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THE USE OF NATURE STORIES 

IN THE CHRISTIAN 1~RTURE OF PRIM&~Y CHILDREN 

INTRODUCTION 

A. The Problem 

1. The Problem Stated and Justified 

In observing the children's literature 

field in nature subjects, two aims of nature stories 

may be discovered. Some nature stories emphasize 

scientific knowledge, while others emphasize moral and 

spiritual values. Worth was seen in the use of high 

quality nature stories for the C~~istian nurture of 

primary children. A need for the type of nature story 

which combines scientific knowledge with moral and 

spiritual values was noted. 

In order to e-stablish the contribution of 

such a story toward a more effective Christian nurture of 

primary children, three steps felt to be necessary. 

One, the establisbment of the -vrorth of nature stories in 

Christian nurture. ~~o, the further investigation of the 

entire literature field in nature subjects for primary 

children. And three, the exploration of possibilities 

for the use of scientifically accurate nature stories to 

teach moral and spiritual values.-
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2. The Problem Delimited 

Nurture implies growth. It implies progress 

toward a goal. It implies a subject, as there can be 

no growth without a subject capable of growth. Christian 

nurture will be here considered as the guided growth 

of a child in fulfillment of God 1 s purposes for his 

life. 

In the usual sense, primary children are 

children between the ages of six and eight and/or in 

grades one to three in the public school system. In 

the first chapter this 1.vill be the meaning of' the 

term primary children. In the second and third chapters, 

the term pl"imary children v-lill be narrowed in meaning 

to refer to children v-.rho are seven years old and/or 

in the second grade in school. The purpose of this 

particularization is so that ·a more specific evaluation 

of certain nature stories may be made, using the 

opinions and reactions of the second grade Church 

School class at The Brick Presbyterian Church in 

New York as a control in selection and use. 

The nature stories here considered will be 

short stories containing a two or three sentence 

beginning, a climax. follol-Jing a step by step develop­

ment of a plot, and a brief conclusion. The subject 
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matter of the stories Hill be facts concerning the nat­

ural Horld in which children live. 

B. The Method of Procedure 

The discussion in Chapter I will include 

a discussion of the Christian nurture oft he primary 

child. Underlying philosophy as well as content will 

be presented. With the content or nurture as a basis, 

the needs of the primary child which are met through 

Christian nurture will be stated. The chapter vJill 

then focus on the potential values of nature stories 

as a med~um of uniting needs and content in the nurture 

process. 

Chapter II will be concerned with an exam­

ination of existing nature stories presented for use 

with primary chilo~en. Stories emphasizing scientific 

l~owledge and stories emphasizing moral and spiritual 

values 1-vill be separately considered. Standards of 

evaluation will be set, and representative stories of 

both types Hill be evaluated and compared. 

The final chapter will contain suggested 

uses of both types of stories. The stories used in this 

chapter will be those judged superior on the basis of 

the standards extablished in Chapter II. The stories 

used and the methods by 1-.rhicb they are presented will 



-x-

be dete~ined in each case by the purpose for which the 

story is suited by virtue of its type and emphasis. 

c. The Sources of Data 

1. The Primary Sources 

Material for the ~orri ting oft his thesis 

will be gathered from two sources. Of primary impor­

tance will be the collections and single-story books 

containing stories Hhich vrill be surveyed. Of great 

importance to the evaluation of thestories will be the 

authors from v1hose vJri tings the stan.dard of evaluation 

is established. 

2. The Secondary Sources 

In order to properly evaluate the nature 

stories and outline suggested uses for them, an . 

underst~~ding of the contribution made by the nature 

story to the child's Christian nurture is necessary. 

This study, vJhich Hill be presented in Chapter I, t-rill 

be based upon the vJri tings of authorities in the fields 

of child psychology, Christian education, and the use 

of stories with children. 
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CHAPTER I 

THE CONTRIBUTION OF NATURE STORIES 

TO 

CHIUSTIAN NURTURE 

A. Introduction 

l•'Iargaret Eggleston has given the following 

evaluation of the use of stories in the Christi~~ 

education of children: 

Stories are the very language of the child - the 
one great and beautiful way in Hhich he comes to 
find himself and his ideals. They come to him as 
recreation and a pleasure, but he feeds on them, 
he grows through them, he longs for them ••• The 
story is one of our greatest assets, f£r it is 
God 1 s own way of building a character. 

This chapter will attempt to validate the 

use of nature stories as a means of Christian nurture. 

In order to do this, the first step will be to consider 

the Christian nurture of primary children from the 

standpoint of purpose and content, and then to discover 

the needs of the primary child which must be met in 

Christian education. Following this discussion, the 

value of nature, the value of the story, and thus the 

value of the nature story as a tool of Christian 

• • • • • • 

1. Margaret ·ti. Eggleston: The Use of the Story in 
Religious Education, p. 21. 
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nurture at the primary level will be established. 

B. The Christian Nurture of the Primary Child 

1. The Underlying Philosophy of Christian Nurture 

Can religious faith be taught? The answer 

to this question is one on which Christian nurture 

either stands or falls. Faith cannot be passed on, 

ready made, to someone else, but it can be shared with 

others.1 This fact makes possible the effort of adult 

Christians to nurture their children into mature, 

Christ-like living. 

a. The Process of Nurture 

Faith can be shared in several ways. It 

can be expressed in words. Words of creeds, statements 

of belief, and explanations are all examples of 

attempts to share and to continue faith. Faith can 

also be shared through sharing ceremonial expressions 

and sacraments. In this spirit, worship, baptismal, 

and communion services are a means of sharing faith. 

Perhaps the most effective means of sharing, for both 

the adult and the child, is the expression of one's 

faith through his life.2 This expression, and the 

• • • • • • 

1. Mar-y· Alice Jones: Guiding Children in Christian 
Growth, P• 15. 

2. Ibid., p. 15-17. 
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resultant transmission of faith through living it, is 

the idea behind Horace Bushnell's thesis nThat the 

child is to grow up a Christian, and never know himself 

as being otherwise. 111 Unless the child is surrounded 

by those who are truly living their faith in Christ, 

this type of nurture is impossible. 

b. The Dangers in Nurture 

There are dangers involved in the nurture 

of the child, just as there would be dangers involved 

in the propagation of any truth. An expression of 

faith by creeds may become meaningless crutches to 

the child. Explanation may not even touch the child 

because it fails to enter his life.2 The child may 

not understand; he may have insufficient motivat~on 

to act on the explanation; he may forget; there may 

have been a lack of technique in the explanation; and 

primarily, there may have been no vital connection 

with the child's life.3 

c. Methods of Nurture 

Christian education has profited greatly 

by the findings of educators concerning methods of 

• • • • • • 

1. Horace Bushnell: Christian Nurture, p. 4· 
2. Jones, loc. cit. 
3. Alberta Munkres: Primary Method in the Church 

School, p. 131. 
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learning. Adherence to learning laws and to experience 

as a means of teaching has enriched the process of 

sharing faith. 

(1) Laws of Learning 

Ethel Smither in her book, Teaching 

Primaries in the Church School, takes special note of 

the laws of learning in relation to C~~istian nurture. 1 

One of the most important of these laws is the law of 

readiness. A child cannot learn in a living way if he 

is not ready to understand the material. Both teacher-

made readiness and the child's maturity level are 

involved. The law of effect, stating that each action 

is followed by an effect, is another important law of 

learning. An implication of this law is that the child 

should not be protected from annoyance resulting from 

wrong action, but should learn to face the results of 

his deeds. Associated learnings are also to be 

recognized. The child not only learns the direct material 

taught, but also learns ways of feeling about what is 

taught. Finally, there is the law of exercise. Child­

ren learn what they practice, whether the practice in-

volves facts, ideas, or attitudes. 

• • • • • • 

1. Ethel Smither: Teaching Primaries in the Church 
School, pp. 66-79. 
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Even in a child's refusal to learn, he is learning 

poor attitudes. 

(2) Experience in Nurture 

These lav-1s have many implications for the 

child's experience of learning. ~Then a pupil is 

interested in, and ready to learn, a particular thing, 

to do so is easy. A child tends to repeat those actions 

or learnings which result in satisfaction and dis-

continue those practices which result in disatisfaction. 

The more he does a particular thing, the more likely he 

will be to continue doing it in that way.-1 It is of 

primary importance, then, that the teacher be mature 

in her own .faith and able effectively to share it with 

the child, and that she be able to guide the child into 

an expression of his own faith. 

The conversational method is one of the 

best for teacP~ng children if the conversation is a 

real sharing experience for both teacher and child. 

~nis method can be even more effective if it is 

accomplished in ter.ms of the child's life and with 

his active participation.2 A story relevant to the 

child 1 s experience and needs can be a means of his 

• • • • • • 
1. Irene Smith Caldwell: Our Concern is Children, 

PP• 95-97. 
2. Ibid., P• 101. 
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vicariously entering into others' experience and 

growing along with them. 

2. The Content of Nurture 

The child needs more than method if he is 

to gro-vr and mature in his faith. He must have 

adequate content along with the method. Christian 

nurture is concerned not only with method, therefore, 

but also with content. ~ihat spiritual lrnowledge 

should the primary child have by the time he finisheS. 

his eighth year? The answer to this question is 

determined to a great extent by the child's needs and 

capabilities, but there is also a necessity for a norm 

by 'tvhich the teacher ca..Yl guide herself. The primary 

child, generally speaking, is capable· of grasping 

certain understru1dings about God, the Bible, his 

relationship to God, the church, and his own personal 

responsibilities. These understandings are the 

frmaework upon which the content of nurture is built. 

a. Understandings of God 

Before God can become real to the child 

he must share experiences of God. He can kno-vr God 

as Creator of the universe, and as his Creator. These 

concepts are built through experiences i.vhich associate 

God Hi th such qualities. 
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(1) The Father 

The primary child knows God as the Creator, 

and he is curious about implications of this fact. He 

wants to know how God made him, how God can be in differ­

ent places at different times, and why there is so 

much ~tnhappiness in the world if God is in charge. He 

needs to observe seasons, growing things, animals, and 

babies in order to gain an understanding of God's work 

through lavls. He can be taught that misery in the 

world is often caused by man's will rather than because 

of God's lack of care.l 

(2) Jesus 

A concept of Jesus as God's helper is 

easily established with the primary child. Jesus can 

be understood as a person of unsurpassed goodness and 

kindness. Stories of Jesus' birth, childhood, and 

His deeds of love and kindness are especially meaningful 

to the child.2 The primary child can understand Jesus 

as God's Son, and the One who helps him know what God 

is like. He should have a growing desire and ability 

to pattern his life after Jesus' life and apply Jesus' 

• • • • • • 
1. Jones, op. cit., P• 18. 
2. }huikres, op. cit., p. 20. 
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standards to his ovm conduct.l Stories of how Jesus 

changed persons will be meaningful to the child. 

Knowing Jesus as Saviour is also possible for the 

primary child. He can understand that God helped man 

by sending Jesus to show him what is good. The 

cru.cif'ixion can be taught as an example of' Jesus' not 

compromising with evil.2 

{3) The Holy Spirit 

The Holy Spirit can be known to the child 

as the Spirit of God in his life to help him do what 

is good. At primary level, the Holy Spirit is a 

Person whose name is used in conversation, but who is 

not taught to the child in a doctrinal sense.3 

b. Understandings of the Bible 

Incidents from the experience of' others 

help make God real to the child as he can vicariously 

experience the presence of God. Bible stories are of' 

great value in giving the child these underst~~dings. 

The Bible should be known to him as the book through 

which God tells him how to live. It seems destined to 

keep a primary place in the subject matter of the 

• • • • • • 

1. Cf'. Caldwell, op. cit., pp. 13 & 75. 
Smither, op• cit., P• 28. 

2~ Jones, op. cit., pp. 24-26. 
3. Ibid., p. 27. 
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child 1 s Christian education, because it is material 

most helpful in relating experience to God's purposes.l 

c. Understandings of Relationships to God 

Another aspect of Christian nurture for the 

primary child is l:"t..is understanding of his relationships 

to God. The three predom:i.ml.ant areas of relationships 

are sin, love, and t..rorship. 

(1) Sin 

I'iuch can be done to help the child know 

about sin. He can relate goodness and rightness to the 

will of God, and badness and wrongness to a denial of 

the will of God. He can understand that refusing to 

do the will of God is sin. As he matures, he will 

grow in his discernment of what sin is.2 

{2} Love 

The child gains confidence in God as he 

feels a sense of companionship and fellowship in working 

with God. This confidence is linked with a knowledge 

of God's love, and a sense of God's care and goodness 

in his experience. 

( 3) \vorship 

One of the most meaningful experiences for 

• • • • • • 

1. Cf. Caldwell, op. cit., P• 13. 
Jones, op. cit., p. 27. 
Smither, op. cit., p. 30. 

2. Jones, op. cit., P• 30. 
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the child's awareness of his relationship to God is 

through worship. Scripture, poems, stories, and hymns 

which help the child express his thoughts are used in 

worship. Prayer is a reality to the child, but is limited 

largely to specific times and places. Prayer should be 

used in worship as the child's expression to God. More 

and more he should pray in his own v-rords. All concepts 

used in vrorship for the child should be on a C:b-ristian 

level and at the same time be meaningful to the child.l 

d. Understandings of the Church 

Through worship, work, and play with others 

the child should realize that all who love God are 

members of His family. 

(1) Missions 

This realization of a family relationship 

should foster a care and interest in others on which 

a missionary education can be based. Through personal 

contacts 1r1i th peopJ.e of other backgrounds, and through 

knovTledge of their customs, the beginning of a growing 

concern for others can be implemented.2 

• • • • • • 

1~ Oaldvmll, · op. cit., pp 142-147 • 
2. cr. Ibid., p. 75. 

Smither, op. cit., P• l.j.2. 
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(2) The Local Church 

The church to the child is a place of 

worship. It is a fellowship in which he learns to 

belong. He grovJs in his response to the beauty of the 

church, and also his responsibility to the church. As 

he grows older, he vli 11 begin to see the church as being 

beyond his local place of worship and including all 

people all over the -vmrld vJho love God and want to do 

His will. 1 

e. Understandings of Personal Responsibilities 

A final area of increasing understandings 

is the area of personal responsibilities. The child 

should increase in his ability to share work, possessions, 

and attention with others.2 He should grow in a Christian 

control of conduct. Such areas as truth-telling, obedi-

ence, and consideration for others are real places of 

problems in Christian control.3 

f. Summ.ary 

As the child seeks to make his living 

conform to a Christ-like life, he uses all of his 

gained understandings about God, Jesus, the Holy Spirit, 

• • • • • • 

1. Cf. Caldwell, loc. cit. 
Swither, op. cit., P• 37. 

2. Caldwell, loc. cit. 
3. Smither, op. cit., p. 5o. 
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the Bible, his relationships to God, the church, and 

his personal responsibilities. In this way the content 

of his Christian nurture is made a part of his experience, 

is augmented with increased understandings, and is 

within his living to aid him in increased Christ-likness. 

C~ The Needs of the Primary Child to be Met in Christian 

Nurture 

1. Needs in Relation to Characteristics 

Each child has r~s own characteristics and 

his own rate of growth. Because of this growth variance, 

expectations of him are not set on the basis of an 

overall average achivement. There are, however, general 

characteristics possessed by most primary children. It 

is from these characteristics and the balance within 

the individual child that his personal needs grow. 

Each child needs to be helped to make maximum use of 

his own total capacity in fulfillment of God 1 s purposes 

for him. vfuile his understanding of God's purposes 

depends on more than the satisfaction of physical 

needs, the child's thinking and purposing cannot be 

separated from his physical body. For this reason, 

the needs of the child as a whole should be considered 
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as relative to his Christian nurture.l 

2. Specific Needs of the Primary Child 

a. Security 

For the primary child, home is no longer 

the only center of interest. Something else demands 

his attention more and more.2 He is growing from 

dependence to independence. And yet, this independence 

does not exclude him fro~ the need and desire for adult 

approval. He is anxious to do well.3 One of the 

primary child's needs, therefore, is the_ need for 

security. He needs to feel that life is steady, consis­

tent, and has meaning for him as an individual.4 

b. Acceptance 

The primary child grows socially in these 

years. He cooperates and shares with others more 

easily. He develops interests in group play and enjoys 

competition.5 He plays with both boys and girls at 

this age, but divergent interests become more marked. 

