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FACTORS TO BE CONSIDERED IN MAINTAINING 

AN EVANGELICAL EJI.1PHASIS 

IN MISSION SCHOOLS IN LATIN AI"iERICA 

INTRODUCTION 

A. Statement of Problem and Delimitation 

One of the outstanding problems facing Protes­

tant mission work in Latin America today is that.:.of main":" 

taining an evangelical emphasis in the mission schools. 

It is the crying need of Protestant mission work that this 

emphasis be maintained in order to train dynamic leaders 

and church workers as well as Christians who will be able 

to proclaim the Gospel in all i~s power in a country where 

the message of tne Gospel has been perverted. 

Some of tne proolems invoived in maintaining 

an evangelical empnasis can be traced directly to the 

historical background of education in Latin America. 

This study is an end.eavor to investigate the historical 

factors that must be considered in maintaining an evan­

gelical emphasis in mission schools in that locality. 

The term 'evangelical' in Latin America is 

equated with !Protestant'and the two are used interchange­

ably. In this study the term 'evangelical' is referred 

to as vital, orthodox, apostolic Christianity as it is 
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revealed in t.he Ne1rr Testament Scriptures. 

This paper is not an exhaustive study of the 

history of education, but will cover the sweeping move­

ments of education in Latin A.rnerica and sho1r1 how they 

have a bearing on Protestant mission schools. 

B. Significance of Problem 

Evangelical schools are the backbone of mission 

work. They lay a foundation for an acceptance of Christ; 

they instruct the new converts; they prepare the future 

teachers and leaders within the native church. These 

teachers and leaders need a dynamic evangelical spirit 

in orderLto reveal the true Gospel of Christ in all its 

splendor, and. thereby contrast it with the existing false 

traditions and perversion of the Gospel. It is easy to 

permit these false ideologies to lower the standard, 

and to compromise with these perversions, rather than to 

bring them up to the true Gospel. Therefore; it is 

necessary in such a situation as exists in Latin America 

to have a strong, living, and vital evangelical emphasis. 

C. Method of Procedure 

The first step in the approach to this problem 

will be to make an historical study of the sweeping 

movements in education in Latin America. This will in­

clude the inf'luence of the conquests. ·.and colonial period, 
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the culture, the Catholic Church, and the state. A study 

will also be made of education as it : .. exists today in 

Latin American public and parochial schools. 

The next step vlill be to show the influence and 

present status of Protestant mission schools in connection 

with the educational program in Latin America. 

Finally, these studies will be used as a back­

ground for consideration of elements which help to main­

tain the desired evangelical emphasis. 

D. Sources of Data 

The chief sources will be books Which give a 

part of their discussion to the development of education. 

in Latin America, mission records of evangelical schools 

and educational problems, research papers, and personal 

interviews with contemporary authorities. 
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THE HISTOHY OF EDUCATI 

AS A FACTOR IN Tt~ 

PH.OGR:'\.:11 OF ";ISSION SCHOOLS TODAY 



CHAPI'ER I 

TEtE HIS'l'OHY OF ED UCA'fiON IN LA.T IN A~·:IErtiCA 

AS A FACTOH IN T:t-':E 

PROG-Rt:..l:I OF :-'IISSION SCHOOLS 'l10DAY 

A. Introduction 

It is impossible to understand the 9resent 

educational coc.di tions in Latin Amel"ica apart from the 

historical influences that havs been exsrted upon it fr:>m 

its birth. These influences havs their orix;in in a con-

quering people from Europe, in a unique cultural back-

ground in the ste.te, in the formation of the republics, 

and in Catholic and Protestant reli':5ious motivatio.ns. 

In order to consider how to maintain an evan-

gelical en10hasis in mission schools it is necessary to 

recocsnize the different influences that •llent into shapine; 

the present ed.ucational IJOlicies, and to se:s how they 

have a bearing upon maintaininc::; such schools. Therefore, 

a brief study i<Iill be made of the sv.reeping movements in 

the historical development of education in Latin Americg, 

shoviing hO'i'T they have determined the present status of 

education in that country today. 

3. 'l'he Influence of the Conquests and the 
Colonial Period upon Ed.uca tion 

Education, as it is today in Latin America, had 

its origin v;ith Spanish and. Portuguese conquests. Not 
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much is lmovJn concerning education in the original, native 

civilizations. Prescott does tell us, however, that the 
1 

Incas, for examille, had no writ ten lane;uage or literature. 

\'fithout these a developed. educational system v1as impossible. 

'rherefore, the conquests and colonial period. had the 

effect of planting sesd rather than that of ~:;rafting on an 

existinr; educational trunk. 

The Spanish and Portuguese conquerors vrere 

chiefly concerned vii th ·sxploi tins La tin America, of her 

silver and ?sold. They did not co~fre to settle, and. there-

fore did not co~e organized to establish a new government, 

but brou;3ht "lfTi th them the ~Joli tical institutions and 
2 

ideals as they :B:new them in the mother country. This 

original motivation of v-.real th, hov;ever, \·Jas sbortly 

follovred by a second motivation instigated by the Catholic 

Church--that of evangelizing the Indians of Latin America. 

In order to do this, the Catholics brought with·them the 

educational trad.i tions of their homeland. that they might 

train priests to evangelize the people. Schools 1;lere 

established for the Indians, but eventus,lly these schools 

served only those of pure European blood., and tl1e Indians 

rarely entered their pla:o.s. This is revealed in the re-

port of the ed.ucational co:nmittee at the Congress on 

l. Of. a.obert 11:. Speer, South American Problems, p. 4, 
quoted from Prescott, History of the Conquest of Peru 

2. Of. Ibid., p. 15 
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Chris tie,n ":Tork in· South Ar.ael"ice, vrhich 'rras held. at Aonte-

vid.eo, Urusuay, in 1925. 

11 'l'he educational traditions of South Amel"ica are 
at once very ancient and quite modern. They wers 
transplanted four hundred years a~~o from Latin :lurope 
by the priests vJ'ho accorrr;>anied the ?ortuc;uese and 
Spanish conquerors and. settlers. Their schools ,,;ere 
ariEtocratic in me~I1be1"lsl~ip e .. 11d. ecclesiastical in 
character, aiming to trgin leaders who should be ~oyal 
to the mother countries and to the Roman Church. 11

_,_ 

l. 'l'he Educational 'I'rad.itions Introd.uced by the Conquests 
and Colonial Period. 

Since it is EtCh:novrled.;ed. the" t ed.uca tion was 

transplanted from Europe, it will be helpful to realize 

vrhe"t the nature of that education v:as. 

a. Education Controlled. by Catholic-dominated l!ionarchy 

Spain we.s an absolute monarchy with great povrer 

and o;,ras d::n.1ina ted. by the Ca. tholic hierarchy. 1'his sys-

tern of' :;Dvernment vms initiated into Latin America and 

influenced. and c·Jntrolled. education there. This is up-

held. by e, li.e~1ort of the U.S. Commissioner of Education 

for 1909. 

Hmh G · "- 1 f .o l f • ., "• "· • .L e ·overnmenu ... a vu:...ys ear J. u o J.nsuooralna vlon, 
reenforced. by tts authority the educational system 
based unon doq:matism and. obed.ience vThich the Jesuits 
had. alr~ad.y established. in Spain and. in nearly all the 
Catholic vwrld .... "2 

1. Christian ~dork in South America, 11ontevid.eo Con~;ress, 
Vol. I, p. 231 

n S')~c-A 0" CJ·t p :::{3 •PrPnSlP.J.. 0 '" f'rorn· !l~l ·.\Tonl'tor c::... l:v.,__.J.., J....J• ~~ ., • \J, .... ._...._ ... _-..u-u _ ... .L.:J ..1..-

de la B::d.ucacion 8omun, 11 October 31, 1908, and. pub­
li s:1ed. in the Repor't of the U.S. Commissioner of 
Education, for 1909 
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b. Instruction Presented in a Dogmatic Form 

The forms of instruction established in the new 

colonies ·Here the same e.s in the mother country. Each 

locality issued decrees as to the nature of insti•uction, 

but in each case it •:ras the treod.itional do:::~matic forms 

existing in Spain that viers follovled. The report men-

tJ.. ·o~nerl. a'o. o-'·'"" P.P.ys t'_,-, .. at 11171
_1''.L·'lA "la·'~J.· CP.l f·,·r·-.·p of t·~~ t'"'acn' J.' n0' - - - -- - - v - c b '-'• ·v ulu L.C G - .!....;:) 

bod.ie s of the mid.Ci.le ac;e s, "\·ihich required that tb.e ins true-

tion should :Je strict,ly da~;:natic in its character, ;iTere 

reca~;nj_ zed. in these d.ecrees. 111 

c. Educe.tion Consid.ered Only for Upper Class 

Formal educs.tion vias considered. im~;ortant only 

for a select fe,,v. It has ali'eady been mentioned that the 

schools vJere not for the native ". 2 Ina.J_ans. Rycroft, in his 

boo l":, Q:9: This Foundation, says, 11 Education in general was 

for the 1xoper class vrhites and. the Creoles, for th.e aris-
"Z 

tocracy and the privlle:;ed.. 11
:; 'Ihe masses were ·v;ithout 

farrnal educatton and. received only such as they vJere able 

to obtain through the home or church. 

a.. TI:ducational Universities 3sta""olished. 

The universlty had • .L. 
luS ori;in in Latin America 

before it was established in North America, since six 

vlere found.ed. be:t.'ore Harvard.. These universitiss VIers 

L Ibid.. 
2. ~:Jf. Ante., -9. 2 
3. 'I{. S"tan..Lsy Hycroft, On This Found.a tion, p. 125 
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modeled. after ths S)anish tradit:Lon. 11 'fo the SlJB.niards 

belongs the honor of founiins the first universities on 

.suropean :nod.els on lLJ.H:orican soil, ul sta tss i1.ycroft. 

2. 'rhe 1fransf·sr of These Trad:'L t ions into· the .Li.epubl:'Lcs 

With the coming o~ the Revolutions, the ;overn-

mental lJolicy vras chan;ed. in Latin Aiflsrj_ca and t::.:.e re:;ublics 

were forDed. But althoush the tie with Spain was broken, 

the early colonie"l sd.u.catione.l tre.d.i tions continued under 

the nevi republics, Em6. the ed.uca t i·:):nal principles remained 

as they na.a. ~been ~Jefoi'e. In every· ca:::s !Jut one th~a religious 

instruction given in the echools 'Has under the c Tnina tion 

of the Catholic Church. This fact is brought out in the 

Ed.uce.tional Ysarbool: for 1932. 

11 '1'-,...,e social ::ln"1 ".t" 0 l4criQ11<:: cr)·nr'i·l·;-~0r"<Q t•:1~1 t m'-'·inta'<ned .L.L ""-- ............ ~_\_.1, ~ --:' )-'- \..-"')..,..: ............... u ·-- '"""-J.J..... - .......... '-""..-.~ _.,._ 

in the colonies easily-transferred. to the newly created 
re:~:mblic s, early j_n the nineteent i1 century, an6., al­
rnost without excepti<Jn, ':!~len ad.opteo, t~leir Constitu­
tions d.eclared. ti1e 11 Homan, CD,tl-J.olic, AJostolic reli-:;ion 
the reli~ion of the State, to the exclusion of all 
otl::.ers. 11 c. 

Therefore it is seen that the education in the 

Po:rtu~_2:,Uese conqueror's from t:neir 0"-'!11. native land.. 'I'hese 

traditions were to become the continuin; policy in the 

new continent as far as education was concerned. 

l. Ibid., p. 124 
2. I. L. Kandel, ed.., :e::S.ucatione,l Yc3C:U"book of t.i.1e Intsr­

:rla tl c).tlCt.]_ Ins t i tu~t e Df T e2~c~1srs C ol~i·s~;s, Calorabia. 
University, 1932, ?)· 335 
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C. The Cultural Influ::on.ce U.lJOn Educc<-tion 

i:r1 ~c colonial psrtod were bro1 t in vri t.h tne conq_uc;r-

ors. The cultural influences of t Lat~n A~erican con-

marous racial strains, t~e attit e to~ards ~o~s~, the 

spe..1_.,s eJ~~: ~901JU~le/c s·cl c '.)Ll~:1t r,;r, ctll l1i.~1d.e1 ... ed. tl:l·3 })r·J ssE of 
1 

eCi.LlC8" t i 0 l"2.. 

1..:u.1.d.s 

There were three racial strains in Latin Amarica 

te schools for eacn lan5U&JS 

c _L,s. s s -..~·J e .. s vsn t~e opportunity ed.LlCB, t iCJ::.l.. 

races co~~risad a la };.Jere er1ta of tlls po;_)u12:c ·l.on, and. 

therefore thsrs resulted a larss amount of illiteracy. · 

2. The Attitude Toward Wo~sn 

J~. Cf. (Jc:Cl~5r·sss. Oil Cl1.ristie . .t1 1;-Jsrlr. ir1 : . .Jatirl P~.-·nsl~ics .. : Pa#nau1a .. 
Con;rees, 1916, Vol. I, pp. 379, 400-401 
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can be a great instrument of sducati~n in the ho2s. 

