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"The privilege of adventuring is and has
been one of the coveted goods of men."

—- By B Lumley‘.

"Who hath smelt wood smoke at twilight?

Who hath heard the birch logs burkisng?

Who is gquick to read the voiges of the night?

Let him follow with the othsr, for ths young
mens' feet ars turning

To the camps of proved desire snd known dslight."

-w Rudyard Kipling.
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CHAPTFAR I
INTRODUCTION
A. The Problem and its
Significance.
B. Method of Procedure.
1, The Questionnaire.
2+ Survey of Libraries.

3¢ Additional Sources.

Ce Method of Analysis
of Sources.



"The organized summer camp is the most important step 1in
gducat ion which dmerica has given the world,"

-= Charles We Hliot.




IRTRODICTION
Ae The Problsm and its Significancs.

The pressat study was undsriaken primarily becauss of ithe
nesd for g comprehensive list of sources concerning the various
phases of campinge. 4n zttempt was meds to discover nsw sources and
to sslect the Dest older publicstiions which would be of valus to
camp dirsctors and lezdsrs in carrying oat their work. The source
materials nersin ¢lessified cover 211 phasas of camping, and ths

bibliography should prove helpful to the srganizer and adminisw

trator zs well as to the directors of activities. Ths survsy has

rgvealed many sources which will prove of help to those Interssted

X

in camcing aot zs sdninistrators but as ressarch students. The

asults of the gusstioncaire which was sent stow & surprisius

H
-

05
g
0
3
&

of scguaintance with sources.

To dizcover the subjects discusssd in compisg sourcss
the five outstandicg books In.the flald were analyseds 4 com-
parstive study of the topics revealed what Is Dbelsng stresssed in
camping by present-day leaders. Such a procsdurs assists in ase
certaining the trend in campingze What is the next step in camping¥
O0f what Coss the camping curriculum sow consist? What does it need

that 1%t doss wot have at the vresent time? DJefore ona can aitenmpt

i0-guswer these questions, ons must first determine tThe emphasess



One of the special interests of this analysis, due to the profession
of the investigator, is to determine the status of religious education
in present-dsy camping. Another consideration is the coatribution
which religious educatlon can make to camplng.

This study may be considered significant befause it contri-
butes & list of sources on the principles and methods, curricula, orw
ganization ard administration, and other phases of camping. Besides
the 1list of helpful sources for camp leaders and directors, the ansle
ysis gives a picture of present-day camping as 1t 1s portrayed by
outstanding representatives of the camping movement; it draws up con=
2lusions concerning the trend of thought regarding camping and offers

recommendations furthering the usefulness of the summer campe
B, listhod of Procedure.

Data for this study were gathered by means of & questionnaire
sent to lesding camp dirsctors; by a2 survey of the books listed in the
card-catalogues of sevaral leading libraries; from bibliogravhies in
standard works on campingj and through personal contact with exper-
ienced camp lezders. The second part of the investigation consists
of an analysis of the five books referred to on the guestionnaire the

most number of times.

1. The Questionnaire.

1

4 return post-card questionnaire “was sent to five hundred

camp directorse. The directors were selscted from Porter Sargent's

¢ o o s

l. For the questionnaire form see page 17.



Handbook of Summer Camps for 1931, which directory was recommended by
H, W, Gibson, nationally known camp director. The basis of selection
of the five hundred to whom the guestionnmaire card was mailed was the
size and type of campe. Cards were sent to camps having an enrollment
of two hundred or more. They were sent to directors representing
camps of various types. The types of camps and the distributlion of

questionnaires are shown in the table.

TABLE I, Camp Types and Questionnaire Distribution.

Type of Camp ost r

Boy Scouts of America 50
Girl Scouts 50
Yo Wo Co Ao 50
Camp Fire Girls 25
Church Camps 25
Salvation Army Camps 18
Y. M. He Ao 10
Boy Rangers of America 7
Red Cross Camps 3
Private Camps 210
Total Number of GQuestionnaires 500

A total of forty questionnaires were returned of which six
did not 1list soufcas. The thirty-four respondents listed forty~
eight different sources. 7The respondents were from widely distri-

buted areas and from representative camps of the various number of
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types indicated above. The questionnaire is further discussed in

chapter three.
2+ Survey of Libraries.

The second step was the survey of the file cataloguses of
two large city libraeries, two outstanding university libraries,
and the libraries of two New York theological seminaries. Those
selected were New York City and Chicago Publiec Libraries, the
librgries of the University of Chicago and of the Teachers' Col~-
lage‘of Columbia University, and the libraries of the Union
Theological Seminary and The Biblical Seminary in New York.

All books in each library found in the card-catalogue
under the classification of camping were listed according to
author, title, date of publication and nature of content. Xany
sources were added to the guestioznnaire list by this procedure.
The questionnaire makes it evident that there are many sources

in this list with which camp leadsrs are not familiar.
3. Additionsl Sources.

Part of the bibliography was contributed by two books:
Sources of Information on Play and Reersation by Marguerita P.
2
#illiams, and Camping and Character by He S. Dimock and C. E.
Hendryos
. & o ¢

2e Published by The Russel Sage Foundation, Yew York, 1927
de Published by The Association Press, Few York, 1929




Some of the sources listad have come out of expsrience in
camping and through contact with camp courselors and directors who
suggested the books which they found to be most helpful ia their
particular camp aciivities. This method of persomiiicterview was
found to be most fruitful for securing sources which had stood

the test of practical use and experience.
C. Mathod of Analysis of Sources,

The five sources referred to the most number of times on
the éuestionnaire ware anélyse& for the purpose of determining the
topics coverede Through the analysis the factors both stressed and
omitted in camping in general were discoverad,

The method of the analysis was to organize the toples
discussed by these five authors on a chart in parallel columns.
This necessitated discrimination of the points, placing those
together relativg to the same subject. Columns having topics
trested by several of the sources were well filled with notes.
Where one guthor alone discussed g subject ths blank spaces in the
column after the other sources called attentlon to the faect that
this topic had been neglected. The size of the chart and the
number of columns increased as new topics were discussed. The lead-
ing points of each book were thus charted. The sumrary of thase
topics composes the main body of toplcs stressed by summer camps
at the present time. The blank spaces on the chart revezled

what 1is receiving little stress. A4t the sams time ideas not
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discussed by any of the authors which might well be included in the
curricula of camping were revealed.. Such results will serve as a
basis for making conclusions concerning the curricula and goveraing
principles of camping and 2180 in making recommendations for the
increa;ed usefulness of summer camps. Ths analysls of the sources

is treated in chapter four.



CHAPTER II

CAMPINGs A BRIEF PERSPECTIVE

A+ Early Beginnings.
B. Specialized Types of Camps.

Ce Religious Bducation and
Caemping.



"I love the unimproved works of God".

-= ANONYMOUS.

"By St. Nicholas,
I heve a sudden passion for the wild wood -
We shall be free as gir in the wild wood =~
What say you? Shall we go?

~w= Robin Hood.




II
CAVPING - 4 BRIEF PERSPECTIVE
A, Zarly Beginnings.

Modern camps have grown out of definite need. Bescause city
life denies children normal social and natural opportunitiss, the
recreoat lonal freedom of the open spaces, and a chance to observe
nature and take part in the processes df producing things, organized
camps came into being. Hill states the need thus,

"When back yards bescame mere clnthes lines, and servants did all
the interesting things in the kitchens, and fathers bscame
inaccessible bshind the walls of office bulldings and factoriss,
new provisions had to be made for the childrea." 1

What was first regarded so;ely as recreational is now
accepted as essential to the best development of boys and girls.
During the last twenty years, organized camps have sprung up 11tar;
ally by the hundreds. ZFrom oaly thréa camps in 1893, they have
increased to over thirty-five mndred in 1932. The movement, start-
ed in America, has spread across Surope, and &ven Russis has gdopt-
ed the 1dez.

The roots of modern camping extend back into the past.
There is not agreement:as to who established the first organized
sumner campe Few movements or institutions spring full formed from
a single brain. Different factors and many persons uandoubtedly

o e o s e
1. Hi11, R, C., In Comp Youth Serves Itself. The Child Study

dssociation, New York

=] 0m



contributed to its growth.

One of the first books on camping a8 a recroation was enw~
titled Woodcraft and written by George W. Sears under the pseudonym
of "Nessmuk". It appveared in 1888 and was written for those who
wished to go into the woods for pleasure, rest, and relaxation. In
the saeventies of the nineteenth century the books by the Rev. W.H.H.
Murray, popularly known as “Adirondack lurray, created much interest
in the out-of-doors. According to Sargent, Murrsy may be regardsd,
not so much as the father of the boys' summer camp, but rather as
father of the great‘outdoor movement from which camping sprang.
lrrey's camping theory was that of personal recreation, and his
vivid descriptions of the glories of the open spaces helped to give
birth to the camp movement «© Writers of boys' stories for this per=
iod also stressed the attractions of outdoor life. Books of this
type stimlated the imsginstion and made youth long for the Joys
which camping could furnish.

Civil ¥ar encampments took the youth of the nation into
this new realm. In connection with the Civil War was organized the
first summer camp. Investigation by Eugene H. Lehman led him to
honor Frederick William Gunn as father of the modern camping move
ment. In 1861 he founded Cgmp Gurmery in Connecticut. From the
voint of view of purpose, size, and program, it’was g regularly
8stabli shed camp. Hr.iGunn was also the founder of the Gunnery

» & & » @

Ze Porter Sargent, Handbook of Summer Camps, 1930 Anmual, p. 19-22,
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School at Wéshington,\Connecticut, one of the prominent schools of
the time, among whose patrouns wers General John Ce Fremont and Henry
Ward Bsecher. Believing that the summer vacation was too long a per-
iod of idlensss forlths boys, Gunn took his pupils to camp for edu-
cat Ional purposes. Recreation and general educational training were
thereafore featured.s

The firét organized camp having the best features of the
modern summer camp was Camp Chocorua established in New Hampshire by
Ernest Balch in 1881 and continuing until 1889.3 Camp Chocorua grew
out‘of delibsrate planning to meet a particular need, namely, that
the boys should be trainsd for 1lifse through the camp activities.

The work of the camp therefore was done by the boys and staff to-
gether, BSargent evaluates the camp thus,

"¥r. Balch not only put into execut ion a carefully .thohght out
aducational plan but he established a school of imitators and
disciples who followed his practices and out of which came the
organized summer camp as we know it today."

Through the influence of Camp Choeorus, the Rev. ﬁr.
Nichols opened Camp Asquam in 1882, Many leaders of oﬁtstanding
cemps were trained in Asquam.

Dr. C. Hanford Henderson, a well-¥nown suthor and edusator,
established one of the first aducational camps in 1598, Camp Marien-
field which was started purely for the purpose of study. In the
mornings the campers worked, playing in the afternoons, and giving

e & & 5 @

3. Cf., Porter Sargent, Handbook of Summer Cgmps, 1931 Annual, pe 33-36,
4, Ibide, p. 36.
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the evenings to social eventse The directors realized that they
were facing an immense opportunity, "the chance to weave the days
into a lerger pattern and to draw the outline of a new and more
self-reliant type of boy." 5 The result was that the dally program
was changede Directed occupations and sctivities were emphasized
more than the formal studies of the curriculum. Dr. Henderson
svaluates the experience as follows,

"It was not simply what a boy knew, it was even more what he
was gnd what he would do. The moral test became equally
practical and intimate, was a boy a good companion; did he
share willingly; could he be depended upon; was he a gracious
welcome member of the group? Boys accustomed to having
everything done for them are suddenly called upon to do things
for themselves; accustomed to having their own way they are
suddenly balked by the imperstive demands of the group. Life
at a summer camp discovers the real stuff of which g boy is
made."s

The early beginnings of camping may be summarized thus,

"o man can be justly called the father of the organized summer
camp, for the resson that a number of men were working on the
idea at the sgme timey none having heard of what the others
wore doing and each under the impression that he was attempting
e new and untried thing."”?

"The modern camp movement has been contributed to by many. but
the orgenized camp is essentially an educational institution.
As such it was originated and has been developed by sducators,
those who were concernsd with the lives of the younger and
their training for adulthood.™ ®

- B. Specialized Types Appesar.

® & o o b
5o Porter Sargent, Handbook of Summer Campe, 1931 Annual, p. 38.
_60 Ibid-, P 36,
‘7¢ Go W, Hinckley, Good Will Camps. Sargent's Handbook of Summer
Camps, 1930 Annual, p. 19-23. (
8. Porter Sergent, Handbook of Summer Camps, 1931 Annual, pe. 35.
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Camping grewe By the end of the last century there were
about s score of camps for boyse In the first decads of this century
many camps were established and special types of camps developed.
Some camps sought to improve the heslth of weak boys, others had
social welfare in mind, while others were dominated by religious
motives, The first camp for girls was established in 1890 by Pro-
fessor Fontaine. Naturzl science was ths chief interest inm this
campe. In 1902 Laurs I. Matoon established Camp XKehonka in New Hampe
shire for girls. Soclety was startled at the idea of taking res=
pecfable New York girls in their teens into the woodse. "It scan-
dalized some of the good schoolmistresses to hear that Miss Matoon
let the girls run around in the dbrosd daylight in bloomers." 9

Sehools, collsges, and other institutions soon developed
camps of their own. The oldest camp with Jewish clientele is Camp
Cobbossee for boys, established in 1902, Jewish camps are now
found in every part.of the land. NMilitary institutions rapidly
oéened camps and today practicaily all military schools have some
form of summer encampment. Later developments have been the tutor-
ing camp 2nd the ranch and trail camps. Theodore Roosevelt popu=
larized ranch life and now there are many dude ranches and organized
Western ranch schools and campse The winter camp is a project tﬁat
has not yet been fully worked out. The latest development is that
of camp-schools which are an sttempt to combine the best features

& & @& @

9. Ibido, P. 35.
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of both the school znd the camp in an all year programe 10
C. Religious Edueation and Camping.

Episcopal and Baptist churches have been foremost in sum-
mer camp work for boys and girls. Sargent's survey shows that the
fisld of church camping as yet is almost untouched.

Church camps are usually open for a month or two when the
boy or girl may attend for a brief periods Some of the camps reserve
a period for mothers and younger children. Ilambership is generally
limited to the childrsn of the church onganizatiqn. A church camp
was one of tha_early pioneers in camping for girls, Camp Altmount.

In 1898 the Ycuhg Women's Bible Training Movement of Albany, New
York, established a camp. Camps of this type are conducted as a
means of bringing young women under religlous influence, as well as
to provide a hapvy a2nd healthful vécation for them. u
In the Episcopal Church the Order of Sir Galshad endeavors

té_intarpret religion to boys in terms of recreationsl interests by
S rituals, initiastions, vows, pageants, and service. The camps of this
gronpvhave a part in helping to make their boys' religiowmn rezl, their
'morals clean, their bodies strong, snd their minds keen. The first
camp of this group, Camp O-At-Ka, was opened in 1906. 12
J ‘ The Salvation Army conducts forty camps in different parts

* & 0 0

10. Ibide, Gfe, po 4145,

1l. Cf., Porter Sargent, Handbook of Summer Camps, 1931 Annual, p. 233,
120 'Cfig Ibid.l' PQ 235“23&.
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of the country, a2 number‘of which offer children and their mothers
a summer vecation free of coste Their camps accomodate close to
five thousand peonle each summer. 12,

Religious educators have realized the great value of the
sunmer camp for youth of the church. Practically all religious
denominations conduct summer young peoplaé' conferences, some on:
the basls of schools and colleges, and others on & camp basise The
pioneers in the field of summer leadership training for older boys
and girls were the International Older Boys' and Girls' Camp Conferw-
ences established in 1914 by the Internationsl Sundsy School Asso-
ciations The International Council of Fsligious Education has taken
over the direction of these camps recently. Strategic centers have
been located for the camps so that each camp serves its section of
the courtry. A4t the present times the sastern, central, a2nd western
areas are covered by these highegrade camps. The work has given an
impetus to the summer lesdership among older boys and girls. It has
led to the establishing of camps and summsr conferences by states and
provinces, denominations and city organizations 2ll over North Am-
erica. Zach year such camps and conferences inspire and train close
to thirty-five thousand youung people. 13

The main purpose of the International camps is to discover
and traiziéhristian leadership and to lead youth into the fullness of
Christian 1ivings.1* Other factors stated in their purpose are,

. o & &
13. Cf., The Axita, March, 1932, International Council of Religious
Education, Chicagoe.
14, Cf., The Akita, January, 1931, p. 3. International Council of
Religious Zducstlon, Chicago.
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"l. To bring small groups of young people together who have
committed themselves to a thorough-going aprlication of
Christian principles for fellowship and discussion of
constructive courses of actione.

2, To give special tralning in cooperative work to represent-
atives of county and state groups.

3¢ To do pioneer work in principles gnd technies of camp
administration.

4, To give young people a2 share in the curriculum-msking prow-
coss of the International Council of Religlous Educatione.

5. To give experience to selected leaders from differeant
denominations.

~ 6e To give o high type of training and first-hand contact with
new developments in youth programs for carefrilly picked
young people from local churches.” 15
Such z program In leadership ard youth education in camp

is 2 challenge to tm® local church. The church should increasingly

become aware of the educational values ofthe summer camp.

®» & * & &
15. The Akitzs, March, 1932, ps 2. The International Courcil of
Religious Bducation, Chicagoe
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"Knowledge is of two kinds: we know a
subject ourselves or we know where we
can find information upon it."

-= Ben Johnson.
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I
SURVEY OF SOURCES ON CAMPING

4+ The Questionnaire Study.
1. The Questionnaire Form.
Thevfollcwing questionnaire was sent to five hundred camp

directors, and the replies furnished s source for the present study.

Camps o o o ¢ o o ¢ ¢ o o

1. What three books do you consider most helpful with reference
to camping in general?
Tit1Ge o ¢ o ¢ o o ¢ s ¢ ¢ « Author.
Tit10e o o o ¢« o » o o o o & Author.
Tit16e + ¢ o o o ¢ s o o o o Author.

*

]
L]
]

* o
.« & &
s s ®

. ]
. .
L] L]

» 2
* o »
* e @

2, What are the two best scurces, books or otherwise, with
reference to camp programs and projects?
Tit18e o o o o ¢ o o o o o s AUthOTe ¢ o o ¢ 0 o ¢ 4 ¢ o o
Tit19¢ ¢ ¢ ¢ o o ¢ 6 oo oo AUthOre ¢ o ¢ ¢ ¢ ¢ o o o

3« What do you consider the best book on camp leadership?
Titl@poooolttcoooo Authore o o ¢ o o 0 0 0 ¢ ¢ o

Sigﬂ&tﬂl‘ﬁiooo-o.o-.oot

The first question was asked in order to determine what
camp directors were raading and the nature of the sources with
which they were familare. The problems of leadership and program
are fundsmental to every camps. Therefore the remaining questions
endegvored to discover material relating to these. Responses were
best in answer to question two, asking for sources on program and prog—
‘ectse This is probably due to the fact that it 1s a practical pfob—

lem every director faces, Returns in regard to sources on leader-

19w



ship were few, indicating a lack of materials in this field. 1

2e The Replies to the Suestionnsire.
Of the fiWe hundred guestionnaire-cards sent out forty were
returned. Only thirty-four of these were of use in the survey. The

aceompﬁnying table summarizef the returns.

TABLE II. Questionrnaire Response.

Information submitted K 34

Mjssent in mail 4
Discontinued camps 2
Total 40

Though the respondsents were few, they were distributed over
& wide geogravhic ares. This increasses the value of the replies
since every section of the country is repressnted. The following

table indicates the distribution.

TABLE III. Returns by States.

Alabams, 1 Michigan 1l
Arizona 1 Nebraska 1
California 3 New Hampshire 2
Colorado 3 New Jersey 1
Connect icut 2 New Mexico 1
Idaho 1 Wew York b
Kaensas 1 ¥orth Carolina 1
Kentucky 1 Ohio 4
Louisians 1 Wiscorsin 1
Marylend 2 Unknown. 1

Total 34

® o s o 0

l. See page 5 for chart of distribution and basis of selection.
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The small returns may be due to the date on which the cards
were meiled, or to the naturs of the questions. The cards wers sent
sarly in Jure at the height of setivity in preparing for summer camps.
An anslysis of the dates on which the cards were returped seems to
indicate that 2 better response would have been secured if the ques=
tionnaire had been mailed during the actual camp season. Though the
cards were sent early in June, the msjority of them were not returned
until late in July. The table below shows the months ir which the

cards bearing information were returned.

TABLE IV. BReturn-dates of Questionnaires.

June 10
July 22
Avgust 1
September 1
Total 34

Another consideration is that camp directors as a group
have not been circularized to the extent that educators have. 4=
mong the group as a whole there might not be such & keen sense of
the value of this method of investigation. Many directors do not
give their full time to camping activities., In the winter months
they are busy 1n other fields of lsbor and their attentio;x;1rerted
by other Interastse

The few returns also indicate that the directors are ig-

norant of the many sources which might be of aid to them in their

worke This is borne out by the many sources discovered through the
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library and personal survey. One of the values of this study 1s to
list such sources.

ae Sources Listed on Camping in Genseral.

Twenty=five qiffersnt sources were listed in reply to the
guestion requesting the three best books with reference to camping in
general. Freguently the same book was recommended by different direc-
torse The list might well serve as a select reference library for
camp 1eaders.2 The five books reforred to the most inm this section, in
the order of frequency, were,

Camping and Character, H.S. Dimock and C.E. Hendry.

