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INTRODUCTION 



THE PLACE OF THE FINE ARTS 

IX 

THE FORMAI,. CHRISTIAN EDUCATION 

OF 

SENIOR YOUNG PEOPLE 

CHAPTER I 

INTRODUCTIOI' 

A. The Statement ot the Problem. 

Leaders ot secular education have begun to rec

ognize the value of the fine arts in the education of 

adolescents. Apart from commercial or vocational courses 

in the tine arts_ leaders in our public schools are seek• 

ing to integrate art with other high school subjects#1 to 

interpret education through art, and to bring art to all 

pupils.2 This recognition of the relationships and influ

ences of the fine arts in education is paralleled by the 

wide interest in the fine arts evidenced by the community. 

The many recent publications on the arts and the popularit7 

1. Ot. Alfred :r. Haller: "Integration of Art with Other 
High School Subjeetsn; Baltimore Bulletin of Education, 
September, 1931, PP• 8-lO . --

2. Ct. •aow One High School Brings Art to All Its Pupilstr; 
Illinois Teacher, April, 1931, P• 313 

- 3 -



ot symphony and opera on radio programs reveal the com

munity's appreciation ot the tine arts. 

such consideration ot tbe tine arts mus·t be 

recognized by the leaders ot Christian education. It is 

the purpose ot this thesis to determine to wbat extent 

the tine arts are used and should be used, and how they 

m~ be used in the formal Christian education ot senior 

young people. 

B. Tbs Delimitation ot the Subject 

Because ot the great variation ot educational 

needs and methods among different age groups, the scope 

of this thesis will include only the Christian education 

of senior young people. It is recognized that the te~ 

ftseniors" is often applied to the boys and girls or the 

tenth, eleventh, and twelfth grades without reference to 

age, but as a matter of convenience in this thesis the 

term will designate the age group of fifteen to seventeen 

years. 

The field of tbe tine arts includes all the arts 

ot beauty. In this thesis all the arts "which call tor 

the exercise ot taste and imagination, and Which furnish 

the sphere ot the artist•• will not be considered, but on

ly those which may most ettectiveJ.7 be used in formal 

Christian education; namely, poetl'f, drama, literature, 

5 
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pictorial art, sculpture, church architecture, and music. 

Since the creative aspect of these arts is a 

great and distinct field 1n itself, it is not treated in 

this thesis. 

In the consideration of formal Christian educa• 

tion, this thesis will be limited to a stu~ applicable 

to the senior department of the Sunday church school. 

c. The Importance of the Problem 

At a time when secular education and the com

munity! are most conscious of the values of the fine arts, 

it is distressing to find in Christian education materials 

for seniors only infrequent and casual references to the 

classics of this field. In writing on the use of art in 

religious education, Abbott Book says• 

·In view of the place that art has come to hold in 
our modern lite in changing our attitudes and 1n 
stirring us to action, the church that is asle~ to 
the values which may be derived from the use of pic
tures as a sound and effective teaching medium, and 
which fails io provide for their extensive use, handi
caps itself. 

Another form of the fine arts is highly recom

mended 1n the :Februarr, 1940 issue of the International 

• • • • • 

1. One significant example of widespread interest in the 
arts is the attendance at the New York exhibition of 
Italian masterpieces which reached an average of 3,831 
people daily for the 74 dq s of the exhibit. 

2. Abbott Book: "~ Use Art in Religious Education?" 
International Joumal of Religious Education, October, 
!937, p.6 - . 
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Journal ~ Religious Education: 

Should ministers and religious educators make more 
use ot historical fiction dealing with the life of 
Christ! ••• books of tbis type, used rightly, can 
do exactly wbat we want to do in leading people in 
tbe study of the lite ot Jesus, namely, stir their 
imaginations, help tbem to enter into His experi
ence realistically and vividly, and put themselves 
into the Gospel record.l 

Leaders in religious education are urging the 

use ot the tine arts in church schools. But the teachers 

in these schools are not prepared to select, interpret, 

and apply effectively material tbat is truly tine art to 

their Christian education lessons. Therefore it is be-

lieved that the presentation ot this study is timely and 

that it should be beneficial. 

D. The Method ot Procedure 

The problem ot this thesis presents three pbasea 

ot study which are the basis of the method of procedure. 

In order to dete.rmine to what extent the fine arts are 

used 1n the tor.mal Christian education ot seniors, a rep

resentative survey of materials will be made. The course 

for the fall quarter (October, November, December) of 

each ot five prepared courses of study; namely, The Stand

ard Graded Lessons, The Church School Closely Graded 

• • • • • 
1. John H. Scammon: "Christ in Historical Novels"; 

International Joumal 2! Religious Education, FebruaJ.7, 
1§40., P• lS 
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Courses1 ~be westminster International Uhitorm Series~The 

christian Lite Course, and The Westminster Departmental 

Graded Materials will be studied. 

To detemine to what extent the tine arts should 

be used in the education of seniors, the principles of 

education tor this age group must be considered. The pq• 

cholog7 ot the senior himself is basic to the study', but 

has been ably presented in other works. In this study'~ 

therefore, the ps)'chology of middle adolescence will be 

considered onl7 in relation to educational principles. 

1n deter.mining how the tine arts may be used ef

fectively in the education ot seniors, both the theoretical 

and the practical phases of the problem must be treated. 

General methods of using the tine arts in teaching seniors 

will be studied, and those methods will be presented in 

suggested courses ot study for seniors. 

E. The sources ot Data 

It is proposed to make use of all available and 

pertinent material on the subject. Material on the use of 

the fine arts 1n secular and in Cb.ristian education, the 

secular and Christian education ot middle adolescents~ and 

the selection and interpretation of art materials all en

ter into the investigation and study of this subject. 



THE UNIVERSITY PRINTS 
BOSTON, MASS. 

1311 

THE ANNUNCIATION 
National Gallery, London 
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CHAPTER II 

A SURVEY OF THE PLACE OF THE FINE ARTS 

IN FIVE PUBLISHED COURSES 

FOR THE CHRISTIAN EDUCATION OF SENIORS 

A. Introduction 

The problem of this study' is to determine to 

what extent the fine arts are now used in the formal edu

cation of seniors. The basis of the study' is a represen

tative survey of the autumn quarter of five widely-used 

prepared courses for the Christian education of seniors. 

These have been examined· and their uses of the fine arts 

have been recorded and charted. The autumn quarter, for 

October, November, and December, bas been selected because 

the seasons of Thanksgiving and Christmas insure concen

tration of the use of tbe fine arts in teaching. 

The courses of study selected for the survey 

have been chosen only as a representative group of mate

rials in use in our church schools. Three closely graded 

courses are included: •The Church School Closely Graded 

Courses.f published by the Graded Press and adopted as the 

official course of the Methodist, Congregational, and 

other churches; •The Standard Graded Lessons,• published 

by the Standard Publishing Comp8J17; and "The Christian 

- 10 -
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Lite Course," published by' tbe United Lutheran Press and 

recommended as the official material of the United Lu

theran Church. One graded course is included: 11'fhe West

minster Departmental Graded Materials," published by tbe 

Board of Christian Education of the Preaby'terian Cburch 

in the United States of America, who also publish the 

fitth course to be surveyed, u'fhe Westminster Internation

al Unifor.m Series." As a matter of convenience, identi

:t)1ng names less cumbersome than the full titles of these 

courses are used in this chapter; namely, 11Closely Graded 

Course," "Standard Graded Course," "Christian Life Course! 

"Westminster Graded Course," and 8 International Course." 

Both the teacher's and the pupil's books have 

been examined in the surv.q: six books for each of the 

closely graded courses; two books for tbe Westminster 

Graded Course; an(\ for the International Course, the pu

pU 's book and the corresponding inter.mediate-senior sec

tion of each of the teacher's monthly booklets, including 

also the general material in the booklet for all teachers. 

A survey of these materials is representative of the field 

of published courses for the formal Christian education of 

seniors. 



- l2 -

B. The Procedure of the Stud7 

The procedure used in the survey is the exami

nation of tbe materials with notation of every use of~ O):l 

reference to~ any works included in tbe fine arts accord

ing to tbe definition of that tiel d by the accepted schol

arship of our day.1 All suggestions for creative work are 

accepted, and are indicated on the charts as creative. 

These lessons are classified according to their fo~ and 

their use in the lesson. Five for,ms of the fine arts are 

found: poet17, prose, drama, music, and pictorial art. 

The words of ~s are classified as poetry when used as 

poetry in the text. Only those identified or used as 

~s are classified as music. The uses of the fine arts 

also fall into five categories: references which are in

tegrated witn the lesson material, references which are 

not integrated, material suggested for integration into 

the lesson, references to unquoted material, and material 

suggested to the pupil or teacher for interest reading. 

References are considered integrated either 

when they appear as illustrations or bases tor teaching 

in the pupil's book, or when the full material to be used 

is included in the teacher's book and the method of use 

is part of the teacher's lesson. The material classified 

• • • • • 
1. See unabridged dictionaries A·~· arts, literature, etc. 
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as suggested ror integration is not presented full7 in 

either the pupil's or the teacher's book. Quotations ot 

even one line or two are included, and recorded under the 

title ot the work from which they are taken. In every

case possible the correct title and author Have been given 

each work, but it was found that a number of the poems 

are titled 1n the text with nanes appropriate to the les

son tor the week, and four of the r eferences to unquoted 

material are not identified at all. 
and 

With this identitication;elassitication, the 

works used in any way in the lesson materials are charted 

bJ title and author according to the form, the course, 

and the use, as presented in the following pages. 

c. The Explanation ot the Charts 

'!'he charts as a group are most revealing. The 

needs in the Christian education material to which they 

call attention are startling. 

1. '!'he Chart ot Poet:ey 

Examination of the poetry chart reveals only 

seven integrated references, but sixty which are not in

tegrated. '!'his is a most telling proportion. Almost halt 

of the s applem.enta17 references are poems quoted at the 

beginning or the end of the lesson. It these are to be 

used, the teacher must weave tbe poem into her approach 
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or build up her conclusion to climax in the poem without 

the aid of suggestions from the quarterly. Of the poetr,y 

listed for interest read.ing, only one poem is cited in a 

collection; thus little aid is given in finding the mate

rial. The integrated poetr,r is presented in only one 

course and for only two grades of the three in the senior 

age group. One of the seven integrated quotations is 

two lines in length, and another is merely a more complete 

presentation of a poem already quoted. It is evident tbat 

the use of poetry in actual teaching is confined to two 

grades of one course with only six references altogether. 

2. The Chart ot Prose 

The chart of prose literature is even more dis

tressing thaD the ~oetr,r.chart. The greatest use of lit

erature is in the listed material tor interest reading in 

the teachers' quarterlies of one course. Only one refer

ence is used tor teaching--the only quotation from prose 

literature in all the courses. our Christian education 

materials are certainly barren of this great field of 

the world's tine arts. 

3. The Chart of Music 

The chart of the use ot music in the represen

tative coUl'ses reveals the slight consideration of this 

field tor church school classwork. One quarterly presents 

quotations from four QJ.mns in the lesson material and 
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another quarterly quotes a negro "spiritual• to tell tbe 

lesson stor,y. These are the only integrated references 

in the five courses. The music suggested for integration 

is presented tor tbe worship per.1od1 entirely separate 

f'l'Olll the class hour. Though the presentation of 0 The 

Messiah" bears no relation to the class work, its sug

gested use is ver,y fine. "The Messiah," like many works 

ot literature and drama, is not suited tor study in class 

time because of its length and the difficulty of providing 

the music. However, though practiced, studied, or heard 

out of class time, it anould certainly be related to the 

class work, and might well be used as the basis of teach

ing, an approaCh to the lesson, or the conclusion of the 

class study. Such use of our great music is sadly lack

ing in the prepared courses for senior young people. 

4. The Chart of Drama 

In tbe field of drama the chart makes evident 

that the classics are hardly mentioned in the lessons of 

the courses surveyed. A passing statement from Shakes

peare and a quotation fran Shaw's preface to "st. Joan" 

are the only integrated references to classical drama. 

Creative drama, however, is well used as a teaching basis 

in two courses. 
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5. The Chart of Pictorial Art 

The field of pictorial art .is also practically 

ignored in the prepared Christian education courses for 

senior young people. Art cr~tics would undoubtedly ac

cept only two ot the pictures listed as fine art: Watt's 

"Sir Galahad," and Sargent's "Frieze of the Prophets." 

The others have become popularlY' accepted through their 

sentimental appeal to the emotions and have been included 

in this classification only because they are so wellknown 

and so widely used. In the practical application of this 

study in Chapter Six of this thesis, however, we shall 

seek to uphold tthe highest standards of true art, select

ing works which are acknowledged as good art and which 
'# 

have a great message rather than simply an emotional ap--peal. 

The presentation of the pictures in.these quar

terlies is most uninteresting. The first three pictures 

on the chart which are suggested for integration are not 

well used in teaching. The quarter11 suggests that the 

teacher show to the class Hofmann's "The Visit of the 

W1se Men," and notes only that the bouse is portrayed 

instead of the stable of the shepherd seenes.1 For the 

"Flight -into Egypt" the quarterly suggests discussion by 

the class, but the only help given the teacher is in the 

• • • • • • 

1. Standard Graded Lessons--Senior Teacher's Quarterl,-, 
First ,-ear, First quarter, p. 74 
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following: 

Ho:f.mann 's picture shows the protecting angel. 
It shows Joseph and Mary and Jesus on the way. Maey 
and Jesus are on the beast o:t' burden. Joseph is 
leading and also on guard against dange~. Plock
horst 1 s picture of the .flight shows them resting 
while on their way .1 · 

It' high school pupils are considered unable to observe 

these f'acta 11 surely the teacher must ~ve some perception! 

But nothing is said o:t' the message ot either painting. 

The pictures are used not f'or teaching, but only as a 

passing interest. 

The second aeries of' pictures, reproductions 

not integrated 1n the lesson, are printed, without the 

iden.tif'ication o.f title or artist, beside the review 

questions in the last lesson of' the quarterly. Same o.f 

the pictures suggest the answer expected in tbe review 

and some are merely tor illustration. 

O:t' the two pictures which are real art, "Sir 

Galallad" is well used in an illustration in the text, but 

the quarterly does not suggest that the class study or 

even see the picture. Sargent's painting is mentioned 

only as a pattern tor costumes. Thus none o.f the picto

rial art is really used f'or teaching. 

• • • • • 

1. Loc. cit. 
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D. The Results of the SUl've,-

At first glance over these charts, one out

standing observation is easil7 made. Tber• is an appall

ing lack of variety in the use of the fine arts in these 

representative courses. It is evident that the greatest 

use of the arts is of unintegrated quotations and lists 

of suggested readings. The reader may see bJ' checking 

the use of the arts through each quarterly, that one 

method is dominant in each book with few variations to 

arouse interest. Clearly, the pupil has no reason to 

look forward to the new or unexpected in the methods used 

in his book. ~7 change of procedure or variety of pres• 

entation must depend Upon the ingenuity and creativity of 

the teacher. This is more evident when all the material 

in the quarterlies is considered. ln one book,1 eve~ 
lesson is based on a short problem•sto~. The form and 

teaching method of each lesson is identical. The other 

quarterlies are found to follow the same trend, same with 

more or less variet.y. 

Examination of the quarterlies reveals also in• 

complete identification of the works to which reference 

is made. It was found necessa~ to ascertain names of 

authors and artists, and to identif7 b,y title many pic

tures and poems, in order to prepare the charts used in 

• • • • • • 

1. Closely Graded Course X, Part 1, Student's book. 
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this study. It was also necessary to discover in wiat 

collections certain poems and essays are found, for the 

quarterlies gave no aid in locating the suggested mate

rials. Since material not easily found is not likely to 

be used, the lack of identification of certain of these 

materials defeats the very purpose of their inclusion in 

the quarterlies. 

Another fact which this stu~ reveals is that 

very little of the fine arts material used 1n these quar

terlies is integrated into the lesson. Each quotation 

found·in the text of the lesson is represented on the 

charts as integrated, so that every use is recognized. 

The study of these references shows the pitifUl barren

ness in these courses of the classics of our civilization. 

Further-more, of the references recorded, the greater part 

are but illustrations, not actually the basis for teach

ing. or the references which are really integrated in 

the teaching method, those which are used in the best way 

are the creative dramatic interpretations. ·These are 

based directly on the Bible or on lesson material. The 

fact that these references are creative, places them in a 

slightly different classification from the field of the 

fine arts with which tbis thea is deals. Although in the 

practical application of this study, creative arts will 

not be considered, they are to be recognized in a survey 

of this type, tor it is evident that they contribute much 
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to the teaching method of the quarterlies in Which they 

are used. Handel's oratorio, •The Messiah,• is presented 

in a vital way, and 11The Other Wise Man," by Van Dyke, is 
-

well integrated. Apart traa these few citation~ howeve~ 

the references found are really minor illustrations used 

in lessons which are based on Biblical material or pro~ 

lite-situations. 'l'he fine arts are found to a limited 

extent in·these courses tor seniors, but they are not 

used in the actual teaching method or as a basis for 

teaching._ 

'l'he final outstanding observation to be made 

from this study has appeared in essence in each of the 

fox-egoing. It is evident from a study of the prepared 

courses for the Christian education of seniors that the 

fine arts are used in any wa.,- only to a limited extent. 

Recognizing the influence of Christianity on the arts 

throughout the centuries and the contribution of the fine 

arts to the growth and spirituality of the Christian 

Church,1 it is to be realized that senior young people 

are being deprived of experiences and appreciation which 

would greatly enrich their lives and enhance their spir

itual growth. An approach to Christian educating which 

challenges interest is being ignored, and a vital means of 

interpreting Christian truths to young people is being 

• • • • • 

1. Cf. Philip Schaff: History of the Christian Church, 
Vol. III, PP• 540-1 
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alighted. 

E. Snmmal'J 

The problem of this chapter bas been to deter

mine to what extent tbe fine arts are now used in the 

fo~al Christian education of seniors. The basis of the 

study was a survey ot tbe autumn quarter of five repre

sentative courses ot study tor the Christian education ot 

seniors in the church school; namely$ 

The Church School CloselJ Graded Courses, 
The Standard Graded Lessons, 
The Christian Lite Course, 
The Westminster Departmental Graded Materials, and 
The Westminster International Uhitor.m Series. 

The pupil's and teacher's books bave been examined, and 

every reference to any work 1n the field of the tine arts 

has been recorded, classified, and charted according to 

the course, the form of art, and its use in the textbook. 

This study reveals that the Christian education 

mater.1als for seniors lack variety in their use of the 

fine arts and in their approach to the lesson, lack com

plete identification ot the works to which reference is 

made in the textbooks, lack integration ot the tine arts 

as a basis tor teaching, and altogether make little use 

of 1he tine arts for either lesson teaching or interest 

reading. 
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CHAPTER III 

~HE NEED FOR THE USE OF ~HE FINE ARTS 

Ill THE 

FOBMAL CHRIS~IAN EDUCATION OF SENIORS 

A. Introduction 

The need for the use of the fine arts in the 

for.mal Christian education of seniors should be viewed 

from three aspects. First, the emotionally appreciative 

nature of the adolescent and his interests in the realm 

of the arts present both opportunity and responsibility 

to educators. The character and attitudes of young people 

in middle adolescence may be deeply influenced by well

presented teaching from the fine arts. Christian educators 

cannot ignore a field to which adolescents are naturally 

so open. Second, the demand for the fine arts in high 

schools indicates the recognition of the values of the 

arts by the progressive secular educators of today. With 

the shift in educational purpose from giving knowledge to 

molding life, the arts have became recognized as a most 

valuable and really necessary element of the high school 

curriculum. Again, Christian educators cannot slight this 

field, prominent as it is in the plans of educators for the 

life-building program of the secular secondary schools. 

- 23 -
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1 In the third aspect, there is a vital place for the fine 

arts in the Christian education curriculum as one means 

of satisfying definite demands in the teaclling. Three 

particular needs which the use of the fine arts may help 

to meet will be considered in this study: the ever-present 

necessity to arouse and sustain interest in the material 

for Christian education, the desirabilit,r of securing ap

preciation of the contribution of the fine arts to Chris• 

tianit,r and to eadn individual Ohrist~nand the need for 

teaching in a new and vital way the messages ot the Bible. 

B. The Need for the Fine Arts 

in the Life of Seniors 

The veey nature ot the adolescent demands that 

he have contact with the fine arts. The awakening ot· ap• 

preciation ot all that is beautiful is a phenomenon of 

this age. Tracy writes ot it thus: 

Turning now from nature to art I am inclined to 
say, in view of all the evidence, that strictly 
speaking, in the deeper sense, the love of the beau
tiful, and the entbusiasn tor the creations of the 
artistic faculty, really awaken with the adolescent 
years •••• the sources of aesthetic feeling seem 
to deepen and expand, so that beauty in all its 
toms makes a new appeal "'id eall-s forth a stronger 
and more intense response. 

Tbis is a depth of appreciation peculiar to the 

• • • • • 
1. Frederick Tracy: The Pqchology ot .Adolescence, p. 150 
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adolescent agel; in fact, the youth sometimes loses inter

est in creative work in the arts because his power ot ex

pression cannot satisfy his deep feeling. 2 The whole 

realm of the arts is embraced by the adolescent's awakened 

appreciation: there is great interest in poetry; music 

makes its strongest ~peal to this age group3 ; church ar• 

chitecture draws response to its beauty4; and pictorial 

art has deep influence. 

A most telling experiment on the influence of 

pictorial art was carried out in a Cincinnati high school. 