Latin America has been slovf in ·)rofitin; fr•om this truth 

by e<lucatin~::; t~1e 1,m:nen and thereby improvin~5 the home 

trainins. 

a. The Early Status of Women in Latin America 

WoDen held a very low ~osition in the crolonial 

period in Latin A~erica. They were confined chiefly to 

tl1e houe ::ind. t·o t.:1e chtH'C~l. Ti1is is ::rsnt1oned. by ~1.yc::coft 

11 I~oslem ideas 8"11d v·!avs of li:f'e can also 1YS tl''acecl in 
La tin ADerican countri'Ss atJ.d. not t;:J.e lsast in im-:JOI'­
tarlce an1011~; tl1ese is tl1s pls .. ce accor~o.e.C.i~ to v:o~·:.lSil. Both 
in Spain and he:L" colonies 'i'TO::!en vrers ~t>=sr)t in seclusion, 
r o 1.'"r-l "II "] c. n 'tr" n ,,. t. c·; "''- 1" fl(' me q cx-C c;,-nt. +0 ::> t. t ·"' 'J.'; ·:v~·o '' q 0 r CA. '-'-t.) _.._...c..,v..L_ ... (.; v~.-·~~l ... - ....; ... ~~ ..... ~., ~ '>.J_t...Jv IJ ,_.,.,... .._,_ .._._ _.._._~...._~ 

for sho·p:::Jine; erra.~1ds, ano. even then thsj_r faces 'rlere 
lar;ely cocweal·sd by a blaclc shawl-like ::1anta over 
tl1:e1r l1ead.s . .. 

11 He~ act"''l"t1aq llr"J.tl"l (>ec~~~lv ~~~·A ·oe~~ •rc~-y • • • ........... v .J... v \J _ ..._, 1-- , ~..,; ~ _ - a ..;.J. u J , ..(.J.._.., v ...., '.J J.J. ,. vJ.. , 

circ',E:-:scribed, limited to the b::::nle snd chL:rch, and, 
may~e, charity organizations. She belon~s to her 
family e.nd <5.epencLs.:;: on it entL"sly, ar1d hf.>l'"' role in 
society consists :nerely in havincs child.ren. She has

1 
o.uties and. oblic~at:lons but fs~:.r ric;hts as a citizen. 11

-

Great changes have ta:{en place in Latin A"h~erica' s 

attitw:le tm·IB.rd ':IOliJsn. Ne11T id.eas have come in from the 

out;:;.id.e throu;~;h motion pictures, r2,d.io, ma;azinss, books, 

and. as a result of morSern means of travel. Eycroft says 

t:hat 11 1'he past tvro or three decades havs ssen the br•ea1cing 

occupyincs their rL:;.htful ylace in s•.)cisty . 112 Cosduca-

l. ~-?.;{croft, oo.cit., p. 135 
2/ Ibid . , ~J. 13\5 
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t ional schools are novr bscomin'::; more coml!lon, and more a.nd 

mors girls are e.ttendin9~ sche>ols and. universiti:=;s in pre-

paration for becomins teachers or doctors or entering 

other nrofess:1_ons. Evangelical misslon scho·ols have played 

schools. 

c. The Potential Contribution of Women to Education 

The place of tile •i!o:nan as an ed.ucator be~;ins in 

the ho::-Js. Her influence in the home is greater in Latin 

Am.:-;rica than in the United St::.tes because the trainins 

of the children is almost exclusively the duty of the 

is strongly felt first 

w~-:.en the son choosins a profe~sion; 

t1:1erefor-e the educe.tional and moral tre"inin.3 of t:1e child-

(' .f.,·· J. ,_ e -. -,,. o + ;~ """ 1 rex1 is t:L"1.e resrJone.j_bili t3r --..~_ u.t-1 ~-:.· ~.o_.t.-- • 

It is therefore nece:::sal"'Y that great c:~;nsider-

ation be given to the education of womsn since they play 

suc£-1 an impo:ctant role in J.:lle sarly eclucat ion of children 

and are ~)otential teachers and. '.vriters. 

3. 'rhe Vast Terri tory V·Ti th Sparse Po})ulation 

sparse population in many of the rural sect1ons. In the 

colonial period the average density of population was 

l:::;ss than ten pel"'S::.J.ns per square mils, and. even less than 

1. Cf., Speer, ~p.cit., p. 106 



this when the urban sections ~ere n~t considarsd. Beach 

makes ths following obssrvation: 

u If to-:i1Il ctnc1 Lll'"'bs.rl pop.~l8~tions Etre SLl1Jtra,cted tl1e 
averass psr square mile would be ;reatly reduced, so 
that in many l .... ural d.istr5_cts thirty square milss 'iiOuld. 
not provide enoush pupils for a sin3le school. In 
certain sse t ions of Ar:_jent ina, a huno.rsd. squax'e miles 
-vwuld. not su·J:Jl v a sufficient number. ul 

.;;. • :.J 

This fEte t, plus nat ural IJari'i ei's of l''t ver's c.:tnd. mountains, 

and. poorly developed means of transportation, me~kes uni-

vel.,sal ed.lJcatian alrnor.-;t ilnpossible. 

Education 'ilould. have co:Tie into its ovm much 

sooner in Latin I'ica if it had. n·Jt baen for these 

cultural ·oarr:lei's and those of su~Jerl3tition and land 

ovmershi:J by lano.lord.s in a feud.al system. 

I' JJ. The Ixifluence of Catholicism 
upon Education 

The Homan Catholic Church has been the greatest 

sin.:;le influex1ce upon ed.uca tion in Latin America. During 

the colonial days it '.·ras the only institution that car-

ried. on ed.uce"tional vror1:s::. Evei today it is still the 

greatest force in determinin~; educational policies. 

1. Influence Through the Political Policy 

The Catholics have made their influence felt 

not only thrau3h their schools, but also through their 

1. Harlan P. Beach, denaisaant Latin America,pp. 33-84 
2. Cf. Speer, op.cit., p. 84 



-10-

political policies. When the colonial period ended and 

the republics came into power, they took over the adminis-

tration of education in Latin America. Even though this 

was true, the Catho~ic Church continued ~o dominate the 

educational work through the political policies. 

a. Training of State Leaders 

Since the Catholic Church c~ntrol~ed. the edu-

cation in the colonial period. before the republics were 

formed., and since this training itlas of' a dogmatic nature 

according to the church traditions for the upper class 

who entered the professions, it is und.erstandab~e why the 

men itTl1.0 were made leaders in the new republics carried 

these Catholic traditions into the new constitutions. 

Speer ind.icates the type of th.is early education by saying, 

11 The old colonial ed.ucation had been in the interests 
of a certain po 1.1 tical theory. It had. been designed to 
malfr.e men submissive to monarchial authority in state 
and Church. It was an education in traditional opinions. 
There was no scientific freed.om. 11 1 

The leaders of the republics who had this type of educa-

tiona~ training quite naturally continued with the early 

educational policy of the Catholic Church. The Panama 

Congress on Christian 'ifork in Latin America in 1916 came 

to this conclusion: 

"Even itlhere inst1 tutiona~ autonomy .vTas provided., ec c~es­
iastical control was efrective because the professional 
and. administrative officials were a~l cle~ics, and when 
the Church was a state Church, the ecclesiastical support 

. . . . . . 
1. Ibid.. 



-ll-

of monaT'chy i:Je.s Cluite as effective as that rendered. by 
so-,_r,;:;l-irlffieL1t Or army. 11 l 

b. The Church-State rtelationship 

The 8atholic Church became the state Church in 

eVery republic in spite of the di~cord it produced in the 

lives of the people it controlled. Speer states this si;-

11 'l'lle neVI I'e)ublics protsstsd their 6.evotion to the 
Church and v:i thout exception declared the Homan Catholic 
Church to be the establLsheO. Church and interd.icted all 
others. 11 2 

T~is resulted in constitutional le~islation in favor of 

the Catholic C:hu:r•ch c )l1Cernin:; ed uca t .i.onal 1.·JOr~;:. An ex-

in2~ Quotation from the Concordat ·oeb:ee.n the Holy See and 

the Ref~Ublic. 

l . 
2 . 
3 . 

11 Art. l. The Homan, Catholic and. Apostolic I'eli~;;ion 
shall continue to be the relLsion of ti.1e ..-.i.epublic of 
:J::cuadoJ::', and it E;hall conservc_:; forever e:1.ll t.hs vi-
le S eond ~JrerosatiV(oS I:·Ihich belon:_s to it, according 
to the la'!,'l of •1od and the canonice"l rul-ss. Consequent­
ly, no heretical ~-J·Yrship. ;::~1all be per;ni t ted, nor the 
existEnce of any societ;y- c emc1ed. by the Church. 

11 Art. 2. 'I'he instructi8n of the y·~)uth in the univer­
sities, coll-:;;es, f:wultiss, public and. r;)rivate schools 
shall conform, in &ll respects, to Catholic doctrine. 

In order t£1e.t th:Ls may be e.ssured, ths Bishops shall 
have exclusive ri t to d.esL;:nate the texts that ':hall . 
be used in :ivin; reli;ious instruction, both in eccles­
iastical sciences and in moral and reli3ious instruc­
tion.113 

This ·:Jas ::;rad.ually to become less st::rin::;:.snt, hov;-

?a nama C orl[Sl1 e s s, Vol . I ' p . 331 
Speer, ·op.cj_t . 

' 
) . 127 

Y~Endel, op. cit . 0 . 336 
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svei', and. a se~J2.ration of church a.n:S. stc;.te later toolcc place 

in man~{ of the re~publics. 

2. Throu~h the Parochial Schools 

'i'he Catholics also exerted. a stron~:;; influence 

upon education t~rou;h their parochial schools. These 

schools '!iers in:.'!truments used to indoct:t'ins.te the ~Jeo:yle 

a. The ~arly Schools 

The very earliest motivat~on of education by the 

Ca tl'lolic Chu.rch ':ras to';Jar>d. ed.uca tin:~ the Ind.1an. Cort ss, 

aft sr caqt UI'in~; 2c1exico, sent to. Spain for mi::: :::ci·Jnari ss to 

evson;slize the In<5.ians. Tv:el ve Franciscans ansvrered. the 

call and. 1Here press::::.ted. to ti.1e Ind.ian chiefs by Oortss 

with these words: 

11 Thsse pi."iests have c-::Jme fro;J 3-od to t•sach you the 
vmy of salvation. ~~-herefore, reverence and. esteem 
them as ~~uides of your souL::, messen;ers of the _;reat 
3-od, e.nd your s.:;iritual fathers. Hear this doctrine, 
obey ther:1, and seek to :na::e otners oo so, for tl!.is is 
i·he:; Fill """' i·}l·"" C'(;i',O-"'Y'<'"" qyl,-'1 C',·f (1 0-~ ''~'~.· nc:::.-::1-J.n IIJ. u ___ .~ _._ __ -..L u .. ._. -·--... '-'""' >J• ....... _ ... u .. "-' J U. ____ _.;. .. )_,tv_ • 

by ,::;ilrin:; thsrJselvss e.n::;_ their chil5rsn into the hand.s of 

responded. to tb.e Fz·ancisca.ns tl1ey anS'\;sreo., 11 Becstuse they 

they sit on ths ~~round. •r::L th us; they loo~;: upon us as their 

l. ';lade Cre,wford :Je,rcle,y, Greater Good He ighbor Policy, 
p. 118 
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Therefor·e, iJJe 
• ,... l ~ 11 .., 

love the~ as our own ra~ners. ~ 

This fine attitude to".·.'ard the In:.J.ie..n •:ie.s to be 

short-lived, however. The education of the ie.Il ceased. 

a S}lOI't tirn3 =.tftsr it he~d. b un. Garcia Icaz'.)a.lceta, vrho 

thou·~ht it d.exl_;.s:r•ous to ecLuca te the Indians a.nd even. tena-

Because 

of this attitude, education bscame ecclesiastical was 

limited to only the aristocratic peo~le. 

first to l"'e spond.. They •:!ere follov:ed by the DoJ::linicans 

in 1526, and. by the Au~; u.s t inians in 1533, s.nc iJy the 

Jesuits in 1572. J.ec:..,d.ins, ';'iritin.s, ou.sic, ms.nue.l sldlls, 

and the doctrines e.nd. forms of the chu:::~ch 1:7e.ce taue;ht. 3 

b. The Sc:hools Uncter tl1e N'e.,·z 3.epublics 

place. The Catholics ~ere stronsly opposed to the secu-

la .. riz 

sent their children to the= instead of to the parochial 

schools were guilty of sreat 

1. I . ' p. 119 

7; 
-' . 
4. 

2 . I~Ji :3". , ~J. 121 
Cf. IfJici., -~;. 

Cf. ~:Icmtevideo 
119 
Congress, 

4 
sin • 

-vo1. II, p. 9LJ· 
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trinc=ttion of d.o::;ma that v:e,s d.isccnJ.tinued. by the state con-

trolled schools. They felt that secular education would 

sivs the masses an opportunity to rise in life and t:he:ee-

If there was to be education, 

the Catholic Church wanted to 3ive it in her own way. 

l101:.re-ve~~, edLlcB .. ti.on n1u.s t carne, 

the Church wants to provide it herself in her own narish 

scho~l, where, as a clerical editor put it to me, 'reli;ion 

saturates the entire course of study. 111 1 

parochial school war~ has been upon the s~coniary schools. 

