THE EARIY ADOLESCENT BOY:
HIS CHARACTERISTICS AND NEEDS
A
A PIAN FOR MEETING THESE NEEDS.

by
THOMAS LTAYTON FRASER

X.B., Davidson College,

BeDes; Union Theological Seminary in Virginia,

A THESIS

Submitted in Partial Fulfillment of
the Requirements for the Degree of

.
.
'
§
o

MASTER OF SACRED THEOLOGY

in The Biblical Seminary in New York.
1930

New York City.

RIBLICAL SCHOOL OF

FEENLOGY LIBRARY

k. HATFIELD, Ph

el

193553




TO MY WIFE,
whose encouragement
and self-sacrificing effort
has made this study possible,

THIS THESIS IS DEDICATED.




Gifr of My Fraser

124
n
10
At

CONTENTS ,

INTRODUCTION e ¢t vesoeconsoccssasssssasassrosaenseccnns Page
PART I,
CHARACTERISTICS AND NEEDS OF THE EARIY ADOLESCENT BOY
I.Physical Characteristics and Needs of the BoYVeoss 7
IT.Intellectual Characteristics and%Needs of the Boy 15
III.Emotional Characteristics and Needs of the BoVees 24
IV.Volitional Characteristics and Needs of the Boye. 38
V.Social Characteristics and Needs of the BoYesseeoo 47
VI.Moral Characteristics and Needs éf the BOYesesoos 56
VII.Religious Characteristics and Needs of the BoYees 65
VIII.Summary 0f Part Iecceccocescsesccesnnscscsssssnsine 72
PART II

A SEVENFQOID PLAN FOR MEETING THE NEEDS
OF THE BFARLY ADOIESCENT BOY

INTRODUCTION sccaceroassccccensccoossnssesnesnissacasns 82
IX.Organizing a Sevenfold Clulecesesesnssceasosascas 83
X.Physical Development of the BoVessessoososaoossse 89
XI.Intellectual Development o0f the BOYeessoocsssonse 96

XII.Emotional Development of the BoVessrrecsvevsseasss 102

XIII.Volitional Development of the BoYsessresssssecsee 108

XIV.Social Development of the BOYesrsesosaesscenasosese 112
XV.Moral Development of the BOYVesesscvosssosossoccaes 118

X.VI.Heligious DeVElOpment of the BOVeéorsoosscscessances 121

CGNCLUSIO}T“..."'.Q..'.»‘..'.ﬂ.'.'.'.‘.'.'.‘Q.'Q'O.lll 135

A




INTRODUCT ION




H

INTRODUCTION,

1-THE PROBLEM.,

Christian education at the present time is a
vital part of the work of the pastor, particularly
the pastor of the small parish or community. He is
usually able, however, to enlist various members of
his church as leaders in different phases of the work,
The leadership which seems most difficult to secure
is for early adolescent boys, i. e., boys from the
ages of 12 to 14, inclusive. The difficulty of inter-
esting and training the early adolescent boy is so
well redogniéed by writers and religious leaders, in-
cluding lgymen in the local church, that it is usually
very difficult to find some one who will take charge of,
and efficiently carry on, this work, In the small
parish or community, the mstor is often the only oﬁé
who is able or willing to assume this leadership. I%
has been said that, "There are few successful pastors
th ese days who do noE count the opportunity for fellow-
ship with and leadership of the children of their con-
gregation among the finest assets of the ministry. Any
means by which this relationship can ke strengthened
will be considered quite indispensible to a pastorate

which builds for the future."t

1-"The Pastor's Summer Opportunity", International
Journal of Religious Education,.March, 1930, p. 7.
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In working with toys, one is truly building
for the future, for from this group arise the men of
the Church. If they are lost to the Church in this
period, they are often lost forever; but in success~
fully helping them to pass through this transition
period from boyhood to manhood, one is helping them
to take their rightful places in the Church. The
problem of this thesis, therefore, is to set forth
in definite form, both the characteristics and needs
of the early adolescent boy, and practical suggestions

for meeting these needs.
2-PLAN OF TREATMENT

In developing this subject, the thesis
has been divided into two parts. In Part One, the
characterlstlcs9o§ %ge oy are presented in the seven
aspects of his development: the physical, intellectual,
emotional, volitional, social, moral, and religious.
In this study and presmntation, use has been made
of the findings of authorities on the psychology
of adolescence as indicated in the bitliography.

Since there is a sevenfdld development,
there must te a seveniold program, if all the needs

of the boy are to ke adequately met.

In Part Two, therefore, principles are pre-

-

"sented for such a program, and also projects and




other activies are suggested.

The purpose of the writer is not to come
prile: & manual, including all activities interesting
and helpful to the boy, but to lay the foundation upon
which the leader may.build a more complete program
to meet the ﬁeeds of his local group+ For source
material in this section, various authorities in re-
ligious education, especially those concerned princi-
pally with activities for boys, have been used.

(see tibvliography.)
| Inspiratidnvfor this work has been re-
ceived from several courses on Religious Education,
including:
"The Religious Bducation of Adolescence';

"Seminar in Curriculum of Religious BEdu~
cation"; and

"The History and Philosophy of Religious
Bducation;
also from personzsl interest in and experience with
btoys for several years, including summer camp work
with city boys of North Carolina; Sunday School
class in New York City; summer work with mountain
toys of West Virginia, and also with boys of small

towns and rural districts of Florida; and two years




experience with boys as pastor, scoutmaster, and
teacher in Summer Bitle Schools, in small towns

and rural districts of Georgia.
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Chapter I

Physical characteristics and Needs of the Boy.

I-Introduction.

In having to understand the boy it is well to
begin with his physical development, for the physical
side of anything is usually‘the first noticed., 1In the
cage of the early adolescent boy one sees that many
physical changes are taking place which set him apart
from his childhood years. These changes cause one to
understand that something quite strange is taking place,
and furnish somewhat of a key to the situation., XKnowing
his physica; nature one can readily see why the boy
under consideration is different, and finds it difficult
to adjust himself to his enviromment,

II-Physical Characteristics.,
l-Advent of Puberty.l

"Puberty means the dawning of the sex life,
and the beginning of the unfolding of the procreative
capacities;and adolescence means that period of life
which extends from puberty to full physical maturity."
This period does not begin exactly at the same age ' in
all individuals. It varies according to many circum-
stances. There is‘a difference according to race, cli-

mate, inherited disposition, habit of life, disease,

l-Tracy-Psychology of Adolescence, Cf. pp.l16-17.




sex, etec. It appears earlier in the female than in the
male and'earlier in warm climstes then in cold. ¥On the
North Americen Continent it occurs apparently in the vast
mejority of cases between twelve and fourteen in girls,
and between thirteen and fifteen in boys®.
There are many changes that take Place with puberty, and
these changes make clear the fact that puberty hes arrived.
These chsnges are merked, snd must be carefully studied
if the needs of boys are to be observed and aaeéuately
mét.
2-Appearance of secondary sex characteristics.l.

There are several secondary sex characteristics
which appeer in early adolescence. A noticeable feactor
in pubertal growth is the reletive lengthening of the
trunk, a deepening of the voice, end growth of hair on’
 the face and other parts of the body. The vocel chords
are practicelly doubled in length which fact accounts
for the uncertainty and lack of control of the voice.

3-liarked &acceleration in growth;2°

There is quite a rapid increase in height in
this period. He begins this new gréwth about his elev-
enth or twelfth yeer and grows rapidly until he is about

fifteen or sixteen, the rete of growth resching its high-

l.- llc. Kibben - Intermediste Method in the Church School,
ct. Pe 44
2.~ ludge - Fsychology of Early Adolescence, Cf. p. 30.

8.
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est point about the fourteenth year, the average boy
measuring 54 inches in height st eléven, 55.8 at twelve,
58.2 at thirteen, 61.0 at fourteen, and 63;6 at fifteen.\
During esrly adolescence there is also quife a repid
sdvence in weight, the average boy weighing 72.4 pouhds
at eleven, 79.8 at twel#e, 88+.3 atthirteen, 99;5 at
fourteen, and’110,8 at fiftaeﬁ. |
4eAwkwafdness. |

This is truly a’period of awkwardness. It is
the price of asymmetrical growth of the 1argef muscles.
It is particularly noticesble in boys on sccount of |
their lérger frames and smaller relativedisposition of
fat. The larger muscles devélop very rapidly while
thefe may be even & falling off in the power of control
over the finer muscles; the more fundamental developing
for a time at their expense. 1f

5-Growing Pains. |

Posins, commonly kﬁown as érowing pains, trouble
the boy during early sdolescence. They are caused by
the unevenness of growth which ié due largely to the
feet that the growth of bones and muscles does not oc-
cur at the ssme time, and at the sesme rate; so when
bones grow more‘rapidly than do the muscles attached

to them, "Growing pains® occur.zf

1- Tracy-Fsychology of Adolescence, Cf. pp. 30-34.
2~ McKibben-Intermediste Method in the -Chureh School,
cf. PPe. 43-44,




10.

6~Development of the body.
"The circuletory system shares in the accelera-~
- tion of growth rate during edolescence, but the parts
of the system do not develop &t the same rate. The heart
grows more rapidly than the arteries during the early
years of the period, and its actual size is nesrly
doubled during the adolescent years; while at about the
sixteenth year its weight bears a larger proportion to
the weight of the whole body than at any other tlme.
The quslity of the blood is helleved to be affected
moreover from the thyroid and other ductless glands,
which exercise in this way an importent influence on gll
the vital activities.“l° Blood pressure is found to be
higher in this period, and the temperature also rises
about five degrees.z‘
There ié an increase in size of the lungs and larynx.
Bresthing becomes slower but the amount of air inhaled
ie much increased. His chest begins to grow broader
and larger, and hé delights in games that develop and
test the power of his lungs. 5?
The digestive system also undergoes considerabls

enlargement. The whole digestive tract is increased

both in capacity and sctivity, but is severely taxed to

1-Tracy-Fsychology of Adolescence, pp.29-30.
2-Pechstein and McGregor - Psychology of the Junior

‘ High School Pupil, Cf. p. 15.

S-~0wen - Prlnelples of Religlous Educatlon, Gf. p. 784
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care fof the amount of food necessesry to sustain the
usual growth and activity. This stiain is increased also
by the fickleness and instability of the appetite.le

During childhood, the brein increases repidly
in size and weight, but there is practicelly no increass
in either at adolescence. There isgs however a rapid ad-
vance in structursl and functional development, the or=-
ganization of its convolutions; end in the linking up of
its associative neurones. 2°

"The nerves become conmected into & system in &
moré complicated way, and the process of medullation,
whieh is prebebly essentisl to the highest conductivity,
goes forward towards completion.” Se

A distingt development is observed in the organé'
thet are conmepfed with the function of procreation, and
this seems 10 be accompanied by a distﬁm@tmodification
of all glands of the body,4‘

7-Bodily‘organs opeﬁ to extrs strain.

Due to the ﬁnevenness‘of development of these
gystems, the bodily orgens are open to extrs strain, and
the danger from this source is very greet. Over taxing
of the heart at this time may bring about permanent heart
' weakness. The digestive organs may also be streined by

over exercise or misuse, and if this is not checked the

l-McKibben-Intermediate Method in the Churech School,Cf.p.44.
2-Tracy-Psychology of Adolescence, Cf. p.29.

E=I1bid~- p.30.

4-ludge~Psychology of Early Adolescence,Cf. pp.54-“5.




defects may likewise be permanent.

8-Grest power of resistence to disease.

Thg period from twelve to fifteen, while beset
by meny ills, has great power of resistence to disesase.
It is a period of merked vitelity. General vitelity is
high and the desth rete low. There are meny troubles,
but strong resistence. It has been characterized by

the term, "Unstable equilibrium."l®

9-Low physical endurance.*

While there is great power of resistence of dis-
ease in this period there is low physical endurance, due
to the lack of full develoﬁment and coordination of the
various systems. PFor this reason care shouid be taken

that his physical powers are not over-taxed.

III-Fhysicel Needs.
l-Exercise.
For the proper development of the boy physically,
it is essential that he have & great amount of well regu=-

lated exercise, and wholescme life out of doors.

2=-Food.
At this time in life the healthy boy usually

has quite an appetite, end as far as possible the craving

l-Tracy=-Psychology of Adolescence, Cf. p.34-36.
2-Mudge~-Psychology of Early Adolescence, Cf.pp.32-33;

1z2.




13.

of this capricious appetite should be controlled by a
proper dietery being established, so that the boy would
receive & sufficient amount of wholesome, well balanced,

well cooked food at regulsr intervals. 1.

S-Rest.

No less importent is the need of rest. Quite &
sufficient amount of rest should be his. He will often
be fouﬁd unwilling to rise at the proper fime in the
morning, not alweys because he is naturally lazy, but
because he has comparatively low physical endursance,

end needs more rest than those persons older than himsgelf.

4-Proper cere of the body.

A positive effort should be made to instill in
the boy the sacredness of the body as the temple of man-~
hood, and given practical suggestions concerning the care
of the body. Hygienic habits should be establiched which
will be conducive to-the development of perfect physique
and the maintenance of perfect health, for hig develop-
ment physicelly hes much to do with his complete develop=-

ment of the powers of manhood.

1-Richardson-The Religious Education of Adolescencs,
Cf. p. 38.
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Chapter II

Intellectual Characteristics and Needs of the Boy .

I-Introduction,

It is sometimes the case that the physical
tody and its development is given more attention than
the mind. There is, however, a very close connection
between the body and mind and the two should develop
together.l The mind of the early adolescent oy is
in a period of development as are the other parts of
his tody and its proper treatment is essential for an
adeguate and well rounded development into manhood.
In this chapter, therefore, the boy's intellectual

characteristics and needs shall be considered.

Ii-Intellectual Characteristics.

1-An awakening of intellectual powers.<

There ié in this period guite an awakening of
intellectual powers, with quite an increased ability
to reason. He is beginning to ask into the deeper
meaning of things. He qzéstions the unseen and its
reality. Such questioning is not te te considered a
sacrilege, for it is merely a desire to find out the
tfuth of things. It is brought on by an increased

growth of the mental powers and coordination of ideas.

1-Tracy - The Psychology of Adolescence, Cf, p. 37
2=Itid, Cf. pe. 194




Also widening experience of the boy enters in largely.
He wants to understand the world about him and is becom-
ing more a part of the world of reality than the vague
imeginative world of previous years.

"The middle of early adolescence", says Mhdge,l
Ustill haé many of the characteristics of“the chilé mind
&hile it is discovering some of the modes of adult think=
ing, It often shifts from one type of thought to another.
It insists upon reasons that are themselves prejudic es.
It places an adult conception upon a background of child-
ish conception and is constantly beﬁildered at the at;
tempt to harmonize what it has discovered of the world of
adult life with its vital memories of fthe child world .M

2-Unstable Judgments. | W

There are certain factors leading to adolescent
judgments that account for their instability in early
adolescent. "Recent studies",says McKibbeng, have confirmed
thé general gpinion that mental growih correlates in a most
definite way with psychological growth. It is a well es-~
tablished fact that superiority in intelligence results
iﬁ part from a greater anatomical and correspondingly
psychological development', The early adolescent experi-

ences a mental growth that is quite confusing and compleX.

l-Mudge-Psychology of Eérly Adolescence, p.51
2-McKibben-Intermediate Method in the Church School,p.47
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The unevenness of his physical development is reflected

in the swiftly moving mental changes, the instability of
’mental energy, the bewildering whirl of new ideas, feel-
ings, end desires, and the rapidly shifting and wide di—f
vergent moods. This unstable condition of his whole per-
son causes his Jjudgment to be more or less unstable. Then,
t00, he is just coming into & new experience, meking de-
cisions for himself, and being inexperienced in this he

is unable to form opinions that are sound, as readily as -

he will later.

3=-Bxuberant imagination end day-dreaming.

" Barly adolescence is algo marked by'"an exuberant
imagination that is not yet under contro;,"l' It is
fai more active than in preceding years and ascquires &
new vividness.?* There is found in him an impracticel
idealism or & tendency to engage in unrestrained imagin- .
ing. This leads to his willingness to frequently express
his opinions which cannot yet be as meture as they will
bs later, but & suppression of this brings forth at times
& state of morbidness and both should be dealt with with
great cars.

There is quite & difference. between the imagination

of the beginner and the adoléscent. The beginner wants

to "play like", while the sdolescent dreams of his future.

1-Mudge - The Psychology of Early Adolescence, p. 53.
2-Richardson - The Religious Education of Adolescence,
Cf. pe 152.




18.

He builds air castles with view to accomplishment some-
time in the future. He dreams of sactivity, personal
and original.

There is a great value, but also a great danger
in such day-dreaming, for it may become an easy and pleas-
ant substitute for doing; & refuge from the difficulties
of reality; & means of qompensating duties, or & repre-

"hensible waste of time. The results of too emotional de=-
votion to the personified ideals may &lso weaken the de-
veloping character and personality. This dreaming, how-
ever, may be directed, and it will be found that the Chris-
tisn religion offers the most wholesome, stimulation and
satigfying ideals in the personality of Jesus and His
plans for social life and unselfish service.l' This is
more & characteristic of middle adolescence, but is aléo
found in the latter part of early adolescence.

