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INTRODUCTIOR

l. The Problem of the Present Study

We face the fact that the roots of the faith of nearly seven
hundred million people of the world today sprang from the soil of
Juﬁaizwﬁl An outstanding leader in religious education ealls
attention to this fact, and asks, "Is it not profoundly significant
that the truths first enunciated by Israel's prophets, priests, and
sages among the secluded hills of Palestine have permeated the ;
whole world and molded the faith of nearly half the human race?r
The preservation of the Israelitish race intact through centuries
of oppression and persecution is significant. The survival, pre-
servation and extensive eirculation of the literature of this race, -
when what might be considered most valuable libraries of marvelous
civilizations are forgotten, likewise is significant.

day not the explanation of the above facts lie in another
fact, namely, that Juéaiﬁm has always been in the truest sense a
teaching religion? Ancient Judaism as well as modern Judaism and
its associate faiths bear witness to this teaching emphasias. This
explanation is suggested by Professor Kent thus, "To retain its
hold upon a race, as has Judaism, & religion must be effectively
ingtilled into the minds of each succeeding generation. In the
fact that the great founders and interpreters of Israel's religion
have been from the first faithful and skilled teachers doubtless
lies the reason why it still daminates in ever-increasing measure,

3
the ideals and beliefs of mankind.®

1 Cf, World Almanac, 1927.
2 Xent, Great Teachers of Judaism and Christianity, p.7.

3 Ibid., p.7
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Surely, then, the pedagogy of the earliest gaﬁiaé of this
race’'s history is worthy of study. What are the effective pedagog-
ical principles coasciously or unconsciously used by her eaéky i
leaders? Vhat place can be assigned to loses in educational history%
He is considered to have influenced mosi extensively and profoundly
the preogress and destiny of the human race, and the truths which he
revealed and taught; to have euntered as the profoundest element
into the eivilization of maakindul

2. The Purpose of the Present Study

‘The purpose of the present study, therefore, is to investigate
the pedagogy of the earliest period of the Hebrew race. The first
five books of the ﬁehrew.gcripturea, therefore, have been selected
as the source materigl Tor this study since they report to contain
the earliest history of the Hebrews. Especial reference will have .
t0 be made to ioses who is the central figure of this earliest
period. He will be studied in view of learning the origin, nature,
results and value of his pedagogy in the light of his times and
life work.

5. The Plan of the Present Study
The Hebrews were a people called ocut of a great civilization
and in constant commmnication with surrounding empires of importance.
A study of the pedagogy of the Psntateuch must include necessarily
a study of the history, with especial reference to education, of at
least the two outstanding contemporary civilizations, Chaldea and
Egypt. Since the source material for the present study is the

1 Cf. ¥Wines, The laws of the Ancient Hebrews, Preface.




Pentateuch, its content, pedagogieal character and credibility wilil
be discussed. The question as~ﬁaikhayyiﬁﬁa of Hoses in educational
bistory will follow, after which the educational principles will be

brought together and studied. The results of Isrsel's pedago

oy and

a critical estimation of it will conclude the study.




PART I |
FORZIGN INFLUENCES ON PENTATEUCHAL PEDAGOGY

To understand intelligently the pedagogy of the Pentateuch, one
mist study the civilizations surrounding Israel and their probable
influences upon her., The Hebrews were called out of the great
Chaldean eivilizatiaa,land from the very beginning of their history
ware in contact with the great Egyptian civiliaatian.g Certainly
a study of these two great influences upon Israel's life has bearing
on her education. *The history of education,® says laurie, "is
involved in the general history of the world. Xo adequate survey
of it is possibvle which does not presume a considerable acquaintance
with the history of the leading races which have gccupied and sub-
dued the earth and formed themselves into civiliged saei&tisa.“a

I. Pre-Abrahamic Influences
A. Genuineness of History of Earliest Civilizations

The Hebrews count time from the founding of their race by Abra-
ham. Biblical history, however, gives a summary of history from the
Creation to Abram's departure from Chaldea in the first eleven chap-
ters of Genesis, which is the book of beginnings. A study of this

portion of the Hebrew Seriptures shows characteristics of civiliza-
tion which undoubtedly had an influence on the education of Israel,
and which allow an inference that educational practices were known
and principles were in vogue. |

Among the certain conclusions “beyond peril of change in the
future® with reference to the earliest Scriptures of the Hebrews,
is this: "The contents of the 0ld Testament, from before the times
1 Cf. Gen.11:31 *, . and they went forth from Ur of the Chaldees.®

2 Cf. Gen.l12:10 "And Abram went down into Egypt to sojourn there.®
3 Historical Survey Ol pre-Christiall Hducation, p.l
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of Abraham, are along lines that are genuinely historical.® And:

for a substantiation of the fact of existing eivilizations in pre-
Abrahamic times, the following gquotation by Professor Rogers, "a
most cautious and guarded Asayrialegis%y*g is significant, *If we
eall up before us the land of Babylonia, and transport ourselves
backward until we reach the period of more than four thousand Tive
hundred years before Christ, we shall be able to discern here and
there signs of life, society, and government in certain cities.
Civilization has already reached a high point, the arts of life are
well advanced, and men are able to write down their thoughts and
deeds in intelligible language and in permanent form. All these
presuppose a long period of development running back through the
milieniums of unrecorded time.® He proceeds, then, to give part-
ieulars of some of the kings of this early date, several of whom he
asgsocliates with names in the genealogies in the first chapters of
@eﬁesia.§ Another 0ld Testament scholar says, "It is the unanimous
opinion of Assyriologists that in Babylonia thi beginnings of civile

ization are to be found long before B.C.4000."

B. Sociological Factors in Pre~Abrahamic Civilization
In chapters five and ten of Genesis are given genealogical
lists respectively of Adam and “the sons of Noah, namely, Ham, Shem,
and Japheth." The distribution of nations is indicated in these
chapters and throughout the section. iblical cartographers ylace.

B
5
the three sons of Hoah geographically, and ethnologists trace the

races to them. The record of the founder of the Chaldean empire and

1 ¥illis J. Beecher in Introduction (p.iv) in Urquhart's Archeology's
Solution of 0ld Testameni Puzszles.

2 Driver, The Book of (Genesis, Introduction, p.xxxii

3 History of Babylonia and Assyria, I, D.349f.

4 Driver, The Book of Genesis, Intro., p.xxxii.

5 Cf. map opposite p.8, The Holy Bible, American Revised

l
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builder of mighty FHineveh is given in this section. HNimrod was
1

g mighty hunter® who became a violent invader of his neighbors'
2
rights, a conqueror and thus a builder of empires.

The ogccupations of earliest civilizations are suggestive in a

study of educational history. The following are mentioned in the .
3 .
first ten chapters of Genesis: "keeping of sheep,® *7illing of the
4 5
ground,® bullding of cities, making of brick and mortar is men-
6 7

tioned in this connection, cattle~raising, *handling of the harp
8 9
and pipe,® ‘"forging of every cutiting instrument of brass and iron,* .
10 i1 12 .
carpentering, husbandry of vianeyards, and bunting.

That the arts were well advanced is indicated By ghese aeeupﬁn‘
tions. Jubal was the "originator of those who handle the harp and
pipe“--stringed and wind instramaata.lﬁ Have we here the beginning
of the fine arts, muslec and song? Tubal-ecain was ®an instructor of
every artificer in brass and ir&n.“14 The finding and working wiﬁh /
metals indicate an advanced stage of civilization.

That the mother of these inventors dsenamed, implies that she
was a woman of character, ability and intalleet.zﬁ The regard with
which women were held is indicated also in the verse following which
mentions the "sister of Tubal-cain.® 7This notable family circle was

mah which means %beautiful.? It is significant that

completed by Has
the strength of female influence began to be felt contemporaneously
with the cultivation of the arts. It is also worthy of note that
women are referred to often in this ancient history, and that the

i6
birth of daughters is mentioned, as well as sons.

1 Gen.l0:9 2 Gen.1Q:10; ¢f., Towler, A History of the Litera-
ture. of Ancient Israel, ch.l “Israel in the Ancient Semitie Worl:

3 Gen.4:2 4 Gen.4:2 5 Gen.4:17 6 Gen,11l:3 7 Gen.4:20

8 Gen.4:21 9 Gen.4:22 10 Gen.6:14-16 11 Gen.9:20

12 Gen,10:9 13 Gen.4:21 14 Gen.4:22 15 Gen.4:16-22

16 Gen. 5:4, ?,}.Ojﬂtﬁs




 The institution of marriage as held by society today is laid '
down in the earliest chapters of the IHebrew Seriplures. Its ideal-~
‘ 1
as the clause against divorece.
The institution of ihe Sabbath resi for humanity is laid down

]
by Jehovah. The moral principle of right and wrong, and the necesas-

for companionship asnd mutual helpfulness~-is also set forth, as well

ity of obedience Yo God, with punishment for disobedience, are found
‘ 3
in these sarly chaplers. Social sins are recognized, such as mur-
4

man can fellow-

devry war, drunkenness. Worship of a God with whonm
‘ ]

ship, and stonement for sin to be made to Him, are declared.

C. Summary of the Fre-Abrahamic Influences

It is significant for an understanding of the pedagogy of the
Pentateuch to observe that civilization of & high order existed
prior to the time of the Tormation of the Israelitish race. The
occupations, the arts and sciences and the social principles observed
to be in vogue, are indicative of the prevalence of a riech thought-
life, and of education. From the existence of the ﬁsﬁr&%'&itgraharég
it is known that history, religion, ideals, were transmitied effasu‘
tively te succesding generations. From the importance ascribed to

the family in this early period, and from later history, ig\ﬁﬁg ba

inferred that education was the function of the home.

1 Gen,l:29-28; 2:18 2 Gen.2:1=-3
3 Gen.3:1-22 4 Gen.4:8; 7:2
5 Gen.4:26; 4:5-5a
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II. The Influence of Chaldea
4. Ancient Chaldea ( o
The two outstanding characters in the formative period of Hebe
rew history are connected wiﬁﬁ two ﬁﬁté%&ﬁéiﬁg civilizations.
Abraham, the founder of the race, came out of Chaldea, and loses,
the organizer of the nation, came out of

igypt. These two great
countries undoubtedly influenced to some extent the thought life
and practices of Isrmel. In order to understand the history and
philosophy of Hebrew education, this historieal background must be
studied.

Chaldea was the lowssi territory im the Xuphrates valley, the
country at the head of the Persian Gulf. It was the first of the
great sagtern monarchies, and was old in the days of Abraham. The
Scripture records the founding of Chaldea by Himrod who named it
"Bab-11?" meaning in the Hebrew, “gate of God." After the confusion

of tongues, the name perhaps was connecited by the Hsbrews with the
root *balal,® meaning "to canf@uaé.ﬂi It was latierly the capital
of the country called in Genesis “Shinar," and later &Qhaléaa,“g

It is noteworthy that the verse following the statement of .
Himrod founding the kingdom of Babylonia, reads, "Out of that R&aﬁ"
he went forth into Assyria, and builded Nineveh. .* Assyriologists -
seen to be agreed that it was from the southern Chaldeo-Babylonian
district that the Assyrians of Hineveh in the nsrth.migrateﬁts
It was not, however, until about the time of the death of loses
thatl the Asasyrians began to extend their poweveznd influence.
1 Gen.11:9 2 Gen.10:10 and Gen.11:31

3 Cf., Rawlinson, Tive Great lonarchies of the Ancient Fastern
%’Qi‘iﬁy Ds 57. . »
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B. Civilization in Ur of the Chaldees

fAnd Abram went forth from Ur of the Chaldees® where he was
born about two thousand years befors the Christian srs. The name .
Ur means "city,® and was probably given to the plaecs of most i@@ﬁrﬁﬁi
ance in Chaldea. GSayece declares it to be the capital of the &m@ira‘}

The advance of eivilization in this metropolis ig attested by
the inscriptions and findings of archeoclogy. Hany of the inscrip-
tions speak of the §hi§$ of Ur and of the brisk commerce ecarried on
by its inﬁahit&n%a.£ In Abraham*s time it was the capital of a
powerful monarch called Urukh, who founded the great temple dedi-
cated to the moon gody Hurki, the remsins of which are s8till o be
seeﬁ,3

The population of Chaldea was of a mixed origin, but chielly

4

of Cushite descent,; as the Bible witnessas. At Ur, the great port

of Chadea, was to be found a colleciion of many nationzlities. The
ships of Ur traded with Bihiopia and the lands bordering on the Red
Ses, and the people were ithus brought into contact with foreign
nations, and many ssttlers from distant ecouniries doublless took
up their abode in the eity. A1l of this bears significantly on its
contribution to Israel's education, for there settled there a Sem-
itic Tamily from which sprang the Israelitish raece.

The remote ancestor of Abraham's family was Eber, who descended
through Arpachshad from ﬁham.ﬁ Arpuachshad, as the name of a country,
repregents a region in the north of Assyria, on the borders of
Armenia. It was from this region the Hebrews, or posierity of Eber,
1 The Higher Criticism and the lonuments, p.533.

2 Cf., Rawlinson, Five Great lionarehies, p.52f.
3 Cf., Sayces The Higher Criticism and the lonumeunts, pp.158-9.

4 Gen.l0:8-10
B Goen.ll:10-24
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migrated southward. "We do noi know the particular impulkse whieh
led these Shemites, whose predilsctions were of a pastoral life,.
thus to become inhabitants of a busy, busitling, unguiet city. 1If
they brought with them thelir simple habits, they must have félt I
utterly alien in the midst of the commerce, the arts, and eiviliza-
tion, of this seaport. The profligate idol worship which here @@t<
their observation, sven il {they %too soon learned %o acquiesce in it,
mist at first have scemed an ouirags on their own pure religious
traditions. Under ths open heaven, in the free air of the plain,
they could have worshipped the ILord as their forefather Hoah had
worshipped; here the atmogphere was znoxious with idolaitrous asaé;
ciations, and everything around tended to degrade their higher
conceptions and to facilitate the desceunt to false xaligie&;“l
That Terah and his family worshipped idéls, is reported by Jaahaa;g
Terah's descendant Iaban possessed "images," calling tﬁam his g&&s.s
That the Chaldeans attained a high civilization is certain.
Their achievements in building and sculplture witness for themselves
after four thousand years. Astronomy, with its kindred seiﬁnsa of
astrology, received greatest care at the hands of the learned class.

athenmatics, law, government, were reduced ito sysiem; weaving, metal.

working, gemw-engraving, were praciised with remarkable skill.

C. 7The Literature of Chaldea
The libraries thal were collected by the Chaldeans testify to
educational advance. In this connection Laurie says, "The liter-
ature which constituted the material of education for the higher
orders was extensive. Every great town bad its library on brick
1 Desane, Abraham: His Life and Times, p.6f

2 Cf. Joshua 24:2
3 Cf. Cen.31:30,19,34; 27:43; 25:20
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tablets, which were thrown open to the public.®  Sayce sayss "There

were historical and mythological writing, religious compositions,

zal, geogravhical, asironomiecal, and a2stirelogical treatises;

magical formulas and omen tableis; poems, fables, and proverbs:
2
tical snd lexical disquisitions, beside archives."  Ireek, -

«fmﬂ
& ¢ity of Chaldea mentioned in CGenesis, was especially renocwned for
it3 great library and was kunown as ths Peity of books." Some of the
stories pra%@rvaﬁ on these tablet books resemble the ereaiion chape
ters of $&ﬂ@$§$¢&

The prophecy of Daniel gives an interesting comment on the

educational emphasis in Chaldea. The master of the sunuchs was

cormmanded to bring into the king's palace for further education
youths “"skilful in all wisdom, and endued with knowledge, and undere
standing science, and guch as had ability to stand in the king's
palace; and that he should teach them the learning and the tongue

&
af the Chaldeans.®

7y of the Imflusnce of Chaldea

In this highly civilized but idolatrous land, amid this remarke
able cosmepolitan people, and with such artiﬁtie and literary
surrouadings, Abram was born. It was not until he was sevenity-five
years o0ld that bhe departed from Chaldea, aund becams the father of
the lebrew raca.ﬁ The advanced civilization and abundance of liter-
ature, besides the brisk commerce and intermingling of peoples of
many uvations, testify to the influence upon Israel's education.