At a Christmas program six living pictures were presented& 

Raphael 's "Madonna of the Chair" and "Madonna Granduca, " 

Correggio 1 s "Holy Night," "Worship of the Wise :Men• by an 

unknown modern artist, Whistler's "The Mether," and "A 

Modern Madonna" by Welsh. Reproductions of the pictures 
' 

were hung in the classroom, and the students of five 

classes were asked to write papers answering the question, 

•What does the group or any special picture remind you of 

or make you think of?" Class discussion or comment was 

avoided so the papers would really reflect the thoughts 

of the students.5 

• • • •• 
1. Ct. Thomas Munro: "Adolescence and Art Education"; in 

William Sener Rusk_ ( ed. ) : Methods of Teaching the Fine 
Arts, P• 44 

2. Ct. Tracy, op. cit., P• 154 
3. Ct. Lawrence A. Averill: Adolescence, pp. 199 and 201 
4. Ct. Mary E. Moxcey: The Psychology of Middle .Adoles

cence, P• 175 
5. Ct. Margaret C. Lusby: "The Silent Influence of Pic

tures," Education, Oc.tober, 1936, P• 71 
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The study or the papers led to the f~llowing 

conclusion: 

The result indicated capacity for high thinking 
if exposed to a high experience. The indication of 
a memo~ of fine past experiences T~hich must have 
been silently at work in conduct reaction suggests 
boundless possibilities or character ro~tion 
through emotional art experiences.l 

If such influence is evident in this type of presentation 

of worth while pictures, we have a right to expect even 

greater influence from pictures presented in relation to 

same study, story, or activity, and particularly tram 

pictures whose message is inter-Preted by the young pe~le 

under skilled guidance. 

For Christian educators it is most significant 

that, though this was a secular experiment carried out in 

a secular high school, the resulting recommendations are 

directed to the church school as well as to secular scho~ 

The spiritual sense open to the aesthetic and 
capable or a high interpretive quality through art 
experiences revealed as in the answers, is a prac
tical plea for large, finely colored reproductions 
or religious masterpieces in schools and SundSJ 
Schools. These, with dramatic religious art pro
grams involving living pictures or masterpieces, 
accompanied with music and poetic oral interpreta
tion are the final recammendations ot this study.2 

The adolescent is alive to beauty. Our senior 

young people respond to the messages and influence ot art, 

music, poetry, and other of the tine arts. Christian 

• • • • • 

1. Lusby, op. cit., P• 73 
2. LOe. cit. 
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educators cannot afford to ignores uoh a potent force in 

presenting life-molding messages of the Bible. 

c. The Need for the Fine Arts 

in the Secular Education ot Seniors 

Th~ place and function of the fine arts in sec

ular secondal'J education bave undergone a change in the 

last twenty years. In curriculums suggested for the high 

schools by Pringle in 1922,1 creative arts, mechanical, 

and free-hand drawing were the only art subjects inclu~ 

There was no art appreciation. Now free-hand drawing is 

no longer offered and art appreciation has replaced it in 

the curriculum.2 This indicates a significant change of 

attitude by educators, both toward the purpose of second

ary education, and toward the value of art. ~n educatio~ 

al leader of today writes: 

High School bas the responsibility of developing 
the best emotional, intellectualJ and pbfsieal po
tentialities of .berican Youth • ., 

How different is this view from that of the old 

academic standard or the vocational preparational cur

riculum which followed itJ Educational leaders are 

• • • • • 
1 • Of. Ralph Vl. Pringle: Adolescence and High School 

Problems, PP• 205-8 
2. Cf. Indianala W1llcuts: "Analyzing Art Objectives in 

the High School"; Montana Education, Novembe:r;l938,p. 2 
3. Kathryn Kellett: ''Art as Integratliig Factor in the 

High School"; National Education Association Addresses 
~ Proceedings, 1933, p. 521 



-

THE UNIVERSITY PRINTS 

BOSTON 

D408 

PRAYING HANDS: Drawing 

ALBRECHT DURER. 1471-1528 

GERMAN SCHOOL 



- 28 -

urgil'lg tbat such an objective demands the inclusion of 

the arts among high school eourses.1 The realization of 

this demand at once recognizes the power of the arts 1n 

developing a well-rounded character, and also indicates 

the purposes of the art courses. Training 1n creative 

work does not appeal to students unless they have spe

cial talent· or look forward to an artistic vocation. If 

creative art is the only type of course offered in sec

ondary schools, comparatively few of the students will 

be reached by the cultural courses. However, with the 

lite-building view of education, the courses 1n the arts 

have higher ideals than in the era of free-hand drawing. 

Alfred J. Haller states that art "assists the pupil to 

understand the phases of life about him."2 Florence Hale 

considers an even higher aim. She speaks of the arts as 

"cities of refuge'' tor bewildered, overwrought adoles

cents. She also states: 

Today, not only in training for the right use or 
leisure time, about which we are hearing on all 
sides, but even more as a means of fortifying our 
children mentally and spiritually, music and art, 
the cultural subjects, must be taught better than 
ever before.3 

Secular education recognizes also the possibil-

• • • • • 

1. Cf. Thomas H. Corner: "Pictorial Art and Education"; 
Baltimore Bulletin of Education, September, 1932, P• 21 

2. Haller, "Integrationof Art with other High School Sub
jects"; Baltimore Bulletin of Education, September, 
1931, PP• S-§ - -

3. Florence Hale: "Importance of Art and Music 1n the New 
Educationtt; National Educational Association Official 
Repo~t, 1933, P• 273 
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it.y and necessity of the integ~ation of art with othe~ 
1 high school subjects. ln the expe~ience-centered co~ses 

of prog~essive high schools, art is almost always inte

grated into the prog~am, and is often dominant in an ap

parently unrelated course.2 such integration of the fine 

arts in courses usually considered entirely separate from 

the arts not only inspires, but challenges the Christian 

educator. In similar ways we may make the fine arts a 

vital pa~t of Christian education; we may take advantage 

of their great appeal to the adolescent nature and may 

make use of their power in molding Christian life and 

character. 

D. The Need for the Fine Arts 

in the Christian Education of Seniors 

Befo~e considering the needs which are found in 

the Christian education program .for senior young people, 

it is advisable to define our .final pu~pose. Erwin L. 

Shaver states: 

The ultimate goal of Christian education has al
ways been the ssme -to _produce disciples worthy of 
the name of Christian. ;s-

• • • • • 
1. Cf. Haller, op. cit., P• 10 
2. Cf. Paul B. Diederich: 0 The Ooope~ation of Art Teachers 

in other Courses and .Activities of the Secondar,ySchoal."; 
National Education Association of the Uhited States 
P~oceedinss, 1938, PP• 383-4 

3. Erwin t. snaver: How '0 Teach Seniors, P• 12 
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If the wol'k of church schools in past years is carefully 

analyzed, this goal is discovered to be the actual end 

toward which all Christian education has been aiming, how

ever at variance with each othe~ different programs may 

appear. Teachers who taught Bible stories and memory 

verses were doing so in order that Bible standards might 

be dominant ·in the lives of the pupils. In experience

centered schools teachers were approaching the same goal 

through the life-experience method. Todq Christian life, 

with all that the term includes, is recognized as the aim 

of Christian eduoation.1 

1. The Need of Stimulating Interest in 
the Material for Christian Education 

As soon as such a goal is set, however, problems 

arise. Any teaching which is to be translated into life 

must have the interest and whole-hearted acceptance of the 

student. Examination of books on the subject of religious 

education reveals an emphasis on "interest" -often as a 

problem to be faced, sometimes in relation to positive 

principles and adjustments, and at other times permeating 

the whole discussion without introduction as a separate 

element. The problem is definitely present. Christian 

education must stir the interest of young people if its 

teaching is to be effective in life.2 

• • • • • 

1. cr. Paul H. Vieth: How to Teach in the Church School, 
P• 164 

2. cr. ibid., P· 147 , 
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Christian education leaders have worked out 

different means of meeting tbe need of stimulating inter

est in Christian education materials. The application of 

Christian principles to present-daJ problems of youth is 

one solution1 ; the purposeful-activity tJPe of program, 

planned and worked out bJ the seniors under guidance, is 

another. Such programs are not as yet in use everywhere. 

However, there is a means of arousing and sustaining in

terest which will serve in any type of program. All Chris

tian leaders, whether they are making use of the above 

suggestions, or whether they are making use of purelJ Bib

lical instruction, should recognize the value of the fine 

arts as a means of reaching senior young people. 

a. The Appeal of the Fine Arts 
to the Adolescent Nature 

The adolescent's appreciation of the fine arts 

has been discussed previously. The nature of this age 

group responds deeply to the beauty and emotional appeal 

of the arts.2 Bailey goes ao far as to say that religion 

cannot be taught without this appeal to the em.otions.3 

Through the effect of this appeal we are assured of the 

interest of the students. 

• • • • • 

1. Cf. Closely Graded Course X, Part l 
2. Of. Albert E. Bailey: The Use of Art in Religious Edu

cation, pp. 90-l 
s. cr. ibid., P• 9 
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b. The Possibilities of Variet~ 
in the Use of the Fine Al'ts 

Besides the appeal of the arts to the nature of 

senior students, there are other recaamendations for their 

use in arousing and sustaining interest 1n the class les

sons. The possibilities of limitless variety are an es

sential consideration. The element of surprise is one of 

the teacher's great aids in securing and maintaining in

terest. Vieth says: 

The surest way to kill interest is to begin every 
session with the same words. Sweep 7our pupils ott 
their teet with a surprise attack on saae front 
which will so quicken their interest that the let 
down which so often canes just before the lesson 
will not occur.l 

Nor is the approach to the lesson the onl7 use .for the 

fine arts. The message of the lesson ma7 sometimes be 

most effectivelY' taught from a picture, a poem1 or a can

tata. The teacher who plans carefully .for variet7 in this 

way, using different means -various forms of the fine arts, 

problem life situations1 purposeful study, and creative 

work -and using these means in different wa7s -for ap

proaches~ illustrations1 teaching bases1 or conclusions--

will find little difficult,. in interesting the class in 

the lesson material. 

• • • • • 
1. Vieth, op. cit., P• 85 



- 3:5 -

c. The Suitability of the Fine Arts 
to !nteg~ation into kny Type of Lesson 

Another vital recommendation fo~ the use of the 

fine arts in seeu~ing and sustaining the interest of the 

students is their suitabilit," to integration into any t,-pe 

of lesson. The fine arts, with their integral relation

ship to life, are closely related to almost all secular 

high school subjects. Alfred J. Haller points out the in

te~ependence of art with biology, pbfsics, literature, 

history, and geog~aphy'. The beautiful designs which art 

students select from biology studies, and the contribution 

of ~preciation of beauty, neatness, and skill in drawing 

which art b~ings to biology is one example of such inter

dependence.l Christian education leaders, too, are rec

ognizing the ewen more vital relationship of the fine arts 

with Christian education. Not only are the arts suited to 

integration with tbe subject matter, but they also are 

well adapted to use in any method. Shaver cites a senior 

project using a~t2; BailBy suggests a study of the Apos

tles' Creed through art,3 and points out how pictures may 

be used to draw out and guide a clarifJing discussion of 

Christian truths.4 

Th.us the teacher who Will use the fine arts 

• • • • • 

1. cr. Haller, op. cit., PP• 8-9 
2. Of. Shaver, op. cit., PP• 21-2 
3. cr. Bailey, op. cit., PP• 84•88 
4. Of. ibid., PP• Sl-84 
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eal'ef'ully and in a balanced plan has at bel' command an 

easily integl'ated fol'ce which bas endless possibilities 

of val'iety and which appeals naturally to seniol' young 

people. 

2. The Need of Securing 
Fullness of Life tor Seniol's 

A second problem in Christian education arises 

out of the fullness ot the goal-a Christian life. How 

is a tl'ue Christian life to be developed in the individ

ual? The Chl'istian life in the first decades after Pente

cost meant purity of life and heart. Joyous fellowship 

and sharing, and hope produced in two ways: by the teach

ings of Jesus based on the accepted standards of the Old 

Testament, and by the impact of the death and resurrection 

of Jesus as preached by those who bad known Him person

ally. Today Christian education does not accept an in

fallible authority 1n Moses and the Prophets, and has not 

the enthusiasm and authenticity of eyewitnesses to produce 

both faith and life. We have, however, beyond the writ

ings of those witnesses, the history of the church 1n the 

world and the expressions through almost twenty centuries 

of those who have studied and lived Christianity and have 

left their message of its meaning for future generations. 

Part of the abundance of the Christian life is 

the appreciation and understanding of these messages of 

the centuries. Albert E. Bailey says, "Art has no message 
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tor a shallow soul. nl However, we are certain that be 

would agree that through contact with the Christian mes

sage and with Christian art the shallow soul may gain 

depth and sincerity, tor he himself continues: 

Youth is the golden time in which to seek these 
treasures of experience; for if once our heart is 
schooled to search for the deep things of life, if 
it is satisfied early with the beauty of the Lord 
our God, then like the Psalmist oi old, we sball 
rejoice and be glad all our days. 

Apart from the fuller response to Christianity 

which the arts bring into a life, there is that in man's 

nature which renders him desolate if his life is barren 

of the appreciation of, or the power to create beauty. 

Mrs. Greenbie tells the tragic story of a man who had 

lived an exemplary, unselfish life, but who said at the 

age of .forty: 

What I have discovered is that by honestly follow
ing the best one knows and has been taught, by liv
ing well to the best of one's ability, by disdaining 
idle pleasures and mean things, one may wake up and 
discover in middle life that all goodness has done 
for one is to narrow one's heart, make empty one's 
days, and lead one up a blind alley with nothing in 
front but a blank.3 

What a tragic awakening 1 .And how true of so many people 

who have never been introduced to the beauty of life. 

They have lost the fullness of life as had this disillu-

• • • • • 
1. Albert E. Bailey: The Gospel in Art, P• 21 
2. Loc. cit. 
3. Marjorie Barstow Greenbie, "Leisure and the Happy 

Lifeft; International Journal of Religious Education, 
May, 1936, p. 12 --
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sioned man. "He bad absolutely no arts~"l says Mrs. 

Greenbie. She includes both the arts and religion in her 

solution ror the empt,r, purposeless life: 

People don't want just to be amused. They want 
their hours to be really filled. Genuine activity 
in relation to something larger than themselves 
will fill them. Love will fill them. The fine arts 
and the pursuit of knowledge will fill them. The 
sense of growth and self realization will fill them. 
Religious emotion sincerely- felt and religious ritu
al sincerely- carried out will fill them. Behind the 
new interest in leisure, there is a deep and heart
felt want. People are saying, 'The things we have 
striven for no longer satisfy. Give us something 
better.• By something better they do not mean gad
gets and boondoggling. They mean something which 
the church might well take the lead in tr.ying to 
:f'ind.2 . 

For a double reason the fine arts are recom

mended as an element in the Christian education of seniors 

to secure fullness of life. First, because they bring the 

soul to a greater reaponse to God. Second, because they 

bring to the soul a richness without which life is empty 

and purposeless. If Christian education is to be true to 

its aim, it must awaken to these considerations. 

3. The Need of Assuring Christian Living 
in Seniors 

In his book, "The Curriculum of Religious Educa

tion, G. H. Betts states, "Only as religion becomes a part 

of the day's work, pl~~ study, business, love~ solitude 

• • • • • 
1. Loc. cit. 
2. Ibid., PP• 36-7 
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does it fulfill its definition as fullness of life.nl 

Row is our Christian religion to become such an integral 

part of life? Row is the transfer from classroom to char• 

acter, from faith to life to be achieved? This is the 

ul tim.ate problem of all Chl'i stian education. It is rec

ognized by anyone who has heard as an excuse for church 

neglect, "I don't belong because there are so many eypo

crites in the chu:rch.u The charge cannot be denied; nor 

may it be put lightly aside. It must arouse Christian 

educators to seek every means that may aid in making 

Christianity the dominant element of life. 

The fine arts may be considered one of the most 

effective forces in translating lessons into life. The 

"Iowa Plan" of "Character Education Methods" states: 

Conduct moves surely in the direction of its dom
inant imagery. Its mental pictures are its pillar 
of cloud and pillar ot fire. See that the mind of 
every child is attracted to the best pieces of art; 
is entangled in the pl•t of wholesome novels, plays 
and movies; is resonant with proverbs, poetr.y, pre
cepts and wise sayings; is vibrant with the r~tbtn 
and melody of the best music; is inspired With the 
admiration ot great personalities and is self
bJpnotized by the thought of noble deeds.2 

Great force is attributed to the fine arts in the lives of' 

children--force which Christian education is seeking. ThLs 

is not the theoretical conclusion of adults. Adolescents 

• • • • • 
l. George Herbert Betts: The Curriculum of Religious Edu

cation, P• 259 
2. Edwin D. Starbuck {Chairman) et al.: The Iowa Plan

Character Education Methods, p. 2 
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th8mselves speak of the influence of music 1 poetry, and 

art in their lives. An adolescent girl once wrote: 

I saw a picture on the wall 
As I walked slowly through the ball. 
I had come tbsl"e with heart 
So full and overflowing that a part 
Of me called out for understanding 
To something that I hoped would bring 
Xe comfort and a sense of peace 
And make my blallk despair to cease. 
And then I saw a picture on the wall 

1 .And I stopped walking through the hall. 

such appreciation and response make us see from 

the senior's own point of view the welcome influence and 

power of art. Christian education will became far more 

effective in the lives of senior young people if this 

great force is carefully integrated into the church school 

progt-am. 

E. Summary 

To dete~ine if there is an actual need tor the 

use of the fine at-ts in the Christian education of seniors1 

the pl"oblem must be viewed from tb:t'ee aspects: the re

sponse to the fine arts by the nature of adolescents of 

senior age, the value placed upon the fine arts in second

ary secular education by educational leader's today, and 

the definite needs in Christian education which the fine 

• • • • • 
1. Elizabeth Alexander, quoted in Gloria D. Glovel": "Si

lent Teachers in the Home"; International Journal of 
Religiou! Education, February, lg3§, P• 6 --
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arts may help to meet. 

The awakening of the appreciation of beauty 

evokes in the adolescent a deep response to the fine arts. 

This response is recognized by secular educators in the 

high value they place upon the fine arts courses for char

acter building and for fortifying senior young people 

spiritually. 

The ultimate goal of Christian education, true 

Christian living, raises problems in teaching which the 

fine arts mQ1 help to meet. First, the fine arts are an 

aid to the teacher in arousing and sustaining imterest in 

the lessons because the arts are of deep interest to the 

adolescent, they have possibilities of a~ost limitless 

variety, and they are easily integrated into any type of 

curriculum or method. Second, the fine arts are essen

tial in giving seniors a full Christian life through un

derstanding, not only of Biblical truths and their appli

cation to youth's probleMs today, but also of the great 

expressions of Christian faith and living Which have came 

to us from men and women who have loved and lived Christ 

and have left their messages of the meaning of Ohristianit7 

for later generations. Finally, the fine arts are an in

valuable aid in translating lessons to living, in buUding 

Christian character from Christian truths. Thus recognized, 

the fine arts should certainly be an integral part of the 

Christian education of senior young people. 
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CHAPTER IV 

HOW THE FINE ARTS MAY BE USED 

IN THE 

FORMAL CHRISTIAN EDUCATION OF SENIORS 

A.. Introduction 

The problem of how the fine arts may be used in 

the fo~l Christian education of seniors must be viewed 

in relation to three aspects: the selection of material 

from the fine arts, the teaching of the fine arts, and tbe 

integration of the fine arts into the program of the church 

·school. Each of these aspects is vitally related to the 

problem. The importan. ce of selecting material with great 

care is stressed constantly by edueators.1 The need to 

ascertain the use of truly great art, and of art which is 

suited in all ways to the situation and to the teacher's 

purpose, is apparEil t. Also evident is the fact that for 

the best use of the fine arts they must be taught rather 

than presented. And finally, in order that they may be 

used most effectively, the fine arts must be definitely 

integrated into the Christian education program of the 

• • • • • 
1. Of. Albert E. Bailey: Art and Character, p. 133; 

Sherwood Gates: Youth at Worship, pp. 12-13 
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church. To stu~ bow the .tine arts may be used in rela

tion to these three aspects is the purpose of this chap

ter. 

B. The Selection of Fine Arts Materials 

The selection of materials from the fine arts 

is a most important problem for the teacher o£ a senior 

class in the church school. If the .tine arts are to con

tribute to Christian education in the ways that have been 

suggested, there are certain qualifica~ions to which they 

must conform. 

The church school teacher has two primary con

cems: the message and the spiritual values. .A selection 

without a definite message has neither challenge for the 

senior nor balm .tor his soul •. Even the most beautiful art 

cannot reach to the heart without a message. For the 

Christian educator, the message is definitely essential. 

However, a selection with a message may be of no 

value to the teacher of seniors if it has not spiritual 

truth. Concepts learned through the fine arts are last

ing. The teacher must reject material the teaching of 

mioh may have to be unlearned. A.s an- example, lt!Invic

tus" presents a stirring challenge to adolescents to live 

above circumstances, discouragements, and tsnptations. 

However, the Christian teacher must reject it because the 
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spiri~ual teaching is not only unchristian~ but untrue. 

The adolescent's whole-hearted response to the heroic in 

such a selection makes essential the teacher's care in 

such a choice. 

Another deter-mining factor in the selection of 

the fine arts for Christian teaching is the quest1on1 "Is 

it goc:xl ?" The teacher who does not know the elements of 
" 

good poetry or tbe laws of art will do well to study in-

troductions to the arts or explanations of their forms. 

The one who does so is really deepening his own apprecia

tion. This is a fascinating field which has been presented 

in a popular manner. Ruskin presents the laws of art for 

the u.r.d.bf'onned. 1 Laurie Magnus effectively introduces the 

uni.Ditiated to the form and beauty of' poetry.2 The inter

ested teacher will f1nd a new world open to h~ through 

the public library-a 'M)rld toeich he has the privilege 

also of introducing his students. &wever, whether the 

teacher delves into the realm of' criticism or not, he 

must be sure to use only selections which are good. 

