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FEDER4L AID 10 NON-PUBLIC SCHOOLS 

1 NTIDDUCTIO!'·T 

A. The Subject 

1. Tne Subject Introduced and Explained 

11Ameri ca is a Land of Magic. n This is the 

statement of two men who have observed America working. 1 

!Jlhen one asks what makes P.merica a Land of Magic, there 

are many answers. Raymond f1.ff. Hughes and Wi 11 i am H. 

Lancelot aver that it is not natural resources, nor is 

it democratic freedom or racial superiority that makes 

the United States great or that gives her the magical 

power that was displayed in the Second World War when 

P.merica was girding for war, equipping her allied friends, 

and defeating her enemies. They suggest that it is the 

system of universal education that gives this country 

magical power.2 

With the crisis caused by the Great Depression 

• • • • • • 

1. R. :rvr,. Hughes and W. M. Lancelot, Education, America's 
Magic, p v 

2. Ibid., p 5 

-viii-
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of 1929-1939 came many innovations in government. 

Some old ideas were revitalized and were put into oper-

ation due to the severity of the crisis. Some were sug-

gested but were not put into operation. Among these 

was the idea of Federal Aid to Education. President 

Franklin D. Roosevelt suggested and put into operation 

1 
the nc. C. c. u ( Ci vi 1i an Conservation Corps), to give 

young men training in the conservation of natural res-

ources, at the same time cutting down the number of un-

employed by occupying the time of the young men with 

worthwhile tasks. The "N.Y.P,..u (National Youth .Adminis

tration), 2 was also a means of conservin~l the youth of 

our nation, seeing to it th2t they remained in schools 

and colleges through a program of Federal Aid and self-

help. I\llOre and more the idea of Federal Aid took hold. 

It was like a contagion. Public works, including road 

building and rebuilding, bridge construction and thecon-

struction of new public schools, libraries, post offices, 

hospitals, were all subsidized by Federal Grants in Aid.3 

Federal Aid became a part of the thinl-cing of a great many 

Americans; resistance to it led to the name nReactionary" 

being hurled at the opposers. It became the accepted thing 

• • • • • • 

1. The Federal Government and Education, by the Advisory 
Committee on Education Appointed by the President of 
the United States, September 19, 1936, p 16 

2. Ibid., p 16 1Uso, Charles and Mary Beard, A Basic 
History of the United States, p 4bO 

3. Charles and Mary Beard, op. cit., p 460 
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for the Federal Government to take over in practically 
1 

every field of life, and it did. 

The number of agencies and programs seeking 

Federal Aid became very great. It was not long ti 11 the 

public schools of the nation resumed their cry for aid. 

Julia E. Johnsen says of the earlier struggle of the 

schools for aid: 

nBeginning in 1918 proposals took shape through the 
N.E.il,.. and its Committee on the Emergency in Educa
tion to secure National legislation that would help 
to stimulate education in the States. The early Bills 
kno•;m as the Smith, Smith-Towner, Tovmer-Sterl ing, 
an':l. Sterling-Reed Bills endeavored primarily to sec
ure two leading provisions, federal financial aid 
for education and a dep<.:trtment of iducation. It was 
proposed to allot one hundred million dollars to be 
apportioned to such projects as the equalization of 
educational opportunities, the reduction of illiter
acy, An1ericanization, teachers training, &!d physical 
education and training •. No legislation was obtained, 
and in the years 1926-27 the provision of Federal Aid 
was aliminated and the proposals centered upon the de
partment of education with a secretary in the Cabinet 
and increased funds for the purpose of carrying on 
Federal Educational Research. By 1929 bills again 
appeared before Congress providing for one hundred 
million dollars to be distributed to the States for 
aid to the schools. The new bills proposed to extend 
aid to elementary schools alone, or to both elementary 
and secondary schools without specifying any partic
ular project to which it would be applied save only 
that its disposal should be left to the discretion of 
the state au thor i ties. n 2 

The cry for Federal Aid was taken to the parents in Par-

ent Teacher Associations, and great publicity was given 

• • • • • • 

1. Ibid., p 461 
2. Julia E. Johnsen, Federal Aid to Education, p 3, 4. 
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to it by many organizations.
1 

A powerful lobby in Con-

gress was fighting for the passage of a Federal Aid Bi 11, 

and the lobby know well its vote-getting abi 1i ty and 

demonstrated it forcefully to the Senctors and Represent

atives. 2 

During the Second World War specialized train-

lng programs of the Army and Navy made it possible for 

Federal Aid to be granted to colleges and universities 

as men were sent back to them from the~oops to be train-

ed in such specialized fields as medicine, aviation, en

gineering, dentistry, radio, etc.3 A similar program had 

been attempted in World War One, the S. A. T. C. (Special-

i zed 1-\.rmy Training Corps), but it was not too successful. 

The newer program in which over 150,000 men were in train-

ing at one time became the first successful venture of 

the Federal Government in education, other than in mi 1 i tary 

d t
. l.t 

e ua 1on. · 

The A.S.T.P. (Army Specialized Training Program) 

of World War Two helped the colleges when they were with-

out men ancl to a large degree without money, Though it 
r; 

was not direct aid to Education, it had the same effect./ 

• • • • • • 

1. Conrad H. rvoehlman, School and Church: The .L\.merican 
Way p 88 

2. Ibid., p 88. See also, Newsweek Magazl ne, July 28, 1947 
Vol. 130, p 27 

3· J.L. K.andel, The Impact of the War Upon American Educa
tion, p 151 

L!-• Ibid., p 152 
5. J. 'Heston 'lvalch, Complete Handbook on Federal Aid To 

Education, p 7 
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Since the War, the G. I. Bi 11 of Rights granting veterans 

educational benefits has been a program of Federal Aid 

to various educational institutions, schools, colleges, 

universities, and vocational schools. Just as in the 

A.S.T.P., this cannot be called direct aid, but it is 

aid to education. 1 

During the Eightieth Congress, Representative 

Graham Barden of North Carolina introduced a bill which 

granted Federal Aid to public schools. 2 One of the t~end-

ments added to it was designed to also grant Federal 

funds to Non-Public Schools. Since nine-tenths of all 

the Non-Public Schools are under the direct control of 

the Roman Catholic Church,3 there was immediate protest 

from Protestants and from those who do not wish the Govern

ment to enter into the support of religion.L~ The object-

ions were so loud and severe th t they succeeded in tab

ling the Bill for that session of Congress.5 

Federal Aid to Education legislation had left 

the spere of the public school and had been caught between 

the forces of religion and those forces which endeavor 

to protect the idea of states' rights, government economy, 

and the separation of church and state. 

• • • • • • 

1. Ibid., p 7 
2. J. rvr. Dawson, Separate Church and State Now, p 207 
3· Diennial Survey of Education in the United States, 194~)-46 

of the Federal Security Agency, Chap. 1, p 12 
4. Dawson, op, cit., p 205-211 
5· Walch, op. cit., p 3 
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2. The Subject Justified, 

There are few struggles that have produced 

such bitter 1 tragic conflicts as the struggle for sep

aration of church and state, the struggle of religious 

intolerance and freedom of conscience. In America a way 

of life has been established in which no religion has 

held power over the nation, and in \Vhich all religions 

receive permission to exist side by side without receiv

ing the support of the nation and the title of the nation

al religion. 

';~'henever some legislation or some action on the 

part of an executive of the United States government appears 

which tends to sup;)ort one religion against a 11 others, 

it seems to be customary for most Americans to fight against 

it vigorously, believing that if they permit one religion1 

whether it be Catholic, Protestant, Jevvish or any other, 

to get a foothold in the public treasury or the special 

favor of the powers th t be, that the end of the American 

dream of freedom for all religions is near at hand. 

In recent months all have been made more con

scious of this matter as Mrs. Eleanor Roosevelt was ob

served in the pub lie newsp2~pers dueling with the Primate 

of the Roman Catholic Church in America, the Cardinal of 
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New Yorl\, Francis Cardinal Spellman. 1 Mrs. Roosevelt 

O?posed Federal Aid to Non-Public Schools in her daily 

column, 11 ~/Jy Dayu and in an interview she granted to the 

press. 2 She was quickly called on the carpet by the 

Cardinal, accused of being narrow, and called 11bigoted.tt3 

Mrs. Roosevelt did not recant, but she clarified her pos-

ition by saying that aid should be granted all children 

regardless of their school connection in the matter of 

health and v;elfare.4 

The recent decision of the United States Sup-

reme Court in the Nev: Jersey School Bus Case has also 

served to heighten the interest in the subject of Federal 

Aid to Non-Public Schools, especially in those states which 

have a large number of Non-Public Schools.5 

The matter offairness to all citizens and tax-

payers also enters into the discussion, maldnS-J it very 

relevant. Should those who send their children to Non-

Public :Schools be forced to pay such high taxes, ( espec-

ially during this season of expensive living), and be 

expected to carry the full load of supporting the Non-Pub-

G 
lie Schools? 

• • • • • • 

1. New York Times, July 22, 19h9 p 1 
2. New York Post, June 23, 1949, 11 LV Day 11 by Eleanor Roose

velt 
3 New York Times, July 22, 191;.9, p 1 
1.~: Tne Survey, nHas the Nation a Stake in Its Schools?u by 

Everett B. Sackett, October 1949, p 525 
5. A. 'il. Johnson and F. H. Yost, Separation of Church and 

Stat e in the Un i t e d Stat e s, p 1 5 2 A 1 s o, Dawson , o p, c i t • , 
p 52, 53 

6. J. A. Burns and Others, A History of Catholic Education 
in the United States, p 169 
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A great number of citizens are asking the 

question, urs it necessary to support two educational 

systems? Is it not a waste of money to have two schools 

where only one is necessary?n The answer to this question 

also makes this study worthwhi 1 e. 1 

Vlhi le all this di scu ssi on and questioning is 

taking place, the representatives of the people in Wash-

ington are trying to determine just what the mind of the 

people is in order th<::.t they may vote intelligently on 

the matter. 2 The subject is indeed important, and its 

study is justified. 

3· The Subject Delimited. 

It is the intent of the writer to discuss 

Federal Aid primarily, not bringing in the matter of State 

or Local Aid to Non-Public Schools except where suchaid 

is used as a criterion for granting aid to Non~Public 

Schools from the Federal Treasury. 

The term 0Aid 0 shall refer to all money, help, 

support, or materia 1 whether in form of cash grants th<:i t 

is given to the Non-Public Schools or in the form of books, 

facilities, supplies, etc. Services granted to the schools, 

s ch as transportation, book service, health service, 

etc., shall all be considered 11 .ll.irlu. 

• • • • • • 

1. Walch, op. cit., p 7, 8 
2. Saturday Evening Post, 0Paul Jones in Washington Can't 

Cure Everybing 11 November 18, 19L~4, p 112 
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Non-Public Schools are all schools which are 

not freely open to the general public without tuition 

or membership in some organization as the basis of atten

dance. Non-Public Schools are schools that are not under 

the direct control of the government, Federal, State, or 

Local. 

It wi 11 be necessary to speak often of the Roman 

Catholic Schools as Non-Public Schools in this study. This 

is not to be considered an atta upon them, for such is 

not the intent of the wti ter. However, inasmuch as nine

tenths of all Non-Public Schools in ,"\.meri ca are under the 

control of the Roman Catholic Church, 1 they wi 11 receive 

the grestest amount of treatment. 

• • • • • • 

1 • Ant e p .xii not e 3 
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B. The Sources of The Study 

The writer has investigated quite a few.sources 

in order to complete this study. A number of works written 

by Roman Catholic writers have been used. These were 

used in order that the work might not seem lop-sided, and 

in order to present all sides of the question. They are 

indicated in the Bibliography with asterisks. 

Some of the data was collected from tables pre

pared by the Government Office of Education. The Presid

ential Committee on Education set up by President Roosevelt 

contributed much material also. 

Since the Supreme Court Decision of the New Jer

sey School Bus Case, there have been a number of books 

written by men v~o were interested in the legal precedents 

set by the Court in the matter of church and state, and 

these have been referred to liberally. 