1 Historical Survey of Pre-Christian BEducaltion, p.63
2 Higher Criticism and the MHonumenis, p.170 ,
5 "Erech® Gen.l0:10. Cf. Hozley, Puliing Ideas in Early Ages, p.4l

4 Taniel l:l-4
5 Genesis 12:4

l
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I1I. The Influence of Egypt
A. Israel on the E&@

Abraham came from the east to Canaan, the land Jehovah chose
for the Hebrews, and lioses from the west. Asia, from the Persian .
Gull to the Caspian and Black Seas; and Africa, from the Red Sea to
the iediterranesan, formed the Hebrew's geographical enviromment |
from the begimning. Referring to a map, one sees clearly the
centrality of Israel with reference to the two greait civilizations,
Chaldea and Egypt. The promise was, "Unto thy seed have I given
this land, fram the river of Egypt unto the great river, the river
E&pﬁr&t&&»

B. Israel's Contact With Egypt
Abrsaham had been in Canasan but a short time after he left
Chaldea when, owing %o a famine, he sojourned in ﬁgy@ﬁ.g Thus the
founder of the Hebrew race was from the begimning in {touch with the
two widely separated and important civilizations, and therefore can

be said to have had a liberal educaition through travel.

The sale of Joseph by khis jealous brothers to a caravan of
Hidianite merchantmen from Gilead on their way to Egypt, who reaaié»
him in Bgypt, centers the history of Israel in that great amgir@*3
The promotion of Joseph at the age of thirty to the positionm of
Yruler of %gy@tﬂ&gava him intimate contact with the best of Egyp-
tisn civilization and education. It is also significant that the
Hebreow deliverer from Egypts HMoses, should be counected with the
court of Egyot. "How the time that the children of Israel dwelt in
Fgyet was four hundred and thirty y&&r@.”ﬁ Certainly this long
contact with so great an empire influenced Israel's pedagogy.

1l Gen.15:18b 2 Gen.12:10f7
2 §g§:g§§§§:§§‘ See Birghﬁxﬁﬁgiggt History from the lonuments, §¢ﬁ§*
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Ce The Civilization of Early Egypt
Thé Twelfth Dynasty, about 2300 B.C., which takes us baek of
the time of Abraham, is said to have reached the highest poimt of
eiviliﬁatianal The Pharaohs of the Nineteenth Dynasty (1400-1280
B.C. )y however, were the most famous of all. Rameses II was the
“Pharaoh of the Oppressions® and it was his dynasty which was "the
new king who kuew ﬁgi Josepls " and who made the Israelites’ life

Ht

bitter with bondags. It was in his court that the youth losss was

educated as a prince; and Ha
3
the Ixodus.

meses' son lenephtha was the FPharaoch of

The references to Egypt in the Pentateuch not only indicate
Israel's close contact with Egypt, but also the eivilization in
Egypt as experienced by Israsl. Commercial 1life was in its heighth.
Tradesmen from surrounding couniries brought of their producis to
the Zgyptian markets for ﬁ&l@;& Especially in times of famine, whicl
were frequent in the desert lands, neighboring peoples sought te buy
whaat and grain from hﬁfbﬁ Her canals and irrigation systens

secured her from famime, and her ianlelligent rulers organized the.

wmarket fqr emergencies. IIuman slavery was a &ammadiﬁy in Egypﬁiaax
markg%Sa& loney was used in buying and aeliiﬂg,? 411 roads led to
Fgypts as is indicated that "all countries came into Lgypt to Joseph
to buy grain: because the famine was sore in all the aaxth;“g The
Hidianite merchantmen from Gilead wers om their way to Egypt with

fgpicery and balm and myrrh,® and added to their load for the market
' g 10
a slave. Wagons were used to convey products and people. Fishe

ing and farming were occupations of ZFgypt, and the following garden

Cfs Schmauk, Dible Geography,; p.l28.

Ex.138, Cf. Isurie, Hisjtorical Durvey, Peod.

Cf. Birch and Urguhart, Archeology's Solution, p.37-54
Gan,37:25 5 Gen.48:1-2 6 Gen.37:36 7 Gen.47:14-15
Gen.41:5%; of. Bireh, Ancient History from the lonuments, p.6d
G@ﬁ;ﬁ??%% 10 Gen.45:19
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products are semmerated, %cucumbers, melons, leeks, onions, and
1
garlie.® Wheat and grain have besn mentioned. The occupation of

2
shepherd was considered an abomination to the Egyptians. Butlers
5

and bakers were probably organized in IEgypt. There was Zoverne
ment, enactment of laws, penal systenm, and a fully eguipped axmy.é
The people possessed a calendar with which to reckon %imaaﬁ

D. The Religion of Igypt

The Igyptiens were primarily religious. Their emphasis in
religion was the future 1ife and judgment of the dead. The priests
were the real rulers of the people. Attached to the chief temples
were colleges and libraries Tor the training of the priesthood.
These institutiouns were the seat of the wisdom of the Egyptians.
The people were taught to regard ceriain animals as ewblems of the
gods and hence worshipped them. In the temples were kept the sacred
bulls and ecalves, which were thought Lo be real gods., This is
illustrated by Aaron making the golden calf at the regusst of the
people who bhad just left Egyyt.ﬁ 3ilver and glass cats and bediles,
once used as idols, which have been excavated by IgypltoZogists may
be seen in museums.

Their emphasis of the future 1ife accounts for their achievew
mont in the science of embalming, which was done by means of "salt,
soda, resén, bitumen, and other substances of like n&%ara‘“? This,
with their developed art of mumifying and swathing the body in
linen bandages, enableg us to know of their beliels aund practices.
Their ewphasis on the future 1life also accounis for their marvelous
1 ¥um.11:5 2 Gan.46:34 5 Gen.40:1,5 4 Gen.47:265 39:20

D Fx.34:18 6 EX.38:1-0
7 Cf. Budge, The Book of the Dead, Introduction, p.xxxvii
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tombs which caused them to originate very early the science of
geometry. Their gigantic tombs give sevidence of profliciemey in
engineering, mechanics, architecture, decoration and painting.

To build them, solid blocks of stons each weighing aboul nine hune
dred tons were transvorted more itlan one hundred miles. These
stones thirty feet long end six Teel broad were 1iffed &@ﬁﬁ:@%&ﬁmﬁé

upwards of seventy feet high and thirty-six feet in circumference.

Another phase of the religisn of Zgypt ie broug

%7 @aﬁ~§g1¥x¥§ax*
Budge in the Ireface of hils bLuok on Hgyplian laglc. 7This title
guggests 1t, and he says, "A study of the rémainﬁ of the native
religious litersture of ancientl Boypt whieh have come down to us has
revealed the faeclt that the belilef in magic, that is to say, in the
power of maglcal names, and spells, apd enchantments, and Tormulae,
and pictures, and figures, and amuleis, and in the performauce of
cergmonies accompanisd by tlis ulterance of words of power, %o ?rﬂw
duce supernatural resulis, formed a large and imporiant part of the
Egyptian xaligign.”g Reference is made in the Pentatsuch to the
“magicians of Egyrpit, " and the miracies @@rgarma& by loses and Aaron

are in asnswer to their supernatural deeds.

E. The Intellsectual Life of Zgypt
Intellectually, the Egypiians rank high. They were & conteme
plative and studious people, attaining to considerable Imowledge.
Laurie says of them, that "their minds possessed much subtlety and
acuteness; they were fond of literary compositions; they made great
advances in most of the arts and sciences and were in every depart-

4
ment of life intelligent and ingenious.”

1 €7, The lew Intern'l Imcyclopedia, Vol.XIZ, article, Pyramid.
& p.vii. Dr. Budge was keeper of the Egyptian and issyrian Anti-
guities in the British Iuscum.

5 Gen.41:8; Ex. 7:11,22 4 p.34 Pre-Christian Education.
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The museums illusirate the above characterization of the ance. ©
ient Egyptians. The findings give evidence that they were manufact-
ureys of fine linen and embroidered worlk, of gs?eai&inAvaaaﬁ and
pobtery, jaw@iryyl of chariols and W%g@ﬁ%,z of baskets and wﬁakar»
work, chairs, sofas, ﬁ@ﬁ%h@?, money, copper utensils, caldrons,
tripods, moritars and ovens.

The IDgyptlans weres a very literary people. %It is astonishing
what an extensive literature they posssssed at a very sarly date-«
books on religion, on morals, law, rhetoric, arithmetic, mﬂﬁgzrﬁﬁiaag
geometry, medicine, books of travels, and above all, novelsl®
#The Book of the Dead® iz of ulmost interest, revesiing their reli-
gion. It contains texts, prayers and incanbations to help the soul
on its way to the court of Qsiri$,ﬁ The two oldest books in the
world, The Imstruction of Piah-hotep and The Imnstruction of Ke'gemmi,

are vital to our understanding of the education of esarliest Egypt.

These esrliest extant specimens of the literar? art were composed .

&
about four thousand years before Christ. They have as title the

word "Instruction," and are written by a fatker for the advantage -
of his son; they are didactic. "In many respects and in many details

B
they greailly resemble the didsetic works of the 0ld Testawent.®

Fo Summary of the Igyptian Influence
“lNow the time thaet the children of Israel dwell in Egypt was
four bhundred and thirty years.® This cultural environment formed
the immediate background of the Pentateuch. From this marvelous
¢ivilization cams the Hebrews' great iteacher-leader, and Seripture.

1 x,12:45 2 Gen.45:19 3 These and other Tindings may be
seen in the Egypiian section of the lstropolitan Iuseum of Ari;
cf. also Bulletins on Fgyptian Antiquities.

4 Laurie, Historical Survey, p.34

S An Tnglish translation with Introduction, Notes, ete, by Budge
6 Cf. translation from Igyptian with Intro., by Battiscombe Gunne
7 Tbid., p.21
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IV, Summzyy of Alien Influences Upon Pentateuchal Pedagogy

1) The Febrews were in constant commnication with 2 cosmom
pelitan population.

2) The geograrhical location of their land made them %o bes in
contact with peoples from the emst, wesit, north and south who of
necessity passed through their land,

3) Abrahan, the founder of ths nation, came Trom the oldest
civilization of the cast when it waz at its heighth of development,
and from the gsseaport metropolis. Joses, the organizer of the nation,
came from the court of the mighty civilization of ths west in its
heighth of progress.

4} The remote ancestors of the Hebrews lived in civilizations
which had resched a high point, vhere the arits of 1life were well
sdvanced, and men wrole down their thoughis and deseds in intellis

gible language and in perpansnt fTorm.

5) Soeial principles of equal worth with those held in lster
Hebrew history and which arose from the practices of sarliest Hebe
rew life were ﬁr&ﬁﬁmitsaﬁﬁ

6) PTrom Hebrew literature we learn that history, r@ligﬁ@ﬁ;
ideals and custons were iransmiited effectively to succeeding gene
erationa., The unity of Hebrew history ia‘aignificaatt |

7) Prom the imporiance ascribed to the family in the sarliest
period, and from later historys it is seen that education was the
function of the home.

8) Archeoclogists have unearthed immense data witnessing to the
fact of high eulbural life, literary skill and systematic education

existing in the civilizations touching Hebrew history.
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9} The Seriptural references to allen neighbors are corrobs
orated by scientific comclusions and Findings, and witness to actual
experience and knowledge of the neighboring givilizations.

10) Israsl's leaders were outstanding characters whose gqualifs

ications Tor leadership were recognized by allen polentates,
sho figure largely in the history of Chaldea and Zgypt.

11} Israel's religion was original and remained unigue, in
gpite of such intimsmte forelgn contact. This witnesszes to the fact
of effective education among the Hsbreows.

12) The immediate background of the Penbtateuch is Egypt, and
tty central Tigure is Moses who was trained and lived forty years
in the court as a prince of Bgypt. The significance of this is
evident. Anecient Fgypiian literature of great variety and iam
sbundance witness o the Tollowing order of emphasis in Egyptian

lifs, religion, initellect, culiure.

l
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PART II

THE PENTATEUCH AS SOURCE MATERIATL

T. Present Study Concerned with Zarlisst Hebrew History
The purpese of the pressnt study as has been staled is to ine
vestigate the pedagogy of the esarliiest periocd of the Tebrew race.
Tor this resson, the Pentatsuch has been sslected azm the source

*

history of that

&b

material since 1t elaims fo report the earlies
race. The Pentaoleuch is ths name given to thatl division of the

Hebrew Canon included in the Tive Tirst books, namelys Genesis,
Exodug, Ieviticus, Numbers and Deuleronomy.

As to this foundational character of the Pentateuch, the follew
ing is significant, "These books occupy the {irst place in the cznon
of the 014 Testawent, not merely on account of their peculisy
charascter as the foundaiion and porm of 8ll the rest, buit also
beczuse of thelr actual date, as being the oldest writings in the
eanon, and the groundwork of the whole of the 014 Testament literae
ture; all the histerical, prophetic, and poetiesl works of the
Israelites subsequent to the HMosaic ers pointing back to the law

of I

ses as their primsry source &ﬁ& tyre, and assuming the exise
tence not merely of the law itselfl, but also of 2z book of the law,
of precisely the choracter and form of the five books of %@ﬁaaﬁﬁi
There Tollows this important statement slaborate internal and
exisrnal proof by ﬁ&ﬁ two German 01d Testament scholsrs, which
must needs be omitted as aside from the purpose of this situdy.

The pedagogical character, the contenits, and the credibility
of the source material nesd to be diseussed. It is not the provinece

1 ¥eil and Feliizsch, Eihliasl Commentary on the (ld Testament,
translated from the German by James lartin, p.l17.
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of the present study, however, to discuss claborately the guestions
of higher eoriticisn, bult sinply to allude to asuech duta that is

necs

B
o
W
@
;
*

II. The Pedagogieal Characiter of the Ientateuch
The pedagogieal character of the Peniateuch is attested by
Frofepsor Hent thus, "The Hebrew Scriptures as & whole are the
clearest indlices of the characier,snims, and methods of Israelf's

 the class-roons of

%"é;

religious guides, Tor they are the notes

hese early teschers. IU 1s only in the I1ight of the aims and

inbe
o

nethods of these teachers that the 01d Testament writings can be
fully understood. An intensely practical,; didacltic purpose chare
acterizss tﬁ@ﬁ all. It was the educstional motif, the desire to
develeop characier by tie preseunbstion of ftruth in effective Torm,
that pave vise to the 01d Tesbtament, If Tsrael's religion had not
bean a teaching r%ligia§ and its guides teachers, there would have
been no 0ld Tesitament.”

This pedagogical claracter is revesled by the lsbrew title of
this division of the Sceripitures. The word "Torah™ depotes iﬁgtrucu
tion and comes from the rool "yarah,? which means “to teach.®
Though Toral isg commounly translated, The Law, it is better represent-
ad by tke broader and more exsel tern, "The Teaching.® That the
Torah is the book of insiruction, which Jelioval gave through Hoses
to the Hebrews, is evidenced {rom the Seripltural refersunces to it.
Tt is galled ”“&r&tﬁ Jehovah® and "Torath %bah&h.“g The word occurs
more than two hundred times in the (ld Testament, thus giving
evidence of the teaching emphasis of the Hebrew Scriptures.
zat Teachers of Judaism and Chrisgtianity, p.10

Gr
@@ﬂaﬂius, Hebrew-"nglish lexicon of 0ld Testament, »p.1125
Joshua 3:31: 2 Gﬁrﬂﬁ-i?$§5‘3@ :14; Heh.8:1; 2 Xings 14:6

L33 80




If by eduecation is undersitood the sum total of those processges
whareby sogliety iransmits from one generation to the next its
accwrmlated gocial, intellectual and religious experience and
haritage, then the study of the Tebrews' hisiory is necessary in
order to zet at the sdueational wprincinles of "the yprocessas.®
It will be fournd that in pari these procesges are informal and
incidental, arising from participation in certain Torms of seooial
1ifte and metivity which exist on their own seccount znd not Tor the
gake of their educstive influence upon the rising generation. But
onn the other hand, ceriain definite nrocesses were enforesd--educaw
tion was more than incidental.

