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FACTORS TO BE CONSIDERED IN MAINTAINING
' AN EVANGELICAL EMPHASIS
IN MISSION SCHOOLS IN LATIN AMERICA

INTRODUCT ION

A. Statement of Problem and Delimitation

One of the outstanding problems facing Protes-
tant mission work in Latin America today is that:of main-
taining an evangelical emphasis in the mission schools.

It is the crying need of Protestant mission work that this
emphzsis be maintained in order to train dynamic leaders
and church workers as well as Christians who will be able
to proclaim the Gospel in all its power in a country where
the message of the Gospel has been perverted.

» Some of the problems involved in maintaining
an evangelical emphasis can be traced directly to the
historical background of education in Latin America.
This study 1s an endeavor to investigate the historical
factors that must be considered in maintaining an evan-
geliéal emphasis in mission schools in that locality.

The term 'evangelical' in Latin America is
equated with Protesﬁant'and the two are usged interchange-
ably. 1In this study the term ‘evangelical' is referred

to as vital, orthodox, apostolic Christianity as it is

-iv=



revealed in the New Testament Scriptures.

This paper 1is not an exhaustive study of the
history of’education, but will covef the sweeping move-
ments of education in Latin America and show how they

have a bearing on Protestant mission schools.
B. Bignificance of Problem

Evangelical schools are the backbone of mission
work. They lay a foundation for an acceptance of Christ;
they instruct the new converts; they prepare the futuré
teachers and leaders within the native church. These
teachefé and leaders need a dynamic evangelical spirit
in orderito reveal the true Gospel of Christ in all its
splendor. and thereby contrast_iﬂ with the existing false
traditions and perversion of the Gospel. It is easy to
permit these false ideologies to lower the standard,
and to compromise with these perversions, rather than to
bring them up to the true Gospel. Therefore;, it is
necessary in such a situation as exists in Létin America

to have a strong, living, and vital evangelical emphasis.
C. Method of Procedure

The first step in the approach to this problem
will be to make an historical study of the sweeping
movements in education in Latin America. This will in-

clude the influence of the conquestsiand colonial period,
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the culture, the Catholic Church, and the state. A study
will also be made of education as itvexists today in
Latin American public and parochial schools.

The next step will be t0 show the influence and
present status of Protestant mission schools in connection
with the educational program in Latin America.

Finally, these studies will be used as a back-
ground for consideration of elements which help to main-

tain the desired evangelical emphasis.
D. Sources of Data

The chief sources will be books Wnicn give a-
part of theilr discussion to the development of educgtionu
in Latin America, mission records of evangelical schools
and educational problems, research papers, and personal

interviews with contemporary auvthorities.
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CHAPTER T

THE HISTOXY OF EDUCATICH IN LATIN AMWRICA

Ll

hulil

AS A FACTOR IN T

;

PROGRAM CF MISSION SCHOCLS TCDAY

A. Introduction

It is impossible to undersgltand the present

educatlional conditions in Latin Americe apart from the

historical influences that nave bsen exsrted upon it from
its birth. These influences havs their orizgin in a con-
guering peonle from Europns, in a unlque cultural back-
ground in the state, 1n the formstion of the repunlics,
and 1in Catholic and Protestant rsligious motivations.

In crder to consider how to maintaln an evan-

selical emphasis in mission schools 1t is necessary to
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recognize the diffserent influences that went into shaping
the pressnt educational policies, and toc ses how they
have a bearing upon maintaining such schools. Therefore,

eWweeping movenments in
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showing how they have delermined the pre

education in that country today.

3. The Influence the Congueste and the
0

& upon Education

+

Education, as 1t is today in Latin America, had

its origin with Spanish and Portuguese conquests. Not



much is known concerning education in the original, native
civilizations. Prescott does tell us, however, thalt the

1
ample, had no written language or literature.

™

Incas, for s
Without thess a developed educational system was impossible

Therefore, the conqussts and colonlal period had the

o

ffect of planting sessd rathsr than that of grafiing on an
exlisting educational trunk.
The Spanish and Portuguese conguerors were

~ «

chiefly concerned with exploiting Latin Americe of her

silver and gold. They did not come to settle, and thsre-

fore Gid not coms orzanized to establish a nsw government

but brought with them the vpolitical institutions and

ideals as they Knew them in the mother country. c This
original motivation of wealth, however, was shortly
followed by a second motivation in8uvjwted by the Catholic
Church--that of evangelizing the Indians of Latin America.
In order to do this, the Catholic
educational traditions of their nomeland that they mizght
train priests to evangelize the people. Schools were
established for the Indians, but eventually these schools
served only ﬁnosc of pure Luropsan blood, and tine In
rarely entersed their plans. This 1s revesaled in the re-
port of the educational committee at the Congregs on

T

1. Cf. Robert &. Spser, South American Problems, . 4,
guoted from Prescott, History of the Conquest of Peru
2. Cf. Ibid., »n. 15



¢ce whnich was held at HMonte-

{2

Christian Work in South 4

-

vidso, Uruguay, in 1925,

"The educational traditicns of South Amsrica are
atl once very anclent and guite modern. Thsey wers
transplanted four hundred yesars azo from Latin Zurope
by the prissts who asccompanied the Portuguess and
Spanish conguerors and ssitlsrs. Thelr schools were
aristocratic in mewmbership and ecclesiastical in
character, alming to train lsaders who should bes Joyal
to the mother countries and to the Roman Church."

1. The Educational Traditions Introduced by the Conguests
and Colonial Period

Since it is scknowledged that &ducation was
transplantsed from BEurocops, it will be helpful to resalisze

what the nsture of that sducation was.

o

&. Education Controlled by Catholic-dominated Honarchy

Spain was an solute monarchy with zreat powsr

and was dominated by the fatholic hisrarchy. This sys-

&

tem of zovernment was initiated into Latin Amsrica and
influenced and controlled education thers. This is up-

. Commissioner of Education

o

neld by & Rewort of ths 1.

"The Govsranment...always fearful of insubordination,
resnforced by its avthority the educational systen
based upon dogmatism and obechncc which the Jesuits
had alrsady sstablished in Spain and in nearly all the
Catholic world...'

1. Christian York in South America, Montsvideo Conzress,
Vol. I, 0. 231 :

2. Spesr, op.cit., p. 83, Translated from "E1l Moanitor
le la Zducacion Comun," October 31, 1903, and pub-
. ss

aeg Lot
lished in the Report of ths U.5. Commissionsr of
Education, for 190<



b. Instruction Presented in a Dozmatic Form
The forms of instruction established in the new

colonies were ths same 28 in the mother country. Ezch
locality issued decreeg as to the nature of instruction,
but in sach casé it was the traditional dogmatic forms
existing in Spain that wers followed. The reoort men-
tioned above says that "The classical forms of the teaching
bodies of the middle ages, which regulired that the instruc-
tion should be strictly dogmmetic in its charactsr, were
recognized 1n thess decrees.

c. Zducatlon Considersd Cnly for Upper Class

Formel sducatlion was considered important only

-

for a selsct few. It has alﬂf°dy en mentioned that the
2 .

schools were not for the native Indians. Rycroft, in hils

book, On Thig Foundation, says, "Zducation in gensral vwas

for the uvoper class wWhiltes and ths (Oreolss, for ths aris-
tocracy and the privileged. The massss were without
formal education and received only such as they were able

to obtain through thes home or church.

d. BEducational Tniversitiss EZstadlishsd

B
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The university had ites origin in Latin
hlishsed in North Amesrica, siace six

wers Toundéd befors Harvard. These unliversiitilss wers

» D. 2
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modeled after the Snanish traditioan. "To the Sna
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belonzgs the honor of founding the first universitie

ul

Zuropean models on Amsrican soil, states Rycroft.

mental policy was chanzed in Latin Amsrica and thes republic
were Tormed. Bul althouzgh the tie with Spain was broksn,
the early colonial sducational traditions contianued under

the nsw republics, z2nd the educational vrinclvylss remained

- - o

I

instruction given in the schools was under the domination
of the Satholic Church. Thig fact 1s brought out in the

cational Yesarbook for 19032,

“"The soc itions that maintained
in the coloL ed to the nswly created
republics, =sa th century, and, al-
TOSt WWLAOUJ otaed, their Jonstitu-

lic, Apnoste elizi
the sxcluslo: 11

(32

colonial wmeriod was that introduced by the Spanish and

Portuzusse conguerores from thelr own native land. Thsse

traditions ware to become the continuing volicy in the
new continent as far as sducailon wasz concernsd.

1 Ihid - ol

LI id., ». lz4

~ - - - = oy * s 1., -~ - N -

2, 1. L. Kandel, sd., Educaiti: Ysarbook of the Intsr-
national Institule of Tesach Coll: Colombia
University, 1932, »n. 335

s they had been befors. In every cass bul one ths relizlous
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n0rs common, and more an
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tional schools are now

more glrls are attendinzg schools and universitizs in pre-

paration for Dbsconing teachsrs or doctors or satering

other professions. Evangelical mission schools have played
e larzes part 1la dringing this about throuzh leading the

way 1in coeducation and girls' schools.

of ths children is almost sxclusivsly the duty of the

ey 7 el 174 nd a3 = e 5 =T+ 4
mother The father' s authority 1ls stroazly felt Tirst

S

2o T

ren 1s the responsiBility of the mothsr.

and are potential tsachers and wWwrlters.