In order to be as objective as possible about 

the matter, the writer has documented carefully. This is 

a controversial subject, and the wirter does not claim to 

have all the f0cts on it. Hmvever, the varied foot notes 

will indicate to the reader that the subject is by no means 

cut and dried or of easy solution. 
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C. The Method of Procedure 

The problem of Federal Aid to Non-P~blic 

Schools falls naturally into three parts. One group of 

people hold that .ZUd should be granted; a second that 

limited Aid should be granted; and a third, that no Aid 

should be granted. To these sections the writer has pre

faced a chapter dealing with the status of the Non-Public 

Schoo 1 in order that the reader may know more fully the 

situation as it has been and as it is today. 

In the main, the concern will be with five em

phases in the three chapters dealing with the argument: 

(1) the relation of the Federal Government to education; 

( 2) the relation of the Federal Government to religion; 

(3) a dual or a single system of education in the nation; 

(I~_) Federal Aid and Control; and (5) the fairness or un

fairness of Federal Aid to Non-Public Schools. 

Of all the objections and supporting allegations, 

these five seem to reveal the main lines of the argument. 

In conclusion, the writer will sum up the de

bate and present his conclusions in the matter. 



CHAPTER I 

TiiE STA IDS OF THE NON-PUBLIC SCHOOL 



QiAPTER I 

THE STATUS OF THE NON-PUBLIC SCHOOL 

A. The Number of Non-Public Schools 

1. The Period of Early .American Developement 

Originally ll.merica had no Public Schools as 

such. All sahools were private. All schools were lim-

!ted to the children of those who could afford to pay 

the tuition fees. Education was considered a church 

responsibility, not the state or public responsibility.! 

In the early days of the n2tion, schools were set up 

chiefly to train men for the ministry'. In 161~-7 a law 

was made in Massachusetts maKing it necessary for each 

town of 20 fami 1 i es to have established a beginning grammar 

school, and this law seems to be the first intervention 

of the state in the ma.tter of education in ;:.,merica. 2 

It is true, however, t t in 1636 a town meeting in Bos-

ton ordered support of the Boston Latin School to come 

from the public taxes, butthe Latin School was more on the 

level of the college of our day, not the gramrrar or public 

schoo1.3 

• • • • • • 

1. A. 'N. Johnson and F. H. Yost, op. cit., p 17 
2. Ibid., p 19, 20 
31 Ibid., p lC, 19 
ll•'L A. Weigle, P.merican Idealism, p 259 

-2-
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The oldest elementary school in America 1 s 

still in existence, It is the Collegiate School oper

ated at 21~_1 \\fest 77th Street, by the Dutch Reformed Church 

in New York City, founded in 1638.
1 

In 1751 Benjamin Franklin founded the Public 

Academy in Phi !adelphi a, a school about the level of Sen

ior High School. 2 In 1760 the German Lutheran Church in 

Philadelphia founded a Parochial School.3 Puritans, Pres-

byterians, Moravians, Quakers, Mennonites, and Catholics 

all maintaned schools in connection with their churches 

4 in this period. The first Roman Catholic Parish School 

in the eastern portion of the nation seems to be the Saint 

Mary's Pe .. rish School in Philadelphia, founded in 1782.5 

There were Catholic Schools in the Southwest, however, at 

h 1 i d t t '- " . 6 a muc ear er a e nan r..r11s. 

For a whi 1 e the number of Non-Public Schools 

was much greater than the number of Public Schools, and 

the various localities supported the denominational town-

schools as there ~ere no public schools available. This 

gradua 1.ly changed, and tl1e public school began to pre-

dominate. There was then a multiple establishment of 

• • • • • • 

1. L. A. Weigle, A~erlcan Idealism, p 259 
2. A. W. Johnson and F. H. Yost, op. cit., p 26 
3. Weigle, op 1 cit., p 259 
L~. I b i d • , p 25 9 
5. I b i d. , p 25 9 
6. Burns, op. cit., p 141-142 
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school systems in some tow·ns, and it caused a number 

of debates and finally led to the withdraw! of support 
1 

of the Church Schools by the communities. This was a 

gradual process, however, and Non-Public Schools recEived 

aid from the public treasury in many communities for many 

years after this, a11d in fact, some still receive aid 

today. 2 

In 1818 a law was passed in Boston establishing 

the first freePublicHigh School taking its support from 

the public treasury.3 The growth of the Public High School 

in New York City and the Grammar School in the first half 

of the Nineteenth Century is rather spectacular, ~- and such 

men as Mann, Barnard, Pierce, Stowe, Brooks, Stevens, Clin-

ton LevJis, Wiley, Ruffner, and Armstrong led the procession 

of Americans championing the Free Public School.5 Before 

long, the Public School was far outdistancing the Non-Pub-

lie School as far as their numbers was concerned. 

2. Later Nineteenth and Early TvJentieth Century Develop-

ment of the Non-Public School" 

At the outset, the number of Roman Catholic 

Schools in 1~merica was not as great as the number of 

• • • • • • 

1. R. F. Butts, The American Tradition in Religion and Education, 
p 26 

2. Dawson, op. cit., 
(.· A. W. Joi;rn son and 
4• L. A. Weigle, op. 
5· Ibid., p 276-287 

The American Way, 

p 1~_9-5 6 
F.H. Yost, op. cit., 
cit., p 259 
also, C.H. Meehlman, 
p 65-82 

p 27 

School and Church: 
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Non-Roman Catholic Parochial Schools. This is easily 

understandable since the Colonies were for the most part 

settled by Protestants in the early days. 1 It is also 

understandable, that the number of Roman Catholic churches 

and their parish schools should increase as the new pop-

ulation entering the country during the Nineteenth Cen-

tury came more and more from Roman Catholic countries of 
2 

Europe such as Ireland and Germany. The Roman Ca tho lie 

Church in America began to take firmer root in the Thir-

teen Colonies, and it began to organize itself and set 

up a strategy to evangelize the whole nation.3 Under the 

leadership of Bishop John Carroll, 1735-1815, the early 

plans were laid for the Church in Ameri ca.4 Mother Eliza

beth ~Lj,nn. Seton, (1771+.-1821}, led in the early establish

ment of Catholic Schools in J~merica.5 Bishop John Hughes, 

(1797-1861~), led in the establishment of teaching communit-

ies, nunneries or monasteries for preparing Catholic orders 

6 of teachers, and establishing schools. Cardinal Gibbon, 

(1834-1921), lived to see his Church increase in member-

• • • • • • 

1 •. A. w. Johnson and F. H. Yost, op. c1 t. ., p 26, 27 
2. lbi d., p 26, 27. Also, C. H • .f\OC>ehlman, School and Church: 

The American Way, p 65-82 
3· Unpublished Thesis of J. P. ·worthington, The Influence of 

James Cardinal Gibbon Upon the Roman Catholic Church in 
.America, The Biblical Seminary in New York., p 2 •. Also 
Paul Blanshard, i\rnerican Freedom and Catholic Power, p 10 

I!-• 'JJeigle, op. cit., p 158. Also Cf. Moehlman, op. cit., p 62 
5· Weigle, op. cit., p 159 
6. Ibid., p 169, 170. 
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1 
ship ten-fold in his sixty years of ordination. He 

was especially active in the work of education, and had 

a passionate desire for the youth of his Roman Catholic 

church. 2 

Figure 1. on page 7 illustrates the increase 

in population caused by the flow of Roman Catholic immig-

rc:cnts into .America. The line increases, nearly doubling 

itself every twenty years, a phenomenal growthl 

I t i s rat h e r di f f i cu 1 t t o p r e s en t f i gu r e s and 

data showing the number of Roman Catholic Schools during 

the latter part of the Nineteenth Century, just as it-is 

rather hard to fix the number of public schools for the 

same period. This is in large part dte to the fact that 

the United States Bureau of Education was not initiated 

until 1867, and its worlt of calculating the scope of educa-

tion in the nation, collecting statistics, and showing the 

progress of education in America was not easily 1:1ccompli shed. 3 

The Table I on page 9 shows that in the period 

1895 to 192~. the total number of Private Secondary Schools 

decreased by 56 schools. However, the number of Roman 

Catholic Secondary Schools increased in that period from 

• • • • • • • 

1. Vfeigle, op. cti., p 218 
2. Worthington, op. cit., p 23, 63, 64, 92 
7 1'1 • 1 . t ?06 ) • '7' e 1 g e , o p • c 1 • , p , _ _~ 
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Figure 1. 
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280 to 1021. The number of Non-Catholic Private Secondary 

Schools decreased from 1900 to 1103. 1 The conclusion one 

mllst make is th~~t the number of Catholic Secondary Schools 

was steam-rollering, and the number of ordinary, Non-Cath-

olic Secondary Schools was declining very fast. 

Therefore, glancing back over the history of the 

nation, one sees that in early times the Church-Related

Non-Public School was in the majority; 2 further, that 

about the time of the Revolution, tte Academy and the pub-

lie school began to take precedence over the Non-Public 

School.3 The latter part of the Nineteenth Century shows 

a period of great growth for the Public School and for the 

Roman Catholic School, at the same time showing a decline 

for the Non-Catholic Private·School, until finally nine-

tenths of all the Non-Public Schools are controllsd by the 

11 Church. -r-

• • • • • • 

1. igle, op. cit., p 296. Jdso, Cf. Moehlman, op.cit., 
p 62-65 

2. ATl.te, p 3 
3· Ante, p L~ 
L!-• Biennial Survey of Education, 19L~5-~-6, Chap.I, p 12 
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TJillLE I 

PHIVA.TE SECONDi~RY SCHOOLS IN /.UviERICA1 

1895-192h 

1895 192L~ 

-
Total Number of Private 2180 2124 
Secondary Schools 

Total Number of Catholic 280 1021 
Secondary Schools -
Total Number of Non-Cath- 1900 1103 
olic Secondary Schools 
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1 L - 11·' • 1 . t ') 9.,. f T:' • 1 . 1 • • P,. ,e1g e, op. Cl ., p "- ,, rom rlOUres supp 1ea 
by the U. S. Bureau of Educa:Pon in i921+• 
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3· The Present Number of Non-Public Schools 

Since the turn of the century the number of 

Non-Public Schools has increased, and the large·maj-

ority of the increase is due to the increase of Roman 

Catholic Non-Public Schools. 1 Table II on page 11 

shows th2.t the total number of Non-Public Schools is 

12,157, or 6.2% of the total number of schools in 

.America today. Of this number 10,136 schools are under 

the control of the Roman Catholic church. 2 Tne remain-

der are controlled by other churches and privc-,te organ-

izations. 

B. The Enrollment of Non-Public Schools 

1. Review of Past Enrollments 

As was stated above, it is very difficult to 

ascertain the exact number of Non-Public Schools prior 

to the inception of the U. s. Bureau of Education inl867.3 

The enrollment in Non-Public Schools is even more diff-

icult to arrive ,at. Burns says: 

0 1t is not, unfortunately, possible to carry the 
examination back farther than about sixteen years, 
for the data furnished by the older Directory are 
too incomplete, the reports from some dioceses 
being lacking. 04 

Burns' boo1{ was written in 1912, and going back sixteen 

years takes one to 1896, the earliest date one can really 

count on for figures about Non-Public Schools. 

• • • • • • 

1. Cf. r,,1oehlman, op. cit., p 79, 80 
2. Msgr. Hochwalt, Statement 

Education and Labor, Feb. 
3· Jmte, p 6 

before Senate Committee on 
1, 1945· 

Ll-• J. A. Burns, The Growth and Development 
School System in America, p 35L~ 

of the Catholic 
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TP..BLE I I 

THE PRESENT NUivlB OF SQ-IOOLS, PUBLIC J:UIJDNO:N-P1JBLIC, 
1945-19f+6 

KIND OF SQ-IOOL Elementary Secondary 

Pub 1i c Schoo 1 f" Excluding 
2l1., 31L!. Kindergartens 1 bO, 227 

-· 

Non-Public Schools! Exclu-
ding J\indergarten s 9,863 2, 29}+ 

-
Catholic Schools 2 8,017 2,119 

---
Non-Public Schools Not L Connected with the 1,846 175 
Homan Catholic Church 

Total 

184,531 

12,157 

10,136 

2,021 

1. Statistical Summary of Educ<J.tion for 19l.L5-L!_6, Table 2, 
page 3 

2. Statement of Msgr. Hochwalt, Director of Department of 
Education of the National Catholic V!elfare Conference 
given before the Senate Committee on Education and Labor, 
Feb. 1, 1945, Washington, D.C. 
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It is obvious, however, that the entire population of 

children who formerly attended school attended Non-Pub

lic Schools, and that with the coming of the public 

school, the number at tending Non-Public Schools decreased 

rapidly. Figure 2, page 13 indicates the growth and de

cline in attendance to both Public and Non-Public Schools. 

