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G i* %@D

%he use of the Bible in the eurrioulum of meny Church se
day is mot whet it has beem in past years, Sume recent courses of
gtudy are M more than half of thelr materisis from secular
sources, whereas in the past, in many cases, the Bible was the only
' msterial used in the currieulum, The more orthodox wing of the Chureh
looks up on this shifting of emphsele as a danger signal, while the
more liberal group weloome# the change with enthmsieen, foeling that
o new era has begun in the £ield of religious edusation,

The study of child peyshology has had s real part in bringing
about changes in the methods and meberiale used in the currioulum,
Paychology iﬁgﬁs revealed such needs, capecities snd interests of the
onild s 50 effest the underlying principles of eurrieulus makings
It hos been seid thet the child used to be made to f£it the text
book, but now the text book is being made to £it *Eha child, This
new consideretion for the part that the cnild himself plays in the
edueative process has caused the pemdnlvm
to the other, The movement has boan awsy fram a program cembered
in the subject-matter o be teught to a program cemcered in the
"gubject™ to be taught, mamely the child, Bringing with it the
substitubion of secular material for Biblical material, thie movew
ment has met with & storm of protest from those who still hold thet

the Bible must hove a central plsce,
2+ The purpose of the Sbudy.
The purpose of this study, then, is to discover whether or not
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s junior eurriculws can be “ehildwcentered” end st the same Sime
"Biblicsl.centered®s fThere will be an attenpt to discover wh
oF not these two tems are vontradistory in purpose and meani
hothar there can be a justifisble resoneiliction between the two
idess imvolvedenenely, that of mesting the needs of the ehild with
m«r&ax miﬁh is prodominantly Biblieals It 1s the Ww of the
writer to arrive a& some somslusions regarding this question, these
¢onclusions being m upon & Whéia‘gimz study of the junior
ﬁm}aﬁg a Mw a&‘ the a»m of miﬁgiwt ma%ia;& and & study end
of Piblical materials in the iw of thess alng, .
8¢ Im awm ﬁf’ the Studye
Today the methods and materials of eduestion are being mors and
arefully studied and sifted to meet the demands of this so-
&ai‘ift': seientific age, n this sifting process there is & denger of
hrowing m *&m old for the sake of the mew and mu of giving uwp

mlw%f

o8 th 6 study snd ift metheds and materials
is evident in w;ﬁgma maﬁ i, the ssme danger existm,

. By religious mm we mesn Ohristisn educatien, x’sa foundae
tion, theref f@ m&& te the %ﬁ#ﬁm roligion, which in essence, is
& religion #‘&ww in the person of Jesus Christ., In the Bible we
find reeord of the me‘af che Jesus of history as well ae of the
work of the risen ghrist, ﬁﬁxiﬁm&%y «a & revesled religion is
thus recorded in history in %:ha Bible, Have we, than, the right to
diseard the Bible as the Souree Book of our religious edusatiom pro=-
gram? Not o few of our moder rriouls, &s has been said, while not
disearding the Bible emntirely, have, o gay the leazt, given it e
segondary place, To this; s indicated above, there has been a dew
eidedly unfavorsble reaction on the part of meny church wizmi tesghe




ds There is, on the part of Christisn leaders
aaﬁwmw, noed of & workeble point of view regarding the right-
ful plece &&* the ﬁ'ﬁsi&a in the prosess of the Christisn nurture of
the ehild,
4. The Hethod of Study,
In atteeking this problem, our method of procedure will be as
follows; 4 brief history of the develompment of the curriculum, ree
\1ing the place which the 3ible has ogoupied in the prosess of this
doveloment, vill be given in Chapter Ones ChapbersTws snd Three
od with & sbudy of the junior ehild and & considerae
%im of %M aims of religious eduestion in the light of the findings
sbudy, The final ehapber will be an evalustion of Biblical
materials in the light of the child's needs and the aims we have
émm to meet these needs. on this evelustion we shall Base our




% HISTORY OF THE DEVELOPENT OF THE GUSFICULUN,



4.

CHAPTER 1.
The History of the Developmenti of the Curriculume.

1.  Introduction.

1ing helps us to understand the present better than the
1

past, and this is especlally true of institutions.” This is also
true when coneidering the éév&iwyé@ﬁt of any movement within an
institations |

| During ﬁ&ﬁﬂiaﬁtar part of the eighteenth century the Sunday
Sohool was taken over by the Churoh and institutionalized, and
there began the history of the development of the Church sehool :
curriculume Since the Sunday Schoel had been adopted by the
sham,: it naturally became mkj@ét‘ to the Church ia regard to
the pature and ynrgéus of its teaching. Conseguently, in order to
understand the nature and purpose of the early teaching and also
the changes whish o0k ?i&ﬁﬁ in the curriculum, it is necessary to
look at the religicus status of the Church during the nineteenth
asnturg‘g Even at the present time, the religlon being preached
1n the Church is reflected in the purpese and program of ihe
Chureh Sechools In this day when greater emphasis upon the social -
teachings of religion is evident in the preaching of the Cuurch,
ene also finds greater eﬁ@%&&iﬁ uwpon the goeial aims for peligious

sducation,.

1. Qég@, Henry Fe, The dodern Sunday School in Principle and
Practice, p. il.

2. 0fe Betts, G. H., The Curriculum of Kellgicus Education. Chs IV.
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2. The Urizin and Development of the Earliest Curricula.

o méxsﬁm the first afﬁ‘éﬁs towards an ¢rganized curriculum

one needg w mﬁw the steps leading up to ite origin.
8. The Catechetical reriods
Singe the time of the 'ﬁefemtim the doctrines of the Chureh
had gradually become ergsmuimﬂ and summed up in the form of the
catechism. The é‘iﬂarém denominations worked out their own |
catechisns and adopted the catechetical method of imstruction to
teach their members the doctrines of the fallhe
1t was my natural that the Sunday School, being a part of
the f;}mm* should be given the task of leaching the categhlem,
48 was sai&, the emphasis of tkﬁ Qimroh was upon doetrines snd 8o
the wa@aﬁmzwmwmw %%Mim became %:ize chief subject mttm?
of the ﬁmw Zehools %&ﬁsm af tesching may be demonstrated in
‘the amym whieh f@:txm taxen from a cateshisn eatitled "The 5,0
or 4 Catechism for ‘fﬂm Children"y i
ls Qe Who wade many
~ he God, )
2+ 7» In what estate made h@ himy
Ae Perfectly holy in body and soul,
e e How fell he from ithe good estate?
~ Ae By breaking the commendment of Gods
44 Q. ¥hat punishment followed thereupony ~
" As Death and condemnation %o him and his gﬁ&tarﬁ,ﬁy;
Ss GSe Bow are we delivered therefrom?
As By Cod's free mercy in Jeésus Christ.
6. v That kind of & person is Jesus Christ?
4+ He isg very G600 and very man in one person.
There were sany different catechisms ’k%@izs,g used at this tive

but ﬁmm%iauy there wa: ne ciiffewma in them. They wers alike

l. iitohell, A. F., Catechism of the Second Reformation. Pe 269.
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in that they oonsisied of éwmmgmz% wers abalract sud beyond

¥

the ebiid's experiens or underetasdings There was oome allen, i o

sk g Lhew

grade the catechisss by slmplifylag the lan

moye brief but this attesyt 4id met bring smoh guccess {or deotrined

id Bot be gradeds Following the year 1@% & now

paricd in the  histery of the curricalum Degans Uhls was kmewn B
the Bible-cantered @arzﬁ%*
Bs The Biblie Pericd

"Frem the tise the snericsn Dundsy ¥ s definitedy a

suhool of rellglom, the Bible, eitiher dirvestly or indirvectly, took

fivet jﬁk&&@ in %%mcurriculum %ﬁ& has Lot &5&8 gi{g@ggi fren

that day 10 Baise* AL Tiret, the Bible wes ouly indirecily st

of the plase of LEportance

the cexter of the curricalum bosmuse

te the satechism. But by the second gharter of the nipntteenth

seutury the B1bls Bid for a sore pepRiar plece ihan 1% bad had in

the peviod from M700 oo 1810, Thle change wae pertly dus W

¥ A% wae dus W0 4 siue fyom

padacopionl reasong, bt la & lanesr w
tae dootrimal emphaele Lo Ue Seripbural empbasls of Loe (hurche
sftar the pevolubionary war tbe splrlt of cenvoraey was galaing

place sad jublic etacation was mul

5 e passes rove able W aliles

tely oun oeiniouse The yevivel Laflusnee v Sogland end & godrivasl
stirving in smerics had ceaeed & desive for o new smplasic in
thie desire for a yeligives experignce of o now uality.