3. The Vast Territory with Sparse Population

.S st A oy de o 2 oy . I T
Latin Amsrica containe vast arsas of land with

sparss population in many of the rural sections. In the

colonial perisod the avsrages densgity of population was

lesg than tsen persons per square nmlls, and even lesss than
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this when the urban ssctions wers not considersd. Beach

jA¥]

Tducation would have come ianlo its own nmuch

sconer in Latin Amsrica if 1t had not bssn for these
cultural barriers and thosse of superstition and land
ownersghiv by landlords in a Tseudal systsenm.

nfluence of Catholicism
yoon LBducation

(@)
=l
e
(0]

-

The Roman Cathelic Church has been the grealest
single influence upon education in Latin America. During

the colonial da ne only institution that car-
ried on educational work. Bven today it is still ¢

grestest force in detsrmining educational policies.
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- political policies. When the colonial period ended and
the republics came into power, they took over the adminis-
tration of education in Latin America. ZEven though this
was true, the Catholic Church continued to dominate the
educational work through the political policies.
a. Training of State Leaders
Since the Cathollie Church controlled the edu-
cation in the colonial period before the republics were
formed, and since this training was of a dogmatic nature
according to the church traditions for the upper class
who entered the professions, 1t is understandable why the
- men who were madé leaders in the new republics carried
these Catholic traditions into the new constitutions.
Speer indicates the tyﬁe of this early education by saying,
"The o0ld colonial education had been in the interests
of a certain political theory. It had been designed to
make men submissive to monarchial authority in state
énd Church. It.was.ap educationﬂin traditional opinions.
There was no scientific freedomn.
The leadergs of the republics who had this ﬁype of educa-
tional training quite naturally continued with the early
educational policy of the Catholic Church. The Panama
Congress on Christian Work in Latin America in 1916 came
to this conclusion:
"Even wnere institutional autonomy was provided, eccles-
lastical control was effective because the professional

and administrative officials were all clerics, and when
the Church was a state Church, the ecclesiastical support

1. Ibid.
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of monarchy wasg guits ag effective
sovernmesat or army."l

“Art. 1. The Roman, Catholic lic relizion
shall continue be the rel ¢ dAevpublic of
dcuador, and 1t all consger all ths privi-

2 prerogatives which b it, accordiag

aw of & and the cano zs. GConssgusent-

eretical worshipn shall bs 1 ttsed, nor ths

e of any soclely condemased by the Church.
"Art. 2. Ths ingtruction of ths youth in the univer-
sities, collezss, facultiss, public and private schools
chall conform, in 211 rsspects, to Catholic doctrine.

In order that is | assured, the Blshops chall
havs exclusivs rizhi nate the textg that =shall |
be used in zivinz re nstruction, both in scclss-
lastical g NCSEg AN 1 and relizious instruc-
tion."> '

-y

This was sradually to bscome lesgstrin

Fanams Congress, Vol. I, ». 331
Speer, op.cit., o. 127
Kendel, op.cit. p. 336
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secularization and nopularization of education in the
firet vart of the aninetesnth century.
1. The Secularization of Educatiocn

In the early period of state control, sducation
continusd chiefly in tsrms of Catholic religious instruc-

tion, Church history and dogma being regulred. As free-
dom of religion and senaration of church and stalte took
placs there was & movasumenl towards secularizatiocon of ed-
ucation. Thig is revealed in the ssctlon on state systems
of education in the report of the education commitise at
the Panams Conzress in 1916.

"With the forhmation of indsvendent nationalitiss in
the early nineteenth cenlbury, ths universitles were
seculaflzed and wpassed to the controsl of the wove

nent. Thig was, in nart, a rssult of French cri )
ta ouzht and skepticlsgm of the late eighteenth and sarly
nineteenth century; in part, a movsment towards greater
freedom in relision; in part, a rejection of ths centrol
of the mother country exercised through church and
gtate. The process of secularization, or of suppression
of the old and establishment of the nsw, was compara-
tively sudden and complete.'l

2. The Popularizaition of Education

Hand in hand with secularization of education
went the popularization of it. An atitenmpt was made 1o
make educatlon available for the masses and not only for
the upper classssg as had been the rule under Catholic
domination. Laws were passed makinz schoocl altsniance
1. Papnama Congress, Vol. 1, ». 321
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s upper class, In addition tc this, the Cathol

We s

opoosed popyular stalz sducatlon because it

3. The State Secularized-~Ponularizad Schools

2 Administration

[

anization of 1l

Under the state educatiscnal system, the sia

P

completely controls public educatlon from a2 cenvral office.

The only volce ths public has 1s through the slection of

congressmen. The governnment appolnts teachsrs, celects

Ja

the gchool boards,

and advisory way. The rggponsinle
for ths curriculum and and student
conduct. This organization 1g pressat in boilh ths secon-

1. Cf. Barclay, op.cit., »p. 123, 125
2. 0f. lontevideo Congress, Vel. I, p. 233
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"'The Latin American is perhaps superior in breadth of
vision, cosmopolitan sympathy, power of expression, and
argumentative ability, but, on the other hand, perhaps
inferior in the powers of analysis and initiative and
in the spirit of self-reliance.'™l

h. The Curricula ‘

The curricula of the protfessional schoois is
broader than that in the United States. It 1s encyclo-
pedic in nature and covers the whole field of human know-
ledge. Concrete social problems are taught with medicine
and engineering in mind. In the fleld of language, modern.
languages such as Freﬁch, English, and German have pre-
eminence over the classics. The high schools cover many
of the subjects which are found in our colleges, such as
psychology, philosophy, logic, sociology, and economics{
The elementary curriculum includes such subjects as reading,
writing, arithmetic, history, geography, hygiene, gymnas-
tics, manual training for boys, and domestic arts for
girls. In some cases it is broader and includes language,
the metric system, moral and civiec instruction, and toward
the end of the program includes French, algebr&, geometry,
trigonometfy, physical sclence, and political economy.

These influences of the conquerors and the
colonial period, the native culture, the Catholle Church,
and the state, plus that ot the §vangelical schools, which
will be dealt with in the next chapter, formed education
as it is in Latin America today.

1. Panama Congress, Vol. I, p. 398, quoted from E. E.
Brandon in his monograph on "Latin American Universities"
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F:. The Present Status of Education in Latin America

Thgre,is a greal diversity among the various
republics ﬂoday concerning their educational programs.
Some have made much progfess and others have been quite
stationary; Latin America will, however, be treaﬁed as
a unit in giving the present trends andféonditions. The
present status of evangelical schools will be omitted as
it will be dealt with separately in the following chapter.

Latin America is on the threshold of great
changes in education. Much progress has been made in the
last two decades, but there is opportunity for much more.
It is difficult to predict what the final result will be

of present reforms.

1. The National Educational System

With the present day national and cultural self-
consciousness that exists in Latin America has come a
'stress upon education. The countries are making their
bid for entrance in the modern society of nations. They
realize that education plays an important part in achieving
this goal.

a. The State-Church Relationship

‘Even today there 1s a very close relation be-
tween the Catholic Church and some of the states. Some
constitutions forbid religious instruction in the publiec
schools, but others state that Roman Catholic teachings

shall be taught in the schools. Dr. Rycroft, in the
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Latin American News Letter, points out how Argentina in

Mafdh,‘1947; éddpted‘ﬁhié in her constitution,

"In all public schools of primary, post-primary,

secondary and special instruction, the teaching of the

Catholic religion shall be given as part of the regu-

lar curriculum. Children of parents who manifest

opposition to this because they belong to another

religion may be excused from this }nstruction. They

shall be given moral instruction."”
Thus we see that even today the Gatholic Church is still
one of the greatest influences upon educatlion in Latin
America as 1t exerts itself upon the stats.

b. The Central Administration
The administration of education is in most cases
centrally located under a Minister of Education. In a
few states the regsponsibility is shared among the federal,
state, and provincial bodies. This raised problems and
opens the way for polities to enter in. Usually the
peculiar, individual needs of the communities are not
considered. Some parent-teacher organizations are arisirg
to give the families a volice in educational activities.
¢. Compulsory Attendance Laws
Most of the republics have compulsory attendance

laws, yet the fact remains that there is a large per-

centage of illiteracy in Latin America. Fifteen countries

have an average of from 50% to 80% illiteracy.2 There

. . - . . -

1. Latin American Néws Letter, November, 1947, p. 2
2. Cf. George Soule, et al., Latin Americarin the Future
World, p. 189
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are numerous reasons for this apparent discrepancy.

Isaac L. Kandel, Professor of Education at Columbia

University, mekes the following statement:
"Illiteracy is due to a variety of causes; one cause
is the failure to incorporate large numbers of the
populations as citizens of the nation; another is due
to the inadequate provision of schools; distance and
sparsity of population is another factor; and the
prevalence of antkiquated curricula which have no
meaning or relevance to. the lives of the pupils not
only leads to early desertion of the schools, but adds
to the number of illiterates an appreciapble number

who have attended school but have derived no profit
from it,"1

This makes compulsory education a farce.
d. The Modern Progress of Schools
Elementary education has made the most progress
in recent years because it has received the most stress
in the present national awakening. It has been the
chief tool in combating illiteracy. Secondary education
hes remained virtually unchanged for the past fifty years.
The instruction 1s intelleciual without the accompanying
social responsibilities. It is uniform, failing to con-
sider individual traits through electives and vocatlonal
courses. The university and advanced education have been
limitéd to a few schools in each republic;
€. The New Conception of Education
In the past esducation has been confined to the
gaining of intellectual kﬁowledge. Today this conception

- . . . . .

1. Intellectual Trends in Latin America, p. 85
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is being broadened to include the application of this
knowledge to everyday life. The editor of the Educa-
tional iearbook for 1942 states this fact.

