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Dt'l'RODUcrliON 

A. Statement of" the: Problem· 

Irr re·ligiouer education, by which in the present 

study is meant: Protestant: Christian religious education, 

there' is faced contiiiUally the diff"ieulty of keeping a 

balance at· emphasis.. Outstanding· relig·ious educators, f"or 

example, are concerned about ttkeeping· religious education 

religioustt.l At: the same time, many curriculum helps are 

being prepared and textbooks written with the character

eon-duct emphasis. It seems timely, therefore, to determine 

the importanc:e placed upon evangelism. or, considered theo

logically, the place of Christ, in present-day religious 

education .. 

The firat two objectives in the seven aciopted by 

the International Council of' Religious Education c:oncern the 

pupilts relation to GOd and to Christ, the Savior, Friend, 

crompanion and Lord. 1\fay it be assumed by their posi tioR in 

this list that these objectives are considered primary and, 

therefore, that this present study may prove helpful. in pre

senting· the extent of the evangelistic emphasis? It is not 

the purpose of this s!tudy to emphasize evan~elism at the· 

expense of character-conduct or any other desired end since 

....... •· 

1 •. Athearn, W. s., "Protestantismts C'ontribution to Charac
ter Building in .a Democracy~, International JOurnal of 
Religious Education, Jttne, 1926, P• 28. Of". also Vieth, 
P. li., The Development of a curriculum, p. 22. 



all are necessary, but rather to determine the place givem. 

to evangelism in religious education today· •. 

It is observed that the two ooj·ectives ei ted 

above are littla mentioned and generally passed over in 

textbooks .. 1 This may well make the student in the field: 

of religious education question as to whether religious 

education has more to offer than the character education 
,,.• 

of the secular school .• Z 

A survey of the writings of prominent present-day 

religious educators to determine the place of evangelism in 

religious education reveals a wide difference of opinion. 

The present study is made to analyze these diverging points 

of view and thus determine, not only the place given to 

evangelism, but also the nature of the evangelism conceived. 

This foundational study appears necessary in order to clar• 

ify present-day thinking on a subject important to the 

Christian religion. 

The term •evangelismtt~ determined by the presen.t 

write~may be understood to mean the presentation of the 

Christian message, or Gospel, in sueh a way as to make 

Christ a personal factor as Savior and Lord in the life of 

the individual by his own conscious Choice of Christ and 

•• • • • • • 

1. Cf. croe, G. A., 'What is Christian Education, P• 205, and 
also Vieth, P. Jr., Objectives m Religious Education, 
PP• 131 and 139. 

2,. C'f. Athearn, W. s., The Minister and the Teacher, p. 37, 
and a.lso·Shaver, E. L., The Project Principle in Religious 
Educ-ation, p. 40. 



his ~ommitment to the Christian life. 

Christian ethics and a Christian philosophy may 

be found generally acceptable because they are considered 

practical and net the largest immediate returns. This 

study is not concerned with either of these, but rather 

with the motivation of both~J" the dynamic as personified in 

Christ, who makes both et...1).ies and a. Christian view of life 

possible in the experience of the individual. 

This study Should discover if evangelism is only 

a by-product, as considered by some,l or if it iff a defi

nite and necessary part of religious education. FtlTther·

more, it will be helpful in determining the methods by 

whi~h evangelism is being effected. 

B. Limitation of the Field 

In order to make for thoroughness of investiga

tion, the writer has limited herself to a study of the 

writings of eight prominent religious educators. The writ

er has carefully surveyed and analyzed the articles in The -
International Journal .Q! Religious Education and Religious 

Educa.tion.as well as the books written in the last ten 

years by these leaders. B'ooks and articles written before 

1924 which relate definitely to the subject of evangelism 

or which especially contribute the basic points of view 

• • • • • • 

1. C'f. Sb.a"{er. E'. ,.L.·~.':Present-Da.y ~rends in Religious Edu
cation, P• lOl,a.nd also Vieth, P.·. H., Objectives in 
Religious Education, P• 121 
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also have been included. 

T"o determine the leaders of religious education 

to be so studied, there W;as prepared a list of seventeen 

religious ed'ucators beat known in the fie·ld, which was 

submitted to three professors and two directors or· reli

gious education with a request that they a; elect those whom· 

they considered to be the ten most outstanding leaders, 

numbering them from one to ten in the order of their im

portance. By this means the following eight were selec

tedt Tal ter Scott Athearn, George Herbert Betts, William 

e.la.yton Bower, George Albert <roe, HUgh Hartshorne, Erwin 

L. Shaver, Paul !f. Vieth, and Luther Allen Weigle. 

a. lfethod of Procedure 

This- study will be divided into two. parts. It 

will include a. study of the theory of evangelism as pre

sented by the religious educators whose works have been 

studied over against the actual practice of evangelism as 

it has been found effective in t'.he lives of later adoles-

cents. 

In Part. one of this study an analysis is present

ed of the writings of the above authorities to determine 

their points of view with regard to evangelism, their com

parative· emphases, and their· methods. As a result of this 

analysis, a wide divergence of points of view and a lack of 

agreement were discovered as to the use of the term, evan-

-4-



gelism. Chapter I. of the present study will present this 

investigation, revealing that inherent in definition is 

the question of purpose, or the objectives of religious 

e4ucation as conceived by these authors. 

Related to purpose and-; dei'inition:'ifhmethckt;··"and 

the analysis of the sources revealed a divergen-ce of opin-

ion regarding methods of eva~gelism, some of these methods 

only being discovered by implication. Chapter II of the 

present study will organize the results of this analysis, 

revealing the methods and princ:iples of evangelism for 

present-day religious education according to the eight 

leaders studied. 

Chapter III will summarize these analyses and 

present the place of evangelism in present-day religious 

education, its meaning, and the methods and influences 

conducive to evangelism. 

In Part TWo- of this study will be present.ed a 

questionnaire investigation of adolescent experience of 

evangelism. One hundred thirty people, the majority of 

t . t be,...,.,_ • whom are later adolescen ljJ, who are reeognJ.zed o,....,u.rls-

tian leaders, have been circularized to determine what 

methods of evangelism have been effective in their exper

ience,a.nd how extensive has been the influence of religious 

education upon this experience. This study will be evalu-

ated in the light of the conclusions of Chapter III. 

Finally will appear the general summary~ and 



conclusion of the study of' eva.ngel.ism in present-day re

ligious education as it is disc:ussed by leaders in tha 

fleld, and al.so as it has proven to be effective in· the 

experience of later adolescent students preparing for 

Christian service a.nd representing many denominations, 

cultures, and envi·ronments·. 
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PART I 

CHAPTER I 

THE' DEFINITION AND OBJE'GTIVES OF EVANGELISM IN 
PRESENT'-DAY RELIGIOUS EDUC:ATION 

A. Introduction 

In this, chapter the various meanings attached 

to evangelism by the eight men whose wri tinge have been 

studied on this subject will be presented. In some eases 

it will be discovered that the term has a very limited 

meaning; in others the word itself has not been found de

fined in any of the wri tinge; and still in others the 

meaning is very much the same as that proposed in the 

Iiltroduction .. 1 

Intrinsic in evange~ism, as such, are the first 

two objectives of religious education as stated by the 

In·ternational crouncil of Religious Education, which are as 

followst 

1. To foster in growing persons a consciousness 
of GOd as a reality in human experience, and 
a sense of personal relationship to Him. 

2. T'o develop in growing persons such an under
standing and appreciation of the personality, 
life, and teachings of Jesus as will lead to 
discovery of him as Savior and Lord, loyalty 
to him and his cause, a.~d manifest'itself in 
daily life and conduct. 

• • • • • • 

1. Introduction, p. 2t The presentation of the Cllristian 
message, or G·ospel, in such a way as to make Christ a. 
personal factor as Savior and Lord in the life of the 
individual by his own conscious ~hoice of Christ and 
his commitment to the Christian life. · 

2. International crouncil of Religious Education, The Week
day Church School, BUlletin No. 601, 1930, p. s • 

.... s .. 
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There:fore, along with each man"s de:finition of evangelism 

will be discussed that which he has to say regarding the 

evangelistic objectives o:f religious education. 

FUrthermore, it will be found that several of 

these men have indicated such a close relationship between 

evangelism and religious education, that they almost con

fuse, it may be said intentionally con:fuse, the terms. On 

the other hand,in de:fining· evangelism they seem to feel 

compelled· to sk.w exactly what its relationship is to reli• 

gious education. Any such discussion will be presented 

with the various shades o:f definition • 

B. The: De:finition and Objectives of EVangelism 
According to Walter Scott .Athearn. 

Dr. Athearn does not actually define evangelism; 

but when he uses it, he assumes that the reader understanda 

his meaning of the term. It is plain that he does not mean 

•revivalism~ by the statementt ~ere may be such a thing 

as evangelism that is not educational, but there can be no 

such thing as a Christian education that is not evangelicat.tt·l 

His meaning of evangelism is evident as it is used in the 

following statementt 

EVangelism had and has for its objectives· the 
bringing· of· the individual souls into a conscious, 
personal relationship with God, and securing the 
individual."s glad acceptance of" Jesus Christ as 

.. . . . . . 
1. Athearn, W. s-., The Minister and the Teacher, pp. 16-17. 
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his :personal Savior. 1 

To make a definition out ot this S'tatement, substitute, 

!.! for the woras, ~,.!!!.<!,has .f..c2£ .!.!!!. objectives. This is 

permissible since he goes on to say that the above is the 

objective of Christian education2 and then later says that 

"Evangelism, in its most sacred sense, is the objective and 

supreme end of religious education.•3 

To amplify A.thearn"s position on the meaning of 

evangelism by his statement on the objectives of religious 

education, he :positively $tates that the whole purpose of 

ahristian education is the unity of the life of the child 

with that of Christ and the.Fa.ther. He further says that 

this objective should determine all the methods of the reli ... 

:!.gious educator in order to give the child a Christian view 

of aJ.l life.4 In another placet in discussing the natural 

conversion of adolescents to something, he says that the 

adolescent .""may seek to f'ind the life abundant by accept

ing Christ as the Pilot of his life.•:5 He: condemns the 

church as having failed a.t the most critical point if it 

lt£ails to present the Christian life in such vivid imagery 

that it begets a joyous response in young lives • ...O 

Athearnts position on the relation of evangelism 

to religious education, thus, is already indicated. He 

• • • • • • 

1. Athearn, w. s., Character Building in a Democracy, P• 119. 
2~ IJf. Ibid, P• 119. 
3 .. Ibid, P• 139. 
4. <rf. Athearn, W. s·., The Minister and the Teacher, P• 17. 
5. Athearn, w. s., The Church School, p. 188. 
6. Ibid, P• 188. 
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deema it ttunf'ortunate"" that religious education ever is 

considered as a subati tute for theology, missions or eva.n

g·eliam, because he claims that religious education is mere

ly a new method of accomplishing the desi.red objective of 

the Christian enterprise.! Ire adds that evangelism is· es

sential to religious education, and that 

no religious· education that understands i tael:f will 
deny the necessity of the direct appeal to indivia
ual persons, or· of the need of a definite seeking to 
be saved from sin, or of the clear expreasion of l.oy
alties to Christ and His ideals of life.2 

This is really another definition of evangelism according 

to Athearn. When he says that the function of the church 

is to give a. spiritual view of life and to teach Jesus 

Christ as the standard by which to evaluate the :spiritual. 

life, 3 he also is advocating a.n evangelistic emphasis i:n 

the church program. 

Thus, Athearn is found to mean by evangelism the 

direct presentation of Jesus Christ for personal and indi

vidual acceptance. He believes that religious education 

only justifies ita existence to the extent that it is evan

gelical. 4 Ire insists· that all methods of religiou~: educa

tion should be selected with the objective of evangelism 

in mind. 

• • • • • • 

1. crt. Athearn, W. S., Ohara.cter Building in a. Democracy, 
P• 118. 

2:. Ibid, p;. 125. 
s:. (Jf'. Athearn, W. s., The O'rganization and Administration 

of the Church School, PP• 263.-264. 
4. Cf. Athearn, W. s., The Minister and the Teacher, P• 17. 
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cr. The Definition and Obj"ectives of ~angelism 
According to George Herbert Betts· 

Dr. Betts considers the method of the education-

al point of view te be in direct contrast with that of the 

evangelistic point of" view which he asserts is character

ized by those who che~d '~this vi"ew, as follaWS't 

What the child needs· ••• is just what any person 
needs·; to be ""soundly convertefl."" Ire needs to ttaa
c·ept Christ"' and become a. Christian. What we ought 
to desire for the church ••• is not more "religious 
education"' but more evangelism in order to bring men 
(and children 1) to a sense of their sin, to replnt
a.nce, to divine acceptance and to regeneration. 

In his mind evangelism is concerned with th~ day;of co-n• i, 

version2 and the cataclysmic act of conversion·3 in which 

is a feeling of •·emotional stress, a. sense of guilt, re

pentance, submission, and acceptance by Christ. a:4 In other 

words, '*'revivalism"', •conversiontt, and tt-evangelismtt. are 

synonymous terms to Betts. Evangelism is tt"reclamatorytt, 

a salvaging process"', "'the last resorttt", 5 and "'overt de

eision in the strict psychological sense~.6 Betts" posi

tion is that this type of" evangelism is plainly opposed to 

gradual growth, or "ha.bi tuation"', 7 which he advocates. 

While Betts is opposed to the aim of the SUnday 

• • • • • • 
1. B'etts, G. if•, New Program of Religious Education, p. 26. 
2. C'f. Ibid, P• 28. 
3. Cf. Ibid, p. 29. 
4 • Ibid' p. 29. 
5. Ibid, PP• 30 and 31. 
6. Betts, G. It., and Hawthorne, M. o., Method in Teaching 

Religion, P• 101. 
7. Ibid, P• 101. 
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school being that of preparation of the child "for the 

day when he will become .. converted .. and '"ace.ept Christt .-,.I 

yet he further defines his position as follow~t 

and 

This does not mean that these growing Christians 
did not at times make public affirmation and private 
consecration of their relationship to God and their 
allegiance to Christ:. As a matter of fact, this is 
both natural and inevitable for most persons, and 
·entirely desirable as one factor in the religious
growth process. The point is that lf'decision, .. or, 
rather, the arriving at the status which decision 
is supp·osed to insure, was accomplished by the grad
ual process of habituation, springing from a. mul ti.o.. 
tude of acts and experiences, and did not depend 
upon one cataclysmi~ moment for its accomplishment.2 

Religious education seeks to save the need for a 
recla.ma tory conversion, and ii'iits----s'teacrB ubati tu te 
a gradual and natural spiritual growth in the course 

·of which, !-!..~.];!roper !:&!'• !!:!!.. child ill!~.!. 
personal dec~sion ~ apceptance 2! ~ Christian 
way .!!!_ whieh !!,! ~ fEr!! ~- beginn.ing ~ ill.• 3 

These two statements show that Bett~ is not opposed to a 

personal decision for Christ, but that he wants to be sure 

that the method of coming to this decision is by a process 

of growth rather than any unusual and sudden experience. 