As Moxcey says, "Dreams are like steam: they need
to be compressed and hiteched to machinery or they will
evaeporate with no result but noise and perhaps some burns.
Boys and girls of this age are not sufficiently experi-
fnced in human mechanics tolget thé resulté of the motor
powsr they are generating without direction and help.
Sometimes they are loath to sccept suggestions or direc-
tions. This help camnnot be "put over"' on them and it

should not be; but they can be helped to understand cer-

l-Moxcey~The Psychology of Micdle Adolescence, P.106.
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tain relations of cause and effect and govern themselves
accordingly,"l'

The question may be asked, Why do they dream?
As one boy put it: "I héve got to decide which college
I am going to enter in order to know which course to
take in high school and I have got to decide what I am
going to do to earn my living ih order to know which
college will best fit me for that. And how am I going
to know what I want to do until I have a‘chance to try."
The natural result then is that one dreams oneself into
all kinds of future careers. Dreams are very plessant,
for in drsams one is able to omit all the handicaps and

hardships and always be successful, noble, and heroic,z'

4-Growth of intellectusl interests or pursuits.s'

At this gge he has quite & fascination for read-
ing. Particularly does he love tales of adventure and
heroism. Sometimes it is excessive. He is 8lso very
much interested in meking collections of various articles.
He differs, however, from the collector of the Junior age
in that he speciélizes in certain fields.

4,

b=Growth of memory.

It is sometimes thought that the junior is able to

1-Moxcey-The Psychology of Middle Adolescence, P. g9z, -
B‘Xbid‘po 92 [

Z=-Richardson-Religious Education of Adolescence,Cf.p.39
4-0Qwen-~Principles of Adolescent Education, Cf. p.l1l31l.
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memérize far better than any other, but this supposition
is unfair. There is, however, & difference. There is a
substantial growth in the higher forms of memory. Memory
becomes more logicel and analytical. Appreciation should,
however, replace memorizing at this age. One reason is
because of the more logicel trend of the mind. Another rea-
son is the early adolescent's dislike for drill. If the
passage is explained thoroughly and held before the indi-
widual or class for some time and repeated often, they
will soon memorize without their full intention to do s0.
In fact, 2ll memorization should be preceded by & thor-

ough apprecistion.

6-Fickleness of interest and attention.

The early adolescent boy often presents & seri-
ous problem to his leader or teacher in seeming to give such
little attention to that which is in progress for his
betterment. There is often lack of ability on the part
of the leader, but his interests also "wax and wane ac=-
cording to the condition of his physical being, and his
activities follow his interest. Hence he may be very
lifeless and dull at one time &ngoverflowing with energy

and enthusiasm at another,i’

III-Intellectual Needs.
1-Understanding of adults.

There is need of understanding on the part of

1-Tracy-Psychology of Adolescence, @f. p.108,
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adults that he now has & certain amount of reasoning
power of his own which should be given consideration;
end also should be given & reasonable smount of freedom

end initistive in meking decisions.

2-Regpect for advice.
- He needs to realize that the wisdom and advice
of elders is at least worthy of serious considerstion;

that sharp criticisms often bring shar %ériticisms

in return. o

3-Bxperience.,
He needs first-hand experience wherein he may
learn the value of thinking twice before speaking;
that it is sometimes better to reserve one's opinion

until more information is obtained.

4-0bjective intereéts.

He needs an abundence of objecti&e interests,
those interests which are external to the mind, or do
not require mental strain and yet have some motive.

His mind should be profected from over-stimulation.
Strenuous mental sctivity sttempted under conditions

of fatigue, or strong feeling, or undue confusuion
should be aéoided. His love for edventurs may thus be
wholesomely satisfied in the out of doors, where he
usually likes most to be. Here may be found the mental

freedom and relaxation that he needs. He is then, to
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& certain extent, given the opportunity to put his
dreams into action. This, of course, will react on
the dreams themselves and modify them wholesomely.
He should know that after all, one may'do well to
build air castles if he makes an honest sttempt to

place substential foundations under them.

5-Ingpiration to do his best.

The boy needs inspiration to do his best at
all times; at school, at church, &t home, in the com-
munity, and in all of his undertakings. Projects and
8ll necessary activities should be sufficiently moti-
vated, so0 that his interest and enthusiasm may be held
to the end. |

6-Variety and action.

The early adolescent boy should not be held to

one thing long at a time; an effort being made to have

hig program veried and full of eaction.

7-Guidance in reading.
The boy needs guidance in the proper choice of
books and other reading matter. The mind needs re-
latively simple, clean, wholesome materials of great

variety.
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Chapter IIIX.
Emotional Characteristics and Needs of the Boy.

I-Introduction.

= 1-Emotions defined.

In the following quotation emotion is defined,
in its relation to sensation and feeling: |

"The feelings and emotions are the most subtle
of all the sctivities of the mind and by far the most
difficult to subjeet to scientific treatment. The
term 'feelings' is used to designate & mental attitude
such as pléasure or dis-pleasure, comfort or discomfort,
satisfection or annoyance. An emotion is a complex of
feelings directed toward some specific objeet. Feel-
ings and emotions must not be confused with organiec
sengations. Pain is a sensation, the ﬁnpleasantness
of which ié & feeling; warmth is & sensation which may
be accompanied by the feelings of pleasantness or of
unpleasantness, depending upon meny circumstances.
'Sensétions form the basis of knowledge, whereas the
feelings form the bases of emotions and hence deter-

mine the direction of behavior.ml®

2-Direct causes of emotions.
As to the direet causes of emotions, we ars

told that,

l-Benson, et 8l -~ Psychology for Teachers, p. 98
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"The emotional action patterns may be heredi-
tary in part, but its many forms and blends are pri-
marily the result of environmentesl facts. The factors
of nutrition, internal secretions, general bodily
health, disease, and physical defects in the child are
important. A nervous, irritable, nagging, fault-find-
ing tendency on the part of the parent or the teacher
may result in undesirsble emotional reactions in the

child."l'

3-Emotional Behavior.

As to emotional behavior, it is said that they
"may be of short duration or they may persist for a
long period of time. They are insistently organiec.
Changes in respiration, digestion, peristalsis, pulse
rate, and blood pressure correlate with the emotions.
The perception, or awareness, of the execiting cause
end the bodily changes imply the activity of the cere-
brogpinal nervous system. Through the action of the
automatic nervous system the glands of inteinal secre-
tion are stimulated, the satisfying element or the
ennoying element is usuélly pronounced. The higher
emotions,‘made possible through education, involve the

2
more complex nervous pstterns."™*

1-Benson, et al - Psychology for Teachers, p. 103
2-Ibid, p. 1Q2.

St e e

SR S O R B TR O e e e
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Ii-Emotional Cheracteristies.
l1-Confused and unstable.

Pgychologists agree that the emotions of the
early adolescent boy are confused and unstable. Some-
times his emotions are violent and will teke certain
forms; while &t other times they sre not prominent at
ell. He is very changesble and will often even éur—
rrise himgelf. He does things without forethought as
to their outcome, but not always intentionelly. Emo~-
tions in this stege have characteristics of childhood
while developing the contrasting charscteristics of
adult life.L*

2-Very primitive at times.

0f course the early adolescent boy is not
alone when he exhibits his primitive emotions, ﬁor
some men and women of all ages exhibit them likewise;
but et this period in the 1life of the boy it is quite
difficult for him to control his'emoﬁions. He gives
way to them with much greatér freedom thaen he will when
he is but a few years older., ©Some emotions prominent
in animal life are seen very little in the boy &t this
| age, such as fear, but the emotions of hate and anger sre
very strong indeed. Thsese, however, dd not always
last long, for if given a little time and the right at-

tention or no attention a2s the case may be, this will

1-iudge~The Psychology of Early Adolescence, Cf. p. 59;
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soon pess awaey and he will sgain be able to take

his plece as before, and as his former self.

3-Hunger for thrills and excitement.

All sensory experiences now take on a deeper'
and richer meaning. The nervous system becomes a
veritable harp of a thousend strings by which a new
besuty aﬁd charm are seen in all objects of the ex-
ternal world. The world of nature affords abundent
material for & consuming and absorbing interest. Na-
ture cells to him, snd he finds & joy that thrills
his soul. He likes sdventure, and he is going to
find it somewhere. If he is not properly directed
to the Wholesome,vthat which is unwholesome will be
often found. lf

While weanderlust is not entirely peculisr to
the boy, as most of us get it at times, it i1s seen es~
recielly in the boy. "Great cities™, says Thrasher,g
"have elways attracted the country snd the small-town
ﬁoy. The skyscrapers, the beaches, the elevated, the
theétres, the crowds, and many other wonders beckon
to hime The Missing Persons Bureau of the New York
Police'Department deals with more than 3,000 runaway
youngsters every yesr. The problem in Chicsge is simi-

lar, although not on so large & scele.™

l-Thrasher~The Gang, Cf. pp. 68,82.
2-Ibid-pp.159,160.5¢e &lso Bogardus S.E.The Clty Boy and
- Hig Problems, P.99. _




Thrasher says further that, "Gang boys travel
about in search of excitement in twos and threes, or
in larger groups. They become gypsies roeming the
city wildernesse. Not infrequently they are away from
home and from school for weeks at a time. The gang
assists individuals or smeller groups iiving away
from home by providing fellowéhip, food, a place to
sleep, and even clothing. Often they stesl mechines
for purposes of transportation or for Joy-riding &t &
- fifty-mile clip. Sometimes they beg carfare or bum
rides, but often they walk, Phus they travel from
place to place in the city, pickirg up a precerious
living as best they can."

The story shall be told here of & gypsy gang.
It is the gang boys' own story:z

"My geng first met in a plsyground, but we
used to wander sbout over the city and heng away from
‘home, especially in the newspaper alleys, in empty
boxes, or in a plece where they threw the old pepers,
- celled the 'ashbox's. On Saturday and Sunday nights
we slept in the bundle-room, entering through an
open window, which was closed at other times. Here
we got up on top of the papers and piled them sround
us so that nobody could see we were there.

"I did not like to steay at home becesuse my
step-mother was mean to me, &nd then the rest of the
gang would call me 'yellow baby' if I 4id not go with

them, I was &t the ~---news alley three different
times before I got put away =~ the first time for two

weeks, the second for one, and the lest for eleven days.

"Phe first thing when we awakened in the morn-

City Boy end His Problems, Pp.92.
2-Thrasher-The Geng, ppr.l160-162.
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ings we were hungry. Then we'd go out looking for
barrels in alleys and back yerds. We would dump

out the garbage or trash, and teke them to a barrel
factory to sell. Those we got from the barrel house
we sold for fifty cents apiece. Having picked up a
little money in this way, we had breskfast.

"When we needed clean clothes, we'd go out
to the house c¢f a member of the gang, whose mother
was working sway from home, and help ourselves. He
always had plenty of clothes, and he would give me a
waist. We also got eats from his house,

"Another way to get money was to sell papers
and help the wagon drivers. We got from sixty to
seventy cents for two or three hours' work, helping
_the men throw off the papers as they distributed them
over the city. Sometimes the wagons would drop us
off at an outlying point, and we would get eighty
cents for every hundred papers sold, and four cents
each for Sunday papers. '

"During the day we seldom hung sround the al=
leys, ©Sometimes we would rob autos or little trucks
and teke them out to have some fun."

Not only do gangs roam the cities, but hearing
strange tales of dictent parts from the tramp and the
circus performer, end also resding of the strenge and
wild west, and Florida, they set out for these places’
to meke their waﬁ ge they go, sleeping where they can,
and eating what they can earn, beg or stesl. The boy
is out for excitement and adventure and by the cosxing
of a geng either by promises of adventure end excite-
went, or shaming him, cslling him "sissy", or "yellow
baby" or other like names, he is pérsuaded to go with

them; and thus they bind him with gords that are hard
to break.l'

——

1-Thrasher-The Geng, Cf. p. 160 £f,
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4-Self—consciousness.1‘

There are many factors which lead to self-con-
gsciousness in the early & dolescent boy. He is growing
so rapidly in so many ways and there are such rapid
changés that teke plece in him that it is very difficult
to adjust himself. He realizes that he is awkward, and
that his voice is changing. He knows too that his ideas
are different from those of others for which he is often
ridiculed. Unwholesome states of self-consciousness
thus arise which may become permanent. He may hide
his true feelings, but behind the masgk and when alone

there is often real suffering.

ITI-Emotional Needs.
1-Positive treatment rather than negstive.
The treatment of emotional stetes should be

positiﬁe‘rather than negative. "By suggestion and tsget",
says Mndgé%“
"we can often modify‘a gituation that would otherwige
 involve an undesireble emotional reactions™ The illus-
tration is given of two pupils coming in, "apparently
on the verge of & quarrel. Any sdmonition that would
further attrect their attention to one another is prob-

ably unwise, but by diverting their attention in some

other direction the teascher may avert an undesirable

1-McKibben-Intermediate Method in the Church School,Cf.
PP.50-51 ‘
2-Mudge-The Psychology of Early Adolescence,pp.62-63,
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emotion that will be sti1l further obviated by time."l’
The teacﬁer needs to place himself in the position of
the boy &s nearly as posgible, and try to understend
the situvation. Open rebuke or fault-finding is repul-

sive and usually harmful rsther than helpful.

2-Sublimation of undesirabie emotions.
Sdblimation, the refining or purifying, of the
undesirable emotions, such as sexual desires and inter=~
ests, should be the aim of the;leader in the emotional
development of the early adolescent boy; rather than re-
pression, that is, keeping one's emotions under restresint
or conbtrol; crushing; quelling; overpowering, or sup-
rressing. When emotions ére repressed they grow strong-
er and become harmful to the individual. "The expres-
gsion and inhibition of certein feelings and emotibns are
necessary in the development of an individusl, as well
as the exercising end strengthening of others,----The
control of the emotions may be accomplished either
“through the control of the conditions causiﬁg them or
through the expression.®s
E-Beveiopment end steblization of higher
emotions.
The development and stablization of higher emo-

tions in the individual is most important. "Each emo~-

1-Mudge-The Psychology of Early adolescence, PPp.62-63.
2-Bengon, et al - Psychology for Teachers. p. 105.
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tion is subject to control or modification. Desirable -
emotions can be developed into useful habité, atti-
tudes, and ideals; undesirable emotions mey be inhi-
bited through lack of exercise. Phus the formation
of desirable emotionsl patterns may be aequired by
any normal individusl. The trend in educstion is to-
ward the intellectual development of the children
rather then the emotional. This may be due to the ab-
gence of knowledge and skill in the latter field. It
is vestly more important to teach the child to control
end direct his emotions than it is to have him solve
coxrectly the problems irvolving square root. The
meaning and value of life center in propér emotional
responses.” 1.
4-Self-con£rol and poise.

The boy needs to learn to control his emotions.
There is now more need for control from within than
from without. This is based upon his knowledge and

understending of himself and the world about him.

5-Understending of self.
Possibly the most important emotional need of
the boy is to understend himself., If this is done &
long step in his emotiohal development shall be acéom—

rlished. He would then be able to understand many hap-

1-Benson, et al-Psychology for Teachers, p.ll0.




penings that otherwise would give him much trouble,
and led to see the necessity of being more careful
of his thought and action.

When & boy comes to this period and suddenly
finds himself growing tall and seemingly loose Jjoint-
ed eand awkward, and is unable to telk without squawk-
ing, only to be laughed at by his friendg; and is un-
able to meke even his nearest relatives and friends
| understand his attitude toward life, he needs to under=-
stand the reason.

He also finds himself in verious moods and
circumstences which are quite different from the age
. through which he has just pessed. The world seems to
have turned ageinst him and he is in turmoil. If he
could but have some ome to truthfully and sympatheti-
cally explain to him that it is'all in the nétural
course of events and that he is Jjust growing into men-
hood, rather than letting him feel that it is just his
misfortune and that he is doomed to it the rest of his

.1life, he would be far better off.

6-Cultivation of & sense of humor.
The esrly asdolescent boy is at times given to
brooding over his many trials, but the cultivation of
& sense of humor would help him to laugh thenm off,‘and

acquire a more wholesome outlook on the world.
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7-Understanding of ones' relation %o
other human beings.

As stated earlier in this thesis fhe early
adolescent boy does not like authority. He should,
however, be led to realize that a&ll men sre under au-
thority to someone else, and obedience to this authori-
ty 1s necessary.

There are also many characteristics of his con-
temporaries that are distasteful to him, to which he re-
acts unwholesomely. He needs help, in.understanding
that he and his neighbor both have good and bad quali-
ties and that he should try to understend them as he
likes to be understood.

8-Exercise in sctive serﬁice.

The emotions of the early adolescent boy can
be éonstructively used in religious education by giving
him something to do in active serjice that brings out
his higher emotions. As Hutchins says, "Doing for
others énriches the emotional 1ife. It stimulates and
develops the higher feelings and worthier sentiments,
It favors emotional attitudes of & social character and
of the most desirable type."

The testimony of boys themselves is quite con-
vincing. Ag one boy of fourteen said,."lt mekes one
feel as if he had done something™. Another boy of

fifteen said in describing his visit to a femily, "I

l-Hutchins-Graded Social Service for The Sunday School
¢cf. p. 107-108.
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felt awful happy. I wish I could give & bunch of
coal.™ When he was asked, "Was any feature of your
workkunsatisfactory? he replied, "Yes we could not do
enough.™ If boys are encouraged in social servicé they

will readily respond.

9-8ex Instruction.

