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CHAPTER I

INTRODUCTION



CHAPTER I
INTRODUGTION

As The Field of Study

The moral development of children and young people has ale
ways ﬁaon a matter of great concern io parsats and te educational,
civil, social, and Christian leaders, Beginning in colonial days,
educafi.an in America included moral objectives and there are evi-
dences of continuous efforts to solve the problems of moral education
by developing adequate programs and methods in the public schools,

The rise of a tax supported system of public education, une
der the American doctrine of the separation of secular and religious
‘functions, and the 1n¢reasing emphasis upom secular knowledge and
skills which was gradually erowding out religion, did not eliminate
moral needn from the system of education, ’

At the présent time there is an unusual interest in moral
education because of the universal recognition on the part of parents,
eduéatora, moral, civil, and religious leaders, that it is urgenily
needed, It must be added, hwevet. that the great problems involvad
in meeting this need ars not finally solved and may nevef be becauss
the solutions of one generation are genmerally ouimoded in the next
not only by new problems but by the new forms im which old problems
reappear,

The failure to develop adequate moral education is largely



due to the fact that there is so much diversity of opiniqn concerning
the whole qnéstion of morality and edusation. 1In the first place,
thers 1s lack of agreement as to what constitutes morality. There
are differences of opinion among individuals and divergent practices
in various social groups, In the second place, there is lack of
agroement as to the agents and methods of moral esducation., In the
third place, there is lack of agreement as to where the responsibili-
ty for moral education rests. 1Is it upon the home, the church,’the
school, or some other social agenocy! Since the educative process
involves all the influences touchlné 1ndividua1§. the responsibility
for the moral education of youth must belong in dus measure to each
agsnoy.

This brief statement of the general field of study leads us

to the,utatamsnt of ihe specific problem of this thesis,

B, The Problem of the Study,

" Historical study assiats in the understanding and solution
of present-day problems because of the perspective gained by looking
at former movements as historical unities and in relation to their
times. Whersfore in this study we shall undertake to throw light
upon present problems in the field of moral education by an histori-
sal approach to certain of its outstanding agents, factors, and
methods,

The history of moral education in the public schools of the
United States would require many volumes for a complete and éaiiafac-

tory record. If only the present problems in this field, with the



.
many theories and praciices, wers studied and interpreted, the projaect
would still be impossible as a thesis because of its magnitude, It
is also beyond the possibilities of a single thesis to cover all of
the aspects of moral education for any one period unless it wers very
short.

This study, therefore, will be limited, first of all, to
those phases of the question which come within the expressed iater~
ests of leaders in the public aschools, that is, moral education in
connection with state educationsl systems., We shall further limit
~the study particularly to pedagogical considerations, to the exclue
aién of such controversial questions as, Church versus Staté. and Pa-
fochial versus Public School, We have temporally limited the study
to the period betwsen 1871 and 1900, which begins with the founding
of the National Bducation Association and closes with the century, at
about which time, mamely in 1903, the Religious Bducation Association
was founded and moral and religlous education entersd upon an era of
intensified and distinctive expression.

Assuning that the annual addresses of educatbra recorded in
the Proceedings of the National Edueationuasspciation t:nlyfreproaent
professional opinion on educational metters, we have used these docu~
ments as the basis for this investigation.

In short, this thesis is an attempt to bring together in-
{ormation from a selected period and a sslected group in the hiastory
of education in the United States, and it is alaso an attempt, in the
light of the historical background, to clarify the essential factors
involved in the moral education of pupils in the public schools with

special refereonce to the relation of moral education to religious
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education and to the general educative process,

¢, The Method of Proecedurs.

The research for this thesis consisted in & thorough exami-
sation of the Proceedings of the National Education issociation, and
included all addresses obviously pertinent to the investigation and
also mény others whose connectiion was not so apparent. The investi=
gation of the latter brought te light much valuable material inm the
most unlikely piacea.

Analysis of the material so obtained has resulted in the
present plan of classification by topics as indicaté& 1q,£he Table of
Contents, Following a statement of the needs of mpral’edueatiou,
there will be a chapter devoted to a theorstical statement of the re-
lation of character education to gemeral education and to life as a
whole., Finally it will be the purpose of the a&thor 10 discuss
- agents and methods which will enhance the theory and practice of mo=
ral education in the public schools of the present day.

Not all possible roferences have been given in as muoh as
they nnmhqred dozens and scores on some of the topics, To avoid
cumbersomeness a selection has been made which it is believed honest-

1y represents educational opinion in any case.



CHAPTER IIX

EVIDENCES OF THE NEED OF MORAL EDUCATION



CHAPTER II
EVIDENCES OF THE NEED OF MORAL EDUGATION

In opening this study eof moral education in the period from
1871 to0 1900, we will first observe actual conditions from the educae

tors' viewpoints together with their reactions to them.

A. Social Conditions.

American democracy brought blesaingsvbu;\not unmixed with
abuses. Taking power from the tyrant and giving it to the tyrane
nized had not been a panacea.l Popular government was built wpon
the idea of the "separation of church and state, which forms the mare
rov of modern history” -« "the secﬁlarization of politics“z -- and upon
the idea of absolute reliéioua treedou.3 In this way "education in
general has come into the hands of the paopla”.z The ﬁultiplication
of sects.a the rapid outreach of physical science with 1t§ material

Y w0 TP S WD i D W D) 20N W W W =D D

Note: The number at the end of each reference gives the date and the
page of the annual volume whers found, E.g. (96:76) means volume
for 1896, page 76.

1 cf, Dougherty, N, G., School Superintendent, Peoria, Ill,,
"Do Our Public Schools Meet Reasonable Expsctations?® (96:76)

2 cf, Folwell, William W., President, Minnesota University,
"Secularization of Education.,” Abstract. (82:42,43)

3 cf, Cook, Johi.m;, Normal, Ill,, "The Schools Fail to Tsach
Morality or to Cultivate the Religious Sentiment.” (88:130)
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interasts.l and a change in public uantimentz allowed, where not ace
tually‘iegislating; the secularization of the public schools.3

Bvil conditions in soclety brought the suspicion and indicte
ment of many educators upon this seculariszing trend, The least that
can be said is that the two were parallel and contemporary.

Whatever the causs, conditions were bad enough and called
for remedy. In 1872 warning was given of the danger of the "decay
of social and civil morality” suppofted by a list of nationalgevils
~ including war, speculation, undermined family relations, immigration,
loose divorce laws, Tammany,lcqiporate’dospptiam,4 and four years la=-
ter the same voice deplored the scandals of Centennial year.s an-
other says, “America can underiake nothing without a scandal” whether
politics, railroads, banks, Wall Street, or law, and public éonseience

-6
apologized for the guilty and tried to free them from punishment,

1 ecf. Bartholomew, E, F,, Rock Island, Ill,,
®"The Spiritual Element in Education.” . (90:697)

2 cf, Cook, John W,, Normal, Ill,, "The Schools Fail to Teach
Morality or ito Cultivate the Religious Sentiment.” (88:135)

3 Cooper, Oscar H;, Austin, Texas, "The Superintendent and Good
ILiterature in the Schools,” "-—gecularization of education has re=
sulted from secularization.of.life and soscisty., The control of edu~
cation by religion has passed away, most probably forsver..,., Better
mediaeval superstition, with its lofty if mistaken spiritual aspirae

tions, than the dead sea of materialism,” (87:530)

4 (a) of. Mayo, Rev. A, D., Gincimnati, Ohio,

"Mothods of Moral Instruction in Common Schools." (72:18)
(b) cf, Fick, Henry H., Cincimnati, Ohio,

"Education of the Heart.” | (83:26)

5 of, layo, Reve A. D., Springfield, Mass.,  "“The Demands of
the Coming Century on the American Common School.” (76:27)

6 cf, Harrington, H, F., Superintendent, New Bedford, Mass,, "What
Should Be the Leading Object of American Free Schoolsi® (73:228)



Brutal crimes were decreasing but crimes of intelligence
such as forgery, counterfeiting, embe:;lament, perversion of trust,
food adulteration, bribery, ballot fixing, and political jobbery had
increased under the urge of the mors culiured passions of covetous-
ness, aubition, and extravagance.l In 1879 "a generation, sound in
neither body, mind, nor soul, and the next is no better", was diag-
nosed as the product of unbalanced emphasis on intellectual cultiva-
tiun.2 Educators blamed the parents in that they showed less shame
for rascality than for dullneas.3 Such were the ‘Seventies®,

i A list of thing; for which educaters, of‘the decadé fron
1880 to 1890, demanded moral remedy by way of education included: pube
1ic dishonesty, youthful depravity, rumblings of communism, wild theow
ries of social and private duties, political eorruption;4 youth's
sham politeness, dishonesiy, greed, apgculation. irreverence, fiivo-

lity,,lavlsasneaa;s incrsase of subtle crimes -~ forgery, perjury,

6
etco, the alleis~fairein~trade idea; 1immoral effects of high pres=

1l ect. Bittinger, Je Be, s&'ickly, Pa‘,
~ “Relation and Duties of Bducators to Crime.” (75:116,117)

2 cf, Partridge, Lelia E,, Philadelphia, Pa.,
Discussion- "Relations of the Kindergarten to the School.” (79:161)

3 Smart, James H,, Indianapoiis, Ind,, “The High School Question,”
“Tell a man that his child is quick to learn but that he is a young
rascal, and he will smile; tell him that the child is dull at his
books but that he is truthful and good, and he will frown.”(79:spl69)

4 of, lMayo, Rev. A, D., Springfield, Mass.,
“Object Lessons in Moral Instruciion in the Common School.® (80:9)

5 c¢f, Raab, Henry A,, State Superintendent Public Instruction,
Illinois, *"Primary Education: What and How?® (83:16,17)

6 of, Fick, Henry H., Cincinsati, Ohio,
“Education of the Heart." (83:27)
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surs living, national conceit of wealth and superiority, evasion of

~ law, more slackness in training each genaratian;l shanm, deceit, ‘'smart-
ness® of close bargaining, childeruled faniliea;z emphasis on mohoy
valué of education, commercial growth outdistancing spiritual conttol?
crime inorsase due to greater freeness and crowding of the city.4

1
"Ill fares the land t0 hastening ills a prey,
When vwealth accumulates and men docay.f

And that sums up perfectly what obaervant'aehoolmon thought of the ine
creasingly wicked ‘Eighties°.

The snccéeding deéade, 1891 to 1900, continued the process
of "losing sight of the funﬂamental ethical principles that hold so-
clety together?;s machinery was making men laszy phyuically;6 the gene-
ration was "lacking in idealism” and "given to scoraful materialiam.”7

A spescific case was citeda of a religious service held by x

an eminent New York minister and his choir in Tombs prison for a cone

1 cf, Kellogg, ¥rs. Bva D., Boston, Mass,,
“Needs in American Education.” (84:134,138,139,141)

2 ecf, lMelonsy, Clarence E., School Superintendent, Paterson, N. J.,
*The True Objsct of Early School Training,®” (85:317, 313)

3 ecof, Cook, John W, Normal, Ill., "“The Schools Fail to Teach
Morality or to Cultivate the Religious Sentiment.” (88:130)

4 cof, Harris, W.T., Washington, D, C., "The General Government
and Public BEducation Throughout the Country." (90:487)

5 c¢f, Macalister, James, President Drexel Institute of Art, Sci-
ence, and Industry, 'Art Education in the Public Sehoolu.” (91:460)

- 6 ef, Todd, Samuel B., Sterling, Kansas, '
“Necessity and Means of Devsloping Individuality.” (91:669)

7 e¢f, Bellamy, Francis, of the °*Youth's canpanion »
“smericaniam in the Public Schools,” , . (92:62)

8 of, Packard, S. 5., New York Gity,
"The Religion of Morals as Applied to Business,” (94:966)
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fesaed forger in which the ¢riminal was lauded as like Ghrist. The
governament of that same city was being exposed as "vile and reeking",l
and the "greatest political criminal of medern tinéa”, while his trial
was in progress and guilt known, continued as Sunday School superin-
tendent, though that did not keep him from geing to Sing,Sing.z
. C, €. Rounds of New Hampshire, an educator prominent in the
Association, thought the "conception of a spirituzl universe" about
dead.s There was no ”hohest thlnking and practical common sense" in
publis life but inatead widéspread trickery.4 From such an authorie
ty as Jane Addams of Hull House came an indictment which would include
indirectly the educational system: "It is precisely on the undeveloped
morality of voters that municipal cérruption flourishes. Theirs is
largely the crime of ignorancevof what morglity is; they live up to
their highest consception.,” From this stafenent the point was prsssed
that the schools wers then making the next generation of voters and
busineas men whatever it was to be,

These opinions of conditions during the thirty years from
l&?l'to 1900 are significant as an evaluation by educators themsslves

of the-society and age which they were endeavoring to educate. The

1l c¢f, Packard, 3, 5., New York City, o
®Phe Religion of Morals as Applied to Business.™ (94:967)

2 of, Reference 1, page 968, (94:968)

3 of, Rounds, C. G., Plymouth, N. H.,
Discuesion= "The Incidental Method of Moral Instruction.” {96:418)

4 of, Rowe, H. M., Baltimore, Md., “Laws and Ethics of Business,
Duties of Citisenship, and Science of Wealth,” (97:822)

5 of, Evans, Margaret J., Carleton College, Northfield, Minmn,,
"Women's Clubs as an Educational Factor," (98:242)
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ideas and even the terms used sound surprisingly femilier in their
perfect similarity to the present-day 'viewing with alarm® with its
sigh for the 'good(?) old daya’. ” '

It is idie, in thg éresance of suck disclosures, to ask
whether the school should teach morality., That the founders of the
nation believed it....no one can d.oubt."l And se¢ we conclude that
‘not only the founders of the nation believed in morally-powered edu~

cation but so did leading educators of the late nineteenth century.

B. Educationsl Gonditions.

The questions which logically follow the foregoing presen~
tation of the ills of the periocd are: What effect had such condi-
tions upon education, and what was the condition of education itself

at the same time, In this section we present an answer thereto.

1. Secularization of Public Education
The early schools of New Englend, the first in America,
while not ecclesiastic in the technical sense, gave emphatic atten-
tion to character,z though their methods are somectimes laughed at to-
day. Their founders "never conceived the mischievous theory that re-

spect for the individu;tl conscience demands the expulsion from the

1 cf. Cook, John ¥., Normal, Ill,, “The Schools Fail te¢ Teach
Morality or to Cultivate the Religious Sentiment.” (88:130)

2 (a) of, Mayo, Rev. . D., Springfield, Mass., “The Demands
of the Coming Century on the American Common School," (76:21,22)
(b) cf. Richma, zamn' Washington, D. c.’ .
“Moral Training in the Elementery Schools,” (92:320,321)
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schoolroom of everything any man may declars sactarian."l Said Zale
2 -
- mon Richards of Washington, D. C,, )

; "It is a latier day notion
that pure morality = er, if you please, that sound reli-
glous instruction -~ is to be ruled out of our free elemen=
tary schools. ..«in these days of boasted improvement and
enlightenment we have become 80 refined and reformed(?),

- that in eome places the Bible, prayer, and even 'instruc-
tion in morals®, have been expurgated from the school
curriculum,”

We find two definitions of secularization. The first
meoans control by the peoble as political groups rather than as chure-
chessa‘ This does net necessarily connote the absence of religion,
because religious people may through secular conirol have schools
which include religious and moral training. In this sense the early

4
schools mentioned were truly secular, The second definition means
“no recognition of the religious nature of man, no confes~
sion of the existence of God, no use of the Bible or other
religious book, no song, prayer, or imstruction that could

jar on the conscience of the most thorough unbeliever in
the spiritual nature of man,”

and declares the trend and goal of the exirems secularistis,
The conditions of the second definition could grow out of
the first only by the secularization of the perscnalities of a majo-

rity of those in control == that is, by a "secularizetion of life"

- - -

1 ecf. Ihy&, Rev, A, D,, Springfield, Mass., "The Demands of
the Coming Century on the American Common School,” (76:21,22)

2 cf, Richards, Zalmon, Washington, D, C., ~
“Moral Training in Elementary Schools.” (92:320,321)

3 ¢f, Folwell, William W,, President Minnesota University,
“Secularizetion of Education.” Abstract. (82:42,43)

' 4 Mayo, Rev, 4. D., Springfield, Mass.,
®Object Lessons in Moral Instruction in the Common School,” (80:6,7)
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which extended clear beyond just the matter of meral education.l The
church ;nd religion are not things-ipwthemselves with power to make
schools or anything else of one type or another, They are expres=-
sions and asgenis of expreassion of the yeople, which fact causes us to
question the statement that "the control of educetion by religion has
passed away;...torever".l It is Fonceivable that a democracy of re-
ligious people controlling education aécnlarly instead of through the
church might have schools which gave religion a more suitable and ef-
fective place than those of any hierarchy ever did or could givoaz
Many notables, however, did not feel that the situation as
it existed was enough like this last conception to be blandly viewed.

3
Lyman Abbott, the famous editor and minister, saw "such a panic lest

e

1 See footnote in Reference 3, page 8. (87:530)

2 Folwell, William W., Preaident Mimnesote University, "Seculari-
zation of Education.” Abstract, "This secular position of schools
has not been the work of any party.of infidele or agnostics" or "of a
corrupt and decaying Christianity. It is an essential factor in the
purest, fairest Christien civilization the world has ever known., It
is not destructive in its aims and purposes, It is,...a great pro-
vidential fact, a movement in the great historic evolution of human

history."” (82:44)

3 Abbott, Rev, Ilyman, Editor-in=chief ®Qutlook", Pastor Plymouth
Church, Brooklyn, N. Y., ®The Democracy of Lesrning,” 'We have &~
greed that we may learn the language and literature and history of
every other people, but we must learn nothing of the language or the
literature or the history of the Hebrew people., We may study the
laws of Solon, but we must not study the laws of Moses, +-not the
history of the institutions and laws and literature which come most
closely home to us, It is true that these laws concern us more than
the laws of the Greeks or Romans; -—to whose(Hebrew) schools we can
trace ours as we can trace the oak to the acorn. We must not study—
Why? Because we must not study religion? Not at all: We may study
religion as much as we please ~= the religion of Greece, or Roms, or
India, or China, It is only the religion of the Hebrews which we
must not study. ..o« Justice, mercy, humility = that is the Hebrew
religion, - ..+ With two hundred lynchings in the past year, where is
the danger of overdoing justicel” (97:193)




15

religion should creep into our schools that we have put clauses in
our statutes and constitutions against it, and have arrayed judges at
the door to keep it out." Thq‘lamantable fact for lovers of democra-
cy was, sccording to Professor Barnes of Stanford University, that |
the majority had not desired the change but, having had thetrvaect-
fesr arbuaed,l they unwittingly played into the hends of the anti-re-
ligious minority, and the most serious feature was not the curricue
lar effect but the secularization of the child's own ideas of life.z

Which thought leads at once imto our next topic.

2. Deminence of Mental Training.

Secularly controlled education duiing the period under dis=
cussion was increasingly 1a£elle§tu&l in trend and interest.a Pro=
fessor Brumbaugh of Pennsylvenisa University looked upen the situﬁtion
as the current expression of a mis~aimed endeavor beginning from Rous-
seau "t0 make characters..by trsiping»the :lutellect".4 It would not
be true to say that this was the result of deliberate planning on the
part of a majority of educators, but it was a ?tima of revolution in

5
religious opinions and beliefs",

1 cf, Harrington, H, F., Superintendent, New Bedford, Mass.,
"What Should Be the Leading Objeet of American Free Schools!“(73:222)

2 cf, Barnes, Earl, Stanford University, GalifOrnia,

Discussion~ "Moral Instructior in Elementary Schools.® (95:443)

3 (a) cf, Reference 1, page 224s (73:224)
{b) ef. Buchanan, Pr. J. R., Louisville, Kentucky,

"Full=Orbed Bdubatieﬁ.” (75:43)

4 of, Brumbaugh, Prof. Martin €., Pennsylvenia University,
“rhe Mission of the Elementary School.” (98:344)

5 e¢f. Brown, George P,, President Elementary Department, Terre
Haute, Ind,, *“Gulture in Elemeniary Schools.” (79:137)
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| Whatever the basic cause, in some of the “most highly laud-
6d 8chools,..'instruction in morals® and the ‘resding of the Bible
have been strickan from the course df studf' and ”morgl instruction
has no place” in the normal schools, Evenkin New England the people
seemed “afraid to take positive ground for imtroducing moral and re~
ligious training 1natieir schools, and thére is a general demoraliza-
tion upon the subject".l We are loath to accept this last statement
and instead consider “the public sentiment that thinks more highly of
money than of men is alone responsible”2 as nearer the irnth. People
in general were not afraid nor indifferent'so mnéh as they were in-
creasingly preoccupied by materisl interests. There was a growing
demand for practical preparation for 11!03 through studies having com=
mercial value.4 This might only reflect the rapidly expanding con-
mercial interests of society but it points to the fact thal the

schools, as usual, were giving or trying to give what public and pa-

5
rents preferred, People increasingly looked to the schools for new

1 (a) Richards, Zalmon, Washington, D, C.,

Discussion of State Organization and Administration. (90:446)
(b) ct, Same authority, ,
"Moral Training in Elementary Schools.® (92:323)

. 2 Gook, John ®., Normsl, I1l,, “The Schools Fail te Teach
Morality or to Cultivate the Religious Sentiment,” (88:135)

3 of, Kirk, Alfred, Chicago, Illinois,

"$hat Moral Uses May a Recitation Be Made to Subservel™ (71:69)
4 (a) cf. Reference 2, page 130, (88:130)

(b) c¢f, Harrington, H. F., Superintendent, New Bedford, Mase.,
"fhat Should Be the Leading Object of American Free Schools?™(73:224)

{c) e¢f., Buchanan, Pr. J. R., Louisville, Kentucky, .
"Full-Orbed Education.” (75:43)

5 of, Smart, James ﬁ., Indienapolis, Indiana,

"The High School Questien.” (79: supp.169)

/
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courses to meel every need whether in the home or the church, at the
shop or on the farm, and yet were quick to blame education for "the
ilis of society that exist in spite of the public school® in blind
disregard of the Ydire calamities'there would be if it 'ére not for
the public echool”.l Under such predaure curriculs were being
“crowded- to ihe verge of faebleness'.2 The so=called “enriching” of
%he courses of study was in reality a “criminal" crowding of the
child intellect at the expense of morality and;haalth.3 As the cene
tury mark neared, both teachers and students compleined that, with
intellectual goals increasingly difficult if noet impossible, it was

4
futile to add morals to the program.

