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1'The privilege of adventuring is and has 

been one of the coveted goods of ma.n. n 

-- F. E. Lumley. 

"Who hath smelt wood smoke at twilight? 

Who hath heard the birch logs burUng? 

Who.is quick to read the voices of the night? 

Let him follow with the other, for the young 

mens' feet are turning 

To the camps of proved desire and known delight." 

-- ~dyard Kipling. 



!.. 
0 

~ 
j 

~ 

-1 
Oo 

~ 
<!; 

TABLE OF CONTENTS 

Chapter 

I. 

II. 

III. 

INTRODUCTION • • • • • • • • • • • • • • • • • • • • • • • 
A. The Problem and its Signi fioa!Xle • • • • • • • • • • • 
B. The Method of Procedure. • • • • • • • • • • • • • • • 

1. The Questionnaire • • • • • • • • • • • • • • • • 
2. Survey of Libraries • • • • • • • • • • • • • • • 
3. Additional Sources. • • • • • • • • • • • • • • • c. Method of Analysis of Sources. • • • • • • • • • • • • 

CAMPING: A BRIEF PERSPECTIVE • • • • • • • • • • • • • • • 
A. Early Beginnings • • • • • • • • • • • • • • • • • • • 
B. Specialized ~es of Camps ••• • ••••• • • • • • 
c. Religious Education and Camping •••••••••••• 

SURVEY OF SOURCES IN CAMPING • • • • • • • • • • • • • • • 
A. The Questionnaire Study. • • • • • • • • • • • • • • • 

1. The Questionnaire Form. • • • • • • • • • • • • • 
2. Replies to the Questionnaire •••• • • • •• • • 

a. Sources Listed on Camping in General •••• 
b. Sources on Camp Programs and Projects. • • • 
c. Sources on Camp Leadership •••• • •••• • 
d. Summary of Sources Listed Most Number of 

Times by the Respondents in Order of 
Frequency. • • • • • • • • • • o • • o • • • 

e. Complete List of Sources Secured through 
Questionnaire •••••••••••••••• 

1). Sources for Camping in General •••• 
2). Sources on Camp Programs and Projects. 
3). BookS on Camp Leadership ••••••• 

B. Library Sur,yey • • • • • • • • • • • • • • • • • • • • 
1. Procedure of Survey • • • • • • • • • • • • • • • 
2. Sources Revealed. • • • • • • • • • • • • • • • • 
3. Comparison with Questionnaire Results •••••• 

c. Additional Sources • • • o • • • • • • • • • • • • • • 

D. A Classified Bibliography on Camping ••••••••• 
1. General Sources • • • • • • • • • • • • • • • • • 
2. Camp Objectives and Curriculum Principles •••• 

Pa.ge 

3 
3 
4 
4 
6 
6 .., 

10 
10 
13 
15 

19 
19 
19 
20 
22 
22 
23 

24 

24 
24 
25 
26 
26 
26 
2'1 
29 
29 
31 
32 
33 



3. Camp Programs • • • • • • • • • • • • • • • • • • 34 
a. Study Curricula. • • • • • • • • • • • • • • 34 

1) General Program • • • • • • • • • • • • 34 
2) General Education • • • . • • • • . • • 35 
3) Religious and Character Education • • • 36 
4) Sax Education • • • • • • • • • • • • • 37 
5) Nature Lora • • • • • • • • • • • • • • 38 
6) Stories • • • • • • • • • • • • • • • • 38 
7) Camp Music. • • • • • • • • • • • • • • 39 

b. Camp Activities. • • • • • • • • • • • • • • 40 
1) Games and Athletics • • • • • • • • • • 40 
2) Campfire ?.laterials. • • • • • • • • • • 41 
3) Arts and Crafts • • • • • • • • • • • • 42 

a) General Craft Sources. • • • • • • 42 
b) Basketry and Weaving • • • • • • • 43 
c) Cardboard and Paper Work • • • • • 43 
d) Toy Making , t • • • • • • • • • • 43 
e) Miscellaneous. • • • • • • • • • • 44 

4) Woodcraft and Hiking. • • • • • • • • • 44 
5) Indian Lore • • • • t ' • • • • • • • • 45 
6) MOtion Picture Sources. • • • • • • • • 46 
7) Other Activities. • • • • • • • • • • • 47 

4. Camp Organization and ~dministration. • • • • • • 47 
a. General Organization and Administration. • • 47 
b. Cooperative Participation and Government • • 48 
c. Camp Leadership. • • • • • • • • • • • • • • 48 
d. Buildings and Construction • • • 0, • • • • • 50 
e. Sanitation and ~giene • • • • • • • • • • • 50 

5. Methods for effective character development • • • 50 
6. Measurement and Experimentation • • • • • • • • • 52 
7. Magazine Sources •• • • • • • • • • • • • • • • • 53 
e. Institutional Sources • • • • • • • • • • • • . • 53 

IV. CUR.."iENT TRENDS IN CAMPING AS REVEALED BY AN ANALYSIS OF 
PRDIARY SOURCES • • • • • • • • • • • • • 56 

A. Introduction • • • • • • • • • • • • • • • • • • • • • 56 
B. Subjects Treated in Camp Sources • • • • • • • • • • • 57 

lo Camping and Education • • • • • • • • • • • • • • 57 
a. Educational Opportunity of the Camp. • • • • 57 
b. Contrasts of Old and New Educational 

Approach • • • • • • • • • • • • • • • • • • 60 
c. Sum.l'lJQ.ry. • • • • • • • • • • • • • • • • • • 62 

2. Objectives of C~ping • • • • • • • • • • • • • • 63 
a. The Need of Objectives • • • • • • • • • • • 63 
b. Three Fundamental Considerations • • • • • • 64 
e. Various Aims of Camping. • • • • • • • • • • 64 
d. Sumrrary. • • • • • • • • • • • • • • • • • • 67 

-u-



3. Curriculum of the C~p • • • • • • • • • • • • 69 
a. Program Principles and Methods. • • • • • 69 
b. Rewards and Recognitions. • • • • • • • • 72 
c. Methods for finding the Basis of the 

Organized Program • • • • • • • • • • • • 74 
d. A.cti vi ties in the Program • • • • • • • • 75 
e. Stlm!Ila.ry • • • • • • • • • • • • • • • • • 79 

4. Social Controls in the Camp ••• • • • • • • • 81 
a. Leadership and Social Control • • • • • • 81 
b. Social Pressure and Group Opinion • • • • 83 
c. Other Social Controls • • • • • • • • • • 85 
d. Punishment as a Control • • • • • • • • • 85 
e. Sunma.:ey • • • • • • • • • • • • • • • • • 86 

£. Camping and Character. • • • • • • • • • • • • 88 
a. Factors Affecting Character • • • • • • • 88 
b. Good and Bad Effects of Camp. • • • • • • 89 
c. Summary • • • • • • • • • • • • • • • • • 91 

6. Camping and Religious Education. • • • • • • • 92 
a. The Place of Religion in Camp • • • • • • 92 
b. Religious Education A~thods in Camp •• • • 94 

1) The Camp Chapel. • • • • • • • • • • 94 
2) Vesper Hour with the Tent Group. • • 95 
3) In the Dining Lodge. • • • • • • • • 96 
4) Sunday in Camp • • • • • • • • • • • 97 
5) Other Methods. • • • • • • • • • • • 97 

c. Summa.:ey • • • • • • • • • • • • • • • • • 98 
7. Personnel Work in Camp • • • • • • . • • • • • 99 

a. Two Current Educational Emphases. • • • • 99 
b. Limitations and Opportunity of Camps for 

Individual Behaviour Adjustment • • • • • 100 
1) Lbitations of Camp for Character 

Building • • • • • • • • • • • • • • 100 
2) Opportunity of Camp for Behaviour 

.Adjustment . • • • • • • • • • • • • 101 
c. The Problem of ~~!adjustment. • • • • • • 103 
d. Camp Personnel Program and Methods. • • • 104 
e. Su.1'11rrl.ary • • • • • • • • • • • • • • • • • 107 

a. Camp Administration. • • • • • • • • • • • • • 108 
a. The C.9mp Staff. • • • • • . • • • • • • • 108 
b. Selection of Leaders. • • • • • • • • • • 110 
c. Function of the Counselor • • • • • • • • 112 
d. Training for Leadership • • • • • • • • • 113 

l) Training Campers for Leadership. • • 113 
2) Pra-osmp Ni.&thods for Training. • • • 114 
3) Program of Training in Camp. • • • • 116 

e. Qualities of Effective Leadership • • • • 117 
f. Testing the Leaders Effectiveness • • .. • 119 
g. Summary • • • • • • • • • • • • • • • • • 120 



9. Camp Equipment •••••••••••••• • • 121 
a. Equipment of Camp. • • • • • • • • • • • 121 
b. Evaluation of Leadership and Equipment • 122 

10. Measuring the Results of the Camp Experience. 122 
a. Importance of Measuring Results of 

Camp Experience. • • • • • • • • • • • • 122 
b. Methods of Measurement • • • • • • • • • 123 
o. Summar, ••• • ••••••••••••• 123 

c. Current Trends and Needed Rasae.roh • • • • • • • • 125 

v. CONCLUSION ••• • • • • • •• • • • • •••••••• • 129 



I. Cl.Al!P TYPES AND QUESTIONNAIRE DISTl:UBUTIOW. • • • 5 

II. QUESTIONNAIRE RESPO!mE. • • • • • • • • • • • • 20 

( 
III. RETURNS BY STATES. • • • • • • • • • • • ••• 20 

IV • RETURN l>A.TES OF QUESTIONNAIRE. • • • • • • . • • • 21 

V • SOURCES LISTED IN LIBRARY CATALOGUES • • • • • • 28 

-v-



FORMS 

I. QUESTIONNl&.IllE FORM • •• • • • • • • • • • • • • • 19 

II. FOIDII FOR LIBRARY SURVEY. • • • • • • • • • • • • • 26 

-vi-



CHA.PTER I 

INTRODUCTION 

A. The Problem and its 
Significance. 

B. Method of Procedure. 

1. The Questionnaire. 
2. Survey of Libraries. 
3. Additional Sources. 

c. Method of Analysis 
of Sources. 



''The organized summer camp is the most important step in 

education which America has given the world." 

-- Charles w. Eliot. 
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One of the special interests of this analysis, due to the profession 

of the investigator, is to determine the status of religious education 

in present-day camping. Another consideration is the contribution 

Which religious education can ll'Qke to camping. 

This stuey may be considered significant belause it oontri-

butes a list of sources on the principles and methods, curricula, or-

ganization ard administration, and other phases of camping. Besides 

the list of helpful sources for camp leaders and directors, the anal-

ysis gives a picture of present-day camping as it is portrayed qy 

outstanding representatives of the camping movement; it draws up eon-

elusions concerning the trend of thought regarding camping and offers 

recommendations furthering the usefulness of the summer camp. 

B. Method of Procedure. 

Data for this stuey were gathered by means of a questionnaire 

sent to leading camp directors; by a survey of the books listed in the 

card-catalogues of several leading libraries; from bibliographies in 

standard workS on camping; and through personal contact with exper-

ienced camp leaders. The second part of the investigation consists 

of an analysis of the five books referred to on the questionnaire the 

most number of times. 

1. The Questionnaire. 

A return post-card questionnaire 1 was sent to five hundred 

camp directors. The directors were selected from Porter Sargent's 

• • • • • 
1. For the questionnaire form see page 17. 



Handbook of Summer Camps for 1931, which directory was recommended by 

H. w. Gibson, nationally known camp director. The basis of selection 

of the five hundred to whom the questionnaire card was mailed was the 

size and type of camp. Cards were sent to camps having an enrollment 

of two hundred or more. They were sent to directors representing 

camps of various types. The types of camps and the distribution of 

questionnait•es are shown in the table. 

TABLE I. Camp Types and Questionnaire Distribution. 

Boy Scouts of America 
Girl Scouts 
Y. W. C. A. 
Y·~••,,c. A. 
Camp Fire Girls 
Church Camps 
Salvation Army Camps 
Y.M.H.A.. 
Boy Rangers of America 
Red Cross Camps 

Private Camps 

Question;airea 

50 
50 
50 
52 
25 
25 
18 
10 
7 
3 

210 ---
Total NUmber of Questionnaires 500 

A total of forty questionnaires were returned of which s1::z: 

did not list sources. The thirty-four respondents listed forty-

eight different sources. The respondents were from widely distri-

buted areas and from representative camps of the various numbtr of 
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t,vpes indicated above. The questionnaire is further discussed in 

chapter three. 

2. Survey of Libraries. 

The second step was the survey of the file catalogues of 

two large city libraries, two outstanding university libraries, 

and the libraries of two ~ew York theological seminaries. Those 

selected were New York City and Chicago Public Libraries, the 

libraries of the University of Chicago and of the Teachers' Col-

lege of Columbia University, and the libraries of the ITnion 

Theological Seminary and The Bibl leal Seminary in ~few York. 

All books in each library found in the card-catalogue 

under the classification of camping were listed according to 

author, title, date of publication and nature of content. Many 

sources were added to the questionnaire list by this procedure. 

The questionnaire makes it evident that there are many sources 

in this list with which camp leaders are not familiar. 

3. Additional Sources. 

Part of the bibliography was contributed by two books: 

Sources of Information on Play and Recreation by Marguerita P. 

2 
Williams, and Camping and Character by H. s. Dimock and c. E. 

Hendry. 3 

• • • • • 
2. Published by The Russel Sage Foundation, New York, 1927 
3. Published by The Association Press, New York, 1929 



Some of the sources listed have coma out of experience in 

camping and through contact with camp counselors and directors who 

sugge·stad the bookS which they found to be most helpful in their 

particular camp activities. This method of persoM&interview was 

found to be most fruitful for securing sources which had stood 

the test of practical usa and experience. 

c. Method of Analysis of Sources. 

The five sources referred to the most number of times on 

the questionnaire were analysed for the purpose of determining the 

topics covered. Through the analysis the factors both stressed and 

omitted in camping in general were discovered. 

The method of the analysis was to organize the topics 

discussed ~ these five authors on a chart in pa.:ra.:llal columns. 

This necessitated discrimination of the points, placing those 

together relating to the same subject. Columns having topics 

treated by several of the sources were well filled with notes. 

Where one author alone discussed a: subject the blank spaces in the 

column after the other sources called attention to the fact that 

this topic had been neglected. The size of the chart and the 

number of columns increased as new topics ware discussed. The lead­

ing points of each book were thus charted. The summary of these 

topics composes the main boqy of topics stressed by summer camps 

at the present time. The blank spaces on the chart revealed 

what is receiving little stress. At the same time ideas not 



-a-

discussed b,y any of the authors which might well be included in the 

curricula of camping were revealed •• Such results will serve as a 

basis for making conclusions concerning the curricula and governing 

principles of camping and also in making recommendations for the 

increased usefulness of summer camps. The analysis of the sources 

is treated in chapter four. 



CHA.Pi'.ER II 

CA'MPINGa .4 BRIEF PERSPECTIVE 

A• Early Beginnings. 

B. Specialized Types of Camps. 

c. Religious Education and 
Camping. 



"I love the unimproved works of God"• 

-- Anonymous. 

"~ St. Nicholas, 

I have a sudden passion for the wild wood -

We shall be free as air in the wild wood -

What say you? Shall we go?" 

-· Robin Hood. 



II 

CAltPING - A BRIEF PERSPECTIVE 

A.. Early Beginnings. 

Modern camps have grown out of definite need. Because city 

life denies children normal social and natural opportunities, the 

recreational freedom of the open spaces, and a chance to observe 

nature and take part in the processes of producing things, organized 

camps came into being. Hill states the need thus, 

"When backyards became mere clothes lines, and servants did all 
the interesting things in the kitchens, and fathers became 
inaccessible behind the walls of office buildings and factories, 
new provisions had to be made for the children.•• 1 

What was first regarded solely as recreational is now 

S.00'8'pted as essentialto the best development of boys and girls. 

During the last twent,y years, organized camps nave sprur~ up liter-

ally by the hundreds. From only three c~~s in 1893, they have 

increased to over thirty-five hundred in 1932. The movement, start-

ad in America., has spread across Europe, and even Russia has adopt-

ad the idea. 

The r.oots of modern camping extend back into the past. 

There is not agreement as to who established the first organized 

summer camp. Few movements or institutions spring full formed from 

a sin~le brain. Different factors and many persons undoubtedly 

••••• 
1. Hill, R. c., In Camp Youth Serves Itself. Tb.e Child Study 

Association, New York 

·10-
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contributed to its growth. 

One of the first bookS on camping as a recreation was en-

titled Woodcraft and written b,y George w. Sears under the pseudo~ 

of "Nessmuk". It appeared in 1888 and was writ ten for those who 

wished to go into the woods for pleasure, rest, and relaxation. In 

the seventies of the nineteenth centur.r the books b.Y the Rev. W.H.H. 

Murray, popularly known as "Adirondack Murray~ created much interest 

in the out-of-doors. According to Sargent, Murray may be regarded, 

not so much as the father of the boys' sum.-ner camp, but rather as 

father of the great outdoor movement from which camping spraQg. 

~Urr&J's camping theory was that of personal recreation, and his 

vivid descriptions of the glories of the open spaces helped to give 

birth to the camp movemettt. 2 Writers of boys' stories for this per-

iod also stressed the attractions of outdoor life. Books of this 

type stimulated the imagination and made youth long for the joys 

which camping could fUrnish. 

Civil War encampments took the youth of the nation into 

this new realm. In connection with the Civil ~ar was organized the 

first summer camp. Investigation by Eugene H. Lehman lad him to 

honor Frederick William Gunn as father of the modern camping move-

ment. In 1861 he founded Camp Gunnery in Connecticut. From the 

point of view of purpose, size, and program, it was a r~larly 

established camp. Mr. Gunn was also the founder of the Gunner,v 

••••• 
2. Porter Sargent, Handbook of S~~ar Camps, 1930 Annual, P• 19-23. 



School at Washington, Connecticut, one of the prominent schools of 

the time, among whose patrons were General John c. Fremont and Henry 

Ward Beecher. BelieVing that the smmmer vacation was too long a per-

iod of idleness for tbe boys, Gunn took his pupils to camp for edu-

cational purposes. Recreation and general educational training were 

therefore faatured. 3 

The first organized camp having the bast features of the 

modern summer camp was Camp Chocorua established in New Hampshire by 
3 

Ernest Balch in 1881 and continuing until 1889. Camp Chocorua grew 

out of deliberate planning to meat a particular need, namely, that 

th.e boys should be trained for life through the camp aoti vi ties. 

The work of the camp therefore was done by the boys and staff to-

gather. Sargent evaluates the camp thus, 

•'Mr. Balch not only put into exacut ion a oarefullY'~thgught out 
educational plan but he established a school of imitators and 
disciples who followed his practices and out of which came the 
organized summer camp as we know it today." 4 

Through the influence of Camp Chocorua, the Rev. Mr. 

Nichols opened Camp Asquam in 1882. N~y leaders of outstanding 

camps ware trained in Asquam. 

Dr. c. Hanford Henderson, a well-known author and educator, 
. 

established one of the first educational camps in 1898, Camp Marien-

field which was started purely for the purpose of study. In the 

mornings the campers worked, playing in the afternoons, and giving 

• • • • • 
3. Cf., Porter Sargent, Handbook of Summar Camps, 1931 Annual, P• 33-36. 
4. Ibid., P• 36. 



the evenings to social events. The directors rea.li!Zed tl:at they 

were facing an inmense opportunity, "the chance to weave the days 

into a larger pattern and to draw the outline of a new and more 

self-reliant type of boy." 5 The result was that the daily program 

was changed. Directed occupations and activities were emphasized 

more than the formal studies of the curriculum. Dr. Henderson 

evaluates the experience as follows, 

"It was not simply what a boy Imew, it was even more what he 
was and what he would do. The moral test became equally 
practical and intimate, was a. bey a good compa.nion; did he 
.share willingly; could he be depended upon; was he a gracious 
welcome member of the group? Boys accustomed to having 
everything do·ne for them are suddenly called upon to do things 
for themselves; accustomed to having their own way the.y are 
suddenly balked by the imperative demands of the group. Life 
at a. summer camp discovers the real stuff of which a boy is 
made." 6 

The early beginnir€S of camping may be summarized thus, 

"~To man can be justly called the father of the organized summer 
camp, for the reason that a. number of men were working on the 
idea. at the same time, none having heard of what the others 
were doing and each under the impression that he was attempting 
a new and untried thing. •• 7 

uThe modern camp movement has been contributed to by many bUt 
the organized camp is essentially an educational institution. 
As such it was originated and bas been developed by educators, 
those who were concerned with the lives of the younger and 
their training for adulthood." 8 

B. Specialized T,ypes Appear. 

• • • • • 
5. Porter Sargent, Handbook of Summer Camps, 1931 Annual, P• 38. 
6. Ibid., P• 36. 
7. G. w. Hinckley, Good Will Camps. Sargent's Handbook of Summer 

Camps, 1930 Annual, P• 19-23. 
a. Porter Sargent, Handbook of Summer Camps, 1931 Annual, P• 35. 



Camping grew. B,v the end of the last century there were 

about a score of camps for boys. In the first decade of this century 

ma~ camps were established and special types of camps developed. 

Some camps sought to improve the health of weak boys, others had 

social welfare in mind, while others were domina ted by religious 

motives. The first camp for girls was established in 1890 by Pro-

fessor Fontaine. Natural saieoee was the chief interest in this 

camp. In 1902 Laura. I. Matoon established Camp Kehonka in New Ramp-

shire for girls. Society was startled at the idea of taking res-

pecta.ble New York girls in their teens into the woods. "It soan-

dalized some of the good schoolmistresses to hear that Miss Matoon 

let the girls run around in the broad daylight in bloomers."'$ 

Schools, colleges, and other institutions soon developed 

camps of their own. The oldest camp with Jewish clientele is Camp 

Cobbossee for bo.vs, established in 1902. Jewish camps are now 

found in every part of the land. Military institutions rapidl1 

opened camps and today practically all military schools have some 

form of summer encampment. Later developments have been the tutor-

ing camp and the ranch and trail camps. Theodore Roosevelt popu• 

la.rized ranch life and now there are many dude ranches and organized 

Western ranch schools and camps. The winter camp is a project that 

has not yet been fully worked out. The latest development is that 

of camp-schools Which are an attempt to combine the best features 

• • • • • 
9. Ibid., P. 35 • 

• 
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J , 

of both the school and the camp in an all year program. 10 

c. Religious Education and Camping. 