In contrast to what Bette: eonceives as evange~

ism, he holds that the great aim of religious education is 

to so nurture the child that the bond between the child and 

his· heavenly Father wil.l-never be broken.4 He particularly 

• • • • • • 

1. Betts, G. H~, New Program of Religious Education, p. 28. 
2. Betts, G. H., and ffawthorne, M. a., Method in Teaching 

Religion, p. 102 .• 
3". Betts, G. Jr., New Program'of Religious Education, P• 40 .. 
4. C'f. Betts, G. Jr., New Program of Religious Education, 

p. 40. . 



stresses the social implications o£ acceptance o£ Christ, 

saying that 

T"o be a; Christian one must "accept ehri at, tt but he 
must know what this accep-tance means in terms o£ 
re1ati_opshi;ps: and obligations- to other people • • • 
I.t is not enough that one announce his acceptance o£ 
and his loyalty to Christianity; he must come to 
know what the' Christian system means, and what are 
its implications £or living each day'" a life on the 
part of the individual and society.l 

He says that a worthy objective is to produce Christians 

loyal to Christ, his manner of life, the church and its: en

terprises, and the best wel£are of their fellow men.2 Ife 

considers· it fundamental that religious instruction ..-de

velop a consciousness o£ G"od as a. living, present. reality 

immanent in the world and a.cti ve in the lives of' men • • • 

qualifying the whole of lif~tt3 and that it ahould show 

forth the •living personality o£ Christ • • • as the pat

tern of' the perfect man, the goal of' our striving for per~ 

sonal excellence ••• and as revealing the essential 

nature o£ God.4 

Thus Betts'" definition of evangelism is seen to · 

be that e>£ revivalism of the emotional type and cataclysmic 

conversion. But his evangelistic aims are that the child 

should grow up a Christian with incidental decisions as 

parts of the process, and that these decisions are only 

• • • • • • 

1. Betts, G. H~, and Hawthorne, M. o., Method in Teaching 
Religion, p. 102. 

2. C'f. Ibid, P• 84. 
3:. Ibid, P• 87 • 
4. cr£. Ibid, P• 87. 
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verified as they motivate his social rel.ationships. In 

other words, being a Christian is a habit and involves 

very little of the element of choiee. Ih fact, he states 

in summarizing a chapter on objectives that "We seek as 

the ultimate goal a way of l.iving-.-.the way of living de

fined by ~esus.~l 

D. The Def'inition and Objectives of Evangelism 
..lccording to Vlilliam Clayton B:ower 

Professor B'owera in his book, •A Survey of Reli

gious Education in the Local Church•, Which was published 

in 1919, suggests questions for making a survey of evan

gelism which to some extent indicate what he considers to 

be a part of evangelism. He points out that the school 

shoul.d have a real sense of its responsibility of bringing 

the pupils to a definite personal decision to live the 

Christian life. Its atmosphere should be conducive to such 

decision, and its pupils should be taught the meaning of 

the Christian life. These decisions should be stimulated 

at the proper periods of personal growth, and if a ttdeci

sion day~ is used, it should not be something quite apart 

from the remainder of the year~s experience, but rather a 

part of it.2 Since Bower is largely an advocate of the 

• • • • • • 

1. Betts, cr. H~, and Hawthorne, M. 0'., Method in Teaching 
Religion, P• 88. . 

2:. <rf. Bower, W. c·., A. Survey of' Religious Education in the 
Local Church, P• 143, a.nd also The Educational Task of 
the Local Church, Jfi; 6"1'. 
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social theory of religious education, the following· from 

his pen is significantt 

F"or Christian education, the objective for the indi
vidual, of course, means that the person shall be 
brought into a vi tal and personal relation to J"esus 
and into an experience of' his ideals and purposes 
as the determinants of the Christian way of lif'e. 
The emphasis upon the achievement of Christian per
sonality and the relating of religion to the whole 
range o~ normal, day-by-day experience in no way 
les.'S'ens.~ the ·emphasis of religious education upon 
evangelism. Instead, it greatly expands and deepens 
it. rt extends the evangelistic process of Chris
tianity beyond the intense and often narrow exper
ience of decision at a given time to accept Christ 
and to unite with the church, to the progressive' and 
cumulative Christianization of every motive, every 
attitude, and every habit of' the whoj:e self in '!#Very 
relation and responsibility of life. 

The "'of c:ourse• in the above statement may indicate that 

this evangelism is only a.n incidental feature or- Bower~s 

position. 

In a closer study of his objectives of religious 

education it is evident that evangelism as defined above is 

only a. secondary consideration. This is brought out fur-

ther· by his conclusion that 

The primary fUnction of religious education is to 
build a. new world-order symbolized by the phrase that 
was a:entral in the message of J"esus--•the kingdom of 
God~, in Which he had in mind a regenerated social 
ordereomposed of spiritualized men and women living 
and working together2in spiritual relations dominated 
by Christian ideals. 

Ih another place he states the primary objective to be tt:as-

• • • • • • 

1. Rower, W. a., Religious Education in the Modern Church, 
P• 42. _ 

2. Bower, W. · cr., The Educational Task of the Local Church, 
pp. 133-134. 
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sist.ing gTowing persons to achie.ve ••• a religious: per

sona1i ty functioning in and through social groups. ttl Ire 

insists on the inseparable relationship of the personal 

objective with the progressive spiritual reconstruction of 

society.2 The individual is important only to the extent 

to which he functions in society and transforms it.3 There

fore, it is desirable that religious education should build 

up characters which can be eounted Upon to "react consis

tently and dependably in the charae:teristic situations in!'"' 

valved in human living.•4 

So when Bower speakS" of evangelism he does not 

mean so much a. personal acceptance of Christ as he does a 

process of growth, with relationship with Jesus· coming at 

the appropriate time in that growth. But even th.ia indi

vidual aspect is a negligible factor as is evidenced in his 

latest· book, "Religion and the Good Life"'• J"esus Christ, 

the person, is hardly mentioned. The following statement 

is significant of his viewpointt 

The good life is a becom~, characterized by grow
ing insights· into the mo~ issues of living, by 
broadening comprehension of the moral significance 
of human experience, by increasing effectiveness in 
putt-ing of one's moral values to work in the social
izing and humanizing of one's relations and respon
sibi1i ties. Growth is itself one of the criteria of 
the good life.5 

• • • • • • 

1. Bower, w. c., "'The Nature, Content, and Form of the Cur• 
riculumtt, in Lotz, P. H., and Crawford, L. vr., Studies in 
Religious Education, P• 178. 

2 ... cr:r. Ibid, P• 178. 
3. Cf. Bower, w. c. Curriculum of Religious Education, P• 142. 
4. Bower, w. c., ~e Project Principle from the Standpoint 

of the Curriculumtt in Religious Education, October~l926, 
P• 4.70. 

5 • Bower, w. c., Religion and the Good Life, P• 35. 



N. The Definition and Objectives of EYangelism 
According to George Alber~ eoe 

Professor C'oe in most of his writings uses the 

word "'evangelica.lismtt"l for evangelism, and when he uses· 

evangelism he defines it as "mass· evangelismtt. 2 rn either 

case, he is referring· to the revival type of evangelism, as 

he indicates in explaining" the term as being used in the 

restricted sense of promoting personal religion con
c.eived as experience of onets reconciliation with God 
• • • requiring of us only surrender of self-will and 
acceptance of the will of God • • • understood in 
large circles as meaning W:having a conversion exper
ien·ce.tt3 

In opposition to this meaning of evangelism, Coe 

proposes ttsocialized eva.ngeliealismtt-, 4 by which he means 

""the t.eaching of the good news that is for all the world, 

the pressing home to the individual pupil of the insistent 

love of God. •5 1fe interprets this to mean that the indi..; 

Vidual is to ally himself with Godts pu~ose of reconcil

ing the world, to take active part in righting the wrongs 

of the world.6 To justify this meaning of avangelism which 

he proposes, he says, 

This social experience of God in his world--rrod in 
all love, and in all that wins us to the love way--

• • • • • • 

l. Coe, a. A., A Social Theory of Religious Education, PP• 
324. and 325, and al.so What is Christian Education? P• 205. 

2. Coe, G. A., What is Christian Education? PP• 14 and 102: .. 
3. Ibid, P• 32:4. 
4. aoe, G. A., A Social Theory o.f Religb.us Education, P• 329. 
5. Ibid, p. 334. 
B. er. Ibid, P• 328. 



makes the love of' the Fa. ther and the love of the 
neighbor one 'experience. This is a religion of the 
heart. rt will tax all the emotional resources of 
evangelicalism. It will still single out each in
dividual, and it will go on utilizing the values of 
mass suggestion. But it will not separate emotion. 
from study or from antion. 

In stating the objectives· of religiouer education, 

Cf.oe continues to amplify his social theory of evar1gelism. Re 

considers- the saving· of individuals·. to make up a saved s·o

ciety a futile external process because of the inter-relat

edness: of the sin of' society.2 Consequently, the aim is 

~growth of the young toward and into mature and efficient , 

devotion to the democracy of God. "'3 The only way to escape 

the inconsistencies . of profession and. practice is 

to teach the young that to know God we must be so
cially intelligent, that to make his will our own 
is a matter o'f social :practice, and that entire· con
secration is a strictly vocational concept. 

It is significant of his view that he considers leading 

pupils· to Christ as t?eing the same as leading them into 

Christlike social living.5 

It is evident, then, that Coe has two different 

meanings for the term, evangelism. one evangelism is the 

kind which, as he says, uses "high pressure methodstt, S and 

the other is the winning of the pupil to a commitment of 

hiJPself to the bringihg in o'f the kingdom of God.7 

• • • • • • 
1. tbf4., fp···· .)328;·~·. . : .. , c. ' ,, .. '. 

2;. crr. Ibid, P• e. 
3. Ibid, :P• 55. 
4. Ibid, P• 72. 
5. ar. Ibid, :P• 311. 
6. Ibid, P• 333. 
7. C''f. Coe, G. A., "Personal Religion in the Control of Con• 

duct"' in Betts,. G. K., E'iselen, F. c., and Coe, G. A., 
Religion and Conduct, P• 66. 
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Jr. The Definition and Objectives of' EVangelism 
According to Ifugh Hartshorne 

The findings on the subject of evangelism from 

Dr. Hartshornets writings are negligible because he has very 

little tq say· even on objectives of religions education and 

absolutely nothing on evangelism itself excepting by impli· 

cation. He states that the aim of' the church school is 

tt·tne:· development of Christian character with all that this 

implies both of' communion with God and of' service of men. ttl 

He gives as the definition of Christian character, 

one that is organized consciously around the will of 
the Christian God. rn fellowship with the Father, 
the Christian finds the renewal, the reenforcement, 
the forgiveness, the leadership, the permanence; i{i 
a word, the ideal companionship that is essential 
for the achievement of the social ideals of Jesus 
Christ.2 

He considers the aim for the individual to be ""the complete

ly s·oC"ialized will, expressed in a life which is sharing in

creasingly in the knowledge and work of an eternal society, 

and in the joy of human and divine companionship--in a word, 

world•aitizenship.tt3 If Christian inrl~ences are brought to 

bear on the child during his growth, Hartshorne says he will 

some day wake up to •rind himself a Christian tt·. 4 He thinks 

. the acknow.ledgment of J"esust leadership as Master of life 

will come during the hero-worship stage of growth. 5 These 

• • • • • • 

1. Hartshorne, lfugh, :Manual for Training in Worship, p. 3 .. 
2. Ibid, P• 2.. 
3. Hartshorne, HUgh, Childhood and Character, P• 6. 
4. Ibid, P• 6. 
5. cr. Ibid, P• 17. 
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objectives: are brought out further in his worship programs 

in the prayers of consecration to follow Christl and in the 

challenges to the Christlike life2 and a joyous abandon to 

the service of Christ.3 

The evangelistic objective of religious eduea!"' 

tion, then, according to Hartshorne is that the child may 

grow in the Christian life and develop Christian character, 

and at some stage in his- growth aeknowledge Christ to be 

his Master and aompanion in the service of mankind. 

G. The Deflnition and Ob:jeetives of EVangelism 
ACcording to Erwin L. Shaver 

Dr. Shaver uses the term, evangelism, in such a 

way that it is easily possible to gather his meaning of it. 

He insists· that ttwe must not rule out an emphasis upon e:van

gelism and church loyalty as essential processes of Christian 

education and as goals of all its methods and materials • ..-4 

rn developing this in the same paragraph he uses instead of 

evangelism the expressions ttJ.oyalty to Jesus•, "Understanding 

.Tesus as the leader of the Christian church"·, and •occasions 

• • • afforded for a pledge of alle.gi.ance to .resua· and the 

privilege of joining the church.•5 

• • • • • • 

1. Cf .. Ib:i:d;:. p. -42. ·~ ' 
2. af. Ibid, P• 64. 
3. c:f. Kar:tshorne, Hugh, Manual for Training in Worship, 

4. 
5. 

P• 116. 
Shaver, E. L., How to Teach SeniorS', P• 95. 
Ibid, P• 68. 



The :pos·i tion o:t Shaver is. enhanced by his dis-

eussion on objeatives of Christian education which,S1llllma

rily speaking,is ttabundant life for the individual and 

society. ttl This iS" brought out when he says: 

The course or- experience through which the s-enior is' 
lea should at one and the same time stress the social 
aspect of religion and be in tensely personal. .Alle
giance to the cause of .resus, obedience to the voice 
or- God, joining the Church--such decisions· should be 
vitally associated with, and de:velop as a.ccompanf.
ments· of the activities provided.,2 

Since Shaver is an outstanding exponent of the use of the 

proj ec·t method in Christian education, his definition of a 

project aurriculum will explain hia conception of evangel

ism in the· educational processt 

rt is a series of in tegra.lly related units of experi
ence; each oentered upon with a definite Christian 
purpose; each resulting in a c:learer understanding of 
the meaning of the Christian life,· a deeper r-eeling: of 
fellowship with, appreciation :f"or, and loyalty to, the 
person and cause of .Tesus, and a.t least the beginnings 
of definite habits of Christia.h life and service; each 
representing a socially serviaeable objective as· well 
as a subjective outcome.3 

Shaver believes that the supreme aim of' religious education 

is t·o bring the pupil to follow Christ and give his body, 

mind, and heart to his cause.4 

Shaver defines the term evangelism as a develop

ment of the pupilts loyalty to Christ and a. ltpersonal, vital, 

• • • • • • 
1. tbidt-. p .... 35;· , _ '' .. 
2. Shaver, E. L., How to T.each S-eniors, P• 95. 
3. Shaver, E. L., A. Project CUrriculum for Young People, P• 4. 
4. crf. Shaver, E. L., Programs for Workerts cronferences, 

Series A, p. 17. 



meaningf"ul, driving sense of his eompanionshipttl through 

service to Christ 'and to his fellow men. 

If. The' D'efini tion and Ob:jeeti vee of E'Vangelism 
according to Paul If. Vieth 

Dr. Vieth defines evangelism as· .-·the regenerat

ing work of" G'od"s spirit in the soul of man. w2 rn S'Peaking 

of' the evangelistic appeal, he says, 

No religious education which understands itself 
will seek to accomplish its work without direct 
appeal to individual persons, without leading them 
into the experience of being saved from sin, with
out bringing them into clear expressions of loyalty 
to Christ and his ideal.s of' life. Such personal 
decision for Christ is a. necessary part of Christian 
living and must therefore have a place in Christian 
teaehing.3 

Al t"hough Vieth"s use of evangelism is very clear, 

his position on its importance is even c.learer when a study 

is made of his objectives of religious education. He says 

religious education must be "Uhrist-centeredtt if it is- to 

be true to its aim. 4 lfe· says in addition that religious 

education would not be true to its M.a.ster•s mission if it 

did not recognize sin and the power of ~es-us to save both 

the individual and the world.5 There is no doubt as to 

Vieth•s attitude when he says, 

At the very center of the test of the effectiveness 

• • • • • • 

l. Shaver, K. L., Shall Laymen Teach Religion? P• 188. 
2·. Vieth, J?. H'., Objectives in Religious Education, p. 164. 
3. Ibid, PP• 161-162. 
4. af. Ibid, p. 124. 
5. a£. Ibid, PP• 140-141. 



o~ the church school should stand the extent to which 
that school is leading pupils into de~inite acceptance 
o~ the Christian way o£ life. If religious education 
means anything it ll'lUst build constantly toward the 
acceptance of' .resuer Christ and Iris way of life. Whi.le 
the definite fruition in personal commitment may not 
come until toward the end of the junior or in the in
termediate department, such decisions in moral and 
spiritual problems as younger children can make should 
not bi over-looked at any stage o£ the child ts develop
ment. 