There was a peak in attendance at Public Elementary and 

Secondary Schools in the decade, 1929-39, the Secondc:·ry 

naturally following the Elementary. There is a low point 

in the attendance at the Public Schools, caused perhaps 

by the War in 19L~3. On the other hand, the Non-Public 

School, except for a dip at the time of the Spanish A~er

ican War and the First W'orld War, shows practically a con

tinuous increase. 

2. Present-Day Enrollment 

Table III on page lh shows more revealingly 

than Figure 2 on page 13 the phenomenal growth of Pri

vate School enrollments in the period from 1918-1936. 

This shows that the greatest growth of the Public Schools 

was only 26.8% in the year 1934. The greatest growth of 

the Private Schools was 67.6% in 19321 In simpler terms, 

the percentage growth of the Private School enrollment 
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fiGURE 2 

ENROLLMEm~s IN PUBLIC tiND 1PRI VATE SCHOOLS 
1889-1946 
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TABLE I II 

IVIENT ARY i\ND SECO:NDARY SCHOOLS l 
1918-1936 

(All Enrollment Figures in Thousands of Pupils) 

YEAR ENROLLED rEI·J RO:LLE"I5 ~;-INCREASE ENRt)LLED ;tr!NCREi',SE 
TOT.lll ~JBLIC OR DECREASE PHIVATE OR DECRE,~SF. 

1918 22707 208117 ------ 1662 ------
_!.2.?0 2)237 21766 + .2. J.l 166cz +0 .L1-

1_9_22 2LtB20 23239 +11.1) l.iQl -2.7 

192L_ 26016 2h.289 +16.5 1727 +3.9 

1_926 27180 'r-1-' 2LL ±.!___ +17.3 2439 +L~_6.9 

1928 2181) 27180 +20.8 26)1 +58 .lj_ 

1930 28229 25678 +22_.1 26!)1 + !jC). b 

1932 29_062 26271) +26.1 2781 +67.6 

1934 29163 26l1]LL +26.8 27_2.2__ +6h.2 

1936 29006 26261 ' +26. 2 2639 + !)8. 7 

i/s PRIVATE 
SCHOOLS 

7 .Lk 

7.2 

6. L1-

6.6 

9.0 

9.5 

g.h 

9.6 

9.4 
2.1 

1. P. Smith and F. W. Wright, and others, Education in the 
Forty-Eight States, p 152 
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is more than twice as great during this period as the 

growth of Public School enrollments. 

As far as the breakdown of the 9.1% enrolled 

in Private Schools in 1936 is concerned, the 1936 Relig-

ious Census of the United States has calculated: 

t1Thi rty-one Pro test ant bodies are engaged in Parochial 
education. The total enrollment adds up to onl:g 
275,61-!.3, with the Lutherans accounting for 180,u65. 
Thus only 94,775 ( 31~% of the total) remain for dis
tribution among thirty Protestant Bodies. Iv1ethodist 
bodies take 17,575; Adventist bodies, lo,LL72; Baptist 
bodies, lh,3I~-l-; Presbyterian bodies, 9,509; the Pro
testant Episcopal Church, 7,531; the Disciples of Christ, 
L~, 9412; Reformed .bodies,_ iJ., 572; Congregational and 
Christian Churches, 3,005; the Friends, 3,590; the 
Evangelical and Reformed Church, 3,105t leaving a~prox
imately nine thousand for distribution in twenty Pro-
t est ant groups. ul 

It must be recognized that the 2, 663,357 students remain-

ing after the Protestant Group is counted are for the most 

part students in Roman Catholic Parochial Schools. Sistet 

Mary Loyola in her Visualized Church History estimates 

that in 19L1.0 the enrollment in Catholic Schools was 2,500,000. 2 

This would leave about 150,000 to 200,000 students in 

Non-Church Related Non-Public Schools. 

C. The Wealth of the Non-Public School 

1. Plants and Endowments 

Those schools which 2,re not connected with the 

Roman Catholic Church, but which are Non-Public in nature 

• • • • • • 

l. f./Io eh !man, op, cit., p 68 
2. Sister Mary Loyola, l!isualized Church History, p 307 
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have considerable wealth. 1 The total plant value of all 

Private Elementary Schools in America is 41;375 1 000,000. 

Their endowments are $2,780,000.
2 

The value of all Pri

vate Secondary Schools is $650,000,000, and these are en

dowed with $1L~8,337,000.3 The endowment is principally 

held by Non-Sectarian Boarding Schools. In contrast to 

these figures, the total plant value of Public Elementary 

and Secondary Schools is ~P7,632,100,000.4 In simpler terms, 

this means that the Public Scholls which have nine times 

the enrollment have only seven and one-half times the wealth 

of the Non-Public Schools. In actuality, then, the Public 

Schools do ££1. have as much property of endowments as the 

Non-Public Schools have, a fact which is quite startling. 

2. The Current Income of the Non-Public School. 

It is very difficult to list the cost of 

running the Non-Public Schools because nine-tenths of all 

the Non-Public Schools are under the control of the Roman 

Catholic Church which supplies teachers and principals from 

her teaching orders and religious congregations. Even if 

. . . . . . 
1 •. Arthur R. r~.~oehlman, SCh(!!)l Administration, 1940, p 801 
2. li. S. Biennial Survey of Education, 1939-hO, Bu 11 et in. 

Vol. 2, Chap 1, p 26-27. 
?.· Arthur R. Moehlman, op 1 cit., p 801 
q .• Ibid. 
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one knew the salaries paid to priests, monks, and nuns, 

it would make little difference, as one still would not 

have a figure which is comparable to the total salaries 

paid to Public School teachers who have to face the high 

cost of living, have to pay rent, food, and clothing from 

their salaries. However, there was a report given at the 

·!IIorkshop of Catholic Secondary Schools, held from June 13 

to 24, 1947 in Washington, D.C. by Edmund J. Goebel, in 

which he stated the following: 

nny and large the curricular program is supported by 
tuition. Central High Schools, however, are often 
sub sl di zes by the Diocese. • • In general, there are 
two sources of income, tuition and fees. The former 
covers the supposed cost of curricular activities; 
the latter, the extra curricular activities.ul 

Joseph McSorley, in an article contributed to Catholic 

~Norld, May, 1947., says: 

11 The Civil education given in the Catholic Schools 
represents an annual burden of some $300,000,000 
lifted from the shoulders of the taxpayers of the 
country and carried by the Catholic people. 11 2 

The cost of tuition in the Catholic Secondary 

Schools varies in each community, and is listed as being 

from $2.14 per student to $12.L~9 per student. 3 (Tile 1 ength 

of time covered by this tuition is not stated anywhere in 

the article, but it is presumed that it covers one month's 

tuition.) This would mean that the expense r a ten month 

• • • • • • 

1. Edmund J. Goebel, The Administration of Catholic Schools, 
p 95 

2. Catholic World, May 1947, p 134. Article by J. McSorley 
3· Goebel, op. cit., p 9b 
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school year in Catholic Schools that are not supported 

by the Diocese amounts to from :\l)21.t~o to $124.90 per 

student. According to the figures for 1946, the aver-

age cost per enrolled student in the Public Schools of the 

nation was $12L~·75·1 This is the average figure, while 

the preceeding figures are the extremes. 

If one takes an average of the figures presented 

by Goebel, one can estlma.te the cost of the operation of 

Catholic Schools as being $203,384,000. The estimated 

cost given by McSorley in the above quoted article2 of oper-

atlng Catholic Schools in America is $300, 00,000. There-

fore, one can assume that the actual per capita spent on 

children in the Catholic Schools is in the neighborhood 

of $98.00 per student per year. 

i\s was stated above, these figures are of nee-

essity artificial, because the teachers of the Catholic 

Schools do not receive the same sort of remuneration as 

the teachers of the Public Schools receive.3 

D. The Efficiency of the Non-Public School 

1. In Respect to Physical Plants 

In the matter of the efficiency of Non-Public 

• • • • • • 

1. World Almanac and Book of Facts for 1949, p 375 
2 •. '\..n te, p 29 note 2 
3· Ante, p 28, 29 
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Schools there is much debate. It is held by some· that 

they are more efficient than the public schools. On the 

other hand, there are those who criticize the quality 

of the teachers, the lessons, and teaching methods of 

the Non-Public School. Roy J. Deferrari., a great Catholic 

education specialist, says: 

"Catholic Schools are the result of 1900 years of 
experience in education. They are not mere labor a
tori es or clinics for the trying out of ha 1 f -baked 
theories, or testing crude experiments on your child
ren. The dissatisfaction everywhere apparent with the 
public schools is largely due to the introduction of 
so many fads every year. In ma~y places it seems as 
if the public schools had given up the three uR' stl 
entirely. Each new term brings something novel to 
enrich the curriculum, and the course of studies is in 
a constant state of change and is being continually 
adjusted and re-adjusted after every fresh educational 
convention. Teachers no sooner get settled in the 
plan devised for this year's work, then it is unsettled 
by a newer plan, the outcome of a later conference of 
so-called educational theorists ••• Not so, however, 
in our Catholic Schools. We are past the experimental 
stage. Our Catholic Scholls are built according to 
standard plans and specifications; they conform to all 
the requirements of the most enlightened building con
struction; they are scientifically lighted, heated,and 
ventilated; they are provided with playgrounds; they 
have vocational training; physical culture is a part 
of their regular course. The curriculum is supervised 
by a body of educators as learned as any in the wide 
world, men and women who have devoted their immense 
erudition and their great abi 11 ties to the enormous 
task of teaching children, and they do this for the 
pure love of God, expecting no salary in return. They 
leave no stone unturned to keep abreast of every solid 
improvement that wi 11 in any way enhance the spiritual, 
moral, intellectual, and physical welfare of the child
ren. This intensive work on the part of catholic educa
tors has in many cities of the United States placed our 
Catholic Schools ahead of the Public Schools. nl 

• • • • • • 

1. R. J. Deferrari, Vital Problems of Catholic Education 
in the United States, p 
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With no malice toward the Catholic Schools, 

or the Non-Public Schools of any group, the readers 

should know that some of the generalities of the pre-

ceeding statement bear much investigation. The inuendo 

is quite apparent, and the issue cannot be argued out here. 

However, statements of this kind vmich speak of nmere 

laboratori es 11 using tthalf-bakedn theories and 11 fadsu 

would seem to intimate that the rivalry between the Publ-

lie Schools and the Non-Public Schools is present not 

merely between basketball and football teams, but also 

between leaders of the schools. In the matter of bulld-

ings and equipment, it is difficult to state the effie-

Ieney of the Non-Public School over the Public School, for 

a certain amount of prejudice usually enters into the dis-

cussion seeing that every adult is the product of either 

a Public or a Non-Public School, and objectivity is some-

what colored by personal prejudices and preferences. 

The St. Paul's Lutheran Grammar School in Pat-

erson, New Jersey is a Non-Public School. Two classrooms 

serve eight grades in the same fashion as they have for 

seventy-five years.l V!hether this is a mark of ineffic-

Ieney or not is a matter of fine debate, even today. In 

the sameicity, the Roman Catholic Church has systematically 

purchased old public schools over the years, and four of 

• • • • • • 

1. Building at h7 Smith Street, Paterson, N.J. was observed 
by the writer. 
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them which had previously been condemned by the State 

as unsafe and too old were bought by the Church and were 

rehabilitated by the addition of new fire escapes, etc., 

and were turned into Parochial Schools.
1 

At a conference called by the National Council 

of Christians and Jews in Princeton, New Jersey, I. L. 

Kandel stated: 

uAs the whole concept of a system of public education, 
including not only changes in the scope of primary 
education but also the increase in educational appor
t unities, developed, many of the Church controlled 
schools were unable to keep up with the demands either 
for improved buildings or for equipment. It was re
cognized that the dual system could no longer fit in
to the scheme of a National Public School System. 11 2 

Luther Weigle shows a photo of the Cathedral 

High School in New York City in his Pageant of America 

as an illustration of modern Parochial Schools.3 This 

is no mean building, and is surely not the only such Cath-

olic School in America. The figures shown above indi:::ate 

that the Non-Public School actually has greater wealth 

per child than the Public Schoo1.4 It is therefore, safe 

to assume that Non-Public Schools for the most part do 

not have the worst possible buildings for physical plants. 