3, The Neglect of Meral Training.
5
Freedom from bigotry was most desirable and, if the leav~

ing of the religio-moral side of education largely to fortuitous cir-

1 (a) ef. Campbell, Fred M,, Oakland, Cal,, Discussion= “The
Schools Fail to Teach Morality or to Cultivate the Religious.

Sentiment,” (88:164)
(b) cf. MacDonald, J, ¥,, Stoneham, Mass.,
"Bducating the Whole Boy." ~ (88:415,416,417)

2 of. Phillips, J. H., Superintendent, Birmingham, Ale.,
“History end Literature in Grammar Gredes," - (9a:615)

3 cf, Sabin, Henry, State Superintendent Public Instruction, Iowa,
“Horace Mann.," Also & quotation from Horace Mann: "Such elevation of
the subordinate (intellectual), such casting down of the supreme (mo=
ral), in the education of children, is incompatible with all that ie
worthy to be called the prosperity of their manhood.” (96:65)

4 cf. Scovel, Sylvester F., President Wooster Uniiersity, Ohio, |
"Realizing Our Final Aim in Education.® (98:466)

5 cf, Mayo, Rev, A. D., Cincinnati, Ohio,
"Methods of Moral Imstruction in Common Schools.” (72:23)
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cnmstanoel had meant that the lack was or wunid be made good other~
wige, it would not have been viewed so seriously, but many belisved
that the neglect was not mads good2 and indicted it as demoralizing
to citizenship,a as faithwwrecking ieanoclaam% and "materialistic
1unacy”5 which were even less to be desired than,thé religious ‘supere
stition® that they supplanted.’ '

| Such indictments did not go unanswered., Some replies went
80 fer as to state that moral training in the public schools compared
favorably with that of the religionista,7 some pointed out that
through literature, music, end the teacher himself there existed a vi-
tal, though non-sectarian religious 1ntluence.8 Others argued logi-

cally 'Ehat schools, though non=sectarian, when founded and maintained

1 e¢f. Buchanan, Dr., J. R., Louisville, Kentucky,

*Full-Orbed Education,® (75:45)
2 cf, Evans, Margaret J., Carleton College, Northfield, Minn.,
"Yomon®s Clubs as an Educational Factor." (98:242)

3 of, Richerds, Zalmon, Washington, D. C., |
"Moral Training in Elementary Schoolas.” (92:323)
4 of, Brown, George P., President Elementary Department, Terre
Haute, Ind., "“Culture in Elementary Schools.” (79:137)

5 o¢f, Mayo, Reve A: D., Cincimnati, Ohie,
"Methods of Moral Imstruction in Common Schools,” (72:23)
6 of, Footnote in Reference 3, page 8. (87:530)
7 (a) cf. Bicknell, Thomas W,, LL.D., Boston, Mass,,
Prosident’s Address, & (84:417)
(b) ef. Marble, A. P., Worcester, Mass., ,
Discussion= "The School of the Future.” (91:94)

8 of, White, Dr. E. B., Columbus, Ohio, ,
"Religion in the School." (93:300)
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by Ghrigtian people, can not be godless and-irreligious.l The ine |
dictments themselves were branded as the work of sectaries vexed at
their inability to ®use’ the public school danominationally.z

United Stéxeshcommissioner Harris divided the argument into
three parte: (1) Seculer education is anti-religious and tends to
erime; (2) it ohly changes the type of crime; (3) it reinforces reli-
gion and represses crime: and eech used statistical proot.a

Whatever the merits of the argument there was a deepening
sense of the educational lack of bal’ance,4 and the growing agitation
led the National Council of the Association to orgenize in 1891 a new
standing committee on Moral Ednc&tionss

The fact that the trend, with its attendant condition, had
come about, not through the deliberate, harmful intent of any social
or oducationsl group, but by the interplay of forces beyond the con-
trol of such groups, did not alter its seriocusness which, in conclu~
sion, we will have Professor Brumbaugh of Pennsylvenia University

sum up in the year 1898 from the angle of the most important factor

1 cf. Draper, Andrew S,, President Illinois University,

“American Universities and the National Life.* (98:117)
2 cf. Richarde, Zalmon, Washington, D. C.,
"Moral Training in Elementary Schools.” (92: 318)
3 ¢f, Harris, W, T., United States Commissioner of Edncation,
8School Statistics and Norals,” (94:343)
4 (a) cf. DeGarmo, Dr. Charles, President Swarihmors College, Pa.,
"Moral Training through the Common Branches."” (94:165)
' (b) cf. Stetson, Hon, W. W,, State Superintendent Public Schools,
Mains, ”Tha Educational Outlook." (98:137)

5 Commitiee on Reorganization of the Council,
Report recommending a Committee en Moral Education, (91:282)
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y 1
involved — the learner:

"We have created a pedagogical child, and we study it. We
have lost the real child and the secret of his unfolding,.
This pedagogiceal child is a complex of philesophy and pedan-
trye It is the dream oreature of visionary men and wonmen,
who spend their days and nights evolving schemes for evol~
ving it. And as the thing itself has no existence in fact,
80 the theories based upon it have no direct reformative or
pedagogic value,

"All educational systems, great in application, wers fite
ted to the real child=" .

The whole problem would be best approached from the basic fact (dis-
' 2
cussed later) that it is children, not subjects, which are taught,

and whole children, not fractions of‘them.3

G8s Interpretation of Educational Conditions,

In view of the seriousness of the social and educational
situation just presented, and the striking similerity in its main
points with present conditions, we shall be greatly interested in

S

the interpretation of the situation by contemporary educatoers,

l. The Moral Problem of Intellectual Growth.
Socrates said, "Knowledge is virtue", and probably as he

meant it he was right, but the experience of centuries contredicts it

1 Brumbaugh, Prof, Martin @,, Pennsylvanie University,
“The Mission of the Elementary School,” (98:344)

2 of. Kirk, Alfred, Chicago, Illincis, |
"fhat Moral Uses May a Recitation Be Made to Subaerve!" (71:70)

3 (a) cf. Gregory, Dr. J. M., Illinois Indnatrial University,
Diacuasian- "ethods of Moral Imstruction in Common Schools."{72:25)
(b) of,.Harrington, H. F., Superintendent, New Bedford, Mass.,
“What Should Be the Leading Object ef American Free 3chools!'(73 223)




21

&8 & broad unqualified staxensnt.l | Dr, Bittinger, alreedy quoted on
this subject, says further, "an ignorant mun will....pick your pocket;
your educated rogue 'ill....ﬁiek the nation®s pocket, eselrimes of in-
telligence are much wider in their pernicicﬁs reach than crimes of
paésion.” Crimes of reflection, refinement, and skill sdvance with
education and the great modern frauds were impossible in Spartaaa
Dr. Gregory, for years head of state education in Michigan, warned
that intellectual reach can not be increased “without bringing a thou-
sand new objectes to tempt the appatite, a thousand possibilities of
immoral indulgence?.s Man is merely trained ®"for a fiercer part in-
the great human struggle for personal endsf'.4 and he becomes “only a
more splendid, as he is & more dangerous barbarian*(Horace Hann).s

"Education of the intellect simply incresses & man's power -

rothing more. It cures no immorality but the immoralitiy

that proceeds from ignorance. Those other and far more

dangerous immoralities that are destructive of all govera~
ments, that spring up in the wake of civilization and wealth,

1 (a) ef. Bittinger, J. B., Sewickly, Pa.,
*Relation and Duties of Educators to Crime." (75:116,117)
, (b) ct. Gregory, Dr. J. M., Illinois Industrial University,
Discussion= "Methods of Moral Imstruction in Common Schools.*(72:25)
{c) cf. Missimer, H. C., Erie, Pa.,

“The High School and the Citizen."” \ : (89:511)
2 (a) Same as Reference l-a. (75:116,117)
(b) cf, Canfield, James H., Chancellor Nebraska University, Line
coln, "Ethical Gultnrakin the College and University.” (92:109)
3 Séﬁe as Reference l=b, - (72:25)
4 (a) cf, Mathews, B. G., High School Principal, Newark, Ne J.,
"Ethical Instruction through Socioloegy.” (95:625)
(b) cf. Luckey, G. W. A., Professor of Pesdagogy, Nebraska Uni-
versity, "Tha Development of Moral Character.” (99: 127)

L Sabin, Hsnry, State Superintendent Public Instruction, Iowa,
"Horace Mann."” (96:66)
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education of the intellect can never root out, for the sinme
ple reason that such education makes them poasible.”

If furiher proof be needed that morality lies outside the
purely intellectualy; it may be found in the frequent disagreement be-
tween knowledge and conduct, People deliberately shoose wrong when
they know what is right.z Acsording to President Butler of Columbia
(then) College, the great sducational problem is to provide the ine
tollect with that moral forse to spur and to guide its upon which it
is depeﬁdent4 Qnd upon which the outcome of civilization dependa,s 80
that judgement will not lag behind knowledge and conirol behind skillf
William Henry Harrison, Préaiﬁent of the United States, in aﬂdfesaing
the Convention of 1892, emphasized that "He is not a benefactor of

7
his race who develops un- or mis-dirscted power".

1 mssm@r, H. G., Eris, Pa.,

“The High School and the Gitizen.® (89:511)
2 (&) of, DeGarmo, Charles, President Swarthmors College, Pa.,
“The Value of literaturs in Moral Training.” : (94:390)

(b) of. Storm, A. V., Storm lake, Iowa,
®"Discipline as the Result of Self Government,” , (94:770)
(¢) of. Soldan, F, louis, 8St, Louis, Mo., o
Discussion~ "Moral Imstruction in Elementary Schools." (95:446)

3 ef, Butier, Nicholas Murray, Golumbia Collegs, New York City,
“What Knowledge Is of Most Worthi" (95:78)

4 of, Williams, Mrs. Delia lathrop, Delawars, Ohio,
"Bthical Gulture in Elementary and Secondary School.” (92:101)

5 cof, Gilbert, Charles B,, Superintendent, St. Paul, Minn.,
*The Reconstruction of the Grammer School Currisulum.” (94:324)

6 c¢f. Dougherty, Newton G., School Superintendent, Peoria, Ill.,
"Do Qur Public .Schools Meet Reasonable Expectationst® (96:80)

7 Harrison, William Henry, President of the United States,
Address. (Title not given) (92:41)

—
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2. The Relative Responsibility of the School.

The school deserved criticism and that sometimes of a sew
vere nature yet it often received too large a share of the blame for
moral failure in society. It touched the child for about one~third
of his time ewake during two-thirds of the year and divided the total
educational responsibility with the church, church sghool, and es~
pecially the home.l When out of school and ostensibly under home
control, the child was too frequently and too much under the influ-
ence of the sireet, literature, companions, or t@eater,‘any or all of
which might be se evil as te completely neutralize the good which had
been done at school, not to mention the home which was teo often any=-
‘thing but uplifting. In the light of such facts the school could
not justily be made the scapegoat.z

Be that as it may, the public school, as the educational
agent of the state, was obliged to take up the burden wherever the
home, for better or for worse, had left it.3 In view of the many
vicious outside _inflnences4 even good homes would welcoms the help
of the school, while homes which shirked responsibility mede it im-

A S0 PO S 43 B ek RS S5 0 o SKBS BB

1 (&) cf.: Smart, Jemes H., Indianapolisy.Ind,, o ‘
“The High School Question,” , (79: supp.169)
(b) cf. Marble, &lbert P., Superintendent Public Schools, Wor-
cester, Mass,, “The Unatteinable in Public School Education."(80:40)

2 (a) cf, Wiékarnham, Je Po, Harrisburg, Pa.,

*Education and Crime.™ ' (81:54)
. (v) of. Cook, John W,, Normal, Ill., “The Schools Fail to Teach
Moraulity or te Cultivate the Religious Semtiment.” - (88:131)

3 ef, Willisms, Mre. Delia Lathrop, Delaware, Ohio, ~
*Ethical Culture in Elementary and Secondary School." (92:102)

4 cf, ¥ard, Edward G., Brooklyn, N. Y.,
“A Few Changes in Elementary School Imstruction." (94:722)
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pera‘bive;l Through the moral influence of the public school chile
dren from ba.d‘or broken homes had a chance in life otherwise denied;z

Compulsory attendance automatically made moral ftraining
just as much the obligation of the States a8 was the sanitation or
ventilation of the school tmi:l.clings‘,4 and the punishment of crimes pre=
supposed that ihe State hud exercised every moral means of prevez_xtion?
If the State has the right to provide and compel education it has the
right to educate mors.v‘lly.(S for purposes of -elf-preéervation if no-
thing else.v In other words, if the school, both tacitly and offi-
cially, was given a social burden to bear, it had a right’te employ
the best means to bear that burden and if it was to be denied such
means it could not be held responsible for any lack of success,

Even scme of those who thought that the school as an insii-

tution was not availing itself in line of duty of its full rights in

1l cf, Evans, Margaret J., Carleton College, Nerthfield, llinn.,
"Women 8 Clubs as an Educational Factor.” . (98: 241)

2 cf. Swift, EBdgar Jemes, Komal School Stevens' Point, Wi.a.,
“Heredity and Enviromment — A Study in Moleaoence.‘ (98'913)

3 cf, Committes on State School Sys‘teﬁs s
Report on “Compulsory Education.“ ,(91: 296)

4 c¢f, Scovel, Sylvester F. s President Wooster University, Ohio,
"Realizing Our Final Aim in Education.” \ (98'486)

5 ef, Gooper, Mrs, Sarah B., San Francisco, Cals, -
“The Organic Union of Kindergarten and Primary Schools.” ‘(93:_340,)'

6 (a) ef. Abbott, Lyman, Editor=in=chief "Outlook" Pastor Ply-
mouth Church, Broeklyn, N. Y., "The Democracy of I.earning.“(97.193-4)
(b) cf. White, Dr. Bmerson.BE., Columbus, Ohio, -
""The Duty of the State in Education.” (98:2\305)'

7 cf. Rickards, Zalmon, Washington, D. C., L
"Moral Training in Elementary Schools.” (92:319)
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moral training, believed that public education wes bearing unusually
heavy and even unfeir burdens and bearing them well. They explained
this a§ & product of the personal_mnrale of its teachers, HQst of
then were God-fearing, moral citizens whose example kept the schools
fer from being "godless™ (as certain said),‘oven if direct moral tea-
ching was impoaéible or‘forbiéden.l In fhia regpect.the public
school bore favorable compafison with the much=vaunted moral atmoa-
phere of the denominational private schbols.z The difficulty was
that, where the teacher did attempt somafhing in spite of the great
pressure for intellectual results, & definite program was lackings
and there had been no_preparation receifed in normal scheool for such
work.4 The inconsistency therein lay in the frequency amd fluency
witk which this admittedly vital subject was ably discussed in oon~
vention and the infrequency with which anything practical was ever

S 5
heard of it in normal training, curriculum, or practice.

1 (a) cf. Smart, James H., Indianapolis, Ind.,

“The High School Question." (79: supp.169)
(b%hcf. White, Dr. E..E., Columbus, Ohio, '
"Religion in the School." (93:298)

2 (a) cf. Eaton, John, National Commissioner of Education,
"Education and the Building of the State.” (81:40)
(b) ¢f, Marble, A. P., Worcester, Mass,,
Discussion~ "The School of the Future." (91:94)
3 cf. Hinsdale, B. A.; Ann Arbor, Mich., '
Discussion- "Essentiale in Elementary Education.” (90:356)
4 (a) cf, Richards, Zalmon, Washington, D, C.,

Discussion of State Organization and Administration, (90:446)
(b) cf, Same authority, o
"Moral Training in Elementary Schools,” (92:321)

' (¢) ef. Stickney, Lucia, Cincinnati, Ohio,
»rhe Incidental Method of Moral Imstruction.” (96:415)

5 e¢f. Reference 4-¢c, page 414, (96:414)
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D, The Coming Moral Education,

In view of the distrust already recorded —- to the effect
that the péblie was careless and afraid, if not actually contributing
to the educational trend = the statement that this a;ms public would
not accept 'secularism' may sound either mistaken or blaxaht,l but we
prefer to séy propheti&, in the light of other testimony and succeed-
ing events, J. P. Wiekershamkof‘Pennayivania, insisted in 1879 that
the question was far from sattled,z while the President of the Asso-
ciation of that year noted that among the subjects persistently recur-
ring for consideration &t the annual meetiings was that ef "the most
efficient mode of givinmg moral instruction in common schoola”,3 and
another President five years later called it an ®"infinite question”
rapidly cominé to thevtront.4’ Before this, in 1876, came an encour=-

5
aging forecast of a future "science"” of "formation of character”;

1 (a) ef. Mayo, Rev. A. D., Springfield, Mass,, “The Demands of
the Coming:Oentury: on the American :Common School." (76:27)
(b) cf. Same suthority, S
"Objects Lessons in Moral Instruction inm the Common Schools," (80:7) -

2 Wickershem, J. P,, Harrisburg, Pa., Discussion= "Educetion at
Home and Abrosd.” "I am not 80 sure....that one of the strong points
of our system is.the settlement we have made of the gquestion of reli=-
gious instructiorn in connection with the common schools, Have we
settled it at all?! Is our practice uniform! We have completely secu~
larized the schools in some places, but in others there are deily re-
ligious exercises. The general tendency would seem to be towards the
aedoption of unsectariwn religious instruction,==® (79:72)

3 eof. Hancock, John, Dayton, O.,, President of the Associetion,
Inaugural Address. . . ) (79:9)

| 4 ef, Bickuell, Thomas W,, LL.D,, Boaton, Mass;, '
Address of the President. (84:44)

5 cf. Ruffner, W. H., (not placed)
"The Moral Element in Primary Bducation." (76:39)
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in 1888 it was proposed to add a "fourth °r*, righteousness, to the
traditional three",l and the convention of 1890 heard fhe urgent call
’for a definite program;z |

In 1891 the Aaso;ia’tion Council sppointed its first stand-
ing Committee on Moral E;dncatikena and the interest during the decade
continued to increase, The annual Resolu‘tiéna Committes periodically
stirred up ths qnestiou'.‘; There was much discussion of improvement
in the quality and amount of no‘ral training «— as a great educational
opportunitys‘-—'-' a8 a necessity because of an inadequate and even harm=-
ful existing moral pragrame— a8 a necéésity because the increasing

strenuousness of modern life called for more control factors in

1 of, Cook, John W., Normal, T1l.,, "The Schools Fail to Teach

Morality or to Gultivete the Religious Sentiment,” . (88:131)
2 of. Hinsdale, B, A., Ann Arbor, Mich., o
Discussion~ "Essentiale in Elementary Education.” . (920:356}

3 Committee on Reorganization of the Council, '
Report recommending a Committee on Moral Education, (91:282)
- 4 (a) Committee on Resolutions, *
Report, . (92:247)

{v) Committeec on Resolutions, '
Report under the Resolution on Citizenship. (95:32)
5 (a) cf., Marble, Ao P,, Worcester, Mass,, B
Discussion= "The School of the Future." (91:93)
(v) ¢f. DeGarmo, Charles, President Swarthmore College, Pa.,
"4 Basis for Ethical Training in Elementary Schools.” (91:170)
- {¢) ef, Plummer, Frank E., President Secondary Education Departe
ment, Des Moines, Iowa, “The Future High School.” (91:628)

6 (a) cf, Bradley, John B.,, Jacksonville, Ill., '
Discussion~ *The Incidental Method of Morsl Imstruction.®  (96:420)

(b) cf. Hailwann, Dr, William N,; Superintendent, Dayton, O,
Address - President Elementsry Instruction Department, (98:621)
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aducation.l In the International Congress on Education at the Colum-
bian Exposition in 18983, Moral Education had a very promiment place
end much discussion as it was & live topic not only in Amerieca, but
at that very time in England, France, and Germany, as well;2

The task which faced educators, in spite of the ripeness of
the problem end its much discussion, was to so arouse parents, citi-
zens, and legislators, with the pressing need that a constructive and
comprehensive program.would be bggun;a

The ideas advanced in this unremitiing agitation of the
question by educators and public indicated that, though the old set-
up was rapidly passing and necessarily so, something better was just
&8 surely developing to take its place,

The first amnual convention of the Association, 1871, had
heard W. T. Harris, later United States Commissioner of Education,
philoaophically ekplaih the disconcert in the field of educative mo-
rals as only a "paesing phase" in the iransition trgn passivity to

conscious self-determination by which education continually purges

1 (a) ecf. Phillips, J. H., Superintendent, Birmingham, Ala.,

"History and Iiterature in Grammar Grades." (92:615)
- (b) cf, Kieffer, Prof. John B,, Franklin and Marshall College,
Pa., Discussion- "The Future of the Smaller College." (94:804)

(¢) ¢f, Rounds, C. C., Plymouth, N. H., ,
Discussion~ "The Incidenial Method of Moral Imstruction.” (96:418)

2 (&) cf. Harris, W, T., United States Commissioner of Education,

“The World’s Bducational Congreas.® (92:595)
, (b) cf. International Congress,
Preliminary Program of subjects for discussion (93:6)

(¢} cf. Committee of National Education Association on Arrange=-
ments for International Congress of Education, W. T. Harris,
Chairman, Report. , (93:28)