In the above statement, his' use of the terms· ltbuildtt and 

tt-developmenttt' should be noted because he means that a vi tal 

contact with ~esus and Christlike character should be a eon• 

tinuouer reality in the process of growth in the person t s 

maturing experience.2 

Briefly stated, Viethts meaning o~ evangelism is 

that the pupil must ba brought into a real, personal exper

ience with Jesus as his Savior from sin, and is to accept 

the Christian way of life as the result of growth in the Way. 

r. The Definition and Objectives of Evangelism 
According to Luther A. Weigle 

There is no ambiguity in what Dr. Weigle means by 

evangelism. Ire defines his use of the word as followst 

The words ttevangelism,tt' ttevangelicaltt and ttevangel• 
istictt' refer to the content of the ·evangel, the gos.
pel, the good tidings which Jesus Christ came to the 
world to bring--the good tidings of the redeeming, 
forgiving love and empowering grace of God. They 
do not refer to any special methods of the revival-

• • • • • • 

1. Vieth, P. H., ttWh.y a Standard for the Church School?.- in 
International Journal of Religious Education, 111fa.y 1~27, 
P• 11. 

2. Cf. Vieth, P. H., Objectives in Religious Education, PP• 
123 and 125. 
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ists of our da.y. linY method that succe-eds in bring
ing the gospel of Christ to bear in redeeming power 
upon human lives is entitled to the name eva.ngelis
tic.l 

rn reference to the evangelistic motive which he considers 

to be essential in religious education, he explains it to 

be ~to secure a. commitment of the life to God through 

J"esus Christ, to pll1ovide opportunities for Christian ser

vice and to promote growth in Christian cha.racter.,tt2 lie 

conceives evangelism soaia;lly as a 

c·onsta.nt. educative effort on the part of the church 
••• enfolding its children from infa.nc~ in the at• 
mosphere or the gospel and enlisting· their interest 
and. activity, at every stage of their growth, in those 
ways of living and serving which show forth the spirit 
of .resus. 3 

This statement involves methods Which will be considered 

in the next chapter, but it shows the end in view in Dr. 

Weigle t-s mind. 

This leads to a study of the ob-jectives of reli-

gious education, according to Weigle, which involve the 

evangelistic emphasis. ffe says that religious education 

should so present Christ to the pupils that He 

Will command their admiration and respect, and enlist 
their loy,alty and their devotion ••• and ••• make 
effective· in the lives of children that revelation of 
the character of God which is the Gospel or our Lord 
.Tesus Christ. tt4 

• • • • • • 

1. Weigie, L. A., "'.Tesus Christ, Educatortr in International 
.Tournal of Religious Education, September 1925, p. 10. 

2. Weigle, L. A., The Teacher, p. 160. 
3. Weigle, L. A. The Training of Children in the Christian 

Family, P• 220. 
4. Weigle, L. J..., "What is Religious Educationtt in Interna

tional .Tournal of Religious Education, .rune 192.6, P• 25. 



The church should foster moral and spiritual growth by 

:providing fellowship with G"od through Christ.l In a dis

cussion of the Intermediate department-of the Sunday school, 

he says, 

We shall bend all our energies first to secure a co:tt
secration of heart and will to God through Christ, 
then to help the :pupil carry out his decision in 
actual living and doing·._2 

As a prin·ciple of religious education he would lead the' 

pupil to conscious discipleship to Jesus Christ which, he 

says, is a "necessary stage in religious growth.tt3 

The importance which Weigle attaches to evangel

ism is partially indicated above. He insists· that there is 

no real anti thesis between evangelism and education as some 

claim. On this he sayst 

Not evangelism .2.£. education, then, is the al terna
tive before the Church; its work is that of evangel
ism through education. The relation is organic; these 
terms express different aspects merely of the one 
great purpose and work for which the Church exists. 
We may speak with equal propriety of educational evan
gelism or of evangelistic educa.tion.4 

According to Veigle, there can be no Christian religious 

education without evangelism because only when God is pre

sented as "'seeking, striving, ready to forgive and redeem, 

to inspire and strengthentt is religious education true to 

• • • • • • 
1. <!f. Weigle, L. A., "'The Educational FUnction of the 

Churchtt in Cbmmi ttee on the War and the Religious Out
look, The Teaching Work of the Church, p. 39. 

2. Weigle, L.A., The Pupil, P• 79. 
3. Weigle, L. A., taeligious Education at the Jerusalem 

Conferencett in International Journal of Religious Edu
cation, June 1928, p. 46. 

4. Weigle, L. A., tt'The Educational Function of the Churehtt 
in Q'ommi ttee on the War and the Religious Outlook, The 
Teaching Work of the Church, pp. 40-41. 
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the Gos:pel.l 

Finally, Dean Weigle would not hesitate to use 

evangelism and religious education interchangeably.2 In 

either case he means tb.at the child is to be brought into 

vital relationship with God through Christ, who redeems him, 

and he is to consciously decide to be lfis disciple and thus 

grow morally and spiritually into the abundant life. 3 

.r. summary and cromparison 

It has been found that Betts and Coe mean by 

evangelism that which is known as revivalism with its cata

elysmic conversion experience. Vieth, Weigle and .Athearn 

use the term as meaning the acceptance of Christ as Savior;: 

Vieth places emphasis on salvation from sin; Athearn on a 

distinct social life; and Weigle primarily emphasizing 

growth in Christian character. Between these two groups 

are Shaver and Hartshorne, Shaver having a slightly more 

personal and individual emphasis than Hartshorne, but both 

tending noticeably to a stress of the social implications 

of this acceptance. Bower allows the meaning of evangel.ism 

to be the acceptance of Jesus' ideals and His way of life, 

• • • • • • 

1. Cf'. Weigle, L. A., IIJihy Leadership Training?"' in Inter
national Journal of Religious Education·, .Tul.y 1931, P• 8. 

2. af. Ibid, P• ~. 
3. Cf. Weigle, L. A., ~e Educational Function of the 

Church~~'" in Committee; on the War and t.~e Religious Out
look, The Teaching Work of the Church, P• 39. 
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but in practice he means permeating society with high moral 

standards and religious ideals. Betts, Bower, eoe, and 

ffartshorne do not stress Christ as Savior, btit rather in

dicate that the function of religious- education is to direct 

the individual into the Chria-tian life and seriice to so

ciety. croe, especially, underestimates entirely the value 

of the individual in relation to society as a whole. It 

should be said that all eight men agree~ that whatever the 

nature of the decision is, it is to be brought about as a 

natural part of the process of growth. 
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CHAPTER II 

THE: METHODS OF' PRESENT-DAY RELIGIOUS EDUCATION WHICH" 
PROPOSE TO .. PROMOTE TH:~r EVANGELISTic· OBJECTIVE 

A:. In traduction 

re is the purpose of this chapter to present the 

various methods which the eight religious educators suggest 

by which evangelism is to be accomplished. Slnce there is· 

so little material on direct methods of evangelism, the 

study of the specific suggestion regarding decision days 

and other suggestions regarding methods of religious edu

cation which propose to further the evangelistic objective 

will be presented. 

B. Methods Which Propose to Promote the Evangelistic 
Objective According to Valter Scott Athearn 

The. most explicit statement by Dr. Athearn on the 

method o£ realizing the objective of ev.angelism is as fol-

The children should be led into a careful fs·tudy of 
the life of Christ, the greatest man in history, in 
whom all the virtues center. There baa been some
thing wrong with the teaching ••• if this b:il.ography 
does not lead to the personal acceptance of the 
Christ as the way of life.l 

The desirable kind of teaching is to be challenging and 

compellingly winsome .. 2 Along with instruction about Christ 

• • • • • • 

1. Athearn, w-. s., The Church School, p. 89. 
2. Cf. Ibid, P• 188. 

--so-
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there· is· to be an invitation to become a. Christian.l 

.Athearn makes an issue between methodology~ Which he says 

is· secondary, and content, or the ttG·ospel message without 

which there can be no Christian education.tt2 It is his 

opinion that: the project method is inadequa~e for the tten

larged concept of Christian educationtt, and that -much bet

ter results will be secured by reviving the type-recitation 

plans and securing the unity of method or the integrating~ 

principle of educational control.tt3 

Dr. Athearn admits that in many programs of reli

gious education there is a lack of warmth and vitality and 

religious feeling which are characteristic of evangelistic 

meetings. But he proposes creation of situations and at-

. mosphere which encourage religious feeling and train in 

Christian habits.4 The whole self--feeling, will and in

tellect--should be involved in the religious experience.5 

For meeting the need of emotional nourishment he urges the 

experience of worship which should have· "beauty, sublimity 

and grandeur all heading up· in the uplift and joy of the 

sense of the presence of God in the soul.~ 

The basic principle of Athearn~s educational 

• • • • • • 

1. C"f. Athearn, W. s., The City Institute for Religious 
T"eachers, P• 24. 

2. Athearn, w. s., The Minister and the Teacher, P• 26. 
3. Ibid, P• 176. 
4. Cf • .Athearn, w. s., Character Building in a Democracy, 

PP• 125 and 126. 
5. crf. Ibid, P• 125. 
6. Athearn, W~ s., The Church School, P• 259. 
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method is growth. The child is to be nurtured in such a 

way that he always will be a Christian, thus unfolding his 

natural tendency to good as a e:hild of God. 1 This is ac

complished by directing the tt-developing personality into 

fullness of life~· and by tt"formation rather than reforma~ 

tion.tt-2 Athearn upholds the educational method of evangel-

ism, se.ying, 

Ih no sense does it claim to offer a substitute for 
the direct and immediate saving and transforming· 
power of God in the heart; it· is rather the surest 
and moat natural means of leading the i~dividual 
into a full realization of this divine power.3 

Another factor in method according to Athearn is more time. 

He urges the t;ieed for more than a half an hour once a week , 

as may be seen in the following vivid statementt 

The church seeks for more time for its program for 
religious and moral education because it needs more 
time for mental sewera.ge; more time for moral anti
dotes; more time for constructive spiritual a.n~ar
acter training in order that the rising genera~ion 
may come up out of' the present-day cieluge of filth-
clean in body, mind and apirit.4 

It has been found, then, that Dr. Athearn would 

make evangelism an inherent part of the entire educational 

program of the church, dependent on the natural growth of 

the child in Christlikeness as his developing personality 

is directed in Christian ideals and habits. It is his theory 

that the pupil should never lose consciousness that he is a 

• • • • • • 

1. Cf,. Ib~id,. P•· [viii) .·'". ~ , · · 
2:. Athearn, W~ S. ,' Character Building in a. Democracy, P• 137. 
3. Ibid, P• 137. · 
4. Athearn, W~ S., The Minister and the Teacher, P• 77. 
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child of God; and in order to keep him untrammeled by th« 

influences of the ·world, he considers- it imperative that 

the church have more time for religious education. The 

growing c-hild is to come under the warm influence of wor

ship, a study of the life of" Christ, c.oming in contact with 

His person through,a vital presentation of Him by an appre

ciative teacher; and he is at some time in his growth to be 

personally invi.ted to expresS' his allegi.ance to Christ. 

cr. Methods Which Propose to J?romote the EVangelistic 
Objective According to George: H"erbert Betts 

In a consideration of methods according to Betts, 

it should be kept in mind that he defines evangelism as wre-

clamatory conversion• which he emphatically opposes except 

as a ltlast resort~~:, and for which he substitutes· llb.a.bi tua

tion and growth. ttl In fact, he considers the emphasis on 

salvation by the atonement of: Christ detrimental to the- moti-

vation of religious education which he conceives to be lead.i. 

ing the individual to live the Christlike life.2 He main

tains that the educational method is the "'broader, deeper, 

richer salvation that comes through the gradual development 

of allegiance to a person and long continued practice of an 

ideal in termS' of conduct-and character.•3 

. . . .. . . 
1. B·etts·~ G. If .. , The N"ew Program of" Religious Education, 

:PP• 30 and 31. 
2. Cf. Retts~ G. If., ~erennial Tasks of Religious Educa

tiontt in Religious Education, September 1928, P• 699. 
3. Ibid, P• 700. 
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In the event that a. .decision of consecration to 

G'od and allegiance to Christ is made, Dr. Betts· i.s espa-
. 

cially anxious- that it be brought about "by the gradual 

process of habituation, springing from a multitude of acts 

and experiences, and ••• not • • • one cataclysmia mo-

ment.~l He is apprehensive of the emotional element in 

decision days and especially in conversion. For, he says·, 

The person who has a well-grounded set of religious 
concepts· that have grown up with him from childhood, 
who has ·a:· well-defined set of religious habits ex
pressing themselves normally in such acts as prayer, 
worship, and service, who is religiously intelligent.,_ 
is secure a~ainst the accidents of temporary emotion
al changes. 

An;r decision that is made to accept the will of God is s-im

ply the passing· '' 

from the- unconscious and passiYi ty of dawning life 
to the distinct consciousness: and volitional atti
tude of mature life • • • only a conscious affirma
tion and ratification of what had already been uneon
s·ci ous·ly done. 3 

It is evident that the: method of enmgelism pro

posed by Betts is the use of tt:the slow and steady processes 

of growth.*4 lie explains this process as followst 

By stimulus, nurture, a.nd guidance the individual can 
be led into the way of life set forth by the Nazarene. 
By the processes of education in religion the naw gen
eration can have their interest intrigued for the enter
prises of the church, their loyalty grounded for jus-

• • • • • • 

1. B'ettf:J", G. Jr., and Hawthorne, M. o., Op. cit., p. 102. 
2. B·etts, G .• Jr., The New Program of Religious Education, P• 62. 
3. Betts, G. H., and Hawthorne, N.. o., Op. cit., p. 31 

(Statement by Borden P. Bowne in'his The Christian Life"} 
with which Betts agrees) 

4. Bett~-, .. c;.:::R., The New Program of Religious Education, p.25. 
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tice and righteousness: among men. their own ideals· 
qualified and their characters integrated and s-tabi
lized in accordanci with the highest standards attained 
by the· human race. 

rt is the function of a carefully planned program of eduaa,... 

tion to cheek all tendencies to wrong doing and allow and 

encourage the good tendencies in natural avenues of expres-· 

sion and thus eventuate in eharacter.2 He believes that if 

the habits are Christianized, a person is a Christian.3 

Although the public schools may have identica~ 

aims for oha.raeter that the church school has, Betts says 

that· the latter has the one thing lacking in the former, 

namely, "'the motivation that comes from a sense of relation

ship to a divine Being.,tt4 The chief method of produciag 

the consciousness of God's presence is worship. 