Their early universities were turns~ over to the repub-

lies, 2.nd only a fevr ele:uentary schools vrere established. 

by the Ch.l1l"Ch. 

E. The Influence of the State upon Education 

The state took over the work of education with 

the forming of the republics. From the first indepen-

.., . ., .. ., . , . - .... l " J... aence tney reco3n2zea tne neea IOr popu ar eauca~lon, but 

at fil"'st there 1.vas not much chanz;e since the state was 

stron;ly dominated by the Cath.olic Church in a church-

J.. ) • J • • ,... - ll . . . 
s~ace s2cuatlon. ~raaua_ y, nowever, tnere was a sepa~-

ationof the.:; church e.nd. stB,te. 'l'his resulted. in the 

l. Beach, op.cit., p. 91 
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secLtla.l1 iz.s/cion a .. 11d. ~)O};JU.l.e.riza.tion of ed.Ltce.~tion in the 

first uart of the nineteenth century. 

l. The Secularization of Education 

In the early period of state control, education 

continued chiefly in terms of Catholic relisious instruc-

tion, Church history e.nd. do:;rna oeins requiret5.. As free-

dom of relir:;ion and se:Jal"at1on of chu:t"'Ch and. state took 

place there was a movement towards secularization of ed-

ucation. This is revealed in the section on state systems 

of education in the report of the education committee at 

the Panama, Con:;ress in 1916. 

111tlith the fOl"mation of ill.c.e·)eud.ent nationalities in 
the early nineteenth century, the universities were 
secule.rized and. ::_Jasr:;ed to ths c:>ntrol of the c_:;overn­
ment. This was, in )art, a result of French critical 
thou:;ht and skept:Lcism of the late eighteenth and early 
nineteenth century; in part, a moveoent towards greater 
freedom in religion; in part, a rejection of the control 
of the mother countl"Y exercisec5. throu;h church and 
state. The process of secularization, or of suppression 
of the old ano. esta1"Jlishment of the new, v-ras com::::ara-
ti vely sudden and. complete • 1'1 

2. The Popularization of Education 

Hand. in hand. v:ith secularizat:J.on of education 

vient the popularizatio.n of ~t. An attempt •iras m2"de to 

make education available for the masses an:5. not only for 

the upper class,ss as had. been the rule und.e:c Catholic 

d.omine.tion. Lc.nrs •.'!ere pas sed. makin:~ sclnol at tena.ance 

1. Panama Consress, Vol. l, p. 331 
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required. It ':ras not easy to put t se laiiiS into ;I'acti-

cal operation, ho'tiever, since thsre ':Je:r•e not snou.::;h schools 

to house ths children, or ti:'e.nsportation to acc::no.mooe.te 

Catholics l1.8.~d. sst U~J sa~ri113 that - .!.. • ea. ucs .. u l Dl'l 1;·1as only for 

tl1.S UlJ~:;")el .. class . "In ad.d.i ticm to this, ths Gatholic ChLll''Ch 

stron:-:;ly OlJ\::>osed. popul::c'.r state sd.ucation bscauss it ·,ras 
l 

secule.rized and did n.ot ts2.ch r>eli:::;ion. 

3. The State Secular>iz~d-Popularizsd Schools 

The atte~ot on the part of ths stats to secu-

larize and popularize sc1ucaticm Ol"ousht ab·Jut che.ractsris-

flusntial in ths pro;:;ram of ed.ucs.tion in Le.tin Amer>ica .• 

a. The Or::;anization of the Ad.ministration 

Under ths state educatione.l syste:n, the state 

completely controls public educatlon from a csntral office. 

'Il'le only voice the lJUblic has is through the election of 

congressman. The sovernment appoints tsachers, slscts 
2 

ths school boe.I"ds, and. plans the ':·:hole school P!'o;rs.m. 

The faculty even has little to say in an administrative 

for the curriculurJ ana. fol" the :?hysical ple.nt 2.::16. stud.ent 

l. Of. 3s.rclay, o:J.cit., p~J. 123, 125 
2. Of. l~'Ionte-vid.eo Congi"~ess, YJ:;l. I, }J. 233 
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dary schools an.d. Lmiversity and has a very dise..strous· 

effect- LlJ;)Ol'l tl1e ctdr:1inistl"la~tion of ~oo6., effecti~ve scl1ools. 

o. The Orsanization of the Schools 

There is very msa3er and poor o~ganization ~ith-

in the schools themselves. In some cases there is a 

council of faculty :1embs:c's 'Hhich e.ct s 2;,S an ad.visor•y 

board to the administration. The facultv is rssoonsible " -

only for :::;ivin; class lnstructio.n, not fo:e t:1e cond.uct 

and envir:::m.msnt af the stud.ent o:c' hls moral and l""'eli:::;ious 

activities. Ths st•.Jdsnt is only require6. to pa.ss a final 

This organization ·;Jer:nits such absurd 

situations as havin':;: t:he etudents d.ecid.e that they >;;auld 

rather lJle.y ~Jin3-pon~:; thc:.n attsnd. cle.ss and. tl1ersfo:ce thsJ 

leave the class in a body to do so. 'l'hs faculty Esuber 

remains in the class-roon by h:lmsc3lf filling out the time 

of the class. 

c. The Types of Schools 

In Latin America there are three ty~es of schools, 

the elernental~2!, the seco.r1d.c\~~~r, e~~~a. tl1e uni v:srsi t~l· Eacll 

of these offers a six year pro3ram. The elemsnt~ry cor-

the _completion of the 

secondary schools, vri:J.::tch coi'respon6. to our junior hi;sh 

and. hi;h schools COEl~Jined.. 'l'he university in Latin America 

l. Cf. l)2.nama Congress, Vol. I, p. 388 
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COI'I'es<YJi1d.s to ~;rad.u2,te school lsvel hei'e. Thsi'e is no 

l 
the couT'ses in the ::Jrofessional school aPe longer>. 

d.. The ?hysical Disunity of the Schools 

tical build.in,~:s, but '::j_ th expe,nsion c:tnd st.3..te control they 

be:;an to meet in sepaPate·build.in;E for the separate pr8-

fessions. T~1e ·,·,1ed.ics.l d.ivi sian mst in connection vii th the 

hospitals, the theological continued to hleet in the monas-

ten·y, ELnd. the e:nsineei·in::; d.i vision met else':-:here. Ihis 
2 

meant that there v:as nJ central pl:;,nt fJl' social life. 

'Ihei'e vrel"e no dorrai tories OI' c1 inin; halls, no chG-)els or 

e;ymnasiu:::-ns foz· social activities. 

e. The Faculty in the Schools 

The faculty of the schools in Latin America, 

e s:oecis,lly in the uni versj_ tis s, and. even in many caees in 

al_. ~en w~o were active in their various professions, but 

took a few hours off for three lectures a weik to teach in 

t 1:1e schools. 'rhis is t:ood. in that the matePial is up-to-

d.E<ce and. practtcal, but bad. in that they only instruct and. 

do not ed.ucate und.er this ;::ystem, iJecause they do not have 

l. Of. Webster E. Days in Latin A~erica, 
p. 129 

2. Cf. 1::a118 .. rJa Congress, \Tol. I, 
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much interest in the life of ti1e institution and. the 

connected. 
l 

and unstable school life. 

f. The Stt1d.ent Life in tr.Le Schools 

'l'hel"'e is no socio,l life or Ol"'.2;e.nization s.mons 

the students becausa of the disunity of the physical 

plants and. the faculty. 'l'here is no centl''e.l lod.:;in;; 

therefore they stay in their homes or with relatives or 

gether at the school only for classes in order to secure 

no class orsanizations or student traditions. Occasion-

ally they do ther to discuss politics, but there is no 

soul-mould.ing or chal"'actsl"'-buildinc::; u.n6.e:e this type of 
2 

::;, • 'l'he Lectur•e J:;J:ethod in the Schools 

The lecture method is the chief means of instruc-

tion in the Latin American schools. It is used to instruct 
' 

subjects. TlJ.ere is no stuctent c·:nJ.tri~Juticn'l 02 em~)loyrnent 

of the experimental methoe. The result of this type of 

instruction is shm·m in this c::nnparison of the Latin 

American student with the North American student. 

1. Of. 
2. 

Brownin;, o~.clt., pp. 
Ibid., pp. 125, 126 

126, 127 
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"'The Latin American is perhaps superior in breadth of 
vision, cosmopolitan sympathy, power of expression, and 
argumentative ability, but, on the other hand., perhaps 
inferior in the powers of analysis and ini~iamive and 
in the spirit of self-reliance.'"l · 

h. The Curricula 

The curricula of the prot'essional schools is 

broader than that in the United States. It is encyclo­

pedic in nature and covers the whole field of human know-

ledge. Concrete social problems are taught with medicine 

and engineering in mind. In the field of language, modern~ 

languages such as French, English, and German have pre­

eminence over the classics. The ,high schools cover many 

of the subjects which are found in our colleges, such as 

psychology, philosophy, logic, sociology, and economics. 

The elementary curricULumincludes such subjects as reading, 

writing, arith.IIB.tic, history, geography, hygiene, gymnas­

tics, manual training for boys, and domestic arts for 

girls. In some cases it is broader and includes language, 

the metric system, moral and civic instruction, and toward 

the end of tne program includes French, algebra, geometry, 

trigonometry, physical science, and political economy. 

These influences of the conquerors and the 

colonial period, the native culture, the Catholic Church, 

and the state, plus that or the evangelical schools, which 

will be dealt wi'tih in the next chapter, formed education 

as it is in Latin America today. 

. . . . . . 
1. Panama Congress, Vol. I, p. 398, quoted from E. E. 

Brandon in his monograph on "Latin American Uni varsities" 
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Fi·. The Present Status or Education in Latin America 

There is a great a.i versi ty among the various 

republics today concerning their educational programs. 

Some have made much progress and others have been quite 

stationary. Latin.America will, however, be treated as 

a unit in giving the present trends and conditions. The 

present status or evangelical schools will be omitted as 

it will be dealt with separately in the rollowing chapter. 

Latin America is on the thresh':o,ld or great 

changes in education. Much progress has been made in the 

last two decades, but there is opportunity ror much more. 

It is dirficult to predict what the rinal result will be 

or present rerorms. 

1. The National Educational System 

. With the present day national and cultural selr­

consciousness that exists in Latin America has come a 

stress upon educ~tion. The countries are making their 

bid ror entrance in the modern society of nations. They 

realize that education plays an important part in achieving 

this goal. 

a. The State-Church Relationship 

Even today there is a very close relation be­

tween the Catholic Church and some of the states. Some 

constitutions forbid religious instruction in the public 

schools, but others state that Roman Catholic teachings 

shall be taught in the schools. Dr. Rycroft, in the 
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Latin American News Letter, points out how Argentina iri 

:March, 1947, adopted this in he.r constitution. 

"In all public schools of primary, post-primary, 
secondary and special instruction, the teaching of the 
Catholic religion shall be given as part of the Pgga­
lar curriculum. Children of parents who manifest 
opposition to this because they belong to another 
religion may be excused from this instruction. They 
shall be given moral instruction. 11 

Thus we see that even today the Catholic Church is still 

one of the greatest influences upon education in Latin 

America as it exerts itself upon the state. 

b. The Central Administration 

The administration of education is in most cases 

centrally located under a Minister of Education. In a 

few states the responsibility is shared among the federal, 

state, and provincial bod.ies. This raised problems and 

opens the way for politics to enter in. Usually the 

peculiar, individual needs of the communities are not 

considered. Some parent-teacher organizations are arisiig 

to give the families a voice in educational activities. 

c. Compulsory Attendance Laws 

Most of the republics have compulsory attendance 

laws, yet the fact remains that there is a large per­

centage of illiteracy in Latin America. Fifteen countries 

have an average of from 50% to So% illiteracy. 2 There 

1. Latin American News Letter, November, 1947, p. 2 
2. Cf. George Soule, et al •. , La tin AmericaDin the Future 

World, p. 189 
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are numerous reasons for this apparent discrepancy. 

Isaac L. Kandel, Professor of Education at Columbia 

University, makes the following statement: 

"Illiteracy is due to a variety of causes; one cause 
is the failure to incorporate large numbers of the 
populations as citizens qf the nation; ano~her is due 
to the inadequate provision of schools; distance and 
sparsity of population is another factor; and the 
preva~ence o~ antiquated curricula Which have no 
meaning or relevance to, the lives ot the pupils not 
only ~ead.s to ear~y desertion of tne schools, but adds 
to the number ot !~literates an appreciaole number 
who have attended school but have derived no profit 
from it .~ " 1 

This makes compulsory education a farce. 

d. The f~Iodern Progress of Schools 

Elementary education has made the most progress 

in recent years because it has· received the most stress 

in the present national awakening. It has been the 

chief tool in combating illiteracy. Secondary education 

has remained. virtually unchanged for the past fifty years. 

The instruction is intellectual \vithout the accompanying 

social responsibilities. It is uniform, failing to con-

sider individual traits throu,sh electives and vocational 

courses. The university and advanced education have been 

limited to a few schools in each republic. 

e. The New Conception of Education 

In the past education has been confined·to the 

gaining of intellectual knovlledge. Today this conception 

.. . . . . . 
1. Intellectual Trends in Latin America, p. 85 
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is being broadened to includ.e the application of this 

knowledge to everyday life. The editor of the Educa­

tional Yearbook for 1942 states this fact. 