Episcopal and Baptist churches have been foremost in sum-

mer camp work for boys and girls. Sargent's survey shows that the 

field of church camping as yet is almost untouched. 

Church camps are usually open for a month or two when the 

boy or girl may attend for a brief period. Some of the camps reserve 

a period for mothers and younger children. Membership is generally 

limited to the children of the church organiz~tion. A church camp 

was one of the early pioneers in camping for girls, Camp 4ltmount. 

In 1898 the Young Woman's Bible Training Movement of Albany, New 

York, established a camp. Camps of this type are conducted as a 

means of bringing young women under religious influence, as wail as 

to provide a hap~y and healthful vacation for them. 11 

In the Episcopal Church the Order of Sir Galahad endeavors 

to interpret religiou to boys in terms of recreational interests by 

rituals, initiations, vows, pageants, and service. The camps of this 

group have a part in helping to make their boys' religiON real, their 

morals olean, their bodies strong, and their minds keen. The first 

camp of this group, Camp 0-At-Ka, was opened in 1906. 12 

The Salvation Army conducts forty camps in different parts 

• • • • • 
10. Ibid., q£., ,p. 41-45. 
11. Cf., Porter Saraent, Handbook of Summer Camps, 1931 Annual, p~ 233. 
12 • . ct., Ibid., P• 233-236. 



of the country, a. number of which offer children and their mothers 

a summer vacation free of cost. Their camps aooomodate close to 

12 
five thousand peonle each 'summer. 

Religious educators have realized the great value of the 

S'WllmSr camp for youth of the chu.rch. Practically all religious 

denominations conduct summer young peoples' conferences, some one 

the basis of schools and collages, and others on a camp basis. The 

pioneers in the field of summer leadership training for older boys 

and girls were the I~ernational Older Boys' and Girls' Camp Confer~ 

ences established in 1914 by the I~ernational Sunday' School A.sso-

elation. The International Council of Religious Education has taken 

over the direction of these camps recently. Strategic centers have 

been located for the camps so that each camp serves its section of 

the country. At the present time the eastern, central, and western 

areas are covered by these high-grade camps. The work has given an 

impetus to the su~~er leadership among older boys and girls. It has 

led to the establishing of camps and summer conferences by states and 

provinces, denominations and city organizations all over North Am-

erica. Each year such camps and conferences inspire and train close 

13 to thirty-five thousand young people. 

The main purpose of the International camps is to discover 
for 

and trainAChristian leadership and to lead youth into the fullness of 

Christian living.l4 Other factors stated in their purpose are, 

• • • • • 
13. Cf., The Akita., March, 1932, International Council of Religious 

Education, Chicago. 
14. Cf., The Akita, Januar,y, 1931, P• 3. International Council of 

Religious Education, Chicago. 
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"1. To bring small groups of young people together who have 
committed themselves to a thorough-going application of 
Christian principles for fellowship and discussion of 
constructive courses of action. 

2. To give special training in cooperative work to represent­
atives of county and state groups. 

3. To do pioneer work in principles and technics of camp 
administration. 

4. To give young people a share in the curriculum-making pro­
cess of the International Council of Religious Education. 

5. To give experience to selected leaders from different 
denominations. 

6. To give a high type of training and first-hand contact with 
new developments in youth programs for carefUlly picked 
young people from local churches." 15 

Such a program in leadership and youth education in camp 

is a challenge to thi local church. The church should increasingly 

become aware of the educational values ofthe ~er camp • 

• • • • • 
15. The Akita, l~rch, 1932, P• 2. The International Council of 

Religious Education, Chicago. 
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"Knowledge is of two kinds • we know a 

subject ourselves or we know where we 

can find information upon it." 

-- Ben Johnson. 



III 

SURVEY OF SOURCES ON CAMPING 

A. The ~estionnaire Study. 

1. The Qaestionnaire Form. 

The following questionnaire was sent to five hundred camp 

directors, and the replies furnished a source for the present study. 

Campa • • • • • • • • • • 

1. What three bookS do you consider most helpful with reference 
to camping in general! 
Title. • • • • • • • • • • • Author• • • • • • • • • • 
Title. • • • • • • • • • • • Author. • • • • • • • • • 
Title. • • • • • • • • • • • A.utbor. • • • • • • • • • 

2. What are the two best sources, bookS or otherwise, With 
reference to camp programs and proJects! 

• • 
• • 
• • 

Title ••••• • • • • • • • Author •••• • ••••••• 
Title. • • • • • • • • • • • A.uthor •••• • ••••• • • 

3. What do you consider the best book on camp leadership! 
Title • • • • • • • • • • • • A.ut bar. • • • • • • • • • • • 

Signatures •••••••••••• 

The first question was asked in order to determine what 

camp directors were reading and the nature of the sources with 

which they were familar. The problems of leadership and program 

are fundamental to every camp. Therefore the remaining questions 

endeavored to discover material relating to these. Responses were 

best in answer to question two, asking for sources on program and pro~-

1ects. This is probably due to the fact that it is a practical pro:&-

.lam ever,y director faces. Returns in regard to sources on leader-
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ship were few, indicating a lack of materials in this field. 1 

2. The Replies to the Questionnaire. 

Of the fiWe hundred questionnaire-cards sent out forty were 

returned. Only thirty-four of these were of use in the survey. The 

accompanyir~ table summarizes the returns. 

fABLE II. Qnestionnaire Response. 

Iuformation submitted 
Missent in mail 
Discontinued camps 

Total 

34 
4 
2 

40 

T~ugh the respondents were few, they were distributed over 

a wide geographic area. This increases the value of the replies 

since every section of the country is represented. The following 

table indicates the distribution. 

TABLE III. Returns by States. .• 
Alabama 1 Michigan 1 
Arizona 1 ~iebraslra 1 
California 3 New Hampshire 2 
Colorado 3 New Jersey 1 
Connecticut 2 New Mexico 1 
Idaho 1 New York 6 
Kansas 1 North Carolina 1 
Kentuclq 1 Ohio 4 
Louisiana 1 Wisconsin 1 
Maryland 2 Unknown 1 

Total 34 

• • • • • 
1. See page 5 for chart of distribution and basis of selection. 
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The small returns may be due to the date on which the cards 

were mailed, or to the nature of the questions. The cards were sent 

earlY in June at the height of activity in preparing for summer camps. 

An analysis of the dates on which the cards were returned seems to 

indicate that a better response would have been secured if the ques-

tionnaire had been mailed during the actual camp season. Though the 

cards were sent earlY in JUne, the majority of them were not returned 

until late in JUly. The table below shows the months in which the 

cards bearing information were returned. 

TABLE IV. Return-dates of Questionnaires. 

June 10 
July 22 
August 1 
September 1 

Total 34 

Another consideration is that camp directors as a group 

have not been circularized to the extent that educators have. A• 

mong the group as a whole there might not be such a keen sense of 

the value of this method of investigation. Many directors do not 

give their full time to camping activities. In the winter months 
is 

the,y are busy in other fields of labor and their attention~diYerted 

by other interests. 

The few zetarns ~lso indicate that the directors are ig-

norant of the many sources which might be of aid to them in their 

work. This is borne out by the many sources d1 scovered through the 



library and personal survey. One of the values of this stu~ is to 

list such sources. 

a. Sources Listed on Camping in General. 

Twenty-five ~ifferent sources were listed in reply to the 
I 

question requesting the three best books with reference to camping in 

general. Frequently the same book was recommended by different dirac-

tors. The list might well serve as a select reference library for 

2 camp leaders. The five bookS referred to the most in this section, in 

the order of frequency, were, 

Camping and Character, H.s. Dimock and C.E. Hendry. 
Creative Camping, Joshua Lieberman. 
Camping and ~ducation, Bernard W~son. 
Camp 1~nagement, H.W. Gibson. 
Camping and Woodcraft, Horace Kephart. 

b. Sources on Camp Programs and Projects. 

A total of thirty-two sources on camp program and projects 

were listed by the respondents. 1'he complete list will be found at 

the end of the present chapter. Two books given in the list of the 

five best general sources above also are found in the five bookS re-

ferred to the most for program and projects. The bookS are Creative 

Camping by Lieberman, and Camping and Education by Mason. The most 

prominent sources in the order of frequency in this list are, 

Creative Camping, Joshua Lieberman· 
Games and Recreational l~thods, Charles F. Smith. 
Magic Casements, Ruth Perkins. 
Monthly Library of Camping, H.W. Gibson. 
Camping and Education, Bernard Mason. 
Boyways, A.B. Hamilton . 

• • • • • 
2. For c ompleta list sea page 11. 



c. Sources on Camp Leadership. 

This question brought the least number of replies though 

there was more agreement on the books listed. All, however, did not 

list sources on leadership. Some respondents omitted this question 

while others remarked in the space "fOr the answer about the lack of 

books in regard to this phase of camping. The twenty-eight directors 

wh" suggested sources listed eleven different books. This signifies 

a dearth of material in the field. The five books listed most often 

in order of frequency were, 

Camping and Character, H.s. Dimock and C.E. Hendr.y, 
Camping and Education, Bernard Mason, 
Creative Camping, Joshua Lieberman, 
Boyways, A.E. Hamilton. 
Training Camp Leaders, W.t. Stone. 

All but one of these sources has been listed at least once 

among the five books referred to most, the additional source being 

Stone's leaflet, Training Camp Leaders. 

The returns on this question indicate clearly that sources 

on camp leadership are inadequate. This is shown by the small number 

of different books listed, and by the frequent listing of the same 

book. The ursolicited comments of several respondents show this need. 

Ruth Pearson of Camp Pawatinilr.a wrote, "The best book on camp leader-

ship is yet to be found." W.E. Thomas of Camp Sheldon, the Nebraska 

State Y. M. c. A.. Camp, wrote that there were few available books on 

camp leadership and that this was a splendid field for someone to 

develop. Beulah Diller wrote that ~ch a book is yet to be written, 

and that as yet there are not any good books written about camping 

in general. 



All the replies suggest that camp leaders c:to not avail 

themselves of sources, howsoever insufficient they~ be. The study 

following will answer the question as to adequaep of sources, 

OrdeJ 

1. 

2. 

3. 
4. 
5. 

6. 
'1. 
s. 
e. 

10. 

d, Summary of sources listed most number of times by the 
respondents in order of frequency. 

Book Author Ques, 1 Ques. 2 Ques. 3 Total 
General Program Leader-

shit> 
~amping and Character Dimock!- 22 a 30 

Hendrv 
Creative Camping Lieber- 13 5 4 22 

man 
Camoing and Education Mason 11 2 6 19 
Came :Management Gibson ? '1 
Games and Reerea-

tional Methods Smith 5 .!5 
Ca.mt>ing and. Woodcraft Ket>hart 4 4 
:0. 

'1:1 Hamil tot: 2 2 4 
Ma.q-ic Casements Perkins 3 3 
Monthly Library of 

Camroin.oo Gibsnn 2 2 
Camp Leadership Stone 2 2 

On the basis of the questionnaire, these ten sources appear 

to be the best available books on camping. The first four and the 

sf :x::th of these books are to be analysed to determine the subjects 

which are being stressed in present-day camping. 

e, Complete List of Sources Secured Throqgh Questionnaire. 

(1) Sources for ~ping in General. 

Allen R. K., Camps and Their Modern A.dministration. 
Boy Scouts of America, Boy Scout Manual. 
Dimock, H. s. and Hendry, c. E., Camping and Character. 
Gibson, H. w., Camp Management. 
Gibson, H. w., MonthlY Library of Camping. 
Girl Scouts, Inc., Kettles and Campfires. 
Hamilton, A. E., Boyways. 
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Kephart, H. K., Camping and Woodcraft. 
Kephart, H. K., The Book of Woodcraft. 
La Porte, Recreational Leadership for Boys. 
Lehman, E., Spaulding's Camps and Camp Manuals. 
Lieberman, J., Creative Camping. 
Mas on, B. , Camp.1ng and Educa t1 on. 
Playground and Recreation A.ssociation, Camping Out. 
Rohrboagh, L., Handy and Kits. 
Seton, E. T., Book of Woodcraft. 
Seton, E. T., Birch Bark Rolle 
Smith, c. F., Games and Recreational Met hods. 
System Bible Company, System Bible Study. 
Ward, H. w., Camping Ideal• 
Wier, L. H., Camps and Campiqr. 
Wier, L. H., Camping Out. 
Wylie, w. s. H., Nature Stories. 

{2) Sources on Camp Program and Projects. 

Beard, D., Shacks, Shelters, and Shanties. 
Boy Scout Service Librar,y. 
Boy Scouts of America, Sooutmaster•s Handbook. 
Campfire Girls, Annual Camp Conference Notes. 
Camping Magazine, Csmp Directors Association of America. 
Cheley, F. H., Boy Stuff Publications. 
Cheley, F. H., and Baker, G. c., Camping and Outing J.ctivities. 
Di~ock H. s., and Hendry, c. E., Camping and Character. 
Forbush and Allen, Book of Games. 
Gtbson, H. w., Monthly Library of Ca.111ping. 
Gibson, H. W., Camp Management. 
Gibson, H. w., Camping Out. 
Girl Scouts, Inc., Girl Scout Service Library. 
Hamilton, A. E., Boyways. 
Harbin, E. o., Phunologv. 
Kephart, H., Camping and Woodcraft. 
Lieberman, J., Creative Camping. 
Mason, B., Camping and Education. 
National Council of Boys' Central Y. M. c. A. Work, Chicago. 
National Camp Directors Bulletins, Campfire Girls Inc., New York# 
Perkins, R., Magic Casements. 
Perkins, R., Program 1.18.king and Record Keeping. 
Sargent, Porter, Handbook of Summer Camps. (Annual) 
Scouting Magazirl(l), Boy Scouts of Ameria.a. 
Seton, E. T., Birch Bark Roll. 
Seton, E. T., Book of Woodcraft. 
Smith, c. F., Gar'!!es and Recrea t tonal Met hods. 



(3) Books on Camp Leadership. 

Camping Magazine, Camp Directors Association of America. 
Dimock, H. s. and Hendry, c. E.-, Camping and Character. 
Esprey, Leaders of Girls. 
Gregg, A. J., Group Leaders and Boy Character. 
Hamilton, A. E., Boyways. 
Lieberman, J., Creative ~ping. 
Mason, B., Camping and Edacat ion. 
Powell, Lord Baden, Scoutmastership. 
Stearns, A. E. Challenge to Youth. 
Stone, W. L., Training Camp Leaders. 

B. Library Survey • 

. 1 Procedure of Survey. 

File Catalogues of the libraries of two large cities, New 

York and Chicago Public Libraries; two New York City theological sam-

inaries, Union Theological Seminary and The Biblical Seminary in New 

York; and two leading universities, The Uhiversity of Chicago and 

Teachers' College, Columbia University, were surveyed. The r~blic 

Library of Denvei1 Colorado, was also investigated but revealed no 

addit iona 1 sources. 

All sources listed in the card catalogues of the libraries 

under the caption "Camping .. were noted, the following form being used 

in compiling data. 

Form for Librar.r Survey. 

Author Book Content Publisher Date 
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2. Sources Revealed. 

The number of bookS in the library of the Union Theological 

Seminary were so few and of mill.Or importance that they have been o-

mitted from the charts summarizing the bookS found in this survey. 

follows. 

The number of sources discovered in each librar,v were a.s 

Number of Sources in Libraries. 

Chicago Public Library 
New York Public Library 
Columbia Uni varsity 
Chicago University 
Biblical Seminar, in New York 

68 
56 
41 
36 
13 

The chart on the following page shows the bookS found list-

ad two or more times in the libraries. Books which are listed on~ 

once in all of the libraries will be placed in the classified .Biblio­

graphy on Ojmping. 
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TABLE v. Sources Listed in Librar,y Catalogues. 

Astericks indicate bookS in libraries. 
8. :c "-<:> ~ 1:. 

~...j ()<.!> ... s 
Author <-1 < ~ - ->= 

Sources • 0 
~n: ~0.: ~~ ... <:; vj" 

c3 I~ SCJ 0~ Qj~ 
0 

H.B. Bashore Sanitation and Recreation of' • * • 
Camps. 

D. Beard New Ideas for Out-of-doors. • * 
L. Beard On The Trail. • • 
A.B. Bond SCientific American Boy. • • 
G.s. Byron Campers Own Book. * * 
w.s. Carpenter Winter Camping. * * 
E. Cave Boys Own Camp Book. * * * * 
E. Cave Boy Scout Hike Book. • • * 
F.H. Cheley Boys Book of Camping • * 
F. H.OI.eley and Camp and Outing Activities. * * * • • 

G,c. Baker 
A.W. Coale Summer in the Girls Camp * • 
H.s. Dimock Character Education in Summer 

Camps. * * * 
H.s. Dimock and Camping and Character * • * 

c.E. Hendry 
H.W.F. Davies Out-of-doors With Youth • • 
H.w. Gibson Camping for Boys • * • • 
H.w. Gibson Camp Life in the Woods * * 
H.W. Gibson Monthly Library of' Camping • • 
Girl Scouts, Inc. Ca.mpward Ho1 * * • 
Great Britain Notes on Camping * • * * 
Beard of Education 
G.G. Grinell Harper's Camping and ScoutiQg * • 
H. B. Hewitt School Camps: Value and • • 

Organization 
G.w. Hinckley Roughing It With Boys * • 
M.R. Hofer Camp Recreation and Pageants * • • * 
E. Jessup Boys Book of Camp Life • • 
E. Jessup Roughing It Smoothly • * 
H. Kephart Camp Cooke17 • * * 
H. Kephart Camping and Woodcraft * * • 
J. Lieberman Creative Camping • • 
J. Marks Vacation Camping for Girls * * * 

// B.s. Mason Camping and Education * • 
w.H. Miller Campcraft: Practice and * • • 

Equipment 
W.H. Miller Camping Ottt • • 
Pla;vground and Camping Out * * • * 
Recreation Assoc. 
R. Perkins :Magie Casements * • * 
M.M. Ready Orgac.ized Summer Camps • • • * 
JL.M. Ready Camps in Higher Educat ion * • 
J .E. Sanders Safety & Health in Canps * * 
P. Sargent Ban dbook of' Summer Camps • • • • • 
L. B. Sharp Education and Summer Camps * * • 
C. F. Smith Games and Recreational Methods * * 
R. W. Ure Boy Campers Problems * • 
H. W. Yi'nack The Camping Ideal * * 
H. w. Whack More About Summer Camps * * * 



Examination of the above table shoWs that the libraries 

have an abundance of the popular type of bookS on camping, and that 

the universities have moRe specialized sources which deal more with 

problems facing the administrator. This is to be expected for these 

centers are in closer touchwith the field in training leaders for 

camp work. 

3~ Comparison with Questionnaire Results. 

Of the ten bookS listed by the directors all except two 

were fo~nd in the table of library sources. The two sources not 

&ivan were Boyways by Eamilton, and Trainir€ Camp Leaders by Stone. 

Each phase of the survey yielded sources not found in 

others. The questionnaire sources are more up-to-date and so can 

reveal the current trends in the camping field. The variety of 

material found in the libraries and through lists furnished by camp 

leaders independent of the questionnaire indicat&Sthat there are 

many valuable sources which are unknown to many directors and lead ... 

ers. It is the aim of this thesis to present a comprehensive list 

of sources useful for research and study in this field of expanding 

interest. 

o. Additional So~ces. 

Many valuable and useful sources which, have been listed 

were secured through interviews with camp leaders and directors, 

and lists which they supplied. The majority of the bookS on spe­

cific activities were secured in this manner. These are found 



listed in the Classified Bibliograpn, on Camping at the end of this 

chapter. 

Institutions active in boys'and firl~work may also serve 

as valuable sources of information on camping. These organizations 

are dealing directly with the problems of camping. From them new 

ideas and materials may be secured. These sources also are listed 
3 

in the Bibliography. Such sources are of value because they have 

been found useful by people who are actually in camp work. The 

institutional sources are of particular value since they are pro-

vided li;J::: those in touch with the current trends of camping. 

3. For list see page 53. 
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A CLASSIFIED BIBLIOGRAPHY ON CAMPING. 

AsterickS indicate the sources of special value and importance. 

1. General Sources. 

Adams, J. H., Harper's Outdoor Book for Boys, New York: Harper, 
1907. 

**Brooks, E. A., Handbook of the Outdoors, New York: Doran Co., 
1925. 

Camps and Camping. Bibliography on Camping. u.s. Library of 
Congress, Division of Bibliography, New York: Public Information 
Service, 11 W8 st 40th Street. 

**Camping Out: Manual of Organized Camping, National Recreation 
Association, New York, 1924. 

**Dimock, H. s. and Hendry, c. E., Camping and,Character, New York: 
Association Press, 1929. 

Dudley, M., Explorers, New York: The Womans Press, 

**Gtbson, H. w., Gibson Camp Library, 12 vol. Published Month~, 
Watertown, Mass.: Gibson Publications. 

Gibson, H. w., Camping for Boys, New York: Association Press, 1914. 

Girl Scouts of America Inc., New York. 
** Campward Hol Manual for Girl Scout Camps. 

Kettles and Campfires. 

Grinell, G. B., Harper's Camping and Scouting: Qu.tdoor Guidebook 
for American Boys. 

**Hamilton, A. E., Boyways, New York: John Day & Co., 1930. 
Leaves from a camp director's diary. 

Hamilton, A. E., The Real Boy and the New School, New York: Bon! 
and Liverright, 1925. 

Hinckley; G. w., Roughing it with Boys, New York: Assooiation Press, 
1913. 

Holt-Jackson, w., Canping and Hiking for All, London: Rutledge and 
Sons, 1931· 

Jessup, E., The Boys Book of CF>Jnp Life, ~Taw York: Dutton & ~"'o., 1928 

Kaphart, H. K., The Book of Camping, Boy Scouts of America, New York. 



