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INTRODUCTION




THE PLACE OF THE FINE 4RTS
| IN
THE FORMAL CHRISTIAN EDUCATION
N -
SENIOR YOUNG PEOPLE

CHAPTER I
INTRODUCTION

A. The Statement of the Problem

Leaders of secular sducation have begun to rec-
ognize the value of the fine arts 1in the education of
adolescents. Apart from commercial or vocational courses
in the fine arts, leaders in our public schools are seeok-
ing to integrate art with other high school subjects,® to

" interpret education through art, and to bring art to all
pupils.2 This recognition of the relationships and influ-
ences of the fine arts in education is paralleled by the
wide interest in the fine arts evidenced by the community.
The many recent publications on the arts and the popularity

L 4 L * & @

1. Cf. Alfred J. Haller: "Integration of Art with Other
High School Subjects”"; Baltimore Bulletin of Education,
September, 1931, pp. 8-10

2. Cf., "How One High School Brings Art to All Its Pupils';
I1linols Teacher, April, 1931, p. 313 ‘
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of symphony and opera on radio programs reveal the com-~
munity's appreciation of the fine arts.

Such consideration of the fine arts must be
recognlized by the leaders of Christian education. It is
the purpose of this thesls to determine to what extent
the fine arts are used and should be used, and how they
may be used in the formal Christian education of senior
young people.

B. The Delimlitation of the Subject

Because of the great varlation of educational
needs and methods among different age groups, the scope
of this thesls will include only the Christian educatlion

of senlor young people. It 1s recognized that the temm
| "seniors" is often applied to the boys and girls of the
tenth, eleventh, and twelfth grades without reference to
age, but as a matter of convenience in this thesis the
term will designate the age group of fifteen to seventeen
years.

The field of the fine arts includes all the arts
of beauty. In this thesis all the arts "which call for
the exerclse of taste and imagination, and which fumish
the sphere of the artist" will not be considered, but on-
ly thosse which may most effectively be used in formal

Christian education; namely, poetry, drama, literature,




plctorial art, soulpture, church architecture, and music.
S8ince the creative aspect of these arts is a
great and dlstinct fileld in itself, it is not treated in
this thesis.
In the consideration of formal Christian educa-
tion, this thesis will be limited to a study applicable
to the senior department of the Sunday church school.

C. The Importance of the Problem

At a time when secular education and the com-
munityl are most conscious of the values of the flne arts,
1t is dlstreasing to find in Christian education materials
for senlors only infrequent and casual references to the
classles of this fleld. In writing on the use of art in
religious education, Abbott Book says:

'In view of the place that art has come to hold in
our modern life in changing our attitudes and in
stirring us to action, the church that 1s asleep to
the values which may be derived from the use of pic-
tures as a sound and effective teaching medium, and
which fails'go provide for thelr extensive use, handi-
caps itself.

Another form of the fine arts is highly recom-

mended in the February, 1940 issue of the International

l. One significant example of widespread interest in the
arts 1s the attendance at the New York exhibition of
Itallan masterpleces whioh reached an average of 3,931
people dally for the 74 days of the exhibit.

2. Abbott Book: "Why Use Art in Religious Education?"

Internat%onal Journal of Religlious Education, October,

Igg =.o Pe
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. Journal of Religious Educatlon:

Should minlsters and religious educators maks more
use of historical fiction dealing with the 1life of
Christ? . « « books of thls type, used rightly, can
do exactly what we want to do in leading people in
the study of the life of Jesus, namely, stir thelr
imaginations, help them to enter into His experi-
ence realistically and vividly, and put themselves
into the Gospel record.l

Leaders 1n religlous education are urging the
use of the fine arts in church schools. But the teachers
in these schools are not prepared to select, linterpret,
and apply effectively material that is truly fine art to
thelr Christian education lessons. Therefore it is be-
lieved that the presentation of this study is timely and

that 1t should be beneficial.

D. The Method of Procedure

The problem of this thesis presents three phases
of study which are the basls of the method of procedure.
In order to determine to what extent the flne arts are
used In the formal Christian education of seniors, a rep-
resentative survey of materials will be made. The course
for the fall quartér (October, November, December) of
each of five prepared courses of study; namely, The Stand-
ard Graded Lessons, The Church School Closely Graded

* & ¢ & o

1. John H, Scammon: "Christ in Historical Novels®;
International Journal of Religious Education, February,

,p‘l




Courses, The Westminater International Uniform Serles, The
chpistian Life Course, and The Westminster Departmental
Graded Materials will be studled.

To detemine to what extent the fine arts should
be used in the education»of seniors, the principles of
education for this sge group must be considered. The psy-
chology of the senior himself 1s basic to the study, but
has been ably presented in other works. In this study,
therefore, the psychology of middle adolescence will be
considered only in relation to educational prineciples.

In determining how the fine arts may be used ef-
fectively in the education of senlors, both the theoretical
and the practical phases of the problem must be treated.
General methods of using the fine arts in teaching seniors
will be studlied, and those methods will be presented in

suggested courses of study for seniors.

E. The Sources of Data

It is proposed to make use of all avallable and
pertinent material on the subject, Material on the use of
the fine arts in sscular and in Christlan education, the
secular and Christian education of middle adolescents, and
the selection and Interpretation of art materials all en-
ter into the investigation and study of this subject.
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THE UNIVERSITY PRINTS
BOSTON, MASS.

THE ANNUNCIATION
National Gallery, London
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CHAPTER II

A SURVEY OF THE PLACE OF THE FINE ARTS
IN FIVE PUBLISHED COURSES
FOR THE CHRISTIAN EDUCATION OF SENIORS

A. Introduction

The problem of this study 1s to determine to
what extent the fine arts are now used in the formal edu-
cation of seniors. The basis of the study is a represen-
tative survey of the autumn quarter of five widely-used
prepared courses for the Christian education of seniors.
These have been examlned;and'their uses of the fine arts
have besn recorded and charted, The autumn quarter, for
October, November, and December, has been selected because
the seasons of Thanksgiving and Ghrigtmas insure concen-
tration of the use of the fine arts in teaching.

The courses of study selected for the survey
have been chosen only as a representative group of mate-
rials in use in our church schools. Three closely graded
courses are included: "The Church School Closely Graded
Courses! published by the Graded Press and adopted as the
official course of the Methodist, Congregational, and
other churches; "The Standard Graded Lessons," published
by the Standard Publishing Company; and "The Christian

- -10 -
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Lifevcourse," published by the United Lutheran Press and
recommended as the official material of the United Lu-
theran Church. One graded course is included: "The West-
minster Departmental Graded Materials," published by the
Board of Christian Education of the Presbyterian Church
in the Unlted States of America, who also publish the
fifth course to be surveyed, "The Westminster Internation-
al Uniform Series." As a matéer of convenlence, identi-
fyinz names less cumbersome than the full titles of these
courses are used in this chapter; namoly, "Closely Graded
Course," "Standard Graded Course," "Christian Life Course!
“Westmiﬂster Graded Course,™ and ®"International Course."
Both the teacher's and the pupil's books have
been examined in the survey: six books for each of the
closely graded courses; two books for the Westminster
Graded Course; ang for the International Course, the pu-
pil's book and the corresponding lntermedlate-senior sec-
tion of each of the teacher's monthly booklets, including
also the general materlal in the booklet for all teachers.
A survey of these materials is répresentative of the field
of published courses for the fomal Christian education of

senliors.




B. The Procedure of the Study

The procedure used in the Survey is the exami-
nation of the materials with notation of every use of, or
reference to, any works included in the fine arts accord-
ing to the definition of that field by the accepted schol=-
arship of our day.l All suggestions for creative work are
accepted, and are indicated on the charts as creative.
These lessons are classified according to their form and
their use in the lesson. Five forms of the fine arts are
found: poetry, prose, drama, music, and pictorial art.
The words of hymns are classified as poetry when used as
boetry in the text. Only those ldentified or used as
hymns are classifled as music. The uses of the fine arts
also fall into five catégoriesz references which are in-
tegrated with the lesson material, references which are
not Integrated, materiael suggested for integration into
the lesson, references to unquoted material, and material
suggested to the pupil or teacher for interest reading.

References are considered integrated either
when thej appeer as illustrations or bases for teaching
in the puplilts book, or when the full material to be used
is included in the teacher's book and the method of use
is part of the teascher's lesson. The material classified

*® * & & o

1., See unabridged dlectionaries s.v. arts, literature, etec.
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as suggested for integration is not presented fully in
either the puplil's or the teacher's book. Quotations of
even one line or two are inoluded; and recorded undexr the
title of the work from which they are taken. In every
case possible the correct title and asuthor have been given
each work, but it was found that a number of the poems
are titled in the text with names appropriate to the les-
son for the week, and four of the r eferences to unquoted
material are not lidentified at all.

With this identification olassification, the
works used in any way in the lesson materials are charted
by title and author according to the form, the course,

and the use, as presented in the following pages.

C. The Explanation of the Charts

The charts as a group are most revealing. The
needs in the Christlan education material to which they
call attention are startling.

1. The Chart of Poetry

A Examination of the poetry chart reveals only
seven integrated referehces, but sixty which are not in-
tegrated., This is a most telling proportion. Almost half
of the supplementaery references are poems quoted at the
beginning or the end of the lesson. If these are to be

used, the teacher must weave the poem into her approach




or build up her conclusion to climax in the poam"without
the aid of suggestions from the quarterly. Of the poat:y
listed for interest reading, only one poem is cited in a
collection; thus little sid is given in finding the mate-
rial. The integrated poetry is presented in only one
course and fgr only two grades of the three in the senlor
age group. ©One of the seven integrated quotations 1s

two lines in length, and another is merely a more complete
presentation of a poem already quoted. It 1s evident that
the use of poetry in actual teaching is confined to two

grades of one course with only six references altogether.

2. The Chart of Prose

| Thé,chart of prose literasture is even more dis-
tressing than the poetry.chart. The greatest use of lit-
erature is in the 1listed material for interest reading in
the teachers! quarterlies of one course. Only one refer-
ence is used for teachling —the only quotation from prose
literature in all the courses. Our Christian education
materials are certainly barren of this great field of
the world's fine arts.

3. The Chart of Music

The chart of the use of music in the represen-
tative courses reveals the slight consideration of this
field for church school classwork. One guarterly presents

quotations from four hymns in the lesson material and




another quarterly guotes a negro "spiritual®™ to tell the
lesson story, These are the only\integrated references
in the five courses. The music suggested for integration
is presented for the worship period, entirely separate
from the class hour. Though the presentation of "The
Messiah" bears no relation to the class work, its sug-
gested use is very fine. "The Messiah," like many works
of literature and drams, is not sulted for study in class
time because of its length and the diffieulty of providing
the music. However, though practiced, studied, or heard
out of class time, it should certainly be related to the
class work, and might well be used as the basis of teach-
ing, an approach to the lesson, or the conclusion of the
class study. Such use of our great music 1s sadly lack-

ing in the prepared courses for sepnior young people.

4. The Chart of Drema

In the fleld of drama the chart makes evident
that the classics are hardly mentioned in the lessons of
the courses surveyed. A passing statement from Shakes-
peare and a quotation from Shaw's preface to "St. Joan®
are the only integrated referenées to classical drama.
Creative drama, however, is well used as a teaching basis

in two courses.
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5. The Chart of Plctorial Art

The field of pictorial art is also practically
ignored in the prepared Christian education courses for
senior young people. Art critics would undoubtedly ac-
cept only two of the pictures listed as fine art: Watt's
"Sir Galabad,” and Sargent's "Frieze of the Prophets."
The others have become popularly accepted through their
sentimental appeal to the emotions and have been included
in this classification only because they are so well known
and so widely used. In the practlcal application of this
study in Chapter S8ix of this thesis, however, we shall
seek to uphold tthe highest standards of true art, select-
ing_works which are acknowledged as good art and whigp
have a great message rather than simply an emotional ap-
peal. N

The presentation of the piectures in these quar-
terlies is most uninteresting. The first three pictures
on the chart which are suggested for integration are not
well used in teaching. The quarterly suggests that the
teacher show to the class Hofmann's "The Visit of the
Wise Men," and notes only that the hoﬁse is portrayed
instead of the stable of the shepherd seenes.l For the
"Flight into Egypt" the quarterly suggests dlscussion by
the class, but the“only help given the teacher 1s in the

1. Standard Graded Lessons —Senlior Teacher's Quarterly,
First year, Flrst quarter, p. 74
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following:

Hofmann's picture shows the protecting angel.
It shows Joseph and Mary and Jesus on the way. Mary
and Jesus are on the beast of burden. Joseph is
leading and also on guard against danger». Plock~
horstt!s picture of iha flight shows them resting
while on their way. ,
If high school pupils are considered unable to observe
these facts, surely the teacher must have some perception!
But nothing is sald of the message of either painting.
The pictures asre used not for teaching, but only as =a
passing interest.

The second series of plctures, reproductions
not integrated in the lesson, are printed, without the
identification of title or artist, beside the review
questions 1n the last lesson of the guarterly. Some of
the pictures suggest the anawer expected in the review
and some are merely for illustration.

Of the two pictures which are real art, "sSir
Galahad" is well used in an illustration in the text, but
the quarterly does not suggest that the class sgtudy or
even see the picture. Sargent's painting 1s mentioned
only as a pattern for costumes. Thus none of the picto-

rial art 1s really used for teaching.

l. Loc. oit.




De. The Results of the Survey

At first glance over these charts, one out-
standing observation is easlly made. There 1s an appall~
ing lack of variety in the use of the fine arts in these
representative courses. It is évident that the greatest
use of the arts is of unintegrated quotsations and lists
of suggested readings. The reader may see by checking
the use of the arts throﬁgh each quarterly, that one
method is dominant in each book with few varlations to
arouse interest. Clearly, the pupii has no reason to
look forward to the new or unexpected in the methods used
in his book. Any change of procedure or variety of pres-
entation must depend upon the ingenuity and creativity of
the teacher. This 1s more evident when all the material
in the quarterlies 1is considered. In one book,1 every
lesson 1s based on a short problem-story. The form and
teaching method of each lesson is identical. The other
quarterllies are found to follow the same trend, some with
more or less varlety. |

Examination of the quarterlies reveals also in=-
complete 1dent1ficatioh of the works to which reference
is made. It was found necessary to ascertain names of
authors and artisté, and to identify by title many pic-
tures and poems, in order to prepare the charts used in

l. Closely Graded Course X, Part 1, Student's book.
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this study. It was also necesgsary to discover in what

collections certain poems and essays are found, for the
quarterlies gave no aid in loeatiﬁg the suggested mate-
rials. Since materisl not easily found 1s not likely to
be used, the lack of identification of certain of these
materials defeats the very purpose of their inclusion in
the quarterlies. |
-Anothexr fact which this study reveals is that
very little of the fine arts material used in these quar-
terlies is Integrated into the lesson. Each quotation
found -in the text of the lesson 1s represented on the
charts as integrated, so that every use is recognized.
The study of these references shows the pltiful barren-
ness in these éourses of the c¢lasslcs of our civilization.
Furthermore, of the references recorded, the greater part
are but illustrations, not actually the basls for teach-
ing. Of the references which are really integrated in
the teaching method, those which are used in the best way
are the creative dramatic interpretations. These are
based directly on the Bible or on lesson material. The
fact that these references are oreative, places them in a
slightly different classification from the fleld of the
fine arts with which this thesis deals. Although in the
practical application of this study, creative arts will
not be considered, they are to be recognlized in a survey

of this type, for it is evident that they contribute much
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to the teaching method of the quarterlles in which they
are used. Handel's oratorio, "The Messiah," is presented
in a vital way, and "The Other Wise Man," by Van Dyke, is
well Integrated. Ap;rt from these few citations, hoveven
the references found are really minor illustrations used
in lessons which are based on Biblical material or problsm
life-situations. The fine arts are found to a limited
extent in these courses for seniors, but they are not
used in the actual teaching method or as a basis for
teaching.

The final outstanding observatlion to be made
from this study has appeared in essence in each of the
foregoing. It is evident from a study of the prepared
"courses for the Chrlstian education of seniors that the
fine arts are used in any way oniy to a limited extent.
Recognizing the influence of Christianity on the arts
throughout the centuries and the contribution of the fine
arts to the growth and spirituality of the Christian
Churehgl 1t 1s to be realized that senior young people
are being deprived of experiences and appreclation which
would greatly enrich their lives and enhance their spir-
itual growth. An approach to Christian educating which
challenges interest is being ignored, and a vital means of
interpreting Christian truths to young people is being

* @ . o [ ]

l. Cf. Phillp Schaff; History of the Christian Church,
Vol. III, ppe. 540-1




slighted.

E. Sumam

The problem of this chapter has been to deter-
mine to what extent the fine arts are now used 1in the
fomal Christian education of seniors. The basis of the
study was a survey of the autumn quarter'or five repre-
sentativarcourses of study for the Christian education of
seniors in the church school; namely,

The Church School Closely Graded Courses,

The Standard Graded lessons,

The Christian Life Course,

The Westminster Departmental Graded Materials, and

The Westminster International Uniform Serles.
The pupll's and tesacher's books have been examined, and
svery reference to any work in the field of the fine arts
has been recorded, classified, and charted according to
the course, the form of art, and its use in the texthook.

This study reveals that the Christian education
materials for seniors lack variety in thelr use of the
fine arts and in their approach to the lesson, lack com-
plete identification of the works to which reference 1is
made in the textbooks, lack integration of the fine arts
as a basis for teaching, and altogether make little usge
of the fine arts for elther lesson teaching or interest

reading.
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THE NEED FOR THE USE OF THE FINE ARTS
IN THE
FORMAL CHRISTIAN EDUCATION OF SENTORS




CHAPTER III

THE NEED FOR THE USE OF THE FINE ARTS
IN THE
FORMAL CHRISTIAN EDUCATION OF SENIORS

A. Introduction

The need for the use of the fine arts 1in the
formal Christian education of seniors should be viewed
from three aspects. First, the emotlonally appreclative
nature of the adolescent and his interests in the realm
of the arts present both oppoi'tunity and responsibility
to educators. The character and attitudes of young people
in middle adolescence may be deeply influenced by well~-
presented teaching from the fine arts. Christian educators
cannot ignore a fleld to which adolescents are naturally
so open. Second, the demand for the flne arts in high
schools indlicates the recognition of the values of the
arts by the progressive secular educators of today. With
the shift in educational purpose from giving knowledge to
molding life, the arts have become recognized as a most
valuable and really necessary element of the high school
curriculum. Again, Christian educators cannot slight this
field, prominent as it is in the plans of educators for the
life~building program of the secular secondary schools.




In the third aspect, there 1s a vital place for the filne
arts in the Christian education currliculum as one means

of satisfying definite demands in the teaching. Three
particular needs which the use of the fine arts may help
to meet will be considered in this study: the esver-present
necessity to arouse and sustain interest in the material
for Christian education, the desirability of securing ap-
preciation of the contribution of the fine arts to Chris-
tianity and to each individual Christ"and the need for
teaching in a new and vital way the messages of the Bible.

B. The Need for the Fine Arts
in the Life of Seniors

The very nature of the adolescent demands that
he have contact with the fine arts. The awakening of ap-
preclation of all thﬁt is beautiful i1s a phenomenon of
this age. Tracy writes of it thus:

Turning now from nature to art I am inclined to
say, in view of all the evidence, that strictly _
speaking, in the deeper sense, the love of the beau-
tiful, and the enthusiasm for the creations of the
artistic faculty, really awaken with the adolescent
years. » « o« the sources of aesthetlic feeling seem
to deepen and expand, so that beauty in all its
forms makes a new appeal a&@ calls forth a stronger
and more intense response.

This 1s a depth of appreciation peculiar to~tha

* @ ® o o

l. Frederick Tracy: The Psychology of Adolescence, p. 150




adolescent agel; in fact, the youth sometimes loses inter-
est in creative work in the arts because his power of ex-
presslion cannot satisfy his deep reeling.2 The whole
realm of the arts 1s embraced by the adolescent's awakened
‘appreclation: there is great interest in poetry; music
makes its strongest appeal to this age group5: church ar-
chitecture draws response to its beauty4; and pictorial
art has deep influence.

