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INTRODtr.cT ION 

I. STATEMENT OF THE PROBLEM: 

One of the chief elements of the program offered in the 

Daily Vacation Bible Schools throughout the world is handwork. In 

most of these schools from one-third to one-half of the time is de~ 

voted 'to handwork. This handwork might be termed manual arts. Lead-

ing religious educators state that the purpose of using manual arts 

in teaching religion is to provide an opportunity for the pupils to 

learn by doing, to acquire new truths and to express concretely that 
1 

which they have already gained through the experience of that truth. 

The problem then, is to evaluate handwork to see if the time devoted 

to its use is justified and if the purpose is being fulfilled by its 

use. 

II. THE IMPORT.ANCE OF THE PROBLEM: 

For thirty years the Daily vacation Bible School movement 

has been spreading into all sections of the world. It is a movement 

which influences many lives and is a vital part in the program of 

religious education in our churches today. Such a program must be 

one which de:tinitely contributes the highest values possible forcthe 

furtherance of Christian education. Within the last few years. anum

ber of religious educ-ators have questioned the use of one apparently 

1. Cf. Betts and Hawthorne, Method in Teaching Religion .• P• 383 
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:bltportant element in the curriculum1 namely handwork. Schools 

1-vhich are being conducted without handwork are growing in number. 

Leaders of the Daily Vacation Bible School movement1 despite this 

opposition1 continue to advocate the use of handi'TOrk in the schools. 

It is there£ore important to see -how handwork contributes toward 
. ' 

religious gro'Wth and to know ·whether or not this c antribution is all 

that it might be in order to justify its use as a vital element o:f 

the curriculum. 

III. THE MODE OF PROCEDURE: 

In our investigation of this problem1 three phases will be 

considered. Chapter I will be a study of the curriculum of the Daily 

vacation Bible School movement. In this study a brief' history oft he 

movement will be given in order to more tully understand the objec-

tives of the movement. The place of handwork in the curriculliml. 

throughout the history of the movement will be s:tudied as well as itSJ 

status today. In Chapter II a study of the theoretical values of 

handvrork as they are set forth by certain modern religious educators 

in their writings will be given. In so far as it is possible this 

study will be arranged chronologically thus concluding with the nev• 

trends regarding handwork. In contrast with Chapter II1 Chapter III 

will be a study of the practical values in one system of Daily Vaca

tion Bible Schools:. "While the results of this investigation may not 

be comprehensive1 they may be indicative of results in many other 

SCihools conducted under similar conditions. The study will c lose1 

Chapter IV1 with a s:umm.aey consisting of a comparison of the prac

tical values with the theoretical values and conclusions drawn from. 

the study. 
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CHAPrER :r. 
A STUDY OF THE DEVELOPMENT OF THE CURRICULUM OF THE DAILY 

VACATION BIBLE SCHOOL MOVEMENT • 

I. THE OBJECTIVES OF THE MOVEMEN.Ir. AS REVEALED IN ITS HISTORY. 

' A. A Brief History of the Daily Vacation Bible School Movement. 

1. Rea.s:ons for the Development. 

Perhaps no movement of the church has made such notable pro-

grass within s:o short a period of time as has the Daily vacation Bible 

School movement. The origin of schools which meet real needs of human

ity can always be traced to the realization of these needs on the part 

of leaders. So it is in this case. Every year thousands of childr~ 

throughout the world were being dismissed from the public schools in 

the early summer• Glad as they were to have a va.cat.ion, the novelty 

of the freedom: soan wore ofir, for many found themselv.es with nothing 

to do. Opportunities for development were very limited. In fact. in 

many instances undesirable traits developed. Leade'rs noted this idle

nes=s: among children and saw in the situation a great need for purpose

ful activity. Co-existing with this need was a condition heretofore 

ignored. During the SU!llmer months church attendance regularly decreas

ed and many church activities ceased entirely,. so that for a period of 

about eight weeks •. the church buildings were being used but little. 

In this. leaders: saw a secol).d factor in the situati~ . A third factor, 

moreover, was seen in another significant "circumstance, namely, that 

at about the same time that thousands of' children were being dismissed 
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:f'rc:m the schools for a period of freedom. in the summer. thousands of 

young college students, likewise, were facing a two or three months• 

vacation. Many of thEIIl, for the sake of" the experience to be gained, 

were e-ager for work with children or for an opportunity to do social 

service. 

The leading factors, then, which led to the beginning of 

the Daily ~acation Bible School movement were: 

Idle childr~ freed from. school responsibilities during the 

summer,· and therefore in need of opportunity for directed, 

p~rpo seful activity • 

Idle churches due to the cessation of the usual activities 

f'or the summer months. 

Idle college students eager for constructive employment. 