3 of, Richards, Zalmon, Washington, D. C.,
“loral Training in Elementary School.” (92:321-323)
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itself and beiomes more truly educative,l and the conventign of 1899
heard Profegsor Luckey of the quversity of ﬁebranka happily acknow=
ledge a "moral revival which is spreading throughout the céuntry” in-
the fielﬁ of the educational devélopment of the child;z

E. Summary,

This review of conditions in the thirty years from 1871 to
1900 reveals their startling similarity to our own times and especial=-
ly commends them to our attention. The statement of the fgéré and
hopes and attitudes of those days, certain of which we have quotéd%ﬁ a
could be published under & current date without much danger of deted=
tion. This material, therefore, should prove at least suggeﬁtive 1n:23¥y
approaching present problemé;

Progress is supposed to have made even the latier part of
the nineteenth century out of date, yet we are pointed te the obviocus
conclusion that fundamentally socizl problems, at least in the United

Staetes in the iaat half=-gentury, bhave not changed much., This nay

1 Harris, Williem T,, Superintendent Public Imstruction, St. Louis,
Mo., "The Education of Children at Public Cost.® *That education ne-
cessarily loosens the hold of mere prescribed rules of morality and
religion is true in its negative and elementary aspect. There can be '
no transition from pussive obedience to conscious self=determination
except through denial. It is a passing phase, and only a passing
phase, But again the state of passive obedience is only a pyramid
resting on its apex, and it is the most unstable of all rests., The
state of conscious insight and conviction is the pyramid on iis base,
and the most stable of all rests., Passive obedience, mechanical un~
reason, is utterly non-spiritual existence; s mere windmill with pray-
ers fastened to it, as in Persis, is the symbolic type of it."(71:36)

2 cf, Luckey, G. W. &,, Professor of Pedagogy, Nebraska Univarsitg,
*The Development of Moral Character.” (99:127

(9942
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sound trite but it is not unimportant in view of a present inclina-

tion to discredit everything past however valuable and to favor any-
thing new however dubious. We subscribe to the more sclentific end
progressive attitude that trutk is truth, old or new, and worthy of

serious consideration and constructive spplication,

We have cbserved the eﬁucaiora of the period, perplexed by
the social changes through which they were passing, changee born in
the thinking of the society which they porplexed; The great ideas =
public education, snd separation of church and state =~ arose ftom
necessity, 1dke other great ideas these had certain undesirable ef=
fects in realization and yol their advantages so outweighed their dis~
advantages as to give them d more and more secure place in the thought
and action of the nation. They can not be eliminated and hence if
progress is to be made it must be with them, notl against then,

Mntafial progress, desirable though it be, was another prob=
lem maker for educators. The indusiriel revolution and its develop~
ments increased the pressure upon the institutions of society == hone,
church, and school == and thus shifted the existing division of labor
among them so that the school found itself with an ever increasing
proportion of the burdems. It may be that such a condition is as it
should be in the great onward march of the race but burden-shifting
always raises mighty problems,

¥We have observed that education itself as one of the great
functions and institutions of society, must needs change as the rest,
developing its own internal sirains and stresses which served to com~
plicate the increasing tasks upon which it labored. Intellectual

growth, apart from other forces, shifted moral balence and increased
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the social control problemes In this period came the beginnings of
child psychology and all too soon was it indicted as having become &
mechanical thingeine~itself apart from the real child. Curriculume
crowding, caused by the attempt to meot these inner and outer prob-
lems, clegged rather than clearsd the field of operation. All these -
things combined to blur the moral pattern of education; ,

These backward looks are valuable in that with detached per-
spective vé mey view problems similar to our own in their historical
unity in another period; We see the generation under discussion han-
dicapped, as are we, by the impossibility of standing off and calmly
viewing itself and its problems. Conditions are never as bad as
they seem at the time, Conditions then were serious enough, snd we
shall not minimize them in view of the fact that we have them multi=-
plied upon our hands, but the dire moral disaster then feared did not
happen. Since the beginning of the century character and religious
education, in or related to the public school, has been developed, in-
stitutionalized, and made effective in new ways and the movement is
yot in its infancy. In spite of the sinieter evils of our times mo=
ral training is on the increase and on & more unshakable educational
basis than before. We have observed society perplexed by the probe
lems born wiithin it, but at the same time we have seen in the prob-
lems and perplexity the developing potential of solutien.

We view education, therefore, as the great social burden=-
bearer, Society will never finish solving problems because progress
is in the business of increasing the number. Social change will ne-
ver cease, new ideas will ever be born, material progress will con~

tinually unfold, and education, changing with the rest, may seem as
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1% does today to be dallying with every new and bizarre idea, These
facts create an impressien that society is losing ground and mnai e~
vantuallylgnd inevitably go down, We hear tho echo of this feeling
in some of the statements which have besn presented concerning educa-
tion, but at the very same time there bas been evidence that the old.
problems were not neglected but were being approached in new and nete
tor ways and that the new problems were being met as fast as adjust-
ment could take places Secularization was not only resisted it was
met in other ways. As inevitable as the problems is the responsive
willingness of education =~ and ;tn distinctive expression, the pub=-
lic school = to carryvon; It is the most typically democratic of
institutions, Problems can not be met until they arise and social
and educational adjustment is slow but education continually orients
itself and patiently accepts every burden put upon it, fairly or un=
tairly, taking it up wherever it was dropped by otkhers. Thus it
takes the blame for feilures not ite own while the real magnitude of
its service goes largely unappreciated.

Finally, the fact that society, and particularly the lead-
ers, were éo keenly aware of and so genuinely aroused over conditions,
were 80 emphatic in demanding action and so quick in accepting the
ckallenge of the task for edusation =~ all of which is true likewise
today == witnesses to the vigilance that ever protecis society from

moral disaster no matier bhow mighty its changes.
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CHAPTER IIIX
THE REIATION OF MORAL EDUCATION TO EDUCATION AS A WHOIE
AND TO RELIGION
The second main consideration in this study is to find and
{0 analyze the way in which moral education was regarded philesophiew

c&lly, psychologically, sociologically, and politically.

A, Education &s & Mode of life.

1, The Significance of Character,

The aim of life is *to be' not *to kna".1 Character is
more important than knowledge. Edﬁcetion, being life functioning to
find its own mesning and to:give itself direction thereby, keeps the
same relation of values, whence character education will be firet in
importence, Hegel said that “the end of all education is ethical";z
President Sirong, of Garleton 6011@33, called Christiam character the
"end® of education? which statement was ssconded by President Angell

of Michigan University.4 Joeiah Royce, the Harvard philosopher,

1 ecf, Dowd, John W,, Toledo, Ohie, ,
“"Education of the Sensibilities,” , (81:231)

2 of, Newcomb, Mre, L. T., Hamilton, Ont., "The Related Develap-
ment of Morality and Intelligence in the Kindergarten Idea."(94:686)

3 ef, Strong, Jemes W,, President Carleton College, Northfield,
Minn., "The Relation of the Christisn College." ’ (87.153,154)

4 cf. Angell, J. B., President Michigan State Uhiversity, .
Discussion= "The Relation of the Christian College." (87:177)

34




35

said that "there is no do&bt that the chief purpose of education is
to make the best character in human beings possible to he‘mado?,l and
“Arnold (of Rugby) held that all the scholarship man ever had vas in-
finitely worthless in comparison with even a humble degree of spirite
ual advancement',g and all the great educators from Luther (1483-1546)
to Spencer (1829-1963) stressed the importance of symmetrical educa- |
tion aﬁd the necaasitj of atiention to character to make it symmetri-
cal;3 From Aristotle's Ethics was brought this thougﬁt:4
“Itkia by the graénal perfection of the moral nature, and}
by this metkod only, that we are brought into that state in
which the intellectual principle is able to act purely amnd
uninterruptedly.”
In support of this same idea educational histery instangess

“men like Ratich and Basedow, both gifted with unusual abi-
lity, and the originators of great and promising education-

1 Royce, Josiah, Harvard University,

Discussion= “The Sacial Basis of Conscience." (98:202)
2- Kirk, Alfred, Ghieago, Illinois,
"What Moral Uses May a Recitation Be Made to Subservel!™ (71:70)
3 (a) of. Buchanan, Dr, J. R., Louisville, Ky,
"Full-Orbed Education,® (75:44)
(v) of Raab, Henry A., State Superintendent Public Instruction,
Illinois, "Primary Education: What and How!" (83:15)
(o) of. Hailmann, W. N., LaPorte, Tnde, ,
“Harmonious Development." (89:409,410)
A (d) e¢f, Richards, Zalmon, Washington, D, C., . \
"Moral Training in Elementary Schoolss" (92:320)
4 (a) Scovel, Sylvester F,, Preaident‘wbostor University, Ghio,
“Realizing Our Final Aim in Education,” " (98:463)
, (b) cf, Williams, Mrs, Delia Lathrop, Delaswere, Ohio, .~
"Ethical Culture in Elementary and Secondsry School,® (92:101)
: (s) of. Grisham, G. N., Principal, Kansas City, Mo, ‘
“The Proper Education of an American Citizen," (98:275)

5 Williams, 5. G., Ithace, N. Y.,
"Velue to Teachers of the History of Education." : (89:231)
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al projects, yet both doomed to failura~5y the defects of
their moral organization; or....Pestalozzi emerging from
the ruins of all his undertakings == ruins caused by his
various ‘unrivaled incapacities® and limitations —— his

head crowned with a garland of victory by virtue of ‘his
inexhaustible love for the people, hies pure heart, his glow-
ing enthusiesm, end hie restless efforts and sacrifices for
human welfare through human culture',”

The effect of the religio=moral on all educational systems,
even to conditioning their form in the great oriental civilizations,
revealed its close relation and tremendous influence and warned edu-
cators not to try to divorce the two but rather te seek union with
moral training at its bsat.l The much anathematized radical Huxley

2
stated before the London School Board his belief
“that no human being, and no society composed ef human be~
ings, ever did or ever will ecome to much, unless their con-
duct be governed and guided by the love of some ethical ideal;"
3 .
morality made the difference between a high and low civilization.
’ Character education should develep, not merely the negative
virtue of avoiding wronge=doing, but dynamic goodness the scarcity of
which was said to be "endangering ihe fabric of civilizatiop@.4 Tea=

chers must realize the paramount importance to the student of getiing

1 cf. Williams, 's. G.’ I‘th&ca’ N. Y.,
*Value to Teachers of the History of Education." (89:230)

2 White, Dr. E. E., Cincinneti, Ohio, ‘
"Moral Training in the Public School.® (86:134)

3 ecf, Gilbert, Charles B;, Superintendent, Ste Paul, Hinn;; |
"The Reconstruction of the Grammar School Currioculume" (94:324)

4 (a) of, Fick, Henry H., Cincinnati, Ohio, ’
*Education of the Heart.," ' (83:28)
(v) cf. Parker, Francis W,, Cook County Normal School, Chicago,
I1l,, "The School of the Future.” (91:85)
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character -as compared with getting subjecta.l Those who urged the
importance of ‘practical’ studies, te the exclusion of morals, were
opsn to the charge of contradictory logic, because nothing is more
practical than good character.z The idea that the sole duty of the
public school is intellectual was used, never as a defense, always as
an objection,a in fact, such a school is indefenaible.4

Lot Nicholas Murray Butler, of Columbia (then) College, con=-
clude this point ~- education is "spiritual growth toward intellec-
tual and moral pérfaotion" and it is peril to view it as "an artifi-
cial process according to mechanical forgulas;” |

"Truth is within ourselves; it takes no rise
From outward things, whate'er you may believe,
There is an inmost center in us all,
Where truth abides in fulness; and around,
Wall upon wall, the groass flesh hems it in,
This perfect, clear perceptione ...

e And, ‘o know,
Rather consists in opening ouit a way _
Whence the imprisoned splendor may escape,
Than in effecting entry for light
Supposed to be without.® (Browning)

It seems to us that in many of the statements the use of

AT NS DO NS 4 VD W mD WO LD G 268 TH 2 3P W D S

1 (a) of. Smart, J. H., Indianapolis, Ind,, Discussion= “The De-

mands of the Coming Century on the American Common School," (76:29)
(b) of, Gates, President Merrill E,, Amherst, Mass.,

"The Profession of teaching for Light and Power." (91:183)

2 of, Kirk, Alfred, Chicago, Illinois, ‘
“"What Moral Uses May a Recitation Be Made to Subserve." (71:69)

3 cf, White, Dr. E. E., Cincinnati, Ohio,
"Moral Training in the Public School," (86:128)

4 of. Scovsel, Sylvester F,, President Wooster University, Ohio,
“Realizing Our Final Aim in Education,” - (98:467)

5 Butler, Niéhol&s Murray, Columbia College, New York City,
"What Knowledge Is of Most Worthl"™ (95:80)
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the terms ‘intellectual’ and *cultural’ as distinet from *moral’ is

as contradictory as was the use of ?prédiicalf mentioned ébova;& Ko=

ral education is unquestionably anﬂintellectﬁal and cultural proceaal

and none san be truly callsd intellectuazl and cultursd, no matter how

widely informed otherwise, if he is lacking in kesn moral sense.
Primacy of character was one of the facts most frequently

attested by educators throughout the period under discussion, a8 a

further 1ist of references on this particular point shows;a

" usan

1l of, Stearns, J. Wi, LLe.D., Madison, Wisconsin,
"Tho Publis Schools and norality. . , (85: 81)

2 ef, (a)Ruffner, Wo Ho, “The Moral Element in Primary Educatlon.
(76:43); (b)Mayo, Rev, A. D., Springfield, Mass., “The New Teacher in
New America."(79:64); (¢)Singer, Edgar A., Philadelphia, Pa., "What
Constitutes a Practical Course of Study3*(80:109,117); (d)Kellogg,
Mrs. Eva D., Boston, Mass., "Needs 1n.AmaricanJEducation.”(84.142),
(e)Johngton, William P., President Tulane University, New.Orleans, La.,
“Bducation in Louisiana.™(86:136); (f)Parkinson, D. B., Carbondale,.
Ill,, Discussion~ "The Practical Velue of a Taste for Good Literaturs."
(88:93); (g)Gilbert, C. B., St. Paul, Minn., "The Ethics of School .
Management,"(88:529); (h)Committee on Elementary Education, Report-
"Egsentials.in Elementary Education."(90:351); (i)Richards, Zelmen,
Washington, D, C,, Discussion of Stats Organization and Administra-
tion.(90:446); (j)Preston, J. R., State Superiatendent Public Instruce
tion, Jackson, Miss,, "Teaching Patriotism."(91:107); (k)Committee on
Pedagogy, Reporte "The.Education of the Will."(91:342); (1)Shepard,
Irwin, Winong, Minn,, "Ethical Culture in the Kindergarten.®(92:98);
(m)Canfield, Chancellor James H,, Lincoln, Nebr., "Ethical Gulturs in
the College and University.®(92:114); (n)Committee.on Moral Education,
Report- "Practical Culture of the Moral Virtues."(92:762); (o)Pickard,
Joseph L., Iowa CGity, Ia&., “Essentials in a Course of Study for Chile
dren."(93:255); (p)White, Dr. E. E., Columbus, 0., "Religion in the
School."(93:295); (q)Committee on Moral Education, Report- "Moral Ine
struction in Elemsntary Schools."(96:410); (r)Rowe, H. M., Baltimore,
Md., "Laws and Ethics of Business, Duties of Citizenship, and Sciencs
of Wealth,"(97:818); (s)White, Dr. Emerson E., Columbus, O,, “The Du-
ty of the State in Education."(98:207); (%)Moti, T. A., Superinten=-
dent of Schools, Riochmond, Ind., Discussion- "Successive Differentia-
tion of Subjects in the Elementary Schools."(98:641)
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2. The Relation of Religion to Cheracter.

History shows that great moral codes, non=Christian as well
a8 Christian, from earliest time to the present, derive authority
from religion;l They require a mandate from some Source, believed
{0 be éxtra-hnman and personal in nazura.a Josiah Royce said that
high, progressive morality in any creed was possible only when rela-
ted to an unseen world of particular charactors;a Their God made
the Hebrews & perpetual racial miraolo.4 To the individual reli-
gious feeling is, according to Huxley, “the essential basis of con-

> ot only ia religions like Christianity, claiming a high

duct®,
degrée of revelation, but in the myth religions as well, moral decay
inevitably followed religious decay.l

The statement was made, however, that it was no lohger

sound thaoiogy "to found morality on religion, but te build religion

l ‘cfg 'hit@, Dr. EO EQQ GOleus, Ohie.
*Religion in the School." (93:295)

2 Allyn, Rev. Robert, D.D., Carbondale, Ill,, “The Importance of
Religious Motives and Sanctions in Moral Training." “~-we must bow to
& person somewhers who originates and controls, who enacts law, and
requires obedience, and we must give to the name by which we know him
a capital letter, and whether we 6all him the Unknown, the Unknowable,
the Absolute, the Infinite, Jehovah, Jove, or Lord and God, we must
represent him by the virile and oreative pronoun He, with a large lei-
tors We then fiand & basis for authority, accountability, and command.
All else is narrow and selfish, shifting and transitory, and makes
might and opportunity the rules of the universe." (87:386=387)

3 of. Royce, Josiah, Harvard University,
“The Social Basis of Conscisnce," (98:196-198)

4 of, Gommittee on Moral Education,
Reporte "Practical Gulture of the Moral Virtues." ; (92:759)

5 of, Whits, Dr. E. E., Cineinnati, Ohio, |
"Moral Training in the Public School." © (86:134,135)
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on the bed rock of morality. The Bible presunes virtue;?l We do
not know upon what seripture and theology this assertion ;as based
and we belleve it would be hard to support it when theology, #hiloso-
phy, history, and expsrience speak otherwise, It is true that moral
sanctions have bsen sustained by long oxperiencea and that they may
be organized in a non-religious way and so set forth educationally
but, however well they are thus rationalized, they are not the source
of morality nor can they alome maintain its authority; Higstory wite
nesses that every attempt to ground morals on human anthqrity &lone
has resulted in moral decny;s Religion is the vital forece in morale~
ity and without God (or gods) it does not hold up under the stress of
social life4 but dscays and disappeara;s

| The sanction for h&rica will be, not Confucian, Buddhist,
or Mohammedan, but Ghristian.6 Christianity has been the force that

‘ 7
has given superiority, if such exists, to western civilization and

1 Folwsll, William W., President Minnesota University,
"Seculariszation of Education,” A&bsiract. (83:44)

2 of, Stern, Prof, D, W., Medison, Wiscousin, :
Discussion- "Moral Training in the Public Sechool." (86:139)

3 of, White, Dr. E. E., Cincinnati, Ohfo,
“Moral Training in the Public School.® (86:134,135)

4 of, White, Dr. E. E., Golusbus, Ohio,
“Religion in the School.” (93:296)

5 of, Strong, James W., Prssident Carleton Collegs, Narthfield,
Minn., “The Relatien of the Christian College." . (87:154,155)

6 ef, Mayo, Reve A. D., Gincinnati, Ohio,
“Methods of Moral Insiruction in Common Schools.“ (72:12)

| 7 of, Mayo, Rev. &. D., Springfield, Kass., ' ‘
“Object:Lessons in Moral Instruction in the Common School. (80:9)
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"far transcends any other force or moiement,that has acted upon edu~-
cation", 4 Christ is the all-essential, unique, transcendent dynamic

for ﬁmérican teachers and teaching;a

Bs _Education as Modification of the Learner.

1. The ﬁg&ggp of the Person.

Whatever the teacher's conception grkplan of teaching, it
is ahildren, not subjects, whi;h ars tanght.s ‘The gtudent is a unit,
not an assembly of demountable parts for piecemaél treatment, hence
noe function of the person - physical, psychological, spiritual —
can be affected exclusively. That personality is not divisible at

4 .
the whim of educators was repsatedly emphasized.s The ides that

1 ef. Hinsdale, B. 4., Ann Arbor, Michigan,
"The Gnlture Value of the History of Education.”h (89:213)

2 eof, Gates, President Merrill E., Amherst, Mass.. C ’
“The Profession of Teaching,for Light and Power," (91:183-184)

3 of. Kirk, Alfred, Chicago, Ill., '
"What Moral Ueas May a.Kecitaxion Be Hade to Snbeerva!” (71:70)

4 cf. Meleney, Clarence E., Superintendent of Schools, Pateraon,
N. J., “The Trus Object of Early School Training." (85:318)

5 (a) Gregory, Dr. J. M., Illinois Industrial University, Discus=-
sion- “Methods of Moral Instruction in Gommon Schoola,® - “It is im=~
possible to send the intellect of a child to school and keep the
heart at home." (72:25)
: (b) Harringten, Honry F., Superintendent, New Bedford, Mass., .