"The new appfoach iﬁplies a new conception of educa-

tion and a new status for the rural school not merely
as a place in which the three R's will be taught but

as a center of community interest from which influences

will radiate for the improvement of economic and social

life, an%_of health conditions, as well as of education

itself."

f. The Remaining Problems
There are many obstacles which still face the

educational work in Latin America. The educational sys-
tems are borrowed---elementary from North America, secon-
dary from France, vocational and technical from Germany---
and have not been made to conform to the speciflc needs
of the Latin American environment. Latin America must
come through with her own original educational program
growing from her peculiar needs and adapted to her philos-
ophy and culture. Kandel has summed up the weakness of
education in Latin America in the folloﬁing words:

"The problems can be stated quite simply. They in-

clude the liquidation of illiteracy, the adaptation

of rural education to the rural environment, the im-

provement of the quality of urban education, a new

approach to post-primary education, the reorganization

of higher education to meet the newly emerging needs,

the preparation of teachers, and the relation of local
to central administration.”

1. I. L. Kandel, ed., Educational Yearbook of the Inter-
national Institute of Teachers College, Columbila
University, 1942, p. xiv “

2. Ibid., p. X
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2. The Catholic Educational Work
The Roman Catholic Church today has as its
objective the control of all education in Latin America.

Rycroft points this out in the Latin American News Letter

for November, 1947.

", .The Roman Catholic Church has as its object the
control of 211 sducation for its own purposes. This
church has certain fundamsntal objectliveg-~~long-term
objectives~-which 1t pursues in season and out of
season; and this 1s one of them. In his sncyclical

in 1929 Pope Pius XI said that 'it is the inalienable
right, as well as the indispensable duty of the church,
to watch over the entire education of her children, :
in a1l institutions, publi¢ and private, not merely in
regard to the religious instruction there given but in
regard to every other branch of learning and every rezg-
ulation, insofar as religlon and morality are con-
cerned.'"l

Today the Catholic Church is accomplishing this
objective in two ways---first, as has been shown in
Argentina, through laws that make Cathollic religious
dogma a part of the curriculs in public schools, and
second, by parochial schools.

When the‘Catholic relizgion is not taught in
public schools, the Church is opposéd to the schools. It
also opposes the laws that would prevent the church from
establishing éarochial schools and teaching Catholic dogma.
It claims this as an inalienable right, but it denies the
' same right to the Protestants.

In instances where the state has opposed edu-

. . . . L] -

1. Latin American News Letter, November, 1947, p. 1
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cation, the Catholics have been energetic in establishing
'religious schools. In Argentina, for example, before the
Catholic religion was put in public schools in 1947, 8%

of the schools were parochial.l This varies among the

- . various republics. Some of these schools receive state

aid. The main emphasis is placed upon primary education,
although in some countries such as Chile they have a com-
Plete system of education from primary to university. The
following total statistics are given on Cathollc mission
work in Central and South Amerfea: "..normal schools 9,
enrollment 192; elementary schools 1 123, enrollment
102,788; high schools 231, enrollment 22,367. n2
It is difficult to obtain information of the

program ot religious instruction in these parochial
schools. Xandel, however, makes the following observa-
tion:

¥ ..the program, in geheral, consists exclusively of

Sacred History, Catechism of the Church, and Dogma.

The Bible 1s never used directly, but Sacred History
is generally well taught through a text based on the

Scriptures.
&. SUMMARY

The original educational system of Latin America
Qas transplanted from the Spanish and Portuguese countries

e o & e o s o

1. Cf. Barclay, op.cit., p. 140
2. Ibid., p. 142
3. Kandel, ed., Educational Yearbook for 1932, p. 355
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which were Catholic-dominated - monarchies. Many traditions
were brought over and implanted and later transferred over
to the new republics after the revolutions.

The culture of Latin America contributed to the
influence of education. There were many native barriers
to education's advance, such as the variety of racilal back-
grounds, geographical barriers, and sparsity of population.
Women also were lboKed down upon and their education
neglected.

The Catholic Church exerted the greatest single
influence upon education. This influence was not for the
good of education in every case, bscause it opposed edu-
cation other than as a means of indoctrinating the people
in Catholic dogma.

Secularization and popularization of education
took place under the state. Often religious instruction
was prohibited in public schools. ZEven these schools
were handicapped by earlier traditions.

Today there ig a reawakening of education in
Latin America. This has been brought about by the
national and cultural self-consciousness expressed by
the repﬁblics in recent years. There are still, however,
many proolems that have their origins in the past. The
Catholic Church is still very influential in forming the

present policies.
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CHAPTER II
THE INFLUENCE AND PRESENT STATUS
OF PROTESTANT MISSION SCHOOLS

" IN LATIN AMERICA

A. Introduction

Protestant mission schools have in the past
played an important role in the educational program of
Latin America. This role is continuing into the present.
day. In ordsr to considér the elements that will produce
an evangelical emphasis in Protestant mission schools, it
1s necessary to study this past and present work. There-
fore, a study will be made of the influence of Protestant
schools upon education. This will be followed by an
account of the present status of Protestant mission

schools.

B. The Influence of Protestant Missions
upon Education

Protestant missions have had é great influence
upon educatlion in Latin America in a limited sense. The
influence has been limited by the short time of operation
and by scarcity of funds. The infiuence that has heen
made has been a drastic one. They have sought to free
education from the restrictions that the Catholics placed
upon it. The evangelical schools taught all classes of

' -28-
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people regardless of race or social standing. ZEducation
covered the whole personality, including the moral and

" spiritual character and its relation to everyday life.

1. Protestant Mission Schools

Schools were an important part of the mission
program in the work carried on in Latin America. They
made the cohtact with the people and prepared'the way for
the Gospel. Rycroft says, "Perhaps nowhere in the world
1s it easier to speak to yoﬁng people of the deeper things
of 1life than to these groups in the Evangelical schools
in Latin America."r

a. The Introéuction of the Lancasterian Schools

Rev. James Thomson,; a Scotsman who represented
the Lancasterian school system and the British and For-
eign Bible Soclety, was the first to introduce non-
Catholic religious instruction and to found evangelica}
schools. 1In October, 1818, he landed at Buenos Alres
ahd was-well-received by the Argentine Republic. Later
he went also to Chile, Peru, Colombia, and Venezuela.
Many of these governments gave him money grants to carry
on his work. $Some of the liberal Catholics were in
favor of it and gave him aid. Latin America was ripe for
this type of work because of Rome's neglect.

The schools consisted of small class groups

1. Rycroft, op.cit., p. 129
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under student monitors. The master of the schools went
over the lesson plans forkthe day with the monitors who
then taught the classes. The reading text that was used
was the Bible without notes.

The Lancasterian schools spfead as far as
Mexico, but their existence was to be short. Mr. Thomson
returned to Britain in 1825 and the schools soon dis-
appeareﬁ because of the Catholic persecution that arose
due to the teaching of the Bible and because of the lack
of adequate teachers.2

b. The Later Protestant Mission Schoolsg

After the Lancasterlian schools disappeared there
was no evangelical education untll the last quarter of the
nineteenth century when there was a reawakening to the
need in thig neglected continent. The Presbyterian and
Methodist Episcopal Churches were the tirst denominations
to establish schools 6n the East and West Coasts. These
early evangelical mission schools multiplied rapidly in
number, expanding in the directions where there were no
restrictions. If prejudice was against the education of
women, schools for men were established. If the demand
was for secondary schools, they were established.

(1). The Kindergartens

- . . . . -

1.-Cf. Panama Congress, Vol. I., pp. 431, 432
2. Cf. Ibid., p. 432
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Miss Phoebe Thomas established what was probably
the first kindergarten in Sao Paulo in 1882. The kinder-
gartens were conducted as a part of the normaler boarding

1
schools. Theoretically the kindergarten was valuable;
but practically it was diftficult to maintain because of
environment, climate, lack of materials, and lack of
parent interest.

(2). The Primary Schools

Dr. Waddell was instrumental in organizing many
elementary Protestant parochlal schools in Mexico, Chile,
and Brazil. He also systematized the courses. He states
that

"Their coursesare in the vernacular and are very much
like those of the primary grades in the United States.
They offer the irreducible minimum of instruction
necessary to every citizen and church member. Thess
schools will be supported by the parents of the children
as a body. Sometimes a well-to-do man will organize

the support, sometime the church; but always the sup-
port is local. The expense of the superintendence and
in great Dart that ot the teacher training falls on

the mission.”

In some instances support was entirely by com-
munity; and in thess cases there was no religious instruc-
tion given, put the teacher reached the students through
Sunday School classes and visitations to the family.

This eliminated part of the mission expense.

The elementary schools of the West Coast of

1. Cf. Beach, op.cit., p. 93
2. Panama Congress, Vol. I., p. 437
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South America are fashioned after the schools of Valparaiso,
Escuela Popular, founded by David Trumbull in 1870. The
school follows methods of the schools in the United States
and has women trained in the United States as principals.
The study covers eight years beginning with the kinder-
garten. Bible instruction is given daily.

Ordinarily the study in the elementary schools
is six years. Part of the Protestant schools follow the
pattern of North American methods in curricula and language,
and part follow the national program.in order to receive
state subsidies. The difficulty with the latter policy
is that restrictions are placed upon the work in return
for the subsidies. In the former policy, where the English
language is used, the pupils are separated from their
environment.

