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INTRODUCT ION

I. The Problem of the Present Study
"All the world's a stage,
/And all the men and women merely playera,

And one man 11‘1.2;;;.‘;;1;1;.;1@3 many partseess?
MShakeapes.re-

In an effort to meke the educational process life centered,
modern pedagogy gives the child an opportunity to learn to play his
part on the world sts..ge*"by providing a wide veriety of experiences
in the controlled environmeﬁt*of‘the classrooms Dramatic activity
has been deemed one avenue: by which the child may enter upon this
wide variety of experiences, since thru it, he is enabled to play a
great many of- the;different pdft‘s ‘found on the world stage. Conse=
quently; dramatization has become increasingly populer in public edu=
cation at the present timee. Just now this process of dramatic ~»act'ivi‘
ty, utilized 'ih"secular" education, is finding its way intomeligibua
educations In view of that develomment, it is of vital interest to make
a study of the use of the dramstic method in ;'alatiori to one chosen
phase of religious education==the religious education of the junior
childe.

IIs The Purpose of the_“ Preé'ant Study-

The purpose: of*"'t';he present study, therefore, is to exsmine
the dramatip. method from theoretical end from empirical angles in order
to determine its velues and hence its rightful place in the program of

religious education planned for the junior childe.
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III. The Plan of the Present Study
B In view of the problem and purpose as stated above, the
present study will center-eround en analysis of the dramatic method .
iIn its relation tb the religious education o:f.‘ the junior child. This
snalysis will involve a study of modern textbooks (supplemented by
current periodicals) in order to discover what present dey religiéua
educators are writiﬁg in regard to the use of dramatic activity in
their fields Such a study will be based upon the following questions
which are commonly reised in respect to the problem of this studyt

1. Does historical evidence justify the use of the dramatie
methéd— in the religious education of the junior child?

2.  Does psychological dat;~rega:ding' the nature of the junior
child-and regerding the constituent‘ alem;ents' of the dramatic impulse
justify the use of the drematic method in the religious education of
the junior child?

%» What are the potentialities of the drametic method as =&
meens of realizing the objectives sought in'the religioue educetion
of the junior child? |

4. What guiding principles ghould govern the use of the dra=
metic method in the.rel-igious education of the junior child?

5+ What guiding principles should govern the choice and use
of dramatic material in the religious education of the junior child?

6. What are the accepted modes of procedure in the different
types of dramatic' activity adapted for use in the religious education
of the junior child?
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Then, following this investigation of the theoreticel aspects
pertaining to the use of the drematic method in the religious education
of the junior child, the second part of thie study willl be eoncerned

-with an émpirical verification of the preceding theories propounded by
modern religious educatorse This second part will include & consideration
of these two questionss:

1, What reporte do present day religious educators make regard=
ing their experiences in the use of the dramatic method in the religious
education of the junlor child?

2+ WVhat reportis ia-the“writer eble to make regerding her own ex-
?eriences in the use of the dramatic method in the religious education
of -the jumior child?

At the close of this study, concerned with both theoretical
end empirical considerations, an attempt will be made t0 summarize the-
findings in order to estimate the: rightful place of the draniﬁtic method
in the religious education of the junior child.

IV. A Definition of the Terms Used in the Present Study
A.. Dramatic Method

The term, ':d'ramatic method", will involve the implications of
educational dramstics which '

"purposes to select, control, and develop the impulses of the
individual which naturally and epontaneously find expreew
sion in dramagtic activity. Its special aim is thus to secure
the progressive development of religious exp erignce in order
that greater social usefulness may be attained."

s0eoe®

1. Meredith, William V.3 Pageantry and Dramatics in Religious Edu=
cation, p. 54
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B. e Junior Child
' The term, "the junior child*, will refer to the child be=

tween the a;ge‘s» of nine and eleven inclusive.
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Chapter I
The Historical Basis for the Use of the Drametic Method in the

Religious Education of the Junior Child

I. Introduction

In a study 6f the dramatic method as it may be employed to=day
in realizing the objectives sought in the religious education of the
junior child, it is well to begin by reference to records of history
with a view to finding an answer to the question: Does historical
evidence justify the use of the dramatic method as a means of realiz=-
ing certain major objectives sought in all religious education? In
order to answer this query it is necessary 1o note the specific ob=
jectives which the dramea has actually achieved whenever it abpgared
in history as a handmaid of religion, serving as an agent of relis
gious education. This will lead to an examination of drama when it
appeared as an agent of religious education smong primitive people,
the Hebrews, representative Oriental groups, the Grecians, and finslly
smong the Christisns. This last portion will include a study of these
outstanding types of church dramas: the Mass, the Tableauxz, the Mystery,
Miracle, Morality, and Passion Plays and the Autos Sacramentales. Through=
out this survey the purpose will be to detect the specific objectives
attained whenever the drama was actually used as an agent of retigious

education. This discussion will be followed by a brief statement re-

garding the Puritan condemnation of drames and the modern revival of
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drams &8’ azr"e:‘gen‘t;* of -religious educations The chapter will be con=
cluded by a- summary statement of the major: objeetives which the drame
has- actually achieved whenever it has eppeared as an egent of religlous
educ'ﬁtion; namely, the impartation of knowledge, the development of atti-
tudes, end the establishment of habits. _
Il The Historical Use of Drams as en Agent of Religi’ou.e* Ecliuca-ti;‘on
- ) A--Brmna» as an Agen‘b"'of" Religious Education Among Primitive People

Primitive -people engaged in prayer ceremonies which were eew- ‘
sentially drdmatic, for these prayers involved the recognition of an in-
tense struggle between opposing forces=—the good and evil spirite at
work in the unive»rseml The prayer of early man was thus an act: of
petitim“ and-propitiation;, acecompanied by music and dancing, uttered
not in an inner chember, but before an assembled group'.z Youth learn®
ed the art of prayer thru watching and aleo thru perticipeting -in these
tribal prayer ceremonies. Thus, dramatic 'bechniqu;‘ vwes closély” inter»
twined with prayer end served as a mesns in its expression, perpetuation,
end-development smong primitive peopless In early times men did Hot ‘have
& saéred* book which contained informestion regarding deity, religious ex-
periences of the*groui:', rituanlistic forms, and standsrde of morality. As
these phases of religion appeared they were preserved and transmitted
frpm' generation to generation thru dramas which embo«ﬁ.eﬂ-~'l:.'hem>-3 The
presentation of such dramas served ss a religious school for youth, since

(2 4 XX 2]

le Ofe Meredith: oﬁ. eit. » PP 14, 15
2¢ Cfe Havermeyer, Loomist The Drama of Savage People, p. 9
3¢ Cfe Meredith: ope cite., ppe 14, 15
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they contained: the primary elements-of the group r'e-—ligioml As these
Plays were given, no sharp lines of ‘distinction were drawn between the
actors-and the-audience, for the youth might teke part as fast as his
learning permitted. Major objectives of religious education stood out
clear'ljvr"invthe conetruction of theee plays, for they embodied lessons in -
right conduct; ideals: of-courage and honor, beliefs about a grest spirit,
eonvictions about the power of prayer end a faith in immortality. Thus,
in the very begﬁning; prayer was- dramatic in form and technique; drama
was employed as a means-of- preserving fundamentaliraligious truth from
age-'torage; end as such wes-used as the primary medium for the religious
edﬁcﬁtten" -of each generations

| Bs.Drama a8 an Agent of Religious Education Among the Hebrew

| People
" In tuming- to the 0ld Testement; it is found-that religion
and drema existed eide by side as inseparable .compan.{éns, for the Bible
reveals that "the' dramatic instinet was very “strong among the Hebrews and
was given an opportunity for-expression in their religious life.” The
Song of- Maeee (Exodus 15) serves as representative svidence on the point
unﬂerf-fconeﬂidera*timz This song was- probably dramstized ae was also the-
Dance- of" David which he performed before t}le Ark of ’the' Oovenant when it
was’ returned to Jerusalem. (II Samuel 6:’14). The book of Job, written
in dremstic form; contains e dimlogue arranged in such a manner as to
convinee the reader thet it must heve' been enacted originally. The funda=
mental qualities of this book which set it apart as individual and dise
tinetive are its dramatic qualities such as change of situation, suspense
cssece

1. Cfe Bellinger, Martha Pletcher: A Short History of the Drema, p « 4
2¢ Cfe Ibide, pe 8
3s Ofe Moredith: ops cite., ps 16
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and'caiamitnyollowed*by*reliefwl‘ Ezekiel may be credited with the
launching of a “dramatic project", for the first four verses of the
fourth- chapter of his book compare with the-modsrn- educstionsl device
of*usinthqy‘figurea'in‘teachingiz The Jewish temple worship involve
ed meny dramstic situations: the bringing of the secrifice by the
‘ worshipper; its acceptance by the prieste snd its final placement upon
the*altarii Thus,; history indicates that drema existed emong the Hebrew
people in-the very warp and woof- of their religious literature; that- the
drametic method-was employed- by their prophetic teachers; and that dra=
metic technique characte;ize&wtheir religious rituale Thus, Hebrew
drama resulted 1n~fhe4im?artatioﬁ~of“religious knowledge;, involving
particular emphasis upon the acquaintance with the lives and -deeds of
its great religious- leaders, enlightenmment about religious laws and
religieusvdntiesw Hebrew drama aided in the development of attitudes
and-hebits of both group and individusl worship and in the acquirement
of prescribed habits of life. Hence, it ie evident that the drematic
method; as it was employed among the Hebrew people all during the course
of their history eided in the program o.f religious education in each
generafian*eince*tt proved?itself‘capabiefof*&chieving“theeeﬁmmﬁorvob-
jectives of religious education relating to knowledge, attitudes, and
habits.. o
| - Co. Drama as sn Agent of Religlous Educetion smong Orlental Psople
 Orientsl religion was closely essociated swe with dramAffrqn~
eerliest times. For the sake of illustretion the drams of Indie and of
| ' 00_.000

le ©fe+ Bellingers ope cite, De 9
2. Cfe Merediths ope cits, p. 16 ‘
;. 3s Cfe Boyd, Charles A.3 Worship in Drema, pe 7
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Chine may be teken as representative of the general trend emong-the
people of the Orient. As far ss Indien drams wes concerned, its chief
source was in religion;; an Indién play opened and clased‘with"prayersa
throughout the play wasaa deeﬁ*religious*feelingf selfmsacrifice was ex= /
alted as the highest form of self=realizations. Ghineae“playa‘were char=
kacterized by their elevated nature fr‘am“earliesttimes;5 they glori- ‘
fied the virtues and as a rule they were constructed on the axiom that
every-play“should'havev# clearly discernible morals” Again, historical
facts bear-out the sesertlion that religlon and dreme have a natural
affinity, and moreover, that drames has been an\efficieht agent>of‘religioua
education since it has actually achieved great objectives involving knowle
edge; attlitudes, and conducts.

' De Drama as an Agent of Religlous Education Among the Grecien

People
Greek drams origineted in religious ceremoniale in which
all of the people participatede. Records show that in a period some four
centuries before the time of Christ as meny as twenty thousand citizens
of Athens gathered in the amphitheatre of that city to celebrate the fést
of Dionysius with appropriate songs and dances. During this six day festi=’
val twenty five or thir ty plays were given by the populace as expressions
of their religious thought and feeling. This project’in religious edus
cation was et that time considered so successful by the state that it
esceee

1. Cf. New International Encyclopedis, Vole 7, pe 455, £fe
2¢ Cfe Bellinger: ope. cit., pp. 100, 101
3¢ ©Ofe+ New International Encyclopedia, Vole. 7, pe 435, £f.



was in evidence for a period of five hundred ysarss Drama was thus an
integral part of the Athenisn progrem of religious education, since it
contributed to both spiritusl end ethical life.l

In this conneetion it is well to consider a few outestending
ithenian playwrights snd estimate their work in relation to the a=
chievements of major objectives of all religious eduecatione Aeschylus,
usually considered the First great playwright of the Grecian group, wrote
playe cheracterized by a deep mfzra"l earnestness. He portrayed Zeus as
the great ruler of the universe and he constantly emphasized the propo=
sition that there are fundamental laws of righteousness snd goodness
under which men must live~o2 Sophocles, author of the immortal play,
"Antigune“, presented-his theory of life in terms of a conflict be=
iween‘ human snd divine 'lem‘.5 Euripides, the Human, sought to impress
his .gudiences with his own conviction o £ a Great Mystery and a Great
Obligetione It 1is evident that plays written on-this slant were of a
vital significence in the development and perpetuation of Greek re’ligion
and thet their suthore may well be dubbed religious teaschers, for they
used drema as & means by which they might “express their opinion about
the riddle of human suffering, the relation of msn to the gods, and the
destiny of the humen acm].."f4 Not only these playwrights, but the;actors

‘ *0000e '

l. Ofe Eastman, Fred B.: Religion end Dremas Friends or Enemies, pp.4, 5
2¢ Cfe Bellinger: oPs cite, pe 21 £f. . )

3¢ Cfe Ibide, p. 68 £f.

4e Cf. Bellinger% ops cite, po 68
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and singers as well were looked upon as ministers of religion, Per=
forming their functions: in a theetre which was““cﬁnsidered“ as a -saérad
rlace snd ss holy as any*tenm"leol Im concluding this brief survey of
Greek drama, is it not just-to say “Ehat' the Athenian playhouse  existed
as a school of religious education in which instruction and worship were
80 arrsnged that the progrem yielded fruit in terms of good conduct and
right- 1iving=?2 Doepfit not seem; then, that drama served efficiently as
an agent in reaiizing"the'ae* mejor objectives of religlous education?

Be Drama as an Agent of Religious Education Among the Christisns

‘ When Greece #:era conguered by Rome, Greelsn drams underwent &
modification which was of a degrading naturee Romen sudiences showed not
an lota of interest in drama which dealt with soul struggles or which
sought to enhance the ultimete values of 1life. Instesd, drams was support=
ed only when it provided amusement as to give an escepe from life, when
it fairly"reeked“ with both' crueltyand obscen:?d;.y.5 The Romen theatre de=
generated t0 such-a low plane that public tamte reveled in actes of cruele
ty to men and animals.  ¥hen the ~persecution’ of- the Christien group was
at ite peak, great throngs of Romsns gathered in the theatre to witness
the suffering and death of the martyrse Remembering the outrages which
the drama had committed agesinst the Christian cause, the church, on com-
ing into power in the state, lost no time in condemning drama. 4 A_nd
yet, despite this prohibition of dreme in the Roman empire- by the lead=
ers of the Christian church, it was not long 1n finding its way into the

fetess

l. Cf. Eastman? ope cite, ps 5
2¢ OCfe Eastmant ope cits, pe 5
3¢ Cfe Bellinger: ope. cit., ps 77
4, Cfes Eastment op. cite., pp. 5, 6
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church because the inherent urge for drematic expression could not be
denied a:lto-'-gether.l 4

The £irst eppearances of dramas in the Christian church were de=
fended on the ground that dreama was necessary as a medium thru which the
leaders might present the chisf Pacts of the Christian religiom with
accompenying interpretationse. This method proved helpful since the
visual elements of drama- aerved"‘to‘ overcome laniguage dit‘fi;oultieaf' en=
countered in the conveyance -of the Christian masae;gewz A rapid survey
of gsome of the dramatic efforts which manifested themselves during the
courée' of church history reveals the following factse

. 1. During the second eentury; Ezekiel, a Jew, wrote a tragedy

based'u'pon"the'»"book' of ‘Exodus .3 Two- centuries later; Appolinarius, who
was priest of Laodices, arranged“iarges sections of the 0ld Testsment in
drematic form, while his son, Bishop Appolinarius, wrote parts of-the
New Testement in similar et‘yle.a From the time of the fourth century
on, drama held a central place in the church service in the guise of the
- Mess which was rich in elements of symbolic action; narration;, definite
| x;x;égre-ssion- toward e climax, psntomime, and color, all of which elements
are fundsmental characteristics of pure 'drama".!

2+ The Tableau ,/ somotimes designated aes the Living Picture, o
came as & na-turai ’s‘ﬁppiement to the Masrsf The Tableau was' introduced ine
to the services as early as the f£ifth century, being used originally on
special holidays of the church when messages from the Old Testsment

cesces

l. Cf. Eastmant ops cite, pp. 5, 6
2e¢ Cfe Meredith: op» cit., p. 18
3¢ Cfe Ibids, pe 19
Le Cfe Candler, Martha: Drama in Religious Service, p+ 133

Cfe Ibide, p. 143
5. Cf. Ibido, Po 156



9

prophets seemed especially apropos-l It was oniyha step from-the
presentation of'tha*Living*Picture"to‘the“presentation“of“sﬁort“dim-
logues from‘ﬁhe*Bibié‘utili£ed to illustrate the teachings of the
ﬁass-a Burﬁng*tﬁis‘same*fifth“centuryg the~antiphon"waa‘modified‘1n
such“a'wéy‘that*it'produced the effect of dialogue between divieions of
the choir or between the clergy‘énd~choir. The drematization of incie B
dents from the lives of the early church fathers had found a place in
the services of the church-by the endfof‘the'ninth'century; but- it was
not until some three or four hundred years later that these- dramatized
incidents were converted into written forme”

3+ The Mystery play, designated sometimes by various other
names; was'déstinéd £o h§§é_a large part in the religious program of
medieval timese. It originated in therninth‘and~tenth‘centuriea,~grou‘
ing from the sttempts of the Priests to vivify the Bible for their
parishioners by reading it to them in drematic form: Tenth century
history gives a record of the production of these mystery pleys in which
the chief events associated with Christmes and Eagter were depicted.
These playa were given by the»clergy who wished to prov1de some means
of meking the great events on which-their teaching'was based more vivid
- and more  reel to their unletteﬂred\floeke.“4 The mystery plays, later
organ{zed into immense cycles uhich'incluéed'the“chief‘seriptural facts
and extended from the Day of Creation to the Last Judgment,had a highly
importent place in the religlous education of both old and younge Thru
such plays, knowledge of the Bible and its precepts were conveyed to the
masses who witnessed these perfOrmancea.5

L Z 2R 3 )

l. Of. Bellingert op. cite, ps 116

2+ Cf+ Oandler: op. cite, p. 137

3¢ Ofs Bellinger: ope cite, pe 120

4 Ofe New International Encyclopedia, Vol. 7s Ppe 208
B5¢ Cfe Ibid., pp. 208; 209
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4. The Miracle play ﬁppeared'in the fourteenth century as repres-—

sanction of religions While the Mystery play, which'héa*just”been’damﬁ
sidered; was confined to the Biblical record*for~it3'béaic subject
matter, the Miracle pleywas sllowed a much wider field, as it included
material regarding“the«livedef"thevsaintevl These Miracle plays, proe
duced for both the pleasure and the efification of the comman“peqple,
were charactérized*by‘a epi_rit of plety and by an attitude of devotion»a

5. The Morality play mey be traced as far back as the fourteenth
century when~su§ﬁAéxﬁféduction, centered on the theme of the Lord's §?ayer;ﬁﬁ?»
was given at York. The Morality pleys employed an allegorical methed in
presenting the religious truth which the writer wished to conveys These
dramatized fables p-roved t0 be a popular and an effective means of reliw
gious education, for when abstract qualities of virtue and vice were
personified by livingpctors, they achieved the’naturé of reality Bor the *
actors--andaudiencefalike.5 Morality plays were exhortetive in their
nature and showed the effects of sin in a startlingly realistic fashion.4

6. The Eassion pley, originally portraying nothing save the
'passion of’Chriéi;'aiése~fr0m“thevmystery Plays which were considered in
é previous paragrap.h. The first passion play appeared in Siens, Italy
in the early part of the thirteenth century, but it was not until the
next century that it wes found in Englande There its sponsors employed
it as a means of portraying the stmuggle between the spiritual miseion

[ XXX XXX

l. cf. Bellinger:: ope cite, p » 124
2. Ofe Ibids, pp. 138, 139

3¢ Cfe Meredith: ope cit., p. 20

4e Ofe Candler: op. cit., ps 158
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of Chriatwand'theaforcea*ofwthe-iewish~and the‘Roman~wor1&s§ From these
infentile stages in Italy and in Eng1and) where it existed in a form of
loosely connected drématic<epiaodea) the passion play~auddenly grew by-
one bound into vigorous adulthood at Oberemergeu, menifesting itself there
for the first time in 1633. In that year, when the community was terri-
fied by the rresence of the Black Plague, its inhabitants vowed that
if their lives were e spaiedsby Divineiﬁercy, they would faithfully
present a drema portraying the death and resurrection of Christ. The aw-
ful scourge of the plague lifted and steps were 1mme§iately'taken‘to fule
£i1l that promise, so that the first performsnce was given in the follow=
ing yearﬁ-1643.l Thru the-gaceaeding centuries, performsnces of this
play.have been given regularly at ten year intervals wi$h~oniy a vary'
few unavoidable exceptions. Who can estimate what the production of the
Passion Play has meent in the achievement of major objectives of all relie=
'gioué education®~knowledge; attitudes, character, and conduct?

In the light-of this study, concerned particularly wi_th the
religious useﬁof“dramatics in which the participantS'are’at the center of
interest, it is well to see what observeble effects the Passion Play has
produced upon those who play in it. Those who have intimate knowledge
of the production of the play declare that special Biblical training for
the pleyers is & feature”of'§h5~preparationrmade'for the play season'and
thet the members of the cast celebrate mass every day before they take '
their places on the'sfage. Miss-cgndler‘atatee succinctly her estimate

eesve®

le Of. Candlert ope cit., pp. 171, 172
2¢. Cfe Ibide, pp. 171, 172
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of the f-re‘ligicus‘valuea accruing to those who unite 1o produce this
great dreamas-

UFor a year before its performance, the Passion Play is the

supreme object in the lives of the villagerses..Johsnn Zwink

once took the part of Judas with such conviction that heeee

actually so ldentified himself with the remorseful character

that he hanged himself and had to be rescuedee..The rehearsals

are conducted over a period of seven months, the asctors devoting

themeelves to their parts with a religious zeal that mekes the

preperation as well as the production an act of devotion.“l

Te It was during the early stages in the develop ment of the

Pagsion Plgy in Germany that the drams of Italy reached the pinnacle of
its successs I n the fifteenth century the so-called "Rappresentazione
Sacra" was: produced in comection with the ecclesiastical feast celebrat=
ed in honor of John the Bap.tiste Infregerd to the history of Spanish
dreme as it wes utilized for religious educetional mesms, it may-be seid
that from the time of the twelfth-century on, sacred plays formed a highe=
ly popular form of amusement for the Sp_asnish- people. The procession,
marking the-opening of their festivals was always followed by an “auto
sgerementale”, that is, a play which bore & re].:‘.gzlm.usv~].e~:a:aon~~.5 1t is
significant, in view of this study, thet the great period of Spanish
drema was the period when the best playwrights of the day were active in
composing drames for use in the church servicese. The name of Calderon be=
longs to this age when Spanish dreama, at ike grestest glory, wes con=
tributing to the vitelizetion of religion. Calderon wrote plays known as
"Autos Sacramentalesff which portrayed the mystery of the Euchsrist in
&ramatic form.‘*

[ X XN X X J

1. Candler: ope cite., ppe 172, 175
2¢ Cf. New International Encyclopedia, Vol. 7, p. 436
Be Cf. Bellinger: Ope cite, p» 150
4e Cfe New International Encyclopedia, Vol. 7, p. 436
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‘The study thus far has dealt with the use: of dreme ss & medium

for“the’fransmisaion“of religious teaching; as a method which hae been
employed in the»achievement*of‘majdr~objectivea'in'religioua education.
In this investigation it hes been revealed that dreme as an agent of
religious education has achieved certzin major objectives with their de=
pendent corollaries: +the impartation of knowledge, the development of
attitudes, and the establishment of prescribed habite of conducte Although
drama ectually achieved these oObjectives from primitive times end among
verious races, the day ceme when the dreme wes condemned as en agent of
‘religious educations This day ceme when secular influences crep.t in and
established a barrier between religion and drhma-l BUy the time of the
twelfth century the religious plays hed become too elaborate for the
chance} of the church and it was deemed necessary to move them onto a
platform before the church doore When those plays were once outside of
the church there was no resson why the Latin of the ritual could not be
replaced by the~vernacu1ar.2 Both of'tﬁese changes made way for the ffe-
quenthintroduction'of'nBW'and extraneous matter creative of a different
atmoephere and provacative40f‘a different response on the part of the -
gudience« In this way, the drama soon beceme a “thing of questionable
value and“decency."5 Thus, the playe which were originally religious in
nature, not'only“lést the favor of the clergy, but were actually banned
by theme In 1642 the London theatres had traveled so far in this down=
hill coursé that the Eﬁglish*?arliament considered it expedient to close
every theatre in that city.4 For the following eighteen years all London

l. Cfe Candlers op. cit., pp. 172, 173
2« Cf. Bellingers: ope cit., ps 125

30 Eagtment ops cite, pe 9

“le COFs Ibide., p. &
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‘ tﬁéa—‘bres reamined nominally cl/ose'd"and*it“ is asserted that no metor or
spectator was safe during the days of the furi.tan"rule.l As i.n the
Roman period, drema had ceased to portray thé true and the good; it had
bscm"‘»"irrever;ntf'and obscene; therefore;, /"it* could no longer be employ=
ed as en agent in religious educetion, but must be forbiddene
F. Drama as an Agent of Religious Educetion in Americe
" Since Puriten standerds-held swey in American life: for some
time, ;t-’“wasv no wonder that several centuries elapse?;before' drame be®
ceme an agent of religious educ’ation* in Amerieca. Just recent'ly“the‘
Church and Drems Association. {composed of those who, 1n the worda of
Edith Wynne Matthison;are eager for the renewal “of the anci.ent fellow=-
ghip between Beligion and Dramatic Art" ), has been orgenized. Dr. Cadmen,
a_p President of the orgeniz_stion,hae declared that:
“Realizing.nthat the dramatic, like the religious instinct is
.deeply rooted in human nature and that these two mighty forces
have been closely associated since the days of primitive man,
we, the 1egde?s of thg church gnd Qheatre to=day must re-esée
tablish their ancient fellqwahlp.‘_f
Thus, the da&' hes come when dramas is- énce more officially rél&tsd
to the progrem of religicus education. - It has been seen that tﬁi‘s‘k’ rela= _
tionship was significant in the bas-t* in the ach:ieveménb of maj br "object‘iw’res
of religious- education; there;f‘or'e, the dramatic method presents a challenge
when-it fe-appe‘are* tq-day“‘aé e means Of realizing the great aims of the
Program of religious educatione
sescse

1, of. Bellinger& OPe cit-, Pe 249
2¢ Bulletint Cadmen, S. Parkes: Forward To-gether, pe 1



IIl. Summery
N In the preceeding peges of this chapter cons-idergt'ién*has ‘been
given to: certain mgjor objectives which dremas has actually achieved when-
ever it appeared in history as en sgent of religious educationf.’ Thege
major objectives, achieved in varying forms, from primitive man until the
time of the Puritan ers, might be summrized briefly as followss
1. Impartation of knowledge regafding:
a) ‘I;he sacred literature of the group
b? ' The deeds of the great religious leaders of the grouf
"e) The religious laws and duties of the group
2. Development of attitudes regardlng
a) The deity or deities worship.,ped by the > group
b) The treatment of fellow creatures j o
¢) Sin |
dj The religious organization of the group
o) Imortality |
3 Estﬁabliehmentrof prescribed habits regerding:
a) Formal worship, including the technique of ritual
b) Social obligations
¢) Individual conduct
HJme; thie historical survey haes yielded evidence to the effect
that the drametic methodhas’ been most effectively used in the past in
the achievement of these mesjor objectives sought in all religious educatione.
Proceeding from this point, it is well to take a less extensive, but
e more intensive view of the subject; to exchange the telescope for the
microscope and consider the dramstic method in relationship to the contents

of the dramatic impulse as it exists in the junior chidd.



Chapter II
The Psychological Basis for the Use of the Dramatic Method in the
Keligious nducation of the Junior Child
(A Study of the Relationship Between the Characteristics of the
Junior Child and the Content of the urametic Impulse as a Basic

Consideration Relative to the Use of ‘thg D_ramatic Method in thg_
Religious tducation of the Junior Child)

I. Introduction

The first chaptdr, devoted to a study of drema as an agent
of religious education throughout the variqus gtages of history,
served to indicate that the dramatic method has proved 1o be an
effect_ive means of rezlizing certain major objectives sought in all
religious educetion. This chapter, following that general discussion of
the dramatic method in religious education, will include a considera=
tion of the use of the dramstic method in the religious education of
the junior child in particular. Such a consideration is necessary in
treating the problem of this thesis, f'or the methods of religious educa-
tion must always and at every point be fitted to the needs of the child f
in question. The dramatic method must be definitely harmonious with the
nature of the junior child if it is to be employed in his religiods eduse
catiqn- Consequently, this chapter will be defoted tc a comparative
study based on masterial found in modern text books regarding the charse
acteristiéﬁ of the junior child and regarding the content of the draﬁatig
impulses The procedure will involve an analysis of the junior child for
his outstanding characteristics, an analyszis of the dramatic impulge for
its component parts, and a compariécn of the resulting enalyses et each
point in order to discOVer whether the total correlation ig of such a

nature as to justify the use of the dramatic method in the religious
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eduecation of the junior childs In acgord with the modern emphasis -upon

‘child 'qentéredﬁ""eﬁucation;’ the pb;'lect of" p&mpunt “importance in -each

‘phage-will be the jumnior-child.

II. The Junior Child end the Drematic Impulse

In meking an enelysis of the jumior child on the besis of

material found in recent books on child study, the writer found an

abundance  of -evidence testifying as to the energetic activity of the

junior child. towell, L considering  the primary -interests of junior

boys and girls, liste interest in activity as fi’rst’.'l She remarks

thet any one who watches junior children cannot but feel that they

are filled with an exuberence of energy emd that ”ourjlm’ibr, first of

all 11kes*~*activitya‘j2‘~ M. J. Baldwin says 'that*“thé* junior stage of

 life is one of- ‘?‘w&iess‘“m,‘ and ceaseless" gct‘ivity. “5 : In harmony

¥ith-thie-sssertion; Jo L. Baldwin writes of the junior-age as one in

vhich "physical vita'lity:withwa‘ corresponding irrepressible actﬂivity; .o

reaches'*itrhighefst“po"int'- ik Mery Ts Whitley reminds- her readers that

twothirds  of the games" played by juniors "involve considerable-bodily

movemen*tsa'fs A hostof other writers, inciud-ing-ﬁtha&myﬂatten', Betts,

and” H&wthc-fne*also unite in emphasizing the tireless activity which is

cherscteristic of the jumior child.® Thus fer, them, it has been found

1.
De
Te

4o

Se
6.

L2 XX X2 2
Cfe Powell, Marie Coles Junior Method in the Church School; pe. 37
Fowellt ope cite., p. 37
Baldwin; Maud Junkint- The Juniore: How to Teach and Train Them, p. 9
Baldwin, Jesephine L.t The Junior Worker and Work, ps 20
Whitley, Mary Tet A Study of the Junior Child, p . 18
Cf« Athearn, Wglter: The Church:School, p. 120
Cfe Hutton, Jeen G.3 The Missionary Education of Juniors,p. 19
Cfs Betts and H ewthorne: Method in Teaching Religion, pe234
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smotor activity is of primary importonce in the nature of the junior child.

rad a o0t T T . 5 3
An anelysis of the drematic impulse, as explained by present doy psychologists,

reveals that motor activity is one of the fundemeuntal

activity, a primary characteristic of all orgsnisms is the first great deive
' 2

Wood, Betts, Hawbthorne, and Overton.

