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AN ANALYSIS OF SPECIFIC JUNIOR PROJECTS IN RELIGIOUS
EDUCATION AS RECORDED IN RECENT WRITINGS

INTRODUCTION
I. Background of the Problem

Throughout the entire world education is changing, with
a decided trend away from the material and with a noticea-
ble emphasis on life situations or on experiences of the
child, Now it is generally known that the child learns
through actuall& doing. He does not learn first and then
act, but he learns while he is acting.l In recognition of
this principle, the secular schools used the project method,
and weie later followed by some of the schools éf religious

education, Today its influence is acknowledged by authors

whose books bear such titles as The Project Method in Re-

2
ligious Education, The Use of Projects in Religious Educa-~
3 4

tion, The Project Principle in Religious Education; by ex-

perimental schools, such as that of the Riverside Church; and
by training schools, such as Columbia Teachers College. At a

recent meetinéf to estimate the work of vacation church

1. Cf, Carrier, Blanche, How Shall I Learn to Teach Religion?7
pp. 130-133, .
2., Crum, Mason,
3, Hartley, Gertrude,
4, Shaver, Erwin L,
¥ Held under the auspices of the Metropolitan Federation of
Daily Vacation Bible Schools, October 1931,
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schools in and sbout New York City, schools stood or fell
on this point: whether or not they used the newer experi-
ence-centefaapproach of teaching. Because of its increas-
ing growth and popularity and because of recent writings
and concrete records, it is deemed advisable to analyze
end to estimate this type of teaching as applied in relig-

ious education.
ITI. Statement of the Problem

Pollowing the lead of secular education the present-
day trend in the religious education of children is in-
creasingly away from the content approach and towards the
experimental approach. Since this involves far-reaching
changes in both materials and method, with the consequent
discarding of certain elements which have heretofore Been
considered indispensable, a real gquestion confronts us:
What are the actual outcomes of this newer approach? Does
it, while discarding the o0ld method of teaching, still con-
| gerve its religious values ? The purpose of this study,
therefore, is to analyze some specific projects with juniors
as they are recorded in recent writings in order to discov=-
er and to estimate the probable outcomes achieved through

this type of teaching.
ITITI. Definition of Terms

In order to understand definitely what is meant by the

term project it will be defined according to Kilpatrick, who



£}

states that while he was searching for some unit of ex-

pression that would be a fair sample of life and thus of

education,

"there came increasingly a belief - cor-
roborated on many sides that the unifying

idea I sought was to be found in the con-
ception of wholehearted purposeful activity
proceeding in a social environment, or more
briefly, in the unit element of such activity,
the heasrty purposeful act. It is to this
purposeful act with the emphasis on the word
purpose that I myself apply the term project.” 5

By the junior project, ~ is simply meant those projects
that are used with children between the ages of eight and
twelve,.

It is possible that the use of the term project, is on

the wane, although the method is still in existence and in use.

Other terms, designating the same type of teaching, coming

into current use are: group activity, purposeful activity,

~enterprise, unit of work and experiential teaching. These, for

the sake of variety, will be used interchangesbly with the

term projecte.

IV. The Proposed Method of Treatment

The first step in this study will be t0 consider brief-
1y the general theory and underlying principles involved in
the(project method. The second step will be to0 review the
generally accepted objectives of religious education in or-

der to have a criterion for Jjudging the recorded experiments

5. Kilpatrick, William, The Project Method, p. 4.



with junlors. Both these steps will constitute Part I of
this study and will be preliminary as a background for the
investigation or analysis itself. Part II, which wiil con=-
stitute the major portion of this study, will consist of an
analysis and an estipmate of certain projects with juniors
recently recorded. Out of this, it is hoped, there will
emerge certain principles to be followed in carrying on this

type of teaching in the field of religion.
Ve The Value of the Study

The preliminary review of the origin and development
of the project method will aid in building up an appreciable
background which will result in a recognition of the change
in preseﬁt day education, and in a knowledge of the origin
and of the growth of the principle in teaching. The review
of the underlying principles of this type of teaching, and
vof the underlying objectives of religious education will
serve to set up the important factors involved in experiential
teéaching and wiil provide a criterion by which to judge the
outcomes of the recorded projects. The actual analysis of
the projects will reveal what is being done in religions ed-
ucation; the use of the evitevien will measure the success or
the failure of the recorded project in achieving the objec-
lives of religious education as specified for Jjuniors; and

will probably suggest certain principles to be followed in the

application of the project principle in the field of relig-

ious education.
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PART I
A BRIEP SURVEY OF BASIC FACTORS IN THE USE OF PROJECTS IN
RELIGIOUS EDUCATION
CHAPTER I

A REVIEW OF THE PRINCIPLES UNDERLYING THE USE OF PROJECTS
IN RELIGIOUS EDUCATIOR

As a background for the consideration of underlying
principles, & brief summary of the origin asnd of the devel-
opment of experiential teaching as it is carried out in the
project method will first be given. With this as a prelim-
inary, then, there will follow, as the main point of this
chapter, the analysis of the basic principles underlying the

use of projects in religious education.

2

I. The Origin and Development of the Use of the
Project Method

A, Its Origin and Development in the Secular

Schools

The experiemtial approach in teaching, as exemplified
in the project method, was introduced first in the secular
schools in 1900 as the result of John Dewey's carrying oug

an idea that originated as early as 1883 .1 One can not, how-

1. Cf., Dewey, John, The School and Society, p. 4.
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ever, state definitely the time that this principle was first
applied for it is a produet of evolution. One suthor has in-
formed us that it was used long vefore it was generally ac-
cepted.z It has been suggested that from the time teaching
came into existence the project principle has been used; al=-
though, perhaps, without a consciousness of its use or a spe~
cific name.5 It is generally known, however, that about 1900,
Ce Re Richards, who was at that time connected with Teachers'
College, Columbia University, wrote some articles in which he
used the term project.4 Following him in 1908, Stimson used
'project' to designate a teaching proceaure.b Proceeding from
this time up to 1922, educators in this field of new education
were undecided about the definition of the term project due
to the fact that some, in the'beginning, stressed only the
physical side where consﬁruction was the sole purpose while
others, taking a broader view, emphasized bupil thinking as
related to construction activities. <These men, finally, com~-
mended or approved more generally Kilpatrick's definition that
a project is a unit of purposeful (whole-hesrted) activity,
involving both physical and mental aspects.6

The project method, nowever, is not, as yet, even in the
secular schools, generally applied because there, as in other

fields, theory is in asdvance of practies. KXilpatrick, ome of

2. Cf. Stevenson, John A. The Project Method of Teaching,
p. xiii.
3. Cf. Crum, Mason, The Project Method in Religious Education
p. 1.
4, Cf. Burton, William H., The Nature and Direction of Learn-
' ““,,9um¢ﬁnf ing, p. 256 ,
Refe™® 5. Cfoplionroe, W. 5., Directing Learning in the H. S., p.447.
6., Cf. Burton, OP' C‘é‘b., Pe 256=268,



the leaders in this field, felt, as early as 1918, a def-

inite "need of unifying more completely & number of impor-
‘ 7

tant related aspects of the educative process.” At this

time, the solution t0 this need appeared in his book enti-

tled, The Project Method. Since then, several elementary

schools have tried applying the project prineciple over a
course of time with the result that both teachers and children
' 8

were benefited. Today, these principles are applied in ele-

mentary and secondary schools more and more. Some examples

,0f the application offgisject principle will be found in the

Montessori Schools, where there is, however, even yet, a no-

ticeable attempt t0 control mental growth by the material pre-

9
sented; 1in the Fairhope School, where there is a recognition
10

of the pupil's needs rather than an emphasis upon materisls;

in the Indianapolis Public School number 45, where there is
11

g faithful application of the project principle; and in many
of the schools of Chicago where there is a combination of proj
"zets with the ususal currioulum.lz Other examples of success-
ful applications of the project principle , will be found in
the following experimental schools: Gary, Indiana; Francis
Parke;f‘%ﬁgicago; Cottage School, Illinois; Phoebe Thorn Exper-

imental School, of Bryn Mawr College; ILittle School in the

" Woods, Connecticut; Pratt's Play Schqdi,New York City; Chicago

B/ A Cf. KilpﬁtriCk, 013‘113 Cito, Pe Se

8. Cf. Collings, Ellsworth, Project Teaching in =zlementary

Schools, p. vii.

': 9. Cf. Dewey, John, Schools of Tomorrow, p. 69.
10. C£, Ibid, pp. 66-60.

11. Cf. Ibid, p. 74.
12. Cf,. Ibid, p. 80.
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Teacher's College, Iissouri; The Linc School, New York

] ‘.J
3
€A

City; and Horsce llann, iew York Yity.

There are many Other schools in varioue parts of LAmerica
that are using similar means of vitalizing the lesraning »ro-
cess., There are various schools, also, in Ingland, in fel-

gium, in France, and in many -~ - furopesn cities as well
15
ag in other couniries.
"But this move re Dewey, "shows the ten=-
dencies that chools we have described;
tendencies o ater freedom and sn iden-
tification of the cnzld's gechool 1ife with his
envivennent and outlook:; and, even more 1mwortwnt
the recognition of the role eﬂu ation must »ls
a democrscy. <+‘hese tendencies seem truly T
of the time, and with & single excevntion proved
to be the most marked charscteristics of sl1 schsa&s
vigited." 1o

[ \‘,(-o

.
Ome

In &1l of these schools, demonstrations show that the result

o
e
c+
=
6}
o)
oy
Fd
ot
2
@
et
D
e
3

runing hag not been negative but rather, on
the contrary, nositive and above the 01d way of learning. The
experiential approach in teaching ss exemplified in the prog
ect method, is not, however, limited to the elementary
schooles for projects hnave been applied in graduate study and

17
professional training.

3. Present-Day Influence in Religious zducation

While it is generelly recognized that secular schools

first emvloyed the project »nrincivle, one must realize that

iy

'Y

the influence of this principle is not far behind in the field

13. Cf. Ibid, pp. 85-102.

14, Cf. Ibid, Preface.

15, Uf, Horune, Herman H., This Hew sducetion, p. 54.

16. Dewey, Joun, ~chools of *omorrow, Preface.

17. vf. Crum, ;asoa, ‘he Project llet hod in <eligious «ducation
Introductidn by Weigle, L.i.,p. iv.

*
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18
of religious education. Within the last few years, the pro-
' 19

gress in this field has been growing and is still increasing.

" 'The Project Method' - this phrase, utterly
unknown & very short while sgo," states liss
Hartley, "is now heard on every hand. Zducators
are reconstructing their entire modus operandl

to conform to the idea. <Teachers of chemistry,
music, manual trasining, langusge, domestic scilence,
mathematics, alike find it suited to their needs
and effective for their ends. Inevitably, there-
fore, church school teachers, workers in religious
education, and leaders of young peoples' societies
are, also, adopting and adapting it to their par-
ticular needs." 20

Increasingly, schools are becoming more keenly sensitive
- and are giving more serious thought to the religious needs
of the children; they are being challenged %90 give the chil =
. Aren the very best and many are finding in the project method
one means of answering‘this challenge.gl
With this as a background, it is very evident that the
growing influence of the project method is, in no small measg-
ure, due to the inherent vitality of its basic principles.

These are now to be considered.

1T. A Review of the Principles Underlying the Project

Method

More than one definition of the word "project"™ has been
: 22

given by leaders in the field of "this new education.”

18, ¢f. Shaver, Zrwin L., the Project Principle in KHeligious
#ducation, p. xi.

19. Cf. Ibid, p. ix.

20. Hartley, Gertrude, the Use of Projects in neligious sduca-
tion, p. 15.

21. Cf. Carrier, Blanche, How Shall I Learn to Teach Religion?
p. 216.

22, Cf. Burton, William, The Nature and Direction of Learning,
pp. 256-264,
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Hosie, for example, who rejected the termskproblem and prq&-
gct bécause of their limitations and associations, the for-
mer being only mental, and the latter being ordinarily thought

of as shop practice, favors a combination of the terms which
results in the word problem~project. His reason for this com-
bination is his desire +o0 have a word that will include both
thinking and doing, and will lead to an objective result. Ac=-
cording to his definition, "a project may be defined as a siﬁgg
complete unit of purposeful experience”. ® Likewise,

Kilpatrick, as before noted, says,

"the unifying idea I sought was to be found

in the conception of whole hearted purposeful

sctivity proceeding in a social envivenment,

or more briefly, in the unit of such activity,

the hearty purposeful act." 24
Since this definition includes both thinking and doing, it is
generally accepted to-day. Hosic, sometime later, accepted
Kilpatrick's definition but without giving his reason for doing
50.25 .

Accepting Kilpatrick's definition, then, & project 1is
"wholehearted purposeful activity proceeding in a social en-
vironment, or more briefly, in the unit of such activity, the
hearty purposeful aot.“26 Taking Kilpatrick's own illustration

as a concrete example we have)for instancg)the case of a girl

who sets out to prepare dinner for her father and his guest.

23. Hosic, J. F.,"An Outline of the Problem~-Project Method",
The Znglish Journal, Vol.,7, Nov. 1918, pp. 599-603.

24+ Kilpatrick, Ope: Cit., p. 4.

26. Cf. Burton, William, The Nature and Direction of Learning
p. 259,

26, Kilpatrick, Ops: Cit., p. 4.
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Since her mother is away, she has the oPportunity»to pre-
pare and serve the meal alone, For sometime she has wisghed
to serve 'all by herself' a more elaborate dinner than u -
sually served. Now that her mother is not at home, the prog
Ject is hers entirely. DPerhaps, she did quake a bit when her
father called her announcing the prominent guest; but, after
a8 while she determines t9o prepare a dinner of which she, her
father, and her mother, when she hears sbout it, will be proud.
Thus the girl purposes 0 serve a good meal. In so doing
she has completed the first step, purposing, of the project
method.27

After purposing the meal, she plans the meal. She plans
what she will have to eat, how she will set the table and how
-she will serve the dinner. Her training in econonmics gives
her confidence in herself. The girl has performed the second
step of the project method, namely, planning.zs

Since she has planned her meal, she is next ready to
carry out the third step, the executing. fhis, however, is
not a set occurrence for frequently the two, planning and
executing, overlap. She has & few last minute things to
order from the grocer. Luckily the roast in the house will
do, even for the honored guest. She prepares the food, cooks
1t; and finally serves 1t, the table having been arranged in

the meantime. The executing continues to the end of the meal

and even afterwards. With the exception of a few changes,

27. Cf. Kilpatrick, Foundations of Method, p. 204.
28. Cf. Ibid, p. 204.
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29
the girl. has carried out the meal as she had planned.

Then follows the fourth step, the judging. "The test
of the pudding is in the eating thereof."” Is the dinner a-
guccess ? Her guest assists her in Jjudging but she is aware
\of the fact that his favorable comments are partially to please
her. In order to be fair, she asks herself if she has done
what she had planned, and if she has succeeded, This is what
is termed specific judging for there ig another kind called
the "generalizing". If she sincerely wishes to profit by her
experience, she will ask herself further what she has learned,
what mistakes shefﬁéde, and in wﬁat way she can improve. This
judging is termed the“generalizingﬁ Thus we have two steps
involved in judging -~ the specific and the general. %0
S0 the undertaking is completed.

Naturally, in the working out of projécts each separste
step, as given above, will not always be followed so distinct-
ly. There will be variations according to the type of the
‘purposeful activity and according to the child concerned.
These four steps are, however, typical and will be found "log-
ically present if not actually or chronologically distinct.”
Often the four steps are ihtermingled if not exactly simul-
taneous.gl

The project method as carried over into the field of

. ; 32
teaching is not so0 much a distinet method as it is a principle.

29. Cf. Ibid’ p. 204.

30. Cf. Ib'}_d’ p. 205,

3L.%Ibid, p. 205,

32+ Cf. Shdver,” Erwin, ihe Projedt Prideiple in Religi
Bducation, P. 10. J ple in Religious



This is obvious when we reslize that it combines all
methods of teaching, such as story-telling, handwork, dram-
atization, drill, and supervised nlay. Since the project
then)is rather & point of view toward 211 class
work instead of a enecisl method itself, it would nerhsaps
be better +o uwse the term nroject priuncinle. However,because
of its general usage, the term project method has veen kept
to describe teaching that enables children t0o grow through
the carrying out of whole-hearted purposeful activity which
they feel to be their own. 30th mental end physical activity
33
st be in¥olved. While recognized as 2 principle rather
than a method, this type of teaching way be broken up into
bagic princioples. This is the next step.

Anslyzing the concrete project just cited by way of
illustration, oune finds that the girl had wanted for some-
time to serve & meal "all by herself”. Her mother's ab=-
sence and her fathers reouvest afforded an opportunity, and

g ghtimulusg for this desire. She 1g determined 0 serve

a meal of which her father, snd her mother when she hesrs

)

of it, will be proud. She has the propver mind-set, and the
accompanying interest to sttain her end - a good mesnl., 3he
enters into the project whoie-h@artedlyjplanmiﬂg, preparing,
and serviung the meal. In all tnis, it is evident, the

princinle of motivation is functioning.

In the actual carrying out of the meal and even after

-

33. Cf. Zmither, =tnel L., +eaching rrimaries in the Church
School, p. 106,
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the meal has been finished, the girl is very active. Plan-
ning the meal necessitates physical and mental activities.

ohe plans what her menu will be; how she will set the table,
and how she will serve the meal. ''hen she prepares the food,
ordering 1ast’minuté grdceries needed, cooks it, and in the
meantime, séts the table. 1the meal is then served. Hunning
through and one with this project {S~the principle of self-
activity, as the girl, confronted by an actual problem, learns
through experience which involves thinking and doing.

In'the course of her project, the girl is found planning
her meal, calling for last minute grocéries, preparing the
food, cooking it, setting the table in the meantime, and
serving the meal, and then Jjudging results. In all this
activity, unified about one center of interest - the serving
of a successful meal - is involved the principle of correla-
tion., If the glirl were allowed t0 cook over an extended
period, one would, most probably, find that the left-over
potatoes and meat would appear at the next lunch in the form
of baked-mashed potatoes and delicious hash. Herein would be
involved another phase of correlation, in which a series of
experiences are tied to-gether through a continuous ﬁnit of
interest.

In the satisfaction obtained from the serving of a suce

cessful meal, and in the judging of the meal - seeking ways

of improvement - the girl implies that there will be a series

of other meals in the future. 7Thus one recognizes from the

implication that the successful attainment of her end - the
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good-meal - stimulates to further activity, ‘

1t is evident, then, to bring together the above find-
ings, that the outstanding basic principles involved in the
project method are: motivation,self-activity, correlation,
and "activity leading to further activity." These will each
be discussed more fully in the following paragraphs.

One of the basic principles of the project method, then,
is the principle of motivation, Here the leader's respon-
sibility is to get the pupil to do willingly and happily
what he must do anyway. In this the doctrine of interest
involves two kinds of interest:interest in the activity it-
self and interest in the end to be attained.,If the pupil is
interested, he is motivated and wishes to learn, Without a
doubt, the will to learn aids in the actual learning and
makes for self-motivated learning,.,ldeally the motives origi-
nate within the pupil,but if he should fail to choose his own
motives for learning, the leader should supply motives for
the leérner.An illustration of how this can be done is found
in the story of a famous professor of a past generation, Ie
was professor of an elective course in Hebrew whose class was
chosen by a large number of undergraduates.People were inter-
ested to learn why so many students took this course that
seemed to have so little 'practical' use.It was a hard course
requiring much study,and not one that seekers for easy credit
would ordinarily take,They,moreover,did the work willingly
and happily.The situation was explained by an undergraduate
who s411,"01d Doctor H-teaches Hebrew as if it were a series
of hair-breadth escapes."Thus it is seen that the students

participated willingly because the professor sattracted,
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34
interested and motivated the students.

Since the project includes the natural setting of the
problem, it provides a strong motive and offers many sources
from which interest may be obtained. Becsuse the pupil pur-
poses to act, because his motive is definite and because the
project, in its natural setting, affords wide and varied con-
nections his interest is, usually, very highf Ag a result
of his interest, he works with & maximum of effort.s5

It is interesting and significant to note that this
basic principle of motivation utilizes the laws of learning.
A by-product of the pupil's motive is the mind-set, which
brings readiness, and which, in turn, along with successfulr
-effort brings satisfaction, resulting finally, in 1earning.56
Thus, in addition to the law of readiness, utilized by the
purposeful act, are the laws of exercise and effect, the
three primary laws 0f lesrning. Having a definite aim in
view, his mind is ready and he, consequently, acts in order
‘40 attain the goal. Once the goal is reached, successfully,
he is satisfied. Thus, the learning bond is strengthened
by satisfaction. 57 As Kilpatrick puts it, "set, readiness,
persistent action, success, satisfaction, and learning are

38
inherently connected.”

34. Cf. Burton, William, Yhe Nature and Virection of Learning,
p. 89.

35. Cf. Stevenson, John A., The Project Method of Leaching,
pp. 116-119.

36. Uf. Kilpatrick, Foundations of Method, p. 66.

37. Cf. Ibid, pe. 67-75

38. Kilpatrick, The Project Method, p. 8.
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The factor of the growth of interest is important, and
must not be overlooked. To begin with is the fact of matur-
ing. During infancy the child responds automatically, and
does not purposé until he has had many experiences. Like-
wise, the earliest steps in a 'set' are instinetively joined
with the process. Only later may steps be taken by suggestion,.
Still later, the child selects steps to achieve his purpose.
Out of this growth comes a link which leads on. This link,
perhaps, once an end, will now be used as a means t0o an end.
The constant forming of new ends provides for sources of new
interests. Along with this maturing goes an increase in the
interest span® his mind~set remains active longer. Stimulus-
response boﬁds have been built up in accordance with the laws
of learning. Coercion has proved to be unfavorable since it
hinders rather than helps the building of interests.sgInterest
plus effort means action which is likely to be successful.
‘hese three, interest, best effort, stimulated by the situa-
tioﬁ, and success should occur for the best growth.4oAnd these
three, it has been found, are generally present in a success-
ful project.

It is interesting to note, too, that the principle of

motivation in experiential teaching includes the so-called

intrinsic learning. All learning in this type of teaching

39. Cf. Kilpatrick, William, The Project Method, p. 13.
40, Cf. Kilpatrick, William, Foundationsof Method, p. 159.



grows out of a definite need and Ior the purpose of car-

rying on the »roject already undey

b
=
o
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1

learniug, the activity is chosen first, and subject

ter =and learning sre subordinate, therefore, to the activ-

ity. IZ bistory is needed to carry out the project, Then

it will be learned as will be snything else needed to com=-
41

rl=te the project.