• • • • • • 

1. Buildings at Cross and Ward Streets, 1V'ein and Slater 
Streets, Main and Mary Streets, Getty Avenue and Grove 
Street, are nov; occupied by St. Michael's, St. Boniface's, 
St. Agnes' and St. George's C;;,tholic Grammar Schools 
respectively. Observed by wtiter. 

2 I. L. Kandel, What We May Learn from Other Countries, 
American Council on Educational Studies, Ser.I, Vol IXX 

3. Weigle, op. cit., p 295 
h . . t~nte, p 21J 
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2. Efficiency with Respect to Teachers 

Figures presented by Sylvester Schmitz in 

1927 show that 49.3% of the Public High School teachers 

possessed college or Normal School diplomas, while only 

25.8% of the Catholic High School teachers possessed 

them. 1 The fact that most states demand that the! r 

teachers in all schools possess standard educational 

qualifications does to a large measure restrict the 

possibi 1 i ty of teachers in Non-Public Schools being un-

qualified to teach. 

There has been much agitation, however, about 

the teaching of monks and nuns in Public Schools in New 

Mexico, and the charge has been hurled that they are not 

educationally qualified to teach.2 A certain amount of 

the charge may be correct. However, the wholesale con-

demnation of any group of teachers on the basis of the 

scholastic degrees they possess is an unwise thing. It 

is not in accord with fair play or scientific analysis to 

say thc:1 t all teachers in Non-Public Schools are sub-

standard. 

It is deplorable that derogatory remarks have 

been hurled by both sides, the public and the Non-Public. 

The truth of the statement of R. J. Deferrari as shown 

• • • • • • 

1. Sylvester Schmitz, The Adjustment of Teacher Training 
to Modern :educational Needs. p 11 

2. Johnson and Yost, op. cit., p 124. Also Dawson, op. 
cit., p L~+· Also Butts, op, cit., p 184-186 
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above that "Catholic educators have devoted their immense 

erudition and their great abilities to the enormous task 

of teaching chi 1 dren, and they do this for the pure love 
1 

of God, expecting no salary in r eturntt should rover up a 

good deal of the scholastic unpreparedness of any Catholic 

teachers in Non-Public Catholic Schools. 

3· Efficiency with Respect to Teaching 

All too often the supporters of the pub lie 

schocls have their objectivity colored by their prejudice 

when it comes to the rna t t er of the efficiency of the Non-

Public School in respect to teaching. The large number 

of public schools and their enormous outlay of money often 

over-shadow the fact that the Non-Public School does a 

good job. This is not as it should be. 

VTeigle says of the Non-Public School: 

Especially desirable is the experimentation \Vi th 
new educational methods vbich private schools are 
more often free t~ undertake than schools controlkrl 
by public p:iicy.n 

Arthur R. Moehlman in his book, "School 

Admin! stration, 191!.0 11 says: 

urv1any of the eastern uni versi ties, including Harvard, 
Yale, and Princeton, have discovered that the grad
uates of Non-Public Schools are Nar superior in achieve
ment to the Public School graduates ••• There is pract
ically no difference in achievement. 11 3 

. . . . . . 
1. Ante, p 19 
2. Weigle, op. cit., p 297 
3· A. R. Moehlman, op. cit., p 803 
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There has been some objection to the Paroch-

ial Schools using time to teach subjects such as relig

ion and the catechism. 1 Also, there is an objection to 

teaching as the Catholic teachers do, incorporating 

their beliefs in every subject they teach wherever it is 

possible. 1n answer to the first objection, Burns shows 

by means of two tables that according to the time sched-

ule of parish schools in Pittsburgh, Pennsylvania, that 

regardless of the time spent in C&tholic Schools study-

ing religion, more time was spent studying all the other 

subject taught than was spent in the VJ'ashi ng ton, D. C., 

schools learning the regular Public School subjects. 2 

With regard to the second objection, the Nat

ional Catholic Almanac for 1950 says: 

"Since the child is endowed with physical, intell
ectual and moral capacities, all these must be devel
oped harmoniously. An education that quickens the 
intelligence and enriches the mind with knowledge, 
but fails to develope the wi 11 and direct it to the 
practice of virtue, may produce scholars, but it can
not produce good men. The exclusion of moral train
ing from the educative process is more dangerous in 
proportion to the thoroughness with which the intell
ectual powers are developed, because it gives the im
pression that morality is of little importance, and 
thus sends the pupil into

3
1ife with a false idea which 

is not easily corrected. 11 

• • • • • • 

1. Johns?n and yost,_, op. cit., p 115-131, Also Dawson, 
op. c1t., p 42-4d. 

2. J. A. Burns, The Growth and Development of the Catholic 
School System in the United States, p 352, 353 

3. The National Catholic Almanac, p 352, 353· (1950) 
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On the other hand, such statements as 

these by leaders of Non-Public Schools should be ques-

tioned by readers: 

Or: 

Or: 

Or: 

ttwe deny the competency of the state to educate, 
even for its ovm order, its right to establish 
purely secular schools, from which all religion is 
excluded.ul 

8 No moral principle can be taught without religion."
2 

"The common schoo 1 s of this country are ~inks of 
moral pollution and nurseries of hell.u) 

"The public schools have produced nothing but a h 
god 1 es s generat 1 on of thieves and blackguards. tt • 

If it is allowed thw.t the previous remarks 

about the public school are true, would it not be at 

least partia' ly allowed that damning remarks by priests 

about their own Parochial School System might also be 

true?5 One, therefore, ought to be cautious lest such 

passionate declarations change the question into one of 

religious significance only. 

• • • • • • 

1. ?vbehlman, op. cit., p 81 
2. Ibid., p 75 
3• Dawson, op. cit., p 65 
4. Ibid. 

' 5 eg. The Parochial School, A Curse to the Church and 
A lv!enace to the Nation, by Jeremiah J. Crowley. 
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E. Summary 

Chapter I has shown the situation in the 

Non-Public School as it was and as it is today. Though 

America early had the Non-Public School, it soon lost 

out in the rush for supremacy to the public school, in a 

measure due to the Vfe stward ex pan si on of the nation, the 

love of liberty and the multiplicity of religions and 

denominations. As far as wealth is concerned, the Non

Public School is far from being poverty-stricken. At 

present the tendency seems to be for the Non-Public School, 

though the possibility of it ever reaching the public 

school again is somewhat dubious. The end-product of the 

Non-Public School is pretty much as good a,s the md-pro

duct of the public school, and educated graduate. 
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Q{APTER JII 

FEDERAL ili D SHOULD BE Gl VEN TO 

NON-PUBLIC SCHOOLS 

A. Introduction 

Chapter II will present the cause of those 

who are in favor of Federal Aid for Non-Public Schools, 

looking especially on the plea of the Roman Catholic 

Church inasmuch as nine-tenths of the Non-Public Schools 

are under the direct control of the Roman Cc:,tholic Church. 

The argument of States' Rights will begin the chapter, 

with the consequent answer of the historical picture of 

States' Rights. Then the Separation of Church and State 

rument will be met. The Dual System argument follows, 

and the Aid Means Control argument climaxes the discuss

ion. Finally, the Catholic plea of "Fairness" winds up 

the chapter with an appeal to the readers. 

B. Non-Public Schools a National Concern 

1. Before the Nation Was Established 

As the history of education was viewed in 

Chapter I it was stated that Non-Public Schools received 

aid from the public treasury prior to the founding of 

the nation. Therefore, the argument that schools are 

only a State and Local concern can trace its origin only 

as far bade as the Constitution, if it can go that far. 

-27-
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In New Jersey schools were supported by the 

citizenry, and the mass of the citizenry determined 

just what sort the schools were to be. That is to say, 

if the majority of the populace was Reformed, the school 

was Reformed in nature; if Baptist, then the school was 

1 
Baptist in nature. In 1\-1assachusetts the schools were 

controlled by the Puritans; in Virginia the Episcopalians 

ran the schools. The founding of schools was an important 

cone ern of each community, partly due to the r el 1 gi ous 

si tua ti on, the great need of ministers and the lack of 

interest on the part of those in Europe to flock to Amer-

ica to shepherd the people. Before the convening of the 

Constitutional Convention, the problem of the control of 

schools and the support of schools was greatly discussed 

among the Colonies. At thebeginning of the Revolution 

the Anglican and Congregational Churches held control 

over nine of the Thirteen Colonies. 2 The experience of 

the Anglican Church in Ireland and the Presbyterian 

Church in Scotland impelled them in America to oppose 
7 

the establishment of a State Church School.? The fact 

that Roman Catholics were excluded from some of the col

oni esL~ is probably the ·reason why the Roman Ca tho 1i c 

Church did not succeed in establishing a State Church School; 

• • • • • • 

1. Weigle, op. cit., p 259 
2. J. l\!1. O'Neil, Religion and Education Under the Constitu

tion p 22 
3 .• • Johnson and Yost, op. cit., p 24 
h R. J. Deferrari, Vital Problems of Catholic Education, p 61 
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but the matter of State control of education was far 

from a closed issue, and many desired tha.t the Consitit-

ution would grant the power of controlling education to 

the Federal Government. 1 This is well seen by the fact 

that the Constitution did not have the Amendment One a 

part of it; it had to be added. Freedom of Religion was 

hotly debated at the Constitutional Convention. 

This fact, that Non-Public Schools were the 

concern of the nation prior to the establishment of the 

Constitution, is also brought out by the fact that two 

years before the Constitution was adopted there was leg-

i slat ion passed, the Northwest Ordinance, which was ser-

iously debated on the grounds that it contained no rul

ing on the establishing of a State Religion. 2 It did 

contain a ruling ths. t the sixteenth section of each town-

ship should be set apart for the use of schools. The Fed-

eral Government, therefore, considered schools one of 

its concerns. 

2. The Constitution and Schools. 

There are those who claim that there can be 

no Federal interference in education because that power 

is left up to the States as a 8 Reserved Power• in the 

Constitution.3 Naturally, if this is true, it will make 

• • • • • • 

1. Moehlman, School and Church: The American Way, p 30-50 
2. Butts, op. cit., p 69-70 
3· Charles and !~;1ary Beard, op. cit., p 125-137 
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Federal Aid to any school impossible, let alone to Non-

Public Schools. However, as was shown above, that was 

not the intent of the founding fathers, or else they 
1 

never would have allowed the Northwest Ordinance to stand, 

nor would they have delivered over to the States the sur-

plus of the Treasury at the end of a f i seal year as they 

did in 1837.
2 

The Federal C~vernment was concerned with 

education in all forms in the nation. 

The one clause of the Constitution-that has 

been a stronghold of the Non-Public School is the 11General 

Welfareu clause. It reads: 

*h.Jfe the people of the United States. • promote the 
general welfare and secure the bl es sings of liberty, 
do establish this consitution.n3 

Though this comes in the Preamble, and not in the Body 

of the Constitution, it establishes beyond all doubt the 

intent of the founding fathers, namely that they wanted 

to take care of the General Welfare of the nation, and 

therefore, they established the Constitution. It seems 

inconcieveable therefore, that some would like to do away 

with the possibility of the Federal Government helping 

Non-Pub lie Schools on the basis of the fact that the Con-

stitution does not delegate the powers of education to 

the Federal Government. 

• • • • • • 

1. Charles and Mary Beard, op. cit., p 181 
2. A. F. MacDonald, Federal Aid to the States, National 

Yllnicipal Review, October 1928, p 651 
3· Preamble to the Constitution of the United States. 
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3· A National Contribution. 

One of the features of the Non-Pub lie School 

that is commonly overlooked by many Americans is the fact 

that they do make a definite contribution to the education-

al program of the nation, and in so doing, they become a 

national concern. Too often the Non-Public School is dis-

missed from the consideration of those vA.1o discuss educa-

tion with a nod, inferring that the Non-Public School does 

not mean very much. One need only look at the figures of 

pages 16 and 17 to see that the Non-Pub lie School makes a 

very large contribution to the nation. Urban H. Fleege says: 

"Last year, (19~11_), Catholics were taxed $416,000,000 
for the support of public education, an average of 
about $89. per Catholic family, --Many of them, 
rather than sacrifice their religious freedom, dug 
dovm into their pockets a second time that they might 
provide a form of education vhich would satisfy their 
conscience, and thus saved the public over :;~284,661.,000 
for current expenses, interest, and capital out lay, 
in addition to a building program that would have cost 
the public nearly a billion dollars, had their children 
attended public school.n 

The national contribution is larger when one 

considers that the Catholics who support 90% of the Non

Public Schools paid $416,000,000 in taxes, and then paid 

another $281_~,661,000 to support their own Catholic Schools. 