‘o

el . iy 3 . PR R . +his oroun J e oy e ode am I A R o]
roiessor jood, represenvetive of this group, declares that movemend is funda~

mewtal in plot and charachberization since it is by this means thet the play=-
3
er zssumes the role which he wishes 1o portray. Having thus ssen that

motor activilty is o primery characteristic of the junior child, =nd hoving
seen that it is zlso a primary constituent of the drematic impulse, is it
not justifiable to declare that in this particular reépect there is a closse
correlation between the results of the two analyses}
B. Gregariousuess
Returning again to the central point of this study-~the junior

child, it is found that present day writers stress his gregarious character=~
istics. The junior child, according to Mary T. Wﬁitley, exhibits a spirit of
fellowship 25 shown by his interest in clubs and gangs.4 In this respect he
menifests o desire to be with others in order to share with them in certain
experiences, motives, and interests.A Dr. Luther A. Weigle, in agreement with
Miss Whitley, says that the Junior child shows a love of te=mm play and also a
geng instinct.5 In line with thot description, Miss Powell declares that

it is a charadteristic of the normel junior child to seeck for componions,

sopoece
1. Of. Wood, e Carleton: The Dramsiic liethod in Religious Education, p. 15
Gf. Betts and Hawthorne: op. cit., De 232
Cf. Overton, Grace Sloan: pe 47
2e Iblde
30 Cfe iicod:s 0D Ciﬁog De 7
Lo Gfe Norsworthy and Whitleys The Psychology of Childhood, »n. 300
5e Cfe Weigle, Lo Aes The Pupil and the Tencher, pn. 30--33
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that he preflers to act in group s rather than alone, that he plays with
other “chil&reu' more at this period then et any other; snd thet a study
of his gemes reveals that he prefers those which necessitate the presence

1
of others. Josephine L. Baldwin, in discussing the influence of the --

- geng, also points out tlﬂxat. the junior ia*kéenly desirous of social cone

tact and group activity.2 Thus, authorities 1n the field of child study
unite in ssying that the junior child exhibits a strong tendency to cleave
to his gang or club, due to the prominence of his gregarious instinet at
just that stage of his development. In connection with the purpose of
this phase of the study, it is intere_sting and significant that Wood as
well as Bette and Hawthorne, in 'analyzing' the dramatic impulse place this
very quality of gregariousness in a position of high importance. They

show that the da\sii-e» to bein contact with fellow beings is a character=

istic of every normal individual and this instinct is of "great importance

in considering the humsn incentive for drematic expressi‘oﬁs‘é Thus, the

- gregeriousness of the junior child finds its counterpart “inﬁthe drematic

impulse and in this second phase there is a close correlation between the
results of the two analysese.
" @+ Desire for Approval

The junior child manifests a distinct desire for approval, re—=
lated, no doubt to his gregarious tendencies which were discussed abovee
In a preceding paragraph attention wae called to the influence of the gang
in the life of the junior child and to the importance which he atiaches

(X2 2 X% 1] |

1. Cf+ Powell: ope cite, DP. 58" 39

2+ Ofe Baldwin, Josephine L.:: ope cite, p « 13
5. Wood3 ope cit., Pe 17 )

Qfo Betts and Hawthorne: ops cite, pe. 232
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to its approbation. Miss Whitley reminde-her resders that in the eyes
of the junior child ’jto be ap_plauded by :the*fellowa? guarantees ‘1n-
ternsl e&tiefaction.fl Migs Josephine L. 'Baldwin"affim Miss Whitley's
statement, by declaring that juniora desire pre=eminence and public recfog=
nition.” At the ssme time it is found that the desire for approval is
another urge comprising the dramstic :‘mspmlse-.5 | Thie .desire;’ sometimee
known as- love of ap.probation, manifests itself in reespn onse to the soclal
demand for agreeable behaviore All thru life the individusl seeks the approve
el and acclaim of those around lﬁms”th‘a tiny child watching for his mothe=
er's smile grows into the adult seeking recognition in en ever widening
ci;cle.l‘ This love of approbation is an instinet which is most powere
ful in motiva‘bing’ dramatic performance at all a‘gesws‘ After studying the
love of spprobation as found in the junior child and in the dremstic im=-
pulse, it is clear that at this third point the results of the two analyses
again: coincide.

D. Loyalty , o

‘ In the ixmnédiate ly: préce&iné d'isvcﬁa‘sionﬁ*ﬁ' wée-“nkoter‘d’ that ﬂio
o junior"-ch«\i‘ld is’ea'sentially e social being, closelymllied to those of
his gang and highly desirous of their approval. Loyalty to the gang,
is; in turn; considered & chief \vi"rtueé and “fi.e‘ develop.ed as far as the
group~'ccnsc'iousnees> extends.‘_"7 If the group,;- becomes involved in eny diffie
culty; the loyalty of the jut;iors is evidenced as all the members face the

seeece )
1. Whitleys op « oite, p. 38
2¢ Ofe Boldwiny Josephine L.t ops cit., p. 21
B2 Ge Voods ape ety b 15
. Pe Cite,y Po
Se Ofe Be#ts and Hawthornei ope cite, p. 233
Cfe Overton: ope cite, pe 47

6e COfs Baldwins The Juniorst: How to Teach end Train Them, pe 13
70 Whitleyf oPe cite, po 118 )
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situation as & group and consider it “unthinkable for one to save him®
self at the exp.ense of the#rest.?l ihe»junior“alaO“showé s sense of
loyalty for his femily, hie neighborhood, school, end town, although

his strongest allegience is to his gang.2 This element of‘loyalty, 80
prominent in the character of the junior child is also prominent in the
dramgtic 1mpu133«5 An avenue for -the expression of this drive msy be
found in the program of dramastic activity end in that wey it mey be util-.
ized 50’ae'to~func£ion'to»good adventege in the growth of personality.
In view of this, it may be said that loyalty, as found in the meke* up
of the junior child, is congruous with'thé loyalty which is a con®
“stituent-of the dramatic impulses

E. Altruiem
. The junior child, allied with others of his own age in the
g#ng*group becomes: an enthusiastic and an efficient participant in ale
truistic workes # Leeders have found that groups of junior boys and
girle have‘dieplaye&‘a‘keen interest in the promotion of better sanitary
“conditions and in the service of the sick end old in their ccmmuniﬁies.5
Josephine L. Baldwin declares that the championship of a cause always
~appeal; to junior children and she points out that in many schools they
organize themselves into clubs for*the“purpose“of"carrfing'on’a progream
which is baaed“onfaltruistic"motiveaxé This trait of altruism is a higgh=
ly developed form of the social instinet found in the dremstic impulse.’
 eieeses

1. Whitley3 Ope cite, pe 119

2e O0fs Baldwin, Josephine L.s.ope. cite, De 13-
Cf« Norsworthy end Whitley: op. cit., p. 296

3¢ Cfs Powell: op. cit., p. 38

4, Of. Norsworthy and Whitley, p. 302
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Fe Imitation

As has already been observed, the junior is able to enter sym=
pathetically into the experiences of otherse This inward experience of
sympathy is closely related to the external act of imitation, since
participation in the mental stetes of another normally resulﬁs in an ex~-
pressional response.l The younger junior is prone to imitate people of
his immediaste acquaintance and thru hie play experiences he relives the
activities of adults agound him% The older junior, in his desire to
imitate people of a more remote realm, turns to the field of reading and
imagingtion to find the heroes whom he considers worthy of emulsg tion. 3
His active imeginstion reaches out doward idols found in a world of fairies

nymphs, kinge, knights, and warriors; he imitetes the actions of an Indien,
) i

can outlaw, or a prlnce on various OO\BBIOHSc His intense admiratidm for

hig idols becomes hero worship and he copies a great many points of speech,

. action, and mannerisms-5 Imitation, so fundamental in the make-up of the

: junio; child is also fundamental in the make-up of +the drametic impulse-é

7

This tendency "to repeat the thoughts and acts of another"' is ome of the

basic human instincis, éppearing at an early age and persisting through=
. . 8
cut life in various forms according the the age of the individuale.  These

Gasess

l. Cf. Overton: op. cit.; p. 38
"» COfe Norsworthy and Whitley$ op. cit., p. 303
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different forms of imitetion ivarioualy combined add en important 'coldr
to the drmatie"imp;xlee-fl Aé_aing there is close correlation between
e chargcteristic of the 3un~ior child and a characteristic of the dra=
matic  impulses
G. Ourissity

'Boya ~gnd girle of the junior-age display an interest in the
unknown: ae’ éhown"~by‘ their tendercyfto investigate the unfami'liar’-% This
trait of curiosity leads to exrerimentation in order to di‘scover*. the
how, the why, and the what pertaining to objects within their ken.5
This adeptive’ ipatinct“ of curiosity, so apparent in the response of the
junior child to his en'vironment«-, is 8 basic drive in the drematic ime
pulse. Psychologists defcl;:re" that curiﬁity is arous’e;d“by the novel and
thet it gradually develops into interest; attention, suspense, wonder,
snd awes Drame is essentlally dependent upon the component of the dra=
matic impulse known as curiosityﬁ Thus, the curiosity of the junior
child corresponds with the curiosity found in the drametic impulse; again
there is agreement between the two factor,é under consideratione.

Hs Manipulation
In discussing the interests of the junior child, Miss Pewell
declares that “there is none more compelling than the urge to make things."s
This instinctive interest, often kmown as manipulation, is evidenced by
the junior's inéessant stgivings to "meke things happen, to get resulta.'f6
Thisg const.z-‘uctive’tendency ¢common tt; the junior child is most easily |
observed as it leads him to activities of building and feshioning
seesce

l., Woods ope cit., p. 19
2+ Ofe+ Powell: ope cite, pe. 41
Cfe Norsworthy and Whitley: ope. cit., p. 202
3¢ Cfe Whitley: ops cite, pe 24
4, Cfe Wood: ops cite, p. 23
5¢ Cfs Powell: ope cit., po 41
6+ Ofe Wnitley: op. cite, P 23
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& widefvariety'of'articles- Maud Junkin Baldwin'declares“théi‘junior
boys like to meke things such as sie&a'and wagons; that they enjoy
building railroads and bridges; that the junior girl displays this
same urge to make things as she cooks food and fashions clothing for her
dollstl Thie characteristic found in the nature of the junior child is-
comparable“té the tendency toward construction which is a constituent of
the dramstic ﬁnpulse-z At this point,; also, there is harmony between a
trait of the junior child and en element of the drametic impulsee
I. Aesthetic Interests |

The junior's constructive tendency yields a by=product of
aesthetic interést.5 This agsthetic interest, with its instinctive basis
is not so highly developed during the junior age as at later periods, and
yet, it’mnst not be overlookeds Juniors respond to the beautiful in art,
scﬁlpture, and painting to such an extent that theyoften enter upon a
state of inward rapture~after'sucthontactEQ 4 AAccording to Professor
Wood, this sesthetic interest is included in the dramatic impulse and in=
volves appreciastion of wnity, emphasls, harmony, symmetry, balance, pro-
" portion, and‘grace.5 Cnce more, then, it ié found that a junior's interest
tallies with a phase of the dramatic impulse.

Je Expreasivenesa
The junlor child menifests his expressive instinct in connection

with his characteristics cited above under the headings of love of appro=

[ X X RN 2 J

le Cfe+ Baldwin, Maud Junkin: op. cit., pp. 9, 10
2¢ Cfe Wood: Okpo ¢ite, po 15
Cfe« Overtont ops cit., De 47
3¢ Cfe Wood: Ope cite, pe 24
4. Cfe Whitleyt ope cit., pp. 118, 119
5 Cfe Wood: op. cit., p. 24
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baticn; propensity to imitate, to construct, and-to enter upon asesthetic
experiencese This urge for expression; rewealing itself in geeture and

voice is dominant in the  drematic impulses 1

Again, a characteristic of
the junior child and a characteristic of the drametic Impulse are found
to coincide precisely.
ITI. Sumery

N In this chapter, then, the writer hae set forth data gleansd
from modern textbooks regarding the prominent characteristics of the
junior child and re~gar‘d>mg“‘ the constituent elements of the drematic im=
pulse. Thi‘sﬂ twofold anslysis, involving the jumior child on the one
hand end the dramatic impulse on the other, resulted in the discovery of
a close correlation between the two factors at each peint of comparisone.
This brief summary revealed that these outstanding characteristica of the
junior child have counterparts in the dramatic impulse: activity, gre=
gariousness, desire for approval, loyalty, sltrulem, imitatlon, curiosity,
construction, expression, and an aesthetic interests Since the fact of
this congruity has been established it mey be asserted that psychology
justifies the use of the drallna.ﬁc method in the religious education of

the junior child.

acvede

1. Cf. Wood: ops cite, pe 24



Chapter III
‘The Potentimlities of the Drametic Method as a Means of Meeting the

Objectives Sought in the Religious Education of the Junior Child

I. Imtroduction
' . At the outset of this study consideration was given to the use
‘of “the dremmtic method as it appesred in history as a meens of realize
ing thru the use of various meteriasles the major objectives ﬂm;ght' in all
religious education=-namely, kmowledge, ettitudes, and skill in living.
At this time it is fitting to move from: that rezlm in order to concentrate
upon the relation between the specific objectives sought in the religious
education of the-junior child and the drammtic method. In thils chapter
the junior-child will be of centrel importance; the objectives for his
religious  education will be-anelyzed end reduced to their simplest form;
Biblical snd missionsry data will be selected as two types of material
to serve as the media thru which the dramatic method may be tested in
order to ascertain ite efficacy ae one means of achleving the objectives
sought in the religious educaetion of the junior child. Thus, the foilow-
ing pages willbe devoted to'a study of the major objectives sought in the
religious education of the junior child and then to an empirical test of
the drematic method as one measns of achieving these desired outcomes. A
II. The Drametic Method end the Objectives Sought in the Religious Edu-

cation of the Junior Child

A. The Objectives Sought

In hie book, Objectives in Religious Education, Dre Paul He

Vieth proposed a sevenfold goal as the aim to be apprehended by all
modern religious eduoa’h'ion“.l ‘These-general principles thue set
| [ XYY Y.

1, Of. Vieth, Paul H.: Objectives in Religious Education, pp. 80=-88



28
forth by Dre Vieth were paralleled in the statement 9f objectives
for the religious education of the junior child proposed by the

committee on the religious education of children. Briefly stated,

their seven fold objectives are as follows:

"l. Religious education seeks to foster in juniors a con=
sciousness of God as a reality in human experience and a
gense of personsl relationship to himesee

2+ Religious education seeks to develop in juniors such
an understanding and appreciation of the personality,
life, and teachings of Jesus as will lead to love for
him and loyalty to his cause, manifesting themselves
in daily life and conduct.

3+ Religious education seeks to foster in the junior a
progressive and continmuous development of character in
harmony with the teachings and example of Jesusess

4. Religious education seeks to develop in the junior the
ability and the disposition to hed make the ideal of
the fatherhood of God and the brotherhood of man a reality
in his own worldoeses

S¢ Religious education secks to develop in the junior the
growing ability and disposition to participate in the
organized society of Christians-=the churchee..

6+ Religious education seeks to lead the junior into a
Christian interpretation of life and the universeessee

7« Religious education seeks to effect in the junior the

assimilation of the best religious experlencelof the race
as effective guidance to present experience."

!

An sttempt to analyze and synthesicze these objectives reveals
thet supgestions of kmowledge, att 1tudes, and skill in living, (or
conduct).aims are woven throughout all of the seven. An individusl
consideration of each brings these various elements to light:

o'ooooe
1. Bulletin prepared by the committee on the religious education of

children—-"International Curriculum Gu1de~—Prellm1nary Drafte-
Section I (Children's Work), pp. 110-llp)
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1. "consciousness of God" ENOWLEDGE ATTITUDE
"sense of personal re=
‘lation to him." KHOWIEDGE ATTIDUDE
2+ "understanding of life
and teachings of Jesus." KNOWLEDGE
#love for him" ATTITUDE

"loyalty to him." ATTITUDE
"manifesting themselves
‘in daily life end con=
duct." CONDUGT
3+ —"character in harmony !
with the teachings and
exsnmple of Jesus" KNOWLEDGE CONDUCT

4, " gbility and disposition" KNOWLEDGE ATTITUDE
"help make fatherhood of
" God and brotherhood of

man a reality" ATTITUDE CONDUCT
5. Yability and disposition"  KNOWLEDGE ATTITUDE
"participate in the church' CONDUCT

6. "Christian interpretation
of life and the universe" KNOWLEDGE ATTITUDE

7+ Yassimilation of the best
religious experience of the

race as effective guldance
10 present day experience." KNOWLEDGE ATTITUDE CONDUCT

Thug, it is evident that these objectives are based ﬁpon the'
cognitive, emotional, and volitional phases of human personality as
they are related to the one end of developing Christian character. Be=
cause of the thréa*fold foundastion and permeating emphasis revesled by
analysis, it is possible to reduce them to Dr. Bett's compactly phrased
goal of religious education which he sums up aes: ILruitful knowledge,
right attitudes, and skill in living.l Now, having steted this three ~

2o ase e

l. Of. Betts, George Herberts How to Teach Religion, pe 47

18583



30
fold goal as comprising the gist of the outcomes desired in the religious

education of the junior child, it is necessary to test the adequacy of

- the drematic method as a means of achieving esch of these objectives., In

order to give body and substance to this study, the drametic method will
be tested first when Biblical material, and then, second, when nissionary
material is employed as the medium thru which to attain these objectives
desired in the religious education of the junior child. First, in the
religious education of the junior child, how may the dramatization of
Biblicel material serve to ineulcate fruiiful knowledge, to develop
right attitudes and to promote ékill,in living?
B. The Achievement of thé Objectives Soﬁght
1. Thru the Use of Biblical Material
a) Knowledge

In the religious education of the junior child how
may the dramatization of Bibliczl material serve to inculcate fruit-
ful knowledge? In order to impart secular knowledge and to instill
social and morél principies the public school mekes wide use of dramatic
activity and is defended in this practice by a host of present-day

psychologists and educators.l In this regard, Lee says: "The mind first
' 2

Q9

learns things by getting inside’of them, by being what it studies."
Dre. G. Stanley Hall writes: "Doing is a better organ of knowing than

is merely intellectual learning."3 liss Bdland declares that dramatizae

l. Cf. Meredith: op. cite, pe 11
Cf. Russell, Mary M.: How to Dramatize Bible Lessons, p. 130
Cfe Miller, Elizabeth E.: Dramatization of Bible Stories, p. 5
2e¢ Brockway; lMemes Church Work with Juniors, p. 116
3, Hall, Dr. G. Stanley~--quoted by Ferris, Anita B.: Following the
Dramatic Instinct, p. 26
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~4iorr as & process of" learning thru actlon is of pirime -importence since
“that which is learned thru the medium of -activity makes '\‘a~*mhzim®~ -
‘lesting impression than that which is learned thru merely hearing or
"*seeﬂ“lng‘-l In thie same connection Mrss Overton writes that the - |
- dramatic-method: WEE’“ o means:of getting teaching ha':to:*act’hm 2o
If the drematic method, thus justified; is successfully utilize

‘od by publ ie education to -imprart secular knowledge, msy it-not also be
utilized in religious education to impart religlous-knowledge?’ -This

question leads to a statement ofthe knowledge-aim se it functions in

the field of religious-educatione Dre- B-.atta;' in discussing thi#' alm

which fh@*prcpoees’wfm&men‘bai;vséys that-since religion must-be inw=

telligent; one of ~the chief objectives of religious education must be

to suprly children with religlious- knowledg:a Suech- knowledge ‘must in-

clude as fundemental constltuents-a consclousness of God-as a f'liv-

ing presence-who- is actively et work in the worlds a knowledge of the

divinity of Jesus Christ.” Since the Bible: is the supreme source

of -information on -thage"‘,-m&tters',' it ie- essential that the-Bible be

carefully-studied and- thoroughly mastered-in-order that-its mesning

may be intelligently applied: to present day l'ifa‘o-é* Now, at this time,

[ YTX Y X B

20 Overtont ope cite, pe 80 .

3e Cfe Brockwayt ope cite., pe 117
Cfe Miller:t ops cite, Ds 5

- 4¢ OFfe Bettss ope cits, pe 47

S+ Cfe Bette and H awthornes ope. cite, p. 87

6+ Cfe I bide, pe 85

l. Ofe Edland, Elisabeth: ' Childreri's Dremetizations, p. 5
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it isapropos to put-the question which is the subject of this portion
of the-study:  How may the fdramat'izatioﬁ*“of’ Bibliesl meterial- ’e’eé've fo
give the- junior-child fruitful lmowledge; thet iy knowledge  which 18
relative to his needs; problems;, interests end activities: 'in"tﬁs ( pres=
ent sget An examination of books by ‘contemporary educators-reveals
-unanimous- agreement on-thie- point of the-efficucy of the drametization
of Biblical material as a meens of giving the child lmowledge relative
to his every day lifes. ' |
Meredith points out- that- oducational dramatice serves {to impart
&’ necessary Imowledpge of Biblical geogreaphy since: fsuch“factﬁgimw’ be -
woven into-the fabric-ofthe dremetic pro&-uctiom Sl *t.hisﬁ"";m“fs:lso ’
children may learn-the vital points-of Bible historys Thru such &
‘process; then, di-aima: ‘ts~able to make the Bible live for 'th*ef«’f‘éhil@reni
‘as” they analyze tha Passeges which they wish to-drematize they are-
esger-to' look up-crose references for further-light- o their work; as
they proceed the production-takes on the aspects of a problem upon
whi’chﬂfhay“may"'cezrb’erﬂ their intersst and as such it beéomes a project
for the acquirement- of fruitfulimowledgeol Meredith is supported in -
this poaitfconwbrlsaattie* Cs Blomguist who-etates that thru the*brmeee
’ of"‘etudyizi‘g_; ‘writing", and playing the Bible B’tcri‘e»s:,' the*ch&ig]:di‘en" bew=
co._me fam.’rliar with the 0-_1ld Testament-and the New Testament, and thet

w5

in this way they learn-to"love the: Bible as a storehouse of literature,

‘lii's'ﬁorya “and drametic evéntf'-a-‘ In her-book, The Drematization of Bible
story they-varef enabled: to comprehend-the life exp_eriences of “the
Y9000 ®

i- Cf e Mereditht ops cits, p. 19
2+ Ofs International Journal of Religious Education, March 19 1
~ (Article by Mattie C. ~Blomquist) | P B 1
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Hebrew people who are involved and that such =& comprehension has a
vital influence: upon their own standards- and id‘ealev.l Miss Wilson
eaye that when “the' children ect out-an Old Testement incident or a
New Testement- parable the impression- is- indelibly stamped upon-their
mindes? To bear out this point, she  quotes Clavier who gives the
following illustration: _

"Marthe has acted the parable of the Lost Goine Her house

_was under- the chair; her coin wes hidden in & orack in the

floore Martha has swept end-seerched'in view of all the

delighted children; she has found the coin and has shown it

10 thems All to=gether they have repeated the parable.

Martha will not forget it and neither will the others.'
In a bulletin pu’olished by the committiee on religioue educe:t.ion of -
the L‘IOrthern Baptiet Convention, it is stated thet thru dramatization
Biblical material takes on new meaning, for if this material is to be
drematized, the unfamiliar phrases-end customs must be studied, ine
terprete'&*,'\and explaineds Then; in that light; the Bible mey be brought
to bear on every .dasy life and thus become-a souree- -of fruitful knowl=
edge .4 In cénsi&eringways* in whichthe: Bible may be-made vital to
children, Margaret- Lélmrad; : 'ﬁr'iting' inthe Pilgrim Elementary-Teacher,
suggests that the teacher: w&tld do well to utilize the child's dramatic
instinct to accomplish that desired- en&-.ﬁ- She-esserte that in-this
way, thru the use of the dramatic method; the child may "live over egain
in impginetion those grand old tales * end that the dramastization may
serve to "deepen and vivify imprassioz‘m-made»f\by them and elucidate
their interpretations."® Miss Eggleston, in writing of the dremstization
) ‘ Seovnse

1. Cfe Miller: Dramatization in the Church School, ps 6

2{ (;iidtlils?nésDorotm Fe: Child Psychology and-Religious Educstion, pe 55
Z. CPfe B;zlgetim Pageantry in the School of the Church, p. 10

5¢ Cfe Pilgrim Elementary Teacher, Nov. 1929, pe 483 (Article by Monrad)
6. Ibidc, Pe 485
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of Biblical materials declareskhai such work is carried on for the
’purpose of developlng vithin the children "en interest in snd an under=
standlng of great and noble Bible characters to stimulate worthy ideals
and motives."l In Wfiting along this line, Miss Ferris points out that

educational dramatics, based upon the child's natursl dramatic instinct

e

s & splendid means of making the Bible and its people live for children to=-
day. She suggeéts that dramatic activity may well be utilized to give
V1V1dness and reullty to much of the Biblical material which mlcbt other=-
wise be difficult to teach to children.? She rejoices that thru such
dramatic activity, not only Bible stories, manners, znd customs may be‘
learned in an unforgettable way, but that thru this avenue Bible truths
are imparted and "all in the way of joyous play."3 In concluding this
phase of the discussion it is fitting to call attention to lMiss Kimball's
view of the matter. She holds that children should be given an oppor-
tunity to live out the Bible in order that it may not be merely an intel-
o ‘ 4
lectual experience, but rather, a life experience.

Thus, these present day leaders in the field of religious edu~
cation affirm that thru the dramatization of Biblical material the child
may acquire knowledge closely related to his life. Counsequenily, from
this test, made on the basis of Biblical material, the dramatic method
is deemed an efficient agency in the reszlization of the objective--

So0es0e

1. &Eggleston, Margaret W.:
2¢ OUfe Ferris:s op. cite, peo 21

3 Ibido, Da 33
Cf. Benton, Rita: The Bible Play iorkshop, ppe 15, 16

The Use of the 3tory in Religious Education, p. 158

4, Cfes Kimbell, Rosamonds The Wooing of Rebececa and Other 3Bible Plays, p. viil

Cfe Benton: op. cite, ppe. 14, 15
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frultful kmowledge==sought in the religious education of the junior

childe.
b) Attitudes

Permeating and underlying the seven '-‘obiectives-?propoa_ad‘ as

‘outcomes-t0-be desired in-the religious education of the junior child

't_-hera’« are several included by Dre Betts in his statement of the second
gim al the heart of religious education:

"Right attitudes; the religious warmth, responsiveness, interests,

.ideels, loyalties, and enthusiasms which lead to action and to

a true sense of what is most worth-while.®
In view of thet; the next problem of this di'acussion logically followss
In the religtous edusation of ‘the junior child how may the-drsmatizatiom
of Biblical material serve to develop right ettitudes?

Before- answering this question specifically, it is well to cite

general statements- which will serve to substentiste statements of & more

~ detailed nature. For example, Mrse Overton points out that drsmastic

expression givee:the child an opportunity to put himeelf  in enother's
pbsition-‘ end thento gain experience by *pr’oxy-z’ When a child astually-
strives to interpret a noble character he has a morally uplifting experi=
ence in that he is moved- by the impulse which prompted the character
vwhose experience he is re»living‘j - On this point; Professor James B.
Pratt hes written the following words::

"So close is the relation between remction and feeling, between
-bodily expression end inner-state that he who imitetes another's

(2 XXX Y}

1. ~Betties ope cite, pes 47

2. ©€fe Overton: ops cits., pps 77, 78
Cf. Weigle: ope. cit., pp. 150, 151

3¢ Cfe Meredith: ope cite, pe 195
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action, posture, or expression, is likely to share, at least in=

cipiently, in the mental attitude thus expressedecseIt is more

important thet he (the child) should imitate actions which are
expressive of religious feelings end thus come to wonder, think,

‘and feel for himself then that he should lsarn any emount of

plous wordse." '

In a preceding section it was discovered that the drematization
of Biblical meterisl serves to impart fruitful knowledge. These state™
ments suggest that the drematization of Biblicel materisl aVlso serves to
develop attitudes glorified in Biblical .h'n-e.2 For exsmple, when chile
dren act out the story of Eether; the girl who tekes the title role comes
to realize anew the devotion required on the part of the reel Esther. #n
working out a dramatization- of the story of the Good Semariten, the parti=
ci_pehts“ experience the attitudes shown by the various charscters, and in
that way“t’hvey* comprehend anew the meaning of- the parable as it ie ine
volved in- 'bh§' a‘?t.titudea"shown* by the various persons: who are represent=
ad. Those who have portrayed the Nativity scene in a draxﬁatic‘ way will
ever afterward be more interested in and more appreeiﬁtive of the Christe
mas story, particulaerly in their feeling of edoration for the Christe
ehild.. To illustrate this point,Kimball sp_eaks of three very lively
junior boys who had been aasﬁ;gned" to play the part of the wise men in
such a production. In the course of the preparstion fof the pley the
boys “were not drilled, but filled with & sense c;fthe sacredness of it
al’:l..“"~5 Thru the experiencé‘they'antefed into the abtitude of ~worship.4

‘ ' veseee

l. Quoted by Whiting; Isabel K.3 Dramstic Services of Worship, p. x
2. Cfes Morediths op. cite, pe. 112

Cfe Betts: ope cite., ps 176
3+ Kimball, Rogsmond: The Wooing of Rebecea and Other Bible Plays, pe6
4., Cfe Ibide, pe 6 : _
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Miss Brockway also illustrates the effect which drsmetizstion of
Biblical material produces upon the attitudes of the participantse
She writes of a group of junior bOyé who enacted the life of Daniel
et a week day session of the church school. After representing the
siory in four scenes, each of which had ended in an ascription of praise
to God, she then asked them how they might express the mezning which
the story had had for them. 1In respoﬁse, one boy said: "Let's ging:
"Holy, Holy, Holyl" The request for thét song sprang out of the drama=-
tization of that particular portion of Biblical meterizl showing Daniel's
attitude of praise. .1hus, thru the dramatization, these junior boys
achieved g new and a deeper aprrecistion of God's holiness and res:-
sponded in a desire to Praise him% In this connéction, Miss Powell
says that it is one thing for a child to hear the teascher tell about
the generosity of vavid in sparing oaul's life, but that it is quite
another thing to portray the role of David and in so doing to assume
" the generous attitude% She continues her discussion of the relation -
betwéen the dramstization of Biblical material and the formation of
right attitudes by saying that)
"If we are seeking to get the child to live all of his life in
a religious spirit, how can we better do it than by letting
hﬁ? really shafe the lif? ?xperiences of peopl? gho lived with
this God consciousness vivid and ever present.
In view of fhese fects just presented, it is ap_parent that
thru the dramatization of Biblical material the child may develop
soeses
1. Cf. Brockway: op. cit., pe 117
Cfe Benton: op. cit., p. 20

2« OCf. Powell: op. cit., p. #48
3. Ibid, p. 348
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'right attitudes““ which lead to action and to a sense of what is
mogt worth while;" 1 Consequently, in the case of this second test,
made on the basis~of Biblicel material, the drametic method has proved
to be an effective means of reelizing the second objective-—right
attitudes; ~gought in the religious education of.the junior child.
¢) Conduct
Thus fer it has been pointed out that in the

feligious éducation of the junior child the dramatizetion of Biblical
material serveé to impart fruitful kmnowledge and to develop right
attitudes. The emphases of the seve;gfold goal estabiished for the
religious educgtion of the junior child which are not contained in
those two objectives are contsined in the third aim préfcsedﬁby LT
Betts as #skill in living" which he considers as’

"the power and will to use the religious knowledge and

enthusisms sup _plied by education in shaping the life

and conduct of the dally 1life.-
In steting the imp_lications of this third and last aim, Dr. B;tts
decl;res that it was included in the first two and that it signifies
conduct and right livinge. He announces quite definitely. thet lmowits
@dge and attitudes achieve their true goals only as they ere realized
in worthy actions and that conduct is the ultimaste test of education.2
Now, with this in mind, it is possible to proceed to the third test
of the dramatic method in relation to the presentation of Biblical
materiali In the religious education of the junior child how may the
dramatization of Bibiical material serve to promote skill in living?