(3). The Secondary Schools

The sédondary schools are the most imp&rtant in
evangelical mission work. Most of the boarding schools
are secondary, and may pbssibly have elementary schools
in connection with them. They are modeled after the
schools of Germany or France. This type of school 1s
made to meet the needs of those best willing and able to
pay for the education. Lack of funds forces this consid-
eration to be made. Most of the schools are taugﬁt in
the native tongue, but some are in EngliSh as this opens

up a greater source of material. Bible study 1s a regular
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feature of the study program except where granted sub-
sidies prevent it.

(4). Higher Education

Little has been done in educational work above
tne high school level 1n evangelical mission work. There
are few schools and few students. There are two reasons
for this: first, the student wishes to enter his profes-
sion as soon as possible, and therefore the demand is not
great; and second, there is a lack of finances to support
such schools. There arer no endowments such as there are
in the United states.

(5). The Theological Schools

Most of the seminaries havé consisted of from
three to twelve students taught by missionaries. The
rushed schedule of the missionary prevents vigorous in-
tellectual training. Union Seminary in Chile is an ex-
ample of a theological school in Latin America. 1In June,
1914, the Presbyterians and Methodists jolned together to
organize a theological seminary in Santiago. All evan-
gelical students were received. In the beginning there
were six men on the faculty and eight students in the
school.

There 1s great need for seminaries to prepare
young men for Christian ministry in Latin America. The
Panama Congress outlined the goal of such education.

"In view of the wide-spread skepticism prevailing in
Latin America, a skepticism having its base in histor-
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ical, scientific and philosophical study, the goal to
be kept in view in the preparation of the ministry of
the Evangelical Church in Latin America is a broad,
full and well-developed general course of theological
training, such as is given in the bes% seminaries of
the United States and Great Britain.”

2. The Contribution of Protestant Mission Schools to

HEduecation

Even though the Protestant mission work has been
of a much later origin than the Catholic, and even though
it has worked under many handicaps, it has made a contri-
bution to the education in Latin America. The evangelical
schools that were established throughout the various re-
publics were on a much higher Christian plane and have
acted as leaven to raise the standard of the exlisting edu-
cation.
a. The Training of State Leaders
Many men and women in places of leadership in

society, education, and politics, have recékved their
stimull from evangelical schools. These people in publie
welfare movements and in government positions acknowledge
their debt to misslon schools which have Titted them for
service. A former American minister to Bolivia writes,

"Among Bolivian leaders of middle age, not only in

La Paz but in other cities, there are many who look

back with pride and satisfaction to their training at

the American Institute. These men...are powerful

factors in keeping allve ideals of democracy and fair

play."2 |

1. Panama Congress, Vol. 1, p. 479
2. Barclay, op.cit., p. 145
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These leaders in turn have been willing to use their
influence to support better educational policies.
b. Coeducation and Girls' Schools
Protvestant missions have lead the way in popu-
larizing coeducation and girls' schools.1 This has made
a great contribution to Latin America and especially to
education. It ralsed the standard of women and has pre-
pared the way for them to make their contribution to the
country.
c. Illiteracy
Illiteracy is a hindrance to the true Gospel;

therefore Protestant mission schools accompany the mission
work to remove this hindrance. Barclay makes thls asser-
tion.

"Wherever are found masses of people illiterate and

superstitious...whether in the United States or inm

Latin America or other countries...condemned by these

conditions to 1life on a low level, intellectually and

,spiritually, Protestants believe that Christian edu-

cation is an essenéial means o0f their moral and spir-

itual redemption.”
Since thisg view 1s %aken an appeal is made to the lower
- class as well as to the higher class. This has been a
move in the direction of the elimination of illiteracy, and

the government has followed this pattern in a program of

1ts own.

- . - L] . .

1. Cf. Rycroft, op.cit., pp. 136, 137
2. Barclay, op.cit., p. 143
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d. Integration of Moral and Spiritual Elements into
Education

One of the greatestycontributions that Protes-
tant misslion schools have made to education has been that
of integrating into the program the moral and spiritual
elements with the intellectual. This is of great help in
forming good citizens. Barclay states that "For the demo-
cratic ordering of society in the interest of a truly
Christian civilization, moral and social intelligence to-
gether with integrity of character 1s required cf the
citizen."l

. There is great need in Latin America for a
higher standard of charécter. This need was expressed by
the Montevideo Congress in the following statement:

"The need of a true Christian education which empha-
sizes character, fine ideals of living, responsibility,
public enlightenment and the discovery and development
of latent leadership is overwhelming in South America."?
The program of evangelical schools, in which the moral and

spiritual elements are stressed, fosters the development

of this higher standard of character.
C. The Present status of Protestant Mission Schools

‘Protestant mission schools in Latin America
today are relatively few in number and lack the uniformity

and standardization that should exist. This is revealed

. - L] L . .

1. Ibid., p. 135
2. Montevideo Congress, Vol. I, p. 236
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in viewing the many small denominational schools with

thelr scattered location and varying programs of study.

1. The Location and Enrollment of Schools
A study of the location and enrollment of Pro-
testant missidn schools will help in understanding the
present status of these schools. General terms will be
used without referring to specific schools.
a. The Number and Enrollment of Schools
In a survey made by Jose D. Fajardo in 1946, it
1s seen that there are a total number of 837 primary and
secondary Protestant mission schools in Latin America.
This number is not complets, however, since 38% of the
mission boards with work in Latin America did not respond
to the survey. Of this number of Protestant schools, 350,
or nearly half, are Seventh-Day Adventist schools. The
total enrollment of the Protestant schools is 638,203, of
which 15,000 are from Seventh-Day Adventist schools. This
shows that the Seventh-Day Adventist schools are many in
number although they are small in size.
Barclay gives figures that are more conserva-
tive, basing them upon incomplete data gathered iﬁ 1943,
"A summary of the educational work in Latin America
of the Protestant Churches which are members of the

Committes on Cooperation in Latin America, based on
incomplete data (1943), is as follows: elementary

l. Cf. Inter-American Life Workshop, Evangelical Missions
in Latin America, p. 40
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schools 186, enrollment 22,3553 secondary schools 90,
enrollment 19,022;. seminaries, training schools, and
normal schools 34, enrollment 520."

There are, according to Fajérdo, 34 Protestant
theologicai seminaries with a total enrollment of 805.
The Beventh-Day Adventlsts have no seminaries.2

When these figurses are compared with those of
the Catholic parochial schools on the primary and secon-
dary level, it is seen that the Protestants, including
the Seventh-Day Adventists, have about half as many schools
as the Catholics.

b. Ratio of Catholic Students

Many of the students attending Protestant mig-
sion schools are not evangelical. Barclay states that.
"For-all Latin American countries the proportion of
Catholic enrollment in mission schools ranges from 20 to
as high as 80 per cent."” It is evident that the Catholics
appreciate the morsl and spiritual instruction and high
standards of the schools suffiéiently to enroll in the
faée of opposition.

¢c. The Rural-Urban Relation

The number of urban schools is approximately

the same as that of rural schools. Of the 837 schools, 447 - -.

are urban and 390 rural. The Seventh-Day Adventists give

° . . . 3 .

1. Barclay, op.cit., p. 151
2. Cf. Inter-Amsrican Life Workshop, loc.cit.
5. Barclay, loc.cit.
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their figures as 175 urban and 175 rural. From this it
1s seen that the Protestants are doing a great proportion
of their work in rural areas which have been neglected
and theref'ore present the greatest need. fhe total num-
ber of pupils served in the urban schools is about three
times greater than the total number in the rural schools,
however. There are 51,049 enrolled in the urban and
17,154 in the rural. This ratio would be greater if the
Seventh-Day Adventists did not have the same number,
7,500, in both urban and rural échools.l
d. The Sponsoring Denominations

The Seventh-Day Adventist sect has more schools
than any other group, accounting for about half of the
Protestant schools. ZEight denominations---Presbyterian,
Protestaht Episcopal, Methodist, Gospel Mission Union,
Baptigt, Christian and Missionary Alllance, and the United
Brethren---have over thirty-five schools each, and together
they have a total ot 4%0. The Presbyterians have the
greatest number with a total of ninety-seven. There are
also other smaller denominations with only a few schools.2

e. The Distribution According to Countries

Each country presentsyits individual problems

which are responsible for the variance in number of schools

maintained in each. Some countries have only a few

- . - . . -

1. Cf. Inter-American Life Workshop, loc.cit.
2. Gf. Ibid., pp. 36-40



. =40~

Protestant schools, while others have more than 100.
| (1). Brazil
Acéor&ing to Fajardo, Brazil has the largest
number of Protestant mission schoolsg with a totél of
129.l Barclay glves about 100 as the number of Protes-
tant schools maintained in Brazil. The Protestant schools
in this country uphold high educational standards even
though they are handicapped by inadequate equipment.
(2). Colombia
Golombia has the second largest number of Pro-
testant mission schools with approximately 119. The
Presbyterian Church supports about thirty-five of them.
They are maintained in the face of handicaps against
evangelical education in that country.
(3). Peru
Peru has over one hundred schools maintained by
Protestants. Approximately seventy of them are under
the Seventh-Day Adventist Church, providing efficient
elementary education for the Indians. |
(4). Chile
Approximately twenty-five schools in Chile are
sponsored by the Protestants. Filnances present a 4iffi-
culty here that makes it necessary to operate with equip-
ment inferior to that possessed by the government.
(5). Others

In some countries there is strong religious pre-

1. ¢f. Ibid., p. 36
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Judice against evangelical schools, and therefore they
are fewer in number. Examplesg of this situation are
Mexico and Venezuela.
2. Moral and Religious Training in the Secondary Schools

as Representative of Protestant Mission Work

The secondary schools in Latin America are the

most neglected and show the most need of attention.
Barclay states that "Everywhere secondary schools are few...
Chile, one of the Latin Aperican countries best off from
the standpoint of secondary education, has 86 public sec~
ondary schools with an enrollment of 16,356..."% The
republics are strengthening thelr elementary séhools in
order to overcome 1lliteracy, but the secondary schools
continue to exist in the traditional inefticient manner.
Protestants have done a great deal of work in these
schools. Beach makes the following statement:

"As ambng Romanists, evangelical missionaries regard

the secondary schools...as the most important feature

of their educational program. All their boarding

schools of any importance are of this type, usually

wlth an elementary school in connection with them.”
Therefore secondary schools wili be used as represen-
tative in studying the moral and religious training given
| in conmnection with the regular school work. In response
to a research questiomalire sent out by Wallace Russel
Armsto forty-nine secondary schools in an attempt to gain

. . * . » .