"What Should Be the Leading Object of American Free Schools?" "You
.¢an not retain the remainder of the natures of the children in pas=-
sive abeyance five or six hours of every day, while you are furbighe
ing and furnishing their intellects.” ' (73:223)
(¢) Newcomb, Mrs. L, T., Hamilton, Ont., "The Related Develop~.

ment of Morality and Intelligencs in the Kindergarten Idea.” "We

talk of ’mental, moral, and physical' education from the very com-
plexity of the nature to be trained, and often imply the separation
of these; but the true educator ever holds to the idea of educational -
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divisibility existed, or could be made to exist, was a fallacyl whose
successive and increas;ng repudiation in theory and practice by great
educators from Luther to the present is the rise of modern oducation.z
Character modiffication is coaseless and the absence of ine-
tention and direction may affect its trend for the worse but scan not
stop the praceua;3 Finally, the public == no matter how opposed to
4de£iaite moral odnoation for any reason == plainly expected the whole
child to be developed because they always blamed fhe school for any

of his acts or qualities whose morality they did not approva;4

2, The Significance of Religion to the Person.
If morals and moral development can not be excluded nor exw
clusive in education, the vital relationship already meniioned be-

twoen morals and religion can only mean that religion, at least in so

unity....as Montaigne puts it, *It is not & soul, it is not a body we
are training up, but a man, and we cannot divide him,.*" (94:686)
(d) Luckey, G. W. A., Professor of Pedagogy, Nebraska University,
"The Development of Moral Character.® "Character represents the
whole man, and true character means the.harmonious development of
body, mind, and soul. ... It is the very essence of the individual's
1ife, and can only be changed or modified with the 1ife itself, ...
~=the physical condition, the health, growth, and strength of body

greatly affect the individual's character," A (99:131-132)
1 ¢f, Mayo, Rev. A. D., Spéingtield, Hubs., *The Demands of the

Coming Century on the American Common School." . (76:22)
2 (a) of. Hailmann, W. N., LaPorte, Ind.,

"Harmonious Development.” (89:409,410)

‘ (b) ef. Dickinson, J. W., Secretary State Board of Edueaxion,

Mass., . "Results of Methods of Teaching." (80:101)

3 of. Gilbert, C. B., St. Peul, Mian., ;
“The Ethiscs of School Management," N (88:539)

4 of., MacDonald, J. W., Stoneham, Mass.,
"Bducating the Whole Boy." (88:415-417)
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far as it is & moral senction, must be included in any ettempt at mo-
ral training and symmetrical intellectual dsvelopmpnt; Personality
is inevitably religious and must be trained and experienced on high
levels or it will sesk satisfaction on lower onaa.l' The will, which
is the determining moral function of the person, is stimulated and
guided by the authority found enly in religion;z Rationalized mo=
tives are weak without a Supreme Being;s, The higheat manifestation
of moral parsonaliiy is the Christ=like spirit.4 It was objected
that religlion is inspirational and intuitional and not '1earnablaf.5
This might be true as far as what is termed one's inner experience is
éoncernod == just as for inner experience of ani kind =~ but knowe
ledge of the beliefs and experiences of others, the fact and sanction
of religion in the third person, has been from the beginning a recog-
nized preparation for experiemnce in the first person, in &ll reli-

gions, The Bible is funded knowledge of this kind.

1 e¢f. Brumbsugh, Prof, Martin G., Pennsylvania University, Phila-

delphia, Pa., "The Mission of the Elementary School," (98:345)
2 (a) of. White, Dr. E. E., Cincinnati, Ohio, I
ujoral Treining in the Public School." (86:134)
(b) See footnote in Reference 3, page 39. (87:386-387)
3 cf, White, Dr. E. E., Golumbus, Ohio,
*Religion in the School." (93:295,296)
4 of, Commnittes on Higher Education,
Report= "The Higher Life of the College." (96:433)

5 ecf,. Wionor, Professor, Kensas dity, Ho.,
Discussion- “"Moral Training in the Public School." (86:143)
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G. Education as Social Development.

1. The Significance of Moral Training ;Q,Educaiiqn.l

The imporiance attached to character training has alregdy
been evidenced by the numerous references under Section A of this
ehayter; Dr, White, Preaidant of the Association in 1872, believed
that the first and highest duty of the teacher was moral training,z
and Dr, Gregory in the same discussion added that without the moral
elamént "{here is no just claim on which our school system can be
maintained &s a public school systam.".3 Public instruction must
somehow retain its moral quality in the face of the progressive ban-
ishment of religion or the Catholic position on the necessity of
church ieaderahip of the school system would be maintainod;4

The school being an expression of society, reflects the
ideals of at least the local community to which it belongs. Its di-
rectors, teachers, and the parents of its pupils are a part and pro-
duct of.the community 11!35 and have a right to expect and demand

2 D D A SO W S D D = T S T TS S

1 Committee on Moral Educstion, Report- "practical Culturs of the
Moral Virtues.® The whole article is pertinent. : (92:759*763)

2 cf, Whits, Dre. E. E., Columbus, Ohio, Association President,
Discussion- "Methods of Moral Instruction in Common Schools.?(?2;24)

3 (a) Gregory, Dr. J. M., Illinois Industriael University,
Discussion- "Methods of Moral Imstruction in Common Schools,"(72:24)
(b) of,..Thurber, Samuel, Milton, Mass., "The Order and
Relation of Studies in the High School Course." . (87:431)

4 cf., DeGarmo, Charles, Normal, Illinois,
*Relation of Imstruction to WilleTraining." (90:119)

' 5 e¢f. Morgan, Thomas J., Providence, R. I.,
Discussion= "The Schools Fail to Teach Morality or to Culiivate

the Religious Sentiment.™. (88:156)
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that it shall at least maintain, not to say raise, accepted moral
standards.l, The danger of assuming that intellectual training is

, the sole duty of the public school has already bseen noted;z G. Stane
ley Hall, the well known psychologist of Clark Univsrsity, said that
“ihavwill is no less dependent on the cﬁlture it receives than the
intellact;“? If is certain, therefore, that each child can not be
left to construct his own code of ethics., He has a right to know
and be trained in the best code extant, and public education, in the
nature of the case, will have & large share in such work.4 Social
safety and progress depend thereon.

The earliesi home training of the child is chiefly of & mo-
ral nature and there can not be an sbrupt break between the morals.;f
the good home and of the school, they must be mutually continuous.s
Hence the kindorgarten'and primary grades are of utmost importance,

and for the additional reason that the child from the lesast favorable

1 (a) ¢f. White, Dr. E. E., Cincinnati, Ohio,
“Moral Training in the Public School." (86:128)
; (b) cf. Cook, John W,, Normal, Ill., ™The Schools Fail teo
Teach Morality or to Cultivate the Religious Sentiment.” (88:128)

2 BSee pages 35 to 37.

3 c¢f, Johnson, George E., Superintendent of Schools, Andover,

Mass., “play in Physical Education.” - (98:951)
4 cf. Payne, William H., Nashville University, Nashville, Teun.,
“Education According io Nature," ; (95:124)
5 (a) ef., Rivers, Rev, R, H., D.D,, Mertin College, Pulaski, Tenn.,
"Moral Training." (77:180,185)
(b) of. Singer, Edgar A., Philadelphia, Pa.,
"Yhat Constitutes a Practical Course of Study?" (80:1212)
(s) of, White, E. E., Cincinnati, Ohie, ~ .
Discussion= “The Function of the Public School,” (87:279)

(d) ef, Brown, George P., Bloomington, Ill., ,
Discussion~ "The Function of the Public School.® (87:279)
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home may have wholesome moral training as soon and as much as possi-

bleol

Furthermore, morals in grads school were all-important to the
many who'never went on to high school;z‘ It is very snggestive that
the reforms, leading to modern education, instituted by such men as
Froebel and Pestalozzi, began in schools for the youngest children,
and with great stress upon character training.a

There were two general msthods, direct and indirect, each
of which had its advocates. The necessity for spscial permission to
teach morals4 and the argument that the teacher's time is too full {o
permit it,s can only refer to formal instructioh and not to the ines-
capable and more important informal training which is involved in ev-
ery exercise of the school,

To the pupil school is not merely preparstion for 1ifo; it
is life, possessing potentiélly the factors of adult life and presen=
ting moral problems and demanding moral solutione.s Viewed thus mo~

1 (e) c¢f. Harris, W. T., LL.,D., Superintendent Public Instructionm,
St.Louis, Mo., "Relations of the Kindergarten to the School.™(79:152)
. (b) ef. Stearns, J. W., LL.D., Madison, Wis., .
“The Public Sehools and Horality." (85:82)
(¢) et. Brown, Kate L., Boston, Mass.,
"Application. .of Froebel's Principles to the Primary Schools,."(87:346)

2 c¢f. Newsll, H. A...Superintendont Public Instruciion, naryland,-
Address as President of the Association. (77:12)

3 of, Partridge, Lelia E., Philadelphia, Pa., ’
Discussion- "Relations of the Kindergarten to the School."  (79:161)

4 cof. Dowd, John W., Toledo, Ohio, | ' :
vgducation of the Sensibilities." (81:231)

5 ef. Kellogg, Mrs. Eva D,, Boaston, Massa.,
"Needs in American Education." (84:142)

6 cf, Meyo, Rev. A. D., Cincinnati, Ohio,
"Methods of Moral Instruction in Common Schools." (72:16)
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ral training is not a distinetly separated studyl but raether an in-
herent part of every school activity all the time;z In fact, this
inevitable and continuous, though incidental and informal, training
- was considered more impeortant morally than any book ethics could be,
and deserving of more teacher sttentian.s However, though informal,
it should not be accidental, spasmoedic, or whimsical, but as system-
atic and well thought out by the teacher as any lesson;4_ On the
other hand, the teacher must avoid obvious and habitual moralizing
about everything, a practice which will surely develop pupil dislike
and rebellion, and defeat its own moral purpose cntirely.5

There can be no objection to the cultivation of such funde~
mental virtues as justice, honmesty, truthfulness, kindness, polite=-
ness, purity, self-control, industry, prudencs, reverence, courage.6
The school should not neglect ethical imsiructiion just because of its

1 cof. Singer, Edgar A., Philadelphiz, Pa.,
“What Constitutes a Practical Course of StudyI™ (80:112)

2 (a) of. Kirk, Alfred, Chicago, Ill., ‘ ;
“What Moral Uses May a Recitation Be Made to Subservel" (71:69)
(b) of. Harrington, H. F., Superintendent, New Bedford, Mass.,
"Yhat Should Be the Leasding Object of American Free Schools?"(73:223)
(¢) ef, Stearns, J. ¥W., LL.D,, Madison, Wis,,

"The Public Schools and Morality.™ (85:81,89)

. (d) cf, Harris, We. To’ W&Bhing‘ton.‘ D. co, : ‘ .

Discussion~ "Essentials in Elementary Educetion," (90:356)

3 (a) ¢f. Reference 1; page 117, (80:117)
(v) cf. Hyde, Ellen, Principal Nermel School, Framinghsm, Mass.,

“How Can Character Be Symmetrically Devslopedi" _ (80:213)

4 of, Newell, M. &., Superintendent Public Inastruction, néryland,
Address as President of the Association, (77:12)

5 c¢f. DeBarmo, Dr. Charles, Swarthmore College, Pa., "The Princi-
pals upon which the Cowordination of Studies Should Proceed."(95:94)

6 cf. Reference 2-c, pages 89 and 90. (85:8%,90)
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close relation to religion.l Morale may be systematized and taught
according to their necessity and practicability in social experience
apart from religion;2 This secular approach to ethical questions

should not be antithetical to the religious spproach, not & substi-

3
tute, but a reinforcement which would supplement and strengthen it.

2. The Relation of Religion to Moral Training.

The vital relation between moral training and the church
end religion raised the problex &s to just how much religion must be
necessarily brought into school with moral training end how much may
be brought in agreeable to all principles and attitudes. & great
difficulty had been (and still is) the prevalent belief ihat secta~
rianism and indoctrination were indispensable to religious teachingsi
The truth is that their elimination does not totally deny ner devitg-
lize religion itsélf.s Religibn is essential and fundamentel and is
above any sect, wherefore sectarianism is not an essentigl to basic

religious instruction, The misunderstanding hes arisen from a fail-

1 eof, Soldan, F. Louis, St, Louis, Mo,,

“The Century and the School." (81:156)
2 (a) of. Ruffner, W. H., (not placed) |
“The Moral Element in Primary Education." (76:43)
(b) of. Peaslee, J. Bo, Cincinnati, Ohio, : ‘
“Moral and Literary Training in the Public Schools." (81:108)

3 of, Stearns, J. W., LL.D., Madison, Wis.,
“The Public Schools and Morality."  (Bs5:82)

4 cf. DeGarmo, Dr, Charles, President Swarthmore College, Pe.,
“Moral Treining through the Common Branches." (94:165)

5 e¢f, White, Dr, E. E., Cincinnati, Chio,
"oral Training in the Public School." (86:136,137)
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ure to diatingnish.l Apert from religion the tescher can present
only "the bald facts of morality without real life in theu".® There
must be emough religion to make morals work.3 The fact of God»ﬁnd
the universal sanction of religion should be emphdaizéd to the utmost
in moral sducaiién, urged Professor Ormond of Princeton Un;versity,i
but without makiné morality the arbitrary cempulsion of a divine Dese
pot,5 or preaching sermons and trying to make sectarian converta.6

The kindergarten was undogmatically yet thoroughly reli-
giou37 without arousing conflict among Jews, Catholics, or Protes~-

tanta.s It was true that ithese groups agreed on many cardinal

1 (a) cf, Harrington, H, F., Superintendent, New Bedford, Mass.,

“What Should Be the Leading Object of American Free Schools!“(73.222)'
(b) ef, Hoose, Dr, J. H., Principal State Normal, Cortlamnd, N. Y.,

"Fhat is a Schoolt™ (76.185)
(¢) cf. White, Dr. E. E., Cincinnati, Ohio,

*Moral Training in the Public School” and discussion, (86:136»7 147)
(d) ef. Strong, Rev., James W., President Carleton College,

Northfield, Minn., “The Relation of the Christisn College.” %87 :155)

2 of, larimer, H, G., Principal, Topeka, Kans.,,

Discussion- “The School and the Criminal.” (92:216)
3 cf, White, Dr, E. E.; Columbus, Ohio, o

“Religion in the School." (93:296)
4 of. Ormond, Prof., Princeten,University, ‘

Discussion= “The Sociel Basis of Gonscience.® (98:203)
5 cf, Marble, A. P., Worcester, Mass.,

Discussion= "The School and the Criminal.” 7 (92:217)
6 (a) cf. Mayo, Rev. A. D., Gincinnati, Ohio,

“Methods of Moral Instiruction in Common Schools.” (72:12)
(b) cf. Fick, Henry H., Cincimnati, Ohio, .
“Education of the Heart." (83:34)

7 of, Brooks, Angeline, (not placed) |
*Essential Principles of the Kindergerten System." (94:697)
8 cf, Partridge, Lelia E,, Philadelphia, Pa., Discussion~

“The Relations of the Kindergarten to the School,"” - (79:162)
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| pointed but it was next to impossible o get them officially to say
so and to produce a common code which would havek bé;n generally satis~
factory and naable;a Religious education at that time was a m,f
varieble quantity and slways under suspicien of secta_ria.niam.s

The ideal school teacher is a Christian, not a bigoted sece
tarian px'cu’aagoauuu.s‘I;.4 It was through teacher character more than
any other way that the vexed problem of actually having, yet techni-
cally not having, Christianity in the school room was to be solved,
according to no less an authority than President Angell of Nichigan
University,s In conclusion & statement from Huxley:
| *If I were compéllea to choose for.one of my own children,

between & school in whioh religious instruction is given

and one without it, I should prefer the former, even though

the child might have to take & geod deal of theology with 1t,"
and he furthermore likened the abolition of religion in schools, to
obviate sectarien difficulties, to the burning of & ship to free it

6
from cockrosches.

J. P, Wickersham of Pennsylvanie gave probably the best

—onem

1 of, Fick, Henry Ho, Cincimnati, Ohio, ‘
*Education of the Heart.” (83:34)

& cof, Wiener, Prof., Kansas City, Mo., '
Discussion- “Moral Training in the Public School."” , (86:143)

3 cf. Cook, J. W,, Normal, Ill,,  “The Schools Fail to Teach
Morality or to Cultivate the Religious Sentiment.” (88:134)

4 cf, Morgan, Gen, Thomas J., Providence, R. I., ‘
“The Ideal School Master." | | (85:79)

5 of. Angell, J. B., President Michigan State University,
Discussion- “The Relation of the Christien College." (87:1717)

6 cof, Harrington, Henry F., Superintendent, New Bedford, lass.,
"What Should Be the Leading Object of Americen Free Schools?"(73:233)
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, 1
summuing up of the actual situation to be tound.

*The schools are mnnaged by chriatian men, taught by Chrise
tian teachers, patronized by Christian parents; but their
spirit is to avoid any exercise of a religious character
that will offend the most temder conscience. The Bible is
read and hymns are sung in the great majority of the public
schools; prayers are offered in a smaller number; but such
observances are practised by common consent, and without
objection. The laws bearing upon the subject of religious
instructior in schools are exceedingly flexible, wisely a=«
dapted to the varying denominational charecter of the popu~
lation. ..—the exclusion of formal religious instruction
from a school may leave undisturbed its religious life, the
purest morals may still be inculcated, and the teacher®s
example may remain an unwritten gospel, touching and emnnob-
ling every child coming within its influence.*

D, _Rducation as Political anctiqn.

1. The Sigpificance of Moral diti;enahip {0 the State.

.~ A moral citizenry is fundamenial to the permesnence of & na-
tion and the state function of education is fundamental to the making
of such citizenagz Put into the schools what you want to come out
in the 1ife of the nation.a Education has always controlled natione

al character,4 and character is not a product merely of the knowledge

1 Wickerskam, J. P., Harrisburg, Pa., "“The Leading Character-
istics of Americen Systems of Public Education.” (81:97~98)

2 of, Atkinson, George H., Portland, Ore., “The Gulture Most Vale
vable to Prepare Law-abiding and Law-respecting. Citizens.* (88:120)

3 cf. Gates, President Merrill E., Amherst, Mass.,
“The Profession of Teaching for Light and Power." (91:183)

4 of, Strong, Rev, James W,, President Carleton College, North-
field, Minn,, "“The Relation of the Christian College." (87 154)
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of certain studies. Such knowledge alone was considered e “rope of
sand"g and even ?auicid&l?a beoansqyit might be turned against so-
ciety.4 President Butler of Columbia University warned that "that
democrecy alone will be triunphant which has both intelligencemand
character. To develop Soth among the whole people is the task of
educetion in a démocracy.‘s

Good moral c¢itizenship is demanded by the state and wronge
doing is punished by the state, whence, if it has the right fo teach

. 6
at all, it is imperative that it provide moral training for in a

1 (a) of. White, Joseph, Secretary State Board of Education, Mass.,
Discussion- "Methods of Moral Instruction in Common Schools."(72:26)
(v) of,. Baldwin, Joseph, Hunteville, Texas, “The Culture Most
Valuable for Bducating Law-abiding and lew=respecting Oitize?a.” )
i 88:113
(¢) of. Donnan, Laura, Indienspelis, Ind.,
“The High School and the Citizen." . (89:518)

2 cof. Gregory, Dr. J. M., Illinois Industrial Univeraitj;
Discussion~ “Methods of Moral Imstruction in Common Schools.*(72:25)

3 (a) cf. 611531"" Ce Bay St, Paul’ Ki!m.,

' “The Ethice of School Management," (88:529)
(b) cf. L&nghlin’ Adsa llo, St. Paul. mnog -
“The Moral Value of Art Bducation." (90:147)

4 of, Fiok, Henry He., Cincinnati, Ohio,
*gducation of the Heart.* (83:27)

5 Butler, Nicholas Murray, Columbis University, New York City,
“Democracy and Education." (96:95)

6 (a) of. Harringten, H. F., Superintendent, New Bedford, Mass.,
“¥hat Should Be the Leading Object of American Free Schools!™(73:223)
: (b) ef. Cornwall, A. R., Principal Albion Academy, Wis.,
Discussion- “Relation and Duties of Bducators to Crime.*  (75:122)
(¢) of. Hoose, Dr. J. H., Principal State Normal, Cortland,

N. Y.,  “Fhat Is a Schooll® ' (76:186)
() cf. Gooper, Mrs, Sarah B., San Francisco,

“The Organic Union of Kindergertien and Primary Schools." (93:340)
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democracy that means training its governors ~ the votera;l On the
authority of Jane Addams of Hull House, much ballot corruﬁtiaanlour-
1shed by the exploitation of people morally ignorant of civiec dnty.a
Public educeation must give enocugh moral training, regardless of any
ébjectiona which may be raised, to produce good citizena.3 The na=
tion®s common schools are her bulwark,

Those who make morals entirely a church duty forget the
many children whose homes are untouched by the church and whose logie
cal underafanding of morality, upon which the safety of the state de~
pends, can come only from the school.5 If criminals can be reformeﬁ.
and they can be, then oriminality can be prevented. The same effort
given to youth would virtuaelly end crimé,Ahnd even war; in two gene-~
rations, just as disease is brought under controli6 Maximum moral

7
impulse means minimum physical restraint.