Training in worship should establish the individual 
in such vital and personal relationship with God that 
he may be made increasingly conscious of the respon
sibilities which that relationship entails, -and be 
made increasingly able to discharge it. Worship 
should bring to the individual inner harmony, correct 
perspective, and ideal companionship. It is that 

_')phase of religious experience in which the individual 
comes to know God, comes ·to know himself and seeks: to 
'become identified with the plan of God not only for 
his own life, but for the world as well-.5 

The hymns_ to be used in worship should be expressive of the 

youtb~a ideals for himself and for the world; they Should 

• • • • • • 

l. Ibi'd~t "p .- .2.5 ~ ~ . '· 

2. Cf~ Betts, G. H., and Hawthorne,_ M. o., Op. cit., P• 25. 
3. Cf. Ibid, p •. 96. 
4. Betta, G. H., ~~"Character Education an Objective in the 

Public School"' in International Journal of ·Religious 
Education, November 1928, p. 36. 

5• Betts, G. H. • and Ifawthorne, M. o., Op. cit., PP• 451-
452. ) 
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portray the~ attractiveness of' Jesus; and they should stimu-, 

late to constant fellowship and cooperation with Him.l By 

mearrs of' prayer the child 

is progress·ively enabled • • • to share a vi tal and 
f'unotioniBg communion with G.od as Father, Protector, 
Creator and Sustainer, with J"esus as· c-ompanion, lfelp
er, Saviour and Guide.2 

Ih summary, the method of' evangelism according to 

Betts is constant stimula.tion and guidam:;:e of the child 

through his plastic years in Christian habits and ideals 

and service to others. At a natural place in this develop

ment, the child is· to become conscious that he is, and al.

wa.ys has been~ a member of' the family of G'od. 3 There is· no · 

suggestion as to how this realization is to become artieu-

late in the pupil"s life, unless· it is done through hymns; 

and prayer during worship. The child is to be so surround

ed with religious influences that he is continually con

scious of' G'od as the Controller in his life. 

n·., Methods Which Propose to Promote the Evangelistic 
Objective According to William Cl.ayton Bower . 

The method advanced by Dr. B"Ower f'or all religious 

education is to stimulate the pupil as he engages in ~real 

life-situations calculated to evoke Christian responses of' 

thought, feeling, motive, and conduct."'4 The children in 

.. . . . . . 
1 •. err. Betts, G. H·., and Hawthorne; M. o., Op. cit., P• 456. 
2. Ibid, P• 461~ 
3. Ibid, P• 47. 
4. Bower, W~ c·., The· Educational Task of' the Local Church, 

P• 64. 
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religious education will learn by becoming involved in 

social activities which the teacher will help them to evalu

ate according, to Christian rules of conduct which they for• 

mulate during the process.l rn this kind or- procedure, the 

teacher is of utmost importa.n~e.2. Bower feels this very 

strongly, as is evidenced when he says, 

Religion is an experience calling for enlightenment, 
stimulation, and direction. No one can evoke this 
experience in others who does not himsel'£ possess it. 
No amount of pro'£essional s·kill ean make up for this 
lack. The religious devotion o'£ the teacher.must 
suffuse organization, materials, and method. Other• 
wise, the teacher will be teaching about religion, 
but will not be communic~ting a real religious life.3 

rn the ever,yday activities of the child, he is becoming 

able to control his behavior aceording to the highest ideals 

which he learns by living and working with more mature 

Christians.4 

Most significant of all, however, it is within the 
warm and stimulating medium of the community of Chris
tian persona that the growing person can be brought 
into normal and vi tal relation with God as the Supreme 
Person•-the supreme Member of the group. Where such a 
community springs up among even two or three such per
sons .Teens said he would be in their midst. Here reli
gious dogma and institutionalism yield in the presence 
of vital personal relations wherein creative experi.ence 
is under way. Here prayer, the soul of religion, rises 
above the level of petition and becomes associated 

• • • • • • 
1. Cf. Bower, w. c., Religious Education in the Modern 

Church, p. 146, and also "Present Tendencies in Curricu
lum '.Makingtt: in Illtemational .Toumal of Religious Educa
tion, September 1925, P• 21. 

2. Cf. Bower, W;. c., Religious Education in the Modern 
Church, p. 87. 

3. Bower, W. a., The Educational Task of the Local Church, 
P• 48. 

4. Cf. Bower, W. C., Religious Education in the Modern 
Church, P• 161. 
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desire and effort invo~ved in the creation and reali
zation of' the valuei with which G.od as well as the 
group is concerned. 

as a result of the Christian influences of home, 

churc-h and church school, the child will make public his 

will to live his life according to the ideals of Christ,and 

thus he ~unequivocally identifies himself with the movement 

of the kingdom of God.~ Such an action has a determining 

influence on all his attitudes toward the rest of his life.2 

B·ower suggests- a method by which he has been able to se

cure· a persona~ acceptance of Christ by practically every 

member of the group which he was supervising. The students: 

were led in a study of the life of Christ by using an out

line by Iferbert Wright Gates, and each one wrote his own 

story of" the life of .Tesus after studying the suggested 

sources. This group was· composed of children ten to twe~ve 

years of age, and they became so interested in this activity 

that there were virtually no discipline problems-.3 Prayer 

is the means of securing the most personal relationship with 

God which results in personal adjustment to Ifim.4 The 

final word on method which Bower gives is thist 

Whatever may be said regarding the patterns of at
titude and behavior that are oommohly held in the. 
minds of those who share in the religious community, 

• • • • • • 

~. ~tbi<t; 'p •. l6~;JI' -
2. (Jf • Bower, W. C. t The Curriculum of Re~igiaus Education, 

P• 67. 
3. Cf. Bower, W. c-., The Educational Task of the· Local 

Church, PP• 78~79. 
4. cr.'f. Bower, W. c., Religion and the G'ood Life, p. 142. 



their ef:fec ti venees in influencing the attitudes and 
behavior of its members lies chiefly in the fact tnat 
they are not presented as abstract ideals or vir-tues, 
but are embodied o:oncretely in a living Pe.raon. This 
ideal Person becomes an inspiring and releasing model 
f'or all of those who are concerned not eo mueh with i.. 
the' abstract ideal of att.a.ining the good life as with 
the desire to become like him. After all, the crite!!'·
rion which is actually operative in moat sincere f'ol
lowers of Christ in every situation in which they 
strive to reproduce his way of life is

1
thist What 

would jesus do if' he were in my place? 

~o recapitulate Rower~a theory of methodr 

Bring the child in to vi tal ass oc ia ti on with ma. ture Chria·

tians in order that he may learn through their example, 

their guidance and fellowship with them how to establish 

Christian controls in hie life. BY means of group prayer 

stimulated by mutual striving and by means of a closer 

study of the life or· j~sus, bring the child into a real ex

perience with God and Christ. Let his con~uct be motivated 

by the desire to act as jesus would in any given situation. 

E. Methode· Which Propose to Promote the Evangelistic 
Objective According to George Albert Coe · 

rt is interesting to note that in two books writ

ten twenty years apart, Dr. Coe holds fundamentally the 

same attitude toward decision day, 2 which to him functions~ 

as a focus or climax i!l the religious development of the 

pupil, whereby. he is brought to a deliberate acknowledgement· 

• •• • • • • 
1 •. :~idh p;, 1:7.4~· ·_ ' .. . ; ~· .. -' -. 
2~. Cf'. Coe, G. A., Education in Religion and Morals, 1904, 

P• 304, and A Social Theory of Religious Education, 1924, 
PP• 331 and 332. 
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o:t his allegiance to Christ and the church. Ire considers· 

such a day useful if the following conditions are mett 

(1) •.•• It should mark the f'oaus of a constant· 
attitude:. 

( 2) rt should not be detached from the work of' steady 
development. • • The ·pupil should be prepared for 
the day by: special instruction as to its signifi• 
canoe and the privilege for which it stands·. 

(3) Decision-day methods are unadapted to pupils be
low ten, and they are unsafe with pupils under 
eleven or twelve. Yet the younger pupils may be 
taught to look forward to a day when they, too, 
shall be ~eady for public commitment. 

{4) Parents, teachers, and pastor should all oa•op
. era. te- • • • 

( 5) The day should be followed by speoefio instruc
tion as to the nature and duties of discipleship 
and of membership in the ohurch.l 

He adds that in reality each day should be marked by deci· 

sions which are within the capacity of the pupil.2 This 

should result from the fact that the child is to be reared 

with the supposition that he belongs to Christ and is a 

Ohristian.3 "'Life must be made 'to mean to him Christian 

life:·. tt:4 This is- possible only when he has tt-eoopera..tion 

from those who have this spirit of Christ. That is, the 

child must h~ve social education upon the Christian pla.ne.tt:5 

As one member of a group of Christians working with Christ, 

• • • • • • 
1. C"oe, G. A., Education in Religion and Morals, p. 308. 

See also A Social Theory of Religious Education, p. 78. 
2. Cf. croe, G. A., A Social Theory of Religious Education, 

P• 332. 
5. Of' • Coe, G. A., Religion of' a Mature: ·Mind, PP• 311 and 

325. 
4. L'b iQ., P· 3Z4. - . ; • 1 ..:; .. 

1 

5. Coe, G. ·A·, A. Social Theory of Religious Education, 
P• 146. 
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the· child "'Will drink in the standards and methods o:f i -t~~'"l 

and n-should breathe in religion as the atmosphere o:f the 

home."'2 Ire gives as the method of introducing children to 

Christ t.o have them "'share in Christly enterprises"' and 

let them discover that they are fellowshipping with J"esus •. 3 

lfe advises presenting the· historic Christ to t.lte child 

rather than the mystic Christ who is not so readily within 

the ohildts understanding and appreoiation.4 

Thus is seen Coe"s c onoeption of the child"s re• 

lation to Christ, in which is implicit his social emphasis 

on method which will now be presented more fully. The in

dividual and society are "'strictly reciprocal•·, and tt-each 

develops normally in the development o:f the other, and only 

so. tt·5 He says that man b eo omes con vic ted o :f sin and is 

challenged to accept Christ as he sees the pitiful state 

the world is in and sets out to help bring in the kingdom 

of G·od as it should be on earth.6 Coe frequently empha.siz::

es the Christian religion as one of love. He brings out the 
1ae4 
"that the ehild can recognize the divine that he sees· in the 

love between people whom he observes. The response of the 

• • • • • • 
1. C'oe, G. A., "Personal Religion in the Control of 1Jonduct" 

in :Betts, G. A., Eiselen, F. c., and Coe, G. A., B.eli~. 
gion and C~onduct, :p. 69. 

2. Coe, G. A., Religion and the Mature Mind, p. 311. 
3. Cf. Cbe, G. A., A Soci~l Theory of Religious Education, 

P• 225. . 
4. Cf. Coe, G. A., Education in Religion and Jld'orals, p. 404. 
5. Coe, G. A., The Religion of a Mature ]lind, P• 288. 
6. Cf. Ibid, P• 295. 
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child to love is his personal experience, and it will mani

fest itself in his social relations.l Ifis· partici}?ation 

in social acts will result in Christian social habits, an 

intelligent Christian faith, and attainment of the "heights· 

and. the depths of Christian belief.tt·2 

aoe gives his own summary of his theory of method 

in the following three ideals of progressive religious edu~ 

ca. tion t 

(a) 

(b} 

(c) 

The activity-principle, or pupil-growth through 
pupil-activity. 
The social principle, or growth through social 
activity into mature and lifelong adjustment 
to the C.onditions of a. humane and progressive 
society. 
The divine-fellowship principle, or· growth in 
the appreciations and inner realizations ~~at 
are designated broadly as worship.3 

FUrther factors in method which he suggests are the use of 

decision days provided they are an integral part of the 

whole program and have been properly prepared f'or, and de

velopment of the childts consciousness of Christ through 

participation in Christian aotivi ties with Christians. 

• • • • • • 

l. crf. coe, G. A., A Social Theory of Religious Education,· 
p. 334·, and also "'The Problem of Standards in Christian 
Education"' 'in International .Tourna.l of Religious Educ:a.• 
tion, December 1928, P• 12. 

2. c·oe, G. A., A Social Theory of Religious Education, 
P• 311. 

3. c·oe, G.; A'., "Let Us Rethink the Purpose of Religious 
Educationr in Religious Education, December 1928, p. 
977. 



F. :nrethods Which Propose to Promote the E'Vangelistie 
Objective According to HUgh Ifartshorne 

Dr. Hartshorne maintains that worship, which he 

defines as "'the experience of G·odtt and tt-communion with God"', 1 

is essential to Christian character.2 The unique contri-

bution of the church is worshipf it is the "'central, vital 

experience in which ideals are formed and tested, old ways 

are renounced, and new purposes are generated. tt'3 rt serves 

to motivate and interpret the factors included in complete 

social living, 4 and is an aid to tt~the ordering of lifets 

values.,.,.5 In his suggested worship programs, he includes 

ac·t.ual stateme~ts of' purpose and consecration to Christ, as 

the following prayer exemplifiest 

And now we would once more acknowledge Thy leader
ship, and consecrate ourselves to Thy will. If we 
have made in our hearts any worthy resolves, help us 
to keep them faithfully; and may our suprema resolu
tion be to follow our .Master, .Tesus Christ, every day 
o:t our lives.6 

In an Easter worship program the conclusion contained a 

challenge to accept the Christlike life and follow the· 

• • • • • • 

1. Ira.rtsho~e, Ifugh, "lfeceasary Changes in Religious Educa
tion t Changes in Religious Education Made Possible by 
Kew Khowledgett' in Religious Education,::::.Ap~i.;l,.:·l~:?ei,,P:.a.J331. 

2. C::f. Hartshorne, Rugh, Manual for Training in Worship, 
p. 2. 

3. Rartshorne, Hugh, tt:Rethinking the FUnction of Worshiptt 
in Religious Education, December 1928, pp. 967 and 97·3. 

4. C£. Ibid, P• 971. 
5. 1farts·horne, Hugh, "N'ecessary Changes in Religious Educa

tion: Changes in Religious Education Made Po~sible by 
Kew Knowledge~ in R~ligious Education, April 1928, p. 331. 

6. Hartshorne, HUgh, Manual for Training in Worship, P• 64. 
'• ,, ~:. :l ~ ::: If ") " 
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Master •. ! Ih a service on loyalty he suggests- that the 

child may be in vi ted to join the church by the leader say

ing·, 

With all its· mistakes, the church has at heart, as.· 
its sole purpose, to carry on the work .Jesuer began. 
And so people whq want to make their efforts count 
for most usually join f'orces with his organization 
and work in co-operation with the thousands a.nd thou
sands of others all over the world who are working 
for the erame ends. 

And so the Church of' Christ is waiting f'or you. When
ever·, as· time goes on, you come to f'eel that you 
would like to stand up and say to all the world that 
you want: to be· on the aida of .Jesus· Christ, to be 
loyal to him, and to help carry on the work of' his 
Kingdom, the church stands ready to receive you into 
f'ull membership.2 · 

The other element which Hartshorne stresses is 

social participation, in which the child in the midst o:f a 

religious fellowship grows up to an abundant life.3 I't is 

his suggestion that the child engage in service enterpris

es for the sake of the: good he can do, rather than for any 

selfish merit. 4 Ire says that tt-the blind generos.i ty of 

children is being transformed gradually into a wise Chris

tian purpose. tt5 As he engages in t~hese activities and 

reaches the early adolescent age his enthusiastic devotion 

will be enlisted for the wonderful personality of Jesus: 

and he will acknowledge him as Master or his life.6 

• • • • • • 
l.t Cf. -r!bid:; pL.lP6• ~- _. - __ ~ c .. • . • . 
2. Hartshorne, Hugh, Manual for Training in 'forship, I>• 112. 
3. c.f. Hartshorne, Hugh, "Religion and Educationtr in In.ter-· 

national Journal of' Religious Education, January 1932, 

4. g;. ~l~tshorne, Hugh, Childhood and Ch~racter, p. 185. 
5. Ibid• P• 33. 
6. Cf. Ibid, p. 42. 