In considering his aenior class, the teacher 

must take care to choose selections which are graded to 

the character and capaei ties of' middle adolescents. The 

subject must be interesting, the selection must have 

• • • • • 
1. Of. John Ruskin: The Elements of Drawing and the Ele

ments of Perspective, pp. 141-94 
2. or. Laurie Magnuss Introduction to Poetry 
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appsal to the personal! ty of the senior~ and it must be 

neither too elementary nor too difficult ~or his intel

lectual capacity. 

These principles for the selection of the fine 

arts for the Christian education of seniors may seem to 

limit the field. Howeve:r~ the arts are rich in material 

which measures up to the strictest qualifications. The 

material is available. The teacher needs ,but to select 

that which fits his immediate purpose, and use it in such 

a way that it ma;r reach to the hearts of the students. 

0. Teaching t be Fine Arts 

In the study of the use of the :tine arts 1D 

church schools the actual teaching of these arts must be 

considered. Although there is ao need to go extensively 

into the educational psychology of middle adolescence~ 

there are cerisain p:ttinciples of education which must be 

kept in mind. 

1. Principles of Education 

General principles of the education of seniors 

are elemental to all secondary education. These will be 

considered but briefly, and as a preparation for the more 

consideration of the principles of Christian education. 
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a. Principles ot Secular secondar:r Education 

Dr. Luella Cole has summarized six essential 

characteristics .of good, motivating teacbing as follows: 

It must relate drill to some desired purpose and 
must eliminate sheer monotony as much as possible; 
it must be interesting; it must give tbe adolescent 
mental exercise; it must stir his imagination; it 
must allow him to feel and develop his independence; 
and it must provide him with as many explanations 
as be can understand.! 

Each of these characteristics is evident in good Chris

tian education, but must be applied w1 th purposes and con

siderations slightlY different fran those ot secular edu

cation. Each teacher should think through these standards, 

determine how the,y apply to his particular class of sen

iors, and endeavor to keep his teaching at the highest 

educational level. 

b. Principles ot Christian Education 

In addition to the application of Dr. Cole's 

principles of education to the specific realm ot Chris

tian education, ce~tain principles of teaching religion 

must be considered. The goal ot Christian education, to 

produce Christian living, demands that there be an appeal 

to the emotions and the will in all teaching. Religion 

cannot be taught without stirring the emotions, 2 and 

especially is this true ot Christianity with its basic 

• • • • • 
1. Luella Cole: Ps,rchology of Adolescence, P• 448 
2. Ct. Bailey, The Use of Art in Religious Education, p.9 
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foundation of love. The will also is elemental to Chris

tian education. One of the great tragedies of life is 

the drifting soul-who knows, but has B.BVer willed. The 

teacher must direct his lesson toward definite outcomes 

in the lives of his pupils. He must stress the necessit,r 

ot decision 1n the Christian life. Without the appeal to 

the emotions, Christian teaching. is valueless; w1 thout the 

appeal to the wUl, it is meaningless. 

The present-day emphasis upon practice in Chris

tian living demands that education go beyond the lesson. 

'!he leader must have opportu.ni t.r to applJ' the truths of 

the lesson to life situations. He should be able to see 

the effect of his teaching in the students' attitudes and 

actions while the7 ax-e in eveeyd.a.J' ex:periem.ces of work and 

pla,-. The activit,- program brings such experience into 

the classroom. Other programs may need supplementa~ ex

periences in which the teac:be r and .. students may share 

everyda7 life. 

The intensely personal nature of religion re

quires that the teacher consider and plan constantly for 

the individual. Burkhart stresses the need for individual 

counseling.1 Such work, of course, must be done outside 

of class. In the cl.asswork, however, the teacher can make 

the messages and challenges so definitely personal that 

• • • • • 
1. Of. Roy A. Burkhart: Guiding Individual Growth, p. 27 
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each individual consciousness will be reached. This can, 

and must be done, without ever touching upon confidences 

fran members of the class. !Ddividual emphasis mean a 

also that there must be out-of-class contaot for teacher 

and pupil. Clubs~ social and sport activities, and call

ing in the hom.es aid in solviDg tb.is problem. Whatevezt 

the means, hour ever, the teacher must come to know each 

pupil-know b.1.m both to understand him and to have his 

confidence. The individual emphasis is essential in 

Christian education, and especially 1n the Christian edu

cation of middl.e adolescents. 

The senior teacher mq find himself bUl:'dened with 

one task which is not his by ztight but only through the 

failure of others to recognize a great need. The relation 

of the senior m the church may mean the success or the 

failure of Christian teaching in his lite. The senior 

group must be a vi tal part of the church so that each 

senior who is a maaber of the church is conscious of a 

challenging and satisf.ring share in the church life. 

Weigle expresses this need thus: 

Religious education means growth in Ohl'istian liv
ing thl'ough guided experiEiloe therein. It means the 
development af Christian attitudes, Christian pur
poses, Christian standards of conduct, Christian 
convictions, a Christian way of life 1n each succeed
ing stage of the enlarging e.xperienoe of childhood, 
youth, and mat uri tJ'. The fulfilment of the Church • s 
educational purpose requires nothing less than con- 1 tinuous fellowab.ip 1n tbe whole of its life and wolk. 

• • • • • 

1. Luther A. Weigle, in The Teaching Work of the Church, 
P• 42 
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If the church does not recognize the necessity for train

ing in co8perative fellowship, the teaching of the seniors 

must make the need evident. Without an integral relation

ship of the senior to the church, Christian education is 

incomplete. 

Though these principles of education and of 

Christian education are not exhaustive and have not been 

fully elaborated in this study, they will serve as guiding 

lines for the teaching and integrating of the fine arts 

in the Christian education of senior young people. 

2. Application of the Principles of 
Education to Teaching the Fine Arts 

The application of the principles of education 

to the teaching of the fine arts must be made with recog

nition of the purpose of the arts in Christian education. 

The arts are used in Christian teaching to present a 

Christian message in a vi tal and an appealing way. The 

message, therefore, is the primary consideration. 

The teacher who uses the fine arts in present

ing a message or a challenge to s·eniors must have an ap

preciation which arises from an understanding of the arts. 

He must know the laws of composition for painting and the 

standards of form for poetry. The teacher will find it 

helpful to read books on the appreciation of the fine arts 

which are not highly tecbnical, but which give the reader 

an intelligent approach to the arts. Also, the teacher 
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who is interested in learning of the fine arts will gain 

much from observation and from conversation with musi-

cisns, dramatic directors, and other specialists 1n the 

field. Courses treating the arts from a popular approach 

are often available. The teacher who takes advantage of 

such opportunities not only prepares himself better for 

his teaching, but opens to his own soul a new world of 

beauty. 1 

Since there is usuall7 no time during the class 

hour for a stud7 of the technical elements of the fine 

arts, the teacher ma,- provide extra-class sessions for 

this subject. ~he organist of the church ma7 be invited 

to lead in the stu~ of music. Others may present a stucq 

of their fields. A ttadio program on the appreciation of 

music or art may be the center of stud7. Such pl'Ograms 

as those of Walter Damrosch and Bernard :Me7er offer ex

cellent possibilities. If the atmosphere of the sessiona 

is one of fellowship, and if the approach is not too 

technical, the studies may become an outstanding feature 

of the class activities. 

There are many methods of using the fine arts, 

but basic to almost all or them is a real study of the 

selection. There are times when a message may be pre-

• • • • • 

1. Suggested books are: Bailey, Art and Character; 
Magnus: Introduction to Poetry; Henry Edward Krehbiel: 
How to Listen to Music 
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sented by the leader rather than searched out by the 

class. In a story the message is given without stud71 

and in a worship service presented by adults a picture or 

a poem may be interpreted for the young people. However, 

if the seniors present the worship service they should 

study each element included in it. Similarly, in the use 

of the fine arts in a project or with a published lesson, 

a real appreciation of the work should be achieved through 

study. Thus it is essential that the leader be able to 

teach the fine arts well-to work out the message of the 

material with the students so that it may be most meaning

f'ul to t hem. 

After presenting the characteristics of the 

adolescent age, Professor Munro continues: 

What sorts of experience, in the realm of art, 
are most close1y in line with these traits of' ado
lescence? 

In the first place, they suggest a study of the 
personalities and biographies of' artists, in rela
tion to their works: of the feelings and motives, 
the personal relationships, wb.tch led them to pro
duce the kind of works they did.l 

MUDl'o further brings out the fact that such 

study must not become a mere search for interesting stories 

about artists, nor an expos6 of the 'unsavory element 1n 

their lives.2 However, as the knowledge of Rembrandt's 

• • • • • 
1. M~ro1 "Adolescence and Art Education," PP• 36-7 
2. cr. ibid., P• 37 
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. 
storm of soul gives deeper meaning to his painting., "The 

Stor.m," so the study of the lives of Michelangelo., Tenny-
. 

son, and Browning gives a greater depth to the apprecia-

tion of their works. If the teacher searches out the 

background of paintings, he will find many apparently non

religious pictures which have a truly great message for 

adolescents. It carefully directed., the study of artists 

may make a real contribution to the classwork. 

a. Teaching Pictorial Art 

The principles of education which are applicable 

to classwork are apparent in the method which Dr. H. H. 

,owers uses 1n teaching pictorial art. His informal ac

count of the metnod gives a clear description of the use 

of pictures 1n the classworks 

I get my class around a big table and hand to each 
one fifteen or twenty carefully selected cheap prints. 
• • • Two prints chosen by the teacher are laid side 
by side and everybody looks at them. To get the 
class to look at them-not glance at them, but look 
at them long and hard, noting their details and char
acteristics--is half the battle •••• 

'Kiss Brown, what difference do you see between 
these two pictures?' Kiss·Brown is embarrassed. She 
sees several differences., but she is quite sure they 
are not the ones you are after. Probably they are 
not. It takes some encou.ragemen t to get her to name 
one. 'Yes., that is good. Does anyone see another 
difference?' Answers come more easil'Y now. IBterest 
becomes keen, and you get answer after answer, mostly 
inconsequential, but finally comes one that you are 
waiting for. 1Yes., let us consider that a bit. Wbich 
is the better? W}V' did Leonardo make it that way? ' 
Again you will get answers that are wide of the mark, 
but generally, if you give them time 1 you will get 
one that is significant, one that embodies a pr1nci-
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ple of art. !low is the time to formulate this prin
ciple and show its wider application. You will get 
such a listening as is rarely vouchsafed to the 
teacher. You have used half an hour for somethin.g 
that 70u could have told them 1n three minutes, but 
it is not a waste of time. The method takes time •• 
It takes leadership, too. The leader must know where 
he is going and must guide the errant quest to his 
goal. All the same, he will be surprised at times 
to find that the class is leading him, and that among 
the miscellany of their random answers, there will 
occasionally be a flash of' insight that will be to 
him a revelation.l 

The characteristics of good teaching as summed 

up by Dr. Coles are evident in this class procedure. The 

opportunities for men tal exercise, use of the imagination, 

and development of independence are apparent. Interest 

and purpose are aroused by the pictures themselves, as 

well as by the method of study. However, Dr. Powers has 

carefully avoided distractions to interest and attention. 

He points out the danger of distracting attention from 

the class discussion by using only one picture instead of 

individual pictures. In passing a picture around the 

class, the leader is turning attention away from his 

teaching. The teacher must choose the methods wbich will 

avoid distraction and which will provide for the best use 

of the class time. 

Considering this method of' teaching 1n the light 

of the principles of' Christian education, the teacher 

• • • • • 

1. H. H. Powers: "The Teaching of' Art"; in Rusk, Methods 
of Teaching the Fine A.rts, pp. 217-9 

2 • See page 45 
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:realizes that certain adaptations must be made. The 

church school teacher, while not ignoring the laws of art, 

is not teaching art for art's sake. The message of the 

picture is his dominant concern. The laws of art wUl en

ter the discussion as they contribute to the understanding 

of the message, but not as the primary interest of the 

class. The teacher himself must have some knowledge of 

good art: the laws of compos! tion, color elemental s, and 

eha:raeteristics of sincerity in the work.l The class ~ 

well study such material in out-of-class sessions. The 

adolescent must have sufficient background to be able to 

:recognize good art if he is to develop any independence 

in art ~preciation. 

The teacher D1S.7 wish to use two pictures for 

contrast, as suggested by Powers. In Christian education 

such contrast snould be used only to bring out the message 

of each picture. It only one picture is used, any s~ple 

question which calls for observation may start the dis

cussion, as "What interests you in the picture? 1' o:r even, 

"What do you see in the picture?"' Questions may be used 
·-

to stimulate discussion when necessary; the teacher will 

find, however, that an-atmosphere of conversation and of 

sharing ideas is far more conducive to good contributions 

tban is a question-and-answer recitation. 

• • • • • 
1. Ct. Ruskin, Elements of Drawing and Perspective, PP• 

113-194 
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Dr. Powers' recognition of contributions is 

wort!V' of note. B7 accepting all contributions as good 

(excepting those actually wrong), even though the,- do not 

lead to the desired point, he overcomes the ever-present 

student fear of sqing the Yll'Ong thing. For the best 

Christian teaching, such fear must be eliminated £ram the 

class atmosphere. 

As the class develops perception and apprecia

tion of the messages of pictures, their study may be more 

independent. However, the values of sharing in the stud7 

of a picture are never outgrown. !kle gains depth of ap

preciation through contact with another's experience. 

b • Teaching :Poe t17 

In the teaching of poet17, the leader finds the 

same problems as in teaching pictorial art. He must help 

the students to perceive what is there, to delight 1n the 

beauty and Character of the work, to respond to the feel

ing of the poet, and to open tbeir hearts to the message. 

seniors who have had experience 1n speaking 

choirs are well prepared to study and to appreciate both 

poetr,- and the words of musical compositions. In recap

turing the poet's experience through creative oral inter

pretation, the student feels with the poet the message 

which he has expressed. For a class with no background 

of speaking-choir experience, the teacher may read the 
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poem aloud creatively while the class follows from in

dividual copies. 

The essence of the study of poetry is in dis

covering wbat the poet bas said, learning wbat he meant, 

and tinding what the message means for the student. In 

studying poetry, as well as other foxms of the fine arts, 

care must be taken to subordinate analysis to appreciation. 

The opening question may be, "Wbat 11Bes do you like?" or, 

"What appeals to you?" rather than, ttW'hat metaphors has 

the poet used?" From such an approach the discussion pro

ceeds immediately through the sharing of appeals and mean

ings to the realization of the message and the response ot 

the studer1t to it. As the message is brought out it may 

be related to the question or lesson of the hour. 

c. Teaching Mus ie 
• To gain the deepest appreciation and understand-

ing of music, one must sing it.The one who expresses his 

praise and adoration of God has a richer experience than 

one who cannot give outward e~ression to his feeling. 

In the study of a J:l1mn it is possible to secure this ex

pression. The class should sing or hear the music before 

the study, have access to the music during the study, 

and express for themselves the message of the h;ymn in 

worship after the study. Each type of hymn requires a 

different treatment. Quiet, devotional hymns may be sung 
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1n the classroom as the conclusion of the lesson or as 

the closing prayer. On the other hand, ringing ~s of 

triumph or challenge need the power of many voices to 

carr.y their message. The teacher must plan according to 

the nature of the hymn. 

In the studJ of an oratorio, cantata1 or musical 

drama, a recording may suffice for the first and second 

hearings, but for the worship experience after the study 

an actual presentation in the proper setting should be 

heard if it is at all possible. If a recording is used 

for the last presentation, it should be made truly wor

shipful by the accompanying service. 

The procedure of studJ is similar to that for 

pictorial art. First, hearing or singing the composition, 

then sharing responses, creatively reading the words, 

listening to themes in the music, thinking out the ideas 

and feelings of both the words and the music, and finally 

expressing the message b7 hearing or singing the compo

sition in true worship. This type of study is for life

each time thereafter the song is heard, the message is 

sung anew into an understanding and receptive heart. 

d. Teaching Prose 
Literature 

Stories comprise such a vital form of education 

that the teaching is in the mere telling. In a good, 

well-told sto17, the message is never missed. The teacher 
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who is not a good story-teller should use every means 

available to learn the art. He may read books on stor.y

telling,1 take courses, prepare stories, and practice 

telling them to any or to no audience; it is all worth 

while, for stories have such a great place in Christian 

education. Not only are they important in the classroom 

for illustration, approach, or conclusion to the lesson, 

and in the worship service to give life to the talk, but 

in times of fun and fellowship the stol'.Y becomes a bond 

between teacher and class.2 

Books are too long to be studied in their en

tirety during the class period. If the teacher ignores 

this for.m of the fine arts, however, he deprives his stu

dents of rieh experience. A good synopsis may be used as 

a story, or a familiar book may be the basis of s tuccy-. 

The teacher will find it greatly to his advantage to know 

the public school course for his students. They may have 

studied books which could be vital to the class study. By 

choosing a book which has been studied and analyzed in 

school, the teacher saves much time, and benefits from 

the more intensive study that is possible in secular 

* • • • • 

1. Sugge.sted books are: Katherine Dwllap Cather: Reli
gious Education through Story-Telling; George Albert 
Ooe: A Social Theory of Religious Education, PP• 198-
204; Margaret W. Eggleston: The Use of the Story in 
Religious Education; Hugh Hartshorne: A Manual for 
Training in Worship 

2. Of. Shaver, How to Teach Seniors, P• 161 
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schools. Many books used fn the secondary schools are 

found on the lists for interest-reading in different 

church school quarterlies. If the teacher makes use of 

such books in the lesson, he finds the correlation with 

the secular study most productive. 

e. TeaChing Drama 

Drama presents a number of difficulties when 

used in the classroom. Usually a s,nopsis is the best 

presentation foractual classroom work. It must be treated 

almost as prose literature--the story told, with special 

excerpts read to, or by the class. However, 1n relation 

to out-of-class activities, drama may be used most ef

fectively. The presentation of a fine play or pageant 

makes a deep ~pression on the participants. If the prac

tice and presentation are closely related to the class 

study, the enterprise may have a deep spiritual value. 

Often a drama which has been discussed in class 

may be attended by the students in a group as the climax 

of their study. The study makes the drama much more 

meaningful to the students, and the presentation in its 

vividness and beauty gives motivation and power to the 

Christian principles discovered in the study. 

Almost every church has extra-class dramatics, 

but often the dramatic work is not closely related to the 

classwork. The teacher who makes use of the Christian 
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teaching in the play or pageant not only enriches the 

value of the drama, but adds vi tal force to his teaching. 

This integration of the values of extra-elass activities 

is one of the most product! ve wq s of using the fine arts. 

In the consideration of the methods of teaching 

the fine arts in senior classes certain essentials for 

the teacher are evident. The teacher must incorporate 

into his use of the fine arts the principles of secular 

and of Christian education. The teacher must have a back

ground knowledge of the fine arts 1 and must provide some 

study of the elements of the arts for the class. The ac

tual class process consists in general of: perceiving 

what is in the work, sharing that which interests and ap

peals to the students, seeking meanings, and through all 

this, caning to a realization of the message and express

ing the response to the ,message in worship. 

D. Methods of Integrating the Fine Arts 

The problem of how the f ina arts may be inte

grated into the Christian education of senior young people 

must be considered in relation to the methods and program 

of the church school. For the purpose of this study 1 

three general groups will be considered: programs using 

purposeful activities or projects, programs following pre

pared courses into which the fine arts may be introduced, 
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and programs where tbe work is so closely controlled that 

the best means of using the fin.e arts is in worship ser

vices, a club, or other out-of-class activity. These 

types of program include almost every situation in the 

church schools. 

It is ~ediately evident that the program of 

the three groups overlap in many respects. A club pro

gram in one school may approximate the purposei'ul acti v

i ty" classwork of a more progressive school. The prepara• 

tion of a worship service might be part of the classwork 

of the first two groups. However, for the purpose of 

this thesis, such grouping serves as a general classifi ... 

cation of program which will guide the stu~, of how the 

fine arts may be integrated into the classwork of the 

church schools. Ths plan of this study, following the 

needs of these three gro:u.ps, will include: the use of 

the fine arts in projects or purposeful activities, the 

integration of the fine arts into lessons based on pre

pared courses, and the preparation of worship services 

using the fine arts. The advantage of using the arts in 

all these ways with the same group is evident and may be 

applied to his own teaching situation by the teacher. 

1. The Use of Fine Arts in Purposeful Activities 

Tbe nature of purposeful activities in Chris

tian education is greatly varied, ranging from handwork 
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to study and worship, and :rrom service to dramatics. In 

this wide f'ield there is a def'inite place for the fine 

arts. The creative aspect of' the activity is so often 

emphasized that the need for the f'ine arts is overlooked. 

However, creative work needs to be supplemented with the 

· f'inest work which the world bas produced in the f'ield. 

Both the fine arts and the creative arts are essential to 

the progressive program. 

There is one principle whichmust underlie the 

use of the fine arts in the activity program, and that is 

that the wor.l:t must be truly Ch:l'istian. The secular schools 

are intensely interested in character education and 1n 

social justice. There is provision wherever possible for 

training in these realms. The church must have a dis

tinctive element in its training if it is to avoid merely 

duplicating the secular ·work. This distinctive element 

is found in the Ch:l'istian approach through the teaching 

of the Bible. Activities in which Bible study is inherent 

will be found to provide the most ef'fective training f'or 

life. Tbe fine arts are so closely related to the Bibli

cal material that the combining of the fine arts and Bible 

teaching forms a natural integration. 

There are two types of activities in which the 

fine arts may be considered: those in which the fine arts 

are primary, and projects on other subjects in which the 

arts have a place. 
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a. Fine Arts Projects 

The general types of activity 1n which the fine 

arts are dominant are illustration, worship, dramatics, 

study, and appreciation. The motivation of service 1n 

same of these projects includes them among service proj

ects, but the type of activity falls under the five-fold 

classification. Study, of course, enter~ into each type 

of project, but the suggestions are classified under study 

only when no other type of project is included in the en- · 

terprise. 