1. Bareclay, op.cit., p. 132
2. Beach, op.cit., p. 95
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Information on moral and religious training 1n;these
schools, twenty-five questiomnaires were returned. The
findings of this questibnnaire will be used in this~é$udy.
There is no united front or common denominator
in the religious and moral training program of the vari-
ous Protestant schools. . The programs differ in objective
and administration with the different denominations and
school administrators. This presents many handicaps in
accomplishing a good plece of work.
a. The Objectives of the Schools
The Protestant mission schools must first of all
stand for good education, but their objective must go
beyond this. Schools with an evangelical emphasis must
seek to integrate moral and spiritual elements into the
curriculum. This is Christianity's distinct contribution.
Barclay states it thus: | '
"Mere literacy is not enough. For the democratic
ordering or society in the interest of a %truly Chris-
tlan civilization, moral and social intelligence to-
gether with integrity of character is required in the
citizen. Herein lies a necessary_contribution of the
Christian religion to education."l
This mission is not always accomplished by the Protestént
schools, because not all the schools accept this as thelr
objective.
Some of the ijectives given by Protestant
mission secondary schools are: emphasizing the highest

- . . e - .

1. Barclay, op.cit., p. 135
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standards of education with respect for all religlous
falths; attempting to meet the need of hetter education
in the country; producing democratic citizeney - and co-
operation betwsen nations; aiming to develob youth's
physical, mental,ksocial, moral énd spiritual capacities.
Most of the schools were concerned with the development
of Christian character and dedication to Christ. With
some this ﬁook the form of educating children of evangeli-
cal families and training young people for Christian ser-
vice as evangelical teachers and active church members.
b. Class-room Moral and Religious Instruction

The time spent in moral and religious instruc-
tion varies from 102 to 718 clock hours. This instruc-
tion is usually given each year throughout the secondary
school program.

The Bible is the most used text as may be ex-
pectad. Apart. from the Blble there are a great variety
of texts used. They include: Moral, by Bonitez Aldama;

Life of Christ, The Lord's Prayer, The Teachings of Christ,

and Jesus de Nazare, by Uberto Barbieri; Paul of Tarsus,

by Rhoden; Essentials of Bible History, by Bower; The

Christian Epic, by Mary Ely Lyman; and The Book of Life,

Child's Life of Jesus, Bible Helps, and others by authors

who were not given.

1. Cf. Inter-American Life Workshop, p. 6
2. Cf. Ibid., pp. 7,8



c. Extradurricular Activities

Moral and religious training extends beyond
the instruction feceived in classes. Each experience of
the ¢child is lmportant. There are many activities out-
. side of the clasg-room in which religious instruction can
be obtained. Most of the schools use assembly programs
to give religious instruction. Some have one religious
assembly a week. ’Others report that from fifty perceent
to all of their assembly programs are religious. In a
few cases religious programs are prohibited by law.l

There-are also many other activities through
which moral and religlous training is given. Students
attend Sunday schocl and church. The schools encourage
personal devotlions by the students in thelr rooms. Grace
1s said at the dining-room table. There are some special
meetings during the week such as mid-week religious ser-
vices, vegper services, revival services and occasions
when special speakers are brought in. Some have a week
of special religious emphasis. Evangellical literature is
also distributed among the students and teachers. These
and other means are used to give moral and religlous in-
struction to the students of Protestant mission sch.ools.2

d. Teaching Staff
One of the difficult problems of Protestant

1. Cf. Ibid., pp. 26-27
2. ¢f. Ibid., pp. 8,9
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mission schools is the securing of trained evangelical
teachers to staff the schools. The need for schools is
s0 great that there is much pressure to admit more students.
This expansion necessitates the use of more non—evangeli-
cal teachers in the schools. As a result the proportion
of evangelical teachers to non-evangelical teaéﬂers in
the schools ranges from twenty-five per cent to one
hundred per cent. The average percéntage of evangelical
teachers ig about fifty, with many schools falling below
this. In the report of the Executive Secretary of the
Division of Forelgn Missions of the Methodist Church for
1945, fiftj»seven per cenlt was given as the proportion of
evangelical teachers out of 400 in their Brazilian schools.
Thirty-three per cent were Catholic and ten per cent of
other faiths.l Pastors and missionaries are often used
as the evangelicai teachers. Those instructors who are
not evangelical are either nomingdly Catholic or laymen
of non-evangelical convictions.2

Securing long-term teachers 1s another problem
of maintaining an adequate teaching staff. Many are
connected with the schools for only a short time.
Browning states that "One mission reports that for four of
its schools on the west coast of South America, one hun-

dred and six different missionary teachers were employed

1. Cf. By Faith, p. 33
2. Cf. Inter-American Life Workshop, pp. 5, 15



46—

in a period of ten years."l This makes it difficult to
maintain a strong evangelical emphasis because the teacher
is very influential. The philosophy of the teacher makes
a great impression upoh the moral and religious life of
the student. The result is that much is doné in education,
bdt little is accomplished in the training of Christian
character. The influénce and testimony'of the evangelical
teachers is nullified to some extent by having non-evan-
gelical teachers.

e. Organization

There 1is no uniformity in the organization of

secondary Protestant migsion schoolé. The courses vary
in length from two years to a maximum of seven years. The
length of periods is quite uniform, but the number of
periods differs widely depending upon the school. The
periods are from forty to fifty minufes long. Some have
four periods a day and others as many as nine. The dif-
ference is partially due to local customs in particular
- countries, and partially to lack of uniformity in Protes-

tant work.

3. Some Problems Confronting Protestant Schools Today
The work of Protestant mission schools in Latin
America 1s not easy because there are many problems con-

1. Browning, op.cit., pp. 137-138
2. Cf. Inter-American Life Workshop, pp. 13, 14
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frontihg the work.
a. Persecution
The work of Protestant mission:.schools has in
some repubiics been hindered by anti-religious attitudes
on the part of the state. Barclay points out this per-
secuting attitude:
"In the process of separation of churech and state, the
state set up a system of public education in which the
schools were not only non-religious but in some cases
anti-religious. In several nations, though the schools
are entirely free to undermine and oppose"feligion,
they are not permitted to teach religion.

This attitude on the part of the government,makes it dif-

ficult to maintain an evangelical emphasis in the schools.

At the best 1t must be a weakened testimony.

The Catholic church is somewhat inconsistent in
its position on the issue. It feels very strongly that
the government has no right to deny the right of educating
children in what it believes to be the truth of the Chris-
tian religlon. The Cathollics are not willing to grant
Protestant groups this same right, however.

b. Duplication

Protestant mission schoolslmust, in order to
accomplish their mission without antagonism, have a pro-
gram of cooperation with exlisting educational facilities

and not one of competition. They must complement where

there 1s a lack. This has generally been their policy.

1. Barclay, op.cit., p. 136
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When secondary schools were needed they established them.
Rural schools were built in neglected areas. Co-educa-
tion was popularized by their schools.

Today a problem has arisen in some areas, how-
ever. The.republics are expanding their educational
facilities and thereby building up some departments that
were formerly lacking. This is, in some cases, producing
a duplication where Protestant schools were built earlier
to fill a need that the government is now filling. One of
the mission boards is facing the decision of whether. or
not to sell a very beautiful, elaborate high school. I¥
was built when there weré no high schools available by
the government, and has given a useful service. Today,
however, the government has established high schools with
free enrollment. Native students no longer are willing
to pay the tuitlion of the Protestant school, but Europeans
and high class people who desire the elaborate setting do
pay the tuition. A decision must be made as to whether to
maintain the school, or to sell it and establlish a work
where there is greater need.

c. Finanecial

Finances have, since the beginning of Protes-
tant schools in lLatin America, been oOne of the chief
handicaps. The state and Catholic Church have been able
to secure the very best equipment, while the Protestant

schools have had to shift with old buildings and inade-
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quate equipment.1 Because of insufficilent finances from
the mission boards, it is often necessary to accept stu-

- dents solely on the condition that they are able to pay.
In other cases a compromise must be made in the program so
as to receive government financial aid. Lack of proper
finances often makes it difficult to maintain an effec-

tive evangelical testimony.

4, The Seventh-Day Adventist Schools

The Seventh-Day Adventists are doing an exten-
sive plece of work in education in Latin America and are
rendering a service to the neglected population. They do
not cooperate with other groups, doing a very independent
piece of work and having their own publicatibn centers.
They distribute only their own literature.

They enter a community and become an integral
part of it, taking an interest in all activities of the
community. Young people are trained from their youth ﬁp
and become teachers in local échools. Many of the schools
maintain their own farms. Much of their work is done among
the Indians in small communities where there is no school.
In this manner they are able toc be a great influence upon

the people.