"The new approach implies a new concept-ion of educa­
tion and a new status for the r:ural school not merely 
as a place in which the three ~'s will·be taught but 
as a center of community interest from which influences 
will radiate for the improvement of economic and social 
life, and of health conditions, as well as of educa~ion 
itself. ul 

f. The Remaining Problems 

There are many obsta.cles which still face the 

educational work in Latin America. The educational sys-

tems are borrowed---elementary from North America, secon­

dary from France, vocational and technical from Germany--­

and have not been made to conform to the specific needs 

of the Latin American environment. Latin America must 

come through with her own original educational program 

growing from her peculiar need.s and adapted to her philos-

ophy and culture. Kandel has summed up the weakness of 
-

education in Latin America in the following words: 

. "The probl:ems can be stated quite simply. They in­
clude the liquidation of illiteracy, the adaptation 
of rural education to the rural environment, the im­
provement of the quality of urban education, a new 
approach to post-primary education, the reorganization 
of higher education to meet the newly emerging needs, 
the preparation of teachersA and the relation of local 
to central administration."c. 

. . . . . . 
1. I. L. Kandel, ed., Educational Yearbook of the Inter­

national Institute of Teachers College, Columbia 
University, 1942, p. xiv 

~. Ibid. , p. x 
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2. The Catholic Educational Work 

The Roman Catholic Church today has as its 

objective .the c.ontrol of all education in Latin America. 

Rycroft points this out in the Latin Ameri~an News Letter 

for November, 1947. 

" •• The Roman ca·tholic Chux•ch has as its object the 
control of all education for its own purposes. This 
church has certain fundamental objectives---long-term 
objecti ves--vrhich it pursues in season and out of 
season; and this is one of them. In his encyclical 
in 1929 Pope Pius XI said that 'it is the inalienable 
right, as well as the indispensable duty of the church, 
to watch over the entire education of her children, 
in all institutions, public and private, not merely in 
regard to the religious instruction there given but in 
regard to every other branch of learning and every reg­
ulation, insofar.as religion and morality are con­
cerned. 111 1 

Today the Catholic Church is accomplishing this 

objective in two ways---first, as has been shown in 

Argentina, through lavls that make Catholic I'eligious 

dogma a part of the curricula in public schools, and 

second, by parochial schools. 

\"lhen the Catholic religion is not taught in 

public schools, the Church is opposed. to the schools. It 

also opposes the lavls that vmuld. prevent the church from 

establishing parochial schools and teaching Catholic dogma. 

It claims this as an inalienable right, but it denies the 

same right to the Protestants. 

Ininstances where the state has opposed edu-

. . . . . . 
1. Latin American News Letter, November, 1947, p. 1 
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cation, the Catholics have been energetic in establishing 

religious schools. In Argentina, for example, before the 

Catholic religion was put in public schools in 1947, 8% 

of the schools ·were parochial.1 This varies among the 

various republics. Some of these schools receive state 

aid. The main emphasis is placed upon primary education, 

although in some countries such as Chile they have a com­

plete system of educ~tion from primary to university. The 

following total statistics are given on Catholic mission 

work in Central and South Amer£ca: " •• normal schools 9, 

enrollment 192; elementary schools 1,125, enrollment 
2 

102,788; high schools 231, enrollment 22,367. 11 

It is difficult to obtain information of the 

program or religious instruction in these parochial 

schools. Kandel, however, makes the following observa-

tion: 

.; 

" •• the program, in general, consists exclusively of 
Sacred History, Catechism of the Church, and Dogma. 
The Bible is never used a.irectly, but Sacred. History 
is generalll well taught through a text based on the 
Scriptures. '3 

G... SUMMARY 

The original educational system of Latin America 

was transplanted from the Spanish and. Portuguese countrres 

. . . •. . . . 
1. or. Barclay, op.cit., p. 140 
2. Ibid., p. 142 
3. Kandel, ea .• , Educational Yearbook for 1932, p. 355 
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which were Catholic-dominated· monarchies. J:-1any traditions 

were brought over and implanted. and later transferred over 

to the new republics after the revolutions. 

The culture of Latin America contributed to the 

influence of educat:l.on. There t,;ere many native barriers 

to education's advance, such as the variety of racial back­

grounds, geographiqal barriers, and sparsity of population. 

\'>iomen also were looked dovm upon and their education 

neglected. 

The Catholic Church exerted the greatest single 

influence upon education. This influence was not for the 

good of education in every case, because it opposed edu­

cation other than as a means of indoctrinating the people 

in Catnolic dogma. 

Secularization and popularization of education 

took place under the state. Often religious instruction 

vlas prohibited in public schools. Even these schools 

vlere hand.icapped by earlier traditions. 

Today there is a reawakening of education in 

Latin America. This has been brought about by the 

national and cultural self-consciousness expressed by 

the republics in recent years. There are still, however, 

many proolems that have their origins in the past. The 

Catholic Church is still ver-y- in:n_uential in forming the 

present policies. 
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CHAPTER II 

THE INFL~TCE AND PRESENT STATUS 

OF PROTESTANT MISSION SCHOOLS 

IN LATIN A}mRICA 

A. Introduction 

Protestant mission schools have in the past 

played an important role in the educational program of 

Latin America. This role is continuing into the present. 

day. In order to consider the elements that will produce 

an evangelical emphasis in Protestant mission schools, it 

is necessary to study this past and present work. There­

fore, a study will be made of the influence of Protestant 

schools upon education. This will be followed by an 

account of the present status of Protestant mission 

schools. 

B. The Influence of Protestant Missions 
upon Educatiom 

Protestant missions have had a great influence 

upon education in Latin America in a limited sense. The 

influence has been limited by the short time of operation 

and by scarcity of funds. The influence that has been 

made has been a drastic one. They have sought to free 

education from the restrictions that the Catholics placed 

upon it. The evangelical schools taught all· classes of 
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people regardless of race or social standing. Education 

covered the whole personality, including the moral and 

· spiritual character and its relation to everyday life. 

1. Protestant Mission Schools 

Schools were an important part of the mission 

program in the work carried on in Latin America. They 

made the contact with the people and prepared the way for 

the Gospel. Rycroft says, "Perhaps nowhere in the world 

is i~ easier to speak to young people of the deeper things 

of life than to these groups in the Evangelical schools 

in Latin America." 1 

a. The Introduction of the Lancasterian Schools 

Rev. James Thomson.; a Scotsman who represented 

the Lancasterian school system and the British and For­

eign Bible Soc.iety, was the first to introduce non­

Catholic religious instruction and to found evangelical 

schools. In October, 1818, he landed at Buenos Aires 

and was·well-received by the Argentine Republic. Later 

he went also to Chile, Peru, Colombia, and Venezuela. 

Many of these governments gave him money grants to carry 

on his work. Some of the liberal Catholics were in 

favor of it and gave him aid. Latin America was ripe for 

this type of work because of Rome's neglect. 

The schools consisted of small class groups 

1. Rycroft, op.cit., p. 129 
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under student monitors. The master of the schools went 

over the lesson plans for the day with the monitors who 

then taught the classes. The reading text that was used 
. 1 

was the Bible without notes. 

The ·Lancasterian schools spread as far as 

Mexico, but their existence was to be short. Mr. Thomson 

returned.to Britain in 1825 and the schools soon dis-

appeared because of the Catholic persecution that arose 

due to the teaching of the Bible and because of the lack 

of adequate teachers. 2 

b. The Later Protestant Mission Schools 

After the Lancasterian schools disappear~d there 

was no evangelical education until the last quarter of the 

nineteenth century when there was a reawakening to the 

need in this neglected continent. The Presbyterian and 

Methodist Episcopal Churches were the rirst denominations 

to establish schools On the East and West Coasts. These 

early evangelical mission schools multiplied rapidly in 

number, expanding in the directions where there were no 

restrictions. If prejudice was against the education of 

women, schools for men were established. If the demand 

was for secondary schools, they were established. 

(1). The Kindergartens 

. . . . . . 
1. Of. Panama Congress, Vol. I., pp. 431, 432 
2. Of. Ibid., p. 432 
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Miss Phoebe Thomas established what was probably 

the first kindergarten in Sao Paulo in 18~2. The kinder-

gartens were conducted as a part of the normal or boarding 
1 

schools. Theoretically the kindergarten was valuable; 

but practically itr was difficult to maintain because of 

environment, climate, lack or materials, and lack of 

parent interest. 

(~).The Primary Schools 

Dr. Waddell was instrumental in organizing many 

elementary Protestant parochial schools in Mexico, Chile, 

and Brazil. He also systematized the courses. He states 

that 

"Their courses are in the vernacular and are very much 
like those of the primary grades in the United States. 
They offer the irreducible minimum of instruction 
necessary to every citizen and church member. These 
schools WiLl be supported by the parents of the children 
as a body. Sometimes a well-to-do man will organize 
the support, sometime the church; out always the sup­
port is local. The expense of the superintrendence and 
in great part that or the teacher training falls on 
the mission. n2 

In some instances support was entirely by com-

munity, a~d in these cases there was no religious instruc-

tion given, out the teacher reached the students through 

Sunday School classes and visitations to the family. 

This eliminated part of the mission expense. 

The elementary schools of the West Coast of 

1. Of. Beach, op.cit., p. 93 
2. Panama Congress, Vol. I., p. 437 
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South America are fashioned after the schools of Valparaiso, 

Escuela Popular, founded by David Trumbull in 1870. The 

school follows methods of the schools in the United States 

and has women trained in the United States as principals. 

The study covers eight years beginning with the kinder­

garten. Bible instruction is given daily. 

Ord.inarily the study in the elemen.tary schools 

is six years. Part of the Pro~estant schools follow the 

pattern of North American methods in curricula and languag~ 

and part follow the national program~in order to receive 

state subsidies. The difficulty with the latter policy 

is that restrictions are placed upon the work in return 

for the subsidies. In the former policy, where the English 

language is used, the pupils are separated from their 

environment. 

(3). The Secondary Schools 

The sec.ondary schools are the most important in 

evangelical mission work. Most of the boarding schools 

are secondary, and may possibly have elementary schools 

in connection with them. They are modeled after the 

schools of Germany or France. This type of school is 

made to meet the needs of those best willing and able to 

pay for the education. Lack of fund.s f"orces this consid­

eration to be made. Most of the schools are taught in 

the native tongue, but some are in English as this opens 

up a greater source of material. Bible study is a regular 
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feature of the study program except where granted sub­

sidies prevent it. 

(4). Higher Education 

Little has been done in educational work above 

the high school level in evangelical mission work. There 

are few schools and few students. There are two reasons 

for this: first, the student wishes to enter his profes-

sion as soon as possible, and therefore the demand is not 

great; and second, there is a lack of finances to support 

such schools. There are no endowments such as there are 

in the United States. 

(5). The Theological Schools 

Most of the seminaries have consisted of from 

three to twelve students taught by missionaries. The 

rushed schedule of the missionary prevents vigorous in­

tellectual training. Union Seminary in Chile is an ex­

ample of a theological school in Latin America. In June, 

1914, the Presbyterians ana. Methodists joined together to 

organize a theological seminary in Santiago. All evan­

gelical students were received. In the beginning there 

were six men on the faculty and eight students in the 

school. 

There is great need for seminaries to prepare 

young men for Christian ministry in Latin America. The 

Panama Congress outlined the goal of such education. 

"In view of the wide-spread skepticism prevailing in 
Latin America, a skepticism having its base in histor-
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leal, scientific and. philosophical study, the .goal to 
be kept in view in the preparation of the ministry of 
the Evangelical Church in. Latin America is a broad, 
full and well-developed general course of theological 
training, such as is given in the best seminaries of 
the United States and Great Britain." 

2. The Contribution of Protestant Mission Schools to 
Education 

Even though the Protestant mission work has been 

of a much later origin than the Catholic, and even though 

it has worked under many handicaps, it has made a contri­

bution to the education in Latin America. The evangelical 

schools that were established throughout the various re­

publics were on a much higher Christian plana and have 

acted as leaven to raise the standard of the existing edu­

cation. 

a. The Training of State Leaders 

Many men and women in places of leadership in 

society, education, and politics, have rec~tved their 

stimuli from evangelical schools. These people in public 

welfare movements and in government positions acknowledge 

their debt to mission schools which have fitted them for 

service. A former American minister to Bolivia writes, 

"Among Bolivian leaders of middle age, not only in 
La Paz but in ot~er cities, there are many who look 
back with pride and satisfaction to their training at 
the American Institute. These men ••• are powerful 
factors in keeping alive ideals of democracy and fair 
play."2 

1. Panama Congress, Vol. 1, p. 479 
2. Barclay, op.cit., p. 145 
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These leaders in turn have been willing to use their 

influence to support bet~er educational policies. 

b. Coeducation and Girls' Schools 

Pro~estant missions have lead the way in popu-
1 larizing coeducation and girls' schools. This has made 

a great contribution to Latin America and especially to 

education. It raised the standard of women and has pre­

pared the way for them to make their contribution to the 

country. 

c. Illiteracy 

Illiteracy is a hindrance to the true Gospel; 

therefore Protestant mission schools accompany the mission 

work to remove this hindrance. Barclay makes this asser-

tion. 