1 cof. Abbott, Rev, Lyman, Editor~inechief “Oﬁtleok“, Paa{or Ply-
mouth Church, Brooklyn, N. Y., "The Democracy of Learning.” (97:193)

2 of. Evans, Margaret J., Carleton College, Northfield, Minn.,

“Women®s Clubs as an Bducational Factor." (98:242)
3 of. Richards, Zalmon, Washington, D. C.,
“Moral Training in Elementary Schools.* (92:317-319)

4 of. Kirk, Alfred, Chicago, Ill., ‘
“fhat Moral Uses May @ Recitation Be Made to Subserve!™ (71:76)

5 o¢f. Newell, M. A., Superintendent Public Inatruetioﬁ. Maryland,
Address as President of the Association, (77:12)

6 c¢f. Buchanan, Dr, J. R.; Louisville, Kentucky,
*FulleOrbed Bducation." {75:43,46,48)

7 of, Scovel, Sylvéstor F., President Wooster University, Ohie,
*In fundementsal Civics, what shall we teach as the American Doctrine
of Religion and the Statel" , (99:618)
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2. The Relation of Religion to Morel Gitizenship.
Religion is essential to the development and maintenance of
& moral citizenry.l ‘Such an important social and racial force must
be included in citizenship training;a Free society can not be meaine
taihed if education is cenplqtelyrsevereé from its root in religien.
Professor Pickard of Iowa University refers in thie connection to the
founding of the mation and quotes from Washington and Jettaraen.3
The Territoriél Ordinance of 1787, inferior only to the
Federal Constitution in importance, definitely guarded and promoted
x;eligian,4 as did many of the states® Bills of Rights.s Recognition
of God in national life, as expressed by President Scovel of Wooster
.University, was essential to the very conception, to the definition,

6
to the realization, and to the transmission of liberty. The church

1 of. Atkinson, George H,, Portland, Ore., "The Gulfure Most Valu-
able to Prepare Law=-abiding and Law-respecting.Citizems.”  (88:120)

8 of. Scovel, Sylvester F.,, President Wooster University, Ohio,
"In fundamental Civics, what shall we teach as the American Docirine
of Religion and the State?* (99:616)

3 (a) of. Pickard, J. L., Professor of Political Science, Iowa
State University, "What Lessons Does the Ordinance (of 1787) Teach in
Regard to the Future Educational Policy of Our Government?® (87:133)

(b) ef. Price, Dr. G. W, F., Nashville, Tenn.,

Discussion= “The Relation of the Christian College.™ (8?:170)

4 (a) cf. Mayo, Rev, A. D., Springfield, Mass,, "The Demands of

the Coming Century on the American Common School." . ' (76:22)
(b) cf. Bonney, Charles G., President of the.World's Congress

in Ghicago, Closing remarks in last session, . (93 65=66)

5 ef. Hoose, Dr, J. H., Principal Staso Normal, Cortland, N, Y.,
*What is & Scheoll® (76 171-173)

6 cof, Reference 2, page 622, ‘ (99:622)
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itself is protécted by the state though separated from it,l If God
must needs be recognized in civil life —~ tq aafaguard legal décn-
ments and court proceedings, to solemnize marriesge vows, in the ap=
pointment of chaplains for government service, on the national coine
age — it is inconsistent not %o have Him in the training program.z
History shows the fallacy of grounding morals on human au~
thnrity.a and experience says that loss of religion means loas of
morale in & social group.4 Horace Mann was very positive thais
“if we fail to give due prominence to the cultivation of the
moral and religious nature of the child, the fate which has
always overtaken godless nations will overtake the American
Republic,”
The right of the nation to preserve itself transcends private right
6! conscience, even to the retention of Bible and religion in edﬁca—

‘ , - -6 ;
tion to the extent necessary to insure moral citizenship. In fact

the American Docirine of the separation of church and state does net

1 cf. Baton, John, National Commissioner of Bducation,

“Education and the Building of the State.” (81:36)
2 (a) cf. Price, Dr. G. W. F., Nashville, Tenn., |
Discussion- "The Relation of the Christian College." (87:170)
(v) ¢f. White, Dr. E. E., Columbus, Ohio, ,
“Religion in the School.® (93:296)

3 of. White, Dr. E. E., Cincimnati, Ohio,
"lioral Training in the Public School." (86:135)

4 of, Strong, Rev., James W., President Carleton Gollege, Northe
field, Minn., “The Relation of the Christian Gollege."” (87:155)

5 Sabin, Hen;y, State Superintendent Public Instruction, Iowa,
“Horace Mnnn.* (96:66)

6 (a) ¢f, Hoose, Dr. J. H., Principal State Normal, Cortland,
N. Y., . ™Fhat Is a Schooll® (76:186)
(b) of. Atkinson, Georgs H., Portland, Ore,, "The Culture Nost
Valuable to Prepare Laweabiding and Law-rsspecting Citizens,"(88:120)
(¢) of, Reference 3-b. (93 236)
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mean the losabo: religion but rgther a ditferent and better basis for
it.l DeTocqueville said, "Despotisam may govern without religious

'.;‘,.2
faith, but liberiy cannot.™

E, Summary

In the former chapter we considered moral education as con-
temporary educators viewed it in relation to social and educational
couditions. In this chapter we have looked at it through the minds
of the Qame group but from the standpoint of logis., The opinion of
the period 1871 ~ 1900 naturally fell into four {types: philosophical,
psychological, soclologiscal, and political. All opinion supported
the reasonableness and necessity of moral traihing in the educational
program.

Character, not knowledge,was pronounsed the end of educationm,
and religion a necessary basis to good character. History and the
wisdom of the ages supported these premises whether in pagan or
Gﬁristian civilizations, Wherefore a achool which did not conserve
morals had no logical right to exist. |

Attention was also directed 1o the significant fact that
the moral nature - the self-active part = of the individual person as
a learner, goes to,school as well as the intellact, Mind or person~

1 of. Scovel, Sylvester F,, President Wooster Uaiversity, Ohio,
*In fundamental Civigs, what shall we teach as the American Doctrine
of Religion and the State?!" « (99:617,620)

& of., Neme omitted, perhaps a comnittee report,"
“State Supervision: What Plan of Organization and Administration is
Most Effeetive"' , (90.439)
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ality can not be split educationally, nor caa moral activity be
*thrown into neutral®’ while intellestual processes proceed. On the
éontrary. moral aoti;ity is 1nseparab1y essential to 1ntelle§tual de-
velopment; The formsr may be neglected bul never haltede In fact,
an attempt to halt such activity, or even the laissez-faire attitude
toward it (which seems to be the position some think the public
school should take) would itself constitute a moral influence of a
most undesirable kind. A school without definite moral tuition, di-
rect or indirect, is thersfore a paradox, a psychological anomaly.
Viewed sociologically the school was considered firsi a so-
cial product and then a social influence. Nothing could come out of
education which had not first been put in, and'nothing could be put
into education that was not already in the social mind. The school
function was to reprodnqa for the coming ganeraiion'the best of the
social heritage in the various fields of knowledge. If, as was in-
sisted, moral training belonged in, then anything less than the best
would be inconsistent with the purpose énd detrimental to the success
of the whole program;  Furthermore, to the pupil school is not mere
training for 1life, it ;g;life. and the moral element could not be new
glected in the school experience of the person without creating a
| dist&rted cénception of life which would affect all later living. In
so far as religlion = that is ideas of God ~ was necessary to a propér
training in morals it must be allowed, and it could be supplied with~
out sectarian implications or legal objection by teachers who under-
stood children and were not bigots. Lack in this respect makes any

school, however excellent otherwise, a social detriment,
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At the very point where the question of morals and religion
in American schools ought to be best supperted — namely, the politi-
cal ~ it had been most succeasfully attacked. To give keener point
to the findings herse presented we will insert & brief parenthesis on
the acknowledged status of this question; The hista;ical background
of American society and the begiahinga of public education ought teo
establish moral training on a fi;m political -basis in educational
practice. The separation of ehuigh and state was not conceived oi
in {the days of the founding of our institutions as‘an elimination of
| religion. The church as an institution and religion as a develop-
mental essential were not identical, It was not until nearly a cen=
tury later, in other words, as we approach and enter the period under
discussion, that the idea that the official separation of church and
state meaut eliminatignyof everything religious and even moral from
the public school, gained general attention. Individual freedom to
believe became thereby a ‘special privilege®' to hinder the belief of
others. Majority opinioh, the democratic fundamental, began to work
only one way. If a mejority in a school districi want moral train-
ing eliminated it must be done for democracy‘'s sake, but when a maj o=
rity want it -reteined the wishes of oneibbjeéter must be respected
according to the principls of religious freedom, | Thus the most ex~
alted and proudest principles of American dbmocrﬁcy wore worked one=-
sidedly against esducaiion's grsat essential, With thess things in
mind we turn to our findings regarding the political implications of
moral education. The state, though sepéraie has always acknowledged

the church and protested morality and religion. Church property is
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generally untaxed whioch is in the nature of a subsidy to the church
by the state. God is recognized directly and ipdireotiy in govern~
mental business. History records the fact théi evefy nation whose
religlon, whatever its kind and quality, declined has gone down. The
state forbids and punishes immorality and thersfore must use every
logical means to prevent same. If, as was emphasized, the citizens
of each generation determine the character of the next generation
through their schools then a de-moralized school means inevitably a
demorallized nation and is & process of national suicide. We agree
with Huxley as quoted that de-moralizing education for {the reasons
generally given is like burning a ship to rid it of cockroaches.

These logiscsl reasons coming from the educators themselves
constitute the basis for the agitation of the question of moral edu-
cation in the period under discussion, and for the solutions proposed
as given in the preceding chapter. They fsli that the duty of thg
school was plain and their arguments have lost none of their force

with the passage of time.
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CHAPTER IV
AGENTS AND METHODS OF MORAL EDUCATION

As alrsady noted there was a gemeral agreemsnt that the
public school ahonld. train ohildren further than the striectly intele
lectual, The impoertant problem was one of method. : Should it be
formal or informel, direct or indirect, explicit or implicit!

There were three princlpal sgencies through which a'nch
training might be given ~ the currisulum, the management of the
achooi; and thé teacher,

The thirdbco:::sideration in this study is to obeerve the
actual and potential moral values of the public educational agencies

as viawed by the educators of the period;

A, 8School Studies and Exercisas.

1 2
. Committee reports on Moral Education in 1896 and 1897 ine
sisted on definite moral instruction, as hed individuals throughout

-3
the period.  While the weight of opinion seems to have been on that

20 i b 2 D r——

1 of, Committes on Moral Bducation,
Report= "Moral Instruction in Elementary Schools." (96:408)

2 ef. Committee of National Gouncil on Rural Schools,
Report- "Intellectual and Moral Education,” (97:582)

3 eo¢f. Richards, Zalmon, WaéhingtOn, D. C., ‘
Discussion- "Religion in the School." (93:300)
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side, and gome called the attempt to teach morals through the general
skbjests false and pornieious,l yot there were always those who ques=-
tioned the praciicability of the direct methodz and attached moat im=
portance and usefulness to moral training through the various sube
jocts and activitiea.3 The fact of moral value in the regular aca-
denls subjects received little mention at first but had growing at-
tention during the last desade of the period. It was a moat welaonme
idea to those who felt the need of moral power to offset seculariza-

tion yeot who fearsd to urge the use of Bible and religion in school.

1. Bible.
The use of the Bible in the classroom would be the most im-
4
portant of the direct methods of instruction. Horace Mann in his

famous reports to the Massachusetts State Board of Education advoca~

1 cf. Gordy, Prof., J. P., Columbus, Ohio, “Whet Can Child-Study

Gontribute to the Science of Bducation?® (98:352)
2 (a) of. Kirk, Alfred, Chisago, Illinois,

“What Moral Uses May a Recitation Be liade to Subservel™ (71:76)
(b) of. Gook, John W,, Normal, Illinois,

Discussione “"Moral Imstruction in Elementary Schoola.™ (95;445)

3 (a) of. MeLellan, J. &., Principal Ontario School of Pedagogy,
Toronto, “The Ethical Element in Literaturs, and How to Make the

Most of It.in Teaching." (94:73)
(b) of. DeGarmo, Dr. Charles, President Swarthmore College, Pa.,

“Moral Training through the Common Branches." (94:165-172)
(s) of. Same authority, )

“The Value of Literature in Moral Training." ’ (94:390)
(d) of, Pringle, W, J., Principal, Aurora, Illinois, . ‘

Round Table= “The High School as a Social Factor." (97:695)

4 (a) of. Mayo, Rev. A. D., Cincinnati, Ohio,

“fethods of Moral Instruction in Common Schools." (72:20)
(b) ef. Mayo, Rev. A. D., Springfield, Mass., "The Demands of

the Coming Century on the American Common School." (76:37)

, (o) of. Same authority,
“Object Lessons in Moral Instruction in the Common School." (80:15)
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ted use of the Bible." Truth, not oreed, insisted that it remain in
the claseroom,a and the Sfate should protect the teacher's right to
its uss,” in fact the will of the majority of the psople would keep
it in school without legislation if given a chanca.4

Many considered it next to impossible to teach morals with-
out the best known text-book = the Bible,s and when it was removed
from the schools there was nothing to replace it, said President De-
Garmo of Swarthmore Gollega.6 United States Commissioner Harris
thought it essential {0 an insight into the institutions under which
Americana'lived.7 Another argument was that if morals were essen=-
tial, and Bible morals were to be taught from other literature, then

8 _
why not from the Bible! It was pointed out that the noted Huxley,

1 of, Harris, William T., United States Commissioner of Education,
The Horace Mann Reporis as Secretary of Massachussetts Board ‘
of Bducation. , (96:59)

2 of. Kirk, Alfred, Chioago, Illinois, '
"What Moral Uses May & Recitation Be liade to Subserve!® (71:76)

3 eof, Magoun, Dr, G. F., Iowa, '
Discusaion= "Relation and Duties of Educators to Crime," (75:122)

4 c¢f, Roe, Alvan D,, Superintendent, Washington County, NInn.,
Discussion- "Relation and Duties of Educators to Crime," (75 123)

5 (a) of, Fischer, H. A., Wheaton College, Illinois,
Discussion- "Ethical Culture in the College and Univeraity."(92:116)
(b) of. . Abbott, Rev, Lyman, Editor-inechief "Outlook", Pastor
Plymouth Church, Brooklyn, “The Democracy of Learning.” .= (97:194)

6 o¢f. DeGarmo, Charles, President Swarihmors Gollege, Pa..
“A Basis for Ethical Training in Elementary Schools." (91:170)

7 eof. Harris, W. T., United States Commisioner of Education,
“Phe Gurrisulum for Secondary Schools," (94’507)

8 of, Kealing, H. F., Texas, '
- Discussion~ “Moral Training in the Public School.," (86:145)
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who denied the inspiration of the scriptures, looked upon their ex-
clusion from school as 1ntolurahlo.l

K11:this agitation about the nesessity of the Bible was
meinly for its use in devotional exercises and as a support for moral
principlea; The impression was too often given that it might be ra-
ther unpalatable medicine but it was good for one. It seoms sirange
to us that no one was revealed in our research who definitely pro-
posed making an interesting course in Bible, for its own sake as

great literature and history, and thence naturally to its moral truth.

2. Ethics.

The other direct method of inatruction was the study of
ethics itself as a regular subject. A spokeswoman for women's clubs
said that it was the most essential study of all.2 and another whose
voice was often heard in the national meetings suggested that no cure
riculun should be tolerated without 1t.3 Such & course had to be as
' defihitely planned as any other in order to succeed4 and was reported
" 40 have had remarkable results on trial.s President Hyde of Bowdoin

L P P Py Y Y T

1 of. Scovel, Sylvester F,, President Wooster University, Ohio,

"Realizing Our Final Aim in Education." (98:484)
2 cf, Evans, Margaret J., Carleton College, Northfield, Minn.,

“Women's Clubs as an Educational Factor." (98:241)
3 of. Richards, Zalmon, Washington, D. C., | |

"Moral Training in Elementary Schools." (92:319)
4 (a) of. Newsll, M, A., Baltimore, Md.,

"Revision of the Common School Curriculum." (81:84)

(b) of. Kirby, Lydia A., Philadelphia, Pa., v
Discussion= “The Ideal Primary School Curriculum." (94:737)

5 ef. Rounds, C. C., Plymouth, N. H.,
Discussion- "Moral Imstruction in Elementary Schools." (95:444)
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Qollege, and others, advocated just such a course based on sound
teaching principles, not streasing the subtleties of an ethical the=-

ory, but prastical and concrste valuas;l

3. Literaturs.

Literature may be considersd on the borderline between the
~direct and indirect types of studies as to moral value. That it had
pre~eminent moral possibilities all who spoke of it agreed, and it
was‘repaatadly referred to in that connection, especially in the lat=
tor half of the period. Its method of use would of course determine
how far the moral values became effective. Ethical ideas embodied
in literature appealed powerfully to youth, ascording to President
De@armn.a They had added effectiveness over everyday incidents be-
cause of their beautiful expresaion,s and because they were more eas~-
ily carried in memory, and so had a greater influencs in after 11!3,4
in fact books were said to approach living personalities in moral

A PP D D FE TR SO W G MG M S S O D D

1 (a) of. Canfield, Chancelloer James H.,, Lincoln, Nebr,,

' “Ethical Culture in the College and University." (92:115)
(b) of. Hyde, William DeWitt, President Bowdoin College, Bruns-
wick, Me., “The Orgenizaiion of American Education,” (92:224)
2 (a) ofe DeGarmo, Gharlea, President Swarthmore Gollege, Pa.,
"A Basis for Ethical Training in Elementary Schools," (91:177)
(b) of. Hotohkiss, Mary T., Milwaukee, Wis,,
“Story-Telling in the Kindergarten." ‘ . (93:352)

; (o) of. Holellan, J. A., Principal Ontario School of Pedagogy,
Toronto, “The Ethical EBlement in Literature, and How to Make the
Most of It in Teaching." (94:73)

3 c¢f, Committee on Moral Educstion, '
Report~ “Moral Imsiruction in Elementary Schools." (96:410)

4 of. Phillips, Supt. J. H., Birmingham, Ala., '
“History and Literature in Grammer Grades." (92:608)
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pever.l The most a&hirable feature of literature in the opinion of
Principal Halleck, well known writer of literature toxts, was that it
dealt with ihole lines of conduct.§) The reader saw choices made and
the results of those choicos,3 “ha; deeds return upon the doer to
bless him or to curse him,“ as Commissioner Harr;s expreassd it.4
Literature was of particular value where the Bible could not be nseds»

‘ 6 ’
on account of sectarian fear. If the literature was not mutilated

- - -~mes

1 (a) of. Rickoff, Mrs. R, D., New York City, Discussion- "The

Superintendent and Good Literature in the Schools.” (87:537)
(b) of. Beechser, Mary L., Memphis, Tenn., "The Practical
Value in Life of a Taste for Good Literaturs.” (88:83)

(c) ef. Clark, Minnie Caroline, Kansas City, Mo.,
"Literature in the High School,” (89:373,274)

2 (a) of, Halleck, Reuben Post, Principal Boya' High Sechool,
Louisvilla, Kye, "“The Value of Emglish Literature in Ethiosal

Training.* | (00:160-168)
A (b) of. DeGarmo, Charlea. President Swarthmors Collegs, Pa.,
“The Value of Literature in Moral Training." (94:388-397)

'3 of. Schreiber, Mae E,, Literature Teacher, Milwaukee Normal
School, "“The Training of Teachers so that They May Cooperate with
Libraries.* (97:1010)

‘ 4 cf. Harris, Dr, W, T., United States Commissioner of Education,
Washington, D. C., "The Educational Value of the Tragic as Compared

with the Gomic in Literature and Art." (98:403)
5 eof. Peasles, Dr. J. B., Cincinnati, Ohio,
Discussion~- "Moral Training in the Public School," (86:141)
6 (a) cf, Mayo, Rev. A. D., Springfield, Mass., "Object Lessons
in Moral Instruction in the Common School." \ (80:16,17)
(b) of. Peasles, J. B., Cincinnati, Ohio,
“Moral and Literary Training in the Public Schools." (81:109)
(c) ef. Johnston, William P., President Tulane University,
New Orleans, “Bducation in Louisiana." " (86:187)
(d) cf. Parkinson, D. B., Carbondale, Ill., Discussion- "The
Practical Value in Life of a Taste for Good Literature." (88:93)

(e) of, M*Chesney, J. B., Oakland, Cal., ‘
“Teaching English in the Secondary Schools.” (88:406)
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it was bound to bring religion inte school,l and study of the best

2
literaturs would accomplish the most vital part of ethical training,

4. Histery.

History was not mentioned for its moral worth until the
last decade of our per@ad, but then it received so much attention as
40 make it a rival, if not superior, of literature. This was proba-
bly due to the beginning ‘social studies® movement, since come to
great curricular prominence. History like literature is a border~
line subject depending on the teacher to bring out its moral value.

History was commended as an excsllent first approach to
practical morals long before ethics as such could profitably be pree
aentod.3 There was wide agreement among the mosi prominent educa-
tors on the superior value of history as a sourse of moral truth and
a molder of character throughout the school period.4 0f particular

D 5 1t 00 D D D B S D B B A

l cf, White, Dr, E. E., Columbus, Ohio,

“"Religion in the School.“ (93:298)
& cof. Hardy, Principal George B., New York City, ‘
“Literatnre for Children." _ ) (92:154)
3 (a) of . Committes on Moral Educationm, V :
Report=-.“Practical Culture of the Moral Virtues.™ (92:759-760)
(b) . ct..Peabody, Mrs. Mary H., New York, ,
“Mathods of Teaching History to Children.“ (93:284)
(¢) of. Reference 1. (93:298)

4 (a) of., Jones, L. H., School Superintendent, Indianapolis, Ind,,

Discussion- "Essentials in a Course of Study for Children." (93: 260)
(b) of..Baldwin, Dr. J., Professor of Pedagogy, Texas Univer-

sity, Austin, Texas, “The Study of American History as a Training

for Good Citizenahip.". (95:140)
(e¢) cf. MoMurry,.Frank M., Illinois State University,

Discussion of Report of the Committee of Ten on History. (94:163)

, () ef., Committes on Moral Bducation,

Reporte QMGral Instruction in Elementary Schools.," (96:409)

(continued on page 68) o
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note was’its repeated demonstration of the inevit&ﬁle connection be-
tWeeh cause and effect, the certainiy,of conaequences,lyand the fact
that life was porirayed beyond the horizon of the individual stu~
dent's oxperiénce.z Lessons learned from history were remembered
longér and had a greater after effect than those from any other aca=
demic sonrce;3 For this reason it was very important in establish-
ing the studentfa‘philoaophy of 1life by its presentation of the per-
manencs of Iundémental moral valueé;4 In concliusion, history was
cradited with much of the moral good which came from the school,5 and
iis neglect was blamed for the lack of moral keenness among ‘good’

- 5 N
peopls as ssen in their attitude and action on publisc questions.

(continued from page 67)
(e) cf. Scovel, Sylvester F., President Wooster University, Ohio,

“Realizing Our Final Aim in Education.” (98:470)
1 (a) ef, Giibert, Supt. Charles B.; St. Paul, Mian,, ‘
“The Reconstruction of the Grammar School Curriculum.” (94:329)
(b) of. Millspaugh, J. F., Salt Lake City, Utah,. |
“The Ethical Value of History in Elementary Schools." (96:410)
(¢) of. Dougherty, Newton G., School Superintendent, Peoria,
I1l., “The Study of History in Our Public Schools.” (97:66)
| 2 cf; DeGarmo, Dr. Charles, President Swarthmore College, Pa.,
"Moral Training through the Common Branches." (94:168)
3 of, Phillips, Supt. J. H., Birmingham, &la.,
“History and Literature in Grammar Grades." (92:608)
4 (a) of. Andrewa, Charles M,, History Professor, Brya Mawr Col-
lege, Pa., "History as an Aid to Moral Culture.," (94:398-409)
(b) cf, Bellemy, Francis, Editor Youth's Companion, .
Discussion= “History as an Aid to Moral Culture." (94:410-411)

5 of. Bakér, James H., Bouldsr, Cole.,
Discussion= “Moral Instruction in Elementary Schools.™ (95:446)

6 of. Rounds, C. C., Plymouth, N. H., |
Discussion- “Moral Instruction in Elementary Schools," (95:444)
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5. Music.