L I I A

1. settsyops cit., p. 47
2. Uf- Ibidu P‘ 46’ 47
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The following concise statement regarding drametic sctivity
will serve-ae a basis for this*dtscuss&oﬁ ‘of the- dramatization of
Biblical materisl as a means of reamlizing this goal: "Drematization
is the working out ‘b&f‘”t’h@’ -child of his comstructive *im;;ge's“i;nwtema* of
aeti'uzr-\f:'l - Re=prhased, this simply means-that thru dramestic mctivity,
| 'lmowle'dée‘-‘ and attitudes may- become: vivid-realities to the children as
they portray thems In this connection it is-importent-to note tha ‘wiew=
pointe-set forth “’by"ﬁtodern” educators: regarding drematic-activity in
general as an ald to the acquirement of skill in the activities of live
inge .
Grace: Sloan Overton writes that constant practice is'necessary
- in order to acquire skill in conducte Then she refers to Weltons !
assertiont hat It is possible to learn virtue-only thru“action‘-z Gon-
tinulng this- discussion of the necessity for the treansformation of
ideals into action in*c;rder“'to* achieve desirable conduect, Mrse Overton-
states succinotly: "The dramatic method of teaching provides means for
doling this- very"thihé.'fi In this seme connection Bagley says that ideals
became crystallized inf“th'e“ processof drametic expression end -that -
“courage, Pperseverence, magnenimity; courtesy, charity, snd a host of
‘other virtues- mey in this way be éndowed with sufficlent emotional force
as to carry'fthem. thru life as effective controls of- cendtfet’.?f‘l* in
thinking further of “the educational value of dramstic activify;eeerton
EI XYY
1. Horsworth&*’and' Whitleyt The Psychology  of Childhood, p. 164
2¢ Ofe Overtons ope cite, p. 82

3¢ Ibide, pe 82
L. Bagley, Williem Ce? Edycational Values, ps 170



Svarion says that when the dramatic method is used
"definitely raised probleme may be Presented in which prinmciples
‘governing right conduct mey be actually employede Thus, the
child gains experience in developing skills in livinge The dra-
‘matic method provides & means for getting teaching into- acfa.cn."l
Mery M. Russell has put the gist of this thought into these words: - fDra-
matics render virtue real 'thm"acti"on-.:;a Professor Wood- ‘agreenv*perféct-
1y with these- euthorities for he also sontends that the drematic-method
serves to0 transform principles of ethical teavh‘.\:ng"m‘bomoral ‘actione
He insiste that it is by means- of this method”"t"ha’b” ethical teaching
gathers force-thru instinct; emotion; and will and thus-becomes: vital
in-every-dey livings? Im line with-this opinion; Meredith, efter de=
- ¢laring that 'edtxcat‘i;ona;i ‘dremetics serves to -determine- charactef; writes
that the dramatic"m‘ethoﬁ**-serve'fs*;t‘a<'~‘m0ve~ men to action sinee-it invelves
‘htw*ibringingf"intvaet;ivity éf" the vital elements composing charactere.
In view-of-this, lnowledge must- be pat-to- 'Aus:e' thru-dremestic expression,
and-then symputhy mey find an avemue- for expressiomn; cerrying over into
actual- condizct‘-a Finglly, as Professor-Wood points out, it is thru such
| living experience as is masde possible thru drsmetic sctivity thet character
is reslly- »achieve‘d-b5 This same-opinion- ief‘kex«preesed-f in these~words by
' .‘the ‘committee on~ religioua education of the- Northem ‘Baptist Gonvention:
"The' ae‘bing of a good deed om the platform tends to stimulate its repe-
tition in practical every dey effairs.*6
- Sovese -

l.. Qverton: op. cit., p. 90

2+ Ruseell} Mary Me: Drema as a Fgetor in Social Education, p. 130

3o Ofe Woods ope cits, pps 46, 47

4. Ofe Meredith: ops cite, ps 19-

‘50 Ofe WOOdl 0P cito, P 120 -

6+ Bulletin: Pageantry in the School of the Churchs An Experiment in
Religious Education; p. 13
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others; a wholesome feeling of self confidences; a conquest of self conscious-
ness; an acklevement of self conﬁrol.l iliss Powell, in cousidering the
dramatic method in relation to skill in living, poimbts out thzt thru

r

jO)

£

the medium of matization the child is given an opporitunity to meet

and so}ve the problems of other people. She feels that thru this process
the child is enzbled to form his owvm standards and to acquire techniques
of conduct, and tha% es a result, he will achieve new and greater skill
in meeting life situations in the right way.z

These writers agree that the dramatic method serves to promote

; experiences in right relationships and

U'}

skill in living thru affordin

practice in the performance of good deeds. Other writers note that the
dramatic method also serves to promote skill in living when it places em~

phasis upon the ohlv undesirable resulis of evil diinge. Iiiss Brock=-

way feele that when z child has portrayed the part of an unworthy char-

acter he will hate the .conduct of such a person to the extent that he

will be held from like actions in his own life.° Meredith writes with

this very same viewpoint, asserting that thru dramatic activity lessons

may be learned in ﬁhé inhibition of wrong conduct. This experience

will have an im?ortant.meaning in the child's life as he moves from the
rather conifolled environment of the classroom out into the larger and

.. L
+the uncontrolled environmment knowm as "the outside world."

XN ]

1. Cf. Miller, Elizabeth E.: Dramatization in the Church School, p. 65

2¢ Cfs Powell: op. citey pe. 348

3o Of- Brodkumns op: shh: B 188
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Thus, it éppeara ‘that there is unanimous egreement smong these edu=
catore om the point that drametic activity is an eid toward the acquirg-
ment' of right conduct==skill in livinge.
Now, after having established these foundation prineciples, it is
well to illustrate them by citing actual incidents which bear them out.

In her book, Church Work‘Among;Jﬁn‘iore » Miss Brockway says that chile

dren acquire new ideals as ‘fhéy* enact At'hei lives of great heroes, and then
she tells of the little Mexican lad who hed just finished playing the
story of David as he spared the life of King Saul. As this little boy .
waited outside of the mission school building following the cless eessi@on,
another child, who was also waiting, annoyed him by little pokes snd
pinches. Instead of retaliating in the way customasry in his group, the
little Mexicen boy reached out his hand in a gesture of l.nagnanimity‘and"
then*declaréd: 1I'11 not hurt you; I could, but=-I'm just like Davidedl
Miss Eggleston teill‘.a' of an instance in which & class‘reom\ dramatization
sérved-tq achieve the objective of right conduct in a child's life. She
_epys ihat' when the;stofy of Abraham and Lot waes dremgtized in a certain
class the teacher assigned the major .rolés to two brothers who were ale
ways quarreling, hoping that the playing of the story would produce en
improvement in their conducte. Several days after the dmematization of
this story the teacher was greatly delighted to hear the boy who had
play;d the part of Abrshem malke this' comment: 'fI like those words that
Abrehem said: 'Let there be no strife, I pray thee, between thee and me

for we are bre‘t.'.hr'en«'-' Since we Played the story I've thought of those
2
1

words every time that I started to quarrel with Bill.
(A X X NN J

1. Of. Brockway: ope cite, p. 125
2¢ Ofe Eggleston; Margeret We: The Use of the Story in Religious Education,
P 155 :
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In the light of the data set forth in these immediately p_re-

ceding paragraphs, it is only logical to conclude that thru the drame=
tization of niblical meterisl the child mey acquire skill in living
which will issue in desirable forms of conduct. From this third test,
on the basis of siblical materisl, the dramatic method stands as a
hélpful megns to be employed in the abhieyﬁent of the objective=-gkill
in living=-sq ught in the religious education of the junior bhild.

By way of summary it may be said that thru the dramatization of
Biblical material the child acquires frﬁitful knowledge, right atti-
tudes, and skill in living; he comes to know his pible in such & way
that it "mey be of actual use to him in life situations."’ This three~
fold test of the drematic method on the basis of Biblical meterial has,
then, st each point yielded the conclusion that the dramatic m_ethod
is an efficient means of realizihg the objectives desired in ithe reli-
gious educatioﬁ of the junior child.

2+ ihru the Use of Missionary Material
Now, at this point, it is well to test the adequacy
of the dremetic method when missionary materisl is employed as the means
thru which to attain the.objeétives desired in the religious education
of the junior child. |
a) Knowledge
In the religious education of the junior child how
may the dramatization of missionary material serve to inculcate fruit—
ful knowledge? Since, as was noted in the preceding chapter of this
stqdy, the junior child is e worshipper of heroes, he will eagerly

l. Atheern, Walter: The Church School, p. 263



reach out towerd knowledge when it is presented in terms of atiractive
personalitiese. Bx'ofeseor' Wood suggests that the lives of missionary
heroes; both of the past end of the Present age, are full of dramatic
possibilities vhich mey well be recognized by-the tescher of religious
education who wishes to impart misslonsry knowledge in avital fashion.!
The jmaio;‘:s»v' intense curiosity,as discussed in chapter two, is a valu=
é.ble asset—'f in the presentation of missionary knowledge, for the junior
child wishes to lmow ebout the world in which he livess- Thua, the
junior child responds reedily to dremstizetion thru which he mey, in a
measure; satisfy his-consuming curiosity about the world as he studies
the habits, dress, and mammer of lif'e common-to people of other la:d‘ds'.5
It is by means of dramatization involving information 'aloﬁg“’ ‘these lines
that the child may come to know-alien peoples almost as well as hé‘ ‘knows
himself and really act as those others might act ¢4 In this regard,
Mrs. Elizabeth Miller Lobingier writes that missionary dramstization
'f:makeef' vivid to &« degz“'ea‘-“ impossible in any other method, the every day
' 1ife end experiences of children of other lands or racial groupa.'j5
In stating this samefconvie‘bion',‘ Miss Powell voices the opinion tﬁat
when a' group of  junior children have studied ebout life in India or
in China and then have woven the results' of their study into drematic
form, the lmowledge thus acquired becomes intimate, vivid, and there=

([ E XXX 1 ]

l. COfe Woods ope cite, pe 75 -
%- Cfe Huttons op. cite, pe 7
® Ofe Ibide, pe 32 ’
Cfe Internationel Journal of Religious Educetion, February 1927, p-23
(Article by Elisabeth Edland)
4. Cfe Ferris: ope cite, p. 21
S5+ Lobingier, Elizgbeth Miller: Informal Missionary Dremstization, pe 7
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fore fruitful, in thet it is definitely related to the interests and
1 . .
comprehension of the children themselves. Miss Hutton, in her book,

‘The Missionary Education of Juniors , writes of the relation between

drematic activity and the impartation of fruitfud knowledge regarding
those in other lands. She points out that junior children are léd ‘o=
ward an intelligent conception of those in foreign lands when allowed
to act out in an informel menner some of the customs found‘in those
regions. Then she adds that at times this informal demonstration may
be easily develop ed into a simple play written and staged by the chil=-
dren themselves in spontaneous fashion.2 Although such spontaneous
dramatizations are worked éut with no sudience ik mind, it of'ten happens
thet the& may be profitably shared with another group in the promction
of missionary knowledge.5

In summarizing the comnection between the dramastization of
missionary material and the impartation of fruitiul kmowledge, it is
fitting to remember thet dramatization is one of the most attiractive
means OFf presentiﬁg information ab&ut the missionary enterprises4
that "dramatization furnishes an avenue thru which individuals are able
to acfuallx see and_feel missions“s5 end that dfamatization provides
a channel thru which life invforeign lends and asctual conditions orﬁhe
mission fields may be presentéd in concrete fashion. Thus, it is

aepparent that the dramatization of missionary materizl is a genuinely

s 0

1. Cf. Powell: op. cit., p. 348

2. uf. Hutton: op. cit., pp. 67, 68

3. uf+ International Journal of Religious Education, Feb. 1927, pp. 23, 24
(Article by Elisabeth Edland)

Ly Cf. Ibid. ,

5. Meredith: op. cit., p. 205 (Quoting Dr. George Mecklenberg)

6. Of. Ibid, p. 215
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useful method in giving the junior child fruitful knowledge= =the first
of the three objectives proposed as goals to be sought in his religious
education.
vb) Attitudes
| In the religious education of the junior child how may

the dramatization of missionary material serve to develop right atti-
tudes? In general, it may be said that after a child has engeged in
a dramatic project involving s study of peoples of other races, it is
énly natural that he achieves a growing apvreciation of them.1 Thru
presenting a missionary drematization which requires search thru boozks
and pictures in order t0 learn about the customs, habits, modes of dress,
and ﬁanner of life smong a certain deople, the child .comes to thinkof
them in an attitude of sympathetic understandingfg. In other words, '
the drametic porirasyal of missionary material widens the-child:s ex=—
verience and deepens his sympathiess5 participation in a missionery
dreama yields knowledge which reveals the good qualities present ;n all
racese o

In particular, it must be remembered that during the junior
stage of life? the child is especially facile in his ability to compre=
. hend and enter into the life of other peoples thru the medium of dremetic
activity. In view of this, drematization of missionary material gives
him a rare opportunity to develop an appreciation of all peoples.5

1. Cf. Yood: op. citl, p. 164
2+ GCf. Candler, Martha: Drams in Religious Service, D+ 33
Cf. International Journal of Religious Education, July--august,l1925,
p. 46 (A rticle by nobert Moulton Gatke) :
3s Of+ Brockway: op. cit., p. 116
4. Cf. Bulletin=-Deseo, Mrs. Lydia Glover: Dremstics--Why and How, p. &4
5. Cf. Hutton: op. cit., ps 8 ‘
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As Miss PFerrie writes of the utilization of the dramatic instinct in
tha*miasionary~education“of“i“nior~chilﬁren“ahe%eays“that*b;tweeg;the
ybara“of”nina=and“eleven“:impressionsVare~m&de“&nd attitudes of thought
mesumed whick will laet thru life.! In concluding thts' peragraph con=
cerned with the function of dramatic activity in the realizetion of |
right attitudes toward thqee'of'other<racea,'atténtionwie'direeted*tuward
Mrse Elizabeth Miller Lobingier's summary of the mattere This writer says
thatfthe“dramatic'meth&d“empioyéd in missionary education leads the child
to a better understending =nd eppreciation of rasces other than his -own
and*helPS”tO“dévelop’a friendly sttitude toward ﬁham¢?* In“cann1qsion
ahe'declang’ﬁhati fAng“method”that*EO*readtlyéleada‘£0'the“accamplishﬁ
ment of this important objective is to be  commended=-and used.">

In these respects, then;\the~dramatizatton*of‘miseiena;y material
- serves to develop right attitudes+ Thus, 1t*ie»evident'that*in*thieiway
the dramatic method is an effective meansiof"realizing;the“second‘iﬂ-:
clusive objective sought in the religious education of the junior chilge
- right attitudes.

¢) OConduct
Thus far it hae been seen that the dramatizaetion of missione

ary material serves to impart fruitful knowledge end also to develop
right attitudes. At this time it is well to test this method on the
basis of missionary material in regard to the third objective proposed by

(2 XX X X 4

l. Ferrist op. cite, ps 3
2¢ Cfe Lobingler:: ops cite, pe 7
Be Ibide, pe 7
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Dr. Bettee-siill in living.! At this time, then, it is apropos to
‘state this question: In the religlous education of the junior child
th&rthe*dramatizg*tion of missionary maﬁerial serve to promote
skill in living?

In writing of the necessity of the transformation of Imowle |
edpe and attitudes into sction in the case of- missionary dramatizetion,
Miss Hutton declares that when the junior child has learmed of the world
and its needs and hes been stirred to a feeling of sympathy, it is. neces=
say that he “react in deeds” and that he “show himself a brother and a
helper-else i‘b were better for"h'imf" that 'tﬁ'e*‘ impulse had never: coﬁeb"a
- Then this same writer points out that the teacher who attempts to de-'
velop the true missionary spirit of world brotherhood end friendship
toward all races must be alert to-the evidences of that spirit as the
children of her group-actually mingle with those of other races in their
home commmities.’ Just at this point dremetic activity is useful in -
gerving to bresk down the prejudices - - “which prevent children from -«
ca;'rying' over the missionary spirit into actual conduct as they mest
with those from othe‘r“countries.& Mrs. Deseo gives this concrete ex=
’ emple of the-use of the dramatic m:=thod ae an instrument to achieve the-
expression of the missionary sttitude in behaviors She says that a group
of  junior children who lived near to a large park displaye&c*onteﬁp’b for
the Ifalien caretaker, even going so far as to call him "Dago"s Their
teacher, sensing this, guided them in a drematization of the pley, "The

eseces

l. Cfe Betts: op. cite, Do 47
2+ Hutton: ops cite, ps 46
3. Ofe Ibids, pe 110
Cfe Vieth: ope cite, ppe 213, 214
4+ Of+ Ohurch School Journal, November 1927, p. 585
(Article by Lydia Glover Deseo)
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aneiling“ by Helen L. W‘il'c-ox; This play told of-another group of -chil-
dren of thedr own ag;‘ ‘who' came t&'“'rea"‘p&ct“ and admire the- I'ba:li‘an**ya‘n who
took careof their park because they“féund"that he was' from the: eame :
eountry as’ Coi\;n;l;t’xs',v a statue of whom was soon to'be unveiled with much
honors As af"resui'b“of"thar;‘b'dr'amatic e:;peri‘enceg "‘tlre‘-'~'chi'1dran"‘wha“' ‘parti-
.ctpa:te‘&‘ in-the play ‘developed an entirely new attitude and behavior o
‘pattern towerd the ;I‘ba'lian*’~ caretaker, never calling him "Dago” -agadne .
Miss ‘E&land" 'pr‘e'sen‘bs:' e 1llustraetion which iz a close ~p_ai'&llevi' to-the
‘one given by Mree Deseos The former-tells of Herry, an Americen boy
who' dieplayed- anythingbut the :’m:’_r"esionary' spirit of world friemdship
toward Tony, the little Italian boy in his clase. - When *'l';hef“*rgroup“ played
the story of Columbus, the‘- teacher, knowing the situation, chose H_srry.
end not Tony to play-the role of the great sxplorers As time went on,
Herry's ~'&ppre:ciationf*"*of'Golmbur*grewfwby* leaps and  boundse One day when
the te’acher’-»saidf fHarry;’ do you know that - our Tony came from the land
of Golumbue?", Harry was emszeds However, the dramatization brought the
desired results in Herry's conduct; for from thet day onward his treate

ment of Tony was" 1#accort.1* with the-missionsry att 1tudes?

Phus, in the
light of these last statements and illustrations it is evident that the
drematizetion of missionery materials (supplemented ee the situation re-
qu’ires;)* serves to0 develop skill im living. |

In concluding this -second portion-of the chapter it mey be said -
that thie threefold test of the dramatic method on the basis of mission-

LA X N 2 & J

1. Of+ International Journal of Religious Education, Jenuary 1929, pe 22
(Article by Mrs. Lydia Glover Deseo) -
2¢ COfe Edland, Elisabeths Ohildren's Dramatizations, pp. 16, 17



ary material, hes; then; at each point yielded the conclusion thatthe
drematic method is in this way, an effective means of realizing the
objectives of frl;.';.tfu*l" ‘knowledge, right attitudes, end skill in living=-
desired in the religious education of the junior child.
‘IIT. -Summary
T e purpese of tiris- chepter hes been to study the drematic
mths&* as g mesns of-remlizing certain major objectives sought in the
religious education of the junior childe At the very outeet of this
chapter the seven objectives proposed for the-religlous education of
the junior child were listed and then reduced to-their- three-essential
elements, namely, fruitful knowledge, right -ettitudes, and skill in
livings “Then two types of materisle-Biblical end missionaryw—were
selected as media thru which the drametic method might be tested as to
its efficacy in-achieving the essential elements sought in the relis
gious education of “the junior child. The first portion-of the chapter
centered around the question: In- '!;he*re*ligiouw~e‘duéation‘of'* the junior
chizld’ ‘how mey the dramstization-of Biblicel material serve to inct;lcate
fruﬁful" knowledge, to develop right attitudes, and to promote skill
in living? Then these two tests, both-of a threefold nsture, ylelded
| thé same ‘type-of result in-all instances, leading to-the conclusion
thet the drematic method is, by empirical verification; an effictent
means of- reelizing the ma:’}dr objeetives sought in the religious edu=
cat-';tonﬁ“of the junior child.

Thus far in this“-siméy of the dremetic methed in the religious

edudation of the junior child these facts have been brought to light:
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1. Aoeard‘in’g to historicel date, the dramatic method has been
an effeet‘ivé* means of realizing thru the use of various materials the
najor- objectives sought in-all religious education.

2+ According to peychological dats regerding the nature of the

junior child and the constituents of- thé" drematic impulse;, the- dra=
matic method is well adapted for use in the religious education of the

junior-child.
| 3+ According to a study of deta found in modern textbooks re=-
gerding-the objectives sought in the religious- education of the junior:
child end the- outcomes achisved thru the use of the drametic method, it
wae: discovered that this method is an efficient means of remlizing the
objectives desired in the religious education of the junior child.

Thus, thru this foregoing study it hes been shown that the  dra=
matic method, discerningly used, is an efficient agent‘"ix? the religious
education of the junior child: The following chapter will be devoted to
a consideration of guiding principles which ere listed by modern writers -

in connection with the use of the dramatic method in religious education.



Chapter IV
Guiding Principles Relative to the Use of the Dremstic Method in the

Religious Education of the Junior Child

I. Imtroduction

The first chapter of this study indiceted that the dramatic method
has been en effective means of realizing certain major objectives sought in
all religious education throughout the ageses Following this general treast~
ment, the dramatic method was then s tudied in relatiohship to the junior
childe & comparative study of data from modern text books regarding the
nature of the junior child and the content of the dramatic impulse led to
the conclusion that the dramatic method is specifically adapted for use
in the religious education of the junior child. 1In the first two chapters,
then, the validity of the dramatic method es a means of religious educe=
tion was esteblished! first, on general, historicsl, and then next, on’specif~
~ic, psychological grounds. The third chapter, was devoted to a study of
the potentialities of the dramatic method as a means of meeting the objecf*
ives sought in the religious education of the junior child. From an examina=
tion of materials found in modern text bhooks and in current pericdicals on
religious education it was discovered that the objectives sought in the reli=
gious education of the junior child mey be achieved thru the use of the
dramatic method.

Now, after these considergtions, it ié fitting to search for guid~
ing principles which pertain to the use of the dramatic method in the reli=

gious education of the junior child. In view of that, the succeeding para=
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gravhs will be devoted to e presentetion of suggestions made by modern
religious educators regarding the use of drametic activity. A detailed
study of these various suggestions will be cafried forwérd with the hope
of bringing to light principles vhich modern religious educators deem as
of basic importance relative 1o the use of the dramatic method in reli~
gious educztion.
II. Principles Gq_yerning the Use of Dramatic Activity in Religious tducation
4+ PFundemental Postulate
A survey of modern text books on religious education reveals that
the child centered emphasis of modern pedagogy (as noted in a previous chap=
ter)is of outstanding gignificance. This emphasis is in striking contrast to
many of the older systems of education which were material centered, or
teacher centered, or method centered, but rarely child centered. Verious
writers indicate that this stress had a marked effect on draﬁatic work in
educations Grace Sloan Overton calls sttention to the fact that in the
past, dremstic activity was not child centered; under the old educatibn&l
schemé, the child becsme merely a puppet in the dramatic performance; he
was, controlled by the director, having no idea what the drama was all about
save that he must do the director's bidding in order to please the audience-1
Elizabeth Miller specks of the older method in much the same way, characters-
izing it as a formal exercise which was supsrimposed upon the child by an
adult; as a system in which children were trained in order to entertain
adult spectstors which meant that the dramatization as such beceme an end in

P .
itselfs Formerly such a method as: that was considered Perfectly legitimaté

(LA R R B R J

l. Cfe Overtont op. cit., pe. 105
2« Of. miller, mlizabeth E.: Dramatization in the Church Schoo}, p. 7
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for it was consistent with the then preva iling concept of e&ucation. Toe=
day, however, the modern educ tor begins with the child and works outward
with him toward a constantly enlarging experience.l At the pfeseﬁt time
the child is of supreme imp&rtance. With this neﬁ conception of the center
of the educational process, & change has been inevitable in the theory
’and practice relating to drametic activity as a method in religious edu~
cation. It may be said thet as a2 direct resuli of this modern pedagogical
emphasis upon a child centered vprogrsm, drams, as utilized in religious

education has been re=~christened and is now known as educational dfam&%ics.
In the vords of Herediths

"Educational dramatics purposes to select, coubrol, and develop
the impulses of the individuel which naturally and spontanecusly
£ind expression in drametic activity."z

Follewing the above definition, the same writer proceeds to further de-
scribe this child centered method by ‘declaring that it is a very natural
means of teaching in that it harmonizes with the childf's 1ns»1nc»1ve de~

Q}res and that it attrachts the whole atiention of the child to such an ex=

tent that he actually lives out for the moment the 1ife which he is por-

ﬁraying.3
Thus, with the rise of educational dramatics, Shakespesare's lm&OTtil‘
phrase, "The plzy's the thing' has been revised %o read, "Ihe pupil's the

1

id that on the besis

()
@
o
3]
ite

. 4 ‘ . s ;
thing."™ By way of summary at this point it may

“0 v - -

of the materisl cited above, the modern teacher who employs the dramatic

csoos00
1. Cfe Overton: ope cibte, Do 105
2, Ieredith: op. cite, p. D4
36 Gfe Ibide, pe 55
4, CFfe Internationsl Journsl of Rellélous Education, January, 1928, p. 22

(Article by Lydia (lover Deseo)
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method is supremely concerned that it shall be employed in order to promote
| the development of the child, rather than 10 stage an interesting p.ublic
performanée; that drametization in education is no longer an end, but is
simply & means used in the achieibent of e far grester end, which, is, accord=-
ing to lrs. LydiaAGloV$r Deseo, "to leave the child more Christ~like then he
was before-"l Thus, this study has revealed that present dsy educators
ha_ve re~instated drama in education under the term "educstional dramatics"
with its przdominently child céntered aimy apprOach,kand methods

Such data as has been given above leads to the enunciation of.a

fundementsl postulate, nemely; Dramstic activity employed in the religious

education of the junior child must alwaye be child centered in every respect.

B, Related‘Principles
Now, afterlhaving found.that present day educators base all their
pedagogical theory and practice on this child centered foundetion, it is
well to pause for a consideration of their emphases which relate to end grow
from this viev.
1. Concerning Gradation
One of these emphases is in regard to the matter-of
gradation,;and as such falls into two genersl divisions: gradation in re-—
:‘Spect 1o the iﬁstinctive tendencies of the child and with respect to the men=
tal characteristics of the child.
a) VWith respect to the instinctive tendencies of the child
In this regard, Betts and Hawthorne write that
dramatic activity must not only be child centered in general, but must also
be child centered in particular by being so orgenized and utilized thet it

1. Internstional Journal of Religious Education, Jenuary 1929, p. 22
(Article by Mrs. Lydia Glover Deseo)




56
is adapted to the child at each stage of his developmentpl Mrse Groce
5loan Overton writes that since4each stage of the child's life is charw
acterized by certaip needs and capacities peculiar to that specifiic
stege, the tescher must discerningly select materials and types of dramatic
activity appropriate’for each stage.2 In such a selection it must be
constantly b@rne in mind that there is wide variation in the expression
of the dramatic imp ulse at different stages in the child's life and
that what might be appropriate for the kindergarten child would be high=
ly unsuiteble for the junior child.” In this respect, Miss Edland de=
clares tha{ the dramatic methéd must be as carefully graded as any other
method used in the teaching processe. She poinps out the absolute necessity
of gradation in connection with subject matter and is seconded in t his
emphasis by Mrse. Overton referred to above;: The latfer Writer, in speak=
ing of the adaptation of ma ferial says-that when the child is very
young the %deal materisl for the basis of his drematic activity lies with=~
in the range of his every day life without reference to historical setting.
As he grows older,dramafic characters and e?ents may be chosen from an
enlarged circle,,whiie gtill later on, specifié phases of Biblical liters~
ture, history, and morality may be chosen with a focus of attention upon
the historic setting, manners, custdms, and laws involved-5 In writing
of the child's natural ways of expression, miss Edlend points out that

9880

l. Cf. Betts and Hawthorne: op. 01t-, p. 357

2+ (Cfe. Overton: op. cit., p. 105

3. Cfs Betts and Hawthorne: op. cite, p. 251

4. Cf. Edlend, Blissbeth: Children's Drametizations, p. 6
5. Gfe Overton: ofe. cit., p. 107
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the child's first way of expression is thru gesture; this is followed by
tonal res?onses and later on tekes the form of words and finally issues in
e combingtion of all three modes of ex;L;ession- these Qariations accord=
ing to appropriate materizls and various modes of expression result in
the gredation of dramatic activity with reference to the dramatic form
employed, proceeding from the pantomime to the play and then to the
pageant-l UThe form used should always be one which is natural to the
children fo; their period of play."

Thug, on the basis of the above material. gathered from texti-
books written by leaders in the field of religious education, it is
possible to deduce this guiding principle relative to the use of dra~

matic activity in connection with religious education: Dramstic activity

employed in religious education must be sdapled to the child in respect

‘

to hig instinctive tendencies at each stage of his development.

Now, after having established this general principle as i£
applies to the use of the dramstic method in all religious education, it
is now poesibie to relate that same principle to the religious education
- of the junior child. In the second chapter of this study a comparison
was made between the nature of the junior child and the content of the
dramatic impulse with the result thet it was discovered‘that the two
coincide in such a vay as *o validaﬁe the psychological soundness &£ the
‘dramatic method in teaching the junior child. With this theoretical
foundation as a basi; it is well io build a superstructure composed of‘
elements visible thru actual practice. 1o restate this same thought, it

Sensey

l. Cf. Edlgnd: op. cit., p. 7
Cf. Ferrist op. cit., p. 38
2. EBEdlend: op. cite, pe 9
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is imporient to consider precise points at which drametic activity is
t0 be modified and adapted with reference to the religious eddcation of
the junior child.

it was pointed out in the second chapter that the junior child is
e creature of intensive activity. Thus, in using the drematic method
for the religious education of the junior, the teach-r must constantly
keep this in mind, remembering that long complicated materials cannot
be employed since they would require a pefiod of ettention beyond the
sctive junior's powere. Beczuse of this it is best to choose a single
incident or a short scene as the center of the junior's drametic
activity. din view of this fzct it is always preferrable to work for a
brief period with interest at white heat rather than to labor thru long
sessions whiie the children become restless and show a lagging of inter-

:ﬁﬁi; Ag the teacher proceeds to use the dramatic activity the junior's
exuberant energy must be allowed to exp_ress itself in a helpful way at
each poinﬁ in the procedure. For example, in working thru the conversa=
tion relative to a given epuisode the children themseives should be en~
couraged to participate actively, using their Bibles to find the original
. 1
wording and then allowed to re=word it in their own way. Thus, this
speqific quality of activity, characteristic of the junior child, means
an.édaptation of drametic sctivity as it is employed by the teacher of
religious education.
Closely allied with the junior's tendency to act is his tendency
to constructs Since the junior is naturally prone to make things it is
eesese

1. Cf. Ferris: op. cit., p. 33
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possible for his teachef to capitalize his manipulative interest thru
drematic worke. Anyone who has ever worked with junior‘boys send girls
knows thet at this age they are perticularly interested in making the
scenery and costumes for their-dramatizatimns-l Despite certein limite- -
tions oﬂékill they are able to design and fashion their own costumes

5 | :
in a simple manner. For exsmple, boys and girls of this age tzke
keen delight in studying the Tissot pictures in order to find out what
kinds of clothing will be eporopriate for those rep_resenting Biblical
characterss They eagerly sesrch and ingeniously contrive as they fashion
such costumes Tor their plays'5 Again, the junior's peculiar aze response
means en adaptation of the dramstic program arrsnged for him.

In the second chapter it was pointed out that the junior is not
only prone to act and to construct, but thaet he is also prone to in=-
vestigate, due to his'insatiaﬁle curiosity. A recognition of the pres—
ence of this trait of curiosity in the make-up of the junior child is of
utmoet importence as the teacher seeks to adept dramatic activity to
meet the junior's particular needs and interests. At the junior age,
4the child is no longer contented to merely dream about an imsginary world;

instead, he longs to know the real world. In connection with drémgti~"

zatlon this bent to "find out things" mey well lesd to the study of

menners end customs of people represented in the bit of drema which is

Ges e

l. Of. Betts and Hawthorne: op. cite., p. 234
Cf. Edland, Elisabeth: Principles and Technique in Religious Dramatice,
ps 63
20 Cfo Powellfop- Cito, po 554
5+ Cf+ Ferris: ops cit., p. 33
4e Of. Overton: op. cit., pe« 60
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studied-l When Biblical material is used, inguiry into Bible manners,
customs, peogrephy, end history may prove to be an intriguing quest.
Again, it is clear thet this instinctive tendency of curiosity must be
considered in planning the entire program of religious activity for the
junior child.

The developing cesthetic sense of the junioy,as described in a
prévious chapter, must be recognized by the'teacher who would adapt
drematic activity to the junior child. At this period children may wel}
be encouraged to creste their own plays, basing these Plays in some cases
upon stories told to them and at other times upon their own findings on
assigned subjects.5 As they do this creative work they may be led to
put their own original dremstic arrsngement inté as besutiful English aé
pos:s:i.ble.}_'l Thru such experiences they may find a satisfeaction in their
longings for perfection and harmony of form.