**Kephart, H. K., Camping and Woodcraft, New York: The Macmillan 
Company, 1926. 

**Lieberman, J., Creative Camping, New York: Association Press, 1931. 

MarkS, J. A., Vacation Camping for Girls, New York: Appleton and 
Company, 1919. 

Miller, w. H., Camping Out, New Y0 rka Appleton and Company, 1925. 

**Nature and Outdoor Life, The University Society Inc., New York, 
Five volumes, 1927 

Music, Woodcraft, Nature, Sports, and Games. 

Notes on Camping, Great Britain Board of Education. 

Patri, Angelo, Why' You Should Send Your Child to a Summar Camp, 
Delineator, June, 1922. 

Reynolds, E. E., Camping for All, New York: The Macmillan Company, 
1926. 

**Ready, M. M., The Organized Summr Camp, Department of Interior, 
Bureau of Education, Physical Education Series, No. 7, Washington, 
D. c., 1926. 

**Sargent, Porter, Handbook of Summer Camps, Boston: Porter Sargent, 
Annual. 

Spaulding Athletic Libra:ey, Sports Publishing Co., Camps and Camping 

Whack, H. W., The Camping Ideal, Red Book Magazine, 1925. 

Whack, H. w., More About Summer Camps, Red Book Magazine, 1926. 

**Wier, L. H., Camping C>Qt, Manual of Organized Canping, New York: 
The Macmillan Company, 1924. 

Williams, M.D., Sources of Information on Play and Recreation, 
New Yorkt Russell Sage Foundation, 1927. 

II. Camp Objectives and Curriculum Principles. 

Betts, G. H., The Curriculum of Religious Education, New Yorks 
!he Abingdon Press, 1924. 

Bobbitt, F., How To Make a Curriculum, Boston, Houghton Mifflin 
Company, 1924. 
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Bower, w. c., The Curriculum of Religious Education, New York: 
Char.tes Scribner's Sons, 1925. 

BroekWar, J. E., General Objectives of a Summer Camp, American 
Pl\vsical Education ReView, Vol. 30, P• 29-32, January, 1925. 

Coe, G. £., Law and Freedom in Schools, Chicago: University of 
Chicago Press, 1924. 

Dewey, John, New Schools for a New Era, The New Republic, New 
York, December 12, 1929. 

Gregg, A. J., Group Leaders and Boy Character, New York: Asso­
ciation Press, 1927. 

Kilpatrick, w. H., Education for a Changing Civilization, New 
York: The Ma.cm1llan ComJ;Sey, 1926. 

Lehman, H. c., and Whitty, P. A., The Psychology of Play A.ctiv ... 
ity, New York: A. s. Barnes & Company, 1927. 

III. Camp Programs. 

A. Stud,J' Curricula. 

1. General Program. 

Beard, Daniel c., New Ideas for Out-of-doors, New York: Charles 
Scribner's Sons, 1915. 

**Boy Se011t Service Library, New York: Boy Scouts of America. 
Pamphlets on all phases of camp program. 

**Chela,, F. H., and Baker, G. c., Camping and Outing Activities, 
New York: Association Press, 1915. 

Frick, F. M., Stunts for the Summer Camp, Chicago: Dramatic 
Publishing Compa.ny, 1930. 

**Girl Scouts Service Library, New York: Girl Scouts of America.. 
Pamphlets on all phases of camp program. 

**Rohrbough, Iqnn, Handy and Kits, Delaware, Ohioa The Church 
Rae rea tion Socia ty. 

Games, Songs, Stunts, Parties, etc. 

**Hofer, M. R., Camp Recreation and Pageants, New York: Association 
Pfess, 1927. 

**Perkins, R., Magic Casements, New York: Womans Press, 1927. 



**Smith, c. s., Games and Recreational Methods, New York: Dodd, 
Mead, and CompauY, 1924. 

Smith, c. s., Games and Game Leadership, New Yorka Dodd, Mead and 
Company, 1932. 

2. General Eqncation. 

Basch, H. M., Special Report on Educational Methods in Camp 
Programs, The Survey of Brooklyn and Queens, New York: Y. M. c. A., 
1928. 

Dawson, P. M., The Vacation School as a Factor in Education, 
American Physical Education Review, April, 1927, P• 237·248. 

Education and the Summer Camp, Columbia University, Ph. D., Thesis. 

Evans, I. o., Woodcraft and World Service, 38 Ormond Street, Londona 
Noel Douglas, 1930. 

Studies in unorthodox education. 

Gucker, c. F., Education for Citizenship in the Summer Camp, Colum­
bia U~iversity Librar.y, 1926. 

Guggenheimer, F. L., Camp and New Education, Columbia Library. 

Gulick, H. F., Program ~king for Girls Camps, Playground W~gazine, 
May, 1925. 

Hamilton, A. E., Camping vs. the Gang, Pedagogical Seminary, 1923. 

Hewitt, R. G., School Camps, Their Value and Organization, New York: 
Oxford University Press, 1920. 

Kilpatrick, w. H., Foundations of Method, New York: The }8cmillan 
Company, 1925. 

Lieberman, J., Creative Camping, New York: Assocation Press, 1931. 

Mason, B. s., Camping and Education, New York: ~Call Company, 1930. 

Ready', M. M. , The Camp in Higher Eduoa t ion. 

Notes on Education, Great Britain Board of Education, Columbia 
University Library, 1922. 

Sharp, F. B., Education and the Summer Camp, New York: Bureau of 
~~blioations, Teachers College, Columbia University, 1930. 
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3. Beltgion and Character Building. 

**Carrier, B., How Shall I Learn to Teach Religion, Naw York: 
Harper and Bros., 1930. 

Chel~, F. :a:., Camping for Character, Association Boys Work 
Journal, March, 1928. 

"'*The Christian Quest Materials, International Couno 11 of Reli­
gious Education, Chicago. 

Coe, G. A., A Social Theory of Religious Education, New York: 
Charles Scribner's Sons, 1917. 

!&vies, J. w. F., Out-of-doors with Youth, Chicago: University 
of Chicago Press, 1927. 

Dewey, John, Human !~a.ture and Conduct, New York: Henry Holt 
and Campa~, 1922. 

Dimock, H. s., Character Education in Summer Camps, Report of 
Institute, Y. M. c. A. College, Chicago, April, 1931. 

"'*Dimock, :a:. s., and Hendry, c. E., Camping and Character, l'lew 
Yorkt Association Press, 1929. 

The Essence of Camping, Red Book Magazine, New York, 1928. 

Elwell, A. F., The Summer Camp: New Factor in Education, DoD• 
tor's dissertation, Cambridge, Harvard University, 1925. 

Farnsworth, c. :a:., Spiritual Opportunities of tba Summer Camp, 
Camping Magazine, April 1928, P• 7. 

Garrett, L. B., Creative Activity and Enriched Quietnessa Build­
ing Character, Chicago& University of Chicago Press, 1928. 

Garrett, L. B., Camps as Educational Institutions, Progressive 
Education Magazine, July, 1927, P• 219. 

Gibson, H. w., The '"'' of Camping, Association Boys Work Jour• 
nal, Y. M. c. A., March 1, 1928. 

Gibson, H. w., Services of Worship for Boys, New York: Assoc­
iation Press. 

Hamilton, A. E., The Real Boy and the New School, New York: 
Boni and Liveright, 1925. 



Matoon and Bragdon, Services for the Open, New York: The Cen­
tU17 Comp;!.~, 1923. 

Mey1an, G. L., Contribution of the Organized Summer Camp to 
AmeriCan Education, Play'ground M9.gazine, July, 1924. 

Price, J. M., Introduction to Religious Education, New York: 
The Macmillan Company, 1932. 

Summer C~p as an Agency of Education, (Symposium), Religious 
Education Magazine, Vol. XX, No. 3., June, 1925. 

Shall We Teach. Relig1ou in Camp? Camp Life .Me.gazi ne, Februar;r, 
1929, and January, 1930. 

**Sberidan, H. L., New Tendencies in Teaching Religion, New York: 
Tbe Abingdon Press; 1932. 

usutter, w. T., Service Book for Schools, New ~ork: The Macmillan 
Company, 1932. 

System Bible Study, System Bible Company. 
Bible Study helps •. 

Ure, R. w., A Boy Campers Problems, New York: Association Press, 
1928. 

Discussion course for boys camps, leaders guide. 

Watson, G. B., and Watson, G. H., Case Studies for Teachers of 
Religion, New York: Association Press, 1926. 

Watkins, w. P., Boys Camps as an Agency in Religious Education, 
University of Chicago, Masters Thesis. 

4. Sex Eduqa.t ion. 

Dennett, M. N.,. Sex Education for Children, New York: Vanguard 
Press, 1931. . 

Written for Parents. 

** ·de.::...~ttdh, Karl, GrCJNing Up, ~rew York: The Macmillan Company 
1930. . 

For children and adolescents. 

**Dickens,on, R. E., So Youth. M.a:i Know, New York: Association Press,. 
1930 • 

. For youth.. 



Elliott, G • . L., a.nd Bone, H., The Sex Life of Youth, ~ew York: 
Womans Press, 1929. 

Gallow~, T. w., Tb.e Sex Factor in Human Life, The American 
Social and E1geine Association, New York, 1929. 

**Gruenberg, B. c., Parents and Sex Education, New Yorka American 
Social and Efgeine Association, 1928. 

For children and parents. 

5. Nature tore. 

Bird, Tree, and Flower Finder. Projects: Nature Projects, Girl 
Scouts Inc., New York. 

Camp Nature Lore, New York: Boy Scouts of America. 

Cheley, F. H., Nature Lore in Camp, Boy Stuff, Denver. 

Clark, P,, Nature Explorers: Camp Program, Nature Magazine, 
~. 1927, Vol. 9:301-302. 

Field and Camp NotebookS: Birds, Trees, Plants and Animals, 
Ithaca, New York: Comstock Publishing Company. 

**Grover, E, G., Nature Lovers Knapsack, New York: T. Y. Crowell 
and Company, 1927. 

Anthology of nature poams. 

Seton, E. T., Forester's Manual, New Yark: Double;ay, Page 
and Company. 

**Seton, E. T., The Birch Bark Roll, New York: Brieger Press, 1925. 

Veagie, E. A., Nature Oraf~s, New York: Womans Press. 

Vinal, w. G., Nature Gtliding, Ithaca, }!ew York: Comstock Pub­
lishing Company, 19~. 

6. Stories. 

**Baile,v, G. s., For the Story-Teller, Springfield: Milton Bradley 
Company, 1921. 

Sto:ey telling ·and stories to tell• 



**Bilrr, H. H., Around the E'ire, New York: Association Press, 1925. 
Stories of the stone age. 

**Condon, R. J., Atlantic Readers, 7 vol. Boston: Little, Brown, 
and Campa~, 1926·27. 

Graded stories for moral and character education, first to 
eighth grades. 

Dixon, J. K., The Vanishing Race, New York: John Wanamaker, 1925. 

Eastman, c. A., The Soul of the Indian, Boston: Houghton, Mifflin, 
ComJ:S~, 1911. 

**Grinell, G. B., Blackfoot Lodge Tales, New Yorkf Charles Scrib­
ner's Sons, 1926. 

**Horne, H. H., Story-telling, Questioning and Stu~ing, New York: 
The Macmillan CompaQY, 1916. 

Hubbard, R., Queer Person, New York: Doubleday, Doran and Company, 
1930. 

Larry: Thoughts for Youth, ~rew Yorkl Association Press. 

**Miller, G. T., Stor,v-telling to Live Wire Boys, New York: Dutton 
and Campa~, 1929. 

Method and procedure and fine list of stories. 

Ollivant, A., Bob, Son of Battle, New York: A. L. Buit Company, 

**Starbuck, E. D., and Shuttleworth, F. K., Stories for Children, 
New York: The Macmillan Compaey. 

Vol. I. Fairy Tales, MYths, Legends, 1928. 
Vol. II. Fiction, 1930. 

Vail, A. s., and Vail, E. M., Heroic Lives, Boston: Beacon Press, 
1917. 

Ward, J. s., Tajar Tales, New York: Womans Press. 

7. Camp Musig. 

Birchard Brown Book, 15¢, A. c. Birchard and Company, 221 Colum­
_bus Avenue, Boston, Mass. 

Boy Scout Song Book, 60¢, Boy Scouts of America., New York· 

Girl Scout Song Book, $1.00, Girl Scouts Ino., New York. 



Favorite Sor.f$ of the People, .20¢, Theodore Presser, 171.2 Chest­
. nut Street, Philadelphia., Pa. 

**Folk Songs of ~~ Peoples, New York: Womans Press, Vol. I, $li50, 
Vol. II, $.2.50. 

Gamble, G., Summer Camp Music, Columbia. Masters Thesis, New York: 
Columbia University. 

Old SoDgs and :Ballads, Girl Sccmts Inc., New York, $1.50. 

Plantation Melodies, Negro Spirituals, Homer Rodeheaver Company, 
.2l8 s. Wabash Street, Chicago. 

Sandberg, Carl, The American Songbag, Harcourt Brace and Company, 
New York, $7.50. 

Songs for Camps and Conference, 10¢, Womans Press, New York. 

Y!' w. c. A. Song Book, Y. W. c. A., 600 Lexington Avenue, New York. 

Religious Elmnals. 

Dickie, M. s., Singing Pathways, Cincinnati, Ohio: Powell 
and White. 

**The Church School EJmna.l for American Youth, Philadelphia, 
Pa.a Westmdnster Press, 1929. 

**~nal for American Youth, New Y0rk: Century ComPany. 

IWmtts of Praise, Number Two, Chica.goa Rope Publishing Oom­
pe.q. 

**Songs of Service, A.lexander and Danforth, New York: Uni­
versity Socia~ Inc. 

B. Camp Activities. 

1• Gaps and Athletics. 

**Acker, E. F., Four Hundred Ganss for School and PlaYground, 
Dansville, New York: Wwen Publishing Company, 1923. 

**Bowen, w. P., and Mitchell, E. D., Practice of Organized Play, 
New York: A. s. Barnes and Company, 1924. 

PlaY activities classified and described. 



**Bowen, w. P., and Mitchell, E. D., Theory of Organized Play, 
New Ygrkl A.. s. Barnes and Comp~, 1925. 

Nature and signifi,oance of play, promotion, interests, etc. 

Chel&,J, F. B., Games, Songs and Stunts for Boy Groups, Boy 
Stuff, Denver. 

Forbush and Allen, Book of Games, Philadelphia; J. C. Winston 
Company. 

**Playgrou~d and Recreation Association of America, New York. 
Pamphlets and books on recreation, games and camp. 

Ripley, Games for Boys, Bo,y Scouts of America, New York. 

**Rohrbough, Iqnn, and Katherine, Games We Like Best, New York: 
Rio bard R. Smith, Inc., 1926. 

Scoutmasters Handbook, Boy Scouts of America, New Yon. 

**Smith c. s., Games and Recreational Methods, New Yorka Dodd, 
Mead and Company, 1924. 

*"'Smith, c. s. Games and Game Leadership, New York, Dodd, Mead and 
Company 1 1932. 

**Staley, Games, Contests and Relays, New York: A. s. Barnes and 
Compa12,J, 1924. 

Swimming and Water Safety, Boy Scouts of America, New York. 

2. Campfire Materials• 

Beard, A. B., After Dark in a Girls Camp, Ladies Rom.e Journal, 
July, 1915. 

Programs used in various girls camps. 

CheleJ, F. H., Camp Pageantry and Campfire Stunts, Bo1 Stuff, 
Denver. 

**Chela,y1 F. H., Boyd'Book of Campfires, Boston: w. A. Wilde and 
Company, 1925. 

Stunts, songs, stories, etc. 

Geister, E., Ice Breakers and the Ice ·l!reaker Herself, New Yorkl 
Wom.ans Press. 

**Rohrbough, Iqnn, Han~ and Kits, Delaware; Ohio& Church Recreation 
Service. 

Parties, gaJISs, stunts, songs, etc• New ideas. 



**Harbin, E. o., Phunology, Nashville: Cokesbury Press, 1923, 

**Hofer, M. n., Camp Recreation and Pageants, New York: Asso­
ciation Press, 1927. 

Camping amusement, games, pageants. 

Lamkin, N. B., Good Times for All Times, New York: s. French 
and Company, 1929. 

Miller, O. A., Stunts of All Lands, New York: Richard E. Smith Inc. 

Miller, c. A., Stunts Tonight, New.Y0rk: Richard E. Smith Inc. 

Rohrbough, ~nn, Successful Stunts, New York: Richard E. Smith Inc. 

The Week End Book, Londou: None~oh Press, 1931. 
Poems, games etc. 

3, Arts and Crafts. 

A. General Sources on Craft. 

Beard, D, c., American Boys Bandy Book, New York: Charles Scrib­
ner's Sons. 

Blackburn, s. A. Boy Activity Projects, Peoria, Illinois: Manual 
Arts Press. 

Boy Cra.ft, Pl.trohase at the Five and Ten Cent Store. 

Cheley, F. R., Handicraft Projects for Camp and Club, Boy Stuff, 
Denver. 

**Griswold, L., F~ndicraft: Prooednre and Projects, Colorado Springs: 
Griswold Craft Shops, 1931. 

Hall, A. N., The Boy Craftsman, Boston: Lathrop, Lee and Shepard. 

Hall, A. ••• Handicraft for Hanjy Boys, Boston: Lathrop, Lee and 
Shepard. 

Ball, A. N., and Perkins, D., Handicraft for Handy Girls, Boston: 
Lathrop, Lee and Shepard. 

**Hamilton, E. T., Handicraft for Girls, New York: Harcourt·, Bra.ea 
and Company, 1932. 



**H:a.ndicraft, For Homt, Playground and Camp, New Yorka National 
Recreation Association, 1930· 

Fine craft projects from low cost materials, plans, etc. 

Hoxie, J. L., Suggestions for Hand Work in School and Home, 
New York: Milton Bradley Company. 

You Can Bake It, United States Department of Commerce, Govern­
ment Printing Office, Washington, D. c. 

B. Basketry and Weaving. 

Art Fibre Weaving, Grand Rapids Fibre Cord Company, Grand Rapids, 
Michigan. 

Morse and l~Gaw, Basketry and Paper Folding, Chicago: A. Flana• 
gan Company, 

Weldon's Raffia Books, New York: National Crafts Supply Company. 

White, N., How to Make Basets, New York: Milton Bradley Company. 

c. Cardboard and Paper Work. 

Dennison Manufacturing Company, Framingham, Massachusetts. 
Pamphlets and bookS on paper craft. 

Hammond, s. E., Pasteless Paper Construction, Milwaukee: Bruce 
Publishing Company. 

ll.b.rra.y and Rigney, Fun With Paper Folding, New York: Flaming H. 
Reve 11 Company. 

Tr.ybom, Cardboard Construction Work, New York: Milton Bradley 
Company. 

D. Toy Making. 

Baxter, Toy Craft, Milwaukee: Bruce Publishing Company. 

Dank, M., Toy Patterns, Peoria, Illinois: Manual Arts Press. 

Kunou, c. A., American School Toy-s, Milwaukee: Bruce Publishing 
Company. 

Thatcher, E., Making Tin Can Toys, Philadelphia: J. P. Lippin­
cott, Company. 
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E. Jlscellaneous. 

Cheley, F. H., Miniature Aircraft MOdels, Boy Stuff, Denver. 

Garber, P. Building and Flying Model Aircraft, New York, National 
Recreational Association. 

Graton Knight and Company, Worcester, Mass. 
Leather Projects. 

Griwwold, Lester, Griswold Craft Shops, Colorado Springs, Colo­
rado. 

Leather and metal craft projects. 

Johnson, B. w., Coping Saw Work, Pe6ria, Illinois• Manual Arts 
Press. 

Michel, A., Leather workS, Peoria: Manual Arts Press. 

Sieport, A. G., Bird Houses Boys Can Build, Peoria: Manual Arts 
Press. 

Soap Sculpture Pamphlets, Educational Department, Proctor and 
Gamble Company, Cincinnati, Ohio. 

Sponge Craft, Educational Department, Sponge Rubber Products 
Company, Derby, Connecticut. 

4. Woo4craft apd Hiki;g. 

Beard, L., and Beard, A. B., On the Trail, New York: Charles 
Scribner's Sons, 1915. 

General treatise on out-of-doors. 

Beard, Daniel c., The American Boys Handybook of Camp Lord, 
Philadelphia: J. P. Lippincott, 1920. 

Beard, Daniel c., Buckskin Book for Buckskin Men and Boys, 
Philadelphia: J. P. Lippincott Company, 1929. 

Beard, Daniel c., Wisdom of the Woods, Philadelphia: J. P. 
Lippincott Company, 1926. 

Beard, Daniel c., Do It Yourself, Philadelphia: L. P. Lippin­
cott Company, 1925. 

Beard, Daniel c., Shelters, Shacks and Shanties, New York: 
Charles ScribnerVs Sons, 1925. 



Cave, E., Boy Scouts Hike and Camp Book, Boy Scouts of America, 
New York. 

Gibson, H. w., Camp Lila in the Woods, 1905. 

Fisher, Claude, Hikecraft, 1982. 

Holt-Jackson, William, Camping and Hiking for All, 1923. 

Jessup, E., Roughing It Smoothly, New York: G. P. Putnan:1' s Sons, 
1923. 

Kettles and Campfires, Girl Scouts Inc., l~ew York. 

**lephart, Horace, Book of Woodcraft, New York: The Macmillan Com. 
pany, 1922. 

Killer, w. H., Boys Book of BUnting and Fishing, New York: D. 
Appleton and Company, 1926. 

Pinkerton, ~. WQodcraft for Women, New Yorks The Macmillan Com­
pany. 

Seton, E. T., Birch Bark Roll, New York, Brieger Press, 1925. 

Seton, E. T., Book of Woodcraft, New Yorks Doubleday, Doran and 
Company, 1928. 

Tramping and Trailing wih the Girl Scouts. 

5. Indian IQrt. 

Alexander, A., Manito Masks, New Yorks E. P. Sutton and Company, 
1925. 

Buffalo Child Long Dance, Long Lance, New York: Cosmopolitan 
Book Corporation, 1928. 

**Butree, J., The Rhythm of the Red Men, New York: A. s. Barnes 
and Company, 

Indian Dances and Songs. 

