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COl\fTRIBTTT OF S'TiiiTvJER CAMPS 

TO 

CI'I'Y 

Il~TRODUCT ION 

A. The Problem 

1. The Problem Stated. 

It is the purpose of this study to concern 

itself with the problems of adjustment of inner-city 

youth. In the light of these adjustment problems and 

their nature, it shall further be concerned with summer 

camptng as an effective means of aicHng youth in the 

meettng and the solving of t se probler.;s of adjustment 

which occur tn everyday living. 

2. The Problem Justified. 

The problems whic~-J face the American inner-

city youth today are many and varied. To meet thBse 

problems, the ave yoLJ.th has to rnake many j u.s tmen ts. 

These adjustments in not a few cases are difficult. The 

t . . t . ens lons , anxle ~ 1e s ~ frustrations which are caused 

by these problems can lead to serious manifest ions 
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w wi the yolJtb. himself. The rnost ou.t-

sta ing example of this ll:t to an equate 

adJustment is e sses itse nt 

r. vermFJ.ent has en ca-re tc 

g warn ni 1 ncy ls t be com 

riea 1 s r~ one social • 
1 

It has been 

dieted t b;{ 1960 re wi [)8 be tv;ee one one-

ton to 0 del 8 d 

States. 2 qu:i.te ev from the available facts 

that juvenile anti-social behavior is on a "tragic up-

sw 3 s tud;y w i.ll to be but a 

symptom and an e ssion of inability of youth 

to handle his problems confidently. A study such as this 

rhaps can show summer camp to be an available agen 

to aid r-city youth in meet adjustment px•ob rrrs. 

B. The thod of Proce 

t chapter of study will d.iscuss 

various as 

with reference 

:i.s to as ce rta 

' .!.. • 

2. 
3. 

i ted St. 
fare, i 

Benjamin 
Ib:td. 

ets 

to 'l'b.is r e 

tLe :.1stment ms of 

. . . . . . 
, Educ ion, 

:ae Del quent Chi 
l,OCO, Le 1 ir~quen , p. forevv 

n. 
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environmental factors. Supplementing this there will 

be a discussion of the influence of these factors upon 

the ind:ivldual himself, and how the inability to ac3;iust 

to them can result in anti-social behavior. In an effort 

to round out the findings of these varied consi~erations, 

the adjustment needs of' the inner-city youth will be 

presented. 

The second chapter will concern itself with an 

objective look at the camping programs of Camp Sharparoon, 

a New Yor:{ City Mission Society Camp; Camp Pioneer, a 

Herald 'l'ribune l<'resh Alr Camp; and Camp Centurion for 

boys. 'l1he locale, constituency, philosophy, personnel, 

program and facilities of each of these camps will be 

presented without disc;J.ssion. 

In chapter three the programs will be examined 

in the light of a given outline to see how they contribute 

to meet:i.ng of the ad,justment problems of inner-city youth. 

C. The r~finition of Terms. 

By inner-city youth is meant those children 

who live within the cl ty· proper, that is close to the 

downtown business district or close to small intown 

industries • 1 

. . . . . . 
1. Samuel c. Kinche,loe: The American City and its 

Church, p. 40. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-iv-

D. The Sources of Study 

The sources for thts stvdy are basically 

three • t, ther·e is the study of ·wrj __ tten 

materials fo':tnd on the subjects of adolescence, juve le 

1 ncy, camping, sociology and related subjects. 

Much of th information comes from booirs but will be 

supplemented by pamr)hlets othe:r' articles. Secondly, 

re info ion comes om wri r• ls 

from three ca.mps 'illlith ref'erenee to thelr total pro-

The th:ir6 and f s O'..ITce is that of person a 1 

rview of ~irectors of two of P 

reflections by the writer of tl1 sis who is the 

director of the third camp. 
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E'ACTORS IN ADJUSTMENT OF' INNER-CITY 

YOUTH 

CHAPTER I 

A. Introduction 

In the fast-moving, complex American society 

of the twentieth century, the youth of today finds that 

by the time he has reached the age of twenty years he 

has been made to face more alternatives involving moral 

choice than did his grandparents. 1 Many of tod.ay's soci­

ologists believe that one of the most critical problems 

facing the American people is the problem of adjustment 

of children and adolescent youth. 2 The changing of 

American cultu-re has brought change of concepts that 

have to do with youth and their problems. An example 

of this change was found as early as 1932 and reiterated 

in 1950 by the vVhite House Conference which made a 

statement asserting that the problem child was extinct 

and that now people would have to think in terms of the 

"problems of the child. u3 

• • • • • • 

1. Paul H. Landis: Adolescence and Youth, p. 153. 
2. Martin H. Neumeyer: Juvenile Delinquency and Modern 

Society, P• 3. 
3. The Ylhite House Conference on Child Health and Pro­

tection, Section IV, The Committee on Socially 
Handicapped Child (Delinquent), P• 20. 
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This first r wi a1 w some of the 

ors adjustme are fac 

1 t Vi1. scuss the e se 

0' 
0 

tors the 

indiv res 
1 

justment needs of youth .• 

B. Environmental Factors in 

1. The • 

The home and farnily life are impor'tant in 

light of the fact that patterns of conduct are betng 

sought in the early adolescent sta 

velopnJEmt. 2 In a recent testi'Tlon 

of owth 

r of 

stant Council of New , ,Justice Nathanlel 

of Domestic Relations Court quoted Drs. J on 

Burke of Mayo Clinic saying: 

Since ours 
prohib 

rs, 
with the 

society 
s beg 

is a society which s finite 
t trans ss gb of 

must acquain d early 
s of 1 i ving. 'f"he irnary lill. 1 t 

ly; hence arning 

lan 

Thus it :ls e fai its 

responsibility, namely of ve loping is en 

sense as we as right s living, the youth 

which are produ.ced by Stlch homes will face many problems 

of adjustment.4 
• • • • • • 

1. Other factors other than those cited can be found in 

2. 
3. 

4. 

Shelden Glttedc Eleai'J.Or ckts : 1 
• 2-3. 

in 
p. • 

1 D r ech for 
York City, P• 2. 
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Supporting Justice Kaplan's views, Healy and 

Bronner say that tbs family is not only the earliest 

primary social group but also the nmatrix of earliest 

and closest relationships from which the career emerges n •1 

If this is so, the importance of the home as a factor 

in the adjustment of inner-city youth is not exaggerated 

for the ~ype of home that a youth comes from has far 

reaching consequences whether that home is good or bad. 

Since the problem at hand is that of youth with problems 

of poor adjustment, the negative aspects of the home 

life will be considered. 

a. Lack of Wb.olesome Example. 

The lack of wholesome adult example in the home 

is certainly a contributing factor to the problems of 

youth. In 1938 Judge Malcolm Hatfield made a statement, 

just as true today, which bears out this premise • He said: 

Today many people in the United States are prac­
ticing before their children a code of ethics 
which teaches that a man can go ~o any extreme 
just as long as he isn't caught. 

Such is the philosophy of many homes today. Vihere parents 

refuse or are not capable of being wholesome examples for 

their children, there cannot help but be problems. 

• • • • • • 

1. William.Healy, and Augusta F. Bronner: New Light on 
Delinquency and Its Treatment, P• 25. 

2. Malcom Hatfield" Children in Court, P• 15. 
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A home where there are two or more standt=trds of conduct 

is a home which breeds insecurity and frustration for 

the youth. The behavior of husbg_nd and wife in their 

roles of father and mother have far-reaching effects 

upon the youth. Hallenbeck in quoting and paraphrasing 

from two soQrces says: 

••• qut ~*the normal child is individualistic, ego-
istic, thoughtless self Only by patient 
e t, by cept example s the child 
learn to be unselfish, obed nt, kind and altru­
istic and to respect private propertytt. And the 
circumstances urban life are not combcive to 
su learning .. 

It seen in dealing with ust-

ment nee of inner-city youth the home which lacks whole-

some example is at a disadvantage and therefore must work 

harder in the behalf of the adjustment of its you_tb .• 

b. Lack of Harmony. 

The lack of harmony in the home is another 

aspect of environmental influ.ence '~lpon the you.th. re 

there is a lack of practicable exa-,:rple in tb.e home there 

is also bo to be a lack of harmony as well, and su 

a home makes for more than a few problems for youth. 

( 1) Broken Home·. 

A home can broken wi both nts liv 

under the same roof. Justice Kaplan describes sc;_ch a 

. . . . . . 
1. Wilbur c. Hallenbeck: American Urban Communities, 

p. 372. 
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condition: 

Now when I say broken, I do not limit it to 
one torn by death, divorce, separation or deser-
tion, but one in which both parents are physically 
present but no longer associated or living together 
as decent human beings. Their relationship borders 
on the animal -- abusing, bruising, rejecting and 
cursing each other in the presence of their children. 1 

It is obvious that this kind of home will pro­

duce youth with serious problems of adjustment. Crow 

and Crow affirm that in such homes where there is quar­

reling and bickering there is bound to be an occasion 

for emotional instability.2 

( 2) Discipline. 

Youth are confused when they find that they 

are responsible to more than one authority. The parents 

ought to be the ones to whom youth are responsible and 

they alone. This will give to youth some semblance of 

unity when it comes to discipline. It is the contention 

of Crow and Crow that other relatives, such as grand-

parents, uncles and aunts should give no advice unless 

they are asked to do so by one of the parents. 3 Such a 

practice will aid the youth in acquiring a needed sense 

of unity and trust which he would not otherwise have. 

• • • • • • 

1. Kaplan, loc. cit. 
2. Lester D. Crow, and Alice Crow: Adolescent Develop­

ment and Adjustment, p. 403. 
3. Ibid., P• 412. 
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(3) Finances. 

Youth must be made aware of the value of money 

and of the fact that it does not come from the mythical 

land of everywhere. They must be relieved of the idea 

that it is easily gotten as well. Wrong concepts about 

money can be a source of problems also. Again Crow and 

Crow say in support of this, that the youth must be made 

to realize that his money must be earned before it can 

be used. It must not flow too freely into his hands. 

They suggest that where and when it is possible the youth 

should be given an allowance and some helpful guidance 

in budget ing. 1 

(4) Sibling Relationships. 

Where there are two or more children in the 

family there are bound to be problems of adjustment but 

these need not be serious. Many times however, sibling 

relationships are at the very core of some problems of 

adolescent maladjustment. If these relationships can be 

encouraged to run smoothly a sensitive area of home life 

may be greatly strengthened and become a source of aid 

rather than a deterrent. In dealing with sibling relation­

ships Crow and Crow maintain that there are bound to be 

expressed differences of ideas and personalities with 

• • • • • • 

1. Crow and Crow, op. cit., PP• 413-17. 
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respect to wants, desires, temp~ent, and that if these 

were not faced with an attitude of courtesy and consider­

ation, then these relationships may well be the seat of 

a problem of maladjustment.l 

( 5) Sense of Fair Play and Freedom. 

The sense of fair play and freedom is of great 

import, for in families where there is more than one 

child there is room for poor adjustment where there is 

no sense of fair play.2 In homes where there are other 

children, older ones do not like to be held up as exam­

ples in the eyes of their younger brothers and sisters. 

Such a situation can produce a sense of a loss of free-

dom. The older youth seem to feel that adults are prying 

into their lives, and that this prying causes them to 

live more rigidly. The young man or young woman likes 

to feel that there is a certain amount of freedom to his 

actions. 3 

(6) Criticism. 

There seems to be much to criticize in the 

life of an average teen-ager. Parents tend to criticize 

friends, companions, dress, privacy of youth and many 

• • • • • • 

1. Crow and Crow, op. cit., P• 408. 
2. Ibid., P• 409. 
3. Ibid. 
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other things. But it is at this point that parents need 

to exercise extreme caution. The criticism that they 

make towards the youth ought not be careless or invalid, 

that is, parents OtJ.ght not be critical in any area of 

the youth's life from a purely selfish motive. In being 

selfishly critical the parents too often put the youth 

on the defensive, and in asserting his independence he 

is subject to do just the opposite of what the parents 

wish. 1 

c. Lack of Love 

Love is important to youth. The pleasant 

experiences of life build up emotional reactions that 

are classified as affection, love, tender emotions, care 

and attention. The experience of receiving this kind of 

affectionate care and interest from others in his every­

day living becomes one of the most important factors in 

the emotional development of the youth and continues 

throughout life.2 However love is not seen in homes 

where there is lack of family harmony. ltAn adolescent 

••• needs to feel secure in the affection of a..."lother; to 

know that he is liked and wanted. n3 

• • • • • • 

1. Crow and Crow, op. cit., p. 418. 
2. Ibid., P• 155. 
3. Ibid., P• 156. 
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2. The School. 

a. The Role of the School. 

To Ausubel, the role of the school in present 

day American society is three-fold. He seems to feel 

that in the first place, the purpose of the school is to 

take present day cultural values, interpret and transmit 

them to present day youth. This must be done before the 

adolescent can be invested with adult status. Secondly, 

the school is obviously the place where various intellec­

tual skills are to be developed. The third function of 

the secondary school is to facilitate personal:i.ty 

maturation in adolescents • 1 The role of the school in 

adolescent development is important then for Ausubel 

further maintains that the school progressively f
1displace s 

the home as the major adult source from which the ad ole s­

cent deri vas his normative values. n2 This importance is 

further heightened because the school beco:rnAs a source to 

which the youth must look for aid in solving his problems 

of adjustment both with reference to those which he finds 

at school and at home. 

b. The School and Group Living. 

From tbe primary social unit of the home, youth 

• • • • • • 

1. David P. Ausubel: Theory and Problems of Adolescent 
Development, PP• 471-473. 

2. Ibid. 
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in school life move into another sphere of group living. 

In this secondary social unit the youth must learn to 

live in harmony. Failure to do this may well add to 

his problems of poor adjustment. Crow and Crow show 

how important this is in two statements. In the first 

they say: 

After a young person has been admitted to 
the school of his choice, he is faced by problems 
that are closely connected with his achieving 
success, not only as a student but also as a 
member of the school group.l 

And again they say, secondly: 

When a young person enters high school, he 
has many adjustments to make. Learning to adapt 
himself to the teachers and schoolmates, deciding 
upon the course or subjects that he sh~~ld elect 
and training himself to accept personal responsi­
bility for his success beyond what was expected 
of him in elementary school ••• 2 

c. Teacher-pupil Relationship. 

Seeing then that the youth comes to the secondary 

school with adjustment problems, the importance of the 

teacher-pupil relationship with reference to these prob-

lems must be stressed. One of the specific difficulties 

that teacher-pupil relationship encounters is that of a 

general misunderstanding. Ausubel defines this 

• • • • • • 

1. Crow and Crow, op. cit., P• 427. 
2. Ibid., PP• 426-427. 
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misunderstanding. He says: 

Since most teachers have middle-class backgrounds 
they find it difficult to understand the goals, 
values and behavior of pupils from other social 
backgrounds .1 

Again Ausubel says: 

Teachers are simply not aware of the distinctive 
standards and values that operate in the lives of 
adolescents •• channels of communication break down, 
and teachers are obliged to interpret pupils 
behavior at face value or by their own standards 
and frame of reference. They fall back upon 
interpretive biases from recollections of their 
own adolescence and from norms of behavior that 
pertain exclusively to their own middle-class 
background.2 

It is easily seen then that interpreting a 

given form of behavior by a wholly different frame of 

reference would lead to misunderstanding between teacher 

and pupil and would not aid at all in the meeting and 

solving problems of adjustment. The need of the teacher 

in her relationship with the pupil is to be able to 

empathize with the pupil. The teacher must be aware of 

of the personal needs of youth. This is necessary be­

cause many of the needs of youth are related to group 

living, the kind of group living which occurs within 

the classroom. The need "to belong", and "to feel 

importanttt are examples of some of these needs. 3 

• • • • • • 

1. Ausubel, op. cit., p. 497. 
2. Ibid., P• 476. 
3. Ruth Cunningham:, Understanding Behavior of Boys and 

Girls, P• 5. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-12-

The National Education Association magazine 

presented an outline under the title of "Professional 

Ethics" which made positive suggestions as to how 

teacher-pupil relationship might be bettered. 