The junior children's interest in heroes meaﬁs in turn, that dre-
matic activity planned for ther must be unusually rich in the heroic
element. "This interest in heroes and hsroines may be utilized with
profit!" by the religious educaﬁor.5 Boys of this age like to portray
the lives of great men and "the currents of emotion which tingled thru
the nerves of these men snd made them grest will stimulate their under<
studies toe.shonorasble action." 6 In this instance, also, dramatic

vesase

1. Cfo POWGll: 0P Cito, Pe 554
2¢ CBs Ferris: op. cite, p. 33
3« Cf+ Meredith: ops cite., p. 71
Cfe Edland, Elisabeth: Principles and Technique in Religious Dra=
metics, pe 64 )
4, Cf. Lobingier: ope cite, p. 15
5¢ Betts and Hewthorne: op. cit., pe 234
6e Meredith: op. cite., pe 72
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ectivity must be adapted to the junior's tendency=-this time to his
teﬁdeﬁcy to worship that which is heroic;

The-gang epikit, so characteristic of the junior, is described
by Meredith as‘é quality which makes it possible to undertzke dramatic
activity on a larger scale thaﬁ hitherto p\pssible in the religious
education of the junior child. The junior's spirit of group loyalty
becomes at this stage a brand new asset which may well be utilized
thru dremstic activity in the progrem of religious education.l

In summarizing the content of the im_mediately precedipg'para—
gravhs it may be said that theée six points considered are focal points
in the relationship between the instinctive tendencies of the junior
child and the program of drametic activity, namelys; the junior's pro=
vensgity to act, construct, and investigate; his interest in the aesthetic
snd iﬁ the heroic; and his gregariousnesss . If the teacher of religidus
educatién notes these instinctive tendencies of the junior and provides
a prorerly adapted progrem of drametic asctivity he may direct the ex- A
pres;idn of these junior tendencies

* glong lines that will idealize morally heroic conduct, teach

. right.attitudes towar@ God, human.beings, and the animals
and fix wholesome habits of behavior." :
b) With respect to the mental characteristics of
the child

As vwas stated before, present day writers discuss
the gradation of dramstic activity in respect to the mental character—
istics of the childs In this regard Betts and Hewthorne declaré that it
1. GOf. Weigle, L. A+t The Pupil end tk Teacher, pp. 30--33

Ufe Meredith: ope. cite, p. 72
2. flood QP Ci'tl, Pe 58
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ie only when a player is put into situations which resemble or which
are akin to his own life {and thus within his comprenension) tﬁat he is
able to achieve entrence into new and larger reelms of life.l sro ck-
way points out that with this enlargement of expeérience will come a
growth of understending and sympathy-2 At most periods in the child's
life he is able to apprehend the abstract only as it is presented in
terme of the concrete; he can embrace an idesl or an attitude only after
he has ectually observed and imitated'a perzon who has performed a deed
illustrative of that specified ideal or attitude.5 thus, the mental
abilitics and cepacities of the child at each stage must be carefully
congidered by the religious educator who desires to use the dramatic
method.

Then, in the light of this conclusion resuliing from an examina-
tion of the above views, the following prinéiple may be evdlvedz Drg~

matic activity employed in religious educstion must be adapted to the

child in respect to his mental charscteristics at each stage of his

developmentes
Now, at this point, it is fitting to relate this general prin-
ciple to the junior child in particular, considering his general m_ental

characteristics which must be noted with reference to the use of dramstic

activity in his religious education. In the text book, Iif?s!,_rcholcgz of

1. o©f. Betts and Hawthorne: op. cit., p. 361
Ufe Overtont op. cite., p. 108
Cf. Lobingier: op. cite., pe 9
Cf+. Raine, James ¥Watt: Bible Dramatics, pe 7
* 2+ Cfe Brockwayiop. cit., p. 116
%  Ufs Overton: op. cit., p. 106
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Ghildhood' by Norsworthy «&nd Whitley, the suthors summarize the junior's
mental chéracteristics in {this way?! his creative imsgination, conétruéﬁ*
ive imagery and.attempts to imitste are not idealistic, but realistic;
his memory is goncrete, rather than abstract; his interest in history.is
centered around deeds rether than motives or movements; his ideas of
conduct are seldom generslized; his ideas of morality are always related
t0 the concrete and the immediate; his grasp of sesthetic and sthicsl
_ 1

values is’ possible only vwhen these values are made specific.and concrete.

In view of these mental characteristics peculiar to the junior
child, his religious treining thru the avenue of dramastic activity must
be imparted thru tyées of dramstic activity which embody the desired
ideals and virtues in = form which is realiétic, concrete, pragﬁatic,
specifiic, and immediate, rich in action and feeling rather than in ideas
and abstfactions.2

é. Concerning Adaptation
A ptudy of modern textebooks regarding the use of
the dremstic method in religious educstion reveals that verious leaders
write of the adaptstion of dreametic activity. This matter is consider=
’ed with respect to the individual child, with respeét to the child's en~
tire progrem of religious education, and with respect to the normel
process of the child's free expression. At this time, then, it ies well
to examine the materials presented on these puoints, studying them in
.O.’...

l. Cf. Noreworthy and Whitley: op. cits, pp. 304; 250, 304
2¢ 6f. Ibid., p. 249
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the order nsmed. ’
&), With respsct to the individual child
" In writing of this emphasis upon the individusl

child Mies Powell saye that?

“Although' certain ‘tendencies t0-action eppear in almost

"every &hild et about the same age, nevertheless instinctive

resctions can never completely sccount f£or any person. We

are above sll else, individuals, and each personslity offers

e new problem.*l |
In view of this truth, then, children's individual differences may not
be ignored, but must be taken‘-int-O"ac'éomts Present day educators in
writing of the" use Of'"‘dramat‘ic activity in-religious education are u=
nanimous in this insistence that the individual child shell not be
swallowed up in theoretical classifications. Mies Russell seys in this
resl;éct‘e ”-Euuy child'a needs must be consi.dered. Professor Wood
asserts that es the leader Pprocesds he must use dramatic activity

only where it will serve to capitalize the inetinctive tendencies of

each individuel in his group and that the underlying motive of that
méiﬁod«* shéuld be- the development of good conduet, right attitudes, and
Christian living on the part of each child under his leadershipe’
Meredith tells the teacher that he must never fail to regard-eaclr shild
under his direction, while Edlend is a little more specific by dew

elaring thet every child must have & part in the- drame;‘bizatfion.l‘

Yhen aﬁv‘ﬁéé.c’her‘ thinks of each personelity within hie group
in the light of the above statements he will give special ettention not
| so0tee

l. Powell: ope cit:, pe 35
2« Russell: ope. cit., p. 91
e Cfe Wood: ope. cit., p. 58 -
4¢ Cfe Merediths op. cit., Pe 8
COfe Edland, Elisabethst The Children's King, p. 11
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only to 1nd1V1dual abilit s but also to individual needs. Formerly,

vhen dramatic activity was org anized with the view of pleasing an audiw=
ence, the individuals of native ability were given primary counsider=
~ation, while those of lesser gifts were forced into the background. Since
the rise of educational dramatics in vhich drematization is carried on

for the education of the individuals rather than for tﬁe entertuinment of
the spectators the teacher centers her drematic progrem around each of the
individual children with a view of developing their latent abilities

and meeting their needs .t Since the teacher who uses drsmatic activity

wishes {irst and foremost "to teach children aznd not to produce plays",

+zi

great care must be exercised in the assignment of parts.

or this reason,
it is sometimes well for the teacher to select arbitrarily cerisin chil~
dren to takqberﬁain roles, not beczuse they are able to perform them

esp801ally well from a purely artistic standpoint, but becsuse 1n their

"3

own lives they need the egperience of interpreting a certain character.s
In aich experiences in which the child assumes the role of another chare
acter he may be greatly blessed in feeling the beauty and depth of this
other peréon's 1ife to such an extent that his own character is "molded
and strengthened and the eyes of his spirit opened."é in the words of
Edith Lovell Thomes, such an experience gives the child en opprortunity
"for the prac%ice‘of right deeds and kindly graces."5 Miss Thomas con=-

tinues by saying thet in assigning the various parts to the differont

geseocon

<

1. Cfe Willer, Elizabeth E.: The Drematization of Bible Stories
(Introduction written by E. S. Ames, p '

2. Ddland, Eliszbeth: The Children's King, p. 10

e Cfe Ibido, Do 14

4, FKimball: Opov Cito, Pe 3

5e¢ Thomas, mdith L.: "Hus
froms Studies in Relig

Y

Drama, and Art in Religious Education
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ious LEducation, ps. 231
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'3

children careful atitention must be given by the tescher to the suscepti-

bilities of the various pleyerse 5She reminds her readers thet emulation

us¥

of ;desirable charachers may result in the case of some of the

"weaker

bretiren” , should they be assigned 1o the parts of a villsinous or
nezztive character, the representations of which mey have = detrimentel

In her book, hildren's Dremetizations ', Miss Edland gives an

exanple showlng the éf+ ct which dremetizetion mey heve upon individual
growth and development, telling of the growth which ceme in this wey to
a girl e¢alled Chirae Chire lived in the midst of squalor and sordidness
vhere her only contact with the good and the bemutiful came thru a st0§v
hours After one of these houre when an old velvel dress had been used
ag the queen's robe in the story playing, Chirs lingered behind the rest
to touch the robe thoughifully and softly. £4s she did do, the teacher
was arrested by the expression of wistful longing in the girl's eyes and
at the next story hour, Chirs was messigned the part of queen. True, she
was awkward, ungsinly, and extremely self consciouse. As time went on,
Chirs grew in grace, esse, and polse; at the final playing she took the
gqusen's part, although there were meny other girls who could have handled
the part in & much more polished fashion. The tescher warted Chira to
have the part, however, becesuse it meant more to her than 1o any other

2 : ‘
one member of the groupe Following this sccount, Miss Edland sumserizes

the point of her illustration by seyings

"Children are glven parts in a dramatizetion, not because they
are fitted to play them well, but becsuse the plsying of the
part will be an aid in some phase of ithelr development.! -

(RN NN ]

1. shomes, ndith Lovell: ops cite., ps 251
2e t#dlend, Elisabetht Children's Drawstizetions, pp. 1wz
3« Ibidy,p. &4
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_ in enother book, "The Children's King , Mise Edland rephrases the same

thought in this viay:

e do not teach children something hich they already know or

which they cesn already do. e teach those who do not lmow and
who cannot doeessit is not the value of the child to the part

that guides our selection, but the value of the part to the
child."

Meredith even goes s0 far as to assert that in educational drematics
the child wmay well be cast for a part for which he is dramatically un=
| 2

suited, provided thet the part furnishes a stimulus in desired growthe.

In. The Book of Plgy Production , Milton M. Smith stresses this same

idea by referring to the "edlcaﬁional value that lies in the student's
playing e part that tskes him out of hhnself?? such as a bashful boy
egsuming the role of a braggsrt, or a too fo;ward girl interpreting
the pgrﬁ of a timid country cousiri.4 Miss Ferris expresses the same
conviction by adfising her reader that it is better o have the shy
child play the ﬁart of a bold person in order that he may become more
confident, rather then to have the self coﬁfident child teke the same
role which would be natural to him.5 Mattie Crabtree Blomquist declarses
that when a child, thru the process of drsmatization, achieves an under=
standing and a love of a noble Christian character he will experience
a broadening of sympathy and a deepening of spirituél life.

By way of summsry it mey be sald at this point that present day

L NN N ]

l. Edland, Elisabeth: The Children's King, p. 17
2¢" Ofe Meredith: op. cit., pe 125 ‘
2. Smith, Milton M.: The Book of Pley Production, p. 29
« Gfe Ibide, Do 29
S5e¢ rerris: ops cite, p. 19
6. International Joummal of Religious Education, March 1930, p. 17
(Article by M attie Crabtree Blomquist)
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educators feel that the teacher dare not rest content when he has chosen
a form of drematic activity deemed appropriate in general for the average
child of a particular age group; that it is essential to move from the
large, rather vague circle enclosing "the junior child", for example,
to a emaller oircle enclosing "Billy' of "Fenny's that in the last enmalysis
_ the individual child is unique‘and o% sup;eme iﬁportance. Thus, the
testimony of the authorities cited above serves to unfold this third
guiling principle mpplicable to the use of dramatic activity in the reli~

ious education of the junior child: Dramatic actiﬁity employed in reli=-

6]

gious education must be adapted to the needs of the individual childe

b) VWith respect to the child's entire program of,

religious education

- As was sald at an earlier time in this discussion,
preeenﬂ-daf writers consider the adaptation of drametic activity with
respect to the child's entire progream of religlous education. Betts and
Hawthorne, in writing slong this line, say that sometimes dramstic activity
is spasmodically employed in order to stimulate legging interest in the
regular progrem of the church school.l sometimes 1t he_s been crowded
into an already full curriculum. At other times, it has suffered at the
hands of unwise enthusiasts who have used it upon any and every possible
occasion without disecrimination. In such instences as these, dramatic
ectivity was brought into the church school program as a separaie feature
and sto_pd quite unreleted to the other features and 1o the total wnite
In spesking of this unfortunste state of affairs in which drematic ex-
pression was mot connected with instruction, Urace Sloan Overton avows}

Ssdeose

L. Cf. Betts and Hawthorne:l ops cite. , p. 353
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"There must at least be an attempt to secure correlation between
the instruction and the expression. The teaching may be excellent,

but ?o unﬂrelated to the expression thet it cannot be assimilat~
ed-"

At this point Mrs. Overton illustrasties her thought by ssying that a
missionary drema which actually gresw out of a mission study course
would be much more mesningful than if it were introduced out of a cleer
sky as an indeﬁendent project.2 Miss Ferris is aslso of the same opinion,
f'or she remarks that dramastic activity must alweys be copsidered ag a
concrete vart of the program of ;éligious education; thet it must never
be regarded as a mere incident, but instead Tshould be constructively
correlated with the educational program as a whole-"5 All of these
statements are related to the modern aim of religious education as it
strives "to meet the full needs of the individual to be taught"A. Since
this can be accomplished only thru a diversified, yet unified program
of religious education, all the various proposed activities muet be
harmonized and correlested. In view of this, dramstic sctivity has a
right to a place in the progrem of religious education only as it is re-
lated to the "constructive projects of the departments snd their courses
of study"5, aésuming that such préjects are related to the whole life

of the child and not to just a mere portion of it.

From the presentetion of the zbove views held by various lead=

ers in.the field of religious education, it is possible, then, to dis~
cern snother guiding principle which is ap_plicable to the use of the

LI A 4

1. Overton: ope. cit., p. 9%
2+ Cf. Ibido, D 94

3. Ferris: op. cit., p.

Lo Overton: op. cit., §. 93
5. Ferris: op. cit., ps 3
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the dramatic method in the religious educatlon of the junior childs

Dramatic activity employed in religious education must bbe an integral

Now, passing from the statement of this principle, it is well
to give consideration to its applicatione In other words, it is wise to
no"bﬁé“ -spuacific, concrete ways in which dramé;tic work may be mede an inw
tegfal part of the child's entire program of re’ligious; 4éducation-' Because
of this, i-the following pé.rqgrapehs will be devoted to a study of the
manner in which drematic activity may be introduced into the progrem of
religious education-; not as & separate unit » but as an integrel part of
the work carried on In aslready existing units.

Professor Wood edvocates the use of drematic activity in the class
instruction period of the church school, suggesting that the informgl
method of procedure is the most suitable in such a »s‘ituaﬁion.l Miss
Ferris, in writing of the place of dramatic activity in relation to ine
struction gives an example of a group studying Old Testament history.
She suggests that at the outset a play centering- around a group of 0ld
Testement characters may be selected and then studied in connection with
the regular lesson. In the course of such a study attention would be
accorded to each character from two approachesw-that of the lesson ma=
_terial itself and thet of the play. As a result of this"Houble barreled
attack" the imp ression made by the study would be cl&rified and deepen=
ed.? &keredith writes of the value of using drametization in connection

(XXX X X J

l. Gfe Wood: opes cit., p. 51
2¢ Cfe PFerriss ops cite., p. 12
Cf'e Powsll: ope cite, p. 101
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with instruction in these terms:
"Results measured by interest in the curriculum end in the
.development of the scholars indicate the practicability
of this new progrem of class activities.”

Oftentimes the use of dramstic activity in the class instruction period
of the Sunday or week deay sessions of the church school reveals a need
of moré of this kind of activity. miss Miller tells of a church school
class in which a‘certain gmount of drametization had been attempted at
the time of the regular Sundey session. The children’s enthusiastic
response and eager demands resulted in the formastion of a club which

_ 2
met for half an hour on Sunday =fternoons 1o dramatize Bible storiess
in the case of the formation of this club group, drametic activity was
not introduced as = sepérate unit, but was introduced in relationship
to the regular courses of instruction in such a way as to vitalize and
intensify its significance. Candler, in writing of the place of the
dremetic method in religious education, says that in the instructional
work of the vacation church school and in the week day church school
there is rich opportunity for the drematization of oible stories as
they are studied. Miss Candler feels that religious educators must in~
creasingly use this mode of instruction in the progrem of religicus edu=
c;ation.5 At this juncture, Meredith points out thet in the week day
schbol where ettendance was optional dramatization proved to be an attrect=
ive method, and becsuse the children were so eager 10 participate in it

Po0ee N

logpllereditht ope cit., pe 182
2+ miller, nlizabeth: The Dremetization of Bible Stories, ps 7
5e Cffe Candlers ops cits, ps 125
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that they were glad to attend the school.l ﬂdgar Be Gordon also writes
in support of this use of dramstic activity in the class_room of the
week day church school. He says that when children are enccuréged to
act out svery lesson which~has sny dramstic possibilities, the lessons
become so vitel as to result " in a larger attractiveness for the school
end a more normel approech toﬁthe child mind-“2 Since the story is usually
at the heart of cless room instruction, in all departments of the church
school, these sentences written by Migs Powell relative to the drematiza~
‘tion of the story are of vitel importsnce just in this connection:

"The child who not only reads and hears end talks about a situation,

_but who, in addition, actuslly lives thru it in dramatic form,

mekes himself a part of it, enters into the experiences of others,

and assimilates desirable attitudes until they become a very part

of himself."3 ’

Thus, theré are meny religious educators who feel that the drawatic
method,as employed in the class instruction period, serves to make dremstic
activity‘an integral part of the entire program of religious educetion.

ihen it comes to the matter of the departmental assembly, Professor
Wobd points out thalt the theme of the assembly may well be embodied in
dramat;c form, such as a tableau, a pantomime, or a sacramentel dremse
Such = presentation may well be assigned to different classes or depart-
ments. ‘When this is done, the production by one'division before other
divisions of the group strengthens the bond of unity and sympathetic.under—

standing.” ileredith decleres thet thds type of activity is an aid in

[
e

meking such a service "both attractive and educative."

1. Cf. Candler: ops cit., p» 183

2.Cf'The Church School Journal, April 1920, p. &z
(Article by Edgar B. Gordon)
Powell: ops. cite, ps 119
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In writing of effective methods in connection with the junicrs of
the church school, Miss Powell declares that there are times when the
dreamstization of a story proves a helpful portion of a worship unit. She
suggests that such a dremstization should be simply done with e meximum
of interest upom the spirit of worship throughout, unhasmpered by any
unnecessery interruptions of distracting preliminariese.

Brockway lists suggestions as 1o suitable times and places for
dremetics in the junior program of religicus educstion, newine first qf
gll the pre-séssion~peri0d ag an idezal time. In this connection she
says that drametic activity incresses punctuality; that in such a plan
clesses prepare the story in advance sometimes, and on other oceasions
the story is given in pantomime, while those obsérving try to guess the
names 0f the characters represented. At times a number of the teachers
may utilize the entire group in fhe vresentation of some story known to
all before the time for the formal opening of the church schcool session.
hen e dramatic presentatign is part of the program planned for a club
group, this preeession time may.be used for the telling of the story
to be dramatized, the selection of a cast, the choosing of scenes, and
the enlistment of properties. Continuing to suggest times when junior
dramatics may be vitally related to the entire progrmm of‘religious edu~
cation esteblished for the junior, Miss Brockway asserts that at junibr
parties drematics may supersede games in popularity, ana that in the
case of mission clubs the members often drematize the stories which
deal with the life of some outstanding missionary hero. ihen k it

esevse

1. OCfe Powell: op. cit., p. 186
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comes to the mat%er of dramatization in tﬁe vacation church school this
same writer declares that this form of activity is very useful in this
department of religious education.l
The above paragraphs present in summary fashion a stetement of
some of +the ways in which dramatic activity may be ﬁ{ilized in religious
education in such a fashion thet it is an integral part of the entire
progrem and as such ministers to the full needs of the junior child.
¢) ith respect to the normal process of the child's
free exvression
As was indicated above, present'day religious
educators show an interest in the adaptetion of dramaiic activity with
respect to the normsl process of the child's free expression, Liiss
Wiicox, in discussing this matter, writes first of the zct of imperson=
ation, saying that it is a2 highly importent aspect of drematic activity,
provided, of course, that it is guided according o educaiional Princim
ples.2 In discussing this act of imperscnation, the same writer says

that it is a type of snontaneous self expression in which the individual

3 : - E RPN - LR S O ndt T aoak
endeavors to enlarge his own experience by living, for = time, at least,

in s different personslity ond a different enviromment. OShe polnts to
illism James' concention of impersonsticn as "a stretching of the ego
.- o . o
to take in & strange personality” and then defines it as "the volun-
&
tary assuming of o temporary personslity different from ones own."
oco0es
1. Cfe Br
e .
Vie LW
3' -~
2: Cf, Wilec
3« James,
4, Ibido, De 81
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rollowing this, Miss Wildox presents the outline of thé normel process
by which this dramatic personality is assuwmed, according 1o amng Sheriden
Fry'ls anelysis. As léng is this process is fundementsl in the case of
all types of drematic activity, it is meet to include a brief statemment
of it at this point.

In the act of imperspnation the first step is analysis with
attention to the "who and what elements®, or, in oﬁher words, a Primary
inquiry into the éharacters and their aétions. ¥ollowing this, there

oA

comes an ewakening of dremstic imagination which naturally follows in-

[

tellectual apprehension of the matter in hand. Next, there is an arous-

_ding of dramestic instinct which menifests i%8elf in a desire to express

~in action what- has just been imagineds The fourth step is the primary

attempt to impersonate and includes only elemental factors such as stand-
ing position, general movement, and perhaps \in the case of some dramatic
forms) a few wordss The climex of this process is reached when the in=
dividusl actuslly achieves characterization. The distinction between
the fourth stage——impersonation=—and the fifth stage;-characterization—-
is rather hard to define, due to the prevalent confusion of those two
words, so it is well 10¢ cite Miss Wilcox's illustfation of the differ=
ences She says thst vhen Bobby first played the part of Atlas in a purely
spontaneous dremgtization in his play group, it was observed thet he stood
with his hands upraised as though he might be holding a trey of flowerss
Later, when Bobby had thought of the meaning of his role as the supporter
of the world, he stcod with feet firmly planted and hands uprsised in a
position to indicete that he actually felt the weight of the world beering
down upon him. At that last point he had reached the stage of characters-

B0 esase
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ization, whereas, he was merely impersonating in the first instance.
after giving this illustration, Miss Wilcox says th’a‘é* the exp;essiim
of characterization is of major interest in educational 'dramati’cs,ffor:‘
41t is not wntil some degree of characterization has been
‘achieved that the drematic instinet is genuinely fulfille

ing its'fmetion.‘jl
After noting thet principle, them, it is well to investigate in more
detail the nature of the normel process by which the child arrives at -
the outward expression of characterization, since it is deemed to be. .
the heart of the process involved in all forms of“dx;amatic’ activity.

In this connection Miss Wilcox refers again to theories set
forth byEma Sheridan Fry who observed that in the case of children's
spontaneous dramstic »pléy, the processes leading from perception to -
action "followed the natural law and the normal crdez*?2 In view of
this observation, Emma Sheriden Fry outlines the process by which the
child naturally end spontaneously achieves an expression of charactere
ization. 'Since dramatic expression realizes its full educational value

“only as the process is in line with the natural law and the normal
ordéi- it is well to list the chief points of the process »i.n this present
connectione

According ;l':.o’ Epmg Sherildan Fry there are seven steps in the
achievement of characterizatione. Contact is the primary experience in

. which-the individual experiences a perception of the thing imagined.

Normelly a Period of investigation follows which may vary widely in ex=
ecccee

1. Wilcoxs ops cite, ps 83

2e lbido, Pe Q0
3¢ Cfe Ibide, pe 90
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tent of durstion; during this period curiosity is e strong force and
different types of sense percep tion menifest themselves while ate
tention is focused upon the object which is perceived-. Follovring ine -
vestigation there ie an experience of identification in which there is

apperception involving the establisiment of & relatlionship between the

__idea  of the object end other idees already in the mind. Emotional re=

‘adjustment succeeds investigation and results in a re=conditioning of-

“the Oi"gan'iam*\which leads to actione This action shows iteself in the

next step resulting in the géngrati_on of energys At this stage the pom
tential energy lying dorment in the body becomes e dynemic sort of ener—
gy which normelly expresses re~adjustment in the feelings or in both
tl;‘e intellect and the feelingse The place of impulse in the process
may- be summed-up in this wey: There- is"‘novvolun‘baz.'y‘action ‘except as
it results from impulse; the" only impuisee’ to be regarded-as genuine
are those actually experienced by the peraon‘concerned%l | In conclusion
of this outline, expression is named as ‘everything which an individual
does in response to-stimuli which come »t& hime ..;2

Now, af'ter presenting this outline ‘it'ﬁay “be~obgerved that
the seven step.s listed lead naturally from initiation in gensation on
»thru”to completion in aetion. In this ppaee> of the study devoted to

the normal process of the chi'l'd‘éa-'free“express'ion these points are of
: i

high signficance in that they répresen’c“the ‘patural course which is

1.
2e

peculiar to the mode of expression teken by the dramatic impulees.

80000

Cfe Wilcoxs ope cite, p. 87
-[bid-, p. 87
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'Inf"or&er -to clarify and illustrete the neturalness of this succession
from-gensation to-action, or from comtect to expression, Helen L. Wilcox
reportes her own- observation of a little- girl who in spontaneously interpre=
t&n—g ~the part of a ploneer woman in her- -ﬁlar group proceeded naturally
along the course set forth in the immediately preceding outline, thus
describing the netural law end the normal order followed by the  dramatic
1mpulsebl First, the little girl acted as though she saw en Indisn

lurking behind-a tree, msking ready to-shoot her- "child"; in just the
twinkling of an eye she glanced around: in order t_[, inves’big&tewhat the
Indian intended to kill end then she identified her-“child’ as the target;
this was followed by a ~re-adjustmea€; both of en intellectusl and.of an
emotional character; her genuine impulses then found outward expression
as she made a dash for her ffchi.ld-':' end ren off 'ecreaming-a Froebel synthe=
sized the significance of fax:u}h; an obgervation for-educational purposes
vhen he wrotes ‘"Watch the child and he will show you ‘how to teach
hWim:#? It is useless to dwell further on the high value of such obsere
vat ion end well to summarize the dats presented-thus fTars

From the immediately preceding permgraphs it 1s clear that in
any process: of dramatic sctivity used for edueastional purposes the proe
cedure must be such that the player is enabled to establish genuine
contacts with- the dremstic enviromment: hrf'ih»i;af< initial perce?tion‘a*; to
engege in & process of"'invest’igation and then of identification; to ex=
perience emotionsl and-intellectual rem-adjustment; to feel a genuine
impu?.ae arising from the emotion experienced and then to expreaa*thié

ecssesos

1. Cfo Wilcox: ope cits, po 89
2¢ Ul Ibidi‘, Po 89
3+ Quoted by Brockway: ope cite, pe 115
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:lmpulseol Now; a summery of these immediately foregoing -empheses takes
“the form of a principle which may be-stated in this wayt - Dramstic :

activity employed in religious educetion must be s0- planned- "thgt' it is

edepted to the normsl process of the child's free expression.
4 The purpose: of this fourth chapter has been to study modern text=
books regarding the use of the dramatic methed in religious education in
order to formulets: basic principles for guidence in the use of the dra=®
matic method in'comnection with the religious education of the junior
child. At the outset it was found that ell writers insietéd'-"~ upon-a child
centered scheme of educstion end- in view of this, held that- thei*dr:ama:btc
method must no longer be employed to gratify an-audience; as of oid; but-
rather; to develop the childs This overwhelming stress which all writers
Placed~on this point led to the statement of a fundamental poatulate;; Dre=
metic activity employed in religious- education des igned for the junior
child must always be- child centered in every respecte. Further investie
gation ef contemporary opinion along this line' led to the emergence of
five principles -related td ‘this fundementsl postulate, two-of these princie=
Ples- concerning gradation; and three concerning adeptation of ‘d‘ra;na»tick
sctivity with respect to the childs -
As far as gradation was concerned, these two principles were
discovereds l
le Dramatic activity employed in religlous education must be

‘adepted to-the child in respect to his instinctive tendencies at each

stage of his development.

tecoee

1. Cfe Wilcox: ODe ci‘bo,' Pe 90
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2. Dremstic activity employed in religlous educstion must be
adap’be&"to;the child in réspwt~- t0 his mental characteristics at each
stage of his development.

Ag far- ss adeptation was congeriaed, these three principles

were discovered: |

le Dramatic activity eﬁployed~"' in religious education must be
adapted to the needs of[f the individual child.

2+ Dreamatic aectivity employed in religious- Aedueatian* must be’
an mtegral part of the child's entire pfogram of religious educations

‘%3¢ Dramatic act‘ivity"ex;xplgya&" in religious education must be so
" planned that it is adepted to the normal process of the child's free

expression.

By way ef‘revinew*V of ‘the-study thus far, the following points
may be llzsted g those of mgjor importence::
le The first chapter revealed that rec‘orda”'-gfwth-e“ past prove
the-historical validity of the- dremetic method as one mesns of achieve
ing the goals common to-all religious educations
2. fThe gecond chapter, devoted to a comparative etudy of the
nature of  the junior child and the content of th'e'ifdramaticf impulee, ine
dicated the peychological validity of the dramatic method in respect to
the religious education of the: junior child.
3. The data of the third chapter served to show that the dramatic

method is an effactive means of realizing the objectives sought in the
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religious education of the juniér child.
4. This fourth chaptézr set forth guiding principles fundemental
to the wise use of the drematic method in the religious educationnoéf

the junior child.

The next portion of this'etudy will be concerned with the methods
and meterials which may be employed in harmony with the facts presented

in these first four chapters.



Chapter V
Guiding Principles Relative to the Choice and Use of Dramatic

Haterial in the Religious REducation of the Junior Child

le Introduction

In‘the opening portion of this study it was discovered that presente
day religious educators regard the dramatic method as historically, psy=
chologically, and pedagogically adequate for use in the religious education
of the junior child. It was found that in view of this conviction they
present certain guiding principles relative to the employment of this high=
ly approved method. Thus, the purpose of the immediately preceding chapter

was to bring to light guiding principles set forth by modern religious
educators regarding the use of the dramatic method in the religious edu=
cation of the junior child, In contrast to this, the puimp ose of the present
chapter will be to bring to light guiding principles set fath by modern
religious educators regarding the choice and we of materials adapted for
drametic work in the religious education of the junior child.

At the outset of ﬁﬁis ;hapter it may be said that authorities in
the field recognize six sources of material for dramatic use in religious
educetion, two primary sources--Biblical and missionary--and four secondary
sources~-historical, literary, musical, and artistic. The following study,

then, will be based on discussions by various writers regarding the choice
and use of meterials from each of these six sources. This situdy will be
carried thru with a view of discovering stendards by which to judge materials.

which may be used in a dramatic way in the religious education of the junior

child.
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B-erf'o»re-‘» beginning en investigation of any of these separate
sources it is well, first of all, to emumerate gensral qualifications
uh’leh, in the opin*io‘nf;of* modern religious educators, any dramatic ma=-
terialfﬁust“poaaaga if it is to be adjudged as suiteble for use in reli-
gious education.

l. It must possees gemuine drametic values The characters must
| be inteiligiﬁles the plét must present conflict and suspense; the entire
tone of the material must be filled with intensity and ent'husiasm}

2e¢ It must possess positive moral end religious value in order
t0 bring a wholesome contribution to the particibants.a
| %+ It must possess educational value, presenting truth in respect
to acéurncy‘of detail and in respect to human life and character-5
11, mateiiélé ‘Adapted f'or Dramatic Use in Religioué Education

Now having thus set forth in the*abéve'form‘the‘broads'genaral
principles governing the choice of materiale for drematie purposes in
relligioua“e’duc‘ation;, it 1e desirable to study the prominent sources of
material and in connection with each source to look for the require=
mente which presentii¥ay writers suggest regarding the selection and use
of ‘materials from that source and them to list materinle which, accorde
ing to these writers, are asdapted for dramstic use in the religious edu-
cation of the junior child.

[ A K KR B J

le Cfe Wilcox: ope cite, p. 10

Cf+ Betts and Hawthornet ope cite, pe 356
2¢ Of. Wilcox: ope. cit., p. 18 '

Cfe Betts and Hawthorne: ope. cite., pe 357
Be Cfs Wilcox: ope cite, pe 10
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Ae Major Sources
1. Biblieal Material

According to the data set forth in the openming
chapter of this study, the‘.Bible was the primary source of drematic ma=
terizl employed during the hiatory* of the Ghristian-“chufch'- Since that
time, however, Biblical criticism has arisen, ‘leaving' its unmistakable
influence on medern theories of religious educetion. Because of that,
it is well to see how presente=day leaders in the field of religious edu= -
cetion regaerd this ancient source when they are looking about for me®
terials to be used in a'dramaft’ic. way in religioue education.