The levscn salorials now were tawen dirsolly froe b Bibisse

le Betis, O. 5., The Surviculus of felisioas ducation = Pe 7



However, they were chosen without disorimination or without any
éﬁf&ﬁits(g&a& %f pr&asdura¢\ %ﬁé:m@thaﬁ of meworizing becane a
popular fad and Sunday Schoeol paplile e@mmitta& whole books to
memory. There was 1ittle teaching dome. The teachers merely
_liﬂgﬁﬁﬁﬁ.tﬁ‘wﬁﬁwgy vorses and rewarded ithe diligence of the gugixg
with prizes of testamenis and colored Soripture cards. Ia many
cases haaéréés 0f verses of Seripture would be memerized in ome
w&ﬁ&fgs$iﬁén Gne ohild, it was said, learned seven hundred verses
in seven ﬁaﬁﬁﬁx
%&a«wéalﬁ system was that of memorization and had many unfa-
 vorable ‘faatﬁma.g The ¢hild was not led to thiuk for nizselt.
@hara‘ﬁ&a‘ﬁa‘giéﬁisian for the ér&iﬁing‘gf the emotions and the
m@%ivagiam,t@ right noral conducts  BOth the temoners and the
puplls began to show signs of ﬁiasﬁtisfaatiana Those leaders who
ﬁnﬁw‘frnm oheervation something of the psyehelegy of childhood
began ta‘laék for something better than ﬁhgﬁ which the present
gystem of bare memorizatlon provided. The dissatisfaction with
this unorganized type of Bible etudy led to a periocd of more
selective ﬁﬁuﬁy,3
?3rst; k] Ska Geleoted %ariﬁ%mrs iessons which were followed
by a variety of lesson helps, %ﬁama‘haxya were worked out as aids
to the selected lessons, &nd alibough they were a hopeful sign of
progress, any fﬁftﬁ@?‘éﬁ?&lﬂ§m3ﬁt sescel to be checked ﬁuriﬁg the

years from 1840 to 1870. 1These thiriy )ears bave been called the

1. Ibid, Ch. Y.
2. Cfe Lankard, P» G, & Higtory of the american Sunday Schoel
Curriculum, Ps 136,
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"Babel=period” for 1% is charsclerized by general confusion so far as
the currioulum was concerned., From this time of confusion, however,
there evelved the well-known Internatiocmal Uniform lessons. From the
decline of the popular method of memorizing the Bible about the yeur
1825 ﬁﬁ‘ﬁﬁﬁ adoption of the Unirerm lessoms in 1872, one can trace
the zradual growth of sn "improved sysiem” in splie of the sesming
sonfusion which §r&”ﬁ'§.ﬂa€lc 14t ne consider brisfly the vutlstanding
features of this periocd.

¢« The 3m§wevuﬁ Syatom.

Individusl schools bagan'ta feel the need of selecting definite
passages from the Bible for the pupils to study, instead of letiing
them choose thelr verses at random frem any part of the Bibles. The
puperintendents In these schools began the practice of printing
passages on cards to cover s guarter of ths years These were given
oat $¢ the pupils with the dates atteched, so thal absent pupils
might keep up with the course. V In 1836, a superintendent of a union
funday School in Utlea, New York, msde up some Soripture lessons
based upon the (espels and the Acts. Hach lesson contained the
lesson title, the foripture passage and a fow juestions. This plan
tecame & model for the many cuesilion books which followed. KFew York
City schools wers also experimenting with the use of "gelegted
lessons”, and the idea became more and more popular smong leaders ia
the field, | |

{E3> The Selected Lessons.
The smerican funday School Union which was organized in 1824,
printed in the year foilowing, a 1lst of selscted lessons whieh

covered a year's study of the life of Christs Before much time had
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émwg & second year's work was outlined. Then caxe galls from
many @i%&ﬁ% aboat the eountry for the use of this two years' study.
In 1827, & list of lessons covering five years was gublished by the

imerican Sunday School Unien and gradually this growing organization

‘ Wg&n % have hope of s Uniform Lesson tystem, based upon the Serip=

‘mms, ﬁ:iezxwould be used by all denomi timaa Feariy & half
&é&tmy was to pass before the msif@m :‘x.aamems were widely adopted.
mxm mm grew up & denominational .consclionsness which caused

| ; mhéﬁﬁ&!i%uim to feol an obligatiovn to supply :ita ghildren with
iwﬁ%ﬁis %*s&ﬁ@ria&s ﬁmiﬁaﬁ% its own dootrines m alugs Some schools

,fmnm %@w immm of the wmm Sunday Gehool imian, Mi:wxa used
ﬁmmﬁs&mi ;;m'&ii%%ims, and. mu athara used materials provided
by gwimﬁfa im&iwmmlm %ﬁ& entire g@rﬁﬁ& from aboat 1840 $o 1870

was, w hae boen mi&, m of gmt ‘confusion, But there is often
progress even in %ims of %mnai@; The competition which existed
amonz the various i&anmx mms‘m mld increassed the awount of
mmr&aﬁ;# to be used but increased the dissatisfagtion of some
lesders and teachers wim materials which were haiﬁg grﬁ&&%&.l

#h new system of &mﬁa@ ﬁ@k&ﬁ%i study,” a8 1% was then called,
u@%mﬁ in 1888, prepared by un Vincent of Chicagzo, under the
ﬁzﬁia of "Pwo Years with Jesus.® These lecsons were divided into
twent ~four chapiters to esoh year, each lesson to be studied for

two Sundays. Vincent, though approving the uniform lesson idea.

was in favor of adapting and grading the saterial used. He thus
set about to grade the pupils as £a§.19wm&
& 1. Cf. Betts, G. Ha., The Curriculum of Religious Bducation. Che VI.

Lankard, Be Gep 4 History of the juerican Sunday tchool
Curriculum, Ppe 198, 199,
2« Lankard, P. S., &« Hlstory of the imerican Sunday School Curriculum
Che X )



A ARILITY

E R - ohildres nat abie o rewd

g = 30 {hildren reeding cusy texte
16 - 18
16 sed over foneiating of iaryoer papile,
‘ sdulte, officers, and the

gublished in
i

owing i o sasvle of the kisé of lessous
g Baboel %%ﬁ%@ﬁg

1666 m@x the title, *i Yew fywiem of T

Lrnnie 1% *’é%??“g
The Bay in the Femp

&5 Tie sald £ : m i% $hat e waﬁg&& wmt Wist ye
m% that @ wust % %ﬁfﬁﬁt w Pathar'e bunineve? - Luky 1540

I Sarasl Lids

%@%ﬁ%‘%‘*%timkw-
%3% %&W&iﬁ%&mwm%ﬁéa*;pﬁM%’?;&na*é&&%ﬁ@;au
'ﬁrﬁia q&% A

;Q*&aﬁ@@‘%@é&*

Site  AD whon Shey had Dlfilled & » « & » 65 they X’%%&&~, Lhts
%?ﬁiiﬁﬁ%m&wuaﬂsﬁk@ﬁm%»s&a:*sm&% Jeseph 53 s ¢ » ¢ @
Koo o # & % o 5

R ESREE e BB RS eh B

Bae @%%@MWW&%%&*&%*vg&ﬂ%ﬁﬁﬁ%ﬁ%ﬁ"@,&%i&@&**&
wwiw%@%mﬁg*;*

s Tonies
1s The mﬁé Jonur at *%m%% w ¥y Gy
Ly Tm oble peeghnl Journey « ve 4ledd,
- C Be 0Bt =~ ve 40wl
' aw  TOUNE w Wy Shwll,
e At home souin - we Blebile

le Vineent, Joba fe, The Modern Sunday D0bool, Ppe 35d=B03.



L "‘%gti ong”

1. 4Ivs PLuS® POPIO.,  Bany OF THY CHILDY %S‘Z’m Tio BY LIVER
His parents' name? Jeseph's trade? =~ iat. xiii(BD.