He is beginning to move from dependence on the approval 

of adults to dependence on the approval of his peers. 

• • • • • • 

1. Cf. Jones, op. cit., PP• 9-13. 
Munkres, op. cit., p. 22. 

2. Caldwell; op. cit., P• 71. 
3. Gladys G. Jenkins: These Are Your Children, p. 292 
4· Caldwell, op. cit., p. 43. 
5. Ibid., p. 34. 
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Friends are necessary to the child, and by the end of 

his primary years he should have a best friend.l 

Experiences of joining in worship with his friends are 

needed. The child needs to feel an av-rareness of God 

and satisfaction in speaking to Iftm.2 He needs 

acceptance at his own level of development, with under­

standing of his nature and interests.3 

c. Guidance 

Many new eA~eriences are coming to the 

primary child which cause excitement. He is able to 

live in a larger world, making more of his decisions, 

under new authority, and learning new skills, all of 

which demand rapid adjustment and greater self control. 

He is capable of taking more responsibility, but still 

needs adult supervision. There must be the right 

combination of independence and encouraging moral 

support.4 Contacts with helpful adults who give him 

praise, warmth, and patience, ~d an exrunple of living 

will help the child channel his interests and 

• • • • • • 

1. Jenkins, loc. cit. 
2. Cf. Lewis, op. cit., P• 14. 

Munkres, op. cit., p. 20. 
3~ Ibid. 
4-• Cf. Caldwell, op. cit., P• 72. 

Jenkins, loc. cit. 
Smither, op. cit., p. 17. 
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enthusiasms.l He needs wise guidance. 

d. Concrete Learning 

Concrete learning situations and active, 

direct participation in them are other needs of the 

primary child. He is eager and curious and wants to 

learn. Persons, play, and pets are major among his 

interests. Stories - fairy tales, myths, nature stories, 

true stories, adventure stories - comics, radio, movies, 

and television are especially appealing to him.2 His 

interest in stories is partly due to his vivid imagin­

ation. The 1-vhole world is endowed with life. The 

inanimate talks, other things of nature grow lonely 

without children and the universe laughs and plays 

with him. And yet, due to his developing reasoning 

power, the real grows more distinct from the imaginary. 

There is a difference between right and wrong, true 

and false, according to the experience he has had. 

His developing reason leads to 111-rhy11 and 11how 11 questions 

which demand reasonable answers. Symbolism is far 

from his understanding ability, and he needs to see as 

well as hear the ansvrers to his questions.3 

• • • • • • 

1. Lewis, op. cit., p. 17. 
2. cr. Jenkins, loc. cit. 

Smither, op. cit., p. 14. 
3. cr. Caldwell, op. cit., PP• 33-35. 

Munkres, op. cit., pp. 17-18. 
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Interpretation of truth in his life situa­

tions makes learning meaningful to the child. He 

learns the right and wrong ways to act as he tackles 

specific problems.l Freedom to ask questions and find 

satisfactory answers is important, whether in rela.:tion 

to factual knowledge or to problems of Christian living.2 

e. Activity 

"Active" and "activity" are key words to 

the characteristics of the primary child. Much 

activity means that he tires easily and has a short 

11 sit stilltt period. His attention span is short, but 

increasing. Activity is more interesting to him than 

result. He has keen senses - seeing, hearing, touching, 

tasting, and smelling - and likes to use them by doing 

things. Activity requiring the use of his large 

muscles is easier for him, but his coordination of 

small muscles is rapidly improving.3 

Ample opportunity for activity of many 

kinds iB needed. The child learns best through active 

participation, and he needs this type of participation. 

• • • • • • 

1. Caldwell, op. cit., P• 44· 
2. Lewis, op. cit., p. 14• 
3. Cf. Cald:t-vell, op. cit., p. 33. 

Jenkins, loc. cit. 
Munkres, op. cit., p. 16. 
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All kinds of activity, the physical and also the 

creative listening, are needed in his learning 

situations.1 

f. Responsibility 

The primary child makes much of fairness. 

He demands his mm turn and own rights. At the same 

time, he is able to evaluate himself better as his 

ability and accuracy are increasing. He has a growrung 

understanding of the use of time and money. He mru{es 

numerous decisions on his own. Because of increased 

ability, he needs some responsibilities. These should 

be without pressure and rigid standards, and the 

decisions required should not be extensive in their 

. implications.2 Increasing responsibility brings a 

working with others for 1..rorth while ends. The process 

of discovering needs together and finding solutions 

together will help the child take his responsibility. 

He needs a sense of sharing in God's work, a sense of 

responsibility in helping God fulfill His pupposes.3 

• • • • • • 

1. Cf. Caldwell, loc. cit. 
Jenkins, loc. cit. 

2. Cf. Caldwell, op. cit., p. 71. 
Jenkins, loc. cit. 

3. LevJ"is, op. cit., P• 15-16. 



-18-

D. Potential Values in Nature Stories as a ~~dium of 

Christian Nurture 

1. The Story in Christian Nurture 

It has been seen in the previous material 

that explanation, the sharing of ceremonial expressions, 

and living are ways of sharing faith. 1 It has also 

been seen that the conversational method can be one 

of the most effective means of teaching a child. 2 

The story is another method of guiding children in 

Christian growth. There is a place for the story in 

all three of the above ways of sharing faith. An 

effectively written and told story is a valuable aspect 

of the conversational method of teaching. As Lewis 

says, 

Stories cannot be a substitute for the children's 
ovm thinking and decision, but they have great 
value in helping the children to think more clearly 
and to reach wiser decisions.3 

a. The Purpose of Stories 

There are many purposes for "tvhich a story 

can be used effectively to further the Christian nurture 

of the child. It can be told in order to suggest a 

• • • • • • 

1. Ante, p.2. 
2. Ibid., p.3. 
3. Lewis, op. cit., p. 71. 
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solution to a class problem. A story can be used to 

introduce problems and relate desired attitudes and 

purposes to them. Children learn to meet their o1~ 

problems and solve them when they see themselves 

through the eyes of others and identify themselves 

v-ri th the experiences of others. The story which presents 

a problem and its solution is ~ excellent means by 

which to enable the child to do this.l 

Guiding sympathetic friendliness toward 

other races and classes can be accomplished through a 

story. A story can cause motivation for a project or 

enterprise through a theme involving worship or 

purposeful action. The religious interpretation of 

nature, and other religious principles can be made 

clear through a story. 2 Underlying all other purposes, 

however, is the purpose of giving joy and happiness 

that vrill be lasting.3 

b. The Value of Stories 

The story, however, will be transferred to 

• • • • • • 

1. Caldwell, op. cit., p. 102. 
2. Cf. Jeanette P. Brovm: The Story Teller in Religious 

Education, p. 7. 
Katherine D. Cather: Religious Education Through 
Story Telling, Ch. II. 
Lewis, loc. vit. 
Smither, op. cit., p. 1L~5. 

3. Margaret Eggleston: The Use of the Story in Religious 
Education, p. 18. 
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the child's life only in the extent to which the 

elements in the story are familiar and relevant to 

the child's need.l A story will influence a child's 

life if he is so deeply impressed that he will act on 

the insight received. Herein lies the value of stories 

in Christian nurture. 2 

It has been said that the story is only 

valuable to the child in Christian nurture as it 

meets his need in familiar and releva...nt manner. The 

child has many needs. Some of these are specific to 

a certain child because of his individual personality 

and environment. As indicated above, l other needs 

are general and characteristic of primary children as 

a group. In order for the story to be truly valuable 

in Christian nurture, it must meet first of all these 

general needs, and then the more specific needs. 

(1) Security 

The need for security is met through the 

story. As the child identifies himself with the 

characters, he finds himself in the company of others 

who feel as he does. The consistency and supremacy 

• • • • • • 

1. Jones, op. cit., p. 89. 
2. Ilse Forest: Child Life and Religion, p. 64. 
3. Ante, p. 12. 
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of God and the friendsP~p of Jesus can be realized in 

this way. Thus the child can feel a sense of emotional 

and spiritual security, at least for the duration of 

the story and probably more permanently.l 

(2) Acceptance 

Through the story the child can find a 

sense of acceptance. His need to love and to be loved 

can be met as he recognizes and learns to lcnow God's 

love. He can learn to extend his own self respect and 

self love to a love and respect for others.2 

(3) Guidance 

The value of a story for guidance has been 

discussed indirectly. In many ways a story is used 

basically for guidance no matter what other need has 

precipitated its use. This, too, fills a need of the 

primary child. As the child identifies himself with 

God and with fine characters, he discovers new 

capacities and new sources in himself for fineness. 

He gains insight into living as he lives with the 

story. His experience is widened, and he can see the 

• • • • • • 

1. Mary H. Arbuthnot: Children and Books, P• 2. 
2. Ibid., P• 4· 
3· Ibid, p. xi-
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cause and effect of behavior.l 

(4) Concrete Learning 

In addition, the need for concrete learning 

can be met through the use of the story. A child's 

interests in people, the world around him, and his own 

life may be increased, while his need for aesthetic 

satisfaction is met. Feelings are channels for learning, 

and stories involve emotion. Ho'toJ" he should feel about 

people, how he should treat others, and how he should 

meet situations can be concretely shown the child in 

a story. 2 Well chosen stories for the purpose of Christian 

ethics may produce truth telling, generosity, honorable 

behavior, and other such qualities in the child. Such 

stories can give the child the atmosphere ~~d the mems 

for fuller, richer living.3 

(5) Activity 

A story also provides a liberation for the 

child from the pressure of routines and adult rules. 

He finds energy and zest for life in a story. He finds 

reasons for laughter. Although the story demands 

• • • • • • 

1. Ibid., p. x±: .. 
2. Ibid., P• 9. 
3. Cf. Brown, op. cit., P• 34· 

Forest, op. cit., P• 64. 
Lewis, op. cit., p. 71. 
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quiet listening, there is activity within as the child 

becomes absorbed in the action of the story.l 

(6) Responsibility 

Finally, the story can fulfil the child's 

need for a sense of responsibility. It can motivate 

him for a project or enterprise even though the 

motivation is not the primary aim of the story. He 

can feel a responsibility to God, to others, and to 

himself to do something worthy.2 The right type of 

story, more than any other single factor, may create 

a desire within the child to give, do, and serve.3 

2. Nature Study in Christian Nurture 

a. The Purpose of Nature Study 

Experience with nature is never outgrown. 

As one grows older his experience can grow deeper and 

wider with the years. An early concept of nature as 

orderly, consistent, unified, and the result of God's 

desire is a basis for a later philosophy. The 

combination of intelligence and childlikeness which 

the primary child possesses offers a great opportunity 

for giving him a realization of nature as a whole, as 

well as an appreciation for its parts.4 

• • • • • • 

1~ Arbuthnot, op. cit., p. 7• 
2~ Ibid., p. 6. 
3. Clara B. Blashfield: Worship Training for Primary 

Children, P• 137. 
4. Bertha Stevens: How Miracles Abound, p. 4• 
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b. Values Derived ~rom Nature Study 

The study o~ nature can give a cP~ld real 

experiences in nurture content. Knowledge and under­

standing in all areas o~ content can be increased 

through nature study. 

(1) Understandings o~ God 

A child can be told that God is the Creator 

o~ the universe, but if he can touch God's creation 

and understand something o~ the vTonder of its composi­

tion, he knows v.rhat God is like by experiencing His 

work. }fuch keener perception of the meaning of ~ollowing 

Jesus is possible for the child if he observes and 

understru~ds the nature wl~ch Jesus used in His teaching. 

Jesus loved nature, and the child can knmv Jesus better 

if he grows to love the same things. 

(2) Understandings of the Bible 

In studying nature through use of the Bible 

the child grmvs in appreciation and knowledge of both 

the Bible and the vrorld about him. Because the Bible 

is the primary source book for Christian living, 

because it is trustworthy, and because it is a revelation 

of God, its use in nature study for Christian nurture 

is of highest value. 

{3) Understandings of Relationships to God 

There is great value in nature study used 
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to increase the child's relationship to God. Little 

common things are full of pos·sibili ties for bringing 

him face to face t-Ti th God. A snowflake, trees, flowers, 

the silk worm, all bring to the child an awareness of 

God 1 s planning, care, and love for His creation. 

\vonders of stars, the moon, and the night can bring 

Honder and worship of their :Ha..'ker to the child.l 

(4) Understandings of Personal Responsibilities 

Through nature study, the chi 1 d can 

acquire a sense of responsibility and care for others. 

The care of a pet is a valuable experience in thought-

fulness and dependability. A study of the source of 

food is often the beginning of a sense of responsibility 

to"(.-rard those who don't have the kfund of food to -vrhich 

they are entitled. A sense of God's care for others 

as expressed in His creation can give the child 

specific guidance in his living to accomplish God's 

purposes. 

It has been said that a complete nature 

program includes such things as intellfugent Hondering, 

exploring, imagining, comradeship, sharing, and a 

• • • • • • 

1. Alexan.der Hyers: Teaching Religion Creatively, pp. 

163-166. 



-26-

spirit of play. 1 ~~s content would fulfill most of 

the needs of the child. No study of nature, hotvever, 

is complete without recognition of and increased 

acquaintance with God, who has revealed Himself even 

to a cbild by His creative work. 

3. ~<1e Nature Story in Christian Nurture 

The values of the story in Christian 

nurture have been seen to depend on the relevance of 

the story's content to the child's experience. vfrdle 

the technique of story telling is valuable in meeting 

the needs of primary children in general, the technique 

must be applied to meaningful material. 

The content of a story is the determinant 

factor in its meaning to the child. In Christian 

nurture the ultimate aim of a story would be to help 

the child find an increasing, living knowledge of God 

and God's purposes for him. This knowledge is actually 

a grOlving Christ-likeness. The teacher is faced with 

the problem of making the story content of enough 

value to the child that he -vrill tal~e its message and 

incorporate it into his daily living. It has been 

seen that nature study is of great value in making 

• • • • • • 

1. Stevens, loc. cit. 
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God known and relevant to the child. Therefore, by 

using the story method and the nature content, the 

teacher is equipped with exceptional teaching material. 

As source material she has the great wealth of nature 

references in the Bible. She has the findings of 

modern science from ivhich to draH. She has subject 

material which the child can touch and see as well as 

feel. And she has a method which appeals to and affects 

all children. 

E. St.unmary 

The nature story has been shown to be an 

effective method of Christian nurture because of two 

qualities - the content of the story, and the method 

in Hhich the content is presented. 

For the primary child, Christian nurture 

involves a great &~ount of transmission of faith from 

adults. It was seen that this process of transmission 

is most effectively accomplished through the expression 

of faith through living. After consideration of laws 

of learning and their implications in the process of 

nurture, it 1-vas seen that the. conversational method, 

if it is a real sharing experience, is one of the best 

methods of transmission. It was then proposed that a 
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story which is relevant to the child's experience and 

needs can be a means of his nurture. 

In order to further substantiate the worth 

of the nature story as a means of Christian nurture, 

consideration was given to the content of Christian 

nurture, and to the needs of the primary child which 

are met in Christian nurture. 

The value of the story as a medtum of 

Cp_ristian nurture was then discovered in light of the 

needs of the child which are met by a story. Security, 

acceptance, guidance, concrete learning, activity, and 

responsibility were shoviTl to be qualities derived from 

the story. 

The value of nature study in Christian 

nurture was then investigated. It was found that 

nature study contributes to all of the previously 

stated areas of nurture content. From nature study 

the primary child is able to gain in understandings of 

God, the Bible, relationships to God, and personal 

responsibilities. 