(1) Illustration. In the field of illustration 

there are a number of possibilities. Making a book il• 

lustrating the life of Christ is cited by Shaver.l A 

large book with wooden covers, illustrating the life of 

Christ with pictures, ~s, poems, and stories, makes a 

worth-while gift for a childreds ward in a hospital, or 

for a mission school. Seniors enjoy the altrustic, es

thetic, and creative elements of such a project. They 

benefit from the Bible study involved and from the selec~ 

and interpretation of the fine arts material, as well as 

from the motivation. 

Another fine arts activity which is based upon 

Bible study is picturing the Apostles' Creed as suggested 

• • • • • 

1. Of. Shaver, How to Teach Seniors, pp. 19-20 
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by Albert Bailey.l In this, Bible study is again corre

lated with the arts. 

Illustrating the great events of the Christian 

world is a prod~ctive project. A number of elements en

ter into the work--an evaluation of history, Bible study, 

and a study of the fine arts. 

Making a series of posters on great men and 

women of the Bible or of the church may be meaningful not 

only to the class, but to the department and perhaps the 

whole church school also. Consideration and evaluation 

of Christian character enters into the study in this 

project. 

(2) Worship. In the field of worship the prepa

ration and presentation of worShip services is the out

standing project. The training 1n worship in such a 

project is invaluable to each student. 

In the same realm, planning a fine arts worship 

calendar (for each month if not for each week), end study

ing the elements of worship is most worth while. 

As a service project in the field of w"orship, 

the seniors may plan a series of half-hour worship ser

vices for shut-ins. With the aid of a portable phono

graph they could present them in the homes. 

• • • • • 
1. Of. Bailey, The Use of art 1n Religious Education, PP• 

84-8. Bailey lists masterpieces of art which illus
trate the creed. 
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(3) Dramatics. The presentation of a religious 

drama may be a rich experience for the class. Such a 

project may be a service for the church. 

(4) Study Projects. The fine arts provide ex

tensive material for study projects. A few suggested 

subjects Will serve to identify the field. 

The Contribution of Music (Art, Poetry, 
Literature, Drama, Sculpture) to the Chureh 

How Art Reveals Man's Belief 

The Saints and Martyrs of the Church 

What Suffering Can Mean in the Christian Life 

0 Invictus•-studying and rewriting 

The Sculptor's View of Death 

The Beauty and Meaning of Church Architecture 

Symbols of our Faith 

(5) Appreciation. The fine arts are particu

larly suitable for appreciation projects. Suchprojects 

must include study as the first step, in order that the 

students may be prepared for the appreciation experience. 

Opportunity is usually the determining factor in the use 

of this type of project. The teacher must be constantly 

watching for presentations of drama and music, and for 

··exhibitions of painting md sculpture. A knowledge of 

the music program for the church services in advance is a 

great aid in arranging for appreciation experiences. 
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Suggested pxojects ares 

Seeing an original great Pai.nting or 
an original piece or noted sculpture 

Hearing an oratorio or cantata 

Attending a religious musical drama 

Visiting· beautiful churches of different 
style of architecture, as a study-tour 
with explanations or symbols 

b. The Fine Arts in Other Projects 

Since the fine arts are such a vi tal part or 

life, they enter into apparently unrelated subjects and 

may contribute much to pxojects on various themes. A few 

suggestions of the use of the fine arts 1n projects on 

various subjects will indicate how they may be integrated. 

In a project on war and peace: Study from 
iictures "Greed, 0 "Propaganda,tt and 
'Forgiveness between Nations." 

In a project on a mission study of an 
Oriental Country: Have a slide program 
on tt Chl'i s t in Oriental Art." 

In a project on a book of' the Bible: Study 
or have a program on 11The Place of the 
Book 1n Art and Music. 11 

In a project on worship: Study the contri
bution of' the fine arts to worship. 

Instead of studying or having a program on cer

tain of the subjects listed above, the suggestion might 

be changed to making a collection of' pictures, or making 

a scrapbook. These studies suggest others, for each sub

ject is full of possibilities. 
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2. The Use ot the Fine Arts with Prepared Courses 

The fine arts mq be integrated easily into 

1·essons based on prepared courses. Each part of the les

son may be enriched by a picture, poem, or bJmn• In such 

use of the arts, however, variety is the keynote of suc

cess. Since there is variety in the for.ms of the fine 

arts and also in the possible uses of the arts, the 

teacher can easily keep the element of surprise in the 

classwork. 

a. The Fine A.rts 1n the APproach 

. Interest must be captured at the very beginning 

ot the lesson.l A picture, story, or poem is sure to 

quicken interest. In the use of the fine arts as the 

approach to the lesson, the teacher must be careful to 

select works which will stimulate discussion, and, ot 

course, which will definitely work into the subject. In 

assuring these two factors, the teacher knows that he is 

using material which may be truly an integral part of the 

lesson. His only concern now is to build the lesson on 

the approach so that the whole is really a unit. 

b. The Fine Arts as nlustrations 

The fine arts provide.rioh material for illus

trations of t~ types. A short quotation or a reference 

• • • • • 
1. Ct. Vieth, How to Teach 1n the Church School, P• 85 
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to a bJmn or a book may be used to explain or emphasize a 

point in the lesson. Often some passing illustration~ if 

vivid and definite~ will impress a student so deeply that 

he will never forget it. 

Pictures have a further use in illustration in 

that they may present the details of a scene in Bible 

times. In some cases the usual conception of a scene from 

the life of Christ is false because of a painter's setting 

of the event. A literal portrayal may correct the wrong 

idea and at the same time emphasize one of the messages 

of the picture. An example of this is in Da Vinci's 

11LS.st Suppertt which portrays the scene as if it had hap

paned in Leonardo's day. Tissot's picture is true to 

fact~ thus emphasizing a minor message of Leonardo's 

painting -that the communion table is for all Christians 

everywhere.. Thus for the double use of clarifying truths 

of the lesson and for picturing Biblical scenes correctly, 

illustrations from the fine arts have an integral part in 

the lesson. 

c. The Fine Arts as the Teaching Basis 

There are many works in the field of the fine 

arts from which m.ay be drawn the whole message of tbe les

son. A picture or a poem thus used as the teaching basis 

of the lesson will always be deeply meaningful to the stu

dent. Kirchbuck 1 s "Cleaning the Temple" is a picture in 
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which all the elements of the lesson message are found. 

If the lesson is taught from the picture1 comparing the 

picture with the Bible accounts of the incident1 the 

message will have both vitality and power1 and the stu

dent will receive a deep impression of the majesty of 

Jesus' personality as well as new appreciation for the 

House of God. 

Baif;- says in relation to pictures which embody 

the message so completely: 

• • • countless • • • spiritual values became real 
to us and emotionally powerful within us as we study 
the revelations of life which the Masters have left 
us, and as we study and feel, spiritual things be
come to us more real, more to be desired than fine 
gold. Seeing leads to feeling, to lov~ to as
piring; and if we are still spiritually sensitive to 
higher living, the artist becomes to us both_prophet 
and priest and his work becomes a sacrament.r 

d. The Fine .Arts as the Conclusion 

As the conclusion of' the lesson, the fine arts 

may be used powerfully to present the message in an un

forgettable way1 to challenge a respenae in life to the 

message, or to give the students a means of expressing 

their response. When used in one of these •aya a poem or 

bJmn must not be put in as an afterthought. It must be 

an integral part of the lesson -the lesson being incomplete 

without it1 and really building up to it. The teacher 

• • • • • 

1. Bailey, The Use of Art in Religious Education, p. 31 
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should express the relation of the poem to the message 

according to the nee4 of the class. If the students have 

responded to the message, as evident in their attitude, a 

word or two is sufficient: "Someone has expressed this 

thought in a beautiful way"; or, perhaps, "Let us express 

our decision by singing together-" If more of an intro-

duction be needed, the teacher may tell the meaning of the 

message in the life of the poet or artist. The class it

self is the deter.mining factor in relating the conclusion 

to the body of the lesson. 

3. The Use of the Fine Arts in Worship 

One needs only to glance through orders of 

church services to realize the great contribution of the 

fine arts to corporate worship. In New Testament times 

"psalms, eym.ns, and spiritual songs, singing w1 th grace 

in your hearts unto the Lordnl was a recommendation to 

the church. Music has always played a great part in the 

worship of the church. It is a vital power: 

Think of what music means to the human soul and 
what it can do. It cannot be merely a soulless form 
of physical energy--or the result of mechanical evo
lution the only pu~ose of which is to stimulate the 
nerves. It is rather a door opening into the Infin
ite. It is a medium of communication between spir
itual beings. 

2
God, Himself, speaks to His children 

through mus ie. 

• • • • • 

1. Colossians 111.16 
2. Cynthia Pearl Maus: Christ and the Fine Arts., P• 19 
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This one form of the fine arts has been almost 

indispensible to the church. Weigle says, "Without music 

worship has seemed imperfect if not impossible.ul There 

is a place for the other forms of the fine arts in wor

ship; each offers its own contribution. However, certain 

principles should be observed in the integration of the 

fine arts into worship services. 

Christian educators recognize the need for ado

lescents to prepare and conduct the worship services of 

their department under the guidance of adult leaders.2 

This calls attention to two principles for the integra

tion of the fine arts. First, the materi8J. s selected for 

the service should be meaningful to the group, appealing 

to the adolescent and understood by him. Second, the 

materials selected should be meaningful to the ones plan

ning and conducting the service. Only as the poem or pic

ture has brought its message to the heart of the leader 

can he present the message in a meaningful way to others. 

Sherwood Gates emphasizes the need of selecting 

music (applicable to all elements of the service) so that 

it may be truly worshipful.3 The necessity of assuring 

thoughts that are inspiring and that turn the heart from 

• • • • • 

1. Luther Ulan Weigle and Henry Hallam Tweedy: Training 
in the Devotional Life, p. 33 

2. Cf. Sherwood Gates: Training Adolescents in Worship, 
p. 14; and Weigle, op. cit., P• 68 

3. Cf. Gates, Youth at Worship, P• 13 
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self to God, and the need of securing music that is reli

gious rather than jazzy or sentimental are urged by 

Christian educators.l The selection of really worshipful 

music is essential to tru~ worship. 

Another principle in the integration of the fine 

arts into worship services is that each poem or hymn must 

contribute something vital to the particular service in 

which it is to be used. Educational leaders ln the last 

few years have assumed the practice of building each wor

ship service around a theme.2 In such a service each 

element must not only be in harmony with the theme, but 

must lead to the desired outcome indicated by the choice 

of the theme. A definite contribution to this end must be 

evident in each selection fran the fine arts. 

A final principle in· the use of the fine arts in 

worship is one which cannot be stressed too strongly. The 

preparation of a worship service must not become the com

position of a beautiful program of poetry, music, stor.y, 

and art. The heart of the service is worship, which must 

not be confused with esthetic inspiration. Dr. Weigle 

distinguishes between worship and thought thus: 

In worship God is directly addressed. That is ths 
difference between worship and thought. It is 1m-

• • • • • 

1. cr. Gates, Training Adolescents in Worship, PP• 6-S 
2. Cf. Frank D. Getty: Planning a Church Program for Sen

iors and Young People, P• 16; Hugh Hartshorne, A Manual 
for Training in Worship, PP• 13-14 
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portant that we think about God and observe His 
works and ways, and that we arrive at as clear and 
true convictions concerning Him as we can. But such 
thinking is not in itself worship. Worship seeks 
acqu~intance with God, not merely knowledge about 
God. 

He continues to describe worship: 

Worship engages the whole person. It involves a 
movement of intellect and will towari God, as well as 
loving Him and feeling His presence. 

With this view of worship in mind, one perceives the domi

nant place which prayer must hold in a worship service, 

and also the place of Scripture Which provides the great

est motivation to prayer and to prqer.f'ul living. A. pro

gram atmosphere must never detract from the spirit of 

worship. 

Though it is possible for the unspiritual use 

of the fine arts to detract from worship, each for.m of the 

arts bas a great contribution for the service. Poet17, 

music, stories, quotations from prose literature, and dra

ma have long been recognized as having a vital place in 

the worship service. The use of pictures has gained rec

ognition in late years until now they are advocated wide

ly. Slide programs and living pictures are causing much 

comment. The arts should be given their place in worship. 

• • • • • 

1. Weigle, op. cit., P• '7 
2. Loc. cit. 
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The problem of how the fine arts should be used 

in the Christian education of seniors must be approached 

fran thl'ee aspects. 

The selection of material is essential to the 

effective use of the fine arts. In his choice of mate~i

al the teacher should consider certain qualifications: 

the selection must have a message, it must teach spiritual 

truth, it must be good art, and it must be graded to the 

character and capacities of middle adolescents. 

The teaching of the fine arts is basic to almost 

any use of them in Christian education. For tbe best 

teaching of any of tbe arts, the principles of secular 

and Christian education must be applied to the classwork. 

With such application of educational prlnciples, the pro

ced~e of teaching any of the fine arts follows a general 

form. In a classroom atmosphere of fellowship, the class 

discovers "what is there" by hearing or looking at the 

selection. Then in a conversational sharing of interests 

and appeals, in discussing meanings, and in bearing themes 

(in the study of music), the class develops an understand

ing and appreciation of the message. After the presenta

tion of the message, the students' response to it is ex

pressed in worship. The procedure must be adapted not 

only to each form of the fine arts, but also to each 

selection. 
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In the integration of the arts into Christian 

education~ three types of programs must be considered. 

Purposeful activities offer great opportunity for the use 

of the arts both in fine arts projects and in projects on 

other subjects. The possibilities of fine arts projects 

lie 1n different types of activities: illustration~ wor

ship~ dramatics~ study~ and appreciation. ln projects on 

other subjects the fine arts may be integrated through 

short~ subsidiary projects~ in special study~ and in fine 

art programs. 

The fine arts may be wall integrated into les

sons based on prepared courses. The arts may be used in 

every part of the lesson: as the approach~ for illustra

tion~ as the teaching basis~ and as the conclusion. 

Every- form o:f the fine arts may make a great 

contribution to worship. Certain principles must guide 

the use of the arts in th1 s realm~ howe vel'. The materials 

should be meaningful both to the group and to the leader; 

they should be carefully selected to assure arts which al'e 

really good and which are tru+y worshipful; they should 

contribute to the desired outcome of the service; and 

they should be presented in a spirit of worship. If used 

according to these principles, all the :fine arts may have 

a vital place in the worship service. 



SOORD: THE LOST SHEEP 



CHAPTER V 

OUTLINES FOR THE USE OF THE FINE ARTS 

IN THE 

OHRISTIAlf EDUCATION OF SENIORS 



CHAPTER V 

OUTLINES FOR Tim USE OF THE FIBE ARTS 

IN THE 

CHRISTIAN EDUCATION OF SENICRS 

A. Introduction 

The theoretical stud;r of the use ot the fine arts 

in the Christian education of seniors is incomplete with

out a practioal application. In order to meet the problem 

ot actually planning the use of the tine arts in teaching 

senior young people two studies comprise this chapter. 

Plans are worked out for tht'ee courses. In a co8rd1nated 

program course plans are presented for classwork, worship, 

and club program on the subjects, The Life .2{ Christ 

(.from the transfiguration tbrousa the ascension as given 

1n the Gospel by Mark, and Representative Characters in 

the ~ Testament. This Old Testament course is presented 

as purposeful activity. The third course is presented as 

picture interpretations .for use 1n topical studies appli

cable to a course on ~ Christ ian ~, which material is 

presented .for use in a prepared course. Since these three 

subjects are basic to any senior Christian educatt on pro

gram, this stud)" is believed to be both practical and 

usable. 
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The second stucq is the listing of sources ot 

the fine arts suitable tor use in the teaching of seniors, 

with suggestions for the leader 1n regard to opportunities 

for special presentations of the fine arts. 

B. Plans for the Use ot the Fine Arts 

1n the Christian Education ot Seniors 

Tbe plans tor the use of the fine arts in the 

Christian education of seniers are presented tor three 

courses of stud;y. An attempt bas been made to suggest as 

wide and ,-et as practicable a field as possible. For this 

reason, two courses are taken from the Bible, and one tram 

topical· subjects relating to lite today. Each course is 

treated 1n a slightl7 different way, in order that the 

stud,- mq be helpfully suggestive. 

1. Plans :tor tm Use of the Fine Arts 
in a Course on the Life ~ Christ 

The plan for the course on the ~ _2! ...,chr ........ i.--s..-t is 

suggested tor the second half of a twenty-six week course. 

The plan is arranged for the January-Februal"''•Karch quarter 

according to the calendar for 1940, with Easter on March 

23. It is assumed that the class has studied the life ot 

Christ, as presented in the Gospel by Mark, through the 

confession ot Peter (8:30). In order to present 4 co

ordinated program of classwork, worship, and purposeful 
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activity, the class is expected to lead one worship ser

vice a month for the senior department, and to meet once 

a week for activities associated with the classwork and 

for tbe preparation of the worship service. In the week

d~ hour for this course short projects are presented 

since a unified activity is suggested for the second course. 

a. Explanation of tbe Plan of the course 

The classwork follows the Gospel of Mark from 

8s31 to the end of tb:1s book. From the transfiguration 

incidents are selected which l1l8.Y' be taught effectively 

from the fine arts. In the thirteen lessons the arts are 

used in each part of the lessons, and the arts most suit

able to the average class situation have been selected. 

Stories, poetr,y, and pictures are the most easily used 

arts for the classroom. Sculpture may be taught through 

pictures, aDd lqmns which are familiar may be taught with

out instrumental music or recordings by recalling the 

music without hearing it or by singing it softly. Books 

and dramas may be presented as stories or as reviews. 

The club program on ~ !!zarenel is suitable for a class 

stuq,, but has been included for the club because of the 

time limit of the quarter. In the classwork for this 

quarter, pictures include paintings, sculptUl'e, and cb.vch 

architecture. Poetry and ~s are also included, so 

• • • • • 
1. ct. Sbolem Asch: The Nazarene, as a suggested source. 
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there is reasonable variety. The teacher may wish to in• 

troduce elements other than the tine arts in order to se

cure further variet,y. Tbl'ee lesson plans are presented in 

full in order to suggest t~ procedure. 1'he others are 

presented in brief outline. 

The club program is the outgrowth of the class 

study. It is assumed that in the autumn quarter service 

projects were carried out so none has been included tor 

this course. The study of Christian symbolism1 is assumed 

to be the outcome ot interest 1n Christmas customs and 

qmbols. This interest is the basis for the first worship 

sel!~Vice which tbe class conducts. The study' is carried 

out aa a study-project with a study of the field, selection 

ot material suitable tor the worship service, and the plan

ning of the service itself. This project forms the basis 

for the presentation of the classwork tor the third Sundq 

in the course. The incident ot James' and John's request 

is approached from the question, •Are ye able?" resulting 
.. 

in a study ot the apostles and how they lived and died tor 

the church. The study is illustrated by pictures of the 

• • • • • 

1. Material on church S'7D1biDlism :rD8.'1 be found in the tollow-
1ng sources: George Willard Benson: The Gross: A Hand
book ot Ob.ristian a,mbols and stories ot the Saints, pp. 
1•36; Charles c. Jatho: The Church Visible, pp. 41-48; 
Madeleine Sweeny Killer: My Hobby ot the Cross; Wil
liam Fredric Rothenburger; The Cross in SJ'mbol Spirit 
and Worship, PP• 115-146; John F. Sullivan: The Visible 
Church, PP• 228-246. 
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statues of martJ-rs and apostles in the jambs of cathedral 

and church portals.l The subsequent club project is the 

outgrowth of this study, climaxing in the presentation ot 

the worship service, "Are Ye Able?" 

The book study is the result ot emphasis on Ju

das 1n the class study of the Last Supper. The teacher or 

same one accustomed to reviewing books should give the re

port, but members of the class may prepare other presen

tations in relation to Judas; one could interpret Prell's 

picture, "The Corruption of J'udas," and another, Armitage\:~ 

"Remorse of Judas.• Poems and stories snould be oontrib-.. 
~ted by other members of the group. 

The date of the next worship service is the de

termining factor of the subsequent study. Since it is to 

be presented on Palm Sunday, the triumphal entry is the 

foundation thought. The class study on Oethsemane mq 

raise the question, "~didn't Jesus choose to be ac

claimed king, and what was involved in His choice?" From 

such a consideration, and from familiar music and pic

tures, the worship service, "Through SUffering to Triumph," 
, ' 

may be planned. The class should search tor materials 

indeperxiently, but tbe teacher sbould alwqs have on band 

• • • • • 
1. Stories of Christian mart;y'rs lfiB.'1 be tOUD.d in the tol• 

lowingc Clemente A Handbook of Christian ~ols and 
stories of the Saints; Wi:Diam Byron Forbush (ed.): 
Fax's Book of Ma.rtJ'rs; ArthUr James Mason: The H1stol'-
1c Martyrs ot the Primitive Church. 
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carefully- chosen alections to supplement theirs. In 

studying the material the class should be led to recognize 

tbe best and to use it effectively to present the message 

of the service. 

The experience of bearing "Parsifal" on Good 

Frida7 is one never to be forgotten. If the class is tor

tuna te enough to have the opportunity- of hearing fine 

singers 1n a finiahed presentation of the musical drama_ 

the opportunity- 1s not to be overlooked. Tickets should 

be pUl'cb.ased as soon as announcement of the drama is made

but the s tud:y' of the story- and music should shortly pre

cede the presentation.1 "Parsifal" is perhaps too long 

for a class just beginning to enjoy- the fine arts, but a 

group of seniors who have learned to appreciate and really 

experience the feelings of the composer of great music 

will respond, not only- to the exquisite music, but to the 

message as well. If the class is unable to attend a pres

entation, a quiet service may- be arranged for the class 

using recordings, or the class may study' the musical drama 

one week, and present a service for their friends or par

ents on Good Fri~. 