Hotivation 1s & wnhase of the doctrine of interest.
‘he lesder motivates the vunil to effort, and to learning

by leading nhim $0 see tne value of the subject matter or
by avpealing to his inherent interests. Freguently, either
the situation motivates or the lesrner motivates himself;

%

I the pupil, nowever, faile to origi-

&”D
»

he sims and driv

nate the motive, he must acceprt the motive. In every case,

the pupil muet desire the end to De sccomolished; he must

degire 1t s0 stroungly that he will participate in whole-

hearted purposeful activity in achieving it. "Wnole-hearted

(&)
activity is strongly motivated activity.”

Another basic principle involved in the »project prin-
ciple is that of self-activity. 4un 0ld adage, "We lesrn

by doing", 1s well evalusted by thorndike wio says,
"” ducation should be counsidered not as a mould-
ing of vrer.ectly »nlastic substances, not as a
filling of empty minds, nor as a crestion of
powers; but rather as +h9 provision of opportun-
ity for healthy vodily =nd mental life, of stimuli
to cell forth desireble sctivities in tnougﬁt,
feeling and movement, and of means for thelr wise
direction, for the eliminetion of their

41, Cf, Coilif@s, Hllgwortih, An Sxperiment «ith a Project
Curriculum, n.xiz.
42 . Burton, On.ult., N WEED .
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failureg and futilities, =znd Tor the celectionm
2Ff their useful *Urms.” 43

ity

This general point of view is ftermed the princinle o
self-activity. The project provides not only for self-

etivity but also for training in action; it offers, in

03

addition, the possibility of carrying an act turougn 10

the student wro has studied

its completion.

wounld, had ne seen only the theoreticel sidé of potato-

growing. 3y the project method he is tzusht not only the

necesgsary method but also the techuisue of the completion
44 45

of the act. He learns, thus, by actually doing.

The principle of gelf-activity, like the princivle
of motivation utilizes the laws of learning. <+hnorndike

giveg three Kajor laws, those of deadiness, of Use and
Disuse ( or Gxerci ise), and of Satisfaction and Annoyance
{or Lffect). Zach of these hag s definite role in the
princinle of self-zctivity, out the law 0of Zxercise is
most outstanding. In the cage of the girl who purposed
to vprepare = good mesl, mind-set led 10 readiness and
this, in turn, along with successful effort brought sat-
isfaction which finelly resulted in learning. She not
only planned her menu but she also prepared the food,
cooked it, and served it. HMoreover, she not only plarmed

red how ghe would set the table, but she alsgo actually

43, Cf. Thorndike, frlnciz?es of Teaching, ». 39.
44, Cf, Stevenson, <he Project blethod of Teaching,pp.l51-135
45, Cf. Thorndike, Op. Cit., pp. 39-41.
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arranged 1t herself. Thus, by the satigfactory
pation in the wnole-hearted ourposeful act che accom-
plished her end -~ thne #0594 meel - and le rned through do-
ing.

Involved in the principle of self-activity is the
vprinciple of problem-solving. In order 10 solve a prob-
lem one must think, for thinking serves as g linx ovetween
means andfzﬁdg and provides for or unecessitates mental
activity.I Thinking is an educative experience based
on the following esseuntials; a geunuine situation of ex~
perience with an actual problem that stinulates thought -
a mesl 10 prepvare; necessary information and power of ob-

gervation to meet the problem - the course in economics

asted solu-

and any former exnerience; occurrences o1

tions which may be icv lovned Llogically - the plen of the

4

mesl; and t =D

opportunity to test idess by spplication -

r-.l-

the prepsrins and serving of the meal, ard to clarif;
47
their meanings and realize their value - the judging.

Here thers ig the sequence of,

i) specific frets =nd @VEﬁLB, (ii) ideas
and reasoningcs, and {(1ii) application of
their results to specifie fants. In esch
cage, the movement is incuctive-deductive.'48

e
“he third bassic principle discovered in the pr ct

method is the princinle of correlation. In speaking of

46, Cf, Stevenson, Op. Cit., bpp. 120-121.
47, Cf. Dewey, John, Democrscy and Hducation, pp. 191-192,
48. Cf. Dewey, John, How +ve fhink, pp. 203-204.
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the project Burton says, "The whole is woven into a coher-
ent unit of work, organized around a purpose or a problem
as a core, inviting the enthusiastic participation of the
ILeza,::'ma:z‘s.%9 The project may involve individual or group
activity but in either case it is a unit of work extending
over some time. It is unlike the ordinary lesson in that
it covers more time and involves more material. Moreover,
it is unlike a series of lessons since it is one coherent,
interwoven whole. The project may be divided into s num-
ber of sub~problems. If the leader does this, she must
organize her work into larger units, involving group ac-
tivity, preferably, Since people in the world think through
their problems over days, weeks, months and even years, the
unified program is more like a real situation. By means of
such a unified program, the leader is able t0 make use of
sereial of the priunciples of learning -~ each rightly re-
lated to the whole, and each allotted the proper amount of
time and emphasis 1t deserves.sc Thus, it is seen that the
program is a unified whole centered around some unit of
pupil-centered interest and extending over more than one
gession depending, of course, on the largeness or smallness
of the unit.

The fourth basic principle found in the project method

is that of "activity leading to further activity". In the

49, Burton, Up. Oit., p. 272.
50, Cf. Ibid, pp. 269-271.
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light of the principle of motivation, and intriansic learn-
ing, activities or projects are to be preferred which show
gsighs of leading to further activities.51This involves

what professor Dewey calls "continuous recoustruction of
experience." He also says that the interest of exploring
leads the pupil, of his own accord, from one discovery to
anather.52 Bvery experience should stimulate the child %o
other activities. It is generally known that many chil -
dren when a given course is completed close their books with
a sigh of relief that it is over. The richness of life, on
the contrary, depends largely uvon the tendency of what one
does to prepare for further activities. If the project
does not "lead on" it soon becomes stale. Such leading

on shows that the pupil has been prepared and so changed
that he can see or do what he could not see or do before.
Since this "leading on" means that the activity has had

an educational value, it emphasizes the dependence of the
richness of life upon its tendency to lead one on to other
fruitful activities; the degree of this tendency, moreover,
consists in the educative effect of the activity involved.55
Along this line of thought, Blanche Carrier narrates the
experience of a girls' choir of thirty girls from the ages

of ten to sixteen years in Cslvary Episcopal Church of

Pittsburgh. Following their leaders' suggestion they gave

51. Cf. Collings, Orse Cit., Dp. XX,
52. Cf., Dewey, John, wschools of Tomorrow, p. 21l.
53. Cf. Kilpatrick, William, The Project Method, pp.ll-12.
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an 01d Hebrew worship service connected with the Festiwval

of the Booths. As a result of interest in the program, they
visited a nearby Jewigh Synagogue. Miss Carrier states that
every such experience should lead on, nsturally to others.
She states, moreover, that this projzct might have led

to several further studies such as a study of the indus-
trial conditions. Again, it might have encouraged the

choir to colléct poems or songs.54Thus it is realized

that one project should "lead on" to other projects of
fruitful activity.

In the above discussions of the basic principles of
the project principle, the\assumption was made that when
the pupil had solved his problem satisfactorily, when he
had attained his desired end or goél, he had actually
lesrned while trying to reach his goal. In connection
with this learning, however, there are certain attending
attitudes.Esﬁe is certain to-ﬁake responses that ulti-
mately result in attitudes and generalizations. Lhe
concomitant responses or, in other words, the by-products
of the learning process,‘vary according to the situation

and result. If the primary response, which produced the

end, and the end itself are satisfactory, there will be,

54. cf. Carrier, Gp. uito, :pp. 112"115.
55, Cf, Collings, Ope “it., pp.xviii-xix.
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probably, a feeling of self-respect, a degree of self-
confidence, and some sense of responsibility. Contrary
conditions and results will produce opposite attitudes.56
Actual learning consequently, is never single but is
attended by concomitant learning or by-products.57 In

the project method these are generally, as a result of
the operation of the four bassie prineciples, of a posi=-
tive nature, while in much of the old type of teaching
when these principles were not operating, they were of

8- negative nature.
111. Summary

In brief, then, a project is, sccording to Kilpat-
rick, "whole-hearted purposeful activity proceeding in
a social env?foﬂment, or more briefly, in the unit of
such activity the hearty purposeful actt The project
includes both physical and mental activity. <+he four
steps in a typical instance of a projéct are purposing,
planning, executing and judging. This last step in-
cludes two kinds of judging, the specific as to the suc-
cess of the result, and the general as to what lessons
| have been learned. Yenerglly, each step succeeds the
one preceZding, but in some cases several go on at the
same time. <Lhe pupil takes each step in the process

himself., The project method is not so much a method as

56, Cf, Kilpatrick, William, The Project Method, pp.l0-11l.
57. C£. Collings, Ellsworth, An Experiment %ith a Project
Curriculum, pp. xviii-xix.
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1t is a principle which combines &ll methods of»teach-
ing, story-telling, handwork, and the like. +“his prin-
ciple, however, may be broken up into the following
basic principles: motivation, self-activity, correlation,
and . "asctivity leading to further activity". In the
first basic principle - motivation - one finds that

the learner has a definite end in view, a proper mind-
set, and, usually, a large amount of interest. <Lhis
results in whole~hearted purposeful activity. In the
second basic principle - selffactivity - one finds that
tha pupil learns through experience which involves think-
ing and doing; hence, both physical and mental activity
are included. In the third basic principle - correlation-
one discovers a series of experiences unified about a
continuous unit or center of interest. In the fourth

- basic principle - " activity leading to further activity”
- one learng that the satisfaction obtained from and the
interest involved in a given sctivity stimulates the
pupil to further activity  Accompanying all these learn-
ings sre certain by-products called concomitant learn-
ings; actual learning 1s never single. <Thus it is

seen that the project method may be broken up into four
basic principles: motivation, self-activity, correlastion,

and "activity leading to further activity."
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CHAPTER II

A ReVIagw OF THe UNDsSRLYING OBJuCTIVmS IN THE USE
OF PROJECTS [N RuLiGLOUS LDUCALION

I. Introduction:

In order to have a definite criterion by which to
judge the probable outcomes of the projects, the objec=-
tives of religious education will be set up. In review-
ing these underlying objectives, the reader may guestion
the fairness of Jjudging the projects as they have been
carried out on the basis of whether or not they have

actually attained these objectives of religious education.

- However, since these projects are definitely undertaken

ag a part of religious education, it would seem no more
then just to expect the outcomes of the projects to be
in keeping with the objectives set up.

IT. The Justification of the Use of the Ob-
Jectives of the International Council of Religious Ed-

ucation

Emerging from the previous discussion is the fact
that today the new educetion in the religious field is
fairly well launched. The Internationel Council of
Religious fZducation, formed in 1922, is doing much to
assist in developing an adequate curriculum to meet

the needs of religious education in its present stage

\85 86
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1 _
of development. The Council of Religious LKducation

is composed of & aommittee on education which, in tufn,

"is composed of a representative group of competent ed-
2 :
ucatorse This group has issued the Curriculum Guide
' 3

fdr review by the denominational curriculum committees;
in this Guide the objectives of religious education are
already stated as they have been generally accepted by
the denominations concerned. Incidentally, it is in-

teresting to note that there is & genéral asgreement be-
tween the seven points included in these objectives of
religious education and the seven points set up by Paul
H. Viéth,4 and accepted in toto by Blanche Uarrier.5 It

seems to the writer, therefore, that one is justified

in using the objectives of religious education as set

-forth by the International Council of Religious Education.

III. A Review of the Objectives

In any discussion of religious education, it is
important to keep the ohjectives in mind. A review of
these 1is, therefore, essential to this study. Another
reason for this review, even more vital, is to have &
criterion to serve asg a basis for jﬁdgment in estimating
the findings resulting from the analysis of the projects

as recorded in recent writings.

L4 Cf. Vieth, Paul H., The Development of & Curriculum
of Religious Zducation, p. 5.
2. Cf. Ibid, p. 10.

3. Cf. International Council of Religious sducation, Seci I

4. Vieth, Ope “it., pp. 38-46.
5. Carrier, Upe Cit., pp. 71-90

P&
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The main objectives will be stated as a unified
whole in order that the reader may have them before
him as a definite group. Following this will be a re=-
gstatement of the objectives with comments under each

objective set forth.

These now generally accepted objectives as applied

specifically to Juniors are:

1. "Religious education seeks to foster
in Juniors a consciousness of God as a
reality in human experience, and a sense
of personal relationship to him." 6

2. "Religious education seeks 1o develop
in Juniors such an understanding and ap-
preciation of the personality, life and
teaching of Jesus as will lead to love for
him and loyalty to him and his cause, man-
ifesting themselves in daily 1life and con-
duct.” 7

3. "Religious education seeks to foster in
the Junior a progressive and continuous
development of eharacter in harmony with
the teaching and exsmple of Jesus." 8

4. "Religious education seeks to develop

in the Junior the s8bility and disposition
0 help him make the ideal of the father-
hood of God and the brotherhood of mesn a

reality in his own world." 9

5. "Religious education seeks to develop
in the Junior the growing ability and dis-
position to participate in the organized
society of Christisns - the Church." 10

6. "Religious education seeks t0 lead the
Junior into a Christian interpretation of
the 1ife of the universe; the ability to

see in God's purpose aend plan a life philos-
ophy built on this interpretation.” 11

6. International Council of Religious Education, Yurriculwm
Guide, p. 110.

7. Ibid, »p. 110.

8. Ibid, p. 111.

9. Ibid, p. 112,

10. Ibid, p. 112.

1l. Ibid, p. 113.



7. "Religious education seeks to effect in

the Junior the assimilation of the best re-

ligious experience of the race, as effective

guidance to the present experience," 12

Having.these objectives already in mind there will

be discussed some points that will be helpful in attsin-
ing the definite aims.

1."Religious education seeks to foster in

Juniors a consciousness of God as a reality

in human experience, and & sense of personal

relationship to him." 13

It will be well %0 bring out a number of points in-

volved in this objective. One must realize that God re-
veals Himself in many ways such as in the laws of health,
in the studies of literature, history, science, in the
higher types of unselfish relationships in the circles
of homes, companions and communities. God, moreover,
reveals Himself in the fields of beauty, namely:tmusical
compositions;?drawings and paintings, aud in the botanical
and_zoological realms. He is, again, revealed in the lives
of men and women who have achieved great things and in those
who, from a spiritual motive, have contributed their time
to the welfare and spiritual development of others. Jesus!
life and teachings as given in the Bible very definitely
unveil God. Realizing that this revelation is taking place,
the juniors must be guided in the discovery of God, through

the various means mentioned above. In the presentation

of the broader world given the Jjuniors in the ‘studies of

12. Ibid. p. 113,
13. Ibid. p. 110,
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science, literature and history, in the fields of beauty,
and in the lives of outstanding men and women, it is nec~-
essary to realize that the juniors are limited in their

abilities to understand the nature of Wod. They should,

‘gonsequently, be made to see this broader world in & man=-

ner that will cause their reverence and theilr appreciation
of God to become greater. By means 0f close daily relation-
ships with Wod, the Father, the juniors should be guided
in the growth of an increasing belief in the reality and
goodness of God. Since the Heavenly Father is constantly
pouring out His love on us, the juniors should be guided
in making the proper response to this love with such at-
titudes ktoward Him as reliasnce on Him, belief in Him, grati-
tude towards Him and an urgent desire %o know and to do His
will. Leading tﬁe juniors into fellowshin with Him =nd guid-
ing them in a growing conception of the neture and urpose
of God mey be accomplished through plessing experiences
of joyous worship and fellowship with Him in serving others.
One way of indicating God's will is the display of right
conduct in life. The juniors should be helped in realizing
this and in applying these principies in their world of play,
work, family, vicinity; and in the world at large. H

2. "Religious education seeks t0 develop in the

Juniors such an understanding and appreciation

of the personality, life and teaching of Jesus

as will lead to love for him and loyalty %o him

eand his cause, manifesting themselves in daily
life and conduct." 156

14:0 Cf. Ibid’ PP. llo-lllo
15. Ibid, p. 110.
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In attempting to fulfill this objective, one must
lead the Juniors to know Jesus in such a way that they
will appreciate Him as the best example of the most per-
fectly lived life, and as a strong leader whom they will
not only accept but will also follow. Having led them
t0o such an understanding and apprecistion of the person-
ality and life principles of Jesus, one must follow this
through by causing them to recognize that Jesus' way of
life is theirs and that His‘prineiples should be applied
habitually in their daily living. Just as they love and
trust Jesus they must be taught to love and trust His
Father, in whose likeness He was created, snd to enjoy
fellowship with God, the Pather. 1o

3. "Religious education seeks to foster in
the Junior a progressive and continuous de~
velopment of character in harmony with the -
teachings and example of Jesus." 16

To acoomplish this aim, one must realize that the
Juniors must be led to see their shortcomings, their fail-
ure to measure up t0 the Christian ideal in their daily
living, and having seen them, they must be led to desire

to overcome them. Their sorrow should be deep eﬁough to

cause them to ask God and the ones whom they have offended

%o forgive them. They must learn that it is through God
that they may live better Christian lives. They must,
also, learn to think out situations, moral, religious or
otherwise, more efficiently. One should provide life sit-

nations under guidance by means of which the juniors will

15. Cf. Ibid, pp. 110-111.
16. Ibid, p. 111,
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have definite experiences in Christian living, Increas-
ingiy, they should view their problems and affairs in the
light of God's interest in them and in others, When possi-
ble, they should be provided with leaders, parents, and
teachers whose characters will be in harmony with the teachings
and example of Jesus so that the juniors will have Christian
iiving exemplified for them daily. As they become more
capable, the juniors should purpose and execute projects
of service more widely according to their developed abilities,
The juniors should be developed and should desire to lead
others to appreciate Jesus and His plan of living in the
best manner, Some time before the adolescent period they
should be able to solve for themselves and others what it
means to be a Christian%v

4, "Religious education seeks to develop in the
junior the ability and disposition to help him
make the ideal of the Father~-hood of God and the
brotherhood of man a reality in his own world,"1l8
Before this development can take place in the juniors,
they must learn the worth of and respect for others, They
must, moreover, see that they have a vital part in the joy
of those who are in their world (family, friends, schoolmates,
neighbors) and to follow through their acceptance of respon-
sibility with the right kind of conduct., In the light of
the will of God they should be helped to determine questions
concerning the well-being of others, One should guide
the juniors in their mental developments to a point where

they may criticize conduct in their world with the

degire to improve it. By means of the historical and

17, ¢f, Ibid, p. 111.
18. Ibid, p. 112
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geographical facts with which they are familiar, it is
possible to enlarge their conceptions of God as father of
21l men who in turn are brothers in Him regardless of
the race, The Juniors must have & sense of gratitude
for what others have done to prosper them%g

5. "Religious education seeks to develop in the

junior the growing ability and disposition to

participate in the organized society of Christians-

the Church," 20

In order that this desired outcome may be achie#ed,
the juniors must be made to feel that the church is a
large family gathered together for the purpose of learning
more about God and obeying His will according to the know-
ledge obtained, Within the church, the atmosphere among
the young people, the pastor, and congregation should be
cne of friendliness, One must seek to develop ﬁheir
abilities and to create in them a desire to participate
in worship services and to study with the church family
as well as to share in its Christian fellowship., It will
be well to tel} them about the world-wide function of
churches, not forgetting the part played by them in prob-
lems such as race prejudice, It is essential to explain
the meaning of the sacraments and church services so clearly
that the Jjuniors, because of their understanding, will want
to join in them, They have a right, moreover, to under-

stand the traditional customs and meaning of the

symbols, Gradually, their visuelizations will be stime

19.2f. Ibid, p. 112
20.,Ibid, p. 112
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ulated to the point where they will think of themselves
as friends of Christian church leaders of all time passed.
They, too, must feel that they are not only a part of the
church but are glso, as members, responsible for the up-
21
building of the Kingdom of God.
6. "Religious education seeks to lead the
junior into a Christian interpretation of life
and the universe; the ability to see in God's
purpose and plan a life philosophy built on
this interpretation.” 22
One may accomplish this specified purpose by guid-
ing the Jjuniors in their attempts to meet their problems
of evil, science, and life, in such a manner that they
may be brought to faith in Wod's spiritual laws and love;
and by developing in them an increasing faith that the
right will conguer in the end, and a determination to
cling to the right, in spite of the consequences; and
by directing them in their endeavors to find out for
themselves and to sccept the Christians conception of 1life
after death as an outcome of belief in God's love and man’s
23
worth.
7. "Religious education seeks to effect in
the Jjunior the assimilation of the best relig-
ious experience of the race, as an effective
guidance t0 the present experience.” 24
In order to bring about this desired aim, the juniors
must learn to appreciate the Bible as a record of the re~-

ligious experiences 0f the Hebrew race; they must realize

that, as one of the race, Jesus knew the Word; they must

21. Cf. Ibid, pp. 112-113.
22, Ibid, p. 113.

23, Cf. Ibid, p. 113.

24, Ibid, p. 113.
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g0 to the Bible freely for the solutions of their problems
and for spiritual enlightenment; and they must esteem
those who have made it possible for them. It will be

well to guide the juniors in their esteem for religious
materialé, such as songs, so0 that they will ¥valwe rightly
the contributions of these in present experiences and
difficulties. They will need religious materials of other
races which will enable them t0 see longings toward God.
The juniors will need +to know and appreciate the follow-

25
ers of Christ to-day.

IV. Summary

Briefly to summarize the objectives set up, it is
evident that, taken together, they aim at the upbuilding
of the juniors, spiritually, morally, socially, and in-
'telleetually. It is evident, however, that these four
points are not so distinctly separated in the objectives
for there is much overlspping of them. The first, and
second objectives, dealing Wiﬁh God and Jesus,are more
definitely concerned with their spiritual growth. All
the remaining ones, nevertheless, though less specifical-
1y; contribute to their spiritual development. <The third
and second objectives, involving expressions of Christian
living in conduct and character building as exemplified
by Jesus, have definite moral aims. While the sixth, too,

is probably motivated by this aim, it presents a philosophy

25. Cf. Ibid, p. 113.
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of 1ife based on Christian interpretation of life now

and after death. It is to this extent, therefore, intel-
lectual. The fourth and fifth, centering sround the
juniors' esteem for others, their rights and achievements,
for races, and for the church as a family, are outstand-
ing in their social contributions, with the second, sixth,
“and seventh, each playing a part. The seventh, dealing
with the Bible as a record of the religious emperiences

of the race in their search to know and understand God,
and with other appro?riate sources (songs, pictures, 1lit-
erature) where one finds solutions to personal problems
and enrichment of present-day experiences, is inteklectunal
in one sense, and yet also involves the spiritual and
moral. Thus, it is seen that these objectives of religious
education affect ﬁhe entire 1life of the Jjunior with the
exception of the physical which is, of course, affected
indirectly. <Since these objectives of religious education
have been written by a representative group of cbmpetent
educators  and since they have been generally accepted

by variou: denominations, it is fair to judge the projects
of religious education in the light of the objectives

set up.
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PART II
ANALYSIS OF ACTUAL JUNIOR PROJECTS

Since the criteria by which one may judge the proj-
‘ects of religious education have been Set up‘in the pre-
ceding chapters, it is logical to proceed now with the
analysis of specific Jjunior projects which have recently
been recorded in current writings. Accordingly, there }
will follow in the case of each project, first a resumé}

of +the project, then an analysis of the project, then

an estimate of the project, and in conclusion, & summary

of the findings in each case. Xrom this it will be seen

whether or not these projects of religious education ac-

tually measure up to standasrds set by the criteria.