A most telling experiment on the influence of
plctorlial art was carried out in a Cincinnati high school.
At a Christmas program six living plctures were presented:
Raphael's "Madonna of the Chair" and "Madonna Granduea,"
Correggio's "Holy Night," "Worship of the Wise Men" by an
unknown modern artist, Whistler's “The Mether," and "A
Modern Madonna™ by Welsh, Reproductions of the pictures
were hung in the classroom, and the students of five
classes were asked to write papers answering the question,
"What does the group oxr any special picture remind you of
or make you think of?" (lass discussion or comment was
avoided so the papers‘would really reflect the thoughts
of the students.®
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1. Cf. Thomas Munro: "Adolescence and Art Education"; in
Williem Sener Rusk. (ed.): Methods of Teaching the Fine
Arts, p. 44

2. Cf. Tracy, op. cit., pe 154

3. Cfe Lawrence A, Averill: Adolescence, pp. 199 and 201

4. Cf. Mary E. Moxcey: The Psychology of Mlddle Adoles-
cence, p. 178

5. Cf. Margaret C., Lusby: "The Silent Influence of Pic-
tures," Education, October, 1936, p. 71




The study of the papers led to the following

econclusion: ’
The result indicated capaclty for high thinking

if exposed to a high experience. The indication of

a memory of fine past experiences which must have

been silently at work in conduct reaction suggests

boundless possibilities of character formation

through emotional art experiences.l
If such influence 1ls evident in this type of presentation
of worth while pletures, we have a right to expect even
greater influence from plctures presented in relation to
some study, story, or activity, and particularly from
pictures whose message 1s interpreted by the young people
under skilled guidance. '

For Christian educators 1t is most significant
that, though this was a secular experiment carried out in
a secular high school, the resulting recommendations are
‘directed to the church school as well as to secular schodls.

The spiritual sense open to the aesthetic and
capable of a high interpretive quality through art
experiences revealed as in the answers, is a prac-
tieal plea for large, finely colored reproductions
of religious masterpleces in schools and Sunday
8chools. These, with dramatic religious art pro-
grams involving living pictures of masterpleces,
accompanied with musie and poetic oral interpreta-
tion are the final recommendations of this study.?

The adolescent 1s alive to beauty. Our senior
young people respond to the messages and 1lnfluence of art,

music, poetry, and other of the fine arts. Christian

. L J [ ] L J *

l. Lusby, op. cit., p. 73
2. Loc. clt.




educators cannot afford to ignore such a potent force in

presenting life-molding messages of the Bible.

C. The Need for the Fine Arts
in the Seculayr Educatioﬁ of Senlors

The place and function of the fine arts in sec-
ular seconaary education have undergone a change in the
last twenty years. In currliculums suggested for the high
schools by Pringle in 1922, creative arts, mechanical,
and free-hand drawing were the only art subjects included,
There was no art appreclation. Now free-hand drawing is
no longer offered and art appreoiation has replaced it in
the curriculum.? This indicates a significant change of
attitude by educators, both toward the purpose of second-
ary education, and toward the value of art. An education-
al leader of today writess

High School has the responsiblility of developing
the best emotlional, Iintellectual, and physical po-
tentlallitles of American Youth. 3

How dif;erent is this view from that of the old
academic standard or the vocational preparational cur-
riculum which followed 1t! Educatlional leaders are
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l. Cf. Ralph W. Pringle: Adolescence and High School
Problems, pp. 205-8

2. Cf, Indlanela Willcuts: "Analyzing Art Objectives in
the High School'; Montana Education, Novembexl938p.2

3. Kathryn Kellett: "Art as Integrating Factor in the
High School"; National Education Association Addresses
and Proceedings, 1933, p. &21
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urging that such an objective demands the Iinclusicn of
the arts among high school courses.l The reslization of
this demand at once recognizes the power of the arts in
developing a well-rounded character, and algsc indicates
the purposes of the art courses. Tralning in oreative
work does not appeal to students unlessg they have spe-
clal talent or look forward to an artistic vocatlon. If
creative art 1s the only type of course offered in sec-
ondary schools, comparatively few of the students will
be reached by the cultural courses. However, with the
life-building view of education, the courses in the arts
have higher ldeals than in the era of free-hand drawing.
Alfred J. Haller states that art "assists the pupil to
understand the phases of 1ife about him."2 Florence Hale
conslders an even higher aim. She speaks of the arts as
"eities of refuge! for bewildered, overwrought adoles-
cents. She also statess:

Today, not only in training for the right use of
leigure time, about which we are hearing on all
sides, but even more as a means of fortifying our
children mentally and spiritually, musiec and art,
the cultural_subjects, must be taught better than
ever before.“

Secular education recognizes also the possibll-
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1. Cf., Thomas H. Cormer: "Pictorial Art and Education";
Baltlmore Bulletin of Education, September, 1932, p. 21

2, Haller, "Integration of Art with Other High School Sub-
jects"; Baltimore Bulletin of Education, September,
1931, PP 8-0

3. Florence Hale: "Importance of Art and Music in the New
Education; National Educational Association Official
Report, 1933, p. 273




ity and necessity of the integration of art with other
high school subjects.l In the experience-centered courses
of progressive high schoéla, art 1s almost always inte~
grated into the program,'and is often dominant in an ap-
parently unrelated course.2 Such integration of the fine
arts in courses usually’considered entirely separate from
the arts not only inspires, but challenges the Christlan
educator. In similar ways we may make the fine arts a
vital part of Christlan education; we may take advantage
of their great>appea1 to the adolescent nature and may
make use of their power in molding Christian 1life and

charscter.

D. The Need for the Fine Arts
in the Christian Educatlon of Seniors

Before considering the needs which are found in
the Christien education program for senior young people,
it 1s advigable to define our final purpose. Erwin L.
Shaver states:

The ultimate goal of Christian education hag al-
ways been the smme-toe?roduce disciples worthy of
the name of Chrisgtian.

® & * o ]

l. Cf. Haller, Op e« eito, Pe 10

2. Cf. Paul B. Diederich: "The Cooperation of Art Teachers
in Other Courses and Activities of the Secondary Schoal;
Natlional Educatlon Association of the United States

Proceedings, 1938, pp. 383-4
3. Erwin L. 3haver: How to Teach Seniors, p. 12
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If the work of church schools in past years is carefully
énalyzed, this goal is discovered to be the actual end
toward which all Christian education has been alming, how-
ever at varlance with each other different programs may
appear. Teachers who taught Bible stories and memory
verses were doing’se in order that Bible standards might
be daminant ‘in the lives of the puplls. In experience~
centered schools teachers were approaching the same goal
through the life-experience method. Today Christian life,
with all that the term includes, is recognized as the aim
of Christian education.t
l. The Need of Stimulating Interest in
the Materisl for Christian Education

As soon as such a goal 1s set; however, problems
arise. Any teaching which 1s to be translated into life
must have the interest and whole-hearted acceptance of the
student. Examination of books on the subject of religious
education reveals an emphasis on “interest"--often as a
problem to be faced, sometimes in relation to positi#e
principles and adjustments, and at other times permeating
the whole discussion without introduetien as a separate
element. The problem 1s definitely present. Christlan
education must stir the interest of young people if its
teaching is to be effective in life.2
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l. Cf. Paul H, Vieth: How to Teach in the Church School,
p. 164
2. CTfe 1bido, Pe 147 -




Christian educatlion leaders have worked out
different means of meeting the need of stimulating inter-
est in Christian education materials. The application of
Christian principles to present-day problems of youth 1is
one solutionl; the purposeful-~-activity type of program,
planned and worked out by the seniors under guidance, 1is
another. Such programs are not as yet in use everywhers.
However, there 1s a means of arousing and sustaining in-
terest which will serve in any type of program. All Chris-
tian leaders, whether they are making use of the above
suggestions, or whether they are making use of purely Bib-
lical instructlion, should recognize the value of the fine
arts as a meansg of reaching sen;or young people.

a. The Appeal of the Fine Arts
to the Adolescent Nature

The adolescent's gppreclation of the fine arts
has been discussed previously. The nature of this age
group responds deeply to the beauty and emotional appesl
of the arts.2 Bailey goes so far as to say that religion
cannot be taught without this appeal to the emotions.®
Through the effect of this appeal we are assured of the

interest of the students.
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l. Cf., Closely Graded Course X, Part 1

2. Cf. Albert E. Bailey' The Use of Art in Religious Edu-
cation, pp. 90-1

3. Cf. ibid., p. 9
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b. The Possibilities of Variety
in the Use of the Fine Arts

Besides the appeal of the arts to the nature of
senior students, there are other recommendations for thelr
use in arousing and sustaining iInterest in the class les-
sons. The possibilities of limitless variety are an eg-
sential consideration. The element of surprise is one of
the teacher's great aids in securing and maintaining in-
terest. Vieth says:

The surest way to kill interest 1s to begin every
segssion with the same words. Sweep your pupils off
thelir feet with a surprise attack on same front
which will so quicken their interest that the let
down which 80 ’ogten comes just before the lesson
will not occur.

Nor is the approach to the lesson the only use for the
fine arts. The message of the lesson may sometimes be
most effeetively taught from a picture, a poem, or a can-
tata. The teacher who plans carefully for variety in this
way, using different means-——various forms of the fine arts,
problem life situatlions, purposeful study, and creative
work --and using these means in different ways—for ap-
proaches, illustrations, teaching bases, or conclusions —
will f£ind 1little diffieulty in interesting the c¢lass in

the lesson material.
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1. Vieth, Op. cit.’ p. %




c. The Sultablility of the Flne Arts
to Integration intc Any Type of Lesson

Another vital recommendation for the use of the

fine arts in securing and sustaining the interest of the
students 1s their sultabllity to integration into any type
of lesson. The flne arts, with their integral relation-
ship to 1life, are closely related to almost all secular
high school subjects. Alfred J. Haller points out the in-
terdependence of art with blology, physiecs, literature,
history, and geography. The beautiful designs which art
students select from biolbgy studles, and the contribution
of gppreciation of beauty, neatness, and skill in drawing
which art brings to blology is one example of such inter-
dependence.l Christian education leaders, too, are rec-
ognizing the ewen more vital relationship of the fine arts
with Christian education. Not only are the arts sulted to
integration with the subject matter, but they also are
well adapted to use in any method. Shaver c¢ites a senior
project using art®; Balley suggests a study of the Apos=-
tles' Creed through art,® and points out how pictures may
be used to draw out and guide a clarifying discussion of
Christisn truths.4

Thus the teacher who will use the fine arts
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l. Cf. Hallar, op. cit., PP 8«9
2. Cf. Shaver, op. cit., pp. 21-8
3. Cf. Bailey, op. cit., ppe 84=-88
4. cf. 1b1d0, PP~ 81'84
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carefully and in a balanced plan has at her command an
easlily integrated forece which has endless possibllities
of varlety and which appeals naturally to senior young
people.
2. The Need of Securing

Fullness of Life for Seniors

’ A second problem in Christian education arises
out of the fullness of the goal ~a Christian life., How
is a true Christian life to be developed iIn the individ-
ual? The Christian life in the first decades after Pente~
eost meant purity of life and heart, Joyous fellowship
and sharing, and hope produced in two ways: by the teach-
ings of Jesus based on the accepted standards of the 0ld
Testament, and by the lmpact of the death and resurrection
of Jesus as preached by those who had knoﬁn Him person-
ally. Today Christian education does not accept an in-
falliblé authority in Moses and the Prophets, and has not
the enthusiasm and authenticity of eyewitnesses to produce
both faith and life. We have, however, beyond the writ-
ings of those witnesses, the history of the church in the
world and the expfessions through almost twenty centuries
of those who have studied and lived Christianity and bave
left thelr message of its meaning for future generations.

Part of the abundance of the Christian life 1s

the apprecliation and understanding of these messages of

the centuries. Albert E, Balley says, "Art has no message




for a shallow soul " However, we are certain that he
would agree that through contact with the Christian mes-
sage and with Christian art the shallow soul may galn
depth and sincerity, for he himself continues:

Youth is the golden time in which to seek these
treasures of experience; for 1if once our heart 1is
schooled to search for the deep things of life, 1if
it is satisfied early with the beauty of the Lord
our God, then like the Psalmist of old, we sghall
rejoice and be glad all our days.

Apart from the fuller response to Christianity
which the arts bring into a 1ife, there 1s that in man's
nature which renders him desolate if his life is barren
of the appreciation of, or the power to create beauty.
Mrs. Greenble tells the tragic story of a man who had
lived an exemplary, unselfish life, but who sald at the
age of fortys

What I have discovered is that by honestly follow-

ing the best one knows and has been taught, by liv-
ing well to the best of one's ability, by disdalning
idle pleasures and mean things, one may wake up and
discover in middle life that all goodness has done
for one is to narrow one's heart, make empty one's
days, and lead one up a blind alley with nothing in
front but a blank.®

What a tragle awakening! And how true of s0 many people

who have never been introduced to the beauty of life.

They have lost the fullness of life as had this disillu-

l. Albert E. Balley: The Gospel in Art, p. 21

2. Loc. clt,

3. Marjorie Barstow Greenbie, "Leisure and the Happy
Life"; International Journal of Religious Education,
May, 1936, p. 12




sioned man. "He had absolutely no arts,“lysays Mrs.
Greenbie. She includes both the arts and religion in her
solution for the empty, purposeless life:

People don't want just to be amused. They want
thelr hours to be really fllled. Genulne activity
in relation to something larger than themselves
will fill them. Love will fill them. The fine arts
and the pursuit of knowledge willl fill them. The
sense of growth and self realization will fill them.
Religlous emotion sincerely felt and religlous ritu-
al sincerely carried out will fill them. Behind the
new interest in leisure, there is a deep and heart-

"felt want. People are saying, 'The things we have
atrliven for no longer satisfy. Give us something
better.' By something better they do not mean gad-
gets and boondoggling. They mean something which
the cgnrch.might well take the lead in trying to
find. :

For a double reason the fine arts are recom=~
mended as an element in the Christian education of senliors
to secure fullness of life. Filrst, becausse they bring the
soul to a greater response to God. Second, because they
bring to the soul a richness without which life is empty
and purposeless. If Christian education 1ls to be true %o
its aim, it must awaken to these considerations.

3. The Need of Assuring Christian Living
in Seniors

In his book, "The Curriculum of Religious Educa-
tion, G. H. Betts states, "Only as reiigion becomes a part
of the day's work, play, study, business, love, solitude

L ] L] [ 4 +* .

l. Loc. cit.
2. Ibid., PP 36=7




does it fulfill its definition as fullness of 1ife."l
How is our Christian religlon to become such an integral
part of 1ife? How ls the transfer from classroom to char-
acter, from faith to life to be achieved? This is the
ultimate problem of all Christian education. It 1s rec-
ognized by anyone who has heard as an excuse for church
negleet, "I don't belong because there are so many hypo-
crites in the church.® The charge cannot be denied; nor
may it be put lightly aside. It must arouse Christian
educators to seek every means that may ald in making
Christianity the dominant element of life.

The fine arts may be considered one of the most
effective forces in translating lessons into life. The
"Towa Plan® of "Character Education Methoda" states:

- Conduct mo#es}surely in the direction of its dom-
inant imagery. 1Its mental pictures are its pillar
of cloud and pillar of fire. See that the mind of
every child 1s attracted to the best pileces of art;
is entangled 1n the plet of wholesome novels, plays
and movlies; is resonant wlth proverbs, poetry, pre-
cepts and wise sayings; is vibrant with the rhythm
and melody of the best music; 1s inspired with the
admiration of great personalities and is gelf-
hypnotized by the thought of noble deeds.
Great force is attributed to the fine arts in the lives of
children —force which Christian education 1s seeking. This
is not the theoretical conclusion of adults. Adolescents
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1. George Herbert Betts: The Curriculum of Religlous Edu-~
cation, p. 259 ‘

2. Edwin D. Starbuck (Chairman) et al.: The Iowa Plan —
Character Educatlion Methods, p. 2 A




themselves speak of the influence of musiec, poetry, and
art in their lives. An adolescent girl once wrote:

I saw a plcture on the wall

As I walked slowly through the hall.

I had come there with heart

So full and overflowing that a part

Of me called out for understanding

To something that I hoped would bring

Me comfort and a sensge of peace

And make my black despair to cease.

And then I saw a plcture on the wall 1

And I stopped walking through the hall.

Such‘appreeiation and response make us see from
the senior'!s own point of view the welcome influence and
power of art. Christian education will become far more
effective in the lives of senior young people if this
great force 1is carefully integrated into the church school

program.

E. Sumary

To determine 1f there 1s an actual need for the
use of the fine arts in the Christian education of seniors,
the problem must be viewed from three aspects: the re-
sponse to the fine arts by the nature of adolescents of
senior age, the value placed upon the fine arts in second-
ary secular education by eduecational leaders today, and
the definite needs in Christian education which the fine
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l. Elizabeth Alexander, quotsd in Gloria D. glover; "si-
lent Teachers in the Home'"; International Journal of
Religlious Education, February, 1939, p. &




arts may help to meet,

The awakening of the appreciation of beauty
evokes in the adolescent a deep response to the fine arts.
This response 1s recognized by secular educators in the
high value they place upon the flne arts courses for char-
acter building and for fortifying senior young people
spiritually.

The ultimate goal of Christlan education, true
Christian living, ralses problems in teaching which the
fine arts may help to meet, First, the fine arts are an
ald to the teacher in arousing and sustaining interest in
the lessons because the arts are of deep interest to the
adolescent, they have possibilities of almost limitless
variety, and they are easily Integrated into any type of
curriculum or method. Second, the fine arts are essen-
tial in giving senliors a full Christian life through un-
derstanding, not only of Biblical truths and thelr appli-
cation to youth's problems today, but also of the great
expressions of Christian faith and living which have come
to us from men and women who have loved and lived Christ
and have left their messages of the meaning of Christianity
for later generations. Finally, the fine arts are an in-
valuable aild in translating 1essons_to living, in building
Christian character frqm Christian truths. Thus recognized,
the fine arts should certainly be an integral part of the
Christian education of senior young people. |
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CHAPTER IV

HOW THE FINE ARTS MAY BE USED
IN THE |
FORMAI, CHRISTIAN EDUCATION OF SENIORS

A. Introduction

The problem of how the fine arts may be used in
the formal Christian education of seniors must be viewed
in relation to three aspects: the selection of material
from the fine arts, the teaching of the fine arts, and the
integration of the fine arts into the program of the church
‘'school. Each of these aspects 1s vitally related to the
problem. The importance of selscting material wlth great
care 1s stressed constantly by edueators.l The need to
ascertain the use of truly great art, and of art which is
suited in all ways to the situation and to the teacher's
purpose, is apparent. Also evident is the faet that for
the best use of the fine arts they must be taught rather
than presented. And flnally, in order that they may be
used most effectively, the fine arts must be definitely
integrated into the Christlan education program of the
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l. Cf. Albert E, Balley: Art and Character, p. 133;
Sherwood Gates: Youth at Worship, pp. 12-13

-4 -




church. To study how the fine arts may be used in rela-
tion to these three aspects is the purpose of this chap-

ter.

B. The Selection of Fine Arts Materlals

The selectlion of materials from the fine arts
is a most important problem for the teacher of a senlor
class in the church school. If the fine arts are to con-
tribute to Christian education in the ways that have been
suggested, there are certaln qualifications to which they
must confom.

The church school teacher has two primary con-
cems: the message and the spiritual values, A selection
without a definite message has neither challenge for the
senior nor balm for his soul. Even the moét beautiful art
cannot reach to the heart without a message. For the
Christian educator, the messsge 1s definltely essential.

However, a selection with a message may be of no
value to the teacher of seniors if 1t has not spiritual
truth. Concepts learned through the fine arts are last-
ing. The teacher must reject materlal the teaching of
wich may have to be unlearned. As ‘an‘eicample, “Invic-
tus" presents a stirring challenge to adolescents to live
above eircxmétaneés, discouragements, and temptationas.

However, the Christian teacher must reject it because the




spiritual teaching is not only unchrlstian, but untrue.
The adolescent's whole~hearted response to the herolec in
such a selection makes essential the teacher's care in
such achoice. ”

Another determining factor in the selectlon of
the fine arts for Christian teaching 1is the question, "Is
it good?" The teacher who does not know the elements of
good poetry or the laws of art will do well to study in-
troductions to the arts or explanations of their forms.
The one who does s0 is really deepening his own apprecia-
tion. This 1s a fasclnating fleld which has been presented
in a pobular manner. Ruskin presents the laws of art for
theumdhfonned.l Laurie Magnus effectively introduces the
uninitiated to the form and beauty of poetry.® The intere
ested teacheyr will find a new world open to him'through
the public library—a world tovhich he has the privilege
also of introducing his students. However, whether the
teacher delves into the realm of criticism or not, he
must be sure to use only sélections‘which are good.