. . A total of $700,661,000. Catholic enrollments are only 

10% of all enrollments 

• • • • • • 

1. Urban H. fleege, Catholic Schools and Government Aid, 
an article in n.c...merica 11

, February 17, 19L~5, p 3B6 
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in the Nation, but Catholic parents pay $700,661,000 of 

the grand total of $3,153 1 212,036,
0 

or about 23% of the 

total cost of education. 

Aside from the financial aspect of the picture 

of the contribution of the Non-Public School to .4merica, 

the statement of Arthur R. Moehlman2 that uthere is pract-

i cally no difference in achievement T1 between graduates of 

Public and Non-Public Schools should be evidence enough 

to prove to us th<J.t the Non-Public School is doing a good 

job. 

John B. Sheerin writes of the rachial School: 

uThere are many non-Catholics who prefer the parochial 
school to the public school in the education of Uei.r 
children. There are many reasons for this ••• there 
is the undoubted fact that Catholic schools inculcate· 
reverence for authority - so many of the public school 
educational fads belittle the role of authority ••• 
A few years ago in \Vashington, a U. s. Army Colonel 
asked the pastor of a Catholic church if he could 
enter his children in the parochial school., even 
though he and the children were non-Catholics. Per
mission was given, &'1d the pa star was surprised to 
find five children appearing the next day at the 
school. The Colonel felt that there was no substitute 
for parochial school discipline. Many other non
Catholics' children will be found in C~tholic schools 
because their parents do notwish them to become guinea
pigs for one of the latest pedagogical experiments. 11 ? 

Th8re is a definite contribution to the American way of 

life in the Non-Public School. It is hard to calculate 

its worth in dollars and cents or in graduates; nevertheless, 

• • • • • • 

1. World Almanac for 1949 p 37L!-, 375 
2 •. rmte, p 23 note 3 
3· John B. Sheerin, In Praise of Parochial Schools, The 

Homiletic and Pastoral Heview, Vol XLIX, No.12, Sep. 1949, 
page 92~ .• 
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the size of the contribution deserves the concern of 

the nation even more than in a complementary way, It 

is :reasonable to expect that since the Non-Public School 

has made such a great contribution to the nation that 

the nation is only being fair by aiding the Non-Public 

School. 

c. Non-Public Schools and Separation of Church and State 

1. Their Curriculum. 

There are some who maintain that the Non-Public 

School does not give an adequate education and therefore 

it does not deserve aid from the government. They feel 

th<:t the main subject taught in religious Non-Public Schools 

is religion. For them a look at the chart on page 47 will 

be quite startling. While the chart does not cover the 

Privste High Schools by themselves, but rather groups them 

together with the Public High Schools, it does show what 

90% of all the Private High Schools teach, for it shows 

the Catholic High School subjects. 

This chart is drawn after the chart in F. s. 

Burns• Book 11 History of Catholic Education in the United 

Statesu and the writer does not vouch for the accuracy of 



T.ABLE IV 

Comparative Subject Enrollments in Public and Private 
High Schools and 250 Catholic High Schools in 1930. 

Public and 
' rivate High Schools I SubjeCts: IJumber Per Cent-of 

Catholic Schools 
Number Per Cent 
Students Students I ~tudents Students 

r - ~----~----·-··-~·-·~---·----~·-~~-~-==+~--------~··------1 
!Eng~i sh !2,930, 1~3 ?(.· 2 --5L,.;?o~~-T50.01 
ILat1n j 777,0o1 2,.~.7 I 1,_0,95!~. 75.0 1 

1
French t,_S0,120 15.;; 11,?5L,- 21.0 1 

!Spanish 11 29.6,00~ 9.[;. 1. 6,L~25 11.7 1 
!German 62,184 2.0 1 3,764 6.8 · 
!Algebra ),1~3,930 36.1 I 7,090 13.0 
!Geometry I 6'-~1,603 20.L!. 17,331 31.0 
!Physics I 22~.,233 7.1 7,700 ll~.O 
!Chemistry I 230,020 7·3 6,951 13.0 
!Physiography! 81,807 2.6 1,59LL 3.0 
!Zoology I 21-t-,181.~ 0.8 318 1.0 
1 Bo. t any '! 50, 611 1 • 6 11.1;, L} 1 L~ 3 • 0 
IB1ology 1 418,121 13.3 6,661 12.0 
IHyg i ene and 1 

!Sanitation .. 1!

1 

iGen. i ence 
!!Psycho 1 o gy t. 
Pmer. Hi stor 

!
1Engli sh u . 

irAed.&l\AOd •. u l 
,Ancient 11 

!world u l 
lei vi cs 1 
jSociol?gy 1 
1Econom1 c s I 

7.6 
·16. 9 

1. Q 
17.o 
1.1 

11.7 
11.2 
5·8 

19·7 
2.6 
L~. 9 

18.0 
1. 0 

21.0 
25.0 
1.0 

18.0 
1.5 
3.0 

lProbl ems of I 
jDemocra:y 31,964 1. 0 1.~-90 1. 0 
!.Agriculture 108,713 ).5 90 0.2 
!Home Econ. hl.9,835 1~.3. - - - - - -
1Man. Trng. 1 263,660 o.h - - - - - -
jArt & Drawing 359,~.LJ;. 11.4 - - - - - -
jMech. Drawing 206,561 6.6 - - - - - -
~~rC'..odmvr.n • .i\rt,th. I 75,835 2.h 1,087 2.0 - I 221' 19L~ 6. 7 - - - - - -
Boolckeeping 

1 

328,205 10.1+- - - - - - -
!Geology 2, 816 0.1 35 0.06 
hhysiology 5,276 2.7 1,168 2.~ l 
Greek - - - - __ -~,L.81 __ . 2~ 
Brot er Francis DeSaies, F:·s.c. The atholic High School 
Curriculum. Its Development and Present Status. Ph.D 
Disertation, Catholic U. of A.meri ca, Wash. D.C. ( 1930) pp 
41-42. -
Burns, F.S.A.History of Catholic Education inthe United 
States 
Benziger Brothers, New York, New York, 1937 
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all the figures on the chart. On the English History 

line, 560 students in Catholic High Schools do not 

equal 1.0!( if the total number of students is 54,702 

(the number found on the E..TJ.gl ish 1 i ne.) N either do 

490 students on the Economics line equal 1.0% or 318 

students on the Zoology line. :Note further, that the 

percentages for the Public and Private High Schools are 

in error to their harm. In Economics 31,964 students are 

more than 1.0% of 2,930,153. 

The writer does not mean this chart to show 

percentages, but rather wants it to show that Non-Public 

Schools teach practically all the subjects that are in

cluded in the curriculum of the Public High School. 

2. Religion in the Pub lie School 

For those v.ho do not realize the place of rel-

igion in the Public School today, the following should 

be important: 

"In recent years the ca~paign to bring religion 
baclr into the schools has received the vigorous support 
of a group of religious liberals, who challenge the 
place of the secular school in American life as well 
as an interpretation of the principle of separation 
of Church and State which leac 1s to the exclusion of 
religious instruction from public education. 0 

i\.1 so: 

11 • • since 1900 and especially since the First World 
War, the demand has grown insistently that some form 

• • • • • • 

I. V. T. Thayer, Religion in Public Education, p 90 



of religious instruction should be given in the 
Public school classrooms and a new em!iBsis upon 1 released time for sectarian religious instruction." 

The seriousness of the charge in the above is apparent 

to the reader when it is considered that in all fairness, 

religious teaching is being given in the Public Schools. 2 

Therefore, there should be no real difference between the 

Parochial School and the Pub lie School in many States 

where this is being done. The ones who cry 11 Separate 

Church and State" have not a leg to stand on, so to speal{. 

There never has been real separation of Church and State 

in ;l.;merica, any more than there has been separc.tion of 

Church and School. 

3· Extreme Separation and Extinction 

All sects and religious bodies are given the 

opportunity to have their ~Jn schools in f4nerica. This 

is a very important freedom, and one that has been kept 

only with dilligent wz,tchfulness. JJJout the time of the 

First World War several states passed laws which forbid 

the teaching in any language but English, This was prob-

ably the result of the hatred of the Germans engendered 

by the War. Some German speaking Lutherans in Nebraska 

opposed this law, and v.hen it reached the United States 

Supreme Court in 1923 it was declared unconstitutional.3 

• • • • • • 

1. Butts, op. cit., p 187 
2. Dawson, op. cit., p 50 
3· Johnson and Yost, op. cit., p 132-136 
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In 1922 at a general election in Oregon, the electorate 

passed a referendum by a vote of 115,506 to 103,685 to 

have all schools Eublic schools, and subsequently the 

Legislature of Oregon passed laws in line with the wi 11 
1 

of the majority. A Roman Catholic Society of Sisters 

opposed the law as unconstitutional, and the United 

States Supreme Court held that the law was unconstitut-

ional because it violated the rights of denominational 

and private schools and interfered with the rights of 

parents and guardians to direct the education of thechildren 

2 
under their control. 

But even these decisions mean little freedom 

for the Non-Public School if they are ins~parably coupled 

with the 'bigoted' notion that all Non-Public Schools 

must forever be barred from receiving help from the govern-

ment. Listen to McGucken: 

u •• in the rna t ter of education it is the duty of 
the state to protect in its legislation, the prior 
rights of the family as regards the Christi an 
education of 1 ts offspring, and consequently also 
to respect the supernatural rights of the Church 
in this same realm of Christian education ••• 
the State, too, should encourage and assist the 
Church and the family in their educational work, 
supplementing it whenever this falls short of 
what is necessary, 3even by means of its own schools 
and i n s t i t uti on s • tr 

Those are the translated words of the encylical of 

Pope Pius XI. He could see that extreme separation would 

eventually mean the squeezing out of all Non-Public Schools, 

and he is pleading for a more tolerant attitude of all 

• • • • • • 

1. V. T. Thayer, op. city., p 159-160 
2. Wm. J. IvicGucken, The Catholic Way in Education, p 9L1. 
3· Ibid., p 101 
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Americans toward the Non-Public School. 

But the plea for aid is not alone for the 

benefit of the Catholic Schools, for if aid does not 

come extinction may. The plea is for all Non-Public 

Schools. How can there be separation of Church and 

state, or school and stc,te, or school and religion if 

there is no Non-Public School because of bankruptcy? 

D. Non~Public Schools and Public Schools 

1. Their Complementary Relation ship. 

It is sometimes found that where only a 

few people live the erection of a Public School to teach 

the children is impractical. Sometimes there has been 

a Non-Public School, in that location, and it makes the 

building of a new school unnecessary. Children are 

able to study at the Non-Public School for ~while until 

it is possible for than to be enrolled in a Public School. 

The senior Senator from Vermont, George D. 

Aiken, in a recent article said: 

"In such states as Maine and Vermont, the law leaves 
authority for the expend! ture of educational funds 
pretty much in the hands of school officials. In 
these states it is only through a combination of 
private and public funds that many small towns are 
enabled to maintain high-school facilities. Should 
expend! tures for public funds for the payment of 
tuition to private schools be prohibited, many 
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secondary schools in the smaller towns 1of Vermont 
would be forced to close their doors. n 

It is not a question of competition between Public and 

Non-Public Schools, for the facts di splayed in the Sel-

ective Service durinq the last ~#ar showed that the nation 

has a great need of more and more education. The nation 

is far from the saturation point as far as the number 

of schools is concerned compared with the number of elig-

ible children. 

The Christian Century said, "One-half this 

nation is ill-educated."2 

Benjamin Fine says: 11 Public confidence in the 

schools has dropped sharply. As a result, parents are 

turning in increasing numbers to the parochial and rel-

igious schools in the hope of getting a decent education 

for their children."3 

The two systems can and are working together 

in this emergency to see to it that all .American chi 1 dr en 

are given a fair education. They complement each other. 

