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1. Htstement of the Problsa.

in reesnt yeare, perispe no problen has been so mueh
to the forefront of eduestional thoughit as that of curriculunm
reeonstruetion. Fracticslly every oity selosl ayosten in  the
uation has been sngsged in the reconsirucilon of iis eurrieulun.
Bulletin Tumber 42 of the United States Bursau of Zduestlon ehowe
ed that the work of the educational resesrch bureaus hed been
annfined &kﬁﬁa% sntirely to  the pr&h&%@Laf currioulusn recon-

gtruction., In 1925 the Hationnl &ﬁai@tﬁyfar the Fromotion of
Zdueation deveted its entive year book Lo the consideration of
this subjeet. The flood of booke and magesine articles that
ayve constantly coming from the uress likewise sltest the 'iﬁareas»‘,
ing interest of sur edussiors in Lthis subjeei.

A review of revresentative books and artioles on this
subjeet revenl 5 wvariely of ooncepts as &0  the nature of the
eurrieniun, Some coneeive 8f the eurrioulus as the subjent
matber taughi: others think of it as method, The lstier group
eontend thait the ourrlieulun consisle of wethode of aﬁhiaviﬂg
abjectivern, znd that 811 content of the surrisulus ig methedie,
The Twenty-sixth Tesr Book of the Hailionnl Soniely for ithe Pro-

motion of Zducatlon says, "Ihe curriculus is interpreted to
inelude 81l the =etiviitise of the Zehool ﬁﬁﬁtﬁﬁ*.i

In regerd to¢ tilhe solences whieh provide the funda-
mentel prineinles for curriculum construection there is wmore

unsnimity of opinion, Fracitieslly all are sgreed that the

1, Vol. II, p.2%7




surriculum mst be uilt upsn the twin foundstions of paycholoegy
and soclology., Heny have diffioulty, bowever, in msintsining a
bulanced @mghaaia. #o far, payehology has al&i@ﬁ&\aﬁ@ %asar ine
terast of the surrieculus Builders, not, ss ous spaiologist hae
gaid, beesuse of its supreriority, but beeauge it was Lthe first
arrival in the field, Today there ig & very notlceable shift in
emghgais. Edusational %@ﬁiﬁﬁ@giﬁ%ﬁ are aoncerned to digeover
vhether or not the subject matber thmt is being 8o earefully teste
ed and measured iz after all worih tesiing sud measuring, '?ha
emphasis 1s pagsing from mental teets éu&‘mﬂ&%ﬁrémﬁﬁ%ﬁ to that of
the subjesct matlter iteslf, 4
It is true that the terms payelological and soecliolegi-
eal frequently overlap, %gyuh@iegy iz prigerily concerned with the
imnediante outeonme of instruelion, while soclology is coneerned to
digeover whether or not what ig being learued ﬁ&??ié% over inte the
larger Lifg sutside of the school. Teychologlesl prineiples, however,
are involved in both processes,
Among the contemporary educaitiosnal sociologlats who have
renésraﬁ valuable contributions io eduentlioml %%ﬁary'by aﬁghaaigiag

the social basle of the currieulum a¥e - Ross L. Floney of the
University of Himnessia, smd David Snedden of Columbiz University.
The purpose of this paper is Lo mske a comperative study of the

main educationsl views of th&ae'%@@ noted goelologiste. Sueh a study
should result in a deepened sense of avpreciastion of the eontribution
which the soelologiet is sble to make toward the solution of our

eduestional probdlems,



2, The Importsnce of the Froblem,
| The vast amount of literature that has been produced on
this subjeet in recent yenrs bears testimony not only %o the ine
terest that has been manifested in the subjeel bud alas ito ite
importenee., The gocisl evils of present day sociely chsilenge the
eﬁu&aﬁ@x@ to remewed giudy of this problew, Siudy snd research
work in this field is highly necessary if eduestion is to perform
ites telie function of guiding Soelety into batter *&hia@ﬁ;
tne Sooiologist expresses the importance of our problen
thaﬁzy #1f we are to contlinue Lo progress, then we mmsd &isaavﬁr
that the next ster ig the lmaniging and the soeializing of Cducaw
tion - for iun the building of our umasn world the fundasmenial
aéjuatﬁ&nta %0 be made asre thoge of individusla and groups Lo one
another, even more than adjuetments of individuale o physical
nature-- the educstion of the fa%ar@kﬁuat be sooialized eduestion
if we ﬁiahfaven stability in our eivilizatlon, to eay nothing of |
progress. 1 | “
Gne educniions! philosopher expresses the need in Bon-

crete terns asg followe: “Even & essual survey of present soeiasl,

industrial and politieal conditions in America today reveslse
eatalogus of ills to ohsllenge the efforis of the most intelligent,
sourageous, and ﬁﬁﬂ&@@?&%éé worker in this vineyard, auch ae:the
divorce evil; sné marriage in every nine or less belng snmulled;
the reckless waste of our nstural rescurces; the uglinese of our

eitiae; the total illiteracy of aix psr cent of our population;

1. Zlwood - Bsn'e Sneclal Deetiny in  the Dight of Seience, p, 355'



| m;zr practiesl mtgﬁalim and worldiiness; our i1l heaith; our
amrmal death rate of one snd one-half million, a third of these
being preventable; :mr geventy thousand mmmal aleoholic deaths;
sur twenty-three thousand annmuasl deathes in child-birth; our two
and a half million cases at any one time of veneresl digeage, our
three million annual easees of ilinesses, ete,” i |
Imother educntional philosopher exvressges the i&;;arttneeﬁ
of ocur problenme in more general terme thus: “We are no longer satis-
fisd with the kind of education that gesks Lo create for ilself sn
ideal world of art and litersture and philosophy out of all relation
to the affaive of &mggnng swenting humenity. Hor are we satie-
fied with that kind of education thal sime at nothing beyond techni~
¢al experineses and personsl %z&vmfaamm‘&. Ve want Lo knew how the
training i going to be used, Ve want to Iknev how educstion con-
tributes te 2 breoadening of insight snd of syapathy and of Lbe
goirit of service.” 2
3. The Hode of Frosedure,
The plan of thig paper will be to present first the

main educationsl views of Fiuney and second those pf Inedden, Thise
presentation will be followed by = comparison and eritleal evaluation
of thelr views, In recording their wviews I have devended entirely
upon the material given in their various booke that have been listed
in the bibliography ae i&rimry gouress, In mnking the critienl eval-

uation, I haw:& raoeived help from the books listed as secondary

1. #. &, Zbrne -~ Christ in Hen-msking., - p. 7%.
2., B. H., Bode - Hodern Zducationsl Theories. - p. 277.



sources, With only b‘un ez@@@%iaﬁﬁl,M%@Wr, the books listed
under the secondsry source materia!l contain no direel references
Lo the sorke of the writers whome viewpoinbs ars under complder-
ation in this paper. ,

In the szee of Finneyv my maln relisnce hes been upon
nis Sesiologiesl Fhilosephy of Education, which i1s his most recent
publisstion snd sleo conteing the most complete expression of his
sduestional prineinlez. The viewnoinls expressed ii; thie book
have been supplemented by referencses to his enriier works,

In recovding the views of Snedden my umain m‘iimcm}
hes been upon hig Edusailonsl Soelolegy and his Soeclological De-
terainstion of Objestives in Eduesiion. Eis other workas, however,

have been reviewed snd freguent references will be made to thenm,

&I FINEEY'S ualld VIEGS
" O A A ity

positry

1, Personel,.

Rogs L. Fimey was born in Poeiviile, Iows, sugust 8,
1875, He received his educsbtion from the lesding universities of
the country. The following degrees lve been graunted Lo him:
Fh, B., Upper Town University, 1896; 5.7.5., Boston University,
1902; A4, 1907, and Th, D., 1911, In sddition to hie work in
these ingtitutions he has been s siudsnt at the Tollowing univer-
sities; Forthwestern University, Chlcsgs University, snd Tesshers
College {Columbin Univeraiityl.

He wae ordained to the minielry in 1902 nnd held =&
pagtoraste in Hinnesota from that time until 1909, AL the ologe

of this period he changed his sphere of serviee snd since thet

1. Bode, , Hodern Fducationsl Thessies - o YR
Fayne, Srineiples of %&m&ggggggﬁﬁ | éy%“?’;’: }‘%Q.



time hae devoted hiw efforts in the field of educstion, He hae
held profeegsorshipe in the folloving institutions; gmf&&mxyﬁ’
Philesephy snd Econemies, Illinols YWesleyan University, 1909-1914;
professor of sducation in the Stnte Hormal Sehoal, Valley City,
Horth Dakote, 1914-1%19; sessistant proefeseor of Zducational
Soeiolngy, Universiiy of iimnesota, sines 1919,

in addition to hisz servicss as %teacher, he has
written the following booke;  The Aueriean Publis Schsel, 15213
Dlementery Soalology, 192%; CGenersl Jocisl Seiencs for the Junier
saphy of Edue

Eigh Schael Urades, 1926; and, & Soelslogieal Fhile
eation, 1227. The laet mentioned is by for his noet significant )
- eentribution., Iun this wolume he presents his views on sdusstionw
&l aime, conteni and methods, His digouseions reveal him sz =
edueastor whe conbines the admirsble @mm%im both of the philoe
sopher mﬁ}shgimm gb, It iz =z combinaiion greatly needed in the
edueations} world today., 4s Bagley has said of him, "Soth the
philosonher with g soelslogien) bent snd the esclolnglist with s
philosopbies’ flsir should be in & position te give us resl
help®, ,

2. The Determination of the Chjectives of the Currioculun,

In determining eduestional objsctives Finney drawe
upon the resourcer of boih polence and philosoply.  He believes
that sooiolegy isg able %o render # valusble oontribudion in fur-
pishing dats, bul insiete that the lsrge snd inclusive concepts
. wmuet first bé deternined by deductive ressoning. He belisves thst

renl edusationsl nrogress,es far sg uliinate objeciives are cone
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cerned, iz "strietly e produet of the crestive imagination”,
%. The Cbjsetives of the Surriculum. | ,
a. Finney states that "the institutions of Scolety are

the sbhjectives of ﬁ&awﬁaﬁ”‘.l e bellieves that all eduoation that
is worthy of the nsme must have sy ite objective the prepsring of
Foung people to participate in these instlitutlions. In order to
smphasize the telis funetions of educstion, he adds that the objeot-
ivez ghould not be merely the Llastitullens ne they are but e they
ought to be". e |

b. While gmmmg the self-realization of all persons se
a ?ﬁlﬁ& objective of edueation, he believes this can only be To-
éliﬁéﬁ through & balsneed paviticivation in the institutions of
S@aiéty. He seen the dongers of excegsive m&ivmu&ﬁm and saye
we avold its dengers not by abandoning the idea of self-realization
but *in orgsnizing esllectively the means of schisving it”, |

e, In dipgoussing the velationship of the individusnl to
Sonletly, Finmey strongly %«gmm zes the comuon elements in the mental
1ife of the individusl and thet of the mess, He believes that
pragent day educaiors in siriving to cultivate independent thinking
hsve largely overlooked the interdependence of thought, Personslity
iz rvealiwzed only through sppropristing the uentel capital of the
race, In order to depignate that processs by which the Individusl
mind sceepts uneritically the thoughis, idess snd custons of the

race, he introduces a new pedagogicnl tera,passive mentation”,

I;.: ¥ gaciolegienl Fhilogophy of %’i&ue&ﬁmﬁ - pe 93.
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if the import of this tern were 'ml:%y grasped by a&m&ﬁgrﬁ it
would be, he believes, sufficient to revolutionize our educational
theory,

4. Fluney would have universal vosationsl trsining ss an
abjective in educstion. Bis views on the subject msy be summerized
ag followa: first, training should be offered for sll wvoesblons;
pesond, & elose articulstion must be maintsined belween the schools
and the industries thenselves; third, westional training muet
supplenent bub not supplant education for eitipenshin and general
culture,

4, Hie Consept of the Hature of the Uind of the Zdusend,

s understond the naturs of man's aind many present
day educsitors believe we ghould study thée instincoiive tendencies,
vartielarly se sxhibited in the mﬁmmk of ehildren snd primitive
men., Finmey, on the contrary, thinks that mants aehievenents and
nsnts asvirvations %ell ue more of whsl man's resl and true nsturs
ie. To undevetand mam's brue nature, he believes, we should *turn
from the roots of instinot to the foliage of oulture®, and fronm
*anerves, mascles snd glands to processes, structures ,and the a«&m&m«»
lated heritage of the race®, In other worde the “blologlesl umn is
to be discovered in the cultured ;:»am”‘l |
%. The Means of Edueation,