"Wherever are found. masses of people illiterate and 
superstitious ••• whether in the United States or in 
Latin America or o~her countries ••• condemned by-these 
conditions to life on a low level, intellec~ually and 

· ,spiritually, Protestants believe that Christian edu­
cation is an essen~ial means of their moral and spir­
itual redemption." 

Since this view is ~aken an appeal is made to the lower 

, class as well as to the higher class. This has been a 

move in the direction of the elimination of illiteracy, and 

the government has followed this pattern in a program of 

its own. 

. . . . . . 
1. Cf. Rycroft, op.cit., pp. 136, 137 
2. Barclay, op.cit., p. 143 
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d. Integration of Moral and. Spiritual Elements into 
Education 

One of the greatest contributions that Protes-

tant mission schools have made to education has been that 

of integrating into the program the moral and spiritual 

elements with the intellectual. This is of great help in 

forming good citizens. Barclay states that 11 For the demo­

cratic ordering of society in the interest of a truly 

Christian civilization, moral and social intelligence to­

gether with integrity of character is required of the 
1 

citizen." 

There is great need in Latin America for a 

higher standard of character. This need was expressed by 

the Montevideo Congress in the following statement: 

"The need of a true Christian education which empha­
sizes character, fine ideals of living, responsibility, 
public enlightenment and the discovery and development 
of latent leadership is overwhelming in South America." 2 

The program of evangelical schools, in which the moral and 

spiritual elements are stressed, fosters the development 

of this higher standard of character. 

C. The Present Status of Protestant Mission Schools 

Protestant mission schools in Latin America 

today are relatively few in number and lack the uniformity 

and standardization that should exist. This is revealed 

. . . . . . 
1. Ibid., p. 135 
2. Montevideo Congress, Vol. I, p. 236 
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in viewing the many small denominational schools with 

their scattered location and varying programs of study. 

1. The Location and Enrollment of Schools 

A study of the location and enrollment of Pro­

testant mission schools will help in understanding the 

present status of these schools. General terms will be 

used without referring to specific schools. 

a. The Number and Enrollment of Schools 

In a survey made by Jose D. Fajardo in 1946, it 

is seen that there are a total number of 837 primary and 

secondary Protestant mission schools in Latin America. 

This number is not complete, however, since 38% of the 

mission boards with work in Latin America did not respond 

to the survey. Of this number of Protestant schools, 350, 

or nearly half, are Seventh-Day Adventist schools. The 

total enrollment of the Protestant schools is 6~,203, of 

which 15,000 are from Seventh-Day Adventist schools. This 

shows that the Seventh-Day Adventist schools are many in 
1 

number although they are small in size. 

Barclay gives figures that are more conserva­

tive, basing them upon incomplete data gathered in 1943. 

11 A summary of the educational work in Latin 1\,merica 
of_the Protestant Churches which are members of the 
Committee on Cooperation in Latin America, based on 
incomplete data (1943), is as follow~: elementary 

1. Cf. Inter-American Life Workshop, Evangelical Missions 
in Latin America, p. 40 
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schools 186, enrollment 22,355; secondary schools 90, 
enrollment 19,022;. seminaries, training schools, and 
normal schools 34, enrollment 520. 11 1 

There are, according to Fajardo, 34 Protestant 

theological seminaries '~'lith a total enrollment of 805. 
2 The Seventh-Day Adventists have no seminaries. 

When these figures are compared vofi th those of 

the Catholic parochial schools on the primary and secon­

dary level, it is seen that the Protestants, including 

the Seventh-Day Adventists, have about half as many schools 

as the Catholics. 

b. Ratio of Catholic Students 

JY.tany of the students attending Protestant mis-

sion schools are not evangelical. Barclay states that .. 

11 For:'all Latin American countries the proporti:m of 

Catholic enrollment in mission schools ranges from 20 to 

as high as 80 per cent. 11 3 It is evident that the Catholics 

appreciate the moral and spiritual instruction and. high 

standard.s of the schools sufficiently to enroll in the 

face of opposition. 

c. The Rural-Urban Relation 

The number of urban schools is approximately 

the same as that of rural schools. Of the 837 schools, 447 

are urban and 390 rural. The Seventh-Day Adventists give 

. . . . . . 
1. Barclay, op.cit., p. 151 
2. Cf. Inter-American Life Workshop, loc.cit. 
3. Barclay, loc.cit. 
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their figures as 175 urban and 175 rural. From this it 

is seen that the Protestants are doing a great proportion 

of their work in rural areas which have been neglected 

and theref'ore present the greatest need. The total num­

ber of pupils served in the urban schools is about three 

times greater than the total number in the rural schools, 

however. There are 51,049 enrolled in the urban and 

17,154 in the rural. This ratio would be greater if the 

Seventh-Day Adventists did not have the same number, 
1 

7,500, in both urban and rural schools. 

d. The Sponsoring Denominations 

The Seventh-Day Adventist sect has more schools 

than any other group, accounting for about half of the 

Protestant schools. Eight denominations---Presbyterian, 

Protestant Episcopal, Methodist, Gospel Mission Union, 

Baptist, Christian and Missionary Alliance, and the United 

Brethren---have over thirty-:ri ve schools each, and together 

they have a total or 430. The Presbyterians have the 

greatest number with a total of ninety-seven. There are 
2 

also o'ther smaller denominations ·with only a few schools. 

e. The Distribution According to Countries 

Each country presents its individual problems 

which are responsible for the variance in number of schools 

main'tained in each. Some coun'tries have only a few 

1. ct·. In'ter-American Lit·e 'llorkshop, loc.ci't. 
2. Of. Ibid., pp. 36-40 
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Protestant schools, while others have more than 100. 

(1). Brazil 

According to Fajardo, Brazil has the largest 

number of Protestant mission schools with a total of 
1 

129. Barclay gives about 100 as the number of Protes-

tant schools maintained in Brazil. The Protestant schools 

in this country uphold high educational standard.s even 

though they are handicapped by inadequate equipment. 

( 2 ). Colombia 

Colombia has the second largest number of Pro­

testant mission schools with approximately 119. The 

Presbyterian Church supports about thirty-five of them. 

They are maintained in the face of handicaps against 

evangelical education in that country. 

(3)· Peru 

Peru has over one hundred schools maintained by 

Protestants. Approximately seventy of them are under 

the Seventh-Day Adventist Church, providing efficient 

elementary education for the Indians. 

(4 ). Chile 

Approximately twenty-five schools in Chile are 

sponsored by the Protestants. Finances present a diffi­

culty here that ma~eit necessary to operate with equip­

ment inferior to that possessed by the government. 

(5 ). Others 

In some countries there is strong religious pre-
. . . . . . 

1. Cf. Ibid., p. 36 
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judice against evangelical schools, and therefore they 

are fewer in number. Examples of this situation are 

Mexico and. Venezuela. 

2. Moral and Religious Training in the Secondary Schools 
as Representative of Protestant Mission Work 

The secondary schools in Latin America are the 

most neglected and show the most need of attention. 

Barclay states that "Everywhere seco~dary schools are few •.. 

Chile, one of the Latin American countries best off from 

the standpoint of secondary education, has 86 public sec­

ondary schools with an enrollment of 16,356 .•• 111 The 

republics are strengthening their elementary schools in 

order to overcome illiteracy, but the secondary schools 

continue to exist in the traditional ineft·icient manner. 

Protestants have done·a great deal of work in these 

schools. Beach makes the following statemept: 

11 As among Romanists, evangelical missionaries regard 
the secondary schools ••• as the most important feature 
of their ed.ucational program. All their boarding 
schools of any importance are of this type, usually

2 with an elementary school in connection with them." 

Therefore secondary schools will be used as ~epresen-

tative in studying the moral and religious training given 

in connection with the regular school work. In response 

to a research quest~ire sent out by Wallace Russel 

Armsto forty-nine secondary schools in an attempt to gain 

. . . . . . 
1. Barclay, op.cit., p. 132 
2. Beach, op.cit., p. 95 
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information on.moral and religious training in these 

schools, twenty-five quest~aires were returned. The 

findings o:r this questlbnnaire will be used in this study. 

There is no united front or common denominator 

in the religious and moral training program of the vari­

ous Protestant schools. The programs differ in objective 

and. administration with the different denominations and 

school administrators. This presents many handicaps in 

accomplishing a good piece of work. 

a. The Objectives of the Schools 

The Protestant mission schools must first of all 

stand for good education, but their objective must go 

beyond this. Schools with an evangelical emphasis must 

seek to integrate moral and spiritual elements into the 

curriculum. This is Christianity's distinct contribution. 

Barclay states it thus: 

"Mere literacyis not enough. For the democratic 
ordering of" society in the interest of a :bruly Chris­
tian civilization, moral and social intelligence to­
gether with integrity of character is required in the 
citizen. Herein lies a necessary contribution of the 
Christian religion to education."l 

This mission is not always accomplished. by the Protestant 

schools, because not all the schools accept this as their 

objective. 

Some of tne objectives given by Protestant 

mission secondary schools are: emphasizing the highest 

1. Barclay, op.cit., p. 135 
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standards of education with respect for all religious 

faiths; attempting to meet the need of better education 

in the country; producing democratic ci tize~· · and co­

opera~ion between nations; aiming to develop youth's 

physical, men~al, social, moral and spiritual capacities. 

Most of the schools were concerned with tne development 

of Christtan character and dedication ~o Christ. With 

some this took the form of educating children of evangeli-

cal families and training young people for Christian ser­

vice as evangelical teachers and active church members. 1 

b. Class-room Moral and Religious Ins~ruction 

The time spent in moral and religious instruc­

tion varies from 102.to 718 clock hours. This instruc-

tion is usually given each year throughout the secondary 

school program. 

The Bible is the most used text as may be ex­

pec~ed. Apart.from the Bible there are a great variety 

of tex~s used.. They include: Moral, by Benitez Aldama; 

Life of Christ, The Lord's Prayer, The Teachings of Christ, 

and Jesus de_Nazare, by Uberto Barbieri; Paul of Tarsus, 

by Rhod.en; Essen~ials ot· Bible History, by Bower; The 

Christian Epic, by Mary: Ely Lyman; and The Book of Lire, 

Child's Life of Jesus 2 Bible Helps, and others by authors 
. 2 who were not g1ven. 

1. Cf. Inter-American Life Workshop, p. 6 
~. Of. Ibid., pp. 7,8 
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c. Extra du:r'ricular Activities 

Moral ana religious training extends beyond 

the ins~ruc~ion received in classes. Each experience or 

the child is important. There are many activities out-

side of the class-room in which religious instruction can 

be obtained. Most of the schools use assembly programs 

to give religious instruction. Some have one religious 

assembly a week. Others report that from fifty per~:cent 

to aJ.l of their assembly programs are religious. In a 
1 few cases religious programs are prohibited by law. 

There are also many other activities through 

which moral and religious training is given. Students 

' attend Sunday school and church. The schools encourage 

personal devotions by the students in their rooms. Grace 

is said at the dining-room table. There are some special 

meetings during the week such as mid-week religious ser-

vices, vesper services, revival services and occasions 

when special speakers are brought in. Some have a week 

of special religious emphasis. Evangelical literature is 

also distributed among the students and teachers. These 

and other means are used to give moral and religious in-
2 

struction to the students of Protestant mission schools. 

d. Teaching Staff 

One of the difficult problems of Protestant 

l. Of. Ibid., pp. 26-27 
2. Cf. Ibid., pp. 8,9 
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mission schools is the securing of trained evangelical 

teachers to staff the 'schools. The need for schools is 

so great that there is much pressure to admit more students. 

This expansion necessitates the use of more non-evangeli-

cal teachers in the schools. As a result the proportion 

of evangelical teachers to non-evangelical teachers in 

the schools ranges from twenty-five per cent to one 

hunclred per cent. The average percentage of evangelical 

teachers is about ,fifty, with many schools falling below 

this. In the report of the 'Executive Secretary of the 

Division of Foreign J!lissions of' the l'-1:ethodist Church for 

1945, fifty-seven per cent was given as the proportion of 

evangelical·teachers out of 400 in their Brazilian schools. 

Thirty-three per cent were Catholic and ten per cent of 
1 

other faiths. Pastors and missionaries are often used 

as the evangelical teachers. Those instructors who are 

not evangeJ.ical are either nom:inaJly,· Catholic or laymen 

of non-evangelical convictions.
2 

Securing long-term teachers is another problem 

of maintaining an adequate teaching staff. ~~ny are 

connected with the schools for only a short time. 

Browning states that 11 0ne mission reports that for four of 

its schools on the west coast of South America, one hun-

dred and six different missionary teachers were employed 

1. Cf. By Faith, p. 33 
2. Cf. Inter-American Life Workshop, pp. 5, 15 
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in a period of ten years." 1 This makes it difficult to 

maintain a strong evangelical emphasis because the teacher 

is very influential. The philosgphy of the teacher makes 

a great impression upon the moral and religious life of 

the student. The result is that much is done in education, 

but little is accomplished in the training of Christian 

character. The influence and testimony of the evangelical 

teachers is nullified to some extent by having non-evan-

gelical teachers. 

e. Organization 

There is no unii'ormity in the organization of 

secondary Protesta:1t mission schools. The courses vary 

in length from two years t.o a maximum of seven years. The 

length of periods is quite uniform, but the number of 

periods diffa;s widely depending upon the school. The 
\ 

periods are from forty to fifty minutes long. Some have 

four periods a day and others as many as nine. The dif­

ference is partially due to local customs in particular 

countries, and. partially to lack of uniformity in Protes-
2 

tant work. 