PROJECT I
‘ 1
TITLE: THE USE OF THE BIBLE

AUTHOR: EDNA L., ACHESON

I. Resumé of the Project
Under the title of this project - The Use of the
Bible -~ Miss Acheson mentions several minor projects
such as a trip to a nearby fort, Bible stories, and plan~

ning the worship service, but for immediate usage, only

1. Acheson, Edna L;, The Construction of Junior Church
Church School Curricula, pp. 69-77.



42

the one given in detail will be considered. One should
mention, however, that Miss Acheson used the Bible stories
for several purposes such as to change sction, to enrich
group experiences, and to show God's care.g

The group concerned with this project was known as
- the All Round Good Chums. Their center of interest was
the drematization of a Bible story. At the leader's sug-
gestion first, but later to meet the request of one of the
junior council members, the group planned to present the
Joshua stories in the form ef a play. Accordingly, they
reviewed these stories, which Betty, a club-member, had
already written in play-form, and discussed the necessary
points such as scenes and characters involved in the pre-
sentation and the dramatization of the play,. Before the pre-
sentation of the play, the group planned a worship service
that would be appropriate for the theme of the play - The
Solemn PrOmise.8 |

IT. Analysis of’the Project
A, Analysis of Its Method

In lsunching this project, the leader of the All
Round Good Ohums‘suggesfed to the girls, at & time when
the boys were playing ball, that they dramatize the Joshusa
stories, Accordingly, following her suggestion, the girls

-discussed characters, scenes, difficulties, and the cen-

5. Cf. Ia)i.d, Pp. 70"?{).
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ter of the play. Wishing to surprise the boys, Betty
volunteered t0 write the play and read it at the next
meeting. In the meantime, Steinie, another club member
and representative of the group, attended the junior
department council meeting at which worship services
were discussed. While there, in order t0 meet the state-
ment, "Classes ought to give plays as we did last year",
Steinie volunteered the information that his class had
e play that they could give. When he then reported o
his own group, they decided to give the play for the wor=-
ship service. Lhus the group first accepted the leader's
suggestion, and then later of their own accord, purposed
to dramatize the Joshua stories t0 meet a definite request
made by others of their department.4

This project involved & considerable amount of plan-
ning on the part of the children. After the leaders’ sug-
gestion had been accepted, the girls discussed with her
the characters, and seenes ', as mentioned above. Betty,
as previously stated, volunteered to write the play for
the class. ihen this was read to the group, they were
puzgled about how the walls of Jericho had actually fallen.
The leader, having a liberal view of Christianity, gave
them the "two accounts in the Bible", the various theories
held by people, and questioned them so that they would see

how the story had grown. Following this discussion, four

members, in accordance with the group's decision, revised

4. Gfo Ibid, Pp‘ 70"72.
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the »lay Betty had written.in additlon they planned the
worship service c¢9031ns suitable hymns and prayers for the
theme of the play~The Solemn rromise - based on the Joshua
‘gtories. Purthermore, they planned the costumes and accesso-
ries)w 1ich neciSSLtated resding many books,and looking at
many pictures.

Having these definite plans iﬁ‘&iﬁﬁ then, the children
whole-heartedly set to work executing thém.?hey not only re-
viseq the play,but slso had to make the costumes,and arrange
ﬁhe_séenes.Tﬁen they played the roles of various characters

such as Joshua, the Gibeonites, the Guards,and the Runners.in

v

addition, the children had an active part in other phases of

6

the worship gervice,such as singing hymns and nraying.

It is evident that the element of judging had a2 real
part in the project.After the decision to give the play had
been m&dé,the children considered the play that Betty had
written previously and deemed it advisable to revise it.
some time later, the Intermediste Council Jorship Committee
stated that they had read the play and were eager 10 see 1t.
the day on which the play was glven sSteinie and Sam "felt
funny”, and, consequently,acted silly.Since Sandy was late, the
worship service did not begin at the scheduled time. this
brought criticism from the parents. Uonsegquently, the chil-
dren were led to Judge thelr own conduct snd to discuss ihe

essenﬁials of being on time.Zecause they felt the play had been

5 . f |ibiﬁ, t .?O"Yf%‘) .
Se felbid, p0.70-77,
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worthwhile, the children stated in their report that
they would like to give another play for the special
worship service celebrating Lincoln's Birthday.7

B. Analysis of the Probable Outcomes

Any attempt to estimate character outcomes must,
of necessity,vbe based somewhat on conjecture and cannot,
therefore, be stated in positive terms.The above analysis,
however, reveals that undoubtedly there were some definite
outcomes,

As a result of the actual carrying out of this pro-
ject, it is evident, the children formed some very def-
inite concepts. From the use of various sources such as
pictures and books, they learned many facts about the
lives, customs, and dress of the early IHebrews, They
were led to recognize definite standards of conduct,
particularly with regard to promptness and honesty. They
learned, moreover, the negative view of miracles - that
they were the result of the imaginings of a superstitious
people and not a supernatural event caused by Divine
power, Again, thé children learned something of the
religious life of the children of Israel and something
of their problems,

As a result of the dramatization of The Solemn Prom-

ise, in which the children entered into the experiences

7. Cf. 1bid, pp. 70-77
8. Cf. Ibid, ppo 72"77
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of the characters portrayéd, definite attitudes were devel-
oped. They were led to disapprove of wrong-doing, hav-
ing decided that wrong-doers like the Gibeonites should
be punished. Again, they were made to feel the need of
prayer and to0 realize that through God's help one can
do anything. Moreover, they were made conscious of their
obligation to.consider the welfare of others. Farther-
more, from the example of Sandy, the tardy member, they
were made to feel that promptness 1s essential., They
weie, alsc., led to regard miracles as superstitioﬁs views
of people. In addition, frum the play itself, they were
brought to believe that "Honesty is the best policy."?
| It is possible that, as an outgrowth of thé attitudes
of consideration for others, the group began to form the
“habit of considerihg others, From the 2nalysis of the
method one sensed the spirit of go-operation, with the
exéeption of Sandy, the tardy member. Because this ex-
- tended over a period of {time, it is felt that the habits
of promptness and of co-operation had already begun.
‘From the view stated that it was wrong to deceive and
right to keep one's promises, one feels that the germ of
truthfulness and right living had been instilled, and
might, in due time, become a habit. Growing out of this
project, %herefofe, are some possible habits, and two

10
definite ones - promptness, and co-onperztion,

9. Cf. Ibid, pp. 72-77.
10. Cf. Ibid, pp. 73-77.
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III. Estimate of the Project _
A. Estimate of Its Method in the Light

of the Basic Principles of the Project Method

One realizem, in looking back over this project,
that the first of these principles, as previously reviewed,
« motivation - was functioning when the girls accepted,
wholeheartedly, the leaders’' suggestion that they give a
play. This motive was later strengthened when the entire
group, both hoys and girls, decided t0 give the play for
the worship service. The stimulus for this decision was
a remsrk made at the council meeting that the clagses
ought to give plays again this year as last year for the
worship service.ll

The principle of self-activity was very evident in
the preparation for the play. There were costumes 10 be
made., "Even Sam sewed on them". They read books and
looked at pictures for ideas. Likewise, they discussed
such matters as scenes, problems, characters, and the
miracle question;, moreover, they planned the worship ser-
vice, unifying it about the play - The Solemn Promise.
Then they gave the play, representing the characters them-

12
gelves.,

Since several sasctivities were unified around the play
as the center of interest, one recognizes that the prin-

ciple of correlation was present. <Yhere were centered .-

ll. Cf. Ibid’ pp. 70"‘72.
120 Cf. Ibid, ppo 70"‘770

.
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about the play, for example, discussions - the miracle
question, the characters, the scenes and the problem of
living together, conferences and a worship service. In
addition, books were read, pictures were looked at, and
costumes were made for the play. Since all of these ex-
tended over a period of time, and since all of these were
centered around the play, they were well correlated.15

In this project, the principle of "activity leading
to further activity"” wag outstanding. ¥“hen the inter-
mediate council met with the Jjunior council, after the
presentation of the play, they asked the Jjuniors if they
would help with the worship service celebrating ILincoln's
Birthday. In answer to this request, the 411 Round Gooé
Chums said that they would give the play. <hus the sat-
isfaction obtained from the successful attainment of their
goal - the giving of Tae Solemn Promise - had stimulated
them to further activity.l4

B. Estimate of the FProbable Outcomes of

the Froject in the Light of the Ubjectives of Religious

Education

With respect to the first objective of religious
. education, as reviewed above, namely, to give the chil -
dren a consciousness of Wod in humsn experiences, and a

sense 0f personal relationship to Him, - one finds that

by means of the play this aim was probably fulfilled.

13. Cf. Ibid, pp. 70-77.
14. Cf. Ibiﬁ’ Ppo 77‘
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Joshus felt that with God as his helper he could protect
the Gibeonites. Accordingly, the children felt that God
could help them. <1his was révealed in their prayer in
which they asked God to help them not to be deceivers
but to £eep their promises. Hurthermore, stories told
by the leader, as mentioned in the resume, revealed God's
care of His children. In these, in so far as can bve
judged, they felt a cgnsciousness of God and a personal
relationship to Him.lD

With regard to the second objective, namely, to lead
the juniors to understand Jesus and =is principles so
fully that they will love Him and live accordingly, one
feels, though one cannot state this positively, that
probably this aim was met by the story told by the leader.
ithis story wss about the teaching of Jesus who sald "Let
him who is without sin cast the first stone."” Too, this
story was t0ld 4o discourage undue tale bearing.l6

i‘he third objective, namely, to lead the juniors to
develop characters in harmony with Jesus's life and teach-
ings, was seemingly fulfilled in the story mentioned above.
Again, the songs for the worship story,such sg "Dare to Be
Brave, Dare to Be True" ,woﬁld stimulate the group to be
more ChristZlike. Moreover, since the play contrasted the
beauty of righthliving - keeping one's promise - with the

ugliness of wrong-living - being a deceiver - the children

' 17
should have been stimulated to be more like Jesus.

15. Cf. Ibid, p. 77.
16. Cf. Ibid, pp. 70-75.
17. Cf. Ibid, pp. 70-75.
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Looking next at the fourth objective, namely, to
help the juniors meke the fatherhood of God and the
brotherhood of man a reality in their world, one finds
that this purpose was perhaps, to é limited degree, met.
From the play in which JobBhua says that Wod is his helper,
and from the children's prayer that followed in which they
asked God to help them keep their promises, one judges
that they at least sensed the fatherhood of God. Perhaps,
to0, they felt that since wod is Father of all, all men
are brothers. This, however, as it is noted, is rather
’vague.le

One realizes that the fifth objective, namely, to
encourage the children to participate in the church, was
fulfilled when the children gave the program and play for
the worship service. 1hey had taken an active part in the
Junior Vhurch Service.lg

With regard to the sixth objective, namely, 1o help
the juniors to build a “hristian philosophy, onefinds that
the play undoubted}y played a part in the procesgs of help-
ing the Juniors to a Christian interpretation of life,
involving a realization of man's dependence upon God and
of God's active participation in the affairs of man. This
was evidenced in their prayer in which they ask for guid-
ance in doing riéht. Ttheir songs,snéh as"I Would Be Erue:
should have led them t0o a further Christian interpretsation

20
involving a sense of moral values.

18. Cfo Ibid, Ppo 74"'750
19. Cf. Ibid, p. 75.
20. Cf. Ibid, pp. 74-7B.
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Considering the seventh objective, namely,wto give
the juniors the best religious experience of the race
to help them in their own experiences, one realizes that
in the experiencés of the Israelites, in particular of
Joshua, and in the stories of Jesus' teachings, as for
example, "Let him who is without sin cast the first stone,
the children must have found help 10 meet their own ex-
periences. e

Bringing together the above findings, one sees
that this project undoubtedly meets the requirements of
the criteria proviously set up. One who is loath fo
limit the power of wod, however, caﬁ hardly heln feeling
that the leader, due to her liberal view, too strongly

discounted the supernatural element in the discussion

of miracles.
IV. Summary

Thus, from the standpoint of principles and from
the standpoint of the objectives of religious education,
this project, on the whole, met the requirements of the

criteria set upe.

21. Of. Ibid, P:p. 70-74;
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PROJECT II
1
TITLE: BASTER ACTIVITIES

AUTHOR: EDNA L. ACHESON

I. Resumé of the Project

The project, Easter Activities, developed naturally
out of the life situations of the All Round Good Chums.
Some of these situstions were: (1) Don Marquis' play, The
Dark Hourst was being given by an older group; (2) Bobby's
grandmother had died recently; (3) on Palm Sunday Jane
said that she did not believe that the resurrection story
was true.z In the light of these situations, the leader
told stories about Joan of Arc as & basis for developing
an attitude toward miracles. Following this, the group
gtudied the events in the life of Jesus which included
reading ﬁbn Marquis‘“The Dark Hours. After seeing this
play, the group reinterpreted the experiences through
which Jesus and Hisg disciples had passed.s In order to
meet the question; "Is the resurrection story a myth?",
the group summea‘up the discussions about miracles. Fole-
lowing this, the boys and girls freely discussed among
themselvzs the problem of death and frankly stated their

beliefs.

1. Acheson, Edna L., The Construction of Junior Church
School Curricula, pp. 77-81.

2. Cfo Ibiﬂ, Ppo 77"78.

5. Cf. Ibid’ ppo 78"‘790

4. Cf‘ Ibid’ ppo 80"81-
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IT. Analysis of the Project

A, Analysis of Its Method

Analyzing the zZaster Activities first, for the pur-
posing involved, one finds that the children themselves
requested stories about Joan of Arc, whereupon the lead-
er purposed to present these stories inm order to give them
values of three different sorts, namely, to mske desira-
ble childish trailts appealing, to suggest an attitude to-
werd miracles, and to compare the events of Joan of Arc's
last days with the events of Zaster. Since many of the

11 \
’

children had decided& to see the play, The Dark Hours, the
leader purposed to help them study the events in Jesus'
last days in order that they might have an adequate un-
derstanding of its background. Moreover, the children
agked questions that puzzled them, and one of them, Jane,
called for a discussion and summary of the miracles in
order to have the question, "Is the resurrection story a
myth?" answered. Later the children, of their own accord,
discussed death freely. Throughout, then, there was def-
inite purposing on the part of the children.o

With these purposes in mind, they planned the aetiv-
ities. In order to meet the regquest for the Joan of Arc

stories, the leader planned to present three values. First,

she would portray characters in such & way that worth-

5' Cfo Ibid, pp. 78—810
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while childish traits should have an appeal, while unde-
sirable ones should not. Second, she would éuggest an
attitude toward miracles. Third, she would endeavor %o
lead the children %o compare Jesus and Joan of Arc. In
order to have an appreciative background for the play,
"Phe Dark Hours! the groﬁﬁ plamed to study the events in
the life of Jesus. Again, in order to meet Jane's ques-
tion "Is the resurrection sfory a myth?" the group planwmf
Bed t0 summarize their previous discussions sbout miracles.
Moreover, in order to learn what meaning death had for
them; and to discover whether,in their minds, it had any
connection with the resurrection, the leader planned to
let the group discuss it freely.6

Then followed the executing, which is evident in
the number of related events carried out. In accordance
with her plans, stated above, the leader told the Joan
of Arc stories. The study of the events of Jegus' life

led the group to several sources, such as By An Unknown

Disciple, for information. These stories were adapted
to the events in Jesus' life. Besides these, scenes
from Masefield's, 'The Trial of Jesus, and Don Marquis'

“The Dark Hours, were read and the parts were acted. Pic-

- tures were placed on the bulletin board, snd some pic-

tures of the life of Uhrist, brought by one of the pu~-

pils, were examined. With these stories and scenes in

mind, the group: saw the play -"The Dark Hours - and lafer

6. Cf. Ibid, pp. 78-81l. .
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- reinterpreted the experiences through which Jesus and

His discipdes had passed. -Selections from By Apn Unknown

Sisciple gave the group a word picture of Jesus and His
disciples out in the open. In this connection, they dis-
cussed questions that puzzled them, among them that of
© Judas' betrayal, and summarized the previous discussion
about miracles as a means of answering the question "Is
the resurrection.story a myth?". In addition, the chil -
, dren‘participated freely in the conversation about Bobby's
‘grandmother's death.7 ‘
| The element of judging is not very clearly defined
in this projecﬁ. As an outgrowth of the attitude toward
miracles previously suggested by the leader in connéction
with the story told of Jesus' driving the devils into the
swine, the children expressed thelr beliefs that miracles
kwere merely misinterpretations of natural events. Again,
in regérd to Peter's and Judas' conflicts, the children
built up an understanding tinged with some disgust. More-
over, they judged Judas as a contemptible character, Christ
as a most worthyBBeing, and death as an undesirable topic

of conversation.

B. Analysis of Its Probable Outcomes

From the actual participation in the project, the

children formed certain concepts: From the study of the

7. Cf. Ibid, pp. 768-81.
8. Cfo Ibid, p__'D. 78“81-
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events in Jesus' life, they came to a better under-
standing of Jésus'»experiences, of His background, of
His relation to the disciples, of His death, and of His
resurrection. <they, also., had a better idea of the char-
acter of the disciples as given by various writers. Fur-
thermore, from the stories told, they realized that after
Jesus' death Peter's character became strong, and that
something happened that caused the disciples to resume
their work. Again, they realized that slthough death
gseparates loved ones, 1t brings relesse from suffering.9
As an outgrowth of the Haster Activities, the chil -
dren also formed some very definite attitudes. From the
study of different characters they gained an appreciation
Iaf character valueg such as the contrast between Peter
and Judas. Because of the play given, they felt that
no one was good enough t¢ represent Jesus in a play, and
that Jesus was patient. As a result of the Joan of Arc
gstories told, some of the children, according to the
author's statement, considered foolish childish traits
undesirable but worthwhile childish traits desirable.
From the discussion of Judas’ struggle and from the per-
sonal application made to gsome of their own actions, they
realized that it was wrong to blame someone who is inno-
cent. Again, from these stories they regarded miracles

as a result of an attempt to interpret supernaturally

purely natural events. Moreover, the children felt that

9. Cf. Ibid, pp. 78-81.
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the Bible is not necessarily accurate beyond a dgubt,
since it contains some events which were recorded many
years after they took place. From the study of the
events in Jesus' life, they thought of Jesus and His
disciples as happy companions. As a result of their
discussion about death, they regarded it, though unatu-
ral for 0ld people, as an undesirable topic of discus-
sion for young children.;O
From this project, it is possible that certain hab-
its may have developed. ZEnsuing from the use of the Joan
of Arc stories waé the possible fixation of the habit
of maintaining only desirable childish traits. Result-
ing from the study of the events in Jesus' life was the
probablg facing of misdemeanors more frankly in the fu-
ture, and the cessation of blaming others without a cause.
To this extent, therefore, habits form a part of the
probable outoames.ll
ITT. Estimate of the Project
A. Estimate of the Method in the Light
of the Basic Princin}es of the Project Method.
Csnsiderinﬁ;ﬁéirst“ the’prineiple of motivation, one
sscertains that the‘leaaer determined to meet the life
situation of the All Round Good Chums. HMany of the chil -
dren planned to see Don ﬁarquisi play,éihe Dark Hours, giv-

en by an older group. Accordingly, the leader decided to

lO. Cfo Ibid, ppo 78"810
ll" Cf. Ibid, pp- 78"'81.
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make use of the wide vistas opened for using events in
the 1life of Jesus in the subject matter of the play. A~
gain, one of the children's motive was 1o hear the Joan
of Arc stories. ©Still another, Jane, was determined %0
¢£ind out if the resurrection story was a myth. Further-
more, they talked freely about death. In all of these
the act}vities undertaken were motivated by definite de~
sires.lé

One finds next, the principle of self-activity func-
tioning as the children undertook the various activities
already reviewed. These, as has been stated, consisted
of listening to the Joan of Arc stories, forming attitudes
about miracles, comparing Joan with Jesus, studying the
events in Jesus' life, adanting stories from tihe Bible .
and other sources, reading and acting the parts selected
from Masefield's and Don Marquis' plays, hanging pictures
on the bulletin board, looking at pictures, going to see
“The Dark Hours! reinterpreting the experiences of Jesus
and dis disciples, and discussing the puzzling guestions
of the resurrection, miracles, and death. Here the chil -
dren had participated in both physical and mental activit.es,
and had had, in addition, some emotionsal reactions.l5

In deciding wnether or unot the princinle of correla-

tion is involved, one must cousider the euntire project.

The Zaster Activities, it will be recalled, grew out of the

12. Cf. Ibid, pp. 77-81.
13. Cf. Ibid, pp. 78-81.
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life situations of the group. The Use of the Joan of
Arc Stories, Is the Resurrection a Myth?, The Study of
Zvents in Jesus' Life, and the Conversation about Death,
though reported as units in themselves, were all centered
around the idea of Haster. IThe program, consequently,was,
related to one unit of interest and unified into a co-
herent whole over an extended period 6f time. Involved
in this, then, was the prineiple of correlation.l4

The princivle of "activity leading to further activ-
ity" ie outstanding in its funection in this project. With-
in the project itself, one activity led to another; for
example, the play -"“The Dark Hours"- led to the study of
events in Jesus' life in order %o form a backgrournd for it.
This project then led to the next activity which the group
undertook later, namely, The Visit of a Colored Guest.
The principle of "activity leading to further activity”

15
was thus strongly fugdetioning.

B. Estimate of the Probable Outcomes in the
Light of the Objectives of Religious Education
In considering the first objective of religious ed-
ucation - 4o give the juniors a consciousness of God in
their experiences and to help them feel alpersonal re-
lationship to Him - one cannot find an indication of any

16
kind that might suggest that this was attained.