Every boy has the right to have wholesome in~-
struction concerning sex. If he is denied this kind
he will find the other on the street or elsewhere. In
speaking of sex education, Galloway says,l' "It must
be clear that éll this is much more & matter of mind
and spirit than of Body merely; more & matter of psycho-
logy then of biology or physiology. It is 8lso more =
matter of emotional psychology than of intellectual
psychology; more of taste and aspirstions and devotion
of honor and idesls énd~beauty than it is of facts;v
more a matter of interpretation of facts and of in-
spiration to ideals than of instruction alone.

"This does not mean that we cen do what we seek
withouthnowing and using the fects. It means merely
that we are trying to get certain definite results in
charscter by way of the facts we have rather than being

content with revealing to the child step by step facts

he has a right to knmow."

1-Galloway-Biology of Sex, p. 108.




10-Protection from contact with
unwholesome emotions,

There is great value in both books and moving
pictures; but there is alsd danger facing the toy if he
is not protected from contact with the urwholesome emo-
tions sometimes aroused by them; for the lower, worthe
less type of book or movie, stimulates the lower emo-

tions, and aids in the formation of low ideals.

ll~Recreation..
Recreation is not only valuable for the health

the tody tut for the health of mind as well. There is

(o]
(2

no better "counteractive® to brooding or undue interest

in sex matters,
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Chapter IV.

Volitional Characteristics and Needs of the Boy.

I-Introduction.

Volition is defined as the capacity to con-
trol action;"l and the development of volition is
"neither.moré nor less than a process of reducing our
impulses to orderiﬁz It is said further that, "%a ma=-
ture character is éimply one in which the impulées are
thus subordinated to some systematized principles".3
Instead, therefore, of developing the character of
the early adolescent boy by extirpating or repressing
all primitive impulses; these impulses should be con-
tinuously operative, but operative in a rational ad
coherent manner, rather than in the chaotic fashion
that is characteristic of childhood and infancy.

That person is free indeed, whose activity
" is under complete control and direction of his ration-
al powers; and in order to help the toy to attain this
freedom, his volitional characteristics and needs are

here considered.

l-Pechstein and McGregor-Psychology of the Junior
High School Pupil, p.ll4.

2=Angell-Psychology, p.430.

S-Ibid ® .
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II-Volitional Characteristics.
l-Lack of control.l'

In the period from eight to twelve, which is
a period of slow growth, the boy has more control of
his faculties, but any marked acceleration of bodilyk
growth seems to be accompanied by a relative loss of
control, not because the actual power of control is
1eés, but bvecause the forces that have to be controlled
are greater. Periods of slow growth are periods quite
favorable for the formation of habits, and educators
generally recognize the?desirability of training the
will especially during the years from eight to twelve,
in such.a way as to form a large number of useful habits“
However, with the coming of puberty, this quiet equili-
brium of the inner life is disturbed by the marked ac-
celeration of bodily growth menti@ned»iﬁ.ChapteryOne.
There are many changes that take place, and the feelings,
impulses, instinctive tendencies, desires and appétites
exert themselves with new pover, and the protlem of con-
trol becomes for a time much more difficult,

This is an age of moods, whims, and fluctua-
tions of feeling that seem almost inexplicable, or for
which, at least, there is no ready and obvious explana-

tion., These changing feelings and moods exert a power-

l-Tracy-Psychology of Adolescence, Cf. p. 108,



ful influence on conduct; so much so that the adoles-
cent is admitted to be the most unstable of beings.
As Sir W. Robertson Nicoll remarks, "At fourteen the

insurgent years begin.“l

2e=Acitivity depénds upon interest.

It has been truly stated that a toy will do
work well if he is in charge of the job. There is a
certain amount of responsibility that is needed to en=
courage the boy in certain activities. If he becomes
interested in a project he will undertake it with
great enthusiasm, but if not, the same project will
robtably be extremely irksome to him.2

The:int erest of the early adolescent boy,

however, is seen to vary in the midst of an undertak-

ing. Interest may be running high and then suddenly die

out, Also there may be a sudden revival. This is at-

trituted not only to mental conditions, but physical

conditions as well. To quote from Traqy:3

"His interests wax and wane according to
the comditions of his physical teing, and his activi-
ties follow his interests. Hence he may be very life-
less and dull at one time and overflowing with energy
and enthusiasm at another., There is probally no
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other human being who can te, upon occasions, so ulter-

ly lazy and 'shiftless?! as an adolescent boy, unless
it be an adolescent girl. And there is probably no

1-Nicoll-The Children for the Church, p. 77.

2-Richardson-The Religious Bducation of Adolescence,
¢cf. pp. 101-108, '

3=-Tracy-Psycholeogy of Adolescence, p. 108,



“other human teing who, if the mood takes him, can

throw himself with such prodigious energy and vim,

into any undertaking upon which he sets his heart.

As there are times when the adolescent seems to

have no vigor or life abtout him, and the least exer-
“tion is irksome, so there are other times when qui=-
escence is an intolerable burden. Everything must be
done at once, and done at high pressure. At such times
his energy is amazing, and the amount of work which
he will perform almost incredible. Games, ‘especially
those in which rival teams contend for the mastery,

are played with abtsolute abandon and furore. ILong
walks, long rides, long excursions by boat or canoe,
hill climbing expeditions, snow-shoeing trips in the
face of freezing winds and fierce storms, are under-
taken and carried out with a zest and a vim that testi-
fy to some great need of the inner nature that is being
met and satisfied in these exertions. Exposure to
wet, cold, heat and stom, is thoroughly enjoyed, es=
pecially by boys; and every mother knows how these boys
come home from such trips and labors with appetltes
that sweep everything before them."

S3=Imitation and Indepéndence.

Imitation and growing independence may well
5e considered together, for although, in a way, they
- seem contradictory, they appeér together. Imitation is
seen as he desires to do what the group of his hero
dictates and practices, Imitation of this kind is grow-
ing in strength over that of previous years., It is dif-
ferent from that of the earlier period in its being de-
liverate, with more reason and purpose in the act., In-
dependence, on the other hand, is also growing. He now
feels that he is coming to the place where he can reason
- for himself and should have a right to do more as he
chooses. Often he is seen to rebel against authority.

It is another case of the growing man who desires to




keep on a level with what is being done by the group, but

free to choose independently this course of action.l

ITI-Volitionsl Needs
1-Self-Control,”

The difference of control between maturity
and immaturity is in difference of degree. The elenent
of inner control is not entirely wanting in any norm 1l
child and control is not absolutely ggnstant, reliable

and complete in any adult. All through the teens, how-

ever, a great training in self-mastery should be in pro-
cess., If this self-mastery is not achieved by the end of
this period, at least enough to ensur e a strong and well-
poised manhood, the fault is probably either in some de-
fective condition of mind or body, or in the educational

process. "’Spdiled childrent", says Tracy are well naméd;

for in théir case, through tﬁe lack of external control

in the early years, the capacity for internal control
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has keen dwarfed at the outset, and the whole plan of life

marred and spoiled.

- 2-Treatment toth positive and negat_ive.5

Control 6f volitions is both positive and

negative., Positive control means "direction and regu-

l-Tracy-Psychology of Adolescence, Cf. pp. 110-113
2-Ibid. Cf. ppe 110~11l1l
3=-Ivid-Cf. p.lll.



lation of adtiqn," while negative control means the
innikition of undésirable acts, or the promptings tc.
such acts. Both of these are important. "From the
standpoint of education, the power to inhiﬁit is as
necessary as the power to initiate; and both should
tecome fixed in the structure of havitual behavior."

"Control, in reference to the movements o%
the body, involves dexterity in the use of the limbs,
promptness of reaction to stimuli, energy and preci-
sion in movement. Control in the full sense carries
with it also the element of independence of foreign
suggestion, not in the sense that the person who has
developed his power of comtrol is impervious to sugges-
tions from others, but in the sense that he is not the
.slave of those suggestions., He can, when he will,
act independently of them. He can act upon his own
initiative, and in spite of the influences of the en-
vironment."l

éy way of positive treatment, interesting
work and recreation should te found for him. Both
of these should ‘e tactfully directed and controlled.
~Fathers often wonder why their sons will not work.,
They sometimes 4o the best they can to give them wrk,

but do not understand why they will not stick to it and

1-Tracy-Psychology of Adolescence, p. 1lll.
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work as hard as he did when he himself was a boy; but
he fails to realize that the work which he now does is
probably that which he liked to do when he was a boye
That particular work appealed to him but not necessari-
ly to his boy. At thié age, a boy's likes and dislikes
are very strong, particularly when it comes to action.l
When a father:ig about td dispair of his boy, thinking
that he is hopelessly lazy, he would e greatly reward-
ed if he should find work for him that is really inter-
esting; for he would undertake it with as much zest as
he would a choice game. Another reason for his diélike
for work, is that suchknorkvis not motivated. He is too
often given a certain task and told to accomplish it,
tut is not told how great will be the accomplishment of
such a task, and how much he will be helping if he does
it to the best of his ability. He is not reminded con-
‘ ceining the reason or value of such work, and therefore
is not interested. If the same boy could be taken into
partnership and shown that his father and mother believe
in him and his ability, he would find pleasure in his

» work as well as his play.

| In addition to direction in work, he needs
properly directed recreation. He needs camping trips

where he can satisfy his desire for the great out of

doors; and also does he need trips to other places

l1-Owen-Principles of Adalescent Education, Cf. pel63,
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among wholesome people, that his out look may be broad-
ened among companions tﬁax-will show him the best in
life. He needs facilities and suggestions for leisure
time activities. There must e a wholesome combination
of interesting work and recreation in a wholesome en-

vironment for his full developmeni;.l

By way of negative treatment, it is sometimes.

necessary to inhitit undesiratle acts, or the prompte
ings to such acts. It is better to inhibit promptings
to undesirable acts than wait for their appearances and
try todrepress them. This is done by consistent, but
patient, sympathetic instruction, and example in self-
control on the part of adult companions. There is now
more need for control from within than from withoute.

"There is only one way to form and fix
these habitual inner states, as well as these habit-
ual outer movements, and thait, as Aristotle taught
us long ago, is by doing that which you wish to form
the habit of doing. The only wgy to tecome an habit-
ual early riser is to rise early, and keep on rising
early, until the habit is formed. And the only way
to e habitually clean and strong and logical and
reverent in your thinking and conduct is to practice
gtrenuously this sort of thinking and action, and re=-
fuse the mind's hospitality to the opposite sort, until
the habit is formed,."2

l-Thrasher-The Gang, Cf. pp. 79=-81
2-Tracy=-Psychology of Adolescence, pp.'116-ll7.
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Chapter V.

Social Characteristics and Needs of the Boy.

I-Introduction.,

The social characteristics and needs of an
ind ividual have to do with his relation to his fellow-
meén; his ability to live in the social order in peace
and harmony and his ability to contribute to society.
Early adolescence is a time when adjustment or read-
justment to the social order becomes necessary, and
his future peéce,'happiness and success largely depends
upon this period.

II-Social Characteristics.
~l-Natural Grouping.

Early adolescence is known as the "gang peri-
od", and this is because of the tendency to %orm,into
gr&ups. Thrasher, who has studied 1313 gangs in Chi-
cago, defines the "gang" as "---An interstitial group

originally formed éponténeouély, and then integrated

through conflict. It is characterized by the following

types'of tehavior: meeting face to face, milling, move=-
ment through space as a unit, conflict, planning. The
reéﬁlt of this collective behavior is the development
of traditioh, unreflective internal structure, ‘es=

prit de corps', solidarity, morale, group awareness,
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and attachment to a local territony“.l

The greatest number of gaﬁgs are found to be
compos ed of members from agés eleven to seventeen;
cases being given by Thrasher in the gangs he has
studied being as fqllows: ages six to twelve, 18; elev-
en tg seventeen, 455; sixteen to twenty-five, 305; twenty-
one to fifty, 38; fne strongest tendency to "gang" being
found in early adolescence. Therefore earlymadoléscence
is cons idered the “gang”-period“.z

Boys in this period like to be together,
and act together. Group activity appeals to them. A
striking illustratiog of this is seen in the Lieut.
White Neighbtorhood House in New York. Out of seventy-
two boys in fhe varioug clubs in 1928, forty-eight of
them ranged from twelﬁe to fourteen; age thirteen having
the highest of the three years. There were only twenty-
two from fifteen through seventeen, and oniy two that
were eighteen, which was the maximum age. It is readi-
ly seen that there Wasya gradual decline in their desire
to group after early adolescence, and a decided drop
after the age of fifteen.

2=-Group playe.

The play life of the boy is usually with the

- group, and is along the lines of adventure and discovery;

also physical prowess and competition as a group. The

l-Thrasher, The Gang, p.d7
2«=Ibid, p. 74
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group is in search of new experiences and finds these
experiences in play. They are discovering powers in
themselves and also in other persons and things; axd

try to test their powers against those of others.

3d=Beginning of sex interest.l

At this period in life, sex interest is
awakening. In the early part of this period, however,
the sdolescent does not like the idea of being seen in
company with the opposite sex. They may even.go so far
as to fake a dislike for the opposite sex., Their inter-
est, however, is manifested in their desire to show
their strength, courege, and other manly qualities, in
the presence of girls; and girls are equally fond of
letting their graces and charms be seen by boyish eyes.

4-Nore care for dress and personal
appearance.

It is interesting to notice the change that
takes place in the boy in regard to personai appear-
ance as he comes well into the age of early adolescence,
A pre-adolescent cares little for neatness, but nw as
he grows a little older he thinks more about his ap-
pearance. He tries usually to te neat, and look as

well as older men, especially the man he likes best of

all.

l-Mudge-Psychology of Barly Adolescence, Cf. pp.39-41.
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5-Hero worshipl

‘The boy loves the heroic; and likes to read
of heroes and their wonderful deeds; He picks out an
older person of his own sex, with very few exceptions,
who is usually strong physically and is attractive to
him in general. Whether he is good or bad, he has
great influence over him, This is one of the strongest
cheracteristics of early adolescence and it offers one
of the greatest opportunities for training, for through
this personal influence his character may 5e developed.
In order that results may be good, however, this worship
must be discriminating and £easonable; that the selecting
of a worthy personality may be assured, , also that this
atiitude may not continue indefinitely as mere tlind ad-
miration and allegiance. The value in s=wholesome hero

worship is in the formation of principles and ideals

upon which a boy may develop true Christian manhood.

III-Social Needs.
l-Organized activities.
¥Man is a socilal being, and although we find
the first real awskening in early adolescence, we find a
group consciousness all through life. The boy is not

to be blamed for teing a member of a particular group

L3

l-Cwen~Principles of Adolescent Rducation, Cf. p.l51.
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or "gang", for it is perfectly natural and he would be
raiﬂer péculiar from other boys of his age if he did
not belong to a "gang"ef one kindod or another., The
need is not that he be taken out qf the gang and con-
sidered won for Christ tecause the ties with a tough
gang are broken, tut the whole gang should be kept to-
gether and their loialty developed in and through the
group. Proper activity is essential. They want and
are going to have activity of some kind, and if acti-
vity is'not suggested or directed they are going to
choose and direct their own, often to the horrow and
dismay of their elders. One criticizes the tough

oy buf does not lend a hand where it is so needed,

As Thrasher says, 1 wThe problem is to con-
trol the stimuli which play upén the gang Poy, in such
o way as to provide him with new experiénce which shall
be personally and socially educative, In brief, it is
a problem of substituting organizing activities for

thdse theat are’demoralizing without eliminating all

the thrill in the process."

2-High type of group play.
Play is one of the most importent means of

developing a boy sociallye As this is the period of

1-Thrasher-The Gang, p. 172.
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social awakening, his pley is with the group. Although
toys are mischievous , and often find fun in unfair

© play, there is a willingness and desire for fair piay

if properly directed. This is one of the most impértant
lessons to be learned as the boy gradually takes his
place as an adult citizen; and it may be learned through
a high type of well directed play.

There is great responsitility that rests with
the school, the church, and the home, for the play life
of the boy. It should not be merely ak"sugar—coated“
means of holding him, but well balanced; cohstructivé
social recreation is needed, and should have a distinct

place in the larger program,

3-Encouragement and direction in service.l

When a boy sees the need, he is quick in res-
ponse to the call for service; and there being a keen
degire for activity, a great opportunity is offered for
training in usefulness, and in the estatblishment of
altruistic ideals. The opportunity is offered also for
the linking up of service to one's fellowmen with real
Christianity; the boy being impréssed with the fact that
social service is a distinct phase of the teaching and

work of Jesus. He may be presented as One who did greaﬁ

l-Hutchlns, Grader Social Service for the Sunday School,
Cf. p. 108.
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deeds of service, in spite of persecution and self-
sacrifice; thus becoming a Hero to the toy and a Come-
panion in service.
4-Wholesome relationship between the sexes.

Sex interest should not te unduly excited.
Neither should it be suppressed. As this period advan-
ces, however, a wholesome relationship should be estab-
lished tetween the sexes. In this "we may appeal to
"the notle elements of chivalry in b;ys and womanhood
in girls." The parents and club leaders of boys and
girls shoﬁld encourage certain activities together,
which should, of course, e tactfully and éfficiently

directed.

b-Wholesome companioné. 2

A boy needs a "hero" that is a strong whole-
some Christian, for he hés gréater influence on him,
possitly, than any one else. He wins his confidence
an& loyalty, and can do much in molding his life. The
problem of tlind hero worship of undesirakle individuals
however, should te met by supplying other interests and
diverting his attention to someﬁhihg helpful and con=-

structive.