Betts and Hawthorme, in their text-book, Method in Teaching

‘Religion, polnt out that the Bible is £illed with stories end events,
ﬁliicﬁ; ‘éﬁer proper ﬁdap’cation; form splendid meterisl for ‘drama‘bization.l
Profesegor Wood reminde his resders that the great personalities which
the child meets thru Bible study present challenging possibilities for
dremstic pt'3x-1':raye.~]..2 Dre Raine, in writing elong this line, speaks of
th:e‘ clearness and of the vividness with which the Biblical accounﬁ re«
- veals these personalities as 'th'ey’ex'emplify‘ high moral Qualities':in thelr
- decisions end in their deeds« He  continues the trend of his argument
b;v saying that when:these Bible storiee, 80 rich with human interes‘l';, :
are caet into drematic form, they have a powerful and a fascinating
a-ppea].;5 Helen Wilcox agrees, for she points out that the teacher of
religion mey consider the Bilble as "a direct source of dramatic me=
terial since it is possible «to‘find:within its pages much that is aui'tablt;
“eesesee |
l. Cf. Bette and Hawthorne: ope ¢cit., p. 354

2e¢ Ofe. Wood: ope cite, pe 72
3¢ Gfe Raine: ope cite, p. 8
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for immediate ueeml Mary M. Russell feels that Biblical material

lends itself very well to dramatizatdon, due to the prominence of the
action, to wmsual situations, and to the deep truths inherent in meny
of~tho’stariesmz In like manner, Dre Scares commends the use of ma=
terial from the Bible ss of velue for dramstic activity in religious
educations He definitely points out that @he'Old Testament stories are
powerful in their dramatic quality; he mentions in particular the story
of;Joseph-with its elements of love, envy, hatred, revenge, loyalty, and
forgiveness; he calls attention to the secounts of Moges, Joshda, end
Samuelo?all noteworthy in this connection because of the dramatic way in
which*ﬁhey present- vital truths of gre;t moral tmportw5 In this regard,
Betts and Hawthorne point to the value of these 0ld Testament narr§tives
for dramastic purposes, specifying the stories of - Ruth, Esther, Joseph,
some of David's experiences and.incidents from the lives of the prophetse
The same~writérs'add thet some of the New Testement parables and atories
(such as of the wise men and the shepherds and the experiences of the
discipdes end the Apostle Paul ) lend themselves well to dramatic treat=-
“ment. 4 Miss Brockway lists stbries suitable for dramstizstion from
Genesis, Exodus end Numbers, saying that jumior childreni:;‘;oy the Gideon,
David; Semuel, Esther, and Dgniel stories. Turning to the New Testament,
the same writer lists parables which meywell be drematized, such as} f
The Lost Sheep, the Prodigal Son, the Ten Virgins, and The Good Samari=
tane O ceoens

1. Cfe. Wilcox: ops cite, p: 48

2¢ Ofe Russell: ope cits, pe 12

53¢ Cfe Internstional Journal of Religious Education, April 1930, ps 11

(#rticle by Dre Theodore G. Soares)

4. Of. Betts and Hawthorne: ope cite, p. 354
S5e Cfe. Brockwayt ope cit., pe. 125
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Thusa , it appears that the Bible 1s still looked upon by present=
day" leaders in the fi:‘eld"of~““r¢'~1igiaua‘**education a8 a major source of
&ramat‘ic ‘materiel which may be utilized in religious education. | ~Howe
ever; desplte these- wi&e"ly’ recognized values inhersnt-in Bib l'ida’l ma™
terials, it must not be forgotten that the fine art of discrimination
applies here as well as elsewhere. Mise Fowell declares that- sincq the
time set aside for religious education- i-s 80 limited 1t is necessary for
" the leader to make a ecareful choice of materials which are to be draw
matically interpreted in order that those chosen' may enrich the chil=
dren's -livea-.l Miss Edland seys that many of the Bib*]-.ef stories suitable
for"feaching should not be dramstized, and in view of this, wise selection
must ‘be made before eny material is presented for drame_.tizat-ion-a In an-
other instsnce she reminds her readerg"‘th'ﬁt~~it" ie very necessary to give
cereful attention to the subject matter which s chosen from the Bible
for dramatiec portrayal.5 aAfter reading these warnings as to the ne-
cessity of carefully selecting Biblical meteriasls before proceeding with
the drematizetion; it is now apropos to search for basic rules which
modern writers present ae guides in the choice and use of Biblical maw
terials. While*"bheir- guides are of a more or less general nature; and
while they relate to all religious education; they are, nevertheless, defiw
nitely gpplicable to the religious education of the junior child and hence
have a place et this point of the -gtudy.

seccee

le Cfe Powell: ope cite, pe 354

2. Ofe Edland, Elisabeth: Principles and Technique in Religious Drae
mtieﬂ‘, Pe 81

3¢ Bfe Edland, Elisabeth:  Children's Dramestizations, pe. 21
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a) Principles Relative to Ite Selection
) i) Material representing Deity

' In reading thru modern text books rele=
tive to the use of the dramatic method- in religious educetion it was
found that meny writers consider the problem of the representation of
Deity as it arises in commection with the dramatization of Biblical ma=
teriale In thie respect, Dre Weigle says that there is noirreverenée
" in the drématization* of Biblical material eo long ae no attempt is made
to represent God- or“Jaau‘af-l Miss Brockway mekes the statement that
“stories with Deity swhould not be drematized" ,2and* that when such stories
are suggested the leader msy settle the mattér‘by saying that nobody"
could possibly portray the part of God or .Zfe;aus“.5 It is pointed out by
Betts end Hawthorne that the dramatization of New Testament material ie
limited in comp_erison to that of the 0ld Testament since r;§re~sentat1m
of Jesus 1is generally conceded to be out of the qt:te-ﬁrl'.ionro‘4 Miss Miller
" reminds her readers thet it is poseible, however, to dramstize incidents
about the 1ife- of Jesus without bringing him into the scene directly.>
Miss Wilcox calls .attention to e series of plays written by lrs+ Deseo
about the life of Jesus and called The Friends of Jesuse Mise Wilcox

pointe out that this series is en example of drematic material about
6
Jesue which does not involve portraying him on the stage.
(A X XX X J

l. Cfe Weigle, L. A+t The Pupil end the Teacher, p. 142

2¢ DBrockway: ops cit., p. 123

Ze Cfe Ibide, po 125

4. Cf+ Betts and Hewthornet ope cit., pe 354

S+ Cfe Miller, Elizabeth: Dramatization in the Church School, p. 58
60 CPe WiICOXS OPpe citt, Pe 23 : N



74

88
Thus, after reading these materials reviewed above, it is found

that modérn writers agree in this declaration: Biblical material chosen

for dremgtization should not involve a representation of Deity.

2) Material within the child's comprehension
It is found that many different writefs

discuss the problem of the relaﬁion between the material chosen for
dramatization and the child's mental capacity. These discussions serve
as a reminder of the child éentered neture of the edueational process
(which has been emphasized time and again throughout the course of this
study)s In the previous chapter, devoted to a consideration of guiding
principles relative to the use of the drametic method in the religious
education of the junior child, it was stated that in view of this modern
emphasis, all dremetic activity must be graded with respect to the menﬁél
characteristics of the child. Although this point is often overlooked
when Biblical materisl is emploje@ for dramatic purposes, it is noteworthy
that a great number of religious educators discuss the matter.

i,n this respect, Miss Edland says that the story of ssther, for
exsmple, iﬁunsuitable for children's dramastizations since if is built
upon an adult theme and is beyond the child's comprehension.l An ade -

ditiongl illustration of this point is found in the sta_ry of Noghe As
this story is generally interpreted, it is not suitable for work among
juniors, since the junior child is not able 1o understand the real heroism
which Nogh represents. In congtrast to thié; there‘é;éfmggy sible stories

l. Ufe. Edland, Elisabeth: Children's Dramatizations, p-‘22
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of ‘morel herdism"'whtch“arer-"we-l’l" within the junior's gresp, such ae
these: The Rep_ort of the Spies, Abrsham and Lot;‘ Gideon, or Isasc
and the-*&‘ie*llaal In addition to this aspect of the problem, it is well
10 note Mies W"i‘lcéx“a further advice regerding the proper selection of
Biblical material for dramatization among - junior childrens She says that
they should not  dremmtize eny Biblicel material which is of such & nature
that the rendering“;reuld interfere*yi‘bh' their eppreciation of it in future
years-l After stating this, Mise Wilcox iliuetrates” her thought by speak=
ing of-the story of the flood ae involving material which should not be
dramatized by children since they could not: possi-bly realize ity full
meaning and thru the dramatic asctivity the significanece of the story would
be lessened for them as they approached it in maturity~-2 In these respects,
then, it 1is clear that the teacher ghould use-the utmost discrimination-
in order to choose Biblical muterials which are within the renge of the
child’s comprehension at his- par'bicular stage of develomments The con-
sensus of- opinion on this point leads t& ‘the enumeration ofi second re-
quirement which is based upon emphases noted in the previous chapter*.

This requirement mey be stated in-this way: Biblical mat'eﬁal choszen for

drematization should be within the range of the child's understanding end

ability of expression.

5) Material representing ethical action
Twentleth century religlous educatore con=-
sider the choice of Biblical msterial with respect to the ethical

prlaced |
actions which are involved therein. In a preceding chapter emphasis was A

L X2 X X

1. G+ Wilecoxs OpPe Cito, Po 48
2. Cf. Ibide, ps 48
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upon the outcdmes of right attitudes and skill in living which might
acfrue from drametizations in which the children portrayed noble characterse
As has just been noted, the Bible is rich in its tales of noble person-
alities which may well be portrayed in dramatic fashion. And yet, eide
by side, and constantly related to these worthy individuals are others
who are utterly unworthy of emulation and who, consequently, should

never be given the center of attention in dremetic work. Elizabeth
Miiler Lobingier, in writing of missionary material suited for dramatiza-
tion mekes specificetions which are appliceble to the choice of Biblical
material in this respect. She seys that while undésirable characters

may at times be portrayed,.these individuals should never be regarde@

. a8 of maximum importsnce by the children, but should alwayé occupy a
position subordinate to the admirable characters. UontinuingAthe dig=
cuszion of this mgtter, she declares that it is contrary to all peda=-
gogical theory to attempt to teach positive truth in a negative fashion
and that any tendencies in this direction must be cerefully guarded .
ageinst in the choice of materisls for dramatic presentation.l iiss
Powell points out that in an earler book the same writer says that the
story of Jacob is a good example of Biblical material which is not suit-

eble for dramatizetion, since in this story, Jacob, as the hero, secures
K 2

whet he wants thru the unethical means of deceit and trickery.
A digest of these o?inions, leads, then, to a statement of another
principle governing the choice of materiagls from the Bible for dramatic
eesece

1. ¢f. Lobingier: op. cite., p. 22
2e Ufe. Powell: OPe. Cit-, Pe 55‘]4‘
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use in religious educetioné Biblical material chosen for drematization

should be of such a nature fhaf fhe‘cenﬁer of iﬁierest ig focused updn

ethical action.

4) Materiasl involving a Goéd concept

In considering the characteristics of
Biblical meterial which may be &used for dramatic purposes, Miss Ediand
writes of a qualification, which although not mentioned specifically by
other writers is well worthy of consideration. She says that children
should not dremgtize stories such as the story of the flood with its
concept of a wrathful, ﬁunishing Gods She points out that those who pgrti—
_cipate in the playing of such a story will not be aided, but will rather
be hindered in an eppreciation of God as =& kind and loving heavenly
Father- .From this point Miss Edland vq_jces an opinion which mey be
accepted as a further guide post in the dramstic use of Biblieal material:
Biblical material chosen fo; dramatization should give the child a Christian

1
conception of God.

Thﬁsvfar it has been seen that in religious education the Bible is
the most fréquentiy used source of dramatic material. In this connection
it was found that present-day leaders in the field of religious education
feel that materials chosen from thié'source must be selected with the
greatest of care and that in the choice of Biblical materiels for drametic
use these general rules should be pbserved&

1. Biblical material chosen for dramatization should not involve
a representation of Deity. |

[ E R R NN

l. Of. Edland, Elisabeth: {hildren's Drematizations, p. 24
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2. Biblical meterial chosen for drematization must be within
the ran*geof the fchild{s mderstwd~mg" ana‘ability of expressione

3. Biblical materisl chosen for drematization should be of -such
a nature that the center of interest is focused upon e"th.’g.cal action. ‘

4. Biblical materisl chosen ‘ft;r*drsmatization' ghould be of such
s nature that it giyee“th'e"ch‘ild a Christian conception of God. |

b) Principles Rela‘t’i.ve“‘ta Its Use
’ After having discovered these 'regulating'*factoré
regerding the choice of Biblicel materials, it is nqw*dea:trable“ to look
thru current ma‘.fe‘r‘iéls on religious education in order to find qualifie
cations relative to the use of Biblical materiels for dresmetic purposese
This quest will be pursued with the view of unearthing Principles which,
when followed, will enhance the values resulting from the dramatic use
of Biblical matérials in the relipious education of the junior child.
1) Biblicel langusge interpreted
‘ THere is wide=spread discussion among

modern religlous educators: regarding the p.roblem of Biblical language
a8 1t arises in conneectlion with the drametization of meterials from the
Bible. In this respect, Professor Wood mekes at;a‘bements wshich are in
perfect harmony with the second principle of gradation discussed in the
previous chapter: Dramstic activity must be graded in respect to the
mental characteristice of the child. It is in writing on this point
that Frofessor Wood indicates that- if portions of the Bible are to be
dramatized by children these portions must firet of all be rewcast in=
to simpler lenguage in order that they may be understood by the
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children.l this holds true in the case of drematic sctivity such as
pantomime or picture playing where thelchildren do nqv; speak, yet it
is of special importence in forms of dramatization including oral in=
terpretations Miss Russell, in creaking of the wording of a Bible
story when it is enacted in the class_room, says that it ig not wise

n Biblical lanpgusge at the outset,

fte

to urge the children to arrsnge it
but rather to lst them phrase it in their own wey as long as the theme

\ s - 2 i ppaq . o
and the spirit are preserved inteact. Miss Miller declares that there
has been a congidersble difference of opinion on this point, but that
a middle position is possible-——that is, the children may use their

own words in the initial stages of the work, and then, as they pProceed,

they may gradually sdopt the classic langusge of the ciblical sccount.”

In writing of the use of BEiblicel language in drsmetic forms involving
conversation, Miss Brockway gives this example of a grooup of junior
children who had been enseciing the story of David and Goliathe the
story teller had quoted Uavid's words: "Am I a dog that thou comest

to me with stzves?' The little Italian boy who portrayed the part of
Goliath exclaimed at the time of.the first playing: "I ain't no dog.
“hat you comin! with e stick fur?" No comment wee made on that wording,
but before the'story was Played again it wes suggested that all players
re=read the account in the pible so that they could sp_eak just as

| LA A RN ]

le Cf. Wood: ope cite, Pe 73
2« Ufes Russell, Mary M.: How to Drametize Bible Lessons, p. v and vl
3y Of. Miller, Elizabeth: The Drematization of Bible Stories, p. 11
Cf e Edlend, Elisebeth: Principles and Technique in Religious
Drematics, p. 64
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Dewid, Saul, and Goliath spoke. On tﬁe third,playing thé Biblical
phrasing appeared without sny obvious effort on the part of the chile~
dren% Thus, it appears that all Biblical material‘employed for drematic
purposes in religious education‘must be made so meaningful that the |
child is able to reduce it to his every day speech and then, after thorough
asgimilation of its import, return to the Bible to see new meaning and
Eeauty in the expfession of the original accounte Thus, a consensus of

the opinions held by these religious educators may be statedcd in the

form of this principle: The dramatization of Biblical material in=

volves langusge interpretation and adaptstion.

é) Biblical history and gustoms explained
Those who write of the drematic use of
Biblical materisls give conmsideration to a study of Biblicel history
and customs in connection with the dramatization of events from the
scriptures. For example, Professor Wood says that even though the ;Q/”'
Bible is ricﬁ in its messages about great characters, theée chéracters
cannot be fully appreciated by the junior child until he is able to place
them in their natural setting, knowing of their life and customs. ror
exsmple, if a group of eleven year old girls sre to dramstize the story
of Miriam caring for hér baby brother, Moses, they should be led inte
a thorough study of the times out of which the story came in order that
they may apprehend the history and customs in the story which'are signifi-
Bcant fo} a proper understanding of its messagese Thru such a study
the etory would become s living reality for them.® Miss Miller also
PRSP

le OCfe Brockway: op. cit., p. 123
2. Cf. Wood: ops. cites, pe 73
fe Powell: ops cit., p. 354
Gfe Wilcox: oOp. cits., pe 24
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piaces emphasis wpon a correct portrayal of the customs and mannefs of
Biblicel times, saying that the menner of salutation, prayer, bows,
blessings, snd oath teking need detailed description and practice. 'She
declares that when children drametize the story of Abrgham, for instance,
itods highly importent that they reslize why Abrsham lived in a tent ‘
and that they have an accurate idea of the kind of tent in which he -lived,
realizing thaf it wae not like an Indien wigwem. If the story of Joseih
is enacted those aprearing in the court séene must learn the manner of
the Oriental béw and not "courtesy® to Pharaoh after the fashion of the
dancing school.l In view of this, then, it is apparent that the leader
must devote attention té background study before proceeding with the
actual dramatizetion of the Biblical story in brder that the material
used in the activity may be made meaningful to the participants.

This study, then, leads tdeEclaration of another principle re=

garding the use of drsmetic material from the Bible: The drsmatizatiom

of Biblical materisl involvesgthe study of Biblical history and customs.
| 3)’ Biblical themes clarified
Recent books and magszine articles
which a_re concerned with the dramatiZaﬁion of Biblical meterials con-
tain discussions regarding the leader's part in clarifying the message
which the chosen Biblical material is expected 1o convey. 1n these
sources it is pointed out that Biblical material, coming as it does out
of a wide variety of life éxperiences, contains deteils and ideas which
are quite alien to present~day experiencese In view of this, the leader
must study the portion of Biblical material which is to be drametized in
essecs

l. Cf. Milley, Elizabeth: Dramgtizagtion in the Church School, p. 53
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order to present it in such a way that all points are made clear and
harmonized in relation to the‘central'theme which crystallizes its value.
To re=phrase the same thought, it may be said‘that in eny attempts to
dramatize Biblical meterials the important points must be made outstand=-
ing so that the theme of the given material mey stand out in bold relief‘.1
Sémetimes in thg ¢ourse of the dramatization the action tends to blur
the effect of the theme. In one fown vhere the children had given a
drematizetion of the story of David and Goliath meny of the merchants
found their shop windows broken. That happere d beczuse as the children
had drematized the stofy their interesi had centerzd upon the activity
of the boy with the sling shot,aﬁd stones, rather than upon the true
message which the story was designed to convey.2

Such data found in modern.text-books regarding the use of
B drematic material in»religious education leads to0 a statement of a
third principle regarding the use of Bibl;cal waterials: The dramstiza=-

tion of Biblical meterial involves a clarificstion of the message whith

the given materiel is desisned to carrve

4} Biblical spirit éreserved
The atmosphe;e of reverence is another
aspect of the dramatization of Biblical meterisl which receives attention
from modern writers. In this regerd, Elizabeth Miller, as a leader in

the field, writes of "the reverent spirii vhich pervadesthe dramatizationt

of every Bible story."? Miss Brockwsy presents an illustration of the

&S0 00

lo Qfo "i‘iilco};: Opo Cito, De 25
2« OCf. Brockway: op. cite, p. 124
3¢ Miller, Elizgbeth: Drametization in the Church School, p. 66
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‘creation of this atmosphere of reverence. She tells of a group of juniors
who were dramatizing the story of Danisl in the Lion’s Den. When the king
approached the door of the den and called outs Aho, Daniel, Danisli", Dick,
vho played the part of Daniel, greetgd His Majesty with a flippant‘resﬁonséz
"0, Hello, Kingi" At that, the other juniors in the class expressed utter
disgust with their chosen hero and made protests such as these: "Daniel
doesn't say thate. He's supposed to say: '0, King, live forever%' Another
boy addeds "Yes, Dick is spoiling it. We ought to have another Daniel." .
At that suggestion, Dick looked startled and declared earnestly: "0, I can do
dit; E can do it! I just forgolt for a minute." After that he was an irre-
proaéhable Daniél and the spirit of seriousness and reverence had been re=-
stored.1 Thus, no matter whether Biblical material is cast into the form of
a simple tableau or an elabozate pley, it must be handled with respectful
seriousness énd reverence throughout each step of the dramatization.

' This emphasis made by these writers may be framed into a fourth

principle governing Biblical drama:s The dramatization of Biblical material

involves the creation of an atmosphere of reverence.

The iﬁmediately preceding paragrapns have been centered around
a consideration of one major source of material which may be used fér
dramatic purposes in réligious education=--namely, the Bible. In that
connection it was found that present-day religious educators hold tﬂese

1. Cf, Brockway: ope cite, ps 124
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convictions regerding the choice of Biblical materisls for drematic use
in the religious education of the junior child:
1. The meterisls chosen should not involve a repbresentation of
Deity.
2. The materials chosen should be within the range of the child'd
understanding and ability of expression.
3. The materials chogsen should focus attention upon ethical action.
4. The materials chosen should give the child a Christisn conception
of God. 
Following the discovery §f these principles, fﬁrther principles rela=
tive to the dramatic use of Biblical materials were then brought to light
and read as follows:.
l. The materials must be interpreted and explzined.
2+ The materials must be studied in such a way that the history and
customs involved are understood.
3. The mpterials must be so presented that the centrel message of the
given material is crystallized.,
4, 'me materials must be employed in sn atmosphere of reverence.
2. Missionary Materiel
Now, at this time it is fitting to study a second major
source of material which may be utilized in & drametic wey in the progrsm of’
religious education~ -missionary materiale I_n the following pages devoted
to a study of this source attention will be focused upon values inherent
in this material: and upon a search for principles governing its choice and
USE »
Fresent-day religious educators express the conviction that missionary
meterial is "a mine of drematic pOSSibilitieS~"} end they say that thru

1. b'err:.s: ODe Cito, pe. 51
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the dramatizstion of such materials children are enabled to inter into
the lives of people who have lived greatly and earnestly-l Writers such
as #ood, Hutton, Brockway, Miller, Betts and Hawthepne all consider this
rarticular sourcerof material of high velue for dramatic use in religlous
education. £4s in the case of Biblical material, fine discriminstion is
also necessary in order that the choice from this sécond g jor source
be wisely made. At this time, then, it is well to look for reguire=-
ments relative to the choice and use of missionary meterial adapted to
dramatid treatment in the scheme of religious educztions

a) Material embodying truth

One of the phases of the question considered
by contemporary writers is concerned with the quality of truth inherent
in the missionery materiel chosen for dramatiéation. It is when writing
on this point that Lydia Glover Deseo declares that the principles hav=
ing to do with the selection of miszionary material for dramatization
may be summed up in this one statement:

"le should, sbove everything else, adhere to truth as we por=

tray the lives of those of other nationalitiegf e must truly
portray their customs, their every day life."

Miss Miller also asserts that in presenting the lives of other peoples,

correctness and accurscy are of fundementsl importence.” This, then,

leads to the statement of an initial requirement: Missionary material

chosen for drametizetion should adhere to truth.
b) Material embodying fairness
inother aspect of this subject receilving the

air

i

attention of present—day religious educators. has to do with the
*ee e

lo an POWell; ODe. Ci"l}o’ jo 554
2+ Church School Journsl, Nov. 1927, p. 585 (Article by Lydis G. Deseo)
3, G&f. Lobingier: op. cit., p. 10
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- pepresentation of &ll racisl groups. In d‘iscus-sﬁxg" 't;his; Mre. Deged
says that it is of utmost impor‘t;ance*té* chooge- only those materials
which present-other groups in a fair menner; showing not merely the
unhappy, sordid asp ects of their lives, but also mirroring their
aspirations and achievements.® In this respect, Mrs. Lobingier is
willing t0 second Mrs. Glover's opinion, for the former declares that
- any material employed for dramatization in the field of missionary edu=
cetion must be of “such a nsture that it promotes en ettitude of world
friendship and that“‘jonly* those stories are suitable which reflect a
kindly feeling: and an appreciative attitude towsrd other peoples. w2
In"'view~'~'of7“thie-*,~' 1t is poseible to infera second  principle: Miu-:toh‘

ary meterial chosen for dramatization should’ g}ve & falr representation

of all racisl groups.

c) Haterial bearing situstions poseible to dramatize
. discuesing further the-choice of missionary
materisl which is adapted for drematic use, Elizabeth Miller Lobingier
voices her opinion on severél Ppoints not dealt with by her colleagues.
Since Mrse Lobingier is generally recognized as & pioneer in her field
it is wise- £o-presant~' her viewe on these metters, even though-they are
not sup_.ported by any other writerse These Acor.:sﬂiderations- ‘have to do
in general with the choice of mission material as it relates to the
practical problems connected with dramstic production. In this regerd
Mrse Lobingier says thet missionary material chosen for dramatization
should not involve the representation of an animal by one of the chil=
dren. Since snimels are often introduced into missionary materials gzliaje‘a
doene ‘

l. Cfe Church School Journgl, November 1927, p."585 (Article by L. G. Deseo)
2« Lobinglers ope. cite, p. 10
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6f prime importasnce, bt must be borne in mind that to have one of the
children teke the part of an animal is likely to produce én effect so
ludricous - that the entire point of the drametization is lost. Mrse
Lobingier says that in the mission story of‘"The Stubborn Donkey", for
example, the presence of the donkey is absolﬁtely vital to the aétion
of the story, and yet, if the donkey's part were actually assumed by
one of the children, the hilarity produced would ruin the message which
the material was originally intended to convey.

It is undesirable to have children dramatize missionary materials
in which the center of interest is focused upon = wrong course of behavior.
This principle is discussed in connection with the drsmatization of Biblical
materials and may well be re-stressed just here. As was\pointed out in
the former case, this does not mean that undesirable characters must be
omitted altogether from the dramatization, but rsther, that they must al-
ways be subordinated to the story in such a wey thalt the positive message
of the material is the outstending impression left upon the minds of the
childrens. For example, the mission story of " When.Joan end Margery ¥or-
gotV should not be chosen for dramstic interpretation, since in thet story
the anger of the old woman is a éentral featgre, the reprresentation of
which would not be desirable. The story, " The E.orto Ricen Children's
Christmes" is an exemple of a story well suited for drematization, since
its teaching is positive and constructive throughout.

eceess

l. Cf. Lobingier: ops. cit., p. 22
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_ Besides meking these suggestions, Mrs. Lobingier-adds that

missionafy» meteriel chosen for dremetization should not cqﬁta-in -sltu-
ations which the children could not reproduce. She declares that in
selecting materials for dramatic purposes it is not wise f&' -choose
missionary msterisls which would necessitste the repraﬂsmﬂ'fonw of &
scene which the children could not represent. She-illustrates her point
by saying that the miesion story of “The Suger Cane Whistle" involves
the' portrayal of a day spent in the x;ugar" cane fieid’rand“"bl‘xe: cutting
of the cane+ Becsuse of that; the effectiveness of the story-dependw
| -ing upon the setting and asction, would be lost in dramstization since
the children could .not reproduce the*»settingsl '

Thus, from Mrse. Lobingier's discussion this additional guid=

ing principle emerges: Misslonary materisl chosen for dramstization

should not involve situations undesirable or too difficult for the pleg-

ers- to reproduce.

Be - Minor-Sources
Thus far this chapter has been devoted to a search for princie
pPles governing the choice aﬁ&"use" of dramatic meaterials from two major
sources-=-Biblical and missionary. Important as these sources are, they-
mey well be- supplemented at times by materials from history, literature,
musie, end art in order to increase the possible values which may come
thru the drematization process. in the curriculum of religious education.
Before: liatihg" and discussing the meterials from these minor sources |
it mey be said that the principles regarding their selection and use are
akin to those discoversd in connection with both Biblical end missionary
*sece 0 V

l. Ofe Lobingier: op. cit., pe 11
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meterials and therefore they do not require re-gtatement et this time.
1. Historical Haterial

If dremstization in religious education serves to
"erystallize principles of noble living, set up worthy ideals and char=
écters made real in great personalities"} then‘incidents teken from the
lives’of world figures may well be dramatized-2 ProfessOr’Wood says
that church history is a st_orehouse of such meterials and that dramstic
portrayal serves to huménize the child's knowledge and appreciation of
characters prominent in the history of the Christian church=-characters
such as Jerome, Origen, Athanasius, Patrick, Boniface, Wesley, and a
host of others. Thru drametization of meterial from church history as
well as maﬁerial fram Biblical snd missionary sources, the participénts
may reach a new realization of the continuity of God's activity all thru
the ages-5 |
| 2. Literary Material

Cuttings from the world's best litersture rich in the
dramatic element may yield "concrete examples of genuine'Christian liy=
ing"4 and thru meeting these examples in dramatic form children "may be
guided in ordering their lives.“5 Professor Wood designates "The Lekend
of King Arthur and His Knights"vand "Tales of a Wayside inh“ as typical
exemples of literary meterial of Ligh merit which mey be used fruitfully
l. Betts and Hawfhorne: ops cits, p. 54
2. TIbide, p. 355 ‘
3. COfs. Wood: ope cite, ps 74

4. ®&. Betts and Hawthorne: op. cit., pe. 354
5¢ Ibid., p. 355
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in the process of religious eduCation-l Miss Edlend speaks of the dramgti=
zation of the King Arthur story which has.been prepared‘by falter Russell
Bowie as interésting material in which the religious element predominates.
3¢ Musical Material

An additional source of materiel which mey be utilized
in religious education is found in hymnology. These hymns may be present=
ed in a variety of forms, sometimes in tableaux, pantomime, or sacfamental
drama, depending upon tﬁe payticular composition, the participants, and

the ocassion. 7The following hymhs are suggested as exgmples which are
suitable for dremetic treatment in religious educati_pn: “Pﬁblish Glad
Tidings", "Wﬁere Uross the Crowded lays of Life", "Hushed Was the Evening
Hymn" ,"While Shepherds Yatched Their Flocks", and "0, Litile town of Beth=
. lehem".5
4. Artistic Haterisl

Works of art, including'both painting and sculpture
may be worthily used in a drematic way in religiocus education since their
meaning is greatly enkhanced for all those who participate in the actug1<
reproductions in living fashion. OQ_f course it is needless to sey that
no picture necessitating the portrsyal of Christ should, at emrtime be
dramatized-4 Pictures such as the following are adapted for this use:
Reynold's "The Infrmat Semuel", Calderon's "Ruth and Neomi," Brick-Lajos'
"Ruth Gleaning", Israel's "David Before Saul", and "David and Goliath",
Mme Bq_ugueresu's "David aé Good Shepherd", Tophan's "Naaman's Wife and
the Captive Maid", Van der Beyden's "Adoration of the Megi", Gentile da
&, OFf. YWood: op. cits, Do 78‘.j‘.
Ze Church School Journal, July 1924, pe 429, Article by Elisabeth Edland
3+ Cf. Betts and Hawthorne: op. cit., p. 354

4. ©Of. Ibid, ps 356
uf. Yood: Ope clit., Pe T6
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Fabriano's "Adoration of.the nlngs Joy's "The Merchant and the E;earl
of Grest Price“, J. Sant's ?The Infan£ Timothy Unfolding theVScriptures“,
Shield's %St P.:Aul a_t Réme'i, end Le Suer's Ste. Paul at Ephesus." Ofteﬁ
times pictures of secular sﬁbjects'may be’used, such as represenﬁations
from history and literature which con#ey a religious measagé-1

III. Conclusion )

The purpose of this chapter hzs been to make a study of materials

adapted for drametic use in the religious education of the junior child.

At the outset three general characteristics were named as the primary
qualities, which, in the opinion of present day wrifers, must be present

in any drametic meterial if it is to be chosen as the basis of dramatic
ectivity in any progrem of religioué education. Then, following the
enmumerstion of these brosd principles, attiention was focused upon two
major and four minor sources from which material might be drawn for dramatic
use in religious education, the sources being, in the order of their
importance: Biblicael, missionary, historical, literary, musical, and
aftistic. In this conneetion principles were discovered in modern-text-
boéks regarding the choice and use of materials from each source and ex~

amples were cited of materials which conformed to the previously named

principles.

Thus far in this study of the use of the dramatic method in the
religious education of the junior child it has been revealed thett

l. On the basis of historicel evidence the dramatic method hss
been used effectively thru the ages as a means of realizing the major

1. Cf. VWooqd: OPe Cl'bo, Pe 76
Cf'e Betts and Hawthorne: ope c*t-, ‘Pe 356
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objectives desired in all religious education.

S« On the basis of psychological knowledge regarding the nature
of the junior child and the constituents of the dramestic impulse, the
dremstic method is very well suited for use in the religious educztion
of the junior child.

%e On the basis of a comparieon df the objectives of modern
religious education with the §utcomes realized thru the use of the dramatic
method, this method is an effective means of attaining the objectives
desired in the religious education of the junior child. )

4. On the basis of modérn pedagogical theories, five chief
gulding principles must be heeded if the drematic method is to realize
its true function in the religious educstion of the junior child.