Judged by the amount of reference made te it, music ranked
next to liierature and history in importance in the field of scholas~-
tic moral training; It was first mentionsd in 1885 and frequently
thereafter., Music had an advantage even over literature and history
in that its appeal was less dependent on & person's culture in other
respacts, and was universal to all kinds of peopls and all phasss of
life;l Certain educators positively termed it the most potent and
ennobling of all school influences, and a satisfaction of needs met
by no other school exeroise.z Others called attention to the faver

in which music as a moral power had been held by leaders as far back

1 (s) of. Hagar, Daniel B,, Ph,D., Salem, Mass.,

Address as President of Depariment of Music Educaiion. (85:373)

] (b) cf. Blwood, J. H., San Jose, Cal., ’

“Elementary Music in Our Public Schools." (88:653)

‘ "(6) cf. Winship, A. E., Boston, Mass., “The Relation of

Music Instruction to Our Educational System," (89:694)

2 (a) ef. Mowry, William A., Boston, Mass., '

“The Province of Music in Education." (89:678,679)

' (b) cf. Morris, Margarst, Cincimnati, OChio, ‘

“"Music &s a Factor in Education." (90:817)
(¢) cf. Silver, Edgar 0., Massachusettis, ’

"The Growth of Music among the People.” (91:818)

(8) of, Jones, L« H., School Superintendent, Indianapolis, Ind.,
‘Discussion- "Essentials in a Course of Study for Children." (93:260)
" (e) cf. Stewart, N, Coe, Cleveland, Ohio, “Some Helpful Things

Concerning Music in the Public Schools." Abstract. (94:954)
(f) cf. Treudley, F., Youngstown, Ohio, ‘
"The Purpose of Music Study in the Public Schools," (95:773)

(g) of. Gantvoort, Prof. A. J., College of Music, Cincéinnati,
0., "The Influence of Music and Music Study upon Character,*(98:395)

-(h) ef. Winship, Dr. A. B., Bditor *Journsl of Education®,
Boston, Mass., "School Music in Character Making," (98:848)

(1) of, Heyden, P. G., Quincy, Ill,, President Music Department,
“The Ultimate Object of Music Study in the Schools.™ (99:974)
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as Pliate,l and in which it was held then as shown by a éuestioﬁnaire.a
One of its chief features, as pointed out by Frgnk Damrosch of the
famous musical family, was that iﬁ influenoe‘v:a.a spontaneous and une
consciously received, and hence not subject to the difficulties ine

voived in many other snbjsctq;

6. &ri (drawing, painting, etc.)

Like its sister subject music, this form of art was not
mentioned in conneciion with morals until 1885, The ideas edvanced
in this comnection followed similar lines, Love of the beautiful
led to the good and prevented the development | of Aevil, wherefore it

4
could be and actually had been of real moral value in education.

1 of. Young, George C., Wichite, Kan., “The Valus of Music in
Public Education as & Means of Discipline and Culture.” (92:515~518)

2 of., Pulsifer, W, E., New York Gity, Discussion~ "The Valué of
Music in Public Education as a Means of Discipline and. Culture."
(92:520-524)
3 (a) cf. Damrosch, Frank, New York City, -

“"How Good Music Makes Good Citizens.® ' (96:725+726)
, (b) of. MacKenzie, Constence, Public Kindergarten Director,
Philedelphia, "“The Song in the Kindergarten - Its Place, Value,

and the Dramatic Element." (93:333)
(c¢) cf, Hawn, Miss Linn llax‘i.e, Saginaw, Mich., ‘
“Children's Voices.® (95:793)

4 (a) cf. Dimmock, Mrs. E. F., Drawing Supervisor, Chicago
Schools, "Drawing in Primary and Grammar Schools," (85:285)
(b) ef. Laughlin, Ada M., St. Paul, Minn., o
“The Moral Value of Art Bducation." ’ (90.144-146)

(¢) cf, Macalister, Jemes, President Drexel Imstituts of Art,
Science, snd Industry, "Art Bducation in the Public Schoola.”(91.460)
() cf. Aborn, Prank, Director of Drawing, Cleveland, Ohie,

“The Highest Office of Drawing." (91»478)
(e) cf. Sulliven, Christine, Cincinnati, Ohio,

"fhe Aim of Art Imstruction.® (92'501)
(f) of. Seme authority,.es President Art Department, "Art Educe-

tion - Its Influence: Industrial, Educational, Ethicals® . (94:899)

(g) ef. Clark, John S., Boston,
*The Place ef Art Bducation in General Education.," (95:832)
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The experiment had been tried in several cities of showing great and
good works of art where slum dwellers might see them and the results

; 1
had been beneficial beyond ell expectation.

7. Natural Sgience.

Suggastioﬁs as to the ﬁnral uses of science study were con-
fined to the last decade ofkthe century. Science as we know it to~-
day was & new study just beginning to demand a place in the curricu~
lum and could not have had earlier mention., In the first place na-
ture study aroused a sympathy for life outside of salf,z it decreased
cruelty to animals and to others,z and led beyond that to reverence
for Ged.4 It showed the meaning and value of the discipline of law
and efforts 10 man &8 a part of the nniversa.6 An early~found love
of neture was noted as an important influence in hany groat lives.

The fact that natural sclence also involved much objective activity

1l of, Partridge, William Ordway, Boston, Mass., %“The Functiion
of Art in the Education of the Americen Citizen," . (98:829)
2’ cf. Lange, D., Nature Study Supervisor in City Schools, :
St. Paul, Minn,, "Nature Study in the Public Schools." (00:409)

3 cf, DeGarmo, Dr. Charles, President Swarthmore college.vPa.,
“iloral Training through the Common Branches.," | (94:170)

4 (a) c¢f. Cook, John W,, Normal, Ill., "“The Schools Fail to
Teach Morality or to Cultivate the Religious Sentiment.”.  (88:135)
(b) of. Gilbert, Supt. Charles B,, St. Paul, Minn., |
"The Reconstruction of the Grammar School Gurriculum." (94:328)

5 of, Brumbaugh, M. G., President Juniata Gollege,'Huntingdon,
Pa., “The Function of Nature in Elementary Education.” (96:149)

6 cf. Scével,‘Sylvester Fo, President Wooster University,'Ohio,
“Realizing Our Final Aim in Education." (98:473)

7 eof, Hoyt, Supt. W. A., Brookfield, Mass., ‘
"Children®*s Love of Naturs." , (Q@:l010-1013)_
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mada>it & valuapla moral discipline'gccording'to President Jordan of
Stanford~Univarsity;l However, this»atudy would not develop moral
value unless definitely purposed,z and here it is interesting to note
that criticism of the materialistic effect of science teaching, so
frequent since, had already begun, taasheé ané method, not subject,

s 3
being condemned for such & result.

8. Manual Training.
Manual work, another newcomer in up=to~dste educetion, was
most commended as a moral forco because it provided antivity,4 taught
8kill, accuracy, and honest work habits, and so éérved 4o prevent

‘ ‘ 5
criminal development. Negatively, by preoccupying muscles and

1 of, Jordan, David Starr, President Leland Stanford University,
Cel., "Nature Study and Moral Culture.” (96:130)

2 cf. Stickney, Lucia, Cincinnati, Ohio,
“The Incidental Method of Moral Imstruction." | (96:414)

3 of. Palmer, Charles S., Boulder, Colo., Remarks in the’
Minutes of the Department of Natural Sciemce. (95:957)

4 cf, Tadd, J. Liberty, Director Public Industriel Art School,
Philadelphia, Pa., “Manual Training Metkods in Philadelphie

Public Schools,." (94:890)
5 (a) of, Fairchild, Prof. George T., (not placed) ‘
"Systematic Menual Labor in Industrial Education.® . (77:225)
(b) of. Adler, Prof. Felix, "Technical and Art Education
in Public Schools, as Elements of Culture." (84:312,313)

(¢) ct. Crawford, T. O., Oakland, Cal., "“The Educational
Power and the Utility of Industrisal Education and of Manual

Training in Our Grammar Schools." (88:581)
(a) cf. Thompson, L. S., lafayette, Ind.,

Discussion of preceding subject. (88:582)
(e) ¢f. Laughlin, Ade M., St. Paul, Minn,, o

"rhe Moral Value of Art Education,® o 4 (90:143)
(£) ef. Leipziger, Dr. Henry W., New York City, s

“Educgtion as Affected by Manual Training.” - (92:442)
(g) o¢f. Trybom, J. H., Horace Mann School, Boston, Mass.,

“Sloyd as an Educational Subject.” (92:460)

(continued on page ?3)
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mindl and thus decreasing idleness it served the same phrpoae.2

9, Commercial Training.

Business training in its acéouﬁting courses emphasized ex-
actness and the perfect balancing of rights and ebligatiena; Almost
right was not right.a This would continuously present an important
moral lesson. Furthermore, ethics itself iae so naturally a part of

. 4
all business that courses therein had great moral possibilities.

10, Mathematics.
For reasons similer to those just stated mathematics also
had moral Qalue. In algebra and geometry thers was no middle ground

5 : .
between right and wrong. Mathematics (and grammar also) taught ha-

» (continued from page 73)

(h) of. Keyes, Charles H., Throop Polytechnic Institute, Pasade~-
na, "The Modifications of Secondary School Courses Most Demanded by
the Conditions of Today, and Most Ignored by the Committee of Ten.,)

95 738
1l ef. Carroll, Supt, C. F., Worcester, lass,,
“Manual Training and the Course of Study." (96:782)

2 of. Robinson, Albert R,, Principal Chicego English High and Man~
ual Training School, “Industriel Education a Necessity of th? Timea;
95:743
3 (a) ef. Gallagher, R. E., Hamilton, Ontario,
"The Higher Aspects of Business Education.” Abstract. (93:796-797)
V (b) cf. Osbormn, A, 5., Rochester, N. Y.,
”The Disciplinary Value of the Business Course of Study.' (94:993)

4. (a) of, Springer, D. W., Ann Arbor, Mich.,

“Ethical Side of Business Training.” (95:890)
(b) cf, Gage, Lyman J., United States Secretary of Treasury,
"Reasonable Expectations: Concerning Business Education.”. (98:866)

. (¢) cf, Stevenson, W, G., Bookkeeping and Penmanship Department,
State Normal School, Emporia, Kan., “The Advent of the Commercial
High School." ’ A (99:1029~1030)

5 of, Karnes, Matilda T,.&, Buff&la’ N. Y., : ‘ .
"Geometry. in Our Schools,” 4 (91:653)
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bits of‘dbcuracy and_insietence on getiing right results by honest

methods.l Such considerations are indeed of moral importance.

1. ,P_’l_:_xg_:!.;cgl Culture and Play.

This subject was not mentioned for its moral worth until as
late as 1895. The school up to that time assumed little care for
health and bodily’ development, but its moral importance speedily de-
veloped. A healthy body related closely to good mmduct3 and the
fact that aAmajo,rity of reformatéry inmates were physically defective
eiiphasizad the p'oint.3 Phyaio‘al‘ exercise gave needed releasse to en-
ergy which if not beneficially expended found mischievous outleis.
The necessity for precision, ebedience, co-operation, and quick think=
ing in drilles and games provided essential moral training of the high-

4 . .
est value which the teacher could utilize in many weys.

-

1 (a) of. DeGarme, Dr. Charles, President Swarthmore College, Pa.,

“Moral Training through the Common Branches." (94:170)
(b) of. Scovel, Sylvester F., President Wooster University,
Ohio, “Realizing Our Final Aim in Education.” (98:473)

2 cf, Hughes, James L., Public School Inspactor, Toronto,
“Physical Training as a Factor in Character Building,” (96: 911-917)

3 ef, Taylor, Henry Ling, M.D,, New York City,

"Exercise and Vigor." 7 | (98:939)
4 (a) c‘f;fHema.nna, Edward F., High School Principal, Denver,
Celo., "Physical Training." ‘ ‘ (95:67)
(b).of, Kimberlin, Miss N. D.; Detroit,
“Physical Training in Public Schools.” © (95: 947)

; (¢) of. Felker, Allie M., State Normal School, San Jose, Cals,
"Play as & Heans for Idealizing and Extending the Child's
Experience.” (98:624,625)
~ (d) of, Johuson, George B., School Superintendent, Andover,
Mess., "Play in Physical Education.” . (98 854 )
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lz.k,Sociology.

In the period under discussion an extended mention of so~
ciolegy would not be expected, for the first scicntific‘text-booka on
the subject were being written as the period cloeed; It did not be-
come & part of the regular curriculum until veil into the new century.
Even so, in 1895 "the new science of sociology™ was mentioned as the
coming study, with the prediction that future educetion would be demi-
nantly “sociologioal?.l These statements were made in diacuasing
the orowding out of ethical training for intellectual, and the resule
ting social disorders, which, it was said, the new social understane
ding would help te correct. In 1898 soeiology was termed inevitably
a character-building atudy.2> The first prediction came true, but
the tremendous material progress since then has kept society well
supplied with sociel and ethical problems in spite of all that social

sclence has unquestionably done.

B, School Atmosphere.

Whatever the curricular strength of the school its atmos-

phere and discipline were considered concerns of graver import to

1 ef. Mathews, B, C,, High School Principel, Newark,

"Ethical Instruction through Sociology." (95:627-628)
2 of. Scovel, Sylvester F., President Wooster University, Ohio,
“Realizing Our Final Aim in Education.” (98:474-475)

3 (a) of. Mayoc, Rev, A. D., Cincinnati, Okio,
“ethods of Moral Imstruction in Common Schools." (72:17)
(b) cf. Johuston, William P., President Tulane University,
New Orleans, La., “Education in Louisiana.” (86:187)

(¢) cf, MacDonald, J. W., Stoneham, Mass., ;
“Educating the Whole Boy,™ (88:420)
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the moral development of the pupils. Good atmosphere could do much
with meager eb‘quipment, but the finest equipment could not atone for
poor a.tmoaphere; Everything about school life had morsl value.l
School should be a miniature of lifez with the same standerds as life
outeide® and connected intimately with that life in the immediate
co,mmunityf Thus it would continually present life éitua‘hibnss
which the teacher could tuae6 and by which the atude‘nts learned by do~
ing, not merely by being told.7 Special leaaoné, the weakest method,

-8 ,
would then be scarcely necessary. The old "no lickin®, no larnin'”

1 (a) of. Conway, Claras, Memphis, 'l'enn. s

*The Child's Environment." (85:110)
(b) of., Thurber, Samuel, Milton, Mass., “The Order and Rela= .
tion of Studies in the High School Course." . (87:431)

& of, Comnittee on Pedagogics, :
Report- “The Function of the Public School.” (87:276)

3 cf. Gilbeﬁ’ Ce Be, St. P&ﬂl’ mnn') ‘
~ "The Bthics of School Management." (88:538)

4 cof. Thempson, Rev. Robert E., (not pl&ced) B
“The Neighborhood as & Starting-Point in Education.” - (79:35)

5 eof, stMB’ Jea wo, LL.D.’ miaon, Wisog
" "The Public Schools and Morality.® , (85:86)

6 cf. Singer, Edgar A., Philadfalphia,'l’a..
"hat Constitutes a Practical Course of Study?" (80:117,125)

9 (&) of. Calkins, N, A., Assistant Superintendent Public
Schools, New York City, "The Teacher”s Work im the

Development of Mental and Moral Power." (81:76)
. (b) cf. Wheslock, Lucy, Bosten, "Ideal Relation of =
Kindergarten to Primary Schools." Absiract. ‘ (94:703)
A (¢) cf. Storm, A. V., Storm Lake, Iowa,’ -
“Discipline as the Resull of Self Government." (94:769)

8 (a) of. Mayo, Reve A. D., Springfield, Mass., :
“Object Lessona in Moral Imstruction in the Common School." (80:10)
‘ (b) ef, Cook, J. W., Normal, Ill,, "Fhe Schools Fail to
Teach Morality or to Cultivate the Religious Sentiment.®  (88:132)

3
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idea was in diérepntel as was the idea that being good megnt not to

be bad;z .In such an atmosphere each study would touch life and en=
hance méraidevelbpmen{.a The better the spirit of the school, the
more discipline merged into the gemeral a.tmoaphere". Its moral velue

depended on certain qualities which we will list in outline:

1. Qualities of Right Diacigline.

4
8. A means, not an end;

: 5
be Stimul&ting, not a mechanical curb; 6
Enthusisam, spontaneity, through 1nterest;
As much fresdom as possible, few rules;

1 cf, Storm, A, V., Storm Leke, Iowa,

“Discipline as the Result of Self Government." (94:765)
2 (a) of. Halleck, Reuben Post, Louisville, Ky., "Soms Contri-
butions ef Child-Study to the Science of Bducation.,” (98:361)
(b) ef. Gregory, B. C., School Supervisor, Tremton, N. J.,
"Social Go-operation,” - , | . (98'657)
3 (a) ef. Soldan, F. Louls, Ph.D., President St, Louis Normal
Scheol,.  "Outline of a Philosophy of Education.® (87:78)
(t) of. DeGarmo, Charles, Nermsl, Ill., : o
“Relation of Instruction to WilleTraining." (90:123,125)

4 eof, Committee on Elementary Education, =
Reporte= 'S'Essentials in Blementary Bducation." 7 (90:351)

5 eof, Wi.ggina, Be L., Universiiy of the South, Tennessee,
“Forme of Discipline and Discipline of Forms." (90:98,108,105)

6 (a) cf, Hyde, Ellen, Principal Normal School, Framingham,
Mass., .“How Can Character Be Symmetrically Developad!" (80:220)
(h) cf, Reference 3-a, page 76. : (87:76)
(¢) cf. Harris, W, T., President School of Philosophy, Concord,
Mgss., .Discussion- “The Psycholegical and Pedagogical Value

of the Modern Methods of Elementary Culture."™ (87:90,91)
(d) of. Reference 3=b, page 123. »(90.123)

7 (a.-) of, Rivers, Rev, R. H., D.D., Martin College, Pulaski,
Tenn., = “Moral Training." : (77:184)
(v) of, Reference G=a, page 216. " . (80:216)

(c) ef, Gilbert, C. B., St, Paul, Mimnn., o
“The Bthics of School Management." (88:529)
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Propér atimzli 1o af.udy and do right, no sham;l 2
Punisbment just, uniform, remedial, not humiliating;

. ; : 3
¢e Through will training;
By moral semse, not by force; : 5
*Is it right' not ‘what will people say’;.

; ; 6
d. 4Adimed at selfecontrol, self=govermment, .}'esponsibility;
Prepared to go out from under autherity. ‘

1 of. Harrington, Henry F,, Superintendent, New Bedford, Mass.,
“Bhat Should Be the Leading Object of American Free Schools?"(73:225)

2 (a) of, Brown, bnnca‘n, Highlend, Kansas,
“The Discipline Most Valuable to this End." (Citizenship) (88:110)
(b) of. Barnes, Barl, Leland Stanford.University, ‘

"Punishment as Seen by Children," . (95:914,923)
3 (a) of. Karris. W, Te; LL.D., Concord, l(asa.,
"Psychological Inquiry." (85:101)
(b) cf. White, Dr..E. E., Cincinnati, Ohie,
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4 (s) cf. Mayo, Rev. A. D., Cincinnati, Ohio,
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' (b) cf, Ruffner, W. H., (not placed)

“The Moral Element in Primary Bducation.®. (76:43)
(¢) ef. Soldan, F. Louis, Ph.D., President St. Louils Normal
School,. "“Outline of & Philosophy of Education,” (87:76)

() cf. Reference 3=c, page 532. (88:532)
(e) cf. Dutton, Bettie A., Cleveland, Ohio, o
"Biscipline in Elementary Schools.® (89:488)
. (£) of. Committée on Elementary Education, \
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() of. References 3=c, page 540, : (88:540)
(e) ef. Reference 4~e. (89:488)
() cf. DeGarmo, Charles, Normal, Ill,, . _
”Rela.tion of Instruction to Will-Training." (90:118)

(continued on page.79)
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2, Qualities of Wrong Discipline.

a. Too much authority, slavish discipline and order,
constant watching, threats, and severity; Py
More emphasis on what is bad than on what is good;
Hechanical, too many rules; a
Vengeful or humiliating punishment;
Attitude of expecting students to do wrong;

(continued from page 78)
(g) cf. Hughes, Inspector James L,, Toremto, Ontario,

"The Harmony between Contrel and Spontaneity." (92:189)
(h) of. Stom, A V., Storm Lak@, Iowa, T
“Discipline as the Result of Self Government." (94:768)

7 of, White, Dr, E. E., Gincinnati, Ohio, |
“Moral Training in the Public School." (86:130,131)

1 (a) of. Mayo, Rev, A. D., Cincinnati, Ohio, : ,

"iethods of Moral Imstruction in Common Schools." . (72:18)
(b) of, Harrington, Henry F., Superintendent New Bedford, Mass.,

“What Should Be the Leading Object of American Free Schools?™(73:225)
(¢) of. Hyds, Ellen, Principal Normsl School, Framingham, Mass.,

“How Can Character Be Symmetrically Developed!" (80:214,215,216,218)
(d) of. Stearns, J. W,, LL.D., Madison, Wis., \

“The Public Schools and Morality.* (85:86)
(e) ¢f. Brown, Duncan, Highland, Kansas, .