Ma%JY 'VS.cat.ion days which should be used for the llpbuilding 

of God's kingdom. in the hearts of boys and girls. 

' Added to these factors, the religious education given by 

the Sunday School was inadequate, for only about one-half 

hour weekly was given toward religious instruction. 
' 

out of' this situation, therefore, came the schools now 

generally know.n as the Daily Vacation Bible Schools. The purpose, 

from. the beginning, was to SDpplement the religious education of the 

church with Christian training in the Bible Schools. Through a pro• 

gram of various activit~e-s meeting the needs and the interests of the 

children, leaders sought to stimulate and direct the growth of Chri~ 

iiian character in the boys and girls of the community. The. supreme 

need of the children, it was felt, was pracrbioal_ religious training 

and a knowledge of the Bible. It was the aim of leaders to bring 

the children into living contact with the Bible and the Christ of the 



Bible# because through thea& contacts# they believed.# Christian char

acter would develop. Because of the children•.s love f'or making things 

handwork served as a means of attracting the children to the schools. 

With the above :tractors in mind: idle children# idle churches# idle col

lege students. and free time for the promotion of the highest type ot 

education and for interest~ worthwhile activities. it behooved those 

interested to utilize the resources available. and to meet the needs. 

Throughout the history of the movement the original purpose has been 

kept in mind• although :from tilri.e to time the programs designed to car

ry out that purpose have bean changed. The great purpose of the move

ment., under the guidance of' various associations. has been to promote 

Christian education through Daily Vacation Bible· Schools tn all parts 

of' the world. 

2. Beginnings of the Movanent. 

:r:t was in the last half of the nineteenth century that the 

first stoeps >vere actually taken and a f'aw scattered schools were estab

lished. These pioneer schools-the one held in 1866# under the auspices 

of the First Church of BostoDoothe one held in 1877, in Montreal# Cana-
.. 

da, with a program similar to that used in Daily Vacation Bible Schools 

today• and the parochial schools of the Lutheran and the Reformed 

churches-these schools may be considered as .forerunners of the Daily 

Vacation Bible Schools of' the twentieth cent.ury. Very little is known 

o.f' th•• however., although we do know that they were independent units .. 

with no attempt at unity with respect to the length of term. the pro-

grams used., or the standards maintained. 

With a program similar to that given in the Montreal School 

in 1877 ·~ program consisting of a c<mbination of Bible inRruction 

and handwork, the first Vacs;t;ion School in New York City was organized 
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in 1898. It was held in the Epiphany Baptist Church on the east aide 

of the city with Dr. Howard L. Jones,. the pastor. and Mrs. w. A. 

Hawes in charge• The :work was so well received and its benet'its were 

so evident that the school was reopened during the next summer. In• 

terest grew and each year additional schools were established. The 

work was originally started :f'or tenement children• and the influence 

of the schools tor the first three years 'WaS: limited to the confines 

of the.one parish. 

The results of the work in this one parish. however, were 

so manit'est in the changed lives of boys .and girls: that others soon 

became interested. The Baptist Board of City Missions, seeing the 
' . 

fnberent possibilities of the Daily Vacation Bible Schools. became 

act~ve in their pranotioD. Dr. Robert G. Bovill e. then the secretary 

of the Society,. and .known today as the founder. of the movement. imme

diately bent his e.ff'orts to the establishment o:r schools itor Christian 

education. In 190111 then11 under his leadership. the movement was 

launched ~th the organisation o:f' five schools by the Baptist Society • 

.About one thousand children from the east side attended the schools 

daily and received instruction in worship, health• Christian training. 

manual work 11 and play~ 

Year by year the number o:r schools oonductiad by the Society 

grew in number. More and more the movement gained in favor. It was 

welcomed by secular. as well as religious, institutions as a construc

tive piece of work in a crowded city where. for many children1 whole

scm& opportunities for the developnent o:r Christian character ware 

nece-ssarily limited. 

3. Further Developments of the Movement. 

The identification of Dr. Robert G. Boville with the Federa-



tion of Churches in 1905 led to further promotion of the .movement, 

along iliterdeno.minational lines. Before long it had spread into siX 

communions in New York, with an increase in the number of schools. 

In 1906 ap~als came from other cities that the movement be 

extended to include them. Dr. Boville' s chief int.erest, from then on, 

shifted to promotion on a larger scale t:o include other cities. Begin

nings in Bible School work were ~ade in 1907 in 9hicago and Philadel

phia, where great; interest was shown and has been sho'Wn ever since. 