The methods implied in Hartshorne.,s writings re

garding evangelism aret Lead the ehild into vital worship 

experiences in which he has fellowship with Go.d, in which 

he is challenged to acc,pt Christ and serve· him, and in 

which he visualizes· his ideals. Provide for the child 

opportuni.ties of" service and social a.etivit:ies in which he 

also may exercise his ideals,. sense the fellowship of 

Christ, and grow in the Christian life. 

G. ]l[e;thods Which p·ropose to Promote thf:r EVangelistic 
Objective According to Erwin L •. Shaver 

r:e· the method of' Dr. Sha.ver were to be character-

ized by one word it would be "'proj ect•'. Iris reason :f'or em

phasizing the· project method is to avoid. the exclusively 

emotional emphasis of" revival evangelism on t:he one hand 

a;nd the exclusively intellectual emphasis on the other. It 

is his a.im by the project method tci obtain the most eff'e:c.;i; 

tive and' permanent results by uniting physical activity, 

intellectual activity and emotional activity and thus pro

vide· a uni ta.ry experience for the whole indi vidual.l Iris 

definition of a. project shows how he aims to include the 

evangelistic emphasist 

A Christian education project may be defined as a. 
unitary experience extending ov-er a varied length of 
time and involvin~ in most cases a. number of depen
dent projects, (a) which the learner enters upon with 

• • • • • • 

1. Cf. $haver, E. L., How to Teach Seniors, p. 14. 
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SJ:>on~taneous' lni·erest and with a. distinctly Christian 
motive, (b) which enlists a.a far as practicable the· 
activity of his entire being•-body, mind and heart, 
(~) in which he makes a distinct,. lifelike contribu
tion to the Christian world order, (d) the value of 
which is increased by cooperating with others, and 
which results in the experiencer~s acquiring· (1) some 
clear and definite information as to the meaning of 
the Christian life, (2.J a. genuine feeling of' f'ellow• 
ship with, appreciation for, and loyalty to ~esua, and 
(3) at least the beginnings

1
of definite habits of' 

Christian life and service. 

lie particularly emphasizes the necessity of the distinctive
the ide6. 

· ly Christian element in religious education.2 lie brings. out" 

that a service activity should be more than an ttenter:prfse 

of helpfulness just because it enlists their eager physical 

powers·..,; it should c ontri bu te definitely to Chr-istian li v

ing. 3 As an important part of the project, Dr. Shaver be

lieves that the young people will naturally worship in order 

to have the spirit and companionship of Jesus in Kingdom

building. 4 lie makes note of the fact that worship is not 

the only religious experience, but that it is a. part of the 

whole lif.e experience. He cd tea a. senior girl who defined 

worship as "'facing life from God"s point of view.•'5 In

volved in the project is participation in life experiences 

which results in skill in the Christian way of life .. 0 He 

maintains that fellowship with Christian people in the Chris

tian enterprise will ttdevelop true Christian cha.racter.tt7 

• • • • • • 

1 .. Ib.id,··p .. ~la-•.• , _ ., c. • •• 

2. crf. Shaver,.. E .• L., Shall Laymen Teach Religiorflr PP• 92, 
95, 97, and 100. 

3. Cf. Shaver, E. L., How to Teach Seniors, p. 29. 
4. Cf. Shaver, E. L., Christianizing our Community, P• 34. 
5. Shaver, E. L., How to Teach Seniors, P• 81. 
6. crt. Shaver, E. L., The Project Principle, P• 14. 
7. Shaver, E. L., Present-Day ~rends in Religious Education, 

P• lGl. 



-47-

Although the project method is the main feature 

in Shaver"s development of method, there are a f' ew more ex• 

plicit suggestions which he makes in regard to it. He as

serts tha.t the te~eher must have a deep and real exper~ence 

of the Christian way of life in order to lead others in to 

it.l The teacher must know how to lead the pupils aooord-· 

ing to their interests, and he should live tt'as a worthy 

example of the Christ in their midst.•·2 The Bible is to be 

used as a source of' Christian ideals.3 Instead of mere in-

struction, he explains how the pupil is to be stimulated to 

think keenly and with an open mind. Re says, 

We must: replace mere indoctrination of pupils by a 
process of' group thinking. Together pupils and teach• 
ers must talk over problems and together they must 
seek solutions. The test of mental growth is t);ot 
found-in, the pupil"s swallowing the teacher"s ideas. 
It is within the pupil"s ability to think through for 
himself the great truths based upon J'esus·" principles 
and to have t~e joy of religious. exp-erience which is 
his very own. 

The spiritual environment should be so shaped that the pupil 

receives encouragement and joy and stimulus to Christian 

attitudes and actions and that he learns to love and f:ol-

low Christ.5 As another suggestion, he says, 

But after a number of experiences with various prob
lems, with various definite and systematic excursions 
into the s:torehouse of knowledge of the past, and after 

• • • • • • 

1. af. Ibid; ·p •. J.41. , . ; 
2,. Shaver, E. L., Present-Day Trends in Religious Education, 

P• 8. 
3. C'f. Shaver, E. L., Shall Laymen Teach Religion? P• 63, 

and Present-Day Txends in Religious Education, p. 97. 
4. Shaver, E. L., Shall Laymen Teach Religion? p. 49. 
5. cr. Ibid, p. 59. 
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c.erta.in eXJ;>erimenta.l courses,. there is need for the 
formation of a. creed or statement of purpose which 
gathers up the various conclusions into a code for the 
Christian life.. The· inclusion .of one unit of this
character as the final course in each department be
foreJ?romotion into the next is suggested as appropri-
ate. · 

Shaver believes that aside from the decision to join the 

church there should be other decriaions, et~orward s·teps.tt., 

which should be encouraged. He suggests that the church 

school should focus the attention of the pupils on such 

pledges· of allegiance during the season preceding Easter. 

Teachers:, officers, and pas tor should all c oopera.te in 

such a. program. This should culmil1a te in a Forward-Step 

or Decision SUnday in which as many as possible take part, 

both in preparation of pledges, posters, and the program 

and in actual participation.2 

The method of evangelism implied in Shaver~s pro

j eat method is: Have the child engage in Christian enter

prises under guidance of Christian teachers with other 

Christians. Rave him$udy the source book of Christian 

principles, and have him go to Christ in worship in order 

. to successfully carry out these principles in his life. By 

so doing the child becomes a Christian and chooses to fol

low Christ. This~ ehoice m~y well be prepared for< by a 

planned program at promotion season or Easter season .. 

• • • • • •• 

1. Shaver, E. L .• , ~tPr:oj::eC;~;C.:Urt'iie,tl'lum: .. fJJ;f' ~o~J> Pe<.Pple, 
P• 23. 

2. C'f. Shaver, E' •.. L., Programs· for Workers·t Conferences, 
Series A, r pp·. 18-21. 



H. Methods Vlhich Propose to Promote the Evangelistic 
Objective According to Paul H. Vieth 

U~on the following foundation Vieth bases his 

methods which are to further the evangelistic objective: 

In accepting the principle of growth, religious 
education declares its faith in the possibility for 
continuous enlargement and expansion of the religious 
experience. It recognizes that even the youngest 
child is a personality, living, growing, maturing, 
with laws of life and development through which growth 
may be enhanced or arrested. It does not demand a 
mature Christlike character in the young child, but it 
counts itself as having failed except as it has caused 
his spiritual

1
nature to unfold and grow toward the 

Christ ideal. 

TILe character and personality of the child will grow in 

Christlikeness as his personal experiences are guided and 

enriched in religious education.2 All the various aspects 

of his life experiences should be permeated with Christian 

attitudes and interpretations so that he will grow in charac-

ter and be able to control his actions according to Christian 

principles.3 Vieth says that the association of children 

with more mature Christians in the achievement of Christian 

purposes is of extreme educative value.4 

Method then consists in bringing about those concl.i tiona 
under vfl1ich enrichment and control of experience can 
best take place. It is but5another name for ~~nging 
opportunities f2! learning. 

• • • • • • 

1. Vieth, P. H., Objectives in Religious Education, p. 155. 
2. Cf. Vieth, P. H., in cooperation with other members of 

the International Council Staff, The Development of Cur
riculum of Religious Education, p. 25. 

3. Cf. Vieth, P. H., Teaching for. Christian Living, P• 20 • 
. 4. Cf. Vieth, P. H.·, in cooperation with other members of 

the International Council Staff, The Development of Cur
riculum of Religious Education, p. 25. 

5. Vfeth, P. H., Teaching for Christian Living, p. 96. 
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Throughout the growth of the child .there must be 

decisions--ttnot one, but many decrision for Christ as the 

countless situations of life unfold before the growing 

child. tt These decisions will be progressive, advancing in 

significance as the child develops in the Christian life. 1 

The ultimate decision which religious education Should lead 

to is an acceptance of .Tesus Christ and Iris ·say of life. 2 

He says· that Easter may be used as the day when the culmi-

nation of a dec.ision· for personal dedication to the :Master 

may be brought about. He adds, 

This is right, provided we safeguard two points: (1) 
avoid giving the impression that such dedication once 
a year is enough, so that the rest of the year may be 
lived without this need for close fellowship with the 
Ma.stert (Q.) avoid making the appeal so abstract as to 
be devoid of' all tangible re.sul ts outside an emotion
al upheaval. Dedication should have some definite set
ting in personal life and conduct. The call to life 
service may well be made the keynote o~ our work 
throughout the weeks preceding Easter. · 

Ire believes that there should be direct appeal for personal 

decision, opportunities for a definite expression of this, 

and that the experience should involve a realization of sal

vation from sin. 4 To this end the child must be brought to 

understand that sin has direct relation to inner motives of 

. . . . . .. 
l. rrf. Vieth, P. H •• Objectives in Religious ~duca.tion, 

P• 164. 
2. Cf. Vieth, P. H., "Why a Standard for the Church School It: 

in International Journal of Religious Education, May 
1927, P• 11. 

3. Vi~th, P. H., tt-special Days and Se~sons'*' in International 
J"ournal of Religious Ed.uca tion, November 1929, p. 18, and 
also Improving- Your s·unday School, pp. 146-147. 

4. C"f' .. :Vieth, P. If., Objectives in Religious· Education• 
PP• 161-162. 



conduc-t and that sin is doing anything less than a person 

ought to do .1 And also, in order to make the pupil ".s de

cision intelligent, 

we must seek to expose the pupil to the matchless 
character of jesus as we do to highest values in all 
realms, and let appreciation grow according to the 
laws of his own being. Only by such method may we· 
attain to a glad and

2
spontaneous acceptance of' J"esus; 

on the pupil"s part •. 

Vieth says that the method necessary in evangel

ism is more than indoctrination, 3 more than a series of life 

situations, 4 and more than good peaagogy.5 It must also in

clude- as a very important factor a teacher who has· had a 

real experience with God through Christ, Which experience 

is imparted through the influence of his peDsonality and 

life.0 A. necessary experience\whieh should be central in 

the program of' religious education is worship. 

Religious education should seek to develop within 
growing persons· the ability to experience f'or them
selves the satisfaction and dynamic which grows out. 
of' communion with God, and the disposition to seek 
the worship e~erience as a regular part of' the activ-
ities of' life.~ . 

A genuine experience of' worship is a}!Jsolutely necessary f'or 

a personal relationship with God and a right relationship ~." 

• • • • • • 

1. Cf'. Vieth, P. R., Objectives in Religious Education, 
P• 158. 

2.. Ibid, P• 135. 
3 .. Cf. Ibid, P• 12~7. 
4. Cf'. Vieth, P. H., Teaching f'or Christian Living, P• 73. 
5. Cf. Vieth, P. H., Objectives in Religious Education, 

P• 112_. 
6. Cf. Ibid, PP• 112, and 124. 
7. Ibid, P• 114. 
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to s·oc.i.ety-.1 ft:Let: us seek to recreate. in them the lofty 

concepts of .Tesus through a. vi tal contact with the Masterta 

experience of God. tt·2 

The methods of evangelism deduced from Viethts 

methods of religious~ education are: Guide and enrich the 

pupil' a experience as he grows so that he will develop 

Christian habits and ideals and will have a real experie·nce 

of worship. So expose his life to .Tesus and the Christian 

way of life that he will maka a definite decision to ;accept 

Christ and live the Christian life. So teach him that he 

becomes aware of the power of sin in his life and conscious 

of Christ as his Savior. 

I. Methods Which Propose to Promote the Rvangelistic. 
Objective According to Luther A. Weigle 

Dean Weigle considers the greatest, influence in 

Christian education to be ~the experience of unselfish liv-

ing in a Christian atmosphere as a member of a Christian 

social group.~3 As a member of such a fellowship the child 

will grow in all the Christian attributes of life.4 lie 

describes the stages of growth according to age divisions. 

Childhood is a time of widening experience and information;. 

• • • • • • 

1. Cf. Vieth, P. H., "Pupil Participation in the Program 
of Worship"· in Religious Education, October 1925, p .. 375. 

2. Vieth, P. H., Obj ecti vee in Religious Education, P• 1.38. 
3. Weigle, L. A. "'The Educational FUnction of the Churchtt 

in C'ommi.ttee on the War and the Religious outlook, The 
Teaching Work of the Church, p. 43. 

4. cr. Ibid, P• 42. 
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adolescence is the time when the individual takes tha reli-

gion in w}iich he has been nurtured in previous years as 

his own conscious possession; and when he is an adult he 

uses· his religion in his experience.! To a certain extent 

this gives the impression that childhood and youth are mere

ly periods of preparation for adulthood, but he says, 

The Church school should be not so much a place where 
children may learn someth~ng or other about right and 
love and religion, as a place where they may exper
ience religion and grow in character. It should be a 
fellowship of' children associated in Christian living, 
under the leadership of the Church, and consequently 
acquiring Christian habits, motives, ideals, and be
liefs.2 

He makes note of thes,e natural stages in growth in order 

that the situations into which the child is brought may he 

chosen and ordered· so as· to contribute most adequately to 

his natural religious development. The experiences of the 

child should inelude, besides instruction, worship, fell.ow

ship, giving, co-operation, and service.3 

Throughout this growth of the pupil, he should be

come thoroughly acquaint·ed with J"esus and have a growing 

sense of his relationship to Him. nself-surrender and en

trance upon a life of dis·cipleship are a necessary stage in 

• • • • • • 

1. C.f. Weigle, L. A., Talks to Sunday-School Teachers~ P• 94. 
2. Weigle, L .• A. ttWhat the Church Is Doing for ·Character 

Education, and What rt rs 1ibt: D'oing"' in Religious Educa,.. 
tion, J"une 1927, p. 578. 

3. Cf. Weigle, L. A. tt·The Present Status of the V!ork of the 
International Lesson Committee"" in Religious Education, 
J"une 1925, p. 232. 



-5ll-

religious growth.tt~ Christ should be presented in such a 

way that Ke commands.· the aamiration and loyalty of the pupil 

and the pupilsundersta.nds that beneath him and about him 

are the· loving purpose and power of God. 2 The success of 

all these suggestions is dependent on the teachert 

and 

Let it be granted that no teacher can beget religion 
within a pupil unless· he possess religion himself. He 
cannot teach what he does not know; he cannot give what 
he does· not have. A personal religious life is the 
primary qualification of a. Sunday schoo~ teacher, just 
a.s a knoWledge of subject-matter is the primary quali
fication ;·of any other teacher. 3 

We must be able to wake them to needs which they w.ould 
not otherwise feel. We must have knowledge and skill 
to guide them into the truth. We shall fail if we do 
no~ ourselves understand the great eternal principles 
of right and mercy and truth which God has taught the 
world through His life among men and in men • and moat 
of al1

4
through His revelation of Himself in Christ 

Jesus •. 