That the Hebrews were fundamentally interssted in sdueantion is
further amphasised by the application of Deway's two-fold aspesetl of
education to them, namely, that "the more formal educative prosesses
are desizned (1) to give the immture members of society a mastery
over the symbols and technique of eivilization, inciuding langusge
{reading and writing), the arts, the sciences and religion, and (2)
to enlarge the fund of individual and communiiy kunowledge beyond
the measure fgrﬁiﬁhgﬁ by the direst activities of the inmediate
&ﬁviraﬁmgﬁt,”i Tdueastion among ancient and modern psoples alike
raveals clearly this twofold aspect of all sducation. But more so
does that of the ancient lebrews.

?ur%hﬁymay&; the degree to which religion continues preeminent
in the educational sysitenm of a progressive nation depends upon the
vitality of its religion and upon the measure of efficiency and
succenss with which from the first that religlon is instilled inte

2
the very boune and sinew of esch succesding generation. “Here lies

1 Ionroe's Cyelopedia of Hducation, vol.II, p.398f, ari. Bducation
& Cfe H. He Heyer, art. Iducation, in Internat'l Standard Bible En.
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the explanation of the religious-educatlonal character of Hebrew
natiocnal 1life, and herce, too, the seerel of Israel's incomparable
influence upon the religious and sducationzl developmeuk of the
world., The religion of Isracl was & wvital religion and it was a
teaching rﬁligiaﬁﬁﬁl
I7I. The Content of the Pentateuch

The books of the Pentateuch are arranged logically. Genesis,
the book of beginnings, opens with zn asccount of ithe creation and
records the blographies of Adam, lloah, Abram, Isaac, Jacob, and
Josephs. The title of the second book is descripitive of its contents.
Tts key-word is "Deliverance.® TFollowing the deliverance from :
Egyetian bondage and the commencemsnt of the journey to the Promised
Iand, there is given the Deealdgue &t lount Sinai, and the Taber-
nacle is erected. Ieviticus is the book of worship dealing with the
various laws of offering, purification and holiness. Humbers
containg the experiences in the training of the nation on its
pilgrimage in the Vilderness of Sinai and raran and in the Plains
of lioab. Deuteronomy is the second giving of the Iaw for the pur-
.sise obedience to Jehovah.

poge of review to emphs

IV. The Credibility of the Pentateueh as Source laterial

The present study is not inbterested in Biblical griﬁi@iﬁ% a8
such and only summerizes that which eané%rﬁﬁ the Yenmtateuch as reli-
ablie source materisl. The view tlat loses was the aultbor of the
Pentabeuch, with the excepiion of the concluding versss ol Deuler-
onomy wae once held universally. It is still believed %%'th@ great
mass of Jews snd Christians, but other theories ?r@%&ikwk An applie
1 Tent, Great Teachers of Judaism and Christianity, p.8

2 of. Bartleti, The Veracity of the Hexateueh, p.2f7; and Ellicott,
Cristus Comprobator,; prs.46-47.

|




28

2

cation of what is called "higher® or “"documentary criticismM--to ..

distinguish it from lower or textusl criticisme-kas led to the form-

ation of = nurber of Lypotheses. Some of these are widely held,
but ananimity has not been atiained, 2 recent ir
indicate g return Yo the losaic authorship.

Some scholars are confident that the iosaic authorship "rests

” o en P XN g
v owith enel burn of the new

w3t e B e e
Sk ‘E g,j,iﬁ- GBTE

suggestion of solution of the problem is very

recaent, There existed in Hdiasn, it iz sald, in oses?' tinme, a
of the University of Berlin is reporied to have Tound there 1libra-
risgs of ecalendarial and other ancient records. "Thess were the
magnets which atitrached the

2
region.® Bishop Dulose says, "An early Tuture consensus will

A

=

almost certainly place the writing of Cenesis in ldean, during the

seeond forty years of Moses' life. . . In idean, under divine

gpiration, he digested and reduced to monothelstic siatement o

wide ethnie litersture and aligned the patrisrchal traditions in the
ideal of the Israelitish theocracy. The result was the Genesis
writing, the first of a serieg of compositions, meant to accord with
and to hold ms 2 container, the theocraey until 1t should deliver

i

itself into a consummalion prepared for it in the ages.?

&

1 ¥iener, art. "Pentateuch" in Intermational Standard Bible Fneye.

2 DuBose, art. "Amurru and the Genesis Stories® in Diblieal Review,
October 1926, p.522.

3 Article "A Constructive Bible Science® in Biblical Review, Ociober
1925, p.495.
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V. Bummary of the Pentaleueh s Source inierial _—

In accord with the purpose of the present study, the Pentateuch

%

nsecessarily becomes its source materiasl. These books repoert the .

8
gearlisst history of the Hebrews npd form the foundation and norm of

all the rest of the 014 Testameni. The pedagoglical character of

the Fentadteuch s swued up in ths statement that “the Hebrew
Seriptures zs a whole are the clearsst indices of the charaeter,
ains, and methods of Israsl's religiocus guides, Tor thsy are the
notes from the classrooms of these early teachers.? Aund, *If Israel?
religion had not been a teaching religion and its guidss teachers,
there would bhave been no 01d Testanent.® A further indication of
its pedagogical character is its title, *The Tesehing.® Besides,

if by education is understood the sum tolal of those processes wheree
by society transmits from ome gemeration to the nert its accumulated
social, intellectual and religious sxperience and heritage, then the
study of the Hebrews' hisitory is necesgsary in order to get at the
sducational principles of the procssses. The credibility of the
Pentateuch is esiablighed sufficiently to pormit its use as souree

material.

033332




PART III
MOBES AS AY EDUCATIONAL LEADER
I. Hig Place in the History of Education

Since Israel's outstanding eéntributian ig her religion, whiech
is peculiarly a teaching religion, the organizer an& determiner of
the course of Israel's life must be studied and evaluated as a
teacher. What is loses' place in the history of education?

A study of loses' historieal and philosophical background has
revealed clearly that education played an important role. The
present study in its familiarity with the source material of the
Pentateuch will attempt to evaluate liogses as a teacher.

Some of the well-known histories of education inelude im their
catalogue of the world's great teachers Socrates, Aristotle, Plato,
and Confucius, but do not mention %ﬁsﬁs.l Some refer to the Hebrew .
contribution to education, but their references are mostly to the
Talmudic period.

On the other hand, Kent attributes the secret of Israel's con-
gquering power to "the fact that the great founders and interpreters
of Israel's religion have been from the firét faithful‘ané skilled -
teachers, " but makes no mention of lioses as a teacﬁer.z In an essay
by Rabbi Abram Simon, loses is referred to as "the pedagogue par
ax@ellaﬁﬁa.“ﬁ Another alludes io ioses "a great teaaher.“& Iaurie

5
says that "loses was the greatest of Schoolmasters.”

II. The Pentateuch's Characterization of lloses
6
"The whole Pentateuch has a whole biography,® and a cursory

reading of 1t impresses one with the teacher character of Ioses.

CP. Seeley, lionroe, Davidson, Cubberley texts.
Great Teachers of Judaism and Christianity, p.7?

The Principle of Jewish Education in the Past, p.21
Cf. Hobart, redagogy for Ministers, p.l2

Historical Survey of Fre-Christian Iducation, p.71
Cf. Xyle, i/oses and the Pentateuch, Freface

& U s LA DD b
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And yet an early student and teacher of the Seriptures writes, "Our

Hoses then is a prophet, a legislator, skilied in military taecties.
and astrategy, a politician, a philosopher.” And a modérn 01d Tgsﬁ»

ament scholar writes of iioses as "the great Hebrew national hero, -
2
leader, author, law-giver and prophet.® A study of the Pentateuch

undoubtedly justifies these characterizations ofIsrael's great
leader. The question is, Does a study of the Pentateuch reveal
more evidently a great teacher?

Howhere in the Pentateuch is loses callaésa priest. Aaron and
the "sons of Aaron® are the true religionists. Hor is ioses re-
ferred to as a prophet. ®Aaron thy brother shall be thy prophet,®
said Jehavah.é Besides, Hiriam "the prophetess® was Loses aister.ﬁ
loses did perform the functions of a prophet, it is true, in "being
for the people to God-ward and in bringing their causes to God," and
also in gpeaking for God to the @eoyl&.ﬁ Hor is loses atiributed
the law-giver or statesman in the Pentateuch. He was a teacher of
Jehovah's law, and in this sense only a law-giver. "iAnd Jehovah
said unto loses, Come up to me into the mount, and be there: and

I will give thee the tables of stone, and the law and the command.
ment, which I have written, that thou mayest ggggg,them.“v
On the other hand, lioses is Divinely ayﬁaintad to teaah;ﬁ
counseled to teach by his f&thﬁf*iﬁ#l&?ig desceribed as a taach&r;lﬂ
refers to himself as a teaeher;ll and commands and emphasises teach-
ing on the part of the p@@@le,lg Besgides, there are many refesrences

to lloses as a studeni, an essential to teaching. "I will teach
13
thee, ® says Jehovah to him.

1 Clement of Alexandria, The Stromata, Bk.I, e¢h.24 (A4.D.153-217)

2 ¥yle, International Standard Bible Zneye., article "ioses®

3 BxX.31:10; 35:19 4 Ex,7:1=2 5 Ex,15:20 6 Ex.18:19; 24:12
T Ex.24312 8 Ex.24:12; Dt.4:143 6:1 9 Ex.18:20 10 DE.31:22
11 Dt.4:1,5 12 Deut.4, 5, 6. 13 Ex.4:12,15
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III. Moses' Biography im Cutline

The biographical narrative of the Hebrew teacher~leader iz a
continuous thread of history in the ?enﬁatsu@h from the beginning
of IExodus to the end of Deuteronomy, without disastirous breaks or
disturbing repetitions. Xyle, indicating his opposition to the
documentary theory, says, “No man can break this n&r#aii?& of the
books without putting into confusion this life-story.”

lpses' biography falls naturally into three paris, each of
forty years. In the first period, ilvses a child of the house of
Ievi is under the shadow of death due to the latest decree of the »
Pharaoch that "every son that is born ye shall cast into the river.*g‘
%&sas"msther, unable to hide her som longer than three months,
devised a scheme whereby a chance for the child's life would be
poessible at leaat.5 The babe now became a foundling yrin&@s4 and
all that is reported of lloses' youth is that "the child grew, and

she (loses' mother who was hired to nurse him) brought him unto

Pharaoh's daughter, and he became her soun. And she called his name
%@ﬁas.i Stephen, the first Christian martyr, adds, *And loses was -~
instructed in all the wisdom of the Igyptians; and he was mighty in
his words and warkaaﬂé

The sescond period of Hoses' life began when he "refused to be
called the son of Fharaoh's daughter; choosing rather to share ill -
treatment with the people of God, than to enjoy the pleasures of sin -
for a season; accounting the reproach of Christ greater riches than
the treasures of Egygt.“? Thus did lloses become a refugee in Mid-
ian., Having completed forty years of education with his mother and
1l loses and the lonuments, p.82

2 Ex.l1:22 S BEx.2:2-4 4 BExX.2:5f 5 EX.239-10
6 Acts 7:22 7 Heb.1ll:24-26




in Egyptian schools, he entered a period of forty years in the
schools of Midian. Professor Sellin has informed that in Midian
there existed in Hoses' time schools and libraries, and DuBose
thinks that these were “the magnets which attraected the fugitive -
Hoses to that par%iaalar“regiaﬁﬁﬂi

The last and important period of forty years of Ebﬁsa? life
began with his ecall at the burning bush to deliver Iaraaltav The
experiences of this perliod cover most of the Pentateuch and are

those of a leader with a gigantie task.

IV. The Historical Setting of loses' Life

y is more or less a matter of background. Iminent men
are seen, not so much as errant examples of genius or individuality,
but as the produet of their surroundings and of their time, influe

enced, in their sirength and in their wealkness both, by the

and complicated currents of thought and feeling that manifest theme
selves in the general movement of the age.
doses lent his iﬁflﬁan&a in a eritical period of Israel's his

-~

tory. He arose at a great crisis, when a new dynasty reigned in ..
Egypts not friendly, as the preceding ones had been, to the children
of Israel, but one whieh had expelled the Shephard Xings, and looked
with fear and jealousy upon this allen race, already powerful, im
gympathy with the old regime, located in the most fertile section of
the land, and acquainted not merely with agriculture but with the
arts of the Egypti333'3 Severe slavery and cruel persecution
ensued. In the midst of this remarkable civilization, under these
conditions, lived Ifoses.

1 Cf. article in The Biblical Review, Uctober 1926.
2 Ex.3f7 3 Bx.l:7; 8-10
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V. lioses' Eduecation .
Moses' tardiness in entering on his great mission is signifi-
cant. Certainly the length of one's training is indicative of the -

imporitance of his task. Iloses was
eighty years of his 1ife. Thus, two-thirds of his life were given

educated in three aahaa}a.ﬁﬁriag '

to education. He was nursed by his mother in a Hebrew home; educa~
ted in the finest universities of Egypt as the son of an Egyptian
princess; and prepared in the schools and libraries of Midian as a
gsenminar student. Such was loses' educational preparation.
A. Pirest School: His Hebrew Home
lioses was born "a goodly child® of religious Hebrew y&r&ntawl
*And the child grew" in his home with his parents, sister Miriam and

brother Aaron. We do not know his age when he was given to Pharaoh's

daughter. It is sufficient to know that the impressionable years of
his life, the years which determine very largely the adult and his
work, were lived in an enviromment that would develop a character
guch as loses. It is not difficult to imagine the child being taught
concerning the true Fod and His chosen people; listening to his
mother tell the history of his forebears, Abraham, Isaac, Jacob and
Joseph; reflecting on the experiences of the latter in EZgypt and |
contrasting Israel then and now under the "new Fharaoh.® libses first

teacher was his mother; his first school his own home; his first

lessons about Jehovah and lis covenan

ted people.
B, "In all the Wisdom of the Xgyptisns®

That Israel's teacher-leader had the refinements and accomplishe
ments of the schools is significant. It has been shown that in
Hoses' time Igypt was the intellectusl center of the world., At a

‘ﬁﬁma when Greece was unatiraciive and Rome was unhesrd of, lemphis

1 Bx.2:1. Cf. Ex.32:26 conceruning levites.
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was radiant. Schools of art and science stood along the banks of.
the Nile. TFrom Thebes, Iythagoras carrvied mathematics into Greece.
From Memphis, Solon derived his wise political precepts. In Iuxor,
arechitecture and sculpture took their ?iﬁﬁul The pyramids and
obeligks and pumercus findings of archeologists bear witness to the
educational superiority of the Hgyptisns in the time of oses.
Jewish tradtion in the time of Christ concerning lioses' educa«
tion is reported by Stephen, "he was instructed in all the wisdom
of the Egypti&aat“g Clement of Alexendria in Egypts who was an
outstanding educator in a metropolis where was the greatest univer-
gity of the ante-XNicene period, wrote between A.D.153 and 217 the
following valuable light on loses' education, “Having readhed the
proper age, he was taught arithmetie, geometry, poeiry, harmony,
and besides, medicine and musice, by those that excelled in these
arts among the Egyptians; and besides, the philosophy which is cone-
veyed by symbols, which they point out in the hieroglyphical
ingeriptions. The rest of the usual course of instruction, &r@&k&
taught him in Egypt as a royal child, as FPhilo says in his life of
Hoses. Ie learned, bvesides, the literature of the Egyptians, and
the knowledge of the heavenly bodies from the Chaldeans and the
Bgyptians; whence in the Acts he is said to have been instructed iﬁ

3
all the wisdom of the Egyptiana.®

Edershein informs {that in no couniry was such value attached
to education, ms§ was it begun so early as in ZEgypt. Zducation was
earried to a very great length especially in the case of those
deatined for the higher professions, “"embracing not only the varieua
1 Cf, articles in Zncyclopedis Brititanica, Thebes, Pythagoras,
Hemphis, Solon, Iuxor, Archeology.