3. Some Problems Confronting Protestant Schools Today 

The work of Protestant· mission schools in Latin 

America is not easy because there are many problems con-

. . . . . . 
1. Browning, op.cit., pp. 137-138 
2. Cf. Inter-American Life Vforkshop, pp. 13, 14 
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fronting the work. 

a. Persecution 

The work of Protestant mission;schools has in 

some republics been hindered by anti-religious attitudes 

on the part of the state. Barclay points out this per­

secuting attitude: 

"In the process of separation o1' church and state, the 
state set up a system of public education in which the 
schools were not only non-religious but in some cases 
anti-religious. In several nations, though the schools 
are entirely free to undermine and oppose religion, 
they are not permitted to teach religion ... 

This attitude on the part of the government .makes it dif­

ficult to maintain an evangelical emphasis in the schools. 

At·the best it must be a weakened testimony. 

The Catholic church is somewhat inconsistent in 

its position on the issue. It feels very strongly that 

the government has no right to deny the right of educating 

children in what it believes to be the truth o1' the Chris­

tian religion. The Catholics are not willing to grant 

Protestant groups this same right, however. 

b. Duplication 

Protestant mission schools must, in order to 

accomplish their mission without antagonism, have a pro­

gram of cooperation with existing educational facilities 

and not one of competition. They must complement where 

there is a lack. This has generally been their policy. 

. . . . . . 
1. Barclay, op.cit., p. 136 
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When secondary schools were needed. they established them. 

Rural schools were built in neglected areas. Co-educa­

tion was popularized. by their schools. 

Today a problem has arisen in, some areas~ how­

ever. The republics are expanding their educational 

facilities and thereby building up some departments that 

were formerly lacking. This is, in some cases, producing 

a duplication where Protestant schools were built earlier 

to fill a need that the government is now filling. One of 

the mission boards is facing the decision of whether. or 

not to sell a very beautiful, elaborate high school. It 

was built when there were no high schools available by 

tne government, and has given a useful service. Today, 

however, the government has established. high schools with 

free enrollment. Native students no longer are willing 

to pay the tuition of the Protestant school, but Europeans 

and high class people who desire the elaborate setting do 

pay the tuition. A decision must be made as to whether to 

maintain the school, or to sell it and establish a work 

where there is greater need. 

c. Financial 

Finances have, since the beginning of Protes­

tant schools in Latin America, been one of the chief 

handicaps. The state and Catholic Church have been able 

to secure tne very best equipment, while the Protestant 

schools have had to shift lfli th old buildings and inade-
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quate equipment. 1 Because of insuffic.ient finances from 

the mission boards, it is often necessary to accept stu­

dents solely on the condi~ion that they are able to pay. 

In other cases a compromise must be made in ~he program so 

as to receive government financial aid. Lack of proper 

finances often makes it d.ifficult to maintain an effec­

tive evangelical testimony. 

4. The Seventh-Day Adventist Schools 

The Seventh-Day Adventists are doing an exten­

sive piece of work in education in Latin America and are 

rendering a service to the neglected population. They do 

not cooperate with other groups, doing a very independent 

piece of work and having their own publication centers. 

They distribute only their own literature. 

They· enter a community and become an integral 

part of it, taking an interest in all activities of the 

community. Young people are trained from their youth up 

and become teachers in local schools. ~~ny of the schools 

maintain their own farms. Much of their work is done among 

the Indians in small communities where there is no school. 

In this manner they are able to be a great influence upon 

the people. 

D. Summary · 

1. Cf. Browning, op.cit., pp. 136, 137 
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Protestant missions have been influential in 

shaping the educational policy of Latin America even 

though they are handicapped by limited resources. Rev. 

James Thomson, representing the Lancasterian school system, 

established the first Protestant schools in 1818. These 

schools soon disappeared, however, and new ones were not 

established until the last quarter of the nineteenth 

century. During this period of reawakening of mission 

work, many kindergarten, primary, secondary, and theologi­

cal schools were established. Secondary schools received 

the most emphasis. 

Protestant schools made a large contribution to 

Latin America by training state leaders of a high caliber. 

They also pioneered in popularizing coeducation and bring­

ing women to their rightful place in education. Neglected 

areas where the government had established no schools were 

given schools. Probably the greatest contribution, how­

ever, was the integration of moral and spiritual elements 

into the school curricula. 

Today there are between 500 and 1000 Protestant 

mission schools scattered over all Latin America, a. large 

number of which are Seventh-Day Adventist. Many of the 

students attending the schools are Catholic, and about 

half o1· the schools are located in rural areas. Brazil 

has the largest number of schools, with over 100. 

The moral and religious instruction in the 



-51-

secondary schools varies with almost each individual school. 

The objectives dif1·er, but most of them are concerned with 

the development of' Christian charac·ter. The Bible is the 

chief religious text, but other than this there 1s a great 

divergence in the literature used. The teaching staff is 

composed of over fifty perr_~ cent non-evangelicals. 

There are still many problems confronting Pro­

testant mission schools, but in spite o1' these hana.icaps 

their influence remains very great. 
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CHAPTER III 

ELEMENTS THAT HELP MAINTAIN AN EVANGELICAL EMPHASIS 

IN MISSION SCHOOLS IN LATIN AMERICA 

A. Introduction 

Latin America presents a peculiar environment 

all its own into which evangelical sc~ools must be placed. 

There are deep-seated traditions, some or which were 

brought over from Spain and Portugal. The Catholic Church 

has played a dominant role in maintaining tne educational 

traditions a.own through the years. Latin America also 

has a culture all its own built around the mixture of 

Indian and Spanish blood. 

Into this environment the evangelical schools 

were introduced and have survived. They have played a 

limited, but important, part in the shaping of ed.ucation 

in Latin America. .They pioneered in education for women 

and coeducational schools. Education in the evangelical 

schools was not to be a matter o1' transmitting knmvled.ge 

alone, but it was to be a way of life covering the whole 

life, includ.ing the moral and spiritual elements. 

It is in the light of' this Latin American edu­

cational environment and the evangelical educational work 

that has been d.one that elements will be presented as a 

basis 1·or maintaining an evangelical emphasis .in the 

Protestant mission schools. First the environment of the 
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schools will be considered in relation to the work. This 

will include the attitude to be taken towards other edu­

cational agencies such'as the state, Catholic Church, and 

Seventh-Day Adventists. Consideration will also be given 

to the rural environment and to skepticism. Second, a 

positive program will be presented in line with a strong 

evangelical emphasis. This will consider the general 

objectives and program of typical Protestant schools in 

Latin America. It 'li'Till include a study of cooperation, 

textbooks, a comprehensive program, teachers, a Christ­

centered curriculum, and a general model school program. 

B. Practical Attitude Toward Environment 

There is much work yet to be clone in education 

in Latin America. The need is so great that there is 

enough for all the parties interested---national, Catholic, 

and Prote·stant---to do without involving conflict. Barclay, 

in stating the need, says that 11 The need for Christian 

education in the Latin American republics is so great 

that the combined resources of all churches and missions, 

supplementing public education, are required to meet it." 1 

Many areas are lacking in one form of education or another. 

Under proper conditions, normal, professional, teehnical, 

industrial, or agricultural schools may well be estab-

. . . . . . 
1. Bare lay, op. cit • , p. 152 



-54-

lished. 1 

In view of the great need that there is in the 

various types of educational work there is no reason for 

conflict among the educational agencies~ The mission-

aries are, after all, foreigners and should therefore 

take an attitude of trying to supplement and cooperate 

rather than compete with the education that is already in 

existence. Browning makes a piercing analysis as to what 

is to be the attitud.e of Protestant schools towards the 

existing environment when he states: 

"The program of the mission school, if .it is to be 
acceptable to government and people, should be one of 
complement and cooperation rather than of competition, 
and the attitude of those in charge that of helpful­
ness. School people, whether missionaries resident in 
this or that country or visiting commissions, who give 
the impression that they are experts sent out to criti­
cise existing methods and to show these peoples how to 
manage their schools, will not, in all likelihood, re­
port much progress. But those who come in the spirit 
of students o1· existing programs, ~nd who are willing, 
at the same time, to contribute all possible from 
their own store of knowledge and experience will find 

2 a warm welcome and will be enabled to do a good work. 11 

1. The State 

There should. be no attempt made to duplicate 

the work that the state is doing in education if it is 

being carried. on in an efficient and satisractory man-
3 ner. The Protestant program should rather aid the state 

1. Cf. Banama Congress, Vol. I, p. 508 
2. Browning, op.cit., pp. lj5-136 
3-., Cf. Panama C.ongress, Vol. I, p. 507 
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by working in harmony with it. The educational stan­

clards of the state schools should be met and the work 

should be carried on in conformity with Latin American 
. 

culture. The language should be that of the inhabitants 

of the community rather tha~ English. 

When, however, there are sta~e laws that restrict 

the schools in their evangelical emphasis to the extent 

that no empnatic Christian testimony can be given, dif­

ferent avenues for propag~tion of the Gospel should be 

sought. The simple contribution of secular education is 

not sufficient to warrant maintaining Protestant schools. 

An attempt should be made to secure a favorable 

attitude on the part of the state toward mission schools. 

This can, in part, be accomplished by having schools of 

such high standards that the government will welcome them 

as a means of furthering education. There is great oppor-

tunity to do this today when Latin America is conscious 

of her role in world events and of the part education 

plays in fulfilling it. A favorable attitude on the part 

of the government can also be secured by training demo-

cratic-minded students who \'till go out and secure in1'lu-

ential positions and through them introduce a more favor­

able attitude toward the Protestant schools. Rycroft 

says, in stating the functions of evangelical schools, 

that they make a favorable impression toward missionary 

work in communities. 
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" •• schools often have useful contacts with people of 
influence in government circles, and in more than one 
instance have been able to straighten out difficulties 
that have arisen between some mission and the local 
authorities, who perhaps have been persuaded to perse­
cute the Protestants in some way contrary to the con­
stitution of the Republics."l 

2. The Catholic Church 

The Ca~holic Church has had the opportunity for 

approximately the last three centuries to accomplish her 

educational goal in Latin America. Speer writes that 

"The Roman Church having had almost full control of the 

education of a continent for three centuries must be held 

resppnsible for· sucn conditions of popular ignorance as 

exist in South America." 2 She has not fulfilled her respon-

sibility as is seen by the large percentage or illiteracy 

in Latin America today. 

One of the reasons for the failure of the 

Roman Church in her educational endeavors has been her 

perversion of the Gospel. She has failed to present the 

teachings of Jesus and has compromised with paganism, 

thus failing to influence the low moral standards of the 

country. In this regard Speer also makes the following 

statement: 

11 It is not true to say that the present moral con­
ditions in South America exist in spite of the Roman 
Catholic Church as immorality in the United States 
exists in spi~e of the churches here. The South 

. . . . . . 
1. Rycroft, op.cit., p. 144 
G. Speer, op.cit., p. 148 
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American Church has never waged any such war against 
impurity as has been waged in lands where Protestant 
Churches are found, or in Roman Catholic Ireland ••• 

"Religion in f?outh America has not been as with us 
the motive o:r ed.ucation and the :rountain of our in­
tellectual life. The Protestant missionary enter­
prise with its stimulus to education and its appeal to 
the rational nature of man is required by the intellec­
tual needs of South America. 11 1 

Not only has the Catholic Church failed to elevate the 

moral standard, ou't she has often contributed to the 

moral d.egradation, for the priesthood has in some cases 

possessed very lo'\v moral standards. 

The attitude that should De taken by the Pro­

testant schools toward this Catholic degradation should be 

one of a positive message. The moral standards taught and 

exemplified in the lives of the evangelicals should be 

those according to the high standard taught in the New 

Testament and centered .in Christ. It is more important 

than ever in the light of this situation that the Protes­

tant schools have a strong evangelical emphasis. A part 

of this positive program should be the elimination of 

illiteracy·;: since education is a vehicle of spreading 

Christianity. 

3. The Seventh-Day Adventist Church 

While the teachings of the Seven'th-Day Adventists 

may be questioned, a great deal can be learned from their 

methods of proclaiming their doctrines. First of all, 

1. Ibid., p. 146 
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they go into neglected rural areas, and thereby they 

fulfill a real need. Second, they are concerned with all 

of the activities of the community. Through the school 

as a center of activity they influence the actions and 

thoughts of the people. Third., they establish native 

leaders by training them thoroughly in their schools and 

then giving them positions of importance through which 

they can carry on the teaching of the particular doctrines 

to which they hold. 