He also needs wholesome companions of the

l-Mudge-Pgychology of Early Adolescence, Cf. pp.47-48,
2=Richardson-The Religious-Bducation of Adolescence,
Cfo ppo 98"99.
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same seX. His leader can often help in choosing such
companions ty the establishment of high ideals. Ad-

vi‘ce also may bte given to advantage, but such advice

should bve given very tactfully by his "hero" or by

someone elgse in whom he has true confidence.
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Chap ter VI
Moral Characteristics and Needs of the Boy.
“ I-Introduction.
l-Morality defined.

Morality, as defined by Brooks, is "Conduct
prompted by inclination to act for the common good,"> If
one 5 action is prampted bty the desire to act for thé good
of all he is moral, but if it is prompted by the desire
to injure, he is immorzl. The child under the sge of "ac-
countabkility," which is usually placed at about twelve
years, is said to be neither moral nor immoral, Tut un-
moral. The early adolescent, however, has reached the

period in life in which he has a certain amount of gbili-

ty to rea.son.2

2-The value of morality.

"Phe constitution of things whereby evil ié'
suicidal andﬁgood self-conserving is the greatest sanc-
tion which morality possesses." 3 If itAwere not for
the spirit of morality, life would be in peril continu-

ally. Morality must prevail if life is to exist in peace.

3=The relation of morality to ethics,.
"Ethics is the science underlying morality.“4

One must be éthical in order to be moral. He must be aﬁle

l-Brooks-Psychology of Adolescence, pe. 313.

[ 2=Mudge=-Psychology of Early Adolescence, Cf. p.88
3=-Horne-Philosophy of Education, p. 141

4-Tbid.
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to choose that which is right for the common good.

4-Relation of morality to religion.
"The individual whose life is conserved has

the sense ofwthe righteousness of the principles upon
which he acts. When the birth of the moral law in self-
consciousness has taken place, the tendency is strong to
conceive of that law as approved by the Ideal Person, and
so the moral law is thought of as the gift of God. At
this point Kant thinks morality ends and rel.igion begins.
To him religion is the feeling of the moral law as the conm-
mand of God. In morality a man standsiin relation to a self-
legislated law; in religion, a man stands in relation to
the Giver of the law." ! Religion and morality have the
same source which is éod. 2 |

‘One nay be moral but not rel igious, or reli-
gious but not moral; if, however, one ié a Christian, he
is both moral and religious, for morality is included in
the teachings of Jesus. "Jesus said unto him, 'Thou
shalt love the Lord thy God with all thy heart, and with
all thy soul, and with all thy mind. This is the first
and great commandmént. And the second is like unto it,
Thou shalt love thy neighbor as thyself. On these two

commandments hang all the law and . the pro;’ihets'"3 These

l-Horne~Philosophy of Education, p. 141
2-Ibid-Cf. 141 :
3-Matthew 22437-40
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words give a summary of Yoth tables of the law of Ioses;
man's relation to God and man. One who lives by these
commandments as given by Jesus is both moral and religious,

living the complete Christian life,

II-Moral Characteristics.
l-Instability.

The moral state of the boy is characterized
by instability. As the early adolescent boy has not yet
become adjusted within himself, nor to his environment, he
is unstable in his morals. There are times when he is in
the mood for doing that which is far from right, usually
for the thrill and excitement that it furnishes; but at
other times he is just as eager for thé accomplishment of

deeds of the highest and most altruistic type. The follow-

ing quotation from Tracy describes this unsteadiness:1

hside by side with the most exaggerated con-
scientiousness, and the most passionate longing for moral
rectitude, there may be found powerful impulses to sins
and crimes, that, in the period ©of childhood, would never
have occurred to the mind, even in the renwtest way. Many
adolescents have testified to the shock and surprise they
felt, to find that suggestions of the most horrible crimes
came as it were untidden to their minds. It seems as
though the adolescent discovers his own powers, btoth to
do good and to do evil; and the discovery is sometimes as
startling as the discovery that one is standing on the brink
of a “preeipice. Nor does it alw the mere tnought
or imaéinatian of crime.---==- It 1§X€%§%o§f&%hat the age in
which the crime-curve reaches its apex, viz., about fifteen,
is nearly coincident with the age in which tne largest
number of positive decisions in favor of the hlgher life are
taken. The curve of comversion reaches its apex at about

l-Tracy-Psychology of Adolescence, DPD. 166~167.



sixteen. It would appear as though the force of the
moral and spiritual impulses in both directions, culmi-
nates about the middle of the teens, and consequently
we find the greatest number of positive eruptions of
the inner energies, both in the direction of the good
and in the direction of evil,®

2-Acute’conscienti;usness.l

BEspecially in the latter part of early
adolescence there is a conscientiousness that both
éuards and torments the boy. It ks often a legalis-
tic conscience upbraiding the boy for slight infractions
of law or for purely imaginary faults. This legalism
grows out of childhood, with its idea of obedience, and
comes in contact with the new impulses and moral urgen-
cies of adolescence. The boy of fourteen or fifteen
often has a keen sense of obligation to keep his ward

even in trivial matters and if he is led to break his

word, it is with a sense of having Pbroken a vow.

3-Desire for approbation.g

Desire for approbation is not characteris-
tic of early adolescence alone tut it appears stronger
in this period than any other. It is often a determining
factor in the conduct of the boy. He desires to be before
the group and if he thinks the group will approve an im-

moral act, he may fall into this temptation.. It is not

1-Mudge-Psychology of Early Adolescence, Cf. p. 96
2-Ibid Cf. pp. 95=96,



mere "showing off" or egoism, but the desire to adjust
himself to his soéial environment with advantage, In the
same manner is he encouraged to perform worthy deeds if

it is for such deeds that approval is received.

II-Moral Needs.
1-Vigorous activity.

In the prevention of immoral acis, vigorous
activity under proper direction is needed. Usually adol=-
escent cfime arises fromuthe "love of exéitement and the
need of vigorous action and s%rong emot ion, rather than

s 5 . R 1 .
from criminal motives in the strict sense. ™ It is very

necessary that the boy be occupied with Wofk and recreation

in order to prevent his entertaining such thoughts and de-
sires. The old proverb, "An idle mind is the devil's

workshop", is indeed true in this case.

2~Proper instruction.

The boy is often treated with great injustice
by his parents and other leaders in their failure 1o give
him thé instruction that is needed; for if h%gis not
given wholesome instruction, by the proper persons, he

will receive the opposite kind on the streets, in the

"gang", etc.

-

1-Tracy-The Psychology of Adolescence; p. 168,
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S3-Wiolesome inf luence.

It is reported that a French teacher -once
delcared, "My prize student in morals is the biggest
knave of tﬁe lot."t Mere instruction is not enough,

One essential in the moral training of the boy is whole-
some influence of adults by means of their personal hae
bits and example. No influence is m&re potent in charac-
ter building than the personality of .those whd form one's
social enviromment. There should be a ciéser and freer-
companionship between boys and adults. The ancient Spar-
tans followed a good idea when they established a sort of
big~-brother plan according to which a boy became the
friend and companion of an older man. The Roman father
improved on this by himself becoming the close friend

and companion of his boy. Other adults also should be~
come'acquainted with the toys of the community and try
‘to help them in their character building; if by no other

means than providing Wholesome‘companionship and clean
1iving.2 |
4-g5afe companions.
Not only should care te taken canéefningTadﬁit
influence, but also in the choosing of boy and girl com- |

paniénsr. Regardless of a 'boy's influence at home, he

may associate with an undesirable group at school

1-Benson, et al - Psychology for Teachers,pp.72-73.
2-Mudge-The Psychology of Barly Adolescence, Cf, pp. 55,92,
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school or at play that will warp his life. This need
may be satisfactorily met by the establishment of high
ideals; bty tactful sympathetic advice; and the supply-
ing of other interests.

5-Guidance in reading.

That which a boy reads greatly influences his
thoughts and actions. Much may te accomplished by furn-
ishing clean wholesome tooks and other literature for
him, He will soon form the habit and desire for this
type and a dislike for the other; but this guidance should

te given from the bveginning.

6-Protection from bad habits.

Dﬁring the pre-~adolescent period, effort
should be made to help the boy in forming right habits;
for at puberty, this is much more difficult. Much may
e done however, in protecting him ffom béd habits.

This is especially'valuable, for if these habkits are
formed during this period he will find great difficulty
in overcoming them when he sees the error of his wgy.,.

It is said to be absolutely impossible to break a habit
once formed; that it is merely a case of substituting

one habit for another. If a habit is once formed, al-
though it may not be exercised for é long period of time,
it may suddenly function when the proper situation ap-
pears. Concerning the substitution of habits, a greater

expenditure of effort and energy is required than was



necessary for the formation of the original hatit. This

holds true of habits of thought and feeling as well as of
skill and behavior. If a habit is not desired, it should

not be formed. If one does not want an act to become habi-

tual? it should not be exerciaed.l
7-Wholesome environment,

Over-crowding and unsanitary gloomy housing
conditions have a bad effect upon the boy and often lead
to crime and other immoral acts; but sufficient room in
the midst of clean and wholesome surroundings, make the

choice of the higher life more easily made.2

8=Approbation and confidences
When a boy's actions are worthy of praise he
should be applauded. When he knows that his leader has
confidence in his ability and will show his approval for
‘deeds well done, the boy is greatly encouraged and is
given a strong incentive for right conduct and further

' accomplishment.3

l-Benson et al - Psychology fdr Teachers, cf. Pp. 74-76.
2-Richmond - Social Diagnosis, Cf. ppe. 151-152.

3-Mudge - The Psychology of Barly Adolescence, Cf. pp.94-95,
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Chapter VII.
Religious Chapacteristics and Needs of the Boy.
l—Introductioﬁ.

It has been rightly stated that, "Religion
is neither apart from life, nor a part of life, but
life, at its highest and best. i In considering the
religious life of the early adélescent boy it is neces-
sary to have in mind his preparation for the future; but
our chief concern should e for religion as adapted to
his present needs. In meeting his present needs,hhe is
being prepared for the future. His religious life of
this period depends largely upon the foundation laid in
pre-aéolescence, but regardless of his previous training
the boy needs gréat care and sympathy as he passes through
this’period.z v

II-Religious Characteristics.
l-Religious awakening.

According to the‘findings of Starbuck, re-
ligious awakenings of all kinds are largely confined to
adolescence, or between ages 10 and 21l. The high point
is placed at 154 while there are lesser heights at 18
or 19 and 12. This seems to indicate that religious

feeling comes as a "tidal wave" which culminates at

l-Tracy-Psychology of Adolescence, p. 185.
2-Mudge-The Psychology of Early Adolescence, Cf. p. 100
3=Starbuck~-The Psychology of Religion, Cf. pe. 205,
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the teginning of middle adolescence, and that lesser

waves precede and follow its crest.l

2-Apparent lack of interest,

Although there is.a religious awakening
in early adolescence, comparatively few boys have this
experience before the beginning of middle adolescence.
‘There bYeing a definite experience in the lives of some,
however, indicates that others are on the ;erge of a liké
experience, Before this awakening occurs, there is an
apparent lack of interest. On certain occasions he is
very enthusiastic, but at other times he seems lifeless
and dull. This attitude is attributed to two causes. One
is lack of ability on the part of his teacher to make the
subject interesting; and the othner is his unstable, chang-

ing, physical cdndition.z

3-Religious doubts. °
Not only does there seem to be a lack of‘
interest in religion on the part of many in this period,
but religious doubts also appear. The high point for
the beginning of doubt in the early adolescent btoy is
fourteen years. When doubts do éppear, it is often to

the dismay of adults, but theré is no reason for great

1-Starbuck-The Psychology of Religion, Cf. Ds 205
2-Tracy-Psychology of Adolescence, Cf. p. 108,
3=-Starbuck-The Psychology of Religion, Cf. pp. R39=240,
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alarm if these doubts are treated with sympathy and
understanding; for in this period they are usually
caused by the expansion of the mind and the enlarge-
'ment of the mental outlook.

The early adolescent is beginning to ques-
tion the reality of the unseen, and demands proof of
such reality. He usually doubts that which is teyond
possibly proof, without experiénce, and faith in au-
thority is necessary for its acceptance, If he feels
that he cannot trust this authority, or certain doctrines
are laid tefore him dogmatically, faith is undermined

and mental distress follows, at least for a time.l

4-Religion, personal and-practicale.

"The whole religious life is now assembled
or organized~around the doing of things that have the ape-
proval of the highest in authori‘ty."2 He does that -
which he thinks the one highest in éuthority wants him
to do. He seems to te little concerned about the ine
tellectual aspects of religion, but is more interested
in its practical applications, btoth in service and in
personal conduct. As in childhood, he still thinks of

God as a King whose will is lew, which is indeed provi-

‘1-Mudge-The Psychology of Early Adolescence, Cf.pp.l02-104
2=Richardson-The Religious Education of Adolescence, Cf,
ppg 81-84 .




dential, for opportunity is provided for presenting the

moral and social aspects of the Christian life.t

III-Religious Needs.
l—Instructidn; toth interesting and constructives
The early adolescent needs instruction that

is interesting, and at the same time, worthwhile, ﬁe
would be interested in learning more about Christianity
and how to ke a Christian, if such were really taught in
an interesting way. There is a need for the de;elopment
of reverence, love and character; all of which lead to
cofigecAration. Bible truths must te made attractive

and real so that he will take them as a guide in life,

2-Active, social service.

The linking up of Christianity with the doing
of good deeds is one of the best ways to show the boy |
that Christianity is something vital and practical. He
needs to know thaxfit is the combination of faith in
Christ and service to one's fellowmen. He should have
service projects pointed out to him and encouragement
in carrying them out. All of this leads toward the stimu-
lation of faith and the establishment of needful altruis-
tic ideals.

3=Direction in worship.

The boy must te drawn close to God., This

l—Mﬁdge-The Psychology of Early Adolescence,Cf.pp.ll2-013.
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is accomplished through worship, that is "in spirit and
in truth." Wo;ship should te so motivateé that the exper-
ience is that of nearness to God, and realization of one's
duty to God in his social relationships; thus stimulating
the worshiper with an unfailing source of spiritual dyna-
mic.l

. 4-Religion in the home.

Not only should the toy e in a religioué
atmosphere in the Church School and Church, but also at
home. When he sees that Christianity is essential to his
mother and father he will be apt to feel that it is essenw
tial to him; but if there is indifference in the home, the
boy will naturally te likewise affected. Real religion
should be a part of the home; Forced religion should not
bYe attempted for the sake of the children in the homne,
but the religion that is there should be natural and sine
cere., The difference can easily be detected and hypocricy

igs worse than none at all,

§-Help in meeting religious difficulties.,

Doubtsare not serious unless aggravated by
lack of sympathy and understanding on the part of adults.
Often they do not understand adolescent doubts and look
on them as a sacrilege against Christianity. This, how-
ever, is wrong and is a crime committed against the boy.

A striking illustration of wise treatment is given by

~ 1-Betts and Hawthorne-Method in Teaching Religion,Cf.p.446.
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Starhuck:l

"If serious intellectual cuestionings are
met seriously, it appears that often youth is kept steady
when otherwise it might rebvel., A minister of the writer's
acquaintance, who is a wise teacher and parent, learned '
indirectly that his son was beginning to inguire into the
things he had teen taught, and had even asked for reasons

‘why he should bekieve in the existence of God. Instead

of treating the slumbering doubt as an offence agaimnst
religion, and fearing that the oy was on the downward .
road, he awaited his opportunity to help him through his
difficulties. He describes the incident in this way:

'It Was in the evening. We walked together chatting in:
most. familiar fashion. I took him bty the hand, and after
a8 little pause in the conversation, I said substantially,
"I heard something good about you the other day, some=
thing that showed that you are growing toward manhocod."
Of course he wanted to know what I had heard, and I told

~him. I told him that children get most of their first

ideas from their parents, just as the little robins .
get their food from their parents, tut that as they grow
they want to know some reason for their opinions; that I was

- glad to have him ask for reasons for believing that there

is a God; that this question of his made my heart lesp
with gladness as I thought of the time when we would sit
in my study as companions in thought, and talk over great
things.! The father adds, 'The boy is a Christian mam at
this writing, preparing a graduating thesis on Christian
Ethics,. " ' )

) Would that more fathers and leaders under-
stood boys in this way. 3Both the oy and adults need

to know that it is no sin to question great truths, btut
an indication that there is a desire to have a reason
for believing.2 The boy needs the truth as a personal

possession. He cannot meet life with his father's or

mother's religion. It must bte his own.

l-Starbuck-~ The Psychology of Religion, pp. 301-302,.
2«1 Peter 3:15. Cf.
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Chapter VIII
Summary of Part I
(CHARACTERISTICS AND NEEDS OF THE BOY.)

1= Physical

Physically, tinere are marked changes in the-

ktoy. Puberty marks the beginning of the period and

secondary characteristics also appear, such as the
relative lengthening of the trunk, a deepening of
the voice and growth of hair on the face and other
parts of the body. There is also gquite an advance
in height and weight. Because of the rapidity

and unevenness of growth awkwardness and "growing
painst are characteristic. The heart andmarteries
are iﬁcreasing in size, during the early part of
the period, the former growing more rapidly than
the latter; the lungs and larynx are increasing
in-size, capacity, and power; the stomach is en-
larging faster in proportion than the liver; the
glands are developing and functioning, especially
those:that are concerned with the function of pro-
creation; the brain and nervous system are develop-
ing, there bveing very little growth of the Train

- but great psychic development. This unevenness of
development of the todily organs places them open

to extra strain. Although the boy in this period
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has low physical endurance, and is beset by many
troubles, he has great power of resistance to dis-
ease, It is a pefiod of marked vitality.