2 Acts. 7:32
3 Bk.I, eh.23 “The Sitromata® in The Ante-Hicene Fathers
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scisnces, as mathematics, éa%rﬁﬁamy; chemistry, medieine, and 3&@&
rala&a& subjects, but theology, phileosophy, and a knowledge of the
laws.® DuBose, a modern (ld Testament scholar writing in 1925, -
pays, "ioses, in his preparation to be a Pharaoh, would not only be
trained iﬂ‘thg ¢lagsic a@&@ﬁh and literature of the Igyptians, hg%

would acquire a mastery of IEgypiian history and &ﬁm&ﬁi@%@&%iaaaﬁ

And %arxytar@ tells us that, in consequence, he was "mighty iﬁ words
and works.®
C. Graduate Work in Uidian
loses' elementary education in his Hebrew home with his parent«
teachers was indeed important in his preparation. HNor can one lessen

the importance of his academic education in Egyptian colleges. But

perhaps the most significant period of his education was the last

saminar work in Yidian

forty years in Hidian. I was in his undex
the conscicusness of God's purpose for him that he developed into
the capable leader. That he did original research and had time and
quiet for reflective thinking, is certain. His advantages for sueh:

study were many. DuBose has evidence that enables him to state that

*Hebrew, the mother tongue of loses, waé@alre%dy a written
the Tel el Amarna tableis yielding evidence of such writing in Pale
estine at least two centuries before the Hidian sojourn of loses.

The cuneiform libraries of Hidian and Kadesh opened to oseg--if he
had not already exhausted their titles in Xgypt~-the important cosmo-
logieal agystems and legal codes of Babylon, 'popular science' and
tcomaon law' standards, so far as these terms may apply. Herodotus
visited both Hgypt and Chaldea to gather materials for his book of

1 The Bible History, Vol.II, p.38f

2 Art. "4 Construetive Bible Scisnce," Biblical Review, 1498, 0Oct,.'2d
3 Acts 7:22
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mankind., Genesis, the true and only ancient world book, was ,
written amid the records and literatures of that ancisent world, and
in the geographical and balancing center of its civilizations,
idian. |
VI. The Qualifications of Muses as a Teacher-Isader
A. Israel's Feed was a Great Teachesr

ifoses was born in Hgypt when Israel was "more and mightier®
than Egyyg*z The new FPharaoh sought to “deal wisely with them, lest
t&Ey'mnltiplysﬁﬁkgﬂﬁ 30 "got taskmasters to afflict them with their
¢ nded the Hebrew midwives to kill the male

5
ehildren of the Hebrews at their delivery. But despite this
6

buprdens.? He also cormms

oppression "the people multiplied, and waxed very mighty.® It was
this large but unorganized and servile group that loses was called
to deliver from Egyptian bondag

g and to organize into a nation.

Hever was a greater task given to a man. Slavery, even at its best,
brutalizes and sensualizes a man's nature. loses' task was to take ~
this beaten gnd depraved people who knew nothing but the severest
toil, and maks them into a nation with the purest spiritual and
noval ideals and conceptions that man has ever known. XNo wonder
that Moses shrank when he realized his task.

The account of the organization of Israel during the forty
years she was enroule to the promised land, following their super-
natural exodus from Egypt, is clearly that of a period of sducation.
Israel's great need was a great teacher. Jehovah promised fo @aiivﬁr
then from Hgypt and bring them into "a good land and a larga.”?
The work of teaching was with Moses.

1 A Constructive Bible Science, p.496, Biblieal Rﬁviawy Oct. 1925.

2 Ex.1:9 3 Ex.1:10 4 Bx.1:11 5 Ex.1:16 & Ex.1:20b
7 Bx.3:18; 20:2
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B. lioses' Educatlional Preparation that of a Teacher
That Moses realized from ths beginning his eall was to teach,
is indicated in his three aﬁjﬁéﬁiana wghieh he raised to convince -
Jehovah he was disgualified. Tha.firg@ was his unfamiliarity with
subject-matier, "Jhal shall I say unte th@m?“l The a@aan&4%as his
lack of authority, *They will not believe me, nor hearken unto my

2
voice.® And the last his inability to express himgelf, "I am not

eloguent, neither heretolore, nor ﬁiﬁ@% thou hast spoken unto thy
sarvants fbr I am slow of speach, and of a ﬁlaw/ﬁamguaiﬁé Jehovah's
gignificant answer was, *I will ﬁﬁ&g@lyﬂﬁ."é

Besides, the importance of iloses' mission is indicated in his
tardiness in entering upon it. IHis preparation for eighty years in
three of the finest educatiocnal centers was educational in nature,
and shows clearly that Israel's great nced was a taacher-leader, and”
that loses gualifisd as such.

C. Hoses' Personality
loses' personaliiy stands out in art and literaturs. He was

5
a "goodly c¢hild® and "exceeding fair." His biographer says, "The

‘man doses was very great in the land of Egypt, in ths sight of
6

Pharaoh's servanis, and in the sight of the people.” Josephus

recurds, "God did also give him that tallness, when he was but three
years old, as was wonderful; and as for his beauty, there was nobody
s¢ unpolite as, when th&y saw lloses, they were not grsatly surprised
at the beauty of his cauntanaaﬁe.”? Simon says that Moses' greatest
educational asset was "his own matechless y&r&am&%iﬁy. He taught by

the power of tremendous and impressive example.®

1 8x.3:13 2 Txed:1 S Tx.4:10 4 Bx.4:15
5 Ix.2:3; Acts 7:20 § Ix.11:3b
7 Antiquities of the Jews, Praface, sect.4, The Works of Flavius Jos.

8 The Priunciple of Jewish HEducation in the Pasit, p.21
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Moses' powerful personality qualified him %o be Israesl's greal
teacher. His physigue, his countenance, the look of sinecerity, the
voice of conviction, the soul fired by Jehovah-~thess made up his
matoehleas personality.

D. His Charactler
Character is o primary consideration in the tescher of reli-

- and ﬁh&rﬁc%@r chart are helpful

gious eduecation.
in counsidering the character of oses. To eheck of{f the positive
and negative qualities suggested in this chart reveals an over-
whelming preponderance of positive qualities over the negative.

It has been said of lioses that to the people he was all God, to
God nothing but the people; his own person and interest were now-
w%&r@.z Hig outstanding charascteristic was his geli-abnegation
which appears in the patience, forbearance, and kindness with whieh
he led Israel like a flock of sheep, and in his willingness that he
himself should perish if Israsl thereby could be ﬁ&?&égﬁ If the
thought of s2lf had besn uppermost with Hoses, it would have been
an eagy matter for him to follow in the footsteps of all other
leaders of his time, to have himself declared king, and, in common
with the rulers of his period, to have himselfl regarded as a demie
god, and demand worship from his subjects. DBut instead, ioses
established for the first times in history the doctrine of liberty -
and gguality.

loses' sxpression of anger does not reveal a wealmess of chare
acter. Iducation is a slow process and trying. Vhen Voses heard

4
the mmrmuaring of the people he could not help being impatient.

1 Yow to Teach Religion, pp.18-21
2 Cf. Dawson, Eden Ioat and Von, p.28
3 Ex.32:38 4 Hum.20:10«12
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Vhen he came down from the iMount and saw the idolatry of the people,
who will blame him for his aagaw?x Was it not a righteous indignae
tion, and the punishment a necessary teaching point? _

Where can one find a higher manifestation of courage than that
shown by Moses? His acceptance of the task he kunew was titanie; his
appearance before the great Fharasoh on behalf of the people; his
stand against the people on behall of God; these poriray a man of
courage and conviction. And the spirit which animested him in all
his thoughts and actes was the love of righiteousness.

He who was so wonderfully illwained by God, d4id a&t-hesita@a
to accept the counsel of his‘faﬁharﬁiaulaw,g and m&gwani&&agky

wished that all ithe people might receive the divine spirit. His

A 4
brother Aaron proved unreliable, and, with his sister Wiriam,
5
intrigued against him; but with them he did not becoms angry.

. 6
Host properly, therefore, is he called the meekest man. This

hunility, however, was not weakness; and, as stated already, where
the divine honor was in the balances, hie could be intensely severe.
A , o

And with his severity he was full of compassion.

He loses' Intellectual Attainment
With such an educational background as loses was privileged to
have, the teacher-licader idoses Vecams an intellectual giant. Jose~
phus reporits of oses' inteliectual attainment thus, YNow loses!
understanding became superior to his age, nay, far beyond that
standard; and when he was taught, he discovered greater qaiaﬁgaas

of apprehension than was usual at his age; and his actions promised

8
greater, when he should come Lo the age of a man.?
i Ex.32 2 Ex.i8:1i31f 3 Ham.11:29 & TRk ed2 5 Hum.l2

6 Hum.l3:3 7T B%.32:32
8 Antiquities, Bk.II, chap.9, section 5.
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loges® intellectual ability is seen clearly in his teachings..

‘He did not accept blindly what had been taught him. He was able o

evaluate. He profited by his trained powers to observe, ito reason,
and to think. Ioses was an original thinker, and for this reason,
stands out so significantly in history.

Fo doses’ Fhilosophy ;
The four supreme conceptions contributed by Hoses weres first,
monotheiam, the beliel in one God and only one; second, the univer-
sal fatherhood of Godi third, the universal brotherhood of man; and
fourth, the union, or rather the identity, of religion and morality.

It ig impossible to exaggerate the importance of loses' teach-

ing of Jehovah. Jehovah is one-~the sole creator of heaven and

.earth; ultimante Being. The powers of nature were controlled by Him.

All that is was created by Him; and He could noi be superceded and
His works deified. And of great imporiance, He was & God supremely
ethical, and demanded of men the service of obedience Lo the moral

logr.

The present study has made it evident that Hoses' contribution
was that of a teacher. He possessed many leadership gualities, but
was outstanding in his teaching ability. Perhaps he is rightly
attributed Law-giver, statesman, soecial expert, religionist, author,
philosopher, prophet. But are not these attributes justified because
his educational work covered the whole field of personal, domestie,
social and national life? Thus he became "the pedagogue par

excelience.® That lioses was a teacher is being recognized more




and more. He dealt with multitudes,; he taught and he influenced
them, and it is worth our study to understand how he did ite-to
understand his educational principles.

Moses® preparation for his life-work which covered two-thirds
of his 1ife was clearly an educational one. Israel's great need
was a teacher-leader, and ioses gualified and made his contribution -
in this field. His personality, character and intellect gualified -
him to educate his people and start them as a nation--a nation which

atill livas.




PART IV .
THE EZDUCATICHAL PRINCIFLES OF THE PENTATEUCH
I. The Significant 4ims of Hducaltion in the P@aﬁataagh
A. The Importance of an Aim in Hduecstion |
Dewey's definition of an aim indicales its signilicance to ed~

ucation, "4n aim implies an orderly and ordered activity, one in
which the order consists in the progressive compleiing of a graae§3¢
Given an aetivity having a time span and cumalative growth wi%hinA‘

the time sueccession, and aim means Toresight in advance of the end,
1 .

"pr possible termination." Arve not aims, therefore, largely respone

8ible in determining method of instruction?

Be The Aims of Religious Edna&@ian

If all education is uiﬁimately rﬁligiaaﬂf then Thoradike's
ains of education are religious aims. These ar@,‘“hap@iﬂaaag util-
ity, service, morality, complete living or the perfeciion of all of
gach man's powers, natural development, knowledge, ﬁiﬁ&iyliﬂ&4'
culture, ak111,“3 Though the present situdy will not analyse all -
the aims of the Psutateueh,; it suggests thalt these and other signif.
icant elements of aims are therein. »

The aims of religious education should be two, the development
of a devout spiritual life, and the development of a democratic
gocial individual. Very often these are made 10 oppose each ath@r;
or one is emphasised to the exelusion of the other. Professor Coe's
book which is fresh from the press indicates the social emphasis in
its title, "A Social Theory of Religious Fducation.? On the other
hand, Professor Veigle has written a popular book entitled "Traine
ing the Devotional Life.¥
1 Democracy in Tducation, p.l119

2 Cf. Horne, Psychological Principles of Bducation, p.d42
3 Xducation I, p.18
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0. The Edueational Aims of the Pentateuch 7

it is worthy éf note that in the Pentateuch are found both the
spiritual and social aims, the latter dependent upon the former,

and both give

aim whieh is that of character culture; and issuing from these is ...

n gqual importance. Inmvolved in these is the moral

the volitional aim which demands obedience to holy precepts, statutes
and conmandments.
1. The Spiritual Aim

"I am Jehovah thy God, who brought thee out of the land of
Egyet, out of the house of bondage. Thou shall bave no other gods
befors mﬁgﬁi To Inow Jehovah and worship Him only, was the goal of
aducation in the Pentateuch. Jehovah Himsell used every possible
means to accomplish this. The purpose of the retrospeet in the
Tiret four chapters of Deuteroncmy was that Isrsel might *know there-
fore this day, and lay it to thy bhesxrt, that Jehovah he is God in
hegven above and upon the earth beneath; there is none elsa.'g

The purpose of the covenantis, the plagues and miracles in
Bgypts the marvelous deliverance, the plllar of fire and cluud, and
all the supernatural visitations along the way, was that Israel
mizht know that Jehovab is God. Tobte ioses' question, "Did ever a
people hear the voice of God speaking out of the midst of the fire,

as thou hast heard, aund live? Or hath God assayed to go and take

him o nation from the midst of another nation, by itrials, by signs,
and by wonders, and by war, and by s nighiy hand, and by an outs |
gstretched arm, and by great terrors, according to all that Jehovah
your God did Tor you in Egypt belore Eggg_gzggyﬁ Unto thee it was
showed, that thou mightest know that Jehovah he is God; there is
none else besides ﬁi@*ﬁé
1 Ix. 20:2-3 2 Ex.4:39 3 This expression appears often in
the Pentateuch; of. Ex.5:21; Dt.1:30; 3:21; ete. 4 Dt.4:3-35
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Definite acts of worship were included in Israel's educational
program in order to develop this spiritual life and thus realize
this aim. The altar was their symbol of worship which was set up
for prayer and communion with God. The Tabernacle was made the |
center for worship during their wildsrness jourmey. Jehovah met .°
with His people in its midst. To it the people brought their offer-
ings. The feast days were days of spiritual exercise and growth in
grace and in the knowledge of Gode

“Thou shalt teach them diligently unto thy children® is signif-
ieant, indicating that the remarkable history, the festivals and
forms of worship and the law were to insure their knowledge of Godws
to develop their spiritual life.

2., The Social Aim

The purpose of this primary aim of kuowing and worshiping God
is emphasised throughout the Pentateuch, *Xnow therefore . . Jeho=
vah is God . « And thiou shalt keep his statules, and commandments,
which I command thee thisg day, that it may go well with th&&¢”l

ry of the Law if from two verses of the Pentateuch,

*Hear, O Israel: Jehovah our God is one Jehovah: and thou shalt love
Jehovah thy God with all thy heart, aund with all thy soul, anﬁywith
all thy might;* and “thou shalt love thy neighbor as thy&elf,“g

To love Jehovah and obey His commandments is the whole duty of
man, Religious education, thesn, 'asﬂrding to the Pentateuch, is for
parsonal and social righteousness. The aim of eduecation is to
Inow Jehovah in order to live godliy.

The religion of the Pentateuch is not a speculative one but

rather a healthy, practical, and matier of fact view of God and the

1 Deut.5:40 2 Deut.6:4-5; lLev.19:18
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1 .
world. The true God desired very concrete life. 'The educational
aim is always practiecal in the large sense of that word; for, even

in its highest aspects, it has always to do with life in some form

or other, and indeed presumes a philosophy of life.
3. The Ethies of the Pentateuch

A study of the ethiecs of the Pentateuch emphasises its secial

aim. These principles are based on the worship of a holy God, who,
being all-wise and all-knowing, and who being able to look into the
innermost recesses of the human heart, could not be deceived. Only
a Tew of the many ethical @riﬁﬁiﬁ&ga will be auggeﬁfa&.

{1) *Thou shalt love thy neighbor as thy%&lf.“g *If an alien
settles beside you in your land, you must not injure himj the alien
who setiles beside you shall be treated like a native, and you must

salf; for you were aliens yourselves in

love him as you love your
the land of ﬁgypt.“§

(2) ®Honor thy father and thy w@thﬁr,”%

(3) "Bvery seventh year you must let the land alome, to lie
fallow, so that poor people may piek up 3ﬁm&thing,ﬁﬁ #If there be:
with thee a poor man, one of thy brethren, . . thou shalt not harden
ﬁhy heart, nor shut thy hand untse him, and shalt surely lend hinm
sufficient for his need in that which he waﬁtath.ﬁﬁ

{4) *You shall not be guilty of any injustice; you shall not be
partial to a poor man, nor defer to a ggﬁarfal man; you must ga&gg:
the case of a fellow-Israelite f&irky.ﬂ?