Cheley, F. H., Indian Lore in Camp, Boy Stuff, Denver. 

**Curtis, Natalie, The Indian Book, Harper and Brothers. 
Songs, dances, and craft. 

DeGroat, R. w., Totem Poles, New York: Boy Scouts of America, 1929. 



**Densmore, F., The American Indians and Their Music, New York: 
Woman Press. 

Fletcher, A. c., Indian Stor.y and Song from North America, Bos­
ton: Small, l'Y!aynard and Company. 

Garland, H. B., Book of the American Indian, Harper and Brothers. 

Higley, L. E., The Story Teller of the Tribe~. 
Stories of Indian Life and legends. 

Lawson, R. c., Indian Music Programs. 

Parker, A. c., Rumbling Wings, New York: Doubleday, Doran and 
Company, 1928. 

A story. 

ParkBr, A. c., Indian How-Book, New York: Doubleday, Doran and 
Company, 1927. 

Parker, A.. c., Skunny Wundy and Other Indian Tales, New York: 
Dbuble98Y Doran and Company, 1926. 

Portfolio of Indian Designs, Worcester, A~ss., The School Arts 
Magazine. 

••seton, E. T., Book of Woodcraft and Indian Lore, New York: 
Doubledq, Doran and Company, 1928. 

Seym6ur, Women of Trail and Wigwam, New York: Womans Press. 
Stories of Indian Women. 

**Saleman, J. H., Book of Indian Crafts and Indian Lore, Harper 
and Brothers, 1928. 

*•Tompkins, w., Indian Sign Language, Boy Scouts of America, New 
York. 

Wrjght, H., A. Book of Symbols for Camp Fire Girls, New York: 
Camp Fire Outfitting Company, 1926. 

6. Motion Piotgre SourQ§I• 

Atlas Educational Film Company, Oak Park, Ill. 
Experimental films. 

Central Distributing Department, Gener,'31 Council, Presbyterian 
Church, u. s. A., .156 Fifth Avenue, New York. 

Mission a~d Christian education motion pictures and slides. 



Intra-Church Picture Foundation Inc., 7th Avenue, and 51st Street, 
New York. , 

Religious pictures. 

**Motion Picture Bureau, National Council Y. M. c. A., New York. 
Selected motion pictures. 

**Victor Anima.tograph Corporation, Davenport, Iowa, 
, Directory of FUm Sollroes' sent on request. 

**Visual Aids, Bulletin of the University of Kansas, Bureau of 
Visual Instruction, Lawrence, Kansas. 

Slides, stillfilms, and motion pictures. 

Yale University Press Film Service, New Raven, Connecticut. 
Historic American photoplays. 

7. Other 4gtivities. 

Bent, A. H., Equipment for C~ping and Climbing. 

Carpenter, w. s., Winter Camping, New York, The N~cmillan Company, 
191341 

Clausen, w. v., Canoeing, Boy Scouts of America, New York. 

Cureton, T. K., A Water Program for Camps, P. Blakistons Sous 
and Company, 1929. 

Jessup, E., Camp Gro.b, New York: E. P. Dutton Company, 1924. 

Kephart, H., Camp Cooker,, New York; The Macmillan Company, 1926. 

IV. Camp Organization and Ad~inistration. 

A. General Organization and Administration. 

**Allan, H. K,, Camps and Their W~dern Administration, New York: 
Womans Press, 1930. 

**Campward Ho' Girl Scouts Inc., New York. 
For organization and directing of self-supporting girls camps. 

**Cali!Ping Out, Playground and Recreation ,Association of America, 
New York. 

Manual on Organized camping. 

**Gibson, H, w., Camp Management, 1923, Murray. 
Manual for camp directors. 



**Gibson, H. w., Camping for Boys, New York: Association Press, 
1911. 

Practical hints for administration of camp and its activities. 

Miller, w. H., Camp Craft, New York: Charles Scribner's Sons, 
1915. 

Minimum Standards for Boy Sc~t Camps, Boy Scouts of America. 

Minimum Standards for Girl Scout Camps, Girl Scouts Inc. 

B. Cooperative Participation and Government. 

Alport, Augusta, The Solving of Problem-situations by pre-school 
Children. Contributions to Eduoat ion, }To. 323, ~:ew York Tea­
chers College, 1928. 

Boorman, L. L., Developing Personality in Boys, New York: The 
Macmillan Company, 192 9. 

Coe, G. A., The Nature of Discipline for Tiemocracy, Religious 
Education, Vol. 14, 1919, PP• 123-137. 

Elliott, H. s., The Process of Group Thinking, New York: The 
Association Press, 1927. 

Gregg, A. J., and Brandenberg, E. w., Democratic Camps, Chris­
tian Citizenship, Vol. v, No. 8, April 1926. 

Hendr,y, c. E., Camp Tuxia, An Experiment in co-operative govern­
ment. Christian Citizenship, Vol. VI, No. 10, May-June, 1927. 

Kilpatrick, w. H., Criteria for Judging Extent to which Direc­
tors may Train Campers for Democracy, Camps and Camping, New -York: 
A.merjcan Sports Publishing Company, 1926. 

Lumley, F. H., The Means of Social Contact, New York: The Century 
Company, 1925. 

Symposium: Suggestive Experiences in Boys' Camp Programs, Chris­
tian Citizenship, Vol. VII, No. 7, April-May, 1928. 

Symposium: Some Progressive Camps, Progressive Education Maga­
zine, April-May, 1928· 

c. Camp Leadership. 

Barr, A. s., and Burton, w. H., The Supergision of Instruction, 
New York: D. Appleton and Company, 1926, 



Case, Adelaide, Newer Methods of Teacher Training, Christian 
Citizenship, November, 1928, New Yorks Associated Press. 

Cheley, F. H., Little Leads to Leadership, Boy Stuff, Denw.er. 

Cooley, c. H., Haman Nature and Social Values, New Yorks Charles 
Scribner's Sons, 1902. 

Davies, J. W. F,., Out-of-doors with Youth, Chicago : Universitw 
of Chicago Press, 1927. 

l>imock, H. s., and Hendry, c. E., Camping and Character, New York: 
Association Press, 1929. 

Gregg, A. J., Supervising Group Work, New York: Association Press, 
1927. 

Program Parers No. 9. 

Gregg, A. J., Training Group Leaders, New Yorks Association Press, 
1927. 

Gregg, A. J., Group Leaders and Boy Character, New York: Asso­
ciation Press, 1924. 

**Nash, J. B., Organization and Administration of Playgrounds and 
Recreation, New York: A. s. Barnes and Company, 1927. 

The New Leadership, New York: The Woma.ns Press. 

Powell, Lord Baden, Bcoutmastership, Boy Scouts of America, New York 

Religious Education Council of Canada, Creative Leadership for 
Workers with Boys, The Council 289 Queen Street, w. Toronto, Canada. 

Shaver, E. L., Science of Leadership, Boston: Pilgrim Press, 1931 

Slattery, Margaret, The Highway to Leadership, Boston: Pilgrim 
Press. 

Stearns A. E., Challenge to Youth, Boston: w. A. Wilde and Company, 
1923. 

**Stone, w. L., Training Camp Leaders, F. H. Cheley, Boy Stuff, 
Denver. 

Watson, G. B., and Watson, G. H., Case Studies for Teachers of 
P~ligion, New York: Association Press, 1926. 

**Wier, L. H., Camping OUt, New York, The Macmillan Company, l927. 
Leadership and training camp leaders. 
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D. Building and Construction. 

Brimmer, F. E., Camps, Log Cabins, and Lodges, New York: D. 
Appleton and Company, 1925. 

Comstock, w. P., Bunga.l.,ws, C81l1ps and Mountain Homes, New York: 
w. T. Comstock Company, 1924. 

Gibson, H. w., How to Select Camp Sites. 

Kephart, H., Camp Sites and Tent Pitching, 1916. 

Miller, w. H., Campcraft: Modern Practice and Equipment, New York: 
Charles Scribner's Sons, 1915. 

Pamphlets and booklets, Boy Scouts of America, New York• 

E. Sanitation and ~gtene. 

Bashore, H. B., Sanitation and Recreation, Camps and ParkS, 
New Yorka John Wiley and Sons, 1908. 

Camp Site Development Plans, Boy Scouts of America, New York. 

Camp Health and Sanitation, Boy Scouts of America, New York. 

Danham, G. c., Camp Sanitation, New York& Playground andRe­
creation Association, 1924. 

Gates, E. L, Health Through I.e isure, New York: Womans Press. 

MCDonald, L. L., Camp Sanitation, Boy Scouts of America, New 
York, 1928. 

Pressman, M. B., Bibliography of Camp Safety, ~giene and Sani­
tation, National Bureau ot Casualty and Surety Underwriters, 
New York, 1929. 

**Sanders, J. E., Safety and Health in Organized Camps, National 
Bureau of OasualtiY' and Surety Underwriters, New York, 1931. 

Doctor's Thesis, Columbia University, New York. 

v. :Methods for Effective Character Development. 

Boorman, w. R., Personality in its Teens, New York: The Mao• 
milla.n Company, 1931. 



de Schwetnlta, Karl, The Art of Keeping Youth People OUt of 
!rouble. 

Guidance of Children and Youth, T~ Macmillan CampaQY• 

Harper, E. E., The Case Stud3' Method, Religious Education Maga­
zine, Vol. XIII, Hay 1927, PP• 502•12• 

**Henderson, D. ~. and Galispy, R. D., Principles of Psychiatr,v, 
Jew York, Oxford University Press, 1929. 

King, w. w., Education and the Good Life. 

McKenzie, J. G., Souls in the Making, New York; The Macmillan 
Company, 1929. 

Summary of MQdern Psychological-philosophic approach. 

Morgan, The Psychology of Abnormal People. 

McDougall, Abnormal Psychology, New York; Charles Scribner's Sons, 
1926. 

Outlines of Child Study, New York, The Macmillan Comp~. 

Overstreet, H. A., About C:Urselves, New York: W. w. Berton and 
Company, 19 27. 

Overstreet, H. A.., Influencing Haman Beha.viour. New York: W. w. 
NortOD and Company, 1929. 

Rademaker, E. s., Treatment of Problem Children by Means of a 
Long Term Ogmp. Mental ~giene, April, 1928. 

Reckless, W. o., Suggestions for the Sociological Study of Pro­
blem Children, Journal of Educational Sociology, Vol. II, No. 31 

November, 1928. 

Rosanoff, H. J., Principles of Bsychiatry, New York: J. Wiley 
and SODs, 1927. 

Sadler, w. s., The Art of Guiding Young People. 

Sadler, W. s., Piloting Modern Youth, New York: Funk and Wagnalls 
Company, 1931. 

Sadler, w. s., The Mind at M.1 schief, New York: Funk and Wagnalls 
Company, 1929. 

Seabury, D., Growing Into Life, New York: Horace Liveright Inc., 
1928. 
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Watson, G. B., Rating Scales, New York: Association Press. 
· (Occasional Studies, No. 2.) 

Watson, G. B., Some Methods of Program Appraisal, New York: 
Association Press, 1926. (Program Papers No.4.) 

VII Magazine Sources. 

American Boy, 180 11. Michigan Boulevard, Chicago. 

!msrican Forests and Forest Life, American Forestr,v Association, 
Washington, D. c. 

Boys Life, 2 Park Avenue, New York. 

Camping, National Camp Directors Association, 551 Fifth Avenue, 
~York. 

Natural Histo:ey-, A.merican Museum of Natural Histoey, New York.· 

Nature Magazine, American Nature Association, 1214 Sixteenth 
Street, Washington D. c. 

National Geographic, National Geographic Association, Hubbard 
Memorial Sell, Washington, D. c. 

Progressive Education, The Progressive Education Association, 
Washington, D. c. 

Recreation, :t-Tational Recreation Association, 315 Fourth Avenue, 
new York. 

School Arts Magazine, Davis Press, Inc., 44 Portland Street, 
Worcester, Mass. 

VIII Institutional Sources for Camping Information. 

Association Press, 347 Madison Avenue, New York. 
Publishers of Y. M. c. A. 

Boys Club of America, 381 .i1'ourth Avenue, 'lfew York. 

**Boy Scouts of America, 2 Park Aven1e, New York. 
Service Library: Handicraft, shelters, stunts, and ~lays, cere­
monies, etc. 
Materials on scouting, campfire programs and general phases of 
camping. 



**Camp Directors Association, 551 Fifth Avenue, New York. 
The Gamping Magazir.e, courses in leadership training, donfer­
ences, etc. 

Child Study Association of America, 221 West 57th Street, New York. 
Child Study Magazine, pamphlets and information. 

Girl Scouts of America, Inc., New York. 
Service Librar,v. 

**International Council of Religious Education, 203 Wabash Avenue, 
Chicago. 

Christian Quest 1~terials, basic for religious education. 

**National Recreation Association, 315 Fourth Avenue, New York. 
Materials on arts and crafts and general camping. 

Public Affairs Information Service, 11 West 40th Street, New York. 
Select list of writings on camps and camping. 

Red Book Magazine Camping Department, 33 West 42nd Street, New 
York. 

Information concerning private educative recreational camps, 
pttblicat ions on cam:9ing. 

Syracuse University, Syracuse, New York. New York State College 
of Forestry, H. P. Baker, Dean. 

Courses for Training Camp Leaders. 

United States Bureau of Education: Physical Education Service, 
United States Bureau of Documents, Washington, D. c. 

Bibliography on camps and camping. 

United States Librar.r of Congress, Division of Bibliography, 
Washington, D. c. 

List of select writings on camps and camping. 
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CURRENT TF.ENm IN CAMPING A.S REVEALED 
BY A..t,- A.N.UYS IS OF PRIMARY SOURCES. 

A.. Introduction. 

B. Subjects Treated in CamP Sources. 

1. Camping and Education. 
2. Objectives of Camping. 
3. Curriculum of the Camp. 
4. Social Controls in the Camp. 
5. Camping and Character. 
6. Camping and Religious Educatio·n. 
7. Personnel Work in Camp. 
8. Camp Administration. 
9. Camp Equipment. 

10. Measuring the Results of the 
Camp Experience. 

c. Current Trends and Needed Re.search. 



.. 

"Camping is education in its purest sense." 

- - H. w. Gibson 

"Progressive camp leadership must be creative ••• 

we must realize that there are other and newer and un­

recorded, perhaps yet unconceived activities, approaches, 

to be had for the finding •• l We must not wait for new 

ideas to appear among us, we must ourselves produce them. 

This makes possible the endless creation of social values." 

- - Bernard Mason 

"It is the business of avery educator - parent, 

teacher, camp director - to arrange the whole living 

situation so that there is a favorable opportunity for 

the learner to practice the qualities of the good citi­

zen here and now with results satisfying to himself." 

- - Prof. Elbert K. Fretwell 



IV 

CURRENT T'BENDS IN CAMPING AS REVEALED 
BY A.."'\f AIJ'ALYSIS OF PRIMARY SOURCES. 

A. Introduction. 

The sources analysed for the purpose of discovering the to~-

ics stressed in campir.g were the five books which the camp directors 

referred to the most number of times in their responses to the ques­

tionnaire.1 These sources may be considered as treating all the 

phases of present-day camping, and a comparative stuqy of the sub-

jects covered should reveal the present trends. The sources analysed 

were: 

Camping and Character, H. s. Dimock and c. E. Hendr,y, 1929. 
Camping and Education, Bernard Mason, 1930. 
Camping and Woodcraft, Horace Kephart, 1922. 
Creative Camping, Joshua Lieberman, 1931. 
Camp ~~nagement, H. w. Gibson, 1923. 

The procedure followed, briefly, was to analyse the con-

tent of each book, organizing the material under the main topics on 

a data chart in parallel columns. Each column represented a different 

subject of camping treated by the authors. The contributions of each 

author were placed in these columns and then their viewpoints compared 

and contrasted. As the analysis progressed there were additions of 

new points to the topics under consideration. When completed the data 

chart was about f~~r feet long, with nineteen parallel subject col-

• umns, showing the different topics treated, the amount of at tent ion 

• • • • • 
1. For table showing sources and frequency of mention, see page 24. 
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actually has more time with the boy and girl, exdluding ten hours for 

sleep, than the public school ha.s in a year. This gives the camp the 

peculiar educational advantage of having two months of continued and 

complete direction of the campers' activities and life. The educa­

tional opportunit,y of the camp, therefore, exceeds that of the public 

school in "learning" hours. 

Other assets ~ be fou:.:d in the camp life itself. Dimock 

and Hendry further suggest two points as eduoatior~l assets of camp 

life: first, the re-creative function of camping, and second, camp as 

a process for socializing behaviour. According to published camp bull4-

lins the paramount educational asset of camp is the naturalness and 

simplicity of life in the woods in contrast to the complexity and arti­

ficiality of city life. Dimock and Hendry question this statement on 

the grounds that Qampers are social beings and that the city is the 

natural habitat of the boy and girl today. Camp does provide for whole­

some pl$Y and recreational activity, and teaches the camper self-ac­

tivity, discouraging him from being only a spectator. This psycho­

logical re-creation kindles the i~agination, releases fresh impulses, 

e:xpands and refines the emotions, and stirr:ulates aesthetic apprecia­

tions and attitudes. 

In discussing camp as a process of soc ia.lizing behaviour, 

Dimock and Hendry stated that the most conspicuous contribution of the 

camp to personality and character growth is in the development of 

desirable social attitudes and more effective social adjustments. 

The authors presented in Camping and Character seven basic socializing 



factors indigenous to the camp experience. (1) Cooperative behaviou~: 

intimate contacts, and sharing common taskS. (2} Group discipline 

with boys of awn aget (3) Psychological weaning: freedom from adult 

domination and devotion, aids in maturing emotionally, intellectuallY, 

and socially, (4} Social pressure: larger group spirit, camp spirit, 

group will, camp opinion. (5) The democratic life develops coopers.-

tive spirit and the attitudes and abilities needed in effective citi-

zenship. {6) Attractive and wholesome counselors evoke admiration 

and hero-worship. (7) The camp possesses the entire life of the en-

tire boy. There is no gap between *'school" and "life'' to bridge. 

"The whole boy, ~ody and interest, lives a complete life under don­

di tions which may be largely regulated by the camp leadership. n 
4 

Mason agreed that, ''A caq> is a society ••• It is subject essen-

tiallY to the same social processes and regulated by the same social 

controls a.s any other society." 5 

Lieberman and Mason also placed stress upon the social 

values of camp, self-government, development of a social viewpoint, 

and experience 'in social living. Lieberman related the values of 

coeducational camps, showed how camp develops new interests, aids in 

character development, and revealed how summer camps are more f~ee 

to experiment in methods and procedure than the public schools. Gib-

son layed the greatest stress on camp as an agency for the develop-

ment of religious values and the larger spiritual life. Mason men-

• • • • • 
4. Cf. Dimock H, s., and Hendry, c. E., Camping and Character, P• 7-8 •. 
5. Mason, Bernard, Camping and Education, P• 9. 
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tioned vamping as educating for leisure time through the development 

of new interests and hobbies. 

The following statement from Lieberman summarizes the edu-

cational advantages of camp. 

"More than any other institution, a camp can be a child size 
comnunity with countless opportunities for the creative ex­
pression of childhood interests, and can provide a social 
organization in which each may function effectively on the 
level of his development. The happy anticipation with which 
boys and girls approach their camping experience assures a 
maximum of interest, effort, and cooperation on their part, 
and makes it possible to elimir~te the usual means of stimu­
lation and control with all the restrictions and artificial­
ities they involve. Through the rich and stimulating natural 
emvironment of camp, the uninterrupted contact of staff a.nd 
oemper, and the intimacy of the camp group with its oppor­
tunities for social experience, the camp can significantly 
influence the develo~ent of personality and the growth of 
social mindedness. n 6 

b. Contrast of Old and New Educational Approach. 

In its histor,1 camping was thought of as purely recreation-

a.l. Gradually directors came to see the educational values of camp-

ing1 and educators increasingly became a.cti ve in the field. The 

more progressive directors today are stressing social values, orea-

tive education, and the use of sound psychological methods and prin-

ciples. Lieberman, Mason, and Dimock and Hendr,1 represent the pro-

gressive group, while Gibson's approach favors the older method. 

The two approaches rt11J3 be contra.sted, briefly, as follows. 

The traditional approach was authoritative, in which the director 

• • • • • 
6. Lieberman, J., Creative Camping, P• 11. 
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and staff dominated the camp. Adult aims and interests determined 

the program Which was posted in a set schedule. The class method was . 

usually used in teaching nature lore, woodcraft, and such artificial 

incentives as awards and rewards were used to stimulate interest and 

participation. Rules and codes were set up by the adults. The "edu-

ca.tional" program consisted of only the activities taught in the class-

as or instruction periods, and in some camps in the periods of Bible 

atudy. This approach used an outworn psydology and only educated a 

part of the child. The newer educational approach is built upon the 

ideas of self-expression and creative education. There are few rules 

and no set procedure or schedule. Classes have given away to inter-

est groups explorir..g in the forest. .l!'reedom, choice, and initiative 

are stressed. 'The staff seeks to guide youth using the best psyohi-

atria and social case study methods. The director integrates the 

aims and desires of the camper, parent, counselor with those of the 

camp •. Mason said, "Camp education is a mutual propos it ion - plan-

ning together and lesrning together, the camper learning from the 

counselor and the counselor from the camper." 7 The modern camp is a. 

democratic institution where the campers have a part in the building 

of the program. The iqcentives are not awards, but the camper's own 

interests a~d the rewards are the enjoyment accompanying creative 

effort and achievement. Lie~erman summarizes the discussion thus. 

"It seemed to us that predetermined and set programs could 

• • • • • 
7. Lieberman, J., Creative Camping, P• 191. 



contribute very little to the development of purposeful creative 
effort, a self-reliant spirit, or the capacity far choice and 
judgment; that requirements of constant compliance and obedience 
and the use of repressive, disciplinary measures could not ~lp 
in developing fearless, self-disciplining personalities; that a 
community based on uniformity a4d standardization could not en­
courage the highest devalrrpment of individuality, a critical 
sense, a capacity for independent thinking; and that an author­
itarian, adult-dominated environment is ill equipped for the job 
of tr"!ining youngsters in democratic procedure, in social res­
ponsibility, and in. social-mindedness." 8 

0. Surrmary • 

The analysis of the sources with reference to camping and 

education-. be sum..marized as follows: 

1. In nlearning hours" the educational opportudty of the summer 

camp is equal to that of the public school. 