In 1907, also, a National Committee of one hundred members, repre.sent

ing fi:f'teen cities, eight denominations, and thirty colleges was chosen 

to promote Daily v'acatiol!l1 Bible Schools: throughout the country. Its 

purpose. was to encourage the organization of Daily Vacation Bible 

Schools in every community and church. Dr. Bovill& was made the Na

tional Director of this National Commd.ttee. During the next few years 

Dr. and Mrs. Beville visited many oi. ties and organised numerous com

mittees for the promotion of the work. · In this way the National Qom.

mittee· sought the help of Christi_an fo:roes to bring the twenty million 

idle children of the land into its one hundred seventy-eight thousand 

churches in order to train them for the highest kind of liuing. 

While the- Baptists in N':ew York eity started the Vacation 

school movemen-t, the Presbyterian Church in the u. s. A. was the firs.t 

denomination to incorporate the Daily Vacation Bible Schools into its 

l!!ational program. This was done in 1910. The work was carried on, 

principally as a missionary proposition, through the Dmnigratian De

partment of the Home Missions. By the creation of a Department of 

Vacation. Schools in the llmerican Baptist Public~tioil Society in 1915, 

the Northern Baptists began active promotii.on. The National Committee. 

which became the Daily vacation Bible School Association 'b~ incorpora

tion under the laws of -the state of New York in 1911, greatly appreci-
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ated the cooperation of the denominations in the promotion of the 

schools. The increased interest in the :new movement was especially 

noticeable beca~se of the increase in the number of schools tram one 

hundred two in 1911, to two thousand five hundred thir-ty-tour in 1922. 

The a:ilns of the Daily vacation Bible School Association# which had 

provided for the growing responsibilities of the work, were gradually 

but steadily being realized, tor trained men and women were minister

ing :to the needs of the children of nearly wary communion in the 
l 

country. 

4. Expansion of the Movement to the Present Time. 

To relate the many changes in org;anizat ion :tram 1911 to 

1931 for the furtherance of Daily Vacation Bible Schools, though 

interesting, would require a great deal of time. For our purpose• 

the-refore, it is sufficient to list the important changes which have 

contributed to1va.rd more efficient service year by year. In the years 

following 1911 the denominations became more interested in the Daily 

Vacation Bible Schools than they had been heretofore. Because of the 

increase in the number of schools, not only in the United states, but 

in other countries as well, the International Association ot Daily 
2 

Vacation Bible Schools came into existence in 1916. Due to the inter-

ests of the denominations in the Daily vacation Bible Schools we find 

the International Association of Daily vacation Bible Schools gradual-

•••••••••••••••• 
1. The sources of the historical facts stated up to this point are 

as follows: 
Conferences with Dr. Robert .G. Boville, fov.nder of the Daily 
Vacation Bible School Movement. · 
Boville, Daily Vacation Bible Schools 'Round the World. 
Aenentrout, The Vacation Church School. Chapter 1. 
Grice, IPmer L. Daily Vacation Bible School Guide. Introduction. 
Gage, Albert H.:~ Hovr to Conduct a Church Vacation School. 
J.nte,rnational Handbook ot vacation Bible and Church Schools. 1926 

2. cr. Boville, Daily Vacation Bible Schools 'Round the World. p.5 



ly becoming :aore closely allied with the International Counc 11 of 

Religious Education. In this way the interests.o:f the International 

Association of Daily vacation Bibl~ Schools were enlarged. ~rking 

along similar lines fbr the promotion of Daily vac~tion Bible Schools• 

the World Association of Daily Vacation Bible Schools has been active 
1 

since 1922. 

The 1ates'li; move for the effi<ti.ent organi~ation was the 

creation of the Department of Vacation and Week-day Church Schools 

in the International Council of Religious Education in 1926. The 

work of promotion, conducted by the International Association of 

Daily vacation Bible Schools• had been carried on as a missionary 

enterprise in many instances. :rt was welcomed by missionaries in 

many lands:• By the creation of the Department or£ v:acation 'and Week

day schoo1s in the International Council a union of two allied asso-
2 

ciations was attained. This was the culmination of a movement con-

sisting of a mllllber of changes throughout the years. The Secretary 

of the International Association of Daily vacation Bible Schools: be

came the Director of th~ new department of Vacation and Weekday 

Church Schools of the Jnternational Council of Religious Education. 

