IV. Summary 

Thus, from the standpoint of principles and from 

the standpoint of the objectives of religious education, 

this project, on the whole, met the requirements of the 

criteria set up. 

21. Of. Ibid, pp. 70-74. 



PROJECT II 
1 

TITLE: EASTER ACTIVITIES 

AUTHOR: EDNA L. ACHESON 

I. Resum~ of the Project 
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The project, Easter Activities, developed naturally 

out of the life situations of the All Round Good Chums. 

Some of these situations were: (1) Don Marquis' play,"The 
II 

Dark Hours, was being given by an older group; (2) Bobby's 

grandmother had died recently; (3} on Palm Sunday Jane 

said that she did not believe that the resurrection story 
2 

was true. In the light of these situations, the leader 

told stories about Joan of Arc as a basis for developing 

an attitude toward miracles. Following this, the group 

studied the events in the life of Jesus which included 
" q reading Don ~furquis' The Dark Hours. After seeing this 

play, the group reinterpreted the experiences through 
3 

which Jesus and His disciples had passed. In order to 

meet the question; nrs the resurrection story a myth?nt 

the group summed up the discussions about miracles. l!'ol-

lowfng this, the boys and girls freely discussed among 

themselves the problem of death and frankly stated their 
4 

beliefs. 

1. Acheson, Edna 1., The Construction of Junior Ghurch 
School Curricula, pp. 77-81. 

2. Cf. Ibid, pp. 77-78. 
3. Cf. Ibid, pp. 78-79. 
4. Cf. Ibid, pp. 80-81. 



II. Analysis of the Project 

A. Analysis of Its Method 

Analyzing the ~aster Activities first, for the pur-

posing involved, one finds that the children themselves 

requested stories about Joan of Arc, whereupon the lead-
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er purposed to present these stories in order to give them 

values of three different sorts, namely, to make desira-

ble childish traits appealing, to suggest an attitude to-

ward miracles, and to compare the events of Joan of Arc's 

last days with the events of Easter. Since many of the 
~ ~ 

children had decidee to see the play, The Dark Hours, the 

leader purposed to help them study the events in Jesus' 

last days in order that they might have an adequate un

derstanding of its background. Moreover, the children 

asked questions that puzzled them, and one of them, Jane, 

called for a discussion and summary of the miracles in 

order to have the question, "Is the resurrection story a 

myth?" answered. Later the children, of their own accord, 

discussed death freely. Throughout, then, there was def-
5 

inite purposing on the part of the children. 

With these purposes in mind, they planned the activ

ities. In order to meet the request for the Joan of Arc 

stories, the leader planned to,present three values. First1 

~he would pvrtray characters in such a way that worth-

5. Cf. Ibid, pp. 78-81. 
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while child ish traits should have an appeal, whil.e unde-

sirable ones should not •. Second, she would suggest an 

attitude toward miracles. Third, she would endeavor to 

lead the children to compare Jesus and Joan of Arc. In 

order to have an appreciative background for the play, 

11The Dark Hours~ the group planned to study the events in 

the life of Jesus. Again, in order to meet Jane's ques

tion nis ,the resurrection story a rn,vth?" the group plan'Af:d 

B4i to summarize their previous discussions about miracles. 

Moreover, in order to learn what meaning death had for 

them, and to discover whether,in their minds, it had any 

connection with the resurrection, the leader planned to 
6 

let the group discuss it freely. 

Then followed the executing, which is evident in 

the number of related events carried out. In accordance 

with her plans, stated above, the leader told the Joan 

of Arc stories. The study of the events of Jesus' life 

led the group to several sources, such as By An Unknown 

Disciple, for information. These stories were adapted 

to the events in Jesus' life. Besides these, scenes 

from Masefield 's, "The Trial of Jesus'~ and Don Marquis r 

''The Da.rk Hours·: were read and the parts were acted. Pic-

tures were placed on the bulletin board, and some pic

tures of the life of Ghrist, brought by one o"f the pu

pils, were examined. With these stories and scenes in 
II 

mind, the grour: ssw~ the play -"The Dark Hours - and la'ie.l' 

6. Cf.·Ibid, pp. 78-81. 
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, reinterpreted the experiences through which Jesus and 

His discip~es had passed. Selections from By An_ITnknown 

Disciple gave the group a word picture of Jesus and His 

disciples out in the open. In this connection, they dis

cussed questions that puzzled them, among them that of 

Judas' betrayal, and summarized the previous discussion 

about miracles as a means of answering the question "Is 

the resurrection story a myth?n. In addition, the chil. 

4ren participated freely in the conversation about Bobby's 
7 

grandmother's death. 

The .element of' judging is not very clearly defined 

in this project. As an outgrowth of the ..... 
v 1. e 

miracles previously suggested by the leader in connection 

with the story told of Jesus' driving the devils into the 

swine, the children expressed their beliefs that miracles 

were merely misinterpretations of natural events. Again, 

in regard to Peter's and Judas' conflicts, the children 

built up an understanding tinged with some disgust. More-

l. over, they judged Judas as a contemptible character, Christ 

as a most worthy Being, and death as an undesirable topic 
8 

of conversation. 

B. Analysis of Its Probable Outcomes 

From the actual participation in the project, the 

children formed certain concepts: From the study of the 

7. Cf. Ibid, pp. 78-81. 
8. Cf. Ibid, pp. 78-81. 
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events in Jesus' life, they came to a better under

standing of Jesus' experiences, of His background, of 
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His relation to the disciples, of His death, and of His 

resurrection. 'l'hey, also, had a better idea of the char

acter of the disciples a8 given by various writers. Fur

thermore, from the stories told, they realized that after 

Jesus• death Peter's character became strong, and that 

something happened that caused the disciples to resume 

their work. Again, they realized that although death 
9 

separates loved ones, it brings release from suffering. 

As an outgrowth of the Easter Activities, the chil -

dren also formed some very definite attitudes. From the 

study of different characters they gained an appreciation 

of char~cter values such as the contrast between Peter 

and Judas. Because of the play given, they felt that 

no one was good enough to represent Jesus in a play, and 

that Jesus was patient. As a result of the Joan of Arc 

stories told, some of the children, according to the 

author's statement, considered foolish childish traits 

undesirable but worthwhile childish traits desirable. 

From the discussion of Judas' struggle and from the per

sonal application made to some of their own actions, they 

realized that it was wrong to blame someone who is inno

cent. Again, from these stories they regarded miracles 

as a result o:f an attempt to interpret supernaturally 

purely natural events. Moreover, the children felt that 

9. Cf. Ibid, PP• 78-81. 
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the Bible is not necessarily accurate beyond a doubt, 

since it contains some events which were recorded many 

years after they took place. From the study of the 

events in Jesus' life, they thought of Jesus and His 

disciples as happy companions. As a result of their 

discussion about death, they regarded it, though natu

ral for old people, as an undesirable topic of discus-
10 

sian for young children. 
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From this project, it is possible that certain hab

its may have developed. Ensuing from the use of the Joan 

of Arc stories was the possible fixation of the habit 

of maintaining only desirable childish traits. Result

ing from the study of the events in Jesus• life was the 

probable facing of misdemeanors more frankly in the fu-

ture, and the cessation of blaming others without a cause. 

To this extent, therefore, habits form a part of the 
11 

probable outoomes. 

III. Estimate of the Project 

A. Estimate of the Method in the Light 
of the Basic Princinles of the Project Method. 

rst, the principle of moti va ti on, one 

ascertains tne leader determined to meet the life 

si.tua tion of the All Round Good Chums. Many of the chil -

dren planned to see Don Marquis r play, "The Dark .Hours'; gi v

en by an older group. Accordingly, the leader decided to 

10. Cf. Ibid, pp. 78-81. 
11. Cf. Ibid, pp. 78-81. 
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make use of the wide vistas opened for using events in 

the life of Jesus in the subject matter of the play. A--

gain, one of the children 1 s motive was to hear the Joan 

of Arc stories. Still another, Jane, was determined to 

find out if the resurrection story was a myth. .ll'urther!'-

more, they talked freely about death. In all of 

the activities undertaken were motivated by definite de-
12 

sires. 

One finds,next, the principle of self-activity func

tioning as the children undertook the various activities 

already reviewed. These, as has been stated, consisted 

of listening to the Joan of Arc stories, forming attitudes 

about miracles, comparing Joan with Jesus, studying the 

events in Jesus' life, adapting stories from t~e Bible 

and other sources, reading and acting the parts selected 

from lv1asefield' s and Don Marquis' plays, hanging pictures 

on the bulletin board, looking at pictures, going to see 

''The Dark Hours'; reinterpreting the experiences of Jes.us 

and His disciples, and discussing the puzzling questions 

of the resurrection, miracles, and death. Here the chil -

dren had participated in both physical and mental activit es, 
13 

and had had, in addition, some emotional reactions. 

In deciding whether or not the principle of correla-

tion is involved, one must consider the entire project. 

The ~aster Activities, it will be recalled, grew out of the 

12. Cf. Ibid, pp. 77-81. 
13. Cf. Ibid, pp. 78-81. 



life situations of the group. The Use of the Joan of 

Arc Stories, Is the Resurrection a Myth?, The Study of 
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Events in Jesus' Life, and the Conversation about Death, 

though reported as units in themselves, were all centered 

around the idea of .c}aster. 'Ehe program, consequently, was, 

related to one unit of interest and unified into a co-

herent whole over an extended period of time. Involved 
14 

in this, then, was the principle of correlation. 

The principle of "activity leading to further activ

ityn is outstanding in its function in this project. With

in the project itself, one activity led to another; for 

example, the play -"The Dark Rours''- led to the study of 

events in Jesus' life in order to form a backgrounc1' for it. 

This proj,ect then led to the next activity which the group 

undertook later, namely, The Visit of a Colored Guest. 

The principle of nactivity leading to further activityn 
15 

was thus strongly fu~ctioning. 

B. Estimate of the Probable Outcomes in the 
Light of the Objectives of Religious Education 

In considering the first objective of religious ed

ucation - to give the juniors a consciousness of God in 

their experiences and to help them feel a personal re

lationship to Him - one cannot find an indication of any 
16 

kind that might suggest that this was attained. 

14. Of. Ibid, pp.78-81. 
15. Of. Ibid, pp. 78-81. 
16. Of. Ibid, pp. 78-81. 
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The second objective, however, - to give the juniors 

such an appreciation of Jesus' life, personality, and 

teachings that they will love Him and follow Him daily -

was met in several ways. From the Joan of Arc stories and 

from the study of the events in Jesus' life, the group 

learned to appreciate, to a considerable degree, Jesus' life, 

His background, His companionship with the disciples, His 

experiences, His death, and His resurrection. In connection 

with His resurrection, however, judging from the leader's 

own account of the discussion, the Children gained a neg-

ative view. This conclusion is based on the leader's 

statement to the children that ,who gave the earliest 

record of Jesus' return, said nothing about Jesus' walk

ing with him. The assumption is therefore at least im-

plied that Jesus did not actually arise from the dead 

as reported in the Gospel accounts. Again, they felt a 

loyalty to Jesus, as shown in one of their questions, "How 

coul~ they desert Jesus when they'd had such fun with Him?", 

and revealed a realization of the fallacy in blaming others 

for what you, yourself, have done. Moreover, there was 

possibly some transfer made in their lives of the loveliness 

of Jesus, as brought out by the summary of the miracle dis-
12 

cussion. In these, then, the aim was to a certain extent attained. 

With regard to the third objective, - to contribute to 

the development of the junior's character in harmony with 

Jesus - one recognizes that there was a response to 

17. cr. Ibid, pp. 78-81. 
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the desirable chil<.lish traits ana. a reject:ton of e un-

desirable chilcli traits as t in e Joan of 

Arc stories. n, in sonnl e of 

,Judo:--,:3' struggle, as r.1entioned ab'Jve, it is evictent 
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19 
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18. Uf. pp. 78-81. 
19. t]f. 
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think of truth as an essential of 0 hristian living. Fur-

ther, the study of Jesus and His disciples would ~end 

to give them a 0hristian viewpoint. On ~e contrary, to 

judge from the attitude suggested toward miracles by the 

leader, the children felt that these were not a result 

of Divine Power but were rather a result of the belief 

of a superstitious people. Again, it is evident from 

their discussion about death that they had made no defi-

nite connection between it and the resurrection, and had 
2 

therefore been given no positive assurrmce of immortality. 

The seventh objective - to give the juniors the best 

religious experience-s of the race to guide them in living -

was, perhaps, fulfilled when the grour discussed the Bible 

stories -of Jesus' life and companions, t:lna_ when they con

sulted other writers for more information about these 

characters. Moreover, the experiences of Jesus and His 

disciples, as noted above, had already helped the chi 
22 

dren in their problems. 

IV. Summary 

In this analysis, the four steps of the project 

method,, purposing, planning, executing, and judging, were 

obvious. Further, it was evident that during the process 

certain definite concepts, attitudes and possible habits 

were formed. Again, when these were judged in the light 

of the criteria, it was found that each of the four basic 

21. Cf. Ibid, pp. 78-81. 
22. Cf. Ibid, pp. 78-80. 
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principles, motivation, self-activity, correlation, and 
,, 

"activity leading to further activity, was involved. 

Furthermore, it was found that- to a degree, at least 

the second, the third, the sixth, and the seventh ob-

jectives were met, but that the first, the fourth, and 

the fifth were not met. J:he f·act that every objective 

does not have to be met by each project is naturally 

recognized; however, it is felt that a project which is 

supposed to be directly religious should meet the ob-

jecti ves of the greatest s-;oiri tual value. '.J:he outstand

ing contribution in this sphere was found to be in the 

emphasis on the life and teachings of Jesus. ll'rom the 

viewpoint of conservative e~ristianity, however, this 

was greatly diluted, if not counteracted, by the nega

tive conception of the miracles, of death, and of the 

resurrection. 
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PROJECT IV 
l 

TITLE: BENEVOLENCE EDUCATION 

AU~30R: EDNA L. ACHESON 

I. Resume of the Project 

This project, Benevolence Education, had two defi

nite considerations for the All Round Good Chums. The 

first was the problem of specific giving and the second 

was the problem of where their money went. Since every 

church school tries to train its children to give to 

various, causes, this particular church made an appeal to 

the parents each year to raise funds for its work. The 

children were given envelopes in which they brought to 

church school the money given them by their parents. 

Three specific situations led them to further considera

tion of church finance. The first of these was a dis-

cussion about the quarterly financial report of one of 

. the children who thought a mistake had been made. 'the 

second of these was the worship service given by the All 

Round Good 0hums for the primaries in which they told 

what was done with the money they brought to church 

school. The third of these extended over to the next prcj-
2 

ect where it will be treated in detail. 

1. Acheson, Edna, L., The Construction of the Junior 
Church School Curricula, pp. 88-91. 

2 • Cf. Ibid, pp. 88-91. 
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II. Analysis of the Project 

A. Analysis of Its Method 

In analyzing this project for the element of pur-

posing, one realizes that the church purposed to train 

the children in giving. Louise and Jim, two club mem

bers who believecr that mistakes had been made in their 

quarterly financial reports, since they were short, were 

determined to find out what was the trouble. Again. they 

purposed to know if it made any difference whether or not 

they gave their money regularly. Further, they accept

ed the suggestion that, since the primary superintendent 

was sick, they might explain to the primaries, in their 

worship service, where their money went. Involved in 
1 3 

these was some very definite purposing. 

Having these purposes clearly in mind, they were 

ready to make their plans. After they had learned that 

discrepancies had not occurred in their reports, they 

planned, as asked, to give a worship service for the 

primary department. First, they realized that they must 

learn themselves where the money went before they could 

tell the primaries. Second, they would take an envelope 

and explain to the primaries where the money went. 

Third, they planned to tell stories about Japan - the 

center to which the money was sent - to give a puppet 

_3. Cf. Ibid, pp. 88-90 
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show, to dress a girl and a boy in Japanese costumes, to 

c.onsul t people and to read books for other inforrna ti on, 

and to say a prayer at the service. In all of this the 
4 

element,of planning is involved. 

Then they proceeded to execute their plans. fhe 

children brought the ~oney their parents gave to the 

church school, and deposited it in the class collection 

plate. Again, when they, at some previous time, had 

planned to give the church school Christmas party, they 

had learned the general ways in which the church school 

funds were dtvideo, discussed benevolences, and learned 

the trustees' attitude toward local church expenditures. 