Creative Comming, Joshuaz Lieberman.

Camping and Zducation, Bernard Hason.

Camp Manggement, H,W. Gibson.

Cemping and Wooderaft, Horace Kephart.

b. Sources on Camp Progrsms and Projects.

4 total of thirty-two sources on camp program and projects
were listed by the respondents. The complete list will be found at
the end of the present chapter. Two books given in the list of the
five best genseral sources above zlso sre found in the five books re-
ferred to the most for program and projects.e The books are Creative
Camping by Lieberman, and Camping and Bducation by Mason. The most
prominent sources in the order of frecusucy in this list are,

Creative Cgmping, Joshua Lieberman.

Games and Recreationsl Methods, Charles F. Smith.

Magic Casements, Ruth Perkins.

Lonthly Library of Camping, H.W. Gibson.

Camping and Zducation, Bernard Mason.
Boyways, 4A.2. Hamilton.

& o » o

2. For complete 1ist sese page 28,
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ce Sources on Cemp Leadership.

This question brought the least number of replies though
there was more sgreement on the books listed. A4ll, however, did not
list sources on leadership. Some respondents omitted this cuestion
while others remarked in the space for the answsr about the lack of
books 1in regard to this phase of camping. The twenty~eight directors
who suggested sources listed eleven different books. This signifies
a dearth of material in the field. The five books listed most often
in order of frequency wers,

Camping and Character, H.S. Dimock and C.E. Hendry.

Campling and Educat ion, Bernard Mason,

Creative Camping, dJoshua Lieberman.

Boyways, A.Z. Hamilton.

Training Camp Leaders, W.L. Stone.

411 but one of these sources has been listed at least once
among the five books referred to most, the additional source being
Stone's leaflet, Training Camp Leaders.

The returns on this guestion indicate clearly that sources
on camp leadership are inadequate. This is shown by the small number
of different books listed, and by the frequent listing of the same
book. The ursolicited comments of several respondents show this need.
Ruth Pearson of Camp Pawatiniks wrote, "The bast book on camp lesder=-
ship is yet to be found." W.E. Thomas of Czmp Sheldon, the Nebraska
State Y. M. Co A. Camp, wrote that there wers few availabls books on
camp leadsrshin and that this was a splendid field for someone to
develop. Beulah Diller wrote that such a book is yet to be written,

and that as yet there are not any zood books written asbout camping

in genersl.
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All the replies suggest that camp lsaders do not avail
themselves of sources, howsoever insufficient they may be. The study
following will answer the question as to sdequaey of sources,.

d. Summery of sources listed most number of times by the
‘respondents in order of freguency.

Orded Book Author |oues. 1[ques. 2|aues. 3[Total
GenerallProgram]leader-
ship
1. Camping and Character | Dimockw 22 8 30
Hendry
2, [Creative Camping Lieber-~ 13 5 4 22
3. ICamping and Education | Mason 11 2 6 19 |
4. [Camp Maonagement Gibson 7 7
5+ Games gnd Recrea-
tional Methods Smith 5 B
6. ICamping and Woodoraft | Kephart 4 4
t 2 2 4
zic Cosements Perixins ] 2.
8. Plonthly Library of
G Gibson 2 2
10. Camp Leadership Stone 2 2

On the basis of the questionné.ire, these ten sources appear
to be the best available books on campinge The first four and the
si xth of these books are to be gnalysed to determine the subjects
which are being stressed in present-day camping.

e, Complete List of Sources Sgcured Through Questionnsire.

(1) Sources for Camping in General,

Allen K, X., Canps and Their Modern Administration.

Boy Scouts of America, Boy Scout Manual,

Dimock, He Se ond Hendry, Cs Be, Camping and Charscter.
Gibson, He Wo, Camp Manogement.

Gibson, He W., Monthly Librsry of Camping.

Girl Scouts, Iac., Kettles and Campfires.

Hamilton, 4. E., Boyways.
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Kephart, He K,, Camping and Wooderaft.
Kephart, H. K., The Book of Woodcraft.

La Porte, Recreational Leadership for Boys.
letman, B., Spaulding's Camps and Camp Manuals.
Lieberman, Je, Creative Camping.

Yason, B., Camplng and Edusation.,

Playground and Recrestion Association, Camping Out.
Rohrboagh, L., Handy and Kits.

Seton, Z. Te, Book of Woodcraft.

Seton, E. T., Birch Bark Roll.

Smith, C. F., Gomes and Recreational Methods.
System Bible Company, System Bible Study.

Ward, He W., Camping Ideal.

Wier, L. He, Comps and Campirge.

Wier, L. H., Camping Out.

Wylie, We S. H., Hature Stories.

(2) Sources on Camp Program and Projects.

Beard, D., Shacks, Shelters, and Shanties.

Boy Scout Service Library.

Boy Seouts of Admerica, Scoutmaster's Handboolk.

Compfire Girls, Annual Camp Conference Notes.

Camping Megazine, Camp Directors Association of America.
Chelsy, F. H., Boy Stuff Publications.

Cheley, Fo He, and Baker, G. Cs, Camping and Outing Activities.
Dimock He Se, gnd Hendry, C, E., Comping and Character,
Forbush gnd Allsn, Book of Games.

Gibson, He W,, Monthly Library of Camping.

Gibson, He W., Comp Hansgementes

Givson, He Wi, Camping Out.

@irl Scouts, Ianc., Girl Scout Service Library.

Hamilton, A, E., Boyways.

Harbin, B. 0., Phunoclozy.

Kgaphart, He, Camping and Woodcrafte

Lieberman, J., Creative Camping.

¥ason, B., Camping and Educat ion.

Hational Council of Boys' Centrsl Y. Me Co 4+ Work, Chicago.
Wational Camp Directors Bulletins, Cgmpfire Girls Inc., New York.
Perxins, R., lMaglc Casemonts.

Perkins, R., Program lMaking and Record Xeepinge

Ssargent, Porter, Handbook of Summer Camps. (4nnual)
Scouting liagazine, Boy Scouts of Ameries.

Seton, E. T., Birch Bark Roll.

Seton, E. T., Book of Wooderaft.

Smith, C. F,, Games and Recreational Methods.
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(3) Books on Camp Leadership.

Camping Nagazine, Camp Directors Association of Amsricae.
Dimock, He S. and Hendry, C., E., Camping and Character.
Esprey, Leaders of Girlse

Gregg, 4. Je, Group leaders and Boy Character.

Hamilton, 4. 2., Boyways.

Lieberman, J., Creative Camping.

Mason, Be, Camping and Educsation.

Powell, Lord Baden, Scoutmastership.

Stearns, A« E. Challenge to Youth.

Stone, We Le, Training Camp Leaders.

B, Library Survey.
"1 Procedure of Survey.

File Catalogues of the libraries of two large cities, New

York and Chicago Public Libraries; two New York City thsological seme

inaries, Union Theological Seminary and The Biblical Seminary in New

York; and two leading universities, The University of Chicago and

Taachers'

College, Columbia University, were surveyed. The Pyblic

Library of DenveR, Colorado, was also investigated but revealed no

additional sources.

411 sources listed in the card catalogues of the libraries

under the caption "Camping® wers noted, the following form being used

in compiling data.

Form for Library Survey.

Author

Book Content Publisher | Date




=l -

2., Sources Revealed,

The number of books in the 1library of the Union Theological
Seminary were so few and of minor importance that they have been o=
mitted from the charts summarizing the books found inm this survey.

The number of sources discovered in easch library were ss

follows,

Number of Sources in Libraries.

Chicago Public Library

New York Public I4qbrary
Columbis University

Chicago University

Bivlical Seminary in New York

The chart on the following page shows the books found list=-
od two or more times in the libraries. Books which are listed only

ouce in all of the libraries will be placed in the classified Bibliow

graphy on Cgmping.

68
56
41
36
13



-28 -

TABLE V. Sources Listed in Library Catalogues.

Astericks indicate bobks in libraries.

. 8 .18 IENEN
4uthor Sources gﬁ': EE‘. ;§ §§ 5z
S 12 |3gjlo’]a
H.B. Bashore Sanitation and Recreation of A B
Camps.
Ds Beard New Ideas for Out-of-doors. * *
L. Beard On The Trail. * *
4,B. Bond Scientific American Boy. * | 0¥
G.S. Byron Campers Own Book. «1*
¥.S. Carpenter Winter Camping. *1*
E, Cave Boys Own Camp Book. bl L L
E. Cave Boy Scout Hixe Booke. * i *
F.H. Choaley Boys Book of Camping * *
F, H,Cheley and Camp and Outing Activities. L B B A B
G+Co Baker
AW, Coale Summer in the Girls Cemp * *
H.S. Dimock Character Education in Summer
Camps. * * »
H.Ss Dimock and Camping and Character LA L B
C+E, Hendry
H.W.F, Davies Out-of-doors With Youth * 1 *
HeW. Gibson Camping for Boys L I B
HoW. Gibson Camp Life in the Woods il g
HeW. Gibson Monthly Library of Camping * 1 *
Girl Scouts, Inc. | Cempward Ho!l B *
Great Britain Notes on Camping b L B
Board of BEducation
GoGe Grinell Harper's Camping and Scouting | * | *
H,B, Hewitt School Camps: Value and » *
Organization
G.W. Hinckley Roughing It With Boys * *
¥.R. Hofer Camp Recreat ion and Pageants * x| % | *
E. Jessup Boys Book of Camp Life * *
E. Jessup Roughing It Smoothly * *
H. Kephart Camp Cookery * * *
H, Kephart Camping and Woodcraft | * .
J. Lieberman Creative Camping B
J. Marks Vacation Cemping for Girls b B B
‘B.S. Mason Camping and Educat ion * .
/|W.Hs Miller Campcraft: Practice and *| * *
’ Equipment
WeH. Miller Camping Out . *
Playground and Camping Out b B B
Recreation Assoc.
R. Perkins Vegic Casements Y
M.M. Ready Orgarized Summer Camps *| »] *] *
M.M. Ready Camps in Higher Educst lon * *
J.E., Bagnders Safety & Health irn Camps *1 0%
P, Sargent Han dbook of Summer Camps 1 ] %] »1
L. B. Sharp Bducation and Summer Camps * *1 *
Co Fo Smith Games and Recrestional Nethods * *
Re W, Ure Boy Campers Problems * *
He W. Whack The Cemping Ideal * *
He Wo Whack More About Summer Campa * L
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Exsmination of the above table shows that the libraries
have an abundance of the popular type of books on camping, and that
the universities have mofe spécializad sources which deal more with
problems facing the administrator. This is to be expected for these
conters are in closer touch with the field in training leaders for

camp WOrke
3+ Comparison with Questionnaire Results.

Of the ten books listed by the directors ail'éxcapt two
wore found in the table of library sources. The two sources not
given werse Boyweys by Hamilton, and Training Camp Leaders by Stone.

Each phase of the survey ylelded sources not found in
others. The gquestionnsire sources are more up-to-dste and so can
reveal the current trends in the camping fielde The varisty of
materizl found in the libraries and through lists furnished by camp
leaders independent of ths guestionnaire indicvate’ that thers are
meny valuable sources which are unkmown to many directors and leadw
erse It is the alm of this thesis to present a comprehensive 1list
of sources useful for research and study in thils field of expanding

interast,
C. Additional Souwrces.

Many valusble and useful sources which have been listed
were sacured through interviews with camp leaders and dirsctors,
and lists which they supnlieds The majority of the books on spe-

cific asctivities ware secured in this manner. These are found

19\9
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listed in the Classified Bibliography on Cemping at the end of this
chapter.

Institutions active in boys'and girla? work may slso serve
88 vzluable sources of information on campin’g. These organizations
are desling directly with the problems of camping. From them new
ideas and meterisls may be secured., These sources zlso are listed
in the Bibliographye. 3S»uc:h sources are of vg.lué because they have
besn found useful by people who are asctually in camp work. The
institutional sources are of particular value since they are pro=-

vided By those in touch with the current trends of camping.

3s For 1list see page 53e
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A CLASSIFIED BIBLIOGRAPHY ON CAMPING.

dstericks indicate the sources of special value and imvortance.
General Sourcese.

Adgms, Je. H., Harpsr's Outdoor Book for Boys, New York: Harper,
1907.

**Brooks, E. A,, Handbook of the Outdoors, New York: Doran Co.,
1925,

Camps and Camping. Bibliography on Camping. U.S. Library of
Congress, Division of Bibliography, New York: Public Information
Service, 11 Wast 40th Street,

**Camping Out: Manual of Organized Camping, Nztional Recreation
Association, New York, 1924.

**Dimock, H. S. and Hendry, C. E., Camping and Charascter, New York:
Association Press, 1929,

Dudley, M., Explorers, New Yorks The Womans Press,

**G{bson, H. W., Gibson Camp Library, 12 vol. Published Monthly,
Watertown, Mass.: Gibson Publications,.

Gibson, He W., Cgmping for Boys, New York: Association Press, 1914.
Girl Scouts of America Inc., New York.
** Campward Ho! Manual for Girl Scout Camps.
Kettles and Campfires.

Grinell, Ge. B., Harper's Camping and Scouting: Oytdoor Guidebook
for American Boys.

**Hamilton, A. E., Boyways, New York: John Iasy & Co., 1930.
Leaves from a cemp director's diary.

Hamilton, 4. E., The Real Boy and the New School, New York: Boni
and Liverright, 1925,

Hinckley, G. W., Roughing it with Boys, New York: Association Press,
1913.

Holt-Jackson, W., Camping and Hiking for All, Londons Butledge and
Sons, 1931,

Jessup, 5., The Boys Book of Camp Life, New York: Dutton & To., 1928

Kaphart, He K., The Book of Camping, Boy Scouts of America, New York .
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**Kephart, He K., Camping and Woodcraft, New York: The Macmillan
Company, 1926.

**Lieberman, J., Creative Camping, New York: Adssociation Press, 193l.

Marxs, J. 4., Vacation Camping for Girls, New York: Appleton and
Company, 1919.

Miller, W. He, Cagmping Out, New Yorks Appleton and Company, 1925.
**Nature and Outdoor Life, The University Society Inc., New York,
Five volumes, 1927
¥usic, Woodoraft, Nature, Sports, and Games.

Rotes on Camping, Great Britain Board of Education.

Patri, Angelo, Why You Should Send Your Child to a& Summsr Camp,
Delineator, June, 1922,

Reynolds, B+ E., Camping for All, New York: The Macmillan Company,
1926.

**Ready, Ms M., The Organized Summer Camp, Department of Imterior,
Bursau of Education, Physical Education Seriss, NHoe 7, Washington,
13. CQ' 1926.

**%Sargent, Porter, Handbook of Summer Camps, Boston: Porter Sargent,
Annual.

Spaulding Athletic Library, Sports Publishirg Co., Camps and Camping
Whaok, E. ¥%., The Camping Ideal, Red Book lMagazine, 1925,
Whack, He W., More About Summer Camps, Red Book liagazine, 1926.

**Wier, L. H.,, Camping Out, Menual of Organized Camping, New York:
The Macmillan Company, 1924,

Williems, M. D,, Sources of Information on Play and Recreat iom,
New Yorkt Bussell Sage Fourdation, 1927.
II. Camp Objectives and Curriculum Principles.

Bstts, G. H,, The Curriculum of Religious Education, New Yorik:
The Abingdon Press, 1924,

Bobbitt, F., How To Make a Curriculum, Boston, Houghton Mifflin
Company, 1924,
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Bower, W. C., The Curriculum of Religious Education, New York:
Charlee Scribrer's Sons, 1925,

Broockway, J. E., Generazl Objectives of a Summer Camp, American
Physical Education Review, Vol. 30, p. 29=32, Jamuary, 1925.

Coe, G 4., Law and Freedom in Schools, Chicago: University of
Chicago Press, 1924,

Deway, John, New Schools for a New Era, The New Republic, New
York, December 12, 1928.

Gregg, Ae Je, Group Leaders and Boy Charscter, New York: Asso~
ciation Press, 1927.

Kilpatrickx, W, H., Education for a Changing Civilization, New
York: The Maemillsn Company, 1926.

Iehman, He C., and Whitty, P 4., The Psychology of Play Active
ity, New York: 4. S. Barnes & Company, 1927,

I1I. Camp Programs.
Ao Study Curricula.
1. Gener P .

Beard, Denisl C,, New ldeas for Out-of-doors, New York: Charles
Scribtner's Sons, 1915.

**Boy Scout Service Library, New York: Boy Scouts of America.
Pamphlets on all phases of camp pProgram.

**Cheley, Fe H., and Baker, G. C., Camping and Outing Activities,
New Yoriks Associstion Press, 1915.

Frick, F, M., Stunts for the Summer Camp, Chicago: Dramatic
Publishing Company, 1930.

**Girl Scouts Service Library, Vew York: Girl Soouts of America.
Pamphlets on all phases of camp program.

**Rohrbough, Lynn, Handy and Kits, Delaware, Ohio: The Church
Reocreation Society. ‘
Games, Songs, Stunts, Parties, etc.

**Hofer, Ms Re, Camp Recreastion and Pageants, New Yorks Association
Pfess, 1927,

**Pgrkins, R., Magic Casements, New York: Womens Press, 1927,
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**Smith, Ce S., Games and Recreational Methods, New York: Dodd,
Mead, and Company, 1924.

Smith, C. S., Gemes and Geme Leadership, New York: Dodd, Mead and
Company, 1932

2 Gone t »

Buseh, H. M., Special Report on Educational Methods in Camp
Programs, The Survey of Brooklyn and Queeuns, New York: Y. M. C. 4.,
1928,

Dawson, P. M., The Vacation School as a Factor in Education,
American Physical Education Heview, April, 1927, p. 237=-248,

BEgucstion and the Summer Camp, Columbia University, Phe D., Thesis.
Evens, I. 0., Woodoraft and World Service, 38 Ormond Street, London:
Neel Douglas, 1930.

Studies in unorthodox education.

Gucker, Ce Fo, Education for Citizenship in the Summer Camp, Colum
bia Uriversity Library, 1926.

Guggenheimer, F, L., Comp and New Edueation, Columbia Library.

Gulick, H. F., Program lisking for Girls Camps, Playground Magazine
¥ay, 1925, .

Hamilton, A. 2., Camping vs. the Gang, Pedagogical Seminary, 1923,

Hewitt, B. G., School Cemps, Their Value gnd Organizstion, Wew Yorik:
Oxford University Press, 1920.

Kilpatrick, W. H., Foundations of Method, New Yorks: The Macmillan
Company, 1925,

Liseberman, J., Creative Camping, New York: Assocation Press, 1931.
Kason, B. S., Camping and Education, New York: McCall Company, 1930.
Ready, ¥. M., The Camp in Higher Education.

Notes on Education, Great Britain Board of Education, Columbia
University Library, 1922,

Sharp, F. B., Zducation and the Summer Camp, New York: Bureau of
Publications, Teachers College, Columbia University, 1930.



3« Religion and Character Building.

*#Corrier, B., How Shall I Learn to Teach Religion, New York:
Harper and Bros., 1930

Cheley, F.. He, Camping for Character, Assoclation Boys Work

*¥The Christian Quest Materials, International Council of Reli~
gious Education, Chicago.

Coe, G. 4., 4 Socisl Theory of Religious Education, New York:
Charles Scribner's Sons, 1917,

Davies, Jo W, F., Out-of-doors with Youth, Chicagot: University
of Chicago Press, 1927.

Dewey, John, Human Nature and Conduct, New York: Henry Holt
and Company, 1922.

Dimock, He S., Character Education in Summer Cemps, Report of
Institute, Y. M. C. 4. College, Chicago, April, 1931.

**Dimock, He S., and Hendry, C. E., Camping and Character, Tew
York:s Association Press, 1929.

The Essence of Camping, Red Book Magazine, Few York, 1928.

Blwell, 4. F., The Summer Camp: Yew Factor in Education, DoBw
tor's dissertation, Cambridge, Harvard University, 1925.

Farnsworth, C. H., Spiritual Opportunities of the Summer Camp,
Camping Magazine, April 1928, p. 7.

Garrett, L. B., Creative Activity and Enriched Quietnessj Build-
ing Character, Chicagot University of Chicago Press, 1928.

Garrett, L. B., Camps as Educational Institutioms, Progressive
Edncation Magaszine, July, 1927, p. 219.

Gibson, H. W., The 'Why' of Camping, Association Boys Work Jourw
n&l, Y. ¥. Co A., NMarch 1, 1928,

Gibson, Hs W., Services of Worship for Boys, New York: Assoc-
iation Presse

Hgmilton, A, E,, The Real Boy and the New School, New York:
Boni and Liveright, 1925.



w37 -

Matoon and Bragdon, Services for the Open, New York: The Cen-
tury Company, 1923. .

Heylan, Go Le, Contribution of the Organized Summer Camp to
American Edueation, Playground Magazine, July, 1924.

Price, J. M., Introduction to Religious Education, New York:
The Macmillan Compeny, 1932,

Summer Comp a8 an Agency of Education, (Symposium), Religious
Bdueation Magazine, Vol., XX, No. 3., June, 1925.

Shall We Teach Religion in Camp? Caemp Life Magazine, February,
1929, and January, 1930.