{(5) *If you come across your enemy's ox or ass wandering, you

mat be sure to take it baeck to himg if you see the ass of & man

who hates wvou lying helpless under its load, you must not leave it

ard, 4 Survey of Hebrew Hducation, p.l3

1 af, nyng
2 Lev.19:18 3 Lev.19:33 Hoffatt 4 Ex.20:12a
5 Ex.23:11 Hoffatt 6 Deut.15:7 7 Iev.19:15 Hoffatt
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i
all to him, you must help him to release the animal.®

(6) A weekly day of rest for man and eattle is an ethical
principle of gr%aﬁ~vmlua,2 : .

(7) Chastity and sexual purity are strictly enjoined. *Defile
not ye yourselves in any of these things: for in all these the
nations are defiled which I ecast out from before yﬁatﬂ%

{8) Market-place morality is enjoined. "You must never act
dishonestly, in court or in coumerce, as you use umeasures of length,
weight, or capacity; you must have accurate balances, accurate
weights, and an honest measure for bushels and gaiiﬁa&.“é

Thus does the Pentateuch seek to ennoble socizal relationships.
Social rightecusness was the goazl and the Decgalogus its symbol.

The first four commandments of the Decalogue concern man in his
relationship to Jehovah, and the last six his relatiocnship te his
fellowmen. The emphasis and order is suggestiive.

| 4. The loral Alm

The development of chavacier is a factor in each of the above
aims, for character is involved in personality and in soccial behave
ior. Indeed, the highest purpose of education 1z the formation of
characiter, for conduct is the most of life. The Herbartians®
emphagis on character is valid, for ne educational system is worthy
the name which fails to build up character.

Indicative of the importance aitached to character, the follows

5
ing virtues which are elements of charaseter were tauzhit: obedience,
6 7 3
reversnce, brotherly love, charity, assion, hospitality,
9 10 :

temperance, chastity, truthfuliness, industry, thrift, prudence,

1 Iev.19; 23:4-5 Hoffati 2 Ex.20:38-11 S Iev.18:24

4 Lev.19:35-36 Holffatt D Dt.4:30511:27 6 Lev.19:18,34

7 Dt.15:11 8 Lev.19:31; Dt.15:7-8 9 Lev.10:9 10 lev.18:24
11 Tx,20:16; Deut.19:8
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patriotism,; patience, meekness, loyaliy, diligﬁﬁ@@;_?%?3@?&rﬁﬁﬂﬁt '
mercy, honesty. These and other valuable elements of character may
be found in the Pentateuch.

5. The Volitional Aim o
Character is related unguestionably to the will. y

wills constantly and persistently gives him character. A good chars
acter is where the volitions are In the right direction. The com-
tinual use of ithe imperative mood in loses' discourses iﬁ&i@&ﬁﬁ& the
imporitance of man's volition in character formstion. “Thou shalt®
and *thow shalt not;® "remember,” “"forget noty® "do," “teach,”

*oormeand--these are Tfound throughout the Pentateuch.

The present study reveals that the sims of the Fentateuch
touched every phase of man's nature, developing a completely formed
character. The gpiritual was the motive for the socisl, and chare
acter and conduect were the resultanis. To know and love Jehovah
with all one's being, necessitated the loving of one®s neighbor as -
oneself, eand also the siranger. The social ethies and personal - -
virtues are integral to these alms, and the morally developed char-
acter the end. All of this, of course, is by means of the will,
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II. The Pedagoglical iMethods of the FPenitateuch and Their Psychology
A. Pedagogy and Psychology in the Pentateuch
liethod is procedure asccording ito ﬁfﬁﬂﬂiﬁlﬁﬁ& What are the
effective educational principles of the Pentateuch shich enable

1
Uaynard to declare Hebrew education a “success®" lay not this

success be an evidence of the values of the pedagoypy and psychology

of the Pentateuch? Very sigaificant, indeed, is the Inowledge

these fields manifested in the utiliging of every subile mwaﬁx*anﬁi ,
method for seeuring and holding the attention of various types of

edueands, and making their memories the trained aud cbedienté ser-
vants of a worthy educational idesl.

The source of the present study is the entire Fentateuch which

iz composed of teaching and learning situations, asnd even the his-

torical and biographical poritions have pedagogical application.

The use of sccasion is to be found ithroughout. Educaltion o be

vital mast grow out of situations, and Israesl's educaition was vital.

B« The Pedagogical Hethods and Their Psycholegy
1., The Use of the Coucrete

The project method 1s the term spplied today to the use of the
concrete in education. Professor Horne defines this method thus,
*in assigned task in which the pupil ig interested, which requires
further situdy for its completion. In this way the ideas gained
begin to "function' at once. All this means that education must Dbe
in ifmwedialte countact with sctual living, aad so not formal, not
acadenic, nob for its own sake.? 2 Hige Hertley defines it as

3
®impregsion projectad into expression.® Thisg %concrete® teaching

1 Cf. A Burvey of Uebrew Education, p.51
2 Jesug-~-The Master Teacher, p.l107
3 The Use of Projecis in Religious hﬁﬁﬁﬁtiﬂﬁ§ D67




is found to be most significant in the Pentateuch.
i) Use of symbols

The aymbol as "something conecretie ﬁat apart as a design or -
emblem to typify the &%ﬂﬁ?aﬁt“;iﬁ an important teaching element in
this method to be found in the Pentateuch. The festivals, acts and
attitudes of worship, and commands may be considered symbeliecal.
Morne says that "acts onee performed as well as emblems repeatedly
used may be aymb&lia.“g Thet sywbols also night be considered
gilent parables, indicates its use and v@lu%.5 A symbol, then, is
anything that bas meaning atiasched to it.

in esducation, symbolism is a form of suggestion, which Bailey
says is "primerily intellectusl, by whieh the initiated can see in
an object more than is actually portrayed. . . Instinctively we
love hints that set free the imaginsition, and we need hints where
the nature of one thought can never fully be expressed; where there -
must be repression or disguise, or where ithe object has infinite
aspects that never can be expressed by finite fsnmﬁ‘“%

The following words found often in the Fentateuch, therefore,
are significant, “sign,® “emblem,¥ “memorial,® "pattern.® *Before
your cyes® is also a2 significant eﬁ@raaﬁiaﬁ occuring in the Penta-
teuch. The commands to do particular things in worship, to cone
struct the Tabernacle and its furnishings acs@?éing to heavenly
desizn, to ®*wrpite on tabletss® bind on the arm and forshead, and
guch, are symbolically significant.

0f the many symbols to be found in the Pentateuch, the followe
ing and others to be referred to furiher, are sufficient for illuse
tration. The altar iandicated @Q&ﬁﬁiy’ﬁ The rainbow suggested
1l Cf. YHorne, Jesus--the lHaster-Teachser, p.l36
2 Ibid., p.l26
3 CT. article "Emblems® in Honree's Cyelopedia of Zducation.

4 The Use of Art in Religious Education, p.34
5 Gen.B8:20; 12:7,8 L




Jehovah's covenant “for all generatious” respecling a universal -
fzsaagl Circumcigion taughi Jehovah's e&v&m&nﬁita be Israel's ﬁﬁﬁ.g
The elain animal reyw&é&nﬁed atonement Tor siﬁig The blood of the
sacrifice repressnted t&a life necessary for &t&a&mﬁﬁt.é

The miracles in Igypty called signs, were done "in the sight .
of the people” to give them faiih in Jshovah, who stales Hls reason
thus, #that I may show these wy signs in the midst of {hem, and that
thou mayvest tell in the ears of thy son, and of thiy son's son, what
things I have wrought upon Bgypl, and my signs which I have done
among them; that ye may Imow that I am Egﬁﬁvah»ﬁﬁ

e ark of Jehovah which was plsced within ﬁ%& Tabernacle was
the symbol of Jehovsh's presence with His people. The Tabernacle
with all of its furnishings is an excelient example of the use of
symbols. The cloud and pillar of Tire aﬁ?ﬁhair‘wilﬁarmeﬁﬁ Journey
were visible algnas of Jehovah's guidance.

The Meguzah which means *door-pest® is a symbol commanded by
Hoses, *ind thou aha%ﬁ wribta them upon the door-poaits of thy house,
and upon thy gﬁ%ﬁﬁ.“d The mezuzah today is obligatory for every
building used as a residence, and is minultely described as {to con-

g .
gtruction and placsmeni.

1

The zizit which means "twisted-threads® ars blue and white
tassels oy dwisted ithroads sbtiachsd to ths fTour cornars of the

nriegt's outer garmenit, in obedience to the command "thou shalt

make thee zizit upon the four ecorners of thy mantle wherewith thou
10

soverest thygelf.”

1 Gen.B:21=22; 9:11-17 2 Gen.1l7:11-13, “a token of a covenant.®

3 Mum.5:8 4 Jev.,17:14 5 ¥%.10:1-2 6 lev.l6:2

7 Ex.13:21 8 Deut.6:8 ¢ ¢f, “idpzuzah® in Jewiah Encyclopedia.

10 Deut.22:12
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The tefillin or phylacteries are ritualistic objects worm by
males when praying. The small parchmesnt cases ﬁ&ﬂ%&inimg the desig-
natad portions of the law are worn as "Trontlels betwean the eyes®
and on the inner side of the 1laf%t arm, still sitempiing to earry -
out the command of Deuleronony 6:6.9, In fact the zizit and mezuzah

also indieate to what degree of eznciness the Hebrews sought to

carry out the gymbol idea tauzght in the Pentatsuch.
ii) Use of Ars
Art is a nescoessary elemesnt in beaching by use of Lthe @@ﬁﬁ%&t&x

Did Israel use art? The second commandment made her hostile teo all
plagtic or pictorial representation., They did have, however, Sym~
boliec art, as is seen in the Tabernscle and lster in the Temple.
Bailey lists Tive values derived from the use of art: (1) art
enables vigsualization of the truth to be learned and remembereds
{2) art effects us emotionally; (3) art reveals spiritual valuesj
{4) art interprets Por our intellects; and {(5) art helwps us build
iﬁ@%lﬁ.l

 Art gpeaks, says Bailey, and "whatever else art is, then, it

2
is ecertainly a kind of language.® licses knew the ﬁsyehaiggiﬁa&’~

principles involved in art in worshipy and education. With wha!
ful and minute deitall he superintended the construetion of the Taber.
nacle as to color; size and Torm of building and furaiﬂhiﬁg&ta
iii} Use of Pestivals

Yary of the symbols used in the Pentateuch are scts of worship
as aids in education. The worship within the Tabernsocle is an illuse
tration of gymbelism in teaching. Jukes says, referring to the
offerings and worship in the Tabernaclie deseribed in the book of
1 Use of Art in Religiocus Education, p.33

2 Ihid., p.34
$ Ex.25-39
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Leviticus, "The iypes are, in facl, & sel of pictures or emblems,- .

directly from the hand of God, by which e would teach Ilis children
i
things otherwise all but comprelhensible.? .

Feasts and holy days were Lo be "observed.” The weekly Sabbath
was to be “observed throughout their generatioms, Tor a perpetual

covenant. It is a sizn belwsen me and the children of Israsl for
2
evar.d
3
tThe pet feasts of Jelwvalk® found in the Pentateuch are given

in the following c¢hronological order ito indicate theiy disitribution
and significance:

ATHUALs Pagsover degk: connected with barley harvest; at the
same time it recalls the ZIxodus. Of. Ex.12:6; Lev.23:5,
533 Hume 203 1625,

Pentecost: has agricultural pvhase, celebration of
the wheat harvesi; also recalls day on which Law was
given. OCOf. BExX.34:263 lev.:33:10«14; Mun.28:26-31.

Peast of Tabsrnacles: harvest festival, and the
anniversary of Lhe beginnings of the wanderings. Cf. Ex.
Qﬁ'giﬁ‘s Yﬁ?;mﬂaﬁéfg m}@ ng lﬂ»»ﬁi‘lﬁ»

Bighth Day of Assembly: at conclusion of Tabernacles,
f0lloWing La5L GAy=-a Finml day of rejoicing. Cf. Iev.23:
36; Mum.29:35.

HJew Tear: Iev.25:i20-255 Hum.z9:1~0.

Atonement: COf. Lev.16:11f; 23:26-323 Jum.29:7-11.

PERIODIC: @%eklz Sabbaths wm.28:9-103 lev.23:1l=3.
lew loom: Mum,10:103; 28:11-15.
&iﬂhh&w E%&r: Br.253 }elg lev.ih: 1"?; Deut.156:1.
Jubilee Year: Iwery cycle of seven years ¢losed
with a Jubilee one. cf.Lavgzﬁzﬁulﬁ.

Each of these days was Lo be a tsaching situation. This pur-
pose is stated clearly in the Pentateuch. Of the Passover it is
declared, "This day shall be unto you for a memorial, and ye shall
keep it a feast to Jahavah,“é Again, "Remewber this day, in which

ve came out from Egypi, out of the house of bondage; for by strength

of hand Jehovah brought you out from this place. . And thou shalt

?&@ Iaw of the Offerings, D.5
Ex.31l:16=17
Euv.né 19, 0Of. srt., "Teasts and Pasts® in International Stand=

ard Eneyclopedia. 4 Ex.12:14

(SR AW
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tell ﬁhy‘amn in that day, sayving, It is becasuse of that whiech Jehow
vah did for me when I came forth out of Egypt. 4And it shall be for
a sign unto thee upon thy hand, and for a memorial between thine .\
eysss that the law of Jehoval may be in thy mﬁuﬁh_ﬁlv Again, "and it
ghall be, when thy son asketh thee in time to come, saying, What is
his? that thou shalt say unto him, By sirength of hand Jehovah
brought us from Igypi, the houss of @aﬁﬁag@*“g

iv) Historical Situations

-

Igrael's history afforded many teuching situsntiosns which were
used Lo present itruths foreibly. Ths connection of t&@ Passover
fegtival with the exodus has been referred to. Referring to the
destruction of ithe Tgzyptian host, it iz written, “And Israel saw
the great work which Jehovah did upon the lgyptians; and the people
feared Jehovah: and they believed in Jehwvah, and in his servant
ﬁbﬁ@ﬁ.“$ Thelr experience with the bitter waters of inrah afforded
Eﬁsez an ngsrtaﬁity to bring them into renewed covenant with Jehoe

vah. The occasion of the fesding wilth manna was used as a teaching

point when Moses compmnded, “Let an omerful of it be kept throughout
your generations, that they may see the bread wherewith I fed ynasin
the wilderness, when I brought you forth from the land of Zgypt.®
After their victory over the Amalekites, Jehovah commanded YJoses,
“Irite this for a memorisl in a book, and rehearse it in the ears
of gﬁsﬁ&&;aﬁ

v} Teaching Significance of Names

Twen names in the Pentateuch have teaching significance. This

ig illusirated in the name Isaac, which Sarah was connmanded to

hapr son. The Hebrew means "laugh.® ‘Vhen the angel promised Sarah

1 Ex.13:13,8,9 2 Ex.l3:14 3. Ex.14:31
4 Bx,1B:83=26 5 Bx.16:32 6 Ex.17:14
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i
and Abralsm in thelr old age & son, Sarsh laughed st the idea. And
so Jehovah Inguires of Abrsham, ®Wherelore did Sarah laugh, sayling,
Shall I of & surety bear & child, who am old? Is anything too hard'
for Jehovah?" And so the name “Isaac’ was o remind Sarsh and Abra-
ham never more to doubl Jehovah, and to teach the child faiih in
God throughout his iif$*£

Hames were given to places as well as Lo people, and so %Jacod
enlled the name of ithe place wiere God spake with him, Betheel,”
after he bad erected a pillar of stone, meaning, "Ilouse of God.® 2
The place where ihe b%@t&r walers were turned sweel was named iarah,
peaning “bitterness.” Where God had made a covenant rromising that
Toshua would blet out ihe mewmory of jAmalek, loses srected an altar
tand ealled the name of it Jehovahenissi," meaning "Jehoveh is my
%&nﬁ@@@ﬁé

vi) Worship
Worship is an important teasching element in the use of the §$ﬁw

crete in education. Vorship in the Pentaiteuch involved singing,
6 7 8 9 10

1

prayers, sserificing, offerings, washing of hands, bathing,
and various other ceremonies. The intricacies of lthe Tabernacle
illustrate this worship, Hany objecis to which meaning was aittached
had e be known and properly used. Vership to the Hebrew invelved
expresgion at its belight.

vii)} Psychological Flements Involved in the rroject Hethod

(1) Interest. Interest is the basis of the use ¢f the conerete.