Louise's and Jim~s questioning of their accounts led to 

a disc~ssion of possible reasons for the apparent short 

accounts and to a discussion of the difference it made 

whether or not their payments were made regularly. This 

led to an explanation of the mission stations that were 

affected or cut short when they did not pay. In addition, 

their worship service for the primaries necessitated col-

lecting stories about Japan, obtaining Japanese costumes 

and accessories, Japanese pictures, and other articles. 

1'hey discussed the Buddha, and wrote for a description 

of the kindergarten at the Japanese station. ]'urthermore, 

they assembled necessary information, and consulted people. 

Peggy, who suggested the puppet show, devised '\'Jays of 

making the puppets while ::lam, >:iteinie, and i)andy arranged 

4. Cf. Ibid, pp. 89-90. 
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the screens behind which the ·nup:oets could be hidden. 

Louise rewrote the story she was going to tell • .Betty 

brought various Japanese articles. Jane read a book 

on Japanese school 1 if e. .iam found pictures in a lia ti on

al ~eographic Magazine. 1he group hung these pictures, 

dressed a boy and a girl in Japanese clothes and worded 

their prayer. ~hen they carried out the e tt:r i.TJr 1. · 

service as planned. ~his, it is evident, involved much 
5 

activity. 

As has been true of several of the preceding pro; 

.ects, the element of judging is not clearly defined. 

'1:11e children did not consider whether or not the ser-

vice was a success but they did express their feeling of 

racial superiority. Again, their feeling that their God 

was better than. the Japanese God revealed that they need-

ed to understand the Japanese more fully. ~heir leader 

realized this and gave them helpful stories to correct 
6 

this view. 

B. Analysis of Its Probable Outcomes 

The following concepts are suggested by the leader 

herself as a part of the probable outcomes of this proj-

. i.'?Ct: 

(l)"that the Communtty Church had prom-
ised to pay a National church board of home 
and foreign missions a definite amount for 
a specific field of enterprise each fiscal 
year, (2} that other churches throughout the 
United ~tates had made a like promise, and 

5. Cf. Ibid, pp. 89-91. 
6. Cf. Ibid, pp. 91. 
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(3) that failure to pay these pledges meant 
either that some mission station was short, 
or that a church board had to borrow money and 
pay for its use in order to meet the deficit
--~ 7 

(4) that the Japanese had many interesting customs 

and facts about their lives. (5} that prayer is a part 

of worship, and (6) that the church school distributes 

money for local expenditures. All of these entered in-
8 

to the knowledge acquired during the process. 

Attitudes, too, were among the probable outcomes. 

These were: (1} one should pay one's pledge promptly; 

(2) Americans are superior to the Japanese; (3) one 

should pray; (4} the American God is better than the 

Japanese God; (5) the Japanese should learn to do things 

~ike Americans; (6} one's failure to pay one's pledge 

may cause the church to ·fail to keep its promise; {7) care-

lessness often causes trouble. Here1 as is evident, both 
9 

negative and positive attitudes are involved. 

Again, certain habits were a part of the probable 

outcomes of this project. ~hese were potential in that: 

(1) the habit of giving had begun and was being strength

ened by the realization of the need of regular giving to 

the church school; (2) the habit-of co-operating was 

developed in the planning of the worship service; {3) the 

habit of using source materials to solve problems, which 

was started in the first project analyzed - ~he Use of 

7. Ibid, p. 89. 
8. Cf. Ibid, pp. 90-91. 
9. Cf. Ibid, pp. 89-91. 
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The Bible - and continued through each succeeding one, 

was strengthened in this project; (4) the habit of a.e

veloping and carrying out ideas was inherent in this prci·-

ect as in previous ones; and (5) the habit of sharing 
Wd.'i de.~ il oT"e-6• 

vJi th others because of a sense of responstbili ty" 

nite habits, then, were a part of the probable outcomes. 

III. Estimate of the Project 

A. Estimate of Its Method in the Light of 
the Basic Principles of the Project Method 

The principle of motivation is definitely involved 

in the church's aim which was to educate its children 

to give to the church and to missions. Some of the chil 

·· dren purposed to learn why their quarterly financial re

port was "short". Again, they accepted the suggestion 

of the director of religious education that they give a 

worship service for the primaries. In this they decided 

what they would include as, for· example, the prayer and 

the puppet show. l3ince they had definite purposes in 
11 

mind, the principle of moti va ti on obviously opera ted. 

10 

fhe principle of self-activity is evident in the en

thusiastic discussions by the children of problems con-

cerning specific giving. i:..gain it is evident in their 

hearty preparations and execution of the worship service 

which involved such activities as making uuppets, col-

lecting costmnes, rewriting stories, w0rding prayers, add 
. 12 actually giving the worship serl."l.ce. 

10. Cf. Ibid, pp. 89-91. 
11. Cf. Ibid, pp. 88-91. 
12. Uf. Ibid, pp. 89-91. 
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~he consideration of the principle of correlation 

leads one to realize that this project - Benevolence 

~ducation - was unified around a common center of in-

terest - giving. ~he discussions about giving and its 

consequences, and the worship service for the primaries 

were both unified and correlated over an extended period 

of time even to the next project:"':"Good •iill Activities. 
13 

Hence, the principle of correlation functioned. 

Analyzing this project for the principle of nactiv

ity leading to further activityn, one finds that it stim

ulated the group to another project -Good ~ill Activities. 

It had, therefore, definitely attained its end - further 
14 

activity. 

B. Estimate of the Probable Outcomes in 
the Light of the Objectives of rteligious Education 

The first objective - to give the juniors a con-

sciousness of God in human experiences, and a sense of 

personal relationship to Him-was hardly met, ina.$mu..:•""' 

as the only definite mentioning of God were remarks such 
15 

as, rrwe like our God"_, HHe is better than their God." 

The second objec~ive - to lead the juniors to un

derstand Jesus and His principles so fully that they will 

love Him and live accordingly - like the first, was not 
16 

met. 

13. Cf. Ibid, pp. 89-91. 
14. Cf. Ibid, PP • 89-92. 
15. Cf. Ibid, pp.88-91. 
16. Cf. Ibid, pp. 88-91. 
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The third objective - to lead the juniors to devel

op characters in harmony with Jesus' life and teachings -

was, from a religious point of view, hardly met. Al

though the juniors received training in serving, through 

giving the worship service, for example, and in giving, 

through paying their pledges regularly, they had not 

been led to connect these actions with Jesus' life and 
17 

teachings. 

'.i:he fourth objective - to help the ,juniors mal:e the 

fatherhood of God and the brotherhood of man a reality in 

their world - was partially met. ~he latter part of this 

objective was fulfilled in the d.iscussi-:m about where 

the,ir money went, in their quest for more knowlea.ge about 

the Japanese, and in the worship service given for the 

primaries. J.lhe former, perhaps, was met in the stories 

told showing why we send missionaries to another country, 

although again the emphasis was. social rather than re-
18 

ligious. 

The fifth objective - to encourage the children to 

participate in the church - was outstanding in this proj

· .:,ct and was fulfilled when the juniors acquired a bet 

1;;,nd ~rstancl ing of church. benevolences and a des ire to par

ticipate in this benevolence, and also when they gave the 
19 

worship service for the primaries • 

The sixth objective - to help the juniors build a 

17. Cf. Ibid, pp. 89-90. 
18. Cf. Ibid, pp. 89-91. 
19. Cf. Ibid, pp. 91. 
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Christian philosophy of life - was probably met at least 

partially in the stories told about how people in other 

countries live, and why missionaries are sent to other 
20 

countries. 

'.J!he seventh objective - to give juniors the best 

religious experiences of the race to help them in their 

ovm experiences - was met, from a social point of view, 

by the stories told about why missionaries are sent to 

other countries. It, however, was not met from the re-

ligious point of view since 
I 

e material used was neither 
21 

Biblical nor definitely religious. 

IV. Summary 

Bringing together the above findings, one sees that 

this project from the standpoint of principles measured 

up to the criteria set up. One realizes, however, from 

the standpoint of objectives, .that as an example of re-

ligious education this project is weak. One is forced 

to conclude, from the available data, that the training 

provided in giving was not definitely linked to God and 

that, throughout, the emphasis was educational and social 

rather than spiritual. 

20. Cf. Ibid., pp. 91. 
21. Cf. Ibid, pp. 88-91. 
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PROJECT V 
1 

TITLE: GOOD WILL ACTIVITI~S 

AUTHOR: EDNA L. ACHESON 

,. 
I. Resume of ~he Project 

This Good dill Activities project not only opens 

problems in world brotherhood but also sums up the study 

of missionary work which began in the previous project

Benevolence .C.:ducation. After a discussion with the min-

ister and his co-workers, and with the junior and inter

Jpediate councils, the juniors completed their Good Nill 

Week plans. In accordance with these plans, the project 

included, before its completion, such activities as a tea 

for their mothers, plays, a missionary exhibit, and a 
2 

pageant. 

II. Analysis of the Project 

A. Analysis of Its Method 

In keeping with Good Will week, which is generally 

set aside for the advancement of international brother-

hood and peace, the missionary secretary felt that it 

was an excellent time to smr1 up this missionary work. 

1. Acheson, Edna 1., Op. Cit., pp~ 92-97. 
2. Cf. Ibid, pp. 92-97. 
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'.l:herefore, she' aslced the All Round Good Chums if they 

would join two other classes in planning Good dill Week. 

Accorc1ingly, the children held a discussion with the min-

ister and his co-workers, and with the junior and inter

mediate councils. At this time, they made the Good iiill 

Week plans. In order to bring out the ideas of interna-

tional brotherhood, since the ultimate ob,ject of mission

ary giving is a consideration of the problem of world 

brotherhood and ·world peace, tne grotlps decided to give 

plays,a tea, a missionary exhibit and a pageant. It 

is evident then, that this project involved purposing both 
3 

on the part of the leader and of the children. 

Having definitely purposed this :pro,ject, the chil-

dren of the tr1ree combined groD.ps were ready to make their 

plans. ..4..ccordine.{pJ 1s mentioned above, they held discus

sions in regard t their plans. :.Che first G-ood Will ac-

tivity was to be a tea for their mothers at which they 

were to exhibit their missionary material, and at which 

each group was to present a play. '.l.'he second plan was that 

on the following Sunday the junior department should see 

the exhinit and the plays. In addition, foreign friende 

were to be invited to visit the church school classes on 

tl:lat day. The third plan was to have a representative 

from the 'peace organization to spea}: in the church service 

'about international peace, and a foreign guest to bring 

the good will message in the peace... pageant. It is clear 

3. Cf.; Ibid, • 92. 
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4 
then, that the groups had made definite plans. 

With such definite plans in view the next step 

consisted in carrying out- in executing- these plans. 

One of the groups, the Happy Hours Class, who had. studied 

Ranso·n's ~ravel Geographz discussed stories in their 

book tha"t would be appropriate to use on Good Will Day. 

Their choice rested upon Jesus' feeding of the five thou

sand. Since the All Round Good Chums {one of three com-

bined groups) had dramatized stories before>they helped 

with the dramatization. The first problem "chat confront-

ed the groups was that of the miracle involved. Here, 

as in previous discussions about miracles, the superna

tural element was discounted. The play,Jesus and the 

People, was ne.xt written and then given by th·2 riappy 

Hours class. After the All Round Good Ghums had read 

several plays, they decided to give "America for the 

Americans" from Through the Gateway. In this book they 

found some helpful suggestions concerning foreign games, 

and some peace sentences which they used in their Peace 

Pageant. Since the third group - The Good Comrades Club -

had made a notebook telling of the missionary work in In

dia they chose a play about that country. vlhen buying 

things for the tea the groups visited an Armenian res

taurant where the~:r bo'.lght Turkish sweets. The O'>mer gave 

them a picture of himself in his native costume. They 

thought it would be fun to have him in ~he Peace Pageant 

4. Cf. Ibid, pp. 92-96. 
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until they learned that he lived about six blocks from the 

church. Then, njust a bit of the romance was gone.n From 

the Japanese store, they bought cakes for the tea. Another 

purpose was to find out the country from which lemons, tea, 
5 

sugar, and dates came. 

11Fixing labels, finishing friendship posters, 
arranging in exhibit form. the stories and 
costumes from the puppet ow, rearranging the 
stories, music, books, ~nd pictures, which 
they had assembled when their colored friends 
visited them; then, finally, receiving the 
guests, giving the plays, explaining the ex
hibit, and making and serving the tea, start
ed Good Will Week with a friendly feeling.t' 6 

The members of the All Round Good 0hums had active parts 

in planning The Peace Pageant. Various committees were 

appointed for several purposes, such as dressing a pri

mary boy ana girl in Japanese costumes. ~he simple 

pageant consisted of peace sentences spoken by two mem

bers of the All Round Good Chums. During the pageant the 

organist played softly. ~he only Japanese woman in the 

Japanese group present spoke. ~hus, no small number of 

varied activities was involved in carrying out the plans 
7 

previously made. · 
I 

No actual report of the childrens judging is given 

in the account of this project. A statement is made, 

however, to the effect that the junior ana. primary de

partments liked the play very nmch. Again, they called 

5. Of. Ibid, pp. 92-96. 
6. Ibid, p. 96. 
7. Cf. Ibid, pp. 92-96. 
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the peoples from different countries present their friends. 

According to these points, they, too, must have judged the 
8 

project a success. 

B. Analysis of Its Probable Outcomes 

As a result of this project, the children gained the 

following information about Jesus: (1) He was a constant 

worker who not only loved everyone but was loved, in re

turn, by many; and (2) He had power to perform miracles. 

In addition the children gained some tnformation ab'Jut 

the Japanese, namely, a knowledge of: (1) the use of their 

offerings in Japan; (2) the kind of clothes Japanese 

people wear; and {3) the life of peasants in Japan as told 

by the Japanese merchant. ]urthermore, they received the 

following negative information ab'Jut the Bible account of 

miracles: (l) The story of Jesus' feeding of the five 

thousand may have changed; (2) the story is told in differ

ent ways; (3) the meaningful words of Jesus may have been 

like bread to the people; and (4) the story grew in telling. 

Another concept of the children was that the church school 
9 

was actually accomplishing something. 

'fhe actual carrying out of the project resulted in 

some very definite attitudes. The children had become 

more in teres ted in foreign peoples. '.they had, moreover, 

become less prejudiced and consequently more friendly to 

foreigners. In addition, their respect for them, to some 

extent, had grown. They regarded the church as a more 

8. Of. Ibid, p. 97. 
9. Of. Ibid, pp. 93-98. 
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worthwhile organization since they realized its great 

work. Although their attitudes to foreigners were more 

friendly than before, th~ still maintained the view that 

they were odd and wore queer costumes. J§'rom the play, Je

sus and The Pe01)le, they felt that Jesus was a wonderful 

man since He did so many great works, and since so many loved 

Him. From'l'he Peace Pageant, they formed the attitude that 
10 

peace and good will to all men are preferable. 

~he analysis of the outcomes of this project shows 

signs of possible habits that may become permanent in time. 

In brief, these habits were: (l) .a..oting friendly towards 

other races; (2) participating in church work; (3) using 

source materials to help develop their plans; (4) thinking 

of Jesus as one worth imitating; and (5) actually develop-
11 

ing and carrying out their plans. 

III. Estimate of the Project 

· A. Estimate of Its Method in the Light 
of the Basic Principles of the Project Method 

The first basic principie, that of motivation, is 

clearly realized to be functioning when the group, after 

a discussion with the minister and his co-workers, and 

with the junior and intermediate councils, determined to 

give the tea for the mothers, the plays, the exhibit, and 

the peace pageant. In addition to the group's mc;ti va tion, 

the missionary secretary decided that t t was an e:xeellent 

10. Cf. Ibid, pp. 93-96. 
11. Cf. Ibid, pp. 92-96. 
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time to sum up the missionary work~ since it would be in 
12 

keeping with Good ~Jill •ieek. 