**Sheridan, He Le, New Tendencies in Teaching Religion, New York:
The Abingdon Press, 1932,

¥

**3ulter, W. Te, Service Boox for Schools, New York: The xéacmillan
Campany, 1932.

System Bible Study, System Bible Company.
Bible Study helps. .

Ure, RBe We, &4 Boy Cazmpers Problems, New Yorks Association Press,
1928, :
Discussion course for boys camps, leaders guide.

Watson, G+ B., snd Watson, G. He, Case Studies for Teachers of
Religion, New York: Association Press, 1926.

Watkins, W P., Boys Camps as an Agency in Religious Edueation,
University of Chicago, Masters Thesis.

4. Sex Edugation.

Dennett, Mo No, Sex Bducation for Children, New York: Vanguard
Press, 1931.
Written for Pareats.

** dg:Semweinitz, Karl, Growing Up, New York: The Macmillan Company
1930,
For children and adolescents.

**Diekerson, R. E., So Youth May Xnow, New York: Associstion Press,. |

1530.
For youth.



Elliott, G+ L., and Bone, H., The Sex Life of Youth, Wew Yorks
Womans Fress, 1929.

Galloway, Ts W., The Sex Factor in Humaen Life, The American
So0cial end Hygeine Association, New York, 1929.

**Gryuenberg, Be Co, Parents and Sex Education, New Yorks: American

Social and Hygeine Assoclation, 1928.
For children and parents,.

5. Nature Lore.

Bird, Tree, and Flower Finder Projects: Nature Projects, Girl
Scouts Inc., New York.

Camp FNature Lore, New York: Boy Scouts of America.

Cheley, Fe He, Nature Lore in Camp, Boy Stuff, Denver.

Clark, P, Nature Explorers: Camp Program, Nature Magazine,
May, 1927, Vole. 9:301=-302,

Field snd Camp Notebookxs: Birds, Trees, Plants and Animals,
Ithaca, New York: Comstock Publishing Company.

**Grover, E. G., Nature Lovers Kngpsack, Few York: T. Y. Crowell
and Company, 1927.
Anthology of nature poems.

Seton, Z. T., Forester's Manual, New York: Doublegday, Page
and Company.

**S5eton, E« Ts, The Birch Bark Roll, New York: Briagér' Press, 1925,
Veagie, E. 4., Namr‘a' Crafts, New York: Womans Presse

Vinal, We Go, Nature Guiding, Ithaca, ¥ew York: Comstosk Pub-
lishing Company, 1925.

6. Stories.

**Bailey, Ge. S., For the Story—-Teller, Springfield: Milton Bradley
Company, 1921.
Story telling ard stories to tell.
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**Burr, H, H., 4round the Fire, Wew York: Association Press, 1925.
Stories of the stone age.

**Condon, B. J., Atlantic Readers, 7 vole. Boston: Little, Brown,
and Company, 1926«27.
Graded stories for moral and character eduecation, first to
eighth grades.
Dixon, J+ K., The Vanishing Race, Few York: John Wanazmaker, 1925,

Bastman, C. 4., The Soul of the Indian, Boston: Houghton, Mifflis,
Cmﬁny, 1911.

**Grinell, Ge. B., Blackfoot Lodge Tales, New Yorkj Charles Scrib-
ner's Sous, 1926

**Horne, He He, Story-telling, Questioning and Studying, New York:
The Macmillan Company, 1916.

Hubbard, R., Queer Person, New York: Doubleday, Doran and Company,
1930,

Larry: Thoughts for Youth, ¥ew Yorks Association Press.
**Miller, G. T., Story-telling to Live Wire Boys, New York: Dutton
and Company, 1929.
Method and procedure and fine 1list of stories.
011ivant, 4., Bob, Son of Battle, Wew York: A. L. Bult Company,
**Starbuck, E. D., and Smttleworth, F. XK., Stories for Children,
New York: The lMacmillan Company.
Vole. I. Fairy Tales, Myths, Legends, 1928.
Vol. II. Fietion, 1930.

Vail, 4. S., and Veil, E. M., Heroic Lives, Boston: Besacon Press,
1917.

Ward, Jo S., Tajar Tales, New York: Womans Presse.

7o Camp Music.

Birchard Brown Book, 15¢, 4. C. Birchard and Company, 221 Colum-
bus Avenue, Boston, Mass.

Boy Scout Song Book, 60¢, Boy Scouts of America, New Yorke.

Girl Scout Song Book, $1.00, Girl Scouts Inc., New York.



-d0-

Favorite Song$ of the People, 20¢, Theodore Presser, 1712 Chest-
» nut Street, Philadelphia, Fa.

**Folk Songs of Many Peoples, New York: Womans Press, Vol. I, $13550,
Vole II, $2450.

Gamble, Ge, Summer Camp Music, Columbia Masters Thesis, Wew York:
Columbia University.

01d Songs and Ballads, Girl Scouts Inc., New York, $1.50.

Plantation Melodies, Negro Spirituals, Homer Rodeheaver Company,
218 S, Wabash Street, Chicago.

Sandbarg, Carl, The American Songbag, Harcourt Brace and Company,
 New York, $7.50.

Songs for Camps and Conference, 10¢, Womans Press, New York.
Y. W, C. A. Song Book, Y. We C. As, 600 Lexington Avenue, New York.
Reljzjous Hymnals.

' ‘ Dickis, M. S., Singing Pathways, Cincinnati, Ohio: Powell
and White.

**The Church School Hymnal for American Youth, Philadelphia,
Pg.3 Westminster Press, 1929,

**Hymnal for American Youth, New York: Century Company.

Hymns of Praise, Number Two, Chiaagc; HOpe Publishmg Com-
ranye.

**Songs of Service, Alexander and Danforth, New Yorks Uni-—
versity Society Ince.

B, Camp Activities.

1. & d tics.

**icker, E. F., Four Hundred Games for School and Playground,
Dansville, New York: Wwen Publishing Company, 1923.

**Bowen, We P., and Mitchell, E. D., Practice of Orga.aized Play,
Yew York: 4. S. Barnes and Company, 1924.
Play activities classified and described.
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**Bowen, We Po, and Mitchell, 2, D., Theory of Organized Flay,
New Yorky 4. S. Barnes and Compsany, 1925.
Nature and significance of play, promotion, interests, etc.

Cheley, Fo H., Gomes, Songs and Stunts for Boy Groups, Boy
Stuff, Denver.

Forbush and Allen, Book of Games, Philadelphiaj Je C. Winston
Company.

**Playground and Recreation Association of America, New York.
Pamphlets and books on recreation, games and campe.

Ripley, Games for Boys, Boy Scouts of America, New York.

*%Rohrbough, Lynn, and Katherine, Games We Like Best, New Yorks
Richard R. Smith, Inc., 1926,

Scoutmasters Handbook, Boy Scouts of America, New Yorks

**Smith C. S., Games and Recreational Methods, New York: Dodd,
Mead and Company, 1924,

**5mith, C. S, Games and Game Leadership, New York, Dodd, Mead and
Company, 1932,

**Staley, Gemes, Contests and Relays, New York: A. S. Barnes and
cﬁmp&ny, 1924, »

Swimming and Water Safety, Boy Scouts of America, New York.

2. Compfire Naterials.

Beard, A+ B., After Dark in s Girls Camp, Ladies Home Journel,
July, 1915.
Progrems used in various girls campse.

Cheley, Fo H., Comp Pageantry and Campfire Stunts, Boy Stuff,
Denvere.

**Cheley, F, H., Boyd 'Book of Campfires, Boston: W. A. Wilde gnd
Company, 1925.
Stunts, songs, stories, ete.

Geister, E., Ice Breskers and the Ice Breaker Harself, New Yorks
Womans Press.

*3Rohrbough, lynn, Handy and Kits, Delaware, Ohio: Church Recreation
Service.
Parties, gamss, stunts, songs, etce New 1deas.
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**Harbin, B. O., Phunology, Nashville: Cokesbury Press, 1923.
**Hofer, M. Re, Camp Recreation aund Pageants, New York: Asso-
ciation Press, 1927.
Camping amusement, games, pagsants.

Lamkin, N. B., Good Times for All Times, New York: S. French
and Company, 1929.

Miller, C. A., Stunts of All Lands, New York: Richard Z. Smith Inc.
¥iller, C. A., Stunts Tonight, New York: Richard E. Smith Inc.
BRohrbough, Lynn, Successful Stunts, New York: Richard E. Smith Inc.

The Week End Book, Londou: Nonesuch Press, 1931.
Pooms, games otc.

3¢ Arts and Craftse
A+ General Sources on Craft.

Beard, D, C., American Boys Handy Book, New York: Gharles Serib-
ner's Sons.

Blackburn, S. A. Boy Activity Projects, Peoris, Illinois: Manual
Arts Press.

Boy Craft, Purchase at the Five and Ten Cent Store.

Cheley, Fe H., Handicraft Frojeets for Camp and Club, Boy Stuff,
Danver.

**Griswold, L., Handicraft: Procedure and Projects, Colorado Springs:
Griswold Craft Shops, 1931.

Hall, A. N., The Boy Craftsman, Bostont Lathrop, Lee znd Shepard.

Ha11, A. ¥., Handicraft for Hangdy Boys, Boston: Lathrop, lee znd
Shepard.

Hall, A. Y., and Porkins, D., Handicraft for Fandy Girls, Boston:
Lathrop, lee and Shepard.

**Hamilton, B« T., Handlcraft for Girls, Wew York: Harcourt, Brace
and Company, 1932,



-l G

**Handicraft, For Homg, Playground and Caemp, New York: National
Recreation Associstion, 1930.
Fine creft projects from low cost materisls, plens, ste.

Hoxie, J+ L., Suggestions for Hand Work in School and Home,
New York: Milton Bradley Company.

You Can Mgke It, United States Department of Commerce, Govern-
ment Printing Office, Washington, D. C.

B. Basketry and Weaving.

drt Fibre Weaving, Grand Rapids Fibre Cord Company, Grand Rapids,
Hichigane

Morse and MeGaw, Basketry and Paper Folding, Chicago: A. Flana-
gan Compeny,

Weldon's Rgffias Books, New York: Nationmal Crafts Supnly Company.

White, N., How to Make Baskets, New York: Milton Bradley Company.

C. Cardboard and Paper Work.

Ponnison Mapufascturing Company, Framingham, Massachusetts,
?amphle'cs and books on paper craft,.

Hemmond, S. E., Pasteless Paper Construction, Milwaukee: Bruce
Publishing Compsnye.

Murray end Rigney, Fun With Paper Folding, New York: Fleming H.
Revell Company.

Trybom, Cardboard Construction Work, New York: Milton Bradley
Company. :

D, Toy Making.

Baxter, Toy Craft, Milwaukeet: Bruce Publishing Company.

Dank, M., Toy Patterns, Peoris, Illinois: Manual Arts Press.

Kunou, C. 4., dmerican School Toys, Milwsukee: Bruce Publishing
Company .

Thatcher, E., Making Tin Can Toys, Philadelphia: J. P. Lippin-
cott, Companye.



E, M¥iscellsneous.
Cheley, F. H., Minlature Aircraft Models, Boy Stuff, Denvere.

Garber, P, Building and Flying Mpdel Aircraft, New York, National
Recrestional Agsociation.

Graton Enight and Company, Worcester, Mass.
Leather Projects.

Griswold, lLester, Griswold Craft Shops, Colorado Sprimgs, Colo-
radoe
Loather and metal craft projects.

Johnson, B. ¥,, Coping Saw Work, Pedria, Illinoiss: Manuasl Arts
Pross.

Michel, A., Leather works, Psoria: Manual Arts Press.

Sieport, A. G., Bird Houses Boys Can Build, Peoria: Manusl Arts
Press.

Soap Sculpture Pamphlets, Eduecational Department, Proctor and
Gamble Company, Cincinnati, Ohio.

Sponge Craft, Educational Department, Sponge Rubber Products
Company, Derby, Connecticut.

4. Woodoraft and Hikxinz.

Beard, L., and Beard, A. B., On the Trail, New York: Charles
Seridbner's Sons, 1915.
General treatise on out-of-doors.

Begrd, Danisl C., The American Boys Handybook of Camp Lord,
Pniladelphias: J. P. Lippincott, 1920.

Beard, Daniel C., Buckskin Book for Buckskin Men and Boys,
Philadelphias J. P, Lipnincott Compeny, 1929.

Beard, Daniel C., Wisdom of the Woods, FPhiladelphias J. P.
Lippincott Company, 1926.

Beard, Daniel C., Do It Yourself, Philadelphia: L. P. Lippin-
cott Company, 1925.

Beard, Daniel C., Shelters, Shacks and Shanties, New York:
Charles Seribrer¥s Sons, 1925.
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Cave, E., Boy Scouts Hike and Camp Book, Boy Scouts of America,
Few York.

Givson, He We, Camp Li¥e in the Woods, 1905.
Fisher, Claude, Hikecraft, 1982,
Holt-Jackson, William, Camping and Hixing for 411, 1923.

Jessup, E., Roughing It Smoothly, New York: G. P. Pytnam's Sonms,
1923,

Kottles and Campfires, Girl Scouts Inc., Yew Yorke

**Xophart, Horace, Book of Woodecraft, New York: The Macmillan Comw
W' 19220 X

Miller, W. H., Boys Book of Hunting and Fishing, New York: D.
Appleton and Company, 1926,

Pinkerton, K., Wooderaft for ¥Women, New York:.The Macmillan Comw
panye

Seton, B« Ts, Birch Bark Roll, ¥ew York, Brieger Press, 1925,

Seton, B+ T., Book of Woodcraft, New York: Doubleday, Doran and
Company, 1928. .

Tramping and'Trailing wih the Girl Scoutse

5¢ Indian Lore.

Alexander, 4., Manito Masks, New York: E. P. Sutton and Company,
1928,

Buffalo Child Long Dgnce, Long Lance, New York: Cosmopolitan
Book Corporation, 1928,

**Butree, Je., The Rhythm of the Red Men, New York: A. S. Barnes
and Companys
Indian Dances and Songs.
Cheley, F. H., Indian Lore in Camp, Boy Stuff, Denver.

**Curtis, Matalie, The Indian Book, Harper and Brothers.
Songs, dances, znd craft.

DeGroat, Re W., Totem Poles, New York: Boy Scouts of America, 1929,
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**Densmore, F., The American Indians and Their Music, New Yorks
Woman Presse.

Fletcher, 4+ Ce, Indian Story snd Song from North dmerica, Bos=
ton: Small, Maynard and Company.

Garland, H, B., Book of the American Indian, Harper and Brothers.

Higley, L. E., The Story Teller of the Tribe,.
Stories of Indlan Life and legends.

Lawson, Be Ce, Indian Music Programs.
Parxer, A. C., Bumbling Wings, New York: Doublsday, Doran and
Company, 1928.

A story.

Parier, A. Ce, Indian How-Book, New York: Doubdleday, Doran and
Company, 1927.

Parker, Aes C., Skunny Wundy and Other Indian Tales, New York:
Doublegay Doran and Company, 1926.

Portfolio of Indian Designs, Worcester, lass., Tha School Arts
Magazine.

**3Seton, E. T., Book of Woodoraft and Indian Lore, New York:
Doubleday, Doran and Company, 1928.

Seymdur, Women of Trail and Wigwam, New York: Womans Press.,
Stories of Indian Women.

**Sgleman, Je H., Book of Indian Crafts and Indian Lore, Harper
and Brothers, 1928,

**Tompkins, W., Indien Sign Language, Boy Scouts of imerica, New
Yori.

Wright, H., A Book of Symbols for Camp Fire Girls, New York:
Camp Fire Outfitting Company, 1926,
60% PO S [

Atlas Educational Fidm Compeny, Ozk Park, Ill.
Experimentzl films.

Central Pistributing Department, Gsensral Council, Presbyterian
Cohurch, Us S. 4e, 156 Fifth Avenue, New York.
Uission end Christian education motion pictures and slides.
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Intre-Church Picture Foundation Inc., 7th Avenue, and 5lst Street,
New Yorke
Beligious pictures,

**Motion Picture Bureau, National Council Y. M. C. 4., New York.
Selected motion pictures.

**Victor AnimatographACorporation, Davenport, Ioway
Directory of Film Somrces sent on requeste.

**Visual Aids, Bullstin of the University of'Kansas, Bureau of
Visual Instruction, Lawrence, Kansas. .
S1ides, stillfilms, and motion pictures.

Yale University Press Film Service, New Haven, Connecticut.
Historic American photoplays.

7. Other Activitjes.
Bent, As He, Equipment for Cgmping and‘C11mb1§g.

Carpenter, W. 8., Winter Camping, Wew York, The Macmillan Company,
1913,

Clausen, W. V., Canceing,rBoy Scouts of America, Yew York.

Cureton, Te K., 4 Water Program for Camps, P. Blakistons Sous
and Company, 1929.

Jessup, E., Camp Grudb, New York: E. P. Dutton Company, 1924.

Kephart, H., Camp Cookery, New York; The Macmillan Company, 1926+

IV, Camp Organization and Addministration.
A, General Organization and Administration.

*#31lan, He XK., Camps and Their Nodern &dministratiod, New Yporik:
Womans Press, 1930.

**Campward Ho! Girl Scouts Inc., New York.
For organization and directing of self-supporting girls campse.

**Camping Cut, Playground and Recreation .Associdion of America,
New York.

Manual on Organized camping.

**Gibson, H., W., Camp Monagement, 1923, lurrsy.
Manual for camp directors.
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**Gibson, He We, Camping for Boys, New York: dssociat ion Press,
1911.
Practical hints for administration of camp and its setivities.

¥iller, W. He, Camp Craft, New York: Charles Scribner's Sons,
1915,

Minimum Standards for Boy Scout Camps, Boy Scouts of America.

Minimum Standards for Girl Scout Camps, Girl Scouts Ince.

B. Cooperative Participation and Government.

Alport, Augusta, The Solving of Problem-situstions by pre-school
Children. Contributions to Educat ion, No. 323, New York Tea-
chers College, 1928.

Boorman, L. L., Deoveloping Personality in Boys, Wew York: The
Maemillan Company, 1929.

Coe, Go 4., The Nature of Discipline for Democracy, Religious
Edueation, Vol. 14, 1919, pp. 123-137.

Blliott, H. S., The Process of Group Thinking, New York: The
Association Fress, 1927.

Gregg, Ae Jo, and Brandenberg, E. W., Domocratic Camps, Chris-
tian Citizenship, Vole. V, No. 8, April 1926.

Hendry, C. E., Camp Tuxis, An Experiment in co-operative govern-
ment s Christian Citizenship, Vole. VI, No. 10, May-June, 1927.

Kilpatriock, W. H., Criteria for Judging Extent to which Direc-
tors may Trein Campers for Democracy, Camps and Camping, New York:
Amer jcan Sports Fublishing Company, 1926.

Iumley, F. H., The Means of Social Contact, New Yorks The Century
Company, 1925.

Symposium: Suggestive Experiences in Boys' Camp Programs, Chris-
tian Citizenship, Vol. VII, No., 7, April-lay, 1928.

Sympos ium: Some Progressive Camps, Progressive Education Maga-
zine, April-Mzy, 1928.
C. Camp Leadership.

Barr, 4. S., and Burton, ¥. H., The Superxision of Instruction,
New Yorx: D. Appleton and Company, 1926,
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Case, Adelaide, Newer listhods of Teacher Training, Christian
Citizenship, November, 1928, New York: Associated Press.

Cheley, F. H., Little Leads to Leadership, Boy Stuff, Dexmver.

Cooley, Co H,, Funan Nature and Social Values, Wew Yorks Charles
Soribner’'s Sons, 1902,

Davies, Jo We Fo, Out-of-doors with Youth, Chicego : University
of Chicago Press, 1927,

Dimock, He S., and Hendry, C. E., Camping and Character, Few York:
Association Press, 1929,

Gregg, A« J., Supervising Group Work, New York: Association Press,
1927,
Program Parers No. 9.

Gregg, A+ Jsy Training Group Leaders, New Yorks Association Press,
1927, '

Gregg, A. J., Group Leaders and Boy Character, New York: Assow-
ciation Press, 1924, _

**Nash, de Be, Organization asnd Administrstion of Playgrounds and

Recreation, New York: A. S. Barnes and Company, 1327.
The New Lesdership, New York: The Womans Press.
Powell, Lord Baden, Scoutmastership, Boy Scouts of America, New York

Religious Educstion Council of Canada, Creztive Lesdership for
Workers with Boys, The Council 289 Queen Street, W. Toronto, Canada.

Shaver, E. L., Sciemce of Leadership, Boston: Pilgrim Press, 1931

Slattery, Margaret, The Highway to Lesdership, Boston: Pilgrim
Press.

Stearns A. E., Challenge to Youth, Boston: W. A. Wilde and Company,
1923.

**Stone, W. L., Training Camp Leaders, F. H. Cheley, Boy Stuff,
Denver. :

Watson, Ge Bs, and “é’atsdn, Ge. He,y Csse Studies for Teamchers of
Feligion, New York: Association Press, 1926.

**¥ier, L. H., Camping Out, Wew York, The Macmillan Company, 1927.
Leadership and training cemp leaders.
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D, Building and Construction.

Brimmer, F, E., Camps, Log Cabins, and Lodges, New Yorks D.
Apoleton and Company, 1925,

Comst ock, We P, Bungalows, Cemps and Mounteln Eomes, New York:
W, T, Comstock Company, 1924,

Gibson, H, W., How to Select Camp Sites.
Kephart, H,, Camp Sites and Tent Pitching, 1916.