8. Facizl Inheritauce,~ ZThyoughout hie wriltings Fluney 1is conw
stantly bringing to the stiention of his readers the nature snd the

importanee in sduestional theory of our wast social heritsge, Cur

1. Sociclogiesnl ?m}‘am@m af Zduosbion. p. ﬁ%.
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goeinl inheritance ‘he divides into two éimsw, nsmely, bhe
intellectusl ressurces of soclety amd the obj] estive structures
osr the institutions of goelely. The former classifiecation he
subdivides ag follower (1] deans of Communiocstion; {2) Technigues
 of Industry; (3) Teehnigues of imusgenents (4) The Sclences; (5} Ths
Fine Arts; (6} Populsr Beliefs; (7) Prevailing Idesle; (B) The
“Folkways®; (9] The "Hores”., 7The latier clessl fg«tsa‘&im}gabéiﬁﬁéﬁ
as follows; (1) The Bmily; {2) The Locsl Commmunity; (3) The State;
{4) The Indusiries; {5} Thes Church; ié')%m Sohwol; {(7) The Press;
{B) standarde of Living: (9} Customary Recrestions; (10) Health-
glving Activities; (11) Hisecellanesue, IHe emphesizes the cognitive
I}mm of our soeisl inheritsnce and ths great importsnee of its
trensrission by means of formal teaching,
b.The Contents of the Jurriculum,- The materisls thaé:. aake up the
sontent of the curriculum must be chosen from the intellestus] re-
sources actually used in the new soeisl process. The school pro-
gram maet epitomize the present oivilization and therefors connod
be compoped of irrelevant events of the past. Since the institutions
| of &fwimy.w&x the cbjeetives of ceduestion, he concludes that it
ehauld be the task of currieulun builders Lo provids our young .
people such contemporsnecus Imovledge as will enable thean Lo under-
ptend and to operate thege inotitutions on the highest plane,
The following views a6 to the plan of the warious
subjects in the surrioulunm sre fsken from s ﬁaam&agm&% i?hi:ﬁé-

sophy of Edueation,
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{1} The sooial selences or the Hev Amanities, including
geagraphy, blology, veychology, suthropelogy, sociology, economios,
volitien, sihles, nmetaphysics snd hislory are the sabjects vwhich
will best provide the needed cognitive basile, He, therefore, assigne
to them the eantral nlsas in the aurrieulunm, 4

A much mors sdeguate disoussion of the plave of phy-
gieal trasining in our eduesstionsl gyetem ig to be found in one ﬁf‘
Tinneytes ezrlier booka, The Administration of Willage and Consoli-
dnted Schonls, These views will be presented lster in the dig-
enesion of the subjeet of organization, For the present, I feel
that it is Betier to sonfine our sttention to the ﬂe@ﬁmm given
in his disoussion of the currioulum in his Soclologliosl Fhilosophy
of Zducation, BSuch s study ebould glve us not only an understande
ing of hie scheme for the curriculum se a# whole bub alec an &;.sg;réaia
stion of the relstive walusz he would give %o the varisus subjects
in the eurrioulum. A4As regards physienl tralining, his views may be
pummsrived ss follows: |

Y& yet back a definite philg

sophy as to  the place of
sporta, games and mmisesents in the curriculum, Since our complex
sivilization is tending more »nd more Lo regove non from o state of
nature there is an inoressing need of suoch & philosophy., 4 part
6f such & philosophy phould be to teach games and syorts with the
end in view of habituating their use in . adult 1ife. It might also
gm@ to temnis snd chesa ag lwperiant e plece in ihe currieulum as

astheunstiosn,
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Bis views on voentional trsining have been previously
discussed, %

The time allotted to the temohing of formel Englich,
ag he mees it, is @a@irely'ﬁax of properiticn Lo lts sceisl signifi-
aance nd tends to promote the "rise out of your elses® philosophy
of soelety,

Langueges both ansient and modern ghould be eleative,
The importsnce of s knowledge and apprecistion of the histories snd
cultures of other rases should be reslized, bub much of this might
be sceomplished by studylng these subjsats %ﬁrﬁﬁgh,%hﬁ mediug of
our own languasge., Elective courses siwuld be offered in Russian,
Italisn and wodern Greekr ag well s in Spanish, French snd Gernan,
Elective sourses in Jepanese end Chiness should slso be conelidered
by currieulun makers,

{2){a) Finney discusses at length the funetion of history in
the eduemiive ?3&3@%&; and segigna o itc g pisce of no wean import-
ance, The worth snd vslue of any eivilizetion is in proportien to
its eonsclousness of the vital couneclicn between it snd past gener-
stione, e, therefore, believes that the Funotion of history is te
gongerve snd viﬁ&iiﬁé %hi&'Qgﬁtiﬁuiﬁy*ﬁi%h‘%h%‘?&ﬁ% by making it

egongeious, overt snd funetional®, He develope this thesis under
four hemds; firsi, the gense of perspsotive - Hisloyy should be
taught a0 as %o lead the youth Lo resogninze the "fast o change,

posk to discuver 1tg trend, and to =nmake sn intelligent sdjustzent
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with an element of gosial guidsnee in i%’*.}‘ Senond, the study
of the arigin, developament snd functioning of the insiituliona of
society should give aspprecistion of the gocial heritege. Third, a
apmparative study of raciasl exverlence is neceszgary in ordey to
eatablish 5 criteris of wvalue, Fourih, higtory is considered ze
religion, If 1life ig o be satisfying there nmust be one control-
ling purpese unifying ii‘w vhole, He believer thet it iz 2 noraasl
gxnerisnce tos pesk the meaning of ong's experience outside of one's
gelf, and furthermore Lo desire to see one's own purpnses s contri-
butory psrt in the lavger soecisl purposes in "what might be regarded
ag the casalie purnecsses”. Through the study of history one ie gim
& eoncept of the great soeiasl, biological and eognie evolution and
igithus ensbled to realize something of the great pageant of the
eges, - o be able Lo see the larger purpose ad work in the universs,
to understand the great soeisl enterpriges of the day and thue to
become congeious of one's relationship to the larger whole., This,
he believes, ig "essentially a religious experience”,

{®) The pecond subjecet in ithe group of the Hew fumsnities
to whieh specisl congideration ig given ig that of Zthies, The
diffioulties that eonfront the tescher of morals today are discussed
and sugpestions sre nffered for the tesching of this mbj aot, He

stresses the solentific apnrosch and the importances of having “come
petent teschers to trses fesrlesely, frankly snd soundly the social
' sonsequences of the various typee of behavier?, Horal tesching in
the past has been basged too largely upon dogus znd tradition and too

li%},é upen the use of seientifie facte logleslly presented,

1. BSoelologieal Fhilosaphy of Eduecation - p,. 257.
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He yeallzes, however, Lhat enlightenment ig not ths
only asspsct of moral edueabion and therefore diseousses the pro-
bleug of nmotivation, He sugpests the following se mesnz to this
end: Soolsl approvsl, imitstion or loyalty to a personality,
loyalty to 2 gresi osuse,

| Finney showe that there iz an instineiive impulge to
funetion not only with the group bul alse for the group., “The
’é@ﬁgeét need of our souls i to find ourselves benefsctors of Ysne
kind ., " The remson that Christianity msde so grest sn sppesl to
%k@ world wees partly beesuse it gave 1o the "gelf-siok spirits of
men z greast vurpoze for which they uight live, suffer end even
die”, He believes that whul our generstion needs above everything
elge ig “gpome Grest Cmpusge™ to whish it ean glive iteelf without
reserve, Such sz esuse he feele to be resnlived in "Hamenitarisn
Ideslism® gnd chargeterizes it ne the "greatest cnuse of 511l tines”,

{a} Amonig the memns of motivebting the new Jumsnities,
Pinney mentions the Tine arts. He would sesign to the fins ﬁr@g 1]
large sand s dignified a place in the ourriculum ss that ceounied
by the geiences, The resull of the grest &&xugggﬁ of oux age ba;
tween the weslth idesl and the lmmanitarisn ideal will depend in 8
1arge messure on how sei verforms her service, He does not attempt
a definition of the Tine arte, but does undertnke to ﬁa&&az&tﬁ%g
thes by extending the tera 20 asg 0 ineciude not only literaturs,
painting, ststuary, srehitecturs, musie and the draas, Wt also
puch gomman-plase interests se landgempe gardening, domestle ard,

moedern forms of pleturs making, sesthetie daneing and choice epeech,



He mentions four funetione of the fine arte. First,
their power %ﬁé ereste Imvasn heppiness. One of the waye i which
art esn bring happiness is by offering exercises for the ersative
instinets. The sesond funoilon of the fine sris is thet of moti-
vating morality., In the future, he believes, we may expest as much
gorvics from art in this field ag we have received from religion
in the pagt. The third funotion of the usze of the fine arte iz to
helyr producse soelial haroony. The fourth function is thely utilig.
ation to enbody greast nstionsl idesls,

{d; Zmong the soecifle vooalione to which Finney gives
eonsiderstion are agrienlturs and Home-malking,

gk He belleves the greniept nsed ie for the ioealion of
sgriculiurel high sehwele within esey venoh of the farm boye, In
these schosle the prastical and liberal must be combined, fe'finde
hieg ideal in the Holk High Sciwois of DJemark esteblished by Srundtvg.

in these schoslz the students heayd lectures on philossvhers, noets

and mueicians snd on a1l the grest toples of the day. The selwols
Denish 1ife and

correlated these subjests with the vital prublens of
m the end "returned the siudents o the plovw havpy snd eontented”,
a2 Flunay devotes an entire ghapler in his Joociologiesl
Philesophy of Zdusstion to the dissussion of "Telic Zducaltlion Relative
to the Family®, He thinks educational theory neesds n new philossphy
sf faaily life, Such 2 philosophy will emphasize the demand of the
new regime for sultural, spiritusl, sud morsl mrture on the pard
of the femily, It will inelude s new set of objestives that will
aim %o enrich the common 1ife in genersl, snd the family 1ife in
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particulay, These gbjeetives will esll for 2 reorgenization of
the mﬁzﬁmﬁs af the 'ea:rrim}ma and nrobably result in specisl
eourses or even special schoole for the training of future home-
makers, He believes that homsge-making should be 1ifted %o =2 pro-
feseional or guasi-professional level, From sush s cheuge he would
exvect twe resulig, First, 1t would enable the family to perfomm
nere mme&ggfmiy its impsriant funetions. Second, it would go far

neansg of gelf-renlization,

toward meking heome-msking & more savlisfying
¢, Hethsds of Teaching., - Fimney's beliefl in the imporisnce of
tfammi%ing the soeial inheritance nol m:ﬁ.? é.etarmm;s his consept
" of the eurriculum bub sleo his choloe of methnds. In studying his
view of methode we ales realize thai his conospt of the naturs of
mind playe a large nari, , |
{1} A ptrong convietion thet the essential thing &n the
educative process is the transmitiing of the sveisl inheritance isg,
gea@rﬁmg te his view, the best zafeguard sgninst edusationsl fade
snd foibles, He feele that ths project methed is Ylikely 1o degenerate
into & fad; ond furthermore that too exclusive s use of this methsd
will reeult in negleot of loglenlly arganized subjeot-matier through
which neans slone the racis]l inheritance may be Ltransmitted,
{2} The uger of the project method iz prone to be saﬁi&-
fied with mere sotivity, regardless of the fsct that the aotivity
or the knowledge gained through the astivity may not be soolslly
worth whilse, The imz;amgmﬁ thing, ne he geee iy, is not ths aotiv-
ity at the guantity sud the ng&li‘w of the cognitive capital that
has been lesrned through the sebivity.