Thus, because of a method 'tvhich involves 

the life of the child, a.t.J.d because of content tv-hich 

increases the spiritual growth of the child, the use 

of the nature story in the Christian nurture of 

primary children was seen to be of great value. 
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CHAPTER II 

THE EXA}1INATION .4ND EVALUATION 

OF 

SELECTED NATURE STORIES 

A. Introduction 

The subject matter contained in this chapter 

vrill be divided into three primary sections. The 

available nature stories for primary children Ifill be 

briefly surveyed in the first section. This survey 

will include sources for stories, a consideration of 

types of stories, a discussion of different subjects 

of nature considered in nature stories for primary 

children, and finally, observations of controlling 

purposes of nature stories. 

In the second section a standard of 

evaluation will be determined through the adaption 

of criteria used in the selection of books and stories 

for primary children. The criteria will be established 

from standards given in Christian education materials 

and from standards given in public education materials. 

The criteria for evaluation will be stated from the 

standpoint of general bases on 'tvhich books and stories 

are chosen, and also from the st&idpoint of specific 

standards which should be met by individual stories. 

-30-
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After having established a standard of 

evaluation, this standard will be applied to selected 

nature stories from the fields of Christian and general 

education. This standard will be considered also in the 

selection of the representative stories. The final 

conclusions, therefore, will be made on the basis of 

an examination of selected high quality stories. 

A. A Survey of the Field of Nature Stories for Primary 

Children 

1. Sources of Nature Stories 

There are three primary sources from which 

nature stories may be obtained. Story books containing 

only one story are perhaps the most attractive to the 

child. The story in a book of this type is combined 

with a cover and illustrations which give extrinsic 

value to the book in the eyes of the child. Story 

collections are another source. Nature stories are 

rather difficult to locate in collections of stories 

unless the collection is limited to nature subjects. 

Nature stories can also be found in periodical literature. 

Magazines and papers for children and for teachers many 

times contain stories of this type. Nature stories 

which emphasize moral and spiritual values are found 

more often in periodical literature and in collections 
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o~ stories than in single story ~or.m. 

2. Types o~ Stories 

According to Jeanette Perkins Brown, there 

are ~ive types o~ stories. One o~ these types is the 

character story. This is a story in which the hero's 

~eelings are so a~fected that a change in his attitude 

takes place. 'fue second o~ these types, the plot story, 

is a story in which the hero is involved in a situation 

where the ~inal outcome is uncertain. It is not until 

the climax that the outcome is revealed. The problem 

story is a third t~~e. The hero o~ this type o~ a 

story has a problem, the solution o~ which is given in 

the climax. In the quest story, the ~ourth type, the 

hero is on some type o~ a search which is climaxed when 

the search is rewarded with success. The last type o~ 

story, the journey story~ is , actually another quest. 

Rather than VTorking to"L<fard the end o~ a search, this 

story builds toward the end o~ a journey. 1 These 

story types prove valuable in dete~mining the aim of 

the story in many cases. 

3. Kinds of Nature Stories 

a. Stories about Animals 

In addition to nature stories being 

• • • • • • 

1. Brown, op. cit., PP• 14-16. 
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classified into the above types of stories, they can 

also be classified according to topic. Animal stories 

are probably the most popular with primary age children. 1 

There are several ways in which animal stories may be 

presented. 

(1) The Folk Tale 

A folk tale is a story which has animals as 

its main characters, but the animals have human character-

istics. This t~~e of story is completely unscientific. 

The hero of the story might be a human named vlolf 

rather than the animal, and it would make no great 

difference to the story. By the time the child reaches 

primary age he is almost ready to make some other type 

of story his favorite.2 

(2) The Modified Scientific Story 

When the child is six or seven, he is ready 

to appreciate the reality in his environment. Because 

of this fact, he enjoys an animal story which is 

scientifically true to the species, but which keeps the 

human attributes of thought and speech as part of the 

animals' life. This type of story is easy to sentimental­

ize, but thoroughly enjoyable if truthfully written.3 

• • • • • • 

1. Cf. Bryant, loc. cit. 
Smither, loc. cit. 

2. Arbuthnot, op. cit., p. 426. 
3. Ibid. 
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(3) The Scientific Story 

Finally, as the child reaches the last o£ 

his primary years, he responds to stories about animals 

which are strictly from the observational standpoint. 

This type of story adheres to all modern knowledge o£ 

the species, presenting the animals by themselves in 

their own world.l Unless written as through the experience 

of a human, it is impossible to incorporate any conversa­

tion in this type of story. Because of this fact, a 

story of this nature must be skillfully handled in order 

to appeal to the child of primary age. 

b. Stories About Plants 

This type o£ story is considerably scarcer 

than the animal story. There is, however, adequate 

material from which to select. Plant stories for 

primary children correspond more to the modified 

scientific story or the completely scientific story than 

to the folk tale. 

c. Stories About the Seasons 

Stories concerning the seasons, either a 

single season or all four together, are found as told 

from the huntan experience point of view. There are a 

• • • • • • 

1. Ibid. 
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fev-1 which deal -vJi th seasons that are written from the 

standpoint of plants or animals, but these are essentially 

plant or animal stories rather than stories of seasons. 

It is difficult to take the child into the world of the 

seasons by writing the story from the viewpoint of the 

seasons themselves. The most understandable season stories 

are those told from the standpoint of people who experience 

the changing seasons. 

d. Stories About Stars 

There are very few stories for primary age 

children about stars. Many text type books have been 

written, and a few of these are suitable for use v-nth 

primary children, but a true story about stars is quite 

difficult to find. This type of story would be most 

successfully presented from the standpoint of human 

experience with the stars rather than from a purely 

scientific standpoint. 

e. Stories About Natural Resources 

This kind of story is also quite scarce. 

There are, however, such subjects as geology and the 

weather which are possible subjects of interest to 

primary children and which could be sources of material 

for stories. There are a fell stories written on weather 

subjects. This category does not include season stories 
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such as those on the sno1-v in idnter or the vJinds of the 

spring, but involves such subject matter as the process 

of rain becoming sea water, vapor, and then rain again. 

This type of material is usually too advanced for the 

understanding of the primary child, but it has been 

adapted in some instances into excellent story material. 

4. Controlling Purposes of Nature Stories 

After observing the field of nature stories, 

one becomes a-~-vare of two primary aims tovmrd VJhich a 

given story can unfold. These aims, or primary emphases, 

are not found in any particular area of the field, but 

can be ascertained only on the basis of a study of the 

individual story. 

a. Stories Emphasizing Scientific Knowledge 

There are many stories which are 1.-vri tten 

primarily as information stories. These stories are 

usually used in school rooms to give the child a back­

ground of information on nature subjects. These stories 

are good stories, having introduction, plot, climax, and 

conclusion, and are of great value in teaching facts and 

attitudes about nature to a child. 

b. Stories Emphasizing Moral and Spiritual Values 

Other nature stories seem to emphasize moral 

and spiritual values. These stories are used in all 

education fields and have basis in facts of nature. 
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These stories are the preferred type for use in Christian 

nurture. A story which emphasizes moral and spiritual 

values may easily become a story which moralizes rather 

than a story from which a child can derive moral and 

spiritual value. Almost all stories written for use in 

Christian education tend toward this type, or are so vague 

that their purpose is uncertain. 

Both emphases in stories are valid for a 

Cp~istian education situation. The story which emphasizes 

knowledge can be either adapted or introduced and dis-

cussed in such a i.vay as to allo-vr for great moral and 

spiritual value. 

c. A Standard of Evaluation 

1. General Considerations in the Choice of Nature Stories 

Children's stories are chosen for their beauty 

and literary value. Just as music and art are beautiful 

because of their form and their message, so also is a 

story good and beautiful due to its form and its message.l 

A story which is valuable for Christian 

nurture should be aimed toward the meeting of a need 

discovered through observation and study.2 If the story 

• • • • • • 

1. Cf. Eggleston, op. cit., pp. 16-17. 
Forest, op. cit., P• 60. 

2. LeHis, op. cit., P• 71. 
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is not written in terms of the child's experiences, 

however, it will fail to reach its goa1.1 

No matter how good a story may seem to an 

adult, unless the child enjoys it the story is not 

likely to be good for him. 2 Among the subjects in which 

the primary child is usually interested are nature 

stories, expecially about animals, stories of wonder, 

~nd stories of children's experiences.3 

2. Specific Standards for the Choice of Nature Stories 

a. Action 

One of the necessary elements in a good 

story for primary children is action. vfuile listening 

to a story, the primary child is deprived of his freedom 

of action unless he finds action through the story. 

Because of his short concentration span, the action 

should be lively, in close sequence, and within the 

child's i·rorld. Something should be happening all the 

tirne.4 

b. Plot 

The plot of the story includes the events, 

• • • • • • 

1. Cf. Arbuthnot, op. cit., p. x.. 
Caldv.rell, op. cit., p. 103. 

2~ Jones, op. cit., p. 92. 
3. Cf. Ba;ra .. Cone Bryant: HovJ to Tell Stories to Children, 

p • .53. 
Smither, op. cit., p. 16.5. 

4. Cf. Arbuthnot, loc. cit. 
Bryant, op. cit., P• '.46. 
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their sequence, their purpose, and their climax. A 

story's plot should be built around an interesting and 

worthwhile theme. Lengthy or involved plots are not 

valuable ~or the primary child, because they are di~~i­

cul t to ~ollow and his attention and interest are thus 

lost.l Ho~-rever, the story should include those events 

which are necessary ~or the smooth progression o~ the 

story.2 The material involved in the plot should be 

true to experience and also have a strong element of 

imagination working in harmony with the reality.3 

c. Characters 

Characters o~ten make a story good or bad 

in the child's eyes. Chs~acters in a story ~or children 

should be unique and memorable, whether they are people 

or animals, or some other personification. They can 

be quite imaginative, even tinged with mystery, but 

they must be created to live and to draw a response 

~rom the child based on human interest.4 

d. Style 

A story ~or primary children should contain 

• • • • • • 
1. Arbuthnot, loc. cit. 
2. Caldwell, op. cit., p. 103. 
3. C~. Caldwell, op. cit., P• 104. 

Jol~son, op. cit., P• XL. 
4· c~. Arbuthnot, loc. cit. 

H. H. Horne: Storytelling, Questioning, and 
Studying, P• 39. 
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much direct discourse. Children soon become bored with 

a series of sentences which do not take them into the 

story and allow them to listen first hand to what is being 

• d 1 Sa.J. -• Repetition is another characteristic of style 

which holds the child's interest and enables him to 

familiarize himself with the story and its characters. 

Along v1i th repetition, rhythm of sounds and words brings 

great delight to the child and makes the story more 

memorable. 2 The story should bring distinct pictures 

to the child's imagination, but the emotional coloring 

must never be overdone or insincere. The story should 

be sensitively geared to the child's maturity level 

and vividly bring him its impact.3 

e. Content 

Story content is an importa.nt area in t'lhich 

to form standards. A nature story to be used in the 

Christian nurture of a child should bring new thoughts 

and facts to the child's thinking. A nature story, then, 

should contain true facts about nature. The nature li£e 

which is involved should be truthrully represented.4 

• • • • • • 
1. Caldv.mll, loc. cit. 
2. Cf. Bryant, loc. cit. 

Forest, loc. cit. 
3. Cf. Arbuthnot, loc. cit. 

Smither, op. cit., p. 162. 
4• Hunkres, op. cit., p. 80. 
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A story for use in Christian education 

should contain more than scientific facts. The field 

of nature is a rich field from which to give the child 

understandings about God, the Bible, and his privileges 

and responsibilities in life. 1 A story which does not 

take advantage of this wealth of meaning in God 1 s creation 

should not be used in Christian education unless it is 

revised or augmented by the teacher. 

D. The Evaluation of Selected Nature Stories 

The selected stories will be taken one at 

a time, generally described, and evaluated on the basis 

of the specific standards v.rhich have been setablished. 

a. 11:Hake \·Jay for the Ducklings 112 

This story is the true story of t1·ro Mallard 

ducks and their adventures in finding a home in which to 

raise their family. Tne problem is introduced in the 

first sentence as the reader is told that they are 

searching for a home. The climax is reached as the 

mother duck marches hel" family of eight ducklings from 

their nesting place, across busy streets, and into the 

• • • • • • 

1. Ante, PP• 24,25. 
2. Robert NcCloskey: Make t'lay for the Ducklings. 
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park which was first chosen by the ducks as a fine place 

in which to live. Because of the two or three journeys 

made by the ducks, this story would be properly class­

ified a quest story. 

"Hake 1:lay For the Ducklings 11 contains much 

action. The ducks are flying in the first sentence, 

and they waddle, swim, and dive for food throughout the 

story •. The child can picture in his mind each kind of 

action described, and in this way he is able to identify 

himself iii th the story. 

The plot of the story is simple and well 

suited to a scientific type of story. Steadily moving 

from the initial problem of finding a home, through the 

training of their family, to the family's arrival at the 

home of their first choice, the plot holds interest and 

imagination. Direct discourse between the ducks and 

descriptions of their thoughts and actions give the 

story its needed touch of imagination. 

The ducks in this story are memorable 

because of their unusual home and because of the ~uman 

emotions given them, such as the pride of the mother 

duck in her well-·behaved brood of ducklings. 

The story is written in an appealing st~le. 

There is some direct discourse. Very little exact 
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repetition of word pattern is used, but the ideas and 

places mentioned recur. A happy, singing atmosphere has 

been captured in the expressions used. The vocabulary 

is quite understandable to a primary child, although not 

so simple that his thinking would be unchallenged. 

Nature has been truthfully represented in 

this story, and the child has been given a good, although 

unusual picture of duck life. In order to be of use in 

a Christian education situation, the story would require 

a strong introduction which would channel the thoughts 

of the children toward the moral aspects involved. There 

are no basic spiritual values taught, and the happy 

family situation depicted needs underscoring in specific 

ways in order to be apparent to the child. 

b. "Hi, Mr. Robin" 1 

The subject of this story is the coming of 

spring. The introduction presents the problem in the 

words "It was time for spring but spring didn't come. 112 

Little Boy waits, watches, and asks for spring. Gradually 

the out-of-doors world begins to change until finally even 

the little boy knows that it is spring. The climax of 

the story comes with the little boy's words, "Hi, Mr. 

Robinl- It's springl"3 

• • • • • • 

1. Alvin Tresselt: Hi, Mr. Robin. 
2. Ibid., p.l. 
3. Ibid., p.21. 
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This story, as the previous one, is a quest 

story built around the little boy's search for spring. 

11any different signs of spring are woven into the 

narrative and give the story a good scientific basis. 

Because of the quest theme, the story is built 

on action. The robin flies and sings, the little boy runs, 

looks, and listens;; and the mother and grandfather carry 

on their regular adult tasks. Along with the action of 

the bird and the people moves the action of the coming of 

spring. 

The plot is simple and moves steadily to­

ward the final statement of spring's arrival. The storyts 

scientific emphasis makes it very true to experience. 

Imagination is evident in the use of repeated phrases 

for the robin's speech. This technique puts the robin 

in the world of nature so adequately that the reader is 

given the impression that the boy is only imagining the 

actual words of the robin. 

The characters are not particularly unusual. 

The little boy and his mother and grandm:ather are quite 

ordinary people, and they are more of a support to the 

science of the story than being primary necessities. 

This subordination of characters serves to emphasize 

the aspect of nature. 
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There is repetition in the action as the 

little boy goes again and again to the robin in order 

to find out when spring will arrive. There is rhythm 

and repetition in the three-fold song which the robin 

gives in ans-vrer to the boy's questions. The great amount 

of description gives the story a distinct musical quality 

which reaches its climax in the joyous 11 spring is heren 

of the little boy. 

Because of the factual description of the 

coming of spring, the story holds a good supply of new 

thoughts and ideas for a primary child. Through the 

truthful representation of nature, the c~ild can be 

made aware of the coming of spring and can be encouraged 

to watch for its arrival. 