¥Miller, W. H,, Camperaft: Modern Practice and Equipment, New York:
Charles Seribner's Sons, 1915.

Pamphlets and booklets, Boy Scouts of America, New Yorky

E. Sanitation ard Hygdéne.

Bashore, H. B., Sanitation and Recreation, Comps and Parks,
New York: John Wiley and Sons, 1908.

Camp Site Development Plans, Boy Scouts of America, New York.
Camp Health and Sanitation, Boy Scouts of America, New York.

Darham, G« Ce, Camp Sanitation, New York: Playground and Rew
ereation Associlation, 1924.

Gates, E. M., Heglth Through leisure, New York: Womans Press.

YeDonald, L. L., Camp Sanitation, Boy Scouts of America, New
York, 1928.

Pressman, M. B., Bibliography of Csmp Safety, Hygiene and Sani-
tation, National Buresu of Casuslty and Surety Underwriters,
Rew York, 1929,

**3gonders, J. E,, Safety and Heslth in Organized Cgmps, Natiornal
Bureau of Casuslty and Surety Underwriters, New Yorxk, 1931.
Doctor's Thesis, Columbia University, New York.

V. Methods for Effective Character Development.

Boorman, W. Rs, Personzlity in its Teens, New York: The lac-
millan Company, 1931.
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de Schwenitz, Xarl, The Art of Keepirg Youth People Out of
Troub le.

Guidance of Children and Youth, The Macmillan Company.

Harper, E. E., The Case Study Method, Religious Education Maga~
zine, Vole XXII, May 1927, pp. 502«12,

**Henderson, D, K., and Galispy, Re Ds, Principles of Psychiatry,
New York, Oxford University Press, 1929.

King, We W, Education and the Good Life.
McKenzis, Je G., Souls in the Msking, New Yorky The liscmillan
Company, 1929.

Summary of lpdern Psychologieal-philosophic approach.
Morgan, The Psychology of Abnorm=l People.

McDougsall, Abnormal Psychology, New Yorks Charles Scribmer's Sons,
19286,

Outlines of Child Study, New York, The Maomillan Compsny.

Overstreet, Hs A., About Ourselves, New Yorks W. W. Worton and
Company, 1927,

Overstreet, H, 4., Influencing Human Behaviour. New Yorks W. W,
Norton and Company, 1929.

Rademaksr, E. S., Trestment of Problem Children by lisans of a
Long Term Cgmp. Mental Hygiene, April, 1928,

Reckless, W. C., Suggestions for the Sociological Study of Pro-
blem Children, Journal of Edueational Sociolozy, Vol. II, Wo. 3,
November, 1928.

Rosanoff, He Je, Principles of Fsychiatry, New York: J. Wiley
and Sons, 1927,

Sadler, We S., The Art of Guiding Young Pesople.

Sadler, W. S., Piloting Modern Youth, New York: Funk and ‘Eagnalls
Company, 1931.

Sadler, W, S., The Mind at Mischief, New York: Funk and Wagnalls
Company, 1929.

Seabury, D., Growing Into Life, New Yorks Horace Liveright Inc.,
1928,




Strecker, H. Ae, and Ebaugh, . G., Clinlesl Psychistry, Fhilge
delphias Blakiston Comparny, 1912

Terman, Les Moy, Hyglene of the School Child, FNew Yorks Housghton
¥4ff1in Company, 1214,

Thomas, D. 4., Bvsryday Problesms of the Everydasy Child, Few York:
De Appleton and Dompany, 1928.

Vieman, He He, Tesching of Idesls, Tew York: The lscmillan Company.

¥illisms, F. Ze, Adolsscencs - Mental Hygilsae, Farr and Bhinehart.

Allen, He Doy A Fracticzl Approach towards Charscter ddudstion,
Sohool and Soclety, January, 1830.

Crawford, Ce C., The Technigue of Hessarch 1z Education, Los
Adngeles: The Univsrsity of Soutinern California, 19Z8.

HartsBorne, He, and lay, ¥. Ao, Studies in Decelit, New Yori:
The lsemillasr Company, 1928,

Ievins, A. Jo, and Marks, L., Testing Intelligesnce and Achisvew
ment, ¥Few Tark: Ths Macmillawn Company, 19351.

Intz, Pe He, and Crawford, L. W, Studies in Telizions Hducation,
Nashvillae: Cokssbury Praess, 1831.

Moanroe, We S, and DeVass, Je Lo, 258 Hally, Fo Je, Zducational
Tests sud Measuremsatis, New Yorks Ioughtos NMifflian Company, 1924.

Publishers List of Tests and Measurements.

Asscoistion Press, 347 Madison Avernus, Jaw Yorke

Dapartment of Daligious Education of the Yational Council,
Church liission Hopuse, 281 Fourth Avenus, Haw Yarke

Ipdiana University, Bloomington, Indlana.

Harthwestern University, School of Zducation, Zvanston, Illinois.

Stanford University Press, Stanford University, Cgliforniae.
Berareuter Persounality Inventory Tasts.

Tegchers® Collegs, Colunbis University, VWew Yorke

kv

Watson, G« Be, Zxperimsrl and Measursment In Teliglous Zducsztiosu,

New YOrk: Associated Press, 1927,

Wateon, Ge B, Some Accomplichments of Summer Comps, Wew York:
Associstion Press, 1928. {Cceasional Studies, o, 8)



Watson, G. B., Rating Scales, New York: Association Press.

" {Occasional Studies, No. 2.)

Watson, G. B., Some Methods of Program Appraissl, New York:
Association Press, 1926, (Program Papers Wo. 4.)

VII Msgazine Sources.

VIII

American Boy, 180 N. Michigan Boulevard, Chicago.

American Forests snd Forest Life, American Forestry Associstion,
Weshington, D. C.

Boys Life, 2 Park Avenue, New York.

Cemping, Nationsl Camp Directors Association, 551 Fifth Avenue,
New York.

Natural History, american Museum of Watural History, Few York.

Yature Magezine, American Nature Association, 1214 Sixteenth
Street, Washington D, C,

National Geographie, Tational Geographic Association, Hubbard
Memorial Hsll, Washington, D. C.

Progressive Education, The Progrsssive Education 4ssociation,
Washington, D. C.

Recreation, National Recreation Association, 315 Fourth Avenue,
Tow Yorks

School Arts lMagazine, Davis Press, Inc., 44 Portland Street,
Worcester, Mass.
Institutional Sources for Camping Informat ion.

Association Press, 347 Madison Avsnus, New York.
Publishers of Y. M. C., A,

Boys Club of America, 381 Fourth Avenue, Wew York.

**Boy Scouts of America, 2 Park Avenus, New Yorke.

Service Library: Handicraft, shelters, stunts, and plays, Cors=
mounies, etec.

Materials on scouting, campfire vprograms and general phases of
camping.



**Camp Pirectors Association, 551 Fifth Avenue, New York.
The Gamping llagazire, courses in lesdership training, donfer-
ances, stc. ' ,

Child Study Association of America, 221 West 57th Street, New York.
Child Study Magazine, pamphlets and informatione

Girl Seouts of America, Inc., New York.
Service Library.

**Interrational Council of Heligious Education, 203 Wabash Avenue,
Chicago.
Christian Quest llaterials, basic for roligious sducation.

**National Recreation Associastion, 315 Fourth Avenus, Yew York.
Mgterials on arts and crafts and general camping.

Pyblic Affairs Information Service, 11 West 40th Street, New York,
Seleet list of writings on camps and campinge.

Red Book Msgazine Camping Department, 33 West 42nd Street, New
York.
Information concerning private educat ive recrestional camps,
publicstions on camning.

Syracuse Uriversity, Syracuse, New York. New York State College
of Forestry, H. P. Bzker, Dean.
Courses for Training Camp Leaders.

United States Bureau of Education: Physical Zducation Ssrvice,
United States Bureau of Documents, Washington, D. C.
Bibliography on camps and camping.

United States Library of Congress, Division of Bibliography,
Was hington, D. C.
List of select writings on cemps and campinge
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CURRENT TRENDS IN CAMPING AS REVEALED
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"Camping is education in its purest sense.”

- = He Woe Gibson

"Prograssive camp leadsership must be creative « « »

we must rsalize that there are other and newer and un-
recorded, perhaps yet unconcelved sctivitiss, approaches,
to be had for the finding. « ! ¥We must not wait for new
ideas to appear among ué, we must ourselves produce them.
This makes possible the endless crestion of social values.”

- -~ Bearnard Mason

"It is the business of every educator - parent,

teacher, camp director ~ to arrange the whole living
situation so that there is a favorable opportunity for
the learner to practice the qualities of the good citi-
zen here and now with results satisfying to himself."

w w Prof. Zlbsrt K. Fretwell
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CUERENT TRENDS IN CAMPING AS REVEALED
BY AN ANALYSIS OF PRIMARY SOURCES. ‘

As Introduction.

+

The sources analysed for the purpose of discovering the to§~
ies stressed in comping wers the five books which the camp directors
referred to the most number of times in their responses to the ques-
tionnaire.1 These sources may be considered as tréating all the
phases of present-day camping, and a comparative study of the sub-
jects covered should reveal the present trends. The sources analyged
were
Camping and Character, H. S, Dimock and C., E. Hendry, 1929,
Camping and Education, Bernard Mason, 1930.
Camping and Wooderaft, Horace Kephart, 1922.
Creative Camping, Joshus Lieberman, 1931.
Camp Mansgement, H., W, Gibson, 1923.
The procedure followed, briefly, was to analyse the con-
tant of each book, organizing the material under the main topies on
s data chart in parallel columns. ZHach column represented g different
subject of camping treated by the aunthors. The cgntribations of each
guthor were placed in these columns and thsn their viewpoints compared
and contrasted. As the analysis progressed thers were additions of
new points to ths topies under consideration. VWhen completed ths data
chart was about four feet long, with nineteen parallel subject col-

umns, showlng the different toples treated, thse amount of sttention

® o » o

l. For table showing sources and fresuency of mention, see page 24.
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which sach author gave to sach, the topics which ware discussed leasct,
and ihose neglected entirsly by any of ths texts. The points under
gach toplic wers then analyssd and summarized. The viswpoiuts of the
authors wers comparsd and contrasteds The rssults of this anslysls
may be considered to repressnt the current thisking with refarsnce to

camping.
Be Subjscts Treasted ian Camp Sources.
1. Camping and Educstions

as Zducatisnal Oprortunity of the Camp.

The authors all azgresd that csmping was of educational
value to the boy and girl. Differsunces of opicion existed as to
gfucational methods. ILilsWerman ststed that camving 1s "the most

3 L = b 2 -
potent of educatiornal medis for child acd youth development"™ and
with this all agres.

Dimock and Hendry trezted eztsnsively rezsone for the sum-

. 3
mer cagmp belang gumbsrsd amoug educaiional institutions. Under Phyw
sical assets of the summsr cazmp a8 an sducational institutian, thsy
stated that (1) camping involves nearly a million boys and girls
gach yosare Thnis alous represents a grast educstional opportunity.
{2) Parents snnually invest $100,000,000 i fees so thst thsir child-
ren may attend camp. (3} In an eight to uniue wesk veriocd the camp

LJ * [ ] L -

Ze Lisberman, Je, Creative Camping, pe 1le
Ze Dimock, H. 5., and Hendry, C. Z., Coamping and Charactzr, pe lel3.



actually has more time with the boy and girl, exdluding ten hours for
8leep, than the public school has in a yaar} This gives the camp the
vpéeculiar e&ﬁsatioﬁal advantage of having two months of continued and
compiete direction of the campers' activities and life. The educa-
tional opportunity of the cemp, therefore, exceeds that of the public .
school in "learning" hours.

Other assets may be fouzd in the camp life itself. Dimock
and Hendry further suggest two points as educational assets of camp
lifes first, the re-creative function of camping, and second, camp as
& process £6r socializing bshaviour. Accordiag to published camp bullé—
«%ius the paramount educationzsl asset of camp is the naturalness and
sﬁnplicity of 1lifs in the woods in contrast to ths complexity aand arti-
fieiality of city 1ifee Dimock and Hendry question this statement on
the grounds that campers ars social beings and that the c¢ity is the
natursl habitat of the boy and girl today. Camp doss provide for wholew
some play and recrestional sctivity, and teaches the camper self-nc-
tivity, discouraging himjfrom béing only & spectator. This psycho-
logical re-creztion kindles the imagination, relesses fresh impulses,
expands and refines the emotions, and stirulates =sesthetic aprrecia-
tions and attitudes,

| In discussing camp as a process of socializing behaviour,
Dimock and Hendry stated that the most conspicuous contribution of the
camp to personality and character growth is in the devslopment of
desirsble socizl gttitudes and more effective socigl adjustments.

The authors presentsd in Comping and Character seven basic socializing
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factors indigenous to the camp experience. (1) Cooperative behaviour:
intimate contacts, and sharing common tasks. (2) Group discipline
with boys of own sge¢ (3) Psychological weaning: freedom from adult
domination and devotion, 2ids in maturing emotionally, intellectually,
and socially. {4) Socizl pressure: larger group spirit, camp spirit,
group will, camp opinion. (5) The democratic 1life develops coopera-
tive spirit and the attitudes and abilities needed in effective citi~
zenship. (6) Attractive and wholesome counselors evoke admiration
and hero-worships (7) The camp possesses the entire life of the en-
tire boy. There is no gap between "school” and "life" to bridge.
"The whole boy, body and interest, lives s complete life under don-
ditions which may be largely regulated by the camp leadership.” 4
Mason sgreed that, "A camp is a2 society. . o It is subject essen-
"tially te the same soclal processes and regulated by the same socisl
controls as any other society.” 5

Lieberman and Mason also placed stress upon the social
vglues of ecamp, self-government, develapment of a social viewpoint,
and experience in socisl 1iving. Lieberman related the values of
coeducagional camps, showed how camp develops new interests, aids in
character development, and revealed how summer camps are more free
to experiment in methods and procedure than the public schools. Gib-
son layed the grestest stress on camp as an agency for the develop-
ment of religious values znd the larger spiritusl life. Nason men-

I B

4, Cf. Dimock He S., ond Hendry, C. E., Camping and Character, p. 7-8..
5. Masor, Bernard, Camping and BEducation, p. 9.
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tioned gamping as educating for leisure time through the development
of new interests and hobhiaé.
The following statement from Lieberman summasrizes the eduw
cational advantages of campe
"M¥ore than any other iustitution, s camp can be a child size
commnity with countless opportunities for the creative oxw
pression of childhood intersests, and can provide a socisl
organization in which each may function effectively on the
level of his development. The happy anticipation with which
boys and girls gpproach their camping experilence assures a
maximum of interest, effort, and cooperation on thelr part,
and mekes it possible to eliminate the usual means of stimu-
lation and countrol with 211 the restrictions and artificial-
ities they involve. Through the rich and stimulating natural
-eviromment of czmp, the uninterrupted contact of staff and
cemper, and the intimacy of the camp group with its oppor-
tunities for social experience, the czmp can significantly

influence the development of persorality and the growth of
socizal mindednesse”

be Contrast of 01d and New Educational Approach.

In its history camping was thought of as purely recreation-
ale Graduelly directors came to see the educational values of camp-
ing, and educators incressingly became active in the field. The
more progressive directors today are stressing social values, crea-
tive education, and the use of sound psychological methods and prih—
civless Liebermoan, Mason, and Dimock and Hendry represent the pro-
gressive group, while Gibson's apnroach favors the older method.

The two approaches may bg contrasted, briefly, as follows.
The traditional approach was authoritative, in which the director

¢ ¢ 9 ¢ @

6o Lieberman, J., Creative Camping, p. 1l.
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and staff dominated the camp. Adult aims snd interests determined
the program which was posted im s set schedule. The class methoé‘was.
usually used in teaching natufe lors, wooderaft, and such artificisl
incentives gs awar&s and rewards were used to stimulate interest and
participation. BEules and codes were set up by the adults. The "edu-
cational™ program consisted of only the activities taught in the class-
88 or instruction periods, and in some camps in the periods of Bible
study. This approach.used an outworn psydplogy and only educated a
part of the childe The newer educational approach is built upon the
ldeas of self-expression and creative education. Thers are few rules
and no set procedure or schedule. Classes have given away to inter-
est groups exploring in the forest. freedom, choice, and initiative
are stressed, The staff seelks to guide youth using the best psychi~-
atric and social case study methods. Thé director integrates the
gims znd desires of the camper, parent, counselor with those of the
cambq- Moson said, "Camp education is a mutual proposition - plan=-
ning tégether znd learning together, the camper learning from the
counselor and the counselor from the camper." 7 The modern camp is a
democratic institution where the campers,have a part in the duilding
of the program. The incentives are not awards, but the czmper's own
interests and the rewards are the enjoyment aocompanying creative

effort and schievement. LiePperman sumnarizes the discussion thus.
"It seemed to us that predetermined and set programs could

e s o » 0

7. Lieberman, J., Creative Camping, p. 191.



contribute very little to the development of purposeful creative
effort, a self-reliant spirit, or the capacity for choice and
Judgment; that reguirsments of constant compliance and obedience
and the use of rapresaive, disciplinary measures could not Mlp
in developing fearless, self-discinlining personazlities; that a
comrmurity based on uniformity afld standardization could not en-
courage the highest devalopmert of individuality, 2 critical
sense, a capacity for independent thinking; and that an suthor-
“itarisn, adult-dominsted environment iz ill eguipped for the job
of trzining youngsters in democratic procedurs, in socizal res-
ponsibility, ard in social-mindedness.” 8

C. Suzmiary.

The snalysis of the sources with reference to camping and

educat ion may be summarized as follows:

le In "learning hours” the educational opporturity of the summer
camp is aqﬁal to that of the public school.

2o Camping performs a re-creative function. The play spirit
stimulates le:rning and interest.

e Comps aid in socializing behaviour, by:developing a socizal
viewpoint, teaching cooperative action, the disciplining of
caﬁpers by group opirnion, developing demccratic-attitudes
and hablts of 1living, assists in psychological weaning, and
in the development of fine character through the selsction
of counselors worthy of admiration.

4. The camper lives his complete life in camp under controtbd
environment. |

5+ The interest and enthusigsm of the children for camp life

¢ & o ¢

. 8e Ibido, p. 11, 12.
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sids the sducative proéess.

Camp provides an opportunity for sducation in religious and
character values,

Camp furthers creative living.

The sumrer c¢zmp is more free to experiment than the publiec school.
The modern camp is dominated by the methods of creative education,
mekes the fullest possible use of the best principles of psychol-
ogy and socizal case study methods; is a democratic institutiom

recognizing the intesrests of the campers.
2, Objectives of Camping.
8. The Need of Objectives.

411 of the sources analysed stressed the need of definite

objectives and idsals toward which each phase of the camp life should

be directed. ¥he controlling purposes of camping have too often been

vague and insufficiently particularized. HNany camps 1like soms sdu=

cators, 2im at vague culture, an ill-dsfined discipline, irdefinite .

moral character-building, or nothing more than an esecape from a monot-

‘onoug life of worke The situation is similar to that which Bobbitt

describes in general education.

"Often there are no controlling purposes; the momentum of the
educat ional machine keeps it runninge. So long as objectives
ars but vague guesses, or not even that, thers can be no demand
for anything but vague guesses as to means and procedure. But



the era of contentment with large undefined purposes is rapidly
passing. 4n age of science is demsnding exactness and particu—
larity.” ¢

be Three Fundamentzl Considerations.

The meﬁ England Branch of the National Association of Di-
rectors of Girls Camps drew up in 1923 e statement of basic standards
for organized summer campse In it the aims which may be considered
both common and fundamental are given: (1) the director is the kay
to every camp; (2) strict attention is necessary to the matters of
sanitation and safety for the health of the campers; (3) the three

10 14 3s

measuring rods for the camp are Heglth, Charascter, and Joy.
suggested that directors should measure the camv locstion, food,

“equipment, staff, and program in terms of these thrsee aims.
ce Various Ainms of Camping.

Gibson in Camp Management lists hislobjectives in terms of
health, nature aequaintance, wholesome fun, soclal adjustment, develop=-

ment of self-rsliance, joy of achievement, leadership trasining, altru-

istic service, religious development, worship and charascter making. 1

He does not define his aims as definitely and clearly as do Liebarman
and Dimock and Hendry. . - ‘
In Camping and Character, Dimock and andry separate camp

objactives as to those of the camper, parents, counselor, and dirsctor.

*» & & B
9 Bobbitt, F., The Curriculum, p. 41-42.
10. Gibson, H. W., Camp Management, pe 32.
11, Ibide, Be 6.
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Objectives for the camper may be summarized in terms of desire to se-
cure skill irn such activities ss swimming, camperaft, etc., learning
how to get along with others, better health, devslopment of courage
snd mental sbility, appreciation of frisnds and nature, gsneral values
of better character, lsadership, and "to have 2 good time".la In
contrast to this list lason staxes that his 1nvestigaticns among Camp-
‘ers show that they come to camp’primarily to have “fun", and that such
aims as character building and leadership are those of adult leaders
and directorse.