In considering his senior class, the teacher
mugt take care to choose selections whiech are graded to
the character and capacities of middle adolescents, The
subject must be Interesting, the selection must have
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1, Cf. John Ruskin: The Elements of Drawing and the Ele-
ments of Perspective, pp. 141-94
2. Cf. Laurle Magnus: Introduction to Poetry




appsal to the personality of the senior, and it must be
neither too elementary nor too difficult for his intel-
lectual cspacity. |

These principles for the selection of the fine
arts for the Christlian education of senlors may seem to
limit the fleld. However, the arts are rich in material
which measures up to the strictest qualifications. The
material is available. The teacher needs but to seleot
that which fits his immedlate purpose, and use it in such
a way that it may reach to the hearts of the students.

C. Teaching the Fine Arts

- In the study of the use of the fine arts in
church schools the actual teaching of these arts must be
consiqered. Although there 1s no need to go extensively
into the educational psychology of middle adolescence,
there are certbain principles of education which must be

kept in mind.

1. Prineiples of Education ,

General principles of the educatlon of seniors
are elemental to all secondary education. These will be
considered but briefly, and as a preparation for the more

consideration of the principles of Christian education.
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ae« Principles of Secular Secondary Education
Dr. Luella Cole has summarized six essential
characteristics of good, motivating teaching as follows:
It must relate drill to some desired purpose and
must eliminate sheser monotony as much as possible;
i1t must be interesting; it must give the adolescent
mental exercise; 1t must stir his imagination; it
must allow him to feel and develop his independence;
and it must provide him with as many explanations
as he can understand.
Each of these characteristics is evident in good Chris-
tian education, but must be applied with purposes and con-
siderations slightly different from those of secular edu-
cation. Each teacher should think through these standards,
determine how they apply to his particular class of sen~
lors, and endeavor to keep his teaching at the highest

educational level.

be Principles of Christian Education

In addition to the application of Dr. Cole's
prineiples"of education to the specific realm of Chris-
tian education,'certain principles of teaching religion
must be COnaidgred. The goal of Christian education, to
produce Christian iivihg, demands that there be an appeal
to the emotlons and the will in all teaching. Religilon
cannot be taught without stirring the emotions,2 and
especlally 1s this true of Christianity with its basic
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1. Luella Cole: Psychology of Adolescence, p. 448
2. Cf., Balley, The Use of Art 1n Religlous Education, p.9
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foundation of love. The will also 1s elemental to Chris-
tian education. One of the great tragedies of life is

the drifting soul —who knows, but has mever willed. The
teacher must direct his lesson toward definite outcames

in the lives of hls puplls. He must stress the necessity
of decision In the Christian 1life. Without the appeal to
the emotions, Christian teaching is valueless; without the
appeal to the will, it 1s meaningless.

The present-day emphasis upon practlce in Chris~
tian living demends that education go beyond the lesson.
The leader must have opportunity to apply the truths of
‘the lesson to 1ife situstions. He should be able to see
the effect of his teaching in the students' attitudes and
actions whlle they are in everyday experiei;eea of work and
play. The activity program brings such experience into
the classroom. Other prog rams may need supplementary ex-
periences in which the teacher and students may share
evez;yday life.

The intensely personal nature of religion re-
quires that the teacher consider and plan econstantly for
the individual. Burkhart stresses the need for individual

counseling g

Such work, of course, must be done outside
of classe In the classwork, however, the teacher can make
the messages and challenges so definitely personal that

L * » *

1. Cfe Roy A. Burkharts: Guiding Individual Growth, p. 27




each individual consciousness will be reached. This can,
and must be done, without ever touching upon confidences
from members of the class. Individual emphasls means
also that there must be out-of-class contact for teacher
and pupil. Clubs, soclal and sport activitles, and call-
ing in the homes ald in solving this problem. Whatever
the means, however, the teacher must come to know each
pupil —know him both to understand him and to have his
confidence., The individual emphaslis 1s essential in
Christlan education, and especially 1n the Christian edu-
cation of middle adolescenta.

The senior teacher may find himself burdened with
one task whiech is not his by right but only through the
fallure of others to recognize a great need. The relation
of the senior t the church may mean the success or the
failure of Christian teaching in hig life. The senior
group must be a vital part of the church so that each
senlior whé 18 a member of the church is eonscious of a
challenging and satlisfying share in the church life.
Welgle expresses thls nsed thus:

Religious education means growth in Christian liv-
ing through gulded experience therein. It means the
development of Christian attitudes, Christian pur-
poses, Christlan standards of conduct, Christian
convictions, a Christian way of 1life in each succeed-
ing stage of the enlarging experience of childhood,
youth, and maturity. The fulfilment of the Church's

educational purpose requires nothing less than con- 1
tinuous fellowship 1in the whole of 1ts 1life and woxi.

* @ * & @

1. Lutinzer A, Welgle, in The Teaching Work of the Church,
Pe
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If the church does not recognize the necessity for train-
ing in co8perative fellowship, the teaching of the seniors
must make the need evident. Without an integral relation-
ship of the senlor to the church, Christian education 1is
incomplete.

- Though these principles of education and of
Christian education are not exhaustive and have not been
fully elaborated in this study, they will serve as guiding
lines for the teaching and integrating of the fine arts
in the Christlan education of senior young people.

2. Application of the Principles of

Eduocation to Teaching the Fine Arts

' The application of the principles of education
to the teaching of the fine arts must be made with recog-
nition of the purpose of the arts in Christian education.
The arts are used in Christian teaching to present a
Christian message in a vital and an sppealing way. The
message, therefore, is the primary consideration.

The teacher who uses the fine arts in present-
ing a message or a challenge to seniors must have an ap-
precliation which arises from sn understanding of the arts.
He must know the laws of composition for painting and the
standards of form for poetry. The teacher will find it
helpful to read books on the appreciation of the fine arts
which are not highly technical, but which give the readenr
an intelligent approach to the arts. Also, the teacher
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who is interested in learning of the fine arts will gain
much:from observation and from conversation with musi-
clans, drametic directors, and other speclalists in the
field. Courses treating the arts from a popular approach
are often available. The teacher who takes advantage of
such opportunities not:only‘prepares himself better for
his teaching, but opens to his own socul a new world of
beauty.l

Since there is usually no time during the class
hour for a study of the technical elements of the fine
arts, the tescher may provide extra-class séssiens for
this subject. The organist of the church may be invited
to lead 1n the study of musiec. Others may present a study
of their filelds. A radio program on the appreciation of
music or art may be the center of study. Such programs
as those of Walter Damrosch and Bernard Meyer offer ex-
cellent possibilities. If the atmosphere of the sessions
is one of feilowship, end 1f the approach is not too
technical, the studles may become an outstanding feature
of the class actlivities.

There are many methods of using the fine arts,
but basic to almost all of them is a real study of the
selection. There are times when a message may be pre-

L 4 L ] * L L4

1. Suggested books are: Balley; Art and Character;
Magnus: Introduction to Poetry; Henry Edward Krehblel:
How to Listen to Music ‘




sented by the leader rather than searched out by the
class. In a story the message is glven without study,
and in a worship service presented by adults a picture or
a poem may be interpreted for the young people. However,
if the seniors present the worship service they should
study each element included in it. Similarly, in the use
of the fine arts in a project or with a published lesson,
a real appreclation of the work should be achieved through
study. Thus 1t 1s essential that the leader be able to
teach the fine arts well —to work out the message of the
material with the students so that it may be most meening-
ful to them.
After presenting the characteristics of the
adolescent age, Professor Munro continues:
What sorts of experiemce, in the realm of art,
are most closely in line with these traits of ado-
lescence?
In the first place, they suggest a study of the
personalities and blographies of artists, in rela-
tion to their works: of the feellngs and motives,
Guoe The Kind of works they dld.D o o e PFeT
Munro further brings out the fact that such
study must not become a mere search for interesting stories
sbout artists, nor an exposé of the unsavory element in
their lives.? However, as\tha knowledge of Rembrandt's

o o s o &

1. Munro, "Adolescence and Art Education," pp. 36=7
2. Cf. 1bido, Pe 37 .
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stoﬁm of soul gives deeper meaning to his palnting, "The
Storm," so the study of the lives of Michelangelo, Tenny-
son, and Browning gives a greater depth to the apprecla-
tion of their works. If the teacher searches out the
background of paintings, he will find many apparently non-
religious plctures which have a truly great message for
adolescents. If carefully directed, the study of artists

may make a real contribution to the classwork.

a. Teaching Plctorial Art
The principles of education which are applicable
to classwork are apparent in the method which Dr. H. H.
Powers uses in,teaching pictorial art. Hlis informal ac-
count of the method gives a clear description of the use
of pictures in the classwork:

I get my class around a big table and hand to each
one fifteen or twenty carefully selected cheap prints.
e « « Two prints chogsen by the teacher are laid side
by side and everybody looks at them. To get the
class to look at them--not glsnce at them, but look
at them long and hard, noting thelr detaills and char-
acteristics —1is half the battle. « . .

*Miss Brown, what difference do you see between
these two plictures?' Mliss Brown l1ls embarrassed. She
sees several differences, but she is quite surse they
are not the ones you are after. Probebly they are
not. It takes some encouragement to get her to name
one. 'Yes, that 1s good. Does anyone see another
difference?! Ansgwers come more easily now. Interest
becomes keen, and you get answer after answer, mostly
inconsequential, but finally comes one that you are
walting for. 'Yes, let us consider that a bit. Which
is the better? Why did Leonardo make it that way?!
Agaln you will get answers that are wide of the mark,
but generally, if you give them time, you will get
one that 1s significant, one that embodies a prineci-




ple of art. Now is the time to formulate this prin-
ciple and show its wider spplication. You will get
such a listening as i1s rarely vouchsafed to the
teacher. You have used half an hour for something
that you could have told them in three minutes, but
it 18 not a waste of time. The method takes time . .
It takes lesdership, toco. The leader must know where
he 18 goling and must gulde the errant quest to his
goal. All the same, he will be surprised at times

to find that the class 1s leading him, and that among
the miscellany of their random answers, there will
occasionally be a_flash of insight that will be to
him a revelation,

The characteristics of good tsaching as summed
up by Dr. C0192 are evident in this class procedure. The
opportunities for mental exercise, use of the imagination,
and development of independence are apparent. Interest
and purpose are aroused by the plectures themselves, as
well as by the method of study. However, Dr. Powers has
carefully avoided distractions to interest and attention.
He points out the danger of distracting attention from
the class discussion by using only one picture instead of
individual piletures. 1In passing a plecture around the
class, the leader is tuming attention away from his
teaching. The teacher must choose the methods which will
avold dlstraction and which will provide for the best uase
of the class time.

Considering this method of teaching in the light
of the principles of Christian education, the teacher

L 4 L] . L *

l. H, H. Powers: "The Teaching of Art"; in Rusk, Methods
of Teaching the Fine Arts, pp. 217-9
2. 8ee page 45
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realizes that certain adaptations must be made. The
church school teacher, while not ignoring therlawa of art,
is not teaching art for art's sake. The message of the
plcture 1s his dominant concern. The laws of art will en-
ter the discussion as they contribute to the understanding
of the message, but not as the primary interest of the
elass. The teacher himself must have some knowledge of
good art: the laws of composition, color elementals, and
characteristics of sinéerity in the work.l The elass may
well study such material in out-of-class sessions. The
adolescent must have sufficlent background to be able to
recognize good art if he is to develcp any independence

in art gppreciation.

The teacher may wish to use two plctures for
contrast, as suggested by Powers. In Christian education
such contrast éhould be used only to bring out the message
of each picture. If only one picture is used, any simple
question which calls for observation m@y start the dig=~
‘cussion, as "What interests you in the picture?" or even,
"What do you see in the picture?™ Questions may be used
to stimulate discussion when necessary; the teacher will
find, bowever, that an atmosphere of conversation and of
sharing 1deé$ is far more conducive to good contributions
than 1s a question-and-answer recitation.

. * L ] L J -

l. Cf. Ruskin, Elements of Drawing and Perspective, pp.
113-194 .




Dr. Powers' recognition of contributions is
worthy of note. By accepting all contributions as good
(excepting those actually wrong), even though they do not
lead to the desired point, he overcomes the ever-present
student fear of ssying the wrong thing. For the best
Christisn teaching, such feay must be eliminated from the
cless atmogphere.

As the class develops perception and apprecia-
tion of the messeges of pictures, thelr study may be more
independent. However, the values of sharing in the study
of a picture are never outgrowmn. One gains depth of ap-

preciation through contact with another's experience.

b. Teaching Poetry

In the teaching of poetry, the leader finds the
same problems as in teaching pictorial art. He must help
the students to perceive what 1s there,gto dellight in the
beauty and charscter of the work, to respond to the feel-
ing of the poet, and to open their hearts to the measage.

Senlors who have had experience 1in speaking
cholrs are well prepared to study and to appreciate both
poetry and the words of musical compositions. In recap-
turing‘the poett!s experience through creative oral inter-
pretation, the student feels with the poet the message
which he has expressed. For a class with no background

of speaking-choir experieﬁce, the teacher may read the
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poem.aloud creatively while the class follows from in-~
dividual coples.

The essence of the study of poetry 1s in dis-~
covering what the poet has said, learning what he meant,
end finding what the message means for the student. In
studying poetry, as well as other formms of the fine arts,
care must be taken to subordinate analyslis to appreciation.
The opening question may be, "What limes do you like?! opr,
“What appeals to you?" rather than, "What metaphors has
the poet used?" From such an spproach the digcussion pro-
ceeds imediatély through the sharing of sppeals and mean-
Ings to the reslization of the message and the response of
the student to 1t. As the message 1s brought out 1t may

be related to the gquestion or lesson of the hour.

¢. Teaching Musiec
To gailn the deepest appreciation and understand-

ing of music, one must sing it.The one who expresses his
pralse and adoration of God has a richer experience than
one who cannot glve outward expression to his feeling.

In the study of a hymn 1t 1s possible to secure this ex-
pression. The class should sing or hear the music beforse
the study, haée access to the music during the study,

and express for themselves the message of the hymn in
worghip aftexr the study. Each type of hymn requires a
different treatment. Quiet, devotional hymns may be sung




in the classroom as the conclugion of the lesson or ss
the closing prayer. On the other hand, ringing hymns of
triumph or challenge need the power of many volces to
carry their message. The teacher must plan according to
the nature of the hymn;

In the study of an oratorio, cantata, or musical
drama, a recording may suffice for the filrst and second
hearings, but for the worship experilence after the study
an actual presentation in the proper setting should be
heard if it is at all possible. If a recording is used
for the last presentation, 1t should be made truly wor-~
shipful by the accompanying service.

The procedure of study 1s similar to that for
pictorial art. First, hearing or singing the composition,
then sharing responses, creestlvely reading the words,
listening to themes in the music, thinking out the ideas
and feelings of both the words and the musie, and finally
expressing the message by hearing or singing the compo-
sition in true worship. This type of study is for life -
each time thereafter the song is heard, the message is
sung anew into an understanding and receptive heart.

d. Teaching Prose
Literature

Stories eompfise such a vital form of education
that the teaching is in the mere telling. In a good,
well-told story, the message is never missed. The teacher




who is not a good story-teller should use every means
avallable to learn the art.‘ He may read books on story-
telling,l take couraés, prepare stories, and practice
telling them to any;cr‘to no audience; it 1s all worth
while, for stories have such a great place in Christian
education, Not only are they imporbtant in the classroom
for illustration, spproach, or conclusion to the lesson,
and in the worship service to give life to the talk, but
in times of fun and fellowshlp the story becomes a bond
between teacher and class.a

Books are too long to be studied in their en-
tirety during the class period. If the teacher lgnores
this form of the fine arts, however, he deprives hias stu-
dents of rich experlence. A good synopsls may be used as

a story, or a familiar book may be the basis of study.

- The bteacher will find it greatly to hils advantage to know

the public school course for his students. They may have
gstudled books which could be vital to the class study. By
choosing a book which has been studied and analyzed in
school, the teacher saves much time, and benefits from

the more intensive study that i1s possible in secular

1. Suggested books are: Katherine Dunlap Cather: Reli-
glous Education through Story-Telling; George Albert
Coe: A Social Theory of Religious Education, pp. 198-
204; Margaret W, Eggleston: The Use of the Story in
Religious Education; Hugh Hartshorne: A Manual for
Tralning in Worship

2. Cf. Shaver, How to Teach Seniors, p. 161
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schools. Many books used in the secondary schools are
found on the lists for interest-reading in different
church school quarterlies. If the teacher makes use of
such books in the lesson, he finds the correlation with
the secular study most productive.

e. Teaching Drama

Drama presents a number of difficulties when
used in the classroom. Usually a synopsis i1s the best
presentation foreactual classroom work. It must be treated
almost as prose literatureQ-tha story told, with special
excer?ts read to, or by the class. waever,vin relation
to out-of-class activities, drama may be used most ef~-
fectively. The presentation of a fine play or pageant
makes a deep impression on the participants. If the prac-
tice and presentation are closely related to the class
study, the enterprise may have a deep spiritual value.

. Often a drama which has been discussed in class
may be attended by the students in a group as the climax
of their study. The study makes the drama much more
meaningful to the'students, end the presentstion in its
vividness and beasuty gives motivatlon and power to the
Christien principles discovered in the study .

Almost every church has extra-class dramatics,
but often the dramatic work is not closely related to the
classwork. The teacher who makes use of the Christian




teaching in the play or pageant not only enriches the
value of the drama, but adds vital force to hils teaching.
This integration of the values of extra-class activities
1s one of the most productive ways of using the fine arts.
In the consideration of the methods of teaching
" the fine arts in senior classes certain essentlals for
the teacher are evident. The teacher must incorporate
into his use of the fine arts the princeciples of secular
and of Christian education. The teacher must have a back-
ground knowledge of the fine arts, and must provide some
study of the elements of the arts for the class. The ac-
tual class process consists in general of: perceiving
what 1s in the work, sharing that which interests and gp-
peals to the students, seeking meanings, and thrdugh all
this, coming to a realization of the message and express-

ing the response to the message in worship.

D. Methods of Integrating the Fine Arts

The problem of how the fine arts may be inte-
grated into the Christian education of senior young people
must be considered 1n relation to the methods and program
of the church school. For the purpose of this study,
théee genéral groups wlll be considered: programs using
purposeful activities or projects, programs following pre-
pared courses into which the fine arts may be introduced,




and programs where the work is so closely controlled that
the best means of using the fine arts 1s in worship ser-
vicea, a club, or other out-of-class activity. These
types of program include almost every situation in the
church schools.

It is immediately evident that the program of
the three groups overlap in many respects. A club pro-
gram ih one school may approximate the purposeful activ-
ity classwork of a more progressive school. The prepara=-
tion of a worship service might be part of the classwork
of the first two groups. However, for the purpose of
this thesls, such grouping serves as a general classifi-
cation of program which will gulde the study.of how the
fine arts may be lntegrated into the classwork of the
church schools. The plan of this study, following the
needs of these three groups, wlll include: the use of
the fine arts in projects or purposeful activities, the
integration of the fine arts into lessons based on pre-
pared courses, and the preparation of worship services
using the fine arts. The advantage of using the arts in
all these ways with the same group is evident and may be
applied to his own teaching situation by the teacher.

l. The Use of Fine Arts in Purposeful Actlivities
The nature of purposeful activities in Chris-
tian education is greatly varied, ranging from handwork




to study and worship, and from service to dramatics. In
this wide fleld there is a definite place for the fine
arts. The creative aspect of the activity is so often
emphasized that the need for the fine arts is overlooked,
However, creative work needs to be supplemented with the
finest work which the world has produced in the field.
Both the flne arts and the creatlve arts are essential to
the progressive program.

There 1s one principle which must underlie the
use‘of the fine arts in the activlity program, and that 1is
that the work must be truly Christian. The secular schools
are intensely interested in character education and in
soclal justice. There 1is provision wherever possible for
training in these realms. The church must have a dis-
tinctive element in its training if it is to aveoid merel&
duplicating the secular work, Thisg distinctive element
is found in the Christian approach through the teaching
of the Bilble. Activities in which Bible study is inherent
will be found to provide the most effective training for
lifes. The fine arts are so closely related to the Bibli-
cal materlial that the combining of\the fine arts and Bible
teaching forms a natural integration.