The second basic principle, that of self-activity, 

will be easily recognized in their activities which con

sisted of the discussion of the plans, the forming of de~

inite plans, the preparation for the tea, for the plays, 

for ~he Peace Pageant, and in the actual carrying out of 

the plans. The groups chose, discussed, and planned the 

plays. Moreover, one group wrote the story connected with 

Jesus' feeding the five thousand. in play form. They had, 

in addition, an active part in arranging posters, labels, 

and other things, for the exhibit, and in receiving the 

~1est, explaining the exhibit, and in buying, making, and 

serving the tea. ~ince the plans of this project are al-

most entirely carried out by the groups, the principle of 
13 

self-activity is well utilized • 

. one recognizes that the third basic prinoiple, that 

of correlation, is functioning when one realizes that the 

Good v<~ill tea, the Uood '•Vill Plays, and the Peace J.)ageant 

were all unified around a center of interest - miss'L:)nary 

giving. Since this project was a summary of the mission-

ary work which began with the preceding project - Benev

olence ~ducation - one realizes that it extended over a 

period of time. Here then is another phase of correlation 

in which the project was unified around a point of in-
14 

terest over a span of time. 

J 12. Cf. Ibid, p. 92; 
13. Cf. Ibid, pp. 92-96. 
14. Cf. Ibid, pp. 92. 
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Although the fourth basic principle, that of na.ctiv-

i ty leading to further activi tyn cannot be a.efini tely sta1i

·,ed to have been involved, one must give it credit for hav

ing caused. this project to grow out of the preceding one. 

_Moreover, it is felt that the appreciation of the church 

and its work would lead to further interest in the organ-

ization. To this extent, then, the principle of "activity 
15 

leading to further activity" would be involved. 

B. Estimate of the Probable Outcomes in the 
Light of the Objectives of J:(eligious ..::.Oducation 

The first objective, - to give the juniors a con-

sciousness of God as a reality and a feeling of personal 

relati ons11ip to Him - was not definitely met. 1'here is, 

however, a possibility that the play, Jesus and ~he People, 
16 

gave them a faint idea of personal relationship to Jesus. 

Again, in this play, the second objective - to de

velop in the juniors such an understanrling of Jesus' life 

and teachings that they will love Him and follow His ex-

ample - was met. 1i1rom the play, they regarded Jesus as 

a wonderful man who loved everyone, 
17 

~10 was loved by many. 

o worked hard, and 

With regard to the third objective - to foster a con-

tinuous development of character in harmony with Jesus' 

life - one realizes that it is fulfilled in the ple.y, men-

tioned above, and in The Peace Pageant. In these they 

~--~-

15. Cf. Ibid, pp. 92-96. 
16. Cf. Ibid, PP• 93-95. 
1?. Cf. Ibid, pp. 93-95. 
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learned of the cr s Jesus dealt with and of His love, 

peace and goodwill to all men. 1"his should help them to 
18 

develop more C~ristlike ch2racters. 

The fourth objective - t~ helg the juniors make the 

fatherhood of Goa. and. the brotherhood of man a reality in 

their world - was partially met. Because the children, in 

buying things for the tea, visited an· Arr.aenian restaurant 

and a Japanese store, and because tne children, in giving 

The Peace Pageant, met many foreign peoples and heard them 

talk, they realized to some extent the brotherhooc of man. 

Moreover, they had invited foreigners to visit their church 

school one Sunday. ihis also hel~oed them to realize that 

all men are brothers. In vi GiN of the record given, one 
19 

cannot say that the fatherhood of Li-od was realized. 

The fifth objective - to encourage junior participati::>n 

in tlle church - was fulfilled when the groups arranged 

the speaker in the church service and when they gave The 
20 

Peace Pageant. 

The sixth objective - to lead the juniors into a 

0hristian interpretation of the life of the universe -

was met in the ideas about Jesus presented in the play 
/ 

and in the preference shovm to peace and good will in the 

pageant. A negative interpretaion, however, was given as 

a result of the discussion abo11t the miracle conce-rn.ed. 

J.'he groups finally dodged the issue in the play. er-

18. Cf. Ibid, pp. 93-96. 
19. Cf. Ibid, pp. 92-96. 
20. Cf. Ibid, pp. 92-96. 
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wise both the play and the pageant contributed toward a 
21 

Christian philosophy of life. 

The seventh objective - to give the juniors the best 

religious experience of the race to help them in their 

daily living - was met in the use of the stories about 

Jesus and in e pla,v where Jesus deals so patiently with 
22 

the crowds and where he does wonderful things. 

IV. Summary 

~hus, from the standpoint of principles, this project 

measured up to the criteria set up. From the standpoint 

of the objectives of religious education, this project, on 
-~;.'1\e-
~whole, measured up to the criteria. However, the first 

aim, according to the account given, was not definitely 

met. :Moreover, the fourth pointlwhich was strong in meet

ing the brotherhood of man
1
failed to make the fatherhood 

of God a reality. Likewise, in connection with the sixth 

objective, a negative view of miracles was had. ihese 

rather negative results would indicate the diluting of the 

spiritual emphasis. 

21. Cf. Ibid, pp. 9~-96. 
22. Cf. Ibid, pp. 93-95. 
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PROJECT VI 

TITLE: EVOLUTION OF flAYS OF LlYING TOGETR~R 

AUTHOR: EDNA L. ACH~SON 

, 
I. Resume of the Project 

92 

1 

The purposes of this project, as seen by the teacher, 

were to teach the children to respect property and to help 

them as a group to learn to live with others within and 

without the group. Since the All Round Good Chums, in th~ir 

first meeting, made it obvious that they needed some rules -

especially_rules regarding church property- the leader pur

posed to build a basis on which these could be founded. Con

sequently, through group discussion, and through direct con

tact with church officials, she brought the group not only 

to feel that they were a definite part of the church but 

also to realize the value of the church in terms of money, in 

terms of effort in repa.tring and cleaning, and in terms of 

sentiment. By means the Evolution of Rules about Care 

of Property, Fooling_Rules, Bvolution of a Written Code, 

and The Class Pledge, the leader helped the group to live 
2 

¥. 
peac~bly together. 

1. Acheson, Edna L., The Construction of the Junior Church 
School Curricula, pp. 97-112. 

2. Cf. Ibid, pp. 97-l • 
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II. Analysis of the Project 

A. Analysis of Its Method 

This project,then, as just stated, was undertaken 

for the purpose of helping the group to learn to live 

with others within ana" without the group. They had not 

only been careless in the gymnasium, but they had also 

misbehaved during the worship ser¥ice. Before they had 

~ adequate foundation on which to make rules, e lead-

er decided, they needed to value the church in four dif-

ferent ways: :first, in terms of personal relationship to 

it through the realization that it was theirs and that 

they were a part of it; second, in terms of money cost; 

third, in terms of effort required to keep the building 

cleaned and repaired; and fourth, in terms of sentiment 

or of the nHoly of Holiesn tradition. Since the group 

had already had some experience with the money cost of a 
3 

church, the leader purposed to increase their appreciation 

by posting the statement, "It costs 23¢ every time you 

enter the Parish House~ This proved a challenge to the 

children who immediately proceeded to investigate the 

truth of the statement. The whole-hearted participation 

of the group shows that the All Round Good Chums accepted 
4 

the leader's purposes as their own. 

Throughout the course of this project, planning and 

3. Cf. Ibid, pp. 41-43 • 
4. Cf. Ibid, PP• 97-110. 
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executing were so closely related that they will.be con

sidered together. 

All of the previous projects had a tendency to give 

the children a feeling that they were a creative part of 

the church, because they had worked with younger and old-

.er people in carrying out these projects. ihey had, there

fore, gained the "it's ~ine" feeling. As mentioned above, 

the lea a. er 's statement in regard to the cost of the parish 

house evolV'·,;d expressions of doubt. However, when a lamp 

was broken that very•day the children realized, to some 

extent, that this was true. Later a number of accidents 

occurred which revealed a good deal about the organization 

of the church and the expense involved. A typical example 

of this was the breaking of the windowpane during a ball 

game in the gymnasium. Their sense of responsibility led 

them to write to one of the trustees to whom they accounted 

for the accident, and to whom they sent a dollar. The 

president of the board replied, stating that he had turned 

the matter over to Mr. Dunlap, the chairman of the House 

Committee who likewise wr?te them, expressing his appreci

~tion of their honesty, and returning the dollar. This, 

however, was not done until he had discussed it with their 

leader. After deciding to keep the money, the group talked 

to the trustees and learned some additional information 
5 

about the expenses of the church. From an actual experi-

ence that they themselves had previously had, the group 

5. Cf. Ibid, pp. 97-101. 
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6 
knew something of the energy required to earn money. 

Since the janitor objected to cleaning their special 

club room, the children decided to do it themselves. Con

sequently, Steinie, not enthusiastically, "but faithfull,y, 

arranged it every Sunday morning. 'J.'hen, t0o, the All 

Round Good Uhums had, at times, cleaned the gym floor. 

These experiences helped them to realize the effort re-
7 

quired in cleaning. 

Next, one finds this group practicing their program 

in honor of Peace Day in the chancel. '.Che janitor 

so much disturbance about their practice there that the 
II .. 

group was led to discuss the Holy o:f Holies. fotl•Wi~ this., 

the group attended a service at one of the Jewish synagogues. 

After the service the rabbi explained things that had 

puzzled the children, such as the reasons for the >nearing 

of hats and shawls on the part of the men a.uring the ser

vice. All of this led to an evaluation of the church in 
8 

terms of sentiment. 

Already the leader had made and enforced one rule -

"Keep off the stage.n Later, due to the janitor's report, 

,they were forced-to make a rule that no one could play on 

the roof since it was made of paper. In addition they 

listed other rules such as: "Don't talk in church.n Still 

later, the group considered the Fooling Rules • Cease-

less activity, experimenting, ana foo'.ing led them to a 

6. Cf. Ibid, p. 46. 
7. Cf. Ibid, pp. 101-102. 
8. Cf. Ibid, pp. 102-104. 



realization that unless they stopped n:ro ing" they 

would not have time to play. The group discussed the 

distinction between harmful fooling which usually led 

96 

to fights, and legitimate fun. The leader told them the 
• u 

story of Pinnochio in which 1fuster Antonio and Gepetto 

shook hands after the fight and swore to remain friends 

forever. This point was used when, soon afterwards, two 

of the boys got into a fight. Later, Peggy was so seri

ously bumped tha·t the group demanded a written code with 

punishment. They discussed punishable acts and their pen

alties. This resulted in a written code stating terms 

for relationship between members, such as, "Help club 

members who are in trouble 11
; and for the mechanics for the 

club's Sffiooth running, such as 11 0bey Rulesn. In the evo

lution of the club rules,the teacher, as well as the pu

pils, was checked for promptness or tardiness. After Peg-. 
gy's bump, the leader and the committee met with Steinie, 

the president, and agreed on four of the rules. Steinie, 

of his own accord, worked out a set of demerits, and wrote 

a class pledge on a paper on which was a space for merits 

and demerits. After the oath of allegiance the member~ 

the leader hung the picture, The Solemn Pledge, on the bul:-
\I 

letin board. Later, she told the story of Hakadah's First 

Offering/: Moreover, after the ceremony of allegiance, she 

told them stories of some of the old covenants. In all 

of these activities, it is evident, planning and executing 
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were involved. 

Since the group had realized the values of the church 

in terms of money, effort, sentiment and identification of 

self as part of it, and since they had seriously tried sev-

eral times to make sufficient rules which finally resulted 

in the evolving of a written code and of a class pledge, 

one realizes that they estimated the church in terms of 

certain values, and that they judged their conduct as 

worthy of improvement. This led them to take definite steps 

toward learning to live together well. Thus the element 
10 

of judging was decidedly a part of the process. 

B. Analysis of Its Probable Outcomes 

As a result of this project certain concepts were 

apparently formed. These were, briefly: (1) church proper

ty costs money and requires money to keep it cleaned and 

repaired; (2) many people consider the church as a "Holy 

of Holiesn; (3) the church is to be respected; (4) a club 

mu.st have rules for smooth running; ( 5) club members must 

suffer the consequences. of disobedience to rules; and 
11 

(6) fighting involves a number of dangers. 

The following attitudes were probably among the out

comes: ( 1) an attitude of respect and appreci.a ti on for the 

church, the trustees, and the janitor's effo ; ( 2) a 

feeling that fighting is absurd; (3) an aplH't.H:!iation of 

9. Cf. Ibid, pp. 104-110. 
10. Cf. Ibid, pp. 98-112. 
11. Cf. Ibid, pp. 98-110. 
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the fairness of rules; (4) an understanding of the fact that 

rales must be obeyed or one must take the consequences; 

(5) a realization that individuals are responsible for con-

duct and the smooth running of the club and a consequent 

sense of personal responsiblity; (6) an attitude of disap

proval of fighting because it might result in serious ac

cidents; (7) an appreciation of the effort required in clean-

ing as a result of their own experiences in cleaning the 

club room and gymnasium floor; and (8) an attitude of in

creased respect for God, as a result of the stories about 

theHoly of Holies and about the covenant made with Him by 
12 

the Children of Israel. 

The analysis revealed, moreover, that certain habits 

had possibly begun. l.'hese were: (1) the habit of obeying 

in the home and club;(2) the habit of playing games whether 

one likes them or not; (3) the habit of considering others; 

(4) the habit of discriminating between harmful and legiti

mate fooling; (5) the habit of attending meetings regularly 

and on time; and (6) the habit of treating church property, 

church officials, and church helpers with care and consider-
13 

ation. 

III. Estimate of the Project 

A. Estimate of Its Method in the Light of 
the Basic Principles of the Project Method 

Analyzing this project - Evolution of Ways of Living 

12. Cf. Ibid, pp. 98-110. 
13. Cf. Ibid, pp. 98-110. 
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Together - for the basic principle of motivation, one finds 

that the leader had a definite motive. ~his motive was to 

help the group ·to learn to live with each other and with 

others outside of their group. The children, too, had def

inite motives. Feeling a sense of resp~nsibility, they 

determined to pay for the window-1pane they had broken. 

Realizing their need of club rules, they determined to draw 

up, of their ow.~ accord, a set of rules and to decide upon 

a means of punishment, which, if kept, would make the club 

run smoothly. In all of this the principle of motivation 
14 

was utilized. 

Since the. children entered whole-heartedly into this 

project,one recognizes the principle of self-activity. 

They wrote letters and talked to some of the trustees about 

the money cost of the church. 'i'hey, moreover, assisted the 

janitor by arranging their own room each Sunday. Again, 

they discussed the janitor's accusation that they were des

ecrating the house of God when they practiced in the chancel. 

In connection with this church sentiment, they visited a Jew-

ish synagogue, where, after the service, they discussed with 

the rabbi the things that·puzzled them. In addition, they 

drew up a written code and made a class pledge. Since these 

activities necessitated both mental and physical action, it 
16 

is evident that the principle of self-activity was utilized. 

Analyzing this project.for the principle of correlation, 

one recognizes the fact that a number of activities, such as 

14. Cf. Ibid, pp. 98-110. 
15. Of. Ibid, pp. 98-110. 
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Money Cost of a 0hurch and the Bvolution of a >iri tten Code, 

were involved. Bach of these, however, was unified around 

the center of interest- learning to live with others within 

and without the group. These activities, moreover, extended 

over a certain length of time. It is obvious, therefore, 
16 

that the principle of correlation was functioning. 

As far as the writer knows, this activity did not lead 

to further activity. According to the record no definite 

statement was made that this project led to any further proj-

~ct. Furthermore, there was no indirect indication that the 

inciple of "activity leading to further activityn was in-
17 

volved. 

B. Estimate of the Probable Outcomes in the 
Light of the Objectives of Religious Education 

T'.ae first objective of religious educt:Jtion, namely, to 

give the juniors a consciousness of God in human experiences, 

and a sense of personal relationship to Him, was, perhaps, 

met when the nrroly of HoliesTT tradition was explained, since 

it probably gave them a realization of God's presence in the 

church, at least. This aim was h~nted at, too, when one of 

1 the children suggested that one of the rules should be "Al-

ways to honor God and your Country". One feels, however, 

that since both of these were apparently incidental, they 
18 

are too indirect to be significant. 