‘D. Summary.‘

. - . . . .

1. Cf. Browning, op.cit., pp. 136, 137
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Protestant missions have been influential in
shaping the educational policy of Latin America even
though they are handicapped by limited resources. Rev.
James Thomson, representing the Lancasterian school system,
established the first Protestant schools in 1818. These
séhools soon disappeared, however, and new ones were not
established until the last quarter of the nineteenth
century. During this period of reawakening of mission
work, many kindergarten, primary, secondary, and theologl-
cal schools were established. gSecondary schools received
the most emphasis. |

Protestant schools made a lafge contribution po
Latin America by training state leaders of a high caliber.
They aiso ploneered in popularizing coeducation and bring-
ing women to their rightful place in education. Neglected
areas where the government had established no schools were
given schools. Probably the greatest contribution, how-
ever, was the integration of moral and spiritual elements
into the school curricula.

Today there are between 500 and 1000 Protestant
mission schools scattered over all Latin America, a large
number of which are Seventh-Day Adventist. Many of the
students attending the schools are Catholie, and about
half ot the schools are located in rural areas. Brazil
has the largest number of schools, with over 100.

The moral and religlious instruction in the
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secondary schools varies with almost each individual school.
The objectives differ, but most of them are concerned with
the development or Christian character; The Bible 1s the
chief religious text, but other than this there is a great
divergence in the literature used. The teachihg staff 1s
composed of over fifty perccent.hon-evangelicals.

There are still many problems confronting Pro-
testant mission schools, but in spite of these handicaps

their influence remains very great;



CHAPTER III
ELEMENTS THAT HELP MAINTAIN AN EVANGELIGAL EMPHASIS
IN MISSION SCHOOLS IN LATIN AMERICA



CHAPTER TII
ELEMENTS THAT HELP MAINTAIN AN EVANGELICAL EMPHASIS
' IN MISSTON SCHOOLS IN LATIN AMERICA

A, Introduction

Latin America presents a pecullar environment
all its own into which evangelical schools must be placed.
There are deep-seated traditions, some of which were
brought over from Spain and Portugal. The Catholic Church
has played a dominant role in mainiaining the educational
traditions down through the years. Latin America also
has a culture all its own built around the mixture of
Indian and Spanish blood.

Into this environment the eﬁangelical schools
were introduced and have survived. They have played a
limited, but important, part in the shaping of education
in Latin America. They ploneered in education for women
and coeducational schools. EducationAin the evangelical
schools was not to be a matter of transmitting knowledge
alone, but‘it was to be a way of life covering the whole
life, including the moral and spiritual elements.

It 1s in the light of thiS‘iatin American edu-
cational environment and the svangellical educational work
that has been done that elements will be presented as a
basis for maintaining an evangelical emphasis in the
Protestant mission schools. First the environment of the
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schools will be considered in relation to the work. This
will include the attitude to be taken towards other edu-
cational agencies such as the state, Catholic Church, and
Seventh-Day Adventists. Consideration will also be given
to the rural environment and to skepticism. Second, a
positive program will be presented in line with a strong
evangelical emphasis. This will consider the general
objectives and program of typical Protestant schools in
Latin America. It will include a study of cooperation,
textbooks, a comprehensive program, teachers, a Christ-

centered curriculum, and a general model school program.
B. Practical Attitude Toward Environment

There is much work yet to be done in education
in Latin America. The need is so great that there is
enough for all the parties interested---national, Catholie,
and Protestant---to do without involving conflict. Barclay,
in stating the need, says that "The need for Christian
education in the Latin American republics is so great
that the combined resourcesgof all churches and mlssions,
supplementing public education, are required to meet it 1
Many areas are lacking in one form of education or another.
Under proper conditions, normal, professional, teehnical,
industrial, or agricultural schools may well be estab-

. . . .

1. Barclay, op.cit., p. 152
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lighed.
In view of the great need that there is in the
various tybes of educational work there is no reason for
conflict among the educational agencies. The mission-
aries are, after all, foreigners and should theretfore
take an attlitude of trying to supplement and cooperate
rather than compete with the education that is already in
existence. Browning makes a plercing analysis as to what
is to be the attitude of Protestant schools towards the
existing environment when he states: "

"The program of the mission school, if it is to be
acceptable to government and people, should be one of
complement and cooperation rather than of competition,
and the attitude of those in charge that of helpful-
ness. School people, whether missionaries resident in
this or that country or visiting commissions, who give
the impression that they are experts sent out to criti-
cise existing methods and to show these peoples how to
manage their schools, will not, in all likelihood, re-
port much progress. But those who come in the spirit
of students o existing programs, and who are willing,
at the same time, to contribute all possible from

their own store of knowledge and experience will find

a warm welcome and will be enabled to do a good work."@

1. The State

There should be no attempt made to duplicate
the work that the state is doing ih education if it is
being carried on in an efficient and satisfactory man-

ner.j The Protestant program should rather aid the state

. . . L] » -

1. Cf. Panama Congress, Vol. I, p. 508
2. Browning, op.cit., pp. 155-136
e Cf. Panama Congress, Vol. I, p. 507
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by working in harmony with it. The educational stén-
dards of the state schools should be met and the work
should be carried on in conformity with Latin American
culture. The language should‘be that of the inhabitants
of the comﬁunity rather than English. |

When, héwever, there are state laws that restrict
the schools in thelr evangelical emphasis to the extent
that no empnatic Christian testimony can be given, 4dif-
Terent aveﬂues for propagation of the Gospel should be
sought. The simple contribution of secular education is
not sufficient to warrant maintaining Protestant schools.

An attempt should be made to secure a favorable
attitude on the part of the state toward mission schools.
This can, in part, be accomplished by having schools of
such)high standards that the government will welcome them
as a means of furthering education. There is great oppor-
tunity to do this today when Latin America is conscious
of her role in world events and of the part education
plays in fulfilling it. A favorable attitude on the part
of the government can also be secured by training demo-
cratic-minded stﬁdenté who will go out and secure intlu-
ential positions and through them introduce a more favor-
able attitude toward the Protestant schools. Rycroft
says, in stating the functions of evangelical schools,
that they make a favorable impression toward missionary

work in communities.
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"..schools often have useful contacts with people of
influence in government circles, and in more than one
instance have been able to straighten out difficulties
that have arisen between some mission and the local
authorities, who perhaps have been persuaded to perse-
cute the Protestants in some way contrary to the con-
stitution of the Republics."l

2. The Catholic Church
The Catholic Church has had the opportunity for
approximately the last three centurises to accomplish her
educational goal in Latin America. Speer writes that
“The Roman Church having had almost full control of the
éducation of a continent for three centuries must be held
respénsible for suchn conditions of popular ignorance as
exist in South America."”® She has not fulfilled her respon-
sipility as is seen by the large percentage of 1lliteracy
in Latin America today.
Oneyof the reasons forﬂthe failure of the
Roman Church in her educational endeavors has been her
perversion of the Gospel. ©She has falled to present the
teachings of Jesus and has compromised with paganism,
thus failing to influence the low moral Standards of the
country. In thls regard Speer algo makes the following
statement: |
"It is not true to say that the present moral con-
ditions in South America exist in spite of the Roman

Catholic Church as immorality in the United States
exists in spite of the churches here. The South

. - . - . .

1. Rycroft, op.cit., p. l44
2. Speer, op.cit., p. 148
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American Church has never waged any such war against
impurity as has been waged in lands where Protestant
Churches are found, or in Roman Catholic Ireland...
"Religion in South America has not been as with us
the motive ot education and the iountain of our in-
tellectual 1life. The Protestant missionary enter-
prise with its stimulus to education and its appeal to
the rational nature of man is_required by the intellec-
tual needs of South America."l
Not only has the Catholic Church falled to elevate the
moral standard, but she has often contributed to the
moral degradation, for the priesthood has in some cases
possessed very low moral standards.

The attitude that should pe taken by the Pro-
testant schools toward this Catholic degradation should be
one of & positive message. The moral standards taught and
exemplified in the lives of the evangelicals should be
those according to the high standard faught in the New
Testament and centered in Christ. It is more important
than ever in the 1ight of this situation that the Protes-
tant schools have a strong evangelical emphasis. A part
of this positive program should be the elimination of
1lliteracyy since education is a vehicle of spreading

Christianity.

3. The Seventh-Day Adventist Church
While the teachings of the Seventh-Day Adventists
may be questioned, a great deal can be learned from their

methods of proclaiming their doctrines. First of all,

- . . . L] -
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they go into neglected rural areas, and thereby they
fulfill a real need. Second, they are concerned with all
of the activities of the community. Through the school
as a center of activity they influence the actlions and
thoughts of the people. Third, they establish native
leaders by training them thoroughly in their schools and
then giving them positions of importance through which
they can carry on the teaching of the particular doctrines
to which they hold.

These are good methods for the Protestant
schools to pursue in spreading the true Gospel. In this
waybthe individual is rirst reached and he in turn reaches

other individuals. This is continued until the whole

community has its standards raised.l

4. The Rural Areas

One of the greatest neglected fields of educa-
tion is to be found in the rural areas. Browning says
the following in this connection:

"This problem of rural schools is one that should
increasingly interest the evangelical missions, since
it is here that they could meet the greatest needs
of the people. Heretorore, it has been the custom of
the mission boards to locate tneir schools in the
capital and other large cities, where they have done
a very excellent and very necessary work, but a work
that largely parallels or duplicates that of the govern-
ment or the orficial church. In the rural districts
the mission school would do a less conspicuous but a
much more needed work, and its final contribution to
the intellectual and moral uplift of the country

. - . . . .