14. Cf. Ibid, pp.78-81.
150 Cf. Ibid, Ppt ’7&3"81.
16. Cfo Ibid, ppo 78"81.
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The second objective, however, - to give the juniors
such an appreciation of Jesus' life, personality, and
teachings that they will love Him and follow Him daily -

- was met in several ways, From the Joan of Arc stories and
from the study of the events in Jesus' life, the group
learned to appreciate, to a considerable degree, Jesus' life,
His background, His companionship with the disciples, His
experiences, His death, and His resurrection, In connection
with His resurrection, however, judging from the leader's
own account of the discussion, the dhildren gained a neg-
ative view, This conclusion is based on the leader's
statement to the children that Paul,who gave the earliest
record of Jesus'~retnrn, said nothing about Jesus® walk-

ing with him, The assumption is thereforé at least im-

plied that Jesus did not actually arise from the dead

as reported in the Gospel accounts, Again, they felt a
loyalty to Jesus, as shown in one of their questions, "How
could they desert Jesus when they'd had such fun with Him?",
and revealed a realization of the fallacy in blaming othefs
for what you, yourself, have done, Moreover, there was
possibly some transfer made in their lives of the loveliness

of Jesus, as brought out by the summary of the miracle dis-

17

cussion, In these, then, the aim was to a certain extent attained,

With regard to the third objective. - to contribute to
the development of the junior's character in harmony with

Jesus - one recognizes that there was a response to

17. Cf. Ibid, pp. 78‘81.
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desirable childish traits as brouvght out in the Joan of
Arc stories. Agsin, iwn the personal application made OF
Judassg' struggle, as mentioned above, 1t ig evident that
the group Felt that 1t was wrong $0 blame the imnocent.
From %the study of charscters, for exsmnle, reter, they
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the fatherhood of Wod and the

- %0 heln the Jjuniors

D
i...J
o
™
jo1)
@
o4

brothernood of man & reality - wa:s not met. The

of course, may have touched on this when discussing the

i

agls 0of the fscts

o

different characters. However, on the
*
19
given, 1t was not met.

Likewlse, the fiftnh ob ective - to encoursge juuniors
t0 participate in the church - was not met, since the
juniors had no 2pportunity to express themselves as a

: 20
part of the larger group.

The sixth objective, however - 10 lesd the chiliren

to interpret the 1life of the universe in a “hristisn man-

ner - was »ossihly met, by mesns of the Joan of Arc sto=-

£

i

ries., Again, through the discussion of the possible pres-

*

ent day Judas among their groun, a2 discussion that grew

out of the study of Jesus' 1life, the children learned 1o

18. Cfo Ibid’ pp‘ 7 "'81o
19. OFf, Ibid, m '
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think of truth as an essential of “hristlan living. Fur-

ther, the study of Jesus and Hig disciples would tand

to give them a Christian viewpoint. On ¥he contrary, to

judge from the attitude suggested toward miracles by the

leader, the children felt that these were not a result

of Divine Power but were rather a result of the belief

of a2 superstitious people. Again, 1t is evident from

their discussion about death that they had made no defi-

nite connection between it and the resurrection, and had )

therefore been given no positive assurance of immprtality?
The seventh objective -~ to give the juniors the best

religious experiences of the race to guide them in living -

was, perhaps, fulfilled when the grour discussed the Bible

stories of Jesus' life and companions, and when they con-

sulted other writers for more informestion about these

characters. Moreover, the experiences of Jesus and His

disciples, as noted above, had already helped the chil -

) HA
dren in their problems.

IV, Summary

In this analysis, the four steps of the project
method, purposing, planning, executing, and judging, were
obvious. Further, it was evident that during the process
certain definite concepts, attitudes and possible habits
were formed. Again, when these were Jjudged in the light

of the eriteria, it was found that each of the four basic

21. Cfo Ibid’ ppo 78-810
22- Cfl Ibid, pp. 78_80-
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priﬁciples, motivation, self-activity, correlation, and
"asetivity leading to further aotivityﬁ was involved.
Furthermore, it was found that - to & degree, at least
the second, the third, the sixth, and the seventh ob~-
jectives weré met, but that the first, the fourth, and
the fifth were not met. <‘he fact that every objective
does not have 10 be met by each project is natmrally
recognized; however, it is felt that a project which is
supposed to be directly religious should meet the ob-
jectives of the greatest spiritual value. <YThe outstand-
ing contribution in this sphere was found to be in the
€aphasis on the life and teachings of Jesus. ~rfrom the
viewpoint of conservative Caristianity, however, this
was greatly diluted, if not counteracted, by the nega-

tive conception of the miracles, of death, and of the

resurrection.
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PROJECT IV
1
TITLE: BENEVOLENCE EDUCATION

AUTHOR: EDNA L. ACHESON
I. Resumé of the Project

This project, Benevolence Education, had two defi-
nite considerations for the All Round Good Chums. The
first was the problem of specific giving and the second
was the problem of where their money went. Since every
church school tries to train its children to give to
various causes, this particular church made an appeal to
the parents each year to raise funds for its work. The
children were given envelopes in which they brought to
church school the money given them by their parents.
Three specific situations led them to further considera-
tion of church finance. The first of these was a dis-
cussion about the quarterly financial report of one of
. the children ﬁho thought a mistake had been made. The
second of these was the worship service given by the All
Round Good Chums for the primaries in which they tolad
what was done with the money they bfought t0o church

school. The third of these extended over to the next prcj-

‘ect where it will be treated in detail.

1. Acheson, Edna, L., The Construction of the Junior
Church School Curricula, pp. 88-91.
“20 Cfo Ibid, ppo 88"91.
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II. Analysis of the Project
A, Analysis of Its Method

In analyzing this project for the element of pur-
posing, one realizes that the church purposed %o train
the children in giving. Iouise and Jim, two club mem=-
bers who believed that mistakes had been made in their
quarterly financial reports, since they were short, were
determined to find out what was the trouble. Again, they
purposed t0 know if it made any difference whether or not
they gave their money regularly. Further, they accept-
ed the suggestion that, since the primary superintendent
wag sick, they might explain to the primaries, in their
worship service, where their money went. Involved in
these\was some very definite purposi_ng.5

Having these pﬁrposes clearly in mind, they were
ready 1o make their plans. After they had learned that
discrepancies had not occurred in their reports, they
pianned, as asked, to give a worship service for the
primary department. First, they realized that they must
learn themselves where the money went before they could
tell the primaries. Second, they would take an enveloype
and explain to the primaries where the money wendb.
Third, they planned to tell stories about Japan - the

center to which the money was sent - 4o give a puppet

3. Cf. Ibid, pp. 88-90
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show, t0 dress a girl and a boy in Japanese costumes, to
consult people énd to fead books for other information,
and to say & prayer at the service. In all of this the
element: - o0f planning is mvolved.4

Then they proceeded to execute their plans. The
children brought the noney their parents gave to the
church school, and deposited it in the class collection
plate. Again, when they, at some previous time, had
planned %o give the church school Christmas party, they
had learned the general ways in which the church school
funds were divided, discussed benevolences, and learned
the trustees' attitude toward local church expenditures.
Louise's and Jim!s guestioning of their accounts led to
a discussion of possible reasons for the apparent short
accounts and to a discussion of the difference it made
whether Or not their payments were made regularly. This
led to an explanstion of the mission ststions that were
affected or cut short when they did not paye. In addition;
their worship service fof the primaries necessitated col-
lecting stories abogt Javpan, obtasining Japanese costumes
and accessories, Japanese pictures, and other articles.
they discussed the Buddhs, and wrote for a description
of the kindergarten at the Japanese station. Furthermore,
they assembied necessary information, and consulted people.
Peggy, who suggested the puppet show, devised ways of

making the pupprets while Sam, Steinie, and Sandy arranged

4. Cf. Ibid, pp. 89-90,
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the screens behind whiéh the puppets could be hi@den.
louise rewrote the story she was going to tell. Betty
brougnt various Japanese sriticles. Jane read a book

on Japanese school life, ~am found pictures in a Nation-

al weographic iagazine. <“the group hung these pictures,

dressed a boy and a girl in Japanese clothes and worded

thelr prayer. 1then they carried out the entire worshin

service as planned. <his, it is evident, involved much
5
activity.

. As hsas been true of sgeveral of the preceding prog
cects, the element of judging is not clearly defined.
Irne children did not consider whether or not the ser-
vice was 2 gsuccess but they did express their feeliﬁg of
racial superiority. Again, their feeling that their God
Qas better than the Japanese God revealed that they need-
ed to understand the Japanese more fully. fhéir leader

realized this and gave them helpful stories to correct
6
this view.

B. Analysis of Its Probable Outcomes

The following concepts are suggested by the leader
herself as a part of the probsble outcomes of this prof

‘zset:

(1)"that the Community Church had prom-

ised to pay s National church board of home
and foreign missions & definite amount for
a8 specific field of enterprise each fiscsal
year, (2) that other churches throughout the
United States had made a like promise, and

5. Cfo Ibid’ ppc 89"‘91.
6. Cf. Ibid, pp. 91.
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(3) that failure to pay these pledges meant
either that some mission station was short,
or that a church board had to borrow money and
pay for its use in order to meet the deficit-

-7

(4) that the Japanese had many interesting customs
and facts about their lives, (5) that prayer is a part
of worship, and (6) that the church school distributes
money for local expenditures. 411 of these entered in-
to the knowledgé acguired during the process.8

Attitudes, too, were among the probable outcomes.
These were: (1) one should pay one's pledge promptly;
(2) Americans are superior to the Japanese; (3) one
should pray; {(4) the American God is better than the
Japanese God; (5) the Japanese should learn 0 do things
like Americans; [6) one's failure to pay one's pledge
may cause the church to fail to keep its promise; {(7) care-
lessness often causes trouble. Here,as is evident, both
negative and positive attitudes are involved.9

Again, certain habits were a part of the probable
outcomes of this project. <These were potential in that:
(1) the habit of giving had begun and was being strength-
ened by the reaslization of the need of regular giving %o
the church school; (2) the habit of co-operating was
developed in the planning of the worship service:; (3) the

habit of using source materials to solve problems, which

was started in the first project analyzed - '‘he Use of

7. Ibid, p. 89.
8. Cf. Ibid’ pp. 90"'91.
9. Cfo Ibid’ pp' 89-910



78

The Bible - and continued through each succeeding one,
was strengthened in ﬁhis project; (4) the habit of de-
veloping and carrying out ideas was inherent in this prouj-
‘ect as in previous ones; and (5) the habit of sharing

Was de.van‘r-c&‘

" with others because of a sense of respousinility, Defi-
10

nite habits, then, were a part of the probable outcomes.

I1T. Estimate of the Project
A, Estimate of Its Method in the Light of
the Basic Principles of the Project Method
The principle of motivation is definitely involved
in the church's aim which was to educate its children
to give to the’church and to missions. 'Some of the chil -
. dren purposed to learn why their quarterly financial re-
port was "short". Again, they accepted the suggestion
of the director of religious education that they give a
worshi§’service for the primaries. In this they decided
what they would include as, for example, the prayer and
the puppet show. Since they had definite purposes in
mind, the principle of motivation obviously Operated.ll
Thé principle of self-sctivity is evident in the en-
thusiastic discussions by the children of problems con~-
cerning specific giving. 4gain it is evident in their
hearty preparations and execution of the worship service
which involved such activities as making puppets, col-
lecting costumes, rewriting stories, wording preyers, and

X 12
actually giving the worship service.

10. Of‘ Ibid, pp. 89"91.
llo Gf- Ibid, p'po 88"910
12, Cf. Ibid, pp. 89-91,
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The consideration of the priunciple of corre}ation
leads one t0 realize that this project - Benevolence
aducation - was unified around a common center of in-
terest - giving. <The discussions about giving and its
congequences, and the worship service for the primaries
,Wefe both unified and correlated over an extended period
of time even 10 the next project=—~Good wWill Actizities.
Hence, the principle of correlation ft:vac‘cicm\ed.:}mj

Analyzing this project for the principle of "activ-
ity leading to further activity", one finds that it stim-
ulated the group to another project -Good will Activities.
If had, therefore, definitely attained its end - further

14
activity.

‘ B. Estimate of the Probable Outcomes in
the Light of the Objectives of Xeligious Lducation

" The first objective - to give the Jjuniors a con-
sciousness of God in human expériences, and a sense of
personal relationship to Him-was hardly met, inasmuen.
as the only definite mentioning 5f God were remarks sugh
as, "We like our God", "He is better than their God."ld

The second objecuvive - to lead the juniors to un-

derstand Jesus and His principles so fully that they will
love Him and live accordingly - like the first, was not

16
met.

13. Cf. Ibid, pp. 89-91.
14, Cf. Ibid, pp. 89-92.
15. Cf. Ibid, pp.88-91.

16. Cfo Ibid, Ppo 88"'91-
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The third objective - to lead the juniors toﬂdevel—
op characters in harmony With Jesus' life and teachings -
was, from a religious point of view, hardly met. Al-
though the Jjuniors received training in serving, through
giving the worship service, for example, and in giving,
through paying their pledges regularly, they had not
been led to connect these actions with Jesus' life and

17
teachings.

ihe fourth objective - to help the juniors msaske the
fatherhood of God and the brotherhood of men a reality in
their world - was partially met. <he latter part of this
objective was fulfilled in the discussion about where
their money weunt, in their gquest for more knowledge about
the Japanese, and in the worship service given for the
primaries. The former, perhaps, was met in the stories
told showing why we send missionaries to another country,
although again the emphasis was social rather than re-
ligious.

The fifth objective - to encoursge the children to
participate in the church - was outstanding in this preh—
‘et and was fulfilled when the juniors acquired a better
understanding of church benevolences and a desire to par-
ticipate in this benevolence, and also when they gave the
worship service for the primaries.lg

The sixth objective - to help the juniors build a

17. ¢f. Ibid, pp. 89-90.
18. Cfo Ibid, Ppo 8(:“"91-.
19. Cf. Ibid, pp. 91.
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Christian philosophy of life - was probably met at least
partially in the stories told about how peonle in other
countries live, and why missionaries are sent to other

20
countries.

"he seventh objective - to give the juniors the best
religious experiences of the race t0 help them in their
own experiences - was met, from a social point of view,
by the stories told about why missionaries are sent to
other countries. It, however, was not met from the re-
ligious point of view since the material used was neither

‘ 21
Biblical nor definitely religious.

Iv. Summary

Bringing together the above findings, one sees that
this project from the gstandpoint of principles measured
up to the criteria set up. One realizes, however, from
the gtandpoint of objectives, that as an example of re-
ligious education this project is weak. One is foreed
t0 conclude, from the available data, that the training
provided in giving was not definitely linked to God and
that, throughout, the emphasis was educational and social

rather than spiritual.

20. Cf. Ibid, pp. 91.
21, Cf. Ibid, pp. 88-91.
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PROJECT V
1
TITLE: GOOD WILL ACTIVITIULS

AUTHOR: EDNA L. ACHESON
I. Resumé of The Project

This Good Will Activities project not only opens
lproblems in world brotherhood but also sums up the study
of missionary work which began in the previous project-
Benevolence iSducation. After a discussion with the min-
ié%er and his co-workers, and with the Jjunior and inter-
pediate councils, the juniors completed their Good Will
Week plans. In accordance with these plans, the project
included, before its completion, such activities as a tes
for their mothers, plays, a missionary exhibit, and a
pageant.2

IT. Analysis of the Project
A. Analysis of Its Method

In keeping with Good Will Week, which is generally
set aside for the advancement of international brother-
hood and vpeace, the missionary secretary felt that it

was an excellent time to sum up this missionary work.

1. Acheson, HZdna L., Op. Cit., pp. 92-97,
2. Cfo Ibid, p:o. 92—97.
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therefore, she asked the All Round Good Chums if they
would join two other classes in planning Good will Week.
Accordingly, The children held a discussion with the nin-
ister and his co-workers, and with the junior and inter-
mediate councils. At this time, they made the Good #Will
Week plans. In order %o bring out the 1ldeas of interna-
~tional brotherhood, since the ultimate object of mission-
ary giving is a consideration of the problem of world
brotherhood and world peace, the grouaps decided to give
plays,a tea, & missionary exhibit and & pageant. It

is evideut then, that this project involved pugposing both
on the part of the leader and 0f the childreﬁ.

Having definitely vpurposed this project, the chil-
dren of the three combined groups were ready to meke their
plans. Accordingly,ns mentioned above, they held discus-
sions in regard to their plans. +he first Good Will ac-
tivity was to be a tea for their mothers at which they
were to exhiblit thelr missionary material, and at which
- each group was to present a play. <The second plan was that
on the following Sunday the junior department should see
the exhihit and the plays. In addition, foreign friends
were to Dbe invited to visit the church school classes on
that aay. The third plan was %o have a representative
frqﬁ the peace organization 4o spesk in the church service

about international peace, and a foreign guest to bring

the good will message in the peage. pageant. It is clear

%, 0f, Ibid, pp. 92.

w 5 B % *® »
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4
then, that the groups had made definite plans.

With such definite plans in view the next step
consisted in carrying out - in executing - these plans.
One of the groups, the Happy Hours Class, who had studied

Hanson's Travel Geography discussed stories in their

book thaﬁ would be appropriate to use on Goed Will Day.
Their choice rested upon Jesus' feeding of the five thou-
sand. Since the All Round Good Chums (one of three com-
bined groups) had dramatized stories before)they helped
with the dramatization. The first problem that confront-
ed the groups was that of the miracle involved. Here,

ag in previous discussions about miracles, tne superna-
tural element was discounted. The play, Jesus and the
People, was next written and then given by the Happy
Hours class. After the All Round Good Chums had read
several plays, they decided to give "America for tne

Americans” from Through the Gateway. In this book they

found some helpful suggestions concerning foreign games,
and some peace sentences which they used in their Peace
Pageant. Since the third group - The Good Comrades Club -
had made & notebook telling of the missionary work in In-
dia they chose a play about that country. Wwhen buying
things for the tea the groups visited an Armenian res-
taurant where they bought Turkish sweets. The owner gave
them a picture of himself in his native costume., They

thought it would be fun to have him in The Pzace Pageant

4, Gf, Ibid, pp. 92-96.
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antil theyylearneﬁ thaﬁ he lived about six blocks from the
church. Then, "just a bit of the romance was gone." From
the Japanese store, they bought cakes for the tea. Another
purpose was o find out the country from which lemous, tea,

5
sugar, and dates came.

"FPixing labels, finishing frieundship posters,
arranging in exhibit form, the stories and
costumes from the puppe’t show, rearranging the
stories, musie, books, &nd plctures, which
they had assembled when their colored friends
visited them; then, finally, receiving the
guests, giving the plays, explaining the ex-
hibit, and making and serving the tea, start-
ed Good Will Week with a friendly feeling." 6
The members of the A1l Round Uood Chums had active parts
in planning The Peace Pageant. Various commiitees were
appointed for several purposes, such as dressing a pri-
mary boy and girl in Japanese costumes. <Lhe gimple
pageant consisted of peace sentences spoken by two mem-
bers of the All Round Good Chums. During the pageant the
organist played softly. Uhe only Japanese woman in the
Japanese group present spoke. <Thus, no small number of
varied activities was involved in carrying out the plsans
7
previously made.
No actual report of the childrens’ Judging is given
in the account of this project. A statement is made,
however, to the effect that the junior and primery de=-

partments liked the play very much. Again, they called

5. gfc Ibiﬁ, Ppn 92“96.
6. Ibid, p. 96.
7' Cfo Ibid’ ppo 92"96.
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the peoples from different ccuntries present their friends.
According to these pointsg, they, %00, must have judged the

8
project & success.

B. 4Analysis of Its Probable Outcomes

As a result of this project, the children gained the
following information sbout Jesus: (1) He was a counstant
worker who not only loved everyone but was loved, in re-
turn, by many; and (2) He had power to perform miracles.
In addition the children gained some information about
the Japanese, namely, & knowledge of: (1) the use of their
offerings in Japan; (2) the kind of clothes Japanese
people wear; and (3) the life of peasants in Japan as told
by the Japanese merchant. HFurthermore, they received the

- following negative information about the Bible account of
miracles: (1) The story of Jesus' feeding of the five
thousand may have changed; (2) the story is told in differ-
ent ways; (3) the meaningful words of Jesus may have been
like bread to the people; and (4) the stﬁry grew in telling.
Another concept of the children was thet the church school
was actually accomplishing something.g

The actual carrying out of the project resulted in
some very definite attitudes. The children had become
more interested in foreign peoples. They had, moreover,
become less prejudiced and conseguently more friendly %o
foreigners. In addition, their respect for them, to some

extent, had grown. They regarded the church as a more

8. Cf. Ibid, p. 97.
9. Cf. Ibid, pp. 93-98.
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worthwhile organization since they realized its great
work. Although their attitudes to foreigners were more
friendly than before, they still meintained the view that
they were odd and wore gueer costumes. Prom the play, Je-
sus and The Peovle, they felt that Jesus was s wonderful
man since He did so many great works, &nd since 80 many loved
Him. From The Peace Pageant, they formed the sttitude that
peace and good will to all men are preferable.lo

Lthe analysis of the outcomes o0f this project shows
signs of possible habits that may become permanent in tine.
In brief, these habits were: (1) acting frienély towards
other races; (2) participating ir church work; (3) using
source materials to help develop their plans; (4) thinking
of Jesus as one worth imitating; and (5) actually develop-
‘ing and carrying out their plans;ll

I1T. Estimate of the Project
A. Bstimate of Its Method in the Light

of the Basic Principles of the Projeqt Method

The first basic principle, that of motivation, is
clearly realized to be functioning when the group, after
a discussion with the minister and his co-workers, and
with the Junior and intermediate councils, determined to
give the tea for the mothers, the plays, the exhibit, and
the peace pageant. In addition to the groun’'s motivation,

the missionary secretary decided that it was an exeellent

lo‘ Cfn Ibid, _ppo 95"’96.
llo Cfo Ibid, Ppo 92-96.
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time to sum up the missionary work, since it would be in
keeping with Good will ﬁeek.lz "

The second basic principle, that of self-sctivity,
will be easily reoogﬁizea in their activities which con-
gisted of the discussion of the plans, the forming of def-
inite plans, the preparation for the tea, for the plays,
for The Peace Pageant, and in the actual carrying out of
the plans. The groups chose, discussed, and planned the
plays. HMoreover, one group wrote the story connected with
Jesus' feeding the five thousand in play form. They had,
in addition, an active part in arranging posters, labels,
and other things, for the exhibit, and in receiving the
guest, explaining the exhibit, and in buying, making, and
serving the tea. ®ince the plans of this project are al-
most eﬁtirely carried out by the groups, the principle of
self-activity is well utilized.l

-One recognizes that the third basic principle, that
of correlation, is functioning when one realiges that the
Good will tea, the Good Will Plays, and The Peasce Pageant
were all unified around a center of interest - mig&lonary
giving. ©Since this project was a summary of the mission-
ary work which began with the preceding project - Benev-
olence “ducation - one realizes that it extended over a
period of time. Here then is snother phase of correlation
in which the project was unified around e point of in-

14
terest over a spaen of time.

iz. Cf. Ibid, p. 92
13. Cf. Ibid, pp. 92-96,
14, Cf. Ibid, pp. 92.
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Although the fourth basic principle, that of "activ-
ity leading to further activity" cannot be definitely stat
ed to have been involved, one must give it credit for hav-
ing caused this project to grow out of the preceding one.
loreover, it is felt that the appreciation of the church
and its work would lead to further interest in the orgean-
ization. To this extent, then, the principle of "activity

15
leading to further activity" would be involved.