The second objective, namely, to lead the juniors to 

understand Jesus and. His principles so fully that they will 

16. Of. Ibid, pp. 98-110. 
17. Of. Ibid, pp. 98-110. 
18. Cf. Ibid, pp. 102-108. 
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i' love Him ana live accordingly, waB not, according to the 
19 

record fulfilled. 

The third objective, namely, to lea.d. the ju11t ors to 

develop characters in harmony with Jesus' life and teachings, 

was seemingly fulfilled when the children fa.ced the prob-

lems of the broken window pane frankly ana honestly, and when 

they, out of their consideration for the janitor, arranged 

the chairs in their special club room. Again, this aim was 

regarded when the group listed the following as one of their 

rules: "Go to church and pray and read the Bible.n It is 

felt, however, that this aim would have been more directly 

fulfilled it" these actiVities he..d SOmehOVJ been definitely 
20 

connected with Jesus' life and teachings. 

In accordance with the fourth objective, namely, to 

help the juniors make the fatherhood of God ana. the brother-

hood of man a reality in their world, one finds that this 

was partially fulfilled when the juniors were led to criti-

cise their behavior with a view to improvement. Again, they 

were led to consider property rights and fair play. More-

over, they were led to re t the janitor and his task. 

All of these, however, aimed at a realization of the brother
& 

hood within the group and not realization of the father-
81 

hood of God. 

With regard to the fifth objective, namely, to encourage 

the juniors to participate in the church, one finds that this 

was indirectly met when the groun 
'- .~ ' as a result of the pre~-

~~ct, realized the value of the church in terms of money, ef-

19. Cf. Ibid, pp. 97-111. 
20. Cf. Ibid, pp. 99-105. 
21. Cf. Ibid, PP • 99-105. 
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22 
fort, and sentiment • 

. The sixth objective, namely, to help the juniors to 

build a Ghristian philosophy of life, was met through the 

stories told about the Children of Israel and their cove-

nant with God, and perhaps, through the feeling established 
23 

that since God was in the church one should behave properly. 

Considering the seventh objective, namely, to give the 

juniors the best religious experiences of the race to help 

them in their own experiences, one finds that this aim was 

fulfilled by the stories about the Children of Israel and 

their covenant with God, since these stories most probably 

helped them to realize that their conduct pledge was solemn. 

Furthermore, the nHoly of Holies" tradition led them to 
or 

learn of the experiences of the Children~Israel with the 

ark, and qrought them to a consideration of proper conduct 
24 

in church. 

IV. Summary 

Estimating the project as a vvhole, one feels that from 

the standpoint of principles, with the exception of the 

\ fourth basic principle, this project measures up to the cri-

teria set up. From the standpoint of the objectives of re-

ligious education one realizes that the emphasis thr"Jughout 

is on the social and moral values rather than on the spiri~ 

22. Cf. Ibid, pp. 98-105. 
23. Cf. Ibid, pp. 102-110. 
24. Cf. Ibid, pp. 104-110. 
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~u.al values. The rules were not, although they could have 

been, definitely linked with God's will for His children. 

This would have given them a feeling of 's sence 

'among them and a desire to do His wi • One cannot help 

feeling that projects of religious education should lead 

the juniors to a greater spiritual growth out of which will 

come the so~rial, the moral, and the intellectual values 

desired. Stressing the social, moral~and intellectual val

ues tends to result in character education without the 

spiritual dynamic of personal relationship to God and Christ. 
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PROJECT VII 
1 

TITLE: THAT CLASS OF BOYS 

AUTHOR: JEAN GERTRUDE HUTTON 

/ I. Resume of the Project 

104 

The project, 'hat Class of Boys, as reported by Miss 

Hutton, was conducted by Miss Hay over the summer months. 

Since these "bad b:>ys" regarded themselves, and were re-

garded by all with whom they came into contact, as misfits 

in the world, the leader hoped to change this viewpoint. 

After careful planning and thought, she wrote out her pur

pose which she hoped would become the boys' purpose, too. 

Approaching the group from an actual situation - the bad-

ly kept church yard - the leader led her group to deter-

mine to clean it and then, after they had finished, to 

appreciate how greatly the clean yard improved the premises. 
/ 

While the cleaning of the church yard, which took place on 

week-days, was in the process of being done, a part of their 

Sunday sessions was spent in reading them stories of the i-

deal city of the Hebrews. Together they discussed the He

brew rules and decided which ones they would like to see 

operii.ting in their city. She guided them through this ex

perience to consider the makers of their city. This in-

1. Danielson and Perkins: Teaching vv'ithout Textbooks,pp.l71-
176. 
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ing department for instructions reg1~rd ing its disposal. 

Then they planned to beautify the lot further by plant-

ing flowers and. grass seeds. Du.ri this time, the lead-

er planned tostimulate the boys to build up an ideal of 

a perfect city by reading to them abJut the ideal Hebrew 

city, and ~bout Jesus' ideals for om. Following 

this, they planned to learn about the makers of their city 
5 

by investigation, reading, questions, discussion. 

Then followed the executing. Having planned ho~ to 

attain their purp'Jse, the boys were ready to c out their 

plans. Accordingly, they cleaned the lot and '1i sposed of 

the refuse. '.then they set r:z.bout beautifying the church· 

yard by planting grass seed and flovvers. £he boys went so 

far as t·o mal<:e simple seats from grocery boxes. Since this 

beautification extended over the su~ner, the class spent 

many Sundays reading out the ideal city of the Hebrews. 

At this time, they discussed the Hebrew rules and the prin

ciples of Jesus and decided whether or not it was possible 

to follow all these rules. In addition,- they made investi-

gations about the city officials, organizations, and citi

zens. They considered not· only the makers of their city 

within, - the -mayor, the churches, and. the citizens - but 

also makers without - the rural people who supplied the city 

v1i th food. Naturally, these considerations led to questions, 

discussions, and investigation. Moreover, many stories were 

told and read from the Bible and from other sources about be~ 

5. Cf. Ibid, pp. 172-173. 
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ter city bui.~ders. In addition, they sang several -songs, 

as for example, Psalm 45, 48, and "America the :Beautiful.n 

1rersonal consideration of their duties as citizens led 

them to discover in the Bible prayers for help which others 

long ago had prayed. These were memorized and quoted in 
6 

unison. 

The last step - the judging - was shown in the high 

interest which stimulated them to give a pageant at the 

close of the year in order to share the worthwhile things 

they had learned about their city. Again, they estimated 

the vital importance of city regulations and realized 

through the experience provided in this project that they 

needed to become better city builders. To this extent 
7 

judging was involved. 

B. Analysis of Its Probable OUtcomes 

Among the probable outcomes were some definite concepts. 

Briefly, these were: (1) city regulations are necessary; 

(2) a little work can make a block att~active; (3) Jesus 

had an ideal kingdom; (4) His principles help form an ideal 

city today; {5) Taxes are necessary; (6) David and some 

other men of Bible times were better city builders; (7) one 

needs to pray for help to become better citizens; and 
8 

(8) better city builders are needed today. 

6. Cf. Ibid, pp. 172-175. 
?. Cf. Ibid, pp. 1?2-176. 
B. Cf. Ibid, pp. 1?2-175. 
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~~ong the ~robable outcomes, also, were certain atti

tudes. Concisely,_ tnese were: (1) realization of the wis

dom of ci~y .)."egulations; (2) sense of property rights; 

(3)·j;a_;- evader-s should be scorned; (4) sense of the imparti-
~ 

ality ~f.God; (5) officials should be admired; (6) David and 

,other men in Bible history should be admired; (7) they, too. 

must tight to become better citizens; (9) they, too, should 

helP. improve the city; (10) they, too could use certain 
9 

principles of Jesus to improve their cit.7 • 

.Among the probable outcomes,too, were potential habits. 

·In brief, these were: (1) using source materials including 

·the Bible; (2) helping willingly; (3) praying for strength 

to be better citizens; (4) uph ing the city organizations, 

institutions, ana_ officials; ( 5) co-o~pera ting with officials 

by observing rules; and (6) behaving in an approved manner 

since they wanted to be better citizens. It is to be re-

membered, of course, that "Truth put int0 action once will 
10 

not shape conduct permanentlyn. However, a start toward 

these habits was made through participation in these vari-
11 

ous meaningful activities. 

III. Estimate of the Project 

A. Estimate of Its Method in the Light of 
the Basic Principles of the Project Method 

Coming now to a consideration of the first basic prin-

9. Of. Ibid, ,,. 172-175. 
10. Mu~s, Alberta, }?rimary 1-..iethod in the i.Jhurch School, p. 
11. Cf. Danielson and Perkins, Op. Cit. pp. 172-175. 
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ciple, that of motivation, one realizes that the leader had 

a definite end in view. This motive was that the boys 

should become active Christian members of their group and of 

their community. As she had hoped, the boys gradually adopted 

her motive as theirs. They were anxious to beautify the church 

yard and.to learn who were builders of their city • .f.lhis led 

to a consideration of their part in building a better city. 

Later, the boys decided to give a pageant in order.to show 

others what they hoped their city would become. Heedless to 
12 

say, this involved the principle of motivation. 

The second principle, that of self-activity, functioned 

throughout the entire project. In order to beautify the 

church yard the boys raked refuse, planted grass seeds and 

flowers, and made simple benches. In order to learn about 

the makers of their city, the boys investigated situations, 

read articles, asked questions, and discussed points in regard 

to it. Again, they read and discussed both Biblical and sec-
13 

ular stories, sang hymns, and prayed to become better cit1zens. 
\ 

The princi:ple of correlation is quite obvious in this pro-

ject •. The beautification of the church lot was ·a preparatory 
I 

activity that led to the activity entitled Makers of Our City. 

Both of these were related to and unified about the center of 

interest - good citizens and better city builders. Since this 

project extended over the summer months, it was not only uni-

fied around the point of interest but it was also woven into 

a coherent unit of work:. In this, then, the principle of cor-

12. Cf. Ibid, PP• 171-176. 
13. Cf. Ibid, pp. 172-175. 
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The principle of "activity leading to further activityn 

is seen in the fact that the c onsidern ti ::m of the Makers of 

Our City was an outgrowth of the beautification of the church 

yard. 'J.lhen it, in turn, led to the presentation of a simple 

pageant by the boys about the facts of their city. This prin
lb 

ciple, therefore, is obvious. 

B. Estimate of the Probable Outcomes in the 
Light of the Objectives of Religious ~duoation 

'1he In the light of the above discussion, it would seem that 
tkc.f•;•'J:. objc.ct;Vc.-

. "of religious education - to give the children a co1isciousness 

of God in human experiences, a,nd a sense of personal relation-

ship to Him - was met when, after singing "Anerica the Beauti-

ful 11
, the leader discussed with the chilaren the problem of 

being such citizens. This led them to realize tneir dependence 

upon God and brought them to prayer for help to become better 

citizens. In addition, they realized that na11 service ranks 
16 

the same with God .n 

Coming next to a consideration of the second objective -

to lead the juniors to understand Jesus and His principles 

so fully that they will love Him and live accordingly - one 

finds that this aim was fulfilled when the b-: , after a dis-

cussion of the ideal kingdom of Jesus and of those principles 

which He thought would make a better city, realized that they 

wanted to be better citi,ens. Accordingly, they prayed for 

14. Cf. Ibid. pp. 172-175. 
15. Cf. Ibid, • 172-176. 
16. Cf. Ibid, pp. 174-175. 
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strength to become better citizens. 

The third objective - to lead the juniors to develop 

characters in harmony with Jesus' life and teachings -was 

fulfilled when the boys, after a discussion of the problems 

of good citizens which followed the hymn nAmerica the Beau-

tifuln, realized that they had failed in Christian living. 

This realization, and their desire to be good citizens led 

them to pray to God for help. Because of the discussions 

of Jesus' principles that could be applied to cities today, 

these juniors were led to appreciate and increasingly to 

observe the city regulations. This change of viewpoint had 
18 

helped them to become better boys or citizens. 

Looking next at the fourth ob j ec:ti ve - to lead the jun

iors to make the ideal of the fatherhood of God and the broth-

erhood of man a reality - one finds that this purpose was 

met by the use of stories about better city builders and 

through the discussions of the relative value of the work 

of preachers, of laborers, and of other citizens. 'J.'hese, 

along with the conferences held with city officials, slowly 
19 

led them to realize that the world i~ one great family of God. 

The fifth objective .:.. to encourage the children to par-

ticipate in the church - was not specifically met, since the 

group as such had no active part in the church. Ho·wever, one 

feels that cleaning the church yard would tend to give them 

a sense of partnership in the organization. To this extent 

17. Cf. Ibid, pp. 174-17 • 
18. Cf. Ibid, PP• 172-17 • 
19. Of. Ibid, pp. 171-175. 
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then, it was possibly met. 

With re.O'!'\ to j ec t - to helD the jun-

iors to form a Christian philosophy of life - one finds that 

this was probably met in their realization that "~1 service 

ranks the same with God 11 and in their apparent rec.lization 

of their responsibility as citizens and of the need of God's 
21 

help in living up to this responsibility in consequence. 

'The seventh objective - to give the juniors the best 

religious experiences of the race to help them in their prob-

lems - was met in the stories told about the better Hebrew 

city builders, like David, in the songs sung, such as nGod 

of Our Fathers", and in the prayers found in the Bible. These 
22 

experiences helped them to become better citizens. 

IV. Summary 

Estimating the project as a whole, one ftnds that in 

the light of the principles of the project method and the 

objectives of religious education. this project, in vary-

ing degrees, meets the requirements of the criteria. It is 

interesting to note that of .all the projects analyzed thus 

far this is the most outstanding in its spiritual values. 

20. Cf. Ibid, pp. 171-176. 
21. Cf. Ibid, pp. 174-175. 
22. Uf. Ibid, pp. 172-175. 
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TITLE: A JUlUOR 
1 

ON SCHOOL 

AUTHOR: L. ACHESOl{ 

, 
I. Resume of the Project 

113 

This project is a diary account of actual happenings 

in a vacation school held on a seminary campus, Since this 

record includes a number of projects, which cannot be con-

sidered in detail, only one of these - the most typical -

A Visit to the Italian Mission- has been chosen for the 

analysis that will follow. In it the leader stimulated in

terest in the Italians by telling the children stories, by 

placing magazines about Italians on the tables, and by 

visiting with the children a Neighborhood House for Italian 

boys and girls. Later, they visited an Italian Mission af-

ter which they composed prayers far the Italians. Then, 

finally, as the climax of their project they gave a worship 

service and a 
2 

friends. 

ty to which they invited their Italian 

II. Analysis of the Project 

A. Analysis of Its Method 

The purposing of this project is seen first in the 

1. Danielson and Perkins, Op. Oit.,pp. 177-206. 
2. Cf, Ibid, pp. 177-206. 
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leader's aim. Since some of the boys and girls, at one of 

the first meetings of the vacation school, spoke disparaging-

ly of the Italians in their city, the leader purposed to 

break dO'-'JU racial prejudice by arousing a friendly attitude 

towards them-. An illustration showing how unfair people 

are to other races, a story a·bout Giovanni, and the ques

tion, nwould you ],ike to know about some of the boys and 

girls here in A.?" led the group to accept the leader's 

purpose as their own. Moreover, together they purposed to 

visi-t the Italian l:lission, to give a worship service, and 
3 

to give a party for the Italians. 

Their interest having been aroused and their purpose 

having been formed, the children began to make and carry 

out their plans. ihey decided to visit the Italian Neigh

borhood House. They made sand table scenes of their Ital-

ian friends, which involved dressing dolls in Italian cos-

turnes, making houses for the street, and other activities. 

Again, some made posters of Italian scenes, while others 
t 4 II 

asked questi o::ms spied in one of the magazines. '.l:he la t-

ter led them to visit the chamber of commerce and to 

search the Almanac for statistica-l facts in regard to the 

Italian population in "A~', and in New York City. In ad-

a. i ti on, they visited the Italian quarter of city nA!', 

and' thus gained an appreciati ::m of their envi-.-onment. In 

the second place, the leader, in order t:) ere,, a friend

ly attitude, accepted an invi tion from the Italian chi 

3. Cf. Ibid, pp. 178-194. 
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dren to visit their mission. >Vhile there they listened to 

songs, enjoyed refreshments, learned about the Italian 

church service, and wondered about the many babies at the 

Mission. After the visit, they composed prayers that re-

vealed a change of previous prejudiced views, for example, 

'nNe laugh at their peculiar customs, clothes and language, 

but do not realize how peculiar we would look in their 

C01J.ntry. 11 Following this, the group planned a worship 

service which included hyans, prayer, songs, stories, 

Scripture lessons and benediction. The Italian children 

from the Mission were invited. Practicing the songs led 

to a a iscussi on of "'ifuen does one praise God?". Some time 

after giving the worship service, they planned a party for 

the Italians. '1'hey bought card.s, wrote invi. ta tions, planhed 

..- the refreshments, and made fancy caps for all to wear. 