By this the teacher accomplishes something far more valuable than

the mere twancmission of Tacts, namely, the arocusing of the educand's
1 Gen.ls 2 Gen.35:1b 3 Ex.15:23 4 Ex.17:15 Tfootnote

5 Ex,15; Huml.21:17-18 6 Deut.5:238 7 Lev.7:1-2

8 Lev,l-% 9 Iev.18:21 10 Iev.1%:15
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Q%ﬁ mental setivity, and his real pariticipation in 1ifs Aroused
interest om his part is al onoe sasential to and devendent upon
raal learning. 4 child will absord what interests him. Thus,
arouse his interest in holidays and institutions so ithat he will
ask gquestions, and he will begin at once to learn. -
(2} %@liwﬁativity. *3elf-activity is the fundamental basis of

a agitrong interest.” Tharefore, the sense appesl is perhaps %ﬁa

i‘”.}

most effective. Teaching by means of symbols grins the interest,
and the fteaching f@rmula sf the Pentateuch is impression by means
9f expression. Seeing, hsaring, doing wers importani elements in
Hogas® method. The zreat truths were itauzght conereitely by festi-
vals, ceremoniag, symbols and words; all in learning situations.
(3} Imaginmation. 'hat is the ultimate value of this method of
toachiing Ly use of the coucrete? ‘YWhy use symbolg? DBecause of the

L

appeal to the Imacgianation which is the seatl of memory.

suggest more than can be clearly siated. Vithout imagery there is
no imazination--noe lzarniag.

{4} FBmotions. ﬁaxmaﬁlﬁ. Richardson rightly savs that "the
nature of religion is such ihat 1t cannot be %ang%% by the use of
methods whieh ignore the appeal to the gma%iﬁns.“’

Tmotion-provoking situntions are to be found throughout the
Pantateuch. 4 typiczl one is this, *And it came o vass on the third
day, when 1t was morning, that there were thundsrs and lightnings,
and a thick cloud upon the mount, and the voice of a trumpet azagﬁ&*

ing ioud; and all the people itrembled. And Hoses brought forth the

peaple out of the camp to mest God; and they steod at the nether

A. HBelurry, Zlements of CGeneral HMethod, chapier on Interest.

1Cr. C.
2 Tn Tntroduciion to Bailey's The Use of Art im Religious Education.
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part of the mount. 4And mount Slpal, the whole of ii, smoked,
vacause Jehoval descended upon it in fire; aud the smoke thereof

sscended as the smoke of a furnece., and the whole mount guaked

grenily. And when the volee of ihe trumpel waxed louder and louder,
ioses spake, and Cod answered him by a voice.® Thers followed the
giving of the 3%@&3@%&%41
viii) Sumary

Concrete tenching by means of occaslong, history, and bioe
gravhy, projecting out of teaching and lesrning situstions, forms
the basis of an imporiant sducational method in the Pentateuch.
The elements involved in this method are syrbols, Teasts and boli-
days, historieal situatious, nawmes and worshir. The psychological
bages of this method zre interest, self-activity, imscination and
apreal %hraﬁgﬁ the @mﬂ%i&ﬁi. Thus have the symbols proved to be

*valuable pedagogic pogs.”

1 Ex.19:16-31977
2 Cf, Simon, The Principle of Jewish Hducation in the Past, p.l15
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2. The Discusasion lfethod ‘

This is an exceedingly valuable methed to be used in conjunc-
tion with the use of the concrete in education. Projects and their
symbols should lead to inquiry and discussion. This is the order
in the Pentateuch.

i) Questions and Answers

The use of the concrete in education encourages guestions,
especially on the part of young educands. The parent-teachers of
the Pentateuch were to welcome inqguiry and make of the situation a
lesson period. The child who asks questions is interested and thus
teachable. Referring to "the days of old," the command ;as, ®Ask
thy father, and he will show thee; thine elders, and they will tell
thee.*l There is no doubt that the discussion resulting from these
inquiries brought out the subject completely. ; |

Perhaps the greatest value of the concerete method and its use
of symbols is the interest of curiocsity which voluntarily motivates
questions. That this value is realized by the educators of the
Pentateuch is certain. "When thy son asketh thee in time to come,
saying, Vhat mean the testimonies, and the statutes, and the ordin-
ances, which Jehovah our God hath commanded you? then thou shalt say
unto thy aaﬁgﬂz “And it shall be, when thy son asketh thee in time
to come, saying, What is this? that thou shalt say unto hin‘*s *And
it shall come to pass, when your children shall say unto you, @h&tﬁ
mean ye by this service? that ye shall a&y.*4

Parents know the endless questionings of children, and with
such a religious enviropment as that furnished in the Pentateuch the
best means were sscured for arocusing significant questions and fixe

ing right answers. It is well to note that the questions and answers

1 Dt.32:7 2 Dt.6:20-21 3 Ex.13:14 4 Bx.12:26
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referred to sre noit the catechism {type, but rather those based on
interest and related to experience.
ii) Comversation .
Another effective means to be utilized in the discussion method
is conversation. In the Pentateuch, father and son were taught the
value of fellowship in comversation. The "diligent teaching® whiech
is urged upon parents was to be by means of effective conversation

within the home and while walk

ng by the way. Iven upon retiring
and rising was the conversation to be ecarried aa.1 This element was
not confined to the family, for loses conversed with Jethro concerne
ing "all that Jehovah had done unto Pharaoh and the Egyptians for
iaraal’é sake, all the travail that had come upon them by the way,
and how Jehovah delivered thﬂﬁm“a

While attending the festivals and observing the holidays, par-

ents were to converse with their chi
the history and pux
symbols. Vhile travelling and coming upon

kiren and each other concerning
pose of the occasions and the meanings of the

memorials and altars and: -

passing cities and villiages bearing significant names, the conversa-
tion would be most illuminating and the discussion most educational.
The mothers of Israel must have conversed with their children
congerning their marvelous God, history and heroes. lioses' mother
parently gave him a zeal for his people which caused him to sl&y’
gyptian t&%km&sﬁarqa
iii) Psychological Elements Inveolved
(1) Curiosity. The Pentateuch presumes throughout that its

the eruel E

method of education is going to make the educand curious. Aetivity
and curiosity are natural characteristies of childhood, and vitally
related. ZXnowing by doing and inquiring is an ideal process.

1 Dt. 637 2 Ex.18:8  Bxe2e12
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(2) Attention. Interest and attention are inseparable. James
says, "Whoever treats of interest, inevitably treats of attention,
for to say that an object ;.s interesting, is only another way of . -
saying it excites attention. ”1 Interest secures attention and ecur-
iosity insures it. The educands of Israel were in an environment
that educated upon this psychologicsl basis.

(3) ™mitation. This instinet is sctive alwaye and not only in
children, Worship was undoubtedly a matter of imitation to the
children, and the religious ideal more a matier of imitation than
of inculcation. Israel's history and God and remarkable bilographies
of her leaders, undoubtedly had effect by means of this instinet.

The value of the discussion method cannot be overestimated.
It is an integral part of the method which uses the concrete, and

the desired resultant. Inquiry and conversation are the means used.
The underlying psychological principles are curiosity, attention and
imitation.

1l Somevhere in his Talks to Teachers.
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3. The Discourse lMethod
i) Justification of Its Use _ ot

The use of this method by Hoses is justifiable under the cirocum-
stances found in the Pentateuch at the time of its use. ZEach of the
conclusions reached by Professor Horne which justifies the use of .:
the lecture method ean be found in its use in the Pentateuch. Ioses
used 1t in giving the law and new legislation to the whole assembly
of Israel when the occasion was formal. And in every case it was
accompanied by the use of the concrsie and discussion methods.

ii) An'Ezamyl@ of the Discourse Hethod

Deuteronomy, or the second presentation of the law, furnishes
a good example of this method. Throughout the Pentateuch are to be
found Hoses' lecture-notes which include parts of his discourses.
But in Deuteronomy is found way may be considered & complete address
to an assembled, attentive people. ‘

The discourse opens with a retraspeatg in which the emphasis is
upon Gad‘a faithfulness and marvelous manifestations on behall of
Israel, and her unbelief and rebelliausnesa.g The purpose of this
was to construct a prospect, and the fourth chapter begins a new
saction, "And now, 0 Iarael, hearken unto the statutes and unto ths’v
ordinances, which I teach you, to do them; that ye may live.®

After again reviewing those experiences which showed Jehovah as
faithful to His covenant and Israel as unbelieving, loses lays down
the eaﬁditian for continued blessings, namely, implicit obedience to
Jehovah. The covens
it. Jehovah is faithful. It remains for her to be so. A covenant

nt is good as long as Israel fulfils her part of

is a Tormal agreement, and Jehovah is a covenant-keeping God.

1 ¢f. Jesus--The Haster Teacher, pp.63ff.
2 ¢f. chapters 1 to 3 3 Cf. 13323 2:21; 3:21




There follows a recapitulation of the Iaw, interspersed with .°
exhortations to faithfulness and reviews of Jehovah's gracious deal-
ings and their frequent apostasies. | :

*sind these words which I comma
thy heart; and thou shalt teach them diligently unto thy children,..
and shalt talk of them . . and shall bind them for a\sigﬁfﬁ@@avﬁéy
hand . . and shalt write them upon the door-posts of thy house.®

nd thee this day shall be upon

The lecturer now gives the people y@a@ﬁi&a& aagg&@%ia@g to aid them
in keeping the covenant. They should learn "by heart" the law and
then impress it upon their children by means of conversation and
symbols and mmmgsmm,% To "teach diligently® literally means
that the Iaw was to be made incisive and im@r&&ﬁi?e*4 And the lec-
turer emphasises that all this is significant because Jehovah is
jealous for His cause and ye&y&a*g Another suggestion made by Hoses
indicates that the idea of ﬁnd@rn publiec advertising was known.
Iaw was to be written "very distinctly® upon large plastered stones

&
Ebal at the entrance to their land.

and these erected on lount

iii) Psychological Factors Iavalvaa

(1) Personality and authority of lecturer. Moses' authority was
that of the aﬁes&n}vﬁeaugaraﬁz of Jehovah. The supernatural feats he
was able to accomplish gave him the necessary authority, as well as
his outstanding personality already referrsd to.

(2) The intellectual, emotional and volitional appeal. The
appeal of a discourse should be three-fold, comprising these psychow
logical factors. loses' discourses recoguize this. In his portrayal
L B s sl ST R s BRI,

Dt.32:41, "If T whet my glittering sword.® Cerman word used in

loco is unscharfen, *rub them in.®
5 Deut.27:1-5 6 Deut.6:101f.
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of God as holy, and righteous, and severe in judgment, he is awakene
ing awe, reverence and fear. In his rehearsing the many times they
were unfaithful and unbelieving he is arousing further the emotionm:

of fear to the point of selfe-convietion and weeping. Again, in his
remindances of God's goodness he is arousing the feeling of disgust
and shame at their waywardness and the emotion of love toward God.

lioses appealed to their reason, detailing for them Jehovah's
leadings and their failings, and then logically concluding certain
facts and requirements. Observe his use of “therefore® throughout
the discourse. After all, to make people ithink is pedagogy. Hoses'
suggestions of methods to use in aiding obedience and propagation of
the Iaw indicate further his appeal %o their reason.

And throughout the discourse there is the volitional appeal.
Everything led to it. Jehovah expected right conduet and implicit
obedience to his commandments, statutes, and ordinances.

(3) RePetition and variety. Deuteronomy is the "gecond® giving

of the Iaw in its totality. Besides, the Iaw was the subject of
constant coanversation and study. And so, livses was repeating that
which was familiar already. And he did it psychologically. His
repetition was not verbatim. Though he held to the letter of the
Iaw he changed the letters of it. Repetition is a necessily inm

teaching. It makes memory possible and aids ia habit format
#Thou shalt teach them diligently™ means in the Hebrew teaching by
repetition through constant digging. A people which has few text-

books must rely on memory sharpened through years by repetition.

And so, the really important point is that the repetition should be

without weariness to the educands.




(4) Recapitulation. This is the going over the heads or |
important points of the discourse in order, not oaly to fix ﬁhwa;
but to bring out the relative bearings and connections in such a ..t
way that they appear in their proper perspective and thus are easily
understood and retained. There should be fixed places for summing
up of the teaching as far as it has gone. This is illustrated in
lioses' Deuteronomic éi%&&ﬁ?ﬁﬁal

(5) Motivation. With the emphasis upon obedience to the ILaw,
there is constant reference to the importance of the ecovenant. ®#If®
is the motivator. The promises of long life, continued blessings,
entrance into the Promised land, success, happiness, victory im
battle, are associated with the covenant, as is the requirement of

obedience to the law.

iv) Summary

The discourse method as used in the Pentateuch justifies itselfl
and is pedagogically and psychologically complete in every respect.
A reading of Deuteronomy at one sitting proves this sufficiently.
The authority with which loses addressed the large gathering, as
well as his superdb personality, guaranteed his effective use of
this method. His three-fold appeal is correct. His repetition
with variety, interspersed with appropriate recapitulations, is
pedagogically sound. Right action was the end desired and secured. ’

1 0fe Deut.8:1-10; 11:1-12; 26:1-113 28:1-19
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IIX. The Curriculum of the Pentateuch :

A specified or regular course of study cannot be found im the
Pentateuch, unless the chronological order of holy days might be .
considered one. Rabbi Simon's statement that “a curriculum is out
of the question® is right only in this«seﬁss,I A currioulum, howe
ever, may be defined as "the entire range of experiences, beth -
undirected and directed, concerned in unfolding the abilities of the
iﬁﬁi?i&&&i*“z In this sense, a curriculum can be found in the Pentae
teuch. Subjeet matier and skills were taught. There was real
instruction. The present study will outline briefly the subjects
and skills that were taught, organizing them under the various
phases of education.

A. Religious Education

The entire eduecation of ths Pentateuch may be said to be reli.
gious. BEBvery activity of the individual was performed under covell-
ant relationship with God. 38pecifically, however, those knowledges
necessary to worship will be considered here.

l. Sacrifice

Sacrifice was an essential of worship from the beginning. ?ﬁs
kinds of acceptable sacrifice, the method of sacrificing, the atti~
tude of the saerificer--these had to be lﬁaxna&o$ The various kinds
of offerings which were added later increased the subject-matter.
The meanings attached to the idea of worship by sacrifice, and the
symbols involved, were essential to one's religious education.

2. Prayer

Formal prayers camot be found in the Pentalteuch, though Fﬁay%r
was a part of religious education. The nature of God made it ﬁ&@&&w'
1 Jewish Education, Historieal Survey, p.l0

2 Cf. Bobbitt, The Curriculum, p.43
3 Cf. Gen.4:47
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sary for His people to fellowship with Him. Of Enoch and Noah it :
is said, "They walked with Qﬁd.ﬂzy Abraham built altars in order to
eall upon the name of the L@rﬁ;*g One of his biagr#@h&rs ealled-
him "the friend of Qﬁﬁu”a All of this indicates clearly a fellowe
ship in which prayer was nadural sexpression. There are, on the
other hand, prayers in the Pentateuch which substantiate the fa@t'\»
that prayer was an integral of worship, and therefore a part of the
subject-natter of religious eﬁuﬁaﬁiaa*
3. Typology

That subject known as typology certainly formed material for
study by the Hebrew worshippers. Their 3ymb@i$’wara numerous,
¥7hen thy son asketh thee, What is this? thou shalt aay,‘4 is a
principle in educational method necessitating the explanation of
these symbols. Ieanings were attached to acts, situations, details
of construction of most everything involved in Hebrew religion and
life. This has been sufficiently illustrated.

4. Theology

Underlying all of this was the subject-matter rightly called -
Theology. The purpose of Israel's marvelous hisiory was that Israel
might know Jehovah. This was the purpose of her worship. Jehovah
was Creator; He waes a holy Person who reguired holiness of life by
obedience to His righteous commandmenis; He was & merciful Father,
a covenani-keeping God. Israel was sianful through disobedience.
Thus soteriology became part of their lunowledge. Israel perhaps
knew of the ?rinity,ﬁ‘hut these theological details were of miner
importance. Jehovah and proper relatiomship to Him were important.