2. Camping performs a re-creative function. The play spirit 

stimulates l&:rning and interest. 

3·. Camps aid in socializing behavioul', 'b3t' developing a social 

viewpoint, teaching cooperative action, the disciplining of 

campers by group opinion, developir~ democratic ~ttitudes 

and habits of living, assists in psychological weaning, and 

in the development of fine character through the selection 

of counselors worthy of admiration. 

1. 4. The camper lives his c~plete life in camp under control~d 

enviromnent. 

5. The interest and enthusiasm of the children for camp life 

• • • • • 
• . 8. Ibid., P• 11, 12. 



aids the educative process. 

6. Camp provides an opportunity for education in religious and 

character values. 

7. Camp fUrthers creative living. 

a. The summer camp is more free to experiment than the public school. 

9. The modern camp is dominated by the methods of creative education, 

makes the fullest possible use of the best principles of psychol-

ogs and socia,l case study methods; is a democratic institution 

recognizing the interests of the campers. 

2. Objectives of Camping. 

a. The Need of Objectives. 

All of the sources analysed stressed the need of definite 

objectives and ideals toward which each phase of the camp life should 

be directed. fha controlling purposes of camping have too often been 

vagu.e and insufficiently particularized. Many camps like some edu-

cators, aim at vague culture, an ill-defined discipline, indefinite 

moral character-building, or nothing more than an escape from a mono~ 

.onoua life of work. The situation is similar to that which Bobbitt 

describes in general education. 

"Often there are no controlling purposes; the momentu.>n of the 
educational machine keeps it running. So long as objectives 
are but vague guesses, or not even that, there can be no demand 
for anything but vague guesses as to means and procedure. But 



the era. of con tentn'Snt with large undefined purposes is rapidly 
passing. An age of science is demanding exactness and particu­
larity.tt 9 

b. Three Fundamental Considerations. 

The New England Branch of the Nati0nal Association of Di-

rectors of Girls Camps drew up in 1923 a. statement of basic standards 

for organized summer camps. In it the aims which may be considered 

both common and fundamental are given: ( 1) the director is the kay 

to every camp; (2) strict attention is necessary to the matters of 

sanitation and safety for the health of the campers; (3) the three 

measuring rods for the camp are Health, Character, and Joy. 10 It is 

suggested that directors should measure the camp location, food, 

equipment, staff, and program in terms of these three aims. 

c. Various Ai~s of Camping. 

Gibson in Ce.mp ?Jiana.gement lists his objectives in terms of 

health, nature acquaintance, wholesome fun, social adjustment, develop-

ment of self-reliance, joy of achievement, leadership training, altru­

istic service, religious development, worship and character making. 11 

He does not define his aims as definitely and clearly as do Lieberman 

and Dimock and Hendry. 

In Camping and Character, Dimock and Hendry separate camp 

objac'ti ves as to those of the 0ap1per, parents, counselor, and director. 

• • • • • 
9. Bobbitt, F.,' The Curriculum, P• 41-42. 
10. Gibson, H. w., Camp N~na.gement, P• 32. 
11. Ibid., t• 6. 



Objectives for the camper may be summarized in terms of desire to sa-

cure skill in such activities as swbmning, csmpcraft, etc., learniug 

how to get along with others, better health, development of courage 

and mental ability, appreciation of friends and nature, general values 

12 
of better character, leadership, and nto have a good time". In 

contrast to this list Mason states that his investigations among camp-

ers show that they come to camp primarily to have ''fun", and that such 

aims as character building and leadership are those of adult leaders 

and directors. 

The parents' objectives in sending their children to camp 

as treated by Dimock and Hendry are: desire for freedom from respon-

sibility of children for a period, to develop good habits and obediene~ 

physical development, development of proficiency in skills, social 

training and adjustment, and for the making of courage and character, 

As standards for parents Gibson stresses health, body rnaster,y, and 

the development of social consciousness and responsibility. 13 

The aims of counselors as SUI'lllllerized by Dimock and Hendry 

are as follows: to develop appreciation of higher values, skill in 

activities, character making, formation of health habits, life guid-

ance, teaching of self-direction and world citizenship and formation 

of a creative attitude toward life. The aims of the camp director 

are similar. Their abls generally are educational in nature, and 

• • • • • 
12. Of. Dimock, H. s., and Httndry, c. E., Camping and Character, Chap-

ter 2, P.P• 14-32. 
13. Gibson, H. W., C~~p Management, P• 33. 



include the development of appreciations and proper social attitudes. 

It is the directors' special duty to integrate the aims of the camper, 

parent, and counselor with his own. Directors aims may be summarized 

in the statement of nurpose of Camp Ahmek, nThe dominant, pervading 

purpose of the Ahmek experiment was the development of ideals, a.ppre-

ciations, attitudes, abilities and habits which are essential for an 

effective participation in the social life.H14 

As a result of personal interviews with campers, which seems 

a more desirable method than that used by Dimock and Hendry, Bernard 

Mason, in Ca.'llping a.r.d Eduoat ion, states that the objectives of the 

camper and director are in conflict. :!.'he campers come for "fun11
, 

interest and pleasure, while the directors' aims are that of idealism, 

character building and personality moulding. Directors are interested 

in the safety and security of the boys and girls entrusted into their 

care but the campers desire new experiences and adventure and want to 

be apDreciated and recognized. Mason's interviews indicate that the 

campers care little for the idealism and personality devel~pment. He 

suggests that directors should stu~ the ca~ers objectives more by 

means of personal interviews. 

• • • • • 
14. Dimock, II. s., and Hendry, c. E., C9,mping and Character, P• 25-30 

The essential factors for social participation were found 
to be: (1) appreciation of, and a concern for human values; 
(2) ability to foresee consequences of action in terms of the 
persons involved, and the selection of worthWhile goals; (3) 
ability to select adequate means to attain the goal; (4) co­
operation with others in worthful, socially significant ends; 
(5) evaluation of the results of action from the standpoint of 
the desired goal•" 



In Creative Camping by Lieberman is found the following 

statement of camp aims, • 

1. The health of the child, pbysical and emotional. 
2. The increase of experience in as many fields of activity as 

the child can enter with relantion. 
8. Self-expression a.nd :personal creativeness. 
4. An inquiring attitude of mind, and the ability to think things 

through independentlY• 
5. The growth of consciousness of group life and responsibility. 
6. Ability to partie i:pate in group life and ID'am:p government. 
7. Interest in social :processes in the world at large. 
e. Personal integrity, and the courage to stand by decisions. 
9. Consideration for associates and others. 

10. Responsibility for tasks undertaken. 
11. In the cases of :problem children, we are interested in the 

degree in which we he l:p them overcome the factors tha. t make 
for maladjustment. 15 

These aims may be eonsidered representative of the objectives 

of the more :progressive oa~ps. Perhaps the strongest trend revealed by 

all the sources is the development of a desirable social viewpoint 

through enla~ed social contacts. In general the objectives may be 

summarized in terms of the cultivation of personal and social values. 

It is noticeable that spiritual values are little stressed, and religion 

itself is interpreted in terms of higher social values. 

d. Sumnary. 

A synthesis of all tbs camp objectives found in the foregoing 

analysis follows. 

• • • • • 
15. Lieberman, J., Creative Camping, P• 155. 
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Current Cgmp Objectives. 

1. Funs happiness, interest in adventure. 

2. Healt hi physical development , emotional balance. 

3. Character building: development of self-reliance, a spirit of 

altruistic service and consideration of others, formation of 

good habits and courage, bo~ mastery, responsibility, and self­

direction. 

4. Social adjustment and training: youth ~~idance, training in 

getting along with others, formation of friendships and develop­

ment of social consciousness, participation in social life and 

camp government, interest in social processes, correction of 

maladjustment, development of ideals, appreciations, habits, 

and attitudes, essential for social life. 

5. Proficiency in skills, involving all phases of camp activities. 

6. Appreciation of higher values of life: nature and aesthetic 

appreciation, religious development and worship. 

7. Leadership training. 

a. Development of mental ability: ability to think for one's self, 

an inquiring mental attitude, experience in many fields of 

activity, development of a creative attitude toward life, and 

experience in the joy of self-expression and achievement. 



3. The Curriculum of the Camp. 

a. Program Prine iples and Methods. 

Early camps were dominated by the negative purposes of keep-

ing boys aw.v from an unhealthy environment' and a useless summer. 

Routine scheoules were developed with little room for free choice, 

attendance at classes was insisted upon, and adult aims dominated the 

curriculum. As camping developed, the program was broadened in an 

effort to realize to the fullest extent the educational as well as 

the healthful and recreational possibilities. In the·older type of 

camps the extrinsic ap-croach is in force, while the more progressive 

camps employ the intrinsic approach. Dimock and Hendr,v summarize . 
16 

the two methods. The extrinsic approach is external with a text-

book for its point of departure; it uses largely artificial induce-

rnents; and is an imposition of an adult-planned program upon the camp-

ers. The ap~roaoh of the intrinsic method is through genuine need 

occurring in the actual life experience of the camper; it is life-

centered, not curricula-centered; and the purpose within the exper-

ience itself provides the motivation. 

Mason and Lieberman favor the intrinsic approach. Mason 

states that directors need to increasingly determine the campers re-

action towards the program and have boy- and girl-made programs. 

Lieberman makes the most extensive use of the principle. Gibson views 

• • • • • 
16. Cf., Dimock, H. s., and Hendry, c. E., Camping and Character, p.95-96 
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the curriculum more in terms of activities and does not strike the in-

tr in sic not e. 

All of the authors recognized the necessity of campers having 

a choice of activities. Mason suggested that the instruction program 

c~sist of a series of interest groups selected and chosen by the camp-

ers and that a schedule of .these interest groups be made for each so 

that he can work them into his day's program without conflicts. Com-

pulsory participation is not included in camp educational principles. 

The element of interest is all important. If the interest is keen they 

will want to attend. Roll call and carl marking are omitted. Mason 

stated that the only compulsion justifiable is the compulsion of inter-

est. He suggested, further, that directors encourage s~cial interests 

and that all projects be the outgrowth of the campers' interests. The 

results of Mason's interviews with campers· in part are similar to the 

program principles suggested. BrieflY, they may be sum~arized thus. 

1. Most c"mps require campers to work on definite schedule. 
2. Approximately three-fourth of the campers hava all the time 

to themselves they want in spite of the schedules. 
3. The majority of cam~rs prefer to have a regular schedule 

of their time in camp. Some want choice as to activities 
on the schedule. They are primarilY concerned with the con­
tent of the schedule. 

4. About twenty-two percent of the campers favored all or part of 
the day open and entirely free fro."!'! compulsory activities. 

5. A few of the older boys felt that regular schedules were 
essent~al for the youngerrcam~rs but that they should have 
greater freedom from compulsory activities. 

6. In general, less ~omp¥lsion but not necessarily less schedule 
seems to be needed. 1 

• • • • • 
17. Mason, Bernard,' Camping and Education, p. 155-166. 



Dimock and Handr,r stress the principle that the whole camp 

life is the curriculum. The emphasis is that of social-project-edn-

oa.t1on. It "seeks to provide for growth in character through purpose­

ful, complete, lifelike a.."ld cooperative experience." 18 They say, fur-

ther, 

"The whole life of the camp is the curriculum. Education is con­
ceived as the series of activities, adjustments, relationships, 
and attitudes which make up the campers' daily experience. The 
emergence of the camp program simply represents the way in which 
the camp community gets organized to live cooperatively in pur­
suit of its ends." 19 

Mason, Lieberman, and Dnnock and Hendry all believe that the 

curriculum should be the present active interest of the campers, that 

the pzogram should emerge out of the needs and desires of the whole 

camp. Dimock and Hendry suggest organization for coopera.ti ve planning 

and living by the organization of sectional councils with the elected 

officers and the directors forming the camp council which forms the 

curriculum of activities. This camp c ounc i1 represents tba interests 

of the whole community. The curriculum is real and stands with a 

present active interest grounded in the actual life of the boy in camp. 

Learning is a. sort of by-product. 20 

••••• 
18. Shaver, E. L., .A. Leaders' Guide for Yolii.!IC Peoples Projects, P• 2, 
19. Dimock, H, s., and Hendry, c. E., Camping and Character, P• 53. 
20. Ibid., P• 42. 

Progressive camp directors hold the •onviction that the curri­
culum cannot and should not be created in advance. To directors 
of this persuasion the camp is the curriculum. "Learning and 
living are identical, that growth is in proportion to purposeful 
pa.rticipa.t ion, and experience is ve.lua..ble in the degree to whicb. 
it is social or shared. In camps of this type no program of an 



b. Rewards and Recognition. 

Gibson was the onty author to recommend the extensive use of 

award systems as means of securing participation in the camp program. 

He ou tUned the procedure and the requirements for the different awards. 

Lieberman, ~~son, Dimock and Hendr,y condemn this principle as outworn 

psychologicalty, and because such motivation is artificial, and because 

it prevents vital education. Dimock and Hendr,y sketch the early policy 

and plan of competitive activity and rewards of Camp A.hmek/~afore 

application of the mora progressive educational principles. The rea-

son for the abandonment of the competitive activities and awards are 

given in brief form. (1) The tent groups were not equally favorablY 

located. (2) Losing groups s laokened and lapsed into carelessness and 

indifference. Counselors frequently had to do the work. (3) Some 

groups went through the whole summer without winning the daily tent 

inspection. (4) The thrill of breaking new ground wore off. Campers 

neglected real work and turned to competitive activities that held 

promise of tangible personal gain. (5) Hard feeling developed be-

tween some tents and individuals. (6) Value of awards diminished 

when competition was extended in a wholesale fashion. (7} Counselors 

• • • •• 
organized sort exists until it emerges from the needs and desires 
of the camp community. Su.ject matter or information is consider­
ed a part of the resources of the camp to be introduced to help 
meet a crisis, solve a problem, carry out a purposeful undertaking, 
or satist.y an interest in the present camp experience. Artificial 
incentives and controls consequentty play an inconspicuous part. 
C~pers and adults together share in the control and conduct of 
the camp societY'•" 

21. Ibid., P• 98·103. 



and staff members gradually became critical and desired to overhaul 

the system. A change in policy resulted in the development of a new 

spirit, and social approval and disapproval replaced the artificial 

method. 

The dangers of the system may be summarized as follows: 

(1) Campers may work for awards rather than b•cause of a genuine in­

terest in the activity itself. {2) To remove an award may mean loss 

of interest inactivity. (3) There is a danger that campers will 

establish habits based upon ve17 low mot i vas; desire to win at any 

cost, rewards for every achievement, etc. (4) Awards make it diffi• 

cult for one to think of the inherent satisfactions in a given activ­

it,v. (5) Such a system shows a lack of skill in the art of motivat­

ing campers in purposeful enterprises and in taking advantage of 

natural interests. (6) Directors depend on the award system and negw 

lect the desire for social approval as a basic motive in human life. 

The staff may tend to rely on badges to the exclusion of personal 

SXJ!ressions of appreciation and com-nendation. 

Mason s.tated that the compulsion must be that of the camp­

er's interest and his spontaneous desire and not that of artificial 

rewards. Lieberman does away with the awards and the set routine and 

formal inspection. Campers were given the responsibility and the 

leaders guide ~~d help. The result was that tha campers took pride 

in their clean tents and instead of points and prizes. The social 

values of the process were valuable. 



c. ~tethods for Find. the is of the zed 

In t"'ce carnps which Ivlason investigated, he f:nmd t little 

use was of the personal conferem e :nethod to di so over the interests 

and des ires of the C9.mpers. F..e found this method 0ne of the rnos t dash·-

able and fruitful. Lieberman's main tool was the di scn::ss method a-

long with scientific tests. He used the discussion method as a social-

iz factor and in order to det "'rmine the activities in which the 

campers were most interested. 

Dirnook and Hendry gave. li descriptive SUlllrnary of the methods. 

On the basis of past experience the director can anticipate certain 

uu~a•uantal program needs of the campers. Campir~ somehow implies 

swi:rrming, canoeir.g, riding, trips, exploring, and creating. Their 

policy is stated thus, 

"To provide an abundant supply of resources, both in materials 
and men, capable of oontribut to the cultivation of almost 
avery conceivable learning situation that might possibly arise 

the camp season. 'Tery little reliatlce has been placed 
ility to let programs.n22 

and Hendry gave their device for the ur.covaring of 

interests and rmrposas of tlJa individual "'':~,m~.""' ... ( 1) or 

check 1 of 1 activities offered in,,osmp on which the campers 

check the sub.jects which t are interested in. (2) A ionnaire 

form is gi ve:1 gsking the camper li1res most, he is checked 

up on most, his dislikes, how camp can help hirn, leas for 

the (3) Group discussion is listed as the ~oat 

• • • • • 
22. Ibid., P• 53. 
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effective method. Tne discussion may be formal or informal. (4) In­

dividual campers must be analJsed so that their distinctive needs and 

capacities ~ be adequatelY analysed and provided for in the curri• 

cula. Methods for testing needs, interests and abilities of campers 

are the intelligence tests, medical examinations, tests for interests 

and skills, and individual analysis and personality rating. 

d. Activities in the Program. 

A detailed treatment of their camp activities is given by 

Dimock and Hendr,v. Some activities are analysed ia detail to show 

their influence on character growth. Organized instruction is said 

to be essential to some skills. In such cases the unit of work is 

selected from real life situations considered as worthWhile by the 

child. Under the formal camp curriculum are placed the underlying 

"trunk" activities and those which assume prominence because the 

camp provides for their appropriation. These include swi~ming, ca­

noeing, sailing, ea~pcraft, trips, diving, life-saving, and riding. 

A third major act.ivi ty is training in leadership. In all activities 

campers should be. encouraged to aim for a position on the camp staff 

of counselors. To this end campers may be used to assist counselors 

and instructors whenever possible. Nature lore may also come in 

this group. Its values depend upon the cour.selor. The ideal is that 

each counselor be a lover of nature, equipped to impart nature know­

ledge, and eager to learn more with his boys. Lieberman also de• 

sires no nature specialists in camp unless they can work on the camp-



er's level and through their spontaneous interest. Other activities 

of the formal curriculum but which receive a secondary emphasis are: 

boxing, workship, music, Indian lore and craft work, dramatics, photo-

graphy, sketching, astronomy, archery, story-telling, woodcraft, and 

group games. 

Gibson and Lieberman suggest that construction work for the 

benefit of the camp be used as an activity. In regard to crafts and 

skills and all achievement, Lieberman de~nds thathe results be judged 

by child and youth standards and not by those of adults. He says, 

nwe found that in the absence of artificial stimulation the campers 
viewed each other's work very rationally. Frequently a young­
ster who had achieved a high standardwould say, "Isn't that a 
good job for Jim? This is his best work this year." &nd Jim, 
very much gratified by this praise.from a fellow camper, would 
attempt to imrftove still fUrther." 23 

According to Lieberman, the services of a trained dramatic 

leader a~ not desirable in camp. Spontaneous plays and pageants or 

dramas worked up by the campers with their counselors are regarded 

as more ·creative and ati.ucat ional for the camper. 

Athletics in camp are not as desirable as primary activities. 

Gibson gave them more promin~nee than the other authors. Lieberman 

gave athletics value only as a filler for the program, and stressed 

the activities which are peculiar to camping. Mason made a plea for 

the featuring of.camp activities and not those of the city playground. 

He stated that over-emphasis is\the danger of athletics in camp. 

• • • • • 
23. Lieberman, J., Creative Camping, p. 38. 



Comntnity projects are one of Lieberman's special activities. 

This represents a fine application of the camp life as the curriculum. 

The camp newspaper, store, post-office, bank, and library were all plaCed 

. ,; under the direction of campers responsible to the camp counc 11. 

These activities were rich in social values. Other activities ware a 

camp survey, research into the local social histor,r, and the closing 

festival of the camp season. 

Camp b!anagement by Gibson was found to be a good source for 

camp activities. It gave a detailed treatment and specific suggestions 

on athletics, water snorts, scouting, woodcraft, giving many camp songs 

and yedls, stunts for rainy days, patriotic programs, an outline for 

a course in leadership training and outlines for devotional talks. 

This source is not as progressive as the others in educational method 

and procedure, but it contains helpful program suggestions. At times 

the suggestions are too definite and leave little opnortunity for ores.-

tive imagination and camper participation in the formation of the pro-

gram. 

The results of Y~son's investigations among campers on the 

activities of camp are as follows,· 

1. ~~ny camp activities are not universallY used. 
2. In the average camp there is a need for the development of more 

varied and diversified program of activities. 
3. Activities experienced b,y seventr-five percent or more o~he 

boys: swimning, baseball, c.·;,mpfire, evening entertainments, 
rawboating, tennis, track, boxing, nature lore, hikes ~ld trips. 

4. Activities in girls camp experienced by seventy-five percent or 
more of the campers: swimming, canoeing, tennis, baseball, vo11e7 
vall, evening entertainments, nature lore, riding, archery, social 
and aesthetic dancing, reading, singing, and trips. 



5. Swimming is the most popular of all bo~ and girl activities. 
6. The joy of personal achievement is clearly brought out. 
7. Nature lore did not range among the popular activities. 24 

In regard to the evening activities Di~ock and Hendr,y discuss 

the use of ceremonies and Indian pageants for camp fire. Lieberman 

shows how the evenings may be used for talks, discussion groups, dram-

atics, music and stories. 1~son suggests that there should be several 

open nights a week for cabin or tent campfires and for the campers own 

use. The use of folk-songs and the better types of music are reco~ 

mended for use in camp. He also states that Indian campfires and 

stories should be used mora in most camps. In regard to the campfire, 

he says, 

"Imaginative, colorful, romantic, the council ring becomes the 
spiritual center of the camp, the symbol of the camp spirit. 
Around it gather the camp traditions, ideals, values, and 
objecti vas." 25 

~~son summarizes his findings in regard to the evening act-

ivities thus, 

1. Campfire is more popular than the stage. 
2. Vaudeville and stage shows are most popular evening activities 

among girls; among the boys their popularity was whared equally 
by story telling. 