'rlelations with Pupils 

I. Direct pupil-teacher contacts. 
A. A teacher should employ impartiality and 

fairness in all situations. 
B. A teacher should show friendly consideration 

for all pupils. 
1. He should have consideration for the 

social environment of the children. 
2. He should recognize their varied interests 

and abilities. 
c. A teacher should be approachable. 
D. A teacher should treat as confidential 

information concerning the pupil. 
E. A teacher should not tutor his own pupils 

for pay. 
F. A teacher should use discretion in accepting 

gifts from children. 

II. Relations with pupils through classroom duties 
and responsibilities. 
A. A teacher should avoid the advocacy of 

propaganda in his classroom. 
B. A teacher should respect the opinions of 

others in the discussion of controversial 
subjects. 1 

Following an outline such as this should insure 

better relations for teacher and pupil and ought also 

to help the student with his problems of adjustment 

since llpupils respond to teachers as persons and not 

only as dispenseJ;"s of knowledge • 11 2 

• • • • • • 

1. National Education Association Division of Research: 
Professional Ethics, p. 24. 

2. Ausubel, op. cit., p. 477. 
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d. The School and its Problems. 

There are three problems which confront the 

school in its attempt to meet the needs of youth. These 

are not the only problems, but are three of the most 

serious ones and therefore are considered here. The 

problems are truancy, over-crowdedness, and misbehavior. 

(1) Truancy. 

A child is not habitually absent from school 

merely because he wants to be. Banay says: 

The child plays truant \Vhen he is unable to make 
a satisfactory adjustment at school, the second 
organized social group that he encounters.l 

Truancy is an important symptom that needs to be observed, 

for in the minds of some it represents a *'hallmark of 

much incipient delinquency'* .2 It further seems to 

represent a flight from the unpalatable, and many youths 

are drawn into it to compensate for school failure. It 

3 is a negative way of proving their adequacy. 

In another sense truancy needs to be observed. 

Abrahamson thinks that the truant is a child who is very 

often rejected and that his staying away from school can 

be explained as a conduct disorder. 4 The importance of 

• • • • • • 

1. Ralph S. Banay: Youth in Despair, p. 49. 
2. National Education Association, op. cit., P• 114. 
3. Ibid. 
4. David Abrahamson: ~Vho Are The Guilty?, P• 258. 
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truancy as a symptom is heightened by this fact expressed 

by Pruers and Witner who found: 

All research studies dealing with the delinquent 
boy and the school have demonstrated a close 
relationship between delinquent behavior and 
truancy from school.l 

Speaking further of the truant and truancy itself as a 

symptom they point out: 

The simplest way for such a child to avoid 
humiliation or boredom is to stay out as long 
as he can get away with it. He evidently finds 
his deepest satisfaction outside of school 
generally in a socially disapproved manner. The 
result is a high correlatiion between delinquent 
behavior and truancy.2 

Therefore truancy is not only a symptom to be 

observed as pointing to inward difficulties of the pupil, 

it is also a symptom pointing to the possibility of a 

much more serious expression of these internal d:lfficul­

ties. Truancy is serious because of all that is implied 

in it as a symptom. As has been seen, if the school can 

but motivate and stimulate the youth in a positive sense 

this major form of maladjustment in school might be 

eliminated. Truancy is not just one problem but it is 

an expression of many problen~s, problems of which the 

teacher must be aware and conscious. 

( 2) Over-crowdedness. 

In 1945 John E. Wade was superintendent of 

• • • • • • 

1. Edwin Pruers, and Helen Witner: An experiment in the 
Prevention of Juvenile Delinquency, p. 264. 

2. Ibid. 
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schools in New York City, the largest school system in 

the world. Under his supervision a survey was conducted 

to determine the chief causes of poor-adjustment and 

delinquency in school children. Some of the findings 

of this survey have already been concurred with in this 

study. Among these findings were such problems as 

broken homes, lack of good parental supervision, inability 

of the home to make itself the center of the child's 

interest during non-school hours, substandard entertain­

ment outside of the home, and many more.l After listing 

these findings, Mr. Wade implied that the pupil brings 

these problems into the school and that the school cannot 

effectively handle them because of the fact that it is 

over-crowded. He said with reference to the school: 

••• while the problem is not one that the school 
alone can solve, we have undertaken to do the 
following insofar as funds and personnel will 
permit: 

1. Reduce the size of classes. 
2. Assign additional amd more experienced 

teachers to difficult schools and 
under-priviledged areas.2 

There are more suggestions in his list but these two 

point up the fact that the schools are over-crowded and 

are yet unable to do an effective job in teaching. 

Speaking of this. very condition, Carr says that a nation-

• • • • • • 

1. Crow, and Crow, op. cit. , p. 333. 
2. Ibid. 
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wide study of schools and the problem of ~~pil behavior 

were closely related to the problem of over-crowdedness. 

They say also that over-crowded classes and the 
lack of special programs and facilities for 
academically and mentally retarded pupils can be 
held accountable for a large part of the trouble­
conditions that only the tax-payer in America can 
do anything about. Under present conditions 
children and youth in many communities cannot 
realize their rightful share of benefits from 
educational opportunities. In some communities 
and schools the confusion ••• makes effective 
teaching difficult.l 

As the socio-psychological implications of 

this problem are considered the ser1ousness of its 

nature is pointed up. With special regard for the pupil 

as an individual, the Metropolitan School Study Council 

made certain suggestions in a booklet entitled Vfuat 

Schools Can Do. Among these suggestions were the 

following: 

Two important principles of psycholo~y hold (1) 
that no two persons are alike and (2) that every 
individual grows from where he is and not from 
some pre-determined starting point. Pupils are 
at different stages on the ladder of growth, and 
no pupil who is at rung three can progress to rung 
eight without successfu.lly climbing the rungs in 
between. In practice this means that no mass 
method of teaching will work consistently for all. 
If the effie iency of a school is to be measured in 
terms of how well it stimulates and promotes the 
development of each pupil then any school relying 
solely upon masS'iiiethods is an inefficient school.2 

• • • • • • 

1. William G. Carr: National Education Association 
Research Bulletin, vol. 34, p. foreward. 

2. Metropolitan School Study Council: What Schools Can 
Do, P• 181. 
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Smaller classes would then mean more attention and more 

efficiency in meeting the needs of each student. But of 

course this cannot be done if there is not the trained 

personnel and the salaries with which to do it. In the 

end it might be well to consider that "trained personnel 

with adequate salaries is cheaper than corrective insti­

tutions, which in fact rarely correct or cure.ttl 

(3) Misbehavior. 

As has been seen, misbehavior is closely 

allied with the problem of over-crowdedness. There are 

certain factors that are peculiar to the school itself 

which effect the behavior of the pupil. It is to be 

noted that both the size and grade level of the class 

as well as the size and type of the school system effects 

the behavior of the student. For example: 

Acts of misbehavior were consistently larger 
in the large school systems than small school 
systems, in urban school systems than in rural 
school systems, in large schools than small 
schools and in secondary schools than elementary 
schools.2 

And again: 

The residential character of the school neighbor­
hood had an important effect. This was also true 
of racial composition of the school community and 
of living conditions of the families in the area 
served by the schools. High family income however 
does not insure the trend toward improved behavior.3 

• • • • • • 

1. Paul H. Landis: Social Policies in the Making, P• 177. 
2. National Education Association Research Bulletin, op. 

cit., p. 14. 
3. Ibid. 
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The causes of misbehavior outside and inside 

the school itself' are many and varied. Space forbids 

a discussion of them but a list might well include: 

irresponsible paJ:•ents, unsatisfactory home conditions, 

lack of parental supervision, lack of training in moral 

and spiritual values, special classes for the retarded 

child, and others. 1 Even as the home, the school has 

a responsibility namely that of trying to help the youth 

meet his problems of adjustment with courage and confi -

dence. Teachers may well find their problems lightened 

as they try for fuller understanding of the pupil and 

his problems. 

3. The Community. 

The community which is a larger social unit 

than the family or the school can be a contributing 

cause to poor adjustment of the city's youth. This 

section will deal with the community and various aspects 

of its expression and the bearing of these expressions 

upon the adjustment problems of inner-city youth. 

a. Disorganized Culture. 

Disorganized culture is one of the expressions 

of the inner-city community. Neumeyer describes this 

• • • • • • 

1. National Education Association Research Bulleti.n, 
loc. cit. 
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condition as well as defines it when he says: 

••• but when there is a breakdown of the consensus 
and unity of purpose of the group, the equilibrium 
of structure is upset, and the working relations 
of society are thrown out of balance, it is 
appropriate to consider these conditions as evi­
dence of disorganization.! 

Neumeyer writes further that it is in cultures like 

this, that individuals as well as groups tend to become 

maladjusted and patterns and mechanisms of human rela-

tions are greatly disturbed. Landis intimates that 

where the culture is disorganized the individual will 

be disorganized as we11.2 Furthermore it is a known 

fact that juvenile delinquency, the highest expressed 

form of poor adjustment in youth, is a direct outgrowth 

of social disorganlzation. 3 It seems that the adolescent 

residents of the urban slum areas, or the inner-city 

areas, are naturally faced with the deprivations and the 

developmental changes which have a tendency to produce 

aggression among youth. 4 Thus the community needs to 

be aware of its responsibility. It needs to seek ways 

to reach these youth and to help them. A vivid picture 

of disorganization and resulting social need is painted 

by Shelly in an article called, "Dynamics and Treatment 

• • • • • • 

1. Ne ume ye r , op • c it • , p • 9 • 
2. Landis, Social Policies in the Making, P• 198. 
3. Ibid., P• 200. 
4. Ausubel, op. cit., P• 526. 
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Needs of Adolescence". 

The probability of being drafted for military 
service is only one of the many tensions affecting 
youth in an era of anxiety, uncertainty, and in­
stability. It is unreasonable to expect youth to 
be stable when adults are unsettled and insecure. 
\Vhen all of life is characterized by instability, 
youth tend to minimize the need for long range 
planning and to be content with a haphazard, day­
to-day existence. By the time they reach adoles­
cence our youth have been conditioned by these and 
many other cultural factors, some of which, indeed 
may be more cogent influences than specific demands 
imposed upon them by parents, teachers, and other 
adults. Even our positive values contain within 
themselves serious contradictions and conflicts. 
As Dr. Abram Kardiner points out, "we expect of 
our children independence and conformity; we believe 
in progress and also in status quo; we glorify 
competition and at the same time advocate the 
golden rule. These and similar conflicts have been 
interpreted as accounting for the 'neurotic person­
ality of our time'. Children confronted by such 
conflicting norms may well find adjustment difficult.l 

b. Peer Culture. 

Malm and Jamison define peer culture as meaning 

"the life and the ways of the same-age society within 

which the individual finds himself situated 11 .2 So the 

peer culture of an inner-city youth would be that age 

society in which that youth finds himself. Peer culture 

plays an important part in the adjustment problems of 

all youth. Quoting from Meek, Malm and Jamison say 

• • • • • • 

1. Joseph Shelley: National Probation and Parole 
Association Journal, vol. 2, no. 2, p. 106. 

2. Marguerite Malm, and Olis G. Jamison: Adolescence, 
p. 115. 
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concerning the peer culture: 

For most children during the secondary school 
years the greatest influence on their behavior is 
the opinion of the group of children with whom they 
associate ••• We have long realized that boys and 
girls during this period care more about what their 
friends or gang or clique think £han either their 
parents or their teachers think. 

And because there is such a desire "to belong", the United 

States Bureau, Department of Labor, maintains that this is 

the reason many youth respect the opinions and judgments 

of their companions even above those of their own family 

or larger society.2 Whether or not the peer culture is 

good or bad upon a youth depends upon what goals the 

group has set for itself. Groups as well as individuals 

operate in terms of objectives and goals and the peer 

group is no exception. This is its prime excuse for 

existing, and "the appropriateness of behavior is deter-

mined by what is judged by the group to be the best way 

to reach the goal".3 The peer culture of the inner-city 

youth is usually classified as a gang and will be dis­

cussed under that heading below. 

C. The Gang Culture !t 

The gang culture is but a further expression 

of peer culture. It has a negative connotation rather 

• • • • • • 
1. Malm, and Jamison, op. cit., P• 116. 
2. United States Bureau, Department of Labor: Under­

standing Juvenile Delinquency, P• 15. 
3. Cunningham, op. cit., P• 56. 
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than a positive one. The term 0 gang11 can be used in a 

good or evil sense. Fine says that in a sense the 

community determines the nature of the gang.l In dealing 

with inner-city youth the term gang usually carrys an 

evil connotation. 

Thrasher says that the gang represents a form 

of social order which is natural and crescive rather than 

enacted. He says that: 

••• gangs represent the spontaneous effort ,of boys 
to create a society for themselves where none 
adequate to their needs exists.2 

However F'ine feels thatthe slums produce most of the 

teen age problems that exist today. In fact he s~ys 

"Slums and gangs go together." Gist and Halbert seem 

to be in agreement with f.'ine for they say that studies 

seem to indicate that the gangster is not just a mere 

product of the city, but that he is a product of a 

certain part of the city, namely the slum. It is here 

in the disorganized area of the modern city that gangs 

find their natural habitat.3 The gang culture then must 

not be dismissed lightly, and ways must be found to make 

it a positive force rather than a negative one, for its 

influences are often far reaching. It is thought that 

the influence of the gang is as effective as it is for 

• • • • • • 

1. Benjamin Fine: 1,000,000 Delinquents, p. 98. 
2. Frederic M. Thrasher: The Gang, P• 37. 
3. !~Joel F. Gist, and Leroy A. Halbert: ·urban Society, 

P• 211. 
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it often completely answers the boy's needs.l 

d. Newspapers and Comic Books. 

The effect of these two media of communication 

upon youth of today has reached such great proportions 

that it has warranted even an investigation by the 

federal government. Newspapers and comic books have 

contributed to the problems of poor adjustment in a 

most serious way for they have been the source of the 

glorification of crime,2 and they have stimulated those 

youth who have already become delinquents. Neumeyer 

says: 

Newspapers, comic books and other reading material 
add to delinquency. They teach crime and crime 
techniques. They make crime seem attractive, ex­
citing and unduly profitable; they provide hero 
worship for criminals as well as sympathy. By 
reflecting crime producing elements in our culture; 
by making the escape from justice seem easy or by 
failing to stress the punishment for crime by 
ridiculing the machinery of justice; by conducting 
"trials by newspapers"; or by advocating types of 
treatment that would increase crime.3 

Wertham adds to this: 

The great attraction of crime comic books for chil­
ren is alleged to be continuous fast action. There 
may be some. But when the stories come to details 
of a. delinquency or depiction of brutality, the action 
slows noticeably. A typical example, vintage autumn 
1950: In one story there are thirty-seven pictures 
of which twelve (that is, one in three) show brutal 
near rape scenes.4 

• • • • • • 

1. United States Bureau, Department of Labor, op. cit., 
P• 14. 

2. Neumeyer, op. cit., P• 221. 
3. Ibid. 
4. Frederic Wertha.m: Seduction of the Innocent, p. 19. 
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With a picture being worth a thousand words 

it is no wonder then that comic books and newspapers 

contribute to the problems of inner-city youth. It is 

evident that the community must be relentless in its 

efforts to rid the news stands of such suggestive lit-

erature. 

e. Segragated and Discriminated Culture. 

Segregated and discriminated culture are also 

sources from which stem poor adjustment in the lives 

of inner-city youth. Where there are var:lous groups 

and races entered into active competition for work or 

for a place to live, the scene is one that is well set 

for prejudices and antagonisms that might even lead to 

race riots.l Community situations are intensified by 

segregation and discrimination. An outsider might well 

think that urban areas plan for segregation and discrim­

ination of its people. It would be evident to them that 

the urban slums are populated by the newly arrived and 

hence poorly established immigrants and minority groups. 