For the boy's proper physical development
he should have a great amount of well regulated
exercise and wholesome life out of doors. Also
should a proper dietery be estatklished for him
that he may receive a sufficient amount of whole-
some, well halanced, well cooked food at regular
intervals. No less important ig his need of rest.
As he is in the process of development and has com-
paratively low physical endurance he should have
eight to ten hours of sleep every night. Certain

instruction should also e given him concerning

" the physical side of life. He should te told of

the sacredness of the body as the temple of true
manhood, and that which is necessary for its proper

care and development,

2-Intellectual
The boy is exXperiencing an awakening of
his intellectual powers and is beginning %o ques=-
tion into the deeper things of life. Due to un-
evenness of development and lack of experience,
however, his judgments are as yet unstable. In
the latter part of this period and in middle adoles-

cence there is exhkterant imagination and day dreaming,



It is far more active than in preceding years and
acquires a new vividness. He is experiencing a
growth of intellectural interests or pursuits. He
usually has guite a fascination for reading, especial-
ly tales of adventure and heroism. He also becomes
interested in making collections of various sorts,
usually specializing in some particular one. His
memory has also grown tut does not like drill in
nmemory work. There is a fickleness of interest and
attention that marks this period. He very seldom
appears interested when he is not, but even at times
when he does not seem interested, he hears and under-
stands more than is supposed.

One of the boy'é greatest needs in this phase
of life is understanding on the part of adults that
he now has a certain amount of reasoning power of his
own, and should be given a reasonable amount of free-
dom in meking decisions. He needs also to have res-
pect for the wisdom and advice of his elders, and
not to te too ready with his judgments until suf-
ficient information is obtained. He needs guidance
in the proper choice of books that are simple, cleean,
wholesome and of great variety. He needs alss an -
aktundance of objective interests; those interests
that have motive, but are external to the minmi, or

do not reguire mental strain. In this way his mind
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may te protected from over-stimulstion.
S-Bmotional

Emotionally, the toy is confused and un-
stakle. Sometimes his emotions are very strong
and rather primitive, but very soon they may bte
just opposite. The boy is hungry for thrills and
excitement and is.in'search of the satisfaction of
this desire, He is often extremeiy self-conscious,
and feels that the world has turned against him.
Self-conscicusness is also characteristic of this
period. He does not understand himself nor people
about him, and he finds it difficult to adjust him-
self, _

In training the boy there should be & subli-
mation rather than repression of undesirable emotions,
and the development and statlization of higher emo-
tions., In this training he should have positive
treatment rather than negative. He needs an under-
standing of one's relation to 6ther Euman beings.
He needs exercise in active service., The emotions
aroused in religious inst;uction and worship should
be given opportunity of expression, He needs re=-
creation, and the cultivation of Self-control and
poise. He needs an understanding of self and the
cultivation of a sense of humor which would save

him,much'agony. He needs protection from contact
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with unwholesome emotions. And also very import=-
ant is the need for understanding on the part of .

adult companions,

4-Volitional,

The oy lacks control of his actions.‘ That
which he does often surprises himself as well as
those abvout him. Whatever he does, however, de=-
pends upon interest. This is true to a certain ex-
tent throughout life but seems to be even stronger
in early adolescence, Iﬁitation and independence
are also characteristic of this period. He imi-
tates what is teing done by those whom he admires,
but wants to have the priﬁilege of choosing his
course of action as his feeling and conscience
dictates.

The cultivation of self-control is verj need-
ful to the early adolescent. He wants to choose for
himself but his judgments are unstakle. He néeds
to te guided in meking decisions in such a way that
he will feel that it is his own idea, and he will
throw himself info its fulfillment with great enthu-
siasm, His excess energy is a great asset in his
development, and advantage should be taken of it by
giving him purposeful direction in interestirg work

énd recreation. He does not readily respond to



authority as such, but he does respond in a posi#

tive way to adult approval and confidence.

5~Sccial.

rThere is a tendency for naturél groupirg of
boys in this period into "gangs%. He loves his
gang.and is loyal to it. Also does he like group
play that has in it adventure and discovery, and a
chance to show bravery or physical prowess in the
group, or individually for the group. There is a
beginning of sex interest, and he is found to pay
more attention to dress and personal appearance.
He loves the heroic, and chooses a hero of his own
whom he holds up as ideal.

Instead of the boy finding and taking part
in various forms of demoralizing play, he needs
organizing activities and the kind of play that is
constructive., He needs the establishment of altruis-
tic ideals; Ttecoming mindful to a greater extent
of the rights and interests of others outside of his
own group. He should ke given opportunity for whole-
some relationship with the opposite sex. He should
also e given opportunity for adult companionship

that is wholesome and uplifting.

6=Moral
Morally, the boy is unstable. At certain
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times he is in the mood for doingthose things that
are far from right, but at other times he is just
as éager for the accomplishment of deeds of the
highest and most altruistic type. It is inter-
esting to note that the apex of both érime and the
largest number of positive decisions for the higher
life come about the same time. 'There is a grest
desire for appreciation and confidence and this is
often a determining factor in making the choice, ~

It appears that the boy must receivé whole=
some training in pre—adolescént years, when habit
forming is strong; and also in early adolescence
so that he may be held true. There are several
things that he now needs in accomplishment of this.
They are vigorous action; proper instruction; whole~-
some influence; proper companions; guidance in read-
ing; protection from bad habits; approval for right
actions; and a clean wholesome enviromment. It is
necessary to keep}the boy pure from the beginning,
if he is to be spared the unwholesgme memory:.of an.
impure life.

7-Religious.

The boy is experiencing also a religious
awakening. At times there is an apparent lack of
interest, due partly to his changing physical con-

dition and also a desire for reality. He is




beginning to question the reality of the unseén.
He often experiences religious doubts, due to the
expansion of the mind, and the enlargement of the
mental outlook, but he may be led by the right
methods to see the truth as truth., Religion to
him is more personal and practical than it was in
childhood. He has the desire for something vital
and real, and religion must become this to him if
it is to be accepted.

To satisfy this desire he must have religious
instruction that is both interesting and .construct-
ive. God must be made real to him as a living and
active Being. He must be given something to do that
is worthwhile. The boy needs heip also in solving
his difficulties. His gquestioning and doutts should
ty no means te considered a sacrilege against reli-
gion but should bte treated as natural. He needs
only to be symﬁathetically led to see the truth for
himself., Another essential is religion in the home .
Not only does he need the proper influence in Church
and Sunday School, but he needs it in the home as

a vital part of everyday life.

CONCLUSION.
Study of the subject thus far has shown a
sevenfold development in the life of the boy, with

its accompanying needs. It is evident, therefore,
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that a sevenfold program is necessary for the meet-
ing of these needs, if he is to grbw into wel 1 round=-
ed manhood; and it is for the meeting of these needs

that the following chapters are written,



PART II
A SEVENFOLD PLAN FOR IE ETING THE NEEDS
OF THE

EARLY ADOIESCENT BOY.



INTRODUCTION TO PART II

The purpose of this section is to set
forth besic elements of & sevenfold program, for
the thorough, well-rounded development of early
adolescent boys. It is not the purpose of the
writer to give a complete program, tut the foune
dation upon which a leader may build a& program
for his particular group. In this the leader is
not bound to a set program, kut may use his inia-
tive in tuilding his own. As he grows more and more
into the work, and understanding of the boys of
his group, he will find new plans and activities
which appeal to them, and contribute to their
deve lopment. In chapter nine suggestions are given
for orgenizing a cluk, and in chapters ten through
sixteen projects and other activities are sugges-
ted for use in this clut for the development of
the boy's sevenfold life; based particularly upon
the sevenfold needs discovered in chapters one

through eight of this volume.,




Chapter IX
Organizing a Sevenfoid Clut.

In organizing and conducting a voy's club,
definite guiding principles should be developed.
Bach club will probkably find it necessary and ine
teresting to make its own, but the following are
offered as suggestions:
1-THE CLUB HOME-~ If possilble, the Church should bte
the home of the club. Then the boys will feel that
they are a part of the church organization, and the
Church will be able to guard the progress and welfare

of the club.

2«-THE CLUB LEADER- An adult leader should ke chosen
by the governing btoard of the church, who loves and
understands toys; and who is a worthy example and com-

petent leader of Toys.

5-PERSONNEL OF THE CLUB- The club masy be formed from
the Intermediate éepartment of the Sunday School or
all Intermediate departments in the community; all
Intermediates considering themselves members of the
club. The clut and the Sunday School departme nt
should not feel themselves separate, but one organiza-

tion.

5=-SMALLER DIVISIONS~- The club should be divided into
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smaller groups of six or eight members, for the purpose
of group projects, competition, etc., each having a
leader 6f its own number. It is well to group them
according to "gangs" if possible that loyalty may e~
gin in the sméller éroup and work out into the club

gs & whole.,

6-MEETINGS= There should e two meetings each week;
one on Sunday, as a class or department in the Church
School, and the other, one evening in the week; the
former for instruction and inspifation, and the other
for expression and recreation. There will, of course,
be some overlapping, but this may be considered a gen-
eral division.

Both Sunday and week-~day programs should have
the same leader. If this 1s impossible unity and cor-
relation may still exist, if there is cooperation be=-
tween the two leaders. If there has to be a separate
leader for each, there should be a third leader, or
chairman of a committee for keeping the programs cor-
-related. If this is found impossible, this duty may

e definitely assigned to one of the other two leaderse.

7-PROGRAM~-The ‘program should be built for the sevenfold
development of the boy: physical, intellectual, emotion-
al, volitional, social, moral, and religious. The pro-

gram for the meetings of the cluk should not be con-

&4
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sidered its total program; the boy should te supplied

with projects and other activities throughout the week.

8~PROGRESS- The point system, or other progressive steps
in the program may be worked out to encourage growth,

and certain insignia given as the award for each stepe.

O9«IDENTIFICAT ION- If desirable, a definite unifomm
or pin may be worn to iridicate membership and promote

unity.

10-CON3STITUTION~ A fine project for the club soon

after its organization, is the building of a constitu-
tion., It would be well for the whole club to discuss
the various items and reach group decisions. At least
such matters as the following should be decided Ly the
whole club; name, purpose, pins or insignia, colors,
‘officers, time and place of meeting, dues and fees,
quorum, committees, and amendments. These may be de-
cided upon, and a committee appointed, to write it up
in proper form and wesent it to the club for approval,

the leader being an ex officio member of the committee.,

11-RITUAL~ After the constitution is completed, the toys
would profit by and be interested in building a ritual
for use in the‘meetings. The same or different ritual
may be used in the Sunday and week-day meetings. 1In

carrying through this project, there are several ques-




tions listed below that suggest how a ritual might be
built that would tend to influence the everyday life

of the boy as well as mzke the club meetings more mean-
' ingful: |

"1)What are the purposes for which this club exists?
(List them.)

"Z)What are the different situations or places where
the purposes of the club should make a difference;

such as situations at home, school, Church, in the com-
munity and club life.

"3)How could these be worked into the ritual?

,94)What seating arrangement could make the meaning of
the Purpose and its relation to life situations and
ideals clearer?

"5)YWhat use of Scripture would make the connection be-
tween the Club purpose and these situations have richer

meanlng?
"6 )What story might be worked into the ritual?

"7 )How can music and lighting effects be used to en-
rich the meaning of the Purposes of the Club?

"S)What grip or signals should be used?

“Q)How may there be introduced the Purpose, slogan,
name and button°

"10)How shall pr@yer and Scripture be used?

"11)Who should take part in the ritual?

312)After the above discussion, does the group wish to
turn over the details to a committee to formulate and
present for trial, suggestions and revisiong"l

In the building of this ritual, an aim similar

to\the following may be used as the background, or as

l-Pioneer Manual (Boys'Edition)- pp. 2-3
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a definite part of it in order that the boy may

better understand the development of the whole life

in its seven aspects as he grows into manhood:

My aim in life is

to
to
to
to
to
to
to

hgve a strong body
improve my nind,

be self-controlled,
do things worthwhile,
be a loyal citizen,
live a clean life,

love and serve my God.

o gy o -

(Physical)
(Intellectual)
(Bmotional)
(Volitional)
(social)
(Moral)

(Religious)



CHAPTHER X

The Physical Development of the Boy.
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Chap ter X
The Physical Development of tﬁe Boy.

Much depends upon the physical development

" of the boy. It is of prime importance, for the de-~
velopment of the other éspects of his 1life largely
depends upon it. For his proper development physi-
cally, he must have a great amount of exercise, es-
pecially in the open air. He must know how to care
for his body, in his eating, resting, hygenic habits,
eﬁc. There is need for both instruction and practice
in his physical development. In this chapter, typi-

cal projects are given for practical use.
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Chapter X
For the Physical Development of the Boy.
Projects for the group:
1)ATHIETICS - Organize an athletic team in season
(pasketball, baseball, volley ball, tennis, traek,
swimming, soccey hockey, etc.) Blect a captain,
schedule practices and join a leagué, or schedule
games with other teams. Have instruction and dis-
cussion of rules, It may be welllto bring in a

school coach or player to assist.t

2)HIKE- Go on a hike; the whole group going if pos-
sibles Through discussion and vote, decide upon the
day, place and objective, food, transportation, etc.

Appoint bPoys to arrange necessary details. 2

3)SWIMMING- Take the boys swimming, as often as
possible. It is a fine way to get close to them.
They appreciate the effort and both leader and btoys
profit by the recreation, especially if it is in the

country.

4)SWIMMING MEET- Challenge another club to a swimming
meet. Have the boys make the challenge or accept

challenge of another club., In cooperation with the

1-Pioneer Manual (Boy's Edition) Cf. p. 13,
2-Handkook for Boys (B.S.A.) Cf. pp. 98-99,
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other club, have the boys secure foicials, choose

events, arrange for a pool and work out other aetails.l

5)LIFE SAVING~- Receive instruction in life saving and

artificial resuscitation. fut into actual practicg by
using each other as "victims". There is value also.in
diving to the bottom for stones or bags of sand weigh~

ing at least five pounds.

B)ROWING~- Give the Toys imstruction in rowing and hend-

ling of the boat. Let each boy do some rowing.

?)GROUP GAMES~- Frequently include group games in the
evening program of your club, other than the games men-
tioned above under "athletics". Have the boys find and
present new games, éy readingmand by interviewing di-
rectors of physical education. ILet different boys con=

duct the games,2

8)TRACK MEET- Challenge amother clut to track and field
meet. Let boys arrange for field, equipment, officials
and other details, and let them choose the events to

be included.,

9)GYMNASTICS AND PHYSICAL EXERCISES- Have at least five
minutes of bPody-building exercise in mid-week meeting

with coats off and room well ventilated. One of the

l-Pioneer Manual (Boys"Edition cf. p¢13)
2-Cheley-Baker-Camp and Outing Activities, Cf.p.22-131.



boys should lead. If possible, sécure mats and prac-
tice tumbling, pyramid building, etc. Competition
in the hexathlon can be had by consultation with the

Y.M.C.A. Physical Directoret

10)HORSE SHOE PITCHING=- Have stakes and horse shoes
for contests at or near meeting place. Hold a champion-
ship tournament among club members or in competition

with another club.

11)ARCHERY~ Take up archery. Let the boys make or
purchase, preferabiy make, tows, arrows and targets.
Have them study written matter on archery and, if
possible, secure the assistance of an expert for a

few times. (See Loose-Leaf Library; F. H. Cheley,editor,

Denver.)z‘

12 )HEALTH HABITS~-Conduct talk or discussion on health
hakits; eaxing;'sleeping, exercise, teeth, ears, eyes

and nose, posture, etc. Have the boys prepare papers

or talks on various phases of the general subject.3

13)PHYS ICAL EXAMINATION- Have physical examinations
of all bvoys in the club., Physicians and dentists of

#

the church or community or the Physical Department of

1-Handbook for Boys (B.S.A.) Cf. pp.503-508,
2-Pioneer Manual (Boy's Edition) Cf. p. 13,
3=Cheley-Baker - Camps and Outing Activities, Cf.p.22.
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the Y. M. Coe A. may kecome interested and cooperate in

this.,.

14 )PHYSICALIY~FIT CONTEST- Arrange for a contest with
another cluk or Withiﬁ the clubk to extend over a peri-
od of six months or a year, having all boys examined
and diets and hatits of sleep, exercise, conduct,etc.
prescribed, anc+ he end of the time decided upbn, a
second examination made and compared. This may be
based upon amount of improvement or ne arness to the
health standard.
Pro jects for the individual:
l1-Have a thorough physiqal examination bty a doctor
that is approved by your leader.
"2-Reach the given standards in any of the following
athletic events:l ; |
Age 12  Age 13 Age 14 Age 15

or up to or 95 to .or 110 to:or over
95 lbsgs. 110 1lbs, 125 lbse 120 lbs.

"a-Standing Broad

TUIMD = = m e = = Bran BTLOM G614 71gm
Wp-Hop,Skip & o o - o
o JUNpemmmm———— 14 16" 166" 18'6M" 2116
fg-Chinning--~=-=-- 4 tiﬁes 4ltimes 6'times 8At5mes
N -PuSh-UpS=mmm- - 6 times 8 times 10 times 12 times

Nee8-1b.Heave~==-11" 13t 15°¢ 201

nf-Potato Race,
4 laps 28 sec., 26 sec. 24 sec. 23 sec.