3. Indian dancing as a camp feature is little understood and appre­
ciated. 

4. Few camps have devel0ped the Council Ring ceremony to any wort~ 
degree. 

5. Singihg enjoyed a. fair degree of popularity among the girl campers, 
but little among the boys. 

6. Open evenings are essential every few days. 26 

• • • • • 
24. Mason, Barnard, Camping and Education, P• 209. 
25. Ibid., P• 2~5. 
26. Ibid., P• 191. 



In planning all activities the director must keep close to 

the camper. Be must stu~ their wishes, talk with them, and listen as 

they express their likes and interests. It is better to err on the 

side of too many aoti vi ties than too few, says Mason. The key to the 

creat iva program is to be "constantly alert, constantlY approaching 

each day, each project with the desire to make it fresh, vital, alive, 

to clothe it with romance. n 27 

Mason gathers many activity principles into this o losing 

statement. 

"Let: U.IJ, then, fill our programs with many wholesome, interesting, 
compelling actiVities - imaginative, colorful activities - new, 
varied, changing activities - looking to making life richer and 
fuller. Let us allow our campers choice among their interests, 
but let there be choice among many. If there are more interests 
than they can carry, the necessary discrimination and stlection 
is helpful training, and there will be many days in the course of 
the summer. Let us give the campers the help of a. personal sched­
ule of interest groups, but let it not be too rigid and unchange­
able. Interests wane and new ones develop. Let us not have the 
compulsion of force in attendance, let it be the compulsion of 
fascination and intrigue. Camptng after all, is a great glad ~7 game. Let us not be too serious, too fearful, or too negative." ·· 

The analysis of the curriculum of the sum'116r camp mP.-3' be 

sum'T'arized synthetically thus • 

. 1. The methods and principles of creative education are being 

applied in modern camps. 

2. The whole life of the camp should be considered as the 

• • • • • 
27. Ibid., P• 20S. 



... so-

ou rr i cul um. 

5. Progressive camps use the intrinsic life-centered approach. 

The extrinsic curriculum-centered approach does not adequately meet the 

campers' needs. 

4. The program must be an integration of the desires and in­

terests of the campers and staff. 

5. It is essential that campers have a part in the making of 

the program, a choice of varied activities, and the guidance b.1 person• 

al cou.nseling in the making of a schedule of activities. 

6. Compulsion should be that of interest. 

7. Creativity is necessary in program making. Begin with 

present interests, extend them in new directions and cultivate new de­

sires. 

s. A camp council is of value in planning the program, since 

it represents the interests of the whole camp societ.1• 

9. Systems of ~ard and competitive activity are not desir­

able in camp. Such motivation defeats the aims of creative education 

and hinders tne best social development. 

10. The modern methods of psychology and social science are 

useful in camp to discover the basis for the organized program. Such 

methods used are: personal conference, analysis of past experiences, 

the questionnaire, check lists, group discussion, analysis of indi­

vidual c~mpers by the use of intelligence tests, medical examinations, 

tests for interests and skills, and personality rating scales. 

11. Camp activities should be analysed in detail for their 



character and educative values, and possible learning situations. 

12. Organized instruction must be centered in real life 

situations and based on child interests. 

13. Trained specialists are undesirable in some activities 

as they defeat the development of individual ability, over-stress 

their activity, and do not recognize child interests, or encourage new 

discovery. 

14, The average camp needs to develop a mora varied and di-

versified program of activities. 

15. Campers should be given every opportunity to experience 

the joy of personal ach6evement and to train for leadership. 

16. Every activity should be clothed with interest, life 

and romance and should lead to creative expression. 

4. Social Controls in the Camp. 

Dimock and Hendry survey and analyse the mechanisms of so-

28 cial control in the camp. They state that the ultimate aim of camp 

. ' is to achieve a knowledge of the c ontrol"ing forces in the behaviour 

of boys that they may be used as educational allies. They, like both 

Lieberman and Mason, organize the materials in terms of sociological 

concepts and principles, Case data form the basis of their analysis. 

a. Leadership and Social Control. 

The camp director, according to Dimock and Hendry, is the 

• • • • • 
28. cr., Dimock, H. S,, and Hendry, c. E., Camping and Character, 

Chapter XIII, P• 292-327. 



outward symbol of the unity of the entire group. He embodies and ex­

presses the whole atmosphere and spirit of the camp. A.s executive 

head of the camp he assumes importance in the eyes of the campers. 

His leadership depends upon his personal qualities and he is to be 

ap~reciated by all of the campers. Through his administrative posi­

tion,personal interviews, his visits to tent groups, by suggesting 

new undertakings, and by thoroughly knowing every camper and his in­

terests, the director may be a powerful factor in social control. 

His word and action possess great author! ty and he may perform a 

great "inspirational" function through his talks by defining ways 

of action and thought. 

The instructors and staff furnish a different type of leader­

ship. Dimock and Hendry state that the ins trustor's influence large­

ty develops out of his ability to do a certain thing surpassingly 

well. His skill gives him prestige and he is the model and ideal of 

the campers who admire him. The instructor is copied in his activ­

ity, and his personality and character are reflected in the campers. 

The group counselor attains his position primarily through 

his intimate relations and personal contacts with the boys. Re is a 

member of the primary group and leads because of his age, experience, 

personal qualities, and the authority given to him by the directors. 

The counselor's leadership lies in the activity in which he sets the 

example ~~d encourages by actual doing, and in the defining of desires 

and the formation of group attitudes through discussion and personal 

contacts. Ris personal example is reflected in the actions of the 



boys. 29 Dimock and Hendry suggest four principles for creating desires 

as aids to the counselor: positive suggestion, cooperation, faith, and 

recognition or commendation. 

The boy leader~ of the cabin group is a factor in the social 

control. He usually ex.cells because of his keenness, age, experience, 

knowledge, physique, daring and abi11 ty. He may be of great help be-

cause of his close contact with the group. 

b. Social Pressure and Group Opinion. 

Social pressure may be exercised through the tent group or 

the action of the camp couneil, or through group opinion as expressed 

in discussion groups. Lieberman finds the discussion method and the 

camp cou~cil to be powerful control faotors. 30 The c~mp group demands 

behaviour for the best of all concerned and the campers themselves may 

handle ma~ disciplinar,r oases. Such a procedure has good social val-

ues in that it teaches cooperation, develops a sense of ownership in · 

regard to the camp and leads to participation in the social life. 

Dimock and Hendry point out how the tent group opinion op-

erates as a factor in social control. They state that "nearly every-

thing which a boy does while in camp might be shown to be done with 

reference to the attitudes of the tent group, or some outstanding per­

son"31 The intimate contact with the group makes ridicule an eff~ctive 

• • • • • 
29. Ibid., P• 298. 
30. Ct., Lieberman, J., Creative Camping, Chapter XXII, P• 215-225. 
31. Dimock, H. s., and Hendry, c. E., Camping and Character, P• 312. 



•84-

method of control. 

Cooperation and participation are stressed by Dimock and Hen-

dry. They discuss both the areas and machinery of cooperative govern-

ment. The camp council may play an important part in camp discussing 

the camp program, as to policy, activities, organization and adminis-

tration, and critically for evaluation. Under general camp conduct, 

regulations and recommendations may be made by the council on equip. 

ment, campers conduct, safety, health, sanitation, personal property, 

and visitors. The difficulties of establishing cooperative govern-

ment are~ (1) a shift in methods may be difficult for some directors 

and cour:selors; (2) the program gains momentum more slowly under the 

cooperative procedure; (3} the efficiency and smoothness of the program 

may be somewhat diminished: and (4) this form of control is not read-

ily applied to younger campers, for they are u:1prepared soc !ally when 

they first come to camp. The values of the procedure are also sum-

marized by Dimook and Hendry: (1) cooperative camp procedure is based 

on camper interests and purposes; (2) it gi vas larger opportunity and 

practice for thinking, planning, deciding, ca.rrying responsibility, 

executing and judging; (3) it provides actual practice in democratic 

citizenship, and gives the camper a responsible share in shaping the 

aims and policies of the social group; (4) it has the effect of in-

creasing and intensif,ying mutual respect and confidence between oamp-

32 
ers and members of the staff. 

• • • • • 
32. Of., Ibid., Chapter VI, P• 104-127. 
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c. Other Social Controls. 

The morale of the tent group influences campers. Cooperation, 

common interests, activities, and problems bind the group together, and 

their attitudes and mannerisms and general spirit influence each other. 

Other control factors treated by Dimock and Hendry are rit• 

uals, codes and regulations, such symbols as language and the naming of 

groups anq individuals. ~he spirit of the camp is a strong factor since 

it represents the collective sense of approval and disapproval and in 

that it constantly defines the activity of individuals and of the group. 

Such collective activities as ceremonies, group singing, dramatic per-

formances and spacial faatures of the activlty program bring the campers 

and staff into contact with each other and contribute to the group 

spirit. The Council Ring probably contributes more to the camp sense 

of unity than any other single activity. The camp songs and chapel 

and devotional services are also social controls. 

d. Punishment as a Control. 

33 Mason discusses the methods of camp control• He found that 

the informal types of penalty were of value. The group can iaforce con-

formity much better than the individual. He shows how laughter, ridi· 

cule, and satire are impo•ed on members whose actions do not conform. 

The formal types of punish.lllent he found in camps were work, loss of 

swimming priviledges, loss of dessert or candy, eating outside, confine-

• • • •• 
33. Mason, Bernard, Ca,mpifl..g and Educe tion, Chapter III. P• 78-94. 
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men t, early to bed, demerits and paddling. Mason states that work as 

a punishment is bad education for there should be glory and joy in work. 

It is an honor and not a punishment. The privilege of service to the 

group should be one of the finest lessons camp can teach. When regard-

ed as punishment work becomes a disgrace. Mason's findings on methods 

of punishment may be summarized as follows. 

1. Boyti punishments consisted of work, and loss of privilege. 

2. Pu.nishments for girls used were loss of honors and loss of privi-

lege. 

3. In the boy's mind work was regarded as the most effective. 

4. The most effective method with the girls was loss of honors. 

5. Curtailment of privilege was the most effective for both boys and 

girls. 

6 •. The loss of swimming privilege was deeaded by campers. 

7. The loss of dessert was regarded as minor. 

a. For girls, talks with the counselors were effective. 

9. There were fewer penalties in girls' camps than in boys• camps. 

a. Summary. 

lliia.son gives us a fine statement of how the social controls 

of the camp and society are fundamentally alike. 

"A. C!'!!rP is a society - a society in itself and a fragment of the 
great society. It is characterized by the same fundamental prin­
ciples and phenomena which describes any society - subjected to 
the same laws, motivated by the same social forces, controlled by 
the same social methods. To be a normal, healthy, contented, stable 
society ••• the camp must satis~he four fundamental wishes of 



mankind for new experiences, security, recognition and response. 
Failing here, unrest results. In this respect it is not unlike 
aDY other society." 34 

A synthetic summary of the social controls in camps follows. 

1. Before the educational ~~pose of the camp can be effective the 

curriculum must be regarded as the total process of action and 

interaction which constitutes the community life of the camp. 

fans character. education is considered entirely a social process. 

2, The tent group, with its counselor, is the most important element 

in behaviour control. This group represents the basic unit of 

the social organization. 

3. Morale in the tent group is a powerful factor in control and may 

be used as an educational asset. 

4. The camp council may be used as a social control• 

5. Many of the actual mechanisms of control are counter to the 

best principles of education.' 

6. The "camp spirit" and symbols may be built up so as to be effeo-

tive in defining the campers' behaviour. 

7. Control mechanisms of camp must be submitted to much more study 

in order to secure the strongest factors a.s educational allies 

for developing desirable attitudes and behaviour in the ~ampers. 35 

a. The camp leadership determines and represents a strong factor 

in social control. 

9. Punishment a.s a. control must be guided by sound principles and 

wisely supervised to prevent misuse and negative education • 

• • • • • 
34. Ibid., P• 236 
85. First seven summary points are from the analysis summary given 

by Dimock and Hendry, Camping and Education, P• 325-327 
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10. Camp is a society in itself and is influenced by the same 

fundamental social factors affecting any society. 

5. Camping and Character. 

a. Factors Affecting Character. 

The character of the camper is influenced by the whole camp 

situation. The social controls influence and either aid or hinder the 

development of desirable character traits. N~son shows how behaviour 

qualities form through imitation of others and how group ways develop 

by "mental eontag·ion''• Individual campers tend to adopt the habits of 

the group. Ideas and habits which meet the desires. for new experience, 

security, recognition, and response are readily adopted. 

Camp traditions grow and affect the childfen and youth. Trad-

itions should be the outgrowth of living together and aot superimposed 

by adults. Mason says, 

"More than any other individual the character of the director leaves 
its imprint on the campers - it is his idealism, his sense of values 
aad objectives which give tone to the traditions and determine their 
quality." 36 

Di"l1ock and Hendry show how the concomitant lea.rnings in the 

activities and skills of the camp have great character value. 1fuile 

the camper is learning how to ride horseback he is building up some de-

gree of eour~~e or sense of fear, a liking or a distaste for the activ-

• • • • • 
36. Mason, Bernard, Camping and Education, P• 21. 
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ity, an attitude of confidence or distrust in the instructor, or an 

attitude of modesty or boastfulness accompanying the success or commen-

dation, an attitude of sympathy or lack of sympathy toward other camp-

ers finding it more difficult to learn. These attendant learnings 

accumulate in character and determine the issues of current life. Such 

detailed analysis of activities for attendant learnings and nossible 

character values aids the counselor and director to use the opportun-i-

37 
< ties inherent in the program. 

Character development depends upon the camp, its ways and 

traditions, the ,educational methods and skills which it employs, and 

pr~e~inently upon the tone and quality of its leadership. 36 

b. Good and Bad Effects of Camp. 

Character of some sort inevitably results from a camp exper4-

9nce, but it may be of a low level. We have shown how the award sys-

tems ma.y lead to action basad on low motives, and how the wrong kind 

of punishment and misuse of social controls may result in the formation 

of undesirable attitudes. In the studies of ];Jason, swearing and smok-

ing were the habits named the most frequently by the boys. The girls 

listed swearing, gossiping·, cliqueing, coarseness of manners, with 

immorality and crushes appearing twice. Lieberman stated that there 

• • • • • 
37. Cf., Dimock, H. s., and Hendry, c. E., Camping and Character, p.SS-69 
36. Additional factors will be found in the treatment of Social Controls 

and Camp, P• 61; and Religious Education and Camp, P• 92. 
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of among the girls in the Pioneer 

this to the coeducational ~~ture of the 

mentioned and bul !tason said that the ef-

feats came when the the campdrs not care-

no wa:y to 
on the 
motives, 
One 

' 

the campways are, or , tsmi to become the 
habits ideals of the individual is 

the character issue if we would. 
of the group. .A camp not entirely worth./ 

, ways, traditlor:s, is a menave to personality. 
is a socializing, zing, civilizing force than 

which there is no greater."39 

its of the camp lence as stated 0,1, are 

social ustmen t, t of self-reliance desirable i-

cal s. Other values are the nEm and varying contacts, the inti-

mate frie • It is helpful for t hi3 to get away from the 

old gang and friends. develops ty, in the 

paychologieal wean of the and girl. Mason says, 

"I oan th:in1:c of no outside the fatui where i:nitat 
with group customs and - osn ::1ffect character so pro-

dly in the ic ti:,.ate contacts of camp, lived in 

39. on, 
40. Ibid.' 

'!'leeks. To a sumr:ier with wholesome , 
tr3.d1tialns and associated wit'r: counselors 

and idealism, is s<Jcio one of the finest ex-
that can come in to the life of any boy or girl. n 40 

• • • • • 
t g and i1n, P• 24 
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1. The moral tone of camps is high and only desirable boys and girls 

were apparently attracted and accepted. 

2. The bad habits most frequently mentioned by boys were smoking and 

swearing; by the girls, swearing, gossiping, and coarse manners. 

3. The beneficial moral results of camp are social adjustment, devel­

opment.tof proper physical habits and self-reliance. 

4. The conditions which resulted in campers beeomitg disliked by 

their fellows were: difference in age grouping,, cliques, lack of 

interest, and disagreeable dispositions. 

5. A spirit of service and mutual helpfulness predominated most camps. 

6. The personal conff!rence method of character guidance, a camp motto 

or symbolism were practiced but little. There was a general vague­

ness concerning the camp ideals and traditions. 

e. Sumnary. 

The relation of camping to character developnent may be sum­

marized ttm.s, 

1• Oamp life as a whole affects the campers' character. 

2. Social controls aid or hinder character development. Use them 

as equcational allies. 

3. Individual campers adopt the group habits and take them away 

from camp when they return home. 

4. Concomitant learnings of skills and activities should be analysed 

and studied in order to make the curriculum rich in character 

values, and show the counselor the inherent opportunities. 



.. 

5. The camp's leadership, educational methods, ways and traditions 

determine character development. 

6. ~be camp experience bas good and bad character: effects on the 

camper. The utmost care must be used in the selection of leaders 

and campers. 

7. Desirable character results in camp are social adjustment, self-

reliance, and development of good physical habits. 

8~ The method of personal conference for character guidance could 

be used more in most camps. 

6. Camping and Relig~ous Education. 

a. The Place of Religion in Camp. 

As a group the directors interpret religion in terms of the 

higher social values. Gibson takes a different view and stresses re-

ligion in terms of 11pract1cal Christianity" • None of the authors fa-

vors sectarian presentations and discussions. Dimock and Hendry stress 

the necessity of sensitiveness and loyalty to the higher social values 

and constantlY "endeavor ••• to develop in boys an appreciation of 

41 
persons as the supreme values' in human life." They summarize the 

religious task of camp thus, 

"It is a process of motivating boys so that they feel that the 
things of greatest significance in life are tied up with the 
happiness and welfare of persons, and want to act in all sit­
uations ifl\a. way that the interests of all the persons affected 

• • • • • 
41. Dimock, H. s., and HendTY, c. E., Camping and Character, P• 128. 



are furthered. The crucial test of any camp lies in its ability 
to equip its campers with the desire and the method which will 4 enable them to achieve and enrich the best values of their group." 1 

Gibson makes a definite place for religious activities in his 

camp by the use of voluntary daily chapel, and provision for Bible read-

ing in the tent vesper services followed by voluntary prayers. The 

other directors do not weight their programs with so-called "religious 

activities"• Dimock and Hendry state that their reliance is rather on 

the direction of the normal, everyday experiences and incidents within 

the life of the camp into occasions of earnestness an.d social impor-

tance. They aim to make explicit and operative in terms of conduct 

values which. have up to this time been implicit and without function-

al bearing on present behaviour. They have chosen methods designed to 

build emotional attitudes around the most significant social concerns 

of the camp and life. 

Camp, according to Dimock and Hendry, is a project in relig-

ion. They regard education as the equipping of persons to share co-

operativelf in the enrichment of common life and regard this as identi-

cal with the central purpose of religion. They state that "worship 

then becomes th.e experience in which. one achieves fellowship on the 

level of the highest values, ideals and aspirations of his group". The 

whole community represents a cooperative quest for the most satisfying 

and significant life attainable. They suggest that more rewearch and 

development of skill is needed in the field of creating desires for 

the higher values and that camp directors might do well by following 
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and studying the work of outstanding religious educators. 

Summer camps have a unique opportunity in that they are free 

from some of the limitations of conventional religious institutions and 

practices. The results of such freedom are given by Dimock and F~ndr,y. 

The camp can confront the children with a modern scientific world view, 

and can replace religious instruction and dry worship services with 

intellectual experiences that tie up with modern scientific knowledge 

of interest to the boy. The conception of religion may be made vital 

and growing by interpretir~ life in terms which are natural and real. 

Extreme mystical or evangelical tendencies to stimulate emotional ex-

periences me:$' be completely eliminated. Camp worship must reflect in 

its spirit and content actual oontaot and insight into life conditions, 

the crude and the hard as well as the beautiful and harmonious. Con• 

ventional religious worship is excessively formal and it often consists 

of ritual administered by professionals. Its sources are restricted to 

the Bible, hymnals, selected responsive readings, and so forth. In 

camp worship is placed on an informal and cooperative basis, and unoon­

vent ional s rn:troes can be utilized. 43 

b. Religious i5duoation Methods in Camp. 

(1). The Camp Chapel. 

All of the sources recognized values in having camp chapels. 

• • • • • 
42. Cf., Dimook,i. S., and Hendry, C. E., Camping and Character, p.l28-143 
43. Cf., Ibid., P• 137-139. 
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Gibson demands that camp life ftfed the soul of the boy as well as 

strengthen his mind and body. He says, 

"The heart of the ca.mp should be an outdoor chapel where boys may 
gather each day for quiet meditation and instruction for the vi­
talization of the soul. This is just as essential in the life 
of a boy as tba ~roviding of a nlace where he can come three ti~es 
a day for materi;l food to nourish his body.•' 44 

Gibson makes wide use of the Bible ~~d the formal methods of 

religion, while the other authors say little about these. Mason found 

that the chapel services of most camps consisted of talkS on character, 

life qualities, and nature, and the camp ways, moral codes and tradi-

tions. No c~rtain person is designated in most camps to serve as di-

rector of religious education. The campers are used in organizing and 

running chapel as a church enterprise. It is the custom to have differ-

ant speakers from the staff for each chapel service. Dimotk ~~d Hendr,y 

state that chapel in camp is an intrinsic part of tr~ life of the camp. 

(2). Vesper Hour with the Tent Group. 

One of the finest tilt\es for the creation of desires for the 

higher values is at the 11Vesper hourn just before taps. Gibson, Dimock 

and Hendr,y stress the value of this. It is a time for heart to heart 

talks and discussions related to actual situations and experiences with-

in the life of the camp. In the tent and cabin groups the boys may be 

guided in appraising the many things to which their time may be devoted 

while in camp. Among the boys,questions of prayer, responsibility, girls, 

life work, and education arise and the counselor bas the opportunity to 

• • • • • 
44. Gibson, H. w., Camp Management. 



stimulate the process of analysis and evaluation, and to help uncover 

the facts. Gibson stresses the spiritual rather than the social note 

for this period before taps. He shows how the boys often find a real 

prayer experience in this period and gi~es outlines for talks for the 

vesper or chapel period. 