“The Discipline Most Valuasble to this End.* (Citizenskip) . (88:104)
(£) of, Gilbert, C. B., Ste Paul, Mimn.,

“The Ethics of School Management," (88:532)
(g) ¢f. Dutton, Bettie A., Gleveland Ohio, ,
“Diacipline in Elementary Schools.™ (89:488)

(h) of, Canfield, Chancellor James H., Lincoln, Nebr.,
“Ethical Culture in the College and University," (92:115)
(1) cf. Hughes, Inspectoer James L., Toronto, Ontario,
“The Harmony between Control and Spontaneity." - (s2:189)
(j) et. Storm, A. V., Storm Lake, Iowa, ‘
“Digcipline as the Result of Self Government." (94:769)
2 of, Gregory, B. C., School Supervisor, Tremton, N, J.,
*Social Co-operation." (98:657)
3 (a) ef, Rivers, Rev, R. H., D.D., Martin College, Pulaski,
Tenn.,, . “Moral Training." (77:184)
(b) of, Wiggins, B, L., University of the South, Tennesses,
"Forms of Discipline and Diseipline of Forms." . (90:98,102)
4 cf, Refaerence l-s, pags 110. (88:110)

5 of, Refersuce lei, page 190, (92:190)
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| . , 1
be School standarda unlike those for life outside;

c. Teachers take the place of moral senss, 3
force obedience just to be obeyed;

3
d, Sham -~ showing off for visitors; Y
working for grades, prizes, privileges, stce; g
statistical aimesphere, grades, demerits, exams;

6
8. Teacher poses as infallible, intellectual dishonesty;
inconsistent with own teaching, moral dishonesty;

t -8
. Work made too easy, no challenge.

1 of, @ilbert, C. B,, St. Peul, Minn,,

"The Ethics of School Management," (88:529)
2 (a) of, Ruffner, W. H¢, (not placed)
“The Moral Element in Primary Education." (76:43)
' (b) ¢f. Referenca 1, page 530, (88:530)
(¢) cf. Dutton, Bettis A., Cleveland, Ohio, .
"Discipline in Elementary Schools,™ (89:488)
(d) of. Hughes, Inspector James L., Toronto, Ontario,

"The Harmony between Control amd Spontaneity.® (92:190)
3 eof, Hyde, Ellen, Principal Normal School, Framingham, Mass.,
“How Can Character Be Symmetrically Devsloped!® (80:217)

4 (a) of. Bittinger, Rev, J. B., Sewickly, Pa.,
"Relation and Duties of Educators to Crime." (75:118,119)
(v) of, White, Dr. E. E., Cincinnati, Ohio,
“Moral Training in the Public School.® ‘ (86:133)

; (¢) of, Allyn, Rev. Robert, D.D., Carbondale, Ill., “The Impor=
tance of Religious Motives and Sanctions in Moral Training."(87:390)
(d) of. Canfield, Chancellor James H,, Lincoln, Nebr.,

"Ethical Culturs in the College and University." (92:115)
5 (a) of, Refersuce 3, page 215, : (80:215)
(b} of, Fick, Henry H., Ginocinnati, Ohio,

“Bducation of the Heart," (83:30)

. (¢) of. Gregory, B..C., School Supervisor, Trenton, N, J.,

"Social Go-operation, - (98:659~660)

6 (a) of. Reference 3. (80:217)

(b) ef, Wiggins, B, L., University of the South, Tennessss,

"Forms of Discipline and Discipline of Forms." (90:104)

7 of. layo, Rev, A. D., Springfield, Mass., :
“The New Teacher in New America.™ ‘ (79:64,65)
(continued on page 81) i
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G. _The Personality of the Teacher,

Thus far in this chaptsr we have found that regular school
subjects héd moral possibilities but that these would not be realized
without a teacher who aimed to do so; and that the daily life and ate-
mosphere of the classroom was a continuous school of morals, for good
or ill, depending on the teacher. Coming finally to the person of
the teacher we are not surprised that teacher character was the most
unanimously attested influence in this study;

When his daughter asked him what she should study, the phi-
losopher Emerson answered that "it mattered little what she studied,
but everything with whom she stndied",l and the Commititee on Pedagogy
for 1891 stated in its report that "the pressing need of the schools
is a large number of teachers possessed of & moral earnestness and of
sufficient intelligencs to make it effsctive"oa

. 3
Teacher character fixed the moral plame of the se¢hool and

(continued from page 80)
8 (a) of. Dickinson, J. W., Secratary State Board of Education,

Mass., ‘"Results of Methods of Teaching." (80:99)
(b) cf, Tedd, Samuel B., Sterling, Kansas,
“Necessity and Means of Developing Individuality." (91:670)

1 of. Dowd, Johm W,, Toledo, Ohio,
*Education of the Sensibilities," ‘ (81:232,235)

2 Committee on Pedagogy,
Report- "The Educaiion of the Will.” (91‘343)

3 (a) of. Harrington, He Fo, Saperintendent, New Bedford, Mass.,
"What Should Be the Leading Object of American Free Schoola?"(73: 226)
(b) cf. MoLellan, J. A., Principal Ontario School of Pedagogy,
Toronto, "The Ethical Element in Literature, and How to Make the
Most of It_ in Teaching." (94:77)
(¢) cf, Davis, Emma C., Superintendent Primary Instruction,
Cleveland, O,, “The Ideal Primary School Curriculum." (94.728)
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provided a continuous and inescapable lesson in moralityl which was
more important {than mere preceptsz and even vied with the home ig ine
2luonce;3 Aoting indireétly but purposely through every study and
aciiv;ty4 it was nors inflnentigl than formal leaaonas and really
made tham‘nnnecessary;s This type of character did noet imply mere

7 8 .
brilliancy nor rigid and narrow piety. The teacher had to be

1 (a) ef. Conway, Clara, Memphis, Tenn,, :
"The Child's Environment,* ‘ - (85:111)
(v) of, Williams, Mrs, Delia Lathrop, Delawars, Ohio,
“Ethical Culiure in Elementary and Secondary School." (92:104~105)

2 (a) of, Galkins, N, A., Assistant Superintendent Public Schools,
New York City, “The Teacher's Work in the Development of Mental

and Moral Power," (81:75)
(b) of. Raab, Henry 4., ‘State Superintendent Public Instruc-
tion, Illinois, “Primary Education: What and How?" (83:17)
(e¢) ef. Preston, J. R., State Superintendent Public Imstruce
tion, Jackson, Miss., "Teaching Patriotism." - (91:107)
(d) of, Canfield, Chancellor James H., Lincoln, Nebr., , _
“Ethical Gulture in the College and University," (92:114)
. (o) of. Sabin, Henry, Des Moines, Iowsa, =
Discussion~ ”noral Inatruction in Elementary Schools." (95:445)
3 (a) of. Fi.ck, Henry H., Cincinnati, Ohio,
"Bducation of the Heart," - (83:29,32)
(b) cf, Gates, President Merrill E,, Amhersi, Mass., o
“The Profession of Teaching for Light and Power," (91:181)
4 cof, Bsllamy, Francis, Editor 'Youth's Companion’,
Discussion= "Hiatory as an Aid to Moral Gulture.“ . (94:411)
5 (a) ef. Stearns, J. W., LL.D., Madison, Wis,,

"The Public Schools and Morality." (85:37,90)
(b) ef. Committes of National Council on Rural Schools, -
Report- . “Intellectual and Moral Education," (97:582)

6 of, MacDonald, J. W., Stonehan, Mass.,
“Educating the Whole Boy." (88:421)

7 of, Blaﬁkinton,-i‘ F., Boston, Mgss.,
“Silent Forses in Education," News report. (77:20)

8 of. Bartholomew, E, F., Rock Islend, Ill., ’
*The Spiritual Element in Education.," ' (90§695)
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everything that fkho pupils ought te be;; Many, including President
Angell of Hichigap University, testified to the absolute supremacy of
the teacher as =z moral intluence;z VWherefore one roalizea that, re=-
gardlega of law, it woqld be impossible to make the schoolrooms of
&merica nonersligious as long as the teachers are religious at heart.s
One speaker blamed the whole sectarian squabble on the teachers whose
lives v‘:were inconsistent with the bibla that they read and ika.ught.4
This puts the responsibility for paganized schools, if such there be,

ﬁpen those who hired the teachers, and who were supposed to represent

community opinion in the mattier,

- o we

1 (a) of. Richurds, Zalmon, Washington, D. C., Discussion-
“State Supervision: What Plan of Organization and Administration _
is Most Effectivel® (90:446)
' (v) of. Kirk, Alfred, Chicago, Ill., o
®What Morsl Uses May a Recitation Be Made to Subserve!" (71:70,76)
‘ (s) of. Steers, E. A., Butte City, Mont.,

' ™The High School as a Factor in Mass Education. (90:647)
2 (a) of, Rivers, Rev. R. He, D.D., Martin College, Pulaski,
Tenn,, . "Meral Training."” (77:181)
(v) of. White, Dr, E,.E., Cincinnati, Ohio, _
“Moral Training in the Public School," (86 138)
j (¢) of, Angell, J. B., President liichigan State University,
"The Relation of the Christian Gollege." (87:177)
(d) ef. Jones, Supt. L. H., Indianapolis, Ind,, )
“The School and the Criminal.” (92:213)
: (e) of. Richards, Zalmon, Washington, D. C., o
Discussion- “Moral Inmstructien in Elementary Schools,” (95:445)
o (f) of.: Nigh‘tingale. &o ?., S\lperin‘ksndant, Chicago, Ill.’
Discussion- "Ethical Instruction through Socielogy." (95:632)
(g) of,.Scovel, Sylvester F,, President Wooster University,

Ohie, . "Baalizing Our Final Alm.in Edncatian. (98 482)

3 (a) of, Stern, Prof. D, W., Madison, Wis.. '
Discussion- “Moral Treining in the Public School.” (86:140)
,~ (v) ef..Allyn, Rev. Roberi, D.D., Carbondals, Ill,, “The Impor-
tance of Reli.gions Motives and Sanciions in Moral Training."
(87: 388-391)
4 of. Mayo, Rev. A. D., Springfisld, Mass.,
"The New Teacher in New America." ~ (79:64,65)
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An amusing reflection on the attitude toward teachers four
centuries ago came in a quotation from Roger Ascham:l

“And it is =& pity that commonly more care is had, yea, and
that among wise men, to find out rather a cunning man for
their Horse than & cunning man for their childrem. For to
one they will generally give a Stipend of itwo hundred
Crowns by the year, and are loth to offer the other two
hundred Shillings. Ged that sitteth in Heaven laugheth
their choice to scorn and rewardeth their liberality as it
should, For he suffereth them to have tame and well or-
dered Horses, but wild end unfortunate children; and,

therefore, in the end they find more Pleasurs in their
Horse than Comfort in their children,"

D, Summary.

In this last chapter we come to the aciual ways and means
of devoloping moral power in education., The interest in the moral
values and iamplications of publis aducatioh in the period under cone
sideration was an inoreasingahna, judged by the relative amount of at-
tontion the subject received, It was a period of .educational expane
sion and the additioﬁ of new subjects to the curriculum, Both old
and new subjects were frequently measured relative to their moral po-
tontial and it appears to have been a most complimentary thing to say,
that a subject had moral value. The teacher also was more and more
discussed from the standpeint of moral influence, It is interesting
t0 note that this tendency to give morals more atteniion parallelled
the incraasing sacularization.\ Education characteristically was ad-

justing itself to the change and attempting to conserve its purposa;

1 Brown, George P., State Normal School, Terre Haute, Ind., “Some
of the Obstructions, Natural and Interposed, that Resist the Forma-
tion and Growth of the Pedagogic Profession." (s0:188)
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Our study shows that educators considered moral values ine
herent in the principal factors in public education -~ studies, meth-
ods, teachers, Whersfore it would be more difficult to atﬁempt to
carry on a distorted education devoid of moral features thap to allow
them their proper place and use them accordingly; In reality morals
wers inseparable from the educational agencies and the attempt to
part them would have, not & non=moral, but an anti-moral, an immoral
result, The unconscious and informal influences of the school room
could not Se neutral, if they were not good, they were bgd;

The teacher was the key to any situation. Even with ful-
lest froedom to uss the Bible and religion, an unwise and incensis-
tent teacher would wield a harmful influence, while, where all direct
moral training was denied, a wise and sincere teacher would produce
moral uplift, This did not mean that subjects were of ne value but
rather that prohibition of moral training as such could not actually
eliminate it though it might change its apparent mede of activity;

Considering our own times in the light of thess facts we
conclude that in most cases the moral possibilities, the character=
building factors in the regular school seteup are not utilized fully,
Many feel today that ‘'moral’ and ‘academic' are separate ideas and
that moral work should be done only by the church. This study indi-
cates, however, that moral tuition is necssaary, logiéal, and has
practically unlimited possibilities of development in our public

schools today for those who are willing to see and use them.



CHAPTER V

CONCLUSION




CHAPTER V
GONGLUSION

Ao Summary.

We have besn examining a most important segment of United
States history éxtanding f;om 1871, that is shortly after the Civil
War, until the end of the century., Great problems faced the educa-
tors of the period, prominent among ihich were those related to the
' great foundational principles of the nation, United States citizens
in general believed in the wisdom of the political doctrine of the
separation of church and state, yet & movement born of that very idea
was slowly secularizing public school edﬁcation, and to certain edu~-
cators it seemed a deliberately guided plan to remove from education
its most indispensable features, This trend was assisted by the
great indusirial expansion which was also something in which Ameri-
cans took pride. The fact that the problem grew out of such sources
made it & delicate and difficult one with which to deal. National
principles and progress shouid not be unpatriotically called in ques~
tion and yet the well-being of education seemed at stake,

Great social movements are impersonal, though made up of
individuals., There was no plet to de-religionize or de-moralize the
aschool, rather it was the inevitable inter-play of complex socisl
forces, Nothing is so powerful as an idea in its time, The secu~

larizing movement went on, but education did not break down as soms
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had feared, Educators found within the existing program lstent mo-
ral possibilities heretofore undeveloped as well as new features to
be added. = Thus, while in many cases the school work became com-
pletely sscularized iu‘outward form, it retained much, if not all, of
its moral power in communities and under teachers that wished to re-
tain it. This tendency'of education to adapt itself resembles the
power of the body %0 heal injuries, knit broken bones, and build up
disease resistance., Education, however, is not a thing~in-itsgelf,
it is just what educators and public make it, whence its development
was, and is, due to their intelligent and vigilant interest.

Education today faces similar problems, in fact many of the
same problems continue to the preaent; Principal among them is that
of keeping up and improving moral tone in public school. The ques~
tion naturally arises as to vhy'oducation has not settlsd this prob=-
lem by this time, if it is so adaptable and efficient, Had socisty
in other respects moved moderately it might have the situation well
in hand, but there ensued a period of material expansion and social
and political change surpassing enything imagined a few decades ago;
Times of expansion are not good times for education, for, as they
ﬁultiply its problems, they also multiply distractions which delay
solution of the problems, Hensce education faces bigger, and we may
say graver, moral problems today than ever before, What were natio-
nal questions a few years ago arse world questions today., A study
such as this, howefer, brings encour&ging evidence that educatien
will not fail in its task.

In view of national and world conditions the need for moral

education through the public schoel is greater than ever, Citizens
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are needed who can understand moral issues clearly and know how to
live and vote on the right side of public questiions. Leaders are
needed who will work for the good of all and not for selfish gain.
Religious education, it is true, has developed a program
reaching far beyond the old Sunday School idea, but it remains large-
ly a church matter, and half of the people of the United States are
not toushed directly by the church, Therefore, the task of giving
these psople the best moral understanding possiblé; if only for pur-

poses of national safety, must be shared by the public school.

B. Conclusions.

Education must be morsl to be truly educative and moral
sducation depsnds ultimﬁtely upon religious sanctions for authority.
We shall not repeat here tge arguments of Chapter III, summarized at
its close, except to say that philosophy, science, and social expe-
rience support the idea. Moral education does not mean to moralize
tediously and naggingly on every occasion. Bringing in religious
sanction does not mean making & church out of the school, preaching
sermons, arguing theology and sectarian questions; and the like.
The mention of God as a reality, as a person, as oreator and thus
iitally connected with all the facts learned in school, as good and
the source of goodness, should find no objection anywhere, except
with outright atheists, and would do much to banish the specter of

godlessness which is said to haunt publio‘educationo

The supremacy of the Bible, properly used, in the field of

moral education is sustained, in so far @s it has been touched, by
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this investigation., Many advocated its use in the public schools in
spite of opposition, pleading the logic of the case. Objections, as
expressed, were in no case against the Bible itself but against the
difficulties, imagined or otherwise, which axfended its use., 1Its
acceptance was, and is, & matter of public opinion in each school si-
tuation, hence its varied use, extending from reading without comment
to regular courses. No doubt there are meny situations where it
could be used without objection but is not. Huxley wanted his chil-
dren in a school where the Bible was not excluded even though they
might be taught some ideas with which he did not personally agree.
We remsrk again our surprise that the matter of having interesting
Bible courses was not brought out. Such courses, as interesting
from several angles as any in thekcurriculum, are a fact, It is a
weakness to employ the Bible simply as & moral $o0l, because it thus
loses its vital connection with the various aspects of life and so

ceases to be effective even as &« tool,

The value of moral insiruction in addition to fhe Bible and
especially in its absence is unquestioned, This was unanimously at-
tasted as the chief ond of education, and must be realized above all
elss, Dirsct instruction through & course such as ethics is of
great vofth, presenting the ‘what' and the ‘why' of :1ght living.

Many people féil, not through intention, but through ignorance.

The whols currisulum, and especially such fundemental stu~
dies as liierature,and history, provide a way of moral tuition of
great effectivéneas_and yet not subject to the opposition given other

means., These possibilities should be used whether the Bible or
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other dirsct tralning is provided or not. We believe, in the light
of this investigation, and in view @f American principles and of pree
sont controlling influences in oduoétiun; that the need for moral
training in the public achool is the great educational challengs of
the day., It is gquite neglected. We have never heard of a normal
training course to this end, The educators of our period noted this
lack and we believe it still exists. We have nevér heard of & book
particularly on this subject, There may be such but they are scarce.
Some teachers avail themselves of opportunities in this respect, but
it is entirely & matter of personal initiative and lacks organization
and definite direction. In view of the constant cry that our socie
oty is lacking in moral fiber, in view of the menace to the nati?n
thus existing, end in view of the responsibility of public education
in the matter of national morality, this crucial problem demands con-

centrated action in a fisld of great potential effectiveness.

The teacher is the alleimportant factior in the work of mo-~
ral training, The above results will not be realized apart from the
teacher., The best courses will fail of {their purposs in the hands
of incompetent instructors, while a determined and thoughtful teacher
can accomplish much under difficulties. This is the most unanimous-
ly attested fact that we have considered. Teachers must be trained,
they mnsi have books to help them, they must be impressed with the
moral need and the possibiliity of meeting it successfully, If these
things are done, there is no gquestion of the constructive power of

education, and built thereby, of the future of the nation,
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New York City, "“The Teacher's Work in the Development of
Mental and Moral Power,"

81 « 84 Newell, M., A., Baltimore, Md.,
“Revision of the Common Sechool Curriculum."

97 = 98 Wickersham, J. P., Harrisburg, Pa.,
™The Leading Characteristics of Americen Systems of Public
Education,"

108+115 Peaslee, J. B., Cincinnati, Ohio,
“Moral end Literary Training in the Public Schools.”

145156 Soldan, F. Louis, St. Louie, Mo.,
“The Century and the School.*

231~235 Dowd, John W,, Toledo, Ohio,
“Bducation of the Sensibilities,”
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1882

42 = 45 Folwell, Williem W,, President Minnesots University,
Minneapolis, “Secularization of Education.” Abstract.

1883

15 = 17 Raab, Henry A., State Superintendent Public Instruction,
Illinois, “Primary Education: What and How!"

25 =~ 34 Fick, Henry H., Cincinnati, Ohio,
*Bducetion of the Heart,"

1884

———

44 « 47 Bicknell, Thomas W,, LL.D., Boston, Mass,,
Address as President, ‘

134-142 Kellogg, Mrs. Eve D,, Boston, Mass.,
"Needs in hmericen Education.‘f

147-152 Hinsdale, B, A., School Superintendent, Gleveland, Ohio,
“The Constant in Education.”

312~-313 A‘dler, Prof. Felix, (not pla.eed) ‘f’f&chnical and
Art Educetion in Publie Schools, as Elements of Gulture,”

1885

79 = 80 Morgan, Gen. Thomas J., Providence, R. I.,
“The Ideal School Master,"

81 « 90 Stﬁ&rnﬂ, Je WQ, LIMD., M&diaon, wia.,
"The Public Schools end Horality.‘

101 Harris, W. Te, LL.D.,; Goncord, l{&ss.,
“Psychological Inquiry."™

110-113 Conway, Clara, Memphis, Tenn.,
"The Child's Environment,"

&85 Dimmock, Mrs, B, F., Drawing Supervisor, Chicago Schools,
"Drawing in Primary and Grammar Schools.”

317-318 Meleney, Clarence E., School Superintendent, Paterson, N. J.,
“The True Object of Barly School Training."

373374 Haga.r, Daniel B.,; Ph.D., Salem, Mass.,
Address as President of Department of Music Education.
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128~138 White, Dr. E. E., Gincinnati, Ohio,
"Moral Training in the Public School."
.Discussion of same by: ‘

139-141 Stern, Preof, D. W,, Madison, Wis.,

141 Peaslee, Dr, J. B., Cincinnati, Ohie,
143 Wiener, Prof., Kansas City, Ho.,

145 Kealing, H. F., Texas,

147 White, E. E., Cincinnati, Ohio.

186-188 Johnston, Williew Preston, President Tulane University,
New Orleans, "Bducation in Louisiana,”

1887

74 = 19 Soldan, F. Louis, Ph.D., President St. Louis Normal School,
“Outline of a Philosophy of Education.®

90 « 91 Harris, ¥. T., President Concord School of Philosophy, Mass.,
Discussion~ "The Psychological and Pedagogical Value of
the Modern Methode of Elementary Culture.*

133-133 Pickard, J. L., Professor of Political Science, Iowa State
Universiiy, “What Lessons Does the Ordinance (of 1787) Teach in
Regard to the Future Educational Policy of Our Government?"