These are good method.s for the Protestant 

schools to pursue in spreading the true Gospel. In this 

way the ind.ividual is r·irst reached and he in turn reaches 

other individuals. This is continued until the whole 

community has its standards raised. 1 

4. The Rural Areas 

One of the greatest neglected fields of educa-

tion is to be found in the rural areas. Browning says 

the following in this connection: 

"This problem of rural schools is one that should 
increasingly interest the evangelical missions, since 
it is here that they could meet the greatest needs 
of the people. Heretot·ore, it has been the custom of 
the mission boards to locate their schools in the 
capital and other large cities, where they have done 
a very excellent and very necessary work, but a vlOrk 
that largely parallels or duplicates that of the govern­
ment or the or·ficial church. In the rural districts 
the mission school would do a less conspicuous but a 
much more needed. worl{, and its final contribution to 
the intellectual and moral uplift of the country 

. . . . . . 
1. Cf. Rycroft, op.cit., p. 144 
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would be greater."l 

It is here that the population is scarce and ~any natural 

barriers such as mountains and. rivers that hind.er trans-

portation are to be found. The Protestant schools are 

becoming more interested in rural work in spite of these 

handicaps. Mackay, after speaking about rural medical 

work, states that 11 In addit.ion to all this there is the 

ind.ustrial and farm work to be found. in rural communities·. 

This is a type of work which must become increasingly im-
2 portant in Protestant missionary activity everywhere." 

Agricultural and. vocational schools must be established to 

meet the needs of these rural communities. 

The advancing hordes of immigrants to the in-

land areas necessitate the learning of better methods of 

agriculture if physical existence is to be maintained. 

This offers an opportunity for evangelical agricultural 

schools to be pioneers in the work of rural agriculture. 

Farms can be run in connection with the schools and thus 
3 

eliminate part of the expense. 

The rural environment is not discussed here 

because it creates a problem in maintaining an evangelical 

emphasis, but because it offers a great opportunity to do 

so. God is very naturally brought into the teachings of 

. . . . . . 
1. Browning, op.cit., p. 133 
2. John A. Mackay, That Other America, p. 177 
j. Cf. Panama Congress, Vol. I, p. 484 
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agriculture. As the strudants go out into God's creation 

and. plant and. harvest the crops that were dependent upon 

God, they are open to a further revelation of Him in His 

Son. All subjects may be taught in the light of Christian 

truth, but agriculture is one that especially lends itself 

to this approach. The same opportunities are available 

for evangelical vocational schools to add the Christian 

influence to rural industry. 

5. The Growing Skeptricism 

There is a growing tide of skepticism developing 

in Latin America such as we are experiencing here in the 

United States. The Methodist Foreign Missions Report for 

1945 makes the following statement: 

" •• One rarely hears atheism discussed. any more, but 
over the land there is a widespread indifference to 
religion, and a skepticism resulting in part from this 
exposure of itself by the Roman Catholic Church. This 
situation may be far more serious religiously than any 
direct opposition to the Roman Catholic Church however 
successful it might be; and more serious than the 
utmost hostility of its ~reatest political organiza­
tion, 'Catholic Action.' 1 

Here again the best way to combat such a movement is through 

a positive evangelical program. 

C. A Positive Evangelical Progr~m 

The best method for maintaining an evangelical 

emphasis is to present a positive program that is centered 

. . . . . . 
1. By Faith, p. 94 
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in Christ. The program must be based upon good education-

al principles and policies as i<Tell as being evangelical 

in approach. 

1. Objectives 

A school cannot rise higher than the objectives 

for "VThich it is striving. Therefore, the objectives 

should be well-founded. First of all, the Protestant 

mission schools must fulfill t,heir function as a school 

in educating students .• 1 Only the best and most effective 

educational methods should be used. The school should 

strive to transmit knowledge of educational foundation 

stones such as history, literature, and science to the 

student. This should be d.one in a well-balanced., life-

centered program that consid.ers the specific needs of the 

pupil. There should be an integration of moral standards 

into the curricula to the end o1· forming good. citizen-
2 

ship. 

Second, and. of equal importance, is the evan-

gelical emphasis of the schools. The Ch~istian emphasis 

is the ultimate end of all missionary education. The 

schools should seek to win converts to the Christian 

faith. Those students who profess Protestant faith 

should be educated in the fundamentals of the faith in 

. . . . 
1. Cf. Regional Conferences in Latin America, p. 43 
2. Cf. Barclay, op.cit., p. 144 
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order that they might grow in grace. The program should 

consider the training of effective leaders in the indige-

nous church. The Panama Congress summarizes this in their 

following conclusion: 

"The purpose of the entire missionary enterprise is 
to .'make disciples of all nations'--to raise up in 
every nation a truly Christian people, nourished. by all 
the fellowships and institutions of a self-propagating 
Christian civilization, and living in mutually helpful 
relations with every other people. To this end schools 
are an indispensable means. >~1 

2. 1-'Iodel School 

The Protestant schools are limited in their 

resources as a rule. The work ·should therefore not be 

spread over too large an area and thereby weaken the 

strength of the Christian educational program. The work 

should rather·be limited in scope and thus maintain a 

model school of the very highest type in every way. Tnis 

is the conclusion that was reached at the Montevideo 

Congress on Christian Work in Latin America. 

"Every Evangelical institution, just because it is 
a Christian school, should be as nearly as possible a 
model school in its area, in equipment, methods, and 
teaching staff. Some of our schools have measurably 
approached this ideal and are the best schools avail­
able in their communities. In general, our schools 
have done a great vmrk and have ~von for themselves a 
high place in the estimation of the people. But in 
many schools our missionary teachers are too often 
untrained for their specific tasks and overburdened 
with administrative details; and. the buildings, equip­
ment and. grounds of the schools are inadequate. 'lle 

. . . . . . 
1. Panama Congress, Vol. I, p. 504 
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find. that these deficiencies, wherever they exist 1 

are prejudicing our educational status and should be 
removed through the provision of adequate resources. 11 1 

This model school should be adapted to the par-

ticular social, psychological, economic, and cultural 

needs of the people rather than patterning it entirely 

after schools abroad. The schools should surpass the 

best government schools in educational ideals and methods. 

If this is true the state will tend to pattern its schools 

after the model mission schools. 2 

This principle also applies in regard to evan-

gelical emphasis. It is better to have a small school 

with all well-trained evangelical teachers than a large 

one with half of the staff consisting of nominal Catholics 

and non-professing nationals. It is better to sacrifice 

scope than to sacrifice evangelical emphasis. A strong 

evangelical Christian emphasis is needed in the paganized 

Christianity of Latin America. 

3. A Comprehensive Program 

The Protestant schools should present a com-

prehensive program providing for the whole personality. 

Christ, in his ministering among men, provided for the 

total personality. The schools should, for example, pro­

vide health and social programs as well as the traditional 

. . . . . . 
1. Montevideo Congress, Vol. I, p. 330 
2. Of. Ibid., p. 507 
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educational subjects. Christ was himself concerned. with 

the health of the people as is seen by the many he healed. 

He not only healed those that were sick, but he taught 

them mental attitudes and ''rays of life to enrich their 

lives in a wholesome way. These same Christian attitudes 

and ways of life must be taught in the schools. A study 

of Christ's life will also reveal that he was very socia­

ble. He continually fellowshipped with the people. The 

social program of the schools can be promoted through the 

chapel services, dormitory fellowships and other group 

activities carried on in a Christian spirit. This com-

prehensive program can best be built and carried out 

around a permanent and competent stai'f of Christian 

teachers who will aid in ·organizing it. 

4. Cooperation 

There is a great need for cooperation among the 

Protestant mission schools if effective work is to be 

done. This is the view expressed in the conclusion of 

the report on education at the conference held. at l'ionte-

video. The conference has expressed. it thus: 

11 The report seems to indicate that genuine coopera­
tion in education among missions is still too greatly 
restricted. Yet cooperation is the real and almost the 
only assurance of attaining the first-rate educational 
results. Few, if any, missions can afford the expen­
diture really demand.ed by established educational 
standards. Stj_ll less, however, can they afford to 
ignore these standards. The majority of investiga­
tors seem to see the folly of trying to develop secon­
dary and higher institutions on a denominational in-
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stead of a cooperative basis." 1 

14any advantages may be had and many problems 

can be overcome through cooperation. One of the greatest 

advantages is found in the field of one ?f the largest. 

problems of eo.uca tional vTork, namely finances. Through 

cooperation rather than competition the best schools can 

be offered in Latin America in the name of Christ. It 

would make available the possibilities of specialists in 

the various fields. Research could be done on some of the 

educational problems facing the work in Latin America. 

Cooperation vrould make possible the establishment of a 

complete educational system from the primary on up through 

the professional schools, and thereby overcome the problem 

of sending the students from the evangelical schools into 

the government schools to be discriminated against and to 

lose': their faith through secular instruction by ungodly 

men. This complete system could provide a thorough 

Christian training as would be needed by leaders in the 

indigenous church. Only through such consecrated, Christian­

trained teachers can there be a strong evangelical em­

phasis. Cooperation would make possible the exchange of 

Christian ideas and experience. Better Christian litera­

ture would be available if it were cooperatively made 

available. Through cooperation a united front could be 

1. Ibid., p. 313 
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established i'lhich would strengthen the Christian testi­

mony and thereby be more respected by the Catholic and 
1 

state educational systems • 

. 5. Christian Textbooks 

The Bible is the chief textbook in the curricula 

of the evangelical schools. This is as it should be if a 

strong evangelical emphasis is to be ma'intained. The 

students must become familiar with its general content 

and l.earn to have a ~mrking knowledge of its truths. 

From 1 t they must learn of' God's plan of salvation. itlhen 

the Bible becomes known, the prejudice that~ .. is held 

against it in Latin America disappears. Rycroft writes 

concerning this: 

11 :Many of the pupils as they come for the first time 
into an Evangelical school are unfamiliar with the 
Bible. It can be truly said that mission schools have 
introduced the Bible into thousands of homes through 
the children. Sometimes there is prejudice against 
it, but often this soon melts2away as the real con­
tents of the book are kno.wn. 11 

The Bible must, however, be supplemented with 

other good evangelical textbooks. There is a lack of 

these written in Spanish and Portuguese. They must be 

written from an orthodox view point, teaching Bible truths 

effectively and including church history. The other 

traditional educational subjects should also be written 

. . . . . . 
1. Cf. Panama Congress, Vol. I, pp. 493, 494 
2. Rycroft, op.cit., p. 141 
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from a God-fearing point of view. They should be graded 

and contain Latin American illustrations •. Mackay, in 

his discussion of the educational report at the Montevideo 

Congress, states: 

11 A series of suitaole textbooks is needed., graded from 
the kindergarten to the university, alive, vital, with 
Latin American illustrations, offering proolems to be 
solved by the pupils. Their environment is mainly 
atheistic or materialistic. Only through the best 
type of Bible teaching can we give them a theisffuc 
background for tneir thinking and their lives." 

Evangelical textbooks can, therefore, be a great help in 

maintaining an evangelical emphasis. 

6. Teachers 

The t·eachers are the foundation stones of the 

schools. They influence the ~ives of the students by 

their actions as well as their teachings. It is, there-

fore, very important in maintaining an evangelical em-

phasis that they be outstanding Christian personalities, 

well-founded in the faith. It is impossible to have a 

strong, united evangelical testimony if half of the 

teachers of a school are:::nominally Christian. If this 

type of teacher is desired, he.· must be trained in both 

educational subjects and. in the Christian faith. The 

Montevideo Congress states in its c~osing summary that 

"there is no more important task to be considered than 
2 

the proper preparation of teachers. 11 They must be 

. . . . . . 
1. Montevideo Congress, Vol I, p. 328 
2. Ibid., p. 156 
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trained to bring forth all truth in the light of Christ 

as the Way, the Truth, and the Life. 

7. Christ-centered Curricula 

The whole spirit of the sc~ool must be Christ-
/ 

centered. Both students and teachers must be taught to 

practice the power of prayer. This must be vitalized by 

private Bible study and prayer as tnese are basic to the 

Evangelical Movement. "Other foundation can no man lay 

tnan that is laid, w11ich is Jesus Christ." 1 

D. Summary 

Latin America offers its own particular environ-

ment in which evangelical schools must be ~stablished. A 

practical attitude must be taKen toward this environment 

in order to maintain an evangelical emphasis. A coopera-

tive attitud.e must be taken toward. the state rather than 

one of antagonism and competition, and a favorable atti-

tud.e must be sought on the part of the state by. presenting 

an effective educational wor1r and by training state leaders 

who will act favorably toward the schools. The Catholic 

Church with its perverted gospel must not be permitted to 

lower the standards of the evangelical schools·. In view 

of the low standards 'trhich exist in Latin America, a 

strong Christian emphasis must be maintained. Much may 

. . . . 
1. I. Corinthians 3:11 
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be learned from the Seventh-Day Adventists 'ltiho have demon­

strated an effective method of rural work. The Protes­

tant rural work may also be carried out tnrough agri­

cultural and. vocational schools that present these sub­

jects in a Christian way. 