(3). In the Dining Lodge. 

Practically all camps use some form of grace at the tables. 

Some use verses of poetry which the group recite or sing while others 

have different staff members pray. Gibson and Dimock and Hendry sug-

gest the use of morning talks by the director while the groups are 

seated at breakfast. Gibson makes it a short devotional service with 

Bible re~ding, a short talk, cl~sing with the Lord's prayer repeated 

in unison. Dimock and Hendry state that the informal after-·re~kfast 

talks stress the idea of growth and achievement, learning to liVe with 

others, the Jesus way of life, clean speech, nlaying fair with one's 

parents, courage, being decent to the other fellow, and such subjects. 

From the observations of leaders this method seems to be tffeative in 

creating desires for the higher values. Dimock and Hendry make the 

following reaom-:lendat ions in regard to the morning talks in camp,. 

"1• Talks must deal with specific sub,jects. 
2. Talks should not come every morning but should be nsprung" oc­

casionally. 
3. Other members of the staff in addition to the camp director 

should be used to give the talks. 
4. Talks should be fairly short and should deal with or;e point only. 



45 5. Counselors should follow up tlJ,e talks consistently." 

(4). Sunday in Camp. 

Gibson state!~ tr..at Sunday is a d"'Y of delight in camp and 

suggested that the chapel service be worshipful and inspirational, and 

that the d.a:3 be on~of rest, latter writing,.recreational games, fea-

turing an interest hike or treasure hunt in the afternoon, closing with 

an evening vesper service around the campfire with hymns, a talk, and 

prayers. 

Dimock and Hendry make the morning chapel an "adjustment" 

period in which the director reviews the experiences of the week with 

its concrete successes and failures. The ~orning service is then clos-

ad with the pl~ing of a musical selection liked by the group as they 

sit in meditation. The a"J.thors state this to be "the fur.ctional equi-

46 
valent of worship and prayer." 

(5). Other Methods. 

Each of the authors stressed the value of b~od music in 

camp. Music may be a part of the dining lodge progra.m1 a feature of 

the campfire may be musicals, concerts, and better types of songs. 

It is a great aid in producing an atmosphere of worship and quiet medi-

tation in the chapel services. Mason and Lieberman suggested that folk 

songs and negro spirituals were best for use at campfires. 

• • • • • 
45. Ibid., P• 133. 
46. Ibid.' P• 134. 
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Camp orders, traditions and ceremonies may also be of relig­

ious and social value. The opening and closing ceremonies of the camp­

fire help to carr.r out the traditions and inspirations desired. Such 

methods he,lp to crystalize the significant camp experiences for life. 

Lieberman makes extensive use of discussion in his camp and 

uses the method with partial success with religion. They succeeded in 

asking many questions but arrived at no definite, helpful conclusion• 

Dimock and Hendry and Lieberman suggest the story method and 

show its great value in camp. Mason foucd that the method was not used 

as extensively as it might be in the camps he investigated. Lieberman 

advised the use of stories dealing with stirring events from the lives 

and deeds of men and women who have contributed to hpman advancement and 

welfare, and the better stories from good literature. 

c. Summary. 

Religious education and camping rr.ay be summarized thus, 

1. Religion is given a prominent place in camping. In the sources 

studie~with one exception, i~is interpreted in terms of the 

higher social values. 

2. Formal religious activities have·been replaced by emphasis on the 

everyday social experiences and their values and appreciations. 

Camp is thus regarded as a project in social religion. 

3. Camp directors have put aside the formal methods of religious 

education as inadequate. There seems to be a tendency to put them 



a,side blindlY without first reallY knowiug their content and value. 

There is need of closer cooperation between directors of camp and 

religious educators. 

5. Current methods for religious education in camp are: chapel ser­

vices with a social stress, vesper hour before taps, use of talkS 

in the dining hall, Sunday as a special day, good music and songs, 

discussions, camp orders, traditions and symbols, the campfire pro­

gram, ceremonies and the story method. 

6. Camp is free from some of the li11i tat ions of the conventional re­

ligious institutions. Camp is free to experiment and create new 

methods for developing a.pprecia.t ion and desire for the higher so­

cial values. 

7. Personnel Work in Camp. 

Personnel work with the ap 11ica tion of the best methods of psy­

chiatry and social case studies is one of the newer amphases in camping. 

As yet maQY camps make little use of this experimental approach to be­

haviour and life.adjustment. Lieberman, W~son, and Dimock and Hendry 

make this method one of the outstanding features in c r..aracter develop­

ment and the guidance of youth. 

a. Two Cur,rent Educational Emphases. 

The two current tendencies in education, according to Dimock 

and Hendry, are first, the interprstation of the central educational 

obJect 1ve as the equipment of the individual with effect! ve habits ot 
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social adjustment and participation, and second, the emphasis in the 

direction of a more adequate ana~sis and understanding in the treat-

ment of the individual and his behaviour. Educational programs and 

47 methods to be most effective must be particularized. 

Camping needs to develop a scientific approach as an aid in 

the development of wholesome emotional and social behaviour and char-

acter growth. · Other groups interested in the same problem are the psy-

chiatrists, mental hygienists, clinical psychologists, child guidance 

clinics, social worker~ visiting teachers and personal counselors. 

b. Limitations and Opportunity of Camps for Individual 
Behaviour Adjustment. 

(1). Limitations of Camp for Character Building. 

Lieberman stated that the greatest difficulty laY in the 

fact that camp leaders and directors are not proper~ trained to ha.n-

dle difficult psychological problems. The staff often lacks suffi~ 

cient knowledge and experience and is too small to allow the needed 

individual attention which difficult oases require. In camp the con-

tact with the child!9n is limited to too brief a period. This is as-

pecially true in the institutional camps where the usual period is two 

weekS. The private camps have a gre.!'tter opportunity in that the boy 

or girl is in camp from five to ten weeks. Lieberman stated that their 

means were too limited for soma-of the special re.uirernents in living 

• • • • • 
47. Cf., Dimock, H. s., and Handr,y, c. E., Camping and Character, p.l4&. 
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arrangements and facilities that would make for the maximum ·attention 

to individual needs. 48 

Other limitations are pointed out by Dimock .and Hendry. In 

camp, life history and oasa study data necessary as guides in the more 

serious behaviour problems ~ be lacking. Another factor is the ex• 

tent to which the director can take the parents fullY into his confi· 

dance with respect to the boy's behaviour needs and thus secure their 

cooperation in his reeducation throughout the year. Dimock and Hendr,v 

"a ;much closer relationship of camp and parents must be secu.red if 
results potentially possible are to be realized. A much closer 
integration of the camp and other community agencies such as the 
school and church must be also achieved if the camp experience is 
to be transformed from a fleeting episode tB a normal phase of 
life yielding far-reaching consequences." 4 

(2). Opportunity of Camp for Behaviour Adjustment. 

The camPs opportunities for personality development are ex-

oellent, said Lieberman. The child anticipates a new experience in 

camp,.the surroundings are enriching and stimu~ating, the csmpers are 

free to explore and experi~ent with tools and materials, adventure and 

achievement give opportunity for creative expression. Camp is an in-

timate community functioning on a childhood level and in which they ad-

just themselves to people on the basis of their social development, 

where they assume responsibility for their plans and projects and 

••••• 
48. Of., Lieberman, J., Creative Camping, P• 198·199. 
49. Dimock, H. s •.• and Hendry, c, E., Camping and Character, )• 148. 
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where the campers are less affected temporarily by home infruences and 
50 

thus more free to make new emotional and social adjustments. 

Dimock and Hendry show that the influence of camping upon be-

haviour depends upon the policy of the camp and the provision made it its 

leadership personatl for the treatment of behaviour problems. They men-

tion the factor of the value of the changed environment and the value of 

the new interests and companions and add other important factors. (1) 

The boys life in camp is a unified, controlled, and a complete life ex-

perience. The boys total life is lived in the camp. This eliminates 

to a certain extent conflicting conduct patterns and the home and schooll 

pressures. It is a controlled environment yet it offers the boy or 

girl the fnllest opportunity to satisfy abundantly all the basic wishes, 

emotions and interests. (2) Such an environment makes possible a con-

sta.ncy and thoroughness of observation, essential to diag~ostic and 

remed1a1 purposes, which cannot be secured in many other situations. 

All of the boys responses in the entire day may be carefully observed 

and recorded. (3) An intimate and informal relationship exists between 

the camper and the counselors and staff members. This is an asset for 

social adjustment. ~he.y work and play together and the boy's needs 

are quickly revealed. The needed intimate contact is established on a 

natural and friendly basis and activities of interest and apneal to the 

boy may be provided as part of the program of readjustment. (4) The 

camp atmosphere is conductive to wholesome social conduct and atti-

tude. Taboos and harsh treatment are a minimum and the leadership is 

• • • •• 
50. Of., Ibid., P• 166. 
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positive, sympathetic and cooperative, The contributive factors are 

summa.rized by Dimock and Hendry, 

"These various factors then contribute to the opportunity of the 
summer camp as an agency of behaviour adjustment: a change from 
the social habitat in which the behaviour difficulties have de­
veloped; freedom from erratic or unwise parental control; a con­
trolled, unified, complete and socially wholesome environment; 

. the pollibility of constant observation; a sympathetic and under­
standing leadership; and aa atmosphere which is unusuallY conduc­
ive to helping boys find the Joy oS

1
cooperative endeavor and the 

sense of mastery and achievement." 

c. The Problem of Mala4justment. 

Every camp will invariably have a number of problem cases 

which should have the attention of a specialist in behaviour p;toblems, 

said Dimock and Hendry, Lieberman stateid that in the early part of 

the season about twenty percent of the camp population needed help, 

while about five percent of the campers were definitely problems of 

52 
maladjustment requiring long periods of special attention. 

Lieberman, Dimock and Hendry found that in the field of be-

haviour problems they were usually dealing with problem environments 

and problem parents, rather than with problem children. Erratic par-

ental discipling and prejudice account for much of the trouble. Lie-

berman stated that in some oases the home influence was so overwhelm-. 

ing that the child could not be helped at all. In others, the progress 

which had been made would be completely obliterated by a visit from the 

parents or upon the return home. 

• • • •• 
51. Dimock, H. s., and Hendry, c. E., Camping and Character, P• 147. 
52. Ct., Lieberman, J., Creative Camping, P• 170-171, 
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~e needs of the campers vary and are difficult to classify. 

They vary wi tb. the type of camp as well as with individuals. Dimock 

and Hendry stated that the boys in private camps come largely from the 

homes of the professional and business classes, and that their adaptive 

needs differed from those of boys in other camps. Each :individual camp-

er presenta a different aspect of need. Soma possess fears or may have 

a sense of failure, be disobedient, uncooperative, irresponsive, selfish, 

L~d quarrelsome. One may need sti~lation, and another relaxation; one 

control, and another freedom. The needs of each camper have to be dis• 

covered and, if possible, met. Lieberman says, 

"The youngster who bullied, the one who retreated, the over-active, 
the listless, the braggart and. the shy, the unimaginative and the 

1 one who lived in phantasy, all had to be worked with individually. 3 

d. Camp Personnel Program and Methods. 

Dimock and Hendry stated that camps must draw upon the tech-

niques of psychology, psychiatry and social work in their diagr.osis and 

treatment of individuals, and that "a thorough program of personnel an-

alysis and behaviour adjustment should be in operation in every camp 
54 

which claims the role of educator." 

AS steps in indiVidual development Lieberman stated that first 

they attempted to bring about a relaxed condition physicallY and emo-

tionally. The next step was to help the children develop purpose in 

• • • • • 
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third each child to sensa of achieve-

activities and t~ he the child recognize his m•m 

The ca.se s me whia is in social 

soc psycholOb"Y is reooramende by the mora ssiva 

authors. Dimock and Hendry stated t "it is the :nost useful proce-

dura yet for the is and of the '!Jetaviour 

54 
problems of indiviJuals.u The two following st~1tements were selected 

by Dimock to describe the case study meth::>d. 

bringing t her of all available measures about ir:di vi , 
and bringing them into a structure in which chronol:>gical sequences 
and pre itions of the investig,:,tor out relat 
are the cement, oonsti tutas a case history. 

"The case study method ~s the advantage of be concrete syn-
thetic. It not only presents a cross section t"la status of per-
sonality at reomant, but it also gives a historic or longitudin­
al picture. 11 

A. formal defbition of social case work by Mary .ffi. ::Zicbmond 

follows, 

ial case work cocsists of those processes which per-
sonali through adj~stnents consciously effected, individual 
indi;ridual, between man s.nd their social environrncnt."57 

• • • • • 
54. Ibid., P• 150. 
55. son, G. B., 3xperirnentation and Tv:easurernent in Religious Educ::1tion, 

P• 63. 
56. , .M.A., ligi0us Education, 7ol. i:.Y .. .XIII, P• • 
57. Richmond, ~., is ial Case Work? P• 98. 
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Individual records are required for the case method of study. 

Dimock and Hendry gave forms for the analysts of individual campers and 

suggested the securing of data from :parents, teachers, the family doc­

tor and other persons who had conta.ots with the boy. 

Observations of the boys' behaviour in camp are recorded by 

the counselors. Counselors should·wrtte only what takes place and this 

.record serves as a description of the actual conduct of the boy in vart­

~ous situations of the camp life. The observation report reveals the 

needs of the campers early in the camp experience and serves as a basis 

for leadership objectives and treatment of the case. All of the ~a­

ports serve as a case history useful in planning, programming, and in 

guid~ng the camper in needed adjustments. 

"Beha-viour frequency" rating scales are used by some camps 

for diagnosis and evaluation of results. They rate the boy on differ­

ent items of behaviour and sharpen the judgment of the counselor on sig­

nificant facts in the boy's behaviour. 

Other methods suggested by Dimock and Hendry are intelligence 

tests, emotional tests, medical examinations, personal interviews, and 

examinations by specialists such as psychiatrists and clinical :psychol­

ogists. They stated that the most 'ffective method for revealing caus­

al factors in behaviour maladjustment was the interview. Mason also 

stresses this point. This interview corresponds to the exa~ination of 

the :psychiatrist in which the family background and life history are 

probed for factors which might throw light on the conduct :problems. 

Such interviewing should be done onlY by intelligent and skillful d1• 

rectors. 
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Some camps have as a member of the staff a person~el worker 

who serves as a specialist in behaviour problems. He diagnoses and 

makes suggestions for treatment and the remedial measures are carried 

out by the camp counselors, with the director assuming primary res­

ponsibility. Dimock and Hendry and Lieberman gave typical problem 

oases and their methods of treatment. 

Personnel work in organized camps may be summarized thus. 

1. Personnel work 1s oompari tively new, yet the more progressive 

camps find it essential as an aid in youth guidance for the best 

character and social adjustments of the campers. 

2. Camp should equip the boy and girl with effective habits of so""­

cial adjustment and participation and should seek to understand, 

analyse and properly treat the individual and his behaviour. 

3. The greatest difficulties impeding effective social adjustment 

in camp are the lack of properly trained leaders, and the brief 

period of the camp season, and the difficulties of securing ade­

quate case data and the cooperation of the parents. 

4. In many respects camping is ideal for personality development: 

the interest and anticipation of the camper, intimacy of camp 

life, op~ortunity for the camper to live fully and creati~in 

a controlled environment, separation from home influences, oppor­

tunity for close and thorough observation of behaviour and per-
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sonal contact, flexibility of the program to meet the needs of 

the camper, and an understanding and sympathetic leadership. 

s. The problem of maladjustment often becomes a matter of environ­

ment and parental domination. 0n11 a small number of campers 

are severel7 maladjusted. 

6. Campers' needs are varied and individual study and attention is 

necessary to discover and assist in social adjustment. 

7. The best methods of modern psychology, psychiatry and social work 

should be used in diagnosis and treatment of individuals. The 

most useful procedure is that of the case study method.· N~ny 

other scientific tests and scales are used. 

a. It is desirable to have tba assistance of a specialist in be­

~AViour problems in camp to assist in the diagnosis and to sug­

gest treatment which the leaders carr,y out. OnlY trained direc­

tors or leeders should be used in guiding this type of work. 

a. Camp Administration. 

a. The Camp Staff. 

Lieberman stated that staff members should be mature people 

with experience in modern educational methods, who are willing to work 

with the methods of their particular camp. They need to be versatile 

individuals with creative interests, resourcefulness, and an inquiring 

experimental point of view. The staff should be made up of well-ad­

justed men and women who oarr,y their responsibilities in the cooperative 
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enterprise and respect the campers' individualities, and interests. 

Other desirable qualities are social mindedness and cultural develOP-

ment, Three types not desired by Lieberman are the authoritarian, the 
58 

immature and those lacking resourcefulness and creativity. 

According to Dimock and Hendry the most crucial problem of the 

camp using modern scientific methods for the attainment of character is 

that of securing a leadership personnel adequatelY equipped for the taskA 

The camp's educational ideal is realized in its leadership. They say, 

"It is equally evident that the leadership equipment of camp counselors 

lags tragically behind the demands of an educationally motivat.ed summer 
59 

!he organization of the staff of the camp differs according 

to the number of campers, the type of camp, and its aims and objectives. 

The authors gave their plans of staff-organization. Lieberman regarded 

the director as pri1narily concerned with the educe. tiona! program of the 

camp. Gibson stated that he is the one in supreme control. Mason, 

Dimock and Hendry regarded him as the symbol of aims and objectives and 

his function one of guiding and motivating. Much of the routine work 

is carried out by assistant and unit directors. Lieberman has the spa-

cial activity counselors available to any campers interested during the 

activity periods while Dimock and Hendry advise some for!Dal life-can-

tared instruction. In many activities spacial activity counselors are 

• • • • • 
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59. Dimock, H. s., and Hendry, C. E., Camping and Character, P• 202. 
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not favored. The counselors are in direct and living contact with tmeir 

groups. Some of the staff members have only a general relation to the 

campers: the camp mother, nurse, dietitian, business manager. 

All of the directors advised a period free from duty for each 

staff member. Lieberman suggested a free period of twenty-four hours 

every other week and three free hours ever~ day for staff members re~-

sponsible for routine. This arrangement keeps staff members fresh and 

energetic. 

Dimock and Hendry organize their of~ into six units with 

twenty to thirty-five boys in a unit. The age groupings are 6-9, a-11, 

10-12, 11-13, 12-15, and 14 and over. Each section is a camp in itself 

with its unit director. The units are separated geographically. In 

each tent there are usually six boys and a. counselor. The younger 

group have two counselors in a tent. Their policy provided for a min-

imum of instructors or "staffn men who do not assume responsibility for 

a tent group. iv.ien are first of all counselors and secondarily instruc-

tors. 

Dimock and Hendry also suggested that the supervisory agency 

be composed of the camp director, an assistant, the sec't ional directors, 

business manager, health director, and the directors of program and per-

60 sonnal. 

b. Selection of Leaders. 

The camp with eduoat iona.l objectives finds it difficult to 

••••• 
60. Of., Dimock, H. s., and Hendry, c. E., Campir~ and Character, p.l2-13 
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secure a personnel pro~rly equipped for its task:. Dimock and Hendry 

state that the tvt•o r'asons for this are that there are no educa11.1onal 

·agencies which 'prepare.: men primarilY for camp leadership as a pro­

fession and that the abilities essential for effective leadership in­

volve a blending of personal qualities, camperaft skills, and educa­

tional skills. At the present time there are, however, two universi­

ties offering training for camp leaders as directors and counselors; 

Syracuse ~niversity of New York and The Teachers' 6ollege of Columbia 

University. 

The standard sources for camp leaders as listed by the au­

thors are public school teachers, trained camp counselors and college 

students. The results are very disappointing, according to Lieberman, 

because the men do not fit into the camp aims and methods. He stated 

that the progressive school teacher has the best qualifications and 

has made the most valuable contributions to their camp procedure. · A­

mong Lieberman's slaff were workers in industry, Y. M. c. A. andY. w. 
c. A. secretaries, and people in technical, cultural, research and 

so ien tif'ic fields, and a number of leaders who had been tr.ained in the 

o~p. Dimock and Hendr.1 stated that there is some ground for assum­

ing that men in the fields of social science and education nave the 

best. academi o equipment for the task. Modern camps are growing away 

from the tendency to reorui t their leadership largely from the ncollege 

athleticn variety. 

Lieberman selected staff members with a view to their emo­

tional maturity, psychological insight, personal creativeness·and soc­

ial idealism. 
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c. Function of the Counselor. 

The authors interpret leadership as a social function. The 

leader is a genuine member of the group. In this conception of leader-

ship education and social psychology converge. Dimock and Rendr,y showed 

how the leader,is a stimulator of purposeful enterprises from which de-

velop desirable attitudes, Skills, knowledge, ideals, and habits. The 

leader is in rapport with the purposes and wishes of the group. The 

leadeJ!s social function is to define and crystalize the desires of the 

group and to share with the group in the effort to realize their pur-

poses; the leader defines the way the group will behave. The most im-

portant and difficult task of the leader is to enlarge &he range of the 

boys' interests, to stimulate new purposes and to be a means of refin-

ing their attitudes and of building new habits. His relationship to 

61 
the boy is that of genuine cooperation. 

Lieberman showed how the leader needs creative interests 

which make for enthusiasm and how the leader should enter into the 

child world of interests, permitting the oa~pers to as~e leadership 

and responsibility. The leaders function is to guide when necessar.y 

and at the same time to give the child a feeling of freedo~ from a-

dult criticism and control. The staff and counselors provide the an-

vironment in which tbe children must live free to function as they 

desire. Lieberman further defined the function of the camp counselor, 

"The group leader is SXJ?ected to study the individual campers 
in his group, learn how to know their interests and abilities, 

• • • • • 
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and stimu.late the development of activities which meet their needs. 
He should make nota of children who seem to be maladjusted and are 
either unable or unwilling to enter activitas, or seam to be una~le 
to adJust to the camp situation, and discuss these with other staff 
members in his division •• • He should keep records of the children's 
development, their participation in activities • • • and their in• 
dividual and group projects, and !rite a report of his work and find­
ings at the end of the season." 6 

Some camps use a similar method of report except that a daily 

report of the leaders is required. This procedure is more effective as 

it gives a day by day account of the campers' devel·:)pment and reveals 

problems and needs which need immediate attention. 