There are two types of activities in which the
fine arts may be considered: those in which the fine arts
are primary, and projects on other subjects in which the

arts have a plsace.
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as Fine Arts Projects

The general types of activity in which the fine
arts are dominant arse illustration, worship, dramatics,
study, and appfeeiation. The motivation of service in
some of these projects includes them among service proj-
ects, but the type of activity falls under the five-fold
claassification. Study, of‘course, enters into each type
of project, but the suggestions are classifled under study
only when no other type of project is included in the en~ -
terprise. ‘

(1) Illustration. In the field of illustration
there are a number of possibiiities. Making a book il=-
lustrating the life of Christ is cited by Shaver.l A
large book'with wooden covers, 1lllustrating the 1life of
Christ with.pictures, hymns, poems, and stories, makes a
worth-while gift for a children's ward in a hospital, or
for a mission school. Seniors enjoy the altrustic, es-
thetlic, and creative elements of such a project. They
beneflt from the Bible study involved and from the sslectin
and 1nterpretatiqh of the fine arts material, as well as
from the motivation.

Another fine arts activity which is based upon
Bible study is picturing the Apostles' Creed as suggested

l. Cf. Shaver, How to Teach Seniors, pp. 19-20
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by Albert Baileyel In this, Bible study is again corre-
lated with the arts.

Illustrating the great events of the Christian
world 1s a-prod@ctive project. A number of elemehts en-
ter into the work-—-an evaluation of history, Blble study,
and a study of the fine arts.

ﬁaking a series of posters on great men and
women of the Blble or of the church may be meaningful not
only to the class, but to the department and perhaps the
whole church school also. Consideration and evaluation

of Christian character enters into the study in this

pro ject.

(2) Worship. In the field of worship the prepa-
ration and §resentation of worship services is the out-
standing project. The training‘in worship in such a
‘project is invaluable to each student.

In the same realm, planning a fine arts worship
calendar (for each month if not for each week), and study-
ing the elements of worshlp is most worth while. ?

As a service project in the field of worship,
the seniors may plan a series of half-hour worship ser-
vices for shut-ing. With the ald of a portable phono-
Jgraph they could present them in the homes.

* * L J . @

l. Cf. Bailey, The Use of Art in Religlious Educatlion, pp.
84-8. Balley llists masterpieces of art which illus~-
trate the creed.
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(3) Dramatics. The presentation of a religious
drama may be a rich experience for the class. Such a

project may be a service for the church.

(4) Study Projects. The fine arts provide ex-
tensive material for study projects. A few suggested
subjects will serve to ldentify the fileld.

The Contribution of Music (Art, Poetry,
Literature, Drema, Sculpture) to the Church

How Art Reveals Man's Belief

The Saints and Martyrs of the Church

What Suffering Can Mean in the Christian Life
®Invictus®—— gtudying and rewriting

The Sculptur's View of Death

The Beauty and NMeaning of Church Architecture
Symbols of our Falth

(5) Appreciation., The fine arts are particu-
larly suitable for appreciation projects. Such projects
must include study as the first step, in order that the
students may be prepared for the appreciation experience.
Opportunity is uaualiy the determining factor in the use
of this type of project. The teacher must be constantly
watching for presentations of drama and music, and for
“exhibitions of painting and sculpture. A knowledge of
the music program for the church services in advance is a

great aild in arranging for appreclation experieneces.




219

1599—1660

VELASQUEZ.

THE SURRENDER OF BREDA
Prado, Madrid

THE UNIVERSITY PRINTS
BOSTON




Suggested pro jects are:

Seeing an original great painting or
an originsal pliece of noted sculpture

Hearing an oratorio or cantata
Attending a religious musical drama
Visiting beautiful churches of different
style of architecture, as a study-tour
with explanations of symbols
b. The Fine Arts in Other Projects
Since the fine arts are such a vital part of
life, they enter into apparently unrelated subjects and
may contribute much to projects on various themes. A few
suggestions of the use of the fine arts in projects on
various subjects will indilcate how they may be integrated.
In a project on war and pesce: Study from
?1ctures "Greed, " "Propaganda, ™ and
'Forglveness between Nations.!
n a project on a mission study of an
Oriental Country: Have a slide progrem
on "Christ in Oriental Art."
In a project on a book of the Bibles Study
or have a program on "The Place of the
Book in Art and Music."

In a project on worship:‘ Study the contri-
bution of the fine arts to worship.

Instead of studying or having a program on cer-
tain of the subjects listed above, the suggestion might
be changed to making a collection of pictures, or making
a scrapbook. These studies suggest others, for each sub-
Ject is full of possibilities.




2., The Use of the Fine Arts with Prepared Courses

The fine arts may be integrated easily into
lessons based on prepared courses. Each part of the les-
son may be enriched by a picture, poem, or hymn. In such
use of the arts, however, variety is the keynote of suc-
cess. Since‘there is variety iIn the forms of the fine
arts and also in the possible uses of the arts, the
teacher can easily keep the element of surprise in the

classwork,

a. The Fine Arts in the Approach

Interest must be captured at the very beginning
of the lesson.l A picture, étory, or poem 1s sure to
quicken interest., In the use of the fine arts as the
approach té the 1eséon, the teacher must be careful to
select works which will stimulate discussion, and, of
course, which will definiltely work into the subject. In
assuring these two factors, the teacher knows that he is
using material which may be truly an integral part of the
lesson. His only concern now is to build the lesson on

the approach so that the whole is really a unit.

b, The Fine Arts as Illustrations
The fine arts provide rich material for illus-
trations of two types. A short quotation or a reference

. L * * L

1. Cf. Vieth, How to Teach in the Church School, p. 85




to a hymn or a book may be used to explaln or emphasize a
point in the lesson. Often some passing illustration, if
vivid and definite, will impress a student so deeply that
he will never forget 1it.

/ Pictures have a further use in illustration in
that they may ﬁresent the details of a scene in Bible
times. In some cases the usual conceptlion of a scene from
the 1ife of Christ is false because of a painter's setting
of the event. A literal portrayal may correct the wrong
idea and at the same time emphasize one of the messages
of the picture. An sxample of this is in Da Vinci's
®Last Supﬁer“ which portrays the scene as if it had hap-
bened in Leonardo's day. Tissot's picture is true to
fact, thus emphasizing a minor méssage of Leonardo's
painting —that the communion table is for all Christians
everywhere. Thus for the double use of clarifying fruths
of the lesson and for picturing Biblical scenes correctly,
1llustrations from the fine arts have an integral part in

the lesson.

¢. The Fine Arts as the Teaching Basls

There are many works in the field of the fine
arts from which may be drawn the whole message of the les-
son. A picture or a poem thus used as the teaching basis
of the lesson wlll always be deeply meaningful to the stu-
dent., Kirchbuck's "Cleaning the Témple“ is a picture in
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which all the elements of the lesson message are Ifound.
If the lesson is taught from the plcture, comparing the
picture with the Bible accounts of the incident, the
message will have both vitality and power, and the stu-
dent will recelive a deep lmpression of the ﬁajesty of
Jesus! personallity as well as new appreciation for the
House of God.
Bail%¥ says in relation to pictures which embody
the message so completely:
e« o« ¢« cOuntless . . . spirituasl values become real
to us and emotionally powerful within us as we st
the revelations of 1ife which the Masters have left
us, and as we study and feel, spiritual things be-
come to us more real, more to be desired than fine
gold. Seeing leads to feeling, to loving, to as-
piring; and if we are still spiritually sensitive to
higher living, the artist becomes to us bothj?rOphst
and priest and his work becomes a sacrament.
d. The Fine Arts as the Conclusion
As the conclusion of the lesson, the fine arts
may be used powerfully to present the message 1n an un-
forgettable way, to challenge a response in life to the
message, or to glve the students a means of expressing
their response, When used in one of these ways a poem onr
hymn must not be put in as an afterthought. It must be
an integral part of the lesson —the lesson being incomplete
without 1t, and really building up to it. The teacher

L] . L] * *

l. Balley, The Use of Art in Religlous Education, p. 31




should express the relation of the poem to the message
according to the need of the class. If the students have
vresponded to the megsage, as evident in their attitude, a
word or two is sufficient: "Someone has expressed this
thought in a beautiful way"; or, perhsps, "Let us express
our declsion by singing together-" If mbre of an intro-
duction be needed, the teacher may tell the meaning of the
message 1n the life of the poet or artist, The class it-
self 1s the determining factor in relating the conclusion

to the body of the lesson.

3. The Use of the Fine Arts in Worship

One needs only to glance through orders of
church services to realize the great contribution of the
fine arts tb corporate worship. In New Testament times
"psalms, hymns, and spiritual songs, singing with grace
in your hearts unto the Lord"™ was a recommendation to
the church., Music has aiwayé played a great part in the
worshilp of the church., It 1s a vital power:

Think of what music means to the human soul and
what it can do. It cannot be merely a soulless form
of physical energy -—or the result of mechanical evo-
lution the only purpose of which 1s to stimulate the
nerves. It 1s rather a door opening into the Infin-
ite, It is a medium of communication between spir-
itual beings. _God, Himself, speaks to His children
through music.

L] ] * L] [ ]

l. Colosslans 111.16
2. Cynthla Pearl Maus: Christ and thes Flne Arts, p. 19




This one form of the fine arts has been almost
indispensible to the church. Welgle says, "Without music
worship has seemed imperfect if not 1mpossible.“1 There
is a place for the other forms of the fine arts in wor-
ship; each offers its own contribution. However, certain
principles should be observed in the integration of the
fine arts into worship services.

Christian educators recognize the need for ado-
lescents to prepare and conduct the worship services of
thelr department under the guldance of adult 1eaders.2
This calls attention to two principles for the integra-
tion of the fine arts. First, the materials selected for
the service should be meaningful to the group, appealing
to the adolescent and understood by him. Second, the
materisls selected should be meaningful to the ones plan-
ning and conducting the service. Only as the poem or pic-
ture has brought its message to the heart of the leader
can he present the message in a meaningful way to others.

Sherwood Gates emphasizes the need of selecting
music {(applicable to all elements of the service) so that
it may be truly worshipfu1.5 The necesslity of assuring
thoughts that are inspiring and that turn the heart from

* ® . » L

1. Luther Allan Weigle and Henry Hallam Tweedy: Training
in the Devotional Life, p. 33

2. Cf. Sherwood Gates:; Tralning Adolescents in Worship,
pe 14; and Welgle, op. cit., p. 68

3. Cf. Gates, Youth at Worship, p. 13
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gself to God, and the need of securing music that 1ls reli-
gious rather than jazzy or sentimental are urged by
Christian educators.l The selection of really worshipful
music is essential to true worship.

Another principle in the integration of the fine
arts into worship services is that each poem or hymn must
contribute something vital to the particular service in
which it is to be used. Educatlonal laaders in the last
few years have assumed the practice of bullding each wor-

2 In such a sgservice each

ship service around a theme.
element must not only be in harmony with the theme, but
must lead to the deslired outcome indicated by the choice
of the theme. A definite contribution to this end must be
evident in each selection from the fine arts.

A final prineciple in the use of the fine arts in
worship is one which cannot be stressed too strongly. The
preparation of a worship service must not become the com-
position of a beautlful program of poetry, musie, story,
and art. The heart of the service 1s worship, which must
not be confused with esthetic inspiration. Dr. Weigle
distingulshes between worship and thought thus:

In worshlp God is directly addressed. That is the
difference between worship and thought. It is im-

L . . L] .

l. Cf. Gates, Training Adolescents in Worship, pp. 6-8

2. Cf. Frank D. Getty: Planning a Church Program for Sen-
iors and Young People, p. 16; Hugh Hartshorne, A Manual
for Training in Worship, pp. 13-14
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portant that we think about God and observe Hls
works and ways, and that we arrive at as clsar and
true convictions concerning Him as we can. But such
thinking 1s not in itself worship. Worship seeks
acqua;ntance with God, not merely knowledge about
God.

He continues to describe worship:

Worship engages the whole person. It involves a
movement of intellect and will towar% God, as well as
loving Him and feeling His presence.”

With this view of worship in mind, one percelives the domi-
nant place which prayer must hold in a worship service,
and also the place of Scripture which provides the great-
est motivation to prayer and to prayerful living. A4 pro-
gram atmosphere must never detract from the spirit of
worship.

Though it is possible for the unspiritual use
of the fine arts to detract from worship, each form of the
arts has a great contribution for the service. Poetry,
music, stories, quotations from prosé literature, and dra-
ma have long been recognized as having a vital place in
the worship service., The use of pictures has gained rec-
ognition in late years until now they are advocated wide-
ly. Slide programs and living pictures are causing much

comment. The arts should be given their place in worship.

1. Welgle, op. cit., pe 7
2. Loc. cit.
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E. Summary

The problem of how the fine arts should be used
in the Christian education of seniors must be approached
from three sspects.

The selection of material 1s essentlal to the
effective use of the fine arts. In his cholce of materi-
al the teacher should consider certaln qualifications:
the selection must have a message, it must teach spiritual
truth, it must be good art, and it must be graded to the
character and capacities of middle adolescents.

The teaching of the fine arts is basic to almost
any use of them in Christian education. Foxr the best
teaching of any of the arts, the principles of secular
and Chriatian education must be applied to the classwork.
With such application of educational principles, the pro-
cedure o0f teaching any of the fine arts follows a general
form. In a classroom atmosphere of fellowship, the class
discovers "what is there" by hearing or looking at the
selection., Then in a conversatiochal sharing of interests
and appeals, in discussing meanings, and in hearing themes
(in the study of music), the class develoés an understand-
ing and appreclation of the message. After the presenta-
tion of the message, the students' response to 1t is ex-
pressed in worship. The procedure must be adapted not
only to each form of the fine arts, but also to each

gselectlion,




In the integration of the arts into Christian
education, thres types of programs must be considered.
Purposeful activities offer great opportunity for the use
of the arts both in fine arts projects and in projects on
other subjects. The possibilities of fine arts projects
lie in different types of activitlies: 41illustraetion, wor-
ship, dramatlcs, study, and appreciation. 1In projects on
other subjects the fine arts may be Integrated through
short, subsidiary projects, in speclal study, and in fine
art programs.

The fine arts may be well integrated into les-
sons based on prepared courses. The arts may be used in
every part of the lesson: as the'approach, for illustra-
tion, as the teaching basis, and as the conclusion.

Every form of the fine arts may make a great
contribution to worship. Certain principles must gulde
the use of the arts 1in this realm, howsver. The materials
should be meaningful both to the group and to the leader;
they should be carefully selected to assure arts which are
really good and which are truly worshipful; they should
contribute to the desired outcome of the service; and
they should be presented in a spirit of worship. If used
according to these principles, all the fine arts may have

a vital place in the worship service.
@
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CHAPTER V

CUTLINES FOR THE USE OF THE FINE ARTS
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CHAPTER V

OUTLINES FOR THE USE OF THE FINE ARTS
| IN THE
CHRISTIAN EDUCATION OF SENICRS

A. Imtroduection

The theoretical study of the use of the fine arts
in the Christian education of senlors 1s incomplete with-
out a practical application. In order to meet the problem
of actually plaming the use of the fine arts in teaching
senior young people two studies comprise thls chapter.
Plans are worked out for three courses. In a codrdinated
program course plans are presented for classwork, worship,
and club'program on the subjects, The Life of Christ
(frdm,the transfiguration through the ascension as given

in the Gospel by Mark, and Representative Characters in

the 0ld Testament. This 0ld Testament course 1s presented

as purposeful activity. The third course 1s presented as
plecture interpretations for use in topleal studies appli-
cable to a course on The Christian Life, which material is

presented for use ln a prepared course. Since these three
subjects are basic to any senlor Christian educatlon pro-
gram, this study is belleved to be both practical and

usable.
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The second atudy 1s the listing of sources of
the fine arts sultable for use in the teaching of seniors,
with suggestliona for the leader in regard to opportunities

for special presentations of the fine arts,

B. Plans for the Use of the Fine Arts
in the Christlan Education of Senlors

The plans for the use of ths fine arts in the
Christian education of seniors are presented for three
courses of study. An attempt has been made to suggest as
wide and yet as practicable a field as possible. For this
reason, two courses are taken from the Bible, and one from
tOpical'subjects relating to life today. Each course is
treated in a slightly different way, in orlder that the
study mey be helpfully suggestive.
l. Plans for the Use of the Fine Arts

in a Course on the Life of Christ

The plan for the course on the Life of Christ is
suggested for the second half of a twenty~-six week courase.
The plan 1s arranged for the January-February-March quarter
according to the calendar for 1940, with Easter on March
25. It 1s assumed that the c¢lass has studled the 1ife of
Christ, as presented in the Gospel by Mark, through the
confession of Peter (8:30). In order to present g co-

ordinated program of classwork, worship, and purposeful




activity, the class is expected to lead one worshlp ser-
vice a month for the senior department, and to meet once
8 week for activitles assoclated with the classwork and
for the preparation of the worship service. In the week-
day hour for thls course short projects are presented

since a unified activity 1s suggested for the second course.

a. Explanation of the Plan of the Course

The classwork follows the Gospel of Mark from
8331 to the end of thlis book. From the transfiguration
incidents are selecﬁed which may be taught effectively
from the fine arts. In the thirteen lessons the arts are
used in each part of the lessons, and the arts most sult-
able to the average class situation have been selected.
Stories, poetrj, and plectures are the most easily used
arts for the classroom. Sculpture may be taught through
pictures, and hymns which are famillar may be taught with-
out instrumental music or recordings by recelling the
music without hearing it or by singing it softly. Books
and dramas may be presentéd as storles or as reviews.

The club program on The Naarenel is suitable for a class

study, but has been inciuded for the club because of the
time 1imlt of the quarter. In the classwork for this
quarter, plcturss lnclude paintings, sculpture, and church
architecture. Poetry aend hymns are also included, so

L ] > * » L]

l. Cf. Sholem Asch: The Nazarene, as a suggested source.
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there is reasonable variety. The teacher may wish to in=
troduce elements other than the fine arts in order to se-
cure further variety. Three lesson plans are presented in
full in order to suggest the procedure. The othsrs are
presented in brief outline.

The c¢lub program is the outgrowth of the class
study. It is assumed that in the autumn quarter service
projects were carried out so none has been included for
this coursé. The study of Christlian symbolisml is assumed
to be the outcome of interest in Christmas customs and
gymbols. This interest 1s the basls for the first worship
'aerﬁice which the class conducts. The study 1s carried
out a3 a study-project with a study of the field, selection
of material suitable for the worship service, and the plan-
ning of the service itself. This project forms the basls
for the presentation of the classwork for the third Sunday
in the course. The inclident of James' and John's request
1s approached from the question,'&Are'ye able?" resulting
in a study of the apostles and how they lived and died for
the church. The study is illustrated by pictures of the

L4 ¢ @ [ ) L 4

1. Materlial on church symbelism may be found in the follow-
ing sources: George Willard Benson: The Cross: A Hand-
book of Christian Symbols and Storles of the Saints, pp.
1-36; Charles C. Jatho: The Church Visible, pp. 41-48;
Madelslne Sweeny Miller: My Hobby of the Cross; Wil-
liam Fredriec Rothenburger: The Cross in Symbol Spirit
and Worship, pp. 115-146; John F, Sullivan: The Visible
Church, pp. 228-246. ‘







statues of martyrs and apostles in the jambs of cathedral
and ehurch.portals.l The subsequent club project is the
outgrowth of this study, climaxing in the presentation of
the worship service, "Are Ye Able?" ;

The book stﬁdy is the result of emphasis on Ju-
das in the class study of the Last Supper. The teacher or
some one accustomed to reviewing books should give the re-
port, but members of the olass may prepare other presen-
tations in relation to Judas; one could interpret Prell's
plcture, "The Corruption of Judas," and another, Armitagels
"Remorse of Judas." Poems and stories dhould be contrib-
ated by other members of the group.

The date of the next worship service is the de-~-
termining factor of the subsequent study. Since 1t is to
be presented on Palm Sunday, the triumphal entry is the
foundation thought. The class study on Gethsemane may
raise the question, "Why didn't Jesus choose to be ac-
claimed king, and what was involved in His choice?" From
such a consideration, and from familiar music and pic-
tures, the worshilp service, "Through Suffering to Triumph,"
may be planned. The class should search for materials
indepemdently, but the teacher should always have on hand

¢« & & &

l, Stories of Christian martyrs may be found in the fol-
lowing: Clement: A Handbook of Christian Symbols and
Stories of the Saints; Willlam Byron Forbush (ed.):
Fox's Book of Martyrs; Arthmr James Magon: The Histor-
ic Martyrs of the Primitive Church. ,
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carefully chosen sdections to supplement theirs. In
studying the material the olass should be led to recognize
the best and to use it effectively to present the message
of the service.