1. Cf. Rycroft, op.cit., p. 144
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would be greater."l
It 1s here that the @opulation 1s secarce and many natural
barriers such as mountains and rivers that hinder trans-
portation are to be found. The Protestant schools are
becoming more interested in rural work in spite of these
handicaps. Mackay, after speaking about rural medical
work, states that "In addition to all this there is the
industrial and farm work to be found in rural communities.
This is a type of work which must become increasingly im-
portant in Protestant missionary activity everywhere."2
Agricultural and vocational schools must be establishéd to
meet the needs of these rural communities.

The advancing hordes of immigrants to the in-
land areas necessitate the learning of better methods of
agriculture if physical existence is to be maintained.
This offers an opportunity for evangelical agricultural
schools to be pioneers in the work of rural agriculture.
Farms can be run in connection with the schools and thus
eliminate part of the expense.3

The rural environment is not dlscussed here
because it creates a problem in maintaining an evangelical
emphasis, but because it offers a great opportunity to do
so. God is very naturally brought into the teachings of

. - . . 3 L3

1. Browning, op.cit., p. 133
2. John A. Mackay, That Other America, p. 177
5. Cf. Panama Congress, Vol. I, p. 484
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agriculture. As the students go out into God's creation
and plant and harvest the crops that were depéndent upon
God, they are open to a further revelation of Him in His
Son. All subjects may be taught in the light of Christian
truth, but agriculture is one that especlally lends itself
to this approach. The same opportunities are available
for>evangelical vocational schools to add the Christian

influence to rural industry.

5. The Growing Skepticism
There 1s a growing tide of skepticism developing
in Latin America such as we are experiencing here in the
United States. The Methodist Foreign Missions Report for
1945 makes the following statement:
"..One rarely hears atheism discussed any more, but
over the land there is a widespread indifference to
religion, and a skepticism resulting in part from this
exposure of itself by the Roman Catholic Church. This
situation may be far more serious religiously than any
direct opposition to the Roman Catholic Church however
successful it might be; and more serious than the
utmost hostility of its ﬁreatest political organiza-
tion, 'Catholic Action.'"l
Here agaiﬁ the best way to combat such a movement is through

a positive evangelical program.
C. A Positive Evangelical Progranm

The best method for maintaining an evangelical

emphasis is to present a positive program that is centered

* - . - . -

1. By Faith, p. 94



in Christ. The program must be based upon good education-
al principles and policies as well as being evangelical

in approach.

1. Objectives

A school cannot rise higher than the objectives
for which it is’striving. Therefore, the objectives
should be well-founded. First of all, the Protestant
mission schools must fulfill their function as a school
in educating students,l Only the best and most effective
educational methods should be used. The school should
strive to transmit knowledge of educational foundation
stones such as hisﬂory, literature, and science to the
student. This should bs dbne in a Well—balanced, life~
centered program that considers the spécific needs of the
pupil. There should be an integration of moral standards
into the curricula to the end ot forming good citizen-
ship.2 |

Second, and of equal importance, is the evan-
gelical emphasis of the schools. The Christian emphasis
is the ultimate end of all missionary education. The
schools should seek to win converts to the Christian
faith. Those students who profess Protestant faith
should be educated in the fundamentals of the faith in

L] - . . . 3
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order'that they might grow in grace. The program should
consider the.training of effective leaders in the indige-
nous church. The Panama Congress summarizes this in thelir
following conciusion:

"The purpose of the entire missionary enterprise is
to 'make disciples of all nations'--to raise up in
every nation a truly Christian people, nourished by all
the fellowships and institutions of & self-propagating
Christian civilization, and living in mutually helpful
relations with every other people. To this end schools
are an indispensable means.*

2. Model School

The Protestant schools are limited in their
resources as a rule. The work should therefore not be
spread over too large an area and thereby weaken the
strength of the Christian educational program. The work
should rather -be limited 1In scope and thus maintain a
model school of the very highest type 1n every way. This
is the conclusion that was reached at the Montevideo
Congress on Christian Work in Latin America.

"Every Evangelical institution, just because it is
a Christian school, should be as nearly as possible a
model school in its area, in equipment, methods, and
teaching staff. Some of our schools have measurably
approached this ideal and are the best schools avail-
able in their communities. In general, our schools
have done a great work and have won for themselves a
high place in the estimetion of the people. But in
many schools our missionary teachers are too often
untrained for their specific tasks and overburdened
with administrative details; and the buildings, equlip-
ment and grounds of the schools are inadequate. Ve

. - . . - e
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find that these deficiencies, wherever they exist,
are prejudicing our educational status and should be
removed through the provision of adequate resources."t
This model school should be adapted to the pab-
ticular soéial, psychological, economic, and cultural
needs of the people rather than patterning it entirely
after schools abroad. The schools should surpass the
best government schools in educational ideals and methods.
If this 1s true the state will tend to pattern its schools
after the model mission schools.2
This principle also applies in regard to svan-
gelical emphasis; It is better to have a small school
with all well-trained evangelical teachers than a large
one with half of the staff consisting of nominal Catholics
and non-professing nationals. It is better to sacrifice
scope than to sacrifice evangelical emphasis. A stirong

evangelical Christian emphasis is needed in the paganized

Christianity of Latin Amsrica.

5. A Comprehensive Program

The Protestant schools should present a com-
prehensive program providing for the whole personality.
Christ, in his ministering among men, provided for the
total personality. The schools should, for example, pro-
vide health and social programs as well as the traditional

. . . - . *
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educational subjects. Christ was himself concerned with
the health of the people as is seen by the many he healed.
He not only healed those that were sick, but he taught
ﬁhem mental attitudes and ways of 1life to enrich their
lives in a wholesome way. These same Christian attitudes
and ways of life must be taught in the schools. A study
of Christ's 1life will also reveal that he was very socia-
ble. He continually fellowshipped with the people. The
social‘program of the schools can be promoted through the
chapel services, dormitory fellowships and other group
activities carried on in a Christian spirit. This com-
prehensive program can best be built and carried out
around a permanent and competent staif of Christian

teachers who will aid in organizing it.

4, Cooperation

‘There is a great need for cooperation among the
Protestant mission schools if effective work is to be
done. This is the view expressed in the conclusion of
the report on education at the conference held at HMonte-
video. The conference has expressed it thus:

"The report seems to indicate that genuine coopera-
tion in education among missions is still too greatly
regstricted. Yet cooperation is the readl and almost the
only assurance of attaining the first-rate educational
results. Few, if any, missions can afford the expen-
diture really demanded by established educational
standards. BStill less, however, can they afford to
ignore these standards. The majority of investiga-
tors seem to see the folly of trying to develop secon-
dary and higher institutions on a denominational in-
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stead of a cooperative basis."?!

Many advantages may be had and many problems
can be overcome through cooperation. One of the greatest
advantages i1s found in the field of one of the largest.
problems of educational work, namely finances. Through
cooperation rather than competition the best schools can
be offered in Latin America in the name of Ghris£. It
would make available the possibilities of épecialists in
the various fields. Research could be done on some of the
educational problems facing the work in Latin America.
Cooperation would make possible the establishment of a
complete educationai sjstem from the primary on up through
the professional schools, and thereby overcome the problem
of sending the students from the evangelical schools into
the government schools to be discriminated against and to
lose: their faith through secular instruction by ungodly
men. This complete system‘could provide a thorough
Christian tfaining as would be needed by leaders in the
indigenous church. Only through such consecrated, Christian-
trained teachers can there be a strong evangelical em-
phasis. Cooperation would make possible the exchange of
Christian ideas and experience. Better Christian litera-
ture would be avallable if it were cooperatively made
avéilable. Through cooperation a united front could be

. - 3 . . -
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established which would strengthen the Christian testi-
mony and thereby be more respected by the Catholic and

state educatlonal systems.

5. Christian Textbooks
The>Bible is the chief textbook in the curricula

of the evangelical schools. This is as it should be if a
strong evangelical emphasis is to be maintained. The
students must become familiar with its general content
and learn to have a working knowledge of its truths.
From it they must learn of God's plan of salvation. When
the Bible becomes known, the prejudice thatiis held
against it in Latin Amsrica disappears. Rycroft writes
concerning this: ‘

"Many of the pupils as they come for the first time

into an Evangelical school are unfamiliar with the

Bible. It can be truly said that mission schools have

introduced the Bible into thousands of homes through

the children. Sometimes there is prejudice against

it, but often this soon meltseaway as the real con-

tents of the book are known."

The Bible must, howevér, be supplemented with

other good evangelical textbooks. There is a lack of
these written in Spanish and Portuguese. They must De
written from an orthodox view point, teaching Bible truths
effectively and including church history. The other
traditional educational subjects should also be written

. . . . » 3
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from a God-fearing point of view. They should be graded
and contain Latin American illustrations.. Mackay, in
his discussion of the educational report at the Montevideo
Congress, states:
"A series of suitaple textbooks is needed, graded from
the kindergarten to the university, alive, vital, with
Latin American illustrations, offering proplems to be
solved by the pupils. Their environment is mainly
atheistic or materialistic. Only through the best
type of Bible teaching can we give them a theis%&c
background for tneir thinking and their lives."
Evangelical textbooks can, therefore, be a great help in

maintaining an evangelical emphasis.