The study of •:Parsifal" leads into the subse

quent project for the next worship service. Af'ter a cora-

• • • • • • 

1. For an interpretation of Wagner's Parsifal, see Ernest 
lfewman: Stories of the Great Operas and fheir Compo
sers, PP• ~24•15V 
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parison of "Parsifal" with Tel1117son 's "Id,-lls of tbe King," 

the class ma,- stu~ Abbe7's paintings of the "Grail Leg

end~" preparing a service using the music of "Parsifal" 

with the pictures by Abbe,-. 

The quarter's program aa pl.&Dned is baaed almost 

entirel,- upon the use of the tine arts. It the class has 

planned to study the Life of Christ through the tine arts~ 

or in the tine arts, such a program is not too concentrated. 

Rowever, tor a class not vitally interested as yet 1n the 

arts, the teacher should approach tbe stud,- from other 

fields, selecting :t'rom the fine arts enough material to 

awaken the seniors' appreciation of them. The essential 

concern is to plan tor the individual class according to 

their appreciation, interests~ and needs whether that 

means integrating other material with the fine arts or 

using a program such as the one presented. 

b. Leason Plans / 1 

Plans tor the thirteen lessons on the Life of 

Christ follow on pages 83 to 113 inclusive. 
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Lesson I 

Bible Passage: k:rk 9:2-29 

Aim: To bring to tbe students a deeper realization aDd -
appreciation of the Christ, His :relation to the insti

tutions of the Old Testament, and His Mission on earth; 

to help them to :realize the terrible need of man, the 

result of sin, and to realize that the need may be met 

only in Him. 

Materials: Bibles, Iqmnbooks, Pictures 

HYmn: •caae Christians, Join to Singul 

Picture: Raphael's "Transfiguration" 

Jl!! !?.!.. ll!! ~A!:!!,: A hpm is used as the approach; 

Raphael's picture as the teaching basis. 

Approach: "come Christians, Join to Sing" (:tqmn) 

In our worship service today we sang •come Chris

tians,- Join to Sing." Let us look at the words of the 

bJmn again. (Read words together.) What do we mean when 

we speak of Jesus as ~Christ our King"? We have a little 

difficulty thinking out just what we do mean, do we not? 

Perhaps we do not realize the significance of what we are 

singing. Do you know, after Peter had made the great 

confession, "Thou art the Christ, tbe Son of God," Jesus 

said to him, 

• • •• • • 

1. The lflmnal (Westminster Press, 1933)., p. 191 
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"Peter# you don't realize what you have said. 

There is a much deeper meaning to the name by which you 

have called Me tban appears on the surface.• 

Jesus tried to give the disciples some idea of 

that deeper meaning. But more tban a verbal explanation 

was necessary. The great experience of the transfiguration 

gave the disciples who witnessed it a deeper appreciation 

of that meaning, especially as those men looked back on 

the experience after the ascension of Jesus. As we look 

back on the experience with then, we too may have a greater 

realization of the meaning of •cwist, the Son of God." 

~ .2f. the Lesson 

Taught from "The Transfiguration• by Raphael 

(Vatiean).l Anticipated questions: 

1. Y1bJ are two separate incidents in the one 

. picture? 

The lower picture, of the disciples and the 

family of the possessed boy interprets the upper picture 

of the transfiguration. (Let us see if we can work out 

how the artist bas interpreted it.) 

2. Who are the two men at the extreme left of 

the upper scene? 

They are relatives of the cardinal who ordered 

• • • • • 

1. For a more complete interpretation of Raphael's pic
ture see: Bailey, The Gospel in Art# pp. 240-3 J Kaus: 
Christ and the Fine Arts, P• 250 
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the picture, Guiliano de' Medici, his father, and Lorenzo 

de' Medici, his uncle. The cardinal wished them included 

in the picture, so Raphael bas portrayed them as Saint 

Julian and Saint Lawrence. 

3. Who are the people 1n the lower picture? 

On the left are the disciples and on the right, 

the family of the boy. Of the disciples, Judas is at the 

extreme left, then James the Less, and Jude, who is point

ing at the mountain. Thomas is leaning toward the bey, 

Simon is seated beyond him, and above, Bartholomew points 

toward the boy as Jfatthew looks intently. Seated in the 

foreground is Philip pointing toward tbe mountain, and An

drew is consulting his "Hippocrates." 

The father holds the boy, and behind him is the 

. father's brother with upraised arm. His sister is beside 

him. The mother lmeels beside the boy, her sister 1m eels 

in the foreground. Beside tl:e mother kneels her father and 

behind her stands her brother. Bapbael bas shown the re

sults of sin in the feeblemindedness of the father's family, 

contrasted with the strength of character shown in the 
• 

mother's family • 

.. 
Discussion guestionss 

1. Who are the men w1 th Christ above the mountain? 

What is the significance ot their presence? 

Moses is on the right of the picture, identified 

by the tables of the law which he holds. Elijah is on the 



- 86-

left. The sjgnifi oance of their presence w1 th Christ is 

expressed in Matthew 5~17, "Think not that I came to des

troy the law or the prophets; I came not to destroy, but 

to fulfil." 

2. WbJ' are the monks not overwhelmed by the 

transfiguration as were Peter, James, and John? 

Though the monks were leaders in the Church, 

they bad not loved and lived Christ; since their hearts 

were closed to spiritual things, they were neither over

whelmed nor changed by this spiritual experience. But 

those who know Christ personally, and approach this ex

perience with open and readJ hearts are overwhelmed with 

the realization ot Christ's position, power, and glor.y, so 
-

that their spiritual lives are transformed. 

3. How does the lower picture interpret the up-

per? 

In the lower picture is the human need, result 

of .o:atn, which can be met onl;r in the Divine a:te who came, 

fulfilling the law and the prophets, to save man from 

sin. • 

Concl'tlde w:l~ prayer ohalleaging the class to 

spirimal readiness through constant contact with Obrist, 

and to a realization, working out in tbeir lives, or Ghrist, 

the .tul.t1lment of the law and the prophets, the onl;r Savior 

from sin. 
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Lesson II 

The Rich Young Ruler 

Biblical Passage: Mark 10:17-22 

A!m: To challenge the class to a whole-hearted, heart

reaching following of Christ. 

Materials: -f~blea, pictures, poem. 

~ 9.! !h!. l!!!,! ~~ The pictures are used as the teach

ing basis. 

~ .2! ~ Lesson: 

'fa"8ht trom 11Christ and the Rich Young Man" b7 

Hotmann.l Supplementary pictures: Von Gebbardt, "Christ 

and the Rich Young Man, uS end Watts, "For He Had Great 

Possess1ons."3 

Anticipated questions (tor Hofmann's picture): 

1. 'lltq' doesn't the young man look up at Christ? 

He is deciding against Christ, and cannot meet 

His eyes. He is looking at Christ 1s hands which ·al'e point

ing to a path he does not wish to follow. 

2. In what is Christ interested? 

In tbe picture He is in teres ted 1n the young man. 

• • • • • 

1. An excellent reproduction is 1n the Riverside Baptist 
Church, New Yol'k. For more complete interpretation see 
Bailey, The Gospel 1n Art, PP• 254-7, 437•8. 

2. For more caaplete interpretation see ibid., PP• 817•& 
3. For more complete interpretation see ibid., P.P• 260•8 

and Maus: Christ and the Fine Arts, P• 291. 
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The man's soul is at stake in his decision; it is with him 

tbat Christ is dealing. But this does not mean that Olll'ist 

is not vi tall,- ooncemed over the poor. His compassion is 

constantly evident in the records of' His lif'e. The gestu.re 

of' His hands leads our eyes to the poor, their suffering, 

their need. In the hands, tnemselves, is given the chal

lenge, the eamnand to "sell whatsoever thou hast, and give 

to the poor," and to "take up the cross, and follow Ke.• 

Discussion Questions: 

1. How would y-ou characterize the young man? 

He is self-righteous, self-full, indifferent, 

untouched by the suffering and needs of otners. He is a 

man of good intentions, but w1 thout the character to carey 

them out. 

2. What do the hands of Christ and of the young 

man tell us 'l 

Christ's hands show Him to be strong, purposeful., 

concerned for others, touched by human need, willing to 

give of Himself' for them. The ,-oung man 1 s bands show him 

to be refined, indolent., indifferent, self-centered, and 

withholding. 

3. What is Cll1'ist 1s spiritual challeaae to t)).e 

young man'l 

The challenge is to give up tlaat Which 1s deuei 

to him than is Christ, to replace love of sel~ 1a his 
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heart with love of Christ and his fellowman, and to serve 

ard follow Christ as He would lead. 

Discussion questions for Von Gebhardt's piotureJ 

1. How do you suppose the young man happened to 

approach Jesus here? 

Bailey suggests that he might have been the 

landlord's son and the people, the tenants.1 

2. What do you suppose Jesus is saying to the 

young man! 

,Bailq interprets the picture to indicate that 

Jesus feels the man bas not "looked into his own life ver'7 

deeply," and he suggests that,Jesus is sa7ing, •Here are 

these needy folks.:..7our tenants, Who till your soil and 

create your wealth. There is no heaven for you till you 

do justice by them • .,2 

Point out that in this picture social justice is 

the *ssue. In Hofmann's the spiritual experience is pic

tured. Here, the need of the poor is shown. There is 

portr.,ed the spiritual struggle of a soUl for life or 

death. 

Discussion questions for Watt's picture: 

1. How bas the artist portrayed the van11;J' of 

this man? 

• • • • • 

1. Of. Bailey, The Gospel in Art, p. 259 
2. Loc. cit. 



, 

WATTS: "FOR HE HAD GREAT POSSESSIONS" 



, 

- 90 -

The artist has shown the man's vanit7 bJ his 

riCh dress, the silk, the velvet, the fur, and b.1 the many 

rings on his fingers. (He has portr~Q'ed his self-indulgence 

by the man 1 s corpulener. There is no self-denial here.) 

·· 2. Haw does the han.d characterize the man? 

It shows him to be grasping, cold, cruel. He 

•bas shrunk to the compass of a silurian instinct. He has 

atrophied to a claw.nl 

..-.C..;.;on .... c_l_u_LS1=-o=n 2£ ~ Lesson: 

~on elude by reading "God's Dreams .'e God 1 s dreams 

have not been realized in the world today. How can they 

be realized in us? 

• 

• • • • • 

1. Baile,, op. cit., P• 261 
2. Maus, op. cit., P• 632 
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Lesson III 

Are Ye Able? 

Biblical Passage1 Mark 10:35-40 

Aim: To challenge the students to follow Christ, having 

counted the cost. 

Materials: "Are Ye Able?" (bpm)1 

Accounts of the lives and deaths of the apostles. 

Pictures of the door jambs of cathedrals showing 

statues of martyrs. 

l!!,! !! ~ E!!!! Arts: A ~ is used as the approach; 

a picture of church architecture is used for illus

tration. 

§proach (From the B)mn, "Are Ye Able?"): 

We often sing the hymn, "Are Ye ~ble?" Let us 

read the words togetb&r. Where does the thought of this 
• 

:tcymn come from? '!'urn to Mark 10, and follow as I read, 

starting at the thirt,r-fifth verse. 

Body ~ ~ tesson: 

Discuss the meaning of "drinking tbe cup," and 

being "baptized w.l. th the sane baptism." Refer to the 

meaning of the cup in the communion service. 

statement of tbe meaning through cU.acussicm 

• • • • • 

1. :Ro. 005 in "'l'he Iew lVJmal tor .laerica You'th" (pJh 
1'10-l) 
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disciples had to be able to suffer with Christ even unto 

death if they were to be glorified wi.th Bim. Note their 

ready answer. What do you think was 1n the minds of 

James and John when they answered? 

Turn to Acts 12:lo3. Read with the Cll.ass. Show 

a picture of statues of the apostles on the jamb of a 

cathedral portal. (Each member of the class should have 

a print.) Let the class find James' figure by his symbol 

of a sword. Explain John •s lf'DJ.bol by telling the :Bgend 

concerning him. Draw from class discussion the differEil ce 

between James' "cup" and John's• Help the class to real

ize that the "cup" 1s not the important consideration, but, 

for us as for them, tl'le essential part is willingness to 

drink the cup '\Vhatever that may mean. For a few it may 

mean dying for Christ, as it did for James, but for all ot 

us it means living for Ch.l'ist. Word the challenge as a 
• 

question to be answered in the heart of each student, "Do 

I love and trust my Lord Jesus Christ enough to follow Him 

to the uttermost, enabled by His stre~th and power to 

drink the ·cup which I am given?" "Can I tell Him right 

now that I am willing -able?" 

Conclusion: 

Let us sing the song, "Lord, We .Are .Able, • aa 

the expression of our decision and pr~er. 
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Lesson IV 

The Tri um.phal :&ltey-

Biblical Material: Mark 11-tl-10 

A!!!: To help the students to understand the significance 

of the triumphal entrr; to help the students to realize 

Jesus' Divinity. 

Materials: Recording of "The Palms" and copies of the 

words for the students. Bibles. 

!!!.!!, !?.£. ~ Fine ~: "The Palms" is used as the approach. 

Approach: 

Hear .. the recording of ttThe Palms" as the stu

dents follow the words. 

Questions on the "Palms": 

1. What picture ba ve the people in mind? 

• 2. How does the song ~it your idea of the tri

umphal en try? 

Have one student (~pointed in time to prepare) 

read Zechariah 9:9-10. Comment on the singing of this pas

sage in the temple services throughout the year. Stress 

the hope of Israel in their pranised Messiah. 

Later emphasize the spontaneous outburst into 

sang and praise as the people recognize Jesus' tulfillaent 

of Zechariah's prophecy. 





- 94-

Lesson V 

Cleansing tbe Temple 

Biblical :Material: Mark 11 :15-18 

41m: To help the students to a reverence and full appre

ciation of the House of God; to present the majesty 

and moral dignity of Jesus in His cleansing of tbe 

Temple. 

Materials: Bibles. Pictures: Kirchbuck's "Casting Ou.t 

the Money Cbange'!-snl 

.Y:!! of ~ Fine ~~ The picture is used as the teaching 

basis of the lesson. 

Picture Studx: Discussion) Questions: 

1. What are the functions of the architecture? 

· , The Egyptian pylon symbolizes the age of reli-

gion. By repeating the lines of Christ's figure, it am-
• 

phasizes His strength and tmmovabilit.y. 

The Tempie symbolizes the consummation of Juda

ism. As the Temple is worn and old, so Judaism bad served 

its purpose and must be superseded by Christianity. 

The massive architecture gives a telling back

ground for Christ, of timeleas autnority, omnipotent 

strengt~ ability to stand forever. Herod's Temple did not 

stand long and so could not be used to symbolize the powe~t 

••••• 
1. For more complete interpretation of this picture see 

Bailey, The Gospel in Art, PP• 287-90; Maus: Chl'ist 
and the Fine Arts, p. 6'75 
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to endure as could the Egyptian temple. The fact that the 

Jerusalem Temple is not used also indicates that tbe aA

ist is interested in emphasizing the moral grandeur of 

Christ and in making that message applicable to everr 

people. 

2. Why are the women and children hel'ef 

Women and children are included in the scene to 

show that only those who were guilty of' desecrating the 

Temple wel'e driven out. The child does not .f'eal' this One 

wham stalwart men .flee. 

3• Show how the artist has characterized Christ. 

His position expresses dignity, authority, com

mand. His attitude is that o.f' righteous indignation. His 

gesture is .f'orce.f'ul, yet restrained; He has perfect self

control and oontl'ol o.f' the whole situatl.on. The lack of a 

scourgfl;\.· reveals His power, His immobility, His majesty. 

The moral grandeur of His personality _accomplishes what 

would ordinarll;r require tbe strength of an armed force. 
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Lesson VI 

The Tribute Mone7 

Biblical Material: Mark 12:13-17 

Aim: To show Jesus• character through His response to the 

baiting of the Pharisees and Herodians 1 to help the 

students to determine that the7 will "render unto Cae

sar the things that are Caesar's and unto God the'th1ngs 

that are God's. 

Materials t Bibles. Picttll'es: Titian 1 s "The Tribute 

Memey."l 

Use of the Fine &rts: Picture used for illustration for 
--------~ 

the first aim. 

Pic tUI." e Study : 

1. Contrast Jesus and the Pharisee • 
• 

Jesus 

Nimbus 
Well•kept hair and beard 

Fair complexion 
Three-quarter face 
Smooth brow 

Beautiful, kind,. patient 
8J'8S 

Fine nose 
Strong mouth 
No omam.en ts 

Graceful hand showing re
finement, 7et strength 

The Pharisee 

None 
Close-cut hair and bus~ 

beard 
SwartbJ 
Profile 
Bluffing wrinkles on 

forehead 
Squinted e7es 

Beaked nose 
Mouth hidden 
Omamm t baDg1sg .f'r• 

ear 
Dark, rough,. pel._ 

band aad aa ·.-.-~ T 

2. Characterize the pJlarisee. 

Craft,y,. cruel, insidious, coarse, soblm!Dg. 
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3. Characterize Christ. 

Patient, kind, gentle, wise, tender, and tor-

giving. 

The charactel' ot each is imprinted on his tace 

by his thol,lghts, his actions, his lite • 

• 

• • • • • 
1. For more c anple te interpretation see Baile;y, Tbe GOspel 

in Art, PP• 291•3 
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Lesson vn 
!he Last Supper 

Biblical Material: Mark 14:12-25 

~: To Jnake the incident vitally real for the seniors; 

to reveal further the character of Jesus, especially 

His attitude toward Judas • 
• Materials: Bibles. Pictures: Tissot•s, da Vinci's, and 

Zimmerman's pictures of "The Last Supper." If possi

ble, colored postcards of da Vinci's picture and deta1ls1 

the .four groups and the sketch o.f Jesus. The sketch 

particularly is essential • 

.!l!.! _!! !,h! !!!.!. Arts: Pictttres .for teaching basis. 

Picture Stugr: (Discussion questions .for da Vinci's pic

ture) •1 

1. What moment has tbe artist portrqed? 

Jesus has just said, "One ot you will betray Me.• 

2. Wba t is each ot the disc1ples aqing? 

Simon: "Did I understand Him?" 

Thaddeus: nit is preposterousl How could it be?" 

Matthew: "He said it, tnough. He said, one o.f us." 

Philip: "Lord, Thou knowest my heart. Say it is not 

James: "How unspeakablel" 

Thomas: "Jesus, tell me, is it I?" 

Jobn: (silent in distress) 

Peter: "Ask Him who it is, Jolm. I DtUst know. • 

I."' 
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Judas: •noes Jesus know all about it? Will He tell t• 

Andrew (sUent, raising bands in protest) 

James the Less: "Tell him to ask Jesus, Peter." 

Bartholomew (staring in silence) 

3. What does Jesus• face tell us of His atti-

tude? 

Jesus is broken-hearted over the realization of 

Judas' perfid:y. His face sb.ows a refined, sensitive, emo-
-

tional but disciplined enaracter. There is no trace of 

anger or even indignat1 on toward Judas. His overwhelming 

sorrow at _Judas' sin bears no condemnation, but reveals 

perfect wUlingness to .forgive. His love tor Judas is 

not changed. It is expressed in Jesus' utter sadness. 

Show Tissot's picture when it is relevant to the 

discussion, in connection with the room or the table, to 

illustrate the scene as it probably actuall:y occurred. 

Compare Zimme~an's picture with da Vinci's. 

What does his picture add to the other? How has he char

acterized Judas? Olose the discussion with question three 

on da Vinci's .. picture. 

• • • • • 
1. For more complete interpretation see Baile,r, !be G9spel 

in Art, pp. 301 ... 4; llaus: Christ and the Fine .Arts, '"'P• 
288; Natbana L. ClydeJ Discovering God in the Beautiful, 
P• 122 



.. 

.. VISION OF THE CRO 
By Taylor Green 

"0 my Father, if it be p 
let cthis cup pass from me: 
theless not as I will, but as 

~if·" Matthew XVI, 
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Lesson VIII 

Gethsemane 

Biblical Material: Mark 13:32-42 

Aim: To help the students to realize the f'U.ll meaning of' -
Jesus' prayer in the garden and the complete self'~less 

love Jesus expressed for us in His anoice. 

Materials: "Into the Woods My Master Went,nl "It Was 

Alone the Savior Prqed. n2 (hpms) Picture: Green 1 s 

''The Vision of the Cross." A slide lantern or reflector 

is probably necessary because the picture is too ex

pensive tor the class to have individual prints. 

Jl!! ,.2!: .!:!!!, l!!!!, Arts : 11 In to the woods" is used as the sp

pra1ch; •uone" and "The Vision of' the Cross" are used 

for the teaching basis. 

' 
As (llaey) playa the music of' this song, let us 

~ead the words and try to f'eel this experience with Jesus. 

Tell us what you tel t. Bow did Jesus feel when Be went 

into the woods? What was His experience •in the woods" 

according to this song? As we study toda71 let us see if' 

this song has told us of tl:le experience. 

Bodz ,2! ~ Lesson: 

Follow as I read from Kark 13 a32. (ReaCt. W1tl1 

expression, endeavoring to portrq w1 th 70u.r voiee the 

experience. ) 



I 

INTO THE WOODS 

Into the woods J!17 Master went, 
Clean for-spent, for-spent; 

!r)to the woods 'J.'J'l3" Master came, 
For-spent with love and shame. 

But the olives they were not blind to Him, 
The little gray leaves were kind to Him, 

The thorn tree had a mind to Him, 
When into the woods He came. 

Out of the woods my Mastel" went, 
And He was well content; 

Out of the woods J!l7 Master came, 
Content with death and shame. 

When death and shame would woo Him last, 
From under the trees they drew H~ last, 

'Twas on a tree they slew B1m last, 
When out of the woods He came. 