The experience of hearing "Parsifal' on Good
Priday is one never to be forgotten. If the class 1s for-
tunate enough to have the opportunity of hearing fine
singers 1n a finished presentation of the musical drama,
the Opportunity is not to be overlooked. Tickets should
be purchased as soon as anmnouncement of the drama is made,
but the study of the story and music should shortly pre-

1 "Parsifal® is perhaps too long

cede the presentation.
for a class just beginning to enjo& the fine arts, but a
group of seniors who have learned to appreclate and really
experience the feellngs of the composer Qf great music
will respond, not only to the exquisite musle, but to the
message as welle. If the class 1s unable to attend a pres-
entatlion, a quilet éerviee may be arranged for the class
‘uaing recordings, or the class may study the musical drama
one week, and present a service for theilr friends or par-
ents on Good Friday. |
The study of "Parsifal® leads into the subse-

quent project for the next worship service. After a com-

L] * o [ ] L J L]

Newmans Stories of the Great Operas and Thelr Compo-

l. For an interpretation’of Wagner's Parsgifal, see Emmest
sers, pp. 124-157 ‘\
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parison of "Parsifal® with Tennyson's "Idylls of the King"
the class may study Abbey's paintings of the "Grall Leg-
end," preparing a service using the music of "Parsifal
with the pictures by Abbey. “

The quarter's program as planned 1s based almost
entirely upon the use of the fine arts. If the class has
planned to study the Life of Christ through the fine arts,
or in the fine arts, such a program is not too concentrated.
However, for a class not vitally Interested as yet in the
arts, the teacher should approach the study from other
fields, selecting from the fine arts‘enough.material to
awaken the seniors!' appreciation of theni. The essential
concern 1s to plan for the individual class according to
thelr aypreciation, interests, and needs whether that
means integrating other material with the fine arts or
using a program such as the one presented. >

b

b. Lesson Plans /

Plans for the thirteen lessons on the Life of
Christ follow on pages 83 to 113 ineclusive.
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Lesson I

Bible Passage: Mark 9:2-29

Aim: To bring to the students a deeper realization and
apprecliation of the Christ, His relaﬁion to the insti-
tutions of the (ld Testament, and His Mission on earth;
to help them to real 1ze the terrible need of man, the
result of sin, end to realize that the need may be met

- only in Him.

Materiels: Bibles, Hymnbooks, Pictures

Hymn: "Come Christians, Join to Sing"l
Picture: Raphael's "Transfiguration"
Use of the Fine _Q._r_i_:gé A bymn 1s used as the approach;

Raphael!'s plcture as the teaching basis.

Approach: "Come Christians, Join to Sing® (hymn)
In our worship service today we seang "Come Chris-

tians, Join to Sing." Let us look at the words of the

bymn again. {Read words together.) What do we mean when
we speak of Jesus as "Christ our King®? We have a little
difficulty thinking out Juast v,lhatA we do mean, do we not%
Perhaps we do not realize the significance of what we are
singing. Do you know, after Peter had made the great
confession, "Thou art the Christ, the Son of God," Jesus
said to him, | |

L} ¢ & L d *

1. The Hymal (Westminster Press, 1933), p. 191




1]

"Peter, you don't reaslize what you have said.
There 1s a much deeper meéning to the hame by which you
have called Me than appears on the surface."

Jesus tried to give the discipleswsomﬁ idea of
that deeper meaning. But more than a verbal explanation
was neéessary. The g&éat experience of the transfiguration
gave the disciples who witnessed it a deeper appreciation
of that meanling, especlally as those men looked back on
the experience after the ascension of Jesus. As we look
back on the experience with thean, we too may have a greater
reslization of the meaning of "Christ, the Son of God.”

Body of the lesson

Taught from "The Transfiguration" by Raphael
(Vatican).l  Anticipated questions:
l. Why are two separate incidents in the one

~plcture?

The lower picture, of the disclples and the
family of the possessed boy interprets the upper plecture
of the transfiguration. (Let us see 1f we can work out
how the artist has interpreted it.)

2 ﬁho are the two men at the extreme left of
the upper scene?

They are relatives of-the cardinal who ordered

L 4 LJ L ) . L J

1. For a more complete Interpretation of Raphael's pilc~-
- ture see: Balley, The Gospel in Art, pp. 240-3; Maus:
Christ and the Flne Arts, p. 250




the picture, Guiliano de' Medici, hls father, and Lorenzo
de! Medici, his uncle. The cardinal wished them included
in the picture, so Raphael has portrayed them as Saint
Julian end Saint Lawrence.

3. Who are the people in the lower plcture?

On the left are the disciples and on the right,
the famlly of the boy. Of the disciples, Judas 1s at the
extreme left, then James the ILess, and Jude, who 1s point-
ing at the mountain. Thomas is leanling toward the boy,
Simon is seated beyond him, and above, Bartholomew points
toward the boy as Matthew looks intently. Seated in the
foregrOund is Phillp pointing toward the mountain, and An-
drew is consulting his "Hippocrates.™

The father holds the boy, and behind him 1s the
- father's brother with upraised arm. His sister 1s beside
him. The mother kmeéels beside the boy, her sister kneels
in the foreground. Beside the mother kneels her father and
behind her stands her brother. Raphael has shown the re-
sults of sin in the feeblemindedness of the father's family,
contrasted with the strength of eharaeter shown in the
mother's family.

Discussion Questionss

1. Who are the men with Christ above the mountain?

What 1s the significance of thelr presence? ;
Moses is on the right of the pleture, identifled

by the tables of the law which he holds. Elijah is on the
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left. The significance of thelr presence with Chrlist 1s
expressed in Matthew 5217, "Think not that I came to des-
troy the law or ,the prophets , I came not to‘destroy, but
to fulfil." |

2. Why are the monks not overwhelmed by the
transfiguration as we}'e Peter, James, and John?

Though the monks were leaders in the Church,
they bad nbt. loved and lived Christ; since their hearts
were closed to spiritual things, they were nelther over-
whelmed vnor changed by this spiritual experience. But
those who know Christ personally, and approach this ex-
‘periez‘:ca with operi and ready hearts are overwhelmed with
the reallzation of Ghrist'a position, power, and glory, sc;
that their spiritual lives are transformed.

3. How does the lower pleture interpret the up-
per?

In the lower picture is the human need, result
of uin, which can be met only in the Divine One who came,
fulfilling the law and the prophets, to save man from

sin. . .

The Conclusions
Conclude with prayer challenging the class to

spiritual readiness through constant contact with Christ,
and to a reslization, working out in their lives, of Christ,
' the fulfilment of the law and the prophets, the only Savior

from sin.
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Lesson II

The Rich Young ‘Ruler

Biblical Passage: Mark 10:17-22

Aim: To challenge the class to a whole-hearted, heart-

| reaching following of Christ.

Materlalss jg:mles, plctures, poem.

Use of the Fine Arts: The pictures are used as the teach-
ing basis.

Body of the Iesson:

Taught from "Christ and the Rich Young Man" by
Hofmann.l Supplementary pictures: Von Gebhardt, "Christ
and the Rich Young Man," gnd Watts, "For He Had Great
Possessions."d

Anticipated questions (for Hofmenn's picture):

1. Why doesn't the young:man look up at Christ?

He 1s deeidiﬁg against Christ, and cannot meet
His eyes. He is looking at Christ's hands which are point-
ing to a path he does not wish to follow.

2. In what is Christ interested?

In the plcture He is interested 1n the young man.

L] L J . . »

1. An excellent reproduction is in the Riverside Baptist
Church, New York. For more complete mterpre’satian 8
B&iley, The G'Ospel in ut, PDe. 254"7, 437-8,

2. For more complete interpretation see ibid., pp. 25?*@,

3. For more complete interpretation see ibid., Pp. 260-2
and Mauss Christ and the Fine Arts, pe. 291.
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The man's soul is at stake in his declsion; it 1s with him
that Christ is dealing. But this does not mesn that Christ
is not vitally concermed over the poor. Hls compassion is
constantly evident in the records of His life. The gesture
of His hands leads our eyes to the poor, thelr suffering,

their need. In the hands, themselves, is given the chal-

lenge, the cammand to "sell whatscever thou hast, and give

to the poor," and to "take up the c¢ross, and follow Me."

Discussion Quéstiogg s |
k 1. How would you characterlize the young man?

He 1s self-rigm:eoﬁs, self-full, indif ferent,
untouched by the suffering and needs of others. He 1s a
man of good intentions, but without the charascter to carry
them out.

2. What do the hands of Christ and of the young
man tell us?

Christ'!s hands show Him to be strong, purposeful,
concerned for others » touched by humen need, willing to
give of Himself for them. The young man's hands show him
to be refined, indolent, indifferent, self-centered, and
withholdlng.

3. What 1s Christ's spiritual challenge to;jaﬁa “

young man? ‘ -
The challenge is to give upnthat whiah 1.3 ﬁﬁ
to him than is Christ, to replace love of self ‘i&ﬁis
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heart with love of Cprist and his'fellowman, and to serve
and follow Chrlist as He would leead.

Discussion questions for Von Gebhardt's pioture:

l. How do you suppose the ydung man happened to
approach Jesus here?

Balley suggests that he might have been the
landlordt's son and the people, the tanants.l

2. What do you suppose Jesus 1s saying to the
young man?

Bailey interprets the plcture to indicate that
 Jesus feels the man has not "looked into his own life very
deeply," and he suggests thaﬁJJesus is saying, "Here are
these needy folks-—your tenants, who till your soil and
ereate your wealth. There 1s no heaven for you till you
do justice by them."™

Point out that in this picture social justice is
the issue. In Hofmaenn's the spiritual experience is pic~
tured. Here, the need of the poor is shown., There ls
portrayed the spiritual strnggle of a soul for 1life or
death.

Discussion questions for Watt's picture:
1. How has the artist portrayed the vanity of
this man? ‘

L LJ L ] L 4 L4

l. Cf. Balley, The Gospel 1ln Art, p. 259
2e¢ LOCe cit.







The artist has shown the men's vanity by his
rich dress, the silk, the velvet, the fur, and by the many
rings on his fingers. (He has portrasyed his self-indulgence
by the man's corpulency. There is no self-denial here,)

| 2. How does the hand characterize the man?

It shows him to be grasping, cold, cruel. He
"has shrunk to the compass of a silurian instinet. He has
atmphiad to a claw."l

Conclusion of the Lesson:

Conclude by reading "God's Dreams.”® God's dreams
'have not been realized in the world today. How can they
be realized in us?

- L ] L 4 . LJ

l. Bail op. c¢it., p. 261
2. Hausfwép. cit,, p. 632
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Leason III
Are Ye Able?

Biblical Passage: Mark 10:35~40
Aim: To challenge the students to follow Christ, having

counted the coat.

Materisls: "Are Ye Able?" (hwmn)l
Accounts of the lives and deaths of the apogtles.
Pictures of the door jambs of cathedrals showlng
statues of martfrs.

‘Use of the Fine Arts: A hymn is used as the approach;

a plcture of church architecture 1s used for 1llus-

tration.

Approsch (From the Hymn, "Are Ye Able?"):

We often sing the hymn, "Are Ye Able?" Let us
read the words together. Where does the thought of thils
hymn come from? Turn to Mark 10, and follow as I read,
starting at the thirty-fifth verse.

Body of the Lesson:

7 Discuss the meaning of "drinking the cup," and
being "baptized with the same bap%ism." Refer to the
Qam“ﬁe

meaning of the cup in the communion aerviee._
statement of the meaning through diseussien -t

OOO..;

l. No. 2?5 in "The New Ewmnal for Ameriesn You
170-1




disciples had to be able to suffer with Christ even unto
death if they were to be glorified with Him. Note their
ready answer. What do you think was in the minds of
James and John when they answered?

Turn to Acts 12:33. Read with the class. Show
a ploture of statues of the apostlea on the jamb of a
cathedral portal. (Each member of the class should have
a print.) Let the class find James' figure by his symbol
of a sword. Explain John's mbol b'y telling the kgend
Veonceming him. Draw from class discussion the dif ference
 between James! "cup" and John's. Help the class to real-
i1ze that the "oup® is not the important consideration, but,
for us as for‘thezﬁ, the gssential part is willingness to
drink the cup whatever ti:at may mean. For a few 1t may
mean dying for Christ, as it did for James, but for all of
us it means living for Christ. Word the challenge as a
quest.i:)n to be answered in the heart of each student, "Do
I love and trust my Lord Jesus Christ enough to follow Him
to the ubtemost, enabled by His strength and power to
drink the ‘cup which I am given?" "Can I tell Him right
now that I am willing —able?" | ‘

Conclugion:

Let us sing the song, "Lord, We Are Abl

the expression of our decision and preyer.




Lesson IV

The Triumphal Entry

Biblical Materials Mark 1141-10

Alm: To help the students to understand the significance
of the triumphal entry; to help the students to realize
Jesus' Divinity.

Materials: Recording of "The Palms" and copies of the
words for the students. Bibles.

Use of the Fine Arté: "The Palms" 13 used as the approach.

. Approachs
Hear the recording of "The Palms" as the stu-

dents folléw the words.

Questions on the "Palma";
1. What pleture have the people in mind?
. 2. How does the song fit your idea of the tri-
umphal entry?

Have one student (appointed in time to prepare)
read Zechﬁriah 9:9-10. Comment on the s inging of this pas-
sage in the temple services throughout the year. Stress
the hope of Isrsel in their promised Messiah.

Later emphasize the spontaneous outburst into

song and praise as the people recognize Jesus'}fulfilima&

of Zechariash's prophecy.
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Cleansing the Temple

Biblical Materisls Mark 11:15-18

ggg: To help the students to a reverence and full appre-
ciation of the House of God; to present the majesty
and moral dignity of Jesus in His cleansing of the
Temple. ’

Materials: Bibles. Pietures: Kirchbuck's "Casgting Out
the Moﬁey‘Changéis”l |

Use of the Fine Arts: The plcture is used as the teaching

basis of the lesson.

Ty

Plcture Study: Discusslon Questlons:

1. What are the functions of the architecture?

The Egyptian pylon symbolizes the age of reli-
gion. By fepeating the lines of Christt!s figure, it em-
phasi;es His strength and lmmovability.

The femple symbolizes the consummation of Juda-
ism. As the Temple 1s worn and old, so Judalsm had served
its purpose and must be superseded by Christianity.

The massive architecture glves a telling back~-
ground for Christ, of timeless authority, omnipotent
strength, abllity to stand forevers. Herod's Temple éiﬁfﬁek;

stand long and so could not be used to symbelizQ‘ﬁha°’§?e

¢« & & =

1. For more complete interpretation of this picturs see
Balley, The Gospel in Art, pp. 287-90; Maus: Christ
and the Fine Arts, p. 676
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to endurs as could the Egyptian temple, The fact that the
Jerugsalem Temple 1s not used also indicates that the ars-
ist 1s intereéted in emphasiziné the moral grandeur of
Christ and in making that message applicable to every
people.

2. Why are the women and children here?

Women and children are included in the scens to
show thgt only those who were guilty of desecrating the
Temple were driven out. The child does not fear this One
whom stalwart men flee. ,

3+ Show how the artist has characterized Christ.

His position expresses dignity, authority, com-
mand., His attitude 1s that of righteous indignation, His
gesture 1is forceful, yet restrained; He has perfect self-
eontrol and control of the whole situation. The lack of a
scourga reveals His power, His immobility, His majesty.
The moral grandeur of His personalitylaccomplishes what

 would ordinarily reguire the strength of an armed force.
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Lesagon VI

The Tribute Money

Biblical Material: Mark 12:13-17

Aim: To show Jesus' character through Hls response to the
béiting of the Pharisees and Herodians; to help the
stadents to determine that they will "render unto Cae-
sar the things that are Caesar's and unto God the t hings
that are God's. .

Materialss Bibles., Plctures: Titian's "The Tribute
Money . "1

 Use of the Fine Arts: Picture used for illustration for

the first aim.

Plctwre Studys

1. Contrast Jesus and the Pharises.

Jesus The Pharilgee

Nimbus None

Well=kept hair and beard Close=-cut hair and bushy
beard

Fair complexion Swarthy

Three-quarter face “Profile

Smooth brow Bluffing wrinkles on

, forehead
Begutiful, kind, patient Squinted eyes
eyes : ‘

Fine nose Beaked nose

Strong mouth Mouth hidden e

No ornaments Ornament hanging from
ear E -

Graceful hand showing re- Dark, rough, g

finement, yet sbrengtb ‘ hana aad_g“ 5
2. Characterize the pharisee,

Crafty, cruel, insidious, coarse, scheming.




3+ Characterlze Christ.

Patlient, kind, gentle, wise, tender, and for-
giving.

The character of each 1s imprinted on his face
by his ﬁhoughbs, his actiona, hlis life.

.« 9o o * ¢

1. For more complete interpretation see Bailey, The Gogpel
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Lesson VII
The Last Sﬁ@per

Biblical Material: Mark 14:12-25

Aim: To make the incident vitally real for the senlors;
to reveal further the character of Jesus, especially
His attitude toward Judas.

Haterials; Bibles. Plctures: Tissot's, da Vincl's, and
Zimmerman's plctures of "The Last Supper." If possi-
ble, colored postcards of da Vinel's plcture and details,
the four groups and the sketeh of Jesus. The sketch
particularly 1s essential.

Usg of the Fine Arts: Pletures for teaching basis.

Picture Study: (Discussion gquestions for da Vincits ple-

ture).l‘
1. What moment has the artist portrayed?
Jesus has just said, "One of you will betray Me."
2+ What 1s each of the disclples saying?
Simon: "Did I understand Him?"
Thaddeus: "It is preposterous! How could it bez"
Matthew: "He said 1it, though. He said, one of us."
Philip: "Lord, Thou knowest my heart. Say it is not I.®™
Jameas "How unspeakable!® o
Thomas: "Jesus, tell me, is it I2"
Joms (silent in distress)
Peter: "Ask Him who it 1s, Jom. I must know,"
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Judas: "Does Jesus know all about 1t? Will He tell?"
Andrew (silent, raising hands in protest)
James the Less: "Tell him to ask Jesus, Peter."
Bartholomew (staring in silence) |

3. What does Jesus' face tell us of His atti-
tude? |

Jesusg 1s broken~hearted over the realization of
Judas? perfidy. His face shows a refined, sensitive, emo-
tional but disciplined character. There 1s no trace of
anger or even indignation toward Judas. His overwhelming
.gsorrow at Judas'! sin bears no condemnation, but reveals
perfect wiilingness to forgive. His love for Judas is
not changed. It 1s expressed in Jesus' utter sadness.

Show Tissot's picbture when it is relevant to ths
discussion, in connection with the room or the table, to
illustrate the scene as 1t probably actually occurred.

Compare Zimmerman's pilcture with da Vineits.
What does his plcture add to the other? How has he char-
-acterized Judas? C(Close the dlscussion with question three

on da Vincl's plcture.

] L L] * &

1. For more complete interpretation see Bailey, The Gpspelf
in Art, pp. 301~4; Mauss Christ and the Fine Arts, p.
288, Nathana L. Glyde, Discovering God in the Beautiful




VISION OF THE CROS§

: By Taylor Green

0O my Father, if it be po
et ‘this cup pass from me:
I will, but as
Matthew XVI,




Lesason VIII

Gethsemane

Biblical Material:z Mark 13:32-42

Aim: To help the students to realize the full meaning of
Jesus' pré.yer in the garden and the complete self-leas
love Jesus \expressed for us in His choilce.

Materialé ¢ "Into the Woods My Master Went, "l 1t Was
Alone thef Savior Preaared.”2 (hymms)  Plcture: Green's
"The Vision of the Cross." A slide lantern or reflector
is probably necessary because the plcture 1is too ex-
pensive for the class to have individual prints.

Use of the Fine Arts: "Into the Woods" is used as the ap-

proach; "Alone" and "The Vision of the Cross" are used

for the teaching basis.

Approachs:
As (Ma;ry) plays the music of this song, let us

read the words and try to feel this experience with Jesus.
Tell us what you felt. How did Jesus feel when He went
into the woods? What was His experience "in the woods"
according to this song? As we study today, let us see if
this song has told us of the experlence.

Body of the Lesson: e
A Follow as I read from Mark 13:32. (339.&*1%
expression, endeavoring to portray wi th yé&r %ieé"mf'

experience.)



A
i

INTO THE WOODS

Into the woods my Master went,
Clean for-spent, for-spent;
Into the woods my Master came,
For-spent with love and shame.
But the olives they were not blind to Him,
The 1little gray leaves were kind to Him,
The thorn tree had a mind to Him,
When into the woods He came.

- Out of the woods my Master went,

And He was well content;
Out of the woods my Master came,
Content with death and shame.
When death and shame would woo Him last,
From under the trees they drew Him last,
'Twas on a tree they slew Him last,
When out of the woods He came.