The parents' objectives in sending their children to camp
as treated by Dﬁaéck and Hendry asre: desire for freedom from responw
sibility of ehildfen for a period, to develop good hablits and obedisnce,
physical development, development of proficiency in skills, social
training and adjustment, and for the making of courage and character,
A8 standards for pzrents Gibson stresses health, body mastery, and
the development of social consciousness and respoasibility. 15

The aims of counselors as summarized by Dimock and Hendry
are as follows: to develop appreciation of higher values, skill in
activities, character making, formation of health habits, life guid-
ance, teaching of self-direction and world citizénship snd formation
of g creative attitude toward life. The aims of the camp director
ere similar. Their aims generslly are éducaticmél in nature, and

e o o s o

12+ Cf. Dimock, H. S., ard Héndry, C. E., Comping and Character, Chap-

ter 2, pp. 14=-32,
12, Gibson, Hs W,, Camp Management, p. 33,
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include the development of appreciations and proper social attitudes.
It is the directors' special duty to integrate the aims of the camper,
parent, and counselor with his owne Directors aims msy be summarized
in the statement of nurpose of Camp Ahmek, "The domingnt, pervading
varpose of the Ahmek experiment was the development of ideals, appre-
ciations, attitudes, abilities and habits which ars essentiasl for an
effective participation in the social l1ife. 14
Ag a rasult of psrsonzl interviews with campers, which seems
& more desirabledmethod than that used by Dimock znd Hendry, Bernard
Mgson, in Cemping and Zdueation, states that the objectives of the
caméer and director are in conflict. <he campers come for "fuan”,
interest and pleasure, while the dirsctors' aims are that of idealism,
charscter building and personality mouldinge. Directors are interested
in the safety and security of the boys and girls sntrusted into their
care but the campers desirs new expsriencss and advesture and want to
be apnreciated and recognlzed. Masom's interviews indicate that the
campers care little for the idealism and personality devel-pment. He

suggests that directors should study the campers objectives mors by

moans of personal interviews,.

L * * L ] [ ]
14, Dimock, H. S., and Bendry, C. B., Camping and Character, p. 25-30
The essential factors for social participation were found
to be: (1) appreciation of, and 2 concern for humen values;
(2) ability to foresee cousequences of action in terms of the
versons involved, and the selection of worthwhile goals; (3)
ability to selsct adeqguate means to attain the goal; (4) co-
operation with others in worthful, socially significant ends;
(5) evaluation of the results of action from the standpoint of
the desired goal."



In Crestive Comping by Liebermar is found the following

statement of camp aims, .

1.
Ze

3.
4.

5.
6e
7e
8e
9.
10.
11.

The health of the child, physicsl and emotional.

The increase of experisnce in as many fields of activity as
the child can enter with relaxation.

Sslf-expression and personal creativeness.

An inguiring attitude of mind, and the ability to think things
through indepsndently.

The growth of consciousmess of group life and responsibility.
4bility to participate in group 4ife and camp government.
Interest in social processes in the world at large.

Personzl integrity, and the courage to stand by decisions.
Consideration for associastes and others.

Responsibility for tasks undertaken.

In the cases of problem children, we are interested in the
degree in which we help them overcome the factors that make
for maladjustment. 15

These aims may be eonsidered reprosentative of the objectives

of the more progressive camps. Perhavs the strongest trend revegled by

all the sources is the development of a desirable social viewpoint

through enlarged social contacts. In general the objesctives may be

summarized in terms of the cultivation of pversonal and social values.

-

It is noticeable that spiritual values ars little strossed, and religion

itself 1s interpreted in terms of higher social values.

de Summary.

A synthesis of all the camp objectives found in the foregoing

analysis follows.

* o o 9 o

15+ Lijeberman, Je, Creative Camping, pe 155
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4.

Be
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7e

8e

Current Camp Objectives.

.

Puns hzppiness, interest in adventure.

Health: physical development, emotional balance.‘

Charscter building: development of self-reliance, g spirit of
altruistic service and consideration of others, formation of
good hablits and courage, body mastery, responsibility, and self-
direction.

Social adjustment and training: youth guidance, training in
getting along with others, formation of friendships and develop=
ment of social consciousness, participation in social 1life end
camp goverument, interest in socisl processes, correction of
maladjustment, development of idesls, apprecistions, habits,

and attitudes, essential for soclal life.

Proficiency in skills, involving 2ll phases of camp activities.
dppreciation of higher values of lifet nature and aesthetic
appreciation, religious development and worship.

Leadership training.

Development of mental sbility: ability to think for one's self,
an inguiring mental attitude, expsrience in many fields of
activity, development of 2 creative attitude toward life, and

experience in ths Jjoy of self-expression and achievement.
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3¢ The Curriculum of the Camp.
ge Program Principles and Methods.

Barly camps were dominated by the negative purposes of keepw
ing boys awsy from an unhealthy environment and a useless summer.
Routine schedules wers developed with little room for free choies,
attendance at classes was insisted upon, and adult aims dominated the
curriculum. As camping dsveloped, the program was broadened in an
effort to realize to the fullest extent the educational as well as
the healthful and recreational possibilities.’ In the older type of
© camps the extrinsic aprroasch is in force, while the more progressive
camps empley the intrinsic approach. Dimock and Hendry summarize
the two methods.16 The exxriﬁsic approach is external with g texte
book for its point of departure; it uses largely artificial induce-~
montss and is aﬁ imposition of an adult-planned program upon the campe
erse The approach of the intrinsic method is through geguine need
oceurring in the actual 1life experience of the camper; it is lifew
centersd, not curricula-centered; and the purpose within the exper-
ience itself provides the motivation.

Mason and Lieberman favor the intrinsic spproach. HMason
states that dirsctors need to increasingly detsrmine the campers re-
action towards the program and have boy= and girl-made programs.
Lieberman makes the most extensive use of the principle. Gibson views

* e s o 0

16+ Cf., Dimock, He S., and Hendry, C. E., Camping and Character, p.95-96
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the curriculum more in terms of activities and does not strika the in-
trinsic note.

All of the guthors recognized the necessity of campers having
a choice of agctivitises. Mason suggested that the instruction program
coysist of a series of interest groups selected and chosen by the camp-
ers gnd that a schedule of these interest groups be made for sach so
that he caun work them into his day's program without conflicts. Com-
pulsory participation is not included in camp educational principles.
The element of interest is sll imnortant. If the interest is keen they
will want to attends BRoll cgll and card marking are omitted. Mason
stated that the only compulsion justifiable is the compulsion of inter=
est. He suggested, further, that diredtors encourage srecial interests
and that all projects be the outgrowth of the campers' interests. The
rasults of Mason's interviews with campers: in part are similar to the
program prineiples suggested. Briefly, they may Dbe sumnarized thus.

l. lost c-mps require campers to work on definite schedule.

Z¢ Approximstely three-fourth of the campers have gll the time
to themselves they want in spite of the schedules.

3. The majority of campers prefer to have a regular schedule
of their time in camp. Some want choice 28 to activities
on the schedule. They are primarily concerned with the con-
tent of the schedule.

4, About twenty-two percent of the campers favorsd all or part of
the day open and entirely free from compulsory activities.

5. 4 few of the older boys felt that regular schedules were
essential for the youngbr:campers but that they should have
greater freedom from compulsory activities.

6. In general, less comgglsicn but not necessarily less schedule

seems to be needed.

[

17. Mason, Bernard, Cemping and Education, p.'155-156.
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Dimock and Hendry stress the principle that the whole camp
life is the curriculume. The emphasis is that of social-project-edu~

cation. It "seeks to provids for growth in character through purpose-

18

ful, complete, lifelike s=nd cooperative experisnce.,” Thay say, fur-

ther,

"The whole life of the camp is the curriculum. ZEducation is con-
coived g8 the seriss of activities, adjustments, relationships,
and attitudes which make up the campers' dally experience. The
emargence of the camp program simply represents the way in which
the camp community ﬁets orggnized to live cooparatively in purw
suit of its ends." 19

Mason, Lieberman, and Dimoek and Hendry =z11 believe that the
‘curriculum should be the present active interast of the campers, that
the program should emerge out of the needs and dasires of the whole
campe Dimock and Hendry suggest organization for cooperative planning
and living by the organization of ssctional councils with ths elscted
officers and the directors forming the camp council which forms the
curriculum of activitiess This camp council reprsesents the interssts
of the whole community. The curriculum is real and stands with 2

prasent active interest grounded in the actual 1life of the boy in camp.

Legrning is a sort of by-product.zc

*® o & o 0
18, Shaver, Es L., 4 Leaders' Guide for Young Peoples Projects, pe 2.
19. Dimock, He S., and Hendry, C. E., Camping and Character, p. 33.
20 Ibidcg Pe 42.

Progreossive camp directors hold the @onviction that the curri-
culum cannot and should not be created in advance. To directors
of this persuasion the camp is the curriculum. "Learning and
1living are identical, that growth is in proportion to purposeful
participat ion, and experience is velusble in the degree to which
it is social or sharsed., In camps of this type no program of an
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be Rowards and Recognition.

Gibson was the only suthor to recommend the extensive use of
award systems as means of securing participation in the cemp program.
He outlined the procedure and the requirements for the different awards.
Lieberman, Mason, Dimock and Hendry condemn this principle as outworn

psychologically, and beeczuse such motivaetion is artificisl, and because

it prevents vital education. Dimock and Hendry sketch the early policy
and plan of competitive activity and rewards of Cgmp &hmak,zlbefore
application of the more progressive educstional principles. The rea-
son for the gbandonment of the competitive activities and awards are
given in brief form. (1) The tent groups were unot equally favorably
locateds (2) Losing groups slackened and lapsed into carelessness and
indifference. Counselors frequantly had to do the work. (3) Some
groups went through the.whole summer without winning the daily tent
inspections (4) The thrill of bresking new ground wcre.off. Campers
neglected real work and turned to competitive activities that held
promise of tangible personal gaine. (5) Hard feeling developed be-
tween some tents snd individualse. (é) Value of awards diminished
when compet it ion was extended im a wholesale fashion. (7) Counselors
¢ o o o 0
organized sort exists until it emerges from the needs and desires
of the camp commurity. Subject matter or information is comsider-
. ed a part of the resources of the camy to be introduced to help
meet a crisis, solve a problem, carry out a vurposeful undertaking,

or satisfy an interest in the present camp experience, Artificial
- incentives and controls conseguently vlay an luconspicuous part.
‘ Cempors and sdults together share in the control and conduct of
the camp society.”
210 Ibido' Do 98«103.



and staff members gradually becams critical and desired to overhaul
the systeme A change in policy‘rasultad in the development of a new
spirit, and social spproval and disapproval replaced the artificial
method.

The dengers of the system may be summarized as follows:

(1) Campers may work for gwards rather than bdcause of a genuine ine
terest in the activity itself. (2) To remove an award may mean loss
- of interest in activitye (3) There is a danger that campers will
establish habits based upon very low motives: desire to win at any
cost, rewards for every achievement, etce (4) Awards make it diffie-
cult for one to think of the inherent satisfsctions in a given activ~
ity (5) Such a systsm shows a lack of skill in the art of motivat-
ing campers in purposeful enterprises and in taking sdvantage of
natural interests. (6) Directors depend on the award system and neg-
lect the desire for social apnroval as 2 basic motive in human 1life.
The staff may tend to rely on badges to the exclusion of personal
expreossions of appreciastion and commendation.

Mason stated that the compulsion must be that of the campe-
er's interest and his spontaneous desire and not that of artificial
rewardse Liobermen does away with the awards and the set routine and
formal inspection. Campers were given the responsibility and the
leaders guide and helpe The result was that the campers took pride

in their clean teuts and instead of points and prizes. The social

values of the process were valusble.



c. Mathods for Finding the 3Basis of the Organized Frogram.

In ﬁ%@ camps which Mason investigsted, he found thet littls
use was mads of the versonal confersmce method to discover ihe intsrests
snd desires of the camperse Be found this msthod one of the mﬁst dealir-
able and fruitfule Lisbsrman's main tool was the discussicu method a=-
long with scientific tests.e He used the discussion method a8 z soclal-
izing factor a&ﬁ in order to detsymine the activitles in which the
campers were most interestsd,

Bimock znd Hendry gave g descrivtive summery of the methodss
On the hasis of past experience the director can anticipate certain
fundamentsl program peseds of the campers. Camplng someshow impliea
swirming, canoeing, riding, trips, exploring, and creszting. Their
policy is stated thus,

“Tp provide an abundsnt supply of resources, both inm materials
aud men, capables of contributing to the cultivation of z2lmost
svery conceivable lesrning situation thet might possidbly arise

during the camp s6ss0n. Very 1little relisnce has been placed
on ability to predict programs."22

Dimock and Hendry gave their device for the nroovering of
interessts and purposes of the individual campers. (1) Catalogue or
check list of formel sctivities offered inccsmp on which the campers
check the subjects which they ars interssted ine. (2) 4 Questionuaire
form is glven gsking what the camper liues most, what he is checksd
up on mest, kis dislikes, how camp can help him, and suggsstioas for

the improvement of campe (3) Group discussion is listed as the most

£Z. Ibide, p» 53.



w7 5=

effective methode The discussion may be formal or informal. (4) Ine
dividusl cesmpers must be analysed so that their distinctive needs and
capacities may be adequately analysed and provided for in the currie
cula., Methods for testing needs, interests and sbilitles of campers
are the intelligence tests, medical examinations, tests for interests

and skills, and individual enslysis and personality rating.
de Activities in the Program.

A detailed treatﬁent of their camp activities 1s given by
Dimock ond Hendrye. ©Some activities are analysed ia dstail to show
their influence on character growthe Organized instruction is said
to be essential ¢s some skills. In such cases the unit of work is
selected from regl life situations considered as worthwhils by the
childe Under the formal camp curriculum are placed the underlying
"trunk" activities and those which assume promin@nce bacause the
camp provides for their sporopriation. These include swirming, ca—
noeing, sailing, camperaft, trips, diving, life-saving, and riding.
A third major activity is training in leadership. 1In all activities
campers should baJencouragéd to aim for a positicn'on the camp staff
of counselorse To this end campers may be usedlto assist counselors
and instructors whenever possible. Nature lore may also come in
this groupe Its values depend upon the courselor. The ideal is that
each counsslor be a lover of nature, eguipped to impart nature know=-

ledge, and eager to learn more with his boys. Lioberman also de=-

sires no nature specialists in camp unless they can work on the camp=-
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er's level and through their spontaneous interest. Other activities
of the formal curriculum but which receive a secondary emphasis ara:
boxing, warkship,‘music, Indian lore and craft work, dramstics, photo-
graphy, sketeching, astronomy, archery, story-telling, wooderaft, and
group games.

Gibson and Liebermsn suggest that construction work for the
benefit of the camp be used as an activity. In regard to crafts and
skills and 2ll achievement, Lieberman demgnds that the results be judged
by child snd youth standards and not by those of sdults. He says,

"We found thet in the absence of artificigl stimulation the campers
viewed each other's work very rationally. ZFreguently z younge
ster who had achieved a high standard would say, "Isn't that a
good Job for Jim? This is his best work this year."” 4nd Jim,
very much gratified by this praise .from a fellow camper, would
attempt to imppove still further."

According to Lieberman, the services of a trained dramstic
leader are not desirable in camps Spontansous plays and pageants or
dramas worked up by the campers with their counselors are regarded
as more ‘creative and éducational for the camper.

Athletics in camp are not as desirable as primary activities.
Gibsop gave them more prominence than the other guthors. Liebermsn

gave athletics value only as a filler for the program, and stressed
the activities which are peculiar to camping. ason made a ples for
the featuring of. cemp activities and not those of the city vlayground.
He stated that over-emphasis isthe danger of athletics in camp.

e o o & 0

23. Lieberman, J., Creative Camping, p. 38.
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Commgnity projects are one of Liseberman's special activities,
This represents a fine application of the camp life as the curriculum.
The camp newspaper, store, post-office, bank, and library were all placéd

I under the direction of campers responsible to the camp council.

These activitises were rich in social values. Other activities were a

camp survey, ressarch into the local social history, and the closing

festival of the camp season.

Camp Mansgement by Gibson was found to be a2 good source for
camp activities. It gave a detailed trestment and specific suggestions
on athletics, water sports, scouting, woode raft, giving many camp songs
and yells, stunts for rainy days, patriotic programs, an outline for
g course in leadership trzining and outlines for devotional talks.

?his source is not as progressive as the others in gducational method

and procedure, but it contains helpful program suggestions. 4t times

the suggestions zre too definite and leave little opvortunity for creaw
tive imsginat ion and camper participation in the formatibn of the pro=-
grame

The results of liason's investigations amoung campers on the
activities of camp are as follows,

l. Many camp activities are not universally used.

2o In the average camp there is a need for the development of more
-varied and diversified program of activities.

3« Activitiss experienced by seventy~five percent or more ofithe
boyst swimming, baseball, c:mnfire, evening entertainments,
rowboating, tennis, track, boxing, nature lore, hikes and trips.

4. Adctivities in girls camp experienced by seventy-five percent or
more of the campers: swirming, canoeing, tennis, baseball, volley

¥2ll, evsning entertsinments, nature lore, riding, archery, soclal
and gesthetic dancing, reading, singing, snd trips,.
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5. Swimming is the most popular of all boy and girl activities.
6+ The Joy of personsl schievement is clearly brought out,.
7. Nature lore did not range smong the popular activities.

In regard to the evening activitiss Dimock and Hendry discuss
the use of ceremonies and Indian pageants for camp fire. Lisbsrman

shows how the evenings may be used for talks, discussion groups, dram-

atice, music and stories. Mason suggests that there should be several
open nights az week for cabin or tent campfirses and for the campers own
use. The use of folk-songs and the betiter types of music are recom-
mended for use in camp. He slso states that Indian campfires and
stories shonld be used more in most campse In regard to the campfirs,
he says,

"Imaginative, colorful, romantic, the council ring bscomes the

spiritual center of the camp, the symbol of the camp spirit.

Around it gather the camp traditioms, ideals, values, and
objectives,”

. Mgson summarizes his findings in regard to the evening act=

ivities thus,

le Campfire is more popular than the stage.

2+ Vaudeville and stage shows are most popular evening activities
among 2irls; among the boys their popularity was shared squally
by story tslling.

3e Indian dancing as g camp feature is little understood and appre-

ciated.
4., Few camps have dsveloped the Council Ring ceremouny to asny worthy
degree.
5. Singing enjoyed a fair degree of popularity among the girl campers,
. but 1ittle among the boyse

6. Open eveniugs are essential every few days. 26

L J * @ * @
24, lMason, Bernard, Camping and Zducation, p. 209.
25, Ibido, Pe 235
26. Ibide., pe 191,



G

In planuing all activities the director must keep close to
the campere. He must study their wishes, talkx with them, and listen as
they express their likes and interests. It is‘better to err on the
side of too many éctivities than too few, says Mason. The key to the

creat ive program is to be ™constantly alert, coustantly aporoaching

each day, each project with the desirs to make it fresh, vital, alive,
to clothe it with romance.“27
Mason gathers many activity principles into this closing

statement.

"Let.mg, them, fill our programs with meny wholesome, interesting,
compelling activities ~ imaginative, colorful activities - new,
varied, changing gctivities - looking to making life richer and
fuller. L8t us sllow our campers choice among their interssts,
tut let thasre be choics among many. If there are more interests
than thsy csn carry, the necessary discriminstion and sélection
is helpful training, and there will be many days in the course of
the sumner. Let us give the campsrs the help of a personsl sched-
ule of interest groups, but let it not be too rigid znd unchange-
able. Interests wane snd new ones develop. Let us not have the
compulsion of force in attendance, lst it be the compulsion of
fascination and intrigme. Campdng after all, is a great glad
gamees Lot us not be too serious, too fearful, or too nagativ

e.ngﬂ)

@ $ummary.

The analysis of the curriculum of the summer camp may be

sumngrized synthetically thuse

.1. The methods and principles of creative education are being
¢ applied in modsrn camps.

Z2¢ The whole 1life of the camp should be considered as the

27, Ibid., pe 208.
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T eurriculunie

3+ Progressive camps use the intrinsic life-centered approach.
The extrinsic curriculum-centered approach does rnot adsquately meet the
campers' needs.

4, The program must be an integration of the desires and in-
terests of the campers and staff,.

5. It is essential that campers have a part in the making of
the program, a choice of varied activities, and the guidance by person«
al counseling in the making of a schedule of asctivities.

6+ Compulsion should be that of interaest.

7. Cregtivity is necsssary in program making. Begin with
present interests, extend them in new directions and cultivate new dew
sires.

8¢ A camp council is of value in planring the program, since
it represents the interests of the whole camp soclety.

9. Systems of eward and competitive activity are not desir-
able in campe Such motivation defeats the aims of creative education
and hinéers the best social developmente

10. The modern methods of psychology and social scisnce are
useful in camp to discover the basis for the organized programe Such
mothods used are: parsonal conference, analysis of past experisnces,
the questionnaire, check lists, group discussion, analysis of indi-
vidual compers by the use of intelligence tests, medical examinations,
tests for interests and skills, and personality rating scales.

11l Camp asctivities should be analysed in detail for their
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character and educative values, and possible learning situstions.

12+ Organized instruction must be centered in real 1life
situations and baséd on child interests.

13+ Trzined sypecialists are undesirable in some activities
a2s they defeat the development of individual ability, over-stress
their activity, and do not recognize child interests, or encourage new
discovery.

14, The averags camp needs to develop a more varied snd di-
versified program of activities.