Intrinsic to the story is a strong lesson 

of patience and constructive waitfung. The child could 

readily discover how much of value can be missed by 

impatiently 1rJishing for that which is corning. A real 

appreciation for God's orderly plan for life could be 

gained through this story if it were adapted to the needs 

of the children with whom it is used. 
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c. "Johnny Maple-Lea.f111 

Johnny's life story from bud to fallen leaf 

is the theme of this story. The maple leaf, Johnny, is 

the main character, and the story builds as Johnny grows 

and changes. The flo-vrers, birds, and animals Hhich Johnny 

sees indicate the passing seasons of spring, summer, and 

fall, until finally Johnny lets go of his branch, floats 

doHn to the ground, and is covered by the falling snoH. 

In one respect this story is a character 

story. Johnny's character as a leaf changes as the sea-

sons pass, until finally he is happily asleep ~~th his 

friends. In another respect, hoV>rever, the story is a 

journey story. Johnny begins his life journey in the 

spring and reaches the end of his journey in going to 

sleep. 

The action of this story takes place most 

of the time apart from the main character. However, in 

his choice of verbs the author has given considerable 

action to Johnny Maple-Leaf, too. He nbroke out of his 

tight brown bud. He took a deep breath and slowly stretched 

out. 112 Although the action is not lively, it is 

• • • • • • 

1. Alvin Tresselt: Johnny Maple-Leaf. 
2. Ibid, p.6. 
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sufficiently strong and familiar to the child to hold 

his attention. 

The plot is very simple and moves rapidly. 

The story is quite true to reality and yet the anthro­

pomorphic figure given to the maple leaf adds the 

imagination necessary in order to make the plot inter­

esting. Progression from one step to another occurs 

rapidly with no unnecessary halts in the movement. 

Primary of the characters is Johnny Maple­

Leaf. All other characters are incidental necessities, 

making an environment for Johnny. Although Johnny is not 

as memorable a character as many other nature characters, 

he is unique enough to evoke interest and sympathy from 

the child. 

There is no direct discourse in the story. 

Johnny's thoughts are given indirectly, and the whole 

story is told from an impersonal standpoint. The lack 

of discourse is a we~k point of the story. ~~ere is a 

good element of repetition in the story, hoVIever. The 

phrase, 11 
••• and Johnny 1\faple-Leaf decided that this was 

the best place in the whole world for him to be ••• ul 

is a phrase which gives li tel"ary unity to the story. 

• • • • • • 

1. Ibid., pp.l2, 18, 28. 
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The 1'1Tords used are understandable and descriptive, 

although not as warm and personal as possible. 

The content of the story is truthful to 

nature life. The information is more suited to the 

youngest of the primary group because of the lack of 

detail. The more impersonal tone, however, makes the 

story less valuable for this younger age. 

There are two primary spiritual values which 

could be derived from this story through an effective 

introduction and conclusion. One is the contentment of 

Johnny through all the changes in his environment. The 

other is the understanding vthich could be given of God's 

part in creating life to progress in season cycles. 

d. 11The Magic Spider"1 

11 The Hagic Spiderrr is a story of a spider 

told from the viev~oint of the ants. The problem is 

presented in the first statement of vli se Ant. 11 
••• I sa1r1 

a big black-and-yellow-Spider. He 1 s magic, he comes 
- 2 

from no't..rhere, and then he disappears. n Adventurous Ant 

ignores the 'tvarning of \'lise Ant and gets caught in the 

Spider's 1.-veb. 

The story is a problem story, the magic of 

• • • • • • 

1. 11ary Adrian: Hystery Nature Stories, pp.24-30. 
2. Ibid., p.24. 
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the spider being the problem, but there are also sirong 

characteristics of a plot story contained in the adven­

tures of the Adventurous Ant. These two story types 

within the same story tend to make it involved. 

The action of this story is lively and ex­

citing. It builds rapidly toward the climax of the 

Ant's escape, and then builds again toward the discovery 

of the Spider's secret. The action is true to the 

insects' habits, and at the same time is described in 

terms understandable to the child. Because of the great 

amount of physical activity and struggle described, there 

is a high degree of appeal in the story to the primary 

child. 

Iviany different but related scientific facts 

are contained in the plot. These many angles of the plot 

tend to diminish its clarity, but, on the other hand, 

they contribute in a valuable way to the story and are 

handled quite well. The child's imagination is stimulated 

through the unusual theme and plot movement. 

Life-like characters contribute much to the 

story's charm. The action of the insects is true to 

science, but the expression of their thoughts is in 

terms of human experience. There is a strong element of 

the mysterious in the character of the Spider, and 
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adventure and wisdom expressed in the two ants. 

There is a great deal of direct discourse in 

the story, which helps to involve the child in the story's 

environment. The discourse is in a child's vocabulary and 

is phrased in harmony Hi th child thought. There is no 

direct repetition, but there is repeated action. Al-

though the stor~r is exciting and lively, it ends quietly 

and happily. There is an overall sympathy established 

toHard the happiness of the ants, and this sympathy is 

resolved in the happy ending. 

The story is written so excitingly that 

the child is probably motivated to I·Tatch some of the 

events of nature life t-rhich are mentioned in the story. 

Through discussion, some spiritual emphases could be 

raised from the story. The importance of being vrise and 

courageous could be emphasized, and the ~'l'i se ins tine ti ve 

actions of the insects could bring a sense of the Honder 

of God's creation to the child. 

2. Nature Stories Emphasizing Moral and Spiritual Values 

a. 11 The New Cro"t-mnl 

Goldenrod is the subject of this story. 

Beginning with the young plant, the life of the goldenrod 

• • • • • • 

1. Margaret Eggleston: Forty Stories for the Church, School, 
and Home, pp. 132-13.5. 
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is traced until it becomes a dead weed o~ winter. The 

story is told from the plant's vie~~oint and is written 

primarily for the purpose of inspiring patience and 

use~ulness. 

The story is a character story. There is 

definite progression in the attitude of the goldenrod, 

and her ch~nge in outlook is the climax of the story. 

The action of the story is subdued because 

its main character is not capable of strong movement. 

There is, however, an atmosphere of activity given 

through the use of words of action and the description of 

the growth of the ~lower. 

As a whole, the plot of the story is quite 

simple. It is not introduced within the first few 

sentences, and this pre-plot discussion causes uncertainty 

until the problem becomes evident. 

The goldenrod is the primary character with 

other characters contributing to its development. There 

is much human interest in the story because of the human 

thoughts of the plant and the familiar objects and flowers 

which are Hoven together to form the background. 

The tone of the story is a happy one. 

Although the goldenrod becomes discouraged and dissatis­

fied, the discouragement is combined Hith expressions of 

joy so that there is no constant sense of failure. There 
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is direct discourse throughout the story, although the 

story is not based on discourse. The repeated elements 

in the story are the expressions of the goldenrod which 

indicate her character development. Nothing is directly 

repeated. 

The process of plant development forms the 

scientific facts upon 1vhich the story is based, but the 

primary emphasis is on moral character qualities. The 

courage of the weed is emphasized in the beginning 

paragraphs. Through the repeated impatience of the plant 

to be beautiful and useful, there is indicated vli thin 

the story the moral influence which is recognized by the 

child. 

b. 11 Not Lost, But Gone Before 111 

The theme of this story is the metamorphosis 

of a grub. The s tory begins ~v-i th the problem of the 

grub's curiosity concerning what is outside his water 

world. His curiosity becomes so great that it almost 

results in disaster. Finally one day, the grub has a 

strange desire to go up to the surface again. When he 

arrives at the surface, he bursts his shell and becomes 

a beautiful dragon-fly. 

• • • • • • 

1. Committee of the Philadelphia Yearly Meeting of Friends, 
The Children's Story Garden, pp.65-69. 
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The story is a problem story. The grub's 

problem is solved in the climax as he changes into a 

dragon-fly. It is told as a modified scientific story. 

The insects speak in hQman manner, but in all other 

respects are true to their kind. 

~Qere is considerable action, some of it 

quite exciting. The events follow one another in close 

sequence and are traced largely by the conversation. 

There is much imagination used in the description of 

reactions ~~d situations. 

TI~e plot is progressive ~~d develops rapidly. 

Although they are interpreted in terms of hQman experience, 

the events described are true to nature and bring an 

important natural process to the child t·s thinking. 

The grub and the yellow frog are the 

primary characters. There is an element of mystery 

about the grub tvhich reaches its peak when he feels that 

he must go to the surface a second time. 

Discourse forms the basic method of plot 

progression. This discourse gives the story a reality and 

action which greatly increase its value. The story is 

written in a style which adopts the laughter and manner 

of expression of the primary child and takes him right 

into the water world. 
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The content of the story is scientifically 

sound and gives the child basic thoughts on which to base 

his concept of nature. The primary emphasis, however, is 

not on the content but on the problem which the content 

expresses. The change in the grub for which he had 

longed is the value being emphasized. A primary child 

probably could not grasp the spiritual symbolism indicated 

in this change, but the emphasis of the story points to 

some understandings about God's creation. The moral and 

spiritual values of this story are not explicit and need 

to be brought out through discussion or introduction. 

c. "The Wasted Oak Leaf" 1 

The theme of this story is usefulness. It 

is told about Bai•bara, who finds that leaves are quite 

useful even after they fall from the tree. The problem 

of finding what happens to the leaves as they fall 

forms the plot framework, and the climax is reached 

when Barbara digs into the black earth of the woods and 

discovers the rich plant food made from the leaves. 

There is good action in the story. The 

activity of Barbara sustains the movement of the story 

where it would otherwise tend to become too quiet. 

• • • • • • 

1. Ibid., pp. 93-96. 
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The Oak Leaf scoffs, the wind blows leaves around, and 

small insects scurry about, giving the story a quiet, 

sub-surface type of action. 

The plot contains two levels of life, -

huraan and plant. A more unified story would have been 

achieved if the details of the first three paragraphs 

were omitted and the story problem introduced at the 

beginning. 

Although leaves and plants do not talk, the 

imaginary conversation given them in the story is true 

to fact and the action is in harmony with nature. The 

child would appreciate the style of this story. 

Barbara is an ordinary little girl, with 

normal reactions and curiosities. The Oak Leaf, a 

secondary character, is quite Q~ique and memorable. 

Child interest is gained through Barbara 1 s actions of 
' 

digging, covering plants with leaves, and listening to 

the leaves talking. 

Tnere is a large amount of direct discourse 

in the story. Ideas, not words, are repeated, t~e dom-

inant repetition being the concern for the plants to be 

covered before the winter· comes. The general mood of 

the story is happy and carries much opportunity for won-

der. The words used are descriptive and poetic, and 

challenging to the child's intellect. 
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Facts of nature which are given are true and 

are probably new to most primary children. ~~ere is 

appreciation and s~nsitivity to nature in the story, and 

the information is presented with this feeling •. 

Discussion would bring out many implicit 

meanings to the child. The lack of wasted material in 

nature is the theme of the story, and the moral value of 

thrift is obvious without any comment. God's plan in 

nature could be understood through the use of this story, 

and the resultant understanding of God's care for all of 

life could be realized. 

d. uThe Caterpillar's Journeynl 

"From death to life 11 is the theme of this 

story. It is a journey story as indicated in the 

opening sentence. The story is an account of the death 

of nature in the fall, and the new life which comes with 

spring. A caterpillar is the unifying factor in the 

story. He travels to a maple tree where he plans to 

spin a hammock, and on the way he finds all the beautiful 

growing things have died. ~Jhen he awakens in the spring 

as a butterfly, he sees that all of his friends have come 

alive again, too. The last sentence reveals 

• • • • • • 

1. Mary Kirkpatrick Berg: Primary Story Worship. 
Programs, pp. 148-150. 



-57-

the spiritual value of the story. 

He did not understand, and nobody understands, but 
we know the soft voices were true when they said 
1 They shall live again, they shall live again. '··1 

There is slow, lazy action all through the 

story. Caterpillars move slowly, and the story action 

reflects the character of the caterpillar. The action 

is steady, however, leaving few spots which contain no 

movement. 

The plot is imaginative and is composed in 

such a way as to make the value of the story evident. 

n~ere is steady progression toward the climax of the 

caterpillar's discovery that everything is alive again. 

The way in which the plot moves causes the cl~ld to 

interpret the phrases 11 They shall live again ••• " and 

derive his own values. 

The characters are simple, having no special 

uniqueness except in their identity. The words and 

thoughts of the caterpillar are quite human, and coming 

from the caterpillar they make the story memorable. 

The story contains discourse which is 

repetitious. Most of the conversation is in the for.m 

of repeated phrases or single sentence thoughts of the 

• • • • • • 
1. Ibid., P• 150. 
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caterpillar. The vocabulary is especially appropriate 

for young primary children. Descriptive words add a 

winsome sadness to the body of the story, and a subdued 

joy to the climax. 

True facts about nature are presented ~~d 

are combined to focus on spiritual values. The final 

sentence departs from the theme and progression of the 

story, however, and should be omitted when the story is 

told. This story is good material for establishing 

concepts of death and life at Easter time. There is an 

element of wonder which makes the story valuable for 

use in a worship program. 

3· Conclusions Based on the Evaluations 

An evaluation of these selected stories 

which emphasize scientific knowledge reveals that the 

knowledge presented is accurately and interestingly given. 

The stories involve action, imagination, simple plots, 

and build upon well pictured characters. Rhythm and 

repetition are characteristic of the style, and the 

stories are happy, although they may involve tense moments. 

This evaluation also reveals that moral ~~d 

spiritual values are often present. Such stories, there­

for~ could be used in the Christian nurture of children 

if they were introduced or discussed in such a way as 
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to bring out th~se values. Of the four stories of this 

type considered in this chapter, "Hi, Nr. Robinn and 

"The Magic Spider 11 are the most usable in a Christian 

education situation. Although the plot of 11 The Nagic 

Spider 11 is more complex than the plots of' the other 

stories of this group, the story involves values more 

clearly and will be used in the following chapter for 

this reason. 

The stories which emphasize moral and 

spiritual values 1--rere found comparable in quality to 

those of the previous category, although far more 

difficult to find. In general, the action of these stories 

is more subRued. The plots tend to become involved in 

more than one thread in an effort to give moral value 

to the story. The characters are vmll pictured, and 

the style is rhythmic and often poetic. 

The degree to which these stories emphasize 

moral and spiritual values differs. Some are rather 

vague in their focus on specific values, and others 

explicitly state values. There almost always needs to 

be preparation or discussion with this type of story 

also, although sometimes one can be used without comment. 

The effectiveness with which a given nature story will 

emphasize moral aDd spiritual values depends to a great 
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extent on the way in ~rrhich it is used. 

Of the stories from this category which ha~ 

been evaluated, 11 The NeH Crmm" and "The Caterpillar• s 

Journey 11 contain the best combim tion of' literary value, 

scientific facts, and moral and spiritual values. 

E. SU1T1..111ary 

The first consideration in this chapter~,was 

the survey oft he field of' nature stol ... ies for primary 

children. Sources of nature stories were found to be 

the books, collections of' stories, and stories in 

periodicals which are available in public and private 

libraries. The several t·;ypes of stories Here listed. 

These were the charauter story, the plot story, the 

problem story, the quest story, and the journey story. 

The type of story was seen to depend upon the -r,.;ay in 

1:-1hich the plot is develpped. Nature stories were found 

to have animals, plants, or seasons as their subject in 

literature f'or primary children. A limited number of 

stories were said ·to deal with natural resources, and 

none were found that were built around astronomy. The 

animal stories were catagorized into folk tales, modified 

scientific stories, or scientific stories, depending 

upon the degree to -r,.;hich they agreed "tvi th science. 