B. Estimate of the Probable Outcomes in the
Light of the Objectives of Keligious =ducation
The first objective, - to give the Jjuniors a con-
seiousness of God as a reality end a feeling of personal
relationship to Him - was not definitely met. <Lhere is,
however, a possibility that the »lay, Jesus and <Lthe Peo?liz
6
gave them a faint idea of personal relationship to Jesus.
Again, in this play, the second onbjective - to de-
velop in the juniors such an understanding of Jegus' life
and teachings that they will love Him and follow His ex~-
smple - wes met. From the play, they regarded Jesus as
a wonderiul man who loisd everyone, who worked hard, and
who was loved by many.- ,
With regard to the third objective - to foster a con-
tinuous development of character in harmony with Jesus!
life - one realizes that it is fulfilled in the pley, men-

tioned above, and in The Peace Pageant. In these they

15. Cfo Ibid’ -p‘ﬁo 92"96¢
16, Cf. Ibid, pp. 93=98.
17. Cf, Ibid, pp. 93-95.
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learned of the crowis Jesus dealt with and of His love,
peace and goodwill %o all men. 'rbifwshould help them %0

' d
develop more Christlike cheracters.

The fourth objective - %o heln the Jjuniors make the
fatherhood of God and the brotherhood of man a reality in
their world - was partially met. Because the children, in
buying things for the tea, visited an Armenian restaurant
and a Japanese store, and because the children, in giving
The Peace Pageant, met many foreign peoples and heard them
talk, they realized to some extent the brotherhood of man.
Moreover, they had invited foreigners to visit their church
school one Sunday. <+his algo helped them %o realize that
all men are brothers., In viesw of the record given, one
cannot say that the fatherhood of Wod was re&lized.lg

The fifth objective - to encourasge junior participation
in the church - was fulfilled when the groups arranged for
the spesker inzghe church sgervice and when they gave The
Peace Pageant.

The gixth objective - to lead the junlors into a
Christian interpretation of the 1life of the universe =-
was met in the ideas about Jegg& presented in the play
and in the preference ghown t0o peace and good will in the
pageant. A negative interpretaion, however, wasg given as

a result of the discussion about the miracle concerned.

+he groups finally dodged the issue in the play. Other-

18. Cf. Ibid, pp. 93-96.
190 Gfo Ibid, p}?. 92"96.
2«00 Cfo Ibid, pp. 92"96.
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" wise both the play and the pageant contributed toward a
Christian philosophy of 1ife.21
The seventh objective - to give the Jjuniors the best
religious exvperience of the race 10 help them in their
daily living - was met in the use 0f the stories about
Jesus and in the »lay where Jesus deals s0 patiently with

22
the crowds and where he does wonderful things.

IV. Summary

Thus, from the standpoint of princinles, this project

measured up to the criteria set un. From the standpoint

" of the objectives of religious education, this project, on

1"'V,ﬁz&ho21_45-:, measured up to the criteria. However, the first
aim, according to the account given, was not definitely
met. Moreover, the fourth point, which was strong in meet-
ing the brotherhood of man)failed to make the fatherhood
of God a reality. Likewise, in connection with the sixth
objective, a negative view of miracles was had. <These
rather negative results wounld indicate the diluting of the

spiritual emphasis.

21, Of. Ibid, pp. 93-96.
22. Cf' Ibid, PP. 95"'95.
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PROJECT VI
' 1
TITLE: EVOLUTIOH OF WAYS OF LIVING TOGETHER

AUTHOR: EDNA L. ACHLESON
I. Resumé of the Project

The purposes of this project, as seen by the teacher,
were to teach the children to respect property and 1o help
them as a group to learn to live with others within and
without the group. Since the All Round Good Chums, in their
first meeting,’made it obvious that they needed some rules -
especially rules regarding church property - the leader pur-
posed to build a basis on which these could be founded. Con-
sequently, through group discussion, and through direct con-
tact with church offiecials, she brought the group not only
to feel that they were a definite part of the church but
also to realize the value of the church in terms of money, in
terms of effort in repairing and cleaning, and in terms of
séntiment. By means 0. the =2volution of Rules about Care
of Property, Fooling”Rules, Byolution of a Written Code,
and The Class Pledge, the leader helped the group fo live

peacébly together.

1. Acheson, Edna L., The Construction of the Junior Church
School Curricula, np. 97-112.

20 cfo Ibid, PP. 97".&..&.2’50
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II. Analysis of the Project
A. Analysis of Its Method

This project, then, as just stated, was undertaken
for the purpose of helping the group to learn to live
with others within and without the group. They had not
only been careless in the gymnasium, but they had also
misbehaved during the worship service. DBefore they had
an adequate foundation on which to make rules, the lead-
er decided, they needed to value the church in four 4if-
ferent ways: ®Eirst, in terms of personal relastionship to
it through the realization that it was theirs and that
they were a part of it; seccnd,vin terms of money cost;
third, in terms of effort required to kxeep the building
cleaned and repaired; and fourth, in terms of sentiment
or of the "Holy of Holies" tradition. Since the group
had already had some experience with the money cost of a
church? the leader purposed to incresse their appreciation
by posting the statement, "It costs 23¢ every time you
enter the Parish House. This proved a challenge to the
children who immédiately proceeded to ihvestigate the
tégth of the statement. The whole-hearted participation
of the group shows that the All Rouzd Good Chums accepted

the leader's purposes asg their own.

Throughout the course of this project, planning and

3. Of. Ibid, pp. 41-43,
4:. Cfo Ibid, Pp. 97"'110.
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executing were s0 closely related that they will be con-
sidered together.

All of the previous projects had 2 tendency 10 give
the children a feeling that they were a creative part of
the church, because they had worked with younger and o0ld-
.er people in carrying out these projects. <They had, there-
fore, gained the "it's mine" feeling. As mentioned above,
the leader's statement in regard to the cost of the parish
house eyolv=d expressions of doubt. However, when a lamp
was broken that very day the children reslized, to some
extent, that this was true. Later a number of accidents
occurred which revealed a good deal about the organization
of the church and the expense involved. A typical example
of this was the breaking of the windowpane during a ball
game in the gymnasium. Their sense of responsibility led
them to write to one of the trustees $0 whom they sccounted
for the accident, and to whom they sent & dollar. The
president of the board replied, stating that he had turned
the matter over to Mr. Dunlsp, the chairmen of the House
Committee who likewise wrote them, expressing his appreci-
<.tion of their honesty, and returning the dollsr. This,
however, was not done until he had discussed it with their
leader. After deciding to keep the money, the group talked
to the trustees and learned some gdditional information

about the expenses of the church. From an actual experi-

ence that they themselves had previously had, the group

6, ¢f. Ibid, pp. 97-101.
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6
knew something of the energy required to earn money.

Since the janitor objected to cleaning their special
eclub room, the children decided to do it themselves. Con-
sequently, Steinie, not enthusiastically, but faithfully,
arranged it every Sunday morning. <Yhen, too, the All
Round Good Chums had, at times, cleaned the gym floor.
These experiences helped them to realize the effort re-
quired in cleaning.7

Next, one finds this groun practicing their program
in honor of Peace Day in the chancel. <The Jjanitor caused
go much disturbance about their practice there that the
group was led to discuss the"Holy of Holieg.ﬁmmvﬁgthig
the group attended a service at one of the Jewish synagogues,
After the service the rabbi explained things that had
puziled the children, such as the reasong for the wearing
of hats and shawls on the part of the men during the ser-
vice. All of this led t0 an evaluation of the church in
terms of sentiment.a

Already the leader had mede a2nd enforced one rule =
"Keep off the stage."” TILater, due to the janitor's report,
they were forced to make s rule that no ome could play on
the roof since it was made of psper. In sddition they
listed other rules such as: “Don'f telk in church.” Still
later, the group considered the Fooling Rules . Ceasge-

less sctivity, experimenting, and foel.ing led them to a

6. Cf. Ibid, p. 46,
7+ Cf. Ibid, pp. 101-102,
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realization that unless they stopped "fodling™ they

would not have timé to play. The group discussed the
distinction between harmful fooling which usually led

to fights, and legitimate fun. The leader told them the
story of“?innochid‘in which Master Antonio and Gepetto
shook hands after the fight and swore t9o remain friends
forever. This point was used when, soon afterwards, two
of the boys got into a fight. Ieter, Peggy was so seri-
ously bumped that the group demanded a written code with
punishment. They discussed puhishable scts and their pen-
alties. This resulted in s written code stating terms

for relationship between members, such as, "Help club
members who are in trouble™; and for the mechanics for the
club's smooth running, such as "Obey Rules". In the evo-
lution of the club rules, the teacher, as well as the pu-
pils, was checked for promptness or tardiness. After Peg-
gy's bump, the leader and the committee met with Steintie,
the president, and agreed on four of the rules. Steinie,
of his own accord, worked out a set of demerits, and wrote
8 class pledge on a paper on which was a space for merits
and demerits. After the oath of allegiance by the members
the leader hung the picture, The Solemn Pledge, on the bul
letin board. ILater, she told the story af“Hakadah's Pirst
Offerimgﬂ Moreover, after the ceremony of sllegiance, she
t0ld them Stsries of gome of the 0ld covenants. In all

of these activities, 1t 1s evident, planning and executing
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9
were involved,

Since the group had realized the values of the church
in terms of money, effort, sentiment and identification of
self as part of 1%, and since they had seriously tried sev-
eral times t0 make sufficient rules which finallg regsulted
in the evolving of a written code and of a class pledge,
one realizes that they estimated the church in terms of
certain values, and that they Judged thelr conduct as
WOrthy of improvement. This led them to take definite steps
toward learning to live together well. Thus the element

10
of judging was decidedly a part of the process.

B. Analysis of Its Probable Outcomes

As a result of this project certain concepts were
apparenfly formed., These were, briefly: (1) caurch proper-
ty costs money and rejuires money to keep it cleaned and
repaired: (2) many people consider the church as s "Holy
of Holies"; (3) the church is'to be respected; (4) a club
mast have rules for smooth running; (5) club members must
suffer the consequehces,of disobedience to rules; and
(6) fighting involves a number of dangers.ll

The following attitudes were probably among the out-
comes: (1) an:attitude of respect and appreciation for the

church, the trustees, and the janitor's effort; (2) a

feeling that fighting is absurd; (3) an sppreziation of

2. Cf. Ibid, pp. 104-110,
10. Cfo Ibid’ }?pc 98"‘112.
11. Sf. Ibid, @'D. 98"‘1100
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the fairness of rules; (4) an understanding of the fact that
rules must be obeyed or one must take the consequences;
(5) a realization that individuals are responsible for con-
duct end the smooth running of the club and a consequent
sense of personal responsiblity; (6) an attitude of disap-
proval of fighting because it might result in serious ac-
cidents; {7) an appreciation of the effort required in clean-
ing as a result of their own experiences in cleaning the
club room and gymnasimm floor; and (8) an attitude of in-
creased respect for God, as a result of the stories about
thé‘ﬂoly of Holies and about the covenant made with Him by
the Children of Israel.lz

The analysis revealed, moreover, that certain habits
had possiﬁly begun. +hese were: (1) the habit of obeying
in £he home and club;(2) the habit of playing games whether
one likes them or not; (3) the habit of considering others;
(4) the habit of discriminating between harmful and legiti-
mate fooling; (5) the habit of attending meetings regularly
and on time; and (6) the habit of treating church property,
church officials, and church helpers with care and consider-
ation.l5 |

ITI. Estimate of the Project
A. Bstimate of Tts Method in the Light of

the Basic Principles of the Project Method

Analyzing this project - Evolution of Ways of Living

12, Of. Ibid, pp. 98-110,
13. Of, Ibid, pp. 98-110.
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Together - for the basic principle of motivation, one finds
that the leader had a definite motive. this motive was to
help the group -to learn to live with each other and with
others outsidé of their group. The children, too, had def-
’ inite motives. Feeling & sense of responsibility, they
determined to pay‘for the window-jpane they had broken.
Realizing their need of club rules, they determined %o draw
up,wof their own accord, a set of rules and o decide upon
a means of punishment, which, if kept, would make the club
run smoothly. In all of this the principle of motivation

14
was utilized.

Since the children entered whole-heartedly into this
project, one recognizes the principle of self-activity.
They wrote letters and talked to some of the trustees about
the money cost of the church. Yhey, moreover, assisted the
janitor by arranging their own room each Sunday. Again,
they discussed the jaﬁitor’s accusation that they were des-
ecrating the house of God when they practiced in the chancel.
In connection with this church sentiment, they visited a Jew-
ish synagogue, where, after the service, they discussed with
the rabbi the things that puzzled them. In addition, they
drew up & written code and made & class pledge. Since these
activities necessitated both mental and physicel action, it
is evident that the principle of seif-activity was utilized.l5

Analyzing this project. for the principle of correlation,

one recognizes the fact that a number of activities, such as

14. Cf. Ibid, pp. 98-110,
15. Cf. Ibid, pp. 98-110.
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’MQﬂey Cost of a Church and the Hvolution of a Written Code,
weré involved. Hach of these, however, was unified around
the center of interest - learning to live with others within
aﬁd without the group. These activities, moreover, extended
over a certain length of time. It is obvious, theizfore,

that the principle of correlation was functioning.

Ag far as the writer knows, this activity did not lead

- $0 further sctivity. According to the record no definite

statement was made that this project led to any further projy-
2ct. Purthermore, there was no indirect indication that the
princinle of "activity leading to further activity" was 1in-

17
volved.

_ B. Estimate of the Probable Outcomes in the
Light of the Objectives of Religious Lducation
The first objective of religious educstion, namely, to
give the Juniors a consciousness of God in humsn experiences,
and a sense of personal relationship to Him, was, perhaps,
met when the "Holy of Holies" tradition was explained, since
it probably gave them & realization of God's presence in the
church, at least. This aim was hinted at, too, when one of
i the children suggested that one of the rules should be "Al~
ways to honor God and your Country". One feels, however,
that since both of these were apparently incidental, they
are too indirect to be signifioant.l
- The second objective, namely, to lead the Juniors to

understand Jesus and His principles so fully that they will

160 Cf. Ibid, PP. 98"'110.
17. C£, Ibid, ppr. 98-110.

18. Ofo Ibid, Ppo 102"108o
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love Him and live accordingly, was not, according to the
record fulfilled. |

The third objective, namely, to lead the Jjumiors to
develop characters in hermony with Jesus' life and teachings,
was seeningly fulfilled when the children faced the prob-
lems of the broken window pane frenkly and honestly, and when
they, out of their consideration for the janitor, arranged
the chairs in their special club room. Again, this sim was
regarded when the group listed the following as one of their
rules: "Go to church and pray and read the Bible.” It is
felt, however, that this aim would have been more directly
fulfilled if these activities hed somehow been definitely
connected with Jesus' life and teachings.ge

In accordance with the fourth objective, nemely, 10
help the juniors mske the fatherhood of God and the brother-
hood of man & reality in their world, one finds that this
was partially fulfilled when the juniors were led to criti-
cise their behavior with a view %0 improvement. Again, they
were led to congider property rights and fair play. NMore-
over, they were led %0 respect the janitor and his task.
A1l of these, however, aimed at & reélization of the brother-
hood within éhe group and not at & reglization of the father-
hood of God.gl

With regard to the fifth objective, namely, t0 encourage

the juniors t9o participate in the church, one finds that this

was indirectly met when the group, as a result of the proj—

~zet, realized the value of the church in terms of money, ef-

19. Cf. Ibid, pp. 97-11l1,
20. Cf. Ibid, pp. 99-105,
21. Cf. Ibid, pp. 99"105.
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fort, and sentiment.

.The sixth objective, namely, to help the juniors to
build a Yhristian philosopny of 1life, was met through the
stories $0ld about the Children of Israel and their cove-
nant with God, and perhaps, through the feeling established
that since God was in the church one should behave properly%S

Considering the seventh objective, namely, to give the
juniorsvthe best religious experiences of the race t0o help
them in their own experiences, one finds that this aim was
fulfilled by the stories about the Children of Israzel and
their covenant with God, since these stories most probably
helped them to realize that their comduct pledge was solemn.
Furthermore, the "Holy of Holies" tradition led them to
learn of the experiences of the Childrenflsrael with the
ark, and brought them to a consideration of proper conduct

24
in church.

IV. Summary

Estimating the project as a whole, one feels that from
the standpoint of principles, with the exception of the
fourth basic prineciple, this project measures up to the cri-
teria set up. PFrom the standpoint of the objectives of re-
ligious education one realizes that the emphasis throughout

is on the social and moral values rather than on the spirik

22, Cf. Ibid, pp. 98-105. .
25, Cf. Ibid, pp. 102-110.
24, Cf, Ibid, pp. 104-110.



103
;uél values. The rules were not, although they could have
been, definitelyilinkeﬁ with God's will for His children.
This=woﬁ1& have given them a feeling of Godl's presence
among ﬁhem and a desire to do Hisg will. Une cannot help
feeling thsat prajects of religious education should lesd
the juniors to a greater spiritual growth out of which will
come the sceial, the moral, and the intellectual values
desired. Stressing the social, morsl,and intellectual val-
ues tends 10 result in character education without the

spiritual dynamic of personal relationship t0 God and Christ.
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PROJECT VII 1
TITLE: THAT CLASS OF BOYS

AUTHOR: JEAN GERTRUDE HUTTON
I. Resumé of the Project

The project, %hat Class of Boys, as reported by Miss
Hutton, was conducted by kiss Hay over the summer months.
Since these "bad boys" regarded themselves, and were re-
garded by all with whom they came into contact, as misfits
in the world, the leader hoped to change this viewpoint.
After careful planning and thought, she wrote out her pur-
posge Which she hoped would become fhe boys' purpose, 1to0.
Approaching the group from an actual situation - the bad-
ly kept church yard - the leader led her group to deter—
mine to clean it and then, after they nad finished, to
appreciate how greatly the clean yard improved the premises.
While the cleaning of the church yard,'ﬁhieﬁ took place on
week-days, was in the process of being done, a part of their
. Sunday sessions was spemt'in reading them stories of the i-
deal city of the Hebrews. Together they discussed the He-
brew rules and decided which ones they would like to see
operating in their city. She guided them through this ex-

perience to consider the makers of their city. This in-

l. Danielson and Perkins: Teasching Without Textbooks, pp.171l-
176.



volved investigations, reading, cuestions, and discussiouns
By means 0f these activities, the boys were led to reallze

t

2

their respounsgibility as good “hristian citizens,
II. Analysis of the Project

A. Analysis of Its Method

The purposing of this project was shown first in the
leader's desire to heln these boys become better citizens.

After much prayer, she wrote out the following aim for her

o

class: "To guide sach boy into becoming & cousclously par-
ticipating and producing Christian member of his group and
his community, snd, eventually of the world femily."? Her
firsﬁ step, then, wes to get the boys to »urpose to beau-
tify the neglected church yard in order to see if it would
inprove the yard. This ghe succeeded in doing. Some ftime.
later, ag she had hoped, the boys, under her leadership,
determined to find out who the makers Zf their city were.,
Puryvoging was involved in all of this.

Having purposed to undertake the project, the boys
and the leader were ready t0 meke definite pnlans. Their
planning consisted of the following decisionst Together
they decided t2 bring rzkes in order %o clean the 1lot.
Since none of the boys knew what £0 do with the rubbish,

the leader appointed o committee t0 ask the street clean-

2., Cf. Ibid, pp
3. Ibid, pr. 171,
4, Cf. Ibid, pp
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ing department for instructions regsrding its disp;sal.
Then they planned to beautify the 1ot further by nlant-
ing flowers and grass seeds., During this time, the lead-
‘er planned %0 stimulate the boys to bulld up an ideal of
a perfect city by reading to them about the ideal Hebrew
city, snd sbout Jesus' idesls for His kingiom. Following
. thisg, they planned to learn about the makers of their5city
by investigation, reading, qguestions, and discussion.

Then followed the executing. Having planned how 0
attain their purvnose, the boys were ready to carry out fheir
plans. Accordingly, they cleaned the lot and disposed of
the refuse. Then they set about beautifying the church-
yard by planting grass seed and flowers. Lhe boys went so
far as to make simple seats from grocery boxes. Since this
beautificatioﬁ extended over the summer, ﬁhe class spent
many Sundays reading about the ideal city of the Hebrews.

At this time, they discussed the Hebrew rules and the prin-

ciples of Jesus and decided whether or not it was possible

to follow 21l these iules. In addition,. they made investi-
AR gations about the city officials, organizations, and citi-
zens. They considered not only the makers of their city
within, - ﬁhe'mayor, the churches, and the citizens ~ but
also makers without -~ the rural people who supplied the city
with food. HNaturally, these considerations led to gunestions,

discussgions, and investigation. Moreover, many stories were

t0ld and read from the Bible and from other sources about bet

5. Cf., Ibid, pp. 172-173,
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ter city builders, In addition, they sang several songs,
as for example, Psalm 45, 48, and "America the Beautiful,"
4personal consideration of their duties as citizens led
them to discéver in the Bible prayers for help which others
long ago had prayed, These were memorized and quoted in
uﬁison.ﬁ

The last step - the judging - was shown in the high
interest which stimulated them to give a pageant at the
close of the year in order to share the worthwhile things
they had learned about their city, Again, they estimated
the vital importance of city regulations and realized
through the experience provided in this project that they
needed to become better city builders, To this extent

7
judging was involved,

B, Analysis of Its Probable Outcomes

Among the probable outcomes were some definite concepts,
Briefly, these were: (1) city regulations are necessary;
(2) a little work can make a block attractivey (3) Jesus
had an ideal kingdom; (4) His principles help form an ideal
city today; (5) Taxes are necessary; (6) David and some
other men of Bible times were better city builders; (7) one
needs to pray for help to become better citizens; and

8
(8) better city builders are needed today,

6. Cf. Ibid’ ppu 172"175.
7. Cf, Ibid, pp. 172-175,
8, Cf. Ibid, pp. 172-175,



108

2

Among the probable outcomes, g8lso, were certain atti-
tudes. Concisely, these were: (1) realization of the wis-
dom of ei?jhregulations; {(2) sense of proverty rights;

(3) tax evaders.éh§uld be scorned; (4) sense of the imparti-
alityfbf,God; (5) officials should be admired; (6) David and
other men in Bible history should be admired; (7) they, too,
must fight to become better citizens; (9) they, too, should

help improve the city; =nd (10) they, to00 could use certain

principles of Jesus to improve their oity.g

Among the probable outcomes, too, were potential habits.