S« EEOOND TOPIO. ¥hat do yfm mean by "paschalvy WITH VHOY DID
HE GO BOW OLD Was JEBUS THII? How often was the passover
held? 1u what Hebrew monthy (In the month Fisan or ablb,
gorresyonding to our Aprile} Um what day of tbe month? (The
fourteentne) What Christian festival bave we about the same
time of the yesry ,

8. THIRD T0P1C. How far were they fyom Jerusalem when they
missed Christ? What does the expression “Mfill@ﬁ the days”
mEan? - ve 43¢ WHERE DID BaNY O “‘é%{;@"“ 3%&;&3‘ WaE LLL THE T1HEY
,'ﬂm POURTH TOPIC. BOY LORG DI THEY SHARCHY HOW SUUHY? A¥D
JUEREE DID THEY PIND JESUSY you gim the conversation
bﬁ’ﬁwm Jesaus and his mother? What are the Iirst recorded
words of Jesusy = V. 4V

He BU¥W 8IVE i‘fé?%ﬁ, AND IR CONOIRT, THE ?}:"f‘ﬁ FOPIGS. BB
CHEIBT G0 VITH RIS P:RpT8¢ WHEDE 707 What is meant by his
being "subject unto thwﬁ“? GEAT T1¥W DI HE LEBAVEY 4 Hark viid.
In what 444 he increase? what is it to be about God's business
in the world? How may a ¢hild do this®? ARG YU AT a4LL LIKS 7HE
SUEET ORIl JonUey 1IN WU ARE YOU WHLIKE Bl

Viumt’ﬂ i&w af wmatlw and adapting materials atirsoted
'awmkwn m@i m&n mﬁt&w mah wﬁaa of :iaswng was published by
Edward Eyg:lmt&m

(2} Uniform Lessomp éﬁé&pﬁaﬁ; ‘

At mgs time B. F. Jacobs, a Baptist laymen in Chicasc, having
seen the possibilities of the lesson plans of Vincent and Zggleston,
had a vigion of having uniform lessons not only within a single
Sunday Sehool bat for all sehools and denominstions in the United
States, and aleo for the worlds After much hard work on the part
of many interesied leaders, but especially on the part of ¥r. Jacobs,
' himself, the International Lesson plan was voted upon and agcepted

at the Hational “unday School Convention in Indianapolis, Indians,

* Large type indloates whioh questions are to be answered by the
smaller ohildren.
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in the @mr i872. The inwmﬁml Uniform Lessons met wiih success
on every hand from the baggiming; so far-as cireulation and use were
pongerned and are widely %ﬁ zwa even at the present time. Yais
means that for the past firty years, the predominating curriculum

of mliﬁim&&; sdagation ased is %& Bunday Dohovl, k&# been ungraded,

unadapted, and mkﬁﬁa}waﬁﬁw@;ﬁ&{mmr than ohild-centered.t

¢ The Origin and za_&wwmﬁ of the 3raded Curriculum.

The idea of a graded lessons serles was not a mew one produced
in t«hé ‘%wm%‘iétﬁ esnturys 4s far back M the “oateghetieal pariod”
the nead for grading the asterials taught, was recogmized. The
gaestion booke of the ”ﬁaheié}gariﬁﬁﬁ, and the lesson heips of the
m%mﬁwi&m- Uniform Lessons were evidence ¢f a consclousness that
@hﬁii{i?ﬁﬁ should be tauskt in & moye iamgsl# way than adnlts. 4lthough E
the Uniform Lessons were always vopalar from the beginning, they mr& '
never without wi&i@i% becausa. of the vision which some tar-sighted
individuals i}&sa’w%&. - |

s+ The Bvelution of the Graded Curriculun.

A% the beglaning eﬁ? the twentleth century the scientiflo method
ueed in edueation and W&ml%@ was meking its impression upon the
field of religions Many educational books were being published at
this time ’ag such pioneers as 0oe, Starbuok, and Hails And them
there were %Ma&ﬁwi and Froebel who had brought thelr indluence
to bear upéra the place and imporiance of the child in the educative
process. It was true that the influsnce of the public school system

was being felt in the Church Sehoole Many lectures and articles .

l. ©f. Betts, G. He, The Curriculus of Vellgious Aducatione (hs Vis
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Seheol people, in favor of

and books mm being published by Sunday
m:uﬁ;zg 4the mw principles of education. The movement %mw a
graded gurriculum was alse greatly helped by the work of varicus
érgmisgtima and asmeﬁati%a, such a8 the International Primary
Usien, the Religicus Sducation Assoolation, the Sunday School
%ﬁéﬂ&l Association and others. Conferences were held as well as
ﬁ@m@%@&w sobools ﬁf religion for the purpose of improving the
umﬁ%&mawtf system of inetruction in the Church School. The
Internatiomal &raded k@ama vhich are so well k:am at the presemt
time are s product of the International Lesson Committee, being
‘based upon the Seripture material sslected by this committee, In

. 1906, the Graded &@m Conference launched wpon & plan of making

‘& series of graded lessons with nine units im all. These lessous
mm finally wmai‘tmé to the International Lesson Commitiee for
their wmir&amﬁiam In June 1908, the International Conventlon
guthorized the lLesson fzezmimmkm prepare & completely graded
&&riés. - This was the origin of ‘ﬁzm Graded éeriea,}‘

bs The International Graded Series and other series.

The new graded series was zmt mesnt to do away with the Uniform
Lessons bat to be a supplement to them for those who wished to use
%raﬁaé lezsone. Thirty-six ymaéa had elapsed since the iUniform
Lessons were adopted in 1872 and now these bad a rival.

This new geries was closely graded, separating each year into

1. Cfs lankard, ¥. G.y 4 History of the .merican gunday Zchool
\ Gurriculum. OChe TIVe DPs 276=2856,
Cope, H. P., The Zvolution of the Sunday School, Che XI.
Heathoote, C. W., The Desentials of religlous Bducation, Ch. IVs
Betts, G H., Curriculum of Religiocus Education, Ch. Vil.



‘a Mt of ﬁé’&éaet matter as is done in public school text books.

But thﬁig graded lessons did not mt with approval in unprogressive
‘gshools cfe:r ‘iﬁﬂﬁh@ﬁle too mix to usge such a closely graded system,;
- mx&* wmw&nﬁm in 1924 the Lesson Committse made a compromise
and @W&m& the International f&*i e

ded lessconss This plan

: m swxm in gm&mg from one year 1o three years to eaoh

ﬁmtg *%imw ;iasstms were g@bﬁz&m& under the title of the ﬁr&w o
uniform Series.”
Other graded courses were appearing during the progress of the
International ﬁ&rﬁ&m Some were denominationsl and some non-denom-
inational. The Luthersn Graded Series sdopted in 1896 provided ,
yﬁ&x}& mrs@ fx*ﬁm the Cradle ﬁﬁll to twenty years of ages The |
Comgpletely Graded ﬁgﬁm mwm begun in 1868 by Blakeslee and
completed ufter his death, was published by Soribuers and has had
s wide oireulations The Comstmetive Studies in Religlom provided
mﬂy &aémm for all grades, ﬁaﬁng boen kwrk&@ cut from o siudy
mmi ﬁ@a m&g&rﬁmms made by President ﬁuliw Harper in m
| $WW ﬁm&l class mms The Beagon Course ti‘ the Unitarians and
the %riatmn Furture Series of the "&mmmima, the westminster
| t&xﬁaa&t in Religious Educstion sad the non-dencmizational series
' xmown as the sbingdon Relighous Education Texts have ail been pro=
‘ﬁum in this recent period of the graded curriculum.
Une distinotive ocontridution made in graded materials is in
the fact of their &aﬁ#ﬁﬁ& alms and objectives whick were not

present in the wif&m lessongs The abjmtims of the present

1. 1bid, ps 147,
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graded materials are centered around the child that his 1ife might bve
developed in the fullest way religiouslye Whether they succeed or
not will not be considered here but the fact has besn demonstrated

that graded lessons are supsrior to the ungradsd,

"Graded lessons are still in the experimential stage. Invep
tigation and experimentation will point the way %o the
preparation of more suitable materialss The editors of ihe
present series realise that perfection bas not yet been
achieved and have made provision for changes and iwisimm
where these have geemed demiravie and expedient,™’

* in the revisicn of the Interna-

This realization resently
$ional graded series, & ohange that, to the editors, "seemed desirable
‘and expedient”s In the preface to Course VI of the revised course for
Juniors, the aditw& i:a QM@ of the reason for revision, give the
following gtm«m% soncerning the new lessons:

#{1} They have sucgeeded in making the interests snd needs of

the pupll more truly the determining faclor in the seiestion

of leeson materials and the working out of the teaching programsg

| and iﬁ} ﬁhag make larger ?&ﬁ%ﬁé@n for pupil initiative and
project activitiess « « « . "

O« A Study of the Intermational Graded Zeries.

Let us examine Lesson 1 of this ocurse to note whether the
reviglion mentioned has mde the imﬁwst& and needs of the pupil mors
$ruly the éﬂﬁ%miﬂiﬂ@: factor in the selection of the lesson materials.

There are two books, one for the teasher and one for the pupils
The teacher's book 18 £11led with belyps and iz rich in suggestions
which are centered in the alm of the lesson. It contains the Bible
story for the lesson while the pupil's book has ihe gzecular story

whigh is pertinent to the lesson aim, The foilowing report from

ls Lankard, F. G., The Hiztory of the iwerican Bunday School
Curricalum, pp. 831-322.