-61-

A standard of evaluation for nature stories 

was then established. General considerations in the 

process of evaluation were given in terms of the story's 

artistic value, the needs met by the story, and the degree 

to which the story appeal,s to the child. Specific stand­

ards were then given. The action of the story, the plot 

development, the characters of the story, the style in 

which the story is written, and the content of the story 

were presented as the main points of evaluation. 

Selected stories from the field of nature 

stories which emphasize scientific knowledge and from 

the·field of nature stories which emphasize moral and 

spiritual values were evaluated on the basis of these 

standards. Stories from both fields of nature stories 

were found to be valid for use in Christian education 

situations, if carefully selected, because the values 

derived from a story depend in part upon the way in 

which they are used. "Hi, Mr. Robin" and "The Magic 

Spider" were the two stories emphasizing scientific knowl­

edge which also implied moral and spiritual value to the 

greatest degree. "The New Crown" al'l:d "The Caterpillar's 

Journey" were the two stories which, combined the best 

literary quality and scientific facts with their emphasis 

on moral and spiritual values. 
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CHAPTER III 

SUGGESTED PROCEDURES 

FOR THE USE OF 

NATURE STORIES IN CHRISTIAN NURTURE 

A. Introduction 

The following material will be divided into 

tHo main considerations. The first section will contain 

a brief review and further discussion of the purposes 

for which nature stories may be used in the Christian 

nurture of primary children. The purpose of the nature 

story in gaining insights and in giving motivation will 

be considered. 

The second section will contain suggested 

plans for the use of four selected nature stories. The 

stories used t-Jill be chosen from among those evaluated 

in the second chapter. The stories chosen will be those 

which seem to meet the established standard in the most 

adequate way. The degree to which the individual story 

is adaptable in a Christian education situation will also 

be a deterrrlning factor in its choice, particularly in 

the case of stories having scientific knowledge as 

their emphasis. 
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The procedures in this last section will 

include an introduction to the story as used in the 

situation, the story, and the concluding remarks or 

discussion if such are needed. The suggestions will serve 

as examples of some of the uses of nature stories in the 

Christian education of primary children, and will illus-

trate some of the ways in which nature stories can be a 

valuable medium of their Christian nurture. 

B. Purposes For \Vhich Nature Stories May Be Used 

As has been said previously, there are many 

purposes for which a nature story can be used to further 

Christian nurture.1 The purpose of giving joy and 

pleasure to the listeners should be understood as being 

basic to other purposes. A story which does not give 

joy or happiness will rarely accomplish another purpose. 

There seem to be two general purposes for which nature 

stories are used: the purpose of increasing insight, 

and the purpose of giving motivation. 

1. Increasing Insights 

The process of gaining insights results 

more from the implicit aspect of a nature story than 

• • • • • • 
1. Ante, p. 19. 
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from its overall explicit force. The insights gained 

depend on the content and its interrelations. There seem 

to be three specific areas in which insights are gained. 

These areas - problems of the children, their theology, 

and their attitudes - are discussed briefly in the 

following pages. 

a. Problems 

The nature story can be used to suggest 

solutions to various problems, both of' individuals and 

of' a group. If there is no awareness of a problem 

among the group, the story can be used to define the 

problem and bring it to the attention of the children. 1 

The experience of the child is widened as he sees himself 

through the experiences of others and is helped in the 

solving of' his problems. 2 

b. Theology 

Christian principles can be made meaningful 

to the child through a story. God can be presented as 

the creator and the loving Father who cares for his 

children. The teachings and the character of Jesus can 

be illustrated through carefully used nature stories. 

c. Attitudes 

Stories vJhich build Christian faith must 

. . .. . . . 
1. Ibid. 
2. Forest, lac. cit. 
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first produce attitudes toward God and toward character-

istics of faith. Thus, truthfulness must result from a 

love of trut~ and an aondration of and devotion to God 

are basic to this growth.l Attitudes toward other races 

and classes can be expanded through the use of a story. 

Stories involve emotions and children learn through their 

feelings. As the child feels with the characters in a 

story, he learns how to feel about others, how to treat 

others, and how to meet situations with the right attitudes. 2 

2. Giving Motivation 

As well as being used to increase insights, 

stories about nature can give motivation. The emotional 

and intellectual impact of a story csn be the force 

behind import~~t decisions and action2. 

a. t'iorship 

The sense of wonder given through a story 

of nature can result in worship 0~ God as the Creator. 

Great space, system, quietness, order, and beauty are 

some of the contributions to a worshipful mood.3 These 

contributions may be found in small things of nature as 

presented in a story, and true worship of the God whose 

• • • • • • 

1. Forest, op. cit., P• 64. 
2. Bro1~, op. cit., p. 34. 
3. Edna Dean Baker: The \'lorship of a Little Child, p. 43. 
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character they express can result. 

b. Christian Action 

A nature story can give motivation for a 

project. A story involving purposeful action will often 

cause realization of a need to achieve or to do something 

worthy. The ri&~t type of a story may result in giving, 

doing, or serving for others by the child.l 

c. Further Study 

A child is often motivated to further study 

by the information presented in a story. A story which 

is sufficiently challenging should result in the child's 

desire to know more. It is the curiosity and interest 

raised which help make nature stories useful in Christian 

nurture. Curiosity and interest result in further study. 

As the result of further study becomes. active in the 

child's life, he grows in his Christian stature. This 

growth is a process of Christian nurture. 

c. Suggested Procedures 

The following suggested procedures will be 

built upon general principles of Christian education 

• • • • • • 

1. Cf. Arbuthnot, loc. cit. 
Blashfield, op. cit., p. 137. 
Lewis; op. cit., p. 71. 
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methods. The possible uses for each st,ory vrill be 

considered and the most sui table use vJill be illustrated. 

An att~pt will be made to include a variety of uses 

and methods. 

1. 11Hi, !1r. Robin 11 

a. Possible Uses 

As indicated in the evaluation, there are 

several valid \vays of using this story in a Christian 

education situation. Insights can be increased in 

theology as the story gives an orderly, systematic idea 

of the coming of spring. Through discussion, this 

systematic creation could be attributed to God. Attitudes 

of appreciation toward God's creation would be developed, 

leading the child to enjoy what God has given him. 

Attitudes about the Bible, which so adequately expresses 

the beauty of nature and attributes it to God, could be 

resultant. 

It is through this idea of God as cause 

that worship could result. The story could promote 

further stu.dy, as it would possibly motivate the child 

to watch for more evidences of the coming of spring. 

b. A Suggested Method 

This story seems best adapted to the develop-

ment of attitudes toward God and His revelation. The 

procedure v1hich follows Hill emphasize the development 
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of attitudes toward the Bible as man's expression of 

God's creative action. 

{1) Introduction 

Read Psalm sixty-five to the children, 

beginning with verse one, "Praise is due to Thee, 0 

God ••• " and then skipping to verse nine. This can be 

paraphrased in parts -v;rhich would not be understandable 

to the child. 

Ask the following questions as a basis for 

a short discus~ion: Why is this song in our Bible? 

What do you think made the song writer think these 

thoughts? How do you think he felt? 

{2) The Story 

The story should be read after the children 

have thought of hovJ the Psalmist might have felt. 11Hi, 

¥a>. Robin 11 should be read as an illustration of a 

purpose for writing a song. 

The story is as follows: 

Through the long cold months of winter the land had 
slept. Now the little boy was tired of ice and snow 
and frosty days. It was time for spring but spring 
didn't come. The bare tree branches whistled in an 
icy wind, snow still covered the bro-vm fields, a.'Yld 
the sparroHs huddled in corners to keep warm. 

"lfuen will spring come? 11 asked the little boy. 

11ltlhen you see crocuses blopming all over the grass, 11 

his mother told him, scattering crumbs for the winter 
birds. But the grass Has brown, and the ground was 
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frozen. 

11lrJhen 1'1Till spring come?" he asked his grandfather. 

11\'fhen the peach tree blooms again, tt said the old man, 
and he knocked his pipe against the tree trunk. But 
all the boy could see were the sharp bare branches, 
until high on the top of the tree he spied a robin. 

"Hi, 1-lister Robinl 11 cried the boy. 11'VJhen -vtill spring 
come?u 

"It's here, it's here,n sang the robin, then flew away. 
But-that night-it snowed again, and the boy woke to a 
white world onee more. 

After breakfast he saw the robin swinging on a piece 
of suet that hung from the :r.each t ree. 11Now, Iviister 
Robin, where is the spring?' he demanded. 

nuse your eyes, use your eyes, 11 sang the bird, and he 
f'licked his tail as he flew of'f to the vroods. The 
little boy f'ollm-ved, and there by the brook he found 
the first pussy willows pushing out of their sbiny 
brown shells. But the brook was frozen, and the snow 
lay on the ground. 

Still spring didn't come. The days stayed cold and 
rainy, and everyone was out of sorts. Tne little 
boy grew more restless, and he teased the cat. His 
mother scolded him for tracking mud on her clean 
kitchen floor, and his grandfather complained about a 
stiff back. "Sometimes I t:b_.ink we never will have 
any spring," said the little boy crossly as he put 
away his coat and rubbers. 

Only the robin seemed happy as he flew from tree to 
tree singing, 11W ai t and see, wait and see. 11 

After school one afternoon the boy saw the robin 
picking for crumbs at the back door. 11You said spring 
was coming, 11 he cried. 11\tlell, whei•e is it ?u 

The robin flew into the bare peach tree. 11Use your 
ears, use your ears, 11 he sang, and hopped from limb 
to limb to keep warm. The little boy listened and 
listened and suddenly he could hear the frogs peeping 
their spring songs. He ran to the brook and he heard 
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the water gurgling under the cover of ice. 

"Maybe spring 't..rill come after all," he said, but he 
shivered in the chill ~rlnd, and the sky was grey. 
He ran home for hot cocoa and crackers, and his 
grandfather helped him fix. up his kite. 

One morning the boy heard the robin singin* a new 
song, 11 It won 1 t be long, it won't be long. He 
hurried outside, but he coulon 1 t see the spring. 

ttit isn't here yet, 11 he grumbled, and he kicked a 
stone with his foot. 

His mother only smiled. 11 It won't be long now," 
she said. 11 Lookln And there in the grass was a 
single crocus. 

11 But I 1m tired of waiting, 11 he ans-vTered. 11\V'.nen will 
the lawn be covered with crocuses? I want to go 
fishing and I want to plaft basebal-l, and I don 1 t want 
to wear my coat any more. 1 

-

"vJell it won 1 t be long no~r," said his grandfather, 
feeling the sticky buds on the peach tree • 

.And little by little the day g rew soft as a misty 
rain filled the air. The trees lost their sharp winter 
look, a blur of pale green and yellow spread slovrly 
over the tree-tops, and the young leaves started 
growing. 

All day the boy watched the gentle falling rain. 
All day his mother hummed quietly to herself as she 
did her housework, and his grandfather read over the 
seed catalogues again. And the robin sat high in 
the peach tree and sang, "Cheer up, cheer up, cheer 
up. u 

Then in the soft magic night, while everyone t·Tas asleep, 
spring came back to the land, and the brown earth 
turned green. Grmdng roots stretched in the warm 
wet soil, the sticky scales fell from the peach 
blossoms! the ~willows hung down their long green hair, 
and the birds returned from the south - happy meadow­
larks and orioles, chattering 1..rrens and bluebirds. 

No1..r at last the little boy went out on the first day 
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of spring. His mother put on her new hat, his grand­
father polished his shoes, and they all walked in a 
new green i-Jorld. 

11 Tl1.at peach tree ma.1\:es a pretty sight when it's all 
in bloom, 11 said the old man. 

11 And I don't lmow when I've seen so many crocuses, 11 

exclaimed his mother. 

But the little boy was too excited to keep still on 
such a beautiful day. He kicked up his heels and 
laughed as he ran do'tm the path. Suddenly he spied 
his friend the robin perched among the peach blossoms. 
"Hi, Mister Robin, 11 he called. "It's spring! ttl 

( 3) Application 

Read the psalm again in order to emphasize 

vlhat the psalmist did as an expression of his joy and 

pleasure because of God's creation. 

As an activity, the class might compose a 

tune to go with the words of the psalm. Perhaps they 

would want to write a psalm using the story as a basis 

for thought. 

2. nThe Magic Spider 11 

a. Possible Uses 

11 The Magic Spider" could be adapted for 

several purposes. The story indirectly points out 

dangerous character traits of haste and disregard for 

advice. It could be introduced in such a way as to 

• • • • • • 

1. Alvin Tresselt: Hi, Mister Robin. 
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give the chilo~en an awareness of God's wisdom in 

creating even insects, and attitudes of care and pleasure 

in God's creation could be built. 

b. A Suggested Method 

The vlisdom of God is an emphasis which 

could be easily developed using this story. Instinctive 

actions of the insects could be brought to the children's 

attention in the progress of this theme. 

(1) Introduction 

Before the story is told, suggest to the 

children that they watch for things which they didn't 

know insects could do. 

(2) The Story 

The wise ant -rushed down the garden path at a ter­
rific speed. Her feelers waved in great excitement. 
Her coat of black armor trembled with fright. 

11\'Jhat' s the matter?" asked the Adventurous Ant. 
"You look as if something terrible has happened. 11 

11 I 1ve ~ust been to the rosebush," replied the 
Hise Ant. I was milking the honey cows when sudden­
ly I sa-vr a big black-and-yellow Spider. He's magic. 
He comes from nowhere, and then he disappears. 11 

11He can't be that magic, 11 ans1..rered the Adventurous 
Ant. "I'm going to the rosebush and see for myself. 11 

The-Wise Ant followed her sister up the garden 
path. Her feelers still quivered; her warning cries 
gre't..r louder and louder. 

11 The rosebush looks perfectly safe to me, 11 said 
the Adventurous Ant as they approached a pink petal 
that had fallen to the ground. 11 The honey cows are 
lined up on the stems, and there -isn't a Spider in 
sight." 

nThat' s just it, 11 cried the 1rlise Ant. "You can't 
see the Spider coming, and you can't see him anyvrhere 
around after he has left his web. I tell you he's 
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magic. 11 

"Who 1 s magic? 11 interrupted several other ants, 
who had arrived from their colony. 

11 The Spider, 11 replied the Wise Ant. And she 
quickly told her story. 

"I still don't believe there is a Spider in the 
rosebush, 11 ansHered the Adventurous Ant. "And besides, 
I want to milk some honey cows. 11 

"If you do, you' 11 be sorry, 11 vrarned the ~lise 
Ant. 11 The magic Spider "L-iill come after you. 11 

Another rose petal fluttered to the ground. 
The Adventurous Ant ran across its velvet surface 
"L-Ii th unwavering steps. A second later she 1-Tas climbing 
up the rosebush. 

The ~Vise Ant looked on t-J"i th a foreboding heart. 
Already other ants had begun their journey up the 
bush. Eagerly they sought the honey cows, the tiny 
green bugs, to stroke them with their feelers, until 
they gave a drop of honeydew. Tnis was the sap which 
these green bugs had collected from the leaves and 
stems of the rosebush and converted into honey. 
Vlillingly they gave it in return for the ants' protect­
ing them from their enemies, the ladybird beetles and 
daddy longlegs. 

11JYiy, but this is sweet juicel 11 said the Adventurous 
Ant. "It 1 s the best I 1 ve had this year. 11 

"It's the best wetve ever tasted, 11 answered the 
other.ants. 

"You had better watch outl called the Wise Ant • 
. She had climbed to the top of a rock to Wet a better 
view. 11The magic Spider will catch you. 

Several steus more and she would have a cluster 
of honey cows to. feed from. But in her excitement 
she slipped ~nd fell into the Spider's web. Strong 
silk threads bound her like the iron bars of a prison. 
~nd there standing at the edge of the trap stood a 
Spider, a black-and-yellow spider -.;v-i th glittering 
eyes. 

With the speed of an electric flash the Spider 
ran across the spoke-like strands of his web. But 
instead of making a dash for the Adventurous Ant, 
tv-ho trembled Hi th fright, he stopped and shook his 
web violently. Then he ran to a far corner of it, 
't.vhere a Praying J1antis glared at him, motionless but 
without fear. (She had blundered into the trap at 
the srune time as the Adventurous Ant.) 