2. Public Schools and Secwarism 

In recent years Protestants have been awakened 

to the fact that the Public School has lost much of the 

• • • • • • 

1. George D. Aiken, The Case for Federal ;Ud to Schools, 
The Education Digest, March 1948, p 19 

2. The Christian Century, Vol 63, June 5, 1946, p 710 
3· Benjamin Fine, Our Children Are Cheated, p 1 
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spiritual emphasis that it once had. The results of 

this secular! sm are seen on every hand. A lack of 

discipline in the minds of our young people, and a 

disrespect for the moral or orderly or lawful is 

very apparent in society in a far greater degree than 

formerly. 1 Leo Pfeffer, a leading Jewish lawyer says: 

u,:ifith increasing frequency and intensity, churchmen 
and lay religious bodies expressed alarm at the 
growing irreligion of the American people, and 
particularly of the younger generation ••• One 
possible solution which suggested itself was the 
establishment and maintenance of parochial schools 
parellel with but independent of the public school 
system •••• groping about for other solutions, 
Prot est ant 1 eader s first suggested releasing chi 1 dren 
from public school one or two hours weekly to 
enable them to attend weekday church schools for 
religious instruction •••• released time 
instruction over a period of more than thirty 
years has reached such a small percentage of the 
total school popul&tion of the public school 
that no substantial progress has been made in 
elininating the religious illiteracy of Pmerican 
Youth. 11 2 

The Roman Catholic church has called the 

Public School ugodless" and "atheisticr1 as well as 

6 secular 0 .3 Even with the feeling associated with the 

Catholic epithets all must admit that the Public School 

is secular. 

• • • • • • 

1. Cf. John B. Sheerin, op. cit., p 923 
2. Leo Pfeffer, Religion in the Public Schools, Jewish

Affairs, Vol II No.3, December 15, 1947, p 4, 19 
3· Cif. Dawson, op. cit., p 64, 65 
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3· The Non-Public School's Contribution 

There are generally speaking two kinds 

of Non-Public Schools, the Church Related School and 

the Non-Church Related School. As we look at American 

History one can see that the Church Related Catholic 

School did much for the immigrants coming to the New 

World by helping them learn English. Cardinal Gibbons 

spoke of this and averred that Catholic Schools afforded 

a much easier pathway for the foreigner to enter the 

American life than the public schools. He claimed that 

their sympathy was more complete, thc::t the teachers 

taught the idiomatic English to the immigrants more 

easily, and that the immigrants assimilated the American 

ideals and customs more rapidly from Catholic School 

teachers.l 

The Non-Church Related Non-Public School 

still performs a fine function in the American Scho~l 

System. While less than one per-cent of the enroll-

ment is in these schools, they often have in them fine 

testing laboratories for new ideas in education. 2 

Above this, the individual emphasis of the 

Non-Public School, the student-teacher relationship 

which is so important is more solidly bui 1 t between the 

• • • • • • 

1. Burns, Grmvth and Development of the Catholic School 
System in the 1Jni ted States, p 298, 299 

2. Weigle, op. cit., p 297 



students and te,3chers of the Non-Public Schools.! 

It is seen then, that the argument that there 

is already one system of schools, namely the public 

school system, is invalid inasmuch as the Non-Public 

School System does complement the public schoo 1 system 

very effectively; secondly the Public School has become 

so secular that it needs the influence of the Non-Public 

School to enrich the spiritual life of the nation; and 

finally, because the Non-Public School has a concrete 

contribution to make to the public school and whole 

school systen in America. 

E. Aid and Control 

1. Control 

It is only natural for .4.rrericans to be afraid 

of controls. From earliest times A'Tiericans have sought 

freedom from cont ro 1, in fact, that was one of the rea-

sone why they came to i\meri ca in the first place. The 

jealous guarding of liberty, however, is not the work 

of those alone who oppose Federal Aid to Non-Public 

Schools. Catholics and others are just as deeply inter-

ested in liberty. In fact, Catholics have expressed 

themselves as opposed to Federal Aid for their schools 

• • • • • • 

1. Theodore It!Taynard, The Story of Arneri can Catholicism, 
p It-69-1~81 
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if such aid brings with it control of teaching or 

policy. The Pittsburgh Catholic said: 

uThere are weighty reasons why Catholics should 
not seelc the state contributions for the education 
furnished by their schools, to which, in all justice 
they are entitled. These reasons have been repeat-
edly set forth by leaders of the Church in this country; 
they have dictated the position taken by the Catholics 
thus far, and their importance is strongly confirmed 
by recent developments. When state funds are accepted 
some measure of state interference and control must 
also be accepted. State money for Catholics' Schools 
means close dealings with public officials; it means 
political connections; it means dictation regarding 
the manner in which the schools are to be conducted • 
Under favor ab1 e conditions, assistance from the pub-
lic treasury is a handicap and a difficulty; under 
unfavorable circumstances it can become a catastrophe. 
The entire history of the church, come at too dear a 
price. Mexico had state aid, and it proved a weaken
ing, demoralizing connection. Better the sacrifice 
and the limitations which independence requires than 
the unsound edifice £ui.lt on the deceptive, treacherous 
basis of state aid. 0 

2. Past Experience 

There has been a steady growth of Federal and 

State cooperation since 1911. This has been brought 

about to a large measure by the succession of laws which 

~ranted federal aid to the States upon the condition that 

they match the Federal Funds dollar for dollar, and allow 

the Federal Government to supervise to some degree the 

• • • • • • 

1. The Pittsburgh Catholic, March 17, 1938, from Johnson 
and Yost, op. cit., p 112 



agencies aided. 1 The federal forest Service is an 

example of such mutual cooperation. In this program 

each state submits a planned program of forest protect-

ion, and these plans vary with the states' needs, no 

uniformity being necessary for aid to be granted. The 

central agency gives information when needed and helps 

with bulletins and the like, but does not exercise strong-

arm control on each State forest Department. Walch says: 

uAll in all, the forestry Service has interfered less 
in local control than any other federal organization 
for the aid of the States.n2 

In an article in the Catholic Education Re
view, William E. McManus says: 

uExperi enc e with vur 1 ed forms of federal aid to 
states and even to private agencies has not 
provoked any unwarranted control of. the internal 
affairs of the agencies ass is ted. u) 

3· Future Expectations 

J. w. Studebaker, a man well qualified to 

offer an opinion about federal Control says: 

ttl am convinced on the basis of my experience in 
administering some of the existing federal Aid 
Statutes that if Congress is clear and determined 
in its purpose to do so, it can make increased 
appropriations for the support of education v..hich 
wi 11 pro vi de adequate safeguards a gain st Federal 1 interference with State administration of education.u4 

• • • • • • 

1. J. Weston Walch, Complete Handbook on F~deral Aid to 
Education, p 11 

2. Ibid., p 12 
3· William E. l'v1ci't,1anus, Federal Aid for all School Child

ren, Catholic Education Review, Vol L~3, April 19L~5, p 198 
ll-• Remc-t rks of J. W. Studebaker before Senate Subcommittee 

of the Committee on Labor and Public Welfare, Apri 1 
9 to May 2, 191~7, p 528 
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I\s part of the debate on the Federal Aid 

question Senator Robert Taft of Ohio said: 

nsection 2 of S Lt-72 expressly prohibits any inter
ference whatever with the state in the method of 
determining or choosing the personnel or of dealing 
with the personnel. 11 

We see, therefore, that it is not the mind of the leg-

islators to harness education, but rDther to help it. 

Senator Elbert D. Thomas said of Federal Aid legislation 

in 19L~5: 

11Tni s bi 11. creates no new federal admlni strati ve 
agency. It provides no system of federal patronage. 
It creates no new federal jobs. This bi 11 is the 
antithesis of bureaucracy. It sets up no machinery 
for new school administration. It utilizes the 
existing, regularly established educational agencies 
in the states and localities. It channels federal 
aid through the U. S. Office of Education without 
giving to the federal agency any authority whate~er 
to determine state of local educational policy." . 

It is the expectation, therefore, of those who advocate 

Federal Aid to Non...;Public Schools that such aid wi 11 

not bring the injurious controls, but rather will make 

it possible for the work of the Non-Public School 

to be carried on further to greater goals. 

F. The Unfairness of No-Aid 

1. To the Nation 

P~.t a time when the ncttion is pressed for 

teachers, school-rooms, school plants in operation, it 

• • • • • • 

1. Robert Taft, Senator of Ohio 1 Congressional Record, 
Vo 1 9iJ_, p 3LL40, March 2L~, l9L~8 

2. Elbert D. Thomas, Senator of Utah, Cong res si onal Heco rd, 
0 We Oopose Federal Control of Education" NEA Joural 
Vol 34, Feb. 19~-5, p 33 
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is unfair to the nation as a vJhole to withold Federal 

Aid to Non-Public Schools. The Catholic Schools are 

l\merican Schools. The students there are American 

students. They want to do their part and in the past 

they have done their part for the nation in time of 

crisis. 1 To shorten their arm by refusing to grant them 

aid is not only to hinder them, but also to hurt the 

nation. Had the Catholic Schools not been built, it 

·would be another matter. But, when there is an entire 

system of schools awaiting fuller use, it is a crime 

against the nation to let them be only 

used. 2 

2. To the Students 

rtly or poorly 

It is rather difficult to express fully the 

feelings of the student'S in Non-Public Schools as they 

see their fellows in the Public schools walking down the 

street with a fine armful of text books, or see them 

going to the school dentist, or cafeteria. The children 

in Non-Public Schools are citizens also. They are born 

"free and equal 11 just as much as the students in the 

public school. When it comes to education, however, 

• • • • • • 

1. The National Catholic Almanac, 1950, p 363-367 
2. E. Boyd Barett, Rome Stoops to Conquer, p 22 1 23 
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students in Non-Public Schools are discriminated against. 

While the Non-Public School does have good equipment, 

Federal Aid would make it possible for it to have better 

equipment, thereby helping the student to become a better 

equipped citizen of the future. 

3 • To the Parents 

As was mentioned above, the parents of 

children in Non-Public Schools carry a double share of 

the tax load for education. 1 When the cost of living 

is so high, one can scarcely fai 1 to see the tremendous 

burden placed on the shoulders of these parents. If 

selecting the teacher of one's children must carry with 

it a double share of taxation, then they will continue to 

pay double; for they consider that the careful selection 

of the teacher for their children is of more importance 

to their children than money itself. 2 

L. To Any Thinker 

It is almost impossible for one to consider 

the load carried by the Catholic parent, or the parent 

of a child in a Non-Public School without feeling a 

partial sense of gui 1 t. Anyone who thinks about the 

matter who has a keen sense of fairness is bound to ques-

.. . . . . . 
1. R. J. Deferrari, Vital PToblems of Catholic Education, 

p 5tl-
2. Bertrand L. Conway, The Question Box, p 213-215 
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tion, if even just a little bit, the situation in 

which citizens pay for something they do not receive. 

G. Summary 

The writer has attempted to show in Chapter II 

the answers that are given by those v~o support Federal 

/dd for Non-Public Schools. Those v.ho consider that 

educati~:;n is a state affair only are met v;ith the state

ment that education was a National affair even before the 

nation was established under the Constitution, and those 

who argue for the separation of Church and State face 

the odd situation that public schools h::~ve mixed Relig

ion and Education all along. There is a need of the 

Non-Public School, even though we have a fine system of 

public schools, and Aid to the Non-Public School wi 11 

not carry with it the nBoo gey-man n of abso 1 u t e contro 1. 

Therefore, in all fairness, PJTleri ca should provide aid 

for the Non-Public School. 
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CHAPTEH III 

LI ~~HTED FEDER.l\L AID SHOlJl.D BE Gl VEN TO 

NON-PUBLIC SCHOOLS 

A. Introduction 

There seems to be an in-between position 

in the argument, a position which compromises to a 

certain extent the very difficult situation. This 

position has come more and more into prominence since 

Mrs. Eleanor Roosevelt indicated her position is in 

favor of health and welfare ben':fits for all children 

regardless of the school they attend. Some feel, hovJ

ever, that if a compromise is effected that it wi 11 

only be a matter of time till the Aid is complete Aid, 

rather than limited aid, and therefore, they refuse to 

admit the validity of this argument. 

This chapter will not repeat all the argu-

ments developed in Chapter II in favor of aid being granted, 

inasmuch as th<:lt 'Would become rather repetitious, It 

will be assumed for the time that Limited J\id should be 

granted, and the current popular reasoning wi 11 be ex

amined along three lines: (1) for the health and welfare 

of all children; (2) for the Nation's Benefit; and (3) in 
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order that justice may be carried out. 