2. Jones, Mary Ae, Jesus and His Helperss Teacher's Book.
Course Yi. Pe Be
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parts of both books give some idea of the nature of the lesson materials
unged s

Lesson x}"
Foellowing Jesug at Rone

1. Teacher's book

8« The ohiléd's natural interest. - "I want my home to be &
place where I can have a good time.”

be The ohild's need, - "What is the best way bto have fhis
sort of s home?" ;

G« The teacher's alm. - To belp puplls {ind & satisfylug
angwer Yo this guestion by leading them to discover ways of
living at home in harmony with the teachings and example of Jesus.

‘ ds Helps for the Teachers ,
1« Careful preparation
2+ Pateriale ~ Biblical references, pleture hymn,
EREOTY Verse.
e« The Sunday Session - in the class.
l« Directed study gariﬁé
2+ Class peried
) {a} Diseussion isaﬁing; up to story
{b) Bible story = The Boy Jesus at Home
- {an Imaginary stor;}
{e) {lass dlsoussion
{4} Hote book work
‘ {e)} Planzing asetivities for the week
{f} Closing the session.

2. Pupil's book .

#e 48 the 0hild turns to the lesson an stiractive pilcture
greets his eye, “The Boy Jesus in the Carpenter Zhop". Jesus is
here pictured at work helping bhis father and mother.

be Guestlons leading up to ithe story such asy

le ™Do you iike %o have fun at homep™

Ze¢ "hat i the way Yo have {un?"

6s Story « *In-gpite of & Mountain Storm.”

This story is centered in the idea of appreoiating the
bome life and reads in party "« « - « (ne night there had been an
agpacially fierece bviizgard. The snowdrifts pliled high about the
houge . . . « 80 that one could not tell the penks from the siopes.
*Thies is the sort of night I love", Cuntar sald as the family was
eating supper f{rom & table drawn near the fira. His father smiled.
He thousht he undersiood 'vhy?' he ashked to see if he had guessed
aright. . « + Then Heldl spoke. *I like it becsuse tha Tire
soems t0 burn brighbtest when the wisd roars loudesty”

The story ends with the family azreeing that there is no place s¢

dear as home,.

1, Jones, Mary L, Jams and ¥is Helpers, Teacher's and Pupil's Books.
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ds Talking 1t over,
This involves a discussion and application of the story.

e. Dally Bible readings
2ix pertinent passases from the few Testarent are glven

for each day in the week, all as susgestive as the following:
{1} Something that is very hard « luke 6:51.
{2} 4 rale that ig often fe:sm@%m by Wars -
I Thesealonlans 4:11s
f« rmestions to think about beforse Sunday, such as:
- (1} "Have I besn helping 10 make the place where 1
1&1& 8 homey”
‘ {2} *would Jesus be glmeﬂ with the way 1 behavey”
Z  Hemory Verses.
Prom John 15:34,80.
he Hymn = “C aen of ¥an Thou madest known",
- This hyrm with music is ineluded in the lesson. The first planza
ig mgmawm of the alz of tho lesson:
#0 fon of man Thou madest hnown,
 Through guiet work in shop and home,
- The sacredness of common things,
The obsnce of life that each day brings.”
An anaiysis of the forsgoing lesson reveals that, {1} The lesson
has a eigﬁmta aim@ {2) This &im is centered inm a life situation, (3)
‘ ?Ew Xiﬁwnitwtxw imai%s a mtam& interast and u real nsed of the
papil, (4} ‘ﬁ;@ mﬁwi&i& mm t0 agoomplish the aim are graded and
adapted, (5] The materials are Biblical~centersd = as seen in the
m&ww vorsss, the song, the dally Bitle readings and the text of the
story, {6} The whole lesson is also child-oentered, not omly providing
mowledze and wotivation but also expressional aotivity. This activity
is provided for in the lesson poriod amd in definite activities which
are to earry over éa:rmg the wepk
%hile the lesson which we luve Jjust examined is acceptable
pedagosically and sirs to meet a need of the child there has been a

guestionable use made of Biblical muterisls, as » means to thls ond.
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The Btory of Jesus® howe 1ife is parely imaginative and without
aﬁx‘iymm basise 1% iz to h@ further noted that the vwhole gourse
‘ei’ study, of whieh %zma lammz is a wart, can hardly be sald o bve
g zﬁraémgamly 31@1&%&.

ning without$ %axﬂawks*

4. Teac
!&t ﬁ#iﬁm@ the Iaternatienal graded series ‘mm to view mmlﬁ

. one of the x&mat theories mgaréimg the ocurriculum for chureh schoolss

This @&m 'im&wa mmimv without tax%,waks; & fow hwka of recent

mbli&atim taim L ﬁ@fmim @’&gm% &:& fa‘mz* of mia "naw mtarialﬁ for

‘teson: ;ﬁgﬂ

13&%&&& of using the class wriaﬁ for imtms‘aim which
:&ll&wa %&& plan of any text %:wk, the teacher mima her leads from the
‘aiaix&mﬁ and %rka out 8 plan -of w%ivi iy to uget the Smmediate needs
and mﬁemxw as they are mm‘iaﬁ by trm from week %o waak. The use
_sai‘ m Bible iﬁ ﬁmmmm m this ?m* fﬁr it ia used more as &
mmmee bﬁ@iz wﬁm iﬁ m mxﬁw Qigm on & lim preblem of the ohild.
‘*mia program is gammm s.:a m@h wtiwtm& as hikes, partles, trips,
e is@ma%ria}‘mm%arm éiamasimg %ﬂ% m:;é«*w&m.s
& Swmary . |

We kia‘m& traced the a%@ in the development of the curriculum 'framA
the tms the Sunday school was adopted by the chureh, during the latter :
part of the sishteenth wmurg,- to the present time. At first, as we
have seen, the currieulum consisted only of the catechisn in the nes~

tioneanswer form, Later the Bible itselr became the materisl of the

1. 0f. Bwest snd Fahs, Phe Religien of Tichteyear-oldo.
Danislisop and Perking, Yeaching without Textbooks.
sohison, Xdna L., Ths Comstragtion of Junior Chruch School Carriculs.
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surriculum, ihe lesson materials m@kmg to penory mrasé ghosen at
randoms By 1825 there wus a movement towards lesson materials which
mré wmamﬁ mx& adapted, but apt wnitil fiﬁy years later was the
Unifoim Lessen System adoyted out of which was to come the graded
eurriculums The Uniform 1&&&%?; %ich ware adopted In 187E, are
st1ll widely in ase today. mgﬂlﬂaf&m are Biblical throuchout,
( mgm&gﬁ,’, mémwﬁaywﬁém@;t in suggestions for wmethods In 1509
the Isternational Graded Series appeared as a rival of the Uniform

lessons. This geries has recently been revised. Though the Biblical

sontent of the graded serles is more than fifty percent, the tendency
in graded, adapted materialz has boon awsy from the use of the Bi‘ﬁls.
The receni theory of the curriculum which involves teaching without
textbooks makes enly incidental use of the Blble.

1t 4z 0o maz@m that there has been z deocided resctlon asalnst
the lack of Biblical materials used in the Graded Series. Teachers
and leadars threoughout t}m ﬁzﬁm&tm bave sxpressed ﬁm&r dissatisfaction
with the lesssons sg they m and in many ¢cases have returned the courses
to 't}w pablishers in protest, 3&. a result, the 3};’9&32&&&3‘% of these
courses sre rather generaily on tie dofensive today.

And n@w; baving witnessed the swinging of the pendulus from one
extreme to the other with indicatiens of o counter mevement, let ug
scoept the situation se it stands snd proceed with our study as to the

place the Bidle simam eld in the Jusnior currigulun.






Chapter 11.