15, Campers should be given every opportunity to experience
the Joy of personal achdevement and to train for leadership.

16+ EBvery activity should be clothed with interest, life

and romance and should lead to oreative expression.
4, Socizl Contrels in the Camp.

Dimock and Hendry survey snd analyse the mechanisms of so-
¢ial control in the camp.za They state that the ultimate aim of camp
is to a&hiave a kmowledge of the controfing forces in the behaviour
of boys that they msy be used as educational alliss. They, like both
Lieberman and llason, organize the materials in terms of sociological

concepts and principles. Case data form the basis of their analysise.
8+ Leadership =snd Soclal Control.

The camp director, according to Dimock and Hendry, is the

' » o & o @
28, Cf., Dimock, He S., and Hendry, C. E., Camping and Charscter,
Chapter XIII, p. 292-327.
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outward symbol of the unity of the entire group. He embodies and ex~
presses the whole atmosphere and spirit of the camp. As executive
head of the camp he assumes impo;tance in the eyes of the campers.
His lsadership depsnds upon his personal qualitiss and he is to be
aporecisted by all of the campers. Through his administrative posi-
tion, personal interviews, his visits to tent groups, by suggesting
new undertakings, and by thoroughly mowing every camper and his in-
terests, the director may be a powerful factor in social centrol.
His word and action possess great anthority and he may perform a
great "inspirational” function through his talks by defining ways

of action and thought.

The instructors and staff furnish a different type of leader-
ship., Dimock and Hendry state that the instruetor's influence large-
1y develops out of his ability to do & certzin thing surpsssingly
welle His skill gives him prestige and he is the model and ideal of
the campers who admire hime 7The instructor is copied in his sctiv-
ity, and his personality and character are reflected in the campers.

‘ The group counselor attalns his position primarily through
his iﬁtimate relations ard personzl contacts with the boys. He is g
member of the primsry group and leads becsuse of his age, experience,
personal qualities, and the authority given to him by the directors.
The counselor's leadership lies in the activity in which he sets the
example and encourages by actual doing, and in the defining of desires
~ and the formation of group attitudes through discussion and persoral

contacts. His personzl example is reflected in the actions of the
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boys»z9 Dimock and Hendry suggest four principles for creating desires
as aids to the counselor: positive suggestion, cooperation, faith, and
recognition or commendation.

Thé boy lsader: of the cabin group is a factor in ths social
control. He usually excells beczuse of his koenness, age, expsrience,
Imowledge, physique, daring end sbility. He may be of great help bew-

cause of his close contact with the group.
b. Social Pressure and Group Opinion.

Social pressure may be exercised through the tent group or
the action of the camp counell, or through group opinion as expressed
in disecussion groups. Lieberman finds the discussion method and the
camp council to be powerful control factors.so The camp group demsnds
bshaviour for the best of all concerned and the campers themselves may
hendle many disciplinary cases. Such a procedure has good social val-
ues in thaﬁ‘it‘feaches cooperation, develops g sense of ownership in
regard to the camp and leads to participation in the social life.

Dimock and Hendry point out how the tent group oprinion op-
erates as a factor in social controle They state that "nearly every-
thing which g boy does while in camp might be shown to be done with
reference to the attitudes of the tent group, or some outstanding per-
son"5} The intimate contact with the group makes ridicule an effgcéive

¢ o o o o

29, Ibid,., Pe 298,
30. Cf., Lieberman, J., Creative Camping, Chapter XXII, p. 215-225.
31. Dimeck, H. S., ard Hendry, C. E., Comping and Character, p. 312.
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method of controle.

Cooperation and participation are stressed by Dimock and Hen-
drys They discuss both the areas and machinery of cooperative govern-
ment. The camp council may play an important part irn camp discussing
the camp program, as to policy, setivities, organization and adminis=
tration, and4cri¢ica11y'for evaluatione Under general camp conduct,
regulafionsAandvrecommendations may be made by the council on equip~
ment, camper§ conduct, safety, health, ssnitation, personzl property,
and visitors. The difficulties of establishing cooperative governw
ment aret (1) a shift in methods may be difficult for some directors
and courselors! (2) the program gains momentum more slowly ﬁnder the
cooperative procedure,; (3) the efficiency and smoothness of the progrsm
may be somewhat diminished{ and (4) this form of control is not reasd-
ily épplied tc younger campers, for they are uzprepared socislly when
they first come to campe The values of the procedure ars also sum=
marized by Dimock and Hendry: (1) cooperastive camp procedure is based
or camper interests and purposes; (2) it zives larger Bpportunity and
practice for thinking, planaing, deciding, carrying respOnsiﬁility,
executing and judging; (3) it provides actual practice in democratic
citizenship, and gives the camper a responsible share in shaping the
aims and policies of the social group; (4) it has the effect of in-
creasing and intensifying mutual respect and confidence between camp-
ors and members of the staff.sz

s & & & 0

32 Cfo, Ibido, Chapter VI, Po 104"'1270
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ce Other Social Controls.

The morale of the tent group influences campers. Cooperation,
common interests, activities,‘and problems bind the group together, and
their attitudes and mannerisms and general spirit influencé gach other,

Other control factors treated by Dimock and Hendry are rit-
uals, codes and regulations, such symbols as language and the naming of
groups and individuslse The spirit of the camp is a strong factor since
it represents the collective seuse of approval and disapproval and in
that it constantly defines the activity of individuals and of the groupe
Such collasctive activities.as ceremonies, group singing, dramatic psr-
formances and special featurses of the aétivity program bring the campers
and staff into contact with sach other and contribute: to the group
spirit. The Council Ring probably contributes more fo the camp sense
of unity than any other single activity. The camp songs and chapel

and devotional services are zlso socizal controls.
d. Punishment as o Control.

leson discusses the methods of camp control.°C He found that
the informal types of penalty were of valus. The group can inforce cone
formity ruch better than the individusle. He shows how laughter, ridi.
cule, and satire are imposed on members whose sctions do not conform.
The formal types of punishment he fournd in camps were work, loss of
swimming priviledges, loss of dessert or candy, eating outside, confinew

* & & * &

&3. Mason, Bernard, Caomping and Eduecation, Chapter II1l. p. 78-94.



ment, @arly to bved, demerits and paddling. Mason stztes that work as
a punishment is bad stucatien for there should bs glory and joy in work.
It is an honor and not a punishment. The privilege of service to the
group should be one of the finest lessons camp ocan teach. When regard-
ed as punishment work becomes a disgrace. INason's findings on methods

of punishment mey be summarized as follows.

1. Boyd purishments consisted of work, and loss of privilege.

2« Punishments for girls used weré loss of honors and loss of privi-
lsge,

3¢ In the boy's mind work was regarded a2s the most effective.

4, The most effective method with the girls was loss of honorse

5e Curtailment of privilege was the most effective for both boys and
girls.

6+- The loss of swirmming privilege wss d®eaded by campers.

7. The loss of dessert was regardsd as minor.

8. For girls, talks with the counsslors were effective,.

9« There were fewer penaltiss in girls' camps than in boys' camps.
. Summary.

Mason gives us a fiae statement of how the social controls

of the camp and society are fundsmentally alike.

"A camp is a society - 2 socisty in itself znd s fragment of the
great socisty. It is characterized by the same fundamental prin-
ciples and phenomena which describes any socisty - subjected to
the same laws, motivated by the same social forces, controllsd by
the same social methods. To be a normal, healthy, contented, stabls
socisty o o o the camp must satisfyfthe four fundamsntal wishes of
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mankind for new experiences, security, recognition and response.
Fziling here, uurest resultse In this respect it is not unlike
any other soclety.”

. A synthetic summary of the social controls in camps followse.

le Before the educational pumpose of the camp can be effective the
curriculum must bé regarded as the total procass of actionAand
interaction which constitutes the commnity life of the camp.
Thus charactei,éducation is considersd entirely a social process.

2+ The tent group, with its courselor, is the most important elemsnt
in behaviour control. This group represehts the basic unit of
the social organization. .

3¢ Morsls in the tent group is a powerful fasctor in control and may
be used as an‘educational asset.

4., The cemp council may be used as a social control.

Be Hany of the actual mechanisms of control are counter to the
best principles of education.

6o The "camp spirit" and symbols mey be built up so as to be effec-~
tive in defining the‘campers' behaviour.

7. Control mechanisms of camp must be submitted to much more study
in brdep to secure the strongest factors as educational allies
for developing desirable asttitudes and bshaviour in the éan@ers.ss
8., The camp leadership determines and represents a strong factor

in social control.
9e Punishment as a control must be guidsd by sound principles and
' wisely supervised to preveat misuse and negative education.
" » & 8 s @
34. Ibid., pe 236

25. First seven summary points are from the analysis summsry given
by Dimock and Hendry, Camping and Education, p. 325327
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10s Camp is a society in itself and is influenced by the same

fundamental social factors affecting any society.
5 Camping and Character.
8. Factors Arfecting Character.

The character of the camper is influemced by the whole camp
situation. The social countrols influsnce and either aid or hinder the
development of desirable character traits. LMason shows how behaviour
qualities form through imitation of others and how group ways develop
by "ment=l contagion". Indivicdual campers tend to adopt the habits of
the group. Ideas aﬁ@ habits which meet the desires for unew experience,
security, recognition, and response are readily adoptéd.

Camp traditions grow aznd affect the childfen and youth. Trad-

itions should be the outgrowth of living together and mot supsrimposed

by adults. Mason says,

"More than any other individual the character of the director leaves
its imprint on the campers - it is his idealism, his sense of valuses
agd ebjectives which give: tone to the traditions and determine their
quality.” 6 :

Dimock and Hendry show how the concomitant learnings in the
activities and skills of the camp have great character value. T7hile
the camper is learning how to ride horseback he is buildiang up some de-

“ » gree of courage or sense of fear, & liking or a distaste for the gactive

*® o o & 0

36. Mason, Bernard, Camping and Bdueation, pe 21.
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ity, an attitude of confidence or distrust in the imstructor, or an
attitude of modesty or boastfulness accompanying the succeés or comﬁéna
dation, an attitude of sympathy or lack of sympathy toward other camp-
ors finding it more difficult to learn. These attendant lesrnings
accumulate in character and determine the issues of current life. 3Such
detailed analysis of activities for attendant learnings and vossible
character values agids the counsélor and diraotor.to use the opportund-
. ties inherent in the program.37

Character developmant depends upon the camp, its ways and
praditions, the 9ducationa1 méthods and skills which it employs, and

preeminently upon the tone and gnality of its leadership.38

be Good and Bad Effects of Camp.

Character of some sort inevitably results from a camp experi-

_ance, but it may be of a low levels We have shown how the gward sys-

tems may 1ls=2d4 to action based on low motives, and how the wrong kind

of punishment and misuse of social controls may result in the formetion
of undesirable attitudes. In the studies of lason, §wearing and smMoke
ing were the habits named the most frequently by the poys. “he girls
listed swearing, gossiping, ciiqueing, coarseness of mgnnsrs, with

immorality and crushss appearing twice. Lieberman stated that there

b ® & o 0+ o

37, Cf., Dimock, He 3., and Hendry, C. E.,, Camping and Charscter, p.88-89
B . 38. Additional factors will be found in the treatment of Social Controls
gnd Camp, p. 81; and Religious Education and Camp, pe 92.
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wae g surprising absence of “ocrushes" among the girls in the Pionser
Touth Camp. He attributed this to the cosducstional naturs of the camp.
Lieberman mentionsd stealiog and bullyinge. Nason sald that the bad ef-

fects cams when ths lsadership was unworthy and The campers not Carsw

fully sslscteds DMason says,

"ihatever the campways are, good or bad, they tend to become the
parsonal habits and ideals of tne individual camperse There is
no way to dodge the charscter issue If we woulde Campers take
on the habits of the groupe A camp not entlrely worthy of its

. motives, idesls, ways, trzditions, is a meéns®e to Dpersonality.
One that is & soclallzing, humasnlzing, clviliziang forcs than
whigh thers is no greater."39

The bvansfits of the canmp experience as stated by Mason, are
social adjustment, development of self-rellance and desirable physi-
czl hebits. Other values are the new and varyiag contacts, the inti-
mate friendships. It is helpful for ths campsr to get away from ths
nld gang and friends, Camping develops personszlity, snd alds in the
phychological weaning of the boy and girle Nason says,

"1 can think of uo place outside the family where Imitation-harmone
lzing with group customs and ideals = oan affect charactsr so pro-
fourdly 28 in the irntirmatse contacts of camp, lived in day =znd
night for eight weskse. To spend a summer with wholesome campesesg,
in & group with worthy traditidns and sssociated with counselors

of culture and ildeslism, is sociologically one of the fimsst exe
perisnces that can come into the life of any boy or girl.m 40

-
| ' Mason's findings may be summerized zs follows,
’ e *® 9 & e .
: 39. Masoun, Jernard, Camping and Zdueation, pe 24
am; ¥

- ’ 40, -{hif}.n, Te 20
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1. The moral tone of camps is high and only desirable boys and girls
were apparently attracted and accepted.

2. The bad habits most frequently mentioned by boys wers smoking and
sﬁearing; by the girls, swearing, gossiping, and coarse mannerses

3¢ The beneficial moral results of camp are social adjustment, devel-
opment.of proper physical habits and self-reliance.

4., The conditions which resulted in campers becoming disliked by
their fellows wers: difference in age grouvningg, cligues, lack of
interest, and disagrseable dispositions.

6. A spirit of service and mutusl helpfulness predominated most camps.

6+ The personsal conference method of character guidance, a caﬁp motto
or symbolism wers practiced but little. There was a gensral vague=

ness concerning the camp ideals and trzditions.
e, Summarye.

The relation of camping to character development may be sume

merized thus,

. ’ 1. Camp life as a whole affects the campers' character.

2. BSociasl controls aid or hinder character development. Use them
as e@u&ational allies.

‘3e Individnal cempers sdopt the group habits and take them away
from cemp when they return homee.

4. Concomitant learnings of Skills and gctivities should be aaalyspd
and studied in order to make the curriculum rich in character

values, and show the counselor the inherent opprortunities.
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The camp's leadership, educafional methods, ways and traditiouns
determine character developmente.

éhe camp experience haé good aﬁdib&d character: «ffecte on the
camper. The utmost care must be used in the selection of leaders
and campers. | |
Desirsbls character results in camp are socisl adjustment, self=
reliance, and development of good physical habitse

The method of personal conference for character guidance could

- be used more in most camps.

6e Comping and Religious Education.
se The Place of Regligion in Camp.

As g group the directors inéerpret religion in terms of the

higher social values. Glbson takes g different view and stresses reo=-

ligion in terms of "practical Christianity™. None of the authors faw

vors sectarian presentations and discussions. Dimock and Hendry stress

the necessity of sensitiveness and loyalty to the higher social values

and constantly "endeavor . . « to develop in boys an apprecistion of

, 41
persons as the supreme values in human life.”"  They summarize the

roligious task of camp thus,

"It 1s a process of motivating boys so that they feel that the
things of greatest significance in life are tied up with the
hapoiness and welfare of persons, and wart to set in 21l sit-
ustions inp way that the interests of all the persons affected

® 0 9 o »

4le Dimook, He 8., and Hendry, C. E., Camping and Character, p. 128.
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are furthered. The crucial test of any camp 1iées in its ability
to equip its campers with the desire and the method which will

eénable them to achieve and enrich the best values of their group."41

Gibson makes a definite place for religious activities in his
camp by the use of voluntary daily chapsl, and provision for Bibvle readw
ing in the tent vesper services followed by voluntary prayers. The
other directors do nét weight their programs with so~called "religious
activities™, Dimock snd Hendry state that their reliance is rather on
the direction of the normal, everyday experiences and incidents withinm
the life of the camp Into occasions of earnestness and social impore-
tances They eim to make explicit and operative in terms of conduct
velues which have up to this time been implicit and without function-
al bearing on present behaviour. They have chosen methods designed to
build emotional attitudes around the most significant social concerns
of the camp and life.

Camp, according to Dimock and Hendry, is 2 project in relige
ione They regard education as the equipping of persons to share co=-
operatively in the enrichment of common life and regard this gs jdenti-
cal with the central purpose of religions They state that "worship
then becomes the experience in which one adhieves fellowship on the
level of the highest valnes, ideals and aspirations of his group™. The
whole community represents a coopsrative quest for the most satisfying
and significant life attainable. They suggest that more research snd
development of skill is needed in the field of creating desires for

the higher values and that camp directors mizht do well by following
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and studying the work of outstanding religious aducators.42

Summer csmps have a unique opportunity in that they are free
from some of the limitations of conventional rsligious institutions and
practices. The results of such freedom are given by Dimock and Hendry,
The camp can confront the children with a modsrn scientific world view,
and can replace religious instruction and dry worship services with
intellectusl experiences that tie up with modern scientifie lmowledge
of interest to the boy. The conception of religion may be msde vital
and growing by interpreting 1life in terms which are natursl and real.s
Extreme mystical or svangelical tendencies to stimulate smotional ex=
periences msy be completely eliminated. Cgomp worship must reflsect in
its spirit and content actusl oontaét and insight into life conditions,

the erude ond the hard as well as the besutiful znd harmonious. Con=

ventional religious worshlp is excessively formal and it often consists

of ritual sdministered by professionals. Its sources are restricted to
the Bible, hymnsls, selected responsive readings, and so forth, In
camp worship is placed on an informal snd cooperstive basis, and uncon-

vent ional sources can be utilize&.45
be Religious idducation Methods in Campe
(1)e The Camp Chapsl.
All of the sources recognized values in having camp chapsals,

® * & &
42, Cf., Dimock,He S., and Hendry, C. B., Camping and Character, p.128-143
43, Cf-' Ibid.‘ Pe 137139,
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Gibson demands that camp life faed the soul of the boy as well as
strengthen his mind and body., He says,

"The heart of the camp should be an outdoor chapel where boys may
gather each day for quiet meditation and instruction for the vi-
talization of the soule This is just as essentisl in the life
of 2 boy as the providing of a place whers he can come three tires
a day for material food to nourish his body." 44

Gibson makes wide use of the Bible and the formal methods of
religion, while the other authors sgy little sbout these. Nason found
that the chapel services of most camps consistsd of talks on character,
life gualitiss, and nsture, ond the camp ways, moral codes zund tradi-
tions. HNo certain person is designated in most camps to serve as di-
rector of religious education. The campers are used in organizing and
running chapel as a church eaterprise. It is the custom to have differ-

ent speakers from the staff for each chapel service. Dimeek end Heundry

state that‘chapal in camp is an intrinsic part of ths life of the camp.
(2)s Vesper Hour with the Tent Groups

One of the finest times for the creation of desires for the
higher values is at the "vesper hour" just before taps. Gibson, Dimock
and Hendry strees the value of thise. It is a time for heart to heart
talks and discussions related to actusl situations and experiences withe
in the life of the camp. In the tent and cabin groups the boys may be
‘guided ir appraising the many things to which their time may be devoted
while in camp. Among the boys, questions of prayer, responsibility, girls,
life work, and education arise and the counselor has the opportuanity to

. & & & »

44, Gibson, He W., Comp Management
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stirulate the process of analysis and evaluation, and to help uncover
the facts. Gibson stresses the spiritual rather than the socizl note
for this period before taps. He shows how the boys often find s real
prayer exparienee in this period and gi¥es outlines for talks for the

vesper or chapel period.

(3)e In the Dining Lodze.

Practically 21l camps use scme form of grace at the tables.
Some use verses of posetry which the group recite or sing while others
have different staff members pray. Gibson and Dimock and Hendry sug-
gast the use of morning talks by the director while ths groups are
seated at breaskfast. Gibson makes it a short devotional servicé with
Bivle resding, a short talk, closing with the Lord's prayer repsated
in unison. Dimock and Hendry state that the iuformal after-Breskfast
talks stress the ldea of growth gnd schisvement, learning to livs with
others, the Jesus way of life, clean spesch, vlaying fair with one's
paronts, coursge, being decent to the other fellow, and such_subjects.
From the observations of leaders this method seems to be 8ffective in
ereating desires for the higher values. Dimock and Hendry maks the
following recomsendations in regard to the morning talks in camp,
"ls Talxs must deal with specific subjects.
2. Tplks should not come every morring but should be “sprung" oc-
casionally.
3. Other members of the staff in addition to the camp director

should be used to give the talks.
4. Tal¥s should be fairly short and should deal with one point onlye.
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5e¢ Counsalors should follow up the talks consistently."45
(4). Sunday in Campe.

Gibson stateg that Sunday’is a doy of delight in camp and
suggested that the chapsl service bs worshipful and inSpiratioﬁal, and
that the day be ondof rest, letter writing, recreational gemes, feaw
turing an interest hike or treasure hunt in the aftérnoon, closing with
an evening vesper service arcuand the campfiré with hymns, a talk, and
Prayerse. |

Dimoek and Hendry make the morning chapel an "adjustment”
period in which the director reviews the experiences of the wesk with
its concrete successes and failurese The morning service is then clos-
od with the playing of s musical selection likad by the group as they
8it in mecditation. The authors state this to be M"the furctional equi~

46
valeat of worship and prayer.”
(5)s Nther Methods.,

Ezch of the suthors stfessad the value of good music 1n
campe Husic may bs & part of the dining lodge program; a feature of
the campfire may be musicals, concerts; and better typss of songs,.
It is g great aid in producing sn atmosphers of worship and quiet medi-
tation in the chapel services. Ulason aud Lisberman suggested that folk
‘songs and negro spirituals wers best for use at campfires.