{3 The projest methnd showe the attesrt of present day
sdnesters te disenrd the sriifielaliiy und formslity of the seheol
niniature society as poeeible, Om

and meke i1 sg nesrly 333@ 5
the sontyary, Finney believes thst informal instruction is enly
poesible smong primitive people and that the very nature of ocur

| gomplex aiviligstion mskes formal imt;m%ﬁ;m whith logleslly orgn-
nized subject matier a necessity. ' ,

{4 That there zhwuld be seme gonflict between the youthful
mind snd the gocinl process is inevitadle, The tescher ghould nesk
te remove this confliot, 7The use of extraneous mobivaotion in the
elenentary grades is one way. Fimney would also sppeal to certain
instinets as s mesns of motivation., He refers periioularly to the
grastive instinot, soscisl goproval and imitation, Eo believes in
the use of wvigorous dissinline vhen the sacselion veguires 1%, it
times it iz right to mokivate with & whiv - n school sﬁf&%@%@ ?;mé
upon intersst slone doss not prepars for the 1ife of Lhe world, )

{5} Fimmey bellevae we should give the dull ohild sn opnoY-
tunity to pariicinate with brighi snee and % inmitete them, ILeern-
ing by dmitation is far nmore luporiant bthen lesrning by problem
golving, The methodes of instruebtion thel esphesize independent
thinking and individusl initimtive fail utterly to teke note of the
jmportanes of the commeon elemente in the minds of mesbere of %@miﬁw
ané that they compose mine-tenths of the contents of the mind, They
also fall to recopnize thet these commen elementes that meke up the

desired homogenitly sre learned by the procsse of passive nentation,




i6) Fimmey believes that in nine situations out of ten,

society wents gimilarity of behavier rather than dissinmilarity of

behavier in problematie situations, He calls cur attention ic the
fast that independent thinking ig ifmposelible without an adeguste
engnitive basgip, ¥Fe can not ghirk the responeibility of gliving to

sur children that kuovledge which rseisl experience has demonstrated
to be good by giving them instead = problem-solving attitude. Their
gotivity iz not the only way ﬁf ﬁa’%‘&l{};ﬁﬁg areative m%zzigeme. )
it i=, | he believes, not & mueh g natier of ,@@vﬁ§é§mg ag of a%im#
1ating snd discovering. Crenitive intelligence ghould De sxerciged
izg the field of the grig rather Lthen that of the social pelences,

{73 . In regerd to indootrination, Fimney saye, ™ should
orgaaize sur sfferings with the definite objeotive of formulating
the beliefs of sur young people iu &l the sapeots of thely uﬁngﬁ}
He believes that if the sohools do not indootrinate, the uncles snd
grendmothers, newspspers and goap-box srabors will,

d. Edueational Urganization. -~ Some of hisz cutstending views
on orygenization are amﬁ?ﬂa&lw&ng: _

| The hope of the new regime lies in educstion. Cur
rregent eduestionsl program ig mest isadequabte to meet the demands
ef our eomplex and changing social grder., The elementary schonls

s perform the soeinl functlon of teaching what must be common to

&11, but are quite uneque to the tesk of acquainiing the youth of

today with the msture and extensive cullure nf Lthe new super-
of

eivilization, Agsin, on esgentisl Teature/the yrepsration for 1ife

1. Boeoislagliesl Philossphy of Bduestion - p, 170.
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in our é&ﬁ;ﬁm eiviligstion is on understending of such diffieult
gooisl osroblems as Laxsbtion, immigratien, mmgély, eapital m
labor aontroversy elte., I3 ﬁmm be evident, m@w@y; that young
people of elementary school age ere too immaturs to desl with such
problens, The high sehool must therefore eome to the ald of the
elenentary sohool, “Hgh sohpnl gradustion should be the minimum
ﬁy&imry education should be advaneced

for Ameriean ai‘kimamw}“
ta the iater Leens”, ,
There ghould be no sepsration belwesy cuitural and
voeatisnal educstion, The gohooling of each ¢hild sghould prepare
him to share in the r;‘zi?;tﬁ:&*al inheritanece of the race %o the full
meansure of hirinnate sapseities, Dennoeraey weanz thet eseh and
every persen is Lo share in the benefile of Imowledge and aulture,
#If Jean Valjesn ie worth Mmowlng, the farmer's hired hend has s
mush elaim uzer hie acguaintanse se has the ainiater or the m@%r; ~
If kmewledge of geience relemses from superstitution and dksease,
whom ghall we deprive of the knowledge? If training for wholesome
family life, and for participation in religious, political, aesthetiec
and other social activities.ie desirable for the "better classes",

it is as desirable also for the "masses".

The schoeling of each ehild ghould Include vocational
training of & practical sort, Today our meany snd varied industries
aye demsnding skilled lsbor, Unless the zehool furnishes thisz traine
ing, sseiety will be burdened by unskilled lsborers snd industry

1, Cmases and Jures for Soeial Unremt - p, 237.
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handicspped by s lack of skilled wofmeanshiv., Universasl in-
duetriszl eduesiion esn not come too rapidly, not only bessuse of
k%m industrisl neecessity bai alss %f,&mﬁ;;ﬁ&;ﬁgr%%m gignifieance,
in g émﬁmay, averyone hae az right to training for the type of
work he shooges Lo eayn nieg living by nelihier should poverty 23;;.
gmfwaé to foree snyone into such work withoui previous prepare
ation, | |

‘%ﬁhemﬁm, training Lo part;lcipate in the varldiz
%r’zé has g unique edusational value aud for this resson sles the
gohool shonld realize its resvonsibility to give to eash ohild
mah tmmmg. ourrieulum workers should bear in mind, however,
that the industries are for the child, snd not thé ohild for the
industiries. | |

The eaicational program in a descoeracy should net enly
inalude nﬁmmai voeational educstisn “Lo parallel sll voealbional
processetbut should likewisze include the furnishing of echolarships
snd fellowshipe in order to neke higher education available te
sapable persone irrespecitlive of their economic sisius,

The Junior High Sehool or the glix thyesthreenlsn aof
argﬁnimtma -ié 3 vasgt izprovement over the old plen of organigzation,
Its adventages are assg follews: It za:zémaimg time by commleting
the fundmmentale earlier, instead of uselessly expanding them inte
the @ﬁmmh and eighth grades, It provides a more f‘?;mmé organige-
ation, particularly by the use of the eleoctive plsn. Ite chief

value, however, 1ies in the fact that By the introduction of more



ing ‘
interest/ gubjeet natter it aims to adapt school 1ife to the

vartioular neede of sarly adolescence,

Our sehool eysten glould be gxtended not only
iﬁ-%}i}% direction of higher e&mm‘sma %‘m&; ghould aiss  be exe-
tended toward the home, "IThe kindergsrien should be exnanded until,
a2t }Jm@fﬁ/é;;@wmtim with olher institutions, it takes into ite
lap the babies of the poor sc tenderly se %o prevent the 300,000
z;zmm&ﬁﬁw deaths “each year.”

The growih of the vhyelesl sclsnces has tendsd to
emphasize the feot thal man is o payohn-physical orgsnisz snd
has made it evident that s normal physicenl 1ife ie¢ neceesary o
mental g‘ahmvam@nﬁ; The future developuent and usefulneen of

young eltizens will dernend, itherefore, upon the pehoolts asseuniag

responesibilicy for the health of the body as well nz for the
treining of the mm{ " Thig shenged sitibude toward the m@wﬁe&m@é{
of the physicel uature of the ohild will resuli in the following
a};mﬁges@; in sur plan of

{see next pnge)
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organization; iz; There will be inoreased motor expresslon ;mﬁ
gself-activity in the school room, (2} Additional attention will ;
be given to physical edusation, "How play is the child'e birthright.
Fhere is no more justice in robbing m??é;?ds%f@%% than there is
in withholding pelitical rig&%& or a living wage from gn adull, ---
The sehool progrem that onmite daily physieal émreiaa is & eriminsl
absurdity, # ! | |

Perhaps the most important value of play is in ‘&&a@&iﬁg
children to mingle with their own kind, The uncooperative adult

i

will often be found to be the one wio hes umissed the joy of
with others in childhend,

%i’ize play ground should be eguipped =ith apraratus that
wﬁli neet Lhe needs of the various ages and sex groups. For the
Little people there ghould be see-gawe, pwinge, lovw slides, ete,

For the fourth to sevenith grades sghould be provided large slides,
teeters, ladders, swinge and gimnt strides, Jor the adoleseent
boye provisicn ghould be made for competitive games such ss: base
ball, basket-ball, foot~ball, velley basll, Home of the less vislent
genes of ball should % provided for Lhe adolescent girle, Use
ghould also be mede of rhythamieal work,

The traditional two shori recess perieds sghould be
thrown to the sersp hesp and provislon made for a play period thet
will saount %o something,

Finter gporie sre most difficult io provide, %3‘* are
glse the mopi importent for it is Just ths ifime of ;e?éar when oub~ |
door sneris ave nost xze:aﬁed by aduite, In goms sechtions it is
possible to make skating rinks on the gehool ground, It gdes:

1. The sdministration of Villsge snd Consolidated Sehools - pp.138
139



without gayimg that every school slould heve o gymasium, Fhere
thig is impossibls a chesp shed, open on the siouth & de, will be
faund 19 be better than ﬁ@th&ﬁg. | |

The Schwol Board should coneider a play-ground supsrvisor
g lmportant as = %é&ahgy ﬁf'mﬁthﬁ@$$iag. in a&sé& where s play- |
ground supervieor is not gr&?ﬁ%&é the prineipal snd temchers should
agsune this responsibllity., A tesechsy never knows o boy until he
posg %&%.g% play, ﬁbr &hiﬁ‘ﬁﬁﬁﬁﬁﬁ, 1€'§mr'a§ athar, the teaschers
gheald appeay fwﬁgaan%;y~an‘%ha play-ground,

(3)The ohildren of the poor will have to be fed snd

elothed, in part at lesst, in order to keep thes in schosl,

| (4)The health wark should incinde clinies, both mediesi
and dentsl, The healih work of the schools mhould be l%ﬁk@&‘%i@&thf
home by t%& wrk of the visiting nurse. She ghould in a~g§ﬁ@&z
thetic and %aazzui way instruolt the mother in regerd to trestuents
thst should be givea to the child. She should alsn endeavor to
edueate the mother in the dietsry, sleeping snd ventilstion &ahiﬁs
ef her housekeering, 3 | '

It 1a quite evident that there are very real diffi-
sulties in the way of finsnelng such g plan of eduestlonal organige
ation ag advoented by Fimney, His solution of thie problen will
be given in the next section when his views on relation of the
State to education sre discussed,

{e} The Eelationship of the State to Lducstion.
The relationshiy of thﬁyﬁﬁﬁia to sducnition ls twoinld,

thet of sonbrol sad that of sunpord.

# The Administration of Village snd Consolidated Zehools - p. 141,
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The influence of the Federal Govermsent in educstionsl
affaire ought to be radieally extended. The Bureau of Education
ghould beeone s regular Jepartment, snd the Commissioner of Idu-
eation should be given n portfolio in the }é’rw ident's Cabinet,

State sontrol should likewise be extended, This would
make possible the servises of professionsl experts for local schools,
The state mmrmm&@m ghould not b# elected by popular vote, but
should be chosen by the state board of eduontion pursly on the basle
of professional merit., The quality of schooling should not be left
to the decision of ignorant patrons, On the contrary sduinietration
sf sohools on the part of the state should be so organized ss to
 give opporiunity for axnsris to devise and earry cui z posgitive
poliey, | |

The problem of the stendsrdization of mi&zxai&ia the
mo st important preblem in the state administration of educstion, The
eurriculum should be outlined by the slate board of education, but
it should esrtainily be flexible enough te sllow for sdaptation %o
lscal needs, State examinstione should be condemned because they
minstion snd thue stifle the more spiritusl

result in orsaming for exa
forn of tesching, |

The unit of local orgenization for the aduinietration
of gohools should be the County, AL the head of the County school
gystea should be s eounty bosrd of education sorresponding to the
board of education im our larger cities, The county board of ed-
 ueation should choose the county sauperintendent, And this board
phould be rermitted to go
to find the right nan,

anyrhere in  the markets of the counitry
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ities msh bo nade aveile

Zguel eduestional oproriug
able to al)l regurdises of linamslal stending or the section of the
amﬁmy in which they reside, &Sush ‘&m‘ edueational progyran will ‘
involve s fundsmentsl recemstruetion of our tex aystea, If, however,
“sducetion ie to reform the publie, the public must firet reform
its tax sysben®, The &m@a@ageﬁ af our present systenm is itg fne
n the urbsn

£bility to equalize edusaticnsl opporiunities Detwee

snd rursl communities and also babwsan the different states, )
One of the greatest needs of the vresent is the eslabe
lishment of agrieultursl high selwels within essy reach of the
farn boy., The farners, however, ave already over burdened by taxes
required to support the present gobonl systen, - and heavy tazes
sre deprecisting land m?;am; The falloving figurss will shovw the
great inegualities exishing between Qiffersnt commmities in the
gome state, In one stabe the average movmusl expendlibure ger high
| 87,42 vo 220.24, IS should be slesy

sohool pupil varles from §
them thet if educatisomsl oppertunitiss sre to be sgusiized betwesn
urbas and rural esmmunities, loesl support of schocls in farning
sompunitios must be geuerously supported by the siste,