B. For the Health and Welfare of All Children 

One of the more provocative statements in 

Pmerica is that statement found in the Preamble to the 

Declaration of Independence, '11Ve hold these truths to 

be self evident, that all mm ar~ created equal, • • 

One wonders sometimes just how equal we are. It is 

a far cry from the hut of the sharecropper of the South 

to the swank penthouse of Park ,il.,venue, and children 

are born in both places, endowed with certain inalienable 

rights. Is it possible that some take these rights 

away from others? Is it possible that such a. logical 

system of laws might be enacted that by law and precedent 

some of one's fellows are deprived of these rights? 

Recently a new law was passed, the School Lunch 

t'Ct 1 .t"l. • This Act made it possible for many children to 

have hot lunches during the school noon-hour instead of 

cold sandwiches, half warm from bcing in coat pockets. 

Even as it was being passed there were those who said 

that such an 2. ct would mean more government interference. 

The claim is made, however, by those in favor 

of this limited form of aid, that the health and wel-

• • • • • • 

1. The Education Digest, p 57, Vol XII, No.7, March, 191~7 
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fare of all children is a concern of the Federal 

Government, and they base the claim upon such things 

as this: 11During the l~st War we saw the low health 

standard of the nation. e should see to it that the 

standard is raised. 11 From a mere mechanistic view-

point this is a well talcen stand. If America were 

only to concern herself with wars, this would be the 

main point of the argument. It is a point, however, and 

it is well taken. One the other hand, is the argument 

that children are growing up; they did not seek to be 

born, but are born; they did not bring poverty upon 

themselves; that all chi 1 dren deserve help r eg2.r dl es s 

of what school they attend or what church, or anthing. 

It seems this argument carries a weight thz,t no rebuttal 

can refute. 

Mrs. Eleanor Roosevelt held to her position 

on Health and 1/lelfare long before the Cardinal Spellman 

incident. In her book The Moral Basis of Democracy she 

says: 

"Democracy does not imply, of course, that each and 
every individual shall achieve the same status in 
life, either materially or spiritually; that is not 
reason,ible because we are limited bj.r the gifts 
with which we enter this world. It does mean, however, 
that each individual should have the chance, because 
of the standards vve have set, for good health, equal 
education, and equal opportunity to achieve success 
according to his powers; and this opportunity should 
exist in whc.tever 1 ine of wo fk, either of hand or head, 
he may choose to eng2ge in." 

• • • • • • 

1. Eleanor Roosevelt, The Moral Basis of Democracy, p 70-71. 
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c. For the Nation's Benefit 

It is rather odd that those who cry loudest 

against Limited Federal Aid for Health and Welfare Pur-

poses are also the on ~s who feel the. t they are doing the 

most to preserve the .4mer i can Vva:y 1 the tradition of State's 

Rights, and Separation of Church and State, and the Public 

School. In reality, though, these ones are playing on 

pet peeves and are not thinking of the great benefit it 

would be to the m tion, if the level of health were 

raised. 

Norway set a fine example of health service 

for everyone. There, school chi ld.ren are examined each 

year when school opens and at the end of the year, and 

oftener if necessary. The physician also selects the 

more delicate ones for summer camps and health activities. 

All children have tuberculin tests, c:nd an eye, ear, nose 

and throat specialist is available to check for defects. 

1 This has been going en now for fifty years. V.lhi 1 e it is 

difficult to list the excellence of the health of the 

Norwegian children over American children because of the 

multitude of uncontrolled factors entering into such 

a comparison, it is safe to say that for Norway this 

plan has benefited the nation greatly. 

• • • • • • 

1. Anna Kalet Smith, Norwegian Schools Offer Health Ser
vices to Children, The Ecuation Digest, Vol XIII, 
No.9 Iv1ay, 19Lr.9, p 23-25. 
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D. In Order That Justice Will Be Carried Out 

Limited Aid should be granted to Non-Public 

Schools if for no other reason than that in so doing 

the rents of children in Non-Public Schools who are 

taxpayers will be receiving some value for their taxes. 

One of the reasons for the founding of our nation, and 

for the Revolutionary War was that the Colonies were 

being taxed without being represented. Americans have 

always gloried in that slog an, 11 Taxati on 1:'ii th out Repr as

entation is Tyranny.u In this case, however, the shoe 

is on the other foot. The Am.eri can TNay is the fair way. 

The children of the public school do not deserve any 

health and welfare services ii' the children of the Non

Public Schools are ex::luded from them. 

It matters little how the services are given 

out. Some ha.ve made the sug~Jestion that the children 

of the Non-Public School could use the doctors' rooms 

of the Public School, and immense difficulties have 

been conjectured up about the matter. There is bound 

to be some simple way in vh i ch no embarrassment to 

either Non-Public School Children or Public School Children 

will be involved. According to the intent of the Constit

ution's Preamble the Government has the right to be 

interested in the general welfare of the children oft he 
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nation as well as in that of the adults. The question 

remaining is only this, 11 Does the Government want to 

look after the health and welfare of all children? 11 

If the answer is yes, then justice must be carried out. 

E. Summary 

In this chapter there has been taken for 

granted most of the argument for Federal Aid to Public 

Schools in order that the study might not become too 

tedious. The material is brief, but very pertinent. 

There has been shown those reasons which say that aid 

should be granted in a limited way in order that all 

children might benefit, in order that the whole nation 

might benefit, and in order that justice to all might be 

carried out. 
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CHPPTER IV 

FEDERAL AID SHOULD NOT BE GIVEN TO 

NON-PUBLIC SCHOOLS 

_t,.,. Introduction 

Chapter IV will present the cause of those 

who are opposed to any Federal Aid to Non-Public Schools. 

This group is composed for the most part of those who are 

opposed to any aid to any schools. Those who vor Fed-

eral Aid to Public Schools in the National Education 

soc!ation were at first against any appropriation 

for the benefit of Non-Public Schools. vVhen the possib

ility that Federal Aid would not be granted at allloomed 

on the horizon, a goodly number of these people swung 

their legs over the fence to the side of those crying 

for aid for the Non-Public School, leaving then, mainly 

the three groups, (1) Those who support aid to all schools, 

(2) Those ·who favor limited aid, and (3) Those who oppose 

all aid. The first two positions have been studied. It 

is the purpose of this chapter to study the third. 

Without going into too much detail the writer 

wi 11 have occasion to shov; the muddled condition of the 

water since the New Jersey School Bus Decision, February 

10, 191-!.7• Prior to that time the National Education 

Association had come out stronGlY against any Federal Aid 

being given to Non-Pub 1i c Schools. This was the m::. ti onal 
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policy of the N.E.A. .. ASter the New Jersey Decision, 

the Bill in the Senate was amended so as to grant Fed

eral Aid to :Non-Public Schools also. This was in 

opposition to what the N.E.A. policy he.d been, but in 

order to get what they wanted, namely, the passing of a 

Federal d Bi11, unofficially some of the leaders of 

the lT.E.A. put their tongues in their cheek and continued 

to campaign for the Bill, keeping very silent about the 

amendmentl 

Chapter IV will deal with the position of those 

who are opposed to all forms of aid to Non-Public Schools. 

It will naturally be patterned in similar fashion to 

Chapter II, that is to say, the chief argument will be 

recounted from the negative viewpoint. 

B. Schools are a Local Issue 

1. The Local School 

One of America's most cherished heritages is 

the Local School. While many things handed down from 

our forefathers have changed, the horse and buggy, the 

gas lamp, the ice house, c>.nd the old dirt road, the 

local school ·with its school board of fellO\'J citizens 

remains. Those who live in huge cities do not always 

realize that the local school and its board sti 11 exists. 
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The power to control the educational policies of 

schools is still close at hand. In the smaller mun-

icipalities the school board handles usually over 50% 

of all the tax proceeds. With this money the education 

of the children is taken care of. How it is spent be

comes a matter of great importance to those who have to 

pay it in taxes, and not infrequently one reads of school 

boards advertising for painter, plumbers, etc., to re

furbish the old school house. As the settlers had crossed 

the nation they set up schools and elected school boards 

to run them. Though the first schools in t~erica were 

religious in tone, it was not long ti 11 the public school 

appeared on the s cene. With the moving of the populace 

from one city to another across the continent and with 

the great mixture of religions and nationalities in the 

one whole, the local public school became, while not 

completely divorced from religion, sti 11 half-way separated 

from her. In 1827 a law in Massachusetts forbid the use 

in the common schools of any books thst favored one par

ticular sect. 1 Little by little the school became sec

ul~rized. The great scientific discoveries of the Nine

teenth Century also served to help secularize education, 

and not without great value. The immigrants came from 

all n2tions and all religions, and in the Public School 

their cl-dldren learned to live and work together. 

• • • • • • 

1. Weigle, op. cit., p 280 



Gradually, the problems of the public school were ironed 

out till finally the great system which exists today was 

the product, the greatest 

2. The Reserved Rights 

1 
system of education in the world. 

There are those who scoff at the idea of re-

served rights today. So much has happened in the last 

eighteen years wi th r:espect to states' rights that they 

are trodden underfoot reg,,larly. This is not as it 

should be. The government derives its power from the 

states, and the states in turn from the people. Whenever 

the states' rights are abridged, the people are the ones 

who suffer. While citizens are protected, so to speak, 

by the Supreme Court of the United States from the in-

fringement of the federal power on rights, the human ele-

ment always is capable of entering into the decisions, 

and a close or split decision is possible. 2 The recent 

School Bus Decision in New Jersey now makes it a function 

of government to transport children to Non-Public Schools 

as well as to Public Schools; <:'!so, the McCollum Decision 

forbids the teachers of religion the use of the public 

school building.3 

• • • • • • 

1. Weigle, op. cit., p 255-300 
2. Moehlman, School and Church: The Pcmeri can Way, p 88 
3· Dawson, op. cit., p 52, and 50 
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The right of education, however, is a right 

not delegated to the Federal Government in the Con-

stitution, and as such should not be considered the 

primary concern of the Federal Government. The only 

support in the Constitution for such action is the 

General Welfare Clause, and that is not a very positive 

statement in favor of federal intervention in the educa-

ional program of states. 

3· Non-Centralized Education 

In recent years the whole world has seen what 

happens when the central power of the state takes over 

the means of education. Germany is a perfect example 

of such a case. C. R. I\.tbr r is tells very vividly how the 

totalitarian state ta:!-ces over the educational facilities 

and then the nation.l The situation in Russia and Japan 

prior to the end of the last war, and now in Russia 

should make every American fight to keep the right to 

educate in his own hands, as close to his home as possible.
2 

Whether such a thing could happen in Pmerica as has happened 

in those countries is a matter of great debate. However, 

ccmerican should be guided by the lesson of history, es-

pecia11y history in our own time. The wisdom of the 

local school in a country where the rights of the states 

are reserved to the states and people is readily observed. 

• • • • • • 

1. Fred Clarl(e, and others, Church, Community and State in 
Relation to Education, p 87-117. 

2. Ibid., p 192, 193 
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While all other nations seem to be centralizing 

their authority, ~merica should be watchful lest such 

a catastrophe befall her as did Germany and Japan. 

C. Non-Public Schools and Separation of Church and State 

1. A Religious Curriculum 

It is a matter of record that the Roman 

Catholic Non-Public School glories in the fact that 

all the subject taught in her schools are related in 

th b th t h t 1 . . 1 '""h. some way or ano er y . e eac. er o re 1g1on. 1 1s 

raises the question whether such a curriculum ought to be 

supported by the taxation of all citizens. The principle 

of Separation of Church and State guarantees to each 

citizen that he will not be called upon to support the 

beliefs of a religion which he does not subscribe to1 

If Federal dis given to schools that teach religion in 

11 every class 11
, the intent of the founding fathers will 

be lost, and the dream of separation will be ended. 2 

The right of the citizen to be protected from 

those who would 1 il<::e to force him to support one r el :t:Ji on 

which he opposes is fundamental to the American way of life. 

• • • • • • 

1. The National Catholic Almanac, p )b) 
2. TI1ayer, op. cit., p Ht8 



2. Buildings and Teachers Religiously Identified 

When one goes into a Roman Catholic School-

room one is struck first of all by the images. In 

practically every Catholic Schoolroom there is an image 

of some sort or other, and the teacher the pupils 

take time out during the day to venerate this image. Such 

a building is obnoxious to one not brought up in such 

matter, and is an effront to his sense of right and wrong. 1 

The rrHtter of teachers apptearing in religious 

garb to teach classes is also a matter of great concern 

to matiY• In New Mexico it led to a revolt among the 

• I • 2 Protestant and other c1~1zenry. In former years rul-

ings had been made concerning the teaching of Indians 

in reservation&~.!Jhile in the garb of some order. Grant-

ing Federal Aid to such a school would be a gross in-

sul t to tli.ousands of taxpayers and ought not be done 

unless the nation changes the Constitutional provision 

about the establishment of religion. 