A Psychological Study of the Jumnlor Child,

1, Introduetion,

" Today in the field of education thers arc certain popular terms
in‘uu whioh reveal ga;}mlar trends of thinking conserning the educs-
tive gawmu, We find vf‘ar example, frequent oecurrence of such
torms as “integrated g&rwmiiézy,” *unified personslity,”™ "the ore
ganism as & mxi,” and "personality as an indivisible whole,”

This thinking of personality in terms of totality hes led to some
interesting éiﬁaﬂrisa which are significent for religiouvs ed-
usation. The Ikift of s ohild is no longer thought to be separated
;’inta compartments, but instead is thought to be "an indivisible wholedd
It is true that we speak of tm physiesl, mental, moral snd social
needs and interests ofs ohild but these sre merely phases of the
sama gzmﬁaéﬁi}iﬁg; " Howewsr, t;«;is is & case where the whole is mt
gq’%i L ’kﬁt&m xm‘ of Bts gﬁfgr‘?ss, if"ér‘ having made an @xhaa%:{m study
of every ;@ﬁam' of the 3miézt‘*s life we still are not able to put
these findings together snd say this is a typiesl junior child,
Seientifie observation end experiment have revesled that no
two ohildren are exaotly alike « not even identical twins. GEach
personality offers a new ymmﬁ.g Too often students of psy-
chology have been prone to pigeon-hole characteristiecs which one
might expest to find in the c¢hild during this or that stage of his

devyalopment, Dr. agﬁ;%wx@ff, en avthority in the field of psy=

1. Cf, Baldwin, JelL., Junior Worker and Work. Ch. III.
2., Cf, Horsworthy end ¥hitley, Psychology of Childhood, Ch, XIV.



chology says at this points

' "We need to be elastic and alert in the field of Psye

ehology, for mind is not es predictable and regular as

nature,”

Se it is well in meking a psychologiosl study of the junior child to
recognige the 1§m1tatimﬁs 28 well as the possibilities of such a
study, ‘ ‘

Thile recogmizing the differenses there are in different chile
dren, a@é also the diffioulties involved im getting et the inner life
‘of ‘a junior child, there sre some significant facts which we ap-
preciate, nevertheless, that scientifie study has revealed pertaining
to this age of childhood, Thg%akarn eortein characteristies which
are pbsvalaﬁt at this time in the child's physiesl, moral, meantal and
religious nature, The failamiﬁgyéiseﬁaaiaa will consist of a study
of the above ygﬁaae&, based upon the findings of various writers in
the field of rsligﬁou& education. Thie study will be supplemented
by illustrations taken from the writer's own experience with Juniors
a8 8 tescher in public school and Sunday School snd as a worker in
a0 Basteside setilement houvse in Hew York City,

2. #is Physisal Nature,®

Let us turn first to the physical life &f the child to see what
rel#%ien it may have to his personality as e whole,

It is said that physical vitality reesches its highest point at
this age, though physicel graw%h, by the age of eleven, has beaen
somewhet retearded, Girds, s a rule, are larger than boys of the
seme wge but physicel health and endurance for both are wnexeelled
in aay other period of childhood, There is an exuberance of emergy

which is irrepressible, weiting to be loosed. For a growm-up to

1. Gless-room lecture, Bibliecsl Seminery in Hew York, Sovember 1330

2. GFf, Baldwin, J.lLe, ~wnlor Worker and Work, Chepters 1l and I1I.
#Hartshorne, Hugh, Childhood snd Character. Chapter VII
Powell,¥arie C., Junior ¥ethods in the Chureh School. Chepter 1l.
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wnderatand what this meens it might help to comsider the following:
"Think of how you feel some fine, erisp morming,

after a good night's rest, awske and ready for the day's

work. Them multiply your feeling of strength and energy

ten times. You are ten times ss hungry, ten times as de-

sirous for shouting and singing, ten times as good natured,

ﬁu3 %i§a§ a8 fﬁllf@f‘&itﬁhisf} #an ﬁimﬂs“gs eager ior the
next sot. That is the way e boy feels.
| o All one needs to
do is ﬁ@yunﬁah Juniors st play snd one will see the ssme display of
endless resources for physisal aa%i%ity.‘ The following example
might serve to illustrate the axtent of thés endurance during play
time, ;

At four thirty o'elock, one eloudy afternocon, twenty-three noisy
shildren cams tumbling into the gymnasium of an Zast Side Setilement
house. They had been in dchool all day and were ready now to
a?aag@ themselves in physical freedom, They wers given the siznal
to iina'ug in marehing ordey and this they attempted to do, 1In
tha‘pre&ﬁéﬂfﬁ‘ﬁ&ay‘pasﬁt& each at&er, wizgled, shouted back Qné forth, |
stepped injﬁﬁé out af‘i&ae, did indescribable tep dancing and jige
ging, shrugged khwi# shoulders and pulled their marching partners
into place, %ﬁ#ﬁ‘%&a signal was given, to march they sterted off
at a 13#&;3‘puea,anékﬁaaﬁiﬁuié marohing in vufiaus formations for
about fif%éan minutes, After a period of folk dancing they played
aaﬁivwig with different kinds of apparstus, some playing basket ball
while others wmfe'wgiriing at & dizgy r&t@ upor giaaﬁ-striéﬂa. The
igét“fiftaen mia&té? Wﬂ?é{§§§ﬁﬁkiﬁ relay reeiag, of the nost sirenuous
k¥ind, from one éaé‘af ﬁha‘gy%n&ainm to thé other, Baoh chdld was
panting and perspiring but showed no signs of fatizgue, Then the
closing bell rang the ahilérén begred for permission %o rum one more

1. Hartshorne, Hugh, Childhood and Character, p. 1¢®.
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race. Upon refussal, tﬁi&bfivﬁk of twenty-three noisy, jumping
ehiiéren went raluatantly up the stairs with apparently as much
snergy as they had hed w&aﬁ t&&?'anﬁsrﬁé*l
Is it eny wonder thet childrem with ‘such energy ere seen squirm-
ing snd wiggling during an aaint@raating warship ;ﬁriaé in Sunday
School?  Sueh ;oa%isasasns is also inevitable during a lesson per-
iod in whiech the teacher itkﬁﬁt&iiﬁikg in uhsﬁtﬁ@t terms, While |
: %he primary am@hasis of o ruligiana aﬁﬂa«tﬁaﬁ pragraaAia not uyan
tha p&y&ie&&* 4there ¢an Eﬁ no qaaahian na*wrtkwiaa&, of the sige
nificance af ‘this phase of the Junior's 1ife for eny program. It
éara not be 1@&&?&&» o
8. ﬁia Sooial nﬁ§§§9r&1 ﬁ&tﬁxﬁug
‘. If a knau%mégu of @h@ gkyxiﬁ&l nntnr& of thn ehild is n&aassurv‘
o fmliy‘nﬁéaratuﬁd hi&; it is slso true that a knowledge of his
aaaial aué marai n&%urﬁ ig iaﬁispsnai@ia in fully knowing him,
This knowledge is a&aé&é in approsching the importent task of his
religious %r&iaiﬁg; F@r t&i#~r§ax&a; we turn to the second phase
of his 1ife to ses whaﬁ it may contribute to the study as a whale.
At the b&gianing af‘tk@ Junior yeriaﬂ, the child generally mani-
fests two selves. He is both individualistic and social. It is
not until later that he 1@&:&; to cooperste with the group in eny
eonsistent way. :fkérﬂ 18 an instinotive desire to be with others
and to organige iﬁta/g?aaﬁar t&aégh there is alsc much wrangling

over selfish interests and proferences whieh involves s resl strug-

i Liaatsnuﬁt whits ﬁaigh rhe@é Housie, 23& Ee 49%h 5%, Ne¥ 0o HMar, 193
2, Gf. Powell, Marie 0., Junior Hethods in the Church Scheol, Ch. II
Of. Paldwin, J.L. The Junior Worker and Work, Ch. 1I.
¢f, Hartshorne, Hugh Childhood and Charseter, O{h. VII,
of, Coe, (. A+ » Sooial Theory of Religious Educabtion, Ch. X.
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gle betwm the two selves,.
o B ‘%{ia Eﬁl&ti@ﬁ to his Parents and Teachers.

The home lg less significant t%fmz it was during the primary
agze for with added experience has come & new independence, The
child is no }.émr "mother's imy“ or "mother's girl” as was true s
short tinme &fsz«rﬁ “gften he i‘a‘ nore Xagai to & growp of ylamizw -
a gang or a ¢lique » than tﬁf the members of his femily, é%my %ima

"he will dispute the wisdom of his gannta on some point of infore

. mation, because his teacher seid thuseand-so. The junior child's
world of aemganima is largely made wp of children his own age.

His attitude toward his elders is one of nesessary tolersnoce, m&
toward ohildren ;mmg;r than himself his attitude ie one of indifw
ferense or scorn besause they 'X@k hie years snd wisdom! He likes
attention from éﬁa@rm but he h&a §. growing desire to mask att&myt‘a
f&é get it He is often “@?%w. of his affection for others,

- May, aged a};em‘ wﬁ«a i# aQ‘Wz& rude to her vescher end hard to mane
age in the zroup cane az%é day and ssid without warning, "feacher, if
?M ﬁw@iz slasseg on ﬁaﬁw%y, 1'd come to teom," and then ran away
%o hide her embarassment.

?n His Eﬁaﬁ;im& to His Cos mpanions.