BSe On‘the basis of attention to the two major and four minor
sources of dramstic meterial principles regarding the choice and use of
materials from each of the six sources wers discovaredAas the basis of
naming specific materials adap_bted for dramatic use in the religious
education of the junior’child.

It is apparent, then, ‘that the study of the Tirst FTour poinis
was centéred around the interrogative "why"; the fifth poiﬁt involved the
guestion "what'; the following pé;es will be concerned with the inqﬁiry
"how" . Thus, the next chap ber will contein a general description of the
wProcedures involved in the various types of dramatic activity‘employed

in the religious education of the junior child.



Chapter Vi.
The Accepted-Modes of Procedure: in Four: Types of Dramatic Activity

Adepted for Use in the Religious Educetion of the Junior Child

I. Introduction
' In this study sttemtlon was- first centered about historical,
psychoiogic'&l » and pedagogical dats which served to -justify-the place
‘of the dremetic method in the religious education of the jﬁn-iar childe
Following this justification; consideration was- then given to six
sources-of material and principles were esteblished for the selection
of mgterial from-each source. Now, at this point; efter having dealt
with  the “why"-and the "whet" of the drematic method, it is well to
turn to- the "haw“ ”aspeef and: to describe the accepted modes of pro=
cedure in four-of the many tjpes of drametic activity edapted for use
in the religious eduscation of the junior child, nemely, tableau, panto=
mime; story playing, end the prepared play.
1I. Modes of Procedure in Four Types of Dramatic Activity

A. The Te.ﬁleau '

The tableau, sometimes called the living picture, is the metian
less form of picturesque drama.. It is definsd as a "static reproduction
of a single scene with a musical or literary acccmpanimentz"z Techni=
cally speaking; it is a pictorial design mede up of three dimensional
formg==-line;, mass, and color and bearing the suggestion of both past

1. Ofe Wood: ope eite, Po 99
2e¢ Betts and Hawthornet ops cit., p. 358
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and future time.l Tableau may be used either to give a pictorial effect
of a certain situahion or to reproduce a chosen picture. In the first
instance, the teacher may tell the desired story and then help the chile-
dren to build g picture repfééénﬁing some element in it, while in the
letter case, the children attempt to»reproduce a2 given painting. Miss
Maude E» Davis, writing in the Pilgrim Elementery Teacher says that when
picture actingyof this former itype is introduced in the teaching of Biblical
material, the teacher should chooge a picture which gives a clear pre=
gentation of some importent actien in the story, preferrably the climex.
She says that this act of forming a tableau should lead the participants
to study the expressions on the faces of the people in the painting, to.
consider their positions in the picture, and to discuss what they migght
be saying at the moment which the picture represen‘bs.5 Meredith points
out that thru tne tableau it is possible for the actors to poruray not
only one Slgnlxlcqnt incidént or situation, but to represent a series
of related incidents as described in the Bible. He adds that related
seripture feading and £itting music serve to enhance the effect of a
tableau.
Be The Pantomime

The pantomime, the second form 6f picturesque drama, is "o
mute representation in action of characters and incidents-”5 In con-
trast to this static form of the tableau, the pantomime is é moving

1. Of. VWood: ops cite, p» 284

2. Cf. Overton: ope cit., pp. 116, 117

3« Pilgrim Elementary Teacher, Sept. 1928, p. 585
(Article by Maude E. ®Davis) ——

4o COf. Meredith: op. cite., bp. 146

35« Betts and Hawthorne: op. cit., p. %58
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picture in-which motion, rhythm, and tempo are essential elemente’.l It
is a play without  worde, being made up of movements and attitudes which
may center in = single character or which may include an entire p'lot‘.z‘ '
Thru its use, source material of religious education (1isted in the former
éhapter* as” Biblical, missionary, musical, or ‘liter‘aryé mey be filled with
a new and vital meaning for the"_ participants. Thévaiue of pantomime 1is
greatly ineremsed whan 4t is accompenied by music to glve atmosphere or
by dramatick re‘adix:‘rg to desoribe the action and to meke the mesning cleare?

While it is g/enarally reoogn'-ize‘d-‘ that the pantomime is of great
educational valt;te for young children it must not be forgotten that it is
also very helpful rinthe religious education of older childrem who
heve reached the age of ten or twelvee This value lies in the fact that
it necessitates & very careful enalysis of the characters involved in
order that appropriaste gestures and faclal expressions may be attained.
Following a period of preparation the actual work of pentomime should be
initiated when the teacher tells & story while each member of- the": gtoup
tries to visualize the de-taila of the action in each situations Junior
children are well fitted ﬁo' Prepare a pantomime of the Nativity, for exe
emple, using carols and hymnse In addition to the study of the people
end the-emotions- primary}ta this story, a careful study should be made of
the setting which would lead to an intelligent construction of “simi)ie
costumes and properties dwiﬁg“the‘“' workehop period. The details of the
action in the pantomime mey well be brought to light thru a period of |
very careful questioning by the leadere In the prepaeration of the Nativity
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pentomime, the teacher might ask some questions such as# “Why was the
yeer in which Christ was borm & very busy one in P&lestin'e"with“ lots
of traveling? The children's responses to a question like this would
be the rapre-se;ntétion”t':f“a‘gx-'oup of people going to be taxeds In that
same fashion the action of esch group may be- i.ntticated.l

In considering important features in connection with the rehearse
ing of the- pantomime it 1s essential to note that the teacher shéuld at
the very beginning block out the action in small divieions and that these
should be repested a number of timess independently before any attempts
are made t0 join them to=gether.> All pogsible freedom should be given
to each child as-he interprets his part according to his particular light
on*‘bh‘e'matter-. The teacher should never, in eny case, show the child how
t0 act in a particular instance, but she masy bring out desired*mcvementé
end gestures thru asking.quegtiom such ass ‘fJohn, how are you going to
show the surprise of the shepherds? How wouid you do it, James?" Oppore
tunity should be- offere'd for group suggestions in order that the maximun
of interest mey result from the 'activity*} On this seme point 'Kimbégll says
that the director's suggestions should be an aid as the child interprets
a given situation~but that the child must be allowed to express himself
in his own wey.z* Although the pentomimic productions should alwaye re=
main simple, there\shonld always be- a striving towerd perfection. A the
children sense the harmony between -sett‘ing; a.c't:ion, and music they should
be led into a desire to create a beautiful result with e full realization
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of the kinship between besuty and holinesse -

In this consideration of the procedure sdapted to the pentomime
form ofdrematic activity these examples are given by Miss Brockway and
by Miss Edlande The former- saye thst in pantomiming "the"'wafble" of ‘the
Ten Virgins it is well to represent =ll of- tha*wed&ingwpro;essiom In
this story sex need not be considered; for among junior children it
would be. entirely satlsfectory to let boys play the part of the virginse.
For-a time the ten ehow their ornaments and then they fzll asleep, only
to be awakened: by the wetcher who' discovers the approach of the bride=
groom's partys It is importent that ettention be focused upon the im-
ploriﬁgof“the foolish virgins and upon the refusal of the wise- ones;
the bargainings of the o0il merchant and the meeting of tlwwiea"virgi.na
with the bridegroom should also be 'iz;c‘luded; at the close it should be
shown' that the foolish' virgins plesd (in pantomime) for admiseion and
yet are denied. The leader would do-well to conclude this pantomime by
reading the words' found in Matthew 25:15-.2

Mise Edlsnd writes thet in pentomizhg Bible stories the text
is read by & reader and the actors respond in action onlys In the
‘parabl’efvof“the“Prodigal S-ozr;-‘fbr’gxample‘: this mode of procedure might
be-followeds As the original story is read, the rich men and h—ia' two
sons apR proach; in their actionm they portray the early course of the

“eeeses
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story, ehowing the division of property and the subsequent departure
of the younger son. The father looks lengingly after his boy while the
older brother stands by with eyes full of scorn+ No attempt is mede to
drsmatize the portion of the story dealing with the son's evil living in
the far country and the next scene is laid in the fieldss Following this
there is shown the meeting of the father and the son while the eloaiﬁg
scene 1s between the father and the older sone.
Ce+ Story Playing
The stei)s in the process of story playing have been outlined
by many writers who have listed essentially the seme stepse In view of
that, thie:~difscu§sion~>' will be based primarily upon the method of prow
cedure which is outlined by Elizabeth Erwﬁin*!&illei, although reference
to: metﬁadsadvoeated by other leaders will be  cited from time to time.
1. This is Miss Miller's initiasl advice to the leader who
proposes to dramatize e story fc;r the purpose of religious education:
AffSelect a story with care." 2 In e later ‘book, this same writer gives
f’urther light on this poin*é‘; suggesting thet any story selected for dra=
matization must meet the following requirements:
. a) Have a sound basic structure whi_ch includes a beginning, a
climax, and a conclusione
b) OContain a clearly marked succession of events.
¢) Involve action,
d) Be wi‘bhi# the range of the children's 1c'omprehension.§
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2+« The second step in the procedure fo be followed in
story playing is fremed in this command to the leader: Tell the story,
pPlacing emphasis upon the most importent elements which it contains,
stressing action and events in particular, using direct discourse, and
attempting to present vivid mental pictures-1 Professg:§ Yood elaborates
on this point, ssying that in telling the story for dramatization, the
leader should observe these general principles:

8) The theme of the story should receive central
emphasis throughout the course of the telling and should be clearly
understood by the hearers.

b) The story should be so arranged thet action ex-
ceeds narration and that long speeches are eliminated.

¢) The story should be so planned that division into
scenes for dramatizaﬁion will be feirly easy and simple.

d) The story should be made concretie thru the use
of phrases which ap_ﬁeal 10 the senses.

e) The story should contzin direct discourse rather
than desceriptive or narrative speech in the third persone.

£) The story should be humenized=—that is, made clear,
intereéting, and laportant to present day life and experience. 2

3¢ Miss Miller says that after hearing the story, the
children may then be guided into dividing it into scenes.3 Miss Powell
seeses
l. Ofe WMiller, Elimabetht Dramatizaetion of Bible Stories, pe. 11, 15
Z= Cf+ Powell: ope cit., D« 350 -
v Cfe Mereditht® ope cit., p. 91
2+ COfe Wood: ops cite, p. &0

%« Cf. Miller, Elizgbeths Drematiz ation of Bible Stories, p. 11
Cfe Wiood: ops cite, pe 82 :
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suggasfs that these scenes be listed on the Sléckboard in order that
the children may judge their own suggestions. She says that this often
reveals that they have chosen far éoo many scenes for representation,
and after a period of consideration and disecussion they may décide to
eliminate the unnecessary ones.l ‘Mies Brockway says that the childden
themselves should chooss the location of the scenes in order that they
they mey have a clear ideas of their placement; then she proceeds to give
this illustration to bear out her pdint: “Where shall we have the brook
where David finds his stones?" asked the Néadero ?I'lﬂ&et some grass
and lay it down’on the'platfoém.?, declares ons ofhtﬁe group. Some one
'élee askst fWouldn't this crack in the platform do? We could plasy that
it was real %idewf ‘The leader left it to the group who decided in all
seriousness that the crack would do.2 Miss Edland asserts that in die=
cuesing the scenes of a story which are to be dramatically represented,
the settiing should be definitely limited and the location of doors, windows,
etce ought to be made clear to all before the actual playing begins. She
pointe out that in using the drématic method in the religious education
of thé junior child, in particular, this is an important phase of the
procedure since juniors are very exact about details of that kind.?

i ﬂﬁterkdeciding upon the number, location, end details
of_the-différent scenes, Miss Miller reminds her reader that the leader
must then allow the children en oprortunity to discuss just what ought to
take place in each scene. Next, volunteers from the group mey sct out
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one of these scen38q1 In this matter of choosing the players for the
various parts, Professor Wood points out that the original players may
be those who volunteer as the different parts are named, or that they
may be chosen by the leader or else by the vote of the group. ? - Miss
Brockway recognizes that this step, involving the phoice of chéractere,
is often a sore point in the uee of the drematic method among'junior
children especially, since children of that age are so selfaassertive
that they show no hesitancy about demanding the leading parte. She
suggests that the group vote for those who are to . play the major roles
whiie‘the leader gssigns the pérts of lesser importence. Sometimss,
agalin, the neames of the principal characters may be listed on the blackw
‘board and two leaddrs in the class may make aelections? As was noted
in an earliexj chapter, there are times when the leader should arbitrarily
choose the cast in order that vafious members mey play parts which will
be helpful in their dejelopment of Christlan character.

5. After the piayers have been selected in one of these“ |
ways, they may then play thru the first scene in the way in which they
think that it ought to be represented, expreesing themselves in their
own words.4 Miss Edland makes the remark that as a rule this preihnhp—

xery Playing is mostly in the form of pantomime and that the sentences
spoken are apt to be short, and perhaps rather crude-5 Miss Miller says
that at thls stage of the process the children often show a certain smount
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of stiffness and self consciousness. The children, sensing these im®
‘perﬁecticns, reach out naturally toward ways of improvement, thus enter=
ing upon the next stage in the dramatic processe At this time a period
of group discussion takeslplace et which time appreciation of the éood
points and suggestions for ﬁmprovament are brdﬁght‘forwardgl; Then the
| leader raises such questions as theses "Which parts did the actors do
best?’ Why? in»what ways may they make improvements? If you were '
acting a‘certéin part, what would you do to make it better? What really
ought to have been said just at this point?" Questions such as these
stimulate the children to offer constructivé criticism and changes are
made in the dramatization on the basis of group opinion, rather than
on the bagis of opinions offered by the leader.2 Questions also serve
to give‘eacﬁ child an opportunity to make helpful comments and to ex=
rress his interpretstion of thé various pa}ﬁs by acting them out to
-demonstrate his thoughte This process leads to a rew=snactment of the
scene in order to incorporate the suggested changes and improvements.3
6. As the succéeding scenet are dram_atized in the same
way, each child should be given a chance £0 poriray different parte. Mss
Miller déclares that after the entire story has been blayed thru a féw
times it is then possible for every child in the group to assume any
| S0ssee | -
l1s Ofe Millerj Eldizebeth: The Dremetizetion of Bible Stories, pe 16
Cfs Wood: ope cite, p. 82 ) ’
2¢ Cfe. Miller, Elizabetht The Drematizetion of Bible Storiss, p. 12
- Cfe Morediths op. cite, pe 91
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character in the story and that "it is an essential part of thiue' method
that every childrem has a differéﬁt part every time.':l Professor Wood
and Miss Powell also write that it is importsnt that thru this process
each child has an opportunity to interp ret a number of roles. Miss
Edland, writing at greater length regarding this emphasis in bthe pProcess
of dramatic activity in religious education says thet there must be a
change of cast with every playing, or al lezst in the case of every second
or third playinge This is desirable in order that all of the pupils in
the group may have an opportnnity to play the character parts and may
thru this widened experience receive a well rounded understanding of
the entire story and the relatlonship of the various characters in the
: story.2 Migs Miller points out thet in the process of pleying and re-
playing in this fashion, the children will observe weaknesses in their
origingl portrayal of the material end willl #ish to polish and refine
their work, changing it in accord with group criticism watil the result
becomes a product of their very best effor‘l;-5 Miss Powell feels that
repetition of a drematizetion will not be wearisome t0 the children or
result in the loss of interest if they are constantly on the alert to
judge their work and seek to perfeet it thru suggestions of betier wé.ys
of sR eaking and actings The participants should never feel that their
dramatic interpretation of a story is completely finished, but that the
wey is alweys open for further improvement and alteration. the wording
should not;, as a rule, be defini‘bely'se‘gtled and each performance ougght
to mean a slightly different Iinterpretation. Sometimes, however, when
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gome Biblical materials are used as the medium for the dramatic activity,
the wording may be carefully worked out by the children on the basis of
the Biblicel 1anguage} In this respect Misge Edland seys that worthy
lives from scripture may-well be memorized after the pupil thoroughly
understands the situation and the characters involved. As was noted in
e former chapter, memorization introduced in this later phese of the
dramatic process is not mechanical, but meaningful to the pgrti;ipanf.
In illustretion of thia,‘Mias Edland declares that the opening sentences
of Paul's speech at Athens, for instance, mey well be memorized and then
linked ﬁith “free speechf in the eneuing eentenceé; that memorization isg
excellent when it gives éhe child a natural wey of learning end using
great utterances made by outstending Christian heroes.2

7« If the story 1s to be played before parents and friends
as the last stége iﬁ the process, parts should be aesigned to particular
individuals a short time before the public performance. Mies Miller
.emphatically declares that this presentation is not consgidered as the
climax of the process, but rather theat it is thoﬁght of as en ocassion
of little more importence than any one of the rehearsals carried on in
the grqup- The children invite guests because they have enjoyed play- -
iﬁg»the story énd wish to share their enjoyment of it with their friends.3
Other writers who advocate the use of the dramatic method in religious
education are also snxious to meke their views very clear on thies final
phase of the dramstic procedure:when it mesns the presence of an sudience.
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liss Edland prefaces her remarks by saying thot spontanecous dromatizam
ore an audience. Then ske countinues by de-
claring that in sducational dramatics if there should be_an audience
the lsader ought to explain to them that the performsnce is not present=

I

ed as a finished play, but simply as a demonstration of a teaching method.
In another instance she says that in the case of o missionery drama-
tization the audience should be considered as a vital part of the drama-
tization itself : nd hat there ought not %o be any 01sthculon‘beé"een
the spectators and players.z James Watt Raine says that in education=-

al dramatics the audience may be regarded =s merely incidentazl. Then
he shows thal the pupils sometimes need an sudience in order %o have
the experience of sharing the resﬁi% of their best efforts snd that in
this light the audience ought to be invited %o help the participan'ts.3
In Wri{ing on this matter Professor>ﬁood exyresses himsell as of the
opinion'that vhen a group has had the pleasure of drametizing a story
and wish o share it with another group they oughf t0 be given the oppor=
tunity of deing so. The ssme writer adds that in such a case as this,

4
seducational results may accrue from the presence of an audience.  Thus,
as has been pointed out in an earlier chapter, present day educators are
placiﬁg the child, rafhér than the audience in the place of central impor-
tance with reference tovdramatic activitye In describing the details of
this last step in the dramaﬁlc process relative to the pla ylng of a story,

gessesn
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Miss Powell eays that the stage setting ought to be very simple so that
the atiention of both players and audience may be centered upon the
message of the story 1taeif rather than upon the background againsti‘
which it is given. She suggests that the children who teke part in the
final playing may be seated { n the front of the room but that they should
be with the other members of their group and not set asside as "choseﬁ
people? e Before the dramatizetion begins the leader ought to‘tell some=
thing"c;f the story, mention the spirit in which it is being presented,
deécribe briefly the various characters and explain the significancé of
their costumese. ‘this type of an introduction thus serves to mske the
public presentation an entirely natural part of the entire process in-
volved in the playing of a storye:

D. The Prepaped Play

The authors of “Method in Teaching Religion’ write that in

the field of educational drematics there are two large-divisions:
sponfaneous end prepared drama% The preceding parasgraphs have been

given over to a consideration of the former typew~dramatic forms which
called for spontaneous speaking and acting on the p_art of the playerse

It was pointed out that in the cese of the tableau, pantomime, and story
playihg the leader presented the situetion or atory,.after which the

pupils themselves analyzed the various scenes, characters, and actions

-and then presented their own dramatic interpretation of the given situastion
or story. A finished production was not desired, but the entire activ;;ﬁy
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wag judged in the light of- ite effect upon the participants. bNow, it
is desirable to study the prepared drame in relation to its rightful
place in dremetic sctivity which is cerried on in connection with the
religious education of the junior child end to describe the mode of
procedure which-educators advocate.

Those who emphasize the importence of the dramatic method in re=
gard: to; the prepared pley c¢laim that thru it the participants gain all
of the values which accrue from spontaneous dramatization, since they
must make a careful study of the text and interpret the characters. .In
respect to these two brosd divisionge-spontansous and prepared -dramaw=
one modern textbook on religious education eontains this sentencet: "Both
methode should- be- em@loyadofj‘l Nowj sfter having accepted this- etatemént
- @8 it stends, it is well 'bofcom*ider"tha“d‘eta‘ils of the procedure in=
volved in the use of the prepared play in the religious eduecation of the
junior childs Mrse Overton—-saye that since the junior resents eny dre=
matic form which may seem simple or childish he reaches out eagerly for
the prepared playe.

1. Migs Ferris, in outlining the steps in the procedure relative
to the production of the prepared play seys that at the time of the first
rehearsal the theme must be made absolutely clear to zll and that the |
play should be told as a story.? Another writer says that in telling this
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story.the plot and the structural outline should be made to stand out
in“bold relief. This telling should include direct discourse in order
that the children.may gain a clue as to the conversation which is used
in the play itself. Oftentimes an element of interest may be added if
- the leader reads directly some portion of the text-l

2¢ This initial step should be followed by a detailed
study of the material, with a focusing of attention upon conversation
and upon details of action. This should be related to character analysis,
ghowing the different cheracters in the play with careful consideration
of their appearance, motives, their importance in the plot, and their
relation to each other. Plot anelysis then follows. I_n this study
the action ig traced step by step with an imaginativewreheareal of the
way in which the esction is carried thru. At this stage, the children
will meke a special investigation of the customs, dress, habits, and
the general manner of life relative to the charscters who are found in
the play in order that the interpretation mey be made in the light of
their own experience.\ A blackboard bearing an ouﬁline of the pley, its
Prineipal charactera, its chief divisions, necessary revisions, and steps
in action is e helpful device #n this first part of the procedure in
the study of a prepared play.2

3¢ After this preliminary study of the play as a whole,
with special aﬁtention given to plot and cheracter analysis, the group
should be ready to begin actinge At this point, when the members of the

ssvsce

1. - 0f. Bette and Hawthorne: op. cit., p. 366
2¢ Cf. Ibide, p. 366



123
group have thoroughly diecussed a chosen scene, they may then portray
it in ection. In the case of drametic work among juniors, action is
of prime importénce end 1t is in just this connection that Miss Ferris
writes that the children should learn the main outline of the action be~
fore being introduced to the words of the play.l The substance of the
words mey be glven to the player and during the earlier rehearsals the
“chief emphasis should be upon action founded upon clearly understood
reasons for action. Any words which the children speak must be rich
in thought content for them and comprehended thoroughly. The memori=
zation'of the exsct words of the pley should not be attempted until
after the child has become thoroughly acquainted with the entire play
and has achieved a measure of characterization.2 Miss Powell writes
that the printed play should not be put into the hands of the children
until this thorough preparétion has been madee Then she suggests that
when they have coples of the play before them they should be led in
a study of the play seript, trying to find the meaning in every speech
and situation p,_xesen:bed.3 Mary Alice Jones sgys thatl whenever a written
play is used in children's drametizations it is essential that the words
shouid be made meaningfui to every child. This necessitates a.period of
careful preparaiion and the avoidance of all the hurry and anxiety soms~
times connected with the presentation éf a public performances
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In general, it may be said that duringlthe course of the
second and third rehearsals the stage settings and arrangaments for
production oﬁght to be completed. impq\rtant advice iz given on this
point by Bette and Hawthorne who say: that the players ought to be
grouped and placed on the stage according to their parts in the play
and in correct reletionship to the othér characters to appear with them
in order 1o secure balance, harmony, and consistency in the whole playe
Stage pictures ought never to be rigid, but free enough to allow for
various changes from time to timef
4. 'In leaving this fechnical aspgct of the rehearsals

t0 consider the spirituesl silde, Dr. Sosres writes that during the period‘
of prepargﬁion for a Play reverence and aprreciation ghould be given a
far more important place “then merely theatrical perfection. He adds
that the entire process;ought t0o be educational in neture with emphesis
upon the understanding of religious meanings and that rehearsals ought
to‘be made exercises of worship with appropriate.prayer-2 Mrse Lydia
Glover Désea?also stresses this devotional side of the procedure’in the
production of & prepaved play for she seays that before such a play 1s
_presented there ought to be a period of prayer end consecration, since
"only by such sense of devotion can the drama best achieve its character
6bjectives.'f3

| Noﬁ, after having considered in genefal terms the menner and
modes’of procedure appropriate to the use of the prepared play in.thé
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religious education of the junior child, it is fitting to think of cerw=
tain aide in dremetization= -costumes, setting, and prop@erties=-which
may be helpfully utilized in the course of this procedure. Before writing
of these asids, it is well to say that they will no£ be discussed in the
light of the technique of professional drems, since such a treatment
would not be pertinent to the matter of their use in comnection with
the dramatic method in the religious education of the junior child. In
view of that, then, the following discussion will be limited to a study
of these aids as they may be employed to advantage when & prepared play
is studied and produced by junior children for educational and dramatic
purposes e -

Mrse. Overton says that the child of junior age shows keen in-
terest in the costuming, setting, and staging of a prepared play.l Miss
Edland says that the creative abilities of the juniors may well find out=
let in the construction of costumes, scenery, properties, and stage
settings for their pla,'y.2 Thus, the teacher is merely following sound
pedagogical p{inciples by considering constructive work as an important
Phage of the drematic procedure and by allowing the chi_ldren to make
simple accessories for their playsii Many who write of fhe dramatic
method in religicus education suggest that in a vacation school, for
example, the children may make their costumes, R_roperties, and setiing
for their play during the workshop period, thus making that activity

1. Cf« Overton: ope cit., p. 112
2. 0f. Ibid., p. 63
Cfs Betts and Hewthorne: op. cite., p. 233
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an integral part of the entire project.l In discussing these workshop
activities as they become a part of the production of a prepared play,
Betts and Hawthorne say that this phase of the procedure, educationally
speaking, is very rich.z Cendler vrites that when a group of junior bovs
engage in making the stage panels necessary for their own play, their
geng propensities are utilized in a positive way and that at the same
time the element of justifiable‘rivalry is not lacking%‘ Girls, in mzking
costumes for a Biblical play, for example, need to study Bible pictures
in order to be able to make the costumes accurately. A period of study
of Sergeant's TFrieze of the Prophets or of Tissot's paintings proved to be
of inestimable va;lue.4 In discussing the outcomes of this workshop period
set aside for the construction of the fundementszl sids in dramatization,
such as costumes, sbem;ry, and sebtting, Candler says thot vorkshop experi-

ences such as were described above give the children "a store of beautiful

while fully recognizing these values concomitant with the con-
struction of scenery, costumes, and properties, prominent writers sound
vnotes of warning regarding the nature énd use of these very items.

Heredith says that costumes should always be simple and suggestive; that

.

properties ought not to be elaborate and that bramches cut from trees
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might well suggest the out of doors} that in meny clasa.room drematizations
scenery could be eliminated alto—gether-l Cendler seys that costumes,
properties, and setting ought to be kept exceedingly simple in the reli-
gious pley. She suggests that a c;ity wall, for instance, built of wooden
freming, covered with cloth which\ has been painted in broken effects in
frey and ten and set egainst a blue back-~drop makes a simple, yet im=
Pressive background for a religious play.2 Russell aleo declares that
the costumes and properties ma _de by the children should be of the ut-
most simplicity.) ‘M:!.es Edland writes that "a little goes a long we.y‘f4
end thet elaborate costumes should never be-attempted- Miess Miller feels
that costumes worn by children in s play should be treated as of minor
importence and ihat if used, should be worn at the various reheersals in
order that the children may be enabled to relive the experiences of the
reople whom they rapresen*l;'5 In speaking of properties, Miss Miller’
says that very little stage setting end only a few properties ought to
be introduced into dramatic activity in religious education and thet as
far as possible these items ought to be left to the imaginetion of the
childrene Those which are used ought to be made by the children them=
selves and shoﬁld contribute definitely to the atmoephere of the play.
The stage settings which they make should be limited to very simple
designs showing ornements of the time in which their play is locatedes
In concluding this examinetion of modern opinions regarding the use of

P 22 AR R J

l. Cfe Moredith: op. cit., pp. 88, 99

2¢ Cfe Ibido, Pe 91 )

2. Ofe Rugell, Mary M.: How to Drematize Bible Stories, p. vii

- 4e Edlend, Elisabetht The Children's King, p. 31

S5+ Cf. Miller, Blizabeths The Dramatization of Bible Stories, p. 144
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costumes, properties, and acenery‘in‘connection with a prepared play
as it is employed in the religious education of the junior child it is
fitting to quote & statement mede by Cendlert
"The costumes and the propertieseessshould emphaaize'the

_import of thi actionessre=enforce it by psychological
suggestion.

III. Sumary

As stated at the outset, the purpose of this chapter has been
tq make a study of the accepted modes of procedure in four'represenza-
Vtive types of drematic activity which mey be employed in the religious
education of the junior child. The types chosen for coneiderétion weret
stableau , pantomime, story playing, and the preparad.lef«- In connection
with each ofktﬁese forms of drematic activity p:inciples of technique |
an& generel manner of procedure edvoceted by present day leaders in the
field of religious education weré nemed and discussedes In the case of
each type the child was the central consideration around whom the en=
tire process revolved, all features of these activities=-such as the
presence of an sudience or the use of costumes, properties, énd setting
being introduced only as ihey might serve to further the religious edu=
cation of the junior child. |

Now it is fitting, after haiing made this study of the dramatic

method in the religious education of the junior child on the basis of
historical, psychological, and pedagogical data, and after heving con-
sidered sources of meterial for dremetic activity snd the modes of
procedure involved, to turn sttention to reports which give an sccount
of actual experiments in the use of the drsmatic method in the reli=

glous education of the junior child.

l. Candler: op. cit., p. 100
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EMPIRICAL FINDINGS RELATIVE TO THE USE OF THRE
DRAMATIC METHOD IN THE RELIGIOUS EDUCATICH OF THE
JUKIOR CHILD



Chapter VII
Reports by Modern Religious Educgﬁérs Regarding Their Use of the

Dramatic Method in the Religious Education of the Junior Child -

I. Imtroduction : | %\fgf

Now, after having considered the use of the dramatic method in thé
religious education of the junior child from the standpoint of theories
sdvanced in modern text books, it is well to turn attention to reports
telling of the prectical uses of that method. Consequently, it is help=
ful to include at this point in the study a number of reports in which
various writers describe their experiences in the use of the drematic
method in the religious education of the junior child.
II. Reports of the Use of the Dramatic Method in the Religious Edus -

cation of the Jumior Child

A« A Dremastization of the Life of Paul

A certain scout troup, which had been studying the life of Psul,

wished to present a pageant on hig life at a worship service on Children' s
Dey. In working ou% the project the boys themselves, under the guidance
of their leader, selected the incidents which they felt should be includ=-
ed in such a pageant and then they chose suitable scripture passages to
be read in connection with it. They showed a maximum of interest i n
the underteking se they studied books and pictures in order to secure
the lmowledge necessary for the planning of their costumes; they mani-
fested keen delight in making their own properties. When the pageant
bad been worked out in this wey the finished product was a composite of

the best thinking and working which could be done by the groupe. All
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thru the process the boys had been attracted to the project since it
offered them an opportunity to do something, to put their lessons
about Paul into action; it provided a means of calling forth their
drematic instincts end guiding their imaginations. Perhaps the fore=
most result of this dramstic sctivity was that thru it one of the chief
éharacters of world history becsmme a companion who would always be very
near and real to them during the rest of their lives.l
Be A Dramastizastion of the Childhood of Moses
In a vecation church school a group of junior children wrote
a drematization of the story of Moses, procdding in this fashion. At
 first they brought in a 1list of Bible heroes whose lives they wished to
portray dramatically. After the teacher read the lists submitted, the
class cast the majority of votes for "The Childhood of Moses." Since
the children felt that they needed to be more femiliar with the story
before dramstizing it, they asked their leader to tell it to them.
Following this, they spent a £iftcen minute period in writing out their
contributions toward the drematization. At the session on the next day
the teacher read these contributions with the result that the childrep
discovered that there wes a great deal of overlapping in the various
accounts. In view of this, the members of the group decided that at
each day's méeting a single portion of the story should be told and then
written in drematic form by every one in the groups After reading theee
Papers the teacher was to choose the best one contributed each day and
then to incorporate it into thé claes plaey; when this had been done the

soenee

1. - Cf. Bulletint Pageantry in the Church School, p. 6
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teacher was then to read the dramatization as far aes it went and tell
the next portion of the story. This process»lasted for several days,
at the end of which time the story had be;n completely drematized. The
division into acts and scenes was made by a nine year old girl in the
group who offered to make thems In connection with this drametic project
there were several relested activities of importance. Since the girls
wanted to make their own costumes and since they knew little about the
clothing worn in the time of Moses, they made a careful study of the
costumes of that day. The boys asked to build the stage and make all
of the accessorics which would be nseded. "Such sp_ears as they made
for the king's guardd The swords were 1ongér than themeelves!?l The
importent point was fhat this was all their own work and made fheir hand=-
eraft period an integral part of the entire progrem of the school.a'
Ce ,A Dram _stization of the Parable of the Talents

A teacher who had a class of junior boys ranging from ten to
twelve years in age wished to have the boys dramatize the parable of
the talentse Before telling the story, she gave all the members of the
gfoup an oprortunity to look leisurely at pictures which gave the setting
aof tﬁé story-‘ Even though explanatory notes were attached to each picture,
the teacher was constantly on the alert to answer any questions which
mlight arise in conmection with any ofkthe pictures. Then, after ex=
- plaining the nature of a parable, she procéded to relate the ome chosen.