-Sidney Lanier 
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Show: the picture of Christ in the garden. 1' ell 

the message rather tban drawing it from. the class. 1'he 

discussion might detract from the spirit of the subject. 

"Note the beauty of tbe scene, the moonlight 

through the olive tree. How quiet a place, so quiet that 

it is lonely. Note the still figures of the sleeping dis

ciples on the grass in the distance. In the foreground 

the figUl'e of Jesus is prone on the ground in e abandon 

of stl'Uggl.e. No beautiful draperr 1 no richly colored robe. 

The soul conflict is so great He is pQJsically exhausted. 

His head is not lifted in adoration as he prays, it is 

bowed with the weight of a terrible decision which must 

be made. His outstretched arms reach rigidly tor relief. 

He is in the throes of agonizing prayer. 

•What is the struggle? The cross before Him. 

Can He go on, knowing not only the agony awaiting Him, 

but the burden of the world's sin bearing down upon Him, 

separating Him from God? Can He, God-Man, with man's 

weakness under tl:le most cruel and bitter suffering of the 

cross, with God's abhorrance of all that is unholy, evU, 

sin; can He make Himself sin tor the world and p~ the 

penalt," alone? 

110nl7 love could send Him to the cross; God's 

love for all men. And when we feel that accepting lf1m is 

but a small thing w1 th which to gain eternal lite, remember 

that tbe price was overwhelming but it was paid by love. 
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we need not d'-e, He suffel'ed in our place; but we can 

live, returning love for love, 1n fellowsaip, obedient 

as He leads.• 

Have the l'ecord1ng of •.uone" plqed while the 

picture is still shown, and close with Pl'8.7er. 

• • • • • 

1. In "The Church Scllool B)mnal for Youth," P• 104 
2. No. l '12 in "Ch!tistian Service Songs" 



ALONE 

It was alone the Savior prqed 
In dark Gethsemane; 

Alone He drained the bitter cup 
And suffered there for me. 

It was alone tbe Savior stood 
In Pilate's judgment ball 

Alone the e rown of thorns He wore, 
Forsaken thus by all. 

Alone upon the cross He b. ung 
Tba t others He might save; 

Come, give your all in gratitude, 
Nor leave Him thus alone. 

Can you r e jeet such matchless love? 
Can you His claim disown? 

Come, give your all in gratitude, 
Nor leave Him thus alone. 

Alone, alone, 
He bcre 1 t all al. one; 

He gave Himself to save His own, 
He suffered, bled and died, alone, alone. 

-Ben. H. Price 
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Lesson IX 

. The Trial 

Biblical Material: Mark 15:1-15 

Aim: To help the students to see the illegality of Je--
sus• trial; to show Jesus• innocence; to help the stu

dents to realize that Jesus was the Judge, the others 

were on trial. 

Materials s Bibles. Picture: "Christ before Pilate," by 

Kunkacsy.l HJmn: "What Will You Do with Jesus?" as 

the conclusion.2 

.!!!!. .2! ~ Fine ~: '!'he picture as the teaching basis; 

the bJmn as the conclusion. 

Picture Stud:v,:: 

1. Identify people who interest you in the 

scene. Describe them. 

The oMtol"-gestioulating and shouting to cover 

the tact that he bas nothing to say. 

The Pharisee behind him -standing against the 

wall# superior, self-righteous, above tt all. 

The Pharisee, one of the money changers, on 

Jesus• lett--seated pompously, challenging Jesus b.r his 

look to speak up and say anything if He dares. 

The mother and child -a single contrasting note 

or love and SJmpat~, which would be carried on in the 

next generation and on down the centuries, in spite ot 
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the outcome of the trial or tne action of either Jews or 

Romans. 

The two men shouting in the crowd -probably paid 

rabble-rousers. 

'l'he Roman soldier -symbol of the power which 

could have protected Jesus. 

2. How has the a~ist portr.,e4 Christ? Pilate? 

Christ is portrayed as an intellectual man, 

righteous and fearless. He is calm, pertect17 controlled. 

He is in no wat ingratiating or cringing, but stands with 

all tbe d1gnit7 of one who knows His power but does not 

sto~p to use it. His face is strained withweariness and 

suffering, but His expression is almost judicial as he 

looks intently at Pilate. 

Pilate has a strong face, but a shoe-button 

head. His hands p~q nervousl7, he is .frowning in inde

cision, His eyes are not focussed, he is seeing only in

wardly. His jaw is set with the intensit7 of his em.otlon 

as he considers the outcome. 

3. Who is the Judge? 

Christ. Each person in the pict\Xl'e is on trial. 

Ever,- person todq who comes in touch with Christ must an

swer the question, 0 Wbat will 70u do with Jesus?• And in 

the answering his soul is on trial. we, too, ax-e on trial. 

Let us listen 1D a song which expresses it. 
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Ooncl uaion: 

Hear the song, "What Will You Do With Jesus?" 

Have a aomen t or silent pra;rer, and close with sentence 

prqers, asking for grace to make the right dec1at on. 

• • • • • 
1. For a more complete interpretation see Bail-.,, The 

Gospel in Art, pp. 336-9; Jrlaus, Ohm at and the Fine 
Arts, pp. 357-363. 

2. No. 499 in "B;ymns of the Christian Life" 



WHAT WILL YOU DO WITH JESUS? 

Jesus is standing in Pilate's hall-
Friendless, forsaken, betrayed by all! 

Hearkenl What meaneth the sudden call! 
What will you do with Jesus? 

What will you do w1 th Jesus? 
Neutral you cannot be; 

S.ome day your heart will be asking, 
"What will He do with me ?•' 

Jesus is standing on trial still, 
You can be false to Him if you will, 

You can be faithful through good or ill: 
What will you do with Jesus? 

Will you evade Him as Pilate tried? 
Or will you choose Him, wba~er betide? 

Vainly you struggle .from Him to hide: 
What will you do with Jesus? 

"Jesus, I give Thee my heart today-! 
Jesus, I'll follow Thee all the way, 

Gladl:v -obeying Thee 1" will you say: 
"This will I do with Jesus!" 

Anon. 
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Lesson X 

The Crucifixion, 

Biblical Material: Mark 15:16-47 

Aim: To belp the stW.ents to see God's plan for the sal--, 
vat ion of man, promised at the time the curse on sin 

was pronounced. 

Materialst Picture, "Mawbr~'s "The Crucifixion.• 

Use of the Fine .Arts: The picture used as the conclusion.--- - ----- .....,.._, -----
General ~ £! Stugy: 

Discuss the need of sin, the fall of Adam. See 

the provision for the forgiveness of sin in the Old Testa

ment. Note how the Old Testament looks forward to the 

perfect sacrifice for sin. see 1n the Gospels the Lamb 

of God who was slain for our sins. 

Conclusion: 

Few artists have,painted the wonder of G6d'a 

plan in their portrayals of tbe crucifixion. Usually they 

are seeking to arouse our aym.patq. But this is one pic

ture which expresses a ditferent feeling. See how quiet 

and calm the background is. The clouds are white against 
. 

a dark blue sky. Grief is expressed, an intense sorrow 

that is so restrained it is all the more poignant. But it 

is sorrow t bat waits and wa tom a. The two women have not 

left, desolate, realizing that 111t is finismd." In their 
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grief the;r cling to the eross, they wait b;r the Ole the.r 

love. 

See how peaceful is the Christ. No more agon;r. 

His suf'f'eri~ is over. .And it is not in vain, not without 

hope. Look at the border of' the picture. Here the artist 

has interpreted his painting. Heads of' wllea:t-what mea• 

sage do they bring? "Except a grain of wheat fall into 

the earth and die, it abideth alone; but if it die, it 

beareth much fruit" (Jobn 12:24). His death is to bear 

fruit! And What is the message of the bow-knot, the s:rm

bol of love? "For God so loved the world, that He gave 

His only-begotten Son, that whosoever believeth on H~ 

should not perish, but have everlasting life." His death 

bearing the .fruit of eternal life for us through the love 

ot God -if we will only accept. 

What a wonderfUl message ot hope for man! What 

a precious revelation of God's love for us. Let us accept 

God's salvation t;nrougb. His son and enter into eternal 

life today. 

Close with a prayer ot thanksgiving for the sal

vation and hope which we have 1n our Lord Jesus, Christ. 
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Lesson. XI 

°Crown Him" -Palm Sundaq 

Biblical Passage: Mark ll :l-10 

Aim: To bring to the students a realization of wmt it -
means to crown Jesus Christ as the king of their lives, 

and to help them to do so. 

Materials: Hymn., 0 All Hail the Power or Jesus' Name.u 

Use of the Fine Arts: The bJmn used as the ooncl u.si on • ............. --- __.. .........-. .-........... 

~proach rrom the meaning of Palm SUnday. Give 

a message on giving all to C~st., trusting absolutely in 

Him, and living in fellowship and love with Him. 

Conclusion: 

Let us sing 0 All Hail the Power of Jesus' Name" 

to express. our decision to make Jesua Chl'i st the Lord and 

King of our lives. Or: 

In the service at eleven O•cloek we are going to 

sing the hymn, "Crown Him." Let us hope that each one of 

us will sing with new meaning and new dedication as we 

ask Christ to be King of our lives. 
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Lesson XII 

He is Risen - lks.ter 

Biblical Material: Mark 16:1-13, Luke 24:13-85 

~: To help the s tuden ts to realize anew the meaning of 

Easter. 

lr4aterial: Pictures: Ender's "HolJ' Women at tm Tomb,"1 

and Rembrandt's "The Supper at Emmaus. n2 

Use of t be Fine Arts s PictU'Il' es used as the teaching bas is. __._, --- ,......_ _____. -----
Picture studz: 

(Discussion questiws for "Holy Women at the Tomb":) 

1. Describe the emotions expressed in the figures. 

The angel-the beauty of holiness, strength and 

author! ty, a worthy messenger to tell the message ot the 

resurrection to the world. 

The young woman-Mary Magdalene, startled, taken 

aback, almost fearful. 

The older woman-Mary the mother of Jesus, more 

self-control, experienced because she is older, comforting 

the other with a touch of her hand. Astounded, yet eager 

to bear the message of the angel. 

Salome -self-centered, thinking of her own loss. 

Filled with grief, bas not seen the angel yet. 

2. What truth does the·artist interpret, and 

how! 

The truth interpreted is that the resurrection 



REMBRANDT: THE SUPPER AT EMMAUS 
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was not a local event. The women in the scene are not na

tives of Palestine, but of the artist's countey, Norway. 

They are peasants, as is evident from the artist's paint

ing of their feet .. large, rough, solid, almost masculine; 

t7pical feet of those who farm end toil. Not only do these 

women live 1n another place, but they live in another age 

of' tl:Je resurrection morning. The artist has painted his 

message -that the resurrection, and Jesus' presence in the 

world, was not f'or one part of the world, not tor one 

group of people, but is for every country, every genera

tion, every person, •the whole creation." (Mark 16Jl5). It 

is universal. 

Discussion Questions for "The SUpper at :&mnaus" s 

1. Why did Jesus appear to these two men, who 

are not mentioned before in the Gospels? 

These men had been all the "third day" in Jeru

salem. They bad heard the excited accounts by the womm 

ot the angels and the empty tomb. They had heard the story 

ot Peter and John wbo saw the linen clothes and the napkin 

with its folds undisturbed. And yet Cleopas and his friend 

could not believe. Did Jesus, in appearing to them, speak 

also to those centuries later which would find it impossible 

to believe the resurrection? See how carefully He ~proacke• 

them, hearing their whole story b afore He deals with. thea. 

Then, in eager explanation, He leads them through the prom-
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isee o~ His caning_ death, and resurrection in the Old 

Testament, climaxing 1n tl» revelation of Himself, the 

Risen Lord according to the Scriptures. Those ot us who 

find the resurrection difficult to believe, must go with 

Christ aJ. ong t te road to Bmnaus, seeking Rim in the Scrip-

tures until our eyes are opened and we know Him. 

2. How has Rembrandt portrayed the Risen Christ? 

Christ 'a ~ace is one of sorrow. The s\11\:fering 

He baa borne is still etched on His ~unten.ance. Yet the 

sorrow is not only for tbe memory of the past, He is look

ing into the .fut'llt-e. As Bailey expresses the heart of 

His sorrow: 

The death and resurrection of Jesus are not tte eon
summation o~ his work, but only the camnscement. Set 
free now fttom. the limitations of time and place, be 
must begin that vaster work which stretches out before 
his vision till the last syllable o~ recorded time, 
the task of bringing a Un1 verse to Godl The weariness 
and pain of it are at this moment uppermost; yet even 
now he fixes his eye on that far-off divine event to
ward which he knows the whole creation moves; and break
ing the bread of life to these two doUbting ones, he 
vanishes to renew the task w1 th others who need him. 
And these two will rise at once, return whence they 
came, and begin their part in the salvation of the 
world.3 

• • • • • 

1. For more complete interpretation see Bailey, Gospel in 
.Art, pp. 390-3; Maus, Christ and the Fine Arts, p. 429 

2. For more complete inte~tation see Bailey, op. cit., 
pp. 406•8; Masters in Art, June, 1900, PP• 23-25 

3. Bailey, The Gospel in Art, PP• 407-8 



THE PRESENCE 
" ... And Lo, I Am With You Always Even Unto The End of 
The World.'' Matthew XXVIII, 20. By A. Borthwick 
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Lesson XIII 

Christ in the World Todq 

Biblical Passaae: Mark 16:14-20, Matthew 28sl6-20 

~; To help the students to realize that our risen and 

ascended Lol'd is present with us todq. 

Katerialss Pictures, Borthwick's "The Presence" and L'Her

mitte1s "Among the Lowl7." 
-

Use of the Fine Arts: Pictures used as teaching basis. _,__, ___ _ 
Picture Stwty: 

(Discussion Questions tor uThe Presence•l:) 

1. What is the significance of tbe scene at the 

altar? 

The elevation of tl:e Host signifies the "real 

presence" of Christ in the communion elements. 

2. Tell the story of the woman kneeling in 

prayer. 

She does not go up to the service at the altar. 

Pertaps she. is so bowed with grief tta.t she must pray alone. 

Can it be that she feels unworthy to worship with the com

municants of the church, or bas she lost faith 1n the ritual 

and doctrines of the Church? She kneels in a quiet corner 

ot the great cathedral pouring out her heart to God, in 

prayer alone. But is she alone? As she prays, Oae ctrawa 

near to her, with band outstretched in loviag 8J1DP8.tl'q'. 

It is the radiant 11Jleal Presence" J Be is not only in the 
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altar service. He comes to any heart li.fted to Him in 

need-to the heart that is open to Him. Not only at the 

altar is He found, but in the place of need. 

Discussion Questions tor bong the Lowly"2s 
' ' 

1. How does the family merit the presence ot 

Christ? 

Not b,r wealth, position, o~power do they merit 

the presence of Christ, nor by their works in His name. It 

is only through their open-hearted, simple devotion. 

2. What would the presence ot Christ, as in this 

home, mean in your own home? How would His presence at

teet your lite, your actions, your conversation? How do 

we realize the spiritual presence of Christ in our lives? 

Conclusion: 

Close with the poem, ttGod's Presence, tt3 repeat

ing the last verse as a prayer. 

• • • • • 

1. For a more complete interpretation see Albert Baileys 
"Borthwick: The Presence"; The Upper Room, Jarmar;r
February-March 1940, PP• 2-4 

2. For more camp. let.e 1Dte!iiatat1ons see Bail~: •Cbriat 
Among the Low1yu; The · er Room, October-llovember-
December 193V; J.tauS,c st Iiithe Fine Arts, pp. 700-1 

3. James :Mudge: Poems with Power to Strengt);l.en the Soul, 
P• 223 (verses l, 2, 6) 



GOD'S PRE3ENOE 

But God is never so far off 
As even to be near. 

He is within; our spirit is 
The home he holds most dear. 

To think of him as b7 our side 
Is almost as untrue 

As to remove his throne beyond 
Those skies of starry blue. 

For thou hast made this worxirous soul 
All for tbJself alone; 

Ahl send thf sweet transfor.ming grace 
To make it more thine own. 

--Frederick William Faber 



SROWN'S FAMOUS PICTURES. NO. 730 MERSON. 1846• 

ARRIVAL AT BETHLEHEM 
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c. Suggested Pictures 

A series of pictures suggested for use on the 

Life of Christ follows. Those designated w1 th an asterisk 

are interpreted in this thesis • 

Fra Angelico• •The Annunciation• 

Rossetti: "The .Annunciation" 

Merson: "Arrival at Bethlehem" 

Raphael: "Sistine Madonna" 

Lerolle : "Arrival of the Shepherds" 

Burna-Jones: "The Star of Bethlehem• 

Merson: "Repose in Egypt" 

Runt 1 "Finding Christ 1n the Temple" 

Cornicelius: 0 Temptation of Jesus" 

Zimmerman: ttcbrist and the Fishermen" 

Killet: "The · sow•n.•" 
Millaiss "The Evil One Sowing Tares" 

Keller: "Raising the Daughter of Jairus" 

Raphael s "The Transfiguration"* 

Hofmann: uchrist and the Adulteress• 

Soord: "The Lost Sheep• 

Puv1s de Cbavannes: "The Prodigal son" 
Durer: "The Prodigal Son" 

Rodin 1 "The Prodigal Son" 

Tis sot: "The Prodigal • s Return tt 

Ho.tmanns "Cbrist and the Rich Young .Man" * 



BROWN'S FAMOUS PICTURES. NO. 1744 GEIGER. 1849· 

THE KISS OF BETRAYAL 
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von Gebhardt: ttchr1st end the Rich Young :Man" * 
watts: "For He Had Great Possessions" * 
Kirohbaoh: "Casting Out the Mone7 Changers•• * 
Titian: "The ~ribute Mone,." * 
Prell: n'l'he Corruption of Judas 

Brown: "Christ Washing Peter's F-eetn 

Tissot: nThe·Last Supper" 

da Vinci: "The last Suppern * 
Zinmerman: "The Last Supper• 

Geiger: "The Kiss of Betrayal" 

Green: 11The Vision of the Crossn * 
Harraoh: "Denial of St. Peter" 

Armitage: "The Remorse of Judas" 

Ciseri: "Ecce Homo" 
' 

Munkaosy: "Christ before Pilate" * 
Beraud: ·~ ~ of the Cross 0 

Mowbray: "The Cruci.fixiontt * 
Munkacsy: nThe Crucifixion" 

Titian: "Pieta• 

Ender: "Hol7 Women at the Tomb tt * 
BUl'lland s ttPeter and John" 

B.embrandt: "The Supper at Emmausn * 
Bloch: "Come unto Me" 

Borthwick• "The Presence" * 
L'Hermitte: "Among the Lowl7" * 
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d. Worship Services 

WORSHIP SERVICE I 

Theme: Symbolism in tbs Church 

Prelude 

Call to Worship: The Lord is in His holy temple: let all 
the earth keep silence before H~. Hab. 2:20. 

Hymn: "I Love Tey Kingdom, Lord" ( 248 )1 

Poem: The Church of God 2 

Prqer 

Thou, whose unmeasured temple stands, 
Built over earth and sea, 
Accept the walls that human bands 
Have raised, 0 God, to thee. 

May erring bands tba t worship here 
Be taught the better way; 
And they who mourn and they who fear, 
Be strengthened as they pra,-. 

I 

May fBi th grow finn, and love grow warm, 
And pure devotion rise, 
While round these hallowed walls, the storm 
or earthborn passion dies. 

Talks (by members of the class): 
3 "The Symbolism of the Church"·· 

"The S1mbolism in our Church" 

Period of Directed Prayer: 
1. Thanksgiving for Christ 
2. Thanksg1 ving for the Church 
3. Tb.anksgi ving tor tbe beauty and the 

symbols of the Christian church 
4. Dedication to the Christ of all life 

HJmn: nrn the Cross of Christ I ~oq" (117) 

Benediction 

• • • • • 

The references follow Worship Service II. 



- 117 -

WORSHIP SERVICE II 

Theme: "Are Ye Able?" 

Prelude 

Invocation and Lord's Prayer 

HJmn: "Brightly Beams OUr Banner" (201) 

scripture: Mark 8:34-38 

Pr~er (by the leader) 

Talk: "Martyrs for Christ" (by a member of the class)4 

B)'mn: "Faith of Our Fathersl Living Still" (203) 

Talk: "Living Witnesses for Christ'* (by a member of 
the class) 

HJmn: "stand Fast for Christ ~ Saviour" {218) 

Talk: •we Live for Christ" (by the leader) 

Choir: "Are Ye .&ble?" 

Benediction · 

Period of Meditation 

Postlude 

• • • • • 
1. The bJmnal used for this series of worship services 

is *The Church School B)mnal for Youth.• Numbers in 
parentheses indicate the number of the ~ 1n this 
eymnal. .. ' . 

2. The New H'Jmnal for American Youth, ~· 337 
3.· See note 1, P• 79 
4. See ~ote 1 1 P• 80 
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WORSHIP SERVICE ni 
Theme: Through Suffering to Triumph 

Prelude: ll''fhe Palms" by Faure-Buck 

Call to Worship: Palm Sundayl 

He is comingl He is ccming! 
We hear triumphal shoutings :from the eager marching throng; 
We catch the thrilling music o:f the children's lifted song; 
The ver.y stones are throbbing to break into acclaim, 
And all the hills exultant to re-echo back his name. 
Break all our :fronded branches and strew them in his way, 
Our strength and all our beauty belong to him to-dq. 

Prayer 

ijJmn: "When, Bls Salvation Bringing" (114) 

Message: "Through Suffering to Triumph: An Interpretation 
(by the_leader) of: 
"The Triumphal Entry" by DOre (background music, "The 

Palms"). 
0 Tbe Vision of the Cross" by Green (background music, 

the suffering theme from Wagner's "Parsifal"). 
"Way of the Crosstt by Beraud (background music, "Alone" 

or "'Tis Midnight and on Olive's Brow"). 