These minority groups usually include Negroes, Puerto 

Ricans, and Mexicans all of whom are continually harassed 

by racial and ethnic discrimination. 2 Such a condition 

• • • • • • 
1. Samuel c. Klincheloe: The American City and Its 

Church, p. 42. 
2. Ausubel, op. cit"., p. 527. 
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is looked on with disfavor. Neumeyer says: 

Segregation, discrimination, poverty, lack of 
education, excessive mobility, poor housing and 
over-crowding are factors in producing a condition 
of criminality in certain groups.l 

Neumeyer substantiates this finding by showing that Negro 

and Latin American youths seem to have a higher delin­

quency rate than whites and he notes, ••chiefly anglo­

saxontt.2 This does not mean however that crime is a 

matter of race or nationality. Quite the contrary for 

it does mean that tteconomic status, cultural inferiority, 

racial discrimination, and many other factors play an 

important part".3 

C. The Effects of Environmental Factors 

Upon the Individual. 

1. Frustration and Conflict. 

a. Adolescent Frustration. 

It is difficult for the adolescent to engage 

in any form of activity without meeting social or personal 

barriers of one kind or another. Malm and Jamison call 

these barriers frustration. They say: 

By frustration we mean any thwarting or blocking 
of need, desire, expectation, or plan ••• 

How we handle our frustrations makes a great 
difference in our lives.4 

• • • • • • 

1. Neumeyer, op. cit., p. 256. 
2. Ibid., P• 46. 
3. Ibid. 
4. Malm and Jamison, op. cit., P• 299 
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Frustrations are unavoidable, they are found at every 

turn in the living experience; they are always to be 

met.l Frustration then might be considered as nthe 

result of an unsatisfied need or thwarted desire".2 

Therefore it can be serious, for it can lead into deeper 

mental problems and seriously affect the behavior of the 

adolescent.3 Frustrations have certain bases, certain 

sources, and a tolerance of their own. This shall be 

considered next. 

(1) Bases of Frustration. 

As defined above, frustrations find their bases 

primarily in needs that have been thwarted and unrealized. 

"The nature and the extent of the frustration are associ­

ated closely with the adolescent motives or goalstt. 4 

Crow and Crow say: 

An adolescent's needs, wants, and interests 
become more extensive and intensive as he develops 
an increasing awareness of the objects and people 
that constitute his environment.5 

But Crow and Crow go on to show that the satisfaction of 

the needs of the youth becomes more complex and difficult 

as he reaches the stage where his tastes and customs are 

as complex as the customs of his group.6 

• • • • • • 
1. Crow, and Crow, op. cit., p. 298. 
2. Ibid. 
3. Ibid. 
4. Ibid., P• 299. 
5. Ibid., P• 298. 
6. Ibid., P• 299. 
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(2) Sources of Frustration. 

Frustrat:i.ons seem to come out of' everyday life. 

They vary in degree and intensity. They certainly come 

out of the environment in which youth find themselves. 

They may occur in the home in many forms. A mild example 

of frustration might be experienced when a teenager is 

sent to bed while watching a television program. 1 Here 

his desire to watch the end of a program is hampered by 

a parental decree to go to bed. 

Frustration may occur at school, where the coach 

is willing to let a student play basketball who has failed 

to meet practice conditions.2 Or it may occur where the 

youth has failed to meet the entrance requirements to a 

club or a fraternity of his choice. It may also occur 

where he has failed to get the understanding of his 

teacher to his problems. 

Frustration can be met in the community, where 

the youth is forced to suffer under practices of discrim-

ination and racial or ethnic prejudice. In short frus-

tration depends upon two things; one, how great is the 

desire, and two, how great is the barrier. 

(3) Frustration Tolerance. 

A good definition of frustration tolerance 

might be, 11 the breaking pointn. Or as it is put by 

• • • • • • 

1. Crow, and Crow, op. cit., p. 299. 
2. Ibid. 
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Crow and Crow: 

The extent to which an adolescent able to 
endure frustration without becoming emotionally 
disorganized can be colsidered his degree of 
frustration tolerance. 

It is evident then that this frustration tolerance de nds 

a good deal upon the individual youth and what character 

resource he sesses. High or low frustration tolerance 

is indicated by the spirit in which an adolescent meets 

his problem, that is whether or not he is aggressive or 

submissive to it.
2 

b. Conflicts. 

Conflicts can be considered as a form of frQs-

tration and are usually apparent when an individu.al finds 

that he wants to satisfy two desires at one t. 3 
-c:1me. Con-

flicts also vary with reference to sire. ith youth 

conflict i:nay be the restllt of any combination of 

number of things. It may be wanting to stud.y as over 

against wanting to go to the mov s; or it be a 

s to be alone as over against being w the c 4 
• 

The uns :tsfied need, ich the youth e ri-

ences as a :r•esult of his experience b.ts enviromnent, 

may be the basis of conflict with the youth 

. . . . . . 
1. Crow, Crow, op. cit., p. • 
2. Ib • 
3. id.' P• 303. 
4. Ibid. 
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struggle to fulfill this need may result in misbehavior 

and lack of social adjustment.l 

c. Adjusting to Conflicts and Frustrations. 

To accentuate the negative, Malm and Jamison 

give five suggestions as to how one ought not face 

frustrations. 

(1) running away; (2) easing one's frustration by 
finding something to compensate which is not whole­
some; (3) anti-social behavior; (4) responding to 
frustration with anger, jealousy, or depression; 
( 5) being indecisive when one is troubled by con­
flicting choices or demands.2 

From this list it is easily gathered that frustration is 

not to be shunned and that youth is to be discoaraged 

from running away. li'rustration must be met. How it is 

met ls lmportant, for "the way it is met will determine 

how successfully it is overcome and will also help form 

the pattern of adult strength and adult ways of meeting 

difficulty". 3 

From the positive point of view, the youth may 

approach his problem by launching a direct attack , 4 

which means that he will attempt to do something about 

his difficulty. 5 This does not mean that he is to rush 

• • • • • • 

1. Crow, and Crow, op. cit., P• 303. 
2. Ma.lm, and Jamison, op. cit., PP• 301-302. 
3. Ibid., P• 302. 
4. Crow, and Crow, op. cit., p. 304. 
5. Ibid. 
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head-long into his conflict without thinking about the 

seriousness of his action. He is to think and then act. 

2. Juvenile Delinquency. 

Crow and Crow say that there are times when 

the frustrations and conflicts of the youth are so 

severe that he is unable to find a way to resolve them 
1 that would be socially accepted. Such a fallure could 

and many times does result in what has been described as 

juvenile delinquency. Juvenile delinquency is a most 

pronounced expression of poor adjustment in youth. But 

the term itself can be description rather than a diagno­

sis.2 Delinquency in itself is a very serious and complex 

problem. It is important then that it be considered at 

this point for all available evidence seems to indicate 

that as a result of negative environmental factors, and 

the negative effect of the same factors, namely frustra­

tion and conflict, the result for the youth who is unable 

to adjust is juvenile delinquency. Discussing the char­

acteristics of ,juvenile delinquency, Papaneck had this 

to say: 

Children who have never knownunderstanding, love, 

• • • • • • 

1. Crow)> and Crow, op. cit., P• 308. 
2. Stella Chess: American Journal of Orthopsychiatry, 

1952, P• 1. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-31;.. 

prestige, social acceptance, or who have misinter­
preted or misused them when offered in an over­
protective and unchallenging way, are those who 

1 often react to these offenses in a neurotic way. 

a. Defining Juvenile Delinquency. 

Dr. Chess, assistant psychiatrist of the 

Plower and Fifth Avenue Hospital, defines delinquency 

this way: 

••• juvenile delinquency is the appropriation or 
destruction by an individual child or group of 
children of objects of value belonging to others 
or the inflicting of physical violence on others. 
It encompasses stealing from pushcarts, purse 
snatching, automobile thefts, smashing store win­
dows, destroying school property and the like.2 

Young in defining delinquency uses the words 

of Cyril Burt: 

••• a child is to be regarded as technically delin­
quent when his antisocial tendencies appear so 
grave that he becomes or ought to become the object 
of official action.3 

Pine says that delinquency means t'burglary, 

murder, drug addiction, vandalism, sexual prom is cui ty, 

and rape~. 4 Therefore the conclusion is that juvenile 

delinquency is some form of antisocial behavior on the 

part of a youth which causes damage to himself or to 

others. lflho then is a delinquent'!' Pine would say that 

• • • • • • 

1. Ernest Papaneck: The Socialist Call, Pebruary, 1955, 
P• 16. 

2. Chess, op. cit., p. 1. 
3. Pauline Young; Social Treatment in Probation and 

Delinquency, p. 7. 
4. Fine, op. cit., p. 32. 
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there is no such person as a 1 inquen t. He would say 

r t:tat 11 they are ilciren with prob too big for 

them handle. And y are all indi v:i.du Having 

questioned many of them personally he wrote: 

Each (boy and girl) had his or her reason for fall­
ing out with society. That is when I found that 
there is no delinquent boy--only an emotionally 
disturbed ch~ld ••• there is no bad girl--only an 
unhappy one. 

Neumeyer would contrast what Pine has said for 

he would maintain that it would be hai'd to determine 

is delinquent for several reasons. The first of these is 

that delinquency as such is a legal term and even the 

states themselves are not agreed as to how it should be 

defined. 
3 

Technically speal(ing a delinquent is any youth 

4 who breaks the law. The issue is further confused when 

Neumeyer points out that the extreme cases delinquency 

merge into the borderline ones and the borderline ones 

into those which are non-delinquent. 5 l''ice presents a 

statement which not only defines delinquency, but also 

who is a delinquent. 

l. 
2. 
3. 
4. 
5. 

obably the one most commonly accepted is the 
legal definition the.t ;juvenile delinquency con­
stitutes any act which, if committed by an adult 

• • • • • • 

Pine, op. cit., P• 12?. 
Ibid, foreward. 
Ibid, P• 265. 
Malm, and J amisop., op. cit.' P• 355. 
NelJ .. "l'leyer·, op. cit., P• 28. 
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would be a crime. That means any child who has 
violated any law of his com~~nity, state, or 
nation would be a delinquent.l 

b. Delinquency as a Symptom of Poor Adjustment. 

At the beginning of this section it was seen 

that delinquency was an attempt at describing certain 

symptoms which were resident within the youth. Delin-

quency is the expression of some inner lack. Showing 

the symptomatic aspects of delinquency, Carr says con­

cerning delinquents: 

{1) Because of some inadequacy in themselves or in 
their relations to their environment they become 
frustrated, emotionally disturbed and fall into 
deviant behavior as a way out. And/or (2) because 
the immediate environment represents predominatly 
deviant behavior patterns as in a slum or an area 
of delinquency traditions they adopt such patterns 
and become social misfits outs ide of their own 
circle .2 

Supporting the concept that delinquency is a 

symptom and giving valle suggestions as to what can be 

done in a positive way to combat it, a statement was 

issued by the White House Conference. 

Any program dealing with delinquency must first 
establish the facts as to why persons are delin­
quent. The Con:rr1tttee has accepted as baslc two 
principles that seem to be axiomatic but are far 
from universally accepted in practice. These are 
( 1) Reaffirmation of the idea that de l'lnquency i.s 

• • • • • • 

1. Fine, op. cit., P• 31. 
2. Julliard Carr; Delinquency Control, P• 69. 
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a symptom in that it is a rather naturally expected 
expression of some earlier deeper or more pervasive 
maladjustment. {2) Recognition that it is the de­
linquent rather t~an delinquencies which requires 
and merits study. 

D. The Adjustment Needs of Inner-city Youth. 

In her book, Spiritual Values in Cam£inE, 

Clarice M. Bowman says that there are three great needs 

of youth. These are: (1) to find oneself in relation 

to one's world; (2) to find oneself in relation to others; 

(3) to find oneself in relation to God.2 

Bowman suggests that a startling new trend is 

appearing in the field of education, and that trend is 

the recognition of the individual's n search for se lfu. 3 

Quoting from Jersild she maintains that this development 

of the self ought not be left to chance.4 Again she 

quotes from Jersild making a statement which applies most 

strikingly to inner-city youth. 

A large proportion of the young people now entering 
adulthood are burdened with anxieties, hostilities, 
defensive attitudes toward themselves and others 1 
feelings of guilt, inferiority, or other forms of 
self-disparagement and self distrust. They struggle 
not only with the real dangers and thwartings ln 
our troubled world. but with ••• conflicts arising 

• • • • • • 
1. 11hite House Conference on Child Health and Protection: 

The Committee on Socially Handicapped Child (Delinquent), 
P• 23. 

2. Clarice M. Bowman: Spiritual Values in Camp:tng, PP• 41-
55. 

3. Ibid., P• 41. 
4. Ibid. 
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from unrealistic concepts and unhealthy attitudes. 1 

This would be especially true of the youth who comes 

from a home that is lacking in wholesome living example,2 

lacking in harmonious living, 3 and lacking in love. 4 

The importance of the youth discovering his 

"selfn is clearly seen. Any program designed to help 

meet the adjustment needs of inner-city youth must be 

concerned with "crucial importance of helping growing 

persons discover themselves 11 .5 The reason here is that 

not only does the "sense of selfn in youth affect their 

own happiness and well-being (even physical well-being), 

but it also directly affects all of their relations.6 

a. Learning to Stand on One's Own Feet. 

Probably the first step in finding oneself in 

relation to one's world is learning to stand on one's 

own feet. Quoting from Dr. Masters of the Kellogg 

Foundation, Bowman cites that: 

At the age of twelve to fourteen any child, 
like a bird, ought to be pushed out of the nest 
and made to use his own wings and catch his own 
bugs. 7 

• • • • • • 

1. Bowman, op. cit., P• 41. 
2 • Ante , p • 3 • 
3. Ante, p. 4. 
4 • An. te , p • 8 • 
5. Bowman, loc. cit. 
6. Ibid., PP• 41-42. 
7. Ibid., P• 43. 
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The suggestion is that at a summer camp the youth is 

given this opportunity. The camp helps him to estab­

lish habits of personal hygiene, of sleeping and eating, 
1 of relaxation and exercising. Camp again helps the 

youth to discover ttphysical literacy", that is, secure 

command of his body in ordinary situations and command 

enough physical skills to 11 Make the body the ready in­

strument of the willn.2 

b. Developing Skills and Confidence. 

At this point the importance of sound school 

relationship comes to the fore. Under such a dlscussion 

of skills and confidences it would be well to recall what 

the responsibilities of the school are in this area. 3 

The fact is worth repeating that since youth comes into 

secondary schools with adjustment problems it is then 

important that the schools undertake to develop what skills 

and confidences it can through the media of 1 ts curriculum, 

extra curricular activities and its teacher-pupil relation-

ship in general. 

M:alm and Jamison maintain that the skills and 

confidences needed to be developed by youth include, good 

manners, tact and sharing of interests .4 The youth cannot 

• • • • • • 

1. Bowman, op. cit., P• 41. 
2. Ibid., P• 43. 
3. Ante, P• 9 • 
4. Malm, and Jamison, op. cit., p. 143. 
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develop skills or confidences unless he grows. This 

means that he has the right to new experiences as we 11 

as the right to express himself. He also has the right 

to achievement and attainment.l 

c. To Grow More at Home in the World About. 

A part of helping youth to discover himself is 

to teach him to be at home in the natural world. Only 

camping offers this opportunity to urban inner-city youth. 

The reason for this is that inner-city youth come from 

highly populated and industrial areas where there is very 

little if any natural habitat. As Bowman puts it: 

From a world of flickering television, of bleating 
radios, of gangster comics and sexy movies, young 
people come to a world of balanced harmony of light 
and shade, of mass and color, of hills and valleys • 
• • • Camping is not to be regarded as an escape, but 
rather as a time for gathering resources, restoring 
the vision and enriching the soul so that one can 
take back into the world of discords an inner 
serenity and security.2 

In the experience of camping where life is stripped down 

to the bare essentials, the youth can get a clearer 

perspective and learn that he can get along without the 

"artifices of civilizationtt. 3 The camper not only observes 

camping and its many expressions but he participates in it 

also. All of this helps his growth. 