1-Pioneer Manual (Boys' Edition) p.l9 See also Cheley-
Baker - Camp and Outing Activities, Dp. 72
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Age 12 Age 13 Age 14 Age 15
"g-Rope Climb, : ; »

i 18 footw—== 15.3 sec. 15.2 sec.15.1 sec.1d sec.

"h-Baseball
ThroW=e==== 135 175 185 200
"i-Running |

Broad Jump- 104" 1lten 12 13t2n
"j-One milé - - ” *
- WalKke—ocmn 13 12 1102 10.4&

-

Sd=-Attain reasonable proficiency in at least one major

sport.
4-Learn, play and be able to describe ten group games,

5~-Consult a doctor and get a statement giving the kind’
and amount of food that you should eat and the amount
of sleep you should have for your finest health and de-

velopment; and follow it to the kest of your ability.

'7-Make a chart giving proper health habits and check

up each dgy and take account of your progress and growth.
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Chapter XI

The Intellectual Development of the Boy.

In meeting the intellectual needs of the koy
it is necessary that his leader recognize his desire
to think for himself and mske his own decisions, and
he should be allowed to do so as far as practical,
The boy should be taught, by discussion,illustrations,
stories, projects, etc. that it is well to at least
respect the wisdom, experience, and advice of those
who have traveled before him, He should be inspired
to do his best in Public School and Church School
subjects but should be supplied also with a large
number of objective interests so that his mind will
have the rest and variety that is necessaryvto save

him from over stimulation,
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Projects Tor the group:

1-3CHOOL VAIUE DISCUSSICNS- Conduct a discussion or
series of discussions on "How to Get the Greatest
Value from School'. Suchxdiscussions might te opened
bty two or three pépers or talks bty boys. It would be
well to have the toys ask a special speaker to spezk

at the close (teacher, college student, cr some other
interested in the subject)s The topic might ke such as

"The Value of an Education," "Why Go to High School%" etc.t

2-PARLIAVENTARY PROCEDURE-Make a study of Parliamentary
Taw with the toys, consisting chiefly of actitve drills
extending over several meetings. See "Rotert's Rules

of Order.“2

3-CLUB "MUSEUM"~ Create a club "Museum®, ILet the toys
decide'&hat tyies of speciments‘are to«be collected. Have
them investigete methods for preserving specimens, Mount-
ed butterflies, pressed leaves and wild flowers, differ-
ent kinds of wood and relics of various kinds make good

" clut collections. Various fungi may e preserved in

very small bottles filled with alcohol.3

NATURE STUDY. - Create an interest in nature study;

astronomy, bird life, wild flowers

1-Pioneer Manual (Boys'! Edition) - Cf. p. 11
5-Tbid, Cf. p. 11
3=-Cheley-Baker - Camp and Outing Activities, Cf.pp.307-308.
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of the vicinity, insects, forestry, etc‘l

.5=CONSTRUCT FURNITURE- As a club, undertake to construct
a number of uUseful articles for the Sunday School,club-

room, chﬁrch house, etc. and put on an exhibit.2

6-CLUB WORKSHOP- Let the boys plan and equip a club
workshop where all sorts of useful and interesting
things may be made. Such things as a work btench, tools
and matérials might be accumulated through purchase, do-
nations by boys and interested adults. if the boys are
allowed to plan the equipment, it will come faster than

if the leader should do it all., ©

7-FAIR- Have an exhibit of articles made or collected,
bty the boys. ILet them plan and arrange all details
themselves: the nature of the exhibits, the decorations,

those to be invited, prizes, etc.

8-MAP MAKING- Make a study of map making and choose an
area for charting. Their own community and the surround-

ing country make interesting territory for map makiﬂg.4

9-KNOT TYING=- Study the art and usefulness of tying knots.

Have several short ropes available(about three or four

l-Cheley-Baker - Camp and Outing Activities,Cf.pp.304-337

2-Handbook for Boys (B.S.A.) Cf. pp. 275;423.
3-Pioneer Manual (Boys' Edition) Cf. p. 12
4-Handbook for Boys (B.S.A.) Cf. pp. 262-274,

\



feet in length) and practice tying the knots and splic-

X 1
ing ropes.

10-FIRE BUILDING AND COOKING- Practice fire building
and cooking in the open, preferably in the woods using
local material. Have the boys tuild their own fires

and cook thelr own meals.z

ll-Paper- A club paper may be published with a staff

of boys editing it. Might well be mimeographed, or if
desirable and practical, printeds Instead of this or

in addition, a Church or Church School paper or btulletin
may be published with much of the work veing done by

the boys.

12- ORCHESTRA- If there is sufficient talermt in the
club, form an orchestra, This may be used in camp,

social functions, etc.3

Projects for the individual:
l-Make and fly a kite or a model aeroplane,

2-Build a bird house for a specific type of bird and
erect it at home or at camp.4

3=Mok e a neatly labeled collection of one or all of

1-Handbook for Boys (B.S.Ae.) Cf. 69-76,
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2-Cheley~-Baker - Camp and Out:mb Activities, Cf. pp.204-205,

3-Ibid Cf. pe 222
4=-Ibid Cf. pp.309-310
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the following: Stamps of various countries; relics
(such as arrowheads, Indian implements, etc.); pictures
you have both taken and finished; rare coins, minerals,

samples of different kinds of wood, leaves of trees, in-

sects, wild flovers, moths, eté.l

4=Construct or reconstruct some useful article for the
home, club room or Sunday School.

5-Construct a tow and arrow well enough to use in tar-

get praptice.z

6-Preside over at least two meetings of your group using
correct parliamentary procedure throughout the meeting.3

7-Memorize game and fish laws effective in your state

and district or county.4

- Books and Magazines to suggest:

"The Outdoor Handy Book" - D. C. Beard
"Secrets of the Woods" . « W. J. Long
"Book of Woodcraft and Indian Tore" -« Ernest Thompson Seton.
"Nature Study and Life" - Clifton ¥. Hodge
"Jack of All Trades" -.D, C. Beard
"Birds of Village and Field" - F. A. Merriam
"Astronomy for Everybody" -_.Simon Newcomb
Boy Scout Manual -
Magazines:
Boy's Life

. American Boy
Youth's Companion
National Geographic

l-Pioneer Manual (Boys' Edition) Cf. p. 17
2-Handbtook for Boys (Be.S.k.) Cf. 552-555
 3-Pioneer Manual (Boys'® Edition) Cf. p. 18
4=-Jbid . . .
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Chapter XII

The Emotional Development of the Boy.

In brief, the purpose of this section is to
give various suggestions that should be useful in
protecting the boy from contact with undesirable
emotions; and in bringing out or cultivation ofb
his higher emotions, so that he will possess self-
control and poise, and will be of benefit to him-
self and other persons and things about him. TFor
the accomplishment of this task the treatment of
his em&tions nust bte positive rather than negative;
he must understand the reason for his own character-
istics, and his relation to other human beings; he
must be given proper sex education; he must bte en-
couraged and directed in active social service and
wholesome recreation. For projects in social ser-
vice, see chapter sixteenjand for recreation, see

chapter ten.
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Treatment of Special Emotions.

_There are several emotions that are noticed par-
ticularly in early adolescence, and the attempt shall
te made to give methods of dealing with them. When
possitle the words of the authorities shall be used.
1-FEAR~ This emotion is not prominent in early adbl-
escence, but on certain occasions it arises and prepa-
ratioh should be made for its-control;

"Fear influences every organ and tissue in the
tody.. Bach orgam or tissue is stimulated or inhi=
btited according to its use or hindrance in securing
an adequate biological adjustment. By the concen=
tration of all forces on the neuro-muscular mechanism,
greater power is developed. Under the drive of fear
one is often able to perform almost superhuman feats.
The use of all the forces involved during an emergency
may leave the individual in an exhausted state after
the fear experience.

"There are three important ways of dealing with
fear when it makes its appearance. The example of
parent and teacher is effective in inhibiting tendencies
toward fear in children; efficient fire drill and calm
voice of command may prevent a panic. The fear res-
ponses can be lessened by associating some original
satisfier with the stimulus that arouses fear. Appeal
to the childs' knowledge and reason may also be used
to prevent a situation from evoking fear. The value
of the method depends upon the age, experience, and men-
tality of the individual. Fear has its place in the
order of things. In a modified form it is necessary
for the maintenance of society. As civilization ad-
vances, there is a diminishing_demend for the use of
fear as a controlling factor.”

2-HATE~ At times this is very prominent in early adoles=

cence, and proper instruction should be given the oy

l1-Benson, et al Psychology for Teachers, pp. 107-108.
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concerning it.

"Hate in its cruder forms is a characteristic
of the savage mind. It arises when there is a tlock-
ing of an emotion or a desire. Hate is a destruct=-
ive emotion and those who seek to rule by it must
ultimetely fail. It has no place in modern societye.
How can the individual who hates somebody or some=-
thing be restrained or reconditioned? We turn to
William James for the answer. James says:

"17ove your enemies, your positive and active
enenies, Bither this is a mere Oriental hyperhole,
a bit of verbal extravagance meaning only that we
should, in so far as we can, abate our animosities,
or else it is sincere and literal. Outside of cer-
tain cases of intimate individual relations it seldon
has been taken literally. Yet it makes one ask the
guestion: Can there in general te a level of emotion
so unified, so obliterative of differences between mn
and man, thet even enmity may come to be an irrele-
vant circumstance and fail to inhibit the friendlier-
interests aroused. If positive well-wishing could
attain so supreme a degree of excitement, those who
were swayed by it might well seem superhuman beingse.
There life would be morally discrete from the lives
of other men, and there is no saying--what the ef-
fects might be. They might conceivably transform the
world.'" (William Jemes-Varieties of Religious Ex-
perience, pe. 23)

3-ANGER- Everyone working with boys sees many ex-
amples of one boy becoming angry with another; and
how he seeks to show him where he stands either by

tongue or fist.

"Anger may te controlled by directing atten=-
tion to the emotion itself, by counfting ten before
saying the cutting word or striking the tlow, or by
working off the energy in some violent exercise,
the observations of others who are angry may check
ones'! own anger; a reflecting attitude or even a
feeling of amusement may follow. A soft answer
turneth away wrath is a proverb psychologically sound
in situations where anger and hate are to be found.

l-Benson, et ale~ Psychology for Teachers, p. 108.



The individual gains control of his emotions,
thoughts, and actions through education. Society
controls them in the individual and the group
“ through such agencies as customs and tradit ions,
personal beliefs, law, goverrment, education, art,
and public opinion.” ’
2-Sex Instruction.

Sex educetion is said to ke more a matter of
emot ional psychology than intellectual psychology,2
and for that reason it is given here. This is a sub-
ject that has been evaded by'parents and other adult
leaders of boys too long. Galloway, in his book on
"Biology of sex", has attempted to "furnish the point
of view that teachers should have in their approach to
the actual work of mastering the protlem and of instruct-
ing and inspiring youth, rather thar to suggest just‘the
information which the pupil must have at theAvarioﬁs
stages of his development."5

The one to give séx information to boys is
either the boy's father or mature personal friend,
teacher, athletic director, etc.4 Below, are listed
a few projects that may be used in giving the boy this
proper sex ingtruction, examples of which will be found
in the appendix:

1)"To use the differences tetween them and
the larger boys and girls.

l-Benson, et al - Psychology for Teachers, p. 108
2-Galloway-Biology of Sex, Cf. p. 108
3-Ibid-p.106

4-Ibid, Cf. pe. 113
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2)"To use the facts of present individual
sex development ;- internal secretions, erections,
seminal emissions ,---~; the emotional and social
changes .

3)"The perverse uses of sex: day-dreaming,
masturtation, etc.

4)"To use the fickleness and changeable=-
ness of the.interest in youth in order to get treadth
of interest and power of discrimination of values.

5)"o use the 'gang' (homo-sexual) as trans-
itional from the individual, to a full social attitude.

6)"To use the 'gang' as a basis for wholesome
sex=-gocial attitudes. ,

7)"To use physical exercise, growth and
measurements educatively.

8)"To use the toy's wish to be manly,

9)5To tuild up a faste and preference for
cleanness, as against vulgarity, in respect to sex
phenomena."

lé)"To use for permanent character the first
love of a boy or girl.

11)"To use the facts atout the development of
the other sex in an inspiring way..

12)"To prevent sex becoming 'funny?!, or a
vulgar joke"ol , /

3=0ther Projects.

Other projects that may te used in meéting
the emotional needs of the boy are as follows:

1)Put on a clean, wholesome play. The pro-
ceeds may be used for helping another Yoy in school,

or buying school books for several who are unable to
to tuy them.?

l-Galloway-Biology of Sex, pp. 1l22-123
2-Hutchins-Graded Social Service for the Sunday

School, Cf. pe 39,



107

2)Have a discussion on the characteristics
of the oy,
3)Have a discussion on the relation of the
oy to other persons and things about’him.
4)Have a talk and discussion on the value of a

sense of humore.

Books to suggest:

"Scottish Chiefs," Jane Porter.

"Man without & Country," E.E. Hale.
"The Reward of~Virtue,"mHEnny Van Dyke.
"Phe Fight for Character," H. C. King.
"Freckles," G. Stratton Pérter.
"Laddie," G. Stratton Porter.

'Ben Hur: & Tale of the Christ," Lew Wallace.
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Chapter XIII.

The Volitional Development of the Boy.

In meeting the volitional needs of the boy
it is necessary to supply him with an abundance of
purposeful activity, such as interesting work, hotbys,
and other wholesome recreation with & worthwhile
people. There is also a need for direct but tactful
and sympathetic instruction concerning right actions,
right speech, customs, etc. Several suggestions shall
be given telow, but they may be added to as the leader
or parent sees fit: '
l1-QOccupations and hobtbys in which he may ve interested:

1)Lendscape gardening 14)Photography

2)Vegatable gardening 15)Printing

3)Pig raising 16)Clerking, spare time
4)Chicken raising 17)Messenger, " "
5)Cattle raising 18)Selling papers "
6)Farming  19)Architecture ‘"
7)Forestiry 20)Mechanical arts
8)Art 21)Radio

9)Cartooning 22)Archery
10)Electricity 23)Astronomy
11)Journalism 24)Thrift
12)Mechanics 25 )Woodcraft

13)Music 26 )Collections
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2-Instruction(Sunday Meeting)

1l)Have boys make a list of habits they
think should be formed and bring them to class. Dis-
cuss these as to value and how they may ke formed;

2)Have a discussion on right speech. Dis-
cuss its value and how one may control himself by
thinking before spesking, or putting himself in the
place of the other person,

3)Have discussion on right actions, their
value and possibility.

4)When toys reach the stage when they become
interested in what they are going to do in life, con-
duct discussions on vocational guidance and have ex-
perts come in and talk on their various professions.
(This may be in either the Sundsy or week-day meeting,
or both.)

3=-Corrections

Correction, as well as instruction, is some-
times necessary. Sometimes it is best to give it im-
mediately, Ttut at other times ﬁhat would be a great

mistake; the btest time in that case Tteing later when

the leader and the boy are away from the crowd. How-
ever, all of it should be given in a tactful, sympa-
thetic and unﬁerstanding mammer so that the oy will
know that his leader is doing it because of his love

for him, rather than desire to condemn.



CHAPTER XIV
THE SOCIAL DEVELOPMENT OF THE BOY.



112

Chapter XIV

The Social Development of the Boy.

In meeting the social needs of the boy he
shoulc e supplied with suggested organized activi-
ties and a high type of group play. (See alsoc Chapter
ten.) He should e assisted in the establishment
of a wholesome relationship between the sexes, and
also altruistic ideals toward society. (See Chapter

sixteen for projects in social ser¥ice.)
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Projects for the Group:

1-FATHER AND SON BANQUET - Conduct a father and son ban~
quet, having the boys plan the date and progrem, in-

vite their fathers, decorate the dining room, prepare

or arrange for the preparation of the meal, etc. Have

g boy for the toastﬁaster and other toys and fathers in
the program. (National Father and Son Week in November.)l
é-MDTHER AND SON BANGUET - Have a mother and son bane
guet on the order of the one mentioned above.

3-PARENTS ' NIGHT -~ Have a parents!' night, inviting Yvoth
mothers and fathers. Have the boys plan the program,
invite the guests and meke all arrangements. In swh

~a program it would be well to demonstrate the activi-
ties of the club.

4-LITTIE BROTHER BANQUET - Have a banquet along the lines
of ﬁhosewmentioned akove. Have the toys invite their
Pre-adolescent brothers for the purpose of instilling

in them interest and anticpation for joining the club

" as soon as they are old enough and also for the purpose

of drawing the brothers together.

 '5~GIRL-FRIEND SOCIAL - The older members of the club

will prokably be interested in such an affair. It
should te given in the home of the leader or one of the

boys, and should be carefully conducted for the purpose

1-Pioneer ¥anual (Boy's Edition) Cf. p. 14
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of estabiishing wholesome relations between the sexes,
6-ENTERTAIN OTHER GROUPS - Invite other clubs to hold
a joint meeting with your group. Have the toys send
the invitations and plan and arrange the program and
refreshments.l

7-COMMUNITY WELFARE - Take part in, or conduct, a
community "Clean up", "City Beautification," "Tree
Planting",mor "Commﬁni%y Chest" campaién. ifmthe town
is smallﬂthe méyor may:« ceoperéte in asking the boys to
take charge of the town for one day. This has proved to
be of great value.