-In brief, these were: (1) using source materials inéluding
the Bible; (2) helping willingly; (3) praying for strength
to be better citizens; (4) uphoiding the clty organizations,
institutions, and officials; (5) co-overating with officials
by observing rules; and (6) behaving in an epproved manner
since they wanted to be better citizens. It is t0 be re-
memberéd, of course, that "Truth put into action once will
not shape conduct permanently“.lo However, a start toward
these habits was made through participation in these vari-
ous meaningful activities.ll
IIT. Zstimate of the Project
A. Estimate of Its Method in the Light of

the Bagic Principles of the Project Method

Coming now %0 & consideration of the first basic prin-

. Cf, Ibid, pp. 172-175. '
10, Munk@®ps, Alberta, Primary Method in the Shurch School,p.128
11. Cf., Danielson and Perkins, Op. Cit. pp. 178-175. )
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ciéle, that of motivation, omé realizes that the leader had
g definite end in view. Chis motive was that the boys
should become active Christian mgmbers of their group and of
their community. As she had hoped, the boys graduslly adoptea
her motive as theirs. They were anxious t0 beautify the church
yard and to learn who were builders of their city. This led
to a consideration of their part in building a better city.
Tater, the boys decided to give a pageant in order 4o show
othefs what they hoped their city would become. HNeedless to
say, this involved the prineciple of motivation.lz

The second principle, that of self-activity, fanc;ioned
thrbughout the entire project. In order to beautify the
church yard ﬁhe boys raked refuse, planted grass seeds and
flowers, and made simple benches. In order %o learn about
the makers of their city, the boys investigated situatians,
read articles, asked questions, and discussed points in regard
to it. Again, they read and discussed both Biblical and seé-
ular st?ries, sang hymns, and prayed to become bhetter oitizens%s

The principlé of correlation is cuite obvious in this pro-
ject. The besutification of the church lot was -a nreparatory
activity that led to the activity entitled Makers of Our City.
Both of these were related to and unified about the center of
interest ~ good citizens and beﬁter city builders. Since this
project extended over the summer months, it was not only uni-

fied around the point of interest but 1% was also woven into

a coherent unit of work. 1In this, then, the principle of cor-

120 Cfc Ibid, ppo 171”1?6.
15. Cf. Ibid, ppo 172“1’750
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: 14
“relation is evident.

The principle of "activity leading t0 further éctivity"
is seen iun the fasct thet the consideration of the Makers of
Our City was an outgrowth of the beautification of the church
yard.' Then it, in turn, led to the presentation of a simple
pageant by the boys about the facts of their city. This prin-

1&
ciple, therefore, is obvious.

B. Estimate of the Probable Outcomes in the .
nght of the Objectives of Religious Zducation

“the In the light of the above discussion, it would seem that
thcf"‘toévxggbfellglous education - to give the children a consciousness
of God in humen experiences, and a sense of personsl relation-
gship to Him - was met when, after singing "America the Beauti-
ful", the leader discussed with the children the problem of
being such cifizens. This led themitc realize theilr dependence
. upon God and brought them 1o prayer for help to become better
citizens. In additign, they realized that "all service rsnks
the same with God."
Coming next to a consideration of the second objective -~
to leasd the Juniors to understand Jesus and His principles
g0 fully thet they will love Hlm and live accordingly - one
finds that this aim was Iu11117ed when the hoyg, after a dis-
} cussion of the ideal kingdom of Jesus and of those princivles
which He thought would meke =z better city, realized that they

wanted to be better citizens. Accordingly, they prayed for

14. Cf., Ibid, pp. 172-175.
15. Cf. Ibid, pp. 172-1%706,
’ 16. G:f. Ibid, pp. 174:"1750
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strength 0 become better citizens.

The third objective - to lead the Juniors to develop
characters in harmony with Jesus' life and teachings - was
fulfilled when the boys, after a discussion of the problems
of good citizens which followed the hymn "America the Beau-
tiful®, realized that they had failed in Christian living.
This realization, and their desire to be good citizens led
them to pray to God for help. Because of the discussions
of Jesus' principles that could be applied to cities today,
these juniors were led to appreciate and indreaeingly to
dbserve the city regulations. This change of viewpoint had
helped them t0 become better boys or citizens.lg

Tooking next at the fourth objective - %o leed the jun-
iors to maske the ideal of the fatherhood of God and the broth-
erhood of man & reality - one finds that this purpose wvas
met by the use of stories about vetter city builders and
through the discﬁssions 0f the relative value of the work
of preachers, of laborers, and of other citizens. <These,
along with the conferences held with city officials, slowly
led them to realize that ﬁhe world is one great family of Gad%g

The fifth objective - to encourage the children to par-
ticipate in the church - was not specifically met, since the
group as such had no active part in the church. However, one
feels thet cleaning the chmédh yard would tend to give them

e sense of partnership in the orgenization. To this extent

17. Cf. Ibid, pp. 174-175,
18 . Cf. Ibid, p:@. 1’?2"17‘: *
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then, it was possibly met.

With reeard 4o ths sixth objective - to help the jun-
iors to form 2 Christian philosophy of life - oune findé that
this was probably met in their realization that "all service
ranks the same with God" and in their apparent reazlization
of their responsibility as citizens and of the need of God's
help in living up to this responsibility in consequenoe.gl

"The seventh objective - to give the Jjuniors the best
religious experiences of the race to help them in their prob-
lems - was met in the stories told about the better Hebrew
city builders, like David, in the songs sung, such ag "God
of Our Fathers", and in the prayers found in the Bible. These

22
experiences helped them 40 become better citizens.

IV. Summary

Estimating the project as a whole, one finds tﬁat in
.the light of the principles of the project method and the
objectives of religious education, this project, in vary-
- ing degrees, meets the requirements of the criteria. It is
interesting to note that Qanll the projects analyzed thus

far this is the most outstanding in its spiritual values.

20. \;fo Ibid, Ppo 1"71"3.’76.
21. Cf. Ibid, pp. 174-175.
22. Cf. Ibid, pp. 1l72=-175.
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~ PROJECT VIII
O 1
TITLE: A JUNIOR VACATION SCHOOL

AUTHOR: EDHA TL.. ACHESOR
I. Resumé of the Project

This project is a diary account of sctual happenings
in a vacation school held on a seminary campus, Since this
record includes a number of projects, which cannot be con-
gidered in detail, only one of these - the most typlcal =
A Vigit to the Itslian Mission - has been chosen for the
analysis that will follow. In it the leader stimulated in-
terest in the Italians by telling the children stories, by
placing magazines about Italians on the tables, and by
visiting with the children a Neighborhood House for Italian
boys and gir1s. Later, they visited an Italian Mission af-
ter which they composed prayers for fhe ITtalisns. 7Then,
finally, as the climax of their project they gave a worship
service and a party to which~thay invited their Italisn
friends.g |

IT. Analysis af‘the Project
A. Analysis of Its Method

The purposing of this project is seen first in the

1. Danielson and Perkins, Op. Cit.,pp. 177-206.
2. Cf, Ibid, pp. 177-206,
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leader's aim. Since some of the boys and girls, at one of
the first meetings of the vacation school, spoke disparaging-
ly of the Italians in their city, the leader purposed to
break down récial prejudice by srousing a friendly attitude
towards them. 4n illustration showing how unfair people
are to other races, a story about Giovanni, and the ques-
tion, "Would you like to know about some of the boys and
girls heie in A.?" led the group 1o accept the leader's
purpose as their own. Moreover, together they purposed to
visit the Italian Mission, to givg a worshlp service, and
to give a2 party for the Italians.

Their intérest having been aroused and their purpose
having‘been formed, the children began to make and carry
out their plans. tYhey decided to visit the Italian Heigh-
borhood House. They made sand table scenes of their Ital-

;s ian friends, which involved dressing dolls in Italiasn cos-
tumes, making houses for the street, and other activities.
Again, some made posters of Italian scenes, while others
asked guestions‘spied’in one of the magszines. Ihe lat-
ter led them to visit the chamber of commerce and %o
search the Almanac for statistical facts in regard to the
Italian population in "AY, and in New York City. In ad-
dition, they visited the Italian quarter of the city "Al,

and' thus gained an apprecistion of their enviwonment. In

the second place, the leader, in order %o crewis a friend-

ly attitude, accepted an invitation from the Italian chils

S. Cfs Ibid, pp. 178-194.
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dren to visit their mission. While there they listened to

songs, enjoyed refreshments, learned about the Italian

church service, and wondered about the many babies st the

Mission. After the visit, they composed prayers that re-

vealed a change of previous prejudiced views, for example,

"ie laugh at their p»eculiar customs, clothes and language,
- ' but 40 not realize how peculiar we would look in their
country.” Followiﬁg this, the group planned a worship
gservice which ineluded hymms, preyer, songs, stories,
Scripture lessons and benediction. The Italisn children
from the Mission were invited. Practicing the songs led
t0o a discussion of "When does one praise God?", Some time
after giving the worship service, they planned = varty for
the Italiens., <Lhey bought cards, wrote invitations, planned °
w8 the refreshments, and made fancy caps for all to wear.
At tie party, they played with the Italians in a fine spir
it

It is evident that the element of judging had a resal

part in this project. At the Ffirst meeting, some of the
children had expressed the opinion thet all Itaiians were
"Jjust Dagoes”, but after & visit to the Italian siission one
of them said, "The Italians are good people after all."

Before the worship service, they prayed that tne service

would be successful and worthwhile, and that God would help
5 .
all of them to live better.

5. Cf. Ibid, pp. 194-205.
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B. Analysis of Its Probable Outcomes

As a result of this project, the children gained the
following concepts: (1) The Italians need help and kind-
ness from americans. (2) It is very hard for them to ad-
just themselves to the many new things of the American
envivonment. (3) The Italian's customs, clothes, lan-
guege, and the like, sre not peculiar. {4) There is noth-
ing about the Itslians to laugh st. (5) They are good
people. (6) Americans should be friendly to them and
helﬁ them. (7) There are manylltalians in America. (8) The
Italian service is different from ours. (9) God can help
them to live better, and{10) God is able to help every one

6
to live better.

As an outcome of this project, the children seem %90
have developed the following attitudes: (1) an appreciation
of the good qualities of the Italians; (2) & respect for
them a8 equals; (3) a consequent attitude of friendliness
towsrd them; (4) a sense of obligation for helping them ad-
just themselves t0o American conditions; (5) a sense of re-
sponsibility for asking God to help the Italians learn our
kcustoms; (6) 2 sense of responsibility for asking God to
help every one live better; and (7) a sense of responsi-
bility for helping others whenever possible.v

It is possible that the children began tihe following
habits: (1) the habit of investigating matters of interest;
{2) the habit of respecting deserving foreigners; (3) the

habit of using available source material:; and (4) the hab-

,70 fjfo Ibid, ppo 196"‘2050
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it of prayer.S
ITII. Estimate of the Projectd
A. Egstimate of the Project Method in the
Light of the Basic Principles of the Project Method
Analyzing the concrete project Jjust cited, for the
piinoiple of motivation, ome recognizes that tue leader
pur@osed to create a friendly attitude among ner group
téWard the Italians. Again, she purposed to do this by
creating an interest in them by such things as stories,
books, and visits. Furthermore, the children with their
leader decided to visit the Italian kiission, to give s
worship service and to give a party to which they would
invite the Itagian children. Uthey, therefore, had def-
inite motives.a
v In the actual carrying out of this prdject, the
principle of self-activity is very evident. Lhey lis-
tened to stories, read magaziﬁes, built sand-table scenes
of Italian life, visited the HNeighborhood House, vigited the
Italian quarter of the city, visited the Coamber of Com~
merce and visited the Ttalian Mission. Again, they made
T ; vogters and examined the Almsnac for statistics in regard
to the Italians. Purthermore, they comnosed prayers about
the Italians, plaunned and gave a& worship service, and s
varty to which they invited the Italian children.lo
| The principle of correlation is essily discerned in

all of these sctivities. The stories, the visits, the

8. Cf. Ibid, pp. 194-205.
9. Cf. Tbid, po. 178-204.
10. Gf. Ibid, pp. 194-205.
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prayers, the worship service, the party, and thevrémain-
ing activities were all unified, over a periii of time,
about one center of interest - the Italians.

- The prineiple. of "activity leading to further ac-

tivity" was definitely involved in this project. The in-

terest aroused led the group to visit the Italian Mission,

40 meke sand-table scenes, and to obtain the statistics

concerning the Italisns in Americae. Again, the priuciple

was evident when the viegit to the Mission stimulated them

%0 invite the Italians to their worship service., Further-

more, their interest in the Italians led them to give s
party for them. One aannof state that these activities
led to & further major project since this is not stated,
but one can affirm positively that the princirle of "ac-
tivity leading t0 further activity” was involved in the

12
project itself.

B. Estimate of the Probsble Outéonmes in the
Light of the Objectives of Religious Education

In order to fulfill the first objective, one must

lead the Jjuniorsg to feel God in humsn experiences and to

. feel clogely related to Him. Accordingly, this project

reveals the fact that this requirement was fulfilled

through prayer. They addressed the Father by such terms

as "Dear Father in heaven", and "Dear Father". Again, be-

fore the worship service, they prayed-thet God would not

11. Cf. Ibid, pp. 194-205,
12. Cf‘ zbi&a Dn. 195”295,

E—— % E 5 . P . o
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only mske the service a success but that He would also
help them and others to live better. Moreover, the dis-
cussion about "When does one praise &0od?" and the hymns
that were sung should have stimulated them to feel the

13
warmth of God's presence.

rroject should

e

According %o the second objective,

lead the Jjuniors to appreciate Jesus 0 fully that they
- will love Him and manifest Him in their dally conduct. In
vie@ of this, one realizes that the story of the widow's
mite told by the lesder, caused the children, because of
their sppreciation of Jesus' teachings, t0o become less
gselfish, One who, before the story, had refused to give
her cap made for the party to the Orphan Asylum, stated
thet she was going %o give her cap and apron to them. &-
gain, ?any requests made of God were asked "in Jesus’
} 7:18.1:(1:—:“’5,,&é

in the light of the third objective, & project should

lead the juniors 4o develon characters like Jesusg'. In

accordance with this, one realizes that the Itelians af-

forded an actual experience of Christian living through

the participation in actual situations, such as the visit
t0 the mission, the worship service, and the party. This
led them to a feeling of brotherly friendliness. In ad-
dition, the worship service revealed the Zzct that they

wished to help others. Moreover, their prayers showed

that they believed that God could help peonle to live

13, CF-Toidd “Fpr 197—2 o2
14. Cf' Ibid’ pp- 19'7"204.
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¥

better. <these two things, prayer andlfriendliness, showed
that they had become more Christlike. °

In order %0 meet the requirements of the fourth ob-
jective, a project should lead the Juniors %o meke the
idea of the fatherhood of God and the brotherhood of man
a reality. Accordingly, this project reveals in the prayerg
expressed that the children felt that God ig father of
everyone.  Again, the ideal of the fatherhood of God was
strengthened when the children asked the Italian boys and
girls to their worship service. Likewise, the brother-
hood of man was exemp}ified in the friendly spirit dis-
rlayed at the party.lb

According to the fifth objective, a project should
encourage the juniors to participate in the church. Since
they gave a worship service which included hymns, prayers,
stories and Scripture, one may conclude that this objec-
tive was met.l7

In line with the sixth objective, a project should
lead the Jjuniors to a Christian interpretation or philos-
ophy of life. In view of this, one réalizes that their
prayers, their discussioﬁ of "When does one praise God?",
and their friendly attitude toward foreigners, should all
lead, in the future at least, to a Christian philosophy.lg

In order to meet the seventh objective, & project

should give the Juniors an assimilation of the best re-

15, Cf, Ibid, pp. 197-205.
16, Cf., Ibid, ppr. 197-205,
17, Cf. Ibia, pp. 200-202,
18, Cf, 1ibid, ppn. 197-205.
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ligious experiences »f the race which they will be able
to use as & guide in their problems. IThis was probably
fulfilled in the story of the widow's mite, in the Scrip-

19
ture wused for the worship service, and in the hymns.

IV. Summary

Bringing together the above findings, one sees that
this oroject, from the standpaint of princirles, undoubt-
edly meets the requirements of the criteria previously
set up. Likewise, from the standpoint of the objectives,
one>finds that the first five were met, snd that the sixth
and the geventh were probably met. One concludes, there-
fore, that the children received definite social, spiritu=-

al, moral and intellectual values.
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PROJECT IX

TITLE. AN OB3ERVER RaEPORTS

AUTHOR: “E&RLOT L CHAMBERD JONZS
 / . )
I. Resume of the Project

- j' In this project, 4An Ocserver Repords, liss Jones

gives an adeguate account of actual experiences that took
place in a deaily vacation school under skillful guidance.
She; likewise, clearly shows how the leader and the group
of boys and girls worked together to sccomplish their mo-
tive - obtaining concrete ideas about world brothernood.
There were two‘significant experiences that brought about
this end. The first of these was the spontaneous dramatbi-
zation of & story about & young Hegro boy named &inceln;
whieh had been rezd to the classg by the leader the day be-
fore. The scenes of this play showed the struggle of
young Lincoln for a much desired education. Later, another
installment from the same story was read, followed by &
poem about a colored boy. Pictures of colored friends were
then scanned with interest. Some time after this, they
~gave a party especially for the colored children of a Sun-

2
day School in the vicinity.

1. Danielson and Perkiuns, Op. Cit., pp. 207-211.
2. Cf. Ibid, pp. 207-210.
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IT. Anslysis of the Project

L. Analysis of Its Method

In this project, purposing was involved in both the
children’s and the lesder's actions. ¥Yhe leader purposed
to give the boys and girls concrete ideas about world
brotherhood by leading them to understand and appreciate
the Hegroes. The children, their interest having been a-
roused by the story of Lincoln, purposed %40 dramstize or
"play" it, as they called it. Moreover, they with the
leader, then planned to give a partyzfqr a dozen Or more
children from a HNegro Sunday School.

Since the next steps, planning and executing, are
s0 closely interwoven they will be ftreated as one.

One of the first activities planned and carried out
by the group in this vroject was the making of a poster of
a "pickaniny’ with a phrase about making the accuaintance
of colored brothers and sisters &t the bottom. While this
was being made, the victrols wss playing "All God's Chil-
lun Got Shoes". In order to bring about an appreciation of
the Negroes, the group visited organizstions and institutions
of the city, such as the Women's Union Associated Chari-
ties and the Chamber of Commerce. During this time, they
t00k pictures of Negroes and really became aciusinted with
them. In addition, they "played” the story of Lincoln

Hashington Paul. 7Then, after listening to another instsll-

5. Cf. Ibid, pp. 207-209,.
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ment of this same story, they read a poem about a colored
boy. Furthermore, in carrying out their plens for the
party the children scrubbed the blackboard, cleared the
table of the last vestige of poster scraps, squeezed lam-
ons and oOranges vigorously, and made chocolate fudge.
When the colored children came, this group played with
them in a fine spirit. Sometimes all played together;
again, 1f the game appealed only to the boys, the girls
played another by themselves., All assembled for the con-
tests and refreshments.4 |

Although Hiss Jones' account of this project reveals
that the children played together in a fine spirit and
tnat they were greatly interested in the enterprise, the
element of judging does not enter in it definitely since
the ehildfen themselves did not actually estimate the

)
activity.

B. Analysis of Its Probable Outcomes

From the analysis of this project, one recognizes
that the chlldren had formed definite concents. These
were: (1) The likes amd dislikes of Negroes are similar
t0 their own. (2) The Northern states offer more advan-
tages for the Negroes than do the Southern states.

(3) The Negroes have real problems %o solve. (4) The

Southern Negroes are slow and lack a great deal of am-

4‘ Cf. Ibid, bpzjo 2‘37-211.
5. Cf, Ibid, »pp. 208-211.
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bition. (5) The colored children are good playmates. And

(6) 8

oo

he facts available about HNegroes frog organizations
such a8 the Chamber of Commerce aré many.b

Another result of this project was the development
of attitudes by the children. In brief, these were: (1)
an atﬁitude of friendliness towards the Hegroes; (2) an
appreciation of their problems; (3) a sympathy for their
struggle for an educaticn; (4) a feeling that the South is -
unjust in her treatment of the Hegroes; (5) a feeling that
the North is more just; and (6) an appreciation of the fact
that Hegroes, withvthe excepbtion of color, are after all
like white peovle.

Likewise, the children had begun to develon the fol-
lowing possible habits: (1) the hebit of treating other
races in a friendly manner; (2) the habit of investigat-
ing problems of interest; (3) the habit of considering and
appreciating the struggleg of othersjand {4} the habit of

co~-operating with others.

IIT. Estimate of the Prcjéct

A. Estimate of the Method in the Light of
Athe Basic Erinciples of the Project Method

The first basic principle , that of motivation, is
evident when the .children purposed 1o dramatize the story
about Lincoln and when they vplanned to give a party for the

.9
colored children.

6. Of. Ibid, pp. 208-211.
7. Cf. Ibid, pp. 208-211.
8. Cf. Ibid, pp. 209-211.
9. Uf, Ibid, pp. 207-210,.
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The second basic principle, that of self-activity,
ig seen in the various activities of the children. Tney,
for example, visited city organizatious, made posters,
listened to stories, dramatized a story, reaé & poem, pPreé-
‘pared refreshments, played games at the p&rty,'and took
pictures of their colored friends.lo

The +third basic principle, that of correlation, is in-
volved in all the activities, The posters, the visits, the
dramatization of the story, and the party were all unified
about one center df interest - the Negroes. Futhermore,
since these experiences extended over a period of time they
were tied together through a continuous unit of interest.ll

The fburth basis principle, that of "activity leading
to further activity"”,cannot in positivé terms be stated
to have funétioned. However, one feels that it is involved
in the project itself, since, for exsmple, the enjoyment of
the story about Lincoln led ﬁo its spontaneous dramstization.
#urthermore, one feels that the friendly attitude established

, 12
should lead the groun to be more friendly in the future.

B. Estimate of Probable Outcomes in the Light
of the Objectives of Religious Education
In this project, the first objective of religious ed-
uneation - to bring about a consciousness of God in human
experience and a sense of personal relationship to Him - was

13
not, according to the account, met,

105 Of. Ibid, _'{)D. 207"210.
11. 2f. Ibid, pp. 207-210,
12. Cf. Ibid, pp. 207-210.,
13, Of. Ibid, pp. 207-211.
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©vo, too, the second objective of religious educstion -
to develop an appreciastion of Jesus that will lead to love
for Him and to asn expression in daily living - was not met.
According 40 the record, no mention of Jesus is mede unless
His name was used when the vicetrola played "ALlL God's Chil-
lun Got Shoes”, Purthermore, the friendly attitude was not
14

linked with Jesus' teachings.

According to the record, the third objective bf relig-
ious education~- to stimulate continuous development of
character as exemplified by Jesus - was fulfilled, to some
exteﬁt, when the childr?a disnlayed a spirit of friendliness
toward the colored boys and girls. To this‘extent, they had
developed characters that were more “hristlike. Here again,
ag noted in another project, this was indirect since no at-
tempt was made %gfinitely to lim® these characteristics with
Christ Himself. °

The fourth objective - to gtimulate the jJuniors to

make the fatherhood of Yod and +the oretnerhood of man & re-

ality - was p=rtislly met by the o > of the record, "All
God's Chillun Got Shoeg", the making of the poster, snd the

giving of the party as an expression of a brotherly feeling.