• • • • • • 

1. White House Conference, op. cit., pp. 25-26. 
2. Bowman, op. cit .,, p. 48. 
3. Ibid., p. 49. 
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2. ing Oneself in lation to Others. 

a. To a ier i Towards 

It was shown previously that one of the reasons 

for poor adjustme of youth was the fact there were 

cert problems in home. If the youth to a 

health r titude towards home then the home has to 

for is i in the bosom of horne 

self be to develop 
1 unfoldn. It is in the home 

that youth has had a first ity to d tinga 

himself from others. 2 If the youth can somehow be made 

to feel the necessity of his co-operating and the a.ecc-

ity of his doing his full share of the work; if he can 

be made to be pleasant and appreciative of the work of 

others, this can make the home atmosphere livable. The 

camping situation is conduclve to such training for youth. 

b. To Have a Healthier Attitude rrowards One's Friends. 

One of the most outstanding needs of the youth 

is for friends. He needs someone to go around with, some-

3 one he can trust on his own age level. Je:r•sild states 

that havtng friends and becoming a Usocializeda 

member of the peer group is essential for healthy 

• • • • • • 

1. Arthur T. Jersild: In Search of Self, p. 61. 
2. Ibid., PP• 61-62. 
3. Ma1m, and Jamisoh, op. cit., pp. 121-122. 
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development. The being able to share interests and 

values with one's age group, the youth enters a give­

and-take relationship. He is on an equal bas is with 

his friends and there is mutual respect. 1 Jersild 

also stated: 

There are few things an adolescent prizes 
more than to be accepted by his peers, and few 
misfortunes are more poignant than to be rejected 
by those those friendship he desires. The com­
panionship of friendly persons is very pleasant 
in itself and to be accepted by them brings, in 
addition, a gratifying ass11.rance of one's own 
worth.2 

The you·th has many opportunities in the camp-

ing situation for sharing interests with those of his 

age group and for entering a give-and-take relationship. 

c. To Have a Healthier Attitude Towards Society. 

It has been noted that the developing of the 

self is important. But "individualism in the extreme 

means anarchy11 .3 Thus if the youth is going to develop 

as a self, he must do this with relation to others. 

Again, camping is conducive to this idea for the society 

created by camping is of such a nature that ttcampers can 

only find themselves in relation to others". 4 To develop 

• • • • • • 

1. Arthur T. Jersild: The Psychology of Adolescence, 
P• 209. 

2. Ibid. 
3. Bowman, op. cit., P• 53. 
4. Ibid. 
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a healthier attitude towards society, the youth must 

develop a sense of responsibility. He will need to 

have a new respect for his obligations with reference 

to others in the way of debts and appointments.l Ee 

will also become interested in community life and will 

accept community responsibility as a good citizen. 2 

3. Finding Oneself in Relation to God. 

The youth must come to a belief in God for 

spiritual values are to be sought after and found. The 

White House Conference said that "Religion must instruct 

the child of his relation to God, and to others and to 

self". 3 Religion is important with reference to the 

adjustment problems of youth for it is a positive force 

which can play an important part in guiding the life of 

the youth along the right paths. 4 

E. Summary. 

The first chapter of this study focusec'l upon 

the factors in adjustment of inner-city youth. It was 

found that the negative emphasis upon the environment 

factors of the home, school and community resulted in 

poor adjustment of these youths. 

1. Malm, 
2. Ibid. 
3. 'l~nj_ te 
4. Fine, 

. . . . . . 
and Jamison, op. cit., P• 143. 

House Conf~rence, op. cit., p. 141. 
op. cit. , p. 342. 
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The home was called. into question because it 

began by not showing to these youths a wholesome ex­

ample to follow. In the home there was lack of harmony 

which included the quality of brokenness, lack of dis­

cipline, unsound practice of finance, poor sibling re­

lationship, lack of sense of fair play and freedom and 

criticism. The prime indictment against the home was 

lack of love. 

As a factor in the adjustment of inner-city 

yoLlth the school failed to conceive correctly :its role 

in the life of the youth. The inabllity of the youth 

to ad.just to the school as a second socia.l unit of group 

living was based on the problem of the youth himself 

which the school could not handle and the inablllty of 

the teacher to identify herself with the youth. This 

frustration in turn generated three basic problems, 

namely, truancy, over-crowdedness and mis-behavtor. 

The community became a factor in the poor adjust­

ment of inner-city youth because of its disorganj_zed cul­

ture, the demand of its peer and gang cultures, the 

negative effects of its newspapers and comic books and 

finally because of its practice of segregation and 

discrimination. 

These negativistic influ.ences had certain 

effects on the individual. Among these effects were 

frustration and conflicts. The bases and sources of 

the frustratlon were found within the environmental 
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experience of the youth. The breaking point precipitated 

by these frustrations was known as frustration tolerance. 

Wnile trying to overcome these frustrations the youth 

may at the same time be attempting to satisfy two or 

more other desires or needs, this was called conflict. 

It was decided that the best way to overcome frustration 

and conflicts was to meet them head on. 

Having considered the environment factors in 

adjustment and the effects of these factors upon the 

incUvidu.al it was then necessary to discover and to 

discuss what tb.e adjustment needs were for r-city 

youth. These were found to be ree-fold. The first 

was to find oneself in re lat :ton to tbe wor • This 

incL:tded, to stand on one 1 s own feet, developing certain 

skills and confidences and growing more at home in the 

nattlral worlc:. The second one was to f oneself in 

relation to others and this included havin.g a healthier 

attitude towards home, having a healthier attitude t 

friends and having a healthier attitude towards society. 

The final adjustment need was to find oneself in relation 

to God. 
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A STUDY OF SELECTED SUMMER CAMPS FOR INNER-CITY 

YOUTH 

A. Introduction 

This chapter is concerned with a presentation 

of three selected camps which cater specifically to inner­

city youth. The names of the camps are Sharparoon, 

Pioneer, and Centurion. In the presentation certain 

specific features of the camps will be examined; these 

features are locale, constituency, philosophy, personnel, 

program and facilities. 

B. Camp Sharparoon 

1. Locale. 

Camp Sharparoon, a co-educational car.'lp sponsored 

by the New York City Mission Society, has been in operation 

for more than 35 years. The camp is found in the foot­

hills of the Berkshire Eountains at Dover Furnace, in 

Dutchess County, New York. Twelve hundred acres of 

rich in natural resources provide resources forugood 

camping 11 .l The New York City Misslon Society describes 

. . . . . . 
1. Camp Sharparoon. 
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this location picturesquely: 

••• woods, mountains, streams and a natural spring­
fed lake are a part of the property. Trails run­
ning through our property and beyond to ad.] oining 

rties make it ideal for overnight hiking.l 

2. Const:l.tuency. 

The campers at Camp Sharparoon come from all 

over New York State, however the majority are inner-city 

youth living in the highly congested areas of New York 

City. Specifically they come from three main sources. 

a. City Mission churches and centers. As a Clty 
Mlssion camp, Sharparoon is first and foremost 
made available to boys and girls who come from 
the City Miss ion churches and centers. 

b. Other Protestant churches in the city. 
c. Other agencj.es in the city. These agencies 

include St. Christopher's Conmunity Center, 
the Masons, and others. 

3. Philosophy. 

Carrp Sharparoon's philosophy is based upon the 

be lief nthat God is real and that He can and does work 

through individualsn. 2 

We work on the basis that when a group of young 
men and women are completely dedicated to the 
principle of love which is found in every man's 
religion, an ideal co~~unity can be created where 
peace and harmony exist.3 

• • • • • • 

1. Camp Sharparoon. 
2. Ibid. 
3. Ibid. 
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In the carrying out of its program Camp Sharparoon 

attempts to live out its philosophy. The camp is con-

structed to meet the needs of inner-city youth who may 

have problems of adjustment. In defending its philosophy, 

the camp states: 

We try to live, believing that evil can be overcome 
with good, that man is capable of forgiving even 
those who despitefully use him, and that love alone 
can break down the barriers created by mal-adjusted 
con fused children .1 . 

The principle of "Love" is a strong motif running through-

out the program of the camp. This is revealed in a state­

ment of pol icy where the camp relates: 

We are building on the basic principle of love as 
revealed to us through our Lord. The care of all 
our program is the Christian gospel and its prac­
tical applications in daily living.2 

A summary of its basic philosophy is found in the follow-

ing assertion. 

Camp Sharparoon is not just a vacation resort, but 
it is a church in the open where boys and girls may 
be brought to an awareness of the reality ;:;f God 
and grow together as one family under God." 

The philosophy of Camp Sharparoon might well be expressed 

in this three-fold manner; the worth of the individual 

boy and girl, the motivating principle of "Love, and the 

reality of God. 

• • • • • • 

1. Camp Sharparoon. 
2. 35 Years at Camp Sharpar oon • 
3. Camp Sharparoon •. 
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4. rsonne 1. 

CBnJp Sharparoon is very careful in its selec-

tion of rsonnel and staff' for its program. Its objec-

tives in this area are that all staff members be college 

students or college graduates •1 ~lany of its staff are 

in post-graduate schools. The counselor at Sharparoon 

is responsible for an evangelical Christian approach to 

life. 2 In defense of its standards of staff selection 

the camp believes that 

••• one of t~e strongest qualifications is a sincere 
commitment to the Christian way of life. This is 
based on the assumption that only such a person can 
effectively influence a growing child in the direc­
tion of an awareness and encounter with God.3 

Qualified personnel then is sought after by the camp for 

the effective carrying out of' its program. 

The period of orientation at Camp Sharparoon 

is two weeks in length. This period is devoted to 

organization, orientation and opening. 

It is expected to have a series of afternoon and 
evening meetings at which basic camp philosophies 
and practice will be discussed. At these meetings 
it is hoped that the staff will get acquainted with 
the work of City Mission, its leaders, the Director, 
and other staff leaders. Leaders from church, camp 

• • • • • • 

1. 35 Years at Camp Sharparoon. 
2. Camp Sharparoon Counselors Handbook for 1956. 
3. 35 Years at Camp Sharparoon. 
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and school life will be guests during this period 
and will help all to help themselves to make Camp 
Sharparoon the camp that all desire.l 

The two weeks then are spent getting acquainted with the 

program of Camp Sharparoon, and of course it also is a 

time during which counselors get acquainted with each 

other as well. 

5. Program. 

The key word in the program of Camp Sharparoon 

is "decentralizattod'.2 To achieve this feature of de-

centralization, the camp is divided into six small camps 

or units. Three of these are in the boys' area and three 

in the girls' area. The boys and the girls are placed 

in these groups according to their ages and interests. 3 

Each of these small camps is comprised of 26 children 

and six counselors. The unique feature of Sharparoon's 

program is the fact that ~teach small camp operates its 

own program depending upon the interests of the groupu.4 

Then also, all of the usual opportunities offered in 

camping are available for the children at Camp Sharparoon. 

These include swimming, hiking, athletics and crafts, 

drama and music. ttThese are the tools that are used when 

needed in the development of our program. tt5 

. . . . . . 
1. Camp Sharparoon Counselors Handbook for 1956. 
2. Camp Sharparoon. 
3. Ibid. 
4. Ibid. 
5. Ibid. 
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Although the program of Ca'l!lp Sharparoon is 

decentralized there is a general daily schedule that the 

camp is run on to facilitate the eating of meals and the 

morning worship service. The daily schedule is as follows: 

7:30-8:00 •••••••••• Arising 
8:00-8:30 •••••••••• Breakfast 
8:30-9:00 •••• -•••••• Cabin clean up 
9:00-9:30 •••••••••• Chapel 
9:30-10:15 ••••••••• Capers 

10:15-11:45 ••••••••• Morning activity period 
11:45-12:30 ••••••••• Counselor swim 
12:30-1:15 •••••••••• Dinner 
l:l5-2:30 •••••••••• Rest period 
2:30-4:45 •••••••••• Afternoon activity period 
4:45-5:30 •••••••••• Counselor swim 
5:30-6:00 •••••••••• Free swim 
6:00-6:45 •••••••••• Supper 
6:45-7:15 •••••••••• Free time 
7:15-9:00 •••••••••• Evening program 
9:00-9:15 •••••••••• Wash up and preparation for bed 
9:15 ••••••••••••••• Vespers 1 

During the morning and afternoon activity 

periods, the cabin or small camp is free to plan its own 

activity. This may be to participate in the morning swim, 

or to go out on a hike, or to work with arts and crafts. 

The activity that is done depends upon the agreement of 

the campers and their counselors. With the consent of the 

small camp director, and as a result of planning with him 

a cabin may act independent of the small camp. Or, the 

entire small camp may act independently of the large 

camp group. A small camp or a cabin group may leave the 

• • • • • • 

1. Courtesy of Johq,Salmon, small camp director, Camp 
Sharparoon. 
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main campsite and camp out in the woods at various 

selected campsites as they will. This feature of 

camping at Sharparoon is encouraged, for it is in living 

in situations such as these that the camper is able to 

develop many of the skills which are essential for living 

in society. 1 There is no set limit to tr.~ time that a 

group may live out from camp. This is left to the dis-

cretion of the counselor and the campers. 

Worship is ~~ important part of the life at 

Camp Sharparoon. All campers and counselors a:re en-

couraged to attend tbe morning chapel services which 11re 

conducted ln tl.te form of a worship service. CampEn's and 

counselors partlcipB.te together, each bearing som.e por-

tion of the service. Here again the camper learns what 

it is to grow and develop as a person. This same atti­

tude of worship is sought for in the evening cabin 

vespers where the counselor at his own choosing, plans 

to close the day with some devotional thought or idea. 

The worship reaches its climax, or receives its incen-

ti ve s at the Sunday morning church service which is an 
n 

hour in length and is a complete worship service • ..::; 

The Saturday schedule at Camp Sharparoon is the same as 

the daily schedule except that the evening program is an 

• • • • • • 

1. P. J. Zaccara, Personal Interview, March 25, H)57. 
2. P. J. Zaccara, Personal Interview, March 25, 1957. 
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all camp program where the boys and the girls are brought 

together and participate in whatever has been planned, be 

it a dance, a play or just an old-fashioned stunt night. 

Other co-educational features of Camp Sharparoon's pro-

gram extend to the daily chapel, meal time and the Sunday 

worship and Sunday night motion picture. Although it 

is not rigidly enforced, groups tend to remaln together 

at these functions except if that function is a dance. 

A copy of the Sunday schedule is as follows: 

8:30-9:00 •••••••••• Arising 
9:00-lO:OO ••••••••• Breakfast 

10:00-ll:OO ••••••••• Church 
11:00-l:OO •••••••••• Swim, capers, cleanup 

1:00-2:00 •••••••••• Dinner 
2:00-3:00 ••••••.••• Rest period 
3:00-5:00 •••••••.•• Afternoon activity 
5:00-5:45 •••••..••• counselor swim 
6:00-7: 15 ••••••••.• Supper 
7:15-9:00 •••...•..• Movie time 
9:00-9:30 ••••••.••• Wash up and preparatlon for bed 
9 : 30 ••••••••..••••• Vespers 

The involvements and benefits of the decen-

tralized program at Camp Sharparoon fall into various 

categories and among these are the following: 

A. Religion. 
1. Daily chapel service for worship 
2. Daily vesper service in the cabins 
3. Sunday morning full length worsh1p service 

B. Physical Training. 
1. Swimming 
2. Boating 
3. Nature study 
4. Life saving 
5. Volley ball 
6. Baseball: 
7. Softball 
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c. Camp Craft. 
1. Choose a campsite 
2. Water safety 
3. Construction of lean-tos 
4. Wood gathering 
5. Meal preparation 
6. Fire building 
7. Cooking 

D. Miscellaneous Activities. 
1. Dramatics 
2. Arts and crafts varied 
3. Song time 

6. Facilities. 

The facilities at Camp Sharparoon include 

some 26 cabins which are divided between the boys and 

the girls with 13 each. In each of these cabins there 

live six or seven campers and a counselor. At the en-

trance to the camp there is an administration building. 