—-Sidney Lanier




- 101 -

S8how the picture of Christ in the garden. Tell
the message rather than drawing it from the class. The
discussion might detract from the spirlt of the subject.

"Note the beauty of the scene, the moonlight
through the olive tree. How quiet a place, so quiet that
it is lonely. Note the :till flgures of the sleeping dis-
ciples on the grass in the distance. In the fbreground
the figure of Jesus is prone on the gréund in an abandon
of struggle. No beautiful dre.pery,‘ no richly colored robe.
The soul conflict is so great He l1ls physlically exhausted.
His head 1s not 1lifted in adoration as he prays, 1t is
bowed with the weight of a terrible decision which must
be made. His outstretched arms reach rigidly for relief.
He is in the throes of agonizing prayer.

"What is the struggle? The cross before Him.
Can He go on, knowing not only the agony awaiting Him,
but the burden of the world's sin bearing down upon Him,
separating Him from God? Can He, God-Man, with man's
weakness under the most cruel and biltter suffering of the
cross, with God's sbhorrance of all that is unholy, evil,
8in; can He make Himself sin for the world and pay the
penalty alone? 7

®"Only love could send Him to the oross; God's

love for all men. And when we feel that accepting Himia

but a small thing with which to gain eternal life, remember
that the price was overwhelming but 1t was paid by love.
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We need not dle, He suffered in our place; but we can
l1ive, returning love for love, in fellowship, obedlent
as He leads."

Have the recording of ™Alone" playsd while the
plcture is stlll showm, and close with prayer.

[ ] . [ ] L *

1. In "The Church School Hymmal for Youth," p, 104
2, No. 172 in "Christien Service Songs"




ALONE

It was alone the Savior prayed
In dark Gethsemane;

Alone He drained the biltter cup
And suffered there for me.

It was alone the Savior stood
In Pilate's jJudgment hall

Alons the crown of thorns He wore,
Forsaken thus by all.

Alone upon the cross He hung

That others He might save;
Come, glve your all in gratitude,
- Nor leave Him thus alone.

Can you reject such matchless love?
Can you Hls claim disown?

Come, give your all in gratitude,
Nor leave Him thus alone.

Alone, alone,
He bare 1t all elone;
He gave Himself to save His own,
He suffered, bled and died, alone, alone.

-~Ben. He Price
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Lesson IX
. The Trial

Biblical Material: Mark 15:1-15
Alm: To help the students to see the 1llegality of Je-

sus'! trial; to show Jesus! innocence; to help the stu-
dents to realize that Jesus was the Judge, the others
were on trial.

Materialss Bibles. Plcture: "Christ before Pilate," by
Munkacsy.l Hymn: "What Will You Do with Jesus?" as
the conclusion.?

Use of the Fine Arts: The picture as the teaching basis;

the hymn as the coneclusion.

Picture Study:

1. Identify people who interest you 1in the
scene. Describe them. ‘

The orator-—gesticulating and shouting to cover
the fact that he has nothiﬁg to say.

The Pharisee behind him--standing agalnst the
wall, superior, self-righteous, above 1t all,

The Pharlisee, one of the money changers, on
Jesus' left —seated pompously, challenging Jesus by hls
look to speak up and say anything if He dares.

The mother and child —a single contrasting note

of love and sympathy, which would be carried on in tm L

next generation and on down the centuries, in spite of
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the outcome of the trial or the action of either Jews or
Romans.

The two men shouting in thse erowd ~~probably pald
rabble-rousers.

The Roman soldler -—-symbol of the power which
could have‘pnotected Jesus.

2. How hags the artist portrayed Christ? Pilate?

Christ is portrayed as an intellsectual man,
’righteous and fearless. He 1s calm, perfectly controlled.
He is in no way ingratiating or ecringing, but stands with
- all the dignity of one who knows His power but does not
stoop to use it. His face 1s stralned with weariness and
suffering, but His'expression is almost judicial as he
looks intently at Pilate. |

Pilate has a strong face, but a shoe~button
head., His hands play nervously, he 1s frownlng in inde-
clsion, His eyes are not focussed, he is seeing mly in-
wardly, His jaw is set wiﬁh the intensity of his emotion
as he considearsg the outcome,

3. Who 1s the Judge?

Christ. Each person in the picture is on trial.
Every person today who comes in touch with Christ must an-
swer the question, "What will you do with Jesus?" And in
the answering his soul is on trial. We, boé, are on trial.

Let us listen t a song which expresases it.
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Gonclusions
Hear the song, "What Will You Do With Jesus?"
Have & moment of sllent prayer, and close wilth sentence

prayers, asking for grace to make the right decision.

*® & o ¢ O

l. For a more complete interpretation see Bailey, The
Gospel in Art, pp. 336~9; Maus, Christ and the Fine

Artﬁ, pp; 357"365-
2, No. 499 in "Hymns of the Christian Life"




WHAT WILL YOU DO WITH JESUS?

Jesus 1s standing in Pilate's hall —
Friendless, forsaken, betrayed by all!

Hearken! what measneth the sudden calll
What will you do with Jesus?

What will you do with Jegus?
Neutral you cannot be;

Some day your heart willl be asking,
"What will He do with me?"

Jesus 1s standing on trial still,
You can be false to Him if you will,
You can be faithful through good or 1ll:
What will you do with Jesus?

Will you evade Him as Pllate trled?

Or will you choose Him, whate'er betide?
Vainly you struggle from Him to hide:

What will you do with Jesus?

"Jesus, I give Thee my heart today!
Jesus, I'll follow Thee all the way,

Gladlx-obeyingnmhee!" will you say:
This will I do with Jesus!"

Anon,
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Lesson X

The Crucifixion.

Biblical Material: MarkA15:16-47

Alm: To help the students to see God's plan for the sal-
wétion of man, promiged at the time the curse on sin
was pronouhoed.

Materialss Picture, "Mowbray's "The Crucifixion.”

Use of the Fine Arts: The picture used as ths concluslon.’

General FPlan of Study:

Discuss the nesd of sin, the fall of Adem. See
the provision for the forgiveness of sin in ths 014 Testa-
ment. Note how the 0ld Testament looks forward to the
perfect sacrifice for sin. 8ee in the Gospels the Lamb

of God who was slain for our sins.

Conelusion:

Few artists have palnted the wonder of God's
plan in thelr portrayals of the crucifixion. Ususlly they
»ére seeking to arouse our sympathy. 'But this is one ple-
ture which expresses a different feeling. See how q;iet
and calm the background ls. The c¢louds are white against
a dark blue sky. Grief is expressed, an intense sorﬁow
that is so restrained it 1s all the more poignant., But it~’
is sorrow that walts and watoches. The two wamen,haée not

left, desolate, realizing that "it is finished." In their
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grief they cling to the cross, they walt by the One they
love.

See how peaceful is the Christ. No more agony.
His suffering is over. And it is not in vain, not without
hope. Look at the border of the plcture. Hers the artist
has interpreted his painting. Heads of wheat—what mes-
sage do they bring? "Except a grain of wheat fall into
the earth and die, it abideth alone; but if 1t die, it
beareth much fruit" (John 12:24). His death 1s to béar
fruit! And vhat is the message of the bow-knot, ﬁha sym-

bol of love? "For God so loved the world, that He gave

' His only-begot ten Son, that whosoever believeth on Him
should not perish, but have everlasting life." His death
bearing the frult of eternal life for us throﬁgh the love
of God—~if we will only accept.

What & wonderful message of hope for man! ¥hat
s preclous revelation of God's love for us. Let us accept
God's salvation through His Son and enter into eternal
1ife today.

Close with a prayer of thanksgiving for the seal-
vation and hope which we have in our Iord Jesus. Christ.




- 108 -~

Lesson XI

¥Crown Him"--Palm Sunday

Biblical Passage: Mark 11:1-10

Aims To bring to the students a realization of what it
means to crown Jesus Christ as the king of thelr lives,
and to help them to do so.

Materials: Hymn, "All Hall the Power of Jesus' Name.!

Use of the Fine Arts: The hymn used as the conclusion.

General Plan of the Lesson:
Approsch from the meaning of Palm Sunday. Give
a message on giving ell to Christ, trusting absolutely in

Him, and 1iving in fellowship and love with Him,

Conelusions:

Let ﬁs sing "All Hsil the Power of Jesus' Name"
to express our decision to make Jesus Christ the Lord and
King of our lives. Or: »

’ In the service at eleven O'clock we are going to
sing the hymm, "Crown Him." Let us hope that each one of
us will sing with new meaning'and new dedication as we

ask Chrigt to be King of our 11ves;
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Lesson XII
He is Risen — Baster

Biblical Material: Mark 16:1-13, Luke 24:13-35

Alm: To help the students to realize anew the meaning of
Easter.

Material: Plectures: Ender's “Hbiy Women at the Tomb,”l
and Rembrandt's "The Supper at HEmmaus."

Use Of the Filne Arts: Pictures used as the teaching basis.

Picture Study:

(Discussion questimns for "Holy Women at the Tomb":)

l. Describe the emotions expressed in the figures.

The angel —the beauty of holiness, strength and
authority, & worthy messenger to tell the message of the
resurrection to the wrld.

The young woman —Mary Magdalene, startled, taken
aback, almost fearful.

The older woman-—Mary the mother of Jesus, more
‘self-control, experienced because she is older, comforting
the other with a touch of her hand. Astounded, yet eager
to hear the message of the angel.

Salome —self-centered, thinking of her own loss.
Filled with grief, has not seen the angel yet.

2. What truth does the artist interpret, and
how?

The truth interpreted 1s that the resurrection
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REMBRANDT: THE SUPPER AT EMMAUS
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was not a local event., The women In the scene are not na-
tives of Palestine, but of the artist's country, Norway.
They are peasants, as 1s evident from the artist's palnt-
ing of their feet, large, rough, solid, almost mésculine H
typical feet of those who farm and toil. Not only do these
women live in another place, but they live in another age
of the resurrection morning., The artist has palnted hils
message —that the reaurreetien; snd Jesus' presence in the
world, was not for one part of the world, not for one
group of people, but is for every country, every genera-
tion, every person, “the whole creation." (Mark 16:15). It

is universal.

Discussion Questions for "The Supper at Emmaus":

l. Why did Jesus appear to these two men, who

are not mentioned before in the Gospels?

, These men had been all the "third day" in Jeru-
salem. They had heard the excited accounts by the women
of the angels and the empty tomb. They had heard the story
of Peter and John who saw the linen clothes and the napkin
with its folds undisturbed. And yet Cleopas and his friend
could not believe.. Did Jesus, in appearing to them, speak
also to those centuries later which would find it impossible

to believe the resurrection? See how carefully He @pmggm
them, hearing their whole story before He i i
Then, in eager explanation, He leads them through the prom-



e S

- 111 -

ises of His coming, death, and resurrection in the 0ld
Testement, climexing in the revelatlon of Himself, the
Risen Lord according to the Scriptures. Those of us who
find the resurrection difficult to believe, must go with
Christ along the road to Emmaus, seeking Him in the Serip-
tures until our eyes are opened and we know Him,
2. How has Rembrandt portrayed the Rlisen Chrigt?
Christ's face 1s one of sorrow. The suffering
He has borne is still etched on His countenance. Yet the
sorrow 1s not only for the memoyy of the past, He is look-
ing into the futwre. As Balley expresses the heart of
His sorrows

The death and resurrection of Jesus are not the con-
summation of his work, but only the commencement. Set
free now from the limitations of time and place, he
must beglin that vaster work which stretches out before
his vision till the last syllable of recorded time,
the task of bringing a Universe to God! The weariness
and pain of it are at this moment uppermoat; yet even
now he flixes his eye on that far-off dlvine event to-
ward which he knows the whole creation moves; and break-
ing the bread of life to these two doubting ones, he
vanighes to renmew the task with others who need him.
4nd these two wlll rise at once, return whence they
came, %nd begin thelr part in the salvation of the
world.

* o e o

1. For more complete interpretation see Balley, Gospel in
Art, pp. 390-3; Maus, Cprist and the Fine Arts, p. 429

2. For more complete interprétation ses Balley, op. cit,,
pp. 406-8; Masters in Art, June, 1900, pp. 23-26

3. Bailey, The Gospel in Art, pp. 407-8
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THE PRESENCE
“ .. And Lo, I Am With You Always Even Unto The End of
The World.” Matthew XXVIII, 20. By A. Borthwick




- 112 -

Lesson XIII
Christ in the World Today

Biblical Fassage: Mark 16:14~20, Matthew 28:16-20

Aim: To help the students to realize that our risen and
ascended Lord 1s present with us today.

Materials: ‘Picturas, Borthwick's "The Presence" and L'Her-
mitte's "Among thevlowly."

Use of the Fine Arts: Pictures used as teaching basis.

Pleture Study:

(Discussion Questions for "The Presence®l:)

1. What is the significance of the scene at the
altar?

The elevation of the Host signifies the "real
presence” of Christ in the communion elements.

2. Tell the story of the woman kneeling in

prayer. J
' She does not go up to the service at the sltar.
Perhaps she 1s so bowed with grief that she must pray aslone.
Can 1t be that she feels unworthy to worship with the com~
municants of the chnrch or has she lost falth in the ritual
and doctrines of the Church? She kneels in a quiet corner
of the great cathedral pouring out her heant te God, in ‘

prayer alone. But 1s she alone? As she prmys, ﬁﬁ& érax

near to her, with hand outstretched in 1aviag sym@atby
It is the radient ™Real Presence®! He is not only in the




AMONG THE LOWLY
LEON A, L'HERMITTE (1844~) METROPOLITAN MUSEUM

68 © BROWN~ROBERTS0N CO.. INC., NEW YORK
PRINTED IN U. S. A,
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altar service. He comss to any heart lifted to Him in
need —to the heart that 1is open to Him. Not only at the
altar is He found, but in the place of need.

Discussion Questiona for "mong the Lowly"zz

1. How does the family merit the presence of
Christ?

Not by wealth, position, or power do they merit
the presence of Christ, nor by thelr works in His name. It
is only through thelr open-hsarted, simple devotion.

2. What would the presence of Christ, as in this |
home, mean in your own home? How would His presence af-
fect your life, your actions, your conversation? How do

we realize the spiritual presence of Christ in our lives?

Conelusion:

Close with the poem, "God's Presence,"® repeat-

Ing the last verse ;s a prayer.

¢ & & & o

l. For a more complete interpretatlon see Albert Balley:
"Borthwick: The Presence"; The Upper Room, January-
February-March 1940, ppe 2-4

2. For more complete interpretations see Balley: "Christ
Mmong the Lowly"; The Upper Room, October-November-
December 193Y; Maus, Christ in the Fine Arts, pp. 700-1

3. James Mudge: Poems with Power to Strengthen the Soul,
p. 223 (verses 1, 2, 6)



GOD'S PRESENCE

But God 1s never so far off
‘ As even to be near.
He is wlthin; our spirit 1s
The home he holds most dear.

To think of him as by our side
Is almogst as untrue

As to remove his throne beyond
Thoge skies of starry blue.

For thou hast made this wondrous soul
All for thyself alone;

Ah! send thy sweet transforming grace
To make it more thine own.

-=Frederick William Faber




BROWN’S FAMOCUS PICTURES. NO. 730

MERSON. 1846«
ARRIVAL AT BETHLEHEM
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c. Suggested Pletures

A series of pictures auggesfed for use on the :
Life of Christ follows. Those designated with an asterisk
are Interpreted in this thesis.

Fra Angelico: "“The Annunciation®
Rossettis "The Annunciation®
Merson: "Arrival at Bethlehem"
Rephael: "Sistine Madonna" ‘
Lerclle: "Arrival of the Shepherds"
Burne-Jones: "The Star of Bethlehem"
Mersons "Repose in Egypt® '
Hunt: "Finding Christ in the Temple®
Cornicelius: ®Temptation of Jesus"
Zimmerman: "Christ and the Fishermen"
Millet: "The \Sawe;" M
Milleis: "The Evil One Sowing Tares"
Keller: "Raising the Daughter of Jairus"
Raphaels "“The Transfiguration'
Hofmann: "Christ and the Adulteress®
Soord: "The Lost Sheep"

Puvis de Chavannes: "The Prodigal Son"
Durer: "The Prodigal Son'"

Rodin: "The Prodigal Son"

Tissot: "The Prodigal's Return'
Hofmanns "Christ and the Rich Young Man® *




BROWN'S FAMOUS PICTURES. NO. 1744 GEIGER, 1849-
THE KISS OF BETRAYAL
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von Gebhardt: UChrist and the Rieh Young Man'
Watts: "For He Had Great Possessionsg" #
Kirchbach: "Casting Out the Money Changers" #
Titian: "The Tribute Money" '
Prell: "The Gorruptien of Judas

Brown: "Christ Washing Peter's Feet"
Pissot: "The Last Supper" “

da Vinci: "The last Supﬁer” *

Zimmerman: "The Last Supper®

Gelger: "The Kiss of Betrayall

Green: "The Vision of the Cross® #
Harrsch: '"Denlal of St. Peter"

Armitage: "The Remorse of Judas"

Ciseris “Ecce Homo" |

Munkaosy: “Ghrist\befbre Pilate" =

Beraud: "The Way of the Cross"

Mowbray: “The Crucifixion® *

Munkacsy: "The Crucifixion"

Titien: "Pieta |

Ender: ﬁHoly Women at the Tomb"

Burnands "Peter and Jomn"

Rembrendt: "The Supper at Emmaus® +

Bloch: "Come unto Me"

Borthwicks "The Presence'

L'Hermitte: "Among the Lowly"
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d. Worship Services

WORSHIP SERVICE I
Theme; Symboliam in the Church

| Prelude

Call to Worship: The Lord 1s in Hls holy temple: let all
the earth keep silence before Him, Hab., 2:20.

Hyon: "I Love Thy Kingdom,,Lord"'(zée)l
Poems: The Church of God?® |

Thou, whose unmeasured temple stands,
Built over earth and sea,

Accept the walls that human hands
Have raised, O God, to thee.

May erring hands that worship here
Be taught the better way;

"And they who mourn and they who fear,
Be strengthened as they pray.

Mey faith grow fim, and love grow warm,
And pure devotion rise,

While round these hsllowed walls, the storm
Of earthborn passion dies.

Presyer

Talks (by members of the class)s
"The Symbolism of the Church"d
"Phe Symbolism in our Church"

Period of Directed Prayer:

l. Thanksgiving for Christ

2+ Thanksgiving for the Church

3. Thenksgiving for the beauty and the

symbols of the Christian church

4., Dedication to the Christ of all life
Hynm: "In the Cross of Christ I Gyory" (117)
Benediction

* & & ¢ @

The references follow Worship Service II.
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WORSHIP SERVICE II
Theme: "Are Ye Able?"

Prelude

Invocation and Lord's Prayer

Hymn: "Brightly Beams Our Banner® (201)

Seripture: Mark 8:34-38

Prayer (by the leader) |

Talk: "Martyrs for Christ" (by a member of the class)4
HEymn: "Faith of Our Fathers! Living Sti11" (203)

Talk: "Living Witnesses for Christ" (by a member of
the class)

Hymn: "Stand Fast for Christ Thy Saviour®” (218)
Talk: "We Live for Christ" (by the leader)
Choir: "Are Ye Ablez" |
Benediction .

Period of Meditation

Postlude

e o @ O *

l. The hymnal used for this series of worship services

is "The Church School Hymmal for Youth." Numbers in

parentheses indicate the number of the hymn in thig
. hymnal " : " ,

2. The New Hymnal for American Youth, pe 337

3. See note 1, p. 79

4, See Note 1, p. 80
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WORSHIP SERVICE III1
Theme : Through Suffering to Triumph

Prelude: "The Palms" by Faure-Buck
Call to Worship: Palm Sundayl
‘He 1s coming! He is coming!

We hear triumphal shoutings from the eager marching throng;
We catch the t hrilling music of the children's lifted song;

The very stones are throbbing to break into acclaim,
And all the hills exultant to re-echo back hls name.

Break all our fronded branches and strew them in his way,

Our strength and all our beauty belong to him to-dsy.

Prayer
Hymns "When, His Salvation Bringing" (114)

Message: "Through Suffering to Triumphs: An Interpretation

(by the leader) of:

"The Trimiagsh% Entry" by Dore (background musie, "The

. Pa ’

"The Vision of the Cross" by Green (background musie,
the suffering theme from Wagner's "Parsifall).

"Way of the Cross"™ by Beraud (background music, "Alone"
or "1Tig Midnight and on Olive's Brow").