When the pupil naturally comes to desire to make public his 

confession of Christ as his Lord and Master and desires to 

take upon himself the responsibility of church membership, 

such an expression of desire should be accepted·by the 

church as fulfilling the requirements of membership. There 

is no need of "'intense sporadic revival efforts or mass·-en

listing· "decision dayat"tt- because the decision really c:omes 

• • • • • • 

1. Weigle, L. A., "Religious Education a.t the .Jerusalem 
Conferencett- in International Journal of Religious Edu
cation, .Tune 1928, P• 46. 

2. Cf. Weigle, L. A., WWhat is Religious Educationtt in In
ternational .Journal of Religious Education, Jtme 1926, 
P• 25. 

3. Weigle, L. A., The Teacher, p. 103. 
4. Weigle, L. A., The Teacher, pp. 108 ... ·109. 



as a n-atural reauit of his Christian nurture during the· 

yeara·.l 

A brief'· summary of the methods of' evangelism a.s 

they are revealed in the wri tinge of' Weigle f'ollowB: Let 

the pupil in fellowship with a Christian group learn th~ 

implications of the Christian life. Lead the pupil into 

an understanding of Christ and the Christian interpretation 

of' the universe so that he will decide at a normal time in 

his growth to take Christ as the Master of his life. The 

pupil should be under the influence of ~eacherB who them

selves have a vi tal relationship with Goci through Christ in. 

order that their teaching may be effective. 

J. SUmmary and Comparison 

This study of the methods of' evangelism as actu

ally stated or as implied in the methods of religious edu

cation according to the eight religious educators reveals· a. 

striking unanimity of opinion. All advocate that the child 

is to grow in the Christian life and at the appropriate time 

in his deve·lopment acknowledge Christ. They all include 

worship as an important method whereby the child is brought 

into personal contact with God. T]ley all advocate partici

pation in Christian activities with other Christians a.s im-

porta.nt in establishing Christian habits and ideals in the 

lives of the children. J?our of them, Bower, Shaver, Vieth, 

• • • • • • 

1. Cf. Weigle, L. A., The ~raining of Children in the 
Christian Family, p. 220. 
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and Weigle, especially· emphasize the .influence of the 

teacher who has had a real experience with Christ: as fun

damental in waking Christianity a real and vital factor 

in the experience of the pupil. 

There are a few;auggestions concerning methods 

o~ evangelism which are brought out by certain ones of the 

writers which are worthy of notation. Athearn is anxious 
I 

that the con tent of the Christian message be presented to 

the pupil beeause he believes this is to be the basis upon 

which he becomes a Christian. Betts suggests that hymns 

should be chosen which give expression to Christian aspira

tion, resolution, and ideals of youth, and which attractive-

ly present Christ. Although others imply that the life of 

Christ should ~e studied or mention it in passing, Bower 

definitely suggests a type of study whereby the child writes

his own life of Christ, and as a result. of this continued 
to 

and personal contact is brought : _, personally4 aoce:pt Christ 

in his own life. Similar to this suggestion, Shaver pre

sents the value of each child making h~s own creed at various 

stages in his growth, perhaps at promotion time. While the 

others allow for the pupil making a decision to follow Christ, 

Coe, Betts, Shaver, and Vieth allow for a definite day to 

be used as a culminating decision day in the growth process. 

They are careful to caution that it be in strict accord 

with the laws of growth and that it be an intrinsic part of 

the program of the year. Vieth expressly urges that Christ 



be presented as savior, and that this be .done as a conse-· 

quence of' explaining the meaning of' sin. Weigle· is ,in 

agreement \Vi th this. They are concerned with the indiv~d

ual who in turn is a part of' society, while Bower and Coe 

primarily have in mind social sa~vation. 
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CHAPTER III 

SUMM.ARY AND SYNTHESIS OF' FOREGOING ANALYSES 

A. Introduction 

It is for this chapter to bring together all the 

results of the foregoing study,. which has presented the 

suggestions on evangelism of the individual religious edu

cators and compared them aa to meaning, emphasis, and meth

od:s. This chapter will present the totality of evangelism 

when all the contributions are combined_, organizing the> im

plications as to the importance of evangelism, its mean

ing, and methods. 

B. The Importance of EVangelism 
in Present-day Religious Education 

If religious education is to be Christian some 

kind of evangelism is necessary. That which is advocated 

today is educational evangelism. The education of the pub

lie schools is aiming a.t the desired character traits of 

children which the Chri stia.n church wishes to develop, but 

it is the function of the cllurch to provide the power and 

incentive in fellowship with Christ which~~ necessary to 

make these possible. The influences outside the Christian 

group are so far from being elevating that the ~hild needs 

to be brought as frequently as possible under the influence 

of Christ and His followers· so that he will choose the way 

of life which will bring him abundant life and give him a 

-58-
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Christian purpose for living. rt is desirable for the 

ahild always to be a Christian, yet this is not possible, 

says another writer, unless he accepts Christ in his life 

as the Savior who has the power over his sins. EVangel.ism 

is impo;rtant in present-day religious education because the 

individual needs to deliberately choose the Christian way 

of life while he is young and to practice it·, so that the 

direction of his life will be established before he has to 

as.sume· the responsibilities of adult life. 

a. The cromposite Implications in the Yeaning of 
EVangelism in Present-day Religious Education 

The task of evangelism is no small responsibility 

as is seen when the various possibilities of its meaning 

are combined. It has a twofold responsibility--to the in

dividual and to society. 

1. EVangelism and the Individual 

Evangelism is the prasentation of Christ as the 

Savior, as the JEaster of life, as the Ideal Companion, as 

the Standard of 1ife. It is bringing the individual into 

vital fellowship with God through Christ who exemplifies· 

the loving purpose o:f God for His universe and His people. 

rt is providing opportunities :for worship and service in 

which a sense of the individual!:~: relationship to God is 

felt and desired. It is proclaiming the good news of the 

insistenl\t. love of God, of His redeeming, forgiving love, 



ami of Hilt' empowering· grace. rt ia ahriatianizin:g the 

habits, ideals, motives, attitudes, and responses of the 

individual. rt is: making him Christian in all his reac

tions· to life about him, it. is Christianizing his cb.a.rac

ter .. 

EVangelism is bringing the individual to person

ally decide to accep~ Christ as his Savior, to consciously 

choose the Christian way of life, to consecrate his life to 

discipleship to Christ·. rt is helping the individual to 

become Christian, to realize this is possible, and to formal

ly an~ publicly witness io his choice of being· loyal to the 

person and the cause of Christ by joining the church or by 

taking a. pledge of allegiance or by some other means of 

identifying his life with the Christian enterprise. 

2 .• EVangelism and Society 

EVangelism is also the bringing into the mind of 

the person the meaning of the Christian life for the social 

order in which he participates. It is giving him a. Chris

tian view of all life, it is kindling the desire within him 

to help forward the coming of the kingdom of God. It is in

spiring him to consecrate his life to such a program with 

Christ. and other Christians; it is cooperation with others 

in the service of mankind; it is the Christianiza.tion of all 

the relationships of mankind; and it is· the progressive 

spiritual reconstruction of society according to the plan 



of God. It is the bringing of Christ and His: ideals in to 

all of life, that of the individual, that of the individ.ual 

in society, and that of society .. 

D• The c-ombined SUggestions on Methods Propos·ed to 
Promote Evangelism in Present-day Religious 

Education 

A. definite acceptance of Cn:rist and t..'he Cn:ristian 

way of life can be brought about by focusing eff'·ort to pre

c"ipitate a decision during the Easter season, by means of 

a decision day, at promotion time, in jioining the church,. 

or in taking some pledge of allegiance which indicates a 

forward step in the Christian life and purpose. It is sug

gested regarding the method of causing such decisions and 

making them articulate that the pupil write his own creed 

or code of the Christian life, that he study the life of 

Christ and write his own a: tory of the life of Christ, that 

he make an expression of his aspirations by means of hymns 

and prayer in worship. It is necessary to make the child 

conscious of sin and its meaning and power and thus bring 

him to an acceptance of the One who can keep him a.t his 

beat. Lead him to seek to be like J"esus and to do what 

Jesus would do in every situation which he meets. 

There are various influences ~hich might contri-

bute toward developing the Christian character of the child. 

It is eminently important that the teacher be a vital and 

dynamic Christian who communicates the Christian life by 
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example and by the influence of an exuberant Christian per

sonality. The teacher is to be·able to stimulate and guide 

the child to meet his life experiences with Christian at

titudes and to evaluate them according to Christian prin

ciples. The child. grows in the Christian life by living :inc 

a Christian atmosphere and having fellowship with more ma

ture Christian friends. He becomes a Christian by j,oining 

in Christian projects of service, worship, study and recrea

tion with a group all motivated by Christian ideals and pur

poses. This is social.education on the Christian plane. 
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PART II 

CRAPT.ER IV 

A Q;UESTIONNAIRE STUDY OF EVANGELISM AS. PRACTICED 
IN PRESENT-DAY RELIGIOUS EDUCATION 

A. Re-ason for questionnaire Study 

In a. study such as this, the theoretical side of 

evangelism can be better understood when it is considered 

in the light of actual experience. Since it is generally 

agree·d· that adoles·cence is the time for.· conversion,l::. and 

since the :people just past: or in the later adolescent per

iod are the ones who have been influenced by present-day 

religious education, this group would lend itself to such 

an investigation. Although there have been studies made 

by <Joe, Starbuc-k, and others on adolescent conversion,2 

such studies were made from the psychological approach, 

rather' ·than to ascertain the contribution of religious edu

eation to the evangelism of youth. Consequently this inves

tigation is deemed valuable and necessary in relation to 

the foregoing analysis of sourees. 

B •. Preparation of the Q.uestionnaire 

After reading generally on the subject of evangel-

ism,_ the· questionnaire was prepared. The purpose of the 

• • • • • • 

1 .. Cf. Athearn, W .. a .. , The Church School, P• l88. 
2. Cf. Starbuck, E .• D., The: Psychology of Religion, Chap

ters· XVI to XXI, inclusive. 
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ques·tionE:t is- to find out how widely the:· church, and partia

ularly its· program of' religious education, figured in pro

ducing the religious· experience which enables the individ• 

ua;l .to call himself Christian. In order to understand the 

significance of the answers to the questions seeking this· 

information, it is necess·ary to secure data; on the age, de-

nomination, and basic concepts which produced this experi

ence.. Allowance is made for progressive steps in the ex

perience of the individual and for his evaluation of his 

experience. The questionnaire followst 

The< questionnaire 

Your age_. Your denomination • ------
r. Rave you had a religious. experience, the result of 

which has enabled you to say that you are a Christian, 

--· 
II. What was the nature of this experience with reference 

to the f'ollowingt· 
A. Was it sudden, i.e., climactic?---~ 
B. Was it gradual?_. 
cr. How old were you? ___ • 

III. What part, or parts of the Church's program do you 
feel was most helpful in leading t.o this experiencef 
( Indicate by X) 
A. Bible study • 
B .• SUnday schoo'l"'Oiass study and diseussion _. 
a. Church worship • 
D. Young people's informal meetings ____ • 
E. Young people's society meetings _. 
F. Personal contacts witht 

1. sunday school teacher • 
2. :Minister • -
3. Ji.ny other- • 

-------------------------------------G. Prayer meeting ___ • 
H. Special church meetingst 

l. ~ssionary speaker • 
2. Evangelist _. -
3. Lecturer • 

4. -~Y other -----------------------------------· 
I. Any other --------------------------------------~· 
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IV. Where did: you make your decision? 
A. Young :peo:ple .. s society _. 
B .• Sunday school department worship . • 

1. Eaater • -
2. Decisior.l<ray • 
3. Special speaker- • 
4. Etc. - • c·. Sunday achool class • 
1. Class discussion • 
2. Personal talk wi thteacher _. 

3. Etc. ~----~~~--~~----------------------·• D'• Evangel is tic revival meeting • 
E·. Some other occasion - • 

-----------------------------
v·. Ifowp did you witness to your experience? 

A. Joined church • 
B .• Testified at a public meeting _. 

Nature o~ meeting -------------------------------· 
rr. Or -----------------------------------------------• 

vr. What effect did this experience haver 
A. On sin in your life? 

B. On consecration of your lifet 

c·. On change· of habits? 

D. On friendships? 

VII. In what sense do you consider Christ to be your per
sonal Savior? 

VIII. If you have had more than the one religious exper
ience, describe such and indicate their significance. 

IX. Do you wish now that your religious experience had been 
different.? -• 
A. Why? 

B. If so, how? 

X. If you have any additional remarks you would like to 
make on the subject of your religious experience, please 
do so on the attached sheet. (This is omitted here) 
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c-. Distribution of' the ~uea-tionnaires- and Returns-

As has already been mentioned, the ~uestionnaire 
peot?le 

was presented to later adolescents and a few older~ SUch 

a group within easy access was the student body and faculty· 

of the B:i blical Seminary in New York. One hundred thirty 

q-uestionnaires· were presented to all the resident students, 

some of the non-resident students, and only a few of the 

:faculty. This group is especially desirable for such an 

investigation because it is inter-denominational,, inter-

environmental, and representative. Another advantage in 

choosing this group is that they are able to analyze their 

experience and would appreciate the value of the s·tudy and 

so respond more readily and carefully. Of' this group there 

were one hundred two replies. TWo of these were found to 

be inadequate to the purpose suggested and are not included 

in the analysis. 

D. Remarks on the Nature· of the Returns· 

o-r. the one hundred reapendents, ten q:ualif'ied 

their· answer to the :first question as to whether they had a 

religious experience which enabled them to say that they are 

Christians, five o:f them calling it a process, four of them 

saying it was not definite or a single event. and one say-

ing, ttr think so. tt· But since these ten 'ilent on to answer the 

questionnaire as did all the others who replied ttyes tt, it 

can be assumed that they all consider themselves to be Chris-

tians. 
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Because- of the subjective· Il'ature of' evangelism, 

and because of the :possibility of variety and imiividuality 

of the answers, and because all of the questions on each 

questionnaire were not answered, it is difficult to classi

fy very closely the replies to some of tha questions. 

The analysis of the investigation will be pre

sented topically in the order of the questions. Some of 

tne topics will be combined when this seems advisable. 

N. Analysis of the Questionnaires 

1. .Age of Respondents 

There were ninety-two def'inite statements of age. 

The average of' all the ages is 2?~7 years. These ages 

range· f'rom nineteen to seventy. Fifty of them are between 

19 and 2~, twenty are between 26 and 30, twelve are between 

31 and 35, five are between 36 and 40, and f'ive above 40. 

This indicates that at least half of the group actually are 

later adolescents, seventy-two :percent are 30 or under, and 

eighty-two percent are 35 or under, leaving eighteen per-

cent over 40, or ages unknown.. Therefore, eighty-two per-

cent of the group, at least, have been influenced by the 

newer educational methods which have been inaugurated in 

the present century and which have influenced religious· edu-

cation. 