Situated near it is a small building known as the coun­

selors' headquarters and a director's cabin. For the 

older boys there is a pioneer-like cabin set off from 

the main camp. The camp also maintains a large enclosed 

dining hall with a large spacious modern kitchen and 

an automatic dishwasher. An enclosed play lodge is 

available for rainy-day programs, and a quonset tool 

hut is centrally located for emergency repairs. nThe 

library boathouse supplies the camp with a reading room 

as we 11 as a mooring spot for the 12 camp's row boats. nl 

• • • • • • 

1. Camp Sharparoon Counselors Handbook for 1956. 
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The toilet facilities are well protected and adequate, 

and the water supply comes from a well 200 feet deep in 

solid roek. There is a new infirmary consisting of two 

ward rooms and two isolation wards which is also used 

for fall and winter camping. A lake, an athletic field 

and a swimming dock are also a part of the camp's 

facilities. 1 

c. Camp Pioneer. 

1. Locale. 

Camp Pioneer, a boys' camp sponsored by the 

Fresh Air Fund of the New York Herald Tribune newspaper, 

has been in operation for ten years. The camp is located 

on what is known as the Sharpe Reservation in East Fishkill, 

New York about 75 miles from New York City.2 

2. Constituency. 

Camp Pioneer is but one of the many camps that 

is sponsored by the Fresh Air Fund. It dt.ffers from 

~ ~ . . . . 
1. Camp Sharparoon Counselors Handbook for 1956. 
2. Annual Report, 80th Year, Herald Tribune F'resh Air 

Fund, p. 8. 
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these other camps in two respects. In the first place 

it is a boys' camp, and in the second place its age 

range is d.iffe rent. The boys at F:t oneer are in the 

14-16 age range. These boys, like all children who 

benefit through the l''resh Air Fund, are inclu:Jed cmder 

the sociological term '1needyn.l Tb.ey are selectecl on 

the same basis as all other campers. 

a. Allotments are made to some 85 social agencies 
throughout New York City. 

b. These agencies select children on the basis of 
need. 

c. The criterta for selection of a Fresh Air camper 
are that his parents are economically incapable 
of providing a vacation and that the child is 
capable of adjusting to a camping situation.2 

3. Philosophy. 

The Fresh Air Fund is interested in children 

as individu.als. It is interested in their development 

as sound solid citizens. Its philosophy for Camp Pioneer 

is the same as it is for all its camps and is summarized 

in the five objectives below. 

1. Have Pun. 
Obviously the child's camp vacation must be two 
weeks he thoroughly enjoys. Whatever the camp's 
program if it is not genuinely recreational, the 
chances of accomplishing wider objectives are 
slim. Recreation covers a lot of ground. It 
means in essence recreation. 11 Having a good time" 
means many thin_gs to many people. We hope that 
staff and campers will have fun together. 

• • • • • • 

1. Frankly Speal{ing, Herald Tribune Fresh Air F'und, P• 123. 
2. Ibid. 
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2. Enjoy Physical Well-being. 
Good food, adequate sleep, outdoor play, and 
regular camp li.ving contrast sharply with what 
many of our campers experience in the city and 
even with the hectic rush of colle~e life of 
many staff members. Physical well::being includes 
responsib:i.lity for the childrens' as well as the 
staff member's own health and safety. 

3. Acquire Skills. 
of the worst things about being 11under­

privilegedtt is the monotony of life. But even 
the lack of recreational facilities in the city 
could be offset somewhat if people who live 
there could develop creative interests. Camps 
are ideal places to stimulate creativity--children 
begin to do things with their hands, learn how 
to observe and discover new associations wlth 
other people. Slrills learned at camp are valu­
able both for their immediate enjoyment and as 
the basis of future interests. 

4. Develop and Grow as Persons. 
We do not expect major 11 personality" changes in 
two weeks. Growth in this area is slow, subtle, 
and difficult to measure or even detect. Some 
environments, even though touching a child for 
a brief period, are more conducive to development 
than others and can exert enduring influences. 
Camping is one of these environments. 

5. Practice Good Citizenship. 
The qualities, attit-udes and social techniques 
that make for good citizenship are actually an 
overlooked part of personality development--a 
serious error in these days of world upset. 
The years ahead will be critical ones for the 
American way of life and for the readjustment 
of personal rights and social responsibilities. 
Our camps touch an important segment of youth 
in the nation's greatest city, whose chances to 
get first hand experience with real democracy 
are limited. Overcrowded tenements, bro1{en 
homes, antiquated schools and traffic-congested 
streets are not places where roots of d.emocracy 
can sink deep. Our camps can make a tangible 
contribution to education for democracy if our 
staff think and act democratically themselves.l 

• • • • • • 

1. Frankly Speaking, Herald Tribune Fresh Air Fund. 
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To have f1...m, enjoy physical well-being, acquire skills 

develop and grow as persons and practice good citizen-

ship are the objectives and the philosophy of the Fresh 

Air Camps. 

4. Personne 1. 

As it has already been rrJentioned above, Camp 

Pioneer is but a camp within the association of the 

Fresh Air camps sponsored by the Herald Tribune. As 

an independent camp, it reserves the right to hire its 

own staff and personnel. Although applications may be 

recommended by the New York headquarters, ''it is within 

the director's jurisd1ction 1n cooperation wj_th the 

Director of Ca~ping, to hire and dismiss those for whom 

he is responsiblen.l 

The staff of a l?resh Air camp is as varied as 

there are camps. It is not chosen on the basis of race 

or religious conviction. Tbs staff falls into five 

groups. These are; village leaders, counselors, c oun-

se lors- in-tra in ing, spec ia 1 is ts, and food service. The 

q··1alific at ions for each of these is 1 is ted be low: 

a. Counselors. 
Should be at least 19 years of age, and at least 
college fresh...rr,en with a career interest in' camp­
ing education, social work or similar field. Trey 
should have had some camping or group work ex­
perience as leaders. 

• • • • • • 

1. Frankly Speaking, P• 4. 
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b. Village Leaders. 
Every effort is made to select village leaders 
from the ranks of former }und counselors. They 
must be able to supervise others by virtue of 
experience, education, and maturity ••• possess 
campcraft skills and have ability to lead children. 
In general they should be 25 years or older. 

c. Counselors-in-training. 
Should be at least 17 years of age, in their 
last year of high school, with a career interest 
in fields involving human relations and requiring 
college preparation. They receive no salary, but 
are given maintenance and transportation. 

d. Specialists. 
Mature men and women are employed in various 
specialty positions, such as Waterfront, Arts, 
and Crafts. These positions vary at the different 
camps. 

e. Food Service. 
The F'ood Service department consists of food 
managers, cooks, kitchen men, dishvvashers, trading 
post and canteen people, and dining room assis­
tants. Cleaning personnel and drivers are also 
in this department.l 

A week before camp opens, for the purposes of 

orientation the staff of the Fresh Air Pund Camps are 

brought together at a meeting and are introduced to 

"the aims of the Fu.nd, the total Fu.nd program, and to 

2 
each other.u 'l'he staff of each camp departs by chartered 

bus for their own camps. The week is spent in orientation 

and prs.ctical training wh:tch inclu.des the following: 

Sessions are conducted cewp-craft, outdoor 
cooking, axmanship, story telling, song lead1.ng 

• • • • • • 

1. Frankly aking, PP• 4-5. 
2 • Ib :t d , p • 8 • 
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dynamics of behavior, camp sanitation, nature, 
hiking, camp philosophy, first-aid, waterfront 
activities, leadership techniques other 
camp:tng subjects.l 

The week then helps the counselor to get acquai.nted 

with routine of the camp. rsonal questions and matter 

of carrp policy are Cliscussed. Village and campstead 

assignments are made, and counselors get an opportuntty 

to mel9t and work with their co-counselor. nBy the end 

of this week each staff member ows bis camp and how 

his partj_cular job relates to the total carrp operation .. n2 

5. :Program. 

Like Camp oon, Garrp Pioneer following 

the F're sb Air I:\md' s pattern of camp operation, operates 

on a !!decentralized principle11 • By decentralized camp-

ing the l:'und means,na concept or an idea for living in 

3 
the out of doors". Thus village camping or small 

group can;ping is used in contrast with that of centra-

lized or activlty centered camping. Each of the villages 

bas 36 campers and six counselors. Thus there is one 

counselor for every six campers. The daily schec:.ule 

for camp pioneer ts as follows: 

7: 00-8: 00 •••••.••••• Re ve i lle 
8:00-9:00 ••••••••••• Breakfast 
9:00-9:30 •••••••••.• Clean up 

. . . . . . 
1. i{ly aking, p. 8. 
2. Ibid. 
3 • Ib id • , p • 6 • 
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9:30-12t30 •••••••••• Activities 
12: 30-1: 30 ••••••••••• Lunch 
1:30-2:30 ••••••••••• Rest period 
2:30-5:30 ••••••.•••• Activity period 
6:00-7:00 ••••••••••• Supper 
7:00-8:30 ••••••••••• Evening program 
9:30 •.•••••••••••.•• Taps 

Most of the activity at Pioneer takes place 

in the form of "campstead 11 activity. This campstead 

is made up of 12 campers and two counselors. The 

activities may vary and sometimes do for what is done 

depends upon the desires of the campstead. They may 

choose to go out from camp and swim, boat or participate 

in other forms of camp activity. Quotlng from the 

brochure uFrankly Speaking'*, the :Fund has this to say 

about its program. 

The program of }Und camps is limitless. In living 
outdoors, in building camp shelters, fireplaces 
and bridges, in the planning and preparing of meals, 
in the discovery of the stars and the study of plant 
and animal life--in the magi.c of a thousand unex­
plored acres of living things, and in the minds 
of children there is limitless program.l 

In the Fund's over-all program little emphasis 

is placed on highly competitive games, and nci_ty 11 sports 

are minimized. Boxing, baseball, basketball, movie pro­

grams and comics are not encouraged. 2 

The involvements and benefits of the decentra-

lized program at Camp Pioneer fall into tbe following 

. . . . . . 
1. Prankly Speaking,, p. 6. 

2 • Ibid • , p • 7 • 
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categories: 

a. Religion. 
The religious tone of Camp Pioneer is directed 
towards the specific religious group. F'or its 
Jewish constituency a Frlcay night service is 
prepared under the leadership of Jewish coun­
selors. For Catholic youth a Catholic priest 
comes into camp for the condtlcting and saying 
of mass. For the Protestants a Sunday morning 
program is prepared under the leadership of 
Protestant counselors who have an interest in 
the field of religion. 

b. Physical Training. 
1. Swimming 
2. Boating 
3. Hiking 
4. Nature study 

c. Camp Craft. 
1. Choose a campsite 
2. Water safety 
3. Construction of lean-tos 
4. Wood gathering 
5. Meal preparation 
6. Fire building 
7. Cooking 

d. Miscellaneous Act :i..vi ties. 
1. Axmanship 
2. IJ'ent-pitching 
3. Compass reading 

6. F'acilities. 

The facilities a.t Camp Pioneer include a. 

dining hall, and a craft shop. There are a serles of 

pyramidal tents, a swi~~ing dock and a pier. There are 

also an available ball field, an infirmary and a housing 

unit for the chef. The toilet facilities are of the ou.t-

door latrine type. An adequate sewer system is in the 

part of the camp ground. There is a regular kitchen 
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draining system which aids in dishwashing. Lastly, there 

is also a house for the director of the camp. 

D. Camp Centurion. 

1. Locale. 

Camp Centurion, located in the town of 

Connecticut near the town of New Milford and about 100 

miles from New York City, has been operating for only 

one year. The camp itself is settled on the birthplace 

of Charles G. Finney. There 250 acres of land which is 

rich in natural resources. Much of the land of Camp 

' 

Centurion is unexplored and undeveloped. There are many 

small ponds and streams scattered over the property. It 

is heavily wooded, and yet has enough clearings to make 

possible good camping both in and out of the woods. 

2. Constituency. 

Camp Centurion is a Christian military cadet 

boys' camp. The ages of the campers are from 13 to 18 

years. The campers come from all over the greater New 

York area. The majority of them come from homes that 

have been marked as having inadequate sources of income. 

The boys then are selected on the following basis. 

a. Referrals from the Courts. 
Through the auspicies of the Brooklyn Council 
of Church Women, a division of the Protestant 
Council of ~ew York City, and its court repre­
sentative, "boys who have gotten into difficulty 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-61-

with the law enforcement age~cies or are well on 
their way to such trouble are referred to Camp 
Centurion. 

b. Referrals through various Ministers and Ch~rches. 
Ministers and churches throaghout the greater 
New York area who know about the Centurion o-
gram, very often refer boys w:tth ser:tous problems 
of adjustment to the camp. 

c. Referral from other organizations. 
There are other organizations wbicb may or may 
not be church affiliated that refer boys to camp. 
Most of these boys may also be characterized as 
having serious behavior problems and many problems 
of adjustment. 

d. Referrals from the City Centurion Cadet Corps. 
Boys who be long to the Centurion Cadet Corps in 
the city also go to the camp. Many of these 
boys are of the average American type and may 
not have any serious problem of behavior or• 
adjustment. Boys ~re not selected on the basis 
of creed or color.l 

3. Philosophy. 

The philosophy of Camp Centurion is summarized 

in the statement, nthe worth of the man is the price of 

the boyn. Great emphasis is placed upon the worth of the 

individual boy and every available means is exhausted to 

enable the boy to achieve for himself the fullest sense 

of self expression. Speciftcally the philosophy of 

Camp Centurion is found in the objectives listed below. 

a. To learn to li.ve and work together. 
In an area like greater New York, charactertzed 
with multi-cultured living, it is impoi•tant that 
youth learn how to live and work together. The 

• • • • • • 

1. Centurion ~anual. 
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small group living and large group participation 
is designed to teach these ide a ls to the boys. 

b. To learn self-discipline. 
Too many tirr..es youth who are deprived, feel that 
life has no purpose for them and therefore they 
will not work to make achievements for themselves 
in the secular or professional world. It is tre 
conviction of Camp Centurion that the military 
phase of its program teEtc.h.es self-discipline 
and a ids in the development of good habits which 
may lead to these achievements. 

c. To learn to appreciate the natural world. 
Nature study, hiking for adventure and discovery, 
outdoor cooking and sleeping, a study of the stars, 
are all means of awakening in the minds of youth 
an acute awareness of the natural world and their 
relation to it. 

d. To bring boys to Christian commitment. 
The daily Bible study classes, the morning worship 
service and the evening squa.a devotions are all 
planned to bring boys face to face with the 
Christian falth and lts challenges. The camp 
feels that this is the most lmportant phase of 
its program. To face the issues of Christianity 
is not enough, but to accept the Christ who 
stands behind them is our objective. 

e. To build leadership. 
Adult counselors at Cam.p Centurion are admonished 
that they are "never to do anything that they can 
get a boy to don. The buildtng of leadership must 
be practiced under guidance and love. It is the 
desire of the camp that as much as possible the 
camp be run by the boys themselves. 

f. To develop and grow as persons. 
Bible study, leadership training, small group 
units, discipline and carnping cou.pled w1. th other 
interest study groups work for personal growth. 
IVIost of the cb.anges in personality that are of 
a lasting nature. A few of them are start ling. 
The sequel shows however that each boy leaves 
camp somewhat different than when he came because 
of what he experienced ca.mp.l 

. . . . . . 
l. Centurion 1. 
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4. Personnel. 