At the party, they played with the Italians in a fine sptr-
4 

·it. 

It is evident that the element of judging had a real 

part in this project. At the first meeting, some of the 

children had expressed th~ opinion thvt all I lians were 

"just Dagoesn, but e.fter a visit to the Italian ssion one 

of them said, 11 The Italians are good people a all." 

Before the ·worship service, they prayed that 

would be successful and worthwhile, and that 
5 

all of them to live better. 

4. Cf. Ibid, pp. 194-205. 
5. Cf. Ibid, pp. 194-205. 

e service 

would help 
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B. Analysis of Its Probable Outcomes 

As a result of this project, the children gained the 

following concepts: (1) The Italians need help and kind-

ness fro:n .L~ericans. ( 2} It is very hard for them to ad-

just themselves to the many new things of the il..merican 

envi-rcmment. ( 3) The Italian's customs, clothes, lan

guagE, and the like, are not peculiar. (4} There is noth

ing about the Italians to laugh at. (5) They are good 

peoule. ( 6) .. 'l.mericans should be friendly to them and 

help em. ( 7) There are many Italians in America. ( 8) The 

I tal ian service is a. ifferen t from ours. ( 9) God can help 

them to live ·better, and{lO) God is able to help every one 
6 

to live better. 

As an out orne of this project, the children seem to 

have developed the following attitudes: ( 1) ~n appreciation 

of the good qualities of the Italians; (2) a respect for 

them as equals; (3)·a consequent attitude of friendliness 

toward them; ( 4} a sense of obligation for helping them ad

just themselves to -~erican conditions; (5) a sense of re-

sponsibility for asking {rod to help the Italians learn our 

customs; ( 6) a sense of responsibility for asking God to 

help every one live better; and (7) a sense of responsi-
7 

bili ty for helping others whenever possible. 

It is possible that the children began the following 

habits: {1) the habit of investigating matters of interest; 

{~J e habit of respecting deserving foreigners; ( 3) the 

habit of using available source material; and (4) the hab-

6. Cf. Ibid, pp. 195-205. 
7. 8f. Ibid, pp. 196-205. 
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8 
it o:f prayer. 

III. Estimate of the Project 

A. Estimate of the Project Method in the 
Light of the Basic Principles of the Project Method 

Analyzing the concrete pro ,iec t just cited, f'or the 

principle of motivation, one recognizes that e leader 

purposed to create a friendly attitude among ner group 

toward the Italians. Again, she purposed to do this by 

creating an interest in them by such things as stories, 

bo6ks, and visits. Furthermore, the cl1 ildren with their 

leader decided to visit the Italian Mission, to give a 

worship service and to give a party to which they would 

invite the Italian children. 'ihey, therefore, had def-

ini te moti vee. 

In the actual carrying out of this p:TDject, the 

principle of self-activity is very evident. ~hey lis-

tened to stories, read magazines, bui 1 t sand -table scenes 

of Italian life, visited the Neighborhood i:Io11se, st ted the 

Italian quarter of the city, visited the C.r.1amber of Com-

merce and visited the Italian Mission. Again, they made 

posters and examined the Almanac for statistics in regard 

to the Italians. Furthermore, they composed prayers about 

the Italians, planned and gave a worship servtce, and a 
10 

party to which they invited the Italian children. 

The princi e of correlation is easily discerned in 

all of these activities. The stories, the visits, the 

8. Cf. Ibid, pp. 194-205. 
9. Cf. Ibid, pp. 178-204. 
10. Cf. Ibid, ~p. 194-205. 
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:prayers, the worship service, the :party, and the.remain

ing activities were all unified, over a period of time, 
11 

about one center of interest - the Italians. 

The principle of na.ctivity leading to further ac-

tivityn was definitely involved in this project. The in

terest aroused led the group to visit the Italian Mission, 

to make sand-table scenes, and to obtain the statistics 

concerning the Italians in America. Again, the, principle 

was evident when the visit to the Mission stimulated them 

to j_nvite the Italians to their worship service. Further-

more, their interest in the Italians led them to give a 

party for them. One cannot state that these activities 

led to a further major project since this is not stated, 

but one can affirm positively that the princi-ple of ttac-

tivity leading to further activityn was involved in the 
12 

project itself. 

B. Estimate of the Probable Outeomes in the 
Light of the Objectives of Religious Education 

In order to fulfill the first objective, one must 

lead the juniors to feel, God in human ex1)eriences and to 

feel closely related to Him. Accordingly, this project 

reveals the fact that this requirement was fulfilled 

through prayer. They addressed the Father by such terms 
' as nnear Father in heavenn, and nnear Fathern. ~ltgain, be~ 

fore the worship service, they prayed-that God would not 

11. Cf. Ibid, 
1 • Cf • 

• 194-:-205. 
19,s-
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only me.ke the service a success but that He would also 

help them and others to live better. Moreover, the dis-

cussion about nwhen does one praise God?" and the hymns 

that were sung should have stimulated them to feel the 
13 

warmth of God's presence. 

According to the second objective, :rroject should 

lead the juniors to appreciate Jestts so fully that they 

will love Him and manifest Him in their daily conduct. In 

view of this, one realizes that the story of the widow's 

mite told by the leader, caused the children, because of 

their appreciation of Jesus' teachings, to become less 

selfish. One who, before the story, had ref'used to give 

her cap made for the party to the Orphan Asylum, stated 

that she was going to give her cap and apron to them. A-

gain, many requests made of Goa. were asked "in Jesus' 
14 

namell~ 

the light of the third objective, a pro,ject should 

lead the juniors to develop characters like Jesus'. In 

accordance with this, one realizes that the Italians af-

fordec an actual experience of Christian living through 

the participation in actual situations, such as the visit 

to the mission, the worship service, and the party. This 

led them to a feeling of brotherly friendliness. In ad-

di tion, the worship service revealed the t that they 

wished. to help others. Moreover, their r;rayers showed 

that they believed that God could help people to live 

13. ef--:I:.bt.cl ,-rr· 111-2 a2.. 
14. Of. Ibid, pp. 197-204. 
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better. .l..'hese two things, prayer and friendliness, showed 
15 

that they had become more Christlike. 

In order to meet the requirements of the fourth ob-

jective, a project should lead the juniors to make the 

idea of the fatherhood of God and the brotherhood of man 

a reality. Accordingly, this project reveals in the prayers 

expressed that the children felt that God is father of 

everyone. · Again, the ideal of the fatherhood of Goa. was 

strengthened when the children asked. the Italian boys and 

girls to their worship service. Likewise, the brother-

hood of man was exemplified in the friena.ly spirit dis-
16 

played at the party. 

According to the fifth objective, a project should 

encourage the juniors to participate in the church. Since 

they gave a worship service which included. h;y.:rnns, prayers, 

stories and Scripture, one may conclude that this objec-
17 

ti ve was met. 

In line with the sixth objective, a project should 

l.ead the juniors to a Christian interpretation or phi los-

ophy of life. In view of this, one realizes that their 

prayers, their discussion of nwhen does one praise God?", 

and their friendly attitua.e toward foreigners, should all 
18 

lead, in the future at least, to a Christian philosophy. 

In order to meet the seventh objective, a project 

should give the juntors an assimilation of the best re-

15. Cf. Ibid, pp. 197-205. 
16. Cf. Ibid, PP • 19'7-205. 
17. Cf. Ibid, PP • 200-202. 
18. Cf. Ibid, pp. 197-205. 
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1igious experiences the race which they will be able 

to use as a guide in their problems. l1hi s was probably 

fulfilled in the story of the widow's mite, in the Scrip-
19 

tureused for the worship service, and in the hymns. 

IV. Summary 

Bringing together the above findings, Jne sees that 

this project, from the standpoint of princi}:les, undoubt-

ed1y meets the requirements of the criteria previously 

set up. Likewise, from the standpoint of the objectives, 

one finds that the first five were met, and that the sixth 

and the seventh were probably met. One concludes, there-

fore, that the children received definite social, spiri tu

al, moral and intellectual values • 

19. • Ibid, • 200-204 • 
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T IX 
1 

TITLE. 

OHARL0 1J:TE JOlli::S 

/ 
·I. Resu.1!le of the Project 

In this project, An Observer Reports, ss Jones 

gives an adequate account of actual experiences that took 

place in a daily vacation school under skillful guidance. 

She, likewise, clearly shows how the leader and the group 

of boys and girls worked together to accompl sh their mo-

tive - ob ning concrete ideas about world orotherhood. 

There were two significant experiences brought out 

this end. The first of these was the spontaneous dramati-

zation of a story out a young liegro boy named I~incoln, 

which bad been read to the clast:> by the leader the day be-

fore. The scenes of this play showed the struggle of 

young T.Jincoln for a much desired education. Later, another 

installment from the same story was read, followed by a 

poem about a colored boy... Pictures of colored friends were 

then scanned with interest. Some time after this, they 

·gave a party especially for the colored children of a Sun-
2 

day School in the vicinity. 

1. Dantelson and , • Cit., • 20'7 -211 • 
2. Cf. , pp. 207-210. 



123 

II. Analysis of the Project 

A. Analysis of Its Met::1od 

In this project, purposing was involved in bo the 

children's and the leader's actions. ~he leader purposed 

to give the boys and girls concrete ideas about world 

brotherhood by leading them to understand and appreciate 

the Negroes. The children, their interest having been a-

roused by the story of Lincoln, purposed to dramatize or 

"play" it, as they called it. More over, t}le y with the 

leader, then planned to give a party f~ a dozen or more 
3 

children from a Negro 13unday Scb.ool. 

Since the next steps, planning and executing, are 

so closely interwoven they will be treated as one. 

One of the first activities planned and carried out 

by the group in this project was the ma.lcing of a poster of 

a "pickaniny11 with a phrase about making the acquaintance 

of colored brothers and sisters at the bottom. vvhile this 

was being made, the victrola was ·nlaying 11 All God's Chil-

lun Got Shoesn. In order to bring about an appreciation of 

the Negroes, the group v~sited organizations and institutions 

of the city, such as the ~¥omen's Union Associated Chari-

ties and the Chamber of Commerce. During this time, they 

took pictures of Negroes and really became ac.{uainted \Vi th 

them. In addition, they "played n the story of Line oln 

Washington Paul. Then, after listen"i.ng to another install-

3. Gf. Ibid, pp. 20?-209. 
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ment of this same story, they read a poem about a colored 

boy. ~~rthermore, in carrying out their plans for the 

party the children scrubbed the blackboard, cleared the 

table of the last vestige of poster scraps, squeezed 

ons and oranges vigorously, and made chocolate fudge. 

When the col::>red children came, this 0:1.p played with 

them in a fine spirit. Sometimes all :Jlayed together; 

again, if the game a:ppealed only to the boys, the girls 

played another by themselves. All assembled for the con-
4 

tests an<1 refreshments. 

Although Miss Jones' account of this project reveals 

that t,he ch i.ldren played together i.n a fine spirit and 

that they were greatly interested in the enterprise, 

element of judging does not enter in it definitely stnce 

the children themselves did not actually estimate the 
5 

activity. 

B. Analysis of Its Probable Outcomes 

From the analysis of this pr0ject, one recognizes 

that the children had :formed definite concents. These 

were: (1) The 1 ikes am cH slikes :::>f negroes aJ.~e simi 

to their ovm. (2) The Northern states 

tages for the Negroes than do the S E?l"'t1 statee • 

( 3) The Negroes. have real problems to ::-:o • ( 4) The 

Southern Negroes are slow and lack a great deal of am-

4. Cf. Ibid, 
5. Cf. Ibid, 

• 207-211. 
pp. 208-211. 
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bition. (5} The colored children are good playmates. And 

(6)-he facts available about Negroes from organizations 
6 

such as the Chamber of Commerce are many. 

Ano result of this project was the development 

of attitudes by the children. In brief, these were: (1) 

an attitude of friendliness towards the Hegroes; (2) an 

appreciation of their problems; (3) a sympathy for their 

struggle for an education; (4) a the ;;)outh is 

unjast in her treatment of the Negroes; (5) a feeling t 

the North is more· just; and {6) an appreciation of the fact 

that Negroes, with the exception of color, are after 
7 

like white pep;)le. 

Likewise, the children had begun to deve the 

lowing possible habits: (1) the bit treat other 

races in a friendly manner; (2) the it of investigat-

ing problems of interest; (3) the habit of considering and 

appreciating the struggles of othersj and { 
8 

co-operating with others. 

III. Estimate of the Project 

the habit of 

A. Estimate of the Method in the Light of 
the Basic ~rinciples of the Project Method 

The first basic principle . that of motivation, is 

evident when the.children purposed to dramatize the story 

about Lincoln and when they planned to give a party for the: 
9 

colored children. 

6. Cf. Ibid, • 208-211 • 
7. Of. Ibid, pp. 208-211. 
8. Cf. Ibid, pp. 209-211. 
9 • tJf. Ibid, pp. 207-210. 
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~he second basic princi , that of self-activity, 

is seen in the various activities of the children. 'tr1ey, 

for example, visited city organizEtions, made posters, 

listened to stories, dramatized a story, read a poem, pre-
' 

'pared refreshments, played games at the party, and took 
10 

pictures of their colored friends. 

~he third basic principle, that of correlation, is in-

volved in all the activities, The posters, the visits, the 

dramatization of the story, and the party were all unifi 

about one center bf interest - the Negroes. Futhermore, 

since these experiences extended over a period of time they 
11 

were tied together through a c :mtinuous unit of interest. 

The fourth basio :principle, that of nactivity leading 

to further activityn,cannot in positive terms be stated 

to have functioned. However, one feels that it is involved 

in the project itself, since, for example, the enjoyment of 

the story about Lincoln led to its spontaneous dramatization • 

.i!'urthermore, one feels that the friendly attitude established 
. 12 

should lead the group to be more friendly in the, future. 

B. Estimate of Probable Outcomes in the Light 
of the Objectives of Rel.tgious Education 

In this project, the first objective of religious ed-

ucation - to bring about a consciousness of God in human 

experience and a sense of personal relationship to Him - was 
13 

not, according to the account, met, 

10. Cf. Ibid, pn. 20'7-210. 
11. ,-Jf. Ibid, pp. 207-210. 
12. c;f·. Ibid, pp. 207-210. 
13. ,;f. Ibid, pp. 20?-211. 
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s o, too, the second objective of religious educe.tion -

to develop an appreciation of Jesus that will lead to love 

for Him and to an expression in daily living - was not met. 

According to the record, no mention of Jesus is made unless 

His name was used when the victrola played nAll '--iod • s Chil-

lun Got. .;)hoes". Furthermore, friendly attitude was not 
14 

linked vJi th Jesus' teaching:s. 

According to the record, the third oojective of relig~ 

ious education- to stimulate continuous development of 

character as exemplified by Jesus - was fulfilled, to some 

extent, when the children dis-played a spirit of friendliness 

toward the colored boys and £Si rls. To this extent, they had 

developed characters that were more Ghristlike. Here again, 

as noted in another project, this was indirect since no at-

tempt was made definitely to lil\ W 
15 

Christ Himself. 

The fourth objective - to s 

make the fatherhood of ~od and 

ality - was p8rtially met by the 

God's Chillun Got Shoes" e maki t 

se cheracteristics with 

te the juniors to 

ood of man a re-

of the record, 11 -tlll 

of the poster, and the 

giving of the party as ari- expression of a brotherly feeling. 

The fatherhood of God, however, was nowhere definitely 

touched upon. .l.'his leads one to conclude that the emphasis 
16 

was social rather than spiritual. 