The junior a@ﬁ is an age af‘ shwas, The girls like only girls
for chume snd the boys are glad of it, for they think girls are
"eilly" and want to play with dolls all the time. Girle think boys
are rough and rude and very mmtidy. It is at this time that boys'
loyalties are shifted to the group or the "geng® while girls form |
cliques or sets of their own, Juniors feel that they must wnite
in their mutual interests end common aime with those of their aﬁn :

age and sex, for their elders do nmot understend them end those young-



25,

er are impossible weaklings. Furthermore, the nature of their piay
which is, after all, thelr real world, oanlls for companions, who like
themselves, are energetis, impulaive, fond of fighting, elimbing,
wrestling, running, and other kinds of competitive activity,

At nine & junior hes not learned to sublimate selfeinterests
enough to form @ real gangs He hes not learned to cooperate for the
sake of the gwapg but gradvally he learns to sooperate for the sake
of competition in his play, He will cooperste with his teem in =
relay race in order %o win ageinet the opposing team, though even
here selfish interests have been known to spoil the geme, It is
through this mbém tendeney to play that moral character mey be
wrought out in the ohild., Play dewelops children. It is here that
group approval beoomes the aﬁmﬁﬁrﬁ of conduct, Many a "sissy” heas
been made over by the gangs He has to conform to the rules of the
game, be stropg and ccurepgeous or be left outside the envied cirele,
-1 ahik&*s play is not only an outlet for physical energy but it is a
means of moral growth in more ways than one, He spends much time in
dramatizging the virtuss of his favorite herves, He may be a knight,
@ warrior, s whooping Indian, a bandit, e Robingon Crusoce or a Lind.
berge He has not the faculty for wise diserimination in the choice
of his heros, Surely hﬁfaﬁm lies the opportunity of the teacher to
zuide the éx;mrimm of the ehild through the vae of stories and
good bookss Bhe can lead him to ehoose e Livingstone-type of hero,
in whom he mpy see the coneorete virtues of courage, loyalty, snd ssc~
rifice rether than to let him choose the undesirable bendit-type seen
in certein types of movies and in comie sheets, Ferc interests, if
not wigely guided, are a power for evil as well as for good,

It must be kept in mind thet a jumior child, in spite of ape
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pearances to the contrary, is capeble of gentleness and real affese
tion, The parental instimet is st work in the child who tenderly
cares for her dolls or her i.i‘!;%&t brother or a pet, and one has
only to observe a boy's companionship with his dog to ses the dise
play of real affection. How gently he strokes the shaggy fur and
how boldly ha tekes the ehaiw#fs morsels from the table to feed
this faithful friend, Yes, "How tender a boy is with his owm dog

and how proud of its ability to eat up all the dogs in the neighbore
1

hoodt”
é« Hig Mental Nature,?

A abx&ld slainms not mx‘ly a &m«i “&ﬁiag and a meﬁﬁ end
morsl being but he has elso an int@nfec%mx being which asserts
itself in characteristic ways at this ﬁm‘. “He has a mind of
hit ovn," ae some one has put it,.

A 3%&@#*: mind is active in secking reality and truth, thangk
truth muet bs presented to am&_{m the conorete usually in story form.
Neither abstract language nor &musx symbols have sny meaning for
him. This was strikingly demonstrated in one instence, when a
minister in preaching the jumior sermon wged en alarm olosk es a
symbol, He likened the shildren's inner lives to the hairespring,
Later when tousle~headed Perry was asked how he had 1iked the
junior sermon he said, "I'm just like an alerm cloek, Hy thair-
springs' up all the time and I can't keep it combed dowmi®

The ohild is ever living in e larger world. His greag intere
st in reeding et thie age pushes out the narrow horison of hisg
earlier years and broadens his interests '&é the ends of the globe,

1. ﬁartaherae, Hughe Childhood and Character, p.%.
2. Df, Idid, Ch. VII. |
Eﬁkld’ﬂ‘w, Jolin s Junior Worker and Work. Chiell.
Powell, Marie C., Junlor Wethods in the Church S8chool. Ch.1l.
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e reads of Jaeptsin Byrd st the pole, he follows the flignts of
Lindberg, his geography tells him of other lands, and he identifies
himself with historic characters from any gge or vlace, ith this
ability to resd there are the cother abilities or writinz, drawing,
constructing, and zcting vhich sre rapidly dewvelopine, The keen
interest in dramatiocs is shown in the ready disposition to repreg-nt
stories from resl 1life or Ifrom fistion, Though & jumior child reads
wall and likes to act the role of wvurious charactersg, he ias neither
fluent of speech nor s good sonversationslist. One Sunday, %illiem
azed sleven, was btrving to entertain his sister's Sunday School
tesshoer, while ste wes a’ his home, Finding conversetion a bit
awkward he thourht of » way out which sghowed his real interest of

the hour, He suddenly disappeared, but shortly returned bearing
pracious treasures, o proudly displeysd & varied eollectioan of
foreign shamps, coins, and hills and axﬁresa@ﬁ his smbition to
eolleet many mores His interested gvest lnter save him gome rere
sbampe of her omn cvllestion and thersby beceme his fest friend,

This desire to make such colloctions is characteristic of later child-
hood,.

The junior is wide gwake mentanlly, but i incepeble of volune
tary st ontlon for eny lenpth of time. Twenty minutes has been rive
en as his limit for councentration. In his mental sctivity he likes
comretibion und riv slry, thsugh@@hare ig s growing desire to work
with othere for a cavse, Thig is the sse of "the championship of e
csuse®s  Clubs for kindeess to enimels @r for civie improvements
are of intevest when & resl emuse is present. Experience shovs

however, thet such elubs have their difficulities for a club leader



28,

soon fii.m;mwra the willfulness and the self-sssertiveness of the
members, 4 jwmior child is becoming conseious of his own growing
individumnlity, ‘Yodesty is not a virtue et this stage of growth,
though & ml regspect for sutherity is not leckings You mey dies
tate to a junior if you ean prove yoursslf capable of doing so. If
not, he hmxf will comnand the situation, for hé admires no weake

ling, He feels that he is gfrmemg ups He wishes responsibilityy
he Mt:i 3 uax to 800 mplish in his own iadividual strength, He
is in aﬁmr mr&m a qualified "candidate for personslity.”
By ié’;m miigmw ﬁa%um 1
ﬁamg looked at the lifa of & ;;miar from the standpoint of
the three phases of his physieal, moral, social, snd mental life,
it now remeins for us te look at his religious life end mature in
order to complete the study of his peréaﬁa‘lity s & whole, What
religious capacities do we find in & julior ohild which warrant our
hypothesis thet he hss need of m& will reepond to religious training?
Let ves gee what preseut ém? ?*f;xsg&tan in the field of religious ed-
veation are seying at this point. |
a. The Pgychological Foundations of His Religious Nature,
"There exists in humsn nature e great need for re- ,
ligion, and wherever the race has felt u grest need it has
built into original nature the capacities which given ope
portunity for expression, will satisfy thet need,”2
Although there is no single religlous instinet in the originel nature
of the ahil&; there are religious tendencies which provide a starte
ing point for nurture and $raining. There is an instinctive mental

o

1. Gf. Betts and Hewthorne. Hethod in Temching Religion, p.&6&
tartshorne, Hugh, Childhood and Character. Ch, V1I.
Sguires, T.A., Psychological Foundations of Religicus Educetion.Ch.XI
Powell, Marie C., Junior Methods in Church Sehool, Ch.Ii.
Eulfiwia; daliny Junior Workey and %@0!‘&; Ch, ilhmli.
Gow, Guf., Sooisl Theory of Religious Education. Ch.XI.

2, Betts and Hawthorne, Wethod in Teamching Religion, p.ﬁﬁ.
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,‘alartnaaQ é#yr&&wi&g itself 4in emriasi?y; ﬁ#piariﬁg and reéﬁiag
u&i@h affords an e&a&kl&aﬁ aggar%ani%y to pregent right Imowledge
af s@ir%mi fruth, | There is the gs;rmmi instinet which has a
‘ﬁﬁﬁéﬁnﬁy‘%& éxyrtﬁa itgelf in the f%aliﬁga of tenderness, sympathy,
mw m& amﬁwﬁim for ﬁéwmmimy in others, There is an ine
araaiing ﬁﬁﬁ&ﬁﬁﬁy towards a sloser form of godial sﬁeyeraﬁi&a whieh
‘laaés‘tﬁ the u&ﬁ&pﬁa&a& of standards of sondust approved by the group.
This gwgﬁ‘ﬁa&sfiﬁsﬁn@ forms the bﬁia for Christian fellowship

H‘f&aé Iaaéa 26 the 3@&i@r*&‘ﬁ&§ﬁ¥&1 ﬁ«eita to enroll in the group as
g ok ‘members And then hesiéaa these tendengies toward certain
th@ngﬁ%ﬁ%ﬁ@@éiing%gwmma%ﬁhﬁﬁi@r, there is the tendency towards
-kaw«mrg§fxi§; mﬁiaﬁ leads to the idealigation of personality, This
| grawing ayyr#ﬂiaéi&& for §é?$§ﬁalihy is sipnificant for teashing the
a&ilé xig&% ‘g

;‘\;ﬁimﬁmigaz, both to his fellow mem and to his God,
e S : be ?ha ?krsi ?hases af His Religious Hature.