The staff of Camp Centu.r:ton falls into five 

c goriea. They are, "Brass stB.ff 11 , specialist stB.ff, 

counseling staff, teen-age staff and service staff. The 

job of operati.ng a military camp is involved and intri-

cate. It is not llke other camps, therefore i.ts personnel 

a. "Brass staff". 
The nBrass staff 11 might be called the adminis­
trative staff for their duties are basically 
administratlve. They oversee the progra.m, 
plan it in co-operation with the rest of t 
staff. These are adults. 

b. Specialists staff. 
Th:i.s staff i.nclu.des the ts Crafts d~rector, 
the Athletic c.irector, the Camp Program director, 
the Waterfront director and the Chaplin. It is 
obvious of cO'vlrse that these people must be out­
standing in their fields and their requirements 
are based upon the position they are seeking. 
This staff must be made up of individu.als who are 
college seniors and graduate school people. 

c. The Counseling staff. 
The job of the co1..mselling staff is basically 
guidance and loose supervision. He works very 
closely with his squad leader who actually is 
in c om.mand of the squad • 

d. The Teen-age staff. 
Thls group is the one which actually runs the 
camp and its program. It is made up of boys 
who have had training in the city :ln the mili­
tary way of life. They carry vario11s ranks 
and are chosen according to their abllity to le , 
and the results of their city leadersrdp training. 

e. The Service staff. 
This includes the nurse, the cook, and the main­
tenance staff. These may be hired by the officials 
of Camp Centurion or by the Ct>...ristian Youth Fellow­
ship, Inc., which is the manHging corporation 
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for Camp Centurion.l 

The thing to note in Camp Cent~rion 1 s staff 

policy is the fact that except for the nBrass staff" 

all other staff is chosen on the basis of ability, ex-

perience and leadership. The camp does not feel that 

age is necessarlly a sign of matu_rity and although 

college and graduate school personnel are desirab 

this is not a si that st'Ch a person applying for a 

position will be hired. 3 ff-wise, Camp Centnrlon 

ma:Ln ta ins that in order to r•e ach a boy jfOU. mcJ.s t be a 

boy. All camp personnel must have a thorough evangel:lcal 

approach to Christianity. 

Two weeks before camp opens all adult staff 

are required to be at camp for orientation, During th~ 

time as a staff they are introduced to the program and 

the philosophy of Camp Centurion. The mornings and 

evenings are devoted to devotional and practical studies, 

the tter of which refers to how the camp is run. 'J:lhe 

afternoons are devoted to wor~ in aro,Jnd t 

The w together as we 11 as study-ing together e 

the staff to get acquainted more quickly. 

The orientation program at Camp Centurion is de­
signed to give the counseling staff a look at the 
program, objectives and scope of the car.JP• re 

les 

the counselor is introd,~ced to the devotional life 
and practical Christian living as well as the nature 
an.d kinds of boys he will be work:tng with for the 
following wee of ca~p.2 

. . . . . . 
1. Centurion !dfanu.al. 
2. Ibid. 
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5. Program. 

The program of Cawp Centrl.rion is a Christian-

centered military program and is a centralized and in-

tegrated one.. is a program wtth a purrose and the 

c r finds this progr8.m awaiting as he arrives. 

It is a rigorous program with a great e.l of freedom 

withtn it.
1 

addition to eating and sleeping regularly, 

the program 

afternoon 

vi d h1to t e b:r 

eve1.1 

the morn 2- pr•ogram 

S; tEOI'n 

re are fonr 

perio of class. These are vided wit~ a wars 

se ce ln which the entire camp participates. The 

classes which are offered cover five broad areas h 

; re Lte;-to:1., ·r:-:-t l·itary c o:Jrses, I-'hys j __ c~1l e d1:c 8 t ton, 
<) 

practical co·,"1rses and liberal ar•ts ."' 

After rest }:.'er·lod comes the afternoon program 

which is divided into two parts. The first part is 

military conduct or drill and the other part is athletics 

planned by the chief of military and the athletic director 

respectively. Thus the camper spends the afternoon in 

serious drill routines and play. 

After dinner is the evening program which for 

the most part is free time. The camper then is free to 

• • • • • • 

1. Centur r. 
2. Ibid. 
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do what he wills. He may write letters, organize a 

group of his own for games or a hike or study for his 

classes the next day. The evening program includes an 

evening vesper service which is the time for singing 

and a devotional thought is given by cne of the staff. 

A presentat:i.on for the daily, the Saturday and 

the Sunday sched.ule follow. The reader may note that 

the time is military time. 

05:40... •• • • • • • • • • • • icers rising 
06:00 •••••.•..•••••. Rave il1e 
06:00-06:15 •••••••.• Wash up 
06:20-06:40 ••...••.• Ca. 1-tsthen ics 
06:40-06:50 •••••.•.• Qlarters clean up 

briefing 

06: 50-07:00 ••••••••• Line up for bra a tcfas t 
07:00 ••.....•....••. Breakfast (25 minutes limit) 
07:40 •••.••••••••••. Begin morning program 

07:45-08:30 First Period 
08:40-09:20 Second Period 
09:30-09:45 Line inspection 
09:50-10:30 Chapel and morning worship 
10:40-11:20 Third Period 
11:30-12:15 Fourth Period 

12:30 ••••••..••••••• Lunch 
13:30-15:00 •••••.••• Rest period 
15:00 •••••••••..••.. Begln afternoon program 

15:00~16:20 Sports and Drill activity 
16:30-17:50 

18:00~ •.....••..•••• Dinner 
18: 30-20:30 ••••••..• Free Time 
20: ?;0-21:00 •..••...• Vespers 
21:00-21:20 •••.....• Ready for bed 
21:20-21:45 ••.•....• Devotions 
22:00 ............... Llghts 01.1t 
22:30 •••.•••••••.••• 'I1aps, all qL-liet 

The Saturday schedLlle varies somewhat from the daily 

s chedu1e. 

07:30 ••••••••••••••• Rising 
0?:30-07:50 ••••...•• Wash up and ready for bra 
08:00 ••••........... Breakfast 
08:30-09:30 •.•••..•• Capers and ~1arter clean up 

t 
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09:30-ll:OO ••••••••• Farade and Drill on the f:i.eld 
ll:00-12:30 ••••••••• Game and project time 
12: 30 • •....•........ Ll~tlCh 
13:30-15:00 ••.••..•• Rest period 
15:00 ••••••••..••••• Afternoon program 

15:00-16:20 Free time 
16:30-17: 50 

18:00 .............•. Binner 
18:30-19:30 •••••..•• e time 
19:30-22:30 ••••••••• Evening program 
22:30-22:50 ••••••.•. Ready for bed 
22:50-23:10 ••••...•. Devotions 
23: •••..•••••..••• Lights out and taps 

The Sunc'_ay schedule varies even more than 

or the daily schedule • 

08 : 00 ••••••••••••••• Re ve i lle 
08:00-08:20 ••••••••• Wash up and ready for breakfast 
09:00-09:20 ••••••••• Ready for the morning program 
09: 30-10: 30 •••..•••• Sunday s choo 1 (every counselor 

te s.ching) 
10:30-10:45 ••••••••• Ready for morning worship 
10:45-11:45 ••••••••• Morning worship 
11:45-12:30 ••••••.•• Free Time 
12:30-12:45 •••.•..•• Parade and march into dinner 
12:45-13:30 ••••••••• Dinner 
13:30-15:00 ••••••••• Rest riod 
15:00-17:50 ••••••••• Afternoon program (every counselor 

with his own group) 
18: 00 •••.•••••.••••• Lunch 
19:00-20:00 ••••••••• Free time 
20:00-21:00 •••••.••• Evening evangelistic service 
21:00-21:20 •••••••.• Get ready for bed 
21:20-21:45 •••••••.• Devotions 
22:00 •.••.•••...•... Lights out 
22:30 •••••••..•••..• Taps, all quiet 

The meaning and scope of a centralized program 

such as exists at Camp Centurion cannot be fully realized 

without some idea as to what is involved in the program 

itself. In the Centurion :Manual already cited, a list 

of such features of the program is given. It involves 

five main areas of study and interest. 
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a. Religion 
1. Bible sttld.y (one of the four gospels) 
2. Bible study method 
3. Personal evangelism 
4. Bible survey -
5. Evangelical Protestantlsm 

b. Physical training 
1. Tumbling 9. Track and field 
2. Body building 10. Basketball 
3. Self defense 11. Baseball 
4. Swimming 12. Soft ball 
5. Diving 13. Wrestling 
6. Nature study 14. Dr:tll team 
7. Boxing 15. Drill ins trtwt ion 
8. Life saving 

c. Military courses 
1. Officer training 
2. Drill instruction 
3. Military procedure 
4. Centurion leadership 
5. Military methods and procedure 

d. Practical courses 
1. First aid 
2. Water first aid 
3. Fire prevention and safety 
4. Drivtng education 
5. Varied arts and crafts 

e. Liberal arts courses 
1. Remedial reading 
2. Spanish 
3. English 
4. Music appreciation 
5. Mathematics 
6. Dramatics 
7. Band 
8. Wood construction 

At Camp Centurion each camper lives in a 

squad which is made up of nine men including himself. 

In a platoon there are three squads. Much of the camp 

activity is designed for the squad and the platoon. When 

ever larger group games are played, two platoons come 
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together to make up a group. In other words there are 

phases of the program which correspond with specific 

groups. Group activity is central to the program. 

It needs also to be noted that there is more 

freedom in the week end program, and some camping out 

on Friday and Saturday nights is encouraged. 

6. Facilities • 

Four buildings are standing at Camp Centurion. 

These are the main headquarters building, two huge barns 

which are used for recreation and sleeping, and a tool 

shed. Tents are erected at various points in camp as 

they are needed. These tents are arranged according to 

platoons. 

Attached to the headquarters building is a 

huge modern kitchen and an undersized dining hall. 

Showering and toilet facilities are found in each of 

the two housing units. A swimming area is now under 

construction and will be until the water front area is 

la~{e size. Plans are be tng formulated for a rifle range 

and target practice. As needs increase so will facilities. 

E. Summary 

With respect to philosophy, j_t was seen that 

Camp Sharparoon believed that ltGod is real and that He 
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can and does work through individualsn.l Its philosophy 

was summed up in a threefold manner; the worth of the 

individual boy and girl, the motivating principle of 

love, and the reality of God. 

Camp Pioneer's philosophy was fivefold. These 

were; to have fun, enjoy physical well-being, acquire 

s lls, develop and grow as persons and practice good 

citizenship. 

Camp Centurion's philosophy placed great em­

phasis upon 11 the worth of the individual bo;/' and the 

use of every available means to bring that boy face to 

face with the Christ who represents the claims of 

Christ:lantty. 

The personnel pol:lcy of the camps was not 

too varied. Camps Sharparoon and Pioneer selected their 

staff on the basis of educat:lon and maturity. Camp 

Centurion made its selection on the basis of experience 

although college and graduate personnel were desired. 

Camps Sharparoon and Centurion required that their 

staff have a thorough evangelical approach to Christianity, 

while Camp Pioneer hired its staff on an in ter-re 11 glous 

basis. All staff of all the ca~ps were inter-racial. 

All the camps bad an orientation program. 

. . . . . . 
1. ~iln te , p. 2 • 
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The programs of Camps Sharparoon and Pioneer 

were decentraltzed with a heavy emphasis placed on the 

interests of the individual and his small gro'lP· le 

at C Centurion the was ce~t 1zed in that 

was a Christian-centered m1litary prograrr. Tte ily 

scheclu s of on Pioneer were rrore loosgly 

cons ctec'1 than. thst of Camp Centurion due to tb.e 

natures of their programs. The key word for the pr 

m:i.ng of Sharparoon and Pioneer was udecentralizationn, 

while at Centv_rion it was 11 integrationn. The facilities 

of all three camps were adequate to meet the needs of 

their programs. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

TFE CONTRIBUTION OF TBE CTED SUM"NJER CAMPS TO 

TB'E ADJUST~:P.NT NEEDS O:B' INNER-CITY YO!JTH 

TER III 

A. Introduction 

At the close of chapter one, the adjustment 

needs of inner-city youth were presented. In chapter 

two, there was a presentation of the programs of three 

selected summer camps which cater primar:i.ly to youth 

of the inner-city. This chapter will seek to discover 

how these selected sumrner camps contribute to the adjust­

ment needs of inner-city youth. The study of this chap­

ter will be presented as follows: first, tbere will be 

a review of the adjustment needs of inner-city youth, 

and secondly, there will follow a discussion of the 

three camps with reference to the contribution of their 

programs to tt;ese needs. The outstand lng observations 

in comparing tbe contributions of the camps will be noted 

in conclusion. 

B. The Adjustment Needs of Inner-City Youth 

It was found in chapter one that the adJust­

ment needs of inner-c:':.ty youth were con_cerned basica.lly 

witb t:be flnding of the self with varied relationships. 

This relationship was threefold and constructed in 
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outline form would look like this: 

I. Finding oneself in relation to one's world. 
a. Learning to st on or_,.e 1 s own feet. 
b. veloping s lls and confidences. 
c. To grow more at home in the natural world. 

II. Finding oneself in relation to others. 
a. To have a healthier attitude towards home. 
b. To have a healthier attitude towards one 1s 

friends. 
c. To have a healthier attitude towards society. 

' . 1 
III. Finding oneself in relation to God. 

Using this outline as a guide, a dis cuss ion of the con-

tribution of the camp programs of the selected camps 

follows be low. 

c. Camp Sharparoon 

1. Finding Oneself in Relation to One's World. 

a. Learning to Stand on One 1 s Own Pee t. 

The key to helping the youth discover himself 

and stand on his own feet at Camp 3harparoon is the 

COWlselor.2 At the counselor orientation whicb. precedes 

the opening of camp, a heavy emphasis is placed upon how 

to train youth to stand on his own feet. The reason for 

this is the fact that Camp Sharparoon feels that the 

counselor cannot teach the youth what does not 1{now 

himself. There are many ways that youth are taught this 

important principle. The teaching of sw ing is a good 

. . . . . . 
1. Ante, PP• 32-36 •. , ' 
2. F. J. Zaccara, Personal Interview, March 25, 1957. 
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illustration of this. If the youth is to swim, then 

he must learn. 

he must undergo 

He must conquer his fear of the water; 

closely supervised instruction; and he 

must finally pass a rigid swlmming examinatlon in orci.er 

to be class:tfied as a swiwJTler. All this he learns u_nder 

the careful guidance and supervision of the wate:'front 

director and his assistants. The youth is never dis­

couraged. If he fails to pass one examination he is 

encouraged cheerfully to try it again 'J.nt:tl he passes 

it. Thus he is never given the chance to think of him­

self as a complete failure. And once the swimFing test 

has been passed, he gains new confidec.ce in himself, and 

is ready to meet other problems. This spirit of en­

couraged determinism is reflected in all of the areas of 

camp life at Sharparoon. 

b. Developing S1cills and Confidences. 

During the orlentation period of camp, the 

counselor is trained to be a guide in all of the areas 

of camp program which touches the youth. He is trained 

in the are a of natl~cre study, pionee rlng, cmrping in the 

woods, water front safety, boating techniques, arts and 

crafts, and spiritual llfe.l They also share tl;_eir 

techniques and their strengths with each other so that 

• • • • • • 

1. P. J. Zaccara, Personal Interview, March 25, 1957. 
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when the youth arrl ves, they are ready to serve. Once 

the yo-lJ_th is in camp, then it is up to the counselor to 

use all of his ability to excite rl • __.eslre in the youth to 

get him to do things that he either has no interest in 

doing or never thought of doing. The youth needs to be 

excited about using tools, camplng out in the woods, 

cooking a meal outdoors, going on a two day hi1re. Skills 

and confidences are developed at that point ln the program, 

"where we lead the youth lnto areas where tbey have never 

been in order to get them to n'row 11 
0 • 

1 

c. To Grow !;~ore at Home in the Natural rld. 

Outdoor camping, or primitive camping is en-

couraged and taught at Sharparoon. In the outdoors the 

yol~th is exposed to rugged 1 i ving. Life is stripped 

almost to the barest necessities and. he has to ltve w:tth 

nature. He becomes so conscious of the world in its 

natttral state as he sees that he has to depend upon it 

for so much; for the sunsbJne, the water, the rain, 

the wood with whtch to cook hi.s food. At Camp Sharparoon 

the youth is taught what naturally grown foods he can 

eat and what water is safe to drink. And as he malces 

such dlscoveries as these, he is discoverir1g himself. 