• • • • • • 

1. Dawson, op. cit., p l1.L~ 
2. Johnson and Yost, op. cit., p 115-12~. 
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3. The Great Number of Public Schools 

The argument that sometimes there are no 

public schools available, and it is necessary to use 

Non-Pub lie Schools holds only in an emergency. s a 

general rule there are enough public school bui !dings 

to go around and to spare. Kyle Crichton reports that in 

October 19LJ-4 there were 10,000 closed classrooms in our 
1 

public schools. For all ordinary purposes there are 

enough public schools to handle all the children who 

need to go to them. 

D. A. Dual System 

1. No Representation on Non-Public School Boards 

I t i s d i f f i cu 1 t to s e e how Ame r i c a can g i v e 

money to Non-Public Schools if she is not to be repre-

sented on their school boards in some way or other, This 

becomes 11 taxation without representation 11 in reverse. 

The money thc.t is now given to public schools by the 

states is given to a repres.\'2;ntative group of board 

members who are chosen by the people to operate the 

schools. However, in the case of Non-Fublic Schools, 

rich benefactors, friends of the school, ministers, 

priests, doctors, etc., are appointed to the boards, -

• • • • • • 

1. Hyle Crichton, Our Schools 11.re a Scandal, Colliers, 
Apri 1 13, 19!;.7 P 32 
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not democratically, but autocratically. Such a system 

is r from the democratic public school board, and 

as such it could not be tolerated by the granting of 

Federal d to it. 

2. The Ineffl ciency of Two School Systems 

It may seem rather inefficient, to be support-

ing two different schools which are located close to 

each other, ·when both schools are running under cap-

acity, but overhead costs must be met for both. Such 

a condition would be multiplied b2/ the thousand if 

Federal Aid to Non-Public Schools became a reality. 

If the public school system is not good enough for those 

who will not send their children,to it, perhaps it should 

be scrapped an1 the Non-Pub li<; School should be completely 

supported by the government. It israther dubious whether 

the Non-Public School System is so nru.ch greater than the 

public school system. The North College Hill Case in 

Ohio seems to be a case like that • 1 In 1940 a Parochial 

School was taken over and was run as the public school. 

However, the teachln!=J was so poor and the non-Catholic 

group became so di ssati sfi ed that the matter was taken 

to court to have the unhappy relationship severed. 

The St. Louis Post Dispatch said of the union: 

• • • • • • 

1. Dawson,op. cit., p 30 
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0 If North College Hill is not to be a preview of 
divided America, as one writer has described it, 
this disturbing tendency wi 11 have to be halted. 
Roman Catholics, Protestants, Jews and others 
will have to join together in greater number than 
ever before in a com~on effort to protect the 
religious freedom of all from the involvfments, 
<:end hence the regulations of the state. u 

3· Competition with Ourselves 

Supporting two school systems wi 11 mean 

competing with ourselves in m2.ny cases. The comple-

mentary r elati onshi p that is said to exist between the 

Non-Public and the public schools at present would be 

forgotten as each school tried its hardest to attract 

the most students, get the largest grant, and spend the 

most money. It 'AIOuld be like having two mints instead 

of one in a city; each would be trying to produce more 

coins than the other with the result that the citizenry 

would be left in the middle with lots of coins but no 

moneyt 

h. Di vi si ve Tool 

There is little doubt that should Non-Public 

Schools gain theirpoint that they become a tool to 

hreak up the nation into little segments. The number 

of denominations and groups seeking to establish schools 

and asldng for Federal d would be legion. 

. . . . . . 
Thayer, op. cit., p 30. Also NEP~ Journal, Sept. 19)J,7 
p 1J_32. 
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E. Aid Means Control 

1. Educational Control Objectionable 

Government control is one of the things all 

educational specialists dread, for whenever such eon-

trol comes in the realm of education, all research and 

private initiative is cut off. The mind is the great-

est weapon of freedom. That is the reason why one of 

Hitler's first acts when he came into power was to 

in control of all the education of Germany. The numbing 

effect of control is far greatsr than we suppose in this 

free country. A look at Argentina today, or Czechoslovakia, 

or Poland, or East Germany, or 1 taly, or any number of 

other nations wi 11 show the end result of centralized 

state control of education. 

2. d without Cont ro 1 Means Waste 

J~.s much as control is feared, it is known that 

unless there is some control on Federal tJd the end pro-

duct is not worth very much, and much waste ensues. Tne 

Forestry Service in A~erica is the least controlled fed-

eral Granting Agency, and it is also one of the slowest 

2 agencies to show improvement of them all. 

• • • • • • 

1. Fred Clarke and Others, op. cit., p 5D-
2. Walch, op. cit., p 12 
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3. Control is Certain 

It is only wishful thinking to think that 

there can be Federal Aid to Non-Public Schools without 

Government control. John c. Tigert of the University 

of Florida says: 

lt.Ei ght years of service in the United States Bureau 
of Education convinced me th~t federal support in 
public education would not be desirable. The most 
important con si d erat ions in this ""'ere: 

1. Federal money -vvould be followed by federal 
interference. Public education is, and should 
remain, a state responsibility. 

2. The use of federal money for support of schools 
v1ould decrease local support. The net amount available 
to schools would be no greater as local support 
would vanish about as fast as federal money became 
available. There would be a diminishing interest 
in local responsibility and other evils always 
attendant on paternalism. 

3· Every state in the Union has adequate re
sources t£ pro vi de a satisfactory uniform system of 
schools." 

If Mr. Tigert worked with the Education Bureau eight 

years, he should know something about it. Senator 

Byrd of Virginia says about the same thing; 2 Ray Lyman 

1Hilbur concurrs; 3 Dean William F. Russell of Teachers 

College, Columbia University avers that power wi 11 even-

, l hi LL tually grow at •'as. ngton.' 

• • • • • • 

1. Nation's Schools, Feb. 193L!., p 3L~ 
2. Con ressional Record, Vol 9}+, p l_r.028, {~pril 1, 19~_8 
' School and Society, June 29, 1929, p 8u5 
L~: School and Society, Iviarch 10, 193L:., p 292 



F. The Fairness of No Aid 

1. To the Majority of the Citizens 

It is not difficult to see that granting 

aid to Non-Public Schools benefits a small minority 

who can use the public schools, but are unwilling to do 

so. Granting the aid would not be so difficult or ex-

pensive, if the money were not being used for a repet-

ition of the activities already granted to the public 

school, and therefore a p1re waste. As shown above, the 

inefficiency of StiCh aid is enormous. It is therefore 

not fair to the large mass of the nation to spend the funds 

collected for the benefit of the majority and to spend 

them wastefully on the minority. 

2. To the Teachers of Public Schools 

In all fairness to the teachers of the public 

schools, this aid should not be granted, for aiding the 

Non-Public Schools set up a competition with the public 
"' 

schools which is uncalled for. It is enough that the 

public school teachers give so much of their time in the 

service of their profession, without being forced tocom-

pete for their children's c..ttendance, and tha.t is what 

would happen in the not too di sta.nt future. .As stated 

above, many denominations and groups would set up private 

schools expecting liberal grants in aid. There is no 
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need to start such a second system. 

3· To the Constitution 

Granting Federal .111 d to Non-Public Schools 

does do violence to the intent of the Constitution. 

Even if the Supreme Court allows such aid, it will be 

in the face of the restriction placed on the support 

of religion and in the face of the reserved pm,vers. 

If the majority of the nation wants to aid non-Public 

Schools, then an amendment ought to be added to the 

Constitution making it possible. 

L~. To the Non-Public Schools Themselves 

As was shown above, federal Aid will bring 

with it control. It will not be long after such aid is 

granted till the Non-Public Schools are completely 

under the thumb of Washington. In fairness to them

selves, the leaders of the Non-Public Schools should 

look more closely at the issue and see the involvement 

that they will find themselves in, if PJd is granted. 

G. Summary 

The writer has tried to show in Chapter IV 

the reasons why Federal Aid should not be gran ted to 

Non-Public Schools. The fact that schools are a local 

issue, and not a federal one, has many deep implications 

and should not be passed over as not being applicable here. 

The freedom which citizens enjoy in the separation of 
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church and state is far too precious to jeopardize by 

taking aid from the government. From a logical stand

point, the nation already has one system of education, 

the Public School System. 1 t is a truly representative 

system with great efficiency and a unifying power that 

has made America one nation out of many. 

Granting aid is certain to carry with it control, 

and control may lead to a centralized government which 

is all powerful. As a matter of fairness to all concerned, 

aid should not be granted to Non-Public Schools. It is 

the duty that all citizens have, to protect the nation 

from anything that might lead her back to a position 

which will cause division, strife, hate, and religious 

intolerance in any degree. 
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CHAPTER V 

SUMJ\!ARY AND ffiNCLUSION 

A. Summary 

The question of whether Federal _Md should 

be given to Non-Publl c Schoo 1 s is not one that can be 

categorically answered by any student or teacher. It 

becomes a question only answerable by one's self. 

Perhaps, some day there ·will be new legislation or a 

new .4.mendment to the Constitution that will enlighten 

us and will make it possible to arrive at a conclusion. 

For the present, however, one must be content to read 

all the arguments and attempt to put one's self in 

the place of the arguers. One must be sympathetic and 

ufeel n with them as they try to prove their points. 

All the whi 1 e one must remember that there are certain 

facts that cannot be altered, and that if one course is 

followed, just as surely as night will follow day, these 

results will happen. 

Those who favor Federal Aid believe that the 

Non-Public School is also a concern of the Federal 

Government. They believe that granting such aid would 

not harm the concept of separation of church and state. 

They feel that Non-Public Schools have been worthwhile, 

that they have made a fine contribution to the American 
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way of life. They sincerely believe that such aid 

will not bring the control that is dreuded by all, and 

in all honesty they feel that they deserve the aid if 

justice is to be done. 

In the center there is the party that feels 

that Limited Federal ~id should be granted to all child

ren regardless of their religion or school; that in 

granting aid the nation as a whole would benefit; and 

that granting aid in a limited form will be the most 

just way of doing it. This group is a growing group, 

and it deserves much watching. 

Finally, there are those who oppose all forms 

of aid on the grounds that schools are not a national 

concern, but a local matter. They base their ideas in 

hi story also, and claim that the Constitution and prece

dent bacl{ their position. This group opposes a dual 

system under one government as being inefficient, waste

ful, and competetive to a harmful degree. They claim 

that aid will bring control, and therefore aid should 

not be giv.en. As a matter of fairness, they sincerely 

think that such aid would be harmful to the majority ctS' 

the nation, to the Public School teachere, to the Con

stitution, and even to those who plead the cause of the 

Non-Public School. 
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B. Conclusion 

ln the light of current liter re on this 

subject and the facts presented above, the writer would 

direct r er to the following conclu ons. Fir , 

this matter is of reme i rtance to all i cans. 

It should be carefully investigated 

that can gr ly change our present 

all as it is a matter 

stem of separation 

of Church and state and universal system of free i c 

Schools. Second, ica has no right to legislate 

against one section of the nation, if d ng public funds 

to Non-Public Is is to be con dered as 1 !slating. 

It must be decided whether rting lie Schools 

ridges the establishment of religion clause whether 

it is possible to differentiate b en money r riated 

r health fu~d welfare purposes and outright salary and 

general expense grants. Third, there is an obligation to 

all children, regardless of which school they attend. 

However, the method by which such an obligation is to be 

carri out may well determine the policy of the government 

iNi th r ard to the very way of 1i ng. That is to say, 

ether a strongly centralized government as was seen in 

the Third Reich, or is now in control in ssia is more 

desirable along with equalized rt for all i 1 dren, 

or the present set-up which is bemoaned by many in .America 
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of unequalized educational opportunity under forty

eight individual state governments. 

1 t is the hope of the writer that this study 

will lead to further investigation on the part of the reader 

causing him to look further into this problem uncontrolled 

by any position, group, or opinion. In so doing, the study 

will have accomplished its purpose. 
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