* & ¢ & »

45, Ibido' P 133
46, Ibid.o, Do 134.
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Camp orders, traditions and ceremonies may also be of relige
ious and social value. The opening and closing cersmonies of the camp-
fire help to carry out the traditions and inspirations desired. Such
methods help to orystalize the significant camp experiences for life.

Lieberman makes extensive use of discussion in his camp and
uses the method with partial success with raligion. 7They succeeded in
asking many questions but arrived at no definite, helpful conclusion.

Dimock and Hendry and Lieberman suggest the story msthod and
show its great value in camp. Mason fourd that the method was rot used
28 sxtensively as it might be in the camps he investigated. Lisberman
advised ths use of stories dealing with stirring events from the lives
and desds of men and women who have contributed to hpman advancement znd

welfare, and the bstter stories from good literatures.
Ces Summary.

Beligious education and camping may be summarized thus,

1. Religion is given g prominent place in camping. In ihe sources
studied, with one exception, it}is interpreted in terms of the
highsr social values.

2. Formal religious activities have been replaced by emphasis on the
everyday social experiences and their values and apprecistions.
Camp is thus regarded as a project in social religion.

3. Camp directors have put asids the formal methods of religious

education as inadequate. 4“hers seems to be s tendency to put them
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gs8ide blindly without first really knowlng their content znd value.
There is need of closer coopsration betwsen directors of camp and
religious educators.

Be Current methods for religious sducstion in camp are: chapsl ser-
vices with & social stress, vesper hour before taps, use of talks
in the dining hall, Sunday as a specisl day, good music and songs,
discussions, camp orders, traditions and symbols, the campfire pro-
gram, ceremonies and the story method.

6e Camp is free from some of the limitations of the conventional re-
ligious institutions. Camp is free to sxzperiment and create new
mathods for develoﬁiug aprreciation and desire for the higher so=-

¢cial values.
7« Porsonnel Work in Camp.

Personnsl work with the ap~lication of the best methods of psy-
chlatry and social case studles is one of the newer amphases in camping.
As yeot many camps make 1ittle use of this experimentasl approach to be-
haviour and life adjustment. ZLieberman, Meson, and Dimock and Hendry
make this method one of the outstanding features in character develop-

ment and the guidance of youth.
ae Two Current Educstional Emphases.

The two current tendencies in educst ion, according to Dimock
and Hendry, are first, the interpratation of the central educational

objective as the equipment of the individual with effective habits of
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social adjustment and participation, and second, the emphasis in the
direction of a more adequats analysis and undefstanding in the treatw
ment of the individual and his behaviour. Zducational programs and
mothods to be most effective must be particuiarizad.4

Camping needs to da§alop a scientific approach as an aid in

the development of wholesome emotional and social behaviour and char-
scter growth. Other gfaups interested in the same problem sre the psy-
chiatrists, mental hyglenists, c¢linical psychologists, child guidance
c¢linics, social workers, visiting teachers and personal counselors.

be Limitations and Opportunity of Camps for Individual
Behaviour Adjustment.

(1) Limitations of Cgmp for Character Building.

Liebormen stated that the grestest difficulty lay in the
fact that camp leaders and directors‘are not proesrly traineﬁAtb hane
dle difficult psychological problems. The staff often lacks suffis-
clent kmowledge and experience and is too small to alléw the needed
individual attention which difficult cases require. Iﬁ camp the con=
tact with the children is limited to too brief a period. This is es;
pecially true in the institutional camps where the usual period is two
wesks, The private camps have g greater opportunity in that the boy
or girl 1s in camp from five to ten weeks. Lieberman stated that their
means were too limited for some -of the special ref§uirsments ih living

. o 2 &

47. Cf., Dimock, H. S., and Hendry, C. B., Campirg and Character, p.1l44.
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arrangements and facilities that would make for the maximum attention
to 1ndividuel needs S
Other limitations are pointed out by Dimock and Hemdry. 1In
camp, life history and casz study data necessary as guides in the more
serious behaviour problems may be lacking. Another factor is the ox=
tent to which the director can také the parents fully into his confi-
dence with respact to the boy's behaviour needs and thus secure their
cooperat ion in his reeducation throughout the year. Dimock and Hendry
state that
"a much closer relationship of camp and parents must be secured if
results potentially possible are to be realized. 4 much closer
integration of the camp ard other community agencies such as the
school and church must be also achieved if the casmp experience is

to be transformed from a fleeting episode tg g normal phase of
life yielding far-reaching consegquences."” 4

(2). Opportunity of Camp for Behaviour Adjustment.

The camps opportunities for personslity develop@ent are oX-
cellent, said Lieberman. The chlld anticipates a new experience in
camp, - the surroundings are enriching and stimulafing, the campers are
free to explore and experiment with tools and materialé, adventure snd
schisvement give opportuﬁity for creastive expression. Camp is an ia=-
timate community functioning on a childhood level and in which they ade-

~Just themselves to people on the basis of their sociel devslopment,
whers they assume responsibility for their vlans and projects and

2 0 & & 0

48, Cf,, Liebermsn, J., Creative Camping, p. 198=199.
49. Dimock, He 8., and Hendry, Ce E., Camping and Character, b. 148.
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where the campers are less affected temporarily by home influences and

thﬁs more free to make new emotional and social ad,justments.s0
Dimock and Hendry show that the influence of camping upon be-

haviour depends upon the policy of the camp and the provision made ia its

lesadership personmdl for the treatment of behaviour problems. They men~

tion the factor of the value of thé changed environment aund thé value of

the new interests and companions and add other important factors. (1)

The boys 1life in camp is a unified, controlled, and a complets life exe

perience. The boys total life is lived in the camp. This eliminates

to a certain extent conflicting conduct patterns and the home and schooll

pressurss., It 1s g controlled environment ye§ it offers the boy or

girl the fullest opportunity to satisfy abundantly all the basic wishes,

emotions and inﬁérests. (2) Such an environment makes possible g con-

stancy and thoroughness of obssrvation, essential to diagnostic and

remecial purposes, which camnot be secured in many other situations.

All of the boy's responses in the entire day may be carefully observed

and recordeds (3) An intimate and informal relaticuship exists betwean

the camper and the counselors and staff members. This is an asset for

social adjustment, They work and play together and the boy's needs

are quickly revealsd. The needed intimate contact is established on a

natural sad frisendly basis and activities of interest and spvneal to the

boy may be provided as part of the program of readjustment. (4) The

csmp atmosphere is conductive to wholssome social conduct and atti-

tude. Taboos and harsh treatment are a minimum and the leadership is

* & o & 0
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positive, sympathetic and cooperative. The contributive factors are
sumnarized by Dimock and Hendry.

"These various factors then contributs to the opportunity of the
swmer camp as an asgency of behavipur adjustment: & change from
the social habitat in which the behgviour difficulties have deo-
veloped; freedom from erraztic or unwise varental control; a con-
trolled, urified, complete and socially wholesoms environment;

. the po&dibility of constant obeervation; a sympathetic and undere
standing lesdership; and an atmosphere which is unusuzlly conduc-

ive to helping boys find the jJoy oglcooperative endeavor and the
sense of mastery and achievement.”

Co The Problem of Maladjustment.

Every camp will invariably have a number of problem ¢ases
which should have the attention of a speciglist in behaviour problems,
said Dimock and Hendrys Liebermasn stated that in the early part of
the season about twenty percent of the camp population needed help,
while about five percent of the camparé wers definitely problems of
maladjustment requiring long periods of special attention.sz

Lisberman, Dimock and Hendry found that in the fisld of be-
haviour ptoblems they were usuaslly dsallng with problem enviromments
and problem parents, rather than with problem children. ZErratic par-
ental disclipling and prejudice account for much of the troubls. Liew
berman stated that in some casss the home influence was so overwhelme.
ing that the child could not be helped at 2lle In others, the progress
which had been mads would be completely obliterated by a visit from the
parents or upon the return homse.

- e o & s 00

51. Dimock, He S., and Hendry, C. E., Camping and Character, p. 147.
52, Cf., Lieberman, J., Creative Cemping, ps 170-171.
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The needs of the campsrs vary and gre difficult to classify.

They very with the type of camp as well as with individuals. Dimock
and Hendry stated that the bo&s in private camps come largely from the
homes of ths professional aﬁd business classes, and that their adaptive
needs differed from those of boys in othsr campss ZEach dadividual camp~-
er presenta a different aspect of need, Some possess fears or may have
2 sense of failurs, be disobedient, uncooperative, irresponsive, selfish,
and gquarrelsome. One may meed stimulation, and another relaxation; ons
control, and another fresdome The needs of each camper have to be dis~
covered and, if poésible, mets Lieberman says,

"The youngster who bullied, the one who retreated, the over-active,

the listless, the braggart and. the shy, ths unimsginative and the B
one who 1ived in phantasy, a1l had to be worked with individually.®®

ds Cemp Personnsl Program and Methods.

Dimock and Hendry stated that cemps must draw upon the techw
nigues of psychology, psychiatry and social work in their diasgnosis and
treatment of individuals, and that ”; thorough program of personnel anw
alysis and behaviour adjustment should bs in opsration in every camp
which cl#inm the role of educator."

As steps in individual development Ljeberman stated that first
they attempted to bring about a relaxed condition physically snd emo-

tlonally. The next step was to help the children develop purpose in

* ¢ & 0 0

B3e Ibido, Do 167,
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activitiss through stimulation of their interest and imaginstion.

The third step waes to help ezch child Vo 2n esrly sense of achisvew

ment through sctivities and o help the child recoznize his own worthe
The c¢cass study methed which is smploysd in psychiatfy, soclisl

work, sociology aud psychology is recommendaed by the more progressive

suthors. ®imock and Hendry stzted that "it is the most ussful proce-
dure yet developsd for the diagnosis and ftrestmsnt of the behaviour

54
problsms of individuals.” The two following statements were sslected

by Dimock and dendry to descrilbe the case study methode

"The bringing together of all available messures zbout individusls,
and bringing them into 2 structure in which chronologicsl seguances
and presuprositions of the investigator about casusl relsiionships
arg the cement, counstitutes a case histgry.“55

"The cass study method has the advantage of being concraste and syn-
thetics It not only présents g cross ssction of tne sitatus of pere
sonality at 2wy moment, but 1t also gilves a historlc or longitudin-
al picturs,"56

A formsl definition of socisl case work by Mary B. Richmond

follows,

"Socizl case work cousists of those proscssses which devalop per-
sonality through adjusiments consciously effscted, individual by
individousl, betwesn men znd their socizl sauvironment."s7

. . s & & @
540 Ibid', po 159'
56, Watson, G. B., Zxperimentation and Neasuremsnt in Religious Zducstion,
Do £3.
4 B6e Iay, Me 4., Taligious Zducation, Vole. TEXIII, pe 567,
' 57. Richmond, Mary 2., What is Socizl Case Work? p. 98
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Individual records are required for the case method of study.
Dimock and Hondry gave forms for the analysis of individual campers aad
suggested the securing of dzta from parents, teach@rs, the family doc-
tor aud other persons who had contacts with the boy. |

Observations of the boys' behaviour in camp are recorded by
the cqanseisrs. Counselers should write only what tekes place and this
" .record servas as & aascfiption of the actual conduct of the boy in vari-
sous éituations of the camp life, The observation report reveals the
' n;éds of the campers early in the camp experience and serves as a basié
for leadership objectives and treastment of the casee A4All of the rew
ports serve as & case history useful in planning, programming; and in
guaiding the camper in needed adjustments.

"Behaviour fregusncy"” rating scales are used by some camps
for diagnosis and evaluation of resultss They rate the boy on differ-
kent items of behaviour and sharpen the Judgment of the gounselor on sigwe
nificant facts in the boy's behaviour.

Other methods suggested by Dimock and Hendry are intelligence
tests, omotional tests, medical examinat ions, personal interviews, and
examinations by specialists such as psychiastrists and clinical psychol~-
ogists. They stated that tne most éffective method for revealing caus-
al fastors in behaviour maladjustment was the interview. Mason also
stresses this point. This interview corresponds to the examination of
the psychistrist in which the family background and life history are
probed for factors which might throw light on the corduct problems.
Such interviewing should be done only by intelligent snd skillful die-

rectors.
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Some csmps have as a member of the staff a2 personnel worker
who serves as & Qpeeialist in behaviour problems. He diagnoses and
makes suggestions for treatment and the remedial maasuras are carried
out by the camp counselors, with the director assuming primary res~
ponsibilitye. Dimock and Hendry and Liesberman gave typical problem

cases and their methods of treaiment.
8+ Summery.
Pgrsonnal work in organized camps may be summarized thus.

1. Parsonnsl work is compariti;ely new, yet the more progressive
camps find it essential as an aid in youth guidance for the best
character and social adjustments of the campers.

2+ Camp should equip the boy and girl with sffective ﬁabits of sgT~
eial adjustment and participation and should seek to understand,
anglyse and properly treat the individual and his behaviocur.

3+ The greatest difficulties impeding effective social adjustment
in camp are the lack of properly trained leadsrs, and the brief
period of the camp season, and the difficulties of securing ade=-
guate case data and the cooperation of the parents.

4. In many respacts camping is ideal for personslity development:
the inéerest and anticipstion of ths campsr, intimacy of camp
life, opnortunity for the camper to live fully and creativdy in
a controlled enviromment, separation from home influences, oppor=-

tunity for close and thorough observation of behaviour and per-
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sonal contact, flexibility of the program to meet the needs of
the camper, and an understanding and sympathetic leadsrship.
The problem of maladjustment often becomes a matter of environ-
ment and parental domination. Only & small number of campers
are severely malad,justad.

Campers' needs are varied and individual study and attention is
necessary to discover and sssist in social sdjustment.

The best methods of modern psychology, psychiatry and social work
should be used in dlagnosis and treatment of individuals. The
most useful procedure is that of the case study method. Many
other scientific tests and scales are used. |

It is desirable to have the assistance of a specialist in be~
haviouwr problems in camp to assist in the diagnosis and to sug-

gost treatment which the leaders carry oute Only trained direcw

tors or lezders should be used in guiding this type of work.
8¢ Camp Administration.
8¢ The Comp Staff.

Lieberman stated that staff members should be mgsture people

with experience in modern educationsl methods, who are willing to work

with the methods of their particular camp. They need to be versatils

individuals with creative interests, resourcefulness, and an inquiring

experimental point of view, The stzaff should be made up of well-ad-

Justecd men end women who carry their responsibilities in the cooperative
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enterprise and respect the campers' individualities, and interests.
Other desirable qualities are .social mindedness snd cultural develop~
ment. Three typss not desired by Lieberman are the authoritarian, the
immature and.thcsa lacking resourcefulness and creativity.sa

According to E&mbek:and Hendry ﬁha most crucial problem of the
camp using maﬁarnkscientific mathods for the attainment of charscter is
that of securing a leadership personnel adeguately equipped for the taske
The camp's educational ideal is realized in its leadership. They say,
"It is equally evident that the leadership equipment of camp counselors

lags tragiczlly behind the demands of an educationally motivated summer

” 59
camp” e

The organization of the staff of the camp differs according
to the number of campers, the type of camp, and 1ts aims and objectives.
The authe?s‘gava their plans of staff-organization. Lieberman regarded
the director as primsrily concerned with the educational program of the
campe ;Gibéon stated that he is the onse in supreme control. Mason,
2imockkand Hendry regarded him as the symbol of aims and objectives and
his fuueﬁion ons of guiding and motivating. Much of the routine work
is carried out by assistant and unit dirsctors. Lieberman has the spe-
cial activity counselors available to any cempers interested during the
aotiVity periods while Dimock and Hendry advise some formal life-cen=
tered instructions In many activities special activity counselers are

o o s o .
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not favored. The counselors are in direct and liviang contact with thelr
groups. Somse of the staff members have only a general relaticm to the
cempers: the camp mother, nurse, dietitian, business manasger.

All of the directors advised a period free from duty for each
staff member. Lieberman suggested 2 free veriod of twenty~four hours
avery other week and three free hours every day for staff members re™
ponsible for routine. This arrsngement keeps staff members fresh and
ensrgetic.

Dimoek and Hendry organize their comp into six urits with
twenty to thirty-five boys in a unit. The age groupings are 6-9, 8«11,
10-12, 11-13, 12«15, and 14 and over. 3IHach section is a camp in itself
with its unit director. The units are separated geographically. In
each tent there are usuzally six boys and a counselor. The younger
group have two counselors in a teunt. Their policy provided for g mine
imum of instructors or "staff" men who do not assume responsibility for
a tent group. #en are first of all counselors and secondarily instruce
torse.

Dimock and Hendry also suggested that the supsrvisory agency
be composed of the camp director, an assistant, the sectionsl directors,
businass manager, health director, and the directors of program and per-

sonnal.so
be Selection of Leaders.

The camp with educat ionel objectives finds it difficult to

o & & 0

60 Cfe, Dimock, He Se, and Hemdry, C. E., Campiug and Charzcter, p.l12~13
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secure a personnel properly equipped for its tasks Dimock and Hendry
state thaﬁ the two réasons for this are that there are no educafional
-ggencies Which'p;apares.ﬁsn primerily for camp leadérship 28 a pro=-
fession and thet the abilities essentisl for effective leadership in-
volve = blending of personal guslities, campcraft skills, and educaw-
tional skills. At the present time tﬁara are, however, two universi-
ties offering tréining for camp leaders as directors and counselorss
Syrééuse'uﬁiversity of New York and The Teachers' 8ollege of Columbis
University.

The standard sources for camp leaders as listed by the au=
thors are public school teachers, trsined camp coursselors and college
students. The ?asulﬁs are very disaprointing, according to Lieberman,
because® the men do not fit into the camp a2ims and methods. He stated
that the progressive school teacher has the best gqualifications and
has made the most valuable contributions to their camp procedurs. A-
mong Liebsrmaa's gtaff were workers in industry, Y. Me Co Ao and Y. %,
Ce A+ secrstaries, and people in technical, cultural, reéeérch and
scientific fields, and a2 number of leaders who had been tr&inad in the
campe Dimock and Hendry stated that there is some ground: for assum-
ing that men in the fiwlds of social science and educatién'ﬁave the
best academic eguipment for the task. Npdern camps srs growing away
from the tendency to recruit their lsadership largely from the "college
athletic"” varisty.

Lieberman selected staff members with a view to their smo-
tional maturity, péychological insight, pérsonal creativeness:and 80C—

‘izl idealism.
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. ge Function of the Counselore.

The authors interpret leadership as a social function. The
leader ig a genuine member of the groupe. In this conception of leader~
ship education and social psychology converge. Dimock and Hendry showed
how'fhe leader-is a stimnlator of purposefui enterprises from which de-
velop d;sirable‘attitudes, sgills, tnowledge, idesls, and habits. The
leader is in rapport with the purposes and wishes of the group. The
leaders social function is to definé and crystalize the desires of the
group and to share with the group in the effort to realize their pur-
posess the leader.definas the way the group will behave. The most im-
portant and difficult task of the leader is to enlarge 4he range of the
boys' interests, to stimulate new purposes and to be a2 means of refin-
ing their attitudes and of building new habits. His relationship to
the boy is that of genuine cooperation.el

Liebermsn showed how the laader needs creative interasts
which make for enthusiasm and how the leader should euntsr into the
child world of interests, permitting the campsrs to assume leadsrship
and responsibility. The leaders function is tovguide when necessary
and at the sam® time to give the child g feeling of freedom from a-
dult criticism and controls The staff and counselors provide the senw
vironment in which the children must live free to function as they
dosiré. Lisbasrman further dafined the fugction of the camp counsaelor,

"The group leader is expscted to study the individual campers

in his group, learn how to know their intsrasts and sbilities,

* o & &
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and stimalete the development of sctivitiss which meet their needs.
He should make note of children who ssem to b8 mzladjusted and are
either unsble or umwilling to enter activites, or sesm to be unakle
to adjust to the camp situation, and discuss these with other staff
members in his divisions » + He should kesp records of the children's
development, their participaticn in gctivities « o « and their iaw-
dividual and group projests, and grite a report of his work and find-
ings at the snd of the season.” 6

Some cgmps use a similar method of report except that s daily
report of the leaders is requirede This procedure is more effective as

it gives a day by day account of the campers’ development and reveals

problems and nesds which need immediate attent ion.

The leader is the hero model, says Mason. Youth is resching
for new expsriences in things, and activities,and in the realms of perw
sonality, life, manhood and womanhood. Imitation is the greatest of
soclal processes and the camp counselors function as heroes for youth.
The campers feed their characters, while they are forming, upon the vis-~
ion of admired models. Mason says,

"The need of youth is for a guide, a personality, a hero who visualw
izes in his life 2 goal worth striving toward and emulating, g lead-

er, who by his own life gives their groping a coursa, this 1on§é§g
for something a reality, this hoped-for life a possible form."

de Training for Leadership.
(1)e Trainipg Compers for Leadershipe

The camp itself is a major source for skilled lssdership. Dim=
ock and Hendry stated that this is the most promising agency for training
e o 2 o

62+ Lieberman, J., Creative Campirg, pe 152-153.
63, Mason, Barnard, Camping and Education, pe 95



lezdars who will have the campcraft abilitiss, the idsal oé the camp and
educational skillse Thsy hold before ths campers the ideal of becoming
a counssior and within the camp reslm no greatsr distinction can be
schieved. The progressive camps provide g definits training plan for
sanior campers and for a specially selected group of older bLoys.