. . . . . . 
1 • .t'. J. Zaccara, rsonal Inte~view, March 25, 1957. 
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2. F'inding Oneself in Relation to Others. 

a. To Have a Healthier Attitude Towards the Home. 

At Camp Sharparoon, youth are not taught di­

rectly how to have a healthier attitude towards the home. 

Rather, the! learn it subtly throQgh their close group 

living. In the cabin group where there are seven campers 

and a counselor, the counselor is at all times striving 

to develop loyalty and responsibility to the group. The 

object is to teach the youth that whatever is done, they 

all have a share in it. Once they have learned this, 

they have achieved. a certain feeling of status and they 

begtn to feel at one with the whole. Zaccara says that 

if such a realization remains with the youth when he 

returns home, he may learn to behave at home as he did 

within the small group at camp. 1 

b. To Have a Healthier Attitude Towards One's F'riends. 

The loyalty to the small cabin group does not 

stop with that group. On the contrary this loyalty is 

carried over into the small camp of which the cabin unit 

is a part. This loyalty and unity is found because of a 

common feeling which exists in the small camp. Such an 

experience at camp the youth also carries back to the 

city and to his friends. 

. . . . . . 
1. P. J. Zaccara, Personal Interview, March 25, 1957. 
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c. To Have a Healthier Attitude Towards Society. 

The theme of loyalty at Camp Sharparoon runs 

from the small cabin group into the small camp and then 

into the camp as a whole. The whole camp is a community. 

The youth is encouraged to take what he has learned within 

his small group and apply these to the entire camp com­

munity as a whole. He learns that it is possible to live 

with and even sleep in the same cabin with others who are 

of different colors and who have different ideas. In the 

over-all community there is a democratic fee ling that a 

man is a creature who has a right to say what he wants, 

believes what he wants and expresses himself in his own 

way as long as he does not infringe upon the rights and 

privileges of others. Meeting democracy in this first 

hand way will enable the youth to be better adjusted to 

society as he returns to the city. 

3. Finding Oneself in Relation to God. 

There is a distinct religious emphasis at 

Camp Sharparoon although it cannot be specifically 

defined. In what Zaccara calls the visible approach, 

chape 1 and evening ve spars which are daily, except for 

Sunday when there is a full worship service, are the 

principle means of guiding the youth into a wholesome 

religious experience. The youth is daily made to think 

about God. In order to help the youth come to a relation 

with God, again Zaccara begins with his staff. 11 0ur 
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greatest emphasis is making use of people who are basi­

cally Christian in their belief. 111 Zaccara continued, 

11 In a situation such as ours where we concentrate on the 

dependence upon God and the fact that He placed us here, 

the staff member who has been made to realize his rela-

tionship with God, can in turn bring the youth to realize 

the same thing. The dedication of the staff rubs off on 

the youth. u2 At Sharparoon youth learn that they can dis­

agree with the camper next door without hating him when it 

is realized that he too is a child of God. As a result of 

such a philosophy, ma~y youth have expressed the thought 

that it was a Camp Sharparoon that they found their reli­

gion. People are stirred by what has happened as a result 

of faith. Speaking further of the religious emphas at 

Camp Sharparoon, L.:;accara concluded by saying, "There is 

no formality to it, the youth get to 11:11ow Something 

power that Something runs the whole camp. n3 The 

vesper service nightly, the chapel service daily and the 

spirit of nLove 11
, as exemplifled ln the llfe of Jesus 

Christ, which prevails at camp brings the youth to a 

Christian awareness. 

D. Camp Pioneer. 

1. Pindlng Oneself in Re la.t ion to the World. 

. . . . . . 
1. P. J. Za.ccara, Personal Interview, March 25, 1957. 
2. Ibid. 
3. Ibid. 
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a. arn to Stand on One 1 s Own Feet. 

Bowman. says that camyJ can help the incli..vidual 

find himself in relation to his world as no other s~tua­

tion can. 1 In an interview with Lau.rer:.ce 1\tlickol:tc of 

the Herald Tribune Fresh Air F·~nd some interest-t:rJ.g things 

were said. which clearly illustrate how at camp the youth 

learns to f:! .. nc. himself tt.rough learnlr:g to st on hls 

own e t. l'.!Iic lie vse d the e rier:ce of an over:1ight 

camping trlp as ar~ e xar-rple. s ·>Jch a trip there are 

various ,io~;s which ct:"rry with therr var:tot:ts res 5.bi..lit 

If the c r is to sleep vve 11 on the of ip 

J1e can only do so if everyor1e the c teacl has w 

s not mean :forced wo , but it does mean wor~i: 

the sense of cooperation with others in the gl'Oup for the 

lng of the c lte at it might table for 

overrd.gLt llvi Scr:ner:me to clear· tbe ose br 

from the desired spot; someone has to do t necessary 

C'.ltting of wood for a fire for meals; someone has to get 

water for cr still some one e ls0 1:-1as to put the 

lean-to so that it will be suitable for sle0ping. 

p0rson cannot do all these things, they ':trust be done 

cooperatively. Each person t~as a spec:i.n.c job to do, 

and the completion of the whole job depends upon every 

camper doing his share of the worJ(. n'l1he necessity of 

• • • • • • 

1. Bowman, op. cit., p. 42. 

8. 
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living in the group and the obligations that ax•e in­

volved help youth to velop slcills and st on 
l 

his own feet. n 

b. Developing Sld .. lls and Confidences. 

Living in the outdoors one has to develop 

skills and as he develops these, confidences will come. 

J?or example Mickolic said that at Camp f'ioneer many of 

the boys like to fish and know nothing about it, so 

1;mder the guidance of their counselor they learn how 

to catch a fish from the very beginning. They learn 

how to bait a hook, and how to !:mow when they have a 

catch. Then they must learn what to do with the fish 

after they have caught it. 11 Do you just cook it after 

you have caught :tt?", or nr:o you clean :tt first'?r~, or 

11 How do you clean a fish? 11 r.hese anc1 other questions 

are being asked ard as they are answered the youth is 

learning to develop skills and confidences for himself. 

There are otb.er ways that youth are able to learn skills 

acqu.i -re confidences. Boat lng, swirr:rring, and arts 

and crafts are other good examples. 

c. To (}row I/Iore at Horne i11 the lJatt1ral lt::l. 

In chapter two under tl:e he ing of n ogram", 

a statement was made which su.mmarized program of 

. . . . . . 
l. 1 I:re n ce 1·'1ic ko 1 i.e , rs onal terview,Varcl: 15, 1957. 
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1 
of an outdoor program. ep-

i~g this in mind, it then becomes ob ous if one is 

to grow rc~ore at horre the nat;J.ral world, an ontd.0or 

Vl 1 a gres.t asset. rrhe e rlr-tpce of living 

in the nat'lral world, is one that the city cannot give. 

The Fund is happy to say of s outdoor progrmn: 

Concrete evidence shows this type of program 
to be most acceptable to our C8JT.pers. A program 
centered around primitive living appeals to tae 
adventurous spirit of both campers and staff ...... 

2. Fin(li Oneself in Relation to Others. 

a. To have a Healthier Attitude 1J:owards Home. 

Returning in to ickolic 1 s illustration 

of a simple camping-out trip, it is evident that if the 

cam r coes not find himself in relation to the others 

who are on the c ing trip oblen;s vvould arlse. !J:'here 

would be difficulty doing the numerous tas 1rs menttoned 

before. But, hav to live toga ther work together, 

the youth finds that 0 hB has status within his gro~p 

realizing that he has a contribution to make, the 

group accepts him11
• 

3 This same discovery s a carry 

over as he returns to city to h:ts ily. He 

has lear'lecl tbro,;gh s~1all 1 :!.ving th9. t as a farrJ.ly 

. . . . . . 
1. 57. 
2. a~dn0 , p.7. 
3. Lau.rence I~1 ic lie, Personal Intervj.euv, :~farcb 15, 195'7 • 
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if there is go:tng to be harmony there mu.st be cooperat:ton 

and status. not solve his proble as as 

adj CJ.S the , but :t t w:t help him to rs d 

the worl{ing of a i ly un :tt. 

b. To Eave a althier t i tude T awards One 1 s 

In close small cro:.1p liv t; there :i..s 

to discover new associations with people. The person-to-

person relationshj_p which the youth experiences at Camp 

Pioneer will help him to ga new confidence in himself 

and new respect for others. tting to know different 

people and observing their ways of doing things, he will 

develop a healthier attitude towards his fr"i..enc~s back 

home because he learned how to do it at camp. c 

the troubled youth is able to f1nd friendsh:i.p in an ln-

formal situation. The adult is there to help him with 

his problem. There is no rejection. ':Pherefore tbe ym:t.th 

is able to express himself in a real way. He can discuss 

his inner hopes, fears, and desires. In this way youth 

become able to aC:.here to new skills and ideas of group 

1 . ~ th t h ~·d t, . t " 1 J..VJ_ng a e v.l no Know ex1.s ect. 

c. To Have a Healthier Attitude Towards Society. 

Democracy is a key vvord at Pioneer. The ac-

tivity of the group is planned arm.md the interests of 

. . . . . . 
1. Laurence Mickolic, rsonal Interview, cJ:., 15, 57. 
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the group. The groups therr£elves are well integrated, 

racially, ethnically and religiously. In a situation 

such as this highlighted with democratic ideals of living 

the youth is destined to come out with a healthier atti-

tude towards society as a whole. The Fund maintains of 

its camps, "Our camps can make a tangible contribution 

to education for democracy ••• nl 

3. Finding Oneself in Relation to God. 

The constituency of Camp Pioneer from the 

view points of campers as we 11 as staff is not only 

interracial but also interreligious. There is also a 

religious tone at this camp. On Sunday mornings, through 

the auspices of the Catholic Youth Organization, a Roman 

Catholic Priest comes into camp and says the mass for the 

boys who are of the Roman Catholic persuasion. F'or the 

Protestants, there is a Sunday morning worship service 

interdenominational in its nature which is conducted by 

Protestant counselors who may be in the field of religious 

studies. The youth who are Jews have a service of their 

own on Friday nights and this is also conducted by the 

counselors who may be Jewish. This religious program is 

observed weekly. 

Then also there is the nonformal sense in which 

. . . . . . 
1. Frankly Speaking, P• 3. 
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the youth may have an ineffable religious experience 

with God. It is in times like these that nthe youth 

broadens his feelings about nature and discovers the 

vah1e of quiet sessions at camp. 11 1 

E. Camp Centurion 

1. Finding Oneself in Relation to One 1 s World. 

a. Learning to Stand on One's Own Feet. 

Learning to stand on one's own feet at Camp 

Centurion is handled differently than at rpa1~oon or 

Pi.oneer bAca-Llse of the fact that the program is a cen-

tralized one. The formalized study in the program is 

designed for The youth who is a Centurion Cadet 

at camp is exposed to classroorr~ sessions i:J. the various 
?. 

fields already listed."' He chooses his classes in every 

field except where the courses are required. 1J1here are 

twenty class periods a week and he chooses fifteen of 

these. Already through this choice he is learning how 

to stand on his feet. This freedom of choice in accord-

ance with his own personal interest enables him to gain 

confidence in himself as well as his choices. His 

counselor is available for guidance but not for dictation. 

When making a choice of study, the counselor will not in­

terfere with the choice of the youth unless he is asked 

to do so. The learning to stand on one's own feet is a 

. . . . . . 
1. Ante , p • 19 • 
2. Centurion Manual. 
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continuous process for if the cadet becomes an officer 

and has to lead others, he must rely on what he has 

already learned to do in hls tralning period. The formal 

study, coupled with the drill behavior and spirltual em-

phasis 

self. 

all designed to aid t youth to fend for him-

In an effort to help the youth discover himself 

and learn to stand on his own feet counselors are told, 

"Never do anything you can get a boy to do 11 •
1 

b. Developing Skills and Confidences. 

The main skills of a military camp are military 

procedure and military life which are greatly stressed 

at Camp Centtl!'ion. But there are other areas which are 

emphasized as well. As was seen in chapter two, boys 

are divided at Camp Centurion into varied interest 

groups according to their interest. For example, if a 

boy has a more than average i.nterest in swimming he may 

belong to a squad of 11Mariners 11 and as su.ch he becomes 

specially skilled at swimming and life savi If a 

boy is especially interested in military drill and its 

routine, he then can join the uDrill Instructors" squad 

and learn this. If a boy likes to build, he becomes an 

engineer; if he likes to blaze trails, he becomes a scout; 

if he likes to 1 i ve out in the woods, he be coY!'le s a pioneer. 

. . . . . . 
1. Centurion Manual. 
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These and many others are designed to enliven tnterest 

in the boys. Any boy who excels in the broader fields 

of camp activity is invited to join the nshields 11 which 

is the honor squad in the camp. Every camper strives t.n 

make this group. 1 Each squad P~s its own specialty yet 

every boy participates in every phase of the life at camp. 

c. 1'o Grow 1i1ore at Home in the Natural V\forld. 

Many of the classes at Centurion are taught 

outdoors except on ratny days. The youth live :ln tents 

which are set down for the most part in rugged open places. 

Iv"any of the worship services are held on a hJll in the 

cool of the even:i.ng so that by getting close to nature 

the youth might be inspired touget close to God'. The 

many hiking sessions with some overnight camplng give 

the youth a real taste of what the outdoors is like. 

This kind of livlng seems to inspire the best in every 

youth. The greater part of the daily program of Camp 

Centurion is carrled on outdoors and with the associations 

that nature has to offer, the camper begins to grow. 

2. Finding Oneself in Relation to Others. 

a. To Have a Healthier Attltude r.i:'owards Home. 

Everyth:i.ng that a youth does at Camp Centurion 

. . . . . . 
1. Centurion Manual. 
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is done in relation to someone else. That is, there is 

hardly a planned activity, except for free time, that a 

boy can act wlthout personal interaction with another 

boy. Living in a tent with eight other boys, the at­

mosphere must be one of l.Lnity and harmony or there will 

be discomfort. In the tent a boy learns that he is a 

part of a unit and that his job is to do his best to make 

that unit tt,e best unit in c , therefore as a pars on 

he counts and his contribution counts as well. The coun-

selor is around to guide the youth into this. in he 

does not dtctate but merely lets himself be available 

for the necessary cot.mseling that the living s:ttuation 

will bring forth. 

By the means of daily inspection and squad 

ratings the youth finds that if one man has failed to 

do s part, :Lt is a mark t entire gro s 

not done to make the c r feel t:-:at he is out of 

place or that he is a rrtsfit but it is done rather to 

show him the e of one h~ndred percent cooperation 

at all times and in all s1tuations and the fact that he 

bas a part to contrib-ute. Such an expe nee will aid 

the boy to have a healthier attittl.de towards his home as 

be returns to the city for inclivtdual contri ion is 

part of a hoMe a sound one.l 

. . . . . . 
1. A. L. 1vioring, Director, Camp Centurion. 
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b. To Have a Healthier Attitude TowB.rds One's Friends. 

The Christian emphasis has brought to Camp 

Centurion a different concept in camping whereby every 

boy sooner or later comes to feel that he is a brother 

to every other boy in camp. This is achieved tbrough 

loyalty to the squad, to the platoon, to the group and 

ultimately to the camp. This loyalty is summed up in 

the word ncenturion 11 which has come to mean friend. 

Living together, working together, strlving together are 

the things that make for a healthier attitude towards 

one's friends for in the process there has been a. good 

deal of sharing which is the very basis of friendship. 

c. To Have a Healthier Attitude Towards Society. 

The Centurion is taught that he is a soldier 

of Jesus Chrls t for life. His experience as a. Christian 

does not end at camp. He is obliged to come back to his 

home, his school, and his connurnity and show forth the 

Christ ian princ ~ples which he has been taught and which 

have come to be a part of his life at camp. He has corre 

to see that there is a world which needs to become con­

scious of the fact that 11 God so loved the worldu, and 

that the only way that the world will become conscious 

of that fact will be as the Centurions live Christ in the 

home, on the playgrm . .md, in the schocl and in the com­

munity as a. whole • 1' 

. .;-, . . . . . 
1. Centurion Manual 
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3. Finding Oneself in Relation to God. 