(background music, "Worthy is the Lamb" .from 
Handel's "T~ Messiah"). 

Anthem: "Worthy is the ·Lamb" from. •The Messiah" by 
Handel 

Scripture# Revelation 5:11-14 

H;rmn: "Crown Him with Many Crowns" (134) 

Benediction: 

( 

Unto Him that sitteth on the throne, and unto 
the Lamb, be the blessing, and the honor, and the 
glory, and the dominion, .for ever and ever. Amen. 

(Rev. 5:1,). 

Postlude: "Hallelujah Chorus" from "The Messiah~ 

• • • • • 
1. The New Hymnal for American Youth, p. 323 
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2. Plans for the Use of the Fine Arts 
in a course on Old Testwaent Characters. 

The plan for the course on Old Testament charac

ters is presented without any relation to the preceding 

course. It is assumed6 however~ that in some previous 

session the class has chosen to survey tbe Old Testament 

utilizing an approach through representative characters. 

The selection of a unifying activity, at the same time, of 

making a wooden poster-book indicates the need of studying 

the characters from piotu.res and perhaps other forms of 

the fine arts. In order to secure variety in the class 

studies, music, poetry, and pictures of s culptuJ:te are used 

as well as paintings, though a picture is suggested for 

each oharacter·in order that the poster-book may be can

plete. 

. 
a. Explanation ot the Plan of the Course 

The worship services for this course are as~ed 

to be planned for one' month during the quarter rather ·than 

for one Sunday 1n each month. The consecutive month ot 

services makes possible the planning ot the worship around 

a general theme tor the month of which each weekly tbame 

is an integral part. Since this colll'se is planned tor 

any quarter in the year, no allowance has been made for 
' 

seasonal observances. However, as in the preceding course, 

the worship services are the outgrowth of the class and 
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club studies • 

. The nature of the su.bject of this cowse requires 

a synthetic stud:7 of the Old Testament. Such a broad sub

ject necessitates a rather superficial study. However, . 

the teacher can make even such a rapid study meaningful 

and vital by centering each class period on some devotional 

thought, and by bringing out the message of each character 

as portrayed in the selection fro.m the fine arts. If the 

study is to be worked out by the class rather than presented 

by. the teacher, more time than the usual class period will 

be necessary. Thus in this course the club work is so 

closely integrated with the classwork as to be actually a 

continuation of the class period, particularly in the first 

sessions. By an adjustment o.~ time the club wo:rk may be 

used in class session but it is here presented as a week

day activity. However, the impetus of purposeful activity 

will undoubtedly make such an arrangement satisfactory to 

the seniors. 

The actual study is based on a charted syntl)etic 

study of the Old Testament anphasizing, of course, the 

important characters. The choice of characters is made 

according to the messages of available selections from 

the fine arts, and according to ~he representation by the 

character of some phase or element of the Old Testament. 

The course, then, is composed of several types of activity: 

synthetic study or the Old Testament, study of the fine arts 
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relating to une cbaracte~s of the Old Testament, selection 

of cha~acters fo~ the poster-book, making the poster-book, 

and the preparation of a series of worship services based 

on the study. 

One lesson plan, together with a chart of the 

Biblical material, is presented. The chart for the sec

ond lesson is included in order that the teacher .may know 

how to integrate the material of tae first in the second. 

Only the interpretations of the pictures are given for the 

other lessons. The selections included are available at 

small cost, but adjustments in materials can be made when 

necessar;r. 

It is anticipated that, while the class may not 

be able to read the whole Old Testament during the quar

ter, the students will l<>ok through the material to dis

cover the general histor,r, and the outstanding characters 

of each period. 

The general aim is to give the students a pititure 

of the Old Testruaent in its general features, outstanding 

characters, geographical and chronological plan, and in all 

God's working with man and man's relation to God. 

Materials needed are a Bible, pencU1 ._d p_,._., 
~ ' ' ~ ' ' ' ',\/, 

for each student; a blackboard, and laqe JU.Jl ..•. #'1-~;~,,~ 
use; and a good ohrotlolog o:t the 014 !e.tMteit\ f~j~~'(' 
enoe, such as that in "lfew Biblical Evidenee" b7 Sb Charles 

Marston. 
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The Union Bible Pictures. 
Old Testament Series. 7. Jacob Wrestling With the Angel. 

' 

J. Doyle Penrose. 
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LESSON I: GENESIS 

Aims To present a general view of the book of Genesis. 

of the characters, events, general history, geography, 

time span, and social order of the booki t9 give a reali
zation of ~od s plan for man. 

Appr~ach~. What is the advantage of a picture over a de-

scription of a scene? (Accept all answers but wait 

for, "The picture can be seen all11tat once.") What ad

vantage has the description? It can give progression. 

We need both of these qual! ties in our study of the Old 

Testrunent. We want to see it all at a glance, yet we 

must have the progression, the cause and effect, and the 

working out of the book. Let us see if we can have all 

these qualities in (a chart. 
'--" 

~ _2! !!!! Lesson: Draw from the class the information 

found on Charts I and II. Let them recall or look up 

the material in their Bibles. Help them with references 

and suggestions, but let them feel that it is really 

their work. As they give information, work out the 

chart upon the blackboard, suggesting that they may 

want to copy it for their own use. Include any other 

contributions which the class offers. Have one student 

in charge of looking up the chronology, and one to point 

out geograpl:Q' on the large map. In summary, call atten

tion to the Creation and the call of Abraham as out-

standing events related to outstanding characters. 
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Indicate God • s plan for man. Suggest the next period. 

Conclusions 

Close with a brief devotional message relating 

to the Creation, Adam, Abraham, or his call. Remind the 

seniors to bring selections on the characters found in 

Genesis for tbe club meeting this week. 

b. Interpretations 

Interpretations of selections from the fine arts 

for use in a eourae on representative Old Testament char

acters are presented on pages 124 to 134 inclusive. 
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From the painting 
aThe Creation of Adamu 

by Michelangelo 

This picture g1 ves three aspects of Ood in Crea

tion. The volitional or energy aspect is seen in the ac

tion as God projects Himself through space. Hote His great 

vitality and His ability to arouse life in Adam. This 

same energy is seen in nature in a wave or a whirlwind. 

The intellectual aspect of' GOd is evident in His 

keen profile and focused eye as He "breathes the breath of 

lifeR into Adam, which shows God's concentratim on the 

business in band. Thol:lgh Michelangelo has portrqed God 

as giving energy to Adam tbl'ough the touch of His hand, he 

bas also subtly outlined in the cloud the breath of God, 

or the Spirit of God breathing life into Adam. 'Unfortun

ately, most of the ine.xpensi ve prints have blurred the 

outline of the cloud, but it is po~sible to find prints 

which show the Spirit.1 The intellectual aspect of'. God 

is seen in nature in the marvelously exact mathematics of 

the universe, in the infinite variety of' the form of snow

flakes all enclosed within the figure of a hexagon. 

The emotional aspedt of God is revealed so deli

cately by God's feeling that Adam must not be alone. He 

brings Eve ' enfolded tenderly in His arm. 

and the attitude of delicacy with which abe looks upon the 

one who is to be her mate. Hote also the joyous cherubs 
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accompan~ing Eve. 

In contrast to the energy expressed in the 

figure ot God, Adam's lack o£ vitality is seen in tne re

clining attitude, hardly strength enough to raise his 

hand toward God to receive li:de. The beauty of Adam's 

nude body and of his face is fitting tor tbe one Who is 

the height of 811 Creation. 

I 

• • • • • 

1. The print of The Creation of Adam shows this clearly, 
in Donald Lorcr-Finlqson: Miclii!inge1o the Man, facing 
P• 116 



The Union Bible Pictures. 
Old Testament Series. 6. The Trial of Abraham's Faith. 

Published by permiss1on of George D. Sproul, who owns the 
copyright in United States 

Fritz von Uhde. 
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From the painting 
"The Trial of &braham's Faith" 

bJ' Fr.l tz VOD l:J'bde 

The full realm of human love and of devotion to 

God is expressed 1n this painting of Abraham and Isaac. 

The moment cannot be mistaken. As Abraham clasps Isaac 

against his heart, his whole being bespeaks the , agonized 

love which was willing to sacrifice its most precious 

treasure in obedience and in devotion to God. We relive 

with him the sorrowful obedience, the bewilderment at tbe 

command, the dread of telling Isaac, the anguish of bind

ing him on the altar, the horror of lifting the knife. 

And in Abraham's clasping of Isaac close to himself we 

see the unspeakable ruSh of joy, the burst of relief, the 

realization, ~He is to livel" 

But Abraham's heart is not turned to Isaac 

alone. His face uplifted to the light o:f heaven, he looks 

to God in praise and rejoicing, in new faith, in deep 

awakened love. "Thou didst know from the begilltling it was 

but a test. How could I have fearedl My God is a right• 

eous God. Thou art just and holy. Tllou dost not demand 

sacrifice of life, but s~crifice of living, obedience, and 

trust. Thou hast in this moment given me to see ~ heart. 

Oh, ~ God, let me walk evermore in a heart-relationship 

with Thee.tt 



BROWN'S FAMOUS PICTURES. NO. 374 MICHAEL ANGELO. 1475-1564 

MOSES 
San Pietro in Vinculis, Rome 
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M03ES 

From the statue 
"Moses" 

by J4ichelangelo 

Michelangelo's conception of Moses is tPUe to 

the Biblical account. "'His attitude expresses a majestic 

calm and. breathes the authority of him who bas talked with 

God within the cloud on Sinai.nl He bas tae strength of 

character, the p~sical power, and the commanding person

ality of the true leader of men. His eyes are fixed on 

the future. He visions these peoPJ,e in the promised land, 

established as a nation, but separated from the world by 

their devotion to the One God who bas brought them up out 

of the land of Egypt. As his hand rests on the Law, so the 

nation of Israel rests on the foundation of the Law which 

binds them to God. 

Moses is seated here, but in readiness to rise 

quickly to action at God's command, and lead his people 

forth. He is a figure of simplicii;J, of vitalii;J, and of 

grandeur. His features bear the stamp of his people. 

Michelangelo has followed the Biblical pol'trayal of Moses, 

even to the horns on his forehead, attl'ibuted to hill~

the Dou.ay Bible through an error in the 
', 

• • • • • 
1. Eugene Guillaume, in the Kaaters of ,t, Apl'U, · 
2. For the life of the aoulp~or, see:Pin &7son: op. cit. 



BROWN'S FA~OUS PICTURES, NO, 1920 BRUCK·LAJOS 

RUTH 
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RU'l'H 

From the picture 
"Ruth" . 

b7 Bl'Uck-Lajoa 

This picture of Ruth can but remind us of her 

beauty' of character and :tar devotion to her motbar-in-law. 

The artist has beautifull7 portrayed mr lovely face and 

.torm. One senses her humility', her willingness to serve, 

her self-denial.· As she stops for a moment of rest her 

thoughts are far away. Is she thinking of her home in 

heathen Moab? Is she conscious of Boaz' eyes upon her, 

his question concerning her? It may be that both the past 

and the future are crowding in upon the present. 

Who was this girl before she came to Bethlehem? 

A heathen in a foreign land, brought up in the midst of 

idolatry. But when the time of decision came, her choiee 

was made for a new countrr, a new home, and a new God. No 

persuasion could tum her back. And no hardship in the 

new life could overwhelm her. With weary faithfUlness she 

gleans to support herself and her mother·-~n-law. No com

plaint at the bard work or the hot sun, ·no bitterness. 

She is worthy of regard. .And reward awaits bar. The l.ove 

of Boaz, the wealth of bis home, the position of honor. 

One cannot hal.p but count as the reward she treasured 

moat, hcPNever, the spiritual assurance that her choice was 

right and that she was faitbtul to it. 
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SAUL 

From the 'POem 
"Saultf 

by Browning 

Browning has chosen the incident of I Samuel 
l6al4-23 for his poem on saul. The music of David, the 
shepherd boy, is the theme of the poem, as David recounts 
his efforts to free Saul from the evil spirit which bad 
come over him. 

David's love for Saul is outstanding throughout 
the account. He sings first the simple tunes that the 
animals love, then the songs of the workers in the field. 
He goes on to songs of the great joys of life, end as he 
continues he centers in the greatness of Saul's life. He 
sees that Saul is aroused, but is not comforted, so he 
sings again to tell Saul that his greatness is not in his 
mortal life, but in the effect or his great deeds. 

Then, through the intense and self- sacrificing 
love with which David is inspired tor Saul, the pro
phetic revelation of GOd as an incarnation or lG7e 
1n Christ is borne in upon him. Yearning to give 
Saul greater comfort, even the assurance of a future 
resurrection of life, the truth comes to him. In 
Nature God has been revealed to him as the Al.m1gh"t7; 
in his own love, God is revealed to him as Love, in
finitely strong in his pOW'er to love and be able to 
accomplish What David only desires to accomplish, but 
infinitely weak in his power to be loved, through 
which weakness he shall become incarnate and be the 
salvation of mankind •• 1 

Ernest Norman's picture portrqs the effect upon 
Saul of David's singing. Note how Saul leans forward with 
his arm outstretched in a tender gesture in response to 
David's love. This is the moment described in I Samuel 
16:23, "so Saul was refreshed, and_was well, and the evil 
spirit departed from him." 

• • • • • 
1. Porter and Clarke, Introdu: tory note to Browning' a 

"Saul," p. v1 



DAVID 
Academy, Florence 

MICHELANGELO. 1475-1564 



- 130 -

DAVID 

From tb9 statue 
"David" 

by :Michelangelo 

'!'he statue is or an adolescent boy in the ini

tial act of throwing a stone from a sling. '!'he youthful 

tace and head and the adolescent proportions 1 ead us to 

believe that the youth is about seventeen years old. But 

how much more than this the statue tells. This is no Ol'

dinary boy, it is David, the shepherd boy who was chosen 

of God to be king or Israel, and more than that, to be 

the king through whose line should come Messiah. 

Michelangelo bas caught the phy'sical character

istics of one worthy to be king. There is strength iD 

his body, power in his great hands. His muscles are well

developed. He has fine balance, and in spite of the am

lescent awkwardness, he has true grace. His feat'llt'es are 

fine, his eye piereing. 

Spiritual characteristics are ev1dent also. Cour

age is here, and self-conquest. David's character is s'laltped 

on his face. He can withstand temptation, he lB.s tenacity 

of purpose. Evel')" line or his body indicates determination 

realized. Yet, he is not lard; he has rare patience. Fin

ally, above all else, he has moral strength. He prepared 

b.imsel.f through boyhood to become a man; he was chosen a 

king l He lived a life of beauty in his youiil; be wrote 

the most beautiful poet17 the world has known. 
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ELIJAH 

From the oratorio 
"Elijah" 

b7 Mendelssohn 

The oratorio "Elijah" is one ot the greatest 
masterpieces or religt ous musie. 

The music begins with Elijah's dramatic prophec,-
- of the draught 81'1 d continues tbrougb. the lite of the 
prophet to his ascent into heaven. The dramatic intensit,. 
of the oratorio and its variation from the usual tom ot 
oratorio almost identifies the work as a sacred opera. 
There are several dramatic scenes. The appeal ot the 
stricken people, "Help, Lord," the raising of the widow's 
son, the contest with the priests of Baal, which is one 
of the most intense scenes in the work, the coming of rain, 
the denouncing of tne worship of Baal with the consequent 
wrath of Jezebel and the people, and the final scene of 
El~b.'s ascent to heaven. In al.l these tenae incidents, 
the music portrays the feeling of the words w1 th telling 
effect. In the contest with the priests of Baal, the 
music itself turns pagan w.t th their f'renz,-; then smoother 
and slower for Elijah's dignified appeal, "Lord God of 
Abraham." _ 

&Elijah" includes the "most exquisite!,- beauti• 
ful vocal trio in existence, the pure and serene 'Lift 
Thine Eyes, ' sung a cappella by the watching angels. 
There are other ver,- beautiful selections: "If with all 
,-our hearts," "Be not afraid,• "He watching over Israel." 
Each part of the oratorio ends with a magnificent elimax. 
The pathetic plaint, "It is enough," leads to the experi
ence of the cave, which Tissot bas pietu.red. The O'I!Y' of 
the prophet is portr&Jed, "I, even I only, an left." The 
experience in the cave is the tuming pG')int of tm ora
torio, from which it progresses to the finale. 
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THE PROPHET ISAIAH 
Ceiling, Sistine Chapel, Vatican, Rome 

THE UNIVERSITY PRINTS 

BOSTON 

MICHELANGELO. 1475-1564 
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ISAIAH 

From the painting 
."Isaiah" 

b7 Miehelangel& 

The motif of Michelangelo's painting of Isaiah 

ia inspiration. The figures back of tbe prophet are mes

sengers of inspiration whispering their messages in his 

ear. The whole picture carries out the motif. The grace

ful bodJ' of the prophet, tbe flowing lines of his robe, 

the grace of the columns, the upreach of tbe figUl'es above, 

add to the atmosphere of inspiration. Furthermore, the 

posi tt on of Isaiah himself' contributes to the suggestion. 

His finger in the book is significant; his arm curving 

upward, the turning of his head, his listening attitude, 

and the suggestion tb.at he is ready to rise give the ob

server a most definite realization of the artist's theme. 

The picture is one of subjective experience. 

One wonders why the artist did not paint a pic

ture having to do wiih Isaiah's message. However, it would 

be difficult to choose tb.e dominant motif of Isaiah's cbar-

acter or message. His was a message of awful justice and 

of wondrous love, depressing surroundings, and inspiring 

Messianic hope. Sargent has portr~ed Isaiah's response 

to his vision 1n the Temple. Michelangelo encompasses all 

1n his message of inspiration. 



THE PROPHET JEREMIAH 
Ceiling, Sistine Chapel, Vatican, Rome 

THE UNIVERSITY PRINTS 
BOSTON 

MICHEL.ANGEL.O. 1475-1564 
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JEBEMIAH 

From the painting 
"Jeremiah" 

by Michelangelo 

"The Weeping Prophet" could well be the sub

title :for Michelangelo's portrayal o:f Jeremiah. Despair 

is seen 1n evel".f line. The figures in the background 

droop in SJJDPatb:y. The massive figure o:f' Jeremiah is 

weighted down with an unseen burden-despair. His power

:f'ul shoulders were made to stand straight and might,., but 

they are bowed down. His banda were in tended :for the 

great gestures of eloquent preaching, but they bang limp. 

See his head sunk on his cheat, held by a powerless hand. 

Even the folds of his garment droop downward. His crossed 

legs, his feet, pushed back under the chair, tell the 

story -he could not rise easily if he tried. 

This is not the Jeremiah Who saw the vision ot 

the almond tree, and had the message that God is awake and 

is in control. This is the Jeremiah who cried (4:19}: 

'11.7 anguish, my anguishl I am pained at rq very 
heart; my heart is disquieted in me; I cannot bold 
'1117 peace; because thou hast heard, 0 my soul, the 
sound of the tl'UJDPet, the alarm o:f war. 
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HOSEA 

From the painting 
"Frieze or the Prophets" 

b7 Sargent 

Hosea is a prophet of hope. But he is a prophet 

who sutrered much. His race is o\U' key to his lire and 

charac~er. 1n his face is seen a powerful will, a bril

liant intellect, and feeling to a supreme degree. It is 

a long face, with a long chin and firm mouth, revealing 

pbysi.cal beauty and intelligence -the perfection wrought 

through suffering. 1'he enveloping hood, shielding the 

race, betokens restraint of emotion. 

Hosea had suffered dreadfully. He was over

whelmed by his wife's intideli ty, ber brazen adul te17. 

But in his love there was perfect willingness to' take her 

back. On his youthful face is etched the 'tragic suffering 

and the peace that bas come when the one Whom he loves is 

restored to him. His experience, and his response to the 

experi enc.e is a perfect example of God's rorgiveness and 

love. 



THE PROPHET ZECHARIAH 
Oeiling Siatine Chapel, Vatican, Rome 

THE UNIVERSITY PRINTS 
BOSTON 

MICHELANGELO. 1475-1564 
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e. Suggested Pictures 

A seri·es or pictUl'es suggested for use on the 
Old Testament follows. Those with the asterisk are inter
preted 1n this thesis: 

Michelangelo s "The Creation of Adam" * 
-

von Ubde: "The Trial of Abraham's Faith tt • 

Penrose: "Jacob Wrestling with the Angel" 

Jlestl'Ovic: "Moses" 

Michelangelo~ "Moses" * 

Bruck-Lajos: "Ruth" * 
-

Normand: "David am Saul" 

Starr-Canziani: ''David Brought before Saul" 

Michelangelo: "David" * 
Dicksee: "Ahab and Elijah 

Tissot: •Elijah in the Cave at Horeb" 

Blake : "The Book of Job " 

sargent: "Frieze of the Prophets" 

Michelangelo: "Isaiah" * 
Michalangelo: "Jeremiah" * 
Michelangelo: "Ezekiel n 

Michelangelo: nDaniel '' 

Newman: "As I was/ by the Side of tho Great River" 

Newman: "Daniel Praying" 

Michelangelo: "Joel" 

Michelangelo: "Jonah" 

Michelangelo: "Zechariah" 



d. Worship services 

WORSHIP SERVICE I: GOD IN THE WORLD 

Theme: God in Creation 

Prelude: Selections from "The Creation" by Haydn 

Call to Worship : 
0 came. let us worShip and bow down; 
Let us kneel before the Lord our Maker. 
Know ye that the Lord. he is God: 
It is He that hath made us, and we are His; 
We are His people. and the sbeep of His pastUl'e. 