The fifth objective - to encourage the juniors to par-

ticipate in the church - was not fulfilled since this was a 

14. Cf. Ibid, pp. 207-211. 
15. r'\ ... 

vi. Ibid, pn. 209-210. 
16. Cf. Ibid, pp. 207-210. 



17 
separate class enterurise. 

~ccording to this project, the sixth objective - to 

give the juniors a Christian interpretation of li - was 

possibly met. rte~ding between the lines, one feels that 

their concepti on of the brotherhood of r:1an should function 
18 

in the process of forn1ing a Uhristian losophy. 

According to this project, the seventh objective - to 

give the juniors the best religious experiences - was 

sli tly, if at all, met tnr::mgh the use of fue Negro spi-

ritual, n All God r s Chi 11 un Got Shoes n, and through refer-

ence to the I1issionary Herald, wht was exaninec1 one 

pupil for a Negro oicture. Howeve:c, because of the rela-

tive unimportance Qf these sources as they were us • it 

is doubtful whether the chilclren really entered into these 
19 

experiences. 

IV. Summary 

It is evident, then, to bring together the above 

findings, that, with reS})ect to the principles, this prcj

·ect meets the reauirements of the criteria. It fails to 

do so, however, with respect to the objectives; the first, 

second and fifth objectives vJere deftnitely n::>t met; the 

thire was indirectly met; the fourth was partially met; and 

the Bixth and the seventh were :nossioly met. One realizes 

from. the above analysis that the emphasis of this project 

----------------~---·--~ -·-· -·----
17. Jf. Ibid, • 20? -:.~11. 
18. Cf. Ibid, • 210. 
19. Cf. Ibid, pp. 20?, 
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ues but t it \Vas, 

C
.;. 
v, because of is 

purely ocial emphasis, one wonders in what respect 

this project, as reported, would differ from one con-

ducted in a secular school. 
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PROJECT X 

TITLE: A THAUKSGIVHW SERVICE 

AUTHOR: EDNA L. ACHESON 

I. Resume of the Project 

This project, A Thanksgiving Service, was composed of 

a number of related experiences which culminated in The 

.Pageant of the feast of the Ingathering. 1-Phe pageant itself 

was a summary of the experiences that the boys and girls 

gained through their class study which included a Visit to 

a Jewish SynagogQe and Class Work that Led to a Thanksgiving 

Service. At the request of the minister, it was given at 

the church service as well as for two departmental worship 

services. Since the pageant was to portray the experiences 

out of which some of the Old Testament expressions of Thanks-

giving arose, its prep:sration required mu.ch intensive study 

of Biblical material a no. led to a number of interesting 
2 

group experiences. 

II. Analysis of the Project 

A. Analysis of its Method 

The purposing of this project really grew out of the 

class study of Hebrew Life and Times. As a result of that 

study, the class purposed to visit a Jewish synagogue. Be-

fore the trip, however, each boy in the class p~epared a 

1. Danielson and Perkins, Op. Cit., pp. 213-239. 
2. Cf. Ibid, PP• 213-238. 
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lecture which he gave before other· classes in order to shm,v 

the possible values from such a visit. ~t:..t the synagogue, the 

explanation of such tnings as the ark in which the scrolls 

with the Pentateuch were kept and the booths erected in 

honor of the Hebrew Feast of the Ingat}lering led them to 

di.scover hovv the feast arose and brought them to a realiza-

ti on that its beginning ·was much like our own Thanksgiving 

festival. Being desirous of capitalizing this interest, the 

director of the elementary church school suggested that the 

classes plan a service showing the experiences out of which 

some of the Old '£estament expressions of '£hanksgi ving arose. 

The children eagerly adopted the suggesti-::>n, thus making 

her purpose their O\vn. .!:hey were later stimulated to even 

greater enthusiasm when the minister asked them to give the 
3 

:pageant at the church service. 

In order to get the project under way, the director had 

each of the classes choose a representative to form a corn-

mi ttee. This committee made the following plans: ( 1) to 

obtain necessary information from people of authority; (2) to 

give a fruit offering to the poor; {3) to have a committee 

to look after the details- of the offering; (4) to have a 

committee to arrange for the property and co tutQeS for the 

play and to see about the music; a no. ( 5) to :nold a general 

c om..111i ttee meeting later. Sti 11 further ns were developed 

en the minister of religious ed.ucati on. the o.i.rector of the 

elenentary school, ,the minister, ani a small group of pu~0ils 

3. Cf. Ibi:'l, 1JTl• 
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met to ulan the details of the service, such a~ noticas for 
the church paper and advance calendar notices. 

Now that the plans were made, t!:1e our) was ready to 

develop and carry them out. Accordingly, the appointed 

committees obtained the necessary information by studying 

>jcriptural passages expressing :.L'hanlcsgiving ideas, and by 

consulting nnr. N.n and his Jewish friends about Jewish 

traditions. Likewise, the details of the fruit offering 

were planned and carried out. Again the property and cos-

tumes for the play were secured; the music, too, was ar-

ranged for the pageant. In addition to the most outstand-

ing event, the actual giving of The Pageant of ihe Feast 

of The Ingathering, two departmental services of worship 

were planned. The :pageant, of course, required intensive 

work on Biblical material with memorizing, practicing, and 

:preparation on the part of ti1e children. Since the mean-

ing of ·worship had been carefully explained to them, they en. 

tered into the experiences of the priests, the worshipers, 

the gatekeepers, and the like with a r understanding. 

the pageant, though unifi __ ed, consisted of the foll:::;wing 

part : l) The ,E'irst Thanksgiving Celebration, ( 2) The First 

Thanksgiving Proclarnatic>n, ( 3) President's Thanksgiving 

Proclamation, (4) Arrangement of the Processional, 15) Call 

to worship, { 6} Approach o:f Worshipers Toward l'emple, ( 7) En

trance o:f Priests (inside 'temple )
1 

( 8} dorshipers Appeal to __________________________ , ___ _ 
4. Cf. Ibid, pp. 218-222. 
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Priest (outside Temple Uates)} (9) Worshipers Enter Tem-

ple, (10) Presentation of rings, (11) Dedication of 

Offering, il) Palm Ueremonial, (13} Water Ceremonial, and 
5 

( 14) 'Norshi pers Leave .Cemnle. 

The element of judging on the :part of the children 

was not clear-cut, since they did not consider the project 

as a whole. However, incidentally or unconsicously they es-

timated :parts of the project. :tfor example, when searching 

for Thank:sgi ving ideas, they said that they would 1 ike to 

write Dr. Bewer and tell him how much his treatment of the 

Psalms had helped them. Again, they thought the fruit of-

fering would look nice as they carried it. :B1urthermore, 

they thought the Jews were nmore lU{e the Bible than we 
6 

are". 

B. Analysis of Its Probable Outcomes 

As a result of this project, it is evident, the chil

dren formed certain concepts. 1'hese, in brief, were: !1) a 

knowledge of the meaning of worship; (2) a knowledge of 

changing customs in worship; (3) an understanding of prim-

itive peoples• ~ha~~sgiving as expressed in the Bible; 

(4) a realiza~ion that they could help God by little ser

vices; (~) a knowledge of Uod 1 S goodness to people; and 

(6) a knowledge, though somewhat limited, of the value of 
7 

the Bible • 

. ligain, 

5. Cf. Ibid, 
6. Jf. Ibid~ 
r• 
I • Cf. :.tbt@L, 

as a result of this project, definite attitudes 

pp. 219-238. 
pp. 216-228. 

PP; 2l4-238 
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were possibly formed. dtating these briefly, they were: 

(1) a tter understanding of the Jewish worship service 

eciati'Jn the contributions of the 

Jewi race to Christian wors r understand-

ing of Ghristian vvorship; { 4) a feeling of possible insta-

bi ty e stian form of vJ 

ation of reverent worship; (6) an 

on God; (7) a feeling of reverence 

n· .. - ' 

sire to praise God;(8) an appreciation of 

Bible since it is the basis of many c 

an eci-

cle ence 

a de-

va 

and. since it 

aids in worshi ; ( 9) an appreeia ti on the memorization 

of wor ile ;Scriptural pas 
s· 

worth,7 Jews. 

s; and respect for 

In add.i tion to the above outcomes some possible habits 

had begJ.n. Concisely, these were: (1) the habit of re ct-

ing ot11er races; (2) the habit of justly evaluating differ

ent customs in worshiping; (3) the habit of co-operating 

with God in doing 'JVOrks that reveal t:tis spirit of lOve; 

!4) the habit of co-operat 

of memorizing Bible pas 

with others; (5) e habit 

s; and b) tl:e habit of think~ 
9 

ing of the greatness and. goodness o God. 

III. Estimate of the Project 

A. Estimate of the :Method in the Light of 
the Basic Principles of the Project I,Iethod 

'J:Ihe principle of motivation is easily recog·nized in 

8. Cf. Ibid, • 215-238. 
9. Cf. Ibid~ pp. 215-237. 
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the development of the ~oupil.S' purposes. 11hey decided to 

visit a Jewish synagogue and, at the leaders suggestion, 

to give 'l'1e Pageant of Tr1e 1-_;"'east of T le Ingathering. ..~ain, 

the chi ren wanted to w how to worship reverently and 

wished to know what various things in the Jewish synagogue 

meant. In addition, they purposed to memorize passages 

from the Old Testament. All of these, however, \i'lere a part 
10 

of the ultimate goal, the pageant. 

The principle of self-activity was involved in the 

entire project. 'rhe pupil did intensive work on Bibli 

material. Moreover, they prepared lectures, held confer-

ences or discussions, visitec"!. a ,Jewish synagogue, helped 

with the plans for the pageant, memorized Old .t
1estament 

passages, gave a fruit offering to the poor, and gave the 
11 

Thank:sgi ving service or pageent for the church. 

The princi:tJle of correlation was involved, since each 

of the previously mentioned activities, such as the trip 

to the Jewish synagogue, the explanation of the meaning of 

worship, the committee meetings, and the conference with 

the minister and other church officials, was related to 

and unifi center of interest - the pageant -

ancl since eS",ch w~s tied to this center of interest over 
12 

a period of time ( tober to november). 

Furthermore, the principle of 11 activity leading to 

ther activityn was involved, since the pageant was an 

• id, • 214-228. 
11. Of. Ibid, • 214-2;?8. 
12. Cf. Ibid, pp. 214- • 
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outgrowth of previous activities, namely, the trip to the 

Jewish synagogue, and the cle.ss study - Hebrew IJife and 

Ti~. However, it cannot be s ea. positively that this 

project led to another activity. Nevertheless, it is 

felt that the attitudes, the c'Jncepts, &nd tb. ts, if 
13 

at all stable, ought to stimulate to further activity. 

Light of the 
B. Estima.te of the Probable Outuomes in 
jectives of Religious Education 

With regard to the first objective, as reviewed above, 

namely, to give the children a consciousness of God in 1m-

man experiences, and a sense of personal relationshiil to 

1;1, one finds that by means of the pageant this aim was 

fulfilled. .1.1he })Upils realized Goa's goodness, care, and 

love. ihey felt d.ependent on Him. l',foreover, the fruit of-

fering for the poor enabled them to understand God's love 

more concretely. In add i ti :m, they had a real worship 
14 

experience at the service. 

The second objective, namely, to lead the juniors to 

understand Jesus anc1 His princi}?les so fully that they will 

love Him and live accordingly, was not met since the proJ-

net was centered in the Old .J.'estament. However, the jun-
15 

ors expressed God's love in their offering to the poor; 

In accordance with the third objective, namely, to 

lead the juniors to develop characters in harmony \'lith Je-

sus' life and teachtngs, the chtldren, seemingly, tnrotlgh 

13. 
14. 
15. 

Cf. 
Cf. 
Cf. 

Ibid, pp. 214-238. 
Ibid,. • 220-238. 
Ibid, pp. 213-238 • 
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an actual experience in iving·, had grown more Christlike. 

.Moreover, they o ome more tolerant in their vie~s of 

the Jewish people. s aim, however, was only indirectly 

met since it was not ltn.ked with Jesus' life ano. teachi • 

Looking next at e fourth objective, namely, to help 

the juniors make the therhooa of God and the brotherhood 

of man a. reality, one finds that thi.s .ourpose was fulfilled 

partially throu'Sil t!1e friendly attitudes established among 

the children t the ,Je·ws. In seeking infornation from 

them, they had realiz the Jews' merits. From the study of 

the Bible,· they had recognized. God as God of both Jew and 

Gentile. .i!
1rom the endly attitude b11il t up, they had 

17 
probably felt a brotherly relation to the JevJs. 

One realizes t the fifth objective, namely, to 

encaure.ge the children to participate in chureh, vqas ful-

filled when the children gave the pageant for the church 

service. Because of the ap0rec iati em· of this pageant e:x-

pressed by the adults, the chtla.ren undoubtedly felt that 
18 

the,v were a vi tal pa.rt of the church. 

With regard to the sixth objective, namely, to help 

the juniors to build a Unristian philosophy, one finds that 

the nageant undoubtedly played a part in the process of 

helpi the juniors to f'.:lrm a Ghristian interpretation of 

li • lhi.s conclusion w:'s exT)ressea in the letters received "- -

from adults 0 seen the pagetJnt, stating ~Ghat the chil-

16. 
17. 
18. 

• Ibid, 
• Ibid, 
• Ibid, 

. 215-2 • 
• 216-226 • 

:PP • -238 .. 
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dren would cerry t~'lought of the geant into their - . 

19 -
lives in future years. 

Cons ering seventh objective, namely, to give 

the juniors the best religious experience of the race to 

helr them in thei.r exoeriences, one rer,_lizes that this was 

met in the study of the Old Testament. JProm this stuc1y, 

which was stimulated by the presentati":ln of e Pageant, 

the children learned about the eriences of Isrealites 

and were able to c e them with their oBn exneriences. 

addi.ticm, they learned to apprec te other Bi.blical 

material, fo~c exarm)le. Hebrew 1~ife an0. l
1imes by 3:unt 

and a treatment of the :Psalms by Dr. Bev7er. Moreover, 

pictures ,JevJish tradition~.::;l music played a part in 
20 

ap~reciation of the rae l experiences. 

• Sum..'n.a ry 

Thus, brief, ('J{(; 

fourth principle, is -pro,jeet meets the requirements 

the eri t a from the standpoint of princi.nles. So, too 

with a few exceptions, it meets the requirements from the 

stand.}"JOint of ob·j ecti ves: the :first, the fi sixth, 

and the seventh were directly met; the fourth vJas partial-

ly met;· the third vJas indirectly met 'Jnd tl:le secon(1 was 

not met. Viewing these as a ole, one realizes that this 

}Jro,ject while social in nature, was spiritually motivated; 

one coneludes, tl:lerefore, that it is sati tory as a 

ect of reli ous education. 
---------------------~-------··----

19. {Jf. 
/'\ ...£! 
\J..L • 

Ibid, 
Ibid, 

pp. 227-238. 
• 214-228. 



PROJECT XI 
1 

TITLE: AGAIN, OUR l!,EBRRlliY BIHTHDAY! 

AU'l:IIOR: EDNA L. ACHESON 

,. 
I. Resume of the Project 

139 

This project consisted of a play given by a group of 

junior boys in one of their worship services. bince their 

n 'lessons' were about the use of money and Amos, the He -

lrtew shepherd who hated injustice,!! the boys decided to cen-

ter the nlay around that idea. Paralleling work on the 
2 

citizenship pr)blems arising in the gr were considered. 

II. Analysis of oject 

A. Analysis of Its Method 

in, Our :i?ebruary Birthday~ had two closely related 

and almost interwoven purposes. J.'he leader, beliaving it 

wise to offer ten-year old citizens training in good citi-

zenship in order that tr1ey might become L.:hristian citizens 

in our United S'ijates, purposed to gu'i.cte them in specific 

experiences. fhe children, having seen a play given by 

a younger class, and having been studying about the use of 

money at the same time they ·].ere studyi about i.l.mos, de-
3 

cided to give a play 11 About o.tr 1lse of nr:mey and Amos. n 

---------------·- ·-··----
1• Acheson, Edna L., nAgain, Our ::=1ebruary Birthdayin 

'ihe Pilgrim Elementary Teacher, Vol.XV, (Feb.l93l),pp.82-
89. 