The leader is the hero modal, says N~son. Youth is reaching 

for new experiences in things, and activities,and in the realms of per-

sonality, life, manhood and woTanhood. Imitation is the greatest of 

social processes and the ca~ counselors function as heroes for youth. 

The campers feed their characters, while they are forming, upon the vis-

ion of admired models. l~son says, 

"The need of youth is for a guide, a personality, a hero who visual• 
izes in his life a goal worth striving toward and emulating, a lead­
er, who by his own 1 ife gives their groping a course, this longtSS' 
for something a reality, this hoped-for life a possible form." 

d. Training for Leadership. 

(1}. Traini&g C~pers for LeadershiP• 

The camp itself is a major source for skilled leadership. Di~-

ock and Hendry stated that this is the most promising agency for training 

• • • • • 
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leaders who will have the campcraft abilities, the ideal of the ca'l'lp and 

educational skills. They hold before t"le campers the ideal of 

a counselor and ~ithin the realm no distinction cac be 

achieved. ~~e progressive camps provide a definite trai~ing plan for 

senior campers for a specially selected group of older boys. 

Camp Ah.mek gi vas campers training it: three :dnds of ience 

for t1:1a development of leadership. ( 1) The genaral camp experier.ce de• 

velops skills in the essential activit~es, appreciation of the ,aims, 

purposes, and methods of camp, and the desirable social e,ttitudas. ( 2) 

The campers in trai are gi7en actual practice in the leadership of 

younger boys. (3) anc>al course is g;ivsn for the older boys on 

arship traini 
64 

• Lieb':lrrr1an offered a similar plan for trs. in i e.g camp-

ers. 

gave four 

training plan. (1) It points boys at ,'i!.n early age toward 

positions in camp. It pro.7ldes an educational motive for participation 

in ~ variety of activities. (2) It makes available counselors who 

been t:t·ained iu the camp. ( 3) It makes possible a thorough testing of 

abilities and attitudes before leader responsibility is gilsn. 

(&} It is a most fruitful e:'{perience for ;your:g men of this a~e in that 

65 
it offers opportunity for development. 

{2) Pre-camp :l'.:ethods of Traidng. 

Available cou:::selors and prospective counsel,rs should enroll 

• • • • • 
64. Ct., 'Jimoc1{, !-!. 3., and Hendry, C. ~., Ca.mpicg and Character, p.208. 
65. Ibid., P• 213-214. 
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in camping courses given by colleges and universities. Training courses 

and conferences are also established by groups of camp directors. Coun­

selors may take special courses in child psychology, educational methods, 

nature study and educational psychology. Lieberman uses a preliminary 

staff training conference which lasts a week. 

Another medium is the reading of selected books. Many help. 

ful sources will be found in the Classified BibliographY on Camping. 

The authors suggested the sending of printed or mimeographed 

material to counselors before the opening of camp. This material 

states the purpose.and objectives of the camp, camp methods and the 

theor.y supporting it, routine responsibilities and inspirational mat­

erial. Lieberman, Dimock and Hendry give the materials included in 

their statements to group leaders. 

Contacts with boys throughout the winter aid in the develop­

ment of leadership abilities. Excellent opportunities are offered 

through churches, blubs, scout troops, the Y. M. C. ~. and other agen­

cies. 

Lieberman outlined the topics stressed in his preliminary 

conference for leaders. The topics include: the history and back­

ground of camping and of the Pioneer Youth camp; outline of staff or­

ganization and discussion of duties, rela.tionships, major and second ... 

ary camp activities and their possibilities, community projects; pre­

sentation of the social organization and methods of group leadership; 

group interests a.nd activities; attention to the maladjusted.child, 

camp routine, the campfire, educational method and group conferences 
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on the needs of each age division in camp. 

(3). Program of Training in Camp. 

Dimock and Hendr~ classified the more essential features of 

the training program under the following heads. (1) Practice in lead­

ership under supervision, (2) devices for the observation and analysis 

of the b~'s behaviour needs, purposes, and interests, (3) contact and 

conference with supervisors, (4) counselors' meetings. Lieberman sug-

gests similar methods. 

In regard to supervised leadership Dimock and Hendry say, 

"The ideal way to develop skillful camp leadership is through the 
actual practice of leadersHP in a situation of leadership where 
there is a cooperative sharing of experience among supervisors 
and counselors." 66 

Reports by the staff, members and counselors on each camper 

help the leaders to become alert to their possibilities and objectives 

with particular boys, and supply a basis for guidance. The main points 

on the Group Leader Report used by Lieberman are: (l) attention to dai-

:ty routine of the camper; (2) personality development; (3) social atti­

tudes; (4) group activities. 

Dimock and Hendry stated that the directors of personnel and 

program work chiefly with the sectional directors and counselors, 

through personal conferences. They also suggest a daily meeting of 

the counselors for a clearing of the knowledge and experience of the 

• • • • • 
66. Ibid., P• 216. 
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group members in dealing with common problems. Discussion and con-

f1nance on every phase of the camp life and program, inspiration and 

guidance were fea tares of the aaeting. They furnish a. detailed ana.l.-

ysis of the topics of the counselors' meetings. 

e. Qualities of Effective Leadership. 

Many of the qualities of affective leadership from the view-

point of the directors have been treated. This section will sum~arize 

the leadership qualities and give the campers' viewpoint a.s discovered 

by Barnard Mason. 

Mason stated that a leader must be something that other men 

want to be, he must stand for something toward which other men incline. 

The counselor should be the best of his kind available and superior in 

some respects to others in the group. HiS approach must be positive 

and he must possess the ability to make himself popular with the camp-

ars. Mason quoted Miss ~~toon's summary of the leaders qualifications, 

as indicating the views of the Camp Director's Association. 

l• Radiant health and wall being. Well balanced. 
2. Unbounded and untiring interest in campers. 
3. Personal neatness, courtesyi punctuality. 
4. Joyfulness in simple taskS. Sense of humor. 
5. Love of growing things. At home in woods. 
6. Originality and initiative. 
7. Ability to handle responsibility and people. 
a. Sincere in thought and action, trus~vortny in 

$~ every detail. 

As a result of his personal conferences and investigations 

Mason lists the traits which campers selected as qualities they liked in 

• • • • • 
67. Matoon, L. I., Qualifications of a Camp Counselor, Camp Director's 

Association, Wolfboro Press. 
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their leaders • 

1. Helped me. 
2. Cheerful, happy, good-natured, full of fun. 
3. Good spirit. 
4. Strict. 
5. Character. 
s. Had no favorites. 
'l. Friendly and. made comrades. 
a. Effie ient. 
9. Participated in games and activities. 

10. Strength and an athlete. 
11. Understands boys. 
V~. "Didn't bawl us out n. 
13. Be took a personal interest in me. 
14. A good sport. 

The reasons listed for dislike of camp leaders were, 

1. GroucbW, a crab, cross. 
2. Bossy, "too awful strict". 
3. Not helpful. 
4. Conceited and overbearing. 
5. Did not participate in the activities. 
s. Hard to know and understand. 
7. A poor sport. 
a. Had favorites. 
9. Too easy-going. 

10. Lazy, "no pep". 
11. Quick-tempered. 
12. Unfair and mean. 
13• Sarcast io. 
14. Selfish. 6a 

To summarize, among the counselors, campers favor those 

1. Who are agreeable, friendlY and approachable. 
2. Who are strict and can maintain order. 
3. Who participate in all act1v1tes with the campers. 
4. Who are sympathetic and understanding. 
5. Who are efficient in assigned work. 
6. Who are athletic. 
'lt Who are not over-bearing, 'tbossytl, and conceited. 
a. Who are not unnecessarily severe. sa 

• • • • • 
68. Mason, Barnard, Camping and Education, Chapter on Leadership. 
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f. Testing the Leader's Effectiveness. 

Dimock and Hendry S'1l1'11!lla.rized the methods for appraising the 

effectiveness of leadership by suggesting three methods: (1) rating 

of the leader as to skills, attitudes and other kinds of behaviour; 

(2} by evaluating the program processes; (3) the most effective a,­

proach, if adequate instruments were available, would be to measure 

the actual c ha~es which take place in boys. The latter may be done, 

but not as effectively as desired, through tests given to the campers 

at the start and close of camp and by questionnaires sent to the par­

ents some time after the close of the season's camp. They stated that 

the best technique applied at Camp Ahmek for leadership ana~sis was 

the counselors' rating scale. Two rating scales were used: the first 

consisted of a list of abilities and attitudes representing the ob­

jectives of the leaders in relation to the boys; the second, the most 

effective, measured distinct l;r educational and leadership skills. 

Each sectional director rated the counselors by the latter seale in 

an interview. They are rated at the opening and close of the camp sea­

son. In makir~ up the total rating score the types of characteristics 

and abilities are given the following weights: (1) personality and 

team work play elements, forty; (2) apLraoiation of higher values, 

twenty; (3) leadership tools and skills, fortyf Dimock and Hendry 

showed that there was a definite correlation between desirable be­

ha.viour changes of the boys and the quality of the leadership. The 

correlation between the behaviour changes and the classifioation of 
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the counselors was found to be .so. 69 

The eftectivauess of the instructor is bast measured qy ob-

servation to judge his taac.hing methods, ability, the respor.se and the 

degree of learning of the pupils. Dimock and Hendry give the marks of 

good leadership in instruction. 

"The adding of new features by an instructor, a constant evaluation 
of his work, and a high degree of enthusiasm are marks of capable 
leadership, •• The numbe:f of boys that make progress and the de­
gree of achievement determined by objective standards are the best 
indices of the effectiveness of the instruction.."70 

g. Swnma,ry. 

A. S'll!llmal"y of camp a.dmir:.istra tion and leadership follows. 

1. Effective camp leadership demands training in educational methods 

and experience in camping skills, the possession of creative in• 

terests and resourcefulness, an experimental viewpoint and abil-

ity to work through the interests and desires of the camper. 

2. Present resources for training leaders are inadequate. 

3. Larger camps should be organized into smaller u~its giving camp-

ers personal contact with the leaders. 

4. Counselors with the interests of the camper at heart are more de-

sirable than skilled technicians and specialists. 

5. The counselor functions as a member of the pri~~r,y group. He is 

the g;J:ide, the stimulator, the observer of the behaviour of his 

• • • • • 
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individual boys, the hero who visualizes the camp goal, and the 

one who defines the action of the g~oup. 

6. Camp-trained counselors often make the most effective leaders. 

7. Leadership training should be carried on throughout the winter. 

Leadership conferences held before camp opens are desirable. 

a. The most effective methods for training leaders during the camp 

season aret actual leadership under constructive and critical 

supervision, the sharing of problems and experiences, the use of 

reports demanding observation of individual campers, and through 

the counselors' meetings • 

. 9. Effect iva leadership qualities are: a love of the campers, clear­

ness about aims, methods and ends to be attained, sincer~ty, con­

tag•ious enthusiasm, interest in camp life and activities, orea­

.tivity and ability to establish rapport with the campers. 

10. The counselors effectiveness may be tested through the usa of 

rating scales for behaviour, skills, and attitudes, by evaluating 

the program processes he is connected with, and by measuring the 

actual changes in the ca~pers under the leader~ supervision. 

9. Camp Equipment. 

a. Equipment of the Camp. 

The two most useful sources on oa~p equipment fou~d were Camp­

ing and Woodcraft by Horace Kephart and Camp l:lanagement by H. w. Gibson. 

Gibson gave plans for camp buildings, suggested methods of 



business management, principles of sanitation and diet. Both sources 

listed the necessities for outfitting a camp. Kephart treats in detail 

woodcraft skills, camp outf'i ts, "camp cookery", and gives suggestions 

on the makiq!; of camp furniture. 

b. Evaluation of Leadership and E~uipment. 

Lieberman advised that the camp equipment be simple and that 

as much of it as possible be constructed by the campers as project work. 

A~son stated that equipment and buildings mean but little since they 

build around personalities. Buildings are essential for a high stand-

ard of health and sanitation but extensive equipment is necessary only 

as it makes a larger progTam possible. Intelligent leadership. is the 

essential in camp for it is the camp staff who determine the value of 

the camp as wall as the usefulness of the equipment. 

10. Measuring the Results of the Camp Experience. 

Lieberman and Mason mentioned their various methods of mea-

surement but did not treat the subject extensively. Dimock and Hendry 

gave a comprehensive treatment of the methods found to be the most usa-
71 

ful at Camp Ahmek. 

a. Importance of Measuring Results of the Camp Experience. 

Reasons for measuring the results of the camping experience 

• • • • • 
71. Cf., Dimock, H. s., and Hendr.1, c. E., Camping and Character, Chap. 

XII, P• 255-291. 
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may be sumnarized as follows. {1) The results mould be checked to 

determine whether the camp experience is of benefit or harm to the csmp­

er. (2) Results should be a.plraised in order to improve program and 

method. The pragmatic test must be·applied to the whole camp enterprise. 

(3) Such a. procedure is of value in the improvement and evaluation of 

leaders. 

b. Methods of Measurement. 

Instruments for estimating t~e i~provement i~ skills, sug­

gested by Dimock and liend:cy are: a weekly report blank by each instruc­

tor on which he rates the progress of each boy and grades standards of 

ac hi evemen t • 

For estimating character changes the best test is the obser­

vation of behaviour in actual life situ&.tions. Methods suggested are: 

"paper and Pencil" tests, behaviour observation records, and behaviour 

freqaemy scales. 

Parents' estimates of character changes in their children are 

secured by Dimock and Hendry through the use of a questionnaire sent 

out after t ha close of c 8!1P• 

N~son m&kes extensive use of personal int9rviews for apprais­

ing the results of the camp experience. This is one of the most effec­

tive methods. 

c. Sumnary. 

The work of Dimock and Hendry in the field of camp measure• 



menta may be summarized as follows, 

1. The purpose of tests is to appraise the accomplishments of the 

camp in character building and for the improvement of leadership 

and program. 

2. The most useful methods for measuring results were descriptive 

records of the boys' behaviour and vehaviour rating scales. 

As results of their study of measurement, Dimock and Hendry 

make six tentative conclusions. 

1• Desirable behaviour changes are not the inevitable outcome of a 

camp experience. 

2. Character changes are dependent on maDY factors: type of prOgram 

and control, group opinion, and the kind of guidance given to 

behaviour problems. The group counselor is the most important 

single factor. 

3. The degree of favorable change seems to decrease with increasing 

age. 

4. Forms of behaviour symbolized in the camp spirit and embodied in 

camp traditions may act as effective controls of conduct. 

5. Parents are more optimistic in rating the improvement of boys 

due to camp experience than are the camp leaders. 

6. Some of the camp learnings persist in the home environment. 



c. Current Trends and Needed Research. 

The foregoing analysis reveals certain implications in ra ... ~ 

spect to current trends in camping. The modern camp is in a significant 

stage of transition, according to Dimock and Hendry. The foregoing 

study shows how the aims and methods of the organized camp have changed, 

and how it is endeavoring at the present time to utilize the priaeiples 

and procedures of education, psychology and of the social agencies in 

developing character and in bringing about social adjustment in the 

72 lives of boys and girls. The conception of camping has shif.ted from 

a recreational to an educational conception. This has transformed the 

program methods and leadership personnel. Objectives have been stated 

in terms of social attitudes and behaviour. Greater clarity of.aim is 

recognized as essential for effectiveness. Definite objectives deter-

mined inductively give focus and direction to leadership. Measures and 

tests are being used and davaloped for the critical evaluation of ever.y 

phase of camping and for appraising the results of camp in developing 

desirable social and character traits in boys and girls. 

Curriculum building in camp also is changing, and directors . 

are in search of a sound sociological basis as a complement to education-

al psychology for the guidance of the learning-ltving process. The 

curriculum is being thought of in terms of the total series of activ-

ities and relationships making up the boys' life in the community. · 

All of the authors except e1bson and Kephart, mentioned the 

• • • • • 
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shift from an adult-made and controlled series of activites called the 

program to a cooperatively developed experience in which all share. 

Democratic participation and government are beir€ stressed by many camps. 

Camps are giving boys and girls opportunity for the practice of good 

citizenship and cooperative living. This change in aim and method has 

transformedcihe camp program. 

Dimock an!i Hendry stated that the most promising trend was 

in the direction of a more thorough analysis in ader to understand and 

treat the social adjustment needs of the individual• Under the influ­

ence of mental bygiene, personnel work has been inaugurated in some 

prcgress.tve camps. Ev:;ry child is entitled to guidance regula ted by 

the established principles of mental hygiene. 

In looking t ONard the future, Dimock a,nd Hendry mentioned 

the following trends: the schoosare becoming aware of the values of 

camping, and they will probably extend their program to include the 

summer camp; it is evident that there will be closer cooperation be­

tween camping and institutions of higher learning. 

Suggestions for the organization or promotion of research 

are given by Dimock and Hendry. (1) The summer camp should utilize 

whenever possible the results and methods of allied educational and 

social agencies. (2) Progressive camps should study their own meth­

ods, progTam and problems with the most adequate methods available. 

(3) Definite policies on research and experimental: ion should be for-

mulated by national organizations operating camps. (4} Camp direc­

tors should become more closely related to the large educational and 
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scientific associations. 

The more crucial questions facing the educational summer 

camp are discussed by Dimoek and hendry. They treated the following 

problems: (1) the possibility for the summer camp to operate as a 

business enterprise, requiring profit, and at the same time remain­

ing a thoroughly educative enterprise; (2) the relationship between 

the size of the camp and its usefUlness; (3) the comparative values 

of a .,natural" camp and that characterized by a "ci vilizedn commun­

ity; (4) another problem is how the camping experience may be more 

closely related to the year-long experience of the camper. Dimock 

and Hendr,y also give a comprehensive list of problems for study and 

73 
experimental investigation. 

73. Ibid., P• 247-254. 
• • • • • 



CHAPTER V 

CONCLUSION 



"Don't be afraid to make a religious 

appeal, but be sure it is big enough." 

·- Mari nuef Hofer. 

"Complete education is complete living, 

and complete living· is sensing all human 

values as divine. Education is the awakening 

of life to the sublime realities and. meanings 

of existence. • • Education is the awakening 

of the life of God in the ~oul of man, in­

val ving praise, prayer, and worship." 

•• Herman Harrell Horne. 

"I am more indebted to my teacher, Aristotle, 

than to ~ father, Philip, for to Philip I 

am indebted for 11 ving, but to Aristotle 

for living well•" 

-· Alexander the Great. 
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CONCLUSION 

~he purpose of this study has been two-fold: first, to dis­

cover through the surve.y method the available sources on camping in 

order to build a comprehensive source list for camp directors and lead­

ers; second, to analyse the primary sources on camping which were se­

lected by camp directors through a questionnaire. The purpose of the 

an~lysis was to determine the topics, emphases, methods, and current 

trends of present day camping. 

Principles and methods of scientific investigation governed 

both the survey and the analysis. Tb.e methods involvi.t~the survey of 

sources were the questionnaire, stu~ of library card-catalogue files, 

and personal interviews with camp leaders and directors for supple­

mentary and practical sources. In the analysis of the primary sources 

a. data-chart for notations of the main points discussed was employed. 

A comparative stu~ was made of the five sources analysed. The sub­

jects revealed by the analysis were briefly treated and sum~arized. 

As a result of the source survey and questionnaire study, 

it appears that camp directors are not familiar with the sources avail­

able on camping. Camp directors and leaders will become more efficient 

as they familiarize themselves with the authors and organizations deal­

ing with the problems and programs of camp. The Classified Biblioe-

,_ raphy on Camping presenting a comprehensive list of sources sho~1ld 

assist camp leaders. 

The history of organized camping indicates that the camp has 
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become an institution of great influence and usef~lness in the edu­

cation of children and youth. Religious institutions and their repre­

sentatives have had a significant influence in the growth and develop­

ment of oamning. Religious educators should seek to increasingly em­

ploy the summer camp as an agency for character development through 

experience in actually living religion. The church is not availing 

itself of this great opportunity. 

Judging from the results of the analysis, it is evident that 

soma effort should be made to bring the various summer conferences and 

camps oper,=ted by religious institutions and denominations into closer 

contact with directors of organized s~~~er camps. This would contri~-

~te much to the churches use of camping in its program. The logical 

group for such cooperation is the Camn Directors' Association of Amer­

ica. 

This increased cooperation between the religious educators 

and camp directors will also contribute to the development and enlarge­

ment of character and social education in the organized camp. Dimock 

and Hendry suggested such cooperation and exchange of experiences and 

methods. Camp directors, howevar, too generally ignore the principles 

and methods of religious education, and in many camps the spiritual 

life needs to be strengthened by their application. The present trend 

is to interpret religion only in terms of the higher social values. 

The personal spiritual life should also be stressed; such a stress 

would include prayer, Biblt-centered. discussion, and devotions, all 

based on life and related to camp situations. Both the leader• s and 
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the camper's concept of God should be enlarged. Campers need to par-

ticipate in worship and religious activity. A purelY social stress 

which leaves out God is inadequate. A vital religious experience will 

be of the greatest integrative and soc ia1 value to the camper, and will 

furnish a focus and p~ner for t~e accomplishment of social and personal 

adjustments. We need to combine the spiritual religious emphasis of 

Gibson with the progressive methods and social viewpoint of Lieberman, 

~~son, and Dimock and Hendry. The campers should discover and know 

God by first-hand experience. The summer camp furnishes the best sit• 

uation for knOWing God. Here is a new challenge for C~ristian eduoa-

tion. What Herman Harrell Horne says of modern Christianity apnlies 

to camning. 

"The new techniflue of yeysticism will certainly include the vision 
of Christ, the art of prayer, the open mind, the waiting soul, 
the willing heart ••• Without the axperienee of God, the life 
of the individual is like an incandescent bulb with a broken 
filament. ft l 

Camping is a young movement which must keep the experimental 

spirit of youth in order to grow. Directors should continue to enrich 

their programs, experimenting with new ideas, creating new methods, and 

eliminating the chaff and saving the kernels of real education. We 

must increasingly seek to mow the nature of the needs and interests of 

the campers~ Helpful literatu.re should be contributed, and the sources 

naw available consulted. Gr0wth is only possible as we maintain the 

experimental, creative, Christian spirit. 

• • • • • 
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