It is the policy of the Camp Centurion to be 

Christian. Its prime objective is stated thus, nTo point 

boys to Jesus Christ as Lord and Savior". It is very 

outspoken about this. Its whole program is designed with 

this idea as basic. It is the desire of the staff to 

bring youth face to face with the Christ who inspires the 

Christian principles under which Camp Centurion is run. 

The youth meets God in the morning worship service and 

in his evening devotions with. his counselor. He meets 

God in his Bible study and at meal time in the prayers 

which are offered and in the songs which are sung. He 

meets Christ personally when at the ripe moment he is 

taken aside by his counselor and shown what it means to 

be a Christian and to have a right relationship with God. 

God may also be found in his own quiet time which may come 

during the noontime rest period or in the after supper 

free time • 1 

F. Observations of the Selected Camps. 

1. Camp Sharparoon. 

The thing most worthy of note in the program 

of Camp Sharparoon is the emph.as is on the ide a of love. 

This ideal is the corner stone upon which all of the 

. . . . . . 
1. A. L. Moring, rector, C Centurion. 
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activity and the programing is built. The youth by 

experiencing love from his counselor and other adults 

in camp soon comes to learn that he is accepted and 

that he is a part of the whole camp famtly. This at­

mosphere inspires growth within the youth in such a way 

that he quickly learns how to stand on his own feet and 

how to develop skills and confidences for he finds that 

even if he makes a m.istake he will not be ridiculed or 

punished but will be talked with patiently and lovingly 

shown his mistakes. The worth of the individual is held 

to be sacred, the personality of the individual youth is 

as a delicate piece of clay to be molded and shaped into 

the best sible person. There is one counselor to every 

four campers and such an arrangement, coupled with an ern­

phasis upon small group activity, affords an opportunity 

for intimacy and flexibility which may serve to aid the 

counselor in helping tb.e youth. 

The coeducational feature at Carc1p Sharparoon is 

worth mentioning. J~t the camp there are boys and girls 

who eat together, together, have a week end social 

program togethe:t• but for the most part are r two sap-

programs. 1I'his coeducational ure makes for 

good ~)Qy-girl relationships and is 1esome in that it 

a the youth in findlng himself. 

IJ.1he religious progran:. Sharparoon is more 

marked than at I'ioneer but. less marked than at Centu.rion. 

The daily chapel per:i.od and the evening vesper give re­

ligious experience to the youth, but a sense of personal 
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challenge is indirect rather than direct. It is hoped 

that the youth will come to grow and understand what 

meant to be a Christian through all tl1at he sees and 

personally experiences at Sharparoon. 

2. Camp Pioneer. 

The most outstanding feature of Camp Pioneer 

is the fact that its program is decentralized and as 

such is able to give closer attention to the camper. 

There is one counselor for every six boys at Camp Pioneer 

which is a good ratio for it means that the youth who has 

problems of poor adjustment will get more attention be­

cause of the smallness of the group. 

Another sign rficant fea tu1~e c Pioneer 

is the fact that ncity sports 11 such as basketball, e-

ball, boxing and others are not encouraged. The youth 

is encouraged to come to camp in order to camp. 

Camp Pioneer is an interrac 1, 

camp, and as such the religious tone ts not as 

as that of Sharparoon or Centurion. 

3. Camp Centurion. 

ith 

d 

A different reflection is seen at Camp Centurion 

as a Christ ian mi 1 i tary camp re campers i.n is r 

pro • Altho\Jgh it an unusual s i ion, Camp 

Centurlon feels that this is the to teach a youth to 

grow t his rightful place society as a wel 

matured person. Thus, a counselor at Camp Centurion 

serves as a gQide. In effect he is an aide to the boy. 

Camp Centurion s trrve s to bui leadership. The ratio 

of counselor to camper is one to nine. 
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The morning program with lts fO!J.r sessions 

of class also unusual at Can~p Cen :i.on. This 

of the program school-like in its nature and m 

COi.:trses t are s acr:e are ta re r:r-
'-' 

sch.ool. v chooses v ing to h:ts 

des s and needs. This careful truction to he 

him so that as he ret u.rns to s 1 the 11 may 

do a better job. It a 0 lps him to Just be r to 

h situation as a rson. 

The re 1 ious is C Ce j_on is 

agressively evangelistic. It 

youtb. comes in contact with rel:lgious 

chape 1 and wo T1'1e Bible a or t of tl1e 

daily c s curriculum. t it is requ 

fO!' all cam rs. Then, too, counselors are enc d 

to s to the boys about personal e n.ts to 

sus Chr:tst, tbat y may eorr:e to e :r~s a ive ly 

conscious a. t 1.s rnA 

boy is enccnJ.raged to receive 

'1 
,t.. n ion Manual. 

by be g a C 11r 1. s t :t an • Each 

ist as h rsor1al 
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G. Sumrnary 

The contrib-·J.tion of the selected sunTmer camp 

to the adjustment needs of inner-city youth was the study 

of this chapter. In the introduction c:ttapters one and 

two were reviewed. This was followed by a reiteration 

of the adjustment needs of inner-city youth in outline 

form and then the three selected camps were discussed 

in relation to the outline. Camp Sharparoon found that 

the chief source in aiding the yo-c.th discover himself 

was in orienting the counselor. Once this was done the 

counselor was in a position to pass along his training 

to the youth in such a way so as to develop self dis­

covery and the skills and confidences needed for every• 

day living. Through the counselor the youth was taught 

to grow more at home in the natural world. 

was found that although the youth were not 

tau.ght directly to have a healthier attit-c.de towards 

the home yet tllls principle was taught indirectly through 

the medium of small group llvlng. The combinatlon of 

the small camp with the small group resulted in ~ feel­

ing of loyalty that provided an experien.ce at camp which 

coulc. help the youth to have a healthier attitude towards 

his friends. The loyalty from the small cabin group and 

small camp flowed readily into the entire camp as a 

community. In aid the youth find himself in relation 
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to God the philosophy of Camp Sharparoon was twofold. 

'I'he first was to make use of people who are basically 

Chrtstian in their belief, and tJ::e second was to prop-

te the ideal of love as exemplified in the life of 

,Tesus Christ. The interracial sj_tuation in the camp 

as a whole the differences of be lie fs and wants all 

helped tbe yo·;_;tth to be better adjusted to express a 

healthier attitude to society as he ret·urned to tbe city. 

guiding the youth to a realization of find­

ing himself in relation to tr.:e world in learning to 

stand on his own feet, Camp }ioneer emphasized the idea 

that this was accomplished as the youth learned to work 

within the group of which he was a lT:ember. The real­

ization of such obligation resulted. the developing 

of skills for him. Other forms of skills and confidences 

were discovered through the simple things of camp life, 

even a simple fishing lesson. Camp Pioneer matntained 

that the youth could grow more at home in the natural 

world because that was precisely v!There the ca.mp's program 

was. 'J:he program of Camp r ioneer was pr an out-

door program. 

In order to find oneself in relation to others, 

Ca,·np Pioneer strove to enable the youth to realize bis 

stat·us within his group , and the fact that on the bas is 

of his contributiofr was accepted. It was felt that 

the discovery had carry over value into the home. 
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order to enc youth to have a 

he a r attltude t b is frien , real ien 1.p 

was shown him at C Pioneer. In e r• c lng this 

friendsh he was to dis cover s r hopes, fears, 

and sires. To ve a healthier att1. t soc ty 

democracy ct d at Camp Pioneer. interracial, 

lnterreligious integrated society high-lighted. w dem-

ocrat ic ide th possible. The weekly religious 

services 

bil y 

sonal 

discover 

for each major re 1 ious 

y01.l 

p 
l. 

to f 11 

iz.ed stucl.y pr 

ov'i.cle d a 

tn relation to 

'' '-' 

ice of c ses i.n ace w 

• 

terests wer·e dt1s j .. gned to enable tbe yo;.lth to 

t"Jlf and to learn to stanc'l on his 

st-

ion, 

r-

ills confi s were developed Centur}.on 

conjunction with the ir.terests of the boys. 

To grow more home 1.n the n tlr world 

of C i.on 1 s activitles occ:.u•red Ln tbe 01. oors. 

ryth did at c was done in relat 

to someone else. This was one means that c u.sed. 

to teach the youth to a r ti tow 

e who lived his tc~nt :J.n it. Th had carry ever 

for dave loping a he a r itude tow the 

t one 1 s nds. To have a health r 

attitude towa s ty, the youth is ta<.:tght at to 

1 according to Christian principles. Finding oneself 
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in relation to God is one of the prime ob,jectives of 

the Cantp Cent1~rion. 

is the c_es ire t 0 br 

very center of the progra:m. 

boys to a personal owle of 

Jesus Christ. 

ot the observations of se selected 

camps,. it was discovered that Camp Fioneer with :tts 

small group liv g and decentralized program could ;;ive 

close attention to its campers. It was also noted t 

nc:tty sports 11 were not encouraged at camp. 'l1he observa­

tion further revealed that the religious tone of the 

c was not as mar-,ced as that of Sharparoon 

its ic3e 

of the 

An outstand fe ure of Camp 

of love with its ts upon 

ind~vidual. coe ational 

nturion. 

oon as 

the worth 

of the c 

enc d wholesome boy-g5.r1 relationsldps. Its re-

l:ig:i.O'.lS emphasis witb 1ts indirect persor:.al challe 

prover:". 1~ore 'Ylarked than Pioneer but less marl{ed than 

Centurlon. 

At Ca!'rp turion wheY'e the ;;;ro was 

Christian and military, the c rs inistrated tha 

program. This was done to help train the youth for lead­

ership in li 'l1he morn:i.ng pr w itr~ its classes was 

signed as a speeific means of aiding the youth to adjust 

to his life situation as a person. The re ious program 

at Centurion was defined as agressively e listie. 
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IV 

The subject of th c ion 

of sumrt~<'H' earrps to t needs of r:.e r-c i ty 

youth. In first r it was discovered that ce a 

environmental ctors ich f d in tb.e ad,iustmB 

lems of r-city youth. '£he first of se factors was 

it was es d a ponderance 

ne tvistic nees well ve been cau.ses of 

poor u.s n t se n.e 

f nces the were the f owing; the 

le s orne e ony 

love. sec of se factors was 

reference to the school a discussion of its 

in ve lopmen t maturation of th6 yor). 

it a re s I.b:llity-

lB!1S 

port ant 

er-

cr"') j llS 

cause of 

t. The s ool was cons 

its st us as a second 

il re tionship was e lly 

k: 

shmved 

red itr.'-

social un 

j.t V\fas f t this was a SOFl:'e for ossib or 

t 

adjustment n ac r was rmab to tlfy w 

s ch.ool 

the 

Us. There v-.ere r s :i.ng 
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which were truancy, over-crowded.Gess and misbehavior. 

The third factor was that of the commu.ntty which was 

the r social ·,mit ln which the yot~th found hirrself. 

In the co~mm~j_ty there were cert expressions of eve 

day livine; which t o c. o w 1 t h the 1JStrdertt probJ.ems 

of youth. follow g . c-'1 
' u 

ed 

c , peer Cd.lt,lre, cult~re, newspapers C O'TiiC 

boot:s, ancJ se ior. Ct se~e in.c.·l:.lo:n. 

e cts of tors 

th were c rarterized bj frQstration, c 1:1 t 

·lrJ.e.tel,y ju.ve.clle del quency. ses oi' 

exper need by yo~th were closely assoct d witt :notlves 

or while so"]:crces of tr,:ltio:l co-me o,,t 

every('Jay 1:~v g at borne, at sc1lool and in the corrl·re'J.ni_ty. 

Frustration tolera(·ce was de :red as the abil'Lt;;r to e 

the frustrations without bee emotionally disor j_ zed. 

the o r hand conflict was considered as a of 

frustration but was usually concerned with wanting to 

satisfy more than one des lre at a time. It was suggestec;l 

that the best way to adj1~st to fr11.strations and conflicts 

was to meet them by direct attack. 

other effect of the negative influences of 

the society upon the youth was juvenile delinquency wh 

proved to be a symptom rather than a diagnosis. It was 

shown that the de 1 quent was a yoath who thro:.1gh poor 

adj 11stment was unable to handle his problems and tb.us 
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expressed himself in such a way so as to need apprehen­

sion by the law. 

The chapter closed with a presentation of the 

adjustment needs of inner-city youth and these were three; 

to find oneself in relation to one's world, to find one-

self in relation to others to find oneself in relation 

to God. 

In chapter two the prosrams of three selected 

;,mder the sponsorsbip of the New City Hission Soc:lety; 

Pioneer, under the auspices 

A Centurion, a non-agency camp. 

a result of exarnir se programs it was 

discovered that all tt:ree carr:.ps were outside of the ctty 

of New York and that its yoLJth were pr i_pa11y 

youth of the inner-city. 

There were dlfferences in these c wlth re-

spect to ptdlosophy. Camp ~harparoon believed in 

worth of the incHvldual, the ideal of love the reality 

of God. C ioneer bel ved in havi 

physical 'Nell being, acqu in.g skills, c:.eveloping and 

growing as persons and practic g good c ize ip. 

The daily programs of the c were differs 

as well. oon was decentralized in its probram 

with an emphasis one small gro'J.P livlng. Pioneer was also 

decentralized with the same e·rnphasis, and an additional 
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one, namely a minimization of Hcity sports". Centurion 

had a fully planned daily schedule for its program was 

centralized. 

The staff and rsonnel scale of C ioneer 

was to be w at least tbe college level 

throu.gh grac3uate school. Camp Sbarparoon pre rred 

college graduates and post-graduates on their staff. 

Camp Centurion experience ab:i.lity were tbe decid-

ing factors. Carrps Sharparoon ar:d Centurion stressed 

the fact tll.at they preferred their staffs to be evan­

lically Christian while Camp ioneer hired on an in-

terfaith basis. 1 three camps were grated racially. 

All camps conducted a period of counselor orientation 

prior to tha opening of camp. 

'rhe fac i.li t:'Les of all e c seemed 

to meet needs of its c rs. 

Chapter three conta d a discussion of 

co ibution the se e d surr:mer c to tte 

ment needs of irmer-ctty youth. 

With relation to finding oneself in relation 

to one's world, Camps Sharparoon and Pioneer felt that 

the centralizational as ct of their ich 

focused more attect 

becal1Se of this 

on the yo~1tb as an 

d hiw to c3flvel YflOre skills 

and confide:r:ces, wali! the best way to lp the JOllth in 

the m:'ea of self-discovery. Cat'1:P Centu.rion felt that 

llS t-
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its cen.tralized, teaching-guiding prograr'l with an 

emphasis upon the free choice of the youth was the best 

road to self-discovery. 

rro aid ;youth discover himself in relation to 

others, all three c 1 t that tbe small group 

livlng with the responsibilities obl .ions :Lch 

vvere involved would accomplish this need best. It was 

also felt that the new d coveries in the area of 

relationships would reflect itse in a healthier atti-

tude on the part of the youth towards his home, his com-

munity and ult:tmately the society. 

'l1he weekly services for each of the three 

religi.ous groups represented at Camp Pioneer was felt 

to be a means of aiding the youth to discover himself 

in relation to God. Camp Sharparoon relted more upon 

the exemplary life of its cocmse ling staff, the daily 

chapel and vesper program with a weekly worship servic<:?• 

Camp Centurion emphasized a direct evangelistic approach 

to its youth as we 11 as a heavy emphasis of religion in 

the daily schedule. 

Although it includes some poL1ts already 

summar:tzed, special emphasis of each camp are worthy 

of note. 

A. Camp P:toneer 
1. Decentralization 
2. o nc:ity sy:orts" 
3. In terre 1 i otJ.S 
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B. Camp Sharparoon 
1. The ideal of love 
2. Co-educational 
3. Indirect religious approach 

c. Camp nturion 
1. Christian, military withe is u.pon 

building le rship 
2. ~orni~g program with classroom sessions 
3. Religious emphasis, evangelistically agressive 
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