8=FIRST AID - Take uwp the study of first aid to the
injured; if possitle, when the interest in such a study
is present in the group. All instruction should te mo-
.ti§axed and made practical., There is opportunity for
valuable training in service to one's fellowmen,®

Show howW to apply a gauze dressing to a wound éo that
it will not be contaminated - that is, do it in an as-
eptic manner; show how to support by splints, etc., a
troken arm or a broken leg so that the patient can
tear transportation; explain what to do in the treat-
ment of a mad dog, a venomous snake, & moséuito, and a

scorpion sting; and show how to rescue a person from

contact with an electric wire. He should also be

l-Pioneer Manual (Boys' Edition) Cf. p. 15
2-Handbook for Boys (B.Seh.) Cf. pp. 119-134,



encouraged to teke advantage of every opportunity

to put into actual practice what he has learned.

9-THRIFT - Have & talk and discussion on "Earning,
Saving, Giving," striving to mske it so pfaotical

that it will bring results in the living of the boys.2

10-SANTA CLAUS SHOP - Interest toys in making a great
collection of toys to be given to poor children at

Christmas.

Projects for the individual:
l-Accept responsibility for regular home duties as
specified by your parents that will represent at least

‘four hours® service a week.

'2-Take a definite part in a program for Mother’s

Day or the program for Father and Son Week,®

3-Report to authorities any abuse or neglect of child-

ren or animals observed.

4-~Contritute at least three dollars you have earned

during the year to some worthy cause for work with boys.

5-Help a blind man across the street and do other

"good turns."

l-Handbook for Boy, Boy Scouts of America, Cf. p.41l9
2-Pioneer Manual (Boys' Edition) - Cf. p. 15
3~ Ibid Cf. pe R23;.and

Cheley-Baker - Camp and Outing Activities. Cf. p.264,
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6-Be friendly and courteous to others.

7-Teach others in athletics, aquatics, etc.
For other service projects see Chapter

gsixteen.



.CHAPTER XV

THE MORAL DEVELOPMENT OF THE BOY.



Chapter XV

The Moral Development of the Boy.

One's aim in meeting the moral needs of the
oy is to build character; and in doing this it is
necessary to check the cause of wrong sasnd promote
right doing. It is said that the‘cause of crime is
not so much priminal motives, as the love of excite=-
ment end the need of vigorous action and stirong emo-
tion.l We must supply theée if we are to prevent
wrong action on the part of the boy. Thrasher brief-
ly states our problem saying that "it is a protrlem
of substituting organizing acti#ities for those that
are demoralizing without eliminating all the thrill
in the process."2 | .

Then, in a positive way, through tactful
instruction, either direct‘m'indirect,3 the toy
needs guidance in choosing companions; in choosing
his reading and movies; and in making decisions as
to right and wrong. He needs a clean wholesome en-
vironment in which to live. He needs approval of
deeds weli done., All of these are of great value in

the btuilding of character.

l-Tracy-Psychology of Adolescence, Cf. p. 168
2-Thrasher-The Gang, p. 172
3=-Charters-The Teaching of Ideals-Cf.p.161,183-185.
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For organizing activity that giyes a thrill
to the boy, see especially chapters ten and eleven.
Other projects and suggestions given telow should
ke helpful in further moral training.
1~CHOOSING COMPANICONS -~ Have the boys read the life of
some great man of their choice, tut apprc%ed ty the
leader, and report on it. After the report, discuss
good and bad points in his life, and that which brought
them about. ILead them to see that companions with low
ideals interfere with greatness.
2-IMPROVING ONE'S ENVIRONMENT - Have the boys make
and carry out plens for making the club room more at-
tractive, and also for improving the attractiveness of
their own room at home. Valuable for the clut room
and home are pictures such as "Sir Galahad" by Watts;
"St. Christopher" by Brickdale; and religiéus pictures
és listed in Chaﬁter sixteen.,

B-MAKING DECISIONS -~ Have the bToys study such passages
as the following, and diséués them in clubk meetings:
Joshua 1:1-18; Philippians 3:1-21; 4:8-20;

Matthew 19:16-29; Numbers 13:1-35; James 1l:1=20;
Ephesians 6:1-21,

4-BOOKS TO SUGGEST:
Herces of Chivalry:
Ral dwin, J. -”Story of Roland
”

v/ .
Pyle, chard-ffhe Story of King Arthur and His Knights.

Pyle, Howard - The Story of the Grail, and the passing
of Arthur.



Pyle, Howard - e Merry Adventures of Robin Hooé{

Pyle, Howard - "The Story of Sir Launceloﬁﬁ

Scott, Sir Walter -”ivanhoe” _

Robinson, C. Ce The Boy and His Girl Friendsy
Character Building:.

’Bpnyan, John = "Pilgrim's Progress."

Carson, Norma B; - "Boyé of the Bibie."

Duncan, Norman - “D;. Grenfell's Parisﬁ.

Hale, B. E. - "Man Without a Country."

Hinckley, G. W: -~ "Story of Dan McDonald."

King, H. Ce = "The ~Fight for Character."

Van Dyke, Henr§ - "The Story of the Other Wise Man."

Wallace, Lew - “Beﬁ Hur: A Tale of the Christ."
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Chapter XVI
The Religious Development of the Boy.

All phases of development of the boy are in-
deed necessary, tut none are more important than his
religious development. There is a tendency on the
part of toys to seek primarily their physical devel-
opment, and much good mey come from it, but all of
life cannot be developed without sufficient emphasis
on all of its different aspects. The religious side
of life is frequently neglected ut in the program of
the boy's club, there should be a distinct emphasis
placed on his religious development; not forced, but
natural. In this section therefore, principles and
activities for this phase of the boy's development
shall bte suggested for use in the meetings of the club
and in the home, including instruction, service, and
worship.

INSTRUCTION.

In deciding upon the curriculum to ‘be used

in the Christian educat ion of the early adolescent toy,

there are certain principles by which one should Dbe
guided. <There are certain qualities which a series
of lessons should possess. Various sources have Leen
consulted and ideas of aﬁthorities are involved, but

in the opinion of the writer, an ideal curriculum for
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religious instruction should e measured by the following:
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Aims
l-¥or the entire course.

The aim of religious instruction should bte
the development of reverence, love, character, conseg
cration and service; and the mastery of the Bitle,

~ .0 .. 2«=For each lesson.

a=- To give information

.b~ To arouse curiosity and interest.

c- To stimﬁlate quesﬁions.

d- To provoke discoveries and conclusiéns.

e~ To arouse to action in right living
and service to others.

Content,
l-For the pupil.

&= The curriculum should re life centered,
with the Bible as the Easis of all material used. Such
material may bte chiefly Biblical in content and emphasis
without sacrificing pedagogy. Extra Biblical material
may te used, but it nust ke tested by, and linked up
with, the teachings and spirit of Christ. The following
extra Bitlical material should te used: music, hymns,
poetry, art, nature, incidents from secular and Church
history, blography of great missionary leaders, and mis-
sionary episodes especially of the pfesent dey,in order -
that the pupil may understand that Christ is living

and working in His Church todgy as
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He did in the days of the apostles.

b-The pupil is in process of growth, and
materials of instruction should be assembled from the
standpoint of the needs of the learner, rather than the
Biblical order, or the importance or value of certain
material.

c=Material should be sane and well balanced,
entirely lacking in urwholesome sentimentality. All
religious teaching should be abksolutely natural and
direct, simple and wholesome.

d-The curriculum should provide for the present
needs and such interests of the pupil as can be proven
to be desirable and of sufficient value.

e-Hymns chosen should possess good music,
‘good poetry, and good religion, and should be appro-
priate to the age for which they are intended.

f-There should bte adequate provision for
charts, maps, pictures, and other illustrative mater-
igl. They should te chosen as to quality and teaching
value. Pictures should always. be sincere in glorifying
the message rather than the art.

g-Review lessons and seasonal interests are
Valuable and should be noted.

h-Provis ion should be mde for Sundsy, Week-

day, and Bxpressional sessions. (The last two may be

combined. )



2-For the Teacher.
A separate manual should be furnished the
teacher, in which should be provided:
a=A definite statement as to the purpose of
the course, |
- b=The teacher's task.
c=A variety cf methods applicable to the group.
d-Definite plans of érocedure for each sesw
sion with a variety of suggestions for material to be
used, so that there may be opportunity for'individuality
on the part of the teacher. | |
e=-Suggestions for wider reading along the lines

of child study, method, Bibtle study, etc.

3-For the parent.
There should e a séparaxe manual for the
parent, in which is fufnished:
a-Aids to devotions in family worship: Bitle
references, pragyer, etc.
b-Explanation of Church School objectives,
methods, etce
c-Home study, and sugéestions for week-day
activity.
Method .
No particular method should e used throughout.

The teacher should use that method which is btest suitéd
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to the subject under consideration, and best adapted
to the needs and experiences of the group. The follow-
ing principles, however, should be observed: :
a-Each lesson should be organized about a
definite aim; clear ly, simply, and definitely stated.
bt-~Bach lesson should appeal to the interesis
of the pupil.
c=Stories should be made real through variety
of presentation; dramatization, projects, discussion,etc.
d-Expressional activities should supplement
the teacher's presentation of the lesson.
e-Study, activity, and worship should be so
coordinated as to avoid suddeﬁ transitions from one
to the other. The WorShip‘period should be’infprmal
and spontaneous. | |
~f-ﬁome cooperat ion should te enlis ted and
cultivated. |
| Style.,
The style should possess literary merit, and
at the same time bte appropriate to the age of the group.
a~The 1anguage should be corredt but simple.
b=The lessons should Be personal rather than
genéral,in applicat ion.
| c-Thé spirit of sincerity and reverence should‘

pervade the whole course.



Mechanical features.

The mechanical features of the text should be

of high quality.
| a-The Dbinding should be attractives

b-The paper should te of good quality.

c-The material should be attractively ar-
rangede.

d-Thg type and leading should be appropriate
- to the age,groﬁp. For early adolescents the text should
e printed with at ieast ten point type with eight and
a half point leading.l

There are many inmerprefations placed upon
certain'passages of Secripture, and any teacher of re-
ligion should be guided, as nearly as he can discern,
by the Holy Spirit in interpreting Scripture for his
own use. BEveryone should interpret Scripture as he is
guided rather than blindly following the interpretation
of someone else, There are some Views expressed thah
cannot be accepted by the present Writer, but after
examining the leading courses of study now in use,”in
relation to the above principles, fhe Abingdon Series
appears to ke the most pracﬁibal.There is, howeyer;
no manual for parents, winich is a disadvantage, but

assistance may be given them by the boy's leader.

i-Athearn - The Indiana Survey of Religious Education,
Cf. p. 118,
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The courses in this series for the early adolescent
groﬁp are as follows:

Age 12,

Pirst half year, "Jesus Among His Neightors", Marion
. 0. Hawthorne. -

Second half year, "Citizen Junior%", Clara Ewing HEspey
ﬁGeograph of Paiestine", Rena L.Crosby
 Age 13,
First half year, "Living at Our Best", Mabel Hill.
Second half year,h"Hebrew Life and Times",Harold B.
~Hunting(Pupil's Manual), Marion
O.Hawthorne (Teacher's Manual).

Age 14,

First half year, "The Liie and Times of Jesus", Freder-
ick C. Grant. -

Second half year, "The Early Days of Christianity",
mFrederlck C. Grant,. -
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Service.1

For the Home Church.

l-Tooking after their own Club members, en-
couraging them to come to the meetings of the club
and take part in its activities.

2-Interesting themselves in ypungewoys of the
Church and community.

5-Beautif&ing their class room.

4-Making and securing illustrative objects
for church school lessons.

5-Distritute printed matter of various kinds
for the church.

6-BEditing church school depariment of church
paper.

7-Designing posters and place-cards for
church functions.

B-Assisting at church functions.
‘ 9-Making contritutions to current expenses
6f the church.

For the Community.

l-Providing a scholarship for annthef oy

under the direction of the Juvenile Protective Asso-

ciation.

2-Coilecting and arranging duplicate stamps

l-Hutchins--Graded Social Service for the Sundagy School,

Cf. pp. 124-129,
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from their own collections for Ttoys in a homé for
dependent boys.,

S=Making games, puzzles, reins, etc. for
" toys in orphans' home.

4-Raising popcorn and gathering nuts for
home for crippled children.

b5-Remailing Youth's Companion and otfher
papers.

6-Making fireless cookers and ice-Toxes and
screens under the direction of the visiting housekeeper
of the United Charities, etce

7-8elling Red Cross Chrisimas seals,

8-Collect ing magazines for almshouses or
hospitals.

9-Participating in civic improvementis.

For the Larger World.
l-Make gamés and pﬁzzles for missions out-
side of your own community, mountain missions, for-
- eign missions, etce
2-Make a gift of money to a school like

Tuskegee,

3-Educate, or help to educate a oy in some

foreign countrye.

4-Put on simple missionary plays and pagents.
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Worshipel

There are several mediums through which
adolescents worship, and each should bte carefully
considered in plaming worship programs. They are
as follows:

l=-Music, such as hymns, instrumental music,
chants and vocal numbers.

2-Prayer = The following afe S ome tésts of
effective public prayer: Brevity; orderliness; at-
tention to phraseology; concreteness and definite-
ness; ability to provoke thought; varied; the use
of "thee" and "thou" rather than "you" in addres-
siné God; the ﬁossiiility of turning %he prayer into
a program for action in the realizing of God's King-
dom; an opportunity for'bringing one's own life in
contact with the vast spiritual resoﬁrcep of the uni;
verse that we know as God.

3=Scripture and extra-biblical literature.

For early adolesceﬁts, emphasis should be
placed upon moral and social living, and should serve
as a guide for Christian conduct. 7

Certain extra-Biblical poetry and other liter-
ature may be used effectively in Worship services, btut

preferably as individual readings. However, whether

1-Christian Quest - Cf. Pamphlet No. 6, pp. 18-22,



the literature is Biblical or extra-Biblical, it
should make a definite contribution to the develop-
ment of the underlying theme of the serfice.

. 4= Stories and talks - These should be short
and to the point, and should serve to make the theme
definite and concrete.

5- Symbolism - This may te used very effect-
ively, but care should bte taken that it is not over-
emphasized.

6-0ffering - This should e made a very defi-
nite part of the worship progran.

7~ The Out-of-doors - On certain occasion,
¢f facilities permit, worship may ke very effective

by holding it in the open.t

Principles underlying good adolescent worship:

1- It should be definitely planned around
a definite theme. |

2~ There should be participation by all.

3= There should te no drill during the wor-
ship period. It should either come before, or some
other time during the session.

4~ The program should be well balanced, with

materials carefully chosen and skillfully arranged.

l-Christian Quest - Cf. Pamphlet No. 6, pp. 18-22,
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5-Annduncements, special speeches, etc.
should come at the close of school rather than durirg
the worship period.

6- Worship should be habitual tut not

mechanical,

Materials for the Home.

There is quite a variety of material that
may te used effectively in the home; the study and
use éf which becomes fascinating, and a source of
much pleasure and profit. Those elements which are
- especially helpful to the boy are art, music, prayer
and scripture.

Art

In the realm of art there are many relipgious
pictures that appeal particularly to the boy; one or
two of which may well bevplaced in his room. Tllus=~
trations of tnese are as follows:

Bacon - "Christ in Gethsemane",

Gerardet - "The Walk to Emmans",

Hofmann - "Christ and the Rich“Young Mant,

Millet - “éhe Sower", )

Soord - "fhé Lost Sﬂeep“.

Zimmerman - "The Boy Jesus in the Temple",

Ifusic,

It is truly said that, "The moral and
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spiritual welfare of children and youth is determined
in no small measure by the guality of music upon

which their spirits feedv"l

- Jazz music 1is shown

to stir up undesirable enﬁtions, btut clean wholesone,
instrumental and vocal music is uplifting. The songs
for early adolescents shouid be ihtensely personal,
and-éuch that inspire to active services The follow-
ing have been found particularly desirable:

"I wéuld Be True", H. A, Walter.

;Keep Thyself Pure! Christ's Soldier", A.M.,Plumptre.
WJesus Calls Us, O'er the Tumult", €. F. Alexander,
NGod Will Take Care of You", Ffaﬁces R. Havergal,. .
"Phy Word Is Like A Garden", T. H. Gill.

"We've a Story to Tell to the Nations", Colin Sterne.
aWhét a Friend", Joseph Scriven. m

"Jesus Savior Pilot Me", BEdward Hoppere.

aLove bivine, All ZoveMExcelling", Charles Wesley.
"Savior Like a Shepherd", Dorothy A. Thrupp.

éTell Me the 0ld, 0ld S%ofy", Katherine Hankey.

"Rise Up, O Men of God", W. P. Merrill.

Scripture.

The following are a few typical Scripture

1-Betts and Hawthorne - Method in Teaching Religion,
Do 452,
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passages that may be used very effectively with the
boy
Isaiah 53, The suffering Servant.
Tuke 4:16-27, Jesus' sermon in Nazareth.
Luke 15, Parablés of the lost sheep,coin and s on.
Mark 10:35-45, The law of servicees
John 21, Onkfeeding the sheep and lambs.
Matthew 28:16-20, The great commission.
Matthew 25:&4-40,18ervice in God's Kingdom,
Romans 12, A life of service, |
1 Corinthians 13, Paul's song of love.
2 Timothy 4:7,8, Paul's farewell to Timothy.
Revelation 21:1-6, 10f26, The New Jerusalem.,

Of course there are many other pictures, songs
and Scripture pissages that may bte used very effectively.
btut only examples are g;ven here, It is necessary for
materials to be used for all ages as they can under-
stand it, at least to a reasonable degree. - "The Children's
Bible"; prepared by Sherman and Kent, and puﬁlished by
Charles Scribmer's Soms, New York, is about the best of
its kind publishéd. It can be easily understood bty one
ten years of age, and early adolescents find great plea-
sure and profit in reading it. Iﬁ is not told in sbry

form but translated in language easily understood.