A positive evangelical program is the best 

assurance of a strong evangelical program. It must be 

based upon lofty objectives that consider both the edu-

cational and the Christian elements. There should be no 

sacrif'ice of quality for quantity, but rather a model 

school should. be established that is superior in every 

way. This school should. cover the needs of the total 

personality even as Christ did. in his ministry. Coopera­

tion makes available the. best Protestant schools to be 

ofrered to Latin America and. presents a united front 

which is stronger. The textbooks 'ltlhich are .used should 

be strongly evangelical, and the teachers should be 

trained in both educational principles and the Christian 

faitn. The final justification for evangelical schools 

is that the curricula be Christ-centered in all things. 
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CHAPTER IV 

SUl\'UvfA.RY AND CONCLUSION 

This study. has been concerned with. the problem 

of maintaining an evangelical emphasis in the Protestant 

mission schools in Latin America. First a study was 

made of the educational movement as it unfolded., beginning 

with the Spanish and Portuguese conquests and on down to 

our present day. This was followed in the second chapter 

by a study of the Protestant educational 1:J'Ork as it has 

found its place in the Latin American educational environ­

ment. The closing chapter offers some elements that will 

help to maintain an evangelical amphasis in the mission 

schools in the light of the Latin American environment and 

the experience of Protestant mission schools. 

The history of education in Latin America is a 

determining factor in the present program of mission 

schools. The present educational system was brought about 

by past influences. There was no trad.i tional educational 

work carried on in Latin America previous to the conquests. 

The conquistadores transplanted many of the educational 

principles, such as dogmatic instruction controlled by 

the Catholic-dominated monarchy, from Spain and Portugual 

in an attempt to instruct and. win converts to the Catholic 

faith. These traditions introduced by the conquerors were 

to a great extent carried over into the new republics as 
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they were formed. 

The educational work lJ>Tas early confronted. with 

cultural problems. There was a great variety of racial 

backgrounds which introduced. the problem of carrying on 

educational work in different languages. Education was 

not highly enough developed. to do this, and so this added 

to the Catholic policy of' class distinction and resul'ted 

in the neglect of the Indian. The sparseness of the 

population in many sections of Latin America and the many 

natural barriers such as rivers and mountains also made it 

diff'icult to assemble suft'icient child.ren in rural areas 

to have a school. Women occupied a low place, being con­

fined. chiefly to the home and its duties, and thus were 

not granted. an ed.ucation on the level with men. 

The Catholic Church has probably exerted the 

greatest influence upon education in Latin America. She 

trained many of the state leaders who used their positions 

of influence to propagate the Catholic d.octrines. This 

was aided by a close state-church relationship in the 

early days of the republics. Many laws were passed making 

the Catholic religion the state_religion taught in the 

schools to the exclusion of all others. The Catholics 

have also had their ow·n parochial schools. In the beginning 

they taught the Indians Catholic dogma, but soon they 

decided it was best to keep the Indian in subjection 

through ignorance and superstition. The schools hereafter 
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taught only those of the upper c~asses who went out into 

the professions or became Catholic priests. 

The state has taken over .the greater part of 

·the educational work since the forming of the republics. 

In the beginning the schools included Catholic dogma, but 

tnere has been a gradual movement towards secu~arization 

and popularization of education. This movement varies 

ltiith the different repub~ics, some prohibiting all religious 

instruction in the schools, and o~hers still offering the 

Catholic religion. 

The state schools are poorly organized and ad­

ministered. There is a centra~ control that regulates 

the educational policies of the state d.own to the detail 

of appointing the teachers. The schoo~ system consists 

of a six year primary course, a six year secondary course, 

and professiarl.a?l schools. There are no schools that cor­

respond. with the college l-evel of the United States. The 

schools lack unity because there are no d.ormi tories or 

other provisions for social life amon3 the students. The 

professors simply take a few hours from their professions 

to teach a class, and they do not act as a stabilizing 

element among the students. The instruction is by lec­

ture rather than class participation. 

Education at the present time is sti~l largely 

controlled by past influences. In some of the countries 

there is a close State-Church relationship. There is 
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central administration. Compulsory attendance lai'Is go 

unheeded because there are not sufficient facilities 

to enforce tnem. There is, however, a re~wakening to 

the importance of' education if Latin America is to play 

her role among the nations of the world .• 

The second chapter deals with the influence and 

present status of Protestant education in Latin America. 

It was into this Latin American educattonal environment 

tnat tne Rev. James Thomson first introduced the Protes­

tant schools patterned after the Lancasterian SJstem. 

These early schools soon d.isappeared, however, and there 

was no active work until tne reawakening of interest in 

Latin America in the last quarter of' the nineteenth cen­

tury. This later movement es'tablished all types oi schools 

from the kindergarten to tne theological seminary. 

Even though the Protes'tant -vrork was limited by 

a late beginning and by its resource~ it was a great 

influence upon education. It aided in training a high 

type of state leader who was concerned Vlith his civic 

responsibility. The Protestant schools pioneered in edu­

cation for i'Tomen and 1..rere the first to establish coedu­

ca'tional schools. Tney, unlike the Catholics, were also 

concerned'with the lower classes, believing that education 

1nas a venicle for conveying the Christian Gospel to all 

people. The greatest contribution that the Protestant 

schools made, hovvever, ,,v-as in the integration of moral 
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and spiritual elements into the educational program. 

Tod.ay the Protrestant schools are scattered 

over all Latin America. In the past much of the work had 

been done in the urban areas, but there is a movement 

towards the neglected rural areas. All of the major and 

many of the minor Protestant. denominations have schools 

in Latin America. 

A moral and religious training program has been 

carried on in connection with the schools. There is, 

however, much diversity among the various schools as~:to 

objectives and the type of religious instruction. Host 

of the schools do have the Bible as the main textbook, 

but beyond this there are many different texts used.. The 

class-room work in religious training is supple:nented by 

chapel 'services and other act:lvi ties, such as prayer­

meetings, special re.Ligious services, and private devotions. 

The teaching staff is composed of approximately 50 per 

cent non-evangelical teachers. 

It is in the light of this Latin American educa­

tional environment and the past vmr"):c of Protestant mission 

schools that elements are presented.·to the end that there 

vlill be a stronger evangelical emphasis in the schools;; 

The suggestions are offered in relation to the environ­

ment and. to the program of the schools. The greatest 

need is a strong, positive program that is Christ-cen­

tered. This type of program a.Lone can accomplish the work 
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in the light of the many problems. 

The follo'Ttring conclusions are a synthesis of 

the elements that will help to maintain an evangelical 

emphasis in Protestant mission schools in Latin America: 

A. A practical atti tud.e should be taKen to~vard tne 

existing Latin American environment. 

1. The schools should seek to cooperate with 

the existing educational program insofar as it is possible 

without weakening the evangelical emphasis. The favor of 

the state snould be sought by contributing to the educational 

needs of the republi.cs and by training state leaders who 

will act favorably toward the Protestant ,,rork. 

2. The best way to combat the perverted picture 

of the Gospel that tne Catholic Church has established is 

to present a strong Protestant program centered in the 

Christ of the Gospels. 

3. The Seventh-Day Adventists have demonstrated 

an effective way of working in the rural areas. By re­

lating the schools to the community they have been able 

to in~luence the thoughts and actions of the whole com­

munity. This opens up possibilities for an evangelical 

influence. 

4. The rural areas afford a great opportunity 

to establish agricultural and vocational schools ot a 

strong Christian chara.cter. 

3. A positive evangelical program is the best 
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assurance of a strong evangelical emphasis. 

1. The objectives must consider both the edu­

cational and the Chr,istian elements of the school. The 

schools must seek to train future evangelical leaders in 

the indigenous church. 

2. The schools should not sacrifice quality, 

either in an educational or evangelical sense, in an at~ 

tempt to cover a greater scope. A model school should 

rather be established with a strong evangelical emphasis. 

3. The school program should be comprehensive, 

dealing with the whole personality even as Christ did in 

his ministry. 

4. There is need for cooperation in order that 

the very best may be available in accomplishing the 

evangelical program. 

5. The textbooks on religion must be written 

from an orthodox point of view. Even the traditional 

subjects should be written in the light of Christian 

truth. 

6. The teachers,are the backbone of the evan­

gelical program, and they must be educated in Christian 

doctrine as well as in educational principles. 

7. The ultimate solution to an evangelical 

emphasis in the program of Protestant schools must be 

found in a Christ-centered curriculum. 



BIBLIOGRAPHY 



BIBLIOGRAPHY 

A. Books 

Barclay, vlade Crawford: Greater Good Neighbor Policy. 
Willett, Clark & Company, New York, 1945. 

Beach, Harlan P.: Renaissant Latin America. Missionary 
Education Movement of the United States and 
Canada, New York, 1916. 

Beals, Carleton: America South. J.B. L+ppencott Co., 
Philadelphia, 1937. 

Blakeslee, George H., Ed.: Latin America. Clark University 
Addresses, November, 1913, G.E. Stechert and 
Company, New York, 1914. 

Brown, Hubert W.: Latin America. Fleming H. Revell Com­
pany, New York, 1901. 

Brovming, Webster E.: New Days in Latin America. ll([ission­
ary Education Movement in the United States and 
Canada, New York, 1925. 

Butterworth, Hezekiah: South America, A Popular Illus­
trated History of the Struggle for Liberty in 
the Andean Republics and Cuba. Doubleday & 
l,1cClure Co., New Yorlc, 1898. 

Christian Work ip Latin America. Reports presented to the 
Congress on Christian Work in Latin America, 
Panama, February, 1916, with full records of the 
presentation and discussion of each report and 
i'li th important statistical appendices. Ydssion~ 
ary Education Iviovement, New York, 1917. Two 
Volumes. 

Christ.ian Work in South America. Official Report of the 
Congress on Christian 'tlork in South America at 
Montevideo, Uruguay, April, 1925. Fleming H. 
Revell Company, New York, 1925. Two Volumes. 

Crowe, Frederick: The Gospel in Central America. London, 
Stewart and Murray, 1850. 

Davis, J. Merle: How the Church Grows in Brazil. The 
Rumford Press, Concord, New Hampshire, 1943. 

Hay, Alex. Rattray: The Indians or South America and the 
Gospel. Fleming H. Revell Company, New York, 1928. 

-77-



-78-

Howard, George. P.: Religious Liberty in Latin America? 
The Wes·tminster Press, Philadelphia, 1944. 

Hulbert, Winifred: Latin American Backgrounds. Friend­
ship Press, New York, 1935. 

Inman, Samuel Guy: Christian Cooperation in Latin America. 
Committee on Cooperation in Latin America, New 
York, 1917. 

Inman, Samuel Guy: Latin America, Its Place in vforld Life. 
Harcourt., Brace & Co., New York, 1942. 

Kandel, I. L., ed.:::E:ducational Yearbook of the Inter­
national Institute of Teachers College, Columbia 
University, 1932. Bureau of Publications, 
Teache.rs ·college, Columbia University, Ne,.r York 
City, 1933. 

Kandel, I. L., ed.: Educatione.l Yearbook of the Inter­
national Institute of Teachers College, Columbia 
University, 1942. Bureau of Publications, 
Teachers College, Columbia University, New York 
City, 1942. 

Iviaekay, John: That Other America. Friend.ship Press, New 
York, 1935. 

McConnell, Dorothy F.: Focus on Latin America. Friend­
ship Press, New York, 1942. 

McLean, J. H.: The Living Christ for Latin America. The 
Presbyterian Board of Publication and Sabbath 
School 'Vlork, Philadelphia, 1916. 

Neely, Bishop Thomas B.: South America, Its I•1issionary 
Problems. The Young People 1 s Missionary 
Movement of the United States and Canada, New 
York, 1909. 

Regional Conferences in Latin America. Reports of a 
Series of Seven Conferences following the Panama 
Congress in 1916. :D-1issionary Education l..fove­
ment, New York, 1917. 

Robertson, William Spence: History of the Latin American 
Nations. D. Appleton and Co., New York, 1922. 

Rycroft, W. Stanley: On This Foundation. Friendship Press, 
New York, 1942. 



, 

-79-

Sanchez, Nellie Van De Grift: Stories of the Latin American 
States. Thomas Y. Crowell Company, New·York, 
1934. . . 

Smith, Henry Lester, and Littell, Harold: Education in 
Latin America. American Book Company, New 
York, 1934. 

Soule, George, et al: La tin America in the Future vlorld. 
Farrar & Rinehart, Inc., New York, 1945. 

Speer, Robert E.: Missions in South America. The Board 
of Foreign :Missions of the Presbyterian Church 
in the U.S.A., New York, 1909. 

Speer, R<:>bert E.: South American Problems. Student Volun­
teer ~4ovement for Roreign Missions, New York, 
1912. 

Sweet, irlilliam vfarren: A History of Latin America: 1919-
1929, The Abingdon Press, New York. 

Williams, Mary Wilhelmina: The People and Politics of 
Latin America. Ginn and Company, New York, 
1930. 

B. Pamnhlets and Periodicals 

By Faith. The Report of the Executive Secretary or· the 
Division of Foreign Missions; Board. of Missions 
and. Church Extension of the Methodist Church, 
New York, 1945. 

Intellectual Trends in Latin America. Papers Read at a 
Conference on Intellectual Trends in Latin America, 
Sponsored by the Institute of Latin-American 
Studies of the University of Texas, Austin, 
Texas, April 13 and 14, 1945. · 

Inter-American Life Workshop: Evangelical Missions in 
Latin American Countries. Scarritt College, 
Nashville, Tennessee, 1946. 

Latin American News Letter, Number 25. November, 1947. 

Outlook Pamphlets on Latin America. Friendship Press, 
New York, 1942. 
Field., Jay C.: Outlook in the 'V-ie stern Republics. 
Long, Eula Kennedy: Outlook in Brazil. 
Stuntz, Hugh C.: Outlook in the River Plate Region. 