Camp Ahmek gilves campsrs training in thres Xinds of expsrience
for tha davelopment of lsadsrshipe (1) The gensral camp sxperisnce do=-
velops skills in the essentvial activities, appreciation of ths aims,
purposes, and methods of camp, and the desirabls socisl éttitu&as. (2}
The cempers In fraicing sre given actual praatice‘in the leagdership of
younger boys. (3) Au anrual course is givsn for the oldsr boys on "lead-
arship traiﬁing”.64 Lisbsrman offsred a similar plsa for training CanD-—
Gries

Dimoek and Hasundry gave four advautsges of the couzselor-ine
training plane (lf It points boys at an eariy zge toward 163@9rshipb
positions 1o campe It providss an sducgtionsl motive for participation
in 5 variety of activitiss. (2) It makes available counselors who have
been trained ia the camp. (3) It makes possible sz thorough testing of
abilitiass and attitudss before leadership responsibility is givsne
(8) It is = most fruitful experience for yourg men of this age iu that

it offers opportunity for develapmeat.és

'

' (2) Pre-camp liethods of Treininge

Available counsslors and prospective counselors should snroll

* * * . .
6 s oimock, ¥, 2., and Hendry, C. 2., Campicg and Character, p.208.
65¢ Ibide, Do 213-il4.
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in camping courses given by colleges and universities., Training courses
and conferences are 2l1so ostablished by groups of camp directors. Counw
selors may take speciazl courses in child psychology, educationsl methods,
nature study and educational psychology. Lisbarman uses a preliminary
steff training conference which lasts a week.

Another medium is the reasding of selected books. Iany help-
ful sources will be found in the Classified Bibiiography on Camping.

The guthors suggested the sending of printed or mimeographed
material to counselors before the opening of campe This material

7 states the purpose and objectives of the camp, camp methods and the
theory suprorting it, routine responsibilities and inspirational mate
orizle ILisbermun, Dimock and Hendry give the materlals included in
their statemeuts to group leaders.

Contacts with boys throughout the winter aid in the develop-
ment of leadership abilities. Excellent opportunities ars of fered
through churches, tlubs, scout troops, the Y. Me Ce A, and other agen-
cles,

Lieberman outlined the topics stressed in his preliminary
conference for leaders. The topics include: the history and back-
ground of camping and of the Pioneer Youth camp; outline of staff or-
ganization and discussion of duties, relationships, major and seconde
ary camp activities and their possibilities, community projects; pre-
sentation of the social organization and methods of group leadership;
group interests and activities; atteﬁtion to the maladjusted child,

camp routine, the campfire, educational method and group conferences
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on the needs of each age division in camp.
(3)e Program of Training in Camp.

Dimock and Hendry classified the more essentizl festures of
the training program under the following heads. (1) Practice in lead-
ership under supervision, (2) devices for the observat ion and analysis
of the boy's behaviour needs, purposes, and interests, (3) contact and
conference with supervisors, (4) counselors' meetings. Liebarman sug-
gests similar methods.

In regard to supervised leadership Iimock and Hendry say,

UThe ideal way to develop skillful camp leadership is through the
actual practice of leadershp in a situation of leadership whers
there is a cooperative sharing of experience among supervisors
and counselors."

Reports by the staff, members and counselors on each camper
help the leaders to bscome alert to their possibilities and object ives
with particular boys, and supply 2 basis for guidsnce. The main points
on the Group Leader Report used by Lieberman are: (1) attention to dai-
1y routine of the camper; (2) personality development; (3) social atti-
tudes; (4) group activities.

Dimock and Hendry stated that the dirsctors of personnel and
program work chlefly with the sectional directors and counselors,
through personzl conferences. They also suggest a daily meeting of
the counselors for a clearing of the knowledge and exporience of the

66. Ibid" p‘ 216’
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group members in dealing with common problemse Discussion and con-
fersnce on evsry phase of the camp life and program, ianspiration and
guidance were features of the meeting. They furnish a detailed ansil-

ysis of the topics of the counselors' meetings.
8. Qualities of Effective leadership.

Many of the qualities of effective leadership from the view-
point of the directors have been treated. This section will summarize
the lesdership qualities and give the campers' viewpoint as discovered
by Bernard Mason.

Mason stated that a leader must be something that other men
want to be, he must stand for something toward which other men incline.
The gcounselor should be the best of his kind available and superior in
some respects to others in the groupe His approach must be positive
an& h@kmast~possess the gbility to make himself popular with the camp-
ers. Mason gquoted Mlss Matoon's summary of the leaders guzlifications,
a8 indicating the views of the Camp Director's 4ssociation.

1+ Radiant health and well being. Well balanced.

2+ Unbtounded and untiring interest in campers.

2+ Personal neatness, courtesyy punctuality.

4s Joyfulness in simple tasks. Sense of humor.

Be Love of growing things. A4t home in woods.

6e¢ Orizinality and initiative.

7. Ability to handle responsibility and people. &%
8e Sincere in thought and action, trustworthy in every detail.

As 2 result of his personal conferences and investigations

Mason lists the traits which campers selected as qualities they liked in

» & & @
67. Matoon, L. I.,, Qualifications of a Camp Counselor, Camp Director's
Association, Wolfboro Press.
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loadsars,
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Cheerful, happy, good-natured, full of fun.
Good spirit.

Strict.

Charactsr.

Had no favorites.

Friendly snd made comrades.
Bfficient.

Participated in gazmes and activitiss.
Strength and an athlete.

Understands boyse

"Didn't bawl us out".

He took a personal interest in me.

A good sport.

- The reasons listed for dislike of ocamp leaders were,

Grouchy, a crab, cross.
Bossy, "too awful strict".
Not helpfuls

, Conceited and overbearing.

Did not participate in the activities.
Hard to know and understand.

A poor sport.

Had favorites.

Too easy-going.

LaZY, ”no pepna

Quick~tompsred.

Unfair and mean.

Sarcastic,

Selfishe.

To summarize, among the counsslors, campers favor those

Who are agreeable, friendly and eprroachable.

Who gre strict and can meintain ordere.

%ho participate in all activites with the camperse.
Who are sympathetic and understanding.

Who are efficient in assigned work.

Who are athletlic.

y Who are not over-bearing, "bossy'", and conceited.

Who are not unnecesssrily severe. 68

. & o & s

€8, lason, Barnard, Camping and Education, Chapter on Leadershipe.
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f. Testing the leader's Ef fectivenesss

Dimock and Hendry summarized the methods for appraising the
effectivensss of leadership by suggesting three methods: (1) rating
of ths leader as to skllls, attitudes apnd othsr kinds of bshaviour;
(2) by evaluating the program processes; (3) the most effective ape
proach, if adeqﬁats jnstruments were availabls, would bs to measure
the actusl chanzes which take place im boyse The latter mgy be done,
but not as effectively as desired, through tests given to the campers
at the start snd close of camp and by questionnaires sent to the parw
ents some time after the close of the seasson's carmp. They stated that
the best technigue applisd at Comp Ahmek for leadership analysis was
the counselors' rating scale. Two rating scales were used: the first
consisted of 2 list of abilities and attitudes representing the ob-
Jectives of the lesders in relation to the boys; the second, the most
effective, messured distinetly educational and leadsrship skills.
Bach sectional director réted the couﬁsalors by the latter scale in
an interview. They are rated at the opening and close of the camp sea-
sone In making up the total rating score the tyves of charaecteristics
and abilities are given the following weights: (1) persomslity and
team work play elemsnts, forty; (2) aprreciation of higher values,
twenty; (3) leadership tools and skills, fortys Dimock and Hendry
showed that there was a definite correlation betwsen desirsble be~
haviour changes of the boys and the guality of the leadership., The

correlation between the behaviour changes and the classification of
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the counselors was found to be «80. 63

The effectivensss of the instructor is best measured by ob-
servation to judge his teaching methods, a2bility, the response and the
degree of learring of the pupils. Dimock and Hendry give the marks of
good leadsrship ian instruction.

"The adding of new features by an imstructor, a constant evaluation
of his work, and =2 high degree of enthusiasm are marks of capable
leadershipe « » The numbef of boys that make progress and the de-

gree of achievement determined by objective standards are the best
indices of the effectiveness of the instruction."?0

g« Summarye.
4 summary of camp sdministration and leadership follows.

l. Effective camp leadership demands training in educational methods
and experience in camping skills, the possession of creative in-
terests and resourcefulness, an experimentsl viewpoint and abilw
ity to work through the lnterests and desires of the campsr.

2. Present resources for training leaders are inadequate.

3e larger camps should be orgenized into smaller units giving campe
ers personal contact with the leaders.

4. Couns@lors with the interests of the camper at heart are more de-
sirable than skillsd technicians and specialists.

5. The counselor functions as a member of the primary group. He is
the guide, the stimulator, the observer of ths behaviour of his

e o o o o
69 Cf., Dimock, H, S., znd Hendry, C. E.,, Camping and Character, pe 238=-

242,
70 Ibidc, Pe 242,




individual boys, the hero who visualizes the camp goal, and the
one who defines ths agtio& of’tha gnoup.

6¢ Camp-trained counselors often moke the most effective leadars.

7o leadership training should be carrisd on throughout the winter.
Leadership confersnces held before camp opeus are desirable.

8« The most effect ive methods for training leaders during the camp
season are: actual leédership under constructive and critical
supsrvision, the sﬁarimg of problems and experiencess, the use of
reports demanding observation of individuszl campers, and through
the counselors meetings.

.9+ Effective leadership qualities are: a love of the campers, clear-
ness about sims, methods and ends to be attained, sincerity, con~
tagious enthusiasm, interest in camp life and activities, craa-
‘tivity and ability to establish rapport with the campers.

10. The counselor's™ effectiveness may be tested through the use of
rating scales for behgviour, skills, and attitudes, by evaluating
the program processes he is connscted with, and by measuring the

sctual changes in the campers under the 1eaders’supsrvision.
9, Camp Equipment.
a2« Bouipment of the Camp.

The two most useful sources on camp eguipment fourd were Campe

ing and Wooderaft by Horace Xephart and Camp Management by He We Gibsone

'

Gibson gave plans for camp buildings, suggested methods of
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business management, principles of sanitation and diet., Both sources
listed the necessitiss for outfitting a compe Kephart treats in detail
wooderaft skills, camp outfits, "camp cookery", and gives suggestions

on the makivg of camp furniture. .
be Zvaluation of Leadership and EZguipment.

Lijeberman advised that the camp eguipment be simple gnd that
as much of it 88 possible be constructed by the campers as project work.
Mason stated that equipment and bulldings mean but little since they
build around personalities. Bulldings sre essentlal for 2 high stand-
ard of health and sanitation but extensive equipment is necessary ouly
a8 it mekes a 1arger program possible., Intelligent leadership.is the
essential in camp for it is the camp staff who detsrmine the value of

the camp gs well as the usefulness of the sguipment.
10. Measuring the Results of the Cgmp Experisncs.

Lieberman and Mason mentioned their various methods of mea-
surement but did not treat the subjeet extensively. Dimock.and Hendry
gave a comprehensive treatment of the methods found to be the most usew

71
ful at Camp Ahmek.
ae Importance of leasuring Results of the Camp Experience.
Reasons for messuring the results of the camping expsrience

L » L L Y
7ls Cf., Dimock, H. S., and Hendry, C. Z., Camping and Character, Chap.
XII, p. 255-291. V
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may be summarized as followse (1) The results should be checked to
determine whethsr the camp equrience is of penefit or harm to the cazmp~
ere (2) Results should be appraised in order to improve program and
methods The pragmetic test must beiappiied to the whole camp enterprise.
(3] Such a procedure is of value in the improvement and evaluation of

1saders.
. Methods of Measurement.

Ivstrurents fof gstimating the improvement in skills, sug-
4gested by Dimock and Hendry aret s weekly report blank by each instruce
tor on which he rates the progress of eash boy and grades standards of
achievemsnt.

For estimating character changes the best test is the obserw
vatlon of behaviour in sctuzl life situstions. Nethods suggested are:
"peper and Pencil” tests, bshaviour observation records, sund bshaviour
frequency scalss.

Porents' estimates of character changes in their children are
securead by Dimock and Hendry through the use of a questionunairse sent
out after the close of canp.

Mason mskes extensive use of persoral intsrviews for appraise
ing the results of the camp experience. This is one of the most effec~

tive methods,

Ce Summarye

The work of Dimock and Hendry in the field of camp measure-
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ments may be summarized as follows,

I.kThe purpose of tests is to aprraise ths accomplishments of the
camp in character building and for the improvement of leadership
and programs

2 The most useful methods for messuring results were descriptive

records of the boys' behaviour and Wshaviour rating scalas.

As results of their study of measuremsnt, Dimock gnd Hendry

maks six tentative conclusions.

1. Dosirsble behaviour chanzes are not the inevitable cutcome of a
camp experience.

2+ Charascter changes are dependent on many factors: type of program
and control, group opinion, and the kind of guidance given to
bshaviour rroblems. The group counselor is the most important
single factor. l

3s The degree of favorable change seems to dscresse with increasing
ags.

4., Forms of behaviour symbolized in the camp spirit and embodied’in
camp traditions may act as effective controls of conduct.

Bes Parents are mors optimistic in rating the improvement of bays
dus to camp experience than are the camp leaders.

6e Some of the camp lesrnings persist in the home environmant.
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C. Current Trends and Needed Eesearch.

The foregoing anslysis re%eals cortain implications'in ?ef“
spect to current trends in camping. 'The modern camp is in a significant
stage of transition, sccording to Dimock and Hendrye The foregoing
study shows how the aims and methods of the organized camp have changed,
end how it is endeavoring at the present tims to utilize the primcipleé
and procedures of education, psybhology and of the social agencies in
developing character and in bdbringing about social adjusfment in the |
lives of boys and girls.72 The conception of camping has shifted from
a recreational to an educational conception. This has transformed theﬁw
program methods and leadership personnel. Objectives have been stated
in terms of sociai attitudes and bshaviour. OGrester clarity of aim is
recognized as essential for effectivenesse Dafinite objectives deter-
mined inductively give focus and direction to leadership. Measures and
tests are belng used and davelopad for the critiesl evaluation'of avery
phase of camping and for appraising the results of camp in devsloping
desirabls soecial and character traits in boys and girls.

Curriculum building in camp alsq is changing, and directors .
are in search of a sound sociological basis a8 g complement to educatione
2l psychology for the guidance of the lesarning-ltving process. The
curriculum is being thought of in terms of the total series of active
iiias and relationships meking up the boys' life in the commmity.

All of the authors except @ibson and Kephart, mentioned the

T2 Cfo, Ibid" De 328338,
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shift from an adult-made and controlled series of activites called the

program to a cooperatively developed experience in which all share.

Democratic participation and govermment ars being stressed by many camps.

Camps are giving boys and girls opportunity for the practice of goed

citizenship and cooperative living. This change in aim and method has
 transformed :the camp program.

Dimock and Hendry statsd that the mosi promising trend was
in the direction of 2 more thorough snalysis in oder to undefstand and
treat the spocial adjustment needs of the individuale Under the influ-
ence of mental hygiene, personnel work has been inaugurated in some
progress&ve camps, Zvory child is entitled to guidance regulated by
the established principles of mental hygiens.

In looking toward the future, Dimock =nd Hendry mentioned
the following trends: the school are becoming aware of the values of
camping, and they will probably extend their program to include the
sunmer camp; 1t is evident that there will be closer cooperation bew-
tween camping and Iinstitutions of higher‘laarning.

Suggestions for the organization or promotion of research
are given by Dimock and Hendry. (1) The summer camp should utilize
whenever possible the results and methods of allied educationsl aand
social agenciess (2) Progressive camps should study their own meth-
ods, program aad pfoblems with the most adequate methods available.
(3) Definite pblicies on research and axperimentazioq should be for-
mulated by national organizations operat ing camps. (4) Cemp direc-

tors should become more closely related té the large educat ionzl and
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scientific associations.

The mors crucial questions facing the educat ional summer
camp ara discussed by Dimock and HSendry. They treated the following
problems: (1) the possibility for the summer camp to operate as a
business enterprise, requiring profit, and at the same time remain-
ing @ thoroughly educative enterprise; (2) the relationship between
the size of the eamp and its usefulness; (3) the comparative values
of & "natursl" camp end that characterized by a "civilized" commun-
ity; (4) another problem is how the camping experience may be more
closely related to the year-long exparience of the camper. DIimock
and Hendry also give a comprehensive list of problems for study and

73
experimental investigation.

73 Ibiéo’ Do 247-254,
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"Don't be afraid to make a religious
appeal, but be sure it is big enough.™

-« Mari Ruef Hofer.

"Complete sducation is complete living,
and complete living is sensing all human
valnsskﬁs divine. Bducation is the swakening
- of 1ife to the sublime realities and meanings
;‘ef ;xistence. P Edﬁﬁation is the gwakening
of the 1ife of God in the soul of man, in-
volving praise, prayer, snd worship.”

~w Horman Harrell Horne.

"I am more indebted to my teacher, Aristotle,
‘than to my father, FPhilip, for to Philip I
em indebted for living, but to Aristotle
for living well."

-= Aloxender the Great.




CONCLUSION

The purpose of this study ha#kbeeu two~folds first, to dis-
cover through the survey method the available sources on camping in
order to build a comprehensive source list for camp directors and lead-
8rs; second, to analyse the primary sources oun camping which were so-
lected by camp directors through a questionnaire. The purpose of the
analysis was to determine the toplics, emphases, methods, and current
trends of prssent day camping.

Principles and methods of scientific inveétigation governed
both the survey and the snalysise The @ethods involviﬂdthe survey of
sources were ths qﬁestionnaire, study of library card-catalogus filles,
and personsl intervisws with cemp leaders and directors for supple-
.mentary and practical sources., In the analysis of the primery sources
a2 data-chart for notations of the maln points discussed was employed.

A comparative study was made of the five sources analysed. The sub-
Jjects revealed by the analysis were briefly trested and sum@arized.

As a result of the source survey and guestionnaire study,
it appoars that camp directors are not familisr with the sources availw
able on camping. Camp dirsctors and lesders will become more efficient
. 88 they familiarize themselves with the authors and orgsnizations desls
. ing with.the problems and programs of camps, The Classified Bibliog-

. &raﬁhy on Camping presenting a comprehensive list of sources should

asgist camp leaders,

The history of organized camping indicates that the camp has :

129w



hecome an institution of great influence and usefulness in ths sduw
cation of children aand youth. ZXeligious institutions and their repre-
sentatives have had o significant influence in the growth and develop=-
ment of camving. BReligious educators should seek to increasingly em-
ploy the summer camp a8 an agency for character devaelopment through
experiencs in sctually living religion. ©The church is not availing
jitself of this great opvortunity.

Judging from the results of the analysis, it is evident that
some effort should be made to bring the various summer confersnces and
camps oper:ted by religious institutions and denominations into closer
qontact with directors of organized summsr camps. This would contridb-
‘unte much to the churches use of campinz in its program. The logical
gfdnp forvsuch cooperation is the Cgm» Directors' Association of Amer-
ica.

This increased cooperation between the religious educators
and camp directors will also contribute to the development and onlargew
ment of character and social educstion in the organized camp. Dimock
and Hendry Suggestéd such cooperation and exchange of experiences and
methods. Camp directors, however, too gensrally ignore the principles
and methods of religious education, and in many camps the spiritual
life needs to be strengthened by their applications The present treand
is to interpret religion only in terms of the higher social values.
The personallspiritual 1ife should zlso be stressed; such z stress
would include prayer, Bibld-cestersd discussion, and devotions, all

based on life and related to camp situations. Both the leader's and
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the camper's concept of God should be enlargeds Campers need to parw
ticipate in worship and religious activity. A4 purely social stress
which leaves out God is inadequats. & vital religious experisnce will
ba of the greatest integrétive and socizl valus to the camper, and will
furnish a2 focus and powsr for the accomplishment of socizl and personsl
adjustmentc. We need to combine the spiritual religious emphasis of
Gibson with the progressive methods and social viewpoint of Lieberman,
¥apson, and Dimock and Hendrye. The campers should discover and kuow
God by first-hand experience. The summer camp furnishes the best site
uation for krnowing Fode Here is a ﬁew challenge for Christiasn educa-
tion. What Herman Harrell Horne says of modern Christianity apnliss
to camming.

"The new technique of mysticism will certainly include the vision

of Christ, the art of prayer, the open mind, the walting soul,

the williog heart « « o Without the sxperience of God, the life

of the individusl is like an incandssceunt bulb with a broken

filement.” 1

Comping is 2 young movement which must keep the experimental

spirit of youth in order to grow. ’Directors should continue to enrich
their programs, experimenting with new ideas, creating new methods, and
éliminating the chaff and saving the kernels of real education. ¥
must ;ucreasiagly seek’to kuow the nature of the needs and interssts of
the campers. Halpful literature should be contributed, and the sourcses
now available consulted. Growth is only possible as we masintein the
experimental, creative, Christian spirit.

*« & & o @

l. Horne, Herman Harrell, The Hssentials of Leadership, p. 107.




	TH C_439 - 23529a - A Survey and Analysis of Camp Sources
	TH C_439 - 23529b - A Survey and Analysis of Camp Sources