Ap between stabter the sversge anomel expenditure per
ehild ranged from $13.13 to §56.44. fuoh insqualities in educntional

savanisges gresily mitigetes sgainst spoial mﬁgm{ ey, Ths only
mmefﬁ* Tor ench insqualitiec lies in Federal tsstion, “The wenlth
of the entire nstion will hevs %6 Do put at the disposal of the
nevion for the pupoort of sguel eduentionsl sdwunbages for all people

throusheut the nstion” }

1. Zeciologieal Fhilosophy of Eduestion - p, 517,



‘¥hile our educational imequalitlen nre due to
fisoal inequalities, the latter are due %o the present indastrial
regime whish has been broughi aboul by the »essing fron the hendis
ersft %o the machinefooture induetry, with the yesultent smaasing
sf large fortunes in great industyisl centers, These large industries
do bueiness thvoughout the country, bubt their insomes n¥s sssenbled

enly st the financial senters, The rursl communiiles contribute to

the profits of these corporations snd they are entiiled fo share
in the benefite derived from the taxes lovied on these industriss,
4 syeten of Federzl taxation should be uged %o “lop olf the ﬁ%ﬁ‘ af
tall fortunes” ond the proceeds used Lo give educationsl advantages
b the poor snd ignorsnt. | B )
in the preesscding vages I have glven the asin sducation.
al views of Fluney und have faithfully endeavored to present them
from his owa suclologlosl wiewpoint, Ve shall now tum sur atten-
tion to the views »f Snedden, another vrominent contemparary edu-
saiinnalist, who likewizs projecits his sducntional views sgainst a
distinet soeicloglesl background, As we proceed, it will besome
inecreasingly evident ithet while both have wriititen with a decided
gociologicnl bent, there are neverthelsse ceriain fundenental
differences in their pointe of view,

II1 250 HATN VIEWS OF 3HEDUEN

1. FPegrgonal.

David Snedden is »rofessor of educatisn in Teachers
Gollege, Columbis University, In the field of Zducational Sosinlogy
e hag besn s ploneer, Hipg extensive work in this field has

doubtiess gone far foward snabling edusational goaliology to tnke ite



;31&% slong with eduesiional pesyshology as one of the b&ﬁi@v L
soiences of education, | -

He was born in Havelah, Gnlifornis, in :‘g%&’s ),
wag m&:mtaﬁ from Leland Stenford Junior %Emvewity in z@w. )g,ii;h |
the degree of A. 3., A few years later he rsceived hm ¥ 4, ;g@;’&a&
Fh, 0., degrees from Columbiz University. |

His ﬁwﬁmif:&éﬁ experience am s edueator hag enabled
him te study educstional problesms from meny standpolnte., He 1s
the suthor of many and imporitant books on mm@im. They reflect
his wide experience ﬁé tescher, prineinal and sdministrator, They
ghowy his interest in sll phaper of eduecationsl seeliolopgy and hig
partioular zesl for weational training, Hisg booke are ag follows:
geheol Zeport snd Sehwol Efficlency, (Snedden snd Allen), 1907:

Eéucstionsl

Adminigtrstion in the United States, {Dutton and Snedden),
1908; Froblems of Voostional Zdueation, 1911; Problems of Zducstions]
. Besdjustment, 1914; Sociologieal Determinations of 0Ubjestives in Fdue
gation, 1921; ZEduestlonnl Spolelogy, 1922; and "What's Yrong with
smerissn Iduemtion, 1927, |

In sddition to belng the sutlor of the above mentioned
bookes, he has been z contributor Lo uany Eﬁmamﬁagz aagsrines,

He hag also been a @agtz}.éx' leoturer on edueaitional subjeats,

2, The Determination of the Ubjeotives of the Curriculum,

Sa strong is Spnedden's belief in the soientifis detsyai-
nation of shjeatives in eduestion that he devotern nn entire hosk

{ Soeiologien]l Delermination of Chjeotives in Zducaition) to the
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development of this thesis, Some of the significsnt statements
of the book en this gmzsgmﬁ may be condensed m follows:r “IL ig
*ta sociologzy and to studies prosecuted by sclentifie nmethod thet
we may ‘}im% for eriteria of seientifis sime in 811 e&maﬁiﬁk“.l
Objeatives determined by & priori reasoning ave indefinite and feil
to eoive for us the problem of relative values. ¥We need a thousand
definite objestives, the reslizetion of whiah will heve demonatreble
worth to society. Ea defining the objectives both the well being of
the individusl mé/ﬁmi ety mist be taken into considerstion, The
native powsrs, intersst ond probable future opporiunities of the
Learner must be mmﬁ&awﬁ; siso the "by-education® resuliing from
non-gohool agencies, |
B xha Objectives of the Quiriculum.

Snedden gives us many ol mg:&fzﬁ&twm of edzcational

ss%;aaiiveﬁ. His najor clasgification iz exyressed in %erm of
the goeisl mind thet obriously must be meb in snd Lhrough the inu
dividusl, They are sz follows:

8, Fhyeieal edusstion

b, Veeational eduecamtion

a, Soeianl educativn

4. Cultursl education *

fnedden regards the conecepts of growth, development,

narture, leaming, training and ifmstruetion all as exbodying certain
aspents of educebtionsl objectiwes, Ils position ig that eduestion
is both 1ife and prevarstion for life., 4 niner elasesifleation of
obisetives frecuently referred io by Idm iz that baesed upon the

T, Goslologioal Determination of Objeotives in Gdusation o p.1B.
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time of their optimum functioning, These he oalls (1§ alphe
objestives and (2} bets objectiven, The alpha objeatives are |
projective subjects and include subjects that provide Imovledge
that is not expected te function until later in 1ife, They ine
elude such subjeste se handwriting, the multiplieation table,
sggﬁliﬁg af the most ueed three thoussnd words, the essentisl )
faote of smeriean history, the essentisle of trigonomelry, chemis-
try, ete,. These subjeests sre all taught with the end in view
of weeting prsetieal perfermence,

The bets eubjects are Lhose that are tsught with the
purpose of promobing present growth gnd development, They &m@u&@
neture study, srt sprrecistion, litersture, practical arbs, ine
formal history, ete.. These subjects are taught mainly for the
purpoge of producing sporeciastion, Since tie objeetives of the
alpha and bels subjeets sre fundmmentally differvent, Znedden !35; )
lisves that the methods uged in teasching then should be different,
He elagpifies the alpha or projective subjecis as "hard work mb-
jeetes™ snd the bheits subjeete as "high grade play subjeeta®,

- Since wontionsl treining occuples suoh z lsrge place
in fnedden’s educaiional theory, his view will be further eleborated
en this point,

The faet that only 5% of 60,000,000 adult workers in
the United States wers trained in voestionsl sohwols, 6% bBeing traine
ed4 under apprenticeshipy snd 907 being vietims of pick up veecationsl

education should give to vooational tyesining a major plsce smong the
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1ist of sdusationz] sbjeclives, Some westions ean be tsught
saaldst scadenie enviromment - but other csmnst, %a@im&a&
t:x';émmg eanmoet be secured through slight medifieation of existing
eourges, There must be spesific woestional ka&;éa&siﬁrw. mw are
some nmethoads by which woestionsl schosle czn coniribule o wﬁm&-
#3 suliure snd demoeratizstion of the siudents, Groups ethics und
dssireble relationshipe ean be taught, "But leb no one mske the
gines error of a@@m@mg thet the major responslibilitles of sitizen
ship sre, or esn be leught in comnecltion with wveeniional training, ot
b - #Zmedden holde individualizalion %o be s prosses of
prime importence. He fesls that the urban conditions under which
sur younz people live todey nitigete sgeinst the development of in-
dividunlity, =nd that there iz ezcessive "socislization” of a
cortain linited kind, The danger, as he gees it, ieg thet thelr
gregariousness will tend %o wmeke then %oo like-ninded, He pays
the denger with the wedern flapper is thol “she herds every dey
with ethers Juet 1ilke herself and espeelslly as respects morals and
12eme”. 2 He ts convineed that our ity envivsmuent feils %o dewelop
such degired clrasterictios se "abilily to ptand alone, to work
slong, or to find onessly good compeny®., "Only & vill produced st
the visk of giving 2 vowerful gelf-will, eszn join effectively in
sgoperative willing®,
4, The Hature of the Hind of the Zducand,
iny adegquabte éducationnl theory must take into: considere

eration the inetimctive nature of men, Gome social instinets, “sueh

Ti. Gocioiogical Determinntion 0f UbjeQLives il LOUGRLion - . 0L,
2. Educstionsl Soelielogzy - p. 184,



ng socialibility, friendshiv, &3

&gﬁx&t&m. love, maternal sffection, and the 1like, are readily

mpathy, pity, generosity, co-

menifested"”.Uthers are more obsurs, “such as loyelty, patriotiem,
philmthropy snd domination, which undoubtedly hawe thelr roois
in originsl neture®, It should be reasmbersd, however, that the

*various socisl ingtinets furnieh meyely the raw nobterisis and

initial impulzes whereon educstion muet builld.” ‘Hot only should the
soeisl instinets be tsken into consideration but also the individu-
C alistie instinets, Such individuslistis m&%ﬁmw ag Jjeslously,
enyy, rivalry, and g}agmamy require drastie transformation if not
indeed repression, in order thelt the poseessors nay be prepsred

for the requirements of eivilized 1ife,”

Be 'ii'%im Hesne of Zdugstion.

8.  Reoisl Inheritance.-- Snedden stetes thet men differe from
2ll the other snimals in hies sbility to soneerve the produsts of the
exveriences of past pgenerations end thus Lo evolve a2 wast socisl
heritage, Hobtwithelending the faet thet he gé&&%ﬁ&&& fewer instinote
then the smimals, his sooial inheritance of inventions, tools, highe
wayse, cleared zmﬁé, language, organized knovledge arts, custons,
lews and ideas glives him s unique uastery of mﬁ@&i&s, plants, and
natural forees, Ye should seek to awid an m*azz—-im% of the soeial
inheritence by whish man tends to over-eultivste hinmself, awz-;
burden hies mind and body and thus deteriorvate vhveieslly,

B, Subjeets of the Curriculum. ~ The Znglish language and
English litersture sre ssaizned the pluee of wrime. imvortsnce in

the Curriculum. So imporient ig that subjeot ond so  varying its

¥ Eduestionsl sosiology ~ p. 398.
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spnliestion to the needs of socisty thad 1t is found necessgary
to olageify its objsotivee under several heada, mmf@ls', {1} spoken
Emglish, {2 Vritten Englich, (3) Apprehended Mnglish, In regard
to gorrelating the tamching of Zuglish =ith sush subjesis ss selence,
higtery, nraotieal sris, ste., there ig some doubi., because the
mantery of Duglish eallsz for eonsentrated ﬂéil‘i, and foousging of
sttention, | | |

The prime purpnse of teaching Hnglish litersture in
our schosls should be 1o establish pernmenent interests In resding,

The reoreantiouns], svelal mnd epiritusl values of good 1iterature
are smphasized, Ve ghould gusrd againel %oo exelusive & use of
the literature of ithe psgl and sudeavor to umeke a larger use of cone
Lemporary suthors whe are able to intervrel present day life,

Hext to tie study of Znglish literature, Snedden places
the sgoclal selences, These sre divided into twe groups, the indirect
and the direot. Under the former he elaspifies reading {1litersture}, |
history, gecgraphy, and gehonl govermend, Under the . latter i&g
includeg eivie govermsent, eommunily elvies, economics, soolelegy,
social problems, sosisl prejects and draustis projects, Inm ma&gh&r :
slseseificatisn, Snedden mysg, *The major varietise of gooial edu-
sstion srs moral educmklon; civie edusation and rel igious aa@s\,;m:::ag:&ﬁa@frﬁ'?.3',g
It will be noted that this 1iszt immmg sone important sublects
smitted in the firet clsosificsilion. He believes thet our prossnt
syeter of studying politlesl znstomise, and the dipseciing of ga’mmf

nentel machineries must give wey to more medern pedagogiosl aethsde,

1. EZdueationsl Scelology - 3. 398,



He suggesiz the use of probleas, yfmj eote, cases and readings,
These will be coneidered under toe mﬁs;mﬁ of methed, |

Znedden has glven much Lhought to the plasge of yhmm
sducation on the sohool program, He welcomes the change of emphasis
from physiology te hyglene end from the latier to the sitill move
regent nomenclsture of “phyelesl training® and "health sducation®,
smanp the speeifie objectives of physiesl education, he memtione the
following: (&) The school should endeavor to muke good the shortages
of the exirs sohool education of the home, play place and fawm, ss
respects normal murture, shelter, plhyysical plsy, sveidanes of
dsngers, prevention of infesilon, ete.; (b) First hand control of
conditions affecting heslth under which gchool wmork ie ﬁ:én@ - m§
eludlng writlng, posiure, periods ol coneentration snd relaxation,
ete, {a} Health inspection of school childwren: {4) Initiastion by
sohool for contimied uge culside of schoel of szz};amva& forme of
physiesl or other resereaition ineluding games for young children;
ganes for girls from sleven to fifteen; gmues for boye elaven to
fifteen; sonlal recreations for pesple who have worked hesvily with
1srger museles, |