Hi th the skill of an expert, the Spider threiri 
out a strand of silk to lasso his huge prize; where-
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upon the Praying Mantis quickly thrust out her ar.m-like 
rorelegs. Immediately the Spider withdrew, for he was 
familiar with her most dreaded weapon- her praying 
arms, which were equipped with sharp hooks, and which 
operated like the blades of many steel lmives. 

But being a Tirary creature, the Spider believed· 
he could outwit the Praying Mantis. Again he rushed 
toward her. Again he was driven back. 

The Adventurous ~~t, still struggling to free 
herself from the Spider's trap, looked on in terror. 
\tfould the Spider suddenly decide to abandon. his du:el 
with the Praying Ma.~ tis and rush to her corner of the 
web instead? She dreaded to think what would happen 
to her then.· 

Several moments later a gust of v.rind sHept through 
the garden. Black clouds blotted out the sun; thunder 
rumbled in the distance. The Spider looked neither to 
the left nor to the right of him. His one concern 
was to capture the Praying Mantis. 

With a renewed effort he rushed forward. 
time he miscalculated his distance. He came a 
too close. The foi•elegs of the Praying Nantis 
upon him Hith the spring of a steel trap. 

This 
little 
closed 

In a desperate struggle the Spider tried to re­
lease himself from the Praying Mantis, only to find 
her sharp blades tighten upon him, as the wind shook 
the vTeb like a hurricane. Suddenly the spoke-like 
strands of the web broke. The Praying M~~tis, with 
the Spider still clutched in her forelegs, fell to 
the ground. Not far from them the Adventurous .~t 
scrambled to her feet and rushed pell-mell dovm the 
garden path. 

"Come uu herel" called the 1iJise Ant in a loud 
"' Hhisper. 

The Adventurous ~11.t stopped. 1tli th her head 
tilted to one side she looked about her, puzzled. 

11~ie' re up here - on top of the rockl" continued 
the Wise Ant. 

· Immediately the Adventurous Ant rushed to the 
side of the rock. Up, up, upJ she climbed over the 
jagged precipices of the boulder. vfhen she reached 
the top, the Wise Ant and the others looked at her. 

11 Are you all right?" they asked as they stroked 
her with their feelers. "You're not hurt, are you?" 

11No, I'm all right now, 11 replied the Adventurous 
Ant. 11 But it vJas terrible." She turned to the \fJise 
Ant. ''The Spider is magic. Suddenly I saw him st~'l'ld­
ing in his web. I don't lmow Hhere he came from, but 
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there he was." 
The Wise Ant nodded her feelers understandingly. 

11 The Spider is not to be trusted. But now that the 
Praying Mantis has killed him, I'm going back to the 
rosebush to see Hhat it's all about. 11 

"You're not going back there after what has 
just happenedl 11 cried the ants. 
11 There is something I have to find outlttreplied the 
vlise Ant. 

Quickly she ran down the smooth side of the 
rock and hurried up the garden path to the rose petals. 

The ants leaned over the edge of the boulder and 
1·Jatched her - breathless with excitement. 

11 Look1 11 cried one ant. "She 1 s really going up 
the rosebush!" 

"see vJhere she is now1 11 cried another ant several 
minutes later. nshe 1 s going around the broken v-reb. 
What do you suppose she sees?" 

The Wise Ant moved a fev.r inches forward on the 
rosebush, waving her feelers as if. she expected to 
find something very impDrtant. 

"I think I 1 ve found i t1 n she cried. 11 In a second 
I 1 11 know. Yes, here it is1 11 

She stared at a silk line, which ran like a 
telephone wire from the broken web to several leaves 
sewn together with spider silk. 

"It's the most exciting thing I 1ve ever seen1 11 

she cried. 
Doi:m from the rock, up the garden path, and up 

the rosebush the ~nts traveled at a great rate. But 
u-rhen they reached the broken web, they u-rere disappointed. 
All they saw were loose strands of silk, tossing back 
and forth with the wind. 

111•Jhy, there's nothing here at allJ 11 they cried. 
"You're vJrong. T'.nere 1 s plenty to see here," 

called the Wise Ant. She was standing a short distance 
away. 

"Is it another bl"oken web?u asked one ant. 
11 I should say not1 ~~ replied the t"iise Ant. "Do 

you see this?" she added as she pointed with her 
feelers to the tent of leaves. 

11 Yes, what is it?" asked another ant. 
"It's the Spiders tent. That 1 s whel"e he was 

hiding. You can- see the opening he made when he 
rushed out. 11 

11I can hariilly believe it1" cried the Adventurous 
.Ant •. Then she blinked her eyes with laughter. 11 So 
I vlas right in the first place. The Spider isn't 
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magic. 11 

"That's right, 11 answered the "Vlise Ant. "But the 
Spider is a smart creature. He tries to make you 
think he's magic. He hides in his tent of leaves, 
and then as soon as someone touches his web - out he 
comes." 

11 But hov.r does he know 1-vhen some one touches his 
web? 11 asked the Adventurous Ant. 11 He can't see anyone 
vJhen he hides in his tent of leaves. 11 

11Do you see this silk line running from his tent 
to his web? 11 asked the tvise AI.J.t. "It tells the Spider 
't-Ihen he has visitors. 11 She turned to the Adventurous 
Ant. "You crawl into the tent, hold the line, and 
see 1-vhat happens. 11 

Tae Adventurous Ant hesitated. 
11 Go on, 11 urged the \rJise Ant. 11 Taere 1 s nothing 

to be afratd of no-vJ. 11 She turned to another ant. 
"You go back to the broken web and walk across the 
line at that end. 11 

Several minutes later the Adventurous Ant thrust 
her head out of the tent of leaves. 

nit 1 s a 1-1onderful signal!" she cried. 11 All you 
have to do is to wait until you feel it t'-Q:gging, and 
then tfOU 1mow that some one is there. 11 

'Yes, that 1 s it, 11 answered the ~1ise Ant. HAnd 
if I know the Spider, he even goes to sleep in his 
tent of leaves and doesn 1 t iora_l{e up until he feels the 
jerk of his telephone

1
line. Then out he comes to 

get his next victim.n 

( 3) Application 

Ask the children what new things they found 

out about insects. Their ansVTers 'tvill probably involve 

such things as the honey cows' giving honey dew for the 

ants, and the spider's cunning trick. 

In order to lead their thinking to God's 

wisdom, ask such questions as the following: 

• • • • • • 

1. Mary Adrian: Mystery Nature Stories, pp. 24-30. 
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HO't·T do you think the ants learn to milk 

honey co-vrs? ~·Jhere did the Spider learn how to make a 

trap? How did they get all their knowledge? 

Read from Job thirty-eight through forty­

one selected questions asked of Job involving the wisdom 

a~d understan~tng of God as revealed in nature.l 

After a pause to alloi<T the children time to think, ask 

them their opinions. In closing, read Job forty-ti~o, 

verses one and two. 

3. "The Nev.r Crownrr 

a. Possible Uses 

Children can be made aware of problems 

through the use of this story and can learn something of 

how to solve them. Attitudes of patience and courage 

could also be developed. There is not too much opportu­

nity to teach theology through use of this story. The 

emphasis is strongly on moral values. 

There is opportunity to teach worsbip if the 

application is carefully handled. The story contains 

good material through which to motivate action toward 

developing good character or toward accomplishing a 

project. 

• • • • • • 
1. Job 39:19, 26, 27 are possibilities. 
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b. A Suggested Procedure 

Because of the character change in the 

Goldenrod, the story lends itself well to a motivation 

of the children toward finer character. 

(1) Introduction 

Have the following words on a bulletin 

board: How do God's children act? 

Under the sign tack the names of some of the fruits of 

the Spiri t.1 These can be 1-1ri tten in terms understand-

able to the child if they will not be understood as 

found in the Bible. 

(2) The Story 

In a tiny grass plot between two roads - the one 
leading to a great city, and the other to an upl~nd 
far.m- a little weed began to grow when Spring was 
yet quite new. It was a hard place in which to grow. 
The soil was sandy, and often very dry. Large animals 
were driven along the road each day, stopping to crop 
the grass and tender weeds as they ambled along. 
·Many trucks and whizzing cars came close to the little 
vieed as she stood there day after day. Sometimes 
she v1as almost sucked under the wheels; sometimes 
she was almost broken by the heavy winds and storms. 
Occasionally a road-scraper - that giant enemy of the 
weed - came that way. Yes, indeed, it took a lot of 
courage to grow there in the fork of the road. 

But this little weed had good courage. She wanted 
to be beautiful, so she pushed up and up toward the 
sun, and detm and down to find food and moisture for 
her roots. She was soon straight and strong, and 
she seldom grumbled. 

11 I wonder what I am going to be and do, 11 she said 

• • • • • • 

1. Galatians 5:22, 23. 
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to herself. 110f vrhat use is a plant, anyway? 11 but 
no one answered her question. 

One day a violet, which grew in a ditch not far 
away, woke to find a beautiful purple flower rising 
above her leaves. 

110h1 ohl ohlu cried the 'tveed. 11 Can I ever be as 
beautiful as that? 11Wai t, 11 she called to a bee. 11 Tell 
mel Of what use is a flower? 11 

"To give honey to the bees, 11 he buzzed, without 
stov,ping in his flight. 

'But where is my honey?" pondered the Heed. 
Soon the daisy and the buttercup both burst into 

flower and v-rere eagerly gathered by the school chil­
dren to carry to their teacher. 

"These 1-rill make our teacher happy, n they cried as 
the¥ filled their arms. 

'Maybe a flower is supposed to maJ{e somebody happy, 11 

thought the vJ"eed, and she longed all the more for her 
own flower children to appear. As the summer months 
1ivent by, she became very"" much puzzled. 

11 I am only green and useless, 11 she said. "or 1ivhat 
use is it to try to grow straight and strong, if I am 
to be useless? 11 and she begged the insect~ that ran 
up and down her stem to try to find out why she had 
no beautiful flower children. 

Then one happy day, when the sun shone war.m, she 
felt her ovrn flower buds beginning to grow and she 
knew that the time of her cro1~ing was near. Would 
she be purple like the violet, or red like the clover, 
or vthi te like the daisy? She could hardly wait to see, 
and when she found herself covered all along the stem 
with lovely yellow blossoms, her joy was unspeakable. 
She swayed in the breeze, holding out her beauty to 
all who passed by. 

11 See that beautiful goldenrodl 11 called a child in 
passing, and the lveed thrilled as she thought, 

11Novr I am giving pleasure, too. Surely I am the 
loveliest flower that has bloomed by the roadside 
this whole summer through •. I shall never, never lose 
my beauty as the rest have done. The bee may try to 
find my honey, and I want to stay here and make the 
roadside beautiful. 11 

But, though the goldenrod did her best, one by one 
her flower children dropped to the ground to make 
other "t-J"eed families, and, at last, she stood there in 
the fork of the road, stiff and brown, with not one 
thing to make her beautiful. The oaks v.J'ere golden; 
the maples were red; the elms were yellow; and the 
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firs were green. All were lovely except herself. 
"vJhy must I stay here alone? 11 she cried. 11't'lhy 

could I not fall to the ground with my children? 
I &m lonely and useless. If only someone would pluck 
my stem and throw me ·.e.v.ray. I am old, and no one 
needs me." But there she had to stand and wait. 

One night, when the wind blew and it was very 
cold, the goldenrod felt something lightly touch her 
stem; it came again and again. She seemed to hear a 
faint whisper, and then to feel something cuddling 
ver~ close to her heart, as if to keep war.m. 

1\'Jhat can it be? 11 she cried. "I wish it tvere day 
so that I could see who has come to me. Someone needs 
me, I am sure. I will open my brovm buds and let my 
visitors enter. 11 So she did. She could feel the 
little visitors snuggling closer and closer until she 
could hardly hold her head up with them there. Her 
house was full of them, and they were clinging to her 
stem and dead leaves. Eagerly the goldenrod watched 
for the dawn, and with the first red glow of the east, 
she opened her eyes. Then she uttered a glad cry of 
surprise. 

In place of her bright yellow crown, she now wore 
a high crown of dazzling white. It sparkled in the 
light, and was far more beautiful than the yellow one 
had been. She was holding hundreds and hundreds of 
tiny snow fairies, every one as perfect as could be; 
every one glimraering white. They clung lovingly to 
their new mother, and the goldenrod wax very happy. 

111·1other, 11 called a child who was riding by. "See 
the goldenrod you wouldn't let me stop to pick one day. 
It is covered with snow. Isn't it beautiful? 

"It is beautiful, child," replied the mother. "The 
goldenrod is showing us that one can be useful, even 
when stiff and old. The little weed is making the 
~oadside beautiful, just as it was when we passed in 
the summer time. Its crovm of white is there because 
it stood ready to help the snowflakes," 

"I shall remember that," said the goldenrod with a 
glad heart. "I shall stand right here all winter, 
ready to help the snowflakes, and I shall no longer 
feel ugly, or lonely, or useless. I have beautiful 
work to do. Maybe some time, if I wait, I shall again 
have a crmm of gold. 11 

So the goldenrod held the snow fairies close through 
that cold 1~nter 1 s day as she stood there in all her 
new beauty in the fork of the roads, one of which led 
to the upland far.m and the other to the heart of a 
great city. 1 

• • • • • • 
1. Margaret Eggleston: Forty Stories for the Church, School, 

and Home, PP• 132-135. 
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(3) Application 

Ask the following questions as a basis for 

discussion, making a list of the answers given to the 

last one. 

l1l1.ich of the things that the Goldenrod did 

vJere good? HoH can we do as good a job as the Goldenrod? 

ltlhat are some things vJe can do that would be like the 

Goldenrod's actions? 

The ans'tvers vJhich the children give, espe­

cially to the last question, should incorporate some of 

the qualities listed on the bulletin board. As a closing 

thought, the passage from Galatians might be read from 

the Bible to the group. 1 

4. "The Caterpillar's Journey 11 

There is great possibility in this story 

for teaching theology in an embrionic form. This is 

what has been attempted by the sentence of application 

at the end. Attitudes toward creation and toHard death 

could be established or strengthened. 

The story also contains great opportunity 

• • • • • • 

1. Galatians 5:22, 23. 



-83-

for worship. The life which God ordained as recurring 

each year is a great wonder to a child. The way in 

which a butterfly comes from a crawly caterpillar is 

another source of wonder. Unless the spiritual applica­

tion of new life because of Ghrist's resurrection is 

given the child, there is not much motivation toward 

Christian action in this story. There is, however, an 

opportunity to create interest in further observation 

of this life cycle of the caterpillar. 

b. A Suggested Procedure 

Because of the great sense of wonder which 

is evident in the story, this suggested procedure will 

be for a worship experience. 

(1) Introduction 

There is no introduction to this story. 

If it is used in a for.mal worship service, it will 

follow the order of service. If used informally, as 

will be suggested herein, it would be effectively 

presented without an introduction. 

(2) The Story 

Once upon a time a lazy brmm caterpillar start~d 
out on a journey. You would not have thought it a 
very long jou~ney - just across the road and under 
the fence to the roots of the big maple tree, where 
he thought he would spin himself a hromnock and hide 
away from the cold winds and snmv- 'Lvhich he knew 
would soon come. But the caterpillar thought it a 
long way and full of dangers. Some careless boy or 
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gi!'l might stop on him, o!' an automobile o!' wagon 
might run over him. He trembled vrhen he thought of 
it, but one bright day he started out. He could 
see a tall white daisy on the other side of the road, 
and he thought he would stop and talk to her when he 
reached her. 