The fatherhood of God, however, was nowhere definitely

touched upon. 4+his leads one 19 conclude that the emvhasis
16
was social rather than spiritual.

ihe fifth objective -~ to encourage the juniors to par-

ticipate in the church - was not fulfilled since this wss a

le. of. IWwid, ppr. 207-210.



128
17
geparate class enterprise.
4ccording to this project, the sixth objective - 1o
give the Jjuniors a Vhristian interpretation of life - was
sibly met. Heading between the lines, one Teels that
their conception of the brotherhood of man sh@uldlgunotiOﬂ
in the process of forming & Shristian vhilosophy.
According to this project, the seventh objective - 1o

the Juniors the best religious experiences - was

0]
‘_'.

lightly, if at all, met through the use of the HNegro spi-
ritual, "All God's Chillun Got Shoes", and through refer-

0
¥

ence to the lissionary Herald, which was examined by one

oapil for a Hegro victure. However, because of the rela-
tive unimportance of these sources gs they were used, it
is doubtful whether bthe children reelly entered into these

19
experiences,.

IV. Summary

i

]
ct
[
0w
o
<
r.l
ou
D
-
c+
ot
-
&Y]
S
<t
©
o'
ji
i
i
5]
ot
O
0
(9]
ok
g
D
H
ot
4
V)
o
<
o
D

findings, that, with resvpect to the princiyles, this qur
gset meets the recuirements of the criteria. It fails to
do so, however, with resvect to the objectives; the first,
gecond and fifth objectives were definitely not met; the
third was indirectly met; the fourth was partially met; and
the sixth and the seventh were possioly met. One realizes

from the above analysis that the emphasis of this project

7. of. Ibid, ov. 9@7~211
18‘ Cf. Ibiﬁ’ Dp- AH— 10-
19 . Cfo Ibid, p:@. 2071



was decidedly not on spiritusl values but that iﬁ wWag,
obviously, on social values. In fact, because of this
purely social emphesis, one wonders in what respect

this project, as reported, would differ from one con-

ducted in a secular school.
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PROJECT X 1
TITLE: A THANXSGIVING SERVICE

AUTHOR: EDNA L., ACHESON
I. Resumé of the Project

This project, A4 Thanksgiving Service, was composed of
a number of related experiences which cﬁlminated in The
Pageant of the Fsast of the Ingathering. The pageant itself
was & summary of the eiperiences that the boys and girls
gained through their class study which included a Visit +to
a Jewish Synagogue and Class Work that Led to a Thanksgiving
Service., At the request of the minister, it was given at
the church service as well as for two departmental worship
services. Since the pageant was to portray the experiences
. out of which some of the 01ld Testament expressions of Thanks-
giving arose, 1its prepsration required much intensive study
of Biblical material and led to a number of interesting
group experiences.2

IT. Analysis of the Project

A. Analysis of its Method

The purposing of this project really grew out of the

class study of Hebrew Life and Times. As a result of that

study, the class purposed to visit & Jewish synagogue. Be-

fore the trip, however, each boy in the classg prepared a

1. DPanielson and Perkins, Op. Cit., pp. 213-239.
2. Cf. Ibid, pp. 2l3-258.
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lecture which he gave before other classes in order tp show
the possible values from such s visit. A4t the synagogue, the
explanation of such tnings as the ark in which the scrolls
with the Pentateuch were kept and the booths erected in
honor of the Hebrew Feast of the Ingathering led them to
discover how the feast arose and brought them to a realiza-
tion thet its beginning was much like our own Thanksgiving
festival. Being desirous of capitalizing this interest, the
director of the elementary church school suggested that the
élasses rlan a service showing the experiences out of which
some of the 0ld TYestament expressions of thanksgiving arose.
The children éagerly adopted the suggestion, thus making

her vurpose their owan. <+hey were later stimulated to even
gredter enthusiasm when the migister asked them to glve the
pageant &t the church service.

In order to get the project under way, the director had
each 0f the classes choose a representative $o form & com-
mittee. This committee made the following plans: (1) to
obtain necessary information from people of authority; {(2) to
give a fruit offering to the poor; (3) 40 have a committee
to look after the details;of the offering; (4) to have a
commitfeé to arrange for the property and costumes for the
play and to see about the music; and (5) to hold a general
csmmitteé meeting later. Still further »nlans were developed
when the minister of religious education, the director of the

elementary school, the minister, anl & small group of punils

» » FEE - - s

~
g. L



met to nlan the details of the gservice, such ag noticzs for
the church paver and advance calendar notices,

How that the plans were made, the group was ready to
develop and carry them out. Accordingly, the appointed
committees obtained the necessary information by studying
Seriptural passages expressing lhanksgiving ideas, and by
consulting "Dr. W." and his Jewish friends sbout Jewish
traditions. ZILikewise, the details of the fruit offering
were vlanned and carried out. Again the property and cos-
tumes for the play were secured; the music, too, was ar-
ranged for the pageant. In addition to the most outstand-
ing event, the actual giving of The Pageant of the Feast
of The Ingathering, two departmental‘services of worship
were planned. The pageant, of course, required intensive
work on Biblical material with memorizing, practicing, and
preparation on the part of the cehildren. Since the mesn-

ng of worship had been carefully explained to them, they en-

[ aaad

tered into the experiences of the priests, the worshinpers,
the gatekeepers, and the like with a resl understanding.

‘he pageant, though unified, consisted of the following
partse (1) The First Thanksgiving Celebration, (2) The First
Thanksgiving Proclamstion, (3) President's Thanksgiving
Proclamation, (4) Arrangement of the Processional, (5) Call

to worship, (6) Approach of Worshipers Toward lemple, (7) En-

trance of Priests (inside Eemple),(a) Worshipers Appeal 1o
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Priest (outside Temple Gat@s)) (9) Worshipers Entér Tem-
ple, (10) Presentation of Ufferings, (11) Dedication of
Offering, (1) Palm Ceremonialz (13) Wzter Ceremonisl, and
(14) Worshipers Leave Iemple.o

The element of judging coun the part of the children
was not clear-cut, since they did not consider the project
ag a whole. However, incidentally or unconsicously they es-
timated parts of the project. ¥For example, wheu searching
for Thanksgiving ideas, they said that they would like to
write Ur. Bewer and tell him how much his txeatment of the
Psalms had helped them. Again, they thougat the fruit of-
fering would look nice as they carried it. Furthermore,

they thought the Jews were "more like the Bible than we

. are®.

B. Analysis of Its Probable Outcomes

As a result of this project, 1t is evident, the chil-
dren formed certain concepts. Yhese, in brief, were: (1) a
knowledge of the meaning of worship; (2) a knowledge of ‘
changing customs in worship; {3) an understanding of prim=-
itive peoples' Thanksgiving as expresgsed in the 3ible;
{4) a realization that they could help God by little ser-
vices; {(B) a knowledge of wod's goodness to peOple; and
{6) a knowledge, though somewhnat limited, of the value of
the Bible.7

’ Again, as a result of this project, definite attitudes

5 . Cf. lbiﬁ, Pp . 219"'258 .
6. k)fo lbid, pp. 216"228.
7. Cf. Ibid, pp, 214-238
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were possibly formed. Stating these briefly, they were:
(1) a better understanding of the Jewish worship service
pervioa;(2) an appreciatiou of the contributions of the

%

Jewish race 10 Christian worship; (3) a better understand-
ing of Christian worship; {(4) a feeling of possible insta-
bility in the Christian form of worship; (8) an aporeci-
ation of reverent worship; (6) an attitude of derps
on God; {(7) a feeling of reverence and gratitude snd a de-
gire to praise God;(B} an appreciation of the value of the
Bible since it is the basis of many customs end since it
aids in worshir; (9) an appreciation of the memorization
of wcrthW%igg Seriptural passages; and (10) =z respect for
worthy Jews. |
In addition to the above outcomes some possible habits

had begin. Concisely, these were: (1) the habit of resvect-
ing otner races; {2) the habit of justly evaluating differ-
ent customs in worshioing; (3) the habit of co-opersting
with God in doing works that reveal dis spirit of love;

: {4) the habit of co-operating with others; (5) the habit

of memorizing Bible passages: and (k) the habit of thinks
3 9
ing of the greatness and goodness o0l God.

TIT. Estimete of the Project

A. Zstimste of the Hethod in the Light of
the Basgic Princirples of the Project liethod

§

The principle.. of motivation is easily recognized in

8. Cf, Ibid, pp. 2156-238.
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the development of the pupils vpurposes. Lthey decided %o
vieit a Jewish synagogue and, at the leaders suggestion,
to give Tie Pageant of The Feast of Tie Ingathering. Again,
the children wanted to know how to worship reverently and
wished t0 Znow what various things in the Jewish synagogue
meant. In addition, they purposed 10 memorize passsages |
from the 014 Testament. All of thige, however, were a part
of the ultimete gosl, the pageant. |

The principle of self-activity was involved in the
entire project. The pupil 4id intensive work on Biblical
" material. Moreover, they prepared lectures, held confer-
ences or discussions, visited a Jewish synagogue, helped

with the plans for the pageant, memorized 0ld Testament

passsges, gave a fruit offering to the poor, and gave the
11

Thanksgiving service or pagesnt for the church.

The principle of correlation was involved, since each
of the previously mentioned activities, such as the trip
to the Jewish synagogue, the explanatibn of the meaning of
worship, the committee meetings, and the conference with
the minister and other church officials, was related to
and unified about the center of interest - the pageant -
and since esch wgs tied to this center of interest over
a period of fime {October %o Hovember}.12

PFurthermore, the principle of "activity leading to

further activity” was involved, since the pageant was an

11. Cf, Ibid, pp. 214-238,
12. Cf. Ibid, »pp. 214-238,
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outgrowth of previous activities, namely, the trip to the

Jewigh synagogue, and the class study - Hebrew Life and

Times. However, it cannot be stated positively that this
project led t0o another activity. Nevertheless, 1t isg
felt thet the attitudes, the concepts, and the habite, if

13
at all stable, ought to stimulate to further activity.

. B. Estimete of the Probable Outcomes in the
Light of the Objectives of Religious Zducation

Hith regard +to the first objective, as reviewed above,
namely, to give the children a consciousness of God in hu-
man experiences, and a seunse 0f personal relationship to
H4im, one finds that by means of the pageant this aim was
fulfilled. the pupils realized Uod's goodness, care, and
love. JThey felt dependent on Him. Iioreover, the fruit of-
fering for the poor enabled them to understand God's love
“more concretely. In addition, they had a real worship

14
experience at the service.

The second objective, namely, 4o lead the juniors to
understand Jesus and His principles so fully that they will
love Him and live accordingly, was not met since the prod-
“ect was centered in the 01d Yestament. However, the jun-
iors expressed God's love in their offering td the poo:c';,:i‘5

In accordance with the third objective, namely, to

lead the juniors to develon characters in harmony with Je-

sus' life and teachings, the children, seemingly, through

13. C.'fo Ibid’ }?:Do 214‘:"&?’58‘
14, Cf. Ibid, pr. 220-238.
15. Cf. Ibid, pp. 213-238.
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an actual experience in giving, had grown more Christlike.

Moreover, they had pecome more tolerant in their views of

the Jewish peonle. This aim, however, was only indirectly
1

o

met since it was not linked with Jesus' life and teaching.

Looking next at the fourth objective, namely, to help
the juniors meke the fathernood of God and the brotherhood
of man a reality, one finde that this purpose was fulfilled
vartially throush the friendly attitudes established among
the children toward the Jews. In seeking information from
them, they had realized the Jews' merits. X¥rom the study of
the Bible, they had recognized God ss God of both Jew and
Gentile. rfrom the friendly ettitude built up, ﬁhey had

7

probably felt s brotaerly relation to the Jews.

Jective, namely, %0

One reslizes that the fifth ob;
encoursge the children to participate in church, was ful-
filled when the children gave the pageant for the church
serviée. Because of the apnreciation of this pagesnt ex-
vressed by the adults, the children uﬁgoubtedly felt thet
they were a vital part of the church.

With regsard to the sixth objective, namely, to help
the juniors to build a Christian philosophy, one finds thet
the pageant undoubtedly played & part in the process of
helping the juniors to form a Vhristian interpretation of

life. <“his conclusion wes expressed in the letters received

w

from adultes who had seen the pageant, stating thet the chil-

16. &)f. }tbi@i, ,D,?‘ 21{)—22&30
18. Of. Ibid, pp. 289-238,.
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dren wouié carry the thought of the pageant into their
o]

lives in future years.lﬁ

Considering the seventh objective, namely, to give
the juniors the best religious experience of the race 1o
helr them in their exveriences, one reslizesg that this was
met in the study of the 014 Testament. IHFrom this study,
which was stimulated by the presentation of the Pageant,
the children learned ahout the experiences 0f the Isrealites
and were eole to comrare them with thelr own exveriences.
In addition, they learned to appreciate other 3Biblical

s

material, for example, IHeprew LifTe and limes by Hunting

and a treatment of the Psalums by Dr. Bewer. loreover,

and Jewish traditional music played & part in their
20
aprreciation of the racial experiences.

{a

rictures

1% . Summary

Taug, in brief, with the possille oxcepii

fourth priunciple, this project meets the reculrements of
the criteria from the standpoint of princirles. S0, too
with a few excevtions, it meets the requirements from the
gstandooint of objectives: the first, the fifth, the sixth,
and the seventh were directly met; the fourth was partiasl-
ly met; the third was indirectly met =nd the second was

not met. Viewing these ag a wnhole, one realizes that this
project while s0cial in nature, was spiritually motivated;
one conclﬁdes, therefore, that it is satisfactory as a prqf

cect of religilous education.

19. Cf. Ibid, vp. 227-238.
20. Cf. Ibid, pp. 214-228,
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PROJECT XTI
TITLE: AGAIN, OUR FEBRUARY BIRTHDA)

AUTHOR: EDNA L. ACHESON
I. Resumg‘of the Project

This project consisted of a play given by a group of
junior boys in omne of their worship services. since their
"'legsons' were about the use of money and Amos, the He -
Eew shepherd who hated injustice,” the boys decided to cen-
ter the pléy around that idea. Paralleling work on the »nlay,

Z
citizenship problems arising in the groun were considered.
IT. Analysis of the Project

A. Analysis of Its Method

&gaiﬁ, Our #February Birthday! had two closely related
and almost interwoven purpéses. ine leader, believing it
wise to offer ten-year old citizens training in good citi-
zenship in order that they might become Vhristian citizens
in our United States, purposed to guide them in specifie
experiences, Lthe chlldren, haviung seen a play gilven by
& younger class, and having been studying about the use of
money at the same time they were studying sbout Amos, de-

5
cided to give a play "About oir uwse of money and Amos.”

1. Ac%eson, Zdna L., "Again, Our February Birthdayl™

aéhe Pilgrim Zlementary Teacher, Vol.XV, (Feb.1931),pp.82-
20 Cf. Ibid, pjpo 82“"89.
3. Cf. Ibid, ppo 82"84.
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Having the purpsse'in mind, the boys set aboult making
plans. Lhey decided that the play should have two scenes,
one at the market place, and the other at the shrine. Then
they decided exactly what incidents should enter into each
scene. In the first scene, for example, they would have the
rich man weighing the wool of the poor man, with conversation
following 1%t; while in the second scene, for example, they
would have Amos® famous speech. The boys realized that, in
order to know how each scene should be arranged they would
have to learn about the customs, worship, dress, times, life,
and business transactions of the peovle. This they there-
fore plauned to do. In addition, according to Miss Acheson's
statement, they plauned the details of staging, the enter-
tainment of thelr parents, 2 trip to the museum, & vigit to
friends who hgd been in the Orient, and the program for the
worsnip servize. in these it is evident that much planning
was involved.

In accordance with their plans, and as a preliminary
to the actual executing of the plsy, fthe groupr speunt the
next two months reading stories, looking at pictures, and
going on trirs. A great deal of the necessary information

was found in the following sources: National Geograohie

Liagszine, January, 1930; Jeremiah 32:1-25; Llorgans of Baby-
*
lon,Bankers 700 B. C.; Hastings' Dictionary of the 3Bible;

and Isaish 1:10-15. Luring this time, the boys argued over

4, Cf. Ibid, pp. B2-83.
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who should wear the Palestine hesd-dresses and 013 shoes
given them by & friend. This led to a discussion about
wnat Amos would think of their friendly relationship in
class. Later, one of the boys, referring t0 the fruit bought
by the leaders, said, "wWhen we're through we'll est the fruit.”
But the other boys wno had profited by the vrevious good cit-
izenshiy discussion objected on the basis that it would not
"look right” since it would be immedistely after Sunday s:hool,
and since the leader nad paid for it. <“hen, too, during the
conrse of the project the boys became so0 interested in the
preparation for the play that they played truant from school.
Heedless to say, this evoxed much discussion among the boys
and conferences among the principal of the public séhool, the
leader of the church school, and the truant officer. The
children felt s0 strongly that the truant officer "didun't play
fairi™ that the lezder felt obliged to tell them how Jesus
would say,
“Iif you don't love your neighbor, whom you have
seen, how can you love God whom you haven't
seen?eees.. 1T thine enemy hit thee on the
rignht cheek turn %o him thy left.eee..
Then, in addition,- she %told them what Amos said about reli-
gion, concluding that at lezst they could be Jjust. A4After
thisg, they discussed unemployment and contrasted the rich
and the poor. <+this culminated in an oration by the boy play-
ing the role of 4mos, in which he stated what he thought Amos
would tell the rich of fo-day to do. Other activities, more

directly counnected with the carrying out of the play wmeres
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taking a trip to the museum to find plctures, assembling
necessgary informetion, visiting friends wiko nad been to the
Orient, staging scenes, borrowing rugs and Oother articles,
and meking things, such ss clay weignts. <+hen they actually
gave the worship program in which they introduced the play
and the hymns, dramatized the plsy, prayed, and sang. Isny
different types of activity were thus. involved in carrying

: b
out this »roject.

The element of judging did not enter into this project
as a wnole, since the boys did not actually Jjudge uhetner or
not the nlay was & success. However, one finds that the boys
1101@8ntallj or uncounsciously Judged parts of this project.
Farey, for examnle, considered what should'be giv&m in each
soene and what sould be omlited. ALgzain, they stated that 1t
would not look right to eat fruit immedistely after Sunday
b chool. loreover, the boys stated that: (1) ¥ae trusnt of-
fiéer wno "made up' to them on the way to schosl "turned on
them" after they reached schoolj (2) t.e office girl and
teachers, they claimed, treated them &z nardened brzllaals,
And (3) the school authorities kent them thirty minutes long-

led the bhoys to assert

7]

n

er than taey had promised. Uhi
frankly that time had been wasted zhnd *that schools were "inde-
cent”. Inladdition, they remarked that the truant officer
did not "play fair"., This evoked s comment from the leader

g must

[e2]

feode

that Jesus would speak better of His neighbors. 1k

nave led to Judgment of themselves, for 1t seemingly brousght

5- Cfn Ibid,lppo 85”89-
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a realization that at lesst they could be just. Iore-
over, oune 0f the boys in the orstion previously mentioned

stated that the rich peopnle need o help the poor instead

o

of using their money fdolish.y.

B. dnelysis of Its Probable Outcomes

The above esnalysis reveals that as a result of this
project the children formed some definlite counceptse These
were: (1) Justice was needed in the time of Amos. (2)Amos
hated tnajustice. (3) The poor people were treated unfairly
By the rich peonle in their business ﬁfamsaction. (4) The
rich thought that it did not matter if they cheated the .
poor, as lons as they offered sacrifices to God. (5) Je~
sus 10véﬁ His enemies. (6) Justice is needed to-day.
ind (7) baing a zood citizen involves being fsir, just,
unselfisi, and thoughtful of athers.7 \

In addition to these concepts mentidned, the boys
formed certain attitudes: (1) They repsrded the rich of
Amos' time and some wealthy peO?le of to-day as unjust and
unfair, and, to some extent, cruel. (2) they felt that the
poor, because Of their needsg, should be helped instead of
cheated by short weights. (3) They regarded cheating and
mistreatment of the poor, consecuently, as wrong. (4)ihey
considered Amos as a man of courage and one who approved of
Jjustice. (5) They felt that Jesus approved of justice, since

loved even His enemies. {6) They set up &s a standard

|8
o

Cf. }:bid, p‘{}‘ 84‘"8?.

-3
L

*
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in théir own élass a spirit of friendliness and of fair-
ness in the treatment of other's property. (7) They felt
that school officials were unfair, unkind, and that schools
were “indécent“; Théy felt, finally, that it was wrong

;to punisgh somé,‘while othérs "eot away with cutting” and

: 8
that 1t wes wrong to tell on others.

3

The znalysis of this project algo reveals the begin-
ning of the following habits as probable outcomes: (1) the
nabit of using source materials; (2) the habit of develo-
| ping and carrying through their ideas although 1t requires
effort; and (3) the habit of treating others justly and the

9
poor xindly.

IIT. Zstimete of the Project

Al Zstimate of the llethod in the Light of

rinciples of the FProject llethod

Fg

Bagic .

It ig interesting and significant to note that in
thig project, Again, Our February Birthday:, the motive
is two-fold. <They are, however, so closely interwoven
that they almost become one. <Tthe motive is two-fold in

that the boy's purpocse ig 1o give a pley, while the leader's
fod 2 ]

g

purpose is to give them training in Caristian citizensain,
Zhe accepts their motive, and uses class incidents, such
as playing truant from school %0 bring about the realiza-
tion of her purpose. BShe therefore weasves her motive s~

bout theirs and thus partially unifies the two motives.

8. Cf. Ibid, pp. 84-89.
9. Cf. Ibid, pp. 83-89.
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This shows that the principle of motivation was involved.

As noted in the discussion above, the children with
the leader's guidance made all plans Tfor the play, using
various references for facts they needed to know. The
princivie of self-activity was thus involved in their
planning as it was in their various other activities. Be-
sides viegltifg a museum where they found plctures, they
visited friends who had lived or traveled in the Orient.
Moreover, they secured and made necessary articles for
the play, arranged the stage, and finally dramatized the
play at the worshiyp service of which they had charge. A-
long with these activities they entered into discussions

11
about class problems.

In this project the sctivities are woven arouni one
common center of interest - the »play. 4As stated above,
ﬁhe leader's mein object was to provide actusl training
in Christian citizenship for the Jjunior boys. At first

glance, one thinks that she had subordinated her motive

1

- s ' * 1] »
to the childrens’ - dramatizing the plsy - but on second

i

examinstion, one realizes that the illusion is merely the
result of'the closely correlated motives. Since the play
‘was & definite part of the worship service and sinée the
activities connected with the preparation for the play
were all correlated about the play and extended over a
definite period of time - twd months - it is evident that

. 12
the principle of correlation was functioning.