L XA N XN

1. International Journal of Religious Educstion, October 1929, p. 29
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Following the etory; the children looked again at the pictures in order
éo’discuss the>story more imtelligently. I.n ﬁhia disguésion the names
of the characters who appea;;d in the storj were listed on the blackboard
and it was suggested that it would be well to include extra ssrvants
in order that everyone in the group might have a part. The action of
these extras was not described at first, since it was deemed best to
let each boy watch the dramatization carefully and then decide just what
his particular part in it should be. As the dramatization developed
the discovery was made that additional characters, such as the messenger
and the soldiers, might well be added to heighten the point of the storye
The "hero'= -the rich man==beceme a person of chief interest to every
one in the group and he was minutely described as to size, appearance,
. clothing, and general mannere. The boys then discussed the chief charactere
istics of the servante, deciding that the first two were honest, while
the third one was lazy and perheps jealous because he had received but
one talent. No one ever wanted to take the part of thie last servant
and sometimes it was given to the latest comer and sometimes to a member
who had been absent. The boys were interested in the setting of the
story, yet their enthusiasm for that phase of the dramatization was slight
in comperison to the interest which they menifested in their discussion
of the charscters involved. in the pareble. In the end it was decided
tp plece all of the sction in two scenes, both of which were to be locat®

ed in the rich man's house, one taking place before the journey was under=
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taken and the other after he #eturned from his trip.

At the time of the first playing no actual dramstization was
attempted. In order t6 amplify the'significanca of the story at just +this
point in the procedure the teacher told tﬁo secular stories vhich would
clarify the idea of the "talgnts" in the minds of the boys, choosing: "The

Lame Boy" from The First Book in Religion by Mrs. Charles A. Lane and a

story of Louis Pasteur, who, as a scientist, made wise and splendid use of
his talents. After these supplementary stories the group learned one verse

of the hymn, "0 God Tho Workest Hitherto", found in Hov%ﬁgustine Smith's

Hymnal for American Youth._ Before leaving, temporary assignments were made
for all the roles(except for that of the servant) in order that the children
might have a chance to think over their parts before the time of the next
meetingf For example, the boy Gho had chosen to be the rich man's camel
keeﬁer wes to find out all that he could- about camelé and make a report at
the next meeting of the group.
When the story was dramatized for the first time the "eXfras" did

"very little but walk on and off the stage, while the other members of

the cast shouted directions at each other. After this first playing,'

thru which the children adjusted themselves to the new situation, the second

‘playing went forward in a much more orderly and satisfactory manner in all

respects. At the time of the third playing the keeper of the camel pro=

ceeded to read the report on camels which he had prepared since the previous
meeting. His attempt met the disapproval of the rest of ths group, who,
after discussing the matter, voted that the report was not at gll in keep=-
ing with the rest of the story, and therefore should not be read at that

_ . the
time. Immediately following this, suggestions for changes‘and for,@ddition‘
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of new characters were Brought forward and weighed by the groupe Then,
an outline of the action of the play was jotted down and after this
had been done, the children listened to amother story about individual
talente=~"Why the Chimee Rang", by Raymond McDonald Aldens

As the story was plajed and rePlayed slight changes were made
in action, but the speechee were constantly changed and improved by the
Players as they interpreted new roles at each playing. In connection
with the matter of costumes an important thing happened. Before the
play began, one of the boys who had been designated for the rich man's
pert ét the next playing, disappeared, only to re—apprear a few minutes
lgter wearing g kitchen towel wrapred around his head for s turban and
carryiﬁg e window pole in his hand for a staff. When the teacher came
to the next meeting she brought a'strip of cloth from which the boys
might meke a real turbane The turban was the only bit of costuming
used in connection with the play and the properties were limited to a
scroll which the boys made for the servante, a handkerchief for the
third servant, snd a purse for the rich maen. All these properties were
made at one class session, while candles and a glass of water were the
only properties which were brought in addition.1

D. Another Dramatization of the Parable o_f the Talents

Another teacher who also told the parsble of the talents to

her group of juniors wrifes this account of their dremetization of the
story. |

At the first meeting of the junior class group in the ve_getion

church school the various members suggested things which they would like

[ I XY XN

l. Of. Edland, Elisabeth: Children's Drematizations, pp. 28--39
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to do during: tite* term of the school. One child saids We might learn
Bible storiese", while another added: "Yee, and we might play them."
Although that ~éugge‘ation“we.‘s'~~notj acted- upon imedie.tely it wes borne ‘ in
mind- and later, when the teat;:her"'had\' fﬁished~- telling the efory‘“ef-' the
talents, she asked the children if they would-like to play it Since
t_he response: was in the affirmative, an*opportqnity was given fér-' the
children to volunteer to take the various parte in'a preliminery play=
inge This playing was deemed quite unsuccessful by the group with the
result that one child finslly said: "It ought to be written oute” The
teacher in looking about for-writers néted*that two children volunteered
to do this works After thst there was a short discussion as to the
characters, the setting, aﬁd the properties necessary for- the enactment
of the parable.

At a lzter session one of the two volunteers, a sixth grade
girl, brought in her dramstic arrangement of  the parable. sfter she
had resd it to the group the children made these responses:

- YWhen will we give -it?!

5' WhereesedMay I be the Master?’

?Wi:ll we have costumes?' '

iI have- gome plctures "tl:.rat’- will showthe*costmes.'l

Just then the teacher asked thoaewho hed pictures to bring ‘
ti:énr to the next sessions it that time the 4chi'1‘dren' met-the teacher with
thie question: 'Where will we give our pley?' The teacher responded:

l. Danielson and Perkine: Teaching Without Textbooks, pe 189
(Chapter by Edna L. Acheson)
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‘You may send a eommittee to eee-f_‘l Since all of those in the clase
;ant;ed"v to-have a part in the decision-as to where the play: should be
given, they all went out for a welk around the cempus in cr&arﬁta‘
£4nd-a spot which would be a suitzble place for drametizing- the para*ola.
‘after a spot-hed been chosen; the children wrote invitations to-several
adults with whom they wished to share-their plays Following-this, “the
group gethered around the- teacher to look at the pictm'es which ‘some:
‘ofthe children had brought-to help the entire class to dramatize: the
storys  When the teacher asked? :fW‘hat"‘eheﬁii we have in our-street
scenel!, sm-'-‘f-'on‘e"‘call*edf“'att’enti:m;w‘*ta*thv\'a"bree*t;-'“'scene”- plcture, and ,
swing‘tnetf' in the picture, suggssted that tennis nete ougfttor be~
uséd"fin“ the setting for the street scenes - During'~"bhit=%‘cenve::aat ion-
-another-ehild had been studying the plenof the p.leye At t*hi*s' +ime-

he ssked: 'How much is a hin?' The teacher referred the question to
another-one of -the group’ who volunteered to-ask his father for the
desired bit-of - informations ~Since a -Bible dictionsry was at hand, it
weae sugpgested that-reference to-that wight - be the best way-of finding
‘out about the point in questione. The teacher asked two children to

‘read chogen portions-from-Harold Hunting's boek:, Eebrew Life and Times,

and" from Grant's book; Life and Times of Jesus, 1:1 order to suggest

ways in which ther ‘seene” of- the atory migzt “be- arrange& - When these
books-had been-consulted and reports made;, it was" decided thut mere-
‘chants; judges), end wise men-would- Iikerly sit m%he ‘merkets that- near

to them would be a group of gossips; that the- merchanta end neighbors
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would engage in bargaining, vhile the market itself would be held in
front of a hole in the wall. As two of the members dramatized the dickere
ing of the'buyers, one junidr let forth a loud snort and was forthwith
descended upon quite severely by the leader., She triéd to call attention
to the law of good workmanship as it applied in this insténce, but was
raiher unsuccessful in her attempt and realized that she had not dealt
wisely with this interruption vhich ought +to have been treated in a’light,
inconsequential fashion. When another group dramatized the action of

the wise men the teacher referred to the wise man who taught Paul; since
the children were not acquainted with him, one junior volunteered to

£ind out about him and report szt the time of the next session.. The in=
vestigatofs reported their finds regarding the "kin"end the "kab" which
had been discussed before. After this, specific planning was done regarding
t_he various scenes and the children definitely dedided as to just vhat
properties they'ﬁbuld use in their next playing.

.At the opening of the next session replies to the invitations
were read ana then work was begun on the stage properties by ﬁhé various
groﬁps. Comments heard by the teacher at that time included the follove

ing remarkse
'We'd really write a better play now,!
'ﬁell, I'll be the wise MaNeeesI'm going to Qake me\a long
pipe like that one in the picture.* -
4 'I'1l carry o water jar as thet lady is doing.;

. ) i B the
Gameliel was the wise man who taught Paul; father read wherep
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Bible said that Paul sat at his feetl!

Several days later when the children gave their play, the school
room was quite like a workshop in appearance during the early part of the
forenoon as the final prepesrations were being made. Before the dramati-
zation was given the girls stitched busily away on their costumes, while
the boys brought in benches for the guests to sit on and arranged the
properties. In connection with the production of the play at this time

the teacher told the story of a camp fire girl who had been faithful to
the end. (See Hartshorne's "Manual for WorshiB). At the conclusion offthe
dramatization the teacher linked the message oﬁ%he parable which had just
been enacted with thekask of putting away the borrowed things, sayings

“"He that is faithful in that which is least has a chance of becoming a
master builder." As the children worked at putiing things back they were
quiet and orderly, evidencing that the experience had had a real effect up=-
on them, "And so the play, with its attending problems and its education
in attitudes, was over."l

E. A Dramatization of a Missionary Story
A group of junior children, after hearing the mission story=-

"Who is My Neighbor,"2 asked to play the story. The teacher declared that
it could well be played and then asked the children how they thought they
ought to begin it. One child saids "We couldn®t begin gt the beginning
of the story because nothing happeﬁs in the first part." On being
questioned .ﬁ?ther as to where the dramatization really should begin

(XXX XX

1. Denielson and Perkins: Teaching Without Text Books, p . 187
2« GCf. Harpers, Irene M.: The Golden Sparrow
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the group decided thet the best point was where tﬁe two boys rasn from
the car to get a drink‘of water from the well. AThen the teacher suggested
that the child;en think thru the story from that point on to the very end
and then decide just what events should be chosen for the plaf and also
consider the number of scenes needéd to represent the chosen events. It
vas aftér-a short period of silence_ during vhich each one was to think out
his plan for the play, that the varioﬁs plans were sﬁggesﬁed and discussed.
As a result of this, the class at last decided to ihclude nine events vhich
might all be represented in one scene. After the children had decided just
vhat each scene was to contain, they proceeded to act out the first one.
As the teacher named the various,cﬂaracters there wers volunteeré for each
part and those'remaining without 5pecifié foles were chosen to represent
| the crowd. As far as scenery and properties were concerned, it was agreed to
let a chair represent the well and to think of the automobile (mentioned in
the'story) as being off-stage. |

After these decisions had been reached, the children played thru
the first scehe, using their own words and without any comment from the
teacher. Vhen this preliminary playing was over, the teacher said:s "How,
let's sit down and talk about it." As the children gathered around her to
discuss their work these commenls were made by various members of the groups
"Teacher, John missed the point of tke story." Some one else added: 'Ve
couldn't hear: a single word that Jimmie szid, and besides,'the man who was
supposed to be hurt didn't act at ail like an'injured mane" Aftér listen—
ing quietly to these comments which were all rather negative and destructive

in their tone, the teacher asked: "What parts did you like best of 2113"
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Then, when the children had considered the good points present in the
' first pleying the teacher said: "In what ways can we make it better
in the second pleying?" With that thought in mind the story was re=
played, each child asstﬁMg a new pax;t- A:éter this second playing the
children paused again to discuss what they had just dons, giving special
attention té"the harmony between each character and the story as a
whole. They raised such pointe es these: "Do we all understend just
why the two boys hesitate about helping their father?" 'From the way
that we played the story could anyone watching us tell that it happen=
ed in I ndia?" Ancther person asked’ "Does the injured man's last
speech make the story as impressive as it ought to be?"

At the time of thie first meeting the story was pla.yéd thru
several times, each child having a different part at each playing. Uidder
the guidance of the teacher the. boys and girls were constantly on the
alert to make suggestions which would meke the plsy much more complete
than at the outset of the underteking. The finsl production with its
carefully planned wording and action was the children's_ own creation,
and in view of thet, they were eager to present it tokthe rest of the
junior department. They décided that in view of this " public perform=
ance" they ought to have costumess This led to a study of the cloth-
ing worn in India and in comnection with this study the children learned
t0 wind their own turbans and t0 drape their own germents. Before the

play was given, the more_advanced members of the group wrote out the
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words as they were spoken in order that the class might have a Permanent
record of the play.l |
F; A Dramastization of the Christmas Story

At Christmas time a group of junior children were eager to
drematize the Shépherd Story« As they begen work on i£ one member of
the group made this suggestion: "Mary cen hold her arms out and make=
believe that she is showing the béby Jesus to the shepherds." After
the ahepherde had been chosen one of them declared: ?We can‘play that
the larger hymn books are our sheep." Another child édded: A1l of
us can s¢leep, except just one who should stay awake to watch." When
the time came for the angel's song, the children making up the angel’
chorus, rose from their plaée behind the p_jieno and sang their song
which eawakened the sleeping shepherds. Following this song, one of
th? shepherds said:: "Let's all go to Bethlehem and see this baby
whom the angels told ué‘abbut.“ One of the players, picking up a hymn
book said: "I'll teke & lemb with me." Just at that point some ome
asked: TWhaﬁ did the shepherds do with their sheep?" When the leader
confessed that she didn't know, one of the children enswered: "They
knew that they could trﬁst God to watch'their sheep, or maybe the angels
locked after them for s little while." The juniors moved very quietly
to the cormer designated as the stable where Mary sat with arms-encircled
as if holding a baby. Someone asked softly: "Shall we kneel?! end in
reply the leader nodded. After the "lamb" had been given to Josep_h

sccoes

1. Cf. LObingierﬂ ODe Cito, PP 5""6
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the shepherds rose to return again to their flockses When they had seated
themselves again, one of them asked: "Shouldn't we sing now?" There
followed a quiet consideration of an aépropriaie song and then the group
chose "Silent Night" revealing as they sang that " the story had become
theilr imperishable ﬁossession, and that they had sﬁared in gome mystic
sense the wonder and the adoration of the shepherds.ff1
Ge A Dramatizetion of the Life of Joseph |

Since the.story of Joseph is one which is frequently drametized
by junior children, it is of importance to include Miss Miller's report
of her experience in working it oﬁt with a children's dremastic club
connected with the Sunday School of the Hyde Park 6f the Cheuch of the
Disciples in Chicago.

At the outset the story was told to the children in a version
which was closely akin to the Biblical account and the children were
then asked to choose the outstending events in Joseph's life. They
spoke of his early life in Canassn, his sale into Egypt, his experiences
in Potiphar's housge, his imprisorment, his gift'of interpreting dreems,
his rulership in Egypt, the famine and the visit of his femily. It
seemed to all of the children thet a grest many scenes, perhgpa as meny
" as seven or eight would be necessary if they were to portray the story
adequatelye. After several members of the group had described the first
scene in detail, vﬁlunteers ceme forward to act it out. In the successive
Playings it was done naturally and spontaneously by changing groups of
childrene Egach playing varied somewhat, since no two groups interpreted

secece

1. Of. Brockwsy: ope cit., p# 126
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ime—-d4 the words of the story in just the same way. Those who were
not.@étive}y_gggaged in the drametization were alert to give suggestions
for improvement during the discussion period which followed each play—
inge At these times the criticisms ceme from the children directed
and guided by the ;eaderfa questions.

Since the meetingé of the club were only an hour long, there was
time to work on but one scene at a meeting. Bécause of this, the chile-
dren were asked to think thru the story during the week in order to have
the detailes of the second and third scenes clearly in mind when they
returned on the following Sundey afternoon. When the next meeting was
held at that time, these later scenes were worked thru in much the seme
way as the first scene. At the time of the following session, the
scenes connected with Joseph's Egyptian experiences were roughly sketche
ed aﬁd blocked out by the‘childrenvwho mede up their own words as they
progressed with the playe. An observer would have felt that the language
was exceedingly modern for a Biblical play, yet this was inevitablg,
for the emphasis up to that point had been primerily upon thought aﬁd
action, rather than upon the phresing of the speeches. Four of the
older girls in the group, dissetisfied with the wording of the play,
volunteered to write out the play in different phraseclogye. At the
next meeting they resd the;r version of the play to0 the children who
éaw several needlees repetitions and overlappings of material. After
that the entire group turned to a careful study of the play in order
to omit any unneceesary portions and to choose only the essential

scenes for inclusion in the final form of the play, which form the
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older children begen to write oute

At the time of the fifth meeting of the club the children and
the leader took into consideration the work which had been dome outeide
of the class room on the wording of the play, and using thet work as
a basis, gave special attention to the speeches, irying to make them
as much like the Bible as possible. This was not a very difficult
procees; for the children knew thoroughly the thought of the story thru _
ﬁ?iﬁ repeated experiences in dremetizing it. -

When they met again they made a conscious effort to interpret

the parts in a better fashion at each Ppleying; they used definite words
with freedom end ease, since the thought of the story had been very
real to them long before they had turned to any set speeches. VWhen
several children volunteered for the seme part it was decided that each
volunteer might learn tﬁe part which he had chosen snd then intern ret
it to the best of his ability at the next meeting of the club. At
that next meeéing the final cast was voted upon by the children them=
selvess Thus, in that way, there was no unpleasant feeling in the minds
of those not cast since they were much more ready to accept such a
choice from the group than from the leaders The individuale who could
not be utilized in the spesking parts were given places in the caravan
or in Pharach's court in order thaet they might still feel themselves
a vital part éf the activitye.

After eight or nine meetings the play was practically finished.

The children wore simple slip costumes with bright sesshes and appropriate
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headgear which they had been wearing at all of the practices. ‘he boy
who p_layed the part of Fharaoh was gallg#y dressed and wore numerous
ornsments which he had made for himself from gilt papere The stage
settings, all made by the children, were very simple, based on designa
from the lotus. In working out these details Tissot's Bible pictures
were found to be very helpful aids. Joseph's ten brothers carried staffs
which they themselves had fashioned from thé limbs of treess All such
articles of costuming and stege setting were used at the rehearsals
and were found entirely esdequate in providing the appropriate atmosphere
for the story. When the children felt that the play represented the
culmingtion of their best efforts, they invited their friends to one
of their regular meefings where they were to give it. A number of days
before the final performance faur of those who had leading roles were
teken ill and could not play their parts. In view of this, four others,
who had minor roles, assumed the larﬁer parts end handled them without
any difficulty whatsoever, feeling that it was only natural to do this
thing. The play was well given at the time of the final production and
was charscterized by a spirit of reverénce and dignity.

Thru the dramstization of this story of Josep_h, the children
who participated in it gained a new f:eedom and ease in prressipg them=
selves, a self-confidence unspoiled by conceit, and the ability to co-
operate with others in their club groups In particular it was observed
thet several children who had been thnid overceme some of their shyness,

while one girl, inclined to be over confident regarding her own ability,



146

found that there were others who could surpass her interpretatioﬁ of
a p\afticular parte It is certain that the children who participated
in this dramatic aotiQity will never forget it, for several years after=
ward a number of them referred to the play with great joy. At thet
later time they indicated that Joseph has been one of their favorite
characters ever since they actuélly lived thru some of his experiences
when they played the story of his 1ife.l
III. Summary
o In the above accounts,which tell of the use of the drematic
method in the religious education of the junior child, there are cer-
tain outstending emphases revealed by the various writers. At this
time it is well to list those emphases which seem to be of paramount
importance when considered in the light of the previously discussed
theories set forth by modern religioué educators.
Those emphases which bear a relation to the principles of

‘ dramatiéétion considered in the féregoing chapters méy be liétéd as
follows:

1. The children entered naturally into the drematic activity
a8 it grew ouf of their other class_room activities and was an integral
part of their entire progrsm of religious educatione.

2. The children themselves arranged the material in éramatic
form, choosing the scenes and the setting as well as phrasing the speeches.

®ssene

1. Cf. Miller, Elizabeth: The Dramatization of Bible Stories, pps 17-%4
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3e The children looked t0 their leader ses guide end counsellor,
but never as dictator.

4. The children had a wide experience of the story dramatized
since each member of the group had an opportunity to taske different
parts in the different playingse

5« The children invited an audience because they wished to shere
the results of their best efforts to interpret a favorite story.

6+ The children entered whole heaitedly into the dramatic activity

and created en stmosphere of dignity and reverence.
7+« The children first achieved an understanding of the sckiptural
material 'and put thi; into their own words; then then the Bibiical
pPhraseology had thus acquired meaning for them it was employed in their
dramatization.
Those emphases which bear a relation to the objectives saiaist
sought in the religious education of the jumior child (ae discussed in
‘& previous chapter) may'be listed as follows:
1. The chiidren entered upon a widened field of interest and
sympathy as they studied the customs, the dress, the menner of life,
and the ideals of other peoples. (Right attitudes)
2¢ The children prerienced the meening of co-operation as they
engaged in the production of a group project. (Skill in living)
B+ The children were enabled to put facts and idesls into action.

(Skill in living)

.4. The children, in portraying heroes of the past, became
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acéuainted with these noble characters in such an intimate way as would
tend to produce lasting effects upon their own lives. (Fruitful kmow-
ledge, right attitudes, skill in living) |
5« The children devéloped a new‘knOWIedge end eppreciation of-
art, hymnology, end literature as these were related to their drematics
end served to meke them meeningfule. (Fruitful knowledge, right atti-
tudes)’
" 6« The children learned to engage in positive, constructive
group ciriticem and then to p_rofit thereby. (Skill in living)
7+ The children were eager to mske their costumes, properties,
‘and stage setting for their plays and were willing to enter upon the
. necessary Preliminary study. (Fruitful knowledge)
8. The children wereiled by the teacher to see the relstion

 between the dramatization and actual conducte (Skill in living)

Thus, these pointe, which may be grouped according to principles
end objectives, indicate that the theories set forth by modern educators
regarding the use of the dramatic method coincide with the expsriences
of those who use this method in the religious edﬁcation of the junior
child; it is clear then, that the theories discussed in the earlier

portion of this thesis are upheld by reports of life situations.



Chapter VIII

Reports of Four Experiments Conducfé& by the iriter in the Use of
The Dramatic Method in the Religious Education of the Junior Child

I. Introduction

After a theoretical study of the draﬁatic method in relastion
to the feligious educstion of the junior child, attention was then
turned to practical aspects of the problem. In view of thet, the
preceding chapter included reports which have’been made by modern
religioue educators regarding their use of the dramestic method in
the religious education of the junior child. An exemination of these
reports reveasled that the theories set forth by modern writers are
. confirmed by their experiences in connection with the actual use of
the dramatic method in the religilous education of the junior child.
Now, at this time, the writer will presént four accounts describing
her experiences in the use of the dreametic method in thefreligious
education of the junior child. This will be done in the light of
the preceding data regarding the theoretical foundation and the empiri=-
cal werification of the dramatic method in the religious educétion of
the junior child.
II. Reports of the Viriter's Use of the Dramatic Method in the Religious

Education of the Junior Child
A+ A Dramgtizetion of the Christmas Story
The following dramatization of the Christmas story was worked

out in the Easst Madison (Maine) Vacation Church Sehobl by a group of
nine boys and girls of early junior age under the direction of the

writer. Even though the children were all very familiar with the
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details of the Christmas story, the writer re=told it before they
begen playing in order that they might better be able to interpret
it drematically.
1. The Story as Told

It wes late on-a December afterncon end already the
sky was ~begirming*t6‘ grow darke. As Mary end Joseph treveled along thé
road- leading from their home to Bethlehem they looked anxiously -s.t;‘ the’
derkening sky and hurried on, eager to reach the town before night time
came. They walked as-though they had come & long way end were very
tirede Fresently Mary spoke?

"It will be good to reach Bethlehem where we shall be able to
reste This long trip-has made me feel tired and hungry."

In reply, Joseph said: "I think thet we are fai'rly*mar‘ to’
Bethlehem nowe How*?goadf"i‘t:"‘wi*ll éeenr“ ft,o"»“have‘a‘ ‘con:t"ortable“roomyhare 4
we ' may- spend the nights I just hope that we wom't have any trouble
about £inding e room now st this busy time when 50 meny people are
aleogoing to Bethlehem to have their names writien im the king's
big- books" '

Mery looked worried and shook her head doubtfullys "I was
just thinking of ‘that very thing. I'm efreld thet the fmm will be
’crowded*“fu‘lll; of people; who;, like cuz"se'lvee‘, want a plé;ce' to .etay.
Butj, we shall just have to wait and see." o

Mary- and J leserph” traveled onfor some time and-then at-last
“they came to the little village of Bethlehems They went to-the inn,

trying to find a room, but all of 'tge;roon:s“ had been tsken before
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they got theree Joseph said to-the landlerd; "Is there a place in
“your imn for 'twoﬁeary;‘traveflera"who“havef coms & long ‘ﬂway?? The
landlord was impatient and answered sharply: fNo indeed; 'ihe‘-rooms
in this house are all full. ™ )

He was about to slam the door when Joseph said: "Good-sir,
perhaps-you have: & Place in the stable where we could li'e"c‘i'own on
the etraw to sleep and where we could be sheltered from the cold."

When the landlord heard thet, he looked at Mary, end '-saeing
that she seemed very tired. his face softened a little -&n&*‘hejtzsaid':
era-; you may sleep in my stable for the nighte I'll show you where
it is if you will follow mes* '

Then Mary end- Joseph followed the: innkeeper e he- led them
toward the steble not far from the hotele That night; there in the
lowly stable, a very wonderful thing hsppened : the baby Jesus
was born { ) '

I;Iot“"far*’away”soma‘ shetherds were: wa*t.‘clﬁng 4thedir flocks on
the hillsidese As they st sround their- little fire, they talked,
‘seying-things like thie: ‘

“Thie nightis colder than ususl.’

':‘Hfoﬂ -good the warm fire feelee™ . }

“Hovr clear and- bright‘“the*"sky“iouka« '.toni'gh'b" i

uJ ust look =and see that bright ster overhead{" )
_‘fl"e‘sa imn't it big. How very bright it is l“
‘Suddenly, one of the-shepherds who- was watching the star

more intently then the rest called out: "Lockl Lookl The tright
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star is growing brighters See, 'ioe'k; there is an angel coming toward
us- 3 Then, ell of the shepherds fell to their faces in terror and-
emazement, for they saw & brillfant sngel in the skys - Then, the engsl,
seeing how terrified the:- shepherds: were, sald:
“Be not- afraid; for behold, I br:l:ng you good tidings of grest
oy which shall be to all people.
~Theshepherds listened vhile the- angel continued:
"There is born to you this day in the city of David a Saviour
.who ie Christ the: .Lorde And thie is the sign unto-you:
Ye - shall f£ind a babe wrapped- :I.n swaddling c¢lothes, and
lying ina mengers”
And just-after the- a;nge-l had- £inished saying that; the
shepherds raised their gyes and saw meny, many angels joining thie onee
Then' the “angel- choms sang- these words:

“Glory %o God in the higheet
_And on- earth peace esmong men in-whom he is well pleased .v:

After- the angels had gone awey into heaven ths shepherds )
looked at- esch other; their eyes filled with wonder  and joys ©One
of them: said: f:l-et»:a*‘gm;to' Bethlehem and see this: baby whom the ‘angels
told ue abouts “ Then the-shepherds left their: flocks and hurrying -
along the- road- they soon-reached the stable where the beby Jegus lay
on his bed of straws In love and adoration they fell down and
worshipped him on that first- Christmas evee |

2¢ The Story as Interpreted
After h'e’aririg “the" writer tell ‘this story the

children declared that in' playing the story thers should be four pictures=
the first one beiﬁg— on the road to Bethlehem;, the second before the
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land*flord"gs* door, the third around the shepherd's fire, and the fourth
in the»*s‘éableﬁ. Then they listed"the"characteréf as follows: \Méry,,
Jogeph, the" Meper, and shepherdes

| A boy and a girl were chosen for Mary and Joseph end then the
rlaying of the story begane ’i‘heae two walked completely aeross the
‘portion of playing space deeignat'ed ‘as the road without seying a worde
The rest of the group- were impetient with this silence and made
suggestions- as- to what the conversation ought to includee With these
suggestions in mind; Mary end Joseph began egain, but found that-they
‘were moving too-rapidly to allow tims  for much telking. In view of
that they made a third attempt - with much better results end "uf-«ith" the
formulation of lines- like these:

Marys I'll be glad when we get to Bethlehem; I went to stop and rest.

1 iym‘“t'ired“ and hungrys

Joseph- 3 I wonder how far Bethlehem is. Do you suppose that we can
“““ £ind ‘a’ place to-gtop?

Mary: I don't know. Probably the inns-are crowded."

- In planning the second scene it was ‘d‘e‘eide*t.i“ +0 place: 'bheinn
door in the cemter of ihe stage end to imsgine that the stable wes off
to the-lefte The boy who vq’-lurrteer‘ed»' to interpret the role of- the
-innkeeper assumed \af"very" lordly air and was properly brusque when
accosted by the weary travelers. However, he showed a :»éuggest‘im* of
gracious hospitality as he led them toward the werm stebles after a
number of “pleyings these  words were evolved for-the second scens:

Josephi (speaking to the landlord) Cen we have a place to sleep at your
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Innkeeper: No, all the rooms are crowded full of peoples

g_ogg_pg: : ’\Do you have-a place in the stable where we can sleep?
Izmk:ggg per: Yew, I f;ll show-you where 1t ise

"""" The six children who had not-had pert in these first two
scenes were- eager to take their pleces-for the shepherd-scenss as they
ected it out they sat huddled around their imeginery fire in ciu'i'be' ‘
convincing fashione Several-devoted so-much thought to 'shivering"
“that they had to be: reminded- by the  others in stage- ‘whiei)era"to“-:séy
somethings" In discussing and playing through this incident the
following- lines were deemed appropriate to the situations

lete Shepherds The fire feels warms This is an awfully cold night.

fthen it came to the metter of the engel's words: the children
eu:ggeeted'“ that the writer, standing behind the scenes, should recite
‘ the worde from' the- Bible which had been  included in the story, and
that the shepherds should act as if they saw the angel in the sky
‘above them; speaking and singinge The members of the clase then
insisted that-the shepherds should show a goodly amount of surprise
and’ joy; end then be- very eager to go to-Bethlehem to ses the baby
Jesuses This speech, made by the sixth sherherd, was expressive of

the resction of all of the- group:



6th. Shepherd? ‘*'Let’;sw go:"'to* the place-that these angels just told us

,,,,,,,,,,,,,

In conmection with the playing of the fourth scene the children
d1d not wish to use eny words, but preferred to emact it in pantomime
form, with a tablesu effect et the closes HMary and Foseph-set in the
center of the group appesring im this last secen, while the shepherds
kmelt on-each side with their heads bowed as they worshipped the
holy baby.

After playing‘. the- story through several successive meetings
of “the group in this vacation school class, the children expreseed
themselves as wishing to play this seme story at the time of the
wacation school program; held at the end-of the weeke Thet gave
rise to’ - d‘iscus&i;on“of*"- costumes - gnd-propertiess; in the end it was -
voted ‘not-to wear costumes, but to bring these propertiesi branches
from trees-ae crooks for the sherherds; snd a emall blanket which -
hﬁary'-‘migw”holdwin“her arms to'repr‘e‘aent“‘bhbvbaby“ Jesuses - Several of
the children 'wm"ak -of “the opiniom that there should be- semohristmaa
‘music somewhere in the: atéry-. After coneidering the-matter they
‘decided to ask-the organist to play *'jSilent Night_g very softly as
the shepherds knelt im the last-scenes ’

On the evening of the vacation school program these 3ﬁniors
‘were eager-to share this interpretetion of the Christmas story with
“their parents "and'ﬂ""friend*sf- Before the dramatization th“ere;_;was no
frentic haste: to get into strange and- difficult: costumes; for -there

were nonee The children had brought their own-simple properties and
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shon the tims come for the story they took their places without a . -
trace of self coneclousness and without a tremor of nervousness about
any lines which might be forgotteme The playing of -thestery went
forwaerd as simply and ess sponteneously as it had in the- rejp_eatedM
elaseroom drsmetizatlionse VWhen the final tableau was reached, there:
was & reverent hush throughout the:- sudience for-everyone realized that
the children were participating in a genuine worship experience as
they dremstized the: Christmas story.