152-156 Strong, Rev, James W., President Carleton College, North-
field, Minn,, "“The Relation of the Christian College."
Discussion of same by:
170-171 Price, Dr. G. W. F,, Nashville, Tenn.,
177 Angell, J. B., President Michigen State University.

472~-276 Committee on Pedagogics: Soldan, F, Louis, St. Louis, Mo.,
Hoose, James H,, Cortlamnd, N. Y., Report~ "The Function of
the Public School." .
Discussion of same by:

279 White, E. E,, Cincinnati, Ohio,
279 Brown, George P., Bloomingion, Ill.
346 Brawn, Kate L., Boston, naea..

"Application of Froebel's Principles to the Primary Schools.”

384-391 Allyn, Rev. Robert, D.D., Carbondale, Ill., “The Importence
of Religious Motives and Sanctions in Moral Training."

431 Thurber, Samuel, Milton, Mass,,
"The Order and Relation of Studies in the High School Course."

530 Cooper, Oscar H., Austin, Texas,
“The Superinterident and Good Literature in the Schools."
Discussion of same by:
537 Rickoff, Mrs. R. D., New York City.
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1888

82 -« 83 Beecher, Mary L., Memphis, Tenn,,
“The Practical Value in Life of & Taste for Good Literature.
Discussion of same by:
93 = 95 Parkinson, D. Bo_’ Carbondale, Illoy,

104110, Brown, Duncan, Highlaend, Kansas,
"The Discipline Most Valuable to This End." (citizenship)

113-114 Baldwin, Joseph, Hunteville, Texas, “The Culture Most
Valuable for Educating Laweabiding and Lawsrespecting Citizens."

114-120 Atkineon, George H., Portland, Oregon, ®The Culture Most
Valuable to Prepare Law~abiding and Law-respecting Citizens,”

138-135 Cook, John W., Normal, XIll., "“The Schools Fail to
Teach Morality or te Cultivate the Religious Sentiment."
Discussion of same by:
156=158 Morgan, Thomas J., Providence, R, I.,
164 Campbell, Fred il,, Oaklandg Oal.

406-407 H'Cheﬂney, J. B.’ aakland’ caltg
*Teaching English in the Secondary Schools."

415«421 MgcDonald, J. W., Stoneham, Mass.,
"Educating the Whole Boy."

5@89+540 Gilbert, C. B., 8%t. Paul, Minn.,
"The Ethics of School Management."”

564w565 Richards, Zalmon, Washington, D.C., "The Rel&tion of Indus=
trial to Intellectual and Moral Trgining in anf Public Schools.™

581 Crawford, T. 0., Oskland, Cal., "“The Educational Power
and the Utility of Industrial Educetion and of NManual Training
in Our Grammar Schools.® ,
Discussion of same by:
582 Thompson, L. S., Lafayetie, Ind.

652-653 Elwood, J. H., San Jose, Cal, |
“Elementery Music in Our Public Schoels,"

1889

410217 Hinsdale, B. A., Ann Arber, Mich.,
“The Cultural Value of the History of Education." .

230-231 Williems, S. G., Ithaca, N. Y.,
“Velue to Teachers of the History of Education.®
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1889 continued

473=-274 Clark, Minnie Caroline, .Kansés City, Mo.,
"Literature in the High Schools"

409"410 mm, W No’ wor‘t@. Ind. '
"Harmonious Development.*

488 Dutton, Bettis A., Glavelétnd; Ohio,
"Discipline in Elementary ‘Sohools,”

510«511 Missimer, H. C., Erie, Pa.,
"The High School and the Gitizen,"

518 Dennan, laurs, Indisnapolis, Ind.,
“The High School and the Citizen."”

678~679 Euwry, William A., Boston, lass,,
“The Province of Musioc in Ed'ucatign."

693-694 Winship, A. E., Boston, Mass,,
"The Relation of Music Imsiruction to Our Educational System."

1890

98 -106 Wiggins, B, L., University of the South, Tennessee,
"Forms of Discipline and Discipline of Forms,"

118-135 DsGamn, Cherles, Normal, Ill.,
"Relation of Instructiien teo Will-Training."

141-149 Mnghli.n, Ada M,, St. Paul, lﬁ.nn..
"The Moral Value of Art Education.

351=3528 Committee on Elementary Education,
Report~ “Essentials in Elementary Education.”
Discussion of eame by:
355=+356 Hinsdale, B. A., Ann Arbor, Mich,,
356 Harris, W, T., Washington, D. C.

432-439 Author not given, probably a sommittee report,
“State Supervision: What Plan of Organization and Administr&t:lon

is Most Bffective?®
~ Discussion.of same by:
446 Richards, Zalmon, Washington, D. C.

487 Harris, W. T., Washington, D, C., "“The General
Government and Public Education Throughout ihe Gountry,”

647 Steere, B, A., Butie City, Mont..
‘“The High School ss a Factor in Mses Education,™

1
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1890 eontinued

696-701 Bartholomew, E, F., Rock Island, Ill,,
“The Spiritutl.Elemant in Education,”

815-818 Morris, Margaret, Cincinnati, Ohio,
"Music as a Factor in Bducation,®

1891

85 - 87 Parker, Francis W,, Cook County Normal School, Chisego,
“The School of the Future," '
Discussion of same by:
93 =« 94 uarbla. A. Po, Worneater’ Masgs,

106=107 Preston,'{. R., State Superintendenti Publice¢ Imstruction,
Jackson, Miss., "Teaching Patriotism.”

170-177 DeBarmo, Charles, Prosident Swarthmore Céllagé, Pa,,
"A Basis for Ethicel Training in Elementary Schools,”

180+186 Gates, President Merrill E., &mhersi, Mass.,
"The Profession of Teaching for Light and Power."

281-282 Committee on Rbdrganization of the Council,
Report recommending & Committee on Moral Education.

296=298 Committee on State School Systems,
Report~ “Compulsory Education,"

337=343 Committee on Pedagogy, George P, Brown, Chairman,
Report~ "The Edusation of the Will."

460 Macalister, James, LL.D., President Drexel Institute of Art,
Science, and Industry, "Art Education in the Public Schools."”

478 Aborn, Frank, Director of Drawing, Cleveland, Ohio,
“The Highest Office of Drawing."

628«630 Plummer, Frank E., President Depariment Secondary Education,
Des Moines, Iowa, "“The Future High School."

653 Karnes, Matilda T., Buffalo, N. Y.,
"Geometry in Our Schools.”

669-670 Todd, Samusel B,, Sterling, Kansas,
‘"Necessity and Msans of Developing Individuality."

817-819 Silver, Edgar 0., Massachusetis,
“The Growth of Music among the People.”
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1892

41 Harrison, William Henry, President of the United States,
Address. (Title not given) ’
62 Bellamy, Francis, of the 'Yonth'u Companion®,

"Amaricanism in the Public Schools.™.

96 - 101 Shepard, Irwin, lti’non‘a, Minn.,
*Ethiocal Culture in the Kindergarten."

101«107 Williams, Mrs, Delia Lethrop, Delaware, Ohio,
"Ethical Culture in Elementary and Secondary School."

109~115 Canfield, Ghancellor James H., Lincoln, Nebr.,
"Bthical Culture in the College and University."

116 ‘Fiascher, H. A., Wheaton College, Illinois,
Discussion of preceding papers on Ethical Gulf.gra.

154=-155 Hardy, George E.,, Primeipal, New York city,
"Literature for Children,”

187=198 Hughes, Inspector James L., Torento, Ontario,
“The Harmony between Conirel and Spontaneity.”

213-215 Jones, L. H., Superintandant, Indianapolis, Ind.,
"The School and the Criminal.”
Discuseion of same by:
alé larimer, H. G., Principal, Topeks, Kansas,
217 Marble, A. P,, Worcester, Mass,

224=226 Hyde, Williem DeWitt, President Bowdoin,College, Brunswick,
Maine, “The Organization of American Education,"

247 Coumittee on Resolutions, Report.

317-323 Richards, Zalmon, Washington, D, C.,
"Moral Training in Elementary Schools.'.'

442 Lei.pzigar, Dr. Henry V., New York City,
“Education &s Affacted by Manual Training.,

460 Trybom, J. H., Hormce Mann School, Boston, Mass.,
“Sloyd as an Educational Subject.”

501 Sulliven, Christine, Cimcinnati, Ohio,
"The Aim of Art 'Inatruction."

515=518 Young, George C., Wichita, Kensas, "The Value of Music
in Public Education as & Means of D:.scipline and Cultura.,”
Digcussion of sams by:
520524 Pulsifer, W. E., New York City.
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1892 continued

594595 Harris, W. To, United States comiasiener of Education,
"The World's Educational Congress."

608-516 Phillips. Je« H., Superintendent, Birmingham. Alsa,,
"Ristory and Literature in Grammar Grades."

759=763 Gommittee on Moral Education,
Repori~ "Practical Culture of the Moral Virtues."

1893
6 - 10 Preliminary Program of Subjecte for International Congress,
Discussion, _
a8 ' Committee of Associatien on Arrengements for International

Education Congress, William T. Harris, Chairman, = Report.

65 = 66 Bonney, Charles G,, President of World's Congresses at
Chicage, GClosing remarks in final session.

251=-257 Pickard, Joseph L., LL.D,, Iows City, Iowa,
“Essentisls in a Course of Study for Ghildron.“ World Congress.
Discussion of same by:
258-260 Jones, L. H,, School Superintendent, Indianapolis, Ind.

284-285 Peabody, Mrs. Mary H., New York,
"Methods of Teaching History to Children."

"Religion in the School."
Discussion of same by:
300 Richards, Zalmon, Washington, D, C.
333 MaoKenzie, Constance, Public Kindergartem Director,
Philadelphia, "“The Song in the Kindergarten - Its Place,
Value, and the Dramatic Element,”

339-340 Cooper, Mrs, Sarsh B,, San Francisco,
“The Organic Unien of Kindergarten and Primary Schools,"

352-353 Hotchkiss, Mary 1‘., Milwaukee, Wis.,
*Story~Telling in the Kindergarten."

796-797 Gallagher, R. E., Hamilton, Ontarie, .
“The Higher Aspects of Business Education." Abstract,



71 - 83 Molellan, J. A., Principal Ontario School of Peda.gogy,
Toronto, "The Ethical Element in Literature, and How to
Make the Most of It in ‘l‘e&ching. '

162-163 MeMurry, Frank Il., Illineis State University,
Discussion of Report of 'Gommittee of Ten' on History,

165-173 DeGarmo, Dr. Charles, President Swarthmore Collegs, Pa.,
"Moral Training through the Common Brenches."

324-329 Gilbert,' Charles B,, Superintendent, St. Péul. Minn,,
"The Reconstruction of ths Grammgr School Curiculm“

343~347 Harris, W. T,, United States Commissioner of Ednca.tion,
"*School Sta;tistics and Korals.

388«397 DeGarmo, Charles, President Swarthmore College, Pa,,
"The Value of Literature in Moral Training." :

3984409 Andrews, Charles M, History Professor, Bryn Mawr College,
Pa,, "“History as an Aid to loral Gulture.
Discussion of same by:
409~411 Bellamy, Franois, Editor 'Youth's Companion’,

507 Harris, W. T., United States Gomiasionar of E&ucatian,
"The Curriculum of the Secondary Schools."” ;

686-690 Newcomb, Mra. Leontine T,, Hamilton, Ont., "The Related De-
velopment of Morality and Intelligencs in the Kindergarten Idea."

697 Brooks, Angeline, (not placed)
"Essential Principles of the Kindergarten System."

703 Wheelock, Lucy, Boston,
“Ideal Re‘lation;of Kindergarten to Primary Schools." Abstiract.

722 Ward, Bdward G,, Brooklyn, N. Y.,
YA Few Gbanges in Elamentary Sehool Instruction,"

T27=732 D&via. Enma Ce, Superintendent Primary Instruction,
Gleveland, ‘Ohio, "The Ideal Primary School Curriculum."
Discussion of same by: ‘ ;
737=739 Kirby, Lydia A., Phihdolphia., P4,

765-771 Sterm, A. V., Storm Lake, Iowa,
“Discipline as the Hesult of Self Government."

890  Tadd, J. Liberiy, Director Public Industrial Art School,
Philedelphie, Pa., “Manual Training Methods in Philadelphia
Public Schools," o o



164
| 1894 contiz_med o
894-899 Sulliven, Christine, A.M., PhQD.‘, President Art Department

of Association, Cincinnati, Ohio, “Art Education - Ite Influ-
ence: Industrial, Educatienal, Ethica.l.,

954 Stewart, N. Coe, Cleveland, Ohio, “Some Helpful Things
Goncerning Music in the Public Schools."® Abstract,

965-971 Packard, S. 5., New York,
"The Religion of Morals as Applied to Business."

989<994 Osborn, A, S., Rochester, N. Y.,
“The Disciplinary Value of the Business Course of Study."

1010-14 Hoyt, W. A., Superinte‘nd’ent, Brookfield, Mass,.,
“Children's Love of Nature."

1895

32 ‘Committee on Resolutions, Orville T. Bright, Chairmsn,
Report under the Resolution on Citirenship.

67 Hermsnns, Edward F,, High School Principa.l, Benver, Golo.,
“Physical Training.”

74 « 80 Butler, ‘Nicholas Murray, Columbie College, New York City,
"Fhat Knowledge Ig of Host Worth!"

94 DéGarmo, Dr. Cherles, Siarthmore College, Pa., "The Prin-
ciples upon which the Co-ordination of Studies Should Proceed,"”

- 116=124 Payne, Williem H,, Nashville University, Nashville, Tenn.;
“Education According to Nature.," ,

140 Baldwin, Dr, J., Pedagogy Professor, Texas University,
Austin, "The Study of American History as a Traiming
for Good Citizenship.”

443 Barnes, EBarl, Stanford University, Cal.,
Discussion- "Moral Imstruction in El‘ementa.ry Schools."
Also discussed by:

444 Rounda, C., C., Plymouth, N. H.,

445 Richards, Zalmon, Washington, D. C.,
445 Cook, John W., Normal, Illinois,
445 Sabin, Henry, Des Moines, Iowa,

446 Soldan, F. Louis, St., Louis, Mo.,

446 Baker, James H,, Boulder, Colo.
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1895 continued

624=631 Mathews, B. C., High School Principal, Newark,
“Ethical Instruction through Sociology.,
. Discussion of same by: o \
632 Nightingale, A, F., Snperintendent, Chicago, Ill.

731741 Koyea, Charles H.. Throep Polytachnic Inatitute, Pasadena,
“The Modificetions of Secondary School Courses Most Demanded by
the Conditions of Today, and Moat Ignored by
the 'Committee of Ten',"”

741-745 Robinson, Albert R., Principal Chicage Bnglish High end Mane
ual Training School, "Industrial Education a Necessity
of the Times,"

772-773 Treudley, F., Youngstown, Ohio,
"The Purpose of Music Study in the Public Schools,”

793 Hawn, Miss Linn Marie, Saginew, Mich.,
“Children's Voices,"

832842 Glark, John S,, Boaton,
“The Place of Art Education in Ganeral.Education.

890 Springer, D. W,, Ann Arbor, Mich.,
“Ethical S8ide of Business Training."

914923 Barnes, Barl, Leland Stanford ﬁniversity,
“Punishuent as Seen by Children."”

947 Kimbarlin, msg No D-' Detroit, ’
“Physical Training in Public Schools."

857 Palmer, Charles S,, Boulder, Colo.,
Remarks in Minutes of Department of Natural Science.
1896

57 « 60 Harris, William T,, United States Commissioner of Education,
The Horace Mann Reports as Secretary of the Massachuseits
State Board of Education,

65 « 66 Sabin, Henry, Superintendent Public Instruction, Iowa,
?Eorace Mann." ,

76 - 85 Bougherty, Newton G., School Superintendent, Peoria, Ill.,
“Do Our Public Schools Meet Reasonable Expectationsi™

94 -~ 95 Butier; Dr. Nicholas Murray, Columbia University, New York
City, "Democracy and Educetion,"



106
1896 qénﬁinued

130-135 Jordan, David Starr, President Leland Stanford Jr.
University, Cale, “Nature Study and Moral Culture,"

142-149 Brumbaugh, M. G., President Junieta College, Huntingdon, Pa.,
“The Function of Nature in Elementary Education."

407<410 Committee on Moral Educetion, |
Report- “Horal Imnstruction in Elementary Schools."

410-413 Millspeugh, J. F., Salt Lake City, Utah,
“The Ethical Value of History in Elementary Schools,"

414~418 GStickney, Lucia, Cineinnati, Ohio,
“The Incidental Msthod of Moral Instructiom.®
Discussion of same by: .
418.419 Rounda’ co GQ, Plymouth' N. HO.
430-421 Bradley, John B,, Jacksonville, Ill,

432~434 Committee on Higher Education,
Report- “The Higher Life of the College."

722~729 Damrosch, Frank, New York City,
: "How Good Music Makes Good Citizens."

781-782 GCarroll, Supt, C. F., Worcester, Mass.,
"Manual Training and the Course of Study.”

911-917 Hughes, James L;, Public School Inspector, Torento,
"Physical Training as a Factor in Character Building,"
1897

66 Dougherty, Newton C., School Superintendent, Peoria, Ill.,
“The Study of History in Qur Public Schools.”

193-194 Abboti, Rev, Lymen, Editor-inechief 'Outlook', Pastor
Plymouth Church, Brooklyn, N. Y., "The Democracy of Learning."

581«582 Committee of National Council onm Rural Schools,
Report= "Intellectual and Horal Education,"

695 Pringle, W. J., Principal, Aurore, Ill,,
Round Table- "The High School as a Social Factor.”

818-822 Rowe, H. M., Baltimore, Md., "Laws and Ethics of Business,
Duties of Citizenship, and Science.of Weallh.”

1010-11 Schreiber, Mae E., Literature Teacher, Milwaukee Normal
School, "The Training of Teachers so that They May Cooperate
with Iibrarians,”




116~117 Draper, Andrew S., LL.D., President Illineis University,
“American Univeraities and the National Iife."

133139 Stetaan, Hon, . W,, State Superintendent Public Schools,
Auburn, Maine, "The Educational Outlook."”

196=198 Royce, Josish; Harvard,
“The Social Basie of Conecience,"
" Discussion of game by:
202 Ormond, Prof., Princeton University,
202 Royce, Josish, Harvard,

4238=243 Evans, Margaret J;. Carleton College, Northfield, Minn,,
"Women's Glubs a8 an'Educational Factor,”

a75 Grisham. G. N., Principal, Kansas City, Mo.,
"The Proper Education of an American Citizen.,"”

344=348 Brumbaugh, Prof, Martin G., Pennsylvanie University,
Philadelphia, “The Mission of the Elementary School.”

352-354, Gérdy, Prof. J. P., Golumbus, Ohio, "What Can Child-Study
Contribute to the Science of Education!" -

361-362 Halleck, Reuben Post, Louisville, Ky.,
"Some Contributions of Child-Study to the Sciance qf Edncation.f‘

390-396 Gantvoort, Prof, A, J., College of Music, Cincinnati, Ohio,
"The Influence of Music and Music Study upon Character."

398~403 Harris, Dr. W, T., United States Commissioner of Education,
Washington, D, C., "The EBducational Value of the Tragic
as Compared with the Comic in Literature and Art."

462~488 BSeovel, Sylvester F., Praéiden‘b Wooater University, Ohio,
"Realizing Our Final Aim in Education.”

621 Heai lmann, Dr. William N., Superintendent of Imstruciion,
Dayton, 0,, Address as President Department of
Elementary Instruction.

624w629 Felker, Miss Allie M,, State Normal School, San Jose, Cal.,
"Play .as a leans for Idealizing and Extending the
Child's Experience."

640~641 Mott, T. A., School Superintendent, Richmond, Ind.,
Discussion~ "Successive Differentiation of Subjectis in
Elementary Schools."™

656-661 Gregory, B. C., School Supervisor, Trenton, N. J.,
"Social Coweperation,™
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1898 ,contigngd

820-829 Partridge, William Ordway, Boston, Mass., "The Function
of Art in the Education of the American Gi.tizen."

84-5-848 Winship, Dr. A. E., Baitor *Journal of Education', Beston,
Mass., "School Music in Character Making,"

866 Gage, Hon, Lyman J., United States Secretary of the Treasury,
“"Reasonable Expeetatioz_xs Concerning Business Bducation."

911916 Swift, Edgar James, Normal School, Stevens' Point, Wis.,
“Heredity and Environment = A Study in Adolescence,"

939 Taylor, Henry Ling, M.D., New Yarkycity,
"Exerciss and Vigor."

950+954 Johnson, George E,, School Superintendent, Andover, Mass.,
“Play in Physical Bducation.™
1899
616~623 Scovsl, Syivester F,, President Wooster University, Ohio,
*In fundamental Civics, what shall we teach as the
American Doctrine of Religion ax;d. the Statel”

972+377 Hayden, P. C., Quincy, Ill,, Address as President of Music
Depariment, "The Ultimate Object of Music Study in the Schools.”

1029«30 Stevenson, W. C., Bookkeeping and Penmanship Department,
State Normal School, Emporia, Kansas, "The Advent of
the Commercial High School,™ .
‘ 1900

160-168 Halleck, Reuben Post, Principal Boys' High School, Louis-
ville, Ky., "The Valus of English Literature in Ethical Tra.ining."

409 lange, D., Nature Study Supervisor in City Schoole, Ste Paul,
Minn,, "Nature Study in the Public Schools." ,