2. Of. Ibid, p~p. 82-89. 
3. Of. Ibid, pp. 82-84. 
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Ha.ving the purpose in mind, the bJys set aiJo1.rt making 

plans. '.!!hey decided that the play should have t·wo scenes, 

one at the market place, and the other at the shrine. '.I:!hen 

they decided exactly what incidents should enter into each 

scene. In the first scene, for example, they would have the 

rich man v,t!ighing the wool of the poor man, with conversation 

following it; while in the second scene, for example, they 

would have .limos• famous speech. The boys realized that, in 

order to kno·w how each scene should be arranged they would 

have to learn about the customs, worship, dress, times, life,' 

and business transactions of the peonle. ~his they there-

fore planned to do. In Bddition, according to Miss Acheson's 

statement, they planned details of staging, the enter-

tainment of their parents, a trip to the museu.m, a visit to 

friends who had been in t1ie Orient, ana_ the program tor the 

worship service. ln these it is evident that much planning 
4 

was involved. 

In accordance vvi th their plans, and as a preliminary 

to the actual executing of tne pla.y, the grour. spent the 

next two months reading stories, lool{;i.ng· at pictures, and 

going on trips. A great deal of the necessary informati.on 

w,s found in the following sources: National ~eograuhiQ 

I,~agazine, .:January, 1930; Jeremiah 32:1-25;"Uorga:nsof Baby
H 

lon,i3ankers ?,)Q B. C.; riastings' Dictionarv of tne Bible; 

and I 1:10-15. During this time.., the boys argued over 

4. Cf. Ibid, pp. 82-83. 
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who should wear the J?alesti'ne head-drezses and old shoes 

given them by a friend. ~his led to a discussion about 

what Amos would think of their friendly relationshi1) in 

class. Later, one of the boys, referring to the fruit bought 

by the leaders, said, 11 vVhen we're, through we'll eat the fruit." 

Bu1i the other boys who had profited by the previous good cit-

izenship discussion objected on the basis that it would not 

nloolc rightn since it would be imrned iatel;; after Sunday .s ool, 

~nd sinae the leader had paid for it. £hen, too, during 

course of the pro jeet the boys became so interested in e 

preparation for the play that the.:,r played truant from school. 

Heedless to say, this evoi.:e:i mucb discuss i oa am:.mg the boys 

and.conferences among the principal of the public school, the 

leader of the church school, and the truant officer. ~he 

ehild.ren felt so strongly that the truant officer 11 didn 't play 

fairl" that the leader felt obliged to tell them how Jesus 

would say, 

« f you don't 1 ove your neighbor, whom ;r-:;u have 
seen, how can you love God whora you haven't 
seen? •••••• If thine enemy hit thee on the 
right cheek turn to him thy left ••••.•• u 

Then, in addition,-- she told them what Amos said about reli-

gion, concluding tl1at at least the;! could be just. After 

this, tney discussed OJrment and contrasted the rich 

and the poor. .Lhis culminated in an oratt::m by the b'Jy play-

ing the role of Amos, in T,"Jhich he steted ·what he thoug1:t .Alnos 

would tell the rtch of to-day to do. Other activities, more 

directly connected. with tbe carrying out of the 'IJere: 
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taking a trip to the museum to find pictures, assembling 

necessary .informa.ti::m, visiting friEmds who had been to the 

Orient, staging scenes, borrowing rugs other articles, 

ana. making things, sucn. as clay wei s. ihen they actually 

gave the worship program in which they introduced the play 

and the hymns, dramatized the ])lay, prayed, and sang. l1Iany 

The element of judging did not enter into this projec~ 

as a whole, since the boys did not actuall;y jud~-::e whether or 

not the play was a success. liowever, one finds that the boys 

incidentally or unconsciously judged pa~ts of this project. 

'F:1 8,7, for ex2m-91e, conside1·ed what shoula. be V£'!11 in each 

so·:me what sould be omitted. 
' 

th s ted thB.t it 

wou.ld not look ri t to ea fruit immediat fter Sun a 

School. lloreover, the bo;:; stated that: (1) t'1e truant of-

ficer who "made upn to them on the wa;y- to s J'Jl 11 turned on 

tbem" after they rea eel school j ( 2) -t·,.e office girl ana. 

teachers, they claimed, treated them 

And ( 3) the school au th ori ties ke,Jt 

er than had promised. '£his led 

frankly t time had been wasted 

cent". In addition, they r ed 

ene('l. criminalsj 

thirty minutes lon.g-

e b s to assert 

t schaols were "inde-

t the truant officer 

did. not "play fairn. This evoked a c;:,m:nent from t~1e leader 

that ,t.resus would speak better of His neighbors. £his must 

led to grwent of themselves, for it seemingly brouE:ht 

------------------------------------~----------~ 
5. Cf. Ibid, pp. 83-89. 
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a realization that at least could be just. More-

over, one of the boys in the oration previously mentioned 

stated that the rich pe e ed to help the poor i 

of using their money fbOli 

B ... 4..nalysis Its Probable Outcomes 

The above analysis reveals that as a result of this 

project the children formed some definite concepts. These 

were: (1) Justiee was needed in the time of Amos. 

hated injustice. (3) The poor people were treated unfairly 

oy the rich pe0pJ..e tn their business transaction. ( 4) The 

rich thought that it did not matter if they cheated the 

poor, as loti~ as they offered sacrifices to Goa. (5) Je-

sus loved s enemies. (6} Justice is needed to-day. 

And ( 7) b.1 a good citizen involves being 
7 

unselfi . , and thoughtful of oti1ers. 

ir, just, 

In addition to these concepts mentioned, the boys 

formed certain attitudes: (1) They rd.ecl the rich of 

Amos' ti:ne and some weal thy pe to-day as unjust and 

unfair, and, to some extent, cruel. 2) ~hey felt that the 
I . 

poor, ~ecause of their needs, shoTI be helped instead of 

cheated by short weights. (3) ~~hey regarded cheating and 

mistreatment of the poor, consequently, as wrong. {4) 

considered Amos as a man of courage and one who approvec of 

justice. (5) They felt that uesus approved of justice1 since 

loved even s enemies.·· ( 6) They set up as a standard 

6. Cf. Ibid, pp. 84-87. 
7. Cf. Ibid, pp. 84-89. 
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in their O\VO class a spirit of friendliness and of fair

ness in the treatment of other's property. (7) They felt 

that school off'icials were unfair, unkind, and that schools 
'' were "indecentn. Th.ey felt, finally, that it was wrong 

to punish s ovr..1e. 'INhile others nerot a i 

that it was wrong t:> tell on • 

analysis of this eject also ..,.. .... l .. e 

the following its as probable outcomes: (1} the 

habit of using source materials; (2) the habit develo-

ping carrying through their ideas although it r 

effort; and (3) the habit 
9 

poor kindly. 

III. e 

treating· others justly 

the oject 

• timate of the l.~eth::>d in the Li t 

Basic Principles the Project thod 

It is interesting and significant to note that in 

this project, Again, Ou.r Jl'e-bruary Birthday!, the motive 

is two-fold. Thev are however, so closely interwoven ·- ' 
that they almost become one. l'he motive is two-fold in 

res 

that the boy's purpose is to give a while the leader's 

purpose is to give them training in Cnr1 s-ci an ci ti zenshi -p. 

She accepts their motive, and uses class incidents, such 

as playing truant from school to bring about the realiza-

tion of her purpose. She therefore weaves her motive a-

bout theirs and thus partially unifies the two motives. 

8. Of. Ibid, pp. 84-89. 
9. Of. Ibid, pp. 83-89. 
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This shows that the principle ivetion was involved. 

As noted in the discussion above, the children with 

the leader's guidance made all plans for the play, using 

various references for facts they needed to know. The 

princi e of sel cti vi ty was thus involved in the. ir 

planning as it ·was in their various other acti viti es. Be-

sides vi museum where the;s,' found ctures, they 

visit e s who d lived or traveled in the Orient. 

Moreover, secured and made necessary articles for 

the arranged the stage, and finally dramatized the 

play at t worship service of which they had charge. A-

long with .these activities they entered into discussions 
11 

about' class problems. 

In this project the activities are woven aroune one 

common center of interest - the play. stated above, 

the leader's main object was to provide actual training 

in Christian citizenshi:p for the junior boy,s. At first 

glance, one thlnks that she had subordinated her motive 

' to the childrens' -dramatizing the play- but on second 

examination,one realizes that the illusion is merely the 

res~lt of the closely correlated motives. Since the play 

was a definite part of the worShip service and since the 

activities connected with the preparation for the play 

were all correlated about the play and extended over a 

definite period of time - two months - it is evident that 
12 

the princi e of correlation was functioning. 

10. • Ibid, pp. 82-86. 
11. • Ibid, pp. 82-89. 
12. Cf. Ibid,:p:pp. 82-89. 

) 
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One cannot definitely state that the principle of 

nactivity leading to further ·ac vityn was involved, be-

cause neither the project itself nor the above analysis 
13 

throw any light on this point. 

B. Estimate of the Probable Outcomes in 
the Light of the Objectives of Religious ~ducation 

The first objective - to foster in the juniors a 

consciousness of ~od as a reality and a sense of person-

al relationship to Him - was not s:pecifically met. It 

was, however, hinted at "in one of the hymns, nAmerican, 
14 

selected from .The lHUericah Student H~nnal. 

second objective - to lead the juniors to under-

stand a no. appreciate Jesus' life and teachings so fully 

that they will love H and live accordingly was met, 

to some extent, when the leader, in order to meet some 

of the boys' rebellious attitudes toward the truant epi-

sode, quoted, 

Hif you don't love your neighbor whom you h~1ve seen 
how can you l0ve God whom you haven't seen? •••••• 
If thine enemy hit thee on the right che turn to 
him thy left ••••••• 11 

This led to the statement that one could at least be just. 

Since this was more or less incidental, one feels that the 
15 

aim was not directly fulfilled. 

The third objective - to le1.:td the juniors to a con-

tinuous development of character in harmony with Jesus' 

life and teac'hing - was met in the discussion of problems 

13. Cf. Ibid, pp. 82-89. 
14. Cf. Ibid, p. 8'7. 
15. Cf. Ibid, p. 86. 
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in citizenship and in the play given. One feels, how-

ever, that the emphasis was, in, social and moral 

since cmly one e, and tr~e"'fl incidentally, \rvere these con-
16 

nee ted with ,Jesus. 

The fourth objective - to help the juniors make the 

fatherhood of God and the brotherhood of man a reality 

in their own world - was possibly met, to some degree, 

since one of the hymns touched on the f~therhood of God 

and since both of the hymns that were sung at the wor-

ship service were centered abJut the idea of world broth-
17 

erhood. 

The fifth objective - to encourage the chtldren to 

-rJarticipate in church - was fulfilled when the children 

gave the worsl1ip service at which they dramatized the 
18 

play. 

The sixth objective - to help the juniors to build 

a !Jhristian philosophy of lif~ - was partially met since 

the play and the worship service probably played a pa~t 

in the process of setting up definite principles of liv

ing and of building a. Christian interpretation of life. 

No doubt a further contribution toward this end was made 

by the facts gained about Jesus• love and consideration 
19 

of others. 

The seventh objective - to give the juniors the 

best religious experiences of the race to help them in 

their problems - was adequately met in the Biblical and 

lG. Cf. Ibid, . 84-89. 
1 '7 • Cf. Ibid. :pp. 87-89. 
18. Cf. Ibid, PP• 8'7-89. 
19. Cf. Ibid, PP • (j6-89. 
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other literature conS11lted, in the -pictures studied, 

and in the -play given. 

IV. Summary 

In brief, then, the a~~1.lysis of is project re-

veals that, with e exc on oc;,_r sic prin-

ciple, the oject, from the s i of -prir:wi es, 

meets the rt:tquirements of the criteria. However, one 

finds that the first and the fourth objectives were on

ly possibly met; that the second and the third were in-

directly met; that the sixth W8S ially met; and that 

the fifth antl the seventh were definitely met. Since 

the first objective was not s-pecifically met, and since 

the second and third were not consciously 1 inked i:7i th 

Jesus' life and teachings, one feels th here in 

the emphasis was social ~:md moral and -perhaps intellec

tual, rather than spir-Ltual. 

20.Cf. Ibid, • 8~3-89. 
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PROJECT XII 
1 

TITLE: A FRIENDSHIP ENTERPRISE WITH THE HEBREWS 

AUTHOR: EDNA IvlliY BAXTER 

/ 

I. Resa~e of the Project 

Since the converss,tion am:>ng the children of this 

Junior School of Religion revealed that the Jewish children 

were not treated well in school and since these juniors 

were confused in the use of the terms Jev1 and Hebrew, as 

well as in the story of the Ilebrews
1 

leader decided to 

give them training in both. 1-'.l.cco:e .. l. ingly, they played A 

True and False Game which led tnem to a discussion of ques-

tions that puzzled them revealed tba t were not 

familiar with the Hebrew story. leader, therefore, 

told them a story about Gift of the Hebrews, and showed 

them nictures about these peo1;le. After m is, certain ac-

tivities were ed, such as Ho•N Worshiped 

God at Different '.times, and how others might be led to 
2 

appreciate the Jews. In connection with. i. s, the children 

took a trip to the s magogue, planned a party for the Jew-

i sh chi ld r en of t.~ e i. r made models. ~hey also ar-

ranged. a program for their friends and 

1. Baxter, Edna May, nA 
rewsn, The Pilgrim ementary 
pp. 274-281; Vol.XV, July,l931, 

2. Cf. ~b • 1 ~ nn. 274-281. 

en ts at which 

ise th the b-
er Vol.Xv,June,l931, 

• 327-330. 
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they deet · t:::> give ir 

is also lncl 
3 

Jlf..: l nd • 
TT 
...L ,L • is of e ect· 

• Analysis I 

zing this project, ..a i e 

inv one s 

le:'der and e child :ten ht:>3 d i te m<Jti ves. 

imat le8der's nurpose was to esta li a friend-

attitude tovJard the Jews thr an understand 

an a eciation of race. a means at-

taining tJ:1iS ose, and as a means of initiating the 

project, e leader gave a tr·~te-false test, told a story 

of The 

use of pic 

to 8~ a cial 

out a code as a ~eans 

and 

-p'Jses in set 

in 8 . 

e 

a 

• 

0 .p c• 
~L 0 

1 

t t::> 

Cll i 

e•·· 
~ ' 

D1Et. .. ::e 

ren 

to J BVJS by gi Vi 

friends parents. 

ews Di 

to rar:1i:e a to 

some Jewi children, 

oached st 

e i ren 

d eciCl 

tl1r 

OS 

to wor.k 
(±: 

ccmctwt obler:1s. 

s:: ('!efini te 

n;:; i n ::>r d e r t Q 

0 

, Ho-;:-1 the 

s. reover, 

, to give a 

their nat s t 

service. It is evident t not in 

3. 
4. 

• Ibid, 
• id, 

,July, 19~-51, pp. 32,7 
• 2 

• 
~279. 
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5 

much :planning. 
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se activities involved 

After malcing their :plans the group enthusiastically 

set about executing them. In accordance With the leader's 

plan the grou11 played A True and lse Game and listened 

to a orief story or history of 'the Gift of the Hebrews. 

Interest in this led them to read others bo s of stories 

Hebrews, for example, ~he Garden of Eden by 

Ge • Again, they looked at Hebrew pictures, 

and dre"rJ up a code to solve their problems of· conduct. 

In order to how the Hebrews worshiped God through 
' 

the centuries, the cb.ila.ren were di ed into comnittees. 

~ach corr.mittee was held responsi for one riod of He-

brew history and was given a c of outstanding re gious 

ideas with s orne references to be ree.d in the ble. This 
6 

research helped the chtla.ren in maJ<::i.ng posters and els. 

Since one of the c orrrwi ttees wan ted to model a 

synagogue, the class visited a synagogue in the city, \'Jhere 

assisted by some Jews, participated in the service. 

Afterwards they ed rabbi sti ons suoh as: "V'fhy is 

the scroll kept in the arlc?n The following we gr 

decided to give a party for the chi ren. nee 

they to give it on 3aturda~ y were led to dis-

cuss the .Tewish holy days. Finally, the:/ decided that they 

could give a party on day if inc a worship 

service. cordingly, the le der discussed 

5. Of. Ibid, June, 193l,p.273; July, 193l,pp.327-330. 
6. Cf. Ibid, ,June, 1931, • 274-280. 
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reasons for omitting Testament Scripture and 

hymns v;hich use the name of Jesus. lloreover, they arranged 

for the invitations, games, a~ refreshments. Finally, 

they gave the party, carrying out every plan in detail. 