Be A Dramstization of-the Pardgblerofithe Good Semaritan

This- dremetization of the parable of the Good  Samaritan
which follows, wes worked out by e group of junior boys in one of
the clubs of the Lieutenant White Neighborhood House. At the outset
of the period the writer ennounced thet she had a story which boys
ususlly liled to° act out and that after hearing the story, they
might- play it if-they wished. Most of them showed interest in that
propogition and listened quite attentively as the writer told the
following storye
1. The Story As Told
One day a lawyer came to Jesus and asked him this

question: ‘:Good Teacher, what shall I do in order to go to heaven
when | dle? |

Jeéus’resrponded‘z' _‘fWhat“d'oeﬂa“the»'Bib‘le- say. about -it?%

The 1atyer“th6ughtjfor‘ e moment and then replied: 'fThe '
Bible eayss 'Thou shelt love the Lord thy God-with all jhhyvl;xeart
and with all thy soul and with all thy strength, and with all thy
>m1nd'3 and thy neighbor ae thyself.'"
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"That is righte", answered Jesus. "If you do those things
you will éﬁrely go to heaven when you die.?ﬁ‘

But still, the lawyér was not quite satisfied, and he.. asked
atill snotner question: "iho is my neighbor?" ‘Instead of answering
him directly, Jesus told ﬁﬁm a story which I éhall re=tell to you,
using my own words end using my imaginetion to £ill in details.

. One day a man lay face downward by the side of ﬁhe lonely
road which runs between Jerusalem end Jericho. He grosned and writhed
as though he were in terrible pain; one arm was under his head and the

other was flung out above his head and he oPened and closed his hand

i

as people do when they are suffering. Not far from him there sto@i»f
the robbers who had attacked him; they were counting the money which
they had takén from him end rejoicing in vheir evil aeeds Then they
stole away to lie #n hiding until some other poor traveler ceme past
whon they misht rob in the same waye

For éome momente =fier the robbers wenv away tne womnded man
lay tw&éting and moaning. Presentl} a priest came walking by; his
hands were folded in front of him; his eyes were cast upon the ground;
suddenly he saw the wounded man. For just a moment he paused and
léoked down at him; then, shrugging his shouldef; in disgust, and
gathering his rich temple robes about him, he hurried on. Not long

after he had passed,a Levite appeared. In his hands he carried a

scroll on :which was written a hymn which he was singing as he walked
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glong. Suddenly he stopped-his singing end stered in surprise at
the wounded man by the rosdsides After psusing for just s minute he
-shook his head and then walked on, resuming-his -song where he had left
off+ All the while the traveler was suffering from-the wounds which
the  robbers had inflicted upon hime He began to think that he would
surely-die before anyons would come and help him tc en inn where hs
might be teken care ofs Then, as he turned his heed to one aidewhe.céught
sight of & Semeriten man coming over-the brow of a hill. But that
di&nft'givewhim4any“hopea because he felt sure-that since he was = Jew,
a San-taritan' would not even-consider-helping hime- (In those days the
Sameritene and Jews didn't feel very friendly toward each others) Then,
imagine“hia*astunishmant:when“the*Samarixan~actaally~etoypeﬁs*knslt
by his side and said: fMympoornman3~whgtﬂhas~happened*tOFyout?

The~ traveler answered: "Robberse Robbere”came*and‘g}abbed
me, beat me, took*away~my*money-aﬁdwleft”ma*here~all«alonewhy the
roadsida*tONdiaaf

ThénrthérSamaritan; plecing his hend under-the traveler's
head;, raised him to a sitting position and gave him e &rink“of'w&ter.
Then he said:- bew“that“youwhhye“had-a drink of “cool water-and: feel
better, just leen on me and lf‘ll’ take you to an inn where you will be
teken care~of until you arefw;il againe”

"Yes, but'l'haven{tﬁanw~monay’£o'payrthefinnkaeperi the
robbers took all that I haé;‘-‘:‘ ‘ '

‘:Tha‘h‘ "doesn“t":matt'e;“‘be*cauae I will pay the" land‘lordo“f

éiowiy’the'two*men‘walked down the rosd toward the~neérest
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‘hotel. When the imnkeeper saw them coming he ran out to meet ‘bham end
to help the wounded mene The Sameritan saids ‘jMy*friend"wa-s**at‘tacked
by robberaf as he traveled Eetweenf*J‘erusa-«lem"and: Jer'ﬂic':o; they-took his
money and left him half desd by the roadsides L have brought him-here
t‘.o‘ your hotel, asking you to take care of him-until he is well. Today
I will psy you two shillings and if it costs eny more: then that for-
his room end meals, I will pay the rest when I come this way sgaine”
That day" ae the- good Semaritan went omr his journey the vtrax.re\ler
watched him through- the-hotel window and ‘b}mn‘f ea'-i'd"' to the landlord: *That
man wes a real neighbor because he haiped' me when I was in need.” "
After Jesus finished telling this stery he said to the lawyer:
"Who was neighbor to-him that fell among the robbers = the priest; the |
Levite, or the Semaritan?® In an instant the lawyer replied: “Why,
the Ssmeriten , of cour’se*; because he showed k'in‘dne's'a*‘to the oim’ who

needed help." Jesus' final advice was very brieft "Go thou and do

likewise."
" 2. The Story as Interpreted
As soon as this story was concluded, the writer found
that all of the boys in the club were ee;ger-“to“begin' Playing the
storys The responses taok the formr of the fcllowing diseussion:
k“Where did the story happen?“ ‘asked the leerder.
f:Qut- in the street ¢ in a forest where there were lots of“‘b‘r_aas%ff
"Why do you think go?" o
fBecause the robbers hid behind the trees snd then jumped out
at the traveler. |

':Wh‘a'b ‘else besides trees would: you include in a picture of
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this story,"

"Stones and bushes."

“A‘road because the man was traveling when the robbers got
him,"

"Who was in the story?"

"Robbers, a traveler, a priest, and a Levite?"

"Jas there any one else}"

"A Semariten and an innkeeper,"

"Let us think what each of these people did.e Where shall
the robbers stand and what shall they do?"™

| "They ought to stand over at one side, counting their moeny

and talking;"

"Where is the travslerg"

"Lying in the road."

Wghere is the réad?"

"Running the long wéy of the room,"

"Who comes by first and how does he acul" ]

“The Priest; he walks real & ow; he has his hands fol&ed like
we do in church."

"Yes, and he just looks at the traveler and then goes right

past him way over on the other side."

"Wh& comes nexti"

With difficulty ceme the response: "The Levite; he carried
a scroll and he was singing a hymn. He shrugged his shoulders and went
right on when he saw the traviler."

"Who was the last person to come by¥"
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“The Semaritan; he geve the men a drink end took him to-the
:l;nnlneeper; He- told the innkeeper that he would pay for the men's
‘room and-eats. “ ‘ A

"Whet did the- traveler sey when the Semariten left the imn
end went on his journey again?”

"He said that'the Semeritsn was a good men.’

"Yos, and he said thet' the Semeritem had been good to hime"

After seversl questions the word ftneﬂigh‘borf“ - came Yo rlight’;
although- it had not made a deep impreas:i‘on" on“thesefboys of East Side
New York where "neighbor" is a practicelly unknown concepts Following
“this di‘scussion-' Bom"‘of“’éhe' boys volunteered for various perte and
then nominated others to support them in- playing the storys Then, the
first playing was undertaken with a grest deal of attendemt noise and
argunente Each hoy"tvld-' everyone else what to do; someof these
suggestions; given 8o freely, were heeded, but most- of them were-com=
pletely ignoreds .In the midst of the- Playing, Frank, an additional
member- of the club, came-in late and was immsdistly made & member of
the cast’ by the boys who hastened to explain what they were doing and
vwhat his part should bee During this* preliminary dremstizstion the
leeder said very little, merely asking questions 'eu’ch*vae theaéf as she
gu:t.—de“d"thefpra’cedurg:’ gﬁmr doee*th&‘v?eunde&mﬁn lia?“ "What does he-do
with kie='»hand‘sa’.’“~ ‘* "Wha’h“. does the Samariten esk him? What doss he-tell
the Semariten?' A1l directions ier-e- thus’ given through the members of
the group as ti:ay*anawereﬂ-‘- these questionss In-this fh‘et"‘:experiencé
of dramatizing the story it waa evident that ell of the boye clearly
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understood the entire meaning of the story, although their portraya;

of it was far from artistic or compléte. At the close of the first

playing the writer gathered the players around her in a circle to

discuss the work which had just been done. Uhen the writer askeds
"Do you want to play it againg" the group voted unanimously in the

affirmative.

"If we play it again, what can we do to make it betteri"

"We ought to ha&e costumes like they did in the Chrisimas
pageant here at the Neighborhood‘House.“
"Yes, and the costumes ought to be real long." (Followed
by descriptive gestures)

"And purple.”

"Yes, and we ought to have a bottle of water for the Samari-
tan and a scroll for the Levite. I know justigﬁai should be fixed. "
( A demonstration was immediately made with a piece of paper lying
near and a repeated reference to the Christmas pageant.)

"ye would have to have some monsy, too."
"Bven though we had all of those things that you mention,
would there stili be anything that w e could do to meke our playing
betteri"
"iake it longer by having more speeches; then too, we
ought to show the part whers the men is caught and beaiten.”
S¢ much eagerness was in evidence in regard to this violent

aspect of the incident that the writer referred to the course of the
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story as originally told and suggested that it might be as well to ad=-
here to the order of this story in the drauati zation. Since this seémed
satisfactory to the group they re-played the story in the above form,
neking a few changes in the cast. Since the group was small several
doubles were necessary at both playings and that necessity meant an
gad&éaiﬁleﬁehiiéfkconfusion at each time. The hour came {0 an end
before the third pleying began and the group reluctantly left.
Ce A Dramatization of Moses in the Bulrushes
The following account tells of the drameatization of the
story about Moses in the bulrushes as it was initiated and carried on
in a group of Junior girls inythe~Lieutenént White Neighborhood‘Hpuse.
When the writer approached the group she asked the girls if they were
in the habit of dramatizing stories in school. Since the response was
in the affirmative, she told the group that she knew a story which they
might like to act out, and then she proceeded to tell the story.
1, The Story As Told |
The king was seated on his throne; all about him were

his servants and courtiers and advisors, ready to do his bidding. When1
the king began to speak everyone leaned forward to listen. This is what
he was sayings , .

"As the years go by the children of Israel become more and
ﬁore numerous here in the land of Egypt. Why, before we know it they
will be stronger and more powerful than we Egyptians. We must do-
something right away before they rise up and overpower us."

For a minute no one said a word; then one of the chief advisors
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who was very old and considered very wise spoke up and said: "I
don't see whal more we can do. We make the lives of the children of
Israel just as hard as we possibly can. We make them work long hours
building palaces and‘roads for us and working in our fields."

For a minute everyone was quiet againji than another adviser <+~
spokes "0 King, I beg of you to treat these people kindly. It is
wrong for us to be so cruel to them. Let us treat them kindly and..."

The king would listen no longer énd he cried out in disgust;
"Treat them kindly? Treat them kindly? I should think nott{ We have
been too kind to th;m. It is high time.that we destroyed them. I
know what I shall do. I shall command that every baby boy among the
Israelites be killed."

Not far away from the king's pelace there was & small home
where an Israelite family lived. One day, about three months after the
king had made his wicked decree, the mother sat rocking her baby to
sleep. He was crying and she was anxiously trying to quiet bim. #hen he
wes finally aslesp she said to his sister Miriam: "For three months we
have been able to hide our baby so that the king's soldiers didn't find
him and kill him. But I don't see how we shall be able to hide him
any longer. He is so big and cries so loudly that they will be sure
40 find him. Whatever shall we do?"

Miriam looked sad and shook her head sorrowfully, for she
fully realized the danger. As she looked at her mother she saw that
her mother's face brightened as though she had found a way out of

the difficulty.
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Then her mother spoke: "Miriem, we can hide the baby in a
basket down by the river's brimk. The king's men would never think to
look there for hime Go into the other room and bring me the basket that
I may cover it with pitch and éut soft cushions into it. Then, as soon
as the baby wakes up we'll go and hide him."

A few hours later the mother éﬁd daughter took the tiny baby
to the brink of the river. As they stood on the bank the mother said:
"§e can't leave him here all alone. Will you stay and watch his basket
to see that nothing happens to him?"

Miriam loved the little br;ther dearly and she was happy to
think that they had at last found a way to save the baby from harm, so
she saids "Yes, mother, I shall be‘glad to stay here and make sure that
no harm comes to iittle brother." |

Then the mother placed the basket in the tail rushes by the
river bank, said a little prayer to God asking Him to bless the baby,
and then, after kissing him sofily, went home while Miriam stayed by
to watch.

She had not been watching long when she saw the beautiful
princess and her maidens coming down to the water. The princess saids
"How clear and lovely the water looks today. Listen, what do I hear?
It sounds as though a baby were crying. Look around and see if theré
is a baby around here aﬁywhere."

“The maidens looked and one found she little baskat and
brought it to %he princess, She looked in and exclaimed: "What a
beautiful 1little baby! He is smiling now; I believe that I shall

adopt him because I have found him."
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When Miriam heard the princess say that she stepped forward
from her place of hiding and saids "Do you want me to find someone to
help you to take care of the baby, O princess?"

The princess answered: "Yes, I will Qeed a nurse and you may find
me one if you can."

Miriam saids "I'll be back here with one in just a few minutes,."

Miriam ran very fast until she came to their hﬁme and then
she called out to her mother: “Mothergwggﬁher, I have good news for
youe The princess found our baby and wan%s to take him for her own son.
She needs someone to take care of him and I told her that I would find
someons. Come ghickly, mother, because she is waiting."

When Miriam and her mother~reache§>fha river bank the princess
asked:s "Will you take care of this baby for me? I will pay you good
wages because I want him well cared for." |

Tﬁen, when the princess and her maidens went on ahead to the
palace Moses*'s mother knelt to pick the basket from the river's
brink. While she was on her kneeskahe thanked God for taking care
of Moses and for saving his life.

R+ The Story as Interpreted
As sooﬁ as the writer finished telliné this story thess
’comments were made by the girlss

"I*ve heard that story before."

"Teacher, let me be king."

“No, Teacher, I want to be the king."

"Marie was the mother in our play at school; she ought to be

Moses® mother."
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"Tegcher, what can we have for the grass and river? I
don't see how we can play that part." '
In the midst of so much zeal it was easy to questionthe‘
group about the fundamental points of the story beginning with a
consideration of the number of scenes and their location. Several
girls insisted that three scenss were sufficient but the majority
vote was cast in favor of five which were to be as followss |
Scene I - The King's Palace
‘Scene II - An Israelite Cottage
Scene III- The River Bank
Scene IV - An Israelite Cottage
Scene V ~ The River Bank
When the characters were nsmed and discussed each girl in the
group stoutly declared that she wanted to be king. In order to settle
the dispute, the writer named the girl at her left as king, which de-
cision seemed entirely satisfactory to the girls, whé,‘ without further
dissension proceeded to choose the rest of the cast. When ‘bfxis had |
been done, the girls took their places, the king seating himself on a
chair (throne) in the center of the playing space; two attendants stood
behind the throne while the two advisors stood out fromt. For a
minute after placement there was a little uncertainty as to words, but
with mutual aid, the following lines were gradually evolved, with discussion
on several poinis,
Kings Them Israelites are getting stronger and stronger all the time.
We just golt to do something about it. Pretty soon they'll take

my kingdom.
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lst adviseriWe ought to make them work harder end hardere

.....

you treat them kind?
Kingi (Shouting) No, I'm going to make them work harder and hardere I
got en ideal Every baby has got to be killed!

Jus‘l;* at this point there was a proteaf from the other members
of the club who felt thet the king-had made e grave mistake in stating
the facts; they speedily informed-him that the beby boys emong- the
Israelites were the only ones who were to be killeds When this error
discussed their pleying of it, msking suggestions for improvement. It
was decided: to heve %*"&tfﬁh‘d&t?"f&?;th& kih‘g"cas they stood behind
hime The king-picked up & cost and said: " This will be my robee" At
that, several loocked-round-for éomething- suitable for a sceptre, but
since nothing wes in sight the -#kingdecided to hold out his arm to in=
dicate that he had & sceptre: At the second playing imp rovements were
made"kin both spesches and in action.

In playing the next scene the king's throne became e mother's -
rocking chairs Several girls wanted a doll or coat:to represent the baby
Moses, but the mother wes utterly content to encircle her arms-as if  she
were holding a baby. As the scene progressed these speeches were made?
Mirisms Mother, what shall we do with the baby?

Mothert Go and bring-me a basket from the other room. Then I can cover

it with piteh snd put it in  the tall reeds down' by the rivere.*
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When Mirian returned with an imsginary basket she said in
an asides "This isn't any goode We ought to have a real basket."

Then Miriam and the mother walked to the left of the stage,
considering that the river ran across the end of the stage. When
the mother placed the basket at one side one of the spectators
remarkeds "We ought to have some real grass and weeds. Maybe we-
could make them out of paper." Since no one else in the group appeared
to be of the same mind, the suggestion died a natural death.

After the basket had been deposited by the river the mother saids

“Now Miriam; will you stay here and watch it2"
Miriam : Yes, mother, I'll be glad to. ‘

With that remark she squatted down on the floor to watche
The girls were so eager to play the rest of the story that éhe princess
and her attendants were at the riverbank elmost before the mother had
left. When the princess began by saying: "I hear a baby cryinge..." one
of the players broke in with the reminder: "You should say first--
‘How pretty the water looksi™ The princess took the suggestion in good
spirit, and after repeating the phrase, parrot-iike, went on with her
speech, bidding he? maidens to bring the basket, ‘As she held it-in.her
arms she and her two maidens let férth éxnited exclamations of “Oh,? and
"Ah," remarking upon the beauty of thavbaby., Then Miriem popped out
from her hiding pla;e and calleds "I'll goet a nurse for the baby."
She rushed into the cottage and exclaimeds “Mother, Mother, I got.

good news for you. The princess found our baby in the water and wants
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him for her son. I told her that I'd goet a nurse to take care of
him, Hurry, mother, she'swaiting.“’
In haste the two approached the river banke There, this
conversation took places
Princess: Will you be the nurse for this child?

Mother of Moses: Yes, I'll be glad to.

Then"the princess and her maidens left for the palace while
the mother dropped to her knees and bowed her head, thanking God for
saving her baby.

The girls were eager to replay the story and asked a guesti to
come in and watch them repeat it. This second playing showed improve-
ment, but they were conscious of imperfections in their interpretations,
for they asked the guest té criticize their work. She said that she
thought that the words and actions were good, but thet the characters
didn't fully enter into their parts. With that thought in mind they
re-played the story, pai&‘ecting it i_n many respects and enacting it with
greater sincerity. Several expressed themselves as feeling that costumes
and properties would be a help in making the siory seem more real.
| Since the period was over by that time no further playing was possible.

De A Junior Pageant for Children's Day
A committee in the Solon (Maine) Congregational Church
School chose Elizabeth Edland's pantomime, "The Passerby and the Flowers"
as the material to be used in the Children's Day program. Following this
choice they ada.pted it somewhat and changed it into pageant form

so that it read as follows:s
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1. The Pageant as Written
THE PASSERBY AND THE FLOWERS
(Adaptation of a pantomime by Elizabeth Edland)
" Cast of Characterss

Anemone

Sister Flower
Disciples

Trees

Flowers of the Field
- Children

lothers

Boys

Breeze

Sun

Readers Very slowly a flower by the roadside opensed her petals for a
first peep at the great out of doors. She wondered what she could
sees As the petals opened wider and widerm rays of light darted in
between them,

(During this speech Anemone rises slowly and begins to unfold her
petals, As she does so, the Sun moves a little closer to her and
tries to see what she is doing.)

Anemones My, how wonderful the world is! You funny, skibping little
shadows, let me come and play with youl

Sister Flower: Hush, a minute! Children and mothers and babies are
coming down the road. We always listen to hear what passers by say.
That is how we get the news and carry it back to the other flowers
in the field, who, otherwise, would not know what happened in the
world,.

Readers The smell flower stood up as straight and {all as she
could and locked and listened as hard as she could, for never had
she seen mothers and children and babies passing by.

(Mothers and children enter right. Eager procession, pantomime talk.
The grouping is eneven and the movement very deliberate.)

Sister Flower: Listen carefully!

Anemome: What are they saying?
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Sister Flower: They are talking of Jesus of Nazareth who always

smiles at little children and who knows and loves the flowers of the
fielde They say that he is passing by this way, and they want to see
him. The mothers want him to place his hands on the babies' heads and
the boys and girls want to listen to his stories.

(Exit last of procession.)

Anemones Oh, sister, look! Way down the road I see men coming. One

of them seems very different. He is all in white and he has a kind
face like a man who loves little children and the flowers of the field.
And look, sister, the children are running to him and gathering around
him and he is smiling at theme.

(During this speech both flowers look off stage as if seeing that
which Anemone's speech describes.)

Sister Flowers That, little Anemone, is Jesus.

Anemone: I wonder, tall sister, if Jesus would smile upon me tooc.

I think that I shall go to him,

(At this time little Anemone ran down the road. The sister flower
watched her for a few minutes and then before the sister flower could
answer, little Anemone was gone. The sister watched for a few moments
and then noticed that some of Jesus® friends walked ahead of him.)

First Friend: I cannot understand why he should wish to spend time
with children.

Second Friend: Yes, and there are so many grown up people who need him,.

Third Friend: Perhaps he knows that some dey the children will be
grown up people just like lis andtheiwants to teach them how to do
things for him.

(Boys enter.)
First Boy: My father saw him heal a man who had a withered arm.

Second Boys And once, wh;n I was by the lake, he took my lunch and

fed five thousand people with it. How can he do such wonderful things?
Third Boy: Well, you know, he worked and studied hard until he was
thirty years old and a1l of the time he was helping other people.

Fourth Boy: On another day he told a great crowd of us stories to
show us what the Kingdom of Heaven is like.

Fifth Boy: Many peoplé follow him because they love to hear his kind
words and to be nmear him,

Sixth Boy:s He is very wonderful because he is able to quiet the
stormy sea and high winds.
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Reader: The sister flower had almost forgotten her little companion.
Quickly she turned to see whers she was, and then herl her leaves
. absolutely still. Jesus was standing before the little Anemone who
stood so straight and tall with her face upturned and smilinge And
the figure in white leaned over, and ever so gently touched the white
petals with the tips of his fingers. In another moment he had passed

and when the little Anemone came back, the two flowers watched him as he Sedoag

‘joined his companions and disappeared down the road.

(During the last part of this speech, 1ittle Anemone returns and the
two flowers watch off stage left.)

Reader: Soon all of the flowers of the field knew that Jesus had passed
by and that he had blessed and told stories to the children and mothers
and babies. And so happy were they that they sang part of his story over
and over again as the breeze swayed them bakk and forth. Even the
flowers in the far cormer of the field sang, and the tiny green leaves
on the tips of the tree tops. This was their song! ’
The children,
The children,
For of such is the Kingdom of Heaven.
The children,
The children,
For of such is the Kingdom of Heaven.
2+ The Pageant as Interpreted
After meking this choice and adaptation, the committee
selected the cast which was made up of twenty-one junior children,
five kindergarten children, and one adult. In beginning the work on this
pageant, the writer called a meeting of the junior children and the adult
chosen for the cast, and informelly told them the story of the pageant,
reading a few of the speeches. All appeared to be enthusiastic about
their parts and the writer agreed to give them copies of their lines on
the following day since the pageant was to be produced on the coming
Sunday.
On the next day (Monday, June 8) the entire group (including the

kindergarten children) met to receive their lines, read them over, and

walk through the pageant two or three times. In this preliminary rehearsal
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the~ohié£“emphaeie'w&s~upon“the"se&ting"anﬁ“the’varioue~exits'an&
entranﬁe¥“while'little sttentlion wes given to liness Before the time
‘of the second rehearsal the writer coached a number of the children on
their speeches, endeavoring to make the meaning cleer end to develvp an
aprrecistion of the entire drama.

When the children met for the>second*rehe§rsal on Wednesday,
June 19, it wae discovered that they remsmbered very well the detsils
worked out at the last rehearsal and thet their ection wes, for the
most part, excellent. Hence, the major portion of the hour wes devoted
to a study of the speeches, both-singly and in reletion to the whole
play; this being done with e view of streseing“the'trﬁa gignificance of
what was being portrayed. after the rehesrsal was over the writer talke
ed with the children about costumes and found that they were all eager
to- know-what they were going to weare Those taking the parts of people
volunteered to bring blankets, table runners, scarfs, end bits of old
tapestry“which*might’be“utilized“for‘Grieﬁtal costumese The writer then
described the costumes to be worn by the flowers, trees, sun, and breeze.

The third rehearsal wes held on Saturday, June 13 end served to
round - out the work on the pageent. at that:time'ali of the children
ﬁore their costumes and took great delight in them+ It was evident that
the papeent had taken on a great deal more’realify‘for~them'when-they~
were'dreééed in e way appropriate«for-the parts which they were playing.

The Breeze, who had been inclined to be inattentive and to miss his
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,cue assumed a serious look of responsibility as he waited intently for
his turn after he had donned the long gray streamers which transform=
ed him from a junior boy into a breezee Speeial stress was placed up=
on the reverent atmosphere of the entire play, telling as it did about
Jesus! life here on earth emong people.

When the pageant waes pProduced on the following Sunday, June 14,
the technical feastures ran fairly emoothly, but most importsnt of all
wae the attitude evidenced by the children as they quietly elipped on
their costumes and took their pleces. They enacted the pageant with
seriousness, dignity, and utter lack of selfeconsciousness, showing
that they felt that it was not a "show! but a worship service instead.
Costumess et

Ae People (Including the mother; the children, the disciples, and
the boysQs: Blankets, bathrobes, scarfs, taeble runners, tapestry pieces,
all apprt')priéte-ly" draped to sugge‘st“ Biblical dresse

Be Trees, Flowers, Sun, and Breeze: Long slip dresses of derk
green cambric, caﬁght about at the waist with a narrow sesh of the same
meterial; flower's caps==of brightly colored grepe paper, the trese, theds
ssme kind of cap; only in green; the sun, a cap of orange, and the breeze
a cap Of graye

esscsee
IIl. Summary
At the conclusion of- the previous chapter it was noted that there

were certain underlying emphases running thru the reports made by various
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modern religious educators regarding thelr experiences in connection
with the use of the dremstic method in the religious education of the
junior childe It was discovered that these emphases could be classified
in'terma\of"theiprinciplea‘and objectives discussed in previous chapterse
Now; at the close of the sbove accounts; in which-the writer has describe
ed her own exPeriences in connection with the use of the drametic method
in the religious education of the junior child, it is fitting to sunme®
rize in this same fashion the principles and objectives involved:
Those emphases which'bear:a relation to the principles of dre=

matizetion discussed in preceding sections may be listed as: followss

l. The children selzed eagerly upon an opportunity to give ex=
pression to their dramatic impulse.

2. The children entered upon the dramstizstions in & spirit of

revsrences

3« The children proceeded to dramatize in e manrer in accofd with
theirvnérmal processes of free expressions |

4, The children dramstized materials which were adapted to the in=
stinetive tendencies and to the mental charscteristics peculiar to their
ages

5 The children (under the  guidance of the writer) criticized and
judged their own work, making suggestiona~foriita improvement.

6« The children wished to share their playing of the story with
other people.

7+ The children felt that costumes and properties would edd to the

reality of their dramstizaetion.
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8+ The children régarded the writer as & guide and counsellor
raﬁiler then as a dictetor who laid down the law regerding their activity.
9; The children showed a constant improvement in action and in
word;ﬂllry;‘g' a8 they proceeded” to*‘»'re-p‘lay‘the- gtory.

10. The children received & written copy of the prepared play
only after they had become thoroughly familiar with the meening and the
movenment of the -entire “p'layo '

Those emphases which bear a relation to the objectives sought in
the religious education of the junior child (es discussed before) msy be
listed-as followss: '

l. The children gained & first-hend contact with Biblical
language and situations‘in a way ‘;rhich‘ was meaningful for them. (Fruite=
ful knowledge)},

2+ The children acquired an understanding of Biblical customs
and situstions as they pertained to en interpretatiop of"f.hé materials

" drametized. (Fruitful knowledge)

3+ The children felt a sympathetic appreciation of other peoples
aes they put themselves into their situations. (Right attitudes)

4. The children felt a new reverence for Biblical materials as
they  Played the sto_ries. (Right attitudes) |

S« The children experienced the meening of co=operative living
as they worked to= gether-on s comnozlrproj‘ect\- (Skill in living)

6+ The children, in portreying noble characters, ceme to know
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them in an intimate fashion which would tend to leave indelible

impressions in their own characters. (Skill %A living) -

In the light of these accounts (in which the above pringipies
and objectives are epparent) the writer, on the basis of such personel
experience, is led to confirm the theories and practices described
by modern religious educators regarding the use of the dramatic method

in the religious education of the junior child.
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I. The Purpose of the Present Study Re=stated
As was g-‘ba‘hed* in the introduction; the purpose’ of the present
study has been to criticize the dramatic method from the -afandpoint
of theory snd of practice with a view of ascerteining its rightful
place in relation to the religious education of the junior child.
II. Answers to Questions Raised in the Introduction to the Fresent
Study
At the outset of thié- study the writer listed certein major
questions constituting the heasrt of the problem under consideration=-
the drametic method in relation to the religious education of the
junior child. In the light of the foregoing evidence glesned from
the writings of modern‘religioua educatora the following answers were
found to the" previously stated questionss
1. Historical evidence regarding the use of drems in relie
gious education is of such a nature as to justify the use of the dra=
matic method in the religious educstion of the junior child.
2+ Ysychological date regaziding‘ the nature of the junior
child ‘and regarding the constituent elemsnts of the drametie impulse
serve to confirm the validity of the drematic method in relation to
the religious education of the junior childe
3¢ According to a study of materials found in modern textw-
books regarding the objectives sought in the religious education of
the junior child and the outcomes achieved thru the use of the dras

matic method; it is evident that this method is en effective meens of
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realiz-i.ng*'th*ev'ohj*e"etivaw desired in the religious education of the
junior child, nemely, fruitful lnowledge, right sttitudes, and skill
in living '

4. Modern religious educators declare thet these guiding princi-
- ples should govern the use of the drematic method- in the religious
education of the jumior childs 'Dramat‘*'l;c' activity employed in the reli=
glous educetion of the junior child must alwsys be child centered in
every respect; muet be graded in respect to the child's instinctive
tendencles and in respect to hie»’"ment‘a;‘l"characteri‘s‘&iés‘;“ must be adapt‘
ed to the individual child with respect to his entire program of reliw
gioous education and with respect to his normasl process of free expres=
sione

S« Modern religious educators  declare that these principles
should govern the choice and use of dramastic material in the relie=
glous education of the junior childs

a) Biblical materisl should not involve a representation of
Deity, should- be- within the range-of the child's understending and
abllity of expression, should be of such a nsture that the center of
interest is upon ethical action and should give the child a Christisn
conception of -God. Biblical language should be interpreted and adapte
ed, Biblical history and customs should be- studied, Biblical themes
should be vlarified end the Biblical spirit should be preservede.

b) Miesionary materiasl should adhere to truth, should give

a fair representation of other raceg and should not involve situstions
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too: difficult to reproducee. ,
¢) Historical, Literary; Muslecel, and Artistic materials

are of high value for dramatic use in the religlous education of the
junior child.

6. Nodern religious *edueatcré‘ outline in detail the acecepted
modes Q_f procedure  in these four types of dramatic activity adapted
for use in the religious- educat\i.;on of the -junior- ‘chi—ldi the tableau,
the pantomime, story pleying, end the prepared playe.

7¢ Modern religious educators meke reports regarding their ex=
pveriences in the-use of the- d-ramen‘;iq method  in the religious  education
of the Junior-child, and in these reparté-*»they -confirm-their theories
regarding principles and objectives previously set forthe

8. The writer describes four experiments which she conducted in
the use of the drametic mgthaﬁf”in the"'teligious" education of the junior
child end in her-descriptions confirms- the theories regarding principles
and - objectives considered both theoretically and empiricelly by modern
religio us educatorss
III. The Results of the Present: Study
Thus, as & result of the present study of the dramatic method

in relation to the religious education of the junior child, it has
been discovered thst the dramstic method is sound historically, psy=
chologicelly, and: ped'a;gogica‘lly} that the drematic method must be governe -
ed by certain gtziding Principles relative to its use, its basic -mat%r-iala,

and its general course; that the theories regarding the dramatic method
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may be verifisd empirically.
In view of these data, it may be concluded, therefore, that the
drematic method, discriminetingly used, is an efficient asgent in the

religious education of the junior child.
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