Snedden reslimes thet tm wagbage through veestlonal
nisfitting is great and often times itrmglie, and thal the need in
cur sohosls for vocationsl gnidance 1ie moet ascute. His views on
the ecopomic and socisl sspsols of voeastlonsl guidsnoe are ss follows:
Voeaotional guldanece may be divided into tw olsgesep - inforastion
and dlagnosis, Under the former he places such topies as: Varietiea
ef work now avsilable in the world, native snd soquired quelities
most sulited to perforasnses of each type, ideaslizetion of right work,



attitudes, ete, Under the latter he enumerates such toplos as:
Zxpert amimtim uf an individual with 2 view o definite TOCHs~
mendetions, poselibly preseorintions as to kiude he i now fi%wé
for, Xind of =rk ke sould wnol well prevare for, eie, |
Snedden’s views on the place of the netural sclences
in aur surricnium may be swmesrized ss Tollows: There is & definite
vince for thege subjects but there exists slsce Lhe need for 2 |
tetaily new met of nbjestives. The natursl selences may be divided
inte three grouns, nanely, gonersl selencs, vhysionl soiences and
biologiesl sciences, The Tirazt sbeuid be teught in  Juulsr high
ﬁaimal as & devalopmeniel subjleot toward geuersl culture, A wx%z;
book similer to Ohildren's Swok of Fnovledge, Dut better sdapted te
Junicr high gehool studente will pmbably be uged, Huch regesrsh
ia the figld of the physlesl stlences le nesded in ovder %o deternine
& better set of objeatives. The biclogissl %@i@mw are fmportent
baosuse thsy farnisk s bagls for the gludy of %M socisl gaiﬁmm.
In his discuseion of the grovhic snd plsetie arte,
snedden &xplaing that that term  1s used to refer exelusively to
*ihsae ﬁra@aaw eubodying skill end tesle consplsucusly sseording
ts asgbhstliec orineliple of fors, epler and shnde® . His views on
the plase of this sgublect in the eurriculum mey be exypressed as
follows: In sll grades up 3o sixieen years elentive gourses should
be offered in such subjests as free hend drawing, decorabive textile
asking, insbrumentel drasing, simnlse pottery, m&&ﬁm, arnsnental
metalic 'mm lesther work, ploture copying, ete. In the upper

grodes elsctive short unii courses are %o be offered in meh subjects

PO
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&8 study of plotures, good taste in olothing, art fastors ia
ﬁéig‘é}bwhmﬁ sreiltesture, art factors in home furnizhing, ete,

Snedden belliover et if Lhe nruper attention is
given %o "utllizers aritimetis® 4in the firet six grades, thet ne
nethauatle coursea used thereafter be preserived for all puplls
alike, Thewe ghould, howevey, be a variety of methemstiesl aourees
offered ag elestives,

{2} (8]} Hip viswe xm the place of higtory in the sursiculum may
be pusmzrized ss followsy Hinimum essenilisis of history zhould be
tanpght in all grades primeriliy for oeultuwsl purposes bul slse as a
foundation for civie educabion. Al przeent oo sush saphasis is
plaged upsr the memorizsitisn of éaﬁas, galient events, eke, It is
more imporbent e btemeh ehildren how to Iind such faclta when needed,

in grades seven Uo twelve, subslantisl smounts of
history should be tauzhl ss "eulturel eduesiion”, Sush materisl |
shaald include hero talesbliogrephies, stories of intersoting svenis,
hiztorienl fietion, poeiry =nd moving picturss, ILet 11 not be
expected, however, timt such gourees will wake any tongible con-
bribvation te oivie effiglenay. |

. ~Some: hisinory should be tmught in  these prades that

w11l contribute dirsetly toverd civie efuesiion., In sush asourases
problems should be used that are baped upon vital exvrent eitustions.
suel problems any send the lesraer baok for "relevant historicsi
origins, seliings snd pergwnectives”, I the puplil csunot grasp vhe
significsone of present vroblems, certainiy he will find older ones

far more 41 0Picult., Tharse should be no silennt to make this meterisl



esmprehensive or to any pgreat extent shronologiocal, ¥
Some "etiff® courses mey be offered in high selnole as

sultural &tuéx@a for persons of unigual @bﬁl&ti@s. The study of i
history should, however, "be direoted largely toward pragmatic ends, -
Agg'ﬁhe n&rrﬁwiy’a%izi%ariau. tut rather in the higher aseial senge”, !

|  {me of the gaﬁﬁ fundeonental problens whioch @aﬁfwaﬁﬁﬁ,ua
is whether in the interest of sound social education, we shall not be
compelled in a large memsure “to substitute sooial soiences, exolusive
of history, for history now taught., Vhen the learner begine with J
asntemporary hapnenings and proceeds from these Lo the more r@mﬁta._
{neight, interest and sppreciation will be mubstituted for mere
tyarbsl learning, |

{ﬁi ~ In regard to moral educastisn Snedden ssye, "Let us
framﬁly admit hers we are, if we ﬁanaiﬁer the natier solentifioally
at 211, #till on a dark continent, There is no desrth in thiaaagn;
tinent of the blind elleye of puperstition, dogns and eusy gener&iiz;
ations, The literature of moral education as 1t is usurlly easlled,
is overwhelmingly charged with Imlf baited mystielsm and metaphysical
epeeulation® .2

- In his educabtional soclology writhben two years lster,

he gaye thet the larger part of the educatlon of young pmglg& miet
be effested through other sgencles than the scbool, and if the "achool
ig to funetion st all in this metbter it lg clenrly in 2 residual
ﬁ&g&&ity”.§

# Fduocational Soviclogy ~ p. 549,

1. Soeclological Determination of Cbjsetives in Zdueetion - p, 234,
2, Zoelologleal Determinstion of Objectives in Edueation - p . 30,
3. Zduestional Soclology - p. 399.



{e} - To understand the plsce of art in the currieulum,
it is highly neceesary &o first estimate the place snd power of
art in the soeisl 1ife of the day. The following illustrations
w11l show that the sceisl funetions of art have deoressed, while
those of selience have inereased,

Formerly art was sn indispensoble ald iIn war., UHen
marched to batile to the sound of txumpel end peixictle song,
todey srt plays s diminishing payt in war, e depend more upon |
trained intelligence and seientific methods,

#ith its streng avpesl to the emotions, art onoce
rlayed a lnyge part in worshlp, Taday, however, the professione
alism of ~music =and the intellestuanlizing of sernons make art
play & dininishing nart in worship,

4rt wes once usad lo nske prolonged and difficult
work wore eselly endured, The govwer's song, the hayvest fiesld
melodies, the "misking bee” are illustrations of the uvse of syt
t¢ make “laboy hating men a soelsl citiven®, Today men zeldem
eing se they work, Uther means such ng,appeals to the understond-
ing, organizstion of lsbor under the wage syshen ste,, are being
used to develop soeisl viritues. |

Formerly, the sulitshle mating of men and women also
involved every kmown foru of art agg:m}. - iove song, wmusie,
decoration, postry, drsms ete, Jodsy in thelr nabling,resssn,
understonding,end even sclence play an inereasing vars,

it ig evident from the above illustrsitions that in
the past the spelal functionsz of agrt were guiite different from
thoge of todey, “Art gam noe longer lead 1% must Pollow”,  art

no lenger performe the major sneial functions of defence, worship,
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Mm and meting, There are, however, c¢ertnin minor funeilons vhieh
ean be perforuwed by srt. IThese may be #saii&é respeotively, “the
recsmaﬁm@. t&éﬁ advertising, snd the refining ﬁxm&i&m ot &;ﬁs in
80 eﬁ.&}, | i:%;fa“. “srt for diversion, relief, as a mémiv@;_ yea, but
a8 a méma 5% inepirstion, se 2 foree %E}&‘& gounts in the final tale,
hardly.”

4y Snedden is highly interested in all forama of woeational
training, ineluding the numeroue sub-divisions of the commersial and
the industirial woeantions, alaep the sgrisulturel snd the home-making
vooatione, To the = labter, empepial atiention is g;iv@u.‘ |

gk The rupid "urbsnization” of our populstion is due io
the product of the "mechsnieal age” in sgriecuitural work, It ie slgo
due, in part, to the ?@aﬁamdmes sf our raw material sther thmn the
soil. It is possible that we may beeome sn industrial as to wish
to pattern after industrial Englend snd to draw our food supnlies
from foreign lande. Such a day, however, lieg far in the future.
At t%za nregent time the agrimimmi weation of Tere bright »rospeats,
at lenat for youths of supesrisr %%ﬁi},iit,y and voeational training,
“Tand markets, sclence sud machinery nwaeil then.® However, affective
faraing in é}ﬁ@ future =ill 4depend »rimevily upsn more and betiey
sdueation,

It iz highly nesessary that we diatingiish hetween tinse

Lypes of sgrisuliursl trsining that contribute toward liberal educa-
tion mnd thome types thal contribute towmrd voontional edueation, 4

good textbogk courss in sgrieulture suppylesented by laborstory wark
should be ecnsidered se much s subjeel of liberal

1. dociolegionl Determinaiion of Ubjectives in Hdueatien - . 169
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é&&eaﬁi&u ae aAgaarae in shysies oy ghy%iéal~g@&gr&g&g;

~, Again, our surrieulum builders nsed to rexenber that
there ie not just "en sgriculiural wvoestion” but nay agricultursl
voeations, and should determine thelr nbjeetlives nceordingly. Some
of the speeifile sgricultural vaaati@ng #ay be enunmersied as followa:
{1 ?@af@agigﬁal Agrioultural voesilang - teseching,county sgents

ete; (2) Specialized menagerial vocations on large plantations; (3}
"Oming snd working Zarmer” wvoenition: (4) Tenant farmer wesilons;
(5) Zxpert or grecialized sgricultural employee; (6) General employee
{ farm-hend, harvester, unskilied labarxj,

az He believes the determination of objeelives faor the
home-nmaking voorntion iz oue for Job anelysis, Home-nsking, ile essen-
tially a composite voemtion, The hone project method has not been
sufficiently tried out - but it doubtless will be found to be s very
fruitful methed, In addition to courses based on the project %@tk@&.
he charscteristically suggeets “"apprecistionnl® courses in home-
waking,

o, Hethode of Teaching, - (1) Permealing Snedden's @&aeatiga theary
are to be found eoniinual references to the prineinle thmt would
meke 8 striet division betweenn “hard work” subjJects and “high grade
nlay® subjecte, Under the former estegory he plsces those subjects
that muet be learned through constyraint oy in some circunstancesn

taken as “foreible feeding®., Under the latter he plauces those gube-
Jeste that can be learned without constraint snd in a feee and

‘natural® nanner,
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In tenching the soelisl selences to children under
twelve he ﬁrwema}biy' advoestes the "natural” methsd or thet of
*high grade play®, These subjecte should be tsught in mush a way
s to satisfy the ehildls natural instinets of suriosity, desire
for nowledge, vlay, ate, Furthernore, %my ghould be tsught with
the definite sim of produeing bablts, idssle, apprecistions and
understandings that will contribule toward their prepayxation for
good eitizenghip, There will be little profit in “forsible feed-
ing® st thie ege. 4 moderate smount of logleally orvgavized subjest
matter caan be expected as a by-produet, but fixed and organized
subject matter should not be definitely sought,

Fron twelve o eighteen the walues of the use of
attractive materisl snd the sppeal of the nstursl instinets sghould
net be neglected, but at this silage, ths Lime hng alse arrived whem
logieally organized subjeel matter csn be used o advantage,

{2 Snedden divides the work of the high sohools into
tun clssses: First, to give kmowledge and skill by temching the
subjeets; second, to insure by persomslilies, nschinery of digei-
pline, ete,, that the school becomes z 11i%tle demooratliec aosliety,
haraonious, orderly, ete. He gquestions whether or nol the Pirst
tyee of work iz worth doing in the serious metlnd n@w exanted,

He realizes Lhat the transalission of the soeial inheriisnce is
important, but emphssices that our apirit toward 1t shauld be both
that of amprecistion and diserimination, We are to look o the
past only to pereeive Iits possible gervice Yo the present and

future.
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(%) *7e maet encourage our yeubh to losk nbout thes and
forvard inte a world of wital realities for shjectives, ond o Yook
within them for ineentives for mation”,’ |

| Fe should uae every method possible %o seelr out the
1%@2@:@% @iﬁm in our youth snd %o edimuliste thenm o originsl
effork, | |
The libersl edusation of the future will iwvelve aharp
and strong “:digeiplinesy bndy, mind and moral charmeter, bubt the
youth himeelf will be fully informed in regard to the purposes of
these diseliplinas, | | |

{4} From nedden's classifisations of the work a’f the high
schoole in (2}, we can resdily see that he spproves of the use of
ths ::;35@3 eot wnethsd, He partlcularly favors 1tz use in %};;@ Zmarax
grades, He realizes ite linmiiations and does uot g&mmﬁ% ite ex~
clusive use. He beliaves it to be partioulsrly sdapied to Lhe
teaching of oiviss, snd bthe m&e-ﬁaﬁmﬁg and sgricultural aourses,

{a} Txaining for the compliested smocial 1ifs of this age
suat ot snly pyovide for kmowledge Wat for aemgvmam, for social
sontrol, for scolsl work within the resesnable canmcilise of the
learaer.  Boy Zeouts and self-goveming groups suggest pressibilities
in thig mmemm | |

{b} Owing to hie skepileism in regard te transfer o¢f trsine
ing, he belleves that the moet effeciive uge of Lhe projeet msthod
is thet f&f the home project, when Lhe tasks axe performed in the

natural socinl envirooment.