1l Gen.bB:21,234; 6:9 2 Gen.l2:8 5 James 23123
4 Bx.13:12 5 Cf. Gen.l:26; also note Elohim is plural.
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acter Training }
Character training is certainly an essential in religious aduy\ﬁ
cation. Vitally allied with worship are moral and ethiecal principles
commanded as requisites for true worship. Conduct is the axyreagi@n‘
of character, and therefore those principles which determine conduct
are important. Reecognizing this, loses declares, “Behold, I have .
taught you atatules and ordinances, even as Jehovah my God aa@mrﬁ?ed
me, that ye should do 80 . « XKeep therefore and do themy for this
is your wisdom and your understanding in the sight of the peoples. .
And what great nation is there, that hath statutes and ordinances so
righteous as all this law?”l And the end of this righteous law was

character well-pleasing to Jehovah.

Ce Inteliectual Development
The intellectual element, of course, enters into every phase of
education. Here, however, will be discussed bréefly those subjects
generally associated with intellectual development.
The "three Hs" were taught in aneient Israel. This fact is

attested throughout the Pentateuch. Simon states that "words and
, 2
scenes about writing occur in every page of the Scriptures.® He
3
refers to Judah's signet ring as having been letitered; to the

administrative system of judges and elders under loses as implying
4

records of names, dates and facts; the mezusza, *thou shalt write.®
5
Reading, of course, follows, and the references ito it are many.

Arithmetic was known to the extent that buying and selling and
6 7
commeree in general was conducted; censuses were taken; Dbuilding
8

and construction carried om according to dimensions.

1 Deut.4:5-6,8 2 Jewish Education-Historical Survey, p.ll.
5 Gen.38:18 4 Deut.6:7 5 Ex.2134; 24:34,7; 34:27-28, et al.
6 Gen.23:135-16; cf. genealogical lists in Genesis.

7 Cf. Book of Numbers. 8 Exam. Noah's ark and Tabernacle
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The laws, statutes, and ordinances were written, read, recited.
They were memorized. The study of history and biography was signie
ficant beezuse Jehovah was bound therein. :

‘The confounding of the language so that the builders of Babel
were made to disperse, indieates the Beginning and necesaity of
lenguage study. Abraham was able to itravel and hold converse in -
Chaldes, Canasan, and Egypt. In each of these gountries the popula-
tion =ns cosmopolitan. The implication is that language study was
part of the Hebrew's eduecation. At least Israel in Egypt was bi-
lingual.

D. Physical Training

The dance is referred to in the Pentateuch as an expression of
rejeiciag. It was accompanied with song and the tambourine and
timhrs1.1

.¥Military training is indicated by the necessdties which arose
demanding such knowledge. Abraham led his *trained men" and success-
fully routed the ea@miea.z Farfare and hunting were very @ammwnﬂa

E. Industrial Education

Agriculture and cattle raising were the chief industries of the
Pentateuch. £h&1 was a "keeper of sheep® and his brother Cain a
#tiller of the graand.“é ‘Hoah and his sons tended sheep and cared
vineyards, besides constructing ths huge ahi@.s Canaan wase “a,lanﬁ“
of wheat and barley, and vines and Tig-trees and pomegranates; a
land of dlive~trees and honey; a land wherein thou shall eat bread
without scarceness, thou shalt not lack anything in it; a land whose
stones are iron, and out of whose hills thou mayest dig aqpyax“é .
1 Ex.15:20; 32:18-19; Gen.4:21 2 Cf. Gen.l4:14, Heb. "instructed®

3 Gen,10:9; 2733 4 Gen.4:2 5 Gen.9:203 8:1
6 Deut.8:8-9




69
1

Joseph's father fmade” him a long garment with sleeves. The
industrious women spun "the blue, and the purple, the secarlet, and-
the fine liunen® from ®"goat's hair,? and presenied the finished pro-
ducts as gifts for the ?sﬁerﬂaeie.g Perhaps the coclors menticned
indicate a process of dyeing.

Some of the skills known are revealed im this interesting e
passage, "Jehovah hath called by name Bezalel . . and he hath filled
him with the Spirit of God, in wisdom, in understanding, and in
knowledgey and in all manner of workmaunship to devise skilful works,

to work in gal&; and in silver, aud iun brass, and in cutting of

nner of

%

stones for setting, and in carving of wood, to work in all ms
skilful workmanship. And he hath put in his heart that he may teach,
both he, and Oholiab. . Them that he filled with wisdom of heart,
to work all manner of workmanship, of the engraver, and of the skil-
ful workman, and of the embroiderer, in blue, and in purple, in
scarlet, and in fine limen, and of the weaver, even of them that do
any workmanship, and of those thai devise skilful %arka.“g ?ﬁb&lml
cain was & “forger of every cutiting instrument of brass and ir&n.“é

Building was a trade. Note the specifications given to Hoah,
#unke thee an ark of gopher wood; rooms shalt thou make in the ark,
and ghalt piteh it within and without with pitch. And this is how
thou shalt mske it.“ﬁ The measurements and details follow.

foah's grandehildren suggested, "Come, let us make brick, and
burn them thoroughly. 4nd they had brick for stone, sand slime had
they for mortar. And they said, Come, let us build us a ecily, and
a tower, whose itop may reach unto hesven, and let us make us & namaaf
The idea of skyscrapers is apparently not recent.

1 Cf. footnote Gen.37:3 2 EBx.55:25.27 3 Bxe35:30-35
4 Gen.d4322 5 Gen.6:14-16 6 Gen.ll:13-4
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The curriculum of the Pentateueh was not one scientifieally

arranged for an elaborate educational system. Since education is

ultimately a matter of experiences in coumon life, the curriculum
of the Pentateuech was made of those various experiences, both dire
ected and undirected whiaﬁ were concerned in the unfolding of the

individual.

There was real instruction in Israel, both in subject matter
and in skills, Heligious education was foundational, and worship
was its expression. Associated with worship were the sacrifices and
afferings,laﬁd prayers. Ooymbols were used as means of education
and involved a science of typology. Underlying all of this was
theology, the kunowledge of Jehovalh and related knowledges.

Character training is an integral part of religious education.
The moral and ethical principles of the Pentalbeuch are superior as
character-building subjeet material.

That the three Is were known is auffiﬁi@mtly proven from even

a cursory reading of the Pentateuch. The memorization of the edab-

orate laws, atatutes, and ordinances yage situdy
WAS Necessarye. |

Physical training was a part of the eurriculum to the extent

that dancing to music and song was practiced; milibtary training was
in vogue turning out "itrained mea® used in battle; bhunting and other
outdoor sporis were common L0 & people of ithe open.

sany references to the variety of industrial knowledges and

i, %He who teache

skills suggest that perbaps the proverb in the Talmmu

not his som a trade, teacheth him to steal,® origiunalted in ancient

Igrasl.
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IV, The ZNducational Institutions of the Pentateuch
A. The Home o

The home was undoubtedly the first and best of schools. Educa~
tion in the Pentateuch “seeded and sprouted in the homes,% and was
#fertilized by F&ith.“l Bducation by personal association in the
home is nowhere better illustrated than in the Pentateuch. The
Hebrew home was the graatest educational institution produced.

The Pairiarchal age is 80 called because of the significance |
attached to the family unit. The families in the Pentateuch are
worthy af‘ﬁtudy‘ Iven the slave-houes of Egypt were educationsl,
and liogses undoubtedly became Israel's greal teacher-lieader because
of the influence of his humble home there. In the lebrew home
jdeals were inculcated and helped to grow. The numerous references
to fathers and sons, mothers and daughiers, indicate the lmportance
of the home as a unit for education.

B. The ®"Tent of ﬁﬁeﬁing“

“The tabernaecle of the tent of maeting“g was the church erected
in the wilderness. It was within it that the Hebrew family wore
shipped on the many holidays of the year. The symbolic furaiahiﬁga
bacams familiar because of the continual education ithey were meant
to give. Jehovah met with His people there, and were taught by Him.

Of alwmost equal significance to the home, then, was the *Tent
of ieeting.® It was an important educallional imstitutiom. Observa-
tions made within 1% were discussed in the home. These observations
and the forms of worship were matters of education. Ideals and
habits which determined character were formed by means of it.

1 Cf, Simon, Jewish Educatiom--Historical Survey, D.6
2 Cf. Ez:.&ﬁ:ﬁ%,6;7,22,24,26,29;39;33,34,35
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C. SBurmary

Of utmost significance %o the E@%raw was the home., Ho more
important educational institution can be found. The "Tent of meet«’
ing® was of almost equal educational significance. These two instie
tutions were closely reslated, and thus the young educands were given
religious edueation at its best. The problem today is to inter-
relate the home and the church, a problem unheard of by the Hebrew.
Society with its opportunities for social contacts, and the world
of activity, furnished the individuals the practical applications
of their religious training snd helped further in the development

of character.




73
V. The Bducands in the Pentateuch
A. Children
And thou shali teach them diligently unto thy children,* is

mmand of lioses o the parents. Jehovah ;aatifﬁaa;f

His choice of Abraham to raise up a righteous nation thus, "to the
end that he may command his children and his household after him, -
that %?ay may keep the way of Jehovah, to do righ@é&naﬁaﬁs‘an& jus-

tige.® “jissenble me the people,® commands Jehoval, “gnd I will

make them hear my words, that they may learn to fear me . .+ and
that they may teach their ahilé@aﬁ*”Z At the celebration of the
feasts, parents ave to inform their inguiring children the meaning
of the aﬁrvieaa.g
The importance altached {to the Tamily as an educational insti-

tution indicates the importance of child-{raining in Israel. Xeo
Hebrew home was considered complete without ehildren. The intensity
of the Hebrew desire for children is revealed in such narratives as
those of the childless Sargh, Rebeksh and Rachel. The racial atti~
tude is expressed in these limes of the Pﬁ&iﬁ,ﬁ

*Lo, children are a heritage of Jehovah;

And the fruit of the womb is his reward.

As arrows in the hand of a mighty man,

80 are the children of youth.

Hapry is the man that hath his gquiver £ull of them.®
It was because of the importance attached to the sducation of childe
ren, that the home was regarded as the fundawental educational
institution.

B. #*Children of Israel®
It is significant that the adult group of educands in the Penta-

5
teuch should be callsd #ehildren.® Jehovah wag to Israsel sa a

1 Gen.l18:1% 2 Dt.4:10 3 Ex.13:86-27; Dt.6:20-21
4 Psalm 127:3-5 6 Phrase occurs more than 500 times in Pent.
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1
father: and Israsl bore all the charscteristies of children.
4 study of
value to teachers. They are found complaining, grumbling and cry-
1 : 4 A

3
ing out, singing snd daneing Tor glee beecause of victory, and

human nature from this aduli group of educands is of .
5 A

5

irmediately after murmuring in anger against Jehovabh their father.

They pouted; saying, *"We remember the fish, which we did eat in
Rgynt for noughis the eucumbers, and the melons, and the leeks, and
the onions, and the garlie: but now our soul is dried away; there -
is nothing at all save this mamnna %o look u@an.“% They wept in self-
ﬁiay,? they forgot “guickly" and turned aside out of the way of
Jaﬁ@vah,a they craved sensual gratification and wanied the golden
eal? as children do tﬁys,§ Moses eould well remind them how “Jsho-
vah thy God bare thee, as a man doth bear his son,; in all the way
that ye w@ﬁ@.ﬁls

C. Girls and Vomen

Anecient Israel was unigue in her attitude toward women. From

11 1z
the ereation, wonman was regarded as man's "help meet® and co-egual,
el

How impressive is the mention of Naamah "the sister of Tubal-cain.®

Abraham wept at the death of his wife Sarah and purchased an expens
i4
siva buryiang place for her body. Beautiful indeed is the love
15
story of the beirothal of Isaac and Rebeksh. ¥iriam, the sister

of lioaes and Aaron, was a "prophetiess,” and led the people in the

16
rejoicing at the erossing of the Red Sea. At the death of a father
17
who has ne son, the inharitance was to go to his daughter.
1 Dt.1:31 2 Ex.5:21 3 ExX.14:10-12 4 Ex.15 5 Ex.15:24
5 Tum.l1l:5-6 7 BX. 33146 8 Tx.32:807 9 Ex.32:11T
10 DE.1:31 11 Gen.2:18 12 Gen.2:23 1% Gen.4:22 ,
14 Gen.23 15 Gen.24 16 ¥om.15:20; Ex.15:20 17 Pum.27:8
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The ideal of the Hebrew girl was ito be & good wife, the mother
of gons. OSurely the influence of the mother must have been immeas-
urably great. Girls attended the religious functions with the
family and learned their meanings and practices. They played on
the timbrels and danced. They spun and wove eloth for use in the

i

Tabernacle. They baked Dread and ecskes. Some were leaders as is

indicated by Uirisms, the prophetess.

Ho better summary of the educands in the Pentateuch can be

found than this c¢all of loses, "Assenble the people, the men and

the women snd the 1ittle ones; and thy sojourmer that is within

thy gates, that they may hear, and that they may learn, and fear

Jehovah your God, and observe to do all the words of this la%*"E
The greatest emphasis was gﬁ% naturally upon the edueation of

children, and thus is indicated the value of the pedagogy of the |

Pentateuch. How beautiful is the Iebrew propheti’s vision af‘hﬂavaﬁg

and how significant its testimony to the value of children, when ha‘

k.
saw heaven "full of boys and girls playing in the streets thereof.®

1 Geun.lss:6 2 Deutl.dl:12 3 Zechariash 8:5
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VI. The Teachers in the Pentateuch
A, Parents

With the family the fundamental social unit in Israel, the
parents were the exalied teachers. They were responsible not only
Tor the instruction of their children but for their conduct also.
"And thou shalt teach them diligently unto thy children® was taken
seriously by psrents. "And thou ghalt tell thy son® makes it clear
that parents wers to use the iteaching situations and learning situa-
tions of the feasis to instruct their children. Insitruction was
enjoined upon parenis by Jehovah. |

The mother's influence was undoubtedly great. In addition to
the religious training, she taught her aaughéarg to weave and syinl
and the domestiec rounds required in those &%ys,%

Parents, thersfore, are the first teachers in the Pentateuch,
divinely appointed to their teaching task. Their dwellings were at
onee house, school, stale, and church, TFor this reason the family
life was important. The family bond which was so potent embraced
Jahoval: Himself who demanded, as Tather of the race, implieit obed

isnce from a8ll his children.

B. Authority of Parents

The parent-teachers were to be respected, and, next to obede
ience to Jehovah, is demanded obedience to parents. “Honor thy
father and thy mother® is significant in the Decalogue. Absolute
obedience was essential. If the child cursed his parents, death
was pronounced upon itfﬁ Death is also the penaliy for smiting a
g&rﬁmﬁ.é A reference to the modern Jjuvinile court is found in the
incorrigible ¢hild being publiely arr&igxaﬁ.ﬁ

1 Ex.35:25 2 A mother's instruction is preserved in Prov.31l
3 DE.27:16; Ex.21:15; lev.20:9 4 Dt.20:18«21 53 Ex*ﬁlslﬁ
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Q. Priests

The priest was the people's representative in things pertain-
ing %o @&§¢& shovah's desire that the @ﬁgiﬁ nation mignt
becoms s "kingdom of priests, and s holy ﬂ&ﬁiﬁn*“& Besides the -

care of the Tabernacle and the aa@rifiaiﬁg for penitents, they were
to teach the statutes of %ka~§arﬁ*$ The "priest's lips,” in the
words of the last prophet looking back upon the idesl of the order,
were to "keep kﬁ@@i@&gaﬁﬁ&

Rabbi Simon's summary concerning the priest is this: (1) the
priest was the teacher of the majesity and holiness of God and of
the means in sacrifice and prayer whereby man nmight draw near fo
Him. (2} he was the teacher of God's specific law whereby man is
to learn %o lsad a holy life. (3) he taught not by the hortatory,
objective method of the prophet, but his influence was subjsctive,

according as sach worshipper lntesrypreted the symbol, the ceremony.

(4) he taught by ocmphasis upon the necessiiy and integrity of trade
ition. His appeal was not so much to the conscience as to the feelw

5
ingsy not to the imaginaiion as to the smotions.