It took him· a long time to cross the l"oad, and 
when he came to the place 1-1here he had seen the daisy 
~here was no daisy there, .only a tall brown stalk. 
\mere is she ? 11 he asked a robin who was watching 

him 1·Ti th bright eyes from a bough above. The robin 
ansvrered in a little song that said, 11 She is dead, 
she is dead. 11 "Oh, 11 said the caterpillar, "I wanted 
to talk to her.n The robin went on singing in a 
soft little voice, and soon the caterpillar knew he 
was saying, 11 She shall live again, she shall live 
again. 11 But the caterpillar did not understand, and 
he felt very sad as he went on. 

Soon he began to look about him and thin..l{: v.rhat he 
would say to the friendly green grass vrhich had 
nodded to him on the other side of the road. \'Jhen he 
looked, he saw there was no friendly green grass; 
everything was dry and hard. "\mere is the friendly 
green grass ?n he said to himself. 111-Jhere can it 
have gone?t' · And then carne a little whisper in his 
ear vlhich he knew was the wind. "It is dead, it is 
dead." The poor little caterpillar felt very lone­
some, and he put his head close to the ground as he 
cried out, "Oh1 the friendly green grass, I shall 
:miss it so. 11 Then he heard the wind whisper again 
very softly this time, "It shall live again, it shall 
live again." But the little brown caterpillar did 
not understand, and he felt very sad as he went on. 

By and by he came to the roots of the big maple 
tree and as he looked up he sa1:-r the branches vJere all 
brown and bare and the lovely green leaves 'tvere all 
gone. 

110h, dear, u he said to himself, nthe big maple 
tree is dead,. too. 11 But he heard again the soft 
voice of the wind as it said, 11 It shall live again, 
it shall live again." But the caterpillar did not 
Uliderstand, and he was sad. 

Soon the hammock was all done, and the caterpillar 
vras ready for his long nap. He did not hear the two 
children 'tvho carne and lool{ed at the hammock and said 
to each other, 11 The caterpillar is dead, too, 11 but 
the wind heard them, and answered softly, though 
they did not understand, 11He shall live again, he 
shall live again. t•l ai t and see. 11 
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The cold wind and snow came, and stayed all winter, 
the birds were all away in the southland, and the 
wind no longer whispered in a soft voice, but whistled 
shrilly through the trees and shook the branches 
roughly. 

By and by the sun grew v1arm and bright and the 
snow melted away, and Spring came to all the earth. 
The little seeds began to grow in the warm earth 
and soon everything was a lovely green again. 
Something began to happen in the silken hammock where 
the caterpillar went to sleep. Slowly it came open 
and something moved inside. The soft wind saw it, 
and said, "The caterpillar is alive again. 11 And then 
out of the silken hammock came a queer thing, not at 
all like the brown caterpillar. The sun shone warmly 
upon it, and soon it was resting there on the trunk 
of the big maple tree, a great beautiful butterfly, 
with wings of black and gold. 

ll~e butterfly did not understand, and he said to 
the robin 1rJho looked do~m at him from the branch above, 
11 I thought I was a caterpillax•. 11 But the robin 
anst-rered as before in a little song, 11 No1-r you are 
living again. 11 

Then Mr. Caterpillar Butterfly thought of his friends, 
the lovely white daisy, the friendly green grass, and 
the big maple tree, and he remembered the soft voices 
that said, 11 They shall live again. 11 And he looked 
around him and there they were, every one of them, 
more beautiful than ever in the warm sunlight. 

He did not understand, and nobody understands, but 
we know the soft voices were true when they saii, 
n They shall live again, they shall live again. 11 

(3) Application 

Read a paraphrase of Romans one, verses 

nineteen and tvrenty, omitting 11 So they are lfi thout 

excuse. 11 Ask the following questions for brief 

discussion. 

~~nat do these verses mean? How does the 

story we heard help to show us what God is like? 

• • • • • • 

1. Mary Kirkpatrick Berg: Primary Story Worship Programs, 
pp. 1L~8-150. 
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Keep a list of these suggestions, and read 

them slowly to the group when it is completea. Let 

the children, separately or together, thank God for 

revealing Himself in each of the ways. A suggested 

pattern is as follows: Dear Father, thank you for 

showing us your • Original expression of these 

thoughts should be encouraged. 

D. Summary 

This chapter has first discussed the purposes 

for which nature stories may be used in the Christian 

nurture of the primary child. These purposes were seen 

to be concerned with increasing insights and with giving 

motivation. Insights may be increased in three areas, 

the problems of the children, theological concepts 

which are basic to Christianity, and attitudes toward 

Christianity and tm-rard life. l:Iotivation can be given 

for worship, Christian action, and for further study 

through the proper use of a nature story. These 

different areas were presented as a basis for the 

development of suggested procedures for the use of 

nature stories. 

The suggested procedures given were built 

around four of the eight stories evaluated in the 
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second chapter. The aim of each use was selected on 

the basis of the type and development of each story. 

The four stories selected were the most suitable of 

those evaluated to giving scientific knowledge with 

high moral and spiritual values. Each procedure was 

given in terms of the possible uses of the story. A 

suitable purpose was selected from those possible, and 

the procedure built around this purpose was in terms 

of an introduction to the story, the story itself, and 

the application of the story. 
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SUl11HARY A.t~D CONCLUSION 

The contribution of the nature story to 

the Christian nurture of the primary child was estab­

lished through an investigation of the content and 

needs involved in his nurture. The content of Christian 

nurture was seen to include understandings of God, the 

Bible, relationships to God, the Church, and personal 

responsibilities. 

Following the consideration of the content, 

needs of primary children to be meet in Christian 

nurture ·vrere discussed. These needs are security, 

acceptance, guidance, concrete learning, activity, and 

responsibility. 

The discovery of potential values in nature 

stories as a medium of giving the content and meeting 

the needs tv as undertaken. It was found that the story 

as a medium of Christian nurture is valuable because it 

is able to meet the needs of the primary child as es-

tablished previously. Nature study was found valuable 

in Christian nurture because it is capable of giving 

understandings of the content involved. Because of the 

value of the story and the value of nature study, a 

nature story based on scientific facts was deemed of 

great value in giving content ~~d meeting needs. 

-89-
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Having established the value of the nature 

story in Christian nurture, an examination of the field 

of nature stories was made. It was discovered that 

scientifically based stories for primary children were 

written about plants, a..nimals, and the seasons. A feH 

stories were found dealing "td th natural resources, and 

none 1:-Jere found dealing Hi th astronomy. There were 

two controlling purposes of nature stories observed. 

Some stories obviously emphasized scientific knowledge. 

Others emphasized moral and spiritual values. ~~e 

stories "tvere evaluated on the basis of these two 

categories. 

A standard of evaluation was then determined 

to evaluate the stories for use. This standard was 

based on action, plot development, reality of characters, 

appealing style, and valuable content. 

On the basis of this standard, stories i-Tere 

selected for evaluation. Four stories with each of the 

tv.ro emphases "tvere evaluated. It was found that stories 

emphasizing moral and spiritual values and at the same 

time having a basis in scientific fact were not easily 

found. 

Four stories, two from each emphasis 

group, vmre selected from the eight evaluated and 
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their possible uses in a Christian education situation 

1-uere discussed. Suggested procedures, involving an 

introduction to the story, the story itself, and an 

application to the story, were included. 

The need for more scientifically based 

nature stories which involve an emphasis on moral and 

spiritual values was discovered. It ~1as also found that 

high quality stories can be adapted for use in a 

Christian education situation whether or not their 

main emphasis is on moral and spiritual values. 

A further area of investigation possible is 

the use of original nature stories in the Christian nurture 

of primary children. 
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APPENDIX A 

n JOHNNY IVIAPLE-LEAF11 

This story was evaluated by standards set 
1 

in Chapter II. The text of' the story f'ollows: 

One sleepy spring af'ternoon Johnny Maple-Leaf' broke 
out of' his tight brown bud. He took a deep breath and 
slowly stretched out. There were branches all around 
him with hundreds of little leaves popping out just 
like himself. Down below on the ground there were 
little Quaker ladies and Jack-in-the-pulpits bowing to 
one another in the breeze. Rabbits played leap-frog 
over an old tree stump. A field mouse scurried about 
looking f'or things to eat. Two squirrels gathered 
sticks to build a nest in the top of the tree. Bright 
vireos and orioles and robins flew back and forth in 
the sunlight. And a big old hoot owl sat in a hole in 
the tree and said whoooooo. As the sun went down it 
grew cooler, and Johnny Maple-Leaf' curled up just a 
little. He decided this was the best place in the whole 
world for him to be, and he went to sleep. 

Each day Jo~~ny Maple-Leaf grew larger, and turned dark 
green. The sun was hot, but down below it was cool and 
danw mossy. And there was always something happening 
under the tree. Many f'lowers bloomed, wild ginger and 
May blossoms, trillium and wild geraniums. A dog came 
crashing through chasing a fox while a chipmunk scolded 
f'rom a saf'e branch. 

Birds came and built their nests in the branches all 
about Johnny Maple-Leaf'. First there were little blue 
and brown speckled eggs. Then the eggs broke open, and 
the nests were f'illed with dozens of' hungry baby birds 
all calling f'or dinner at once. The big birds were so 
busy f'eeding the baby birds they scarcely had time to 
sing. But early in the morning as the sun rose, and in 
the evening as the sun set, the birds stopped and sang. 
Then the whole forest was f'illed with music. Johnny 
Maple-Leaf' decided this was the best place in the whole 
world f'or him to be. 

• • • • • • 
1. Ante, pp. 46-48. 
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Sometimes it rained and sometimes the wind blew. The 
trees tossed and mvayed, and the birds and little 
animals hid in their war.m nests. The rain beat down, 
and thunder rolled across the black sky. Johnny 
Maple-Leaf spun and twisted 'round ~~d around. But 
now the rain didn't fall and the wind didn't blow, 
and he just dripped quietly. Night came and pale 
green moths fle"tiT in the soft moonlight as the forest 
went off to sleep. 

The sunm1er slowly passed and the nights grew cold. 
Bright patches of goldenrod and deep purple asters 
danced in the fields. The birds stopped singing, 
but the old mvl came out of his hole and whistled 
whooooooo. Great flocks of ducks and geese flew 
overhead in the sky, and a hunter tramped·through the 
forest with his dog. 

One morning Johnny Maple-Leaf found he had turned 
bright red. The leaves all around him had turned to 
red and yellow. One by one they floated down, till 
the ground below was bright with many-colored leaves. 
Gray squirrels scurried about looking for hickory nuts 
and acorns to store away for the winter. The wind 
tugged and pulled at the branches until all the leaves 
were gone, all except Johnny Maple-Leaf. 

The bare br~~ches whistled as the lvind ble"t..r harder. 
He was cold and lonely. 1Jfuere were the birds and 
the rabbits, the flo"tvers and leaves that had lived 
with him all summer? Still the wind blew, and 
Johnny let go, sailing down, down, down... . 
The other leaves seemed to make room for him, and he 
wiggled his way in. Here it was -v.rarm and he wasn't 
lonely. Gentle little snow flakes fell softly over 
him, and Johnny lJiaple-Leaf decided this 1-vas the best 
place in the whole world for him to be, and he went 
off to sleep.l 

• • • • • • 
1. Alvin Tresselt: Johnny Maple-Leaf. 
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"NAKE \vAY FOR THE DUCKLINGS 11 

The following story was evaluated in 

chapter two as a story emphasizing scientific knowledge.
1 

Mr. and V~s. Mallard were looking for a place to live. 
But every time Mr. Mallard sa't·J what looked like a 
nice place, VJ.rs. Hallard said it was no good. There 
were sure to be foxes in the woods or turtles in the 
water, and she t·ras not going to raise a :eam11y v.Jhere 
there might be foxes or turtles. So they flew on 
and on. 1fuen they got to Boston, they felt too tired 
to fly any farther. There was a nice pond in the 
Public Garden, with a little island on it. 
"The very place to spend the night, 11 quacked lYir. 
Nallard. So dm-m they flapped. 

Next nmrn:tng they fished for their breakfast in the 
mud at the bottom of the pond. But they didn't 
find much. Just as they were getting ready to start 
on their way, a strange enorraous bird came by. It 
was pushing a boat full of people and there :..ras a man 
sitting on its back. 11Good morning, 11 quacked Ivlr. 
Nallard, being polite. The big bird was too proud to 
ansvJer. But the people on the boat threw peanuts into 
the Hater so the Nallards followed them all around the 
pond and got another breakf'ast better than the first. 

11 I like this place, u said Nrs. :r.'Iallard as they climbed 
out on the bank and waddled along. 11 Hhy don't we 
build a nest and raise our ducklings right in this pond? 
There are no foxes and no turtles, and the people feed 
us peanuts. ~.~at could be better ... n 11 Good, 11 said r'lr. 
Ivlallard, delighted that at last Ic'Irs. :Hallard had found 
a place that suited her. But- "Look outl 11 squawked 
JYirs. Nallard, all of a dither. "You 1 11 ~et run over! 11 

And when she got her breath she added: 'This is no 
place for babies, Hi th all those horrid things rushing 
about. We 111 have to look somewhere else~ 

So they flew over Beacon Hill and round the State 

• • • • • • 
1. Ante, pp. 41-L~3. 
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House, but there -,;.._ras no plaqe there. They looked in 
Louisburg Square, but there was no water to swim in. 
Then they fleH over the Charles River. "Thls is better," 
quacked J:·1r. l·'Iallard. 11 That island looks like a nice 
quiet place, and its only a little way from the Public 
Garden. tt "Yes, 11 said Mrs. Mallard, remembering the 
peanuts. nT'aat looks like just the right place to 
hatch ducklings. 11 

So they chose a cozy spot among the bushes near the 
Hater and settled dot"i'!l to build their nest. And only 
just in time, for now they were beginning to molt. 
All their old wing feathers started to drop out, and 
they would not be able to fly again until the nevi ones 
grew in. But of course they could swim, and one day 
they swam over to the park on the river bank, and there 
they met a policeman called Michael. Michael fed 
them peanuts, and after that they called on l~chael 
every day. 

After I1rs. 1'1allard had laid eight eggs in the nest 
she couldn't go to visit Michael any more, because 
she had to sit on the eggs to keep them 'tvarm. She 
moved off the. nest only to get a drink of water, or 
to have her lunch, or to count the eggs and make sure 
they 1-J"ere all there. 

One day the ducklings hatched out. First came Jack, 
the Kack, and then Lack, then Mack and Nack and Quack 
and Pack and Quack. Mr. and l'1rs. Mallard 1-J"ere bursting 
with pride. It was a great responsibility taking care 
of so many ducklings, and it kept them busy. 

One day J.vir. 1<Iallard decided he 1 d like to tal{e a trip 
to see what the rest of the river was like, further on. 
So off he set. 11 I 1 11 meet you in a week, in the Public 
Garden, 11 he quacked over his shoulder. 11 Take good care 
of the ducklings." 
"Don't you worry, 11 said Mrs. Mallard. "I knot.._r all 
about bringing up children. 11 And she did. She 
taught them how to swim and dive. She taught them to 
walk in a line, to come \\]'hen they were called, and to 
keep at a safe distance from bikes and scooters and 
other things with wheels. When at last she felt per­
fectly satisfied with them, she said one morning: 
11 Come along, children. FolloH me. 11 

Before you could 1-rink an eyelash Jack, Kack, Lack, 
Nack, Nack, Ouack, Pack, and Quack fell in line, just 



-103-

as they had been taught. Mrs. Mallard led the vJay into 
the water and they swam behind her to the opposite bank. 
There they waded ashore and waddled along till they 
came to the highway. Mrs. Mallard stepped out to cross 
the road. 11Honk,honk! 11 went the horns on the speeding 
cars. "Q,ua-a-aclcl" 1...rent Nrs. lJ.lallard as she tumbled 
back again. "Quack! Quack! Q.uackl Quack1 11 went Jack, 
Kack, Lack, Hack, J.ITack, Ouack, Pack, and Quack, just 
as loud as their little quackers could quack. The cars 
kept right on speeding by and honking, a...nd Mrs. T1allard 
and the ducklings kept right on quack-quack-quacking. 