(background music, "Worthy is the Lamb" from
Handel's "The Messiah").

Anthem: "Worthy is the Lamb" from "The Messiah" by
Handel .

Seripture: Revelation 5:11-14
Hymm: "Crown Him with Many Crowns® (134)

Benedlction:
Unto Him that sitteth on the throne, and unto

the Lamb, be the blessing, and the honor, and the

glory, and the dominlion, for ever and evez(s.; ,gmeg,g

Rev, 5:1

Postlude: "Hallelujah Chorus" from "The Ness

1., The New Hymnal for American Youth, p. 323
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2, Plans for the Use of the Fine Arts
in a course on 0ld Testament Characters.

The plan for the course on 0ld Testament charac-
teré 1s presented without any relation to the preceding
course. It 1s assumed, however, that in some previous
gesaion the class has chosen to survey the 0ld Testament
utilizing an approach through representative characters.
The selection of a unifying activity, at the same time, of
making a wooden poster-book indicates the need of studying
the sharacters from pictures and perhsps other forms of
the fine arts., In order to gsecure variety in the class
studles, music, poetry, and plctures of sculpture are used
as well as paintings, though a picture is suggested for
each character in order that the poster-book may be com-

plete.

N

a. Explanation of the Plan of the Course

‘The worship services for this course aré assumed
to be planned for one month during the Quarter ratheyr than
for one sSunday in each month. The congecutive month of
services makes possible the planning of the worshlp around
a general theme for the month of which each wesekly theme
is an integral part. Since thls course is planned for
any quarter in the year, no allowance has been made fdr‘
seasonal observances. However, as in the preeeding‘ccurse,

the worship servlces are the outgrowth of the class and



THE PROFPHET DANIEL
Ceiling, Sistine Chapel, Vatican, Rome

THE UNIVERSITY PRINTS E MICHELANGELO, 1475—1
BOSTON ’
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eclub studles.

The nature of the subject of this course requires
a synthetic study of the 0ld Testament. Such a broad sub-
jeet necessitates a rather superficial study. However, .
tﬂa teacher can make even such a rapid study meaningful
and vital by centering each class period on some devotional
thought, and by bringing out the message of each character
as portrayed in the selection from the fine arts, If the
study is to be worked out by the class rather than presented

" by. the teacher, more time than the usual class period will

be necessary. Thus in this course the club work is sgo
closely integrated with the classwork as to be actually a
continuation of the class period, particularly in the first
sessions. By an adjustment of time the club work may be
used in class session but it is here presented as a week-
day activity. However, the impetus of purposeful activity
will undoubtedly make s uch an arrangement satlsfactory to
the seniors. ,

The actual sﬁuﬂy is based on a charted synthetic
study of the 0ld Testament emphasizing, of course, the
important characters. The cholce of characters is made
according to the messages of avallable selections from
the fine arts, and according to the representation by the
character of some phase or element of the 0ld Testament.
The course, then, 1s composed of several typea of activity:

synthetic study of the 0Old Testament, study of the fine arts
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reiating to the characters of the Uld Testament, selection
of characters for the poster-book, making the poster-book,
and the preparation of a series of worship services based
on the study.
- One lesson plan, together with a chart of the

Biblicsl material, is presented. The chart for the asc-
ond lesson is included in order that the teachsr may kmow
how to integrate the material of the first in the second.
Only the interpretatlions of the plctures are given for the

other lessons. The selections included are available at
small cost, but adjustments in materials can be made when
necessary. | :

It 1s anticipated that, while the class may not
be able to read the whole 0ld Testament during the guar-
ter, the students will look through the material to dig-
~ cover the geheral history, and the outstanding characters
of sach period.

The gemsral aim is to glive the students a piéture
of the 0ld Testament in 1its generai features, outstanding
characters, geographical and chronological plan, and in all

God's working with man and man's relation to God.

Materials needed are‘a Bible,rpana 1,

for each student; a hlackbear&, ané Iarge‘ma
use; and a good shronology ef tha i
ence, such as that in "New Bibliaal ‘Evidence" by'sﬁr Charles

Marston.
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The Union Bible Pictures. . . J. Doyle Penrose.
Old Testament Series. 7. Jacob Wrestling With the Angel.
>
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LESSON I: GENESIS

Aims To present a general view of the book of Genesis,

———

of the characters, events, general history, geography,

time span, and soclal order of the bookéogg glve a _reali-

zation of 8 plan for man.

Approach: What 1s the advantage of a plcture over a de-

scription of a scene? (Accept all answers but wait

for, "The plcture can be seen all:at once.") What ad-
vantage has the deseription? It can give prcgreas1on.
We need both of these qualities In our study of the 0ld
Testament. We want to see it all at a glance, yet we
must have the progression, the cause and effect, and the
working out of the book. ILet us see 1f we can have all
these qualities in a chart. '

Body of the Lesson: Draw from the class the information

found on Charts I and II. Let them recall or look up
the material in their Bibles. Help them with references
and suggestions, but let them feel th;t it 1s really
their work. As they give Information, work out the
chart upon the blackboard, suggesting that they may
want to copy it for thelr own use. Include any other
contributions which the claas offera. Have one student
in charge of looking up the chronology, and one to point
out geography on the large map. In summary, call atten-
tion to the Creation and the call of Abraham as out-
standing evenﬁs related to oubtstanding characters.
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Indicate God's plan for man., Suggest the next period.

Coneclusion:

Close with a brief devotional message relating
to the Creation, Adam, Abraham, or his call. Remind the
senlors to bring selections on the characters found in

Genesls for the club meeting this week.

b. Interpretations

Interpretations of selections from the fine arts
for use in a course on representative 0Old Testament char-

acters are presented on pages 124 to 134 inclusive.
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ADAM
| From the painting
"The Creation of Adam"
by Michelangelo
This plcture gives three aspects of God in\créa~
tion. The volitlional or energy aspect is seen in the ac-
tion as God projects Himself thfough space., Note His great
vitality and Hls abllity to arouse 1life in Adam. This
same energy is seen in nature in a wave or a whirlwind.
The intellectual aspect of God is evident in His
keen profile and fooused eye as He "breathes the breath of
1ife" into Adam, which shows God's concentratian on the
business in hand. Though Michelangelo has portrayed God
as glving energy to Adam through the touch of His hand, he
has also subtly outlined in the cloud the breath of God,
or the Splrit of God breathing life iInto Adam. Unfortun-
ately, most of the Inexpensive prints haveblurred the
outline of the cloud, but it is possible to find prints

which show the Splrit.t

The intellectual aspect of. God
is seen in nature in the marvelously exact mathematics of
the universe, in the infinlte variety of the form of shou~
flakes all enclosed within the figure of a hexagon.

The emotional aspedt of God 1s revealed so deli-
cately by God's feeling that Adam must not be alone. He
brings Eve: enfolded tenderly in Hig arm. Note Eve's eyes,
and the attitude of delleacy with which she looks upon the

one who is to be her mate, Note also the joyous cherubs
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~ accompanying Eve.

1 | In contrast to the energy expressed in the
figure of God, Adam's lack of vitality is seen in the re-
elining attitude, hardly strength enough to raise his

hand toward God to receive life. The beauty of Adam's

nude body and of his face 1s fltting for the one who 1is
the height of all Creatlon.

. & & 5

l. The print of The Creation of Adam shows this clearly,
in Iﬁgald Lord Finlayson: NMichelangelo the Man, facing
Pe



The Union Bible Pictures. Fritz von Uhde.
Old Testament Series. 6. The Trial of Abraham’s Faith. °

Published by permission of George D. Sproul, who owns the
copyright in United States




ABRAHAM
, From the painting
"The Trial of Abraham's Faith"
by Fritz von Uhde -

The full realm of human love and of devotion to
God is expressed in this painting of Abraham and Isaac.
The moment cannot be mistak;n. As Abraham clasps Isaac
against his heart, his whole being bespeaks the :agonlzed
love which.was willing to sacrifice 1ts most precilous
treasure in obedience and in devotion to God. We relive
with him the sorrowful obedience, the bewilderment at the
command, the dread of telling Isaac, the angulsh of bind-
ing him on the altar, the horror of 1ifting ﬁhe knife.
And in Abraham's clasping of Isaac close to himself we
see the unspeakable rush of joy, the burst of relief, the
realization, "He 1s to livel"

But Abraham's heart is not turned to Isaac
»alona. His face uplifted to the light of heaven, he looks
to God in pralse and rejoicing, in new faith, in deep
awakened love. "Thou didst know from the beginning it was
but a test., How could I have feared! My God is a right-
eous God. Thou art just and holy. Thou dost not demand
sacrifice of life, but sacrifice of living, obedience, and
trust. Thou hast in this moment given me to see Thy heart.
Oh, my God, let me walk evermore in a heart—relationshiﬁ
with Thee."



BROWN’S FAMOUS PICTURES. NO. 374 MICHAEL ANGELO. 1475-1564
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San Pietro in Vinculis, Rome




MOSES | |
From the statue

- "Moges"
by Michelangelo

Michelangelo's conception of Moses is true to
the Biblical account. ™"His attitude expresses a majestic
calm and breathes the authority of him who has talked with
God within the cloud on Sinai."l He has the strength of
character, the physlical power, and the commending person-
allty of the true leader of men. His eyes are fixed on
the futwre, He visions these peopje in the promlged land,
established as a nation, but separated from the world by
their devotion to the One God who has brought them up out
of the land of Egypt. As his hand rests on the Law, so the
nation of Israel rests on the foundation of the Law which
binds them to God.

Moses 1s geated here, but in readiness to rise
quickly to action at God's command, and lead his people
forth. He is a figure of simplicity, of vitality, and of
grandeur., Hls features bear the gtamp of his people.
Michelangelo has followed the Biblical portrayal of Moses,

even to the horns on his forehead, attributed to him :
the Douay Blble through an error in thesﬁaztv«yi
of his figure 1s "the calm energy Gfi@ﬁ{ff

* e & ¢ 8

1. Eugéne Gulllaume, In bbe‘uaatera‘éf”&rg ;; ‘
Tayson;

2. For the 1life of the sculplor, see Fin op. eit.
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RUTH
From the plecture
"Ruth® ,
by Bruck-Lajos
This plcture of Ruth can but remind us of her

beauty of character and ber devotion to her mother-in-law.

' The artist has beautifully portrayed her lovely face and

form. One senses her humility, her willingness to serve,
her self-denial. As she stops for a moment of rest her
thoughts are far away. Is she thinking of her home in
heathen Moab? Is she consclious of Boaz' eyses upon her,
his question eoixoeming her? It may be that both the past
and the future arse crowding in upon the present.

Who was this girl before she came to Bethlehem?
A heathen in a foreign land, brought up in the midst of
idolatry. But when the time of decision came, her choire

was made for a new country, e new home, and a new God. Ko

persuasion could turpn her back. And no hardship in the
new life could overwhelm bher. With weary falthfulness she
gleans to support herself and her mother-in-law. No com-
plaint at the bhard work or the hot sun, -no bitterness.

She is worthy of regard. And reward awalts her. The love
of Boaz, the wealth of his home, the position of honor.
One cannot help but count as the reward she treasured
most, however, the splritual assurance that her cholce was

right and that she was faithful to 1it.
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SAUL

From the ‘Poem
"Saul '
by Browning

Browning has chosen the incident of I Samuel
16;14~23 for his poem on Saul. The music of David, the
shepherd boy, is the theme of the poem, as David recounts
his efforts to free Saul from the evil spirit which had
come over him,

David's love for Saul 1s outstanding throughout
the account, He sings first the simple tunes that the
animals love, then the songs of the workers in the fleld.
He goes on to songs of the great Joys of 1life, end as he
continues he centers in the greatness of Saul's life. He
sees that Saul is aroused, but 1s not comforted, so he
sings again to tell Saul that his greatness is not in his
mortal 1ife, but in the effect of his great deeds.

Then, through the intense and self-sacrifiecing
love with which David is inspired for 8aul, the pro-
phetic revelation of God as an incarnation of love
in Christ 1s borne in upop him., Yearning to give
Saul greater comfort, even the assurance of a future
resurrection of life, the truth comes to him. In
Nature God has been revealed to him as the Almighty;
in his own love, God 1s revealed to him as Love, in~
finitely strong in his power to love and be able to
accomplish what David only desires to accomplish, but
infinitely weak in his power to be loved, through
which weskness he shall become incarnate and be the
salvation of mankind . .1

Ernest Norman's picture portrays the effect upon
Saul of David's singing. Note how Saul lesns forward with
his arm outstretched In a tender gesture in response to
David's love. This 1s the moment described in I Samuel
16:23, "So Saul was refreshed, snd was well, and the evil
spirit departed from him."

e & & » @

1. Porter and Clarke, Introdwu tory note to Browning's
"Saul," p. vi
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Academy, Florence
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DAVID
From the statue
"Davig"
by Michelangelo

The statue l1ls of an adolescent boy in the ini-
tial act of throwing a stone from a sling. The youthful
face and head and the gdolescent proportions lead us to
believe that the youth 1s about seventsen years old. But
how much more than thls the statue ﬁells. This is no or-
dinary boy, 1t is David; the shepherd boy who was chosen
of God to be king of Israel, and more than that, to be
the king through whose line should come Messilah.

Michelangelo has caught the physical character-
istics of one worthy to be king. There is stremgth in
his body, powér in his great hands. His muscles are well-
developed. He has fine balance, and in spite of tk;e ado~
lescent awkwardness, he has true grace. His features are
fine, bis eye piere.’mg.

Spiritual characteri gties are evident also. Cour-
age 1ls here, and self-conquest. David's character 1sstamped
on his face. He can withstand temptation, he as tenaclty
of purpose. Every line of his body indicates determination
realized. Yet, he is not hard; he has rare patience. Fin~
ally, above all else, he has moral strength. He prepared
himself through boyhood to become a man; he was chosen a.
king! He lived a life of beauty in his youth; he wrote
~ the most beautiful poetry the world has known.



ELIJAH IN THE CAVE AT HORER,

Ptg; Co.,Aj.

. ‘Copyright by de Brunoff, 1904.

C.N. T
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ELIJAH

From the oratorio
"Elijan"
by Mendelssohn

The oratorio "Elijah" is one of the greatest
-maaterpiacea of religlous music.

‘ The music begins with Elljah's dramatlic prophecy
‘of the dreught and continues through the life of the
prophet to his ascent into heaven. The dramatic intensity
of the oratorio and its variation from the usual fom of
oratorio almost identifies the work as a sacred opera.
There are seversal dramatic soenes. The appeal of the
stricken people, "Help, Lord,"™ the raising of the widow's
son, the contest with the priests of Baal, which 1s one
of the most intense scenes in the work, the coming of raln,
the denouncing of the worship of Basal with the congequent
wrath of Jezebel and the people, and the final scene of
Elfah's ascent to heaven. In all these tense incldents,
the music portrays the feeling of the words with telling
effect. In the contest with the priests of Baal, the
music itself turns pagan with thelr frenzy; then smoother
and slower for Elijah's dignified appeal, "Lord God of
Abrahem.™ -

‘ "Elijah" includes the "most exquisitely beauti-
ful vocal trio in exlistence, the pure and serene 'Lift
Thine Eyes,' sung a cappella by the watechlng angels.
There are other very beautiful selections: %If with all
your hearts,” "Be not afraid," "He watching over Israsel."
Each part of the oratorio ends with a magnificent climax.
The pathetic plaint, "It is enough," leads to the experi-
ence of the cave, which Tigsot has pictured. The cry of
the prophet is portrayed, "I, even I only, am left." The
experlience in the cave 1s the tuming point of the ora-
torio, from which 1t progresses to the finale.
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THE PROPHET ISAIAH i
Ceiling, Sistine Chapel, Vatican, Rome

THE UNIVERSITY PRINTS MICHELANGELO. 1475-—1564
BOSTON
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ISAIAH
From the palnting
RIsalah®
by Michelangelo

The motif of Michelangelo's palnting of Isalah
is inspiration. The figures back of the prophet are mes-
sengers of inspiration whispering thelr messages in his
ear. The whole plcture carries out the motif. The grace-
ful body of the prophet, the flowing lines of his robe,
the grace of the columms, the upreach of the figures above,
add fo the atmosphere of inspiration. Fnrthérmore, the
position of Isgiah himself contributes to the suggestion.
His finger in the book is significant; his arm curving
upward, the turning of his head, his listening attitude,
and the suggestion that he 1s ready to rise give the ob-
server a most definite realization of the artist's theme.
The pleture 1s one of subjective experience.

One wonders why the artist did not paint a pie-
ture having to do with Isalah's message. However, it would
be difficult to choose the domlinant motif of Isalah's char-
acter or message. Hls was a message of awful jJustice and
of wondrous love, depressing surroundings, and insplring

Messisnic hope. Sargent has portrayed Isalah's reapegéé ‘~‘

to his vision in the Temple. Michelangelo encompasses all

in his message of inspiration.




THE PROPHET JEREMIAH
Ceiling, Sistine Chapel, Vatican, Rome

THE UNIVERSITY PRINTS MICHELANGELO. 1475—1564
BOSTON
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JEREMIAH
‘ ' : . From the palinting
- "Jeremiah"
by Michelangelo

"The Weeping Prophet" could well be the sub-
title for Michelangelo's partréyal of Jeremish. Despair
is seen in every line. The figures in the background
droop in sympathy. The massive flgure of Jeremlah is
welghted down with an unseen burden -~despair. Hls powepr=
ful shoulders were made to stand straight and mighty, but
they are bowed down. Hls hands were lntended for the
great gestures of elogquent preaching, but they hang limp,
See his head sunk on his chest, held by a powerless hand.
Even the folds of hils garment droop downward. His crossed
legs, his feet, pushed back under the chair, tell the
story —he could not rise easily if he tried.

This is not the Jeremliah who gaw the vislion of
the almond tree, and had the message that God 1s awake and
1s 1n control. This is the Jeremish who eried (4:19);

My anguish, my anguish! I am pained at my very
heart; my heart is disquieted in me; I cannot hold

my peace; because thou hast heard, O my soul, the
sound of the trumpet, the alarm of war.
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HOSEA
From the painting
"Frieze of the Prophets"
by Sargent
Hosea 1s a prophet of hope. But he 1s a prophet
who suffered much. His face 1s our key to his 1ife and
character. In his face is seen a powerful will, a bril-
liant intellect, and feeling to a supreme degree. It is
a long faﬁe, with a long chin and firm mouth, revealing
physical beauty and intellligence —the perfection wrought
through suffering. The enveloping hood, shieldihg the
face, betokens restraint of emotion.
Hosea had suffered dreadfully. He was over-
whelmed by his wife's infidelity, her brazen adultery.
But in his love there was perfeat willingness to take her
back. On his youthful face 1s etched the tragic suffering
and the pesce that has Qome'when the one whom he loves is
restored to him. His experience, and his response to the
experience is a perrect example of God's forgiveness and

love.



THE PROPHET ZECHARIAH
Ceiling Sistine Chapel, Vatican, Rome

THE UNIVERSITY PRINTS MICHELANGELO, 1475—1564
BOSTON
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c. Suggested Plctures

; : A serles of pictures suggeéted for use on the
014 Testament follows. Those with the asterisk are inter-

preted In this thesis:

 Michelangelo: "The Creation of Adem®™ #
von Uhde: "The Trial of Abraham's Faith" &
Penroses "Jacob Wrestling with the Angel®
Mestrovic: "Moses"

Michelangeloe: "Moges" *

Bruck-Lajos: "Ruth" %

Normend: "David and Saul"

Starr-Canzieni: "David Brought before Saul'
Michelangelo: "David" # ‘
Dicksee: "Aheb and Elijah

Tissot: ™Elijah in the Cave at Horeb"
Blake: "The Book of Job"

Sargents "Frieze of the Prophets"
Michelangelo: "Isaiah" # '
Michalangelo: "Jeremish® s

Michelangelo: "Ezekiel"

Michelangelo:v "Deniel!