One writer has gaid, "The soul of man expresses itself im.....
 three phases of activity, (and) religious education, since it has %o
do with the Qﬁtif& #@ﬁi;uax&»&a&o must provide for the development

of each ghﬁﬁﬁw (

; @kiﬁ %&?&a&fﬁié~axyrausien has long been known as
thet of mmﬁagi fesling end wi};liag«» 4 ohild's religion, therefore,
mugh ﬁaasa#ariiy involve the ﬁay in which he thisks snd feels and
wills in relation to ﬁwﬁ* let ueg exsmine, briefly, such relatione
sﬂig& fram the child's ai&n&paia%,
First of all, a child's thoughts in relebion to God are not form-
vlated in dootrines, Hig thinking of God is rsther iun terms of his

 being the child's Hesvenly Father who is guiding and cariang for him,

1. Sguires, W.h«, Psyochological Foundations of Beligiouvs Bdweation,
P 145, -

20054




He may think of God as Creator, Eﬁlar, end o King who should be
obeyed becsuse He is allewise and allepowerful., He mey also
readily think of God as his Friend for this is an age of companione
ship and God is welcomed in the shild's thoughts as a deily Come
paniaﬁ. - Secondly, as the child is taught of the love and goodness
of God, fnaliﬁgs of grati%u&§ are abtoused., This responsiveness of
love and sppreciation mey grow into a real desire to work with God
as his kaly&?f  ¥With proper training, this feeling of reverence,
awe and gratitude can be cultivated to become hebituals, And
finally, right information ebouvt God which leeds to right attitudes
toward Him will show itself in e willinsmess to sxpress this grat.
jtude in right conduct, It i; true that his conduct will be far
from perfection but his religion will be none the less real for
h&%@;ﬁzigi@aa training oan inorease the number of right acts and
&isceuragi;tke wrong ones. A teacher's geeatest asset does not
eonsist so much in the faot of the junior's natural capasities for
religion §i~in the faoct that he has a real liking for religion -

#gaaain&, manly, womanly, invigorating rel&giaaq“i

Sueh is the
child who comes before his teacher each week to "elaim his birthe
rizht to have this capaeity for religion cultivated,....his right
to a normal, heppy, invigorating Christian faith,"?
By Surmmry, o
There is, we have seen, a new stress in eduveation, todey, uwpon

the neeessity of thinking of the personality to be educetéd in terms
of ite totality or in terms of an indivieible whole, 1In this chap-

ter we have been studying the personality of the junior child from

‘1, Powell, Marie C., Junior Methods in the Church School. p. 43,



31.

four different angles of approach, ‘& brief study of his physieal
1ife revesled him to be possessed with great resources of health

and vitality, acocompanied by an ifyeprassibin tendency toward stren-
uous and eompetitive activity, The study of his moral and sooial
behavior showed the junior %o be living in an ever widening world

of soeciel eonbacts causing an inoreasing need for making rizght choices,
In this simmificant period of habiteformation his loyalties and his
standards of conduct are not vet fixed, These are at the éispaéai

of the teacher, It ie her privilesze to choose his cause for him.

Furthermore, the mental alertnese of jwmiors, as owr study has shown,
kxnaif#sta itself in en opemness to truth, an eagerness for inowledse,
& love for heroes sand aﬁvwﬁturs, & growing ability for reading, write
ing, and dramstiszing, e varied interest in ccllections, and & growe
ing self-assertiveness whioh comes #ith his consoiouvsness of his
" own individuality. Thess traits suggest fertile soil for the sewods
of knowledge which the teacher of religion seeks to sow, And finsle
ly, our study of & junior's religious life reveals the fast of his
natursl eandownent for raligia&t
A junior has & resl likiﬂg for a religion which can be btaught in
a way that does not do ﬁimlﬁﬁéa to the inherent laws of his nature,
Qur ataéy of the junior shild has revesled him to possess all the
potentialities needed for trus sitizewship in the Kinpdom, Having
discovered "what manner of child this is* let us turn now to a study

of the proper aims for his religious training.
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CHAPTER 1V,

AR EVALUATION OF BIBLICHL WATHRIALY POR

USE I8 THE CURRICULUM,




434

f6al Waterials For Use in the Curriculum,

brace ; ’m our diseussion up %o this point, the erigin
develos of the curriculum, e have exwmined the capasiw

2 noeds o a Junior ohilds W have defined certein objectives

pought as the goals of religlous tesching, Sow let us turn o
& &ﬂﬁﬁi&ﬁ?ﬁﬁi& of the mﬁwiﬁ& to %w uvsed in schiewing these ohjos-
iw és; I %&i@ ghapker we man. @ ourselves $o a study and an
avn mgﬁzm& ﬁf %ihi&ml mmiai& ia order t0 evsluate their fite
ness g M&ﬁ&i for the Junio¥ curriowlvm, X :

Religious surrisulug meberials may be divided into thres classes:

M%ii%i. @@Miﬂiﬁlﬁm}; and aset:mﬁh&&i&ah The first ¢lassifioas
%&m desls with the text of the Bible, the second deels with biblisal
material which has been modifi d, paraphrased end simplified, =nd the
deals wmx souroes outeide the saored senoms Let us comsider

the m@u Velues of Biblisal mwa.m.
anse of the m&ig as material for the curriculom may

iﬁ% 3:&@@ &“ %&ﬂ gm m& §§ t m %} § : #g

3& gg. ﬁ@ﬁm em:& Eﬁﬁ%ﬁﬁmﬁ %&m %ﬂ&mim of ﬁ&ligiam Bdaestion,
‘ %;#t 142.148
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*1t (subjeot mebter) must be rPegtored to the upevienss
from which 1% hes boen avsbreoted, [t neede to be savenalor]ged,
turnod over, trenslated into the imvwedisbs sad individus
sxperiencéng within whisa it hes ite orizin end significence,”l

It is obvious toet the mgm&wr for religiouva edeontion needs

yloziged as woll ag doss the subjest matier for seculer

mes bo gonsider prinsisles soveralng the use of the
Bible isn the gcurriculve we meed %o listenm o the ablest sonclars
in this fields, Dr, Hobort Gmith fvom whom we have been quoting

BT,
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kS 1s e suited to the nesomo ] ishuent of 1te aing,

2« Hinletor to the religious neads of the prosontedsy

sooial axperience,

3+ adeguately veprosent the vevious govrseg of religious
sxparisnee end ite wany fores of exvression,

4, Bo suited to the relizicus po:
listtebiong of individumle.”

sidn, enpaoitiesn, and

Tithout ferther somment here
oo the standerds given above, we shall turn Lo views of snother
leader in this feld, | Blaushe Jerriey is "Hesognized ew vue of the
grastapt authorities of Teekeday Uhureh fehools in %ﬁ@?iﬁ&tﬁﬁ This

writor sanvg in Hor labtest bLook ix volsbion to Che usw shildegenbeorsd
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¥y of sbeshen which s
. the spirit of
— uarmony with the w& snd ddenls of Ghrist, He
6a1d that we should forgive ack only "1l seven times, but
vnbil sovenby times m‘** And W T said, “love your onenie
snd pray for thes thet perseoute m“ I the story of Stephes
ambodiment of this besching, |
mowledge of the Junior ohild reveals his need for training
srigoe o yesl eonfliet shon this self has
misk retaliabion e m netural, dme
sees thie behaviour ovidenced in = noble shersoter such as Stephents,
*rue this isason own be seid to movk s real need of “he ehild, whils
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V nation for m Somior, o hove learned of bis interect
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(2) Testing the stovy &f Josust tbedience

m&m ;

aledng the story of Jesus In the tesple sb the age of tweive,

find the mnm portion o reveal the fact of His cbediense o ri
, o authority of Mis perents. Obediemee o proper
mredly « Christ-like virtue, for, "He umbled

+ at the sge of
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yohps, i‘fﬁ*ﬂﬁﬁg Mﬁ W seuTare ﬁﬁ m ﬁ%@ﬁ o !&iﬁ oneion,

be Joms seid, "Hlossed sre they thet hsve besn perseoubed
¥ eoumme: 8 saliyesassBlosasd are yo g&m men ohall resvonch

you and WM\Q Mﬂmgz’w muy eake®, JFor o ohild to learr

%3@‘ "for Fighkowmnass sule”