H)'mn: . ''O Worship the King u (29 )1 

Scripture: Psalm 148 

Pr&Jer (by the leader) 

Ps. 95:6; 100:3 

B:Jmn: "The Spacious Firmament on High" (53) 

Interpretation of Michelangelo'.s "The Creation of Adam" 

Anthem: "The Heavens are Tellingu from 11The Creation" by 
Haydn 

Unison Prayer (prepared by members of the class) 

Postlude: Selections from "The Creation" by Haydn 

• • • • • 

1. The hymnal used in these worship services is "The Church 
School Hymnal for Youth.• The number in parentheses 
following each bJmn title is the number of the Qy.mn 
1n this hymnal. 



f . 
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WORSHIP SERVICE II: GOD IN THE WORLD 

Themes God in Man- Conscience 

Prelude: "Meditation" by Barnes 

Oail to Worship: 
(Leader:) 

Who shall ascend into the hill of the Lord? 
And who shall stand in his holy place? 

(Responses) 
He that hath olean hands, and a pure heart; 
Who hath not lifted up his soul unto vanity, 
And hath not sworn deceitfully. 

HJmn: "Rejoice, Ye Pure in Heart" (139) 

Unison PrBter: 
· 0 God, whose power is made perfect in weak-

ness, we would f'ind our strength in Thee. Through 
right thought of' Thee, give fir.mness to our thinking. 
Impart courage to our hearts because we hear Thy call 
coming to us with no uncertain sound. Kindle within 
us that flame of holy love whl.ch burns out all that 
is wrong and base. Strengtban our wills, that un
discouraged we may face duty as high privilege. Grant 
us the confidence of Jesus who set his face stead
f.astly to do ~will. In B'is name we pray. Amen.ul· 

ReJJPODaive Reading (Commandments with Responses) :2 
Leader: I am the Lord thy God; thou shalt have no other 

gods but me. 
Response: We cannot serve God and mammon. Let us wor

ship the Lord our God, and him only let us ~erve. 
Leader: Thou shalt not make to thyself any graven image, 

nor the likeness of anything that is in heaven 
above, or in the earth beneath, or in the water 
under the earth; thou shalt not bow down to them 
or worship them. 

Response: God is a spirit; and we who worship him must 
worship him in spirit and in truth. 

Leader: Thou shalt not take the name of' the Lord thy God 
in vain. 

Response: Let us swear not at all; neither by heaven, 
for it is God's throne; nor by the earth, for 
it is his footstool. 

Leader: RemelTIJer that thou keep holy the Sabbath da7. 
Response: The Sabbath was made f'or man. Let us follow 

him who said, Come ye yourselves apart, am rest 
awhile. 



WILDE'S BIBLE PICTllk~JS. ti!l5. CAUL BLOCH. 1834-
"COME UNTO ME ALL YE THAT LABOR." 
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Leaders Honol:' thy father e.nd thy mothel:'. 
aeaponse: Let us be kindly affeotioned one toward another 

with brotherly love; in honor preferring one 
another. 

Leader: Thou sbal t do no murdel:'. 
Response: Let us not be angry w1 th our brothers. Let 

us love our enemies, and do good to them that 
bate us; tbat we .rna.y be the ab.ildren of OUl" 
Father who is in heaven. 

Leader: Thou shalt not commit adultery. 
Response: Let us be pure in heart, that we may see God. 
Leader: Thou shalt not steal. 
Response: If we have stolen, let us steal no more, but 

rather labor with our hands for the thing which 
is good, that we may have to give to him that 
needeth. 

Leader: Thou shalt not bear false Witness against thy 
neighbo.t-. 

Response: Putting away lying, let us speak every man 
truth with his neighbor £or we are members one 
of another. 

Leader: Thou shalt not covet. 
Response: Let us 181 up for ourselves treasul:'es in 

heaven; for where our treasure is, there will 
our hearts be also •. 

Unison: 0 Almighty Lord, and everlasting God, vouchsafe, 
we beseech thee, to direct, sanctify, and gov
ern, both our hearts and bodies, in the ways of 
tl:ey" laws, and in the works of thy commandments; 
that, through thy most mighty protection, both 
here and ever, we may be pl'eserved in body and 
soul; through our Lord and Saviour, Jesus 
Christ • .!man. 

Vocal Duet: nsweet Will of God." 

Interpretation of Pictures: 
"Moses" by Mestrovie -the Law 
••come Unto Me" by Bloch-the Way 

Prayer Hymn: ,.Teach Me, 0 Lord, Thy Holy Way" (199) 

Benediction 

• • • • • 

1. "Church School HJmnal for Youth," p. 387 
2. Adapted from nThe New Hymnal for American Youth," p. 

292 
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WGBSHIP SERVICE III: OOD IN THE WORLD 

Theme : God in Nature 

Prelude: •spring Song• by Hollins 

Call to Worship: 

Oh come, let us sing unto the Lord; 
Let us make a joyful noise to the rock 

of our salvation. 
Let us come before his presence with 

thanksgiving; 
Let us make a joy.fu.l noise unto him 

with psalms. 
Psalms 95:1,2 

Hymn: "For the Beauty' of the Earth• (55) 

Poem: Quotations from "The Higher Pantheism" by Tennyson 

Pr~er (by the leader) 

Anthem.: 0 God of All Nature" by Tsebaikowslq' 

Scripture: Psalm 19:1•6 

Hymn: "This is My Father's lWorld" (52) 

Responsive Reading: Psalm 96 

Prayer in Unison (A prayer of thanksgiving prepared by 
the class.) 

Hy.mn: "Lord, Thy Glory Fills the Heaven" (47) 

Benediction 

Postlude: •sing the Lord" from •The Creat1on° by Haydn 
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WORSHIP SERVICE IV: GOD IN THE WORLD 

Theme: God in the Social Order 

Prelude: "Com..fort Ye M:y People" from "The Messiah" by 
Handel 

Opening Sentence: Thou shalt love the Lord thy God with 
all th7 heart, and with all thy soul, and with 
all tb:y" strength, and with all thy mind; and 
thy neighbor as thyself (Luke 10~27). 

Invocation and Lord's Praysr 

Hymn: 

Poem: 

ttwe Thank Thee Lord1 Thy Paths of Service Leadtt 
(287) 

"God's Dreams" 

Dreams are they-but they are God's dreamsJ 
Shall we decey them and scorn them? 
That men shall' love one another, 
T~t white shall call black man brother, 
That greed shall pass from tbe market-place, 
That lust shall yield to love for the race, 
That man shall meet with God face to face -
Dreans are they all, 

But shall we despise them
God • s dreams ! 

Dreams are they -to become man 1 s dreams! 
Can we say nay as they claim us? 
That men shall cease from their hating, 
That war shall soon be abating, 
That the glory of kings and lords shall pale, 
That the pride of. dominion and power shall fail, 
That the love of humanity shall prevail-
Dreams are they all, 

But shall we despise them
Bod 's dreams ! 

B)mn: ttWhere Oross the Crowded Ways of Life" {268) 

Anthem: "How Beautiful Are the Feet of Them" from "The 
Messiah" b7 Handel 

Brief Interpretation of Sargent's Frieze of the Prophets 

Prayer of Dedication 

Prayer Hymn: ttThou, Whose Feet once Trod the Way" (270) 

Benediction 

.. 
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3. Suggestions tor the Use ot the Fine Arts 
1n a Course on the Christian Lite 

The suggestions for the use of the fine arts in 

a course on the Christian life or on youth's problems of 

today are not presented as a unit. Topics which may be 

presented effectively from selections of the fine arts 

have been chosen and are presented as separate studies 

which can be integrated into almost any type of course on 

such subjects. Of these, four are interpreted in this 

thesis. The tea4her must adapt them to the unit in which 

they are used. 

This aeries of studies is usable not only in 

classwork, but it is_particularly ad~table to the presen

tation of worship services. 

a. Inte~retations 

A limited group of interpretations of selections 

from the fine arts follows on pages 142 to 147 inclusive. 
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CHOICE 

Frdm the picture 
"Diana or Ch.rist?tt 

by Long 

Diana of the EPhesians was a powerful force in 

the days of early Christianity. She was one of the seven 

wonders of the wor14. In the days of Paul, the followers 

of Diana bad been violent in their attempts to stop the 

spread of Christianity. In this picture is a young Greek 

girl face to face with the ultimate decision of Christ and 

death, or Diana and all the joys of life that the world 

bad to offer. How could she choose in such a place? Be

hind D.er was the great arena where Christians were mar

tyred, and where all the gaiety of life was centered. 

Waiting for her decision are the soldiers who will take 

her away if bar choice denied the Greek goddess; perhaps 

they are temple attendants. The marked resemblance of 

the girl holding the box and the one making tbe decision 

suggests that they are sisters. How terrible to turn from 

her own family. But even more heart-breaking it is to 

deny her lover. !e draws her arm toward the box, whisper-
J 

ing in her ear the promises of the futUl'e -their love, 

their home, friends, position -surely these are not to be 

turned lightly aside. It is such a little thing to throw 

a pinch of salt upon the fire. But in the little thing is 

the greatest issue. 



.. 

- 143 -

The young woman bas no one to encourage her in a 

deeision for Christ. There is no statue of Him to which 

she may look. Christ is in her heart. Her decision must 

be made through prayer. But her eyes are fixed on Him; 

her decision is made already as her band indicates. She 

is turning from the love and even the life of this world 

but she is to be glorified in another wo~. to dwell in 

the presence of the One who loved her and gave His life 

tor her. 



, 
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HOPE 

From the painting 
"Hope" by Watts. 
For oontras t, 

"Hope" by Burna-Jones 

Look first at the picture by 

Bu.rne-Jones. ·A beautifUl gil"l is picking apple blossoms. 

She holds a branch ot lovely blossoms in her arm, but 

turns from its fragrance. and beauty to reach up into tbe 

tree again for another branch. Can she reach it? She 

hopes ·she can 1 

Is this hope? So superficial, so selfish a mo

tive is this. Can a motive such as this infiuence men to 

live aright? Can it spur heroes to courageous deeds? Can 

it give purpose to lite? 

Look at the Hope b7 Watts who is tar fran the 

city, far tram. the help or friendliness of fellow man. 

She is alone on a vast sea of vapor, alone under skies 

that are greenish and grey. This Hope is barefooted; she 

is dressed very simply. Her taee is beautiful, but her 

eyes are blind-folded. She cannot see ahead; she does not 

know what will bef'all her. Her harp has only one string 

left unbroken. In the sky one star shines down to light 

the mist about her. Yet she plays her song on the one 

string. This is hope; singing, with only one star for a 

promise. This is the hope that can buoy hearts in sad

ness, that can spur men to daring, that can make life 

worth while. 
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CALUMNY 

Fraa the painting 
"Calw:rmy" 

by.Botticelli 

The s tol'Y' of •calWimy" is essential to an under-

standing of tb.e picture. Apelles, the Ephesian, a noted 

painter acclaimed for his draftsmanship, was a close friend 

of Ptolemy Pbilopater. Antiphilus, a rival artist, knowing 

Ptolemy to be a weak-minded tyrant nul'sed on praise and 

adulation, accused Apelles of having part in a conspiracy 

against the throne. He charged that he bad seen Apelles at 

dinner with Theodolus, commandel' of forces at Tyre. Ptole

.,, being so weak-minded, did not take into consideration 

·the artists' rivalry and did not check on the charge which 

could have been proved .false since. Apelles had not even 

been in T,yre. Ptolemy accordingly had Apelles punished. 

He repented his injustice, however, when the truth finally 

filtered out 1 and sought to make amends by giving Apelles 

one hundred talents and making Antiphilus his slave. 

4Pelles painted "Calumny" to avenge himself. 

On the dais sits the unjust judge, his long ears 

indicating his asinine character which was revealed in the 

fact that he did not investigate the case. Ignorance and 

Suspicion are whispering in his ears. They urge him to ·a 

quick judgment witnout waiting for an investigation. Envy, 

the proaecuting attorney, stands before the judge. He is 

a pale young man, ugly, emaciated, wom by disease. It 
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was for envy of his rival that Ant1ph1lus made the o~ge. 

Calumny, dragging in the unfortunate artist, is being 

adorned by Treache17 and Deceit. Calumny is much more 

effective when adorned by these two. Treachel'J' implies 
w, 

the work of one who bas been a friend, and therefore one 

whose w1 tness would be more effect! ve. The poor victim 1s 

completely overwhelmed by Calumny; instead of futile re

sistance, he only prays for merc;y or for the speed-7 reve

lation and recognition of the truth. 

Remorse stands apart, bands bound, for Remorse 

can do nothing to right the wrongs that are done. She is 

dressed 1m rags -a beggarly substitute for the strength of 

character Which would have used judgaent instead of lis

tening to these deceivers. 

Truth stands far from the judge. She is not 
/ 

known 1n the haste of slander. '!'ruth f11 ters out, she 

does not rush w1 th frantic speed as must Calumny. Truth 

is nude, for Truth needs no adornment. Right stands alone. 

Truth is the principal thing in the picture, for it is the 

ttl tim.ate in the stor;y. 

The picture brings out the terrible, irreparable 

damage done by Calumn;y, the nature of CalUillJlY-sponsored 

by Envy, adorned by' Treachery and Deceit-the tut111tJ of 

Remorse, and the beaut;y and inevitability of Truth. 
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DEATH 

From the statuaey 
•Death and the Young Sculptor" 

b7 French 

fbis beautiful piece of statuaey is a memorial 

to a 7oung sculptor who died at the age of twency-two. 

Martin Xilmore was already noted as a sottlptol' at the time 

of his death. He is portrqed here in the beauty and 

strength of youth., working on the Sphinx, the r.tddle of 

man. Be stands at ease as he works., yet with power re

strained 1n ever7 muscle. 

Death approaches s11entl7. She bas just alight

ed on the ground. Her beautif\11 wings are folded, but the 

l:bles of her form and the drapery of ber gown suggest con

tinued motion. Her face, beautiful in features, is shroud

ed by the broad hood. She carries asphodels, not the sJll

bol of death but the symbol of lite hereafter; not death, 

tor in death is new life everlasting. How gentl7 she swps 

the sculptor's work. And he looks at her tearlesal.J, nei

ther shrinking nor defiant. He can look her in the e7e 

UDafraid, because his lite bas been pure and tine. Death 

is a beautiful angel calling him gent17 to a greater life 

bqond this world. 

• • • • • 

For an article on the sculptor's life, ct. Mentor, Octo
ber 20, 1913 
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b. Suggested Pictures 

A series of pictUres suggested for use 1n a 
Christian life course follow. Those with the asterisk 
bave been interPreted in this thesis. 

OALmmY 

CHOICE 

Botticelli: "Calumny" * 
LOng: "Diana or Christ?" * 

CONSCIEICE Kestrovic: "Moses" 

COU'BAGE Bastien-Lepage: "Jeanne 4'Arc" 

FELLOISHIP WITH CHRIS'!' 

FORGIVENESS 

FREEDOM 

GREED 

HOPE 

PRAYER 

SUCCESS 

L'He~itte: "Among the Lowlr" * 

'l'issot s 0 Tbe Return of tbe Prodigal" 
Velasquez: "The surrender of Breda• 

Rivera: "The New Freedom" 

· Hoft.man : "Rubbish" 
Hof'mann: "Christ and tbe Rich Young :Man" * 
von Gebhardts "Christ and the Rich Young Man"* 
Merson: "Arrival at Bethlehem" 
Rivera: ~'!'he New Fre.edom tt 
Watts: "Kammon11 .. 
Watts: "Sic '!\"ansi t Gloria Mundi!! 

Bume-Jones: "Hope" * 
Watts: . 11Hope" * .... 
Borthwick: "The Presence• * . 
Durer: "Prqing Hands• 
Millet: "The Angelus• 

AbbeJ: "The Grail Legend" (set of 15 pictures) 
Wattsa 11 Sir Galabad1' 

Watts: "Sic Transit Gloria Mundi" 

TEMPTATION' Burne-Jones: 11Circe• 

WAR Stuck: "War• 
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o. sources ot the Materials on the Fine Arts 

fb.e ava1labili t'f ot material is one of the great 

probl•s or the teacher" who is anxious to use the .tine 

arts in teaching seniors. However, unexpected resources 

trequentl:,y open up to one who is not afraid of the hours 

ot searehimg or of the embarrassment of asking favors. 

Libraries and museums o.tter, not only much material, but 

information on available material. The teacher or church 

can build up a very helpful library ot prints by cutting 

pictures from magazines and papers and mounting or tiling 

them. 

There are ma%17 companies from which inexpensive 

pants ma:r be purchased. Among these are the following: 

At-t Extension Societ:,y, Westport, Conn. 

George P. Brown, Beverl;r, Mass. 

Per17 Pictures Compan:,y, Malden, Mass. 

Pilgrtm Press, 14 Beacon Street, Boston, Mass. 

•ew York Sund&J School Commission, 
416 Lata;rette Street, New York, N. Y. 

Universit;r Prints, Newton, Mass. 

Union Press, 1816 Chestnut Street, Philadelphia, Pa. 

w. A. Wilde & Co., 131 Clarendon street, Boston, Mass. 

Brown-Robertson Co., Inc., 33 w. 34th St., New York, N.Y. 

BGuse ot art, 33 West 34th Street, New York, N. Y. 

The use ot lantern slides is recommended when 

individual prints are not available or prove llapractlcal. 
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Slid.ea ma7 be purchased. or rented. .from the toll owing 1 

ltqatone View CaapaJ17, Meadville, Pa. 

Board. ot Christian Education, 1505 Race Street, 
Pb4ladelpbia, Pa. 

Beaaeler Lantern Slide oo., 131 E. 23d Street, 
JTew York, N. Y. 

Metropolitan Museum ot Art, New York, N. Y. 

Bond Slide Oo.Bp&nJ', Chicago, Illinois 

fhe question ot how the tine arts may be used in 

teaching seniors is ever present. The study ot this chap

ter has been offered in an attempt to give the teacher ma

terial which will be applicable to his course. Lesson out

lilles tor a course on !!!! Lite ,2! Christ have been presented, 

in relation to a three-told plan tor correlated classwork, 

club activities, and worship services. A Similar quarter's 

plan bas been presented on ~ _T_e~st_a_me~n-t Obaraoters, with 

interpretations Gt selections .from the fine arts. Topics 

related to a course Gn The Christian Lite have been illus-- -
trated with pictures and their interpl"etations. A list ot 

selections from tbe f1ne arts usable in each course bas 

been presented with a large number o.f reproductions. F1• 

~~ lists o.f the sources of 1nexpen•ive prints of pic

tures, statues, and arch! tecture, and ot sources for rent• 

ing or bu7ing slides have been included. It is hoped that 

this ma ter1al will be of value to the teacher. 
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CHAPTER VI 

GENERAL SlJMl4ARY AND CONCLUSIONS 



CHAPTER VI 

GEMERAL SUDARY AND OON'OLUSIOIS 

The great demand for tho use of the fine arts 

in tbe secular education of middle adolescents, and the 

wicle appreciation of the arts evidenced b7 commercial and 

ecxaunit,. interests indicate the value of the arts in 

teaching and in life. such value in the .tine arts must 

be recognized b7 leaders in the Christian education of 

seniors. Therefore it bas been the problea of this tile sis 

to determine to wbat extent the fine arts are used and 

should. be used, md how the7 may be used in the formal 

~stian e4ucation of &Eilior young people • 

.A svvq of five representative prepared colU'aes 

has revealed that the Christian education materials tor 

senior young people lack variety 1n their use of the fiDe 

ai'1;s and in their approach to the lesson, lack complete 

identification of the sele ct:tons from the fine arts to 

wbieh reference is made in the texts, lack integration of 

the fine ~ts as a basis for teaching, and altogether make 

little use of the fine arts for either lesson teaobiag or 

interest reading. 

'lhe problem of determining the need tor tbe use 

of the fine arts 1n the Christian education of seniors 

has been approached from tlree aspects. It was recalled 
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tbat the natUl-e of senior age adolescents responds deepl7 

to the beauty of the arts. It was further seen that seeu• 

lar educators place a hish value upon the fine arts courses 

1n the high schools as a means of character building and 

of fortif71ng adolescents spiritual.J.:,. F1nall7, there were 

noticed certain definite needs 1n Christian education which 

the fine arts may hip to fill. Since the arts arouse deep 

response 1n the adolescent, have possibilities ot wide va

riety, and are easU7 integrated into any- 1f'pe ot program, 

the fine arts can aid the teacher to arouse interest in a 

lesson. Since the arts th~selves can bring a deep satis

tacti on and renewed purpose to lite, they can mean to the 

heart opened to their message a fuller, ricber Christian 

lite. And since tbe .tine arts are a vital force in the 

lives of adolescents, tbe use of selections from them will 

aid in making the teachings of Christianity effective in 

the lives ot seniors. 

To discover how the .tine arts should be used in 

the Christian educajion ot senior young people, the s elec

tion, teaching, and integration of material have been con

sidered. In the selection ot material, a vital message, 

spiritual truth, quality- of art, and grading to middle 

adolescent character and capacities are essential. The 

teaching of the arts in Christian education requires an 

approach ot study embodJ'ing the pr!nci}ies ot s«<1l.ar and 

religious education, and of appreciation 1n order to in-
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terpret the message so that it mq draw a deep ret~) onae 

troll the seniors. The arts ma,- be integrated into almost 

d7 t,.pe ot program, but must be used w1 tb. variet7 and real 

·•earnng. 

It is thus evident that the :tine arts bave a vi

tal place in the Cbl'istian education ot seniors because 

their use in the teaching or middle adolescents is ps,-cho

log1oall7 and ecluca tionally sound and because they can fUl 

detmite needs 1D Ohriatian education. Though the tlne 

art.s are not now used to an7 great extent 1n prfl)ared cour

ses for seniors, they should be widely used. 'l'he arts 

shO'ald be carefully selected, well integrated, and used 

with great variety; and their messages presented in such a 

wq that they will evoke a deep response in the hearts and 

lives ot tbe young people. 
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