Newman: "As I Was by the Side of the Great River®
Newman: "Daniel Praying"

Mlichelangelo: ®Joel"

Michelangelo: "Jonah"

Michelangelos "Zecharigh'




d. Worship Services

WORSHIP SERVICE I: GOD IN THE WORLD
Theme 2 God in Creation

‘Prelude; Selections from "The Creation" by Haydn

Call to Worship:
O come, let us worship and bow down;
Let us lkmeel before the Lord our Mﬁker.
Know ye that the Lord, he 1s God:
It 1s He that hath made us, and we are His;
We are His people, and the sheep of Hls pasture.
Ps. 9526; 100:3

Hymns . "0 Worship the King" (29)

Seripture: Psalm 148

Preyer (by the leader)

Hymn: "The Spacious Flrmament on High" (53)
Interpretation of Michelangelo's "The Creation of Adam"

Anthem: "The Heavens are Telling" from "The Creation" by
_Haydn ‘

Unison Prayer (prepared by members of the class)

Postlude: Selections from "The Creation" by Haydn

L] - * L] L 4

1. The hymnal used in these worship services is "The Church
School Hymmal for Youth.® The number in parentheses
following each hymn title is the number of the hymn
in this hymnal. .
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WORSHIP SERVICE II:; GOD IN THE WORLD

Theme 3 de :m Men =~ Conscilence

Prelude: "Meditation" by Barnes

Call to Worship:

(Leaders:)
Who shall ascend into the hill of the Lorad?
And who shaell stand in his holy place?

(Response:)
He that hath clean hands, and a pure heart;
Who hath not 1lifted up his soul unto vanity,
And hath not sworm deceitfully.

Hymn: "Rejolce, Ye Pure in Heart" (139)

Unlson Pra%er: v
. O God, whose power 1s made perfect in wesk-
ness, we would find our strength in Thee. Through
~ right thought of Thee, give flirmmness to our thinking.
Impart courage to our hearts because we hear Thy call
coming to us with no uncertain sound. Kindle within
us that flame of holy love which burns out all that
is wrong and base, Strengthsn our wills, that un-
discouraged we may face duty as high privilege. Grant
us the confidence of Jesus who set hls face stead~-
fastly to do Thy will. In His name we pray. Amen."l

Responsive Reading (Commandments with Responsges):®

Leader: I am the Lord thy God; thou shalt have no other
gods but me,

Response: We cannot serve God and mesmmon. Let us wor-
ship the Lord our God, and him only let us serve.

Leader: Thou shalt not make to thyself any graven image,
nor the likeness of anything that 1s in heaven
above, or in the earth beneath, or in the water
undér the earth; thou shalt not bow down to them
or worshilp them.

Responses God 1s a splrlt; and we who worship him must
worship him in spirit and in truth.

Leader: Thou shalt not take the neame of the Lord thy God
in vain.

Responge : Let us swear not at all; neither by heaven,
for it 1s God's throne; nor by the earth, for
it is his footstool.

Leader: Remember that thou keep holy the Sabbath day.

Responses The Sabbath was made for men. Let us follow
him who said, Come ye yourselves gpart, and rest
a while.
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WILDE'S BIBLE PICTURRS. 695. CARL BLOCH.
“COME UNTO ME ALL YE THAT LABOR.”
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Leader: Honor thy father and thy mother.
aasponse' Let us be kindly affectioned one toward another

with brotherly love; 1n honor preferring one
another.

Leader: Thou shalt do no murder.

Respongs: Let us not be angry with our brothers. ILet
us love our enemies, and do good to them that
hate us; that we may be the children of our
Father who is in heavsn.

Leader: Thou shalt not commlit adultery.

Response: Let us be pure in heart, that we may see God.

Leader: Thou shalt not steal.

Response: If we have stolen, let us steal no more, but
rather labor with our hands for the thing which
is good, that we may have to give to him that
needeth.

Leader: Thou shalt not bear false witness against thy
neighbor.

Response' Putting away lylng, let us speak every man
truth with his neighbor for we are members one
of another.

Leaders Thou shalt not covet.

Response: Let us lay up for ourselves treasures in
heaven; for where our treasure is, thers will

. our hearts be also..

Unison: O Almlighty Lord, and everlasting God, vouchsafe,
we beseech thee, to direct, sanctify, and gov-
em, both our hearts and bodies, In the ways of
thy laws, and in the works of thy commandments;
that, through thy most mighty protsection, both
hers and ever, we may be preserved in body and
soul ; through our Lord and Saviour, Jesus
Christ. Amen.

Vocal Duet: "Sweet Will of God."
Interpretation of Plctures: '
UMoses" by Mestrovic —the Law
"Come Unto Me®™ by Bloch—the Way
Prayer Hymn. "Teach Me, O Lord, Thy Holy Way" (199)

Benediction

1. "Church School Hymnal for Youth! p. 387
2. Adapted from "The New Hymnal for American Youth," p.
292 |
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WORSHIP SERVICE III: GOD IN THE WORLD
Theme: God in Nature

Prelude: "Spring Song" by Hollins
Call to Worship:

Oh come, let us sing unto the Lord;
Let us make a joyful noise to the rock
of our salvatlon.
Let us come before his presence with
thanksglving;
Let us make a Joyful noise unto him
wlth psalms .
Psalms 953:1,2

Hymn: "For the Beauty of the Earth" (56)

Poem: Quotations from "The Higher Panthelsm" by Tennyson
Preyer (by the leader)

Anthem; "God of All Nature" by Tschalkowsky

Seripture: Psalm 19:1-8

Hymn: "This is My Father's World" (52)

Responsive Reading: Psalm 96

Prayer in Unison (A prayer of thanksgiving prepared by
A the class.)

Hymns "Lord, Thy Glory Fllls the Heaven'" (47)
Benediction
Postlude: "Sing the Lord" from "“The Creation" by Haydn
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WORSHIP SERVICE IV: GOD IN THE WORLD
Theme: God in the Social Order

Prelude: "Comfort Ye My People" from "The Mesalah" by
Handel

Opening Sentence: Thou shalt love the Lord thy God with
: all thy heart, and with all thy soul, and with
all thy strength, and with all thy mind; and
thy neighbor as thyself (Luke 103:27).

Invocation and Lord's Praysr

Hymn "Wb(Tha?k Thee Lord, Thy Paths of Service ILead"
287

Poem: "God's Dreams®

Dreams are they--but they are God's dreams!
Shall we decry them and scorn them?
That men shall love one another,
Thet white shall call black man brother,
That greed shall pass from the market-place,
That lust shall yield to love for the race,
That man shall meet with God face to face —
Dreans are they all,
_ But shall we despise them--

God's dreams!

Dreams are they —to become man's dreams!
Can we say nay as they clalm us?
That men shall cease from their hating,
That war shall soon be abating,
That the glory of kings and lords shall pale,
That the pride of dominion and power shall fall,
That the love of humanity shall prevall —
Dreams are they all,

But shall we despise them—

God's dreams!

Hymn: "Where Cross the Crowded Ways of Life" (268)

Anthem: "How Beautiful Are the Feet of Them"™ from "The
Messiah® by Handel

L 13

Brief Interpretation of Sargent'!s Frieze of the Prophets
Prayer of Dedication A

Prayer Hymn: "Thou, Whose Feet once Trod the Way" (270)
Benediction




‘THE PERRY PICTURES. 940. C. FROM PAINTING BY WATTS, 1820-1804.
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5. Suggestions for the Use of the Fine Arts
~ in a Course on the Christian Life

The suggestions for the use of the fine arts in
a course on the Christian 1ife or on youth's problems of
today are not presented as a unit. Toplcs which may be
presented effectively from selsctions of the fine arts
have been chosen and are presented as separate studies
which can b;'integrated into almost any type of course on
such subjects. Of these, four are interpreted in this
thesis. The teacher must adapt them to the unit in whieh
they are used.

This serles of studies 1s usable not only in
classwork, but it 1s particularly adaptable to the presen-

tation of worship services.

a. Interpretations

A limited group of interpretations of selections
from the fine arts follows on pages 142 to 147 Inclusive.
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CHOICE

From the plcture
"piana or Christ?"

by Long

Diana of the Ephesians was a powsrful force in
the days of‘ early Christianity. She was one of the seven
wonders of the world. In the days of Paul, the followers
of Diana héd been violent in their attempts to stop the
spread of Christianity. 1In this picture is a yoﬁng Gresk
" girl face to face with the ultimate decision of Christ and
death, or Diana and all the joys of 1life that the world
had to offer. How could she choose in such a place? Be-
hind her was the great arena where Chrlistians were mar-
tyred; and where all the galety of 1life was centered.
Walting for her declsion are the soldlers who will take
her awdy i1f her choice denied the Greek goddess; perhaps
they are temple attendants. The marked resemblanee of
the girl holding the box and the one making the decision
suggests that they are sisters. How terrible to turn from
her own family. Eut even more hearte-breaking it is to
deny her lover. He draws her arm toward the box, whisper-
ing/ln her ear the promises of the future-—theif love,
their home, friends, position-—surely these are not to be
turned lightly aslde. It is such a little thing to throw
a pinch of salt upon the fire. But in the little thing 1is

the greatest 1ssue.
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The young woman has no one to encourage her in a
deelsion for Christ. There 1s no statue of Him to which
she may look. Christ is in her heart. Her declsion must
be made through prayer. But her eyes are fixed on Him;
her decislion is made already as her hand indlcates. She
is turning from the love and even the life of this world
but she is to be glorified in another woxrld, to dwell in
the presence of the One who loved her and gave His life
for her.
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HOPE
From the painting
"Hope" by Watts.
For contrast,
"Hope" by Burne-Jones

What 1s hqgpe? Look first at the picture by
Burne-Jones. A beautiful girl is picking apple blossoms.
She holds a branch of lovely blossoms in her arm, but
turns from its fragrance and beauty to reach up into the
tree agaln for another branch. Can she reach 1t? She
hopes -she can!

Is this hope? 8o superficlal, so sslfish a mo=-
tive 1s this., Can a motive such as thls 1influence men to
live aright? Can it spur heroes to courageous deeds? Can
it give purpose to life?

Look at the Hope by Watts who is far from the
city, far from the help or friendliness of fellow man.
She 1s alone on a vast sea of vapor, alone under skles
that.are greenish and grey. This Hope is barefooted; she
is dressed very simply. Her face is beautiful, but her
eyes are blind-folded. She cannot see ahead; she does not
know what will befall her. Her harp has only one string
left unbroken. In the sky one atar shines down to light
the mist about her. Yet she plays her song on the one
string. This 1s hope; singing, with only one star for a
promise, This 1s the hope that can buoy hearts in sad-
ness, that can spur men to daring, that can make life
worth while,
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CALUMNY ,
o From the painting

"Gal
by Botticelll

" The story of ®Calumny" is essential to an under-
standing of the picture. Apellés, the Ephesian, a noted
pailnter acclaimed for his draftsmanship, was a close friend
of Ptolemy Philopater. Antiphilus, a rival artist, knowing
Ptolemy to be a weak-minded tyrant nursed on praise and
adulation, accused Apelles of having pért in a conspiracy
against the throne. He charged that he had seen Apelles at
dinner with Theodolus, commander of forces at Tyre. Ptole-
my, being so weak-minded, did not take into conaideration
‘the artists! rivalry and did not check on the charge which
could have been proved false since Apelles had not even
beenjin Tyre. Ptolemy accordingly had Apelles punished.

He repented his Injustice, however, when the truth finally
filtered out, and sought to make amends by giving Apelles
one hundred talents and making Antiphilus his slave.
Apelles palnted "Calumny" to avenge himself.

On the dais sits the anjust judge, his long ears
indicating his asinine character which was revealsd in the
fact that he did not investigate the case. Ignorance and
Suspicion are whispering in his ears. They urge him to'a
quick judgment without waiting for an investigation. Envy,
the prosecuting attorney, stands before the judge. He is
a pale young man, ugly, emaclilated, wom Dby disease. It
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was for envy of his rival that Antiphilus made the charge.
églmnj, dragging in the unfortunate artist, is being
adorned by Treachery and Deceit. Calumny is much more

| effective when adorned by ‘these two. Treéchery implies
:he work of one who has been a friend, and therefore one
whose witness would be more effective. The poor vietim 1s
completely overwhelmed by Calumy; instead of futlle re-
sistance, he only prays for mercy or for the speedy reve-
‘\"i/a.tion and recognition of the truth.

Remorse stands apart, hands bound, for Remorse
| can do nothing to right the wrongs that are done. She is
dressed in’ rags --a beggarly substitute for the strength of
character which would have used Jjudgment instead of lis-
tening to these deceivers.

Truth stands far from the Judge. 8She is not
jnown n the haste of slander. Truth filters out, she
does not rush with frantic speed as must Calumny. Truth
is nﬁdo, for Truth needs no adornment. Right stands alone.
Truth 1s the principal thing in the pilcture, for it is the
ultimate in the story.

The pictui'a brings out the terrible, irreparable
damage done by Caluany, the nature of Calumny --sponsored
by Envy, adorned by Treachery and Deceit —the futility of
Remorse, and the beauty and ilnevitabllity of Truth.
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DEATH

From the statuary
"pDeath and the Young 8ou1ptor”
‘ ~ by French

 This beautiful piece of statumry is a memorial

. g;éiyaéng'aeulptor who died at the age of twenty-two.
f‘ﬁérﬁin Milmore was already noted as a soculptor at the time
of hia death. He 1s portrayed here in theﬁbeauty and
strength of youth, working on the Sphinx, the riddle of
‘man. He stands at ease as he works, yet with poier re-
_strained in every muscle.

a Death approaches silently. She has just alight-
fgéd’en the ground. Her beautiful wings are folded, but the
‘fiipes of her form and the drapery of her gowm suggest con-
tinuea motion. Her face, beautiful in features, 1s shroud-
ed by/the broad hood. She carries asphodels, not the sym-
bol of death but the symbol of lifé hereafter; not death,
for in death is new life everlasting. How gently she stops
the sculptor's work. 4nd he looks at her fearlessly, nei-
ther shrinkiﬁg nor deflant. He can look her in the eye
unafraid, because his life has been pure and fine. Death
is a beautiful angel calling him gently to a greater life
beyond this world.

For an article on the sculptor's 11fe, cf. Mentor, Octo-
ber 20, 1913
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b, Suggested Plctures

A series of pictures suggested for use in a
Christian 1life course follow. Those with the asterisk
have been interpreted in thils thesis.

CALUMNY Botticelli: "Calumny" #
CHOICE Long: "Diana or Christg" =
CONSCIENCE Mestrovie: "Moses" ‘
COURAGE Bastien-Lepage: "Jeanne d'Arc"

FH;LWSHIP WITH CHRIST :
L'Hermitte: "Among the Lowly"™

FORGIVENESS |
, Tissot: "The Return of the Prodigal®
Velasquez: "The Surrender of Breda".

FREEDOM Riveras "The New Freedom"

GREED " Hof fman 3 "Rubbish”
Hofmann: "Christ and the Rich Young Man® 3
von Gebhardt: "Christ and the Rich Young Man™ s
Merson: "Arrival at Bethleshem" v
Rivera: "The New Freedom" —
Watts: "Mammon®
Watts: PSic Transit Gloria Mundi”

HOPE Burne-Jones: "Hope" #
, Watts: "Hope"

PRAYER Borthwick: YThe Presence® .
Durer: "Praying Hands"
Millet: "The Angelus™

PURITY Abbey: "The Grall Legend" (set of 15 pictures)
Watts: 'Sir Galahad"

SUCCESS Wattas USic Transit Gloria Mundi% 
TEMPTATION Burne-Jones: "Circe® '
WAR Stuck: "War®
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G‘. Sources of the Materlals on the Fine Arts

. The avallability of material is one of the great

pmhz.ma of the teacher who is anxious to use the fine
arts in teaching seniors. However, unexpeated resources
freémntly open up to one who 1s not afrald of the hours
. of searching or of the embarrassment of asking favors.
Libraries and museums offer, not only much material, but
information on aveilable material. The teacher or church
can build up a very helpful library of prints by cutting
plctures from magazines and papers and mounting or f£iling
thenm.

| There are many companies from which inexpensive
“p;-;'at;s may be purchased. Among these are the following:
, Art Extension Soclety, Westport, Conn.
‘George P, Brown, Beverly, Mass. '

Pérry Pictures Company, Malden, Mass.
Pilgrim Press, 14 Beacon Street, Boston, Mass.

New York Sunday School Commission s
416 Lafayette Street, New York, N. Y.

University Prints, Newton, Mass.

Union Press, 1816 Chestnut Street, Philadelphla, Pa.

W. A, Wilde & Co., 131 Clarendon Street, Boston, Mass.
Brown-Robertson Co., Inc., 33 W. 34th St., New York, N.Y.
House of Art, 33 West 34th Street, New York, N, Y.

| The use of lantern slides 1s recommended when

individual prints are not available or prove umpractical.




| 811&5& may be purchased or rented from the fbllowing;

' 1ic;xnystoae View Campany, Meadville, Pa.

.Boaré of Ghristian Education, 1505 Race Street,
‘ - Philaﬁelphia, Pa.

- ssoler Lantern Slide Co., 131 E. 234 Street,
~ New York, N. ¥.

~{5j g¢gr¢po11gan Museum of Art, New York, N. Y.
 Bond Slide Company, Chicago, Illinois

D. Summary

The question of how the fine ayrts may be used in
teaching seniors i1s ever present. The study of this chap-
k*‘tar,has been offered in an attempt to give the teacher ma-

terial which will be spplicable to his course. Lesson out-
k*~1iaes for a course on The Life of christ have been presented,

: 1n ralation to a three-fold plan for eorrelated classwork,
‘elnh aetivities, and worship services. A Simllar quarter's
plan has been presented on QOld Testament Characters, with

interpretations of selections from the fine arts. Topiecs
related to a course on The Christian Life have been illus-

trated with plotures and their interpretations. A 1ist of
selections from the fine arts usable in each course has
been presented with a large number of reproductions. Fi--

nilly, llsts of the sources of inexpensive prints of pid-

tures, statues, and architecture, and of sources for rent-
ing or buying slides have been included. It is hoped that
this material will be of value to the teacher.
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CHAPTER VI
GENERAL SUMMARY AND CONCLUSIONS

The great demand for the use of the fine arts

'; n‘f‘:!,tx: the secular education of middle adolescents, and the
firiée‘ appreciation of the arts evidenced by commercisl and
- community interests indicate the value of the arts in
|  teaching and in 1ife. Such value in the fine arts must

be reabgnized by leaders in the Christlan education of

 seniors. Therefore it has been the problem of this thesis
 to determine to what extent the fine arts are used and
~ should be used, and how they may be used in the formal
Ghriatian education of senior young people.

A Survey of five representative prepared courses

> f;:;‘hj;a_j;'fcveﬂaled that the Christian education materlals for
‘ “&bz‘z:!.ar young people lack variety in their use of the fine
‘arts and in thelr approach to the lesson, lack complete

identification of the selsctions from the fine arts to
which reference is made in the texts, lack integration of

the fine arts as a baals for teaching, and altogether make

little use of the fine arts for either lesson teaching or
interest reading.

The problem of determining the ﬁeed for the use
of the fine arts in the Christian education of senlors
has been approached from three aspects. It was recalled
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ﬁ‘v,«"’ffhat the natwre of senlor-age adolescents responds deeply

to the beauty of the arts. It was further seen that secu-
lar educators place a high vé.lue upon the fine arts courses

» in the high schools as a means of character building and

of fortifying adolescents spiritually. Finally, there were
noticed certain definlite needs in Christian education which

the fine arts may hdp to fill. Since the arts arouse deep
response in the adolescent, have possibilitles of wide va-
riety, and are easily integrated into any type of program,
the fine arts can ald the teacher to arouse interest in a
lesson. Since the arts themselves can bring a deep satlis-
faction and renewed purpose to life, they can mean to the
héart opened to thelr message a fuller, richer Christian

life., And since the fine arts are a vital force in the

lives of adolescents, the use of selsctions from them will

aid in making the teachings of Christianity effective in
the lives of seniors. |

To discover how the fine arts should be used In
the Christian education of senlor young people, the selec-
tion, teaching, and integration of material have been con-
sidered. In the selection of material, a vital mesasge,
spiritual truth, quality of art, and grading to middle
adolescent character and capacities are essential. The
teaching of the arts in Christian education requires an
approach of study embodying the principes of seailar and
rel igious education, and of appreciation in order to in-
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terpret the message 80 that 1t msy Vdraw a deep response

from the seniors, The arts may be integrated into almoat

_ 1&37 type of program, but must be used with variety and real
" *kfmmins.
| It 1s thus evident that the fine arts have a vi-
m ‘place in the Christian education of seniors because
i&e:!.r use in the teaching of middle adolescents is psycho-
~ logically and educationally sound and because they ocan fill

‘~“t;l.‘nite needs in Christian education. Though the fine
aﬁﬁa ére not now used to any great extent 1in prepared cour-
ses for senlors, they should be widely used. The arts
smd be carefully selected, well integrated, and used
with great variety; and their messeges presented in such a

“":‘way that they will evoke a deep response in the bearts and

| "“‘~“i‘5‘:ives of th.e young people.
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