2;., Denominations in Relation to the Nature of the Experi
ence, and the .Age at the Time of· the EXperience 

There were twenty-three denominations represented 
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in the questionnaires turned in. Ih recording whether the 

experience was gradual, climactic or a. combination o-r both, 

the denominations will be grouped as follower Under Pres

byterian will be included the Northern Presbyterians of 

whom there are nineteen, the Southern Presbyterians of whom 

there are thirteen, the United Presbyterians of' whom there 

are nine, and the one from the Reformed Church in .Ameri.ca;. 

under Methodist will be included the Northern Methodists· of 

whom there are fifteen, the Southern Methodists of whom 

there are f'li>:tli~Ji'::-the Jrree· Methodists o:r whom there are six·, 

and the one from the Primitive Methodist church;: under Mia·-

cellaneous will be included the eleven denominations which 

only have one representative e:ach.. The table following· 

wili indicate the various denominations and the types of' 

experiences in each. 

Table 1. 

Denominations and Types of Experience 

D.enomina ti on Gradual Climactic Both 'r'otal 

Presbyterian 30: 5 7 42 
Methodist 10 12 4 26 
Baptist 5 2 2 9 
Lutheran 5 1 6 
EVangelical 3 1 4 
eongrega ti onal 2 2 
M1 scellaneous 6 3 2: 11 

TOTAL 58. 26- 16 100 

There were seventy·eight who reported their age 

at which this experience took place or began to become real 

to them. Several people gave two or more ages at which the 



-71--

experienceij took place. In these instances, the present 

writer arbitrarily used the earliest age given, which 

probably is the age at which the person joined the church. 

The· average age of those having a gradual experience was 

found to be- appro-ximately thirteen and three-sevenths:, that 

of those having- a climactic experience was found to be· ap

proximately sixteen and one-seventh, and that of those hav• 

ing a combination of" gradual and climactic was· found to be 

about thirteen and three•fourths. 

These· figures indicate· that the gradual exper

ience is the most common, and that the average· age for this 

type of experience is earlier than than for the· c·limac·tie 

or combination type of experience. 

3~ Parts of the Church"s Program Found to Be Most Helpful 
in Leading to the EXperience 

The returns on the part of the church t s program 

in producing the religious experience which enabled these 

people to call themselves Ghristian reveal several inter

esting things. First, the extreme importance of the home 

was manifested in that although this was not included in 

the questionnaire as a possible answer,- yet it was added by 

more than half of those who responded. Another influence 

which is being found to be effective is the young peoplets 

conferences. This was another feature vbich :played so im-

porta.nt. a part that it was added by several of' the group. 

It. is also no.teworthy that the minister and evangelists have 

been indicated as having more influende than Sunday school. 



teachers- and young people's leaders and groups,. The in

fluences which were enumerated_ as having been most signif:-

ieamf in the experience of these individuals will be pre

sented in the :following table in the order of their numeri-

c:al importance. 

Table 2. 

The Parts: of the Churah''s Program Most S'ignificant 
in the rndividua.lt-s EXperience 

Inf'luences T:J.mes cited 

Home and parents- 52 
Minister 46 
Church worship 37 
EV:angelis t 36 
Bible study 33 
Sunday sehool teac-her 29 
Sunday sehool class study and discussion 28 
Young People's society meetings 19 
Missionary speaker 17 
Prayer meeting 15 
Young- people"s conferences 14 
Young people "s informal meetings 10 
Bible professor and cla.sse5 8 
Friends 8 
Ca techetical class §, 
Entire church's program 4 
Testimony of converts: 4 
College prayer group 3 
Young- people"s leader 3 
Oxford group 3 
E. Stanley Jones . 2 
Leciturer 2 
Others mentioned oncet Christian workers, 

Revival meeting, :Board secretary, Older 
people, Chureh secretary, Gospel team. 

These figures indicate tha. t the: hotne should be 

considered to be a part of the church's program, and that 

its cooperation should be definitely solicited in evangel-

izing the youth. It also shows that, in order, the minister, 



church worship, and evangelists are doing more to evangel

ize the, youth than the pa.rt of the program of religious 

education w.hich deals primarily with youth which should be 

producing these results. 

4. Place Where Decision to be a Christian Was Made, and 
!row It Tas Made Public 

Aside from evangelistic revival meetings and 

p·rivate decisions, there has· been found to be a great va

riety of places where the deeision to be a Christian w.as 

made':• The results of this analysis are tabulated as fol-

lows: 

Place 

Table $. 

Plaaea Where Decision to Become a 
Christian Was Made 

Number 

~rtv~~~~g ~ 
A1 one in room 20 
Personal talk witht Friends, minister, 

Bible teacher, conference leader, par
ents, college teacher, college pres.i-
dent 15 

Entirely gradual, no particular place 8 
Church service (Easter - 2} 7 
Decision day 4 
Young· p·eople t s conference 4 
sunday school (Easter - 1) 3 
Others mentioned oncer Class discussion, 

college prayer meeting, mission, reading 
Pilgrim's Progress and the Bible, at work, 
in a grocery atore, at missionary confer
ence, Dr. Jones•· meeting, Catachetical 
class:, Thanksgiving service,. prayer meet-
ing, summer camp meeting. 13 
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This investigation is· significant to religious 

education. It shows that decision days have, as· yet, not 

been very effective. It also indicates that personal 

counseling has- not been as successful in influencing: de

cisions as revival meetings,. and that practically as many 

decisions have· been made alone, without any particular urg

ing and in regular church services, as at revival meetings. 

The pitifully small number of instances where any part of 

the program of religious education has been effective is 

cause for concern as to the efficacy of present-day reli

gious education methods of evangelism of youth. 

Thirty-five· of the individuals witness to their 

decision to be a Christian by joining the church, twenty

f"our by testimony at public meetings, and twenty-three by 

both joining the church and public testimony.. Eight indi

cated that their decision was evidenced in a f"uller conse

cration of their lives, another attended more than the reg

ular Sunday church services,. four others made their decision 

known to friends and f"amily, and five did not indicate any 

att.empt to make their decision known. Several who stated 

that they had witnessed at a. public meeting added that they 

already were church members. 

The f"act that. the decisions were in most cases 

witnessed to in some way leads to the conclusion that this 

is desirable in order to give concreteness and definiteness 

to the decision to be a Christian. 
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5 •. The· Practical Effects of' Becoming a Christian 

a. The Effect on Sin 

The answers to this question are indicative of 

the fact that in a large number of cases, regardless of the 

type of experience, it had a definite and direc~ relation 

to sin in the life of the individual. Thirty•thre~ respon

dent~ state that they had release from present sins and 

forgiveness of past sins. Along with this sense of for

giveness many felt a new sense of power through J"esus Christ 

to overcome sin and temptation. There were three who stat

ed that their experience did not, to their knowledge, have 

any connection with forgiveness. Twenty-nine others were 

made more conscious of sin and came to abhor it. TWo more 

said that it was not an immediate result of their earlier. 

experience, but it was somewhat later that they became con

scious of sin. Ten of the answers were to the effect that 

the individuals made an active attempt to get. rid of all 

sin in their lives after the time of the experience. Three 

others became more spiritually sensitive and more interested 

in spiritual things, so that as a result sin diminished from 

the: life. 

These figures· signify that at least a,eventy-two 

of the one hundred respondents consider that sin is incon

sistent with the Christian life, and that its guilt. and ac• 

tual presence should be removed. They show that conscious

ness of sin is one of the factors in becoming a Christian 

which must be taken into consideration. 
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b. The Eff'ect on aonsecra.tion of Life 

This group of respondents who are definitely in 

Christian work or preparing f'or it may have a somewhat dif• 

ferent experience in regard to the question of consecra~ 

tion than the average lay Christian group. There are 

forty-thre~ who said that their religious experience had 

led to full time consecration of their lives to Christian 

work;· eigh-t said that consecration to life service came 

somewhat later·;: eighteen said that they made a. deeper con

secration and that they were more diligent in their deYo

tional ha.bi ta;· six said that their consecration had been 

gradual and eYer growing; and seven said that their exper

ience had giV"e·n them a goai and a purpose in life. · Several 

remarks in connection with this question indicated :that the 

real and significant religious experience came w.hen they 

were willing to fully consecrate their lives to ChJr.tst. 

Whatever the nature of this group, their exper.• 

ience which led to consecration would indicate that there 

is some connection between the Christian experience a.nd 

full. a.nd deeper consecration of life. 

c. Effect on Habits 

There were only fifty-four answers to the ques·

tion on habits, and there was considerable overlapping in 

the answer& which makes them difficult to classify. The 

main changes made by half of the group were gradually for 

the better, while a fourth of them said there was a very 
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noticeable change,some of them mentioning certain habits 

which were immediately dropped because they were' hinder

ances to the Christian life and were not in keeping with 

its spirit. Eight of the group did not recall any change 

or need of change bec:ause they had grown up with Christian 

habits. Probably several who did not record anything on 

this question had the same answer in mind as this last one. 

A considerable number mentioned that their habits of prayer 

and Bible reading had become more regular and precious af'ter 

becoming a Chris-tian. 

These answe·rs: indicate that if a person is a 

Christian he wants· his habits to conform with the ideal for 

the Christian life. Since some of the persons who did not 

feel it necessary to change their habits and yet had an ex

perience of becoming definitely Christian found this neces

sary, it may indicate that being a Christian is not always 

a coroiJ.ary of having Christian habits. 

d. The Effect. on Friendships 

The experience of becoming a Christian caused 

twenty-two to choose their friends among Christians, six 

to definitely change their friendships to an entirely dif

ferent group, eleven to have a much higher ideal of friend

ship and to appreciate real spiritual friends much more, and 

two to have more and finer friends. With the ten who re

ported no change in friendships because they had always had 

Christian friends, this makes fifty-:four who reported on 
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this question. s·ome of the· q_ua;lifying statements: regard

ing the attitude toward friends were that they wanted all 

.,; their f'riends to be Christian, that they were much more 

caref'ul whom they chose as: intimate friends, that they· were 

capable of much deeper friendships, and that their more 

"'worldly,... friends gradually dropped them if they too were 

not brought into this rela.tionship with Christ. 

These statements: show that there must be some 

value in Christian friendships aside from the fact that 

they are s-ocially desirable, namely, that this fellowship 

challenges and helps one to keep to the Way which he has· 

chosen to follow. 

6. The Concept of Christ as a Personal Savior 

Since it is an objective of religious education 

~to develop in growing persons such an understanding and 

appreciation of the personality, life, and teachings of 

Jesus as will lead to discovery of him as Savior •• • wl, 

the questionnaire sought to ascertain the meaning of the 

concept of Christ as Savior in the experience of the indi

viduals.2 It. was: found that fifty-four respondents defi-

nitely mentioned that Christ. is their Savior from sin, and 

nineteen others mentioned that He is their salvation, mkk-

ing· seventy-three who presumably connect Christ in their 

• • • • • • 

1. T.he International Council of Religious Education, The 
Weekday Church School, Bulletin No. 601, p. 8. 

2. See ~uestionnaire, question number VII. 
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experience with redemption from sin. Eight others who did 

not actually include any reference to sin or salvation im

plied such when they called Christ the Power and Motivating 

Force in their lives. Other single ideas will be included 

in the composite definition which follows. 

When all the thoughts' on the Saviorhood of .Tesus· 

are brought together, it is seen that nearly all the as

pects of His personality have been mentioned. The respon

dents consider Christ to be their personal Savior in that 

He is their Redeemer, Savior, Master, Protector, Fti'end, 

Comrade, Companion, and G'uide. Jfe cleansed and justified 

them from all sin by H1s death on the cross; ·Ire J?Urchased 

Godts forgiveness; He is the propitiation for their sins;; 

He lived and died for the salvation of all men; Ire is their 

Deliverer as far as poss·ible from the consequences of past 

sin; He is their hope of eternal life; Re saves from daily 

sin; He frees from sin's power; and He is the Way of recon

ciliation with God. They also consider Him as a personal 

Savior because Ire gives power to overcome temptation and 

meet suffering; He enables· one to live a victorious life;. 

He is the source of real life and strength in this· world; 

He is a personal spiritual force in one's life; He is the 

giver of abundant life; He brings one into personal rela

tionship with God; He makes one a child of God; He helps 

in daily tasks and problems; He reveals life with peace, 

joy, and purpose; lie gives a new outlook to life and new 
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vision; Ke teaches th~ only way o~ lifer He Wins and ener

giz-es onets life by His constraining love;: He is One whose 

love never faileth; an~ !fe proVided and provides for every 

need. 

In these answers· Christ, is brought out as being 

Savior in His relation to the pardon o~ mants stnsr, in His 

enabling to overcome present sin, in His revelation o~ the 

personality o~ God, in His making access for man to God, 

and in His guiding presence with man. 

7 •. Other EXperiences c·onsidered Significant 

This questio.n "&:to whether the individual had had 

more than one significant experience was so stated tbat the 

respondent did not need to ~eel obliged to answer it. Con

sequent!~ there were twenty-two who did not answer, probably 

feeling that there was nothing especially signi~icant or 

outstanding to tell. Twenty-four said that their experience 

was constant and continual, ever growing; and. twenty-two 

others sai.d they had too many to recount, perhaps enumerat

ing one or two which were especially important. Eighteen 

respondents definitely mentioned one other experience, seven 

told of two later experiences, and five explicitly related 

three experienc~s. , Most of these experiences occurred a~ter 

the individual had joined the church, while some of them 

were after an early emotional experience w.hich had not had 

real significance at the time. 

In order to describe these experiences, four o~ 
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them indica ted: that it has been an ever deepening exper

ience and eleven of them said that it is a continual growth. 

Th.erec were thirty-two who mentioned that their later ex

perience was one of consecration of their enctire life for 

the ministry, for missionary service, or for full-time ser

vice. Ten others said that they had made one or more re

consecrations ot their lives at various times. Some of 

these and others too, making thirteen all together, said 

that accompanying this experience of consecration or at an

other time they had definitely felt the infilling of the 

Holy Spirit. TWelve said that at this time or another they 

had come to realize the full meaning of Christ as Savior. 

Five of the respondents described how they had drifted away 

from the spiritual life and il} a later experience had re

turned. 

These statements regarding other experiences in 

the life of -the individual indicate that there may be sev

eral vitally significant religious experienqes, the most 

frequ-ent being a fuller consecr~tion for service to God. 

They indicate that these may be· daily experiences in as· much 

as the individual maintains a vital personal fellowship with 

God and makes daily consecration of his life. They show 

that. it is not enough to bring the child to the place where 

he becomes a church member, because there may be other ex

ceedingly meaningful experiences later on;: and even his orig

inal experience may acquire a fuller significance as he be

comes more ma~ure in the Christian life. They reveal that 



-82-

the religious· life and its concepts are progress·i ve in sig-· 

nificance to the individualt and that his new pxoblems 

which he has to face as he has larger responsibilities and 

wider experience may call forth deeper and more heart-search-

ing experiences with God. rn other words, the work of e'Van-

gelism is never safely considered finished even in the case 

of one individual. 

8. The ... tttti tude of the Respondents toward. Their ·own EXper
ience 

Of the fifty-eight respondents who said their ex

perience was gradual,. th:i·tty-one said that they did not wis:h 

it were- different. because the process is worthwhile, it made 

the relation to God stable, it enables the individual to 

understand otherst doubts, it allowed time for thinking and 

for necessary training, it abides, i_t is specific enough; 

and one said he was glad that a radical change was· not neces-

sary. A few· others who said that they did not wish their 

experience had been different qualified their answers by 

saying they wished that they had had more faith and courage, 

that they had upderstood earlier that it is possible to have 

such an experience in faith without entirely understanding 

everything in it; and another wished that it had been more 

continual. ·Twenty-three said that they wished the exper-

ience had been different. Four of these wished it had been 

earlier because they regretted the delay and that they had 

not been more useful earlier in life.. Ele.ven wished the: 
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experience had been more de:fini te and concrete·, more force-

ful and real, a more outstanding and vivid event because 

the earlier experience was not. significant enough, because 

one would be able to point to the time when he had been 

saved, and because hew ould be better able to understand 

the meaning of being a Christian. Others wished their ex

perience had been deeper and more complete, that it had 

been more progressive and with less slumps, that the moral 

issues had been emphasized more, that there had been more 

Chriistian fellowship and nurture, and that there had been 

more counsel which would have avoided mor1Hd introspection 

and doubt. 