1. Soslologles] Jetermination of Cbjseiives in Education - p. 105,



Sue te the failure of transfer of training, he
believes that in the tesching of such subjects se morsie snd heslth
th@«agh&ai iag largsly & "residusl aganﬁy”, nnd, 1f effective resulis
ars o hé'graéaaaé, there must be a sloser coopersiion belween the
gohoanl snd osther soelsel agenclss, |

4. ﬁrganiz&ti@mféf Eduestion, - Une of the suisbanding prineci-
ples of orgonization in Snedden's @&u&aﬁi&ﬁai}grﬁgzaﬁ is that of
the strict separaiion of culture and voeation., He bages thie prine
ginle on the belilef thet it is the purpese of 1ibersl educeilon to
prepare for “"esnsumpiion®, while on the sther hand 1t iz the IrNese
of vecstionzl eduosiion Lo ?3@%3?9 for "produciion”. Admlasion to
Cultural ar Voaatisnal Sehonole, ascsording to Suedden, should be
decided on Lhe besie of the indlvidual’s intelligence quotient ox
hie sconomie etanding, He laments the faet that at present voos-
tional tyeining i largely limited to thuse of high I'Qhs or of
certsin finaneisl status, “But %0 fLhe sons ond dsughters of the
voor snd most conspicucusly te the nesgerliy endowed af'thaﬁ@. upen
whom eoonomic ﬁﬁaa&giﬁy'far 2% 1ea$ﬁ~sezf~@u§§@rﬁ began Lo bear )
hegavily at fifieen or sixtesn years of age, no corresponding oppore
tunity for purposive vooationsl education have been availasbier,l

In sddition to the present existing voeational schoole,
he would like to see established voesbional schools parelleling our
highly subdivided industrial eallings, Such schosls should bde
estadblished not adjseent 1o secondary schools but should be loented

in sertein suitable centers, ¥

%. Secologieal Deternlnation of Objestives in Bdueation - p, 293,
¥ Cf. vhat's Wrong with aserican Zducation - p. 276



There sghould be no enmmmnicatisn  belwsen the shudents |
af wopaatisanl sohools and those of other high solwols, @ggﬁgﬁ in
evenings, bolidays or other leiszure tins,

The curriculus of wvooabtionsl schoele should be se ox-
samized ag to provide for a somplete sssimilstion of technisal
&naaia&gé end practleasl trainiag, )

The grestest needs of jmeries at present le the estsb-
1ishing of Secondary Agrieultursl Sshosls within esay reasch of the
Parmers’ sons fram TifLeen tn twenly yenrs of age, By far the best
tyne of sehbosl ie that whieh utilizes the hwme project method, Such
s method means that half of the pupile' working time should be spent
iﬁ/%ﬁ@'?&fﬁ&f&&ﬁﬁ% of %@@@Eéhﬁéﬁiv@, %ﬁnﬁﬁ%ﬁﬁk&mg,Vhﬁﬁ®~g?@é@&%ﬁ;
under the tescher’s guidance., Zuch = plan would combine both theery
and graaziéa. Alse it wmould appeal to the renl eoconomic motive of
gain through production, - w
| Jentinuation Sebmols chould bz eo nrganized as to Tro-
vide varied “short unit sourses sdasted to the pmriiculsr needs of
the individusl learuer, ¥ |

fnedden iz an srdent advonate of the Junior High Schoonl
¥ovemant, He belleves ite veoulinr asdvantages are ss follows; (1)
ﬁggﬁrﬁaaiﬁieg to provide riech and varied offerings adarted Lo several
type ecsses of learners; (2) freedom from traditional controle; (%)
obligation to receive 2ll persone over twelve years of sge and to
provide classes sulted to sll grades of intelligence.

§ 7hat's Frong with Auerican Rduestion - p. 197.
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€. The Helationship of the State %o IZducatlon, - le dizecusses
2t length the advantages snd dissdvantages of State Adminiatration
of Publie Schoole, Among the sdventeges of centralized administryation
he mentione the fal&axiﬁst {a} It ﬁﬁ?ﬁlnyéﬁuﬁaf@rﬁiﬁg'avwx‘1grgé‘
arens, by redusing offieisl bodiss and thereby promoting eseonemy. (b)
It gives %afigaal sommmities the oollectiive wisdom of the large
ares. (o) State nid is given %o weaker commmnities, (4) It substitute
earefully planned policies for the luesture schemes ofien devieed by
loenl sommnities, {(e) It meles poesible %hé introduetion of the ex-
gaé%. Among the types 10 %xgeﬁﬁ‘ﬁﬁrviaa neaded, he mentions the
following: (1) The architeol of plan snd superviee pehool bulldinge;
{2} The "phyeielsn and eduenmtor” to direst hﬁa&%hfeéueatignxyia} The
- business munager to direet finaneial affalirs of the sohwsl systen;
(4) Those who w11l select bexthooke; (5) Those who will mperintend
the sducstion of defesctives and delinguents: (8 Those who will
supervige the adjusizent of shildren Lo prmotiocal 1ife through ﬁm;
ploynent buresus, o
%&ﬁﬁg‘ihﬁ~ﬁ¥iiﬁ of sentralized aéﬁiﬁﬁazratiﬁﬁfﬁf aﬁ&;
eation he mentions the following: {(a}laeck of adaptabllity; wniform
sohenes fall in Tlexibility and tend %o beoone mechenieal; () ﬁif;
fisulty of keeping slive loeal interesty (e¢) Aidninistraitive eeﬁtzalxz:
ation tends to entail the evile of buremucracy, y&r@ia&i&y&y‘wﬁaa,thé
cffice of the exvert is of more or legs p%rmaﬁaﬁﬁ tannze, #
He believes that sstiafaotory adjusitment §at%agn the

looal snd eentralized &ﬁﬁimig@raﬁiaa ann be nade by a dlvisgion of
povers belween the sxveris sopointed by ihe State legislature and

# ?rsb;éma of Zduenitional Resdjustment - p, 245,
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the lay officlsle. I ealls our sttention to the fact that "the
fesr of ‘émmsmwwgy is an a&mst iﬁ@timm ve aversion of the
Americen people and operates to resist central and offf @:ﬁa&&

eontroly,

| IV & COMPARISON OF TiZ VIUdh
UF FINSBY Allp SUED;

1. The Determination of the Cbjestives of the Currieulum.

| In determining the objectives of sducallion, Timney
draws upon the rescurces of both gsolence and philosophy. Snedden,
on the eontrary, says, "Fron Soelology must come auswers Lo the

gugetion, 'Yhat shall be the aing ol %ﬁamﬁmxzw.}‘ I sgre¢ with

Finney's 3}%1%&3&. Soilence cen tell us what i1g, philosopigh must
tell us what ocught to be, |

2. Ihe Ubjeestives of tihe Currieulum.

Finney olalms that the instiitutions of Soeiety ave the
abieatives of sducation, Snedden expresses the aine of m%mamén in
four estegories, namely, {a) physioal eduesiion; () voestional ede
nestion; (@) goelsl education; {4 eultursl education, Of the two,

T would ehsose Sneddents, for i‘i; plases Ltle euphasis upon the develap-
ment of the individusl, through which mesus slone the esoolal needs
ean be met, Helther of the two definitlons of alus, however, ave
adeguate, Finmey's definition would inelude the sdjusinent of the
individual to only =z part of reslity, Suedden'sz definition might be

internreted to innlude the vhole of ye2lily., This would derpend

1. fmedden - &dministration of Fublic Yducation in the U.S.-p. 104,



entirely un one's concept of "eultursl” education, I regard the
failoving as o more sdecuate exrrszgsisn, "The objeotive of educaiion
ip the sdjusting of msn to reality, naturel, ecoinml snd transcendent,
thereby raplizing all his vowers,”™ ,

8. Finney would like % s2¢ voontionsl educsilion nmade
universsl, 2 alsgo a&maéﬁ%@g 2 bilendinzg of woeastional and culinral
subjeate in the curriculun, Sneddsen, on the other hand, does not
halieve that the gneaifie ﬁﬁi@ﬁ%i‘?ﬁﬁ af vooational tyaining ean bs
gsafiimﬂ thrangh Lhe ecurriculum of geaners) sdusstion, He therefore
advoentes 5 striet sepsrsilon of oulbursl zod westional courses,
Trsining for mest of the woationes, he believes, ghould be taken in
ingtitatione thal ore senuvate ond 4istinet from thosge providing for
gensral educsiion. The student's entwsnce into Lhe verious oourses
should be decided either on a basis of . hig finsncisl stonding or
. his. inteliligenee guotients, or both, | | ’

Finney'e plan is more in Line’vith ay idesl, I *%;;
lisve we should work toward an iﬁzwgm%ma &% suliure and voestion
sm& dhat we should a'ééiv& g far ss pozsible o realize the oultursl
values to be found inm the prastice of sash voeation., I reslize,
however, thet there ere gsoms w:ezétimm where the eulbural valuss
sre very limited, 411 voealions shonld therefors be mumplesented
by more atrictly suliural coulses,

0

I sgree with Snedden thet there ghould bs 2 differenti-
ation of courses, "Equaliiy of opporiunity does not necesesrily
mean samengss of opportunity. *l  Cultural mubjscets ghould, however,

1, #. H, Horne - The Philosovhy of Zdueation - n, 30,
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be ineluded in 211 eoursee, These different courses dwuld be
offared in the ssme institutions, The progran of inetitutions
should be s0 nrgauized se o allow for the free intermingiing of
the studentsz of the different courses during thelr reereationsl
perisds, Xy »olicy would be universgsl euiiure mnd woestlonsl traln-
ing, snd alss differsniiated sourses that would rrovide for individe
ual ﬁeé&ﬁé snd a@ﬁii&uﬁe&‘.

3. The Hature of the Zducsnd,

These tw suthors' concents of the nature of mind soley
very largsly thelr sdueational progysm. Fimney's theory is based on
the coneent of man's wind ss devived frou the study of the sultural
man, vhile Snedden's thesry ie based largely upon the coneevt of
mind bhat is devived from s study of ingtinetive tendencies of BN,

| I feal if we pre to have & balancesd educational prograz we need a
concent of mind thet le derived from the study of both the instinetive
snd the euliursl men,

4, The Yesns of Zdueablion,

We next prasesd o oconmpare Lhe views of our nuthors in

regard to the meane of eduestion, |

a8, Faclial Tnheritange. - Both Pimey sud Snedden reslize thst the
transnission of the soelsl inheritance lg g necsszenry educsticnal
process; and the undevsbanding of ocontemporary life snd the soluiion
of present day socisl probieme iz devendent upon ihie process,
Finnsy, however, makes thiz process Lhe sesential ,fmﬁm&é in his
edueational yrogram, and saye 1t is primsrily for this vesson  that

sur sducstional institatlons exish,



| I beliave thet Fimaey is making an emvhasis that ie
greatly needsd in our educstionsl systen today., This trangaission
of the intelleetusl capilal of the race is of prime importance,
Thoge who belleve am ?ﬁlmﬁy does should, however, gusrd sgainst
meking it sn end-ine-itself rather thsn & wmeans L6 an end, |

b. Subjeots of the Surriculum, - The teo lists of subjects given

below represent those whieh our authors feel should be included in
the eurrieulum, They are arrsnged secording to thelr e#‘&immm af

thelr velue, The most important are placed fivst:

Fimme Zaedden
1. doeial seiences 1. Inglish lsngusge
2. Fine arte {imcluding Eng.Zit.) 2. English literature
3. Zeiences ' ' %. Social soelences
4, Zporis, ganes snd amusenents, 4, Vsaantional guidance
. Vosationsl subjeets 5. Physioal edusstion
6. lsnguages 6. Physienl soiences

7. Grsphic snd plastic srte
8, imeient and modern langusged
& comparison of the sbove ligle revenls some atriking
pinilarities ae well za differsnces, |
In the first place, we find that the Zoeeisl Selences
come well up in the list, Fimuey aseigns to Lhen the most iuportant
rlaes in the currieulun, while Snedden would give the nlace of

gupsrior importance to the Inglish language and Znglish literature,



At the feot of %iﬁﬁay*ﬁ 1ist we notice langusges - and this term
izvelundes noi a&ly'aagigﬁﬁ %ﬂﬁ;ﬁﬁﬁ&%ﬂ languages, but slso the ﬁ@t@gr