6.4Teachers

The teachers are the foundation stones of the
schools. They influenée the lives of the students by
their actions as well as their teachings. It 1s, there-
fore, very important in maintaining an evangelical em-
phasis that they be outstanding Christian personalities,
well-founded in the faith. It is impossible to have a
strong, united evangelical testimony if half of the
teachers of a school are:nominally Christian. If tnig
type of teacher is degired, .her must be trained in both
educational subjects and in the Christian faith. The
Montevideo Congress states in its élosing summary that
"there is no more important task to be considered than

2
the proper preparation of teachers.”  They must be

1. Montevideo Congress, Vol I, p. 328
2. Ibid., p. 156 ‘
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trained to bring forth all truth in the light of Christ

‘as the Way, the Truth, and the Life.

T. Christ-centered Curricula

The whole splirit of the school must be Christ-
centered. Both students and teachers must be/taught to
practice the power of prayer. This must be vitalized by
private Bible study and prayer as tnese are basic to the
Evangelical Movement. "Other foundation can no man lay

than that is laid, which is Jesus Christ."l
D. Sunmmary

Latin America offers its own particular environ-
ment in which evangelical schools must be established. A
practical attitude must‘be taken toward this environment
in order to maintain an evangelical emphasis. A coopera-
bive attitude must be taken toward the state rather than
one of antagonism and competition, and a favorable atti-
tude must be sought on the part of the state by presenting
an effective educational work and by training state leaders
who will act favorably toward the schools. The Catholic
Church with its perverted gospel must not be permitted to
lower the standards of the evaangelical schools. 1In view
of the low standards which exist in Latin America, a

strong Christian emphasis must be maintained. Much may

. . - . . -
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be learned from the Seventh-Day Adventists who have demon-
strated an effective method of rural work. The Protes-
tant rural work may also be carried out through agri-
cultural and vocational schools that present these sub-
jects in a Christian way.

A positive evangelical program is the best
assurance of a strong evangelical program. It must be
based upon lofty objectives that consider both the edu-
cational and the Christian elements. There should be no
sacril'ice of quality for quantity, but rather a model
school should be established that is superior in evefy
way. This school should cover the needs of the total
personality even as Christ d4id in his ministry. Coopera-
tion makes available the. best Protestant schools to be
oftrered to Latin America and presents a united front
which is stronger. The textbooks which are used should
be strongly evangelical, and the teachers should be
trained in both educational principles and the Christian
faitn, The final justification for evangelical schools

is that the curricula be Christ-centered in all things.
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CHAPTER IV
SUMMARY AND CONCLUSION

’ This study has been concerned with the problem
of maintaihing an evangelical emphasis in the Protestant
mission schools in Latin America. First a study was
made of the educational movement as it unfolded, beglinning
with the Spanish and Portuguese conquests and on down to
our present day. This was fo;lowed in the secocnd chapter
by a study of the Protestant educational work ;s it has
found 1ts place in the Latin American educational environ-
ment. The closing chapter offers some elements that will
help to maintain an evangelical emphasis in the mission
schools in the light of the Latin American environment and
the experience of Protestant mission schools.

The history of education in Latin America is a
determining factor in the present program of mission
schools. The present educational system was brought about
by past influences. There was no traditional educational
work carried on in Latin America previous to the conquests.
The conguistadores transplanted many of the educational
principles, such as dogmatic instruction controlled by
the Catholic-dominated monarchy, from Spain and Portugual
in an attempt to instruct and win converts to the Catholic
faith. These traditions introduced by the conquerors were

to a great extent carried over into the new republics as
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they were formed.

The educational work was early confronted with
cultural pfoblems. There was a great variety of racial
backgrounds which introduced the problem of carrying on
educational work in different languages. ZEducation was
not highly enough developed to do this, and so this added
to the Catholic policy of class distinction and resulted
in the neglect of the Indian. The sparseness of the
population in many sections of Latin America and the many
natural barriers such as rivers and mountains also made it
difficult to assemble sufticient children in rural areas
to have a school. Women occupied a low place, being con-
fined chiefly to the home and its duties, and thus were
not granted an education on the level with men.

The Catholic Church has probably exerted the
greatest influence upon education in Latin America. She
trained many of the state leaders who uged their pOsitioné
of influence to propagate the Catholic doctrines. This
was alded by a cloge state-church relationship in the
early days of the republics. Many laws were passed making
the Catholic religion the state religion taught in the
‘schools to the exclusion of all others. The Catholics
have also had their own parochial schools. In the beginning
they taught the Indians Catholic dogma, but soon they
decided it was best to keep the Indian in subjection

through ignorance and superstition. The schools hereafter
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taught only those of the upper classes Who went out into
the profegsions or became Catholic priests.

The state has taken over the greater part of
“the educational work since the forming of the republics.
In the beginning the schools ihcluded Catholic dogma, but
tnere has been a gradual movement towards secularization
and popularization of education. This movement varies
with the different republics, some prohiviting all religious
instruction in the schools, and others still offering the
Catholic religion.

The state schools are poorly organized and ad-
ministered. There 1s a central control that regulates
the educational policies of the state down to the detail
of appointing the teachers. The school system consists
of a six year primary course, a slx year secondary coursé,
and professional schools. There ére no schools that cor-
regpond witn the college level of the United States. Ths
schools lack unity because there are no dormitories or
Other provisgsions for soclal 1ife among the students. The
professorg simply take a few hours from their professions
to teach a class, and they do not act as a stabilizing
element among the students. The instruction is by lec-
ture rather than class participation.

BEducation at the present time is gtill largsly
controlled by past influences. In some of the countries

there is a close State-Church relationship. There isg
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central administration. Compulsory attendance laws go
unheeded because there are not sufficient facilities
to enforce them. There is, however, a reawakening to
the lmportance of education if Latin America is to play
her role among the nations of the world.

The second chapter deals with the influence and
present status of Protestant education in Latin America.
It was into this Latin American educational environment
that the Rev. James Thomgon first introduced the Protes-
tant schools patterned after the Lancasterian systen.
These early schoois soon disappeared, however, and there
was no active work until the reawakening of interest in
Latin America in the last quarter of the nineteenth cen-
tury. Thnis later movement estaplished all types oI schools
from the kindergarten %o the theological seminary.

Even though the Protestant work was limited by
a late beginning and by its resources, 1t was a great
influence upon education. It aided in training a high
type of state leader who was concerned with his civie
responsibility. The Protestant schools ploneered in edu-
cation for women and were the Tirst to establish coedu-
cational schoolg. They, unlike the Catholles, were also
concerned ‘with the lower classes, believing that education
was a venicle for conveying the Christian Gospel to all
people. The greatest contribution that the Protestant

schools made, however, was in the integration of moral
s S
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and spiritaal glements into the educational program.

Today the Protestant schools are scattered
over all Létin America. In the past much of the work had
been done in the urban areas, but there is a movement
towards the neglected rural greas. All of the major and
many of the minor Protestant denominations have schools
in Latin America.

A moral and religious training program has been
carried on in connection with the schools. There is,
however, much diversity among the various schools as:ito
objectives and the type of religious instruction. Most
of the schools do have the Bible as the main textbook,
but beyohd this there are many differen§ texts used. The
class-room work in reiigious training is supplemented by
chapel services and other activities, such as prayer-
meetings, special religious services, and private devotions.
The teaching staff is composed of approximately 50 per
cent non-evangelical teachers.

It is in the light of this Latin American educa-
tional environment and the past work of Protestant mission
schools that elements are presented to the end that there
will be a stronger evangelical emphasis in the schoolss
The suggestions are offered in relation to the environ-
ment and to the program of the schools. The greatest
need is a strong, posifive program that is Christ-cen-

tered. This type of program alone can accomplish the work
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in the light of the many problems.

The foilowing conclusions are a synthesis of
the elemenﬁs that will help to maintain an evangelical
emphasis in Protestant mission schools in Latin America:

A. A practical attitude should be taken toward the
existing Latin American environment.

‘1. The schools should seek to cooperate with
the existing educational program insofar as 1t is possible
without weakening the evangelical emphasis. The favor of
the state should be sought by contributing to the educational
needs of the rspublics and by training state leaders who
will act favorably toward the Proftestant work.

2. The best way to combat the perverted picture
of the Gospel that the Catholic Church has established is
to present a strong Protestant program centered in the
Christ bf the Gospels.

3. The Seventh-Day Adventists have demonstrated
an effective way éf working in the rural areas. By re-
lating the schools to the community they have bsen able
to influence the thoughts and actions of the whole conm-
munity. This opens up possibilities for an evangelicalk
influence.

4, The rural areas afford a great opportunity
to estaplish agricultural and vocational schools ol a
strong Christian character.

3. A positive evangelical program is the best
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assurance of a strong evangellical emphasis.

.l. The objectives must consider both the edu-
cational and the Christian elements of the school. The
schodls must seek to train fulture evangelical leaders in
the indigenous church.

7 2. The schools should nbt sacrifice quality,
either in an educational or evangelical sense, in an at-
tempt to cover a greater scope. A model school should
rather be established with a strong evangelical emphasis.

3. The school program should be comprehensive,
dealing with the whole personality even as Christ did in
his ministry. -

4. There is need for cooperation in order that
the very best may be avallable in accomplishing the
evangelical program.

5. The textbooks on religion must be written
from an orthodox point of view. Even the tradiﬁional
sﬁbjects should be written in the light of Christian

truth.

/

6. The teachers:are the backbone of the evan-
gelical program, and they must be educated in Christian
doctrine as well as in educational principles.

T. The ultimate solution to an evangelical
emphasis in the program of Protestant schools must be

found in a Christ-centered curriculunm.
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