10, £f. Ibid, ppr. 82-86.
11. Uf. Ibid, pp. 82-89.
12. Cf. Ibiﬁ,ppfp. 82—89o

e

J

[
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One cannot definitely state that the principle of
"activity leading to further activity” was involved, be-
cause neither the project itself nor the above analysis

13
throw any light on this point.

B. BEstimate of the Probable Outcomes in
the Light of the Objectives of Religious &ducation
The first objective -~ to fosgtber in the juniors a
consciousness of @od as a reslity and & sense of person-
gl relationship to Him - wesg not snecifically met. It
was, however, nhinted at in one of the hymns, "America',

14

p
it

S

American

selected from Ih
The second cbjective - to lead the juniors %o under-
stand and appreciate Jesus' life and teamchings so fully
that they will love Him and live accordingly - was met,
to some extent, when the leader, in order to meet some
of the boys' rebellious attitudes toward the truant epi-
gsode, qguoted,
"If you don't love your neighbor whom you have seen
how can you 1love God whom you haven't seen?......
If thine enemy hit thee on the right cheek turn to
him thy lefteseaesd’
This led to the statement that one could at least be just.
Since this was more or less incidental, one feels that the
15
aim was not directly fulfilled.
The third objective - to lead the juniors o a con-
tinuous development of charscter in hermony with Jesus!

life and teaching - was met in the discussion of problems

1%. Cf. Ibid, pp. 82-89.
14. Cf. Ibid, p. 87.
15, Cf, Ibid, p. 86.
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in citizenship ané in the play given. One feels, how-

ever, bthat the emphasis was, again, social and moral

since only once, and them incidentally, were thesé con-
: 16

nected with Jesus.

The fourth objective ~ to helv the juniors make the
fatherhood of God and the brotherhood of man a reality
in their own world - was possibly met, to some degree,
since one of the hymns touched on the fatherhood of God
and since both of the hymns that were sung at the wor-
shi§ service were centered about the idea of world broth-

17
erhood .

The fifth objective - to encourage the children to
varticipate in church - wasg fulfilled when the children

gave the worship service at which they dramatized the
18
play.

The sixth objective - to heln the juniors to build
a Christian philosophy of life ~ was partially met since
the play and the worsnlyp service probably played a part
in the process of setting up definite principles of 1liv~
ing and of building a Christian interpretation of life.
‘No doubt a further contribution toward this end was made
by the facts gained about Jesus' love and consideration
of others.lg

The seventh objective - %0 give the juniors the

best religious experiences of the race to help them in

their problems - was adequately met in the Biblical and

16. Cf. Ibid, pp. 84-89.
17. Cf. Ibid, pp. 87-89.
18, Cf. Ibid, pp. 87-89.
19. Cf. Ibid, pp. 86-89.
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‘other literature counsulted, in the plctures studied,
20 '

and in the vplay given.
IV. Summary

In brief, then, the smnalysis of This project re-
veals that, with the exception of the fourth basic prin-
ciple, the project, from the standpoint of pri@aiples,
meets the rqquirements_of the criterias. However, one
finds that the first and the fourth objectives were on-
ly possibly met; that the second and the third were in-
directly met; that the sixth wes partially met; and that
the fifth and the seventh were definitely met. Since
the first objective was not specifically met, and since
the second and third were not consciously linked with
Jesus' 1ife and teachings, one feels thaet here agéin
the emphasis was socisl and moral and perhaps intellec~

tual, rather than spiritual.
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PROJECT XIT
1
TPITLE: A FRIENDSHIP ENTERPRISE WITE THE HEBREWS

AUTHOR: EDNA MAY BAXTER

I. Resumé of the Project

Since the counversation among the children of this
Junior School of Religion revealed that the Jewish children
were not treated well in school and since these juniors
were confused in the use of the terms Jew and Hebrew, as
well as in the gtory of the Hebrews, the leader decided to
give them training in both. Accoriingly, they played A
True and False Game which led tnem to a discussion of ques-
tions that puzzled them and revealed that they were not

 familiar with the Hebrew story. I‘he leader, therefore,
told them & story about The Gift of the Hebrews, and showed
them victures about these peovle. After this, certain ac-
tivities were planned, such as How the Hebrews Worchiped
God at Different 1limes, and how others might be led to
appreciaste %he Jews.g In connection with this, the children
took & trip to the Smagogue, planned a party for the Jew-
ish children of their age, and mede modelg. “they also ar-

ranged & program for their friends and perents at which

1. Baxter, Zdna May, "A Priendship znterprise #ith the Heb-
rews”, The Pilgrim Elementary teacher Vol.Xv,June, 1931,
—— pp. 274-281; Vol . XV, July, 1931, pp. 327-330,
2. Of. Ibid, June, 1931, pp. 274-281.
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they decide’ 1o give the Findings

o " . ',‘“’N E W bl ,4,_‘, oy :',‘. e
Hebrew rzce, Thig aleos included the dr:

Place of srigingl gtory and prayer.
IT. Analysis of tue Iroject:
Ao Analysis of Its letuo

Analyzing this pnroject, 4 Friendshiy fmterppise with
the Hebrews, for the purposing involved, one finds that
both the lesder and the children nad definite motives.
Jltimately the lesder's purpose was t0 establish s friend-
ly attitude toward the Jews through an understanding and
an appreclation of the Hebrew race. A4As s means of at-
teining this purpose, and as a means 0f initiating the
project, the leader gave a true-false test, told a story

of The Gif% of Hebrews, and ed the story through

the use of pictures. As a result, the children ourposed
to give a cpecial progrem. Again, they decided o work
4
ount a code as & meang of golving conduct problems.
The groupr and the leader, having thess definite pur-

poses in mind, set about to marze their p»lans in order 1o

attain these aims. The children »nlanned 1o help others
to appreciate the Jews by ziving 2 program for their

frieunds and parents. They alsgo =grecd to study, How the

B W

niped God at Different Times. lLioreover, they

planned %o meke a trin %o sogue, to give g parity

L4

b

for some Jewish children, and %o share their findings =

the worshin service. It is evident that not only in the

S Cf. Ibid, July, 1931, pp. 327~

330,
4, Cf. Ibid, June, 1931, pp. 274-279
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‘beginning, but throughout, these activities involved
much planning.ﬁ

After making their plans the group enthusiastically
set about executing them. In accordance with the leader’'s
plan the group played A True and False Geme and listened

to & hrief story or history of The Gift of +the Hebrews.

Interest in this led them t0 read others books of storises

about the Hebrews, for example, The Garden o5f Lden by

- George Hodges. Again, they looked at Hebrew plctures,
and drew up & code to solve their problems of conduct.
In order 1o learn how the Hebrews worshirped God through
the centuries, the children were divided into committees.
Bgch committee was held responsible for one period of He-
brew history and was given a copy of outstanding religious
ideas with some references t0 ve read in the Bible., This

6
‘research helped the children in making posters and models.

Since one of the committees wanted to make akmaﬁel of a
-, synagogue, the class visited a synagogue in the clty, where
assisted by some Jews, they participated in the service,

. Afterwards they askea the rabbi cuestionsg such as: "Why 1is
the scroll kept in the ark?" The foliowing weesl the group
decided to give a party for the Jewish children. Since
they wanted %o give it on Saturday, they were led to dis-

cuss the Jewish holy days. Finally, they decided that they

could give & party on that day 1f they included a worship

1)
[6]

™ discussed

om
jT}
ot
jg
[6)
hy
{

service. Accordingly, the groun :

FE S

5, Cf. Ibid, June, 1931,vp.273; July, 1931,ppw.387-330.
6. Cf, Ibid, June, 1931,pp. £274-280.
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reasons for emittihg Hew Testament Scripture and the
hymns which use the nesme of Jesus. Moreover, they arranged
for the invitetions, games, an?® refreshments. Finally,
they gave the party, cearrying out every plan in detsail.
Following this, a&s plenmed, vhey geve & rogram which in-
cluded +the dramatization of "4 Place of Refuge,” an orig-
inal story by one of the girls, carefully chosenhymns in
harmony with the idea of brotherhood, 2 presentation of
thelr Hebrew worship findings, a disnlay of the models
made, and a prayer. Consecuently, the children had car-
, 7

ried out thelr plans.

The element of judging,on the part of the children
does not enter into the project as a whole since no def-

e discussion was held in regsrd 1o 1ts success or

gt
ot

j#)

[ aad

means of improvenment. However, one finds that they stated
that the Jews in thelr school were mistreated. Moreovef,
“after the gtory told by the leader, because of their ap-
preciation of the Jews' contribution to the world, they
wanted others 0 learn to appreciste this race. Again,
they Jjudged their conduct worthy of imvrovement. Further
more, +the children +told the rabbi that they had enjoyed
their visit to the synagogue, ILater, one 0of them remaried
that they must mage the Jewigh children that came to their
party feel that they were friends. lioreover, the author

states that during the preparation for the worshin service

the children showed marked improvement in conduct. In

7. Cf£. Ibid, July, 1931, »pp. 327=-330,.
8. Cf. Ibid, June, 1931, pp. 274-279.
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“addition, their prayer revesled a desire "to treat the
9

Jews better”.

B. 4nalysis of Its Probable Outcomes

Ag a result of this project, the following concepts
were formed: (1) Jesus was & Jew. (2) Jesus would not have
treated the Jews as Many Christiasns do today. (3) God
made Yimself known through the Jewish people. (4) God
loves all peoples. (5) God has not chenged, but man has
slowly changed his idea of God. (6) The Jews worship the
same God that we do, (?) Peovle in the days of Abraham

v

worshiped many zods. (8) The Hebrews ngshiped Baalsg
when they went into the land of Cansan. (9) Saturday
igs the Jewish Holy Day. {(10) Jews do not sing hymns a-
bout Jesus nor use the New Testament in thelr services.
(11) Jews 80 ust follow Jesus as Christians do. (12) Roger
Williams befriended a Jew. (13) Jews had been treated un-
justly. (14) God is Pather of mankind. (15) "he Jews
have helped us to understend God. And (16) God is able to
1

helyp us treat the Jews fairly.lu

As an outecome of this mroject the children developed
the following attitudes: (1) an appreciation of the early
Hebrew worship; (2) a conviction that people today should
love everyone since God and Jesus love everyone; (&) an
appreciation of God as Father of all, as unchangeable, as
good, as kind, as loving; (4) an understanding of the un-

fair treatment of Jews today: (5) an spvreciation of the

9. Cf. Ibid, July, 1931, pp. 327-330.
10. Cf. Ibid, June, 1931, »p. 275-280.



183
12 ,

Jewigh race; (6) an appreciation of the Jewish syna-
gogue and rabbi; (7) a convietion thet others should ap-
preciate the Jewish race and their abilities; (8) a de- 5
sire to express their friendship towards Jewish children.'

As a result of this enterprise some possible habits
had begun. +‘hese wereg (1) the habit of ugsing source
materisls to help solve their problems; {2) the habit of
disciplining themselvif; (3) the habit of thinking of
God ss Father of all; - (4) the habit of treating the
Jewish children in1§‘friendly manner; and {(5) the habit

5

-

of praying to God.

ITI. Bstimate of the Project
'ﬁ. Estimate of the Method in the TLight of

thé Basic Princinles of the Project lethod

One finds th-t the principle of motivation was funce-
btioning when the leader, realizing the situation of her
groﬁp in school and their lack of kxnowledge about the He-
brews, wurposed to create among them a friendly and
brotherly attitude towards the Jews ad to help them %o
understend the Jews by buildinz up an anpreciation of
their contributions to the Christians. It was also fune-
tioning when the children vurposed to draw up a codée by
which they would discipline themselves. igain, 1%t was

operating when the children planned to give a program in

l2. Cf. Ibid, June, 1931, pp. 276=280,
13. Cf. Ibid, July, 1931, pp. 327-330,
14, Of Ibid, June, 1931, pp. 276-280.
15. Cf. Ibid, July, 1931, pp. 328-330.
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order to help others to appreciate the Jews, And again

it functioned when they decided to include in the program

the varidus activities previously stated, such as the

play and the original story. Obviously it was operating

when they purposed o find out how the Hebrews worshiped

God, to vieit the Synsgogue, and t0 give a party for Jew-
16

ish children.

The principle of self-asctivity wes evident in the en-
tire project. As oreviously stated, the children plasyed
the true-false game, listened 1o the gtory about the He-
brews, looked at plictures, drew up a code, read books, 17
‘and investigated the early Hebrew ways of worshining wod.
They made a trip to the synagogue, gave a party for the
Jewish children, and made models snd posters. In addition,
they gave a program which included the wvarious activities
already mentioned, such as the play. @bv%gusly the chil~
‘dren had participated in this enterprise.w

Since all of the activities mentioned above were cen-
tered around one unit of interest, the Jews, and since
these activities were correlsted over a period of time,

it is eclesrly seen that the principle of correlation was

-sm...)
15
involved.
Because, in the »rojedt as a whole, no definite facts

were indicated what would lead one 1o conclude that the

16, Cf. Ibid, June, 1951,pp. 274-278;Jduly, 1931, pp.327=-32
17. Cf. Ibida, June, 1931,pp. 274-281.
18, Cf. Ihid, July, ?9J1 SE7=350,

19. Gf. Ibia, June, 1931, @5.374-&81.

k7]
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prineinle of "activity leading to further activity™ was
involved, one capnot state in positive terms that it func-
tioned. However, one realizes that in the project itself

20
one sctivity seemingly led to another.

B. Estimate of the Probable Outcomes in

the Light of the Objectives of Religious Education

The first objective, namely, to lead the Juniors to
feel God as a reality in human experiences and to feel
a personal relationshiv» to Zim, was met in the story told
of actual Hebrew experiences, The Gift of the Hebrews, in
the investiga;%on of now the Hebrews Jorshiped God at Dif-
ferent Times, and in the prayer in which the children

K 25
thank, God for all that He had done for them.

Lthe second objective, namely, to lead the Juniors
- t0o understend and to appreciste the life and teachings of
Jesus 8o fully that they will love Him and live according
to His principles, wes met in the story which, among
other things, plctured Jesus as brave and courageous and
as One who reveals God more perfectly to us. Again, this
objective was met in the investigation of the Hebrew wor-
ship stated above. Because of this they were brought
directly to the Bible where they learned, amoung other

things, that Jesus would approve of being kind to others,

- of helping others, and of being just and loving. It is

20. Cf., Ibid, June, 1931,pp. 274-281l3July,1931, pp.327-330.
21. Cf. Ibid, June, 1931, pp. R76-281. ,
22, Cf. Ibid, July, 1931,pp.330. \
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evident that these things should cause the Juiors to
have & greater love for Jesus snd to manifest His prineciples
in d=1ily living. It seems to the writer, however, that the
ultimate purpose of most of the activities of the prqf
get was to lead the children %o appreciate the Jews 5
rether than to appreciate the life and teachings of Jesug.

The third objective, namely, 10 lead the Juniors
to developn characters in harmony with Jesus' teachings and
life, was met in the story and in the investigation men-

24
tioned above. According to the author's statement coun-
cerning the improvement in the comduet of these juniors,
the story and investigation seemingly led them to live
more Christlike lives. This was displayed in their less
selfish acts and more thoughtful deeds when they were
25

preparing for the worship service.

The fourth objective, namely, to help the juniors
t0 make the fatherhood of God and the brotherhood of
man & reailty in their world, was met since all of the
activities endeavored to bring about & friendly attitude )

26

through an apprecistion of the worth of the Jewlish pe@plg.
Moreover, the story snd the investigations of Hebrew

worship gave them a definite conception of God as Father

of all peoples. In addition, they criticized theilr con=~

25, Cf, Ibid, June,l921, pp. 276-280.
24, Cf. Ibid, June,l931, pp.276-280,
25, Cf, Ibid, July,1931, »pp. 328.

26. Cf. Ibid, July,1931, pp. 327-330,
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duct with a2 view 4o improvement within the group. Al-

though the story and investigation revealed facts about

P

W

subordinated,

*ﬁgvfgaac'nood of God, one feels that 11 wa
or gecondary to the brothernood sf man, since the primary
purpose of the project was to establisn a friendship with
the Jews. Moreover, the st@ry’was t0ld in order to lead
the ehildren to appreciate the countributions of the Jews
to the world. Agsin, the investigation was made in order

27
to see nhow the Jews wors ﬁlped through the centuries.

,,.t.

or

0

The fifth objective, ““mefv to encoursge the gu

n, wes fulfilled when the chil-
pas)
dren gave the worship service for their friends and parenis.

n th

1

P

D
-
5

.
.

=0

to participate

The sixth objective, name to lead the juniors into

a Christian interpretation 0¥ 1life in the universe, was

the concention formed &s a result of

proba%@y'met through
the stors snd investigation of Hebrew worship. These
doubtlegg played a part in the forming of & Christian phil-
osophy,d‘giving the children such idessg &g that a loving
God ig b Creator and Father of all people; and that
therefore all men, regardless of race, are brothers. Iiore-
over, the other activities of this project, as, fgg EX=

3
ample, the worshilp service, probsbly helped also.

The seventh objective, namely, 1o give the janiors

the best religlious experiencesg of the rsce 10 help them

27. OFf. Ibid, June,1931,pp.276-280.
28. Cf. Ibid, July,1931, pp.328-330.
29. Cf. Ibid, June,1931,pD.276-280.
50. Cf. Tbid, July,1951,pp.B327-330.
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in their own experiences, was well met in the story, in

the investigation of Hebrew worsinlp as recorded in the

Bible, in the books read, such as The Garden of Zden by
21 . o )

George Hodges, and in the hymns, such as "The World,
1 32

Dear Lord, is Very Large.”

IV. Summary

[ aad

Prom the standpoint of the basic principles, with
the possible excevption of the fourth, this project
measured up to the criteria set up. From the standpoint
of the objectives of religious educstion one finds that
the Tiret, the third, the fifth, and the seventh obiec-
tives were definitely met; that the second was met,. but
not directly, since the appreéiatian of Jesug weas sub-
ordinate to the avrpreciation of the Jews; that the fourth,
likewise was met, but that the emphasis wag predominantly
social, stressing the brotherhood of man rather than the

' fatherhood of God; and that‘the gixth was probably met.

8 interesting to note thaet this project,

fad

However, 1%
although social in ourpose, did utilize the spiritual
dynamic and probably included more Bible study than any

of the projects previously snalyzed.

Ibid, June, 1931, »n. 276-280.
32. Cf. Ibid, July, 1931, ». 330.
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SURMIIARY AND CONCLUSION
R I. Summary of Findings

Without going into detail, it will be well to review
the setting of the foregoing study.. In tracing the pr@r
A ' cect method to i4s origin, it was found that it had its

beginnings in SeQular schoolsy Dbut that its influence

: has gradu&lly'been felt in the zield of religious education.
It was discovered, too, that salthourh the project method
is not as yet generally applied, even in secular schools,
it is nevertheless becoming more ané more popular today.
‘This popularity was found to be growing rapidly in schools
of religious education, because in the project method not
a few leaders feel that the challenge to meet the religious
needs of children is best met.

It i1s hardly necessary, since they have been repeated
over and over in the above analyses, t0o summarize agsin
the matter of method, principle, and objectives. In Erief,
however, they are as follows: From the standpoint of
method, the prejeot must involve purposing, planning, ex-
ecuting, and judging; from the standpoint of principles,
the project must orovide for motivation, self-activity,
correlation, and "activity leading to further activity',

In these, 1t was found, the laws of learning, including
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interest, best effort, and success-necessary elements for
best growth-are involved. Too, problem-solving and in-
trinsic learning are incluvded. From the Standgaimf of
the objectives, the project must make a contribution to
all phasées of the child's life, spiritual, moral, social,
and intellectual. The meeting of these objéctives will
lead the child o right relationship with God, with Je-
sus, with the church, with those about him znd with the
universe and life as a whole. In addition, it will give
him & knowledge of the religious experiences 0f others.

In snalyzing the twelve projects recorded in recent
writings, the method followed and the outcomes resulting,
were noted. In examining these projects for the basic
principles involved and for the objectives fulfilled, the
criteria set up were utilized as a basls for judgment. As
~a result of this process, the following findings, which
gre tabulsted on the accompanying chart, were noted:

(1) The basic principles, with the occasional excepti

i

{'D

of the fourth prineinple, ("a

{

tivity leading to Turther
activity") were involved in every project. vﬁhis fourth
princivle was in several instences definitely not met and
wes in one instence only possibly met. {2) In the light

of the objectives of religious education, 1t was found
that the objectives emphasizing sy»iritual values were, in
many of the projecte, not met. In not s few of the asctiv-

ities social and morsl values were noticeably predominant.
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Prequently, objectives were met from & social viewpoint
but not from a religious viewpoint. This was found %o
be true, particularly, with regerd %o the third objec=-

natancesg Christlike charac-

i

tive, since in & number 0°f 1
teristics were develored but were not directly counected
with Jesus' life and teachings.
IT. Gonol@sion: Suggested Priunciples to be

Followed in Leaching by lsans of the Project liethod in
Religious Education

A, Statement of Conclusions Drawan from
Findings
1. Since the basic principles of good teaching s0 evi-
dently functioned in the abhove projects, 1ﬁ is evident
that the project method 1s valuable pedagogicslly. From
the standpoint of pedagogy, then, this method is probe
bly the best tool to he used in religious educetion, since
it utilizes the ckrild's interest and motivates hiis ac-
tivities énd teerefore ig most apt to produce results.
Then, too, being itself & combination of metnods 1t pro=-
vides for variety, which in turn tends to maintain inter-
este.
2« In the light of the objectives of religious education,
ﬁanv of the projects were found to0 be weak spiriitually
but strong socially and morally, and as such hardly 4if-
fered from seculasr vrojects. This is no doubt due to
the tendency t0 discard the traditional content of re-

ligious education.
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It is to be concluded, therefore, that from the
standpoint of pedagog&, the project method has unques-
tionable values and therefore should be used in religious
education, On the other hand, it is to be concluded that
from the standpoint of religious outcomes -~ if the above
projects may be regarded as typical - the project method,
as often used, has fallen down in that it has been social
and moral education, rather than religious education. In
those instances recorded where the outcomes were religious,
the religious content was kept, without losing the social
values, In fact, in the opinion of the writer, these so-
cial values were sitrengthened by the spiritual dynamic,

B. Statement of Suggested Principles to be
Followed
From the above conclusions, the following principles

may be suggested:

1, Since the project method as a technigue has decided
teaching vaiﬁes, it should be capitalized by religious
educators and used as such,

2. Since projects which are purely social in emphasis fail
to fulfill the objectives of religious education, religious
educators, when using the project as a method, must keep
the religious content in order to provide for a religious,
rather than a purely social, moral, or intellectuzl,
experience,

3. Bince the social and moral "life-situation" experiences

have value, they should be utilized by religious educators
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in counection with the project method, but they must be
spiritually motivated if they are to0 contribute to re-
ligious growthQ , | |
With these principles operating, the project method
offers outstanding possibilities in vitalizing religious
education for the child and in leading him to & conse-
guently greater growth spiritually, morally, socilally,

and intellectually.
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