’%Qﬁgﬁﬁ.kvﬁtﬁédﬁﬁ*& 1igt sgrees with finﬁ@y*@ as reeveals ﬁﬁ@ ?3?@&%%&
‘lﬁagaagﬁa. |
| E | I agre@ @iﬁh dnedden in givﬁng to the Inglish iﬁﬂg&&gﬁ
 %§£‘§§a§e @f Pirst i&@axtaﬁaa. This is our primnry means of com-
muniestion, Without ;z@fiaiaa@y'in lts use soclalization is impos-
eible.
| I agree with both of ihem in the plince which they give
ﬁé £h§‘fareigﬁ lenguages, I believe the othey subjects have grester
goelial vaiu@. Forelpgn lauvgusges should nos$, ﬁﬁw%?@f, be exeiuded
*‘frgm énx eurriculiss, 49 sypresistion of the history and culture of
'faréign nations is sﬁaa@@&rygfa? the eomplete soclisliization of the
individual, 4 Enovledge of forelge lanpunpes 12 an ald in thils re-
gnpeet, iHugh oan &laaVﬁﬁ senured through the situdy of %h&aé'@ubéﬁatﬁ
in English,
I agree with them both in giving to the ascelsl seciences
2 place of central imporiance in the currieulum, ?h&@»gl&@@a‘tha
enphseis where it sghould be, on our hwman relstionshivs., In the
hends of gkillful teschers ithey ghould be one asans of s&&i&ii@i&g
snd spiritusiizing the individusl,
I sgree with them both in emphasizing the tesching of
the physiesl seiences ag a basis for the scoinl solsnces,
A subject eonmploucus for ite sboence in Snedden's
list is the Fine Avte, Ve note that Finney gives it gecond rlace,

and that he makes the tern include Inglish literature., This would
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give Eaplish litersture the zane position sz in Suedden’s list,
¥or the fine nrite Snedden substitutes the more practieal subject
of Graphie and Plastie Arts,

fnedden belisves thal art »ill be superseded by méi-
ence, UJan we not rather hode gg@g in the future we ghall have both
art and selence? o one wants to return Lo the days of anclent
Gresge when nrl was ueed as & meang of egeaps Iron reslity snd ssde
& play., Ye deplore ites decadence in our netionsl life today, Sut
ig 1% not beecsuse we have sundered knowledge and imsginetion? In
ather worde, we have enthroned selence and placed art upen the fost
gioel, We have gz:mgmsi goience and that only of the material gide
of 1ife, 5hall we by pleaeing =z undus emphegls upon science cone
tingue to s;%iw 2 vest materinlistie éiﬁii%ﬁiﬁﬁ with no epiritusl
understanding to gpide 117 To gllow selence Lo supersede sri would
help to bring thds sbout,

Hogt emphatically I would mﬁ sgree with Onedden in

relegating the funstion of art to the minor soeial functions, Aart .

ig more than s nerely dessrative, recrestionsl, and commercisl ine-

strumest, It is on the contrary an interpreter of life, au inspirer
of our spirits., It hze Deen snd I believe it can eontimuie to he a |
mesng of resching Reality.

A noticendble laek in Fimney's list of curriculum mxb{
Jecte iz that of woestlonsl guldance, Snedden, me we night exveet,
ranks this subjeel as onme among the nmost lmportant in the currieulus,
He belleves that in a complex civilizstion like ours where young
people are confronted with such & variety of voestions, that definite
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voeational guildance is nesessary in order to prevent loss of time,
diecnuragenent and even failure, IMinney, on the contrary, vwhile
recognizing that theres is need of vogaitional guidance, does not re-
gard it ef suffieient importsnce to list it samong the subjecte.
Finney believes the schools should prepare the mﬁ;& of the dmy to
participate in all the inatitutions of goeiety, not nerely in in-
dustry or one profession, To asssume tlhot the gehooling of & Young
nerson should vary from that of others just becsuse hs happens to
have s natural spiitude for one profession, is, he believes, & very
wrong volicy, snd one that will ulterly f2il to prepare him for
sosial efficiengy.

I believe there exists a definite need for veealionel
guidance, snd thet seience hus wueh o méw}rimm in thie fleld,
The other subjeote of the curriculum ghould ales be made to contri-
bute towsrd vopationsl gaidance, The soeial soiences ﬁh’mm be
sgpenislly fruitful slong this like, pariicularly in naking the needs
of soclety clear, The eavhasis, howewer, sbould slways be upon
"living & 1ife” raother thenm on "making a living”.

The spubject of ethice is not nsmed in the list of our-
riculum subjeets, but both autheye luclude 1t smong the soelsl sei-
enses, Jinney has faith to believe thnt worals ean be taught in our |
sohoeles end offers very walusble g&gg@mi@m for the tesching of
this subleet, Snsdden ip frankly skeptieal about the effectiveness
af morsl ftesshing in sur achoels,

There are gome very noticeable lacke in both of their
programe of moral insiruction, Thomas' recent hook, "The Child in

Ameries®, gives 2 survey of the progreme of moral instruction that



54

are nov being used in $the various olty schools in the United States,
Thepe reporis show thet meny of our olty gelwel gyztesms do believe
ﬁ%&& morals can be taught iﬁ,aur gehonle and thnt many are bravely
a%%aékihg this grest problen, These records ghow preceptual teash-
ing to be the leasi effeotive method of Leaching morals, and thet
the individual work done by the visiting tesoher to be the most
effective &etﬁéﬁ.l Neither of our authors mention the work of the
visiting tescher, Heither de they mention the importence of the
tesaher's coonerstion with the sohool physioians sud the help thast
the latter might give in the disgnosing of seritasin cages, partioulsr-
1y those with glandulay dissrders; which se Irequently affect
charseter, .
| ﬁ@iﬁhﬁr wentions tha posslbilily of the solwol cooperat-
iﬁgfﬁith,%kﬁ shureh in this fmporbent work of develoning morsl char-
gatsrgkfﬁa&h eooneration, I hellieve, igwaﬁ indippenszable part of
moral training, The following guotation from a recent sddresse ai‘
Pregident Butler of Uslumbis shows how puch & progrsn might be worked
sut, "If the Chureh is %o do’its duty in shaping new generatione of
well improved, well irained and well ﬁiﬁaipiﬁaﬁﬁ,yanﬁh, it nmust
éﬁﬁﬁ%ﬁ'a very definite and well ordered relationship to the educaiion=
al process., One half day sesslon esch week should be seb apsrt for
religlous ima@rua%i@m, gzch pusil fo recsive zﬁgﬁ forn of religious
beaching whieh his porents desirs and prefer, or if they should go
chooae, no reiigion at sll. The important point is thet the pupil
should be brought to understend that he is entitled to share in the
religious inheritence of the racs, and thie 43 not something for

1. Of, Thomse' - Child in America -pp. 293-294,
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Friday, or Ssturdsy or Sunday alone but it is for use every day
and Tor hiz whole 1ife, The fault is not with the school, it is
with the family end the churches theusslves,® 1 o
{1} Iin our authers® digcugsions of the agricultural snd
home-making wooations, we find their views %o be very siallar,
They ave both msking s much needed emphaeie,
g Snth zee the demand for egtablishing agrioultural high
sehools within sasy rench of the faxnm boy.
Both are convineed ihat home-meking should be yalged
to the dlgnity of s profession, but neither hss o very detsiled proe
gram to offer, What would training for such a profession include}

Zugeniea? IHow to chovee g 1ife mate? Househnld menagesment? Child
training? Child peychology? letles?  lome mursing? There should
these subjects be taught? Junior high school?  Senior high sehosl?
Upllege? By whom should these subjeote be taught? Ave thers any

subjects listed thsat could be betier tmushl by other sgencles? iAve
there any subjects listed that should be required for young men as
well as for young wonen?

Hush has been seld and written about the importance of
training for worthy home meabershlp, Has not the time arrived for
the production »f definitely graded courses in this subjeety It
ghould dbe mié. to Finney'e ovedit, that hieg general Soelial delience
eontaine eglx chavters 9n the family. These demonstrate how he
believes this sublect might be tought to pupils of Junisr high
gehool age, The supplenentsry resding st the end of each &m@w&
iz helpful and supgestive,

1. in sddrees st the 65th Convsecation of the Universily of the
State of Bew York, sibany, W.Y., Cotober 17,1529,
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Recent sististics show thet the mejority of our
amméa@m peour in the home. It ig wather slartliing % think of
the home az being the most dengerous place., Perhape a course in
the preveniion of aceidents in the home would be as lmportant as
home-nureing. %’i& sny rade, it peems thai training for the mu
fesaion of m@mwmmﬁg ie & voint where mush resesyoh work mﬁ@
to be done by our soeisl aseientisisz and smuoh amibhesiszing by
gur adnestional philesophers,

o, Hethods of Teaching., - Flmney'e view ol educstional metbods
pregente some striking génﬁmgw %ﬁm thoge of Snedden's, Thess .
differences are due largely to thely differeuses of opinior in re-

gard to the nature of the mind of the sducand,
Finney eess the danger of the project method and

adwomates the Porumal presenisiion of iégimﬁff organized subject
matier s az to provide for the needs éf‘ the eultivated adult,
Enedden adweates the nse of the project astlng szgméi: he believes
to be the "natural” methed that is sble %o make the psychologiesl
approasch by sppesling to the instinets of the child,

Finney enphaslizes $he imporianese of a rigorous stern
diseipline. Snedden emphagizes more the appeal of intsrest, )

Finney stresges the value of lesmming by imitation,

passive mentation, and tne responslbllliy of the school to train

211 to think and met alike, Snedden enphasizes the importange of
lesrning by prodlen solving snd the responsibility of the school
to train all in independent thinking and individusl initistive.
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%¥hieh 1z right? Both are partly right. Ve need 1o
heed the warnings given by both in order to aveid the sim;g&fa an
both sides snd to strike a happy uedium. |

The peyeheloglen} meihods advoeated by Snedden are
spplicable to the slementary grades, while the loglenl mebthods
sdysented by Fluney should be used wore largely in the high
soheols snd solleges. Sowever, both methods should be used in
varying degrees for sll sges, Inforal instruetion need nol nee-
essarily be illogieal oy dieorgenized, and leglesl inclrastlien nedd
m%; neesgmnrily be u@yﬁmﬁémgmaﬁ.

de Qmm&z%ﬁm& of Zdusnition. ~ The substonding @;iﬁf@rmw in

the prineiples of srganizstdon of these L ééﬁmmsﬁsﬁ iste é@m»
geras culiursl =ud vosaiionnl %ﬁ’bﬁ eeta, Fimnmey belisves we should
work for sn integrstion of eulture anl woeatisn; inedden would like,
to see sach person have some af both, Bubl he balievss they sre
taught by Dundenentally different processes snd slwuld therefore be
baught in different sehoels, | |

Finney does not belleve in differentisted courses ex-
ceprt for certsin kinds of teokmieal or industrizl training. He bew
lieves sur scheols should smphasize the neeessity of sducating “
rupile inte similaxity rather thenm for different funcilons in gm:z%y.

“The gooial zeychology of sueh educadion callsz for a group life in

whiel dull znd bright particinsis Logether, snd study the é;m& subdect
matter, but in which the dnll wwuld be able %o learn the subjeel in
gehematic, impragsionistie wsy, zhile %*;‘@ Pright wuld be sxvected

to understand it, " 1

1. Pingey - Sociologiesl Philosophy of Education - p. 404
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Snedden on the contrary emphasizes the importance af
differentiated pourses. He says, "Fossibly mn ideal schome of odu-
estion would be to sdant ite resomaended oy presoribsd offeringe to
each person, sceording to his individual needs”. gSince such 2 method
would be impracticable, he sustitutes the "emse grous methsd” whieh
adspte the subjests to the needs of = particulsr group,

| I feel that Finuney over-suvhaelizes the importance of
soeisl zikﬁmmﬁ@dmw. Similarity in s Tewninizam egeentlels would
be sufficient. It ie an injustice both to the dull and bright o
@?ﬁw then together, The dull are mede %3 feel their inferiority
Cmad the bright Isse im@reﬁt; Fluney's demaend for soolial bomogeneity
might be =et by grouping lhe 'szm_ and bright in one or two clussges
w&ézze their differencss would ol Be se warked, such se classes in
mamel treindng, or perberz in ganes,