Of the twenty-six individuals whose experience was 

~limactic, eleven were satisfiea with their experience be
as 

cause, .. one said, ttsuch an experience gave impetus and a new 

motivating force, grounded me in the knowledge of the power 

of Christ to save and to guard from sin.,... Another felt .. that 

such an experience was necessary to shake him out of his· com-· 

placency. A third, although satisfied with the experience, 

wished it had been sooner. Six others wished the experience 

had been earlier in life because it would have saved wasted 

years in high school, because certain sins in one peraonrs 

case and a year of skepticism in another~s might have been 

avoided, and because it is desirable to be led into a fuller 

knowledge and richer fellowship earlier. Seven who wished 

the experience had been different ex-plained that it was 
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their part of the bargain with which they were dissatis·

fled, one wishing·he had not drifted away after conversion, 

one that he had been more surrendered and done more for 

Christ and prayed more, one that the glory of the experi

ence of receiving the :Iroly Spirit. had been maintained, one 

that he had been more faithful and aggressive, one that he 

had been more cons·ecra tea, one that he could have the abil

ity :fo appropriate all the promises, and another that he 

had not made some mistakes·. 

o:r.· the sixteen whose experience.was a combination 

of both the gradual and climactic, there were five who did 

not wish it had been different. Another qualified his an"". 

*r· saying that it was necessary that way, but that he wished 

that he might have been more earnest from the beginning. 

Five wished their experiences had been different in order to 

have saved wasted time and defects and to have been more con

secrated, and in order to better understand the ttChristian 

experience. rr Another of this group wished that he had be

come a Christian at the age of eleven when he joined the;· 

church instead of six years later, another·that he had not 

broken his closer fellowship with the Savior at times, and 

another that his experience had been a more definite turn

ing from sin. 

Of those having a gradual experience, almost half 

were satisfied with their experience and about two-fifths· 

wished that it had been earlier or more definite. Of those 
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having· a climactic experience, about two-fifths of them 

were satisf"ie~ while half of the·m would have preferred to 

have had it earlier or that they had been more faithful. 

Of those having a combination of gradual and climactic ex· 

perience, a third of them were satisfied and a third would 

have preferred it had been differen.t, giving reasons simi

lar to the others. 

The impihications from these replies are that any 

kind of an experience may be entirely sati sf"actor!l to the 

fndividual, depending~ on his type of personality and his 

background; that a gradual experience is more cornmon than 

a climactic experience;- that whatever the nature of the ex

perience, aare should be taken to make it significant to 

the individual; and that it is desirable to definitely be

come a Christian in the earlier period of adolescence in 

order to save possible years of usefulne·aa •. 

9'"' Interesting Addi tiona;l Remarks by the Respondents 

The majori~y of the adiitional remarks have been 

incorporated in the previous treatment where they applied. 

But some of the remarks which make significant suggestions 

for evangelism will be included here. In speaking of influ

ences, one person said that he could not remember a time 

when he did not know Christ and want to please Himr another 

said that he felt that a growing process i~ a vitally Chris

tian home is the beat means of conversion;: and a third adds 

that Christian influences make one sensitive for actual 
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decision time. Although s·ome felt tha. t adverse influences

had caus·ed them to drift away from their original exper• 

ience, tnre~ of them said that it wasn~t until they had to 

grapple with unbelievers who challenged their faith that 

they themselves really came to a vital experience with 

Christ. One pers·on stated that joining the church was not 

an inner experience of· much consequence, but that it served 

to keep him within the sphere of Christian influences which 

was valuable. Another gives warning of a danger when he 

says, tt-r. have considered myself a Christian since r was 

twelve, but discovered recently that I. was accepting some

thing handed down which was not my own.tt-

Three were particular to mention the importance 

of Bible study which revealed the :Master and gave a.n i.ncen

tive to change a sinful life, which led to an experience of 

receiving the Holy Spirit and which has brought @any o~ the 

greatest experiences through obedience. There were two who 

remarked that the important thing was to know one was saved, 

and that the means does not matter. Others believe that 

there is too great a lack of personal workers, and that 

there is too much of a tendency to take the experience of a 

child reared among Christian influences fo~ranted. One 

person· said on this suaj·ect·, "The personal interest of an 

understanding and vital Christian could have saved much 

wasted time by committing me to a greater degree of consecra

tion and discipline • ..- Another individual said that he does 
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nat approve of' any kind of' coercion such as signing pledges 

and resolutions and similar devices, because they set up a. 

conflict in the life of a. person who finds that he is un

able to keep them. Instead of these, he w·ould sugge·st in

spiration with suggestion, humility, a sacrifici-al spirit, 

tender love, and sympathy which correct one and stimulate 

him to his best. 

Thase a.ddi tiona suggest that a Ch:ct stia.n envir

ronment may make a valuable contribution to the life of the 

individual, that a. person needs a faith which cannot be 

shaken by adverse influences, that Bible study ~an bring a 

person to a real experience with Chri.at, that personal 

counseling is often quite necessary, and that as far as 

possible such methods aS' will lead to conflict within the 

personality of the individual should be avoided. 

F. Summary 

This questionnaire investigation reveals that 

evangelism is effective in adolescent experience; that a 

gradual process of' becoming a Christian is moat common, al

though a. considerable number have had either a climactic 

experience or a. eombination of the two; that the moat in

fluential factor in bringing people to decide to be Chris

tian is the home; that methods of eva~gelism in religious 

education have not been sufficiently effective in ::actually 

bringing about a decision to become a Christian, but that 
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this has been left to the church, the minister, or an evan

gel~st; that the decision should be evidenced by some out

ward expression; that sin has had to be dealt with in most 

oases by accepting Christ as Savior; that a fuller conse

cration of life is involved ih the Christian experience; 

that habits and friendships may be effected when one be

comes a Christian; th~t there are apt to he more :e~~ri

enoes than one, these later ones being more significant 

sometimes than the first; that the two greatest reasons 

for any dissatisfaction with the religious experience were 

because it had not been significant enougp. or elset~that' it 

had not been early enough;: and that the environment, the 

B'ible, and personal counseling may be instrumental in lead

ing to a decision. 



SUMMARY- lU~ CONCLUSION 



SUMMARY- AND CONCLUSION 

A. Restatement. of Purpose and Procedure 

rt was the purpose of' this study to determine 
I 

the importance of' evangelism in pr_esent-day religious: edu

cation, its place in religious education, its meaning, how 

it is to be accomplished, and how effective the methods 

now in use have been. 

The study was conducted in two parts. First, the: 

writings of' eight prominent religious educators were studied 

and their views compared and syntbesized. Second, a ques-

tionnaire was presented to a group of later adolescents, and 

their experiences in regard to evangelism in present-day 

religious education studied. The implications of this two-

fold study with respect to present-day evangelism and reli-

gious education will be presented now. 

B. Implications with Respect to Evangelism in 
Present-day Religious Education 

As a result of' this study there have been found 

certain implications regarding- evangelism which are impor

ta.n·t to pres._ent-day religious· education. These are divided 

in accordance with the two methods of' investigation--the 

foundational study of' sources and the questionnaire investi-

'gation. 

-90-
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1. Implications Resulting from the: Analysis of the Writings: 
of Present-day Religious: Educators 

(1) EVangelism is not a separate function of religious 

education, but rather it is involved in all the methods of 

religious education as their ultimate objective. 

(2') EVangelism is a tremendous task conceived as aim

ing to Christianize the individual and society. It is the 

whole process of education in the Christian life and the 

consummation of this process in a definite eommfital of the 

indi vidual'"s life to Christ who saves: from sin and to His 

way of life reaching out into the wider relationships be-

tween individuals and groups. 

(3) The methods of evangelism have not been treated 

sufficiently or fully in religious· education. Method has 

largely been left for the individual religious educator to 

work out for himself by trial and error. He has been expect

e.d to transmit his own experience by some P.JYsterious pro-

cess. 

( 4) Evangelism should be accomplished without the neces·-

ai ty of an emotional, cataclysmic conversion experience •. 

This is considered possible because the child is· to be reared 

among Christian influences and is never to know himself to 

be, anything else but a C::'lristian. This is termed education-

al evangelism. 

(5) There is a wide difference in opinion as to the 

place of an experience of the atoning work of Ghrist in the 

life of the individual. croe does not believe it is necessary; 
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he' c'Onsiders it to be detrimental to development of' Chria·

tia.n character by educational methods. ·,r Vieth, Weigle, and 

Athearn believe tne redemption through Christ~s death is· 

essental to the experience of becoming a Christian. :Bower. 

Betts, Coe, and ffartshorne make no reference to the work of 

salvation. except by implication when they definitely op

p·ose a c·limac:tic: e-onversion experience,. and these four tend 

distinc·ly toward a social gos:pel. Hartshorne intimates that 

the thought processe&. during worship may include a;; mild re

alization of atonement as it affects his actions~ 

( 6) The principle method of evangelism is that: of 

growth in Christian habits and ideals by participation in 

Christian soc:ial enterprises. Christian habits· and Chris

tian living are considered by s;ome as indications of the 

fac·t that the individual is a Christian. 

(7) There is general agreement that worship is an im

portant method of bringing the individual into personal. con

tact with God. rt is expeeted to be a means of bringing 

the child to realize that he is cooperating with God and 

Christ in any of his undertakings·, and to have a sense: of 

fellowship with Him. 

( 8} There should be a personal decision to acknowledge 

Christ as one•·s r:deal, Companion, Master, and Lord, and a 

definite pledge of' onets life to the Christianizing of all 

socia.l relations. Th.e trend is toward a humanistic striv

ing to accomplish the ideal in individual habits and the 
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(9) These decisions ·may be secured by the f'ecuaing of 

efforts- leading to a decision day, perhaps at Easter time. 

Other methods leading to decision are Blble study, making 

a;_ e·reed, or other praJ·eats-, and response to an invitation. 

The major emphasis is on the influen.ces preparing for a. 

decision, such as cooperative ac.-tivi ty, singing of hymns, 

contact with mature Christians, and being influenced by the 

personality of a vitally Christian teacher.. There is very 

little said in regard to how the decision is actually to be 

clinched. 

( 10) The idea of growth in Christian character and 

habits- involveS' certain elements of choi.ce, which become 

Ilrogressi:vely significant with the advancing years of the

pupil. It. is believed that the choices: are conditioned by 

habitual ac:tivity which has been developed. through nurture 

under Christian influences. 

2 .. Implications- Resulting from the Q.uestionna.ire Investiga
tion 

( 1) The honie· is the most i'nfl uen tial element in making 

the individual a Christian. Young people's conferences· and 

Bible study also have made an important contribution. 

(2) Individuals other than youth leaders are, for the 

most part, bringing· the pupils to the place where they def'-

ini tely decide to become Christian. This seems to indicate 

that sunday school teachers· and young people"s directors 
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nave' not e.onsidered· the actual securing o:f decisions as

their duty; or else they have not felt su:f:ficiently pre

pared :for the tasli::. 

(3) Sin and salvation have been considered as- :fac:tora 

which had to be dealt with in the experience of becoming a. 

Christian. The experience made many of them conscious of' 

sin. Ii1 rela.tion to this sin consciousness, the individua;~ 

came to know and accept Christ a.s his Sa vi or. 

(4) ffabits did not always need to be changed, unless 

they were unchristian. But those who had what they consid-· 

ered Christian habits, did not consider themselves Christian 

necesaari;ty .. 

{5) Christian :friends help one in hi.a Christian life 

in leading· to decision amr in helping keep one true to his 

decision.. Real spiritual :friendships- bec·ome better appreci

ated when one definitely chooses to be a Christian. 

(6) There are many experiences which are significant 

in the Christian li:fe, and these are a~pt to be progressi.ve 

in their importance. TWo of the most c:ommon o:f these are 

the receiving o:f the ffoly S.Piri t and a fuller consecration 

o:f the life to Christian work. 

( 7) Whenev-er a decision is made in relation to the 

Christian life, the outward express:Lon, such as joining the 

church, should have a real inner significance to the individ

ual. 
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c::. C:ri tical Estimate: 

A concept of evangelism which involves both t-he 

ind1 vidual and society is acceptable. But the present 

writer does not feel that the individual can adequately 

he-lp to Christianize society without first having received 

the power and incentive to do so in his own li:f'e. Bes:i.des:; 

apart from Godts regenerative power, there is a danger of 

exalting the ability of' the individual, and he is apt to 

be trying to lift himself Wby his own boot-straps.• 

It is- possible -r.er t..lJ.e: individual to receive

Christ without over-emphasis on emotion, although some emo• 

tion is in accord with life itself and makes the experience 

deep seated when it involves the heart. The use of wor

ship and service have been suggested as providing opportuni

ti.es for emotional outlet, but these are not enough with

out the realization of the meaning of Christ in securing 

onets salvation. r·t is not true to the Biblical conception 

of personal! ty t-o say that there is no need for the atoning 

work of Christ;: since all have sinned and fallen short of 

the glory of God.(Romans- 3:21). As Vieth says, there is a 

sense in which sin and willfulness are in everyonets life 

regardless of all the Christian influences surrounding him. 

The questionnaire study does not bear out the 

view that a person is always a Christian if his: habits and 

conduct are Christian to t..lle observer. There certainly is 

a real place for the development of Christian habits and 

character in the child's growth, but, nevertheless, there 
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seems to be a plus which he acq_uires when he realizes- what 

Christ has done f'or him and accepts Him as his Savior. This 

is the dynamic: influence which sends the individual out to 

win others, and ultimately will bring in the kingdom of God. 

There is real value in the influences suggested 

:for evangelism, such as worship, decision days, Bl ble study-, 

making a creed, and coming in contact with other Christians 

in a cooperative. Christian proj'ect activity. But the mat-

ter of invitation has· been lef'"t rather vague. Tf mass:-evan-.

gelism is so largely in disreput.e., it seems as if' the.- only 

alternative. would be personal invitation whic-h should be the 

responsib,ility o:f every Christian leader and layman. The 

writer feels that suggestions as to this method of· evangel

ism have not been developed fully enough~: and that its im

portance and potentiality have not been realized. The sug

gestion as to the importance of the home and of young peoplets 

c-onferences is a valuable addition to the methods suggested 

in the sources. Both these agencies s:hould be enlisted in 

the evangelism cC youth. 

It haS' been made plain that. the religious experi

ence is a continual process and is. never finished. This 

statement in the sources has been verified in the question-

naire study. The suggestion for a decision day which is 

known as '7orward Step Daytt is valuable in this connection. 

This allows for different stages of growth within the same 

group. 



In conclusion, the study haa led the writer to 

regard the definition o'E evangelism given in the Introduc:~oo 

tion to be adequate:. It. is the presentation o:f the Chris·

ttan message:, or Gospel, in such a way as to make Christ a 

personal factor as Savior a.nd Lord in the life of the; indi

vidual by his own conscious choice of Christ: and his com

mitment t'o the Christian life. So conceived, present~day 

religious education must of necessity be evangelistic. 
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