%‘a@%ﬁ actions There is cunquest which canes through
po for in %é’*‘k eity” he "mede many dissiplos®,
thoy kisow wint 5% S8 Yo meke eon

is gﬁmﬁiﬁm for the e¢hild to rewemperience
sueh & wey as o lead him to

wing pesple of this wa o
m wmimm for the dovelomment of courageous 1ive

ppoel So the ehild end

e $0 Pollow the path that God had ealled Him to follow, insteed







iife of the ehilde Yor this ressan, the failure of the
o use of sueh mhevisis dove nod poowseerily o Gl e
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b hoaa o guestion
prdguluns  For thie rescon so simll
ladns sede for the 014 Test

se of his intercet in lungus

a— ) N

wn Oritieles and tho iresthing of the old etk
e




fe The &m% o’ ol
Be The s:drit of helpfulness as shown @?
%t the faithfulness to &

basle of &
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of ‘beshamts mﬁfﬁ&m%

{1) Tesking of the
townrd Lot

*

ﬁ%&ﬁ &a the story of the unselfish
ot when §% ws his rightful privilege idored self firet,
o m thot Joeus epproved mish n spirit of selfs ~Vj,;‘73m* “hon |
ghnle m ‘k%%@* noighbor as thyeelf”, as thus prooticed by braham,

¥ ropoived Josust fullest sopetion, "o feol thet this My is

harmony with the epirit of Christ and is " ositive” to the firsk
Wﬁ@*ﬁmﬁ ;

48 wo muct be guided in our choioe of ctories by tho needs of
the ehild, 1ot ue rosall his noed for unselfish oonduot, e found
that the “:hsm%awl%#mwm:tnmﬂﬁm hen
¥hie story 4 properly presented he may be led to see his ugly self
‘ Ifisiness of Lot and hie botter self in the unselfisinces
Abralyans /& this point, wo have the opportunity of festuring the
ment of eloies. in the weighing ¢

boter end whige The ebory of /ruhem bessuse of
deanture snd Lts sobion lends $Seolf to dramebisetion
uioh result in aste of uncelfishnesss e beliewe this storywmax

sriterio scmoans has saidy all coolad evils night be
memed up in the one word "selfisimess”, Unselfish eholses on tho
part of & junior W&s adde %o his fitness as » member of soaliety,
plified in his 1ife

nEmarys wo mny 8oy that bocsuse




L

and &é@kmgﬁ *E::Ew #pirit of meﬁfi%iﬂmﬁﬁ because the child has
ne-4 of %:miamg in m#&iﬁ‘iﬁmﬁﬁ snd the eapasity for such behaviour
pessuse mmw&e}mﬂm is an ossential soecial trait, this story
well be included in the list of fit m&‘mf»

exd |

from the aim Testament ay

‘fals fwm&w | |

e | Testing ‘the story of God's (mmipresence as Hxpers
jenced by w‘f&@h o

%&a %%mry tell of Jadob's ﬁ%& axperionce of the amnipresence

e

of ﬁ;m%g The mimm&a of @od is taught by Jesus in the New Testes
ment, e seid of the believer, "¥e (the Fether and 1) will come unmbo
mkr&mr abode with hi&“’j sud again, "lo, I am with you ale
- Paul snid of Gody "For 1n '

S0 we epnelude that the tesching of this story is in

we live, and move, and have

h&mmy wi%:h the teschinge of Christ,

| Z%?ﬁ ﬁkﬁgﬁzw Two we disgovered the junioris geed for kuowledge,
not mﬁig of @@& as Creator evd Probectsy, but as a consbant Compane
ion in his ﬁz@il@? 1ife, ¥e also discovered that a junior readily
FPOsns thie iden of God's presense and companionship for this pere

- 10d is the oge of eompar ionship and he welcomes God labo his exper-
ience, Vital knowledge of God's omnipresence requires training.

The e “':}ﬁf‘am@ of Jseob Shough remots from the ohild in time and

i&mw presents a means @f training through: e real life-situation

nild is able to. &.@ywi&%&a iaﬂ perhupy ho, %oy has been

away f{rom home and f&mﬂy for amp&nimahi@. Perhaps he, too, has
&mm sut %ﬁw the sky at night, alone, snd lost in the silence and
wonder of neture about him, One practical outeome of This lesson

wag shown in the case of young Gordon, nged eight, who was told
this gfory in Junior Church snd who hud s part in drematid ng it.

A

1. John 1&; 23b 2, HMatthew 28420 b. 3. sots 17:28s



n more vitel reletionship to mane

razenee in the experiense of Jusoh hate
b @w& the sase sabjecbs It tends

tament, These two mﬁm wn be vorked oul
a wnit of W e
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jundor So kmew that when Joms wis on obedient Doy st the sge of
Swalve ho was, no doubt, familie with this slory of Jesesh'e o)
tlery The imbersvh may alse Do helrhtemsd by ths vee
wh phebure of Yhie shory whieh shows yeung Josesh lost
in e @ﬁé@k L1814 buk with his Peue ot fwnerds Ghe IR
bie i&ﬁ%@g o The fiading Tie o dimoumesdons we hog boen
said bafore, properss She wmy Dor soeh s obory ac Yals
od daring the woek oy Do made Wy
Fallowing *W of 4he mecsns of

» gl ks

&4 s0bs af shedionne fn be nenabl
manh £ exoering

= and & fupord gm"m B
The potial mﬁms@m 6 the prasbice of wilikag obedteance

Tharg wiﬁ%m@ furtner tesbing we belisvs that the onse hag been
mode for the sboyy of Jeseph and tart by bous may be emsidered £ib
meborisl £or uss in She eurziselum

{6) Testing the shory of Mtih's melnfulnees,
This 14 s shesy ef & young gird whe found Iy
aitu-tion in the honse Mot ©

wma 5 divevt desserdisst of Puth %W@%@ whose iine com Lha Gne
w%%z% enldy, “heasever would Betves grost smomg yeu shall be ssveoad
ﬁ%’ 211" g Jems gave his 1ife W searifintnl sorvice wd we know
that the ;&gwﬁg ol m&@a@m@ﬁ ia 1iks iz epivits
# liker rosoameibilitye o wishes
wham thie sttitude ie ubilised
& "doer of the wrd® in perfom
mubh he slosners by Srveks

kindigy i%&iém% wrhs, The vle

1. vl eda
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: | ‘ wre in being & glesnsy,
tran wald be = possible spprossh %«
lght be mede of possible sets

wity, e 1ikes o do Shings and the story of uth een
the desire to do things few others.
ory has met the remirenexts of the three eriteris for

This story of Danielfs Peaylessness of mun and of his leyalty to
| 600 18 the dodiment of Josus® benshing vhen Mo said, "Be nob afraid
of them e KALL ho bodyesss.but four Eim who heth power %0 Sas
into hell", Though Daniel kmew thet he would be put fmto the lionst
den 3f he prayed ta God, he wezt to his Youn wnd “kmeeled upom his
knees thran Limes a %g; snd prayed, snd geve thanks before his God,
as he d4d afovetime”s Guch feurlessuess in dodng right is o Christe




3¢ soniohys 1% tonds to "leaven tho lump”

The Wma
M*ﬂ‘ w ne soon in the Mife of %&% T
ton of the cost of frimden




hasige the fuot thel suoh meberinio pint

noes a‘iﬁ %&%& oo,
iﬁ%; we feel the
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Sonalosions
, %&& ones 18 the ohildis, His desends woon Lhe gurricsiue of
rslizisve é&m@iw aeve bown ouwr zeide in this s%aé:&* T dige
dovored ia Ghaptor One that it wee the recogaition of these desmade
whioh meyied the chenge from wzraded to graded melterials, 4 uore
%&%ﬁﬁﬁ gtudy of the junior ohild, as mede in Chegber Two, lod W

the disgovery of the threo-09l1d neosot of ki persommlity and 47 the

thras-fold neture of hie relipiovs svepecitics and deeds, ur study

in ”sa?w? Thres begad mw thoss nesds of the ohild, resulted in

s sholoe of thoes siss essantisl to e somplete progrsam of velizioue
%mmm@;; twy alosing chapler hes ooneieted of 2 orition] oxanine
ation snd ssiimete of selestved Bibliesl =seierials se puseibls menns

Loemed sosoeplighine the onde et talnrs us iu loe relipious odute

cwbion of jenlove.

¥hlle resspniging the wnives of Yifowseniored seouler meiorials,
wh Peliove, &8 & result of our gtwdy, thet Diblics] meterisls eun

be snde Just s Lifoe-centered; more Lims Wiis, Lat, in view of %heir
unloue velues, they shoold be given & predowiuent pleee in the junior
eurrisuium.  in other words w believe thet, whough e religious
swotriengs of the saoe is brosder toan thet confined within the Hible,

i, aE 3% hes bosn said,

“

“ire Tinest thet wen have thowht eod folt and sald
und dong in relizion hes beon brousht togsiher sad sed down

#nd npalin thel,

1. Dotis and Uarbhoran, Ponpnhios Felislione e 1dia
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: the nesds of & Junlow shild
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