I feel splrongly that Muamey seorifices ithe welfure of
the individual ehild %o his idesl of svcisl howogeneity. His poliey
of grouping Gull and bright irf the msne olass would result only in
glov snd painful effortes for the forymer, Yhen g pupil has lsarned
ne mueh s he i mentslly cspable of learnivy, is it lhunane to forse
him to 21t in the sehnal room and sttempt 4o learn that whieh is far
beyond his caneeity? Is 1% any wonder thet sueh puplls beosne ﬁhé
vyosblen nusile? Iz there not grave denger Shet commlsory ~§&w§$i§ﬁ
without the Eﬁgmy differentinted coursse ndavted to the needs of
the individual pupll may esupe 111 adjusted punile fo ressrt o
trusney?  Doubtless our failure Lo adast courses to the neads of

individusls has had mueh to do with the sending of msny puvile Prom
the selwoles to the reforusitories. Thers ig gresnt nesd for widely



differentisted courses of siudy as well as for sducationsl end
vocationnl puldanee burssus, These bureaus should not only adviege
pupils - but shonld mlaze have the suthority to say wher the pupll
has received the grestest benefit which the schosl esmn give, §

e. The Relationship of the State to Fdussiion. - Finney svesks
very plainly his views in vegard to ths relationship of the Federal
%@vﬁm@m ta aur educstionsl systen, He wuld 1lke %o see the
Ealional Govermment sspume more adminlgiraiive powers as well us )
provide & systen of tawstion that would equalize educatlionsl oppor-
tunities, *It can not be too often repeated that Washington impotent
nesns Yall Itreet sovereign, and with Wsll Streetl govereign our
gohoole sre in jeopardy, sinee the only snuree of %%mi# sdeounte
C gupport is the unresvoneive gorporations, snd the only sompetent
fipeal sgeney in the esge 1z the Federsl Goverment.™ 1 Ingtead of
oul surplius g&ixag inle foreign maa;ﬁé gt 2 rate of # billlon and three
guariers mamuslly, ?ﬁ.‘mggf wuld like o pee the Federnl Soverrnment |
direet it inty channels for the sdusation of the poor and needy in
osur midet. Just whet pelitiecal changes Fimmey's sducationnl progras
would invelvs 1g not clear, |

fnedden iz much more csublicus than Flwney in exmreseing
hie views in regard to the relationshiy of the Federal Goverment te
our sduncational systen., iHe speeg the daungers sonneoted with the
centralizstion of mthority amd veslizes the aversion of ths smeriesn

nénnle to buresucrasy, He dees, however, in hiez later publications

# Cf. Planchard - The 0hild and Sselsty - p. 117,
1. Fianey - Soclologleal Fhilseosphy of Education -~ p. 530,



heg sat of (ongress

‘express his profound &gzgmvﬁi of the Saith-H
{19171, @&m}a provided Feders) aid for sertain kinds of woeationsl
training, He believes thal ‘b@%ﬁa %}é&a sontrol sud gupport of woostion-
2l edusation sre & publie functiond. He constenitly emplhmaizes the
insdeguany of our present tecimiecsl iraining. Just what he believes
should be the speeifie funetion of the Federal Govermaent in furthey
developing faellities fﬁr wreational fraining is not elssr,
| FPimney and Snedden oritioize demooracy from different

amé@ﬁm’g. The former saoys the “real intersst and sufe Dulure @fh
densoracy” require that the great osrporstionz be t&x’efi and the 1roe
eeede uzed for westional training, The iatier saye iﬁ: iz most
undemoeratic Lo say, * let the bilg indusiries train their workers”,
Be ig loaking ot this %:&%i@%%, hwowever, nobt from partisan @mﬁz&aim
but from the stamdpoint of the ywuth of imeriecs whs im entitled

to resmennable opporiunities Lo srepare for 1ife as it is taday, -~ to

prepare for life wvoeationally ms well me * life phyeieslly, 1ife

eulturaslly and 1ife soelisliy®., Does noi demsecracy need both the
emphages of fnedden snd Fluney? If the State provides voeationsl
training vhich furanizhes aktilled worhers for industry, should not

induetry in turn be taxed fLo support sueh 8 gystenm of education?
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¥. _A URIUIOAT BVALNATION WITH

Pinney has rendered a valusble service to the education-
gl world in gr@a@a&iﬁg i% with 2 fairly complete %ﬁ@iﬁl@giﬁ&i
Philasephy of edueation, ¥e nesd such a conbination, The gosial
problems of the ecurrieulum will never be selved by sceiology slone
but by sceilolegy plus philosephy.  In addition %o philosophy 1 would
aiss add, religlen, _
| In the sesond place, Flmiey hae made o velusble contri-
bution %o edueationsl theory by hie resetlonary viewpoints se regarde
present dey methode that have bess overly smphasized, Fianey's
viewpoints swing the pendulum %o the oiber gide and will heélp neny

educntors sesure a bellsr balauece, .
‘ In the third vlsaee, we are indebled to hin f@? enpht~
gizing the nesd of univarsal euiture and universsl vocalione in =
densoraey. /

in the fourih plaes, Finney renders a much needed sere

viee by saphasizing the Importance of transitlting the gooisl herie
tage., Closely corraliated with this point in his insletence upon the
importance of sducation meeling the sulitural needs of man ne well s
his instinetive needs, Those vho believe that the educative process
should eonsist ahiéf&y*in the use of the "natural”™ amethod znd thus
provide for the "free exsression of the instindgilve fendencieg®
should resd ?iﬁﬁéﬁi

Among his limitations, I would mention, firet, hisg
- feilure %o give due recoguition to sertsin peyclhvlogioal prineiples
of learning that muel be observed in order %o insure that the ine

formstion tranemitted will functlon in sceiety.
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4gain, one of the @maﬁ%m‘i wesimesger in his

doeielsglieal Philossphy of Zdusation ig hie fpilurs to  inelude )
a adeguate oprogreas of physiesl traiuning, He recognizes the ine
partance of play end physieal training bub adaite that we yebt lsek

B zii@fmi% philogaphy in regard $o thepemubjects, Flmmey's sarlier
boaoke resorded somne valunble suggeebions in 'mgw@ Lo the imporiance
of play snd physiesl training in sur edueationsl program, It iz to
be fgﬂﬁﬁy regretied that he 414 not sontinue to develop these views
and meke them to Fit into the eurrieulum that he outlined in his
more recent Seciologiesl E%ailw@;ﬁa& st ”ﬁdum&iw. It in true that
he does %aaiw # place for theae subjeets In hie suwrriculum, In ny
judgment, however, thelr lumportence is entirely over-shadowed by
the emphasia he places upon formal instrueilon,
| fuch & vwgras of formal instruction and "foreed é’emiu )
ing" &s Finney advoostes, mhould surely be balanced by o well develop-
ed progras of plsy snd ghy%;aai training, The trmmmaission of the

soelsl inheritsnes is & moel iwmporient process, but in the stress
and strain of our modern civilization, educators should be on their
guard lest the over-emphasis of To mal instroction resuit in é@tx‘i#
nent both %o miﬁé, and body, |

There are also oertain inconesistencies in his concept
ef demoersey. Although he advoostes universal culture, he advises
against Smparting vprer ¢lass langusge convenlisng Lo people of the
lower classes. FKe slso opposes the "rige sut of your olase” type
of demeorsey., The emplhasis should not be plsced upon g;;eégamz. aif-
bition but upen serviee o sselely., It often hmppens, however, iLhat

the individusl csn only render his greastest service by rising 'wt



of hie elass, .

It is oftes times diffioull te lmow Just whieh side
sf o philosophical argument Finney is challenging, Jor exammle, iﬁ
hisg discussiens of the gooial reysholopy of morsl edunatien, he 2
saye, "0ur age offers to fts youth if they have but eyes to mee it,
the Greatsst Cause of all times, It iz that of mmeniterien ideal-
tem, ste.” } imreover, it furnishee = progvam of 1ife purposes by
whioh the devoniee may articulateo his 1ife gﬁmwm ints the tells )
unity of the commns, 2ud feel himself fellow iaborar with the **}:mnw
ant Orcative Intelligenae®, Thesughout his writings he sdvoeates a
2gnelal™ philesonhy and 2 “seelsl” veligion with = progysm of mi
'&aﬁm iﬁmli&. %3111 such & progres provide an exverience that mll
meke man feel that he is s fellow laborer with the "Imwan=mt Or eatiw
Xn&&lug@meﬁ?‘ It will contribute t0wnrd this end, tut a@mﬁi@ing ,
mare g ﬁ%&é&&.

‘ ; %@ﬁ%&a’% greatest éasztrihtxtmn ts eduestional thesry
isa, in ”g;és‘:fszﬁmz, Ale ploneer work in gsliing the atteniion of Aneriomn
educstors to the practiesl spplieatien of soclology to education, and
in particular, bis soientific situdies in nprobleme of voamitional ‘&xm..
ing., ¥ducalere have veen only too siow in resliising the need for
voeational seheols that would provide epsoliiic training for the Ima..
dreds of new voeatione oreated by our new industrial repine, Snedden
deserves grest oredit for the eouragesus and yemimwﬁ way in which
he has ealled attention to this grest lask in our educational system.

s range of interests is vast, There ie scarcely a
phage of eduestionsl} waiazagy thet egenpep hig a%mﬁmn. Hie eme
pmm i, 88 2 vule, on the practiceal gids,

/

1. Zinmey - 3Soeiclogieal Frilosophy of Education .. p. 313,
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Hig range of interests snd his deep concern for the
problem »f voeatisnal treining prevent his making any outstsnding
éﬁﬁ%ﬁmﬁ@m slong the lines of his numercus minor interests, Fhese
‘1latter are over shadowed by the importance he atiaches to vooatlon-
81 Lraining, |

Horal degradetion snd poveriy ave viewsd by Snedden as
coneomitants of low eesnomie efficiency; bo sees the vast sooisl
weotege resuliing from lsek of knowledge and skill. I sympathize
with thees views, For Whe psst fen years I huve Lived in a lsnd ﬁ%}.&%"ﬁ
eighty peraent of The people live # 1ife of poverty mnd sordid existe
ence and low spiritusl vitality, This experisnce has taught me that
aconomis well belng is 8 pardt of thet new and betier social order
far whish we long. | , :

In epite of the above Pacts, I ses the dsnger of stress-
ing the wneational wgimag to the neglect of a well rounded soeisl
education; Suedden bomsts that ocur naticn now hms the means of |
developing things of the mind and thinge of the spizit. It is tmue
thet our sucrmous materisl rescurees uay be used as & mmse of spirite
uel development, They mey elss conetiiute our grestest peril, |

Our present sducsiion hae not zaved goonlely from some
of its worst evile, It has given ue onpiaine of industry, seientiste
and engineers, but wint sselety needs today is men of gmliﬁeal and ‘
seelsl W slon, men who oan solve the difficult problems of our iﬁm’i;
oate mmen relationships, Vocationsl eduestion iz on important

phase of soolal edusatien, but 1t should not be mude identics] with
it, |



The two prineipsl lacke in Snedden’s educaltional poliey
g I see 1%t ave: First, while siressing the grest imporiance of sn
elaborste systen of woealional schosle, he fails te glve any aclutio
- far the fineneing nf mieh o aysien, He geps Lthe educationsl m», |
egualitier exlieting bebwesn different clusees, the rieh and the gs}éﬁr,
those of high end thoee low I.Q0s8,, 'imi’é he f£ailes %o recognize ‘Eéxei ’_
inegualities in edueational ams.ﬁ%miiiaaz exigting ’fxaw@m the éﬁ&%&ﬂf‘.
Seeond, while syprecisting his ploneer work in insisting upon teohmie
eal treining necessary o prepare the youth for 1ife in this industri.
al age, I feel timt by such u policy he Paile 1o give due mm&éar-:
ation o the other demands whieh ouy mmﬁswmﬁigg likewioe nsking
aae, nemely, sdeguate training in fim.m

upon mur educationsl progz
relationshipe”, OQur present serious disturbances In indusiry are M
due not to leck of teckmical skill but to lIasck of sympathetis under-
gtanding belwesen employer snd employee.  Should not our vecationsl
gehools give more time to the discussion of sach problems?.

, Agsin, in neny inmgﬁﬁw seientific mm%imﬁ and
modern immrovasents have areated legn demand for @%kﬁ.zz,éé human labore
ynder nedern o nditions more work is done in less time, oonsequently
working hours are chorter snd there is uore time fov lelsure, The
mono tonoue, mechanlen]l charsoter of mush of the work, together with
the inoreassed mzounit of lelgure time makes 1% incumbent upon ouny
gdueational syptemn Lo ymﬁ%@ guah cultural subjsetz in the surrieuls
of vocational selmols or pre-vocational sehwele as will insure & wige
uge of lelsure tinme, Q

4y principal objections to Snedden's view ave; first,
his slriet sgepmratiosn of culiure snd voeation; senond, his methads

af weational training necesgesrily exclude concomitent eultural
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lesmainge; third, his lsek of demporaey in advocating woestionsal
training Tor gvesifis olusses, ’

Having amﬁe%ﬁ s atady o Lthe work of these tw
noted g@ﬁ:i@%@gﬁ@%@, one ig iiﬁ:i&m&%gé wiih thely faith in &éu@ﬁ%ﬁﬁ |
and their zeal for ite csuse, The very real end definita contri-
bution whioh they hava made will go far to usking the work of the
alase voom funciisnm in the larger 1ife oulside &f ths esheol, and |
ﬁms sontribute toward a new and betier soalal ovder, The writer

eonolades, not with eritisima, bub with apprecistion,
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