They made such a noise that }fichael came running, waving 
his arms and blovJing his whistle. He planted himself 
in the center of the road, raised one hand to stop the 
traffic, and then beckoned 1...ri th the other, the way 
policemen do, for Nrs. 1•1allard to cross over. 

As soon as Nrs. 14allard and the ducklings livere safe on 
the other side and on their way do1m Nount Vernon 
Street, Michael rushed back to his police booth. He 
called Clancy at headquarters and said: "There 1 s a 
family of ducks 1-valkin 1 down the street!" Clancy said: 
"Family of whatl 11 11Ducksl 11 yelled Nichael. "send a 
police car, quick1 11 

I~iean1..rhile Mrs. Hallard had reached the Corner Book Shop 
and turned into mLarles Street, with Jack, Kack, Lack, 
Hack, Nack, Ouack, Pack, and Quack all mal"'Ching in line 
behind her. Everyone stared. An old lady from Beacon 
Hill said: 11 Isn' t it amazing!" And the man who swept 
the streets said:· "t'lell, now, ain't that nice1 11 And 
when V~s. Mallard heard them she was so proud she 
tipped her nose in the air and walked along vJi th an 
extra swing in her waddle. 

vfuen they came to the corner of Beacon Street there 
was the police car with four policemen that Clancy 
had sent from headquarters. The policemen held back 
the traffic so Mrs. Mallard and the ducklings could 
march across the street right on into the Public 
Garden. Inside the gate they all turned round to say 
thank you to the policemen. The policemen smiled and 
waved good-by. 

~Vhen they reached the pond and swam across to the little 
islan~, there was :Hr. Nallard Haitfuilg for them, just 
as he had promised. The ducklings like the ne't·J island 
so much that they decided to live there. All day long 
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they .follow the s'tvan boats and eat peanuts. And 
v-rhen night .falls

1 
they sv.rim to their little island 

and go to sleep. 

• • • • • • 

1. Robert McCloskey: Hake \'fay .for the Ducklings. 



APPENDIX C 

11 NOT LOST, BUT GONE BEFORE 11 

TIJis story was evaluated as a story empha­

sizing moral and spiritual values in Chapter II.
1 

The 

text of the story is as follows: 

"~;;here do you suppose he 1-1ent? 11 inquired Dragon-fly 
Grub as he watched the Frog swim to the top of the 
pond ru~d suddenly disappear. 

"I don't kno-r.-1 and I don't care, 11 replied a saucy 
YJ.innovr y,rhose whole object in life vJas getting enough 
to eat and having a good time. 

The poor little Grub looked crest-fallen. He had 
spent a great deal of time pondering on this subject 
and he could not understand why his companions were 
not equally curious. 

11lfuy don't you ask him v.rhen he comes back?" suggest­
ed the elderly Eel 1.-Jho had been listening to the con­
versation. 

Novr in the pond i>Jorld the Frog is a very important 
and dignified personage and the little Grub had never 
been able to muster up enough courage to spe~~ to him. 
But today, he determined to be very brave. He lvai ted 
pattently until - splash - there was a great dis­
turbance and the Frog came swimming back. 

11Mr. Frog, please, Hr. Frog," called the Grub, 
"there is something I must ask you. 11 

The Frog stopped swimming and turned his great 
goggle eyes in the direction of the Grub. "Indeed,n 
said he, 11 Proceedl" 

11l'1r. Frog, what is there beyond the world?" 
stammered the Grub, so scared he could scarcely speak. 

11VJhat world do you mean? 11 inquired the Frog. 
11Thi s v.rorld, of course - our world, 11 answered the 

Grub:--
11This pond, you mean, 11 sneered the .Frog. 
"I mean the place we live in, v-rhatever you may 

choose to call it, 11 cried the Grub. 11I cailil it the 
Horld. 11 

11 0h, do you? 11 rejoined the Frog. 111tJell, then, vJhat 
do you call the place you don't live in, up there 
beyond your 1.vorld, eh? 11 

• • • • • • 

1. Ante, pp. 52-54. 
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"That's just what I'm asking you," retor!Ged the 
Grub. " 

"vlell, I 111 tell you, 11 said the Frog in his most 
pomVtous manner. 11 It 1 s dry land. 11 

'But what's dry land?" 
The poor Frog was really nonplussed, ~or he did 

not know how to answer. So he said in a very con­
descending manner, 110~ all the inquisitive creatures 
I ever met, you certainly are the most troublesome. 
Dry land is something like the mud at the bottom of 
this pond, only it isn't wet, because there isn't 
any t.vater." 

"No water1 11 interrupted the Grub. 11vlell, -vrhat is 
there then? 11 - _ 

11They call it air, 11 said the Frog, "and i~ you 1ve 
never been there, I can't make you understand what 
it's like. It's more like nothing than anything else. 11 

The poor little Grub was more confused than ever 
and he looked so do-vrncast that the Frog took pity on 
him and said, 11 You are a very silly ~ellow not to be 
satis~ied with the experience o~ others. But as I 
rather admire your spirit, I will make you an o~~er. 
I~ you choose to take a seat on my back, I will carry 
you up to dry land and let you see ~or yourself what 
it's like." 

-The Grub climbed joyfully on the Frog's back and 
the Frog swgm gently upward till he reached_the 
bulrushes by the water's side. 

"Hold fast, 11 cried the Frog as he clambered-up on 
the .bank and got upon the grass. 

11 No1-v, then, here t.Ye are 1 11 exclaimed he. n\·Jhat do 
you -think of dry land?" 

But no one spoke in.reply. 
11Hallool gone?n he continued;nthat 1 s just what I 

was-afraid-of. Perhaps he'll climb up by himself. 
I'llntvait here and see. 

" But the Grub, meanwhile? The moment he reached 
the surface of the water a -terrible sensation had 
come over him and he reeled off the Frog's back, 
panting and struggling for life. It was several 
seconds before he recovered himself. 

"Horrible," cried he when he -got his wits together. 
nBeyond this world there is nothing but death. Nr. 
Frog has deceived me." 

He contented himself for the present therefore, 
with telling his friends what he had done, and where 
he had been. Now that he had really had a thrilling 
experience he found a great many eager to hear about 
it. . 
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That evening, as the Grub was returning from a 
ramble among the water plants, he suddenly encountered 
his friend, the yellow Frog. 

"You hereltt cried the startled Grub, and was about 
to tell the Frog what he thought of him for deceiving 
him about the world Beyond when the Frog interrupted 
with, 11~ihy didn 1 t you sit fast as I told you ?n 

They would soon have had a serious quarrel if the 
Frog had not suggested that the Grub tell his story 
and show why he had been so clumsy as to fall off. 

The story was soon told. 11And now, 11 said the Grub 
in conclusion, nas it is certain there is nothing 
beyond this world but death, all of your stories about 
going there were not true. You evidently don't care 
to say where you do *o. I will, therefore, bid you 
a very good evening. 

"You will do no such thing till you have listened 
as patiently to my stoi'Y as I have to yours, 11 exclaimed 
the Frog. 

Then the Frog told how he had 1r1ai ted for the Grub 
and 11At last, 11 he continued, 11Though I didn't see you, 
I saw a sight which 1r1ill interest you more than any 
creature that lives. Up the stalk of one of those 
bulrushes, I saw a Grub just like you slowly climbing 
until he had left the water, and was clinging to the 
stem in the fUll glare of the sun. I must say I was 
surprised, knowing how fond you all are of the shady 
bottom of the pond. So I stayed and watched and then 
a very wonderful thing happened - a rent seemed to 
come in your friend's body and gradually after much 
squirming and struggling there came out from it a 
glorious Dragon-fly. Oh, little Grub, you who have 
never seen the sunshine and who have lived here in 
the ugly mud of this dark pond can not imagine what 
a beautiful creature a Dragon-fly is. It has wonder­
ful, gauzy wings and its body gives out rays of 
glittering blue and green. I watched it fly in great 
circles and then I plunged below to tell you the 
-splendid news.n 
· "It is a wonderful story, 11 said the Grub - 11but" 
- and, then, he began to wonder whether it could really 
be· true and 1r1hether perhaps it might some day happen 
to him. 

Weeks passed and the Grub often thought of what 
the Frog had told him. Finally one day he felt sick 
and 1-veak and had an overwhelming desire to go upwards. 
The other grubs gathered around him and made him 
promise that if indeed the wonderful change should 
happen to him, he would return and tell them so. 
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He promised and then slowly climbed up the bulrush 
stalk. A few of his friends and relatives -vrent 
near the surface of the water hoping to see what 
happened but alasJ their eyes 't·rere made to see only 
in the water, and>as soon as the Grub reached the air, 
he was lost to their sight • 

.And then the 't-londerful change did take place. The 
Grub burst his shell and became a beautiful Dragon-fly. 
At last his hopes had come true. 

Did he forget his promise to go back and tell his 
companions? No, indeed, he did not forget, but when 
he tried to descend!. into the water he had the sarn.e 
sensation as before, when a Grub, he had tried to 
come out into the air. But although he could not go 
back to them, he often flew close to the surface of 
the pond, longing to be able to tell his 5:omrades o:r 
the great joy that was in store for them. 

• • • • • • 

l •. Anna Pettit Broomell, Chairman: The Children's Story 
Garden, pp. 65-69. 



APPENDIX D 

nTHE WASTED OAK LEAF 

T.ne follmving story Has evaluated in Chapter 

II as a nature story emphasizing moral and spiritual 

values. 1 

11A pile of newspapers mid this bag of rags to be 
gotten rid ofl 11 remarked Barbara's mother as she 
dumped them down on the back porch, where Barbara 
v.ras working. It 1.vas fall house-cleaning time, and 
Barbara was busily wiping Hi th a damp cloth the glasses 
of the framed pictures from the -vralls. On the lawn 
outside, the October sun shone brightly, and a flock 

-- of blackbirds picked among the leaves scattered on the 
grass. 

"Mother, can't I take the ne-vrspapers out in the 
garden and make a bonfire with them? I 1ve finished 
cleaning the pictures, 11 Barbara asked, adding long­
ingly, "I'll be careful. I do so love to burn things." 

I\iother shook her head. "I don 1 t want them burned. 
I give them to the Salvation Army m~D. He sells them 
to peiliple vJhose business it is to m~"k:e brand nevi paper 
out Of the pulp of old ne-vJspapers. Rags are used in 
the same vJay. It would be very wasteful to burn them. 11 

11 0h, dear, I v-Jish I could this oncel Lots of things 
are wasted all the timeJ Just look at all the dead 
leaves flying around, I·Jasted. 11 A little whirhJind 
danced past, flinging a fevJ bro-vm leaves at Barbara 1 s 
feet. Her voice sounded very whiny, for, to tell the 
tl"Uth, she Has tired of bending over the pictures and 
felt a trifle cross. 

J.VIother looked a t her little daughter in surprise. 
11 Put the cloth away novJ, dear, 11 she said. 11Run out in 
the Hoods andsee Hhether or not the leaves are t-Tasted. 
Naybe ·you 111 find they a re made over just like the 
newspapers. 11 

As Barbara waded through a pile of crackling leaves 
that thew ind had drifted in by the porch steps, and 
raced across the grass into the woods, she felt quite 
cheerful again. The woods seemed 

• • • • • • 

· 1. Ante, PP• 54-56. 
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light and airy, ivi th the branches half' bare and 
every breeze shaking dovm a sho-v;rer of' gold and 
bro1~. She stood still to watch a chipmunk scronper 
across the path in front of' her, his little brush 
of' a tail curled over his back and his cheeks 
bulging with nuts. A large, leathery oak leaf', 
turning slowly round and round as it f'ell, almost 
touched Barbara's nose. It settled lightly at her 
f'eet with a rustle that sounded very much like a 
sigh. Barbara leaned over in time to hear a tiny 
voice say: 

11You didn 1 t quite hit it, did you! 11 

The thin, , dry voice of' the Oak Leaf' anS"t..rered: 
"No, that little girl was in the way. Oh, well -
the West 1Vind will move me again. 11 

Barbara jumped to one side, for she hated to be 
in the way. Then her curiosity overc~~e her, and 
she returned to the Oak Leaf'. 

11v1here were you trying to go? 11 she asked. 
ui hoped I would strike the c-lump of' ferns you 

are almost 1-1alking on, 11 it replied. 11 itle have to 
look out f'or it - it 1 s rather tender, and last win­
ter suffered with the cold. All of us on my branch 
agreed we would be specially careful to cover it 
well this year. 11 

Before Barbara could answer, a round little voice 
pifred up f'rom across the path: 

'I don't want to interfere with Naidenhair Fern, 
but please don 1 t forget me. 11 Barbara saw a tuft of 
the queer-shaped, green leaves of' the Hepatica, 
that grm-.rs among the rocks and blooms early in the 
spring, tremble slightly. "I thought the Beech 
would send me a covering, but so far not a beech 
leaf' has come near me, 11 the Hepatica went on. 

Barbara was astonished, and Has just about to ask 
a question, ivhen a spray of yellow Goldenrod spoke 
up: 

11You 1 re all foolish to ivorry so soon about your 
winter. blankets. You lmovJ perfectly well that the 
\{est vlind is going to mix the leaves all up anJivay, 
roLd whirl them here and there. By the time the 
Freeze comes, you 111 all be covered." 

"Tell me, 11 Barbara interrupted eagerly, 11 do the 
leaves of'f the trees really have to keep the plants 
protected from cold? I thought in the fall leaves 
just died and fell down to the ground." 

11 •Just died and fell dovm! 1 - listen.to the 
child!" scof'f'ed the Oak Lea.f. 11Huch she knows! 
There -is no such thing as 1 just dying' in the 1-Ioods. 
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First, v-rhile vre 1 re on the branches, vJe make green 
food for the trees out of sunlight and rain; then 
we cover the ground to keep Jack Frost from running 
in and out in winter, splitting the earth and tearing 
the roots of the plants. Thick and soft we cover 
the ground. 11 The Oak Leaf nestled closer into a 
hollow. 

"And then what happens to you?" Barbara questioned. 
The Goldenrod plume stirred, as a late bee settled 

on it. "Let her look and see for herself what be­
comes of the leaves," it advised. 

"Look under me 11 
- "And men - 11 And me, 11 rustled a 

dozen voices. 
Barbara gathered up a double handful of the 

loosely scattered crisp oak leaves and laid them 
gently on the clump of Maidenhair Fern. Belovr where 
they had been, she found a mass of damp leaves 
closely packed together, some oak, some beech, some 
maple. She discovered when she tried to lift them 
that they stuck closely together and tore easily 
v-rhen separated. A little red salamander crawled 
hastily under a stone, and several flat beetles and 
-vrorm.s with many legs scuttled away. 

uDig deeper, 11 the Goldenrod directed, when Barbara 
hesitated. She found a stick and turned up the mat 
of v-ret leaves. Belotv it lay a mixture of black 
earth and 't..Jhat looked like skeletons of leaves, vri th 
only the veins and stems left. This layer -vras 
filled with tiny roots, and was damp and cool. Bar­
bara thought it looked like the soil Mother always 
brought from the ·vroods to fill the pots of her beau­
tiful house ferns. She scratched deeper with her 
stick, turning up only fine, rich dirt, with no 
trace of leaves. Then the stick struck a stone and 
she could dig no further. 

"Well, 11 said the Oak Leaf from its ne't,r bed. on the 
}1aidenhair Fern, 11 do you see now -vrhat becomes of us? 
1 Just died, 1 indeed! That black earth is the finest· 
plant food in the v1orld - better than all the ferti­
lizer your father buys in bagsl Three years from 
now I'll be feeding the roots of trees and goldenrod 
and ferns, myself. Because I feed them, they vrill 
grow new leaves, vrhich in turn 1vill fall and rot 
and - Let me tell you, litt±e girl, He don't Haste 
even leaves, in the 't'J'oods. 11 

• • • • • • 

1. Ibid., PP• 93-96. 