Following this, as plt:.nned, -r;ney [;fVe c ··~~r '7-"l ch in-

cludeo. the drama ti za ti on of ce of ,nan orig-

inal stary ane of girls, carefully chosen hymns in 

harm 

their 

ried out 

the ea. brotherhood, a /)res 

wo in findings, a di of 

• 

eir plans. 

Consequently, the chi 
'7 

The element of ;judging,on the part of 

on of 

models 

ren car-

chi ren 

does not enter into the project as a whole since no def-

inite discussion was held in reg t'J i success or 

means of im~rovement. ~oDever, one f s that sta 

t Jews in their school were mistreated. Moreover, 

after the story told by the leader, because of their ap-

l)rec tion the Jews' contribution to the world, they 

wanted others to learn to appreciate this race. 
8 

judged their conduct ·r~ ovement. 

more, the children ld the rabbi that d enjoyed 

their visit to the s;Jnagogue. I.~ater, one ·of the1:'1 

that mn.st make the JevYish children t came to the 

party feel that rvere friends. Moreover,. the author 

states that during the enaration for the w;:,rshi:p service 

the children showed marked improvement in conduct. In 

'7 • Cf • Ib Hl, 
8. Cf. Ibid, 

July, 1931, 
June, 1931, 

pp. 327-330. 
• 2'74-279. 



152)> 

addition, their prayer revealed a desire nto tr the 
9 

Jews betterrr. 

B. Analysis of Its Probable Outcomes 

As a result of this project, the following concepts 

"\Nere :formed: (1) Jesus was a Jew. (2) ~Tesus not have 

treated the Jews as~~ny Christians do today. (3) God 

made Himself l{novm through the Jewish people. ( 4) God 

loves all peoples. (5) God has not changed, but man has 

slowly changed his idea of God. ( 6) The ~Tews worship the 

same God tna t we do; ( 7) People in the days of Abraham 

worshiped many gods. (8) e Hebrews worshiped s 
10 

when they went into the land of Canaan • (9) Saturday 

is the Jewish Holy • (10) Jews do not sing hymns a-

bcrut Jesus noTuse the New st,;.ment in their services. 

(11) Jews do t follo·w s as ~hristians do. (12) Roger 

Williams befriended a Jew. (13) Jews had been treated un-

justly. (lt} God is ]lather of mankind. (15) ~he Jews 

have helped us to understand God. And (16) God is able to 
11 

help us treat the Jews irly. 

As an outcome of this project the children developed 

the following attitu.des: (1) an appreciation of the early 

Hebrew worship; (2) a conviction t people today should 

love everyone since God ana. Jesus love everyone; (3} an 

appreciation of God as tber of all, as unchangeable, as 

good, as kind, as loving; (4) an unders ing of the un-

fair treatment of Jews t ( 5) s.n appreciation of the 

9. Cf. Ibid, July, 1931, • 327-330. 
10. Cf. Ibid, June, 1931, pp. 275-280. 

11. Cf. Ibid, July, 1931, pp. 32'7-330. 
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12 
Jewish race; (6) an appreciation of the Jewish syna-

gogue ani rabbi; (7) a conviction that others sh~uld ap

preciate the Jewish race and their abi 1 i ties; ( 8) a de-
13 

sire to express their friendship towards Jewish children. 

As a result of this enterprise some possible habits 

had begun. i 1hese V'lere: (1) the habit of using source 

materi s to help solve their problems; (2) the habit of 

disciplining themselves; (3) the habit of inki of 
14 

as Father of all; (4) the habit of treating the 

Jewish children in a friendly manner; and {5) the habit 
15 

of prayi to God. 

the 

III. Estimate of the Project 

A. timate of the Method in 
sic Principles of the Project thod 

Light of 

One finds th t the pr iple or motivation was func-

tioning "li11hen the leader, r izing the situation of her 

group in school and their lacl{ of O'Wled.ge ab'Jut the He-

, ;mrposed to create among them a friendly and 

brotherly attitude towards the nd to help them to 

unrlerstand the JevrJs b;r build in.'! un an anpreciation of 

their contributions to the Christians. It was so func-

tioning VJhen children purpos to draw a code by 

ch they would discipline themselves. in, it was 

operati when the children planned to give a ogram in 

12. Cf. Ibid, June, 1931, pp. .2'76-280, 
13. ,,.., Ibid, July, 1931, 327-330. VJ.. • pp. 
14. Cf. Ibid, June, 1931, pp. 2?0-280. 
15. Cf. Ibid, July, 1931, 1)P • 328-330. 
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order to he others to eci e Jews. And. again 

it functioned when they decided to includ.e in the program 

the various activities previously st.9-ted, such as the 

play and the original story. Obvious it was operating 

when they pur}Josed to find out how e wor 

God, to visit the Synagogue, and to eive a party for Jew-
16 

ish chilclren. 

pri.nci:ple of self-activity was evident in the en-

tire project. eviously stated, the children played 

the true..:false game, listened to the story ab:m.t He-

brews, looked at pictures, drew up a code, read bo s, 
17 

and inve i ted the early ew s of worshi God. 

ey made a trip to e synagogue, gave a 

Jewish c ldren, made models and posters. diti:m, 

they gave a ogram which ineluded the various activities 

already mentioned, such as the • Obviously the chil
lS 

dren had rtioi ted in this enterprise. 

Since all of the activities mentioned above were cen-

tered around ::me unit of interest, the Jews, and since 

these activities were correlated over a period of time, 

it is cl seen t e princi corr tion was 

involved. 

Because, in o ec: as a , no c1 efini te 

were ic ed l one to c 

• .327-3 
1?. 

• E7 • 
19. .274-281. 
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princ of n~wti vi ty leading to further activity" was 

involved, one cannot state in posi·tive terms that it func-

tioned. However, one realizes that in the project itself 
20 

one activity seemingly led to another. 

B. Estimate of the Probable Outcomes in 
the Light of the Objectives of Religious Education 

The first ·::>b,jective, namely, to lead the Juniors to 

feel God as a reality in human experiences and to feel 

a personal relationshi-;; to ~.Iim, was met in the story told 

of actual Hebrew experiences, ~he Gift of the Hebrews, in 

the investigation of r-~ow the Eebrevm .forshiped God at Dif-
21 

ferent Times, and in the prayer in vJhich the Gh ildren 
~ 22 

than~. God for all that He had done for them. 

'J.'he second objective, namely, to lead the Juniors 

to understand and to appreciate the life and teaehings of 

Jesus so fully that they will love Him and live according 

to His principles, was met in the story which, among 

other things, picture Jesus as brave courageous and 

as One who reveals God. more perfectly to us. Again, this 

objective was met in the investigati. ::m of the Hebrew wor-

ship stated above. Because of thi they were brought 

directly to the Bible where they l • among other 

things, that Jesus would approve of being kind to others, 

of helping others, and of being just and loving. It is 

20. Cf. Ibid, June, 1931, pp. 274-281 ;,July, 1931, pp .327-330. 
21. Cf. Ibid, June, 1931,pp. 276-281. 
22. Cf. Ibid, July, 193l,pp.330. 
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evident that these things should cause the JQniors to 

have a greater love for Jesus and to mani st His principles 

in d1',_ily living. It seems to the writer, however, that the 

ultimate purpose of most of the activit'ies of prof 
,ect was to lead the children to appreciate the Jews 

23 
rather than to appreciate the li and teachi of Jesus. 

The t~;ird ob,jective, namely, to lead the juniors 

to develo-o charncters in harmony th Jesus' teachings and 

life, was met in the story a.nd in the investigation men-
24 

tioned above. According to the auth~r's statement con-

cerning t!1e improvement in the c 'Jl:lCi.uct of these juniors, 

the story and investigation seeming:ly led them to live 

more Christlike lives. This 1rvas displayed in their less 

selfish acts and more tho1~ghtful deeds when they were 
25 

prep ng for tl.1.e vvor p service. 

The J;! objective, namely, to hel·o the juniors ..!. 

to make therho od of God and the -orotherhood of 

man a rea :a in their world, was met; since all of the 

activities endeavored to br about a friendly attitude 
26 

through an a eciation of the worth of the Jewish people. 

Moreover, the story investigations of Hebrew 

worshiP gave them a defin:i. te c::mcep-~ion of God as Father 

of all peoples. In i ti on, y criticized their con-

23. • Ibid., 
24. Cf. Ibid, 
25. Cf. Ibid, 
26. • Ibid, 

June,l931, pp. 276-280. 
,1931, pn.276- o. 

tTuly t 1931, • 3~~8. 
July,l931, -330. 
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t with a view to improvement th ·the oup. ll..l-

though and invest i~n revealed facts about 

God one fe s , t it vJas 

or sec to e 0 since the 

purpose of the project was to e is a friend ship with 

the Jews. Moreover, sto was told in order to lead 

the children to a~preciate the contributions of the Jews 

to the world. Again, the investigation was made· in order 
27 

to see how the Jews worshiped through the centuries. 

fifth objective, nr~ r:1e J '::ll1T~3 ors 

to partici te in e ,, ,, lled when chil-

dren the worshil) service for their iends and pa.renw •• 

The sixth objective, o let:~a. the juniors into 

a Christian inte in universe, was 

obably met thr one rmed as a result 

the stor and investigation of ew worship. These 

doubtless played a part in the forming of a Uhri.stian phil-
29 

osophy1 giving the chtldren suc£1 ideas £;_s that a loving 

God is Creator and Father ople; and 

therefore all men, less of race, are brothers. More-

over, the other activities of thi project, as, for ex-
30 

ample, the worship service, probably helped also. 

The seventh objective, nar:1el;7, to give tr::.e J J .. ni ors 

the best religious experiences of the race to h lp them 

2'7. ('l.f> 
\.J .J.., • Ibid, June, 1931, • 276- o • 

28. Of. Ibid, July,l931, .328-Z30. 
29. • Ibid, June 1931 , t .2'76-280 • 
30. Cf. Ibid, July,193l,pp.327-330. 

3 
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in their 0\'1!!1 experiences, was v1ell met in the story, in 

the investigation of Hebrew worship as recora.ea: in the 

Bible, in the books rea a:, such as 'Ehe Garden of Eden by 
31 

George Hodges, and in the hymns, such as nThe World, 
32 

Dear Lord, is Very Large." 

IV. Summary 

From the standpoint of the basic principles, with 

the possible exception of the fourth, this project 

measured to the criteria set • om the s 0 

of e objectives relt 'J11s education one ft t 

rst, the third, the fifth, the seventh objec-

tives were definit met; t the second was met,.but 

not directly, since ciation of Jesu~ was sub-

ordina to the a the ; that the fourth, 

likewise was met, but t emnhasi s vJas predominantly 

social, stressing the brotherhood of man tJ:mn the 

fatherhood of God; a that the sixth was probably met. 

However, it is interes to note t s project, 

althou social in ose, did utilize the spiritual 

d~"11ami and probably included more Bible study t:imn any 

of the 

31. Of. 
32. Cf. 

ojects previously analyzed. 

id, 
Ibld, 

t 

July, 
19~31, 
1931, 

• 276-280. 
• 0. 
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Sulk'lltlARY AND 001\l'CLUSION 

#<(' I. Summary of Findings 

Without going into detail, it will be well to review 

the setting of the foregoing study •. In tracing the 
. 

pro.r 
\ ,ect method to its origin, it was found that it had. its 

beginnings in seculnr schools; but that its influence 

has gradually been felt in the leld of religious education. 

It was discovered, too, t alth the project method 

is not as yet generally applied, even in secul~r schools, 

it is nevertheless bee oming more ana. more today. 

This popularity was found to be growinr_::: rapidly in schools 

of religious education, because in the project method not 

a few leaders fe t:bvs t the chl::>vllenge to meet the religious 

needs of children is best met. 

It is hardly necessary, since they have been repeated 

over and over in the above analyses, to summarize again 

the matter of method, principle, and objectives. In brief, 

however, they are as follows: From the standpoint of 

method, the project must involve pur:posing, planning, ex-

ecuting, and judgi ; from the standpoint of principles, 

~he project must :provide for motivation, self-activity, 

correlation, and Hactivity leading to further a.ctivityn,. 

In these, it vva.s found, the la1JVS of learning, including 
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interest, best effort, ana success-necessary elements for 

best growth-are involved. Too, problem-solving and in

trinsic learning are included. From the standuoint of 

the objectives, the project must make a contribution to 

all phasl!;;s of the child's life, spiritual, moral, sociaJ,, 

and intellectual. meeting of these objectives will 

lead the child tori t relationship with Goa., with Je

sus, iNi th the church, with those about him with the 

universe and life as a e. In ition, it will give 

him a knowlecl e religious experiences of others. 

In analyzing the twelve projects recorded in recent 

writings, e method followed and the outcomes result 

were noted. In examining these projects for the sic 

principl s involved and r the objectives fulfilled, the 

criter up were utilized as a ba s judgment. 

a result 'Jf this process, the follo 1.vins findings, which 

are tabulated on the accompanying ch , were noted: 

(1} The ic princi es, with the occasional exception 

of the f'Jurth pri.nci e, (nactivity leading to further 

activity") were involved in oject. ~his fourth 

principle was in several instances definitely not met 

was in one instance only possibly met. (2) In the li 

of the object~ves of religious edncc.,tion, it was found 

that the objectives emphasi irt va were, in 

many of the projects, not :net. In not a few of e activ-

i ties social and moral values vJere noticeably predor.:1inant. 
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Frequently, objectives 17Jere met fro;n a soc::ial viewpoint 

but not from a religious vie~point. s was found to 

be true, particularl;J, ''lith reg·rc?.rd_ to the third ob j ec-

ti ve, since in a nu.rnbe:c instances Christlike charac-

teristics were devel ~ere not directly connected 

with Jesus' life and teuc i • 

II. Conclusion: Suggested Principles to be 
Followed in 11eachini2:' Ueans of the Project I.lethod in 
Religious Education 

A. Statement of Conclusions Drawn from 
Findings 

1. Since the basic inciples of good teaching so evi-

dently functioned in the above projects, it is evident 

that the project method is pedagogi • om 

e standpoint :pedagogy, then, this method is 

bly the best tool to be used in religious education, since 

it utilizes the child's interest motivates his ac-

tivities and therefore is most apt to produce results. 

Then, too, being itself a combination of metr~ods it pro-

vides for variety, oh in turn tends to maintain inter-

est. 

2. In the light of t objectives of religious education, 

spiritually 

but strong socially and morally, and as such l~r a if-

fered from secular -projects. s is no doubt due to 

the tendency to a.iscard traditi~:mal content of re-

ligious education. 
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It is to be concluded, therefore, that from the 

standpoint of pedagogy, the project method has unques

tionable values and therefore should be used in religious 

education. On the other hand, it is to be concluded that 

from the standpoint of religious outcomes - if the above 

projects may be regarded as typical - the project method, 

as often used, has fallen down in that it has been social 

and moral education, rather than religious education. In 

those instances recorded where the outcomes were religious, 

the religious content was kept, without losing the social 

values. In fact, in the opinion of the writer, these so

cial values were strengthened by the spiritual dynamic. 

B. Statement of Suggested Principles to be 

Followed 

From the above conclusions, the following principles 

may be suggested: 

1. Since the project method as a technique has decided 

teaching values, it should be capitalized by religious 

educators and.used as such. 

2. Since projects which are purely social in emphasis fail 

to fulfill the objectives of religious education, religious 

educators, when using the project as a method, must keep 

the religious content in order to provide for a religious, 

rather than a purely social, moral, or intellectual, 

experience. 

3. Since the social and moral 11 life-situation" experiences 

have value, they should be utilized by religious educators 
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in connection \Vi th the project method, but they must be 

spiritually motivated if they are to contribute to re

ligious growth. 

With these principles operating, the project method 

offers outstanding possibilities in vi tali zing religious 

education for the child and in leading him to a conse

quently greater growth spiritually, morally, socially, 

and intellectually. 
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