De Prophats

This group began with Hoses, though Aaron and Miriam are desige

nated representatives of it*& The prophet mizghit be called the
proacher of God's Law. Heither the prophel nor the priest at this
aarly date organiged schools or classaes for the &&ﬁﬁé&¢ Yet in
fulfilling the wvary work fto which they had besen consecrated, thay
were in & very real sense stimulating and guiding the religious and

moral congciousnesz of the peonle,

1 Bx.19:22 2 T%.19:6 3 lev.10:11; D$3.33:10
Halachi 2:7 3 0f. Jewish REducation--Historical Survey,; p«19

4
6 Bx.7:1l; Wum.ll:29; Ex.15:20




78
E, Other Teachers
1
Yinses certainly was a teacher. The “able men, such as fear

2

Cod, men of truth, hating unjust g@iﬁgﬁ” whom Hoses selected asg oy

Judges and who later are designated "elders of Israsl," were teacher:s
in the performance of their function. Fote that with the organiza-
tion of this group thers immediately was given lawg, ordinances and
statutes for thelr mae.§ Jehovah called Bezalel and Choliab to
teach the arts and industries, filling them with His Spirit, wisdom,
undarstanding, and knowledge, that they might be @ffiaiantué He,
Jahovah, is referred to and characterized throughout the Pentateuch

5
aa a tesacher., Aaron was commnded to teach.

Fo Swmmary
In no other nation was such high honor and raspect pald to the
acholar and teacher as in Israsl. Today there still remains in the
mind of every faithful Jew a deep reaspeet for the learned rabbi.
The parent-teachers of the Pentabeuch illusirate a principle worthy

1y, that the most effective and worthy teacher is

of emphasis, name
the parent. The priests and propbets had significant roles as
teachers. Professor Xent pays respect to Israel's teachers by
saying that the practical science of education was developed by

6
them better than czan be found elsewhers.

1 CFf, Bx.24:18; 18:15-16,20 2 Tx.18:7 3 BEx.18:21-206; 24:1
4 Tx,31:18Fy 35:50L7 5 Iev.10:12

6 0f, The Great Teachers of Judalsm snd Christisnity, p.9
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PART V

THE RESULTS OF THE PEDAGOGY OF THE PENTATLUCH
A cousideration of the results of the pedagogy of the Penta- !
teuch will indicate at the same time iis value. That the Pentateuch
is primarily educstional has been @m@%&ai&&é by the present study.
k?ﬁﬁ vesults of 1is pedagogys therefore, deserve carveful considera-

tiocn and are necessary in its evaluation.

I. The Zducational Purpose of the Fentateuch

The history of Israsel indicates clearly that Jshovah chose this
paguliar people to ths end that they might become Hig teachers to
the whole world. !foses declares this purpose, “Here am I teaching
vouy 28 the Fternal my God ordered me, the rules and regulations . .
keep them, obey them, for they will prove your wisdom and intelli-
gence to the nationsg; when they hear all these rules they will say,
This great natiou is indeed a wise, intelligent raeaé“z This pure
pose is declared clearly im Jehovah's original covenant with Abra-
ham, "And in thee shall all the families of the earth be bl&sa&é;*E

The affective realization of this purpose necessitated patient
teaching. Therefore Jehoval is characterized as a Father-teacher,
commanding precepis to be obeyed, controlling conditions to make
learning situations, suggesting Testivals and symbols o make iteache

ing situations., loses thus is depietad clearly as a tsachsr-leader.

Ii. Israel's Need of Education
Adam, Enoch, ¥oah and countless righteous individuals have
Uaalked with ﬁsa¢ﬁﬁ From the very beginning God associated with
man in the agﬁa&v&r t0 make him ®righteous and blameless in his

=

gensration.” Man's nature and envirvonment demand nothing less than

1 Dt.4:5-64 Hoffatt 2 Cen.l2:3¢c 3 Gen.l:28f; 5:21; 6:9
4 Gen.6:9
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Divine intervention to lead him in the paths of righteousness.

For this reason is religious education se impmortant.

Israel in bondage in Hgyplt needed, more than anything &Eﬁa@ v

edueational dsliverance if God's purpose was %o be realized through
her. Living mors than four lhundred years in an environment in which
their holy God was allem and His righbeous prineiplfes ignored and .\
precepts violated, they had mach to unlearn and to relearn. Reduced
to wretehed slavery, thay bhecame an almost Impossible speciacle.

I% was this people which Jehovah led into the wilderness ebhool to
be educatsd into & psople of whom the nations would say, "Surely

this grest nation is a wige and understanding pecple.®

I1T. The Immediate Influence of the Pedagozy of the Pentateuch
How ﬁff&ctiv@ was the education of the ¢hildren of Isrzel may

be seen in the immedisie resulis secured. The cutsitanding result is
that the one true God survived in the conflict with idolatry. The
knowledge of Jehovah and the traditions of His people vemained
intact throughout their history in Fzypt. Their God was revealed
as a Spirit and yet really a Person who bore the atiributes of omni-
science, ommipresence, omnipotence, holiness, justice and meroy.
Thig (God has blessed the world and fostered the cause of righteousw
ness because of the effectiveness of Israel's education.

An unorganized and ignorant multitude of slaves needed to be

unified, organized and stabilized. The task was gigaﬁﬁiaﬁ and oue

does ﬁgt wonder that Joses shuddered and attempted to evade it.

*T will teach theet* was Jehoveh's encouragement; “thou shalt teach

them® his commission. 7The result was that forty years later Israel

was = splendidly organized and established nation.
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A corrupt environment tends Bo undermine morals and wreck
ethies. The social order disintegrates rapidly. Thus have hisiore
ians accounted for the fall of great eupires. Israsl's neighbors
are known only in history; their civilizations are dead, and their
influence nil. On the other hand, the moral and ethical idealism.
taught in the Pentateuch has resulbed always in holiness of living
in gpite of surrounding corrupiion. |

Religious practices and individual conduct indicate the purity
of & religion. Israel's religion came out pure and undefiled, and

is a unigue contribution and resgult of her effeciive education,

IV. The Permanent Coniributions of the Pedagogy of the Pentateuch
The good immediately resulting from the pedagogy of the Pentage
teuch was of such significanee that it remained permanent in its

regults. Tho can estimate the value to civilization of monothaism?

History testifies to its iﬁ&ﬁﬁim&@i@_ﬁﬂﬁ@?ibﬂ@iﬁm* Where can be
found purer ideals for individual and social 1ife than those incore
porated in the Pentateuch. The laster Teacher came to expound and
give powsr Ho live the ILaw. How gignificant are Yis expositions of
the three commandments in revealing their worih and ﬁe@ﬁh.’

The Pentateuch is the basis aad Toundation of the entire Bible.
Judaism and Christianiiy are the great structures bulll upon it.
Jesus referrced to it as teaching permanent and universal itruths,
Provhets have held high the Torah in thelir pleadings Tor righteous
living and pure worship. Its inflvence and resulis continue today

throughout the world,

1 Cf. ¥ntthew 5-73 asspscially 5:31-37
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PART VI
CRITICISH AYL COuCIUsInNH
T. The Didactie Character of the Pentaieuch L aE

Siyr Joshua Fiteh spesks of the Bible as “the oldsst edueational
book in the world,Y and adds, "It is & collection of books which has
had a large share in the educaiion of the W@xl&.ﬁl It was the dise
govery of this fact which was the incentive for ithe present study.
Thie didastie character of the Bible is further emuhasised hy Keni,
#7he scripitures of the (ld Testamesut as a whole are the elearest
indices of ihe eharacier, aims and methods of Israel's religious
guidses, Tor they are the notes from the class-rooms of these early
tsachers. . An intensely practical, didactic purposs characteriges
them all. It was the educaiional motif, the desire ic develeop char-
acter by the presentation of truih in effective form, that gave rise
to the 0ld Testament. If israel's religion had nol been & teaching
religion and its guides leachers, ithere would nave been no 0ld Teate
ament. lLater Judaism, recognizing the itrue character of these write
ings, rightly desiguated {them collectively as *“The Torah." This
word, which comes froum the verb meaning, ‘'to guide, to teach,® is
commonly translated, "The law,' but it is %etfer represented by the
broader and more exact term, ‘'The Ta&ahiﬁg.*“é

II. The rPurpose of the Present sludy Restated

It wagp, therefore, the purpose of the present situdy to investi-
gate thoroughly the pedagogy of the Peuntateuch. This group of five
books became, then, the source material, primarily because of their
foundational character in the Hebrew aud Christian Scriptures. The
foreign influences upon the 1life and iteachings of early Israsl, as

1 Fducational Alims =nd lethed, p.l
2 Greail Teachers, p.l0
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well as on ftheir educational practices and views, were studied
first, forming the background for the direct study of the pedagogy

of the ?ﬁ&%&ﬁaugh*r A brief justification of the use of the Penta~ '
teueh as souree materlal fellowed. It was the purpose next to eval-
uate Joses as an educational leader among the pedagogues of hister
The gigniTleant purpose of ihs present study, however, was o invese
tigate the educaitional principles and pedagogy in gensral of the

Pantaisugh.

III, Combtributions and Criticism

For the purposs of a couneluding swmary and %o betier enable a
critical evaluation, the significant findings of the present study
will be outliined briefly.

{1} The pedagozy of the Pentateuch was effective in its immede
iate and permanent results, and ean be said thersfore %o have been
a success. “An sducation that blossoms into and through such a
masterpisee {(the 014 Testament) has certainly been a @aasaﬁawﬂl

{2) The pedagogy of the Pentateuech was unique. Israel lived in
an intellectual and elivilized euvironmeni. Iig two original ocute
standing leaders cams {rom the two great empires of Chaldesm and
Egypt. The Pentaitsuch was influenced by these eivilizations, but
its pedagogy is unigue in that it eliminated the objectionable and
incorporated the valuable. Its worship was similar and yet vastly
different from its neighbors. Iis morals and eithies were absolutely
unigue. Its emphages were significant., Iis resultant praetices
were therefore unique.

(3) The education of the Pentateuch was Gemocratie; it was
available o all=-girls as well as boys, men and women, the foreignex
and the girauger--all were ito be taught and blessed.

rdy, A Survey of HHebrew Eduecation, p.5l
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{4) Tt gave proper emphasis to the child as an educand. ﬁkyafi
nard states that "sagtern education has had better resulis than ours
- 1
in the training of childrsn.? It required the inuovators of the

saventesntl century to reemphasiss this greatl sducutional fact. .

{5) The education of the Penitaieuch was training for life. It
was an educsgtion sdapted o the nesds of the people. Therslore is
it rightly characiterized praciical.

{6) I% was national in its ideal. The worid was %o say of
Tarael, %Surely this great uaition is a wise and undersianding
paople.”®

{7) The education of the Pentaieuch vas religious. The Hebrew
was the only one who over built up an sducatiocnal program on relie
gion. The knowledge of God was for the ennoblement and consecration
of 1ife. Ilynard speaks of the Hebrew as "an artist in religion,®
and aayﬁg #This is wihy Iebrew educational idesls are the glory of
st&el'”“

{(8) It taught the essential "three Ra,™ thus giving to all
ggual opporituniiy for participation in iife.

(9) It gave ths modern emphasis to social conduct. Therefore
its ethical and noral principles ars 8o nuch guoted today. It

aught revarence Tor law, and eguality of 1ife.
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{10) The education of the Pente
among the Israelites. Jehovoh is one, the true God and Father of

Tarazel whom He chose to be His people.
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ware means of uniting them solidly.
{11) It exzalted the home and insisted on the control of the
hildren by their parents. The finest schooal is the home, and the
- best teachers are the parenis.

1 A Survey of Hebrew Education, p.45
2 Ivid. p.56
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(12) It gave to woman an honored place in the home and society.
{13) It taught obedisnce; the parents to Jehovah, and children
t0 parenis. Diseipline was not & problem.

{14) The education of the FPenisteuch "developed an honest,
1

intelligenty progressives God-Tearing people.”

{(15) It produced soume of the greatest poets and historians of
the world.

(16, The wmetkods of teaching found in the Pentateuch are those
sugzested for use todaye. The use of ihe concrete accompanied by the
discussion meihod is good pedagogy. The psyehologzy of the prineiples
of meithod used in the Peutaleuch attest their scientific validity.

{17) Song and poeilry playsd & part in the educztion of the
Pentateueh., It is only necessary to recall the szulting song of
Hirviam, after the deliverance from Xgypt. It is svident that passion
and {ervour, melody and lofiy imagery, were employed to deepen
pentimenta of grailiude and paitrioiisn.

{18} The use of biography was ancillary to the study of his-
tory. Genesis consists of a seriss of biographies.

{19} The religious festivals were an integral part of their
educational system. Zach one rehearsed an experience with Jehovah.
The Passover rehearsed the thrilling story of ika deliverance from
Egyptian bondage; rentecost the majestic giviag of the lawy Taber-
nacles the gracious favers of God on their way to the promised land.
“These dramatiec recitals kept alive the memory of Cod's dealings
with the fathers and thus inflamed the hearts of the childrern with
1y e uﬁ

g9

the same abiding love that prompited them to serve God willin

1 Cf. Seeley, History of Bducationy p.49
2 0f., Boyer, History of Zducaticn, p.40
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(20) The sducation of ihe ? 3%&@%&&& coversd every phase of
the Hebrew lifey ithe religious, social, iudusirial, physical,
intellisetual.

Wegantive Criticisms:

{21) The teachiung of the Pentaiesueh was peremptory. This is -
especially trus of the eavlier iteachings. But ia Deuteronomy Moses
explaing the nature and grounds of the precepis, and claims the
invelilgent sympaily of those called to practice them.

(22) The commendments vere negaitive; they denouunced certain
special Torme of wroug-doing, snd Lhey say definitely respeecting
them, Thou must not. But were not negative coumands nseessary for
a people surrounded by glaving svile?

(23] The obedience was sulorced, the motive of 3&1f—int§rest
being emphagised. This is illustrated in several im&t&n&&z,‘ This
criticism, however, is not poteni. The neesssilty of obedience was
augnt a8 an unchangeable law of the universe--the prineiple of
eause and effect. loses appealed to the intelligence of the people
and soughi to awaken in them & sense, not onily of the moral elaims
hut necessliy and beauty of law. A iater liebrew was aule garaagb
"OF how love I thy lawd 1% is my meditation all the day.®

(24) There is a real danger in the mulitiplication of ceremonial
acts. Life mmy Le rendered complicated and artificial by the use of
them. They come in time U0 be regarded as ends in themselves rather
than a3 means $o the highey end of true ethical discipliine., The
tendeney is to be satisiied with the material sywbols of faith and

dutyve~3lie oubward saud visible signg~-rathexr ﬁh&a the inward and

3
spiritual graecss. Out of this arises superstition.
1 Cfe DEe30311-20 2 Psalm 119337
3 ¢f. 2 Kings 18:4 and Fitch, Educational Aims and Hethod, p.4
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{25) A natural criticism arises relative to the spiritual being'
burisd beneath the material. Uhe syabols are too difTicult of inter-

pratation. The law is too much letter and too litile spirit. Did
1

nat Jesug suzeest thig in His eriticiazn of ths Fharisesoas?

iVe Comelusion
The primary opurpoese of the education of the Fentaleuch was to
produce a Godeserving, moeral race. Israel was blisvelore reguired

Lo Imow Gthe trus God in order bo serve Him intelligentlys lovingly,

Py

and Tresly. To remlisze this purpose, they developed a pedagogy

that is surprisingly reuwsrkablie aad whichi "must be regarded as a
distinet coniribution, pointing, as it does, o serious pursuit
along the same lines. 2 Indzed, "ii ever a psople h%ﬁ demonatrated
thie poway of sduecation, 1% iz the people of I%Y&@i.“‘ Compayre

refers Lo the singular speciacls Qf“afgﬁ the worid by that people,
*which, disposssased of its own sountry Tor nineled an hundred years,
hag been dispersed among the naitilons without losing its identitys

and has maintained 1s exisience without a country, without a governs

ment, and withoul a ruler, preserving with perennial energy ite
4

»3

2 A )

wnitse 118 manners, and iits faith.”

Cf. ¥atthew, chanter 23

Cf. Boyer, Hist gfg 07 Fducation, p.42

Cf. Compayres The Hisitory of Pedagogys p.1l
hid. p.lil
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