»
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CONCLUS ION.

There are many organizations that are
indeed préfitable to koys, but these organizations
usually build their programs on the fourfold plan.
It may be contended that they include the whole life,
but in the definite plans of all of these programs,
nothing has teen found for emotional and volitional
training. It is evident, from the study in Part I
of this thesis, that the whole of the sevenfold.
life should have definite training.,

The proklem of this thesis has been to set
forth the characteristics and meeds of the early

adolescent boy, and to suggest a basis of projects

and other activities for méeting these needs. This
has been done by a sevenfold ?lal. The hope is ex-
pressed that those who love boys and'would like- to
have a part in their development, - especially past-
ors of churches in small towns and communities, - who
may read this thesis will btenefit by this study as

much as has the writer. ,

The End.
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APPENDIX
SEX INSTRUCTION.

(Galloway-Biology of Sex, p.p.113-115;134-142,)

"a)Teachers----For the boys: the father or
mature personal friend, teacher, athletic director, etc.

"Teacners at this age need to ke very intimate
and close personally, and capable of giving exact and
reliatle information and the necessary interpretation
without arousing embarrassment or antagonism, and withe-
out over-emphasis.

“b)Purpose and spirit: To secure mental prepa-
ration for.the sexual changes that come to the body, in-
tellect, tastes and emotions; to guard against the temp-
tations to dwell on licentious mental pictures and
ideas, or to indulge in experiments with the organs
and in masturtation; to refine and spiritualize the
tremendous impulses of sex, and to transform them into
sound ideals and habits of self-controlled sex-conduct;
to combine the constructive ideas and emotions of sex
with the other interests and impulses that are appear-
ing, - as friendship, companionship, honor, chivalry,
pride of family, and many others. For the oy who has
coupled the sense of fair dealing and the sex ideas
all through youth, there would e a strong inhitition
working against exploiting a girl.

“c)Content and matter: The elementary facts
of reproduction and sex in organisms, and the changes
that come in human teings at puberty; the internal se-
cretions which produce these changes; the facts con-
cerning seminal emissions,----etc., their natural-
ness, their meaning, and the methods of self-care thsat
are necessary to prevent unnaturalness and harm from
them; the btodily value of sex health in.later life;
the mental and passional characteristics of this period
quite as much as those of the body; the meaning of the
changes in temperament and of the sex longings and ap-
petites; definite warnings, with sound reasons (but
not overstresses) against masturbation; the physiologi-
cal connection of all these conditions and changes,
with genuine fine manhood and womanhood; examples of
chivalrous attitude of men toward women and the meaning
of it(preparatory to the next stage where this sense of
chivalry must function to strengthen self-restraint in
young men); formation of ideals and standards of the
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gentleman in relation to girls, and impressing the reas-
ons why these standards are sound for human teings;
nature-study, btiology, physiology, and religion as these
tear upon sex and character.,

"d) Remarks as to manner, etc.: A division of
lakor is called for in this period. Some of the above
instruction can btest come from the parent or close friend.
Other parts of it can e given tetter in the schoolroom,
in the Sunday-school class, in the gymnasium talk, or else-
where. Sometimes very direct teaching is called for,
sometimes it ought to te incidental to the geneal teaching.
A little examinaztion of the akove list df topics, in the
light of this suggestion, will readily reveal the gener-
al division of the work that will usually meet the needs
test« The school courses in nature~study, physiology,
ticlogy and the social studies ought to furnish the tig
foundation in information and the general Yackground.
These teachings are authoritative, and in large degree im-
personal. For this reason they strengthen greatly the
more individual work of the parents and personal advisers.
The work should not stop here however. The more intimate
teachers of character should help to interpret these facts
which the schools give and to apply them to life. This
is a tremendously important age, and the sex yearnings
are not to be ignored or suppressed, kut are to ke or-
ganized and directed so that their energy may be used to
drive the child intc sound attitudes and courses of acti-
vity. One or two talks by physicians to toys and girls,
separately, may e valuatble, especially if they do not
exaggerate the perverse and mortid aspects of sex.

SPECIAL PROBLENMS OF ADOLESCENT BOYS.
Project 4. To Get Barly and Growing Ideas, Ideals, De-
sires, and Attitudes of Manliness. -- No ser-~
vice we can render a boy in respect to sex character is
more significent than to inspire in him s desire, a
taste, a standard, and a habit of maniiness. Of course
this must come gradually and in accordance with nature.
Qur task is to keep the oy from teing a prig by way of
precocious standards or a rowdy ltecause of delayed stand-
- ards of manliness. We want to make very attractive to
him at every stage just that part of the ideal which is
-most tonic and appropriate to his development then, with
an ambition to keep right up to date in teing & man,
There are at least three steps in this project that we
should keep in mind: - First, we must create and continu-
ally keep alive a desire for manliness. This is to be
done by contact with and admirstion for men. Father,
older trothers, uncleg, and other male heroes stimulate
this desire in the heart of the average oy without any
trouble; Second, a taste and standard of manliness, ap-
propriate to his development. This is more difficult;



btut here again it is the task of the men the oy admires

to exalt to him the kinds of manly traits and powers and
~expressions that he can strive for at his age. This en-
terprise tegins in having health and strength, in activity
and bodily skill, and in courage and energy and initiative.
It passes on into sane guidance and mastery and use of
these powers; and then into generous cooperation and team
work. Gradually this standard of manliness takes into it-
self considerateness, fairness, honor, justice, square
dealing, dependableness, unwillingness to take adveantage
especially of those whom one ought for any reason to help
or protect. It crowns itself finally with democracy, chiv=-
alry, devotion to ideals, service and love; Third, a habit
of manliness. This can come only ty practice of manliness,
fully rewarded by the approval of the men and women he ~
admires most. Our real task for the young toy is to mul=-
tiply these occasions of manliness, give him the very Ttest
and most constructive incentives to meet these occasions
in the manly way, and then to find such means of approving
his behavior as will perpetually fortify his determlnatlon
to contlnue his growth toward these standards.

Project 5. How to Use Most Bffectively the Facts of the
Normal Internal Sex Development. In this
matter of growing up to te men and women there are some
underlying facts which may e made very valuakle to bToth
toys and girls as puterty approaches. In very recent years
we have been learning that certain internal organs,-- duct-
less glands, so called, -- very largely control health, de-
velopment, and life itself. These glands pour their secre=-
tions into the tlood and thus may influence all the tissues
to which the blood goes. The internal sex organs, testes
and ovaries, aside from their normal work of producing the
sex cells, produce secretions: of the kind mentioned.
These secretions:from the sex "glands" have the most pro-
found influence on the development of . body, mind, and tem-
perament . For example, it is Tecause of these secre-
tions that a human Ttaby btefore tirth develops the exter-
nal organs by which we can tell that it is a Toy or a girl
when it is torn. All through the early life of boys and
girls these organs continue to influence their growth and
to make them more and more different until they Tecome ma-
ture men and women. It is not the sperm cells or the ova
or even the use of the sex functions which develop the
normal male and female perfection of todily gualities. It
is rather these internal secretions.

"The rooster or cat whose testes haveleen removed
in early life will not grow up a normal male. Instead
of teing strong and male-spirited he will ecome soft
and fat and lazy and cowardly. Much the same thing hap-
pens if a boy loses his testes through disease or injury

=
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or operation. Bunuchs, made so early in life, are not
strong, open, virile men such as the normal boy wants to
‘become, with a man's appearance and voice and manners;
tut are instead fat, soft, cunning, cften lazy, beardless,
effeminate teings whose voices have not changed to the
man's range. This is not just an unfortunate accident.
It is merely the direct result of destroying the testes,
and thus interfering with the work these internal se-
creticns naturally do for bkoys if the sex processes are
not in any way alused.

"It is worth something to the toy to know that
he can count on this great contritution to his menly life
if he will just let nature take its course. He doesn't
have to use his sex organs to get this full development. ‘
The vest service he can render himself is just to know the
facts, keep his organs clean and free from irritation,
rractice the proper rules for health, protect the geni- ,
tals from accident and injury, refuse to indulge in lewd
imaginings or in unnecessary stimulation of the organs,
and let them make a man of him, If he will only develop
the fine tastes and attitudes that match such a btody, he
will come to the Pest sex and manly development of which
he is capatle.

"Project 6. -~ How to Use the Tendency to Masturbtation,

for Development of Characteres~= For the first
time we are dealing in this project with a phase of sex
interest and expression which is fairly to ke thought of
as unnatural and even perverse. The interest and curiosi-
ty of childhood abtout the sex phenomena is in no sense per-
verse or immodest. It is only our unwise treatment of it
which can make it so. We are now learning that our treat-
ment of masturbation has been no wiser. If parents and
teachers are ever to use this common tendency and practice
of boys for positive educational purposes, the first thing
we must do is to try to understand it. We have used the
extreme case of the chronic masturbator to frightex the
average toy, who prorbably does not masturbate enough to
work any permenent injury either of body or mind., We
have condemned the practice as vile and sinful, have picé-
ured sure physical weakness and disintegration, have theat-
ened mental deterioration and loss of self-respect, if
not actual collapse and insanity. Most physicians and teach-
ers of boys have seen cases in which meny of these Things
are suffered; but many of the most careful students of the
subject, from the mental and nervous point of view, are now.
saying that these 11l effects do not come at all from the
act itself Tut from the fear and dread and worry that arise
from the youth's exaggeration of its evil effects. There
doubtless is much of truth in what these scientists say.



But, put this btoldly, their case seems to the writer
scarcely no more conclusive or helpful than that of those
who have tried to repress masturbation bty heaping condem=-
nation upon it. The truth is, as usual, probabkly some=-
where tetween the two extreme views. We may very well ad-
mit that the amount of masturtation practised by the aver-
age healthy, active toy (end nearly all oys do practice
it more or less) does him no harm, except through some
shame and worry and loss of confidence in himself, due

to what he has Teen told is the general estimate of the
matter.

"The following, in the opinion of the writer,
must be considered as pretty close to the facts: - the
practice, while common, is neither a natural one nor phy-
siclogically necessary to the normal toy; it comes about .
not merely from actual sexual desire btut from early, even
infantile, habits of getting pleasure from playing with
the genitals, from irritations, from experimenting, from
accident, and from coaching bty others; owing to the soli~
tary character of the indulgence and the ease with which
it can bte gratified the tendency of weak or erotic, self-

indulgent, imaginative, inactive, highly nervous individuals

. is toward excess; excessive indulgence is certainly in

- some degree a physioclogical waste and a drain on the ner-
_ vous energy of a growing boy; it tends to increase the
irrability of the sex organs and of the nervous mechanism
controlling it, which makes the habit more certain and
difficult to control, no one can guite escape the feel-
ing that the practice is in itself a nasty one, ard most
toys of fair instincts would have at least a momentary
revulsion of feeling at the close of the act, even with-
out exaggerated cautions; this and other facts tend to
make an excessive masturbator self-conscious and suffer
serious loss of self-confidence and of self-respect.
Furthermore there are several vicious circles in mstur-
bation and its causes and results. In the first place,
any unusual sensitiveness, and irritation of the geni-
tals (as in the case of the urethra, for example) is in-
creased by masturbtation, and in turn the irritation in-
cites to further masturkbation., In the second place,
even when there is no abnormal irritation, the whole
genital area is highly sensitive and the reflexes which
produce erections and conscioumsness are easily set off.
All this incites and rewards handling and experimentation.
In turn the manipulation makes the nervous reactions
more sure and habkitusl. In a word, sensitiveness leads
to the practice and practice tends to increase sensitive-
ness. Again, as we have seen, there is g parently a
normal emotional reaction after the act away from the
enthusiasm which precedes the act. This ranges all the
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way from the weak disgust of satiety to active remorse,
depending on a number of things, including education.
This operation of "“conscience'" in the mental conflict
which goes on, if it does not.check the habit (as it
usually fails to do), leaves a residue of dissatisfac-
tion and worry, and even of despair and neurasthenia in
sensitive boys. It makes them more secretive, more soli-
tary -and thus more exposed to the temptation. Theat is

to say, aside from the desire for the pleasure involved
"in the act, the very state of mind generated by the vari-
cus reactions makes control more difficult. Of course
“this result is even more sure when the youth has teen
scared by the awful pictures of the degrading effects

of masturbation. Excessive masturbtation generates worry
and conflict, and these in turn ultimately act to rein-
force the practice by diminishing self-respect and self-
control.

A 3o far as cure of habitusl masturbvation is con-
cerned, it can come only through breaking up these vicious
circles,--by medical treatment that will remove the local
irritation, or by removing the secrecy and worry and inner
mental conflicts which have grown out of moritid fears.

. This is a task for experts.

"For educative purposes it is pretty clear that
arcusing fears, issuing commands against the practice,
and preaching self-control do not reach the mark. The
best education must come of course tefore the habit is
fixed; it must be prophylactic. The child should be
given the chance to approach the subject without fear or
mortidness; should understand that the normal. boy by
living an active life full of personal and social inter-
ests can keep the practice within narrow limits; should
accept therefore active and wholesome ideals for his own
sex life; should ke encouraged to go in for sports, for
study, for hotbies, for personal physical perfection,
for social worth and adjustment, for service and useful=-
ness; should have trought to his attention the worder-
ful natural work which the secretions from his testes
are doing for his menly development of body, mind and he
ambitions, if he will only give them a full chance;
should realize.that everything he does to disturb or mar
the work of these secretions, even if it may not vitally
injure him, may prevent his highest realization of growth,
__confidence, and happiness. In a word the most effective
way to educate against masturbation is to give the facts
intelligently and without over-emphasis, to inspire full
and constructive attitudes toward the use of the sex
endowment as well as all other endownments, and to keep
the boy's life so full of interesting and v@gorous op-
portunities for acguisition and for expression, that the
curking of masturbation will be quite incidental to the
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general progress of development in his manly ambtitions,

"For the oy who has fallen into the mractice
w1thout having Ttecome a chronic or uncontrolled masture
tator, an understanding teacher can put these fundamental
facts in a sane way and remove the fear and worry that
may exist, and can often secure a gradual reduction, if
not a complete elimination, of the habkit. Here a trusted
friend, somewhat older than himself, can greatly strenge
then his purpose and furnish Ptacking and confidence, al-
ways without encouraging depressing fears as to the out-
come. He needs the posxtlve look ahead to serve as an
incentive.

"Project 7. To Use the Phenomenon of Seminal Emissions
Wholesomely.-— The sscape of the products of
the testes and of the various glands which produce the
seminal fluids is inevitalkle, since whatever absorption
takes place in these organs is less than is normally pro-
duced. This escape may be guiet and gradual, or w ith a
violent orgasm and in considerable guantities. The latter
condition accompanies normal intercourse or the complete
act of masturbation. It may also occur as the result
of merely nervous or mental excitement,-~as in volup-
tuous thoughts or in éreams. The term "seminal emission"
is usually limited to these latter instances. Protably
all normally rotust and healthy youths and men occasion-
ally, and somewhat periodically, experience these enis-
sions in sleep. The constructive use to te made of this
fact is chiefly to explain to the adolescent oy that this
proves he is developing normally toward complete physical
manhood; that he has the capacities and powers, as well
as the impulses of the husband and father; that his mature
responsibilities of making the most of his manhood are
upon him; that the whole situation therefore is quite
normal and is ground for satisfaction and not for uneasi-
ness. Incidentally this positive information has a pre-
cautionary value. In the past, more .than now, quacks
have seized upon the fact of such seminal emissions as a
means of frightening young men who are 1gnorant of the
facts, and have convirced wany that they are in danger of
losing their manly endowment by way of such emissions.
There is absolutely no scientific evidence that occasion=
al emissions mark anything more than vitality or that they
injure health or developnment in the least, except through

these baseless fears.

"However, while such occasional emissions are
a natural means of relief under healthy conditions, it re-
mains true that in certain cases the emissions lecome so
frequent as to e ground for concern and actione There
are a number of conditions which may increase the tendency,



and the family physician should te consulted if there is
reason to telieve that they occur too frequently, or if
there is any disposition to worry. Since seminal emis-
sions during sleep are the outcome of internal stimulation
rather than external, anything which incites the nervous
centers, as voluptuous thoughis, inaginings and dgy
dreams; or which directly excites the genitals, as irri-
tating secretions or the habit of handling them whe ther
in sleep or awake; or which produces & chronically ir-
ritated urethrs, native or arising from masturbation,

or a particularly sensitive set of nervous reflexes,--
may contritute to its increase. BEven the worry about its
frequency may act in the same way. The most effective
cure for this state is just the regimen which will make
him into the most effective men. If he is interested

in vigorous manliness of tody and mind, seminal emissions
will te kept in normal limits Lty the active eXercise,
limited diet, not too warm or luxurious ted, cool and
well ventilated sleeping apariments, wholesome mental in-
terests, and general self-conitrol by which the man comes
to himself .
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