An assistant aids the director and both .are under the directio:n ot 

the General Seorriary of the ~ouncil. Much of the work of the depart!;:.. 

ment is accomplished by conunitt:ees appointed by the Coum:cil. The 

leading duties of the department have to do chie:tly with the promo

tion of the schools. Much of the guidance as to curricula to be 

used in the Daily Vacation Bible Schools has been left t·o the respec

tive denommations. B.Gwav'er, the Ini;ernational Council of' Religious 

1. Opus. eit. p.6 
2. c:ft. Magill, HUgh S. "The New De:partment of Vacation and Weekday 

Schools 11 , International Journal of Religious Education. 
July-August 1926 pp0 8-9 
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Education publishes bulletins hom time to time giving suggestions 

as to ways of organizing schools. the programs to be used and the 
l 

like. In Educational Bttlletin No. 602, the last one to be published, 

books are listed which se-ne as courses of study or curriculum guides 

for the teache-rs or supervisors. Practically all the texts listed 

are denominational publications and no evaluaticm. of the texts is_ 

given. The suggestions given are courees of hand-craft manuals and 

supplies. worship guides, games and mature study manuals, and the 

like. 

The increase of the means of administering th.e Daily Vaca

tion Bible Schools shows the result of active promotion of the schools 

into all sections of the world. Through the efforts of consecrated 

leaders who labored incessantly, schools have bean organized in many 

countries. Today, it is noi:; only the people of the United States 

who have a share in the promotion of Daily Vacation Bible Schools 

through their offeriligs, but. the children in other lands also6 who 

giYe that those in more ren.ot;e places may share with than the bene

:tits of Daily Vacation Bible Schools. China leads in the number o!' 

schools in the far east. Schools are conducted annually in Palestine• 

Egypt. BUnnah. France• Mexico. Korea,. India, Liberia,. Philippines, 

Syria6 Czechoslavakia, South .America and in other countries. Thus we 

see that Daily Vacation' Bible Schools have practioal~y encircled the 

globe within a short period of time. The total number of Daily Vaca

tion Bible Schools repo.rted in the world in 1930 is tan thousand one 

hundred thirty-one. Of this nuln.ber eight thousand eight hundred fifty-

seven schools were reported as being held in the United states and 

................... 
1. Cf• _Settle, MYron C. The vacation Church School. PP• 26-28 



canada.. The remainder vr&l"e condueted in other secil;;ion:s: of the world. 

lf:o doubt schools >'l'ere held that were not reported to 'the International 

Council of Religious Education or to the~rld Association of Daily Va-
l 

cation Bible Schools. 

5o Present status of the Movement. 

It is interesting to not:e that the Vaca:tt:ion School move

:m.ent is not: retarded by the Weekday m>ric in religious: education. the 
2 

Vacation School has become practically an intra-church agency. In 

the large denominations the Daily Vacation Bible Schools, or Vacation 

Church Schools~ the term novr used by many denominations. are being pro

moted as an integral part of religious edt~:tca-bion. Practically three

fourths of the schools held are denominational schools. The ntunbe.r o~ 
3 

interdenominational schools may be greatly reduced in the future. Al-

though thus far only the large denominations have directors givmg: spe

cial time to the Daily Vacatiml Bible School work, the aaaller denoudn-

ations are beginning to promote the work as well. 

!here is still a lack: of sta:ndards ~s to the lengt;h of terms 

f:or t-he schoolS4. Reports· received by the IXIternational Council of' Reli

gious: Education indicate that the majority of schools are held f'or t.wo 

or three weeks~ "While• as yet few~ i1l'' any~ last six weeks. In ordelt 

i!;;hat the schools may be worthy of a vital place in the church program. 

the term should be lengthened according to the proposed International 

StaJlda.rd f'or Vacation Church Schools. In 1929 the <Jonnnittee on Vaca•·· 

t:ion and Weekday Church Schools resolvedJ "that we favor the organiza-

tion: of vacation church schools according to a standard program of' six-

•••••••••••••••• 

1. a:·. Boville~ Daily Vacation Bible Schools •Round the- World. Po 17 
Cf'. International Council Yearbook. 1930 

2. ct. Settle, Myron c. "Vacation Church School Statistics :for 1928 11 

International Journal of Religiou~ Education. April 1929 
3. Ibid., P• 17 .. . 



ty hours:. preferably of six weeks' duration, and strongly reconnnend 

that leaders consider t'our weeks as a minimum length of term for effe:c-
1 

i;ive work~ 

From a study of bulletins issued by various denominations and 

in particular by" the Intemat funal Council of Religious Education, it 

is evident that emphasis is being placed on the training of teachers 
2 

for the· Daily Vacation Bible Schools. The first and most importan-t; 

qualification for teachers is that they should be consecrated and im

bued with a deep Christian purpose and with a spirit of enthllJisiam 

and optimism. The chief source of leadership suggested is from the: 

group of Christ ian public school te~chers, f'or they have been train-

ed in the methods of teaching. Beyond this. however. administrators· 

are urg~ that specific training be given to teachers in preparation 

for the Daily Vacation Bible School teaching. The training suggest-

e:d varies in different communities. In some places a ttwo-day in-

s\';itute, at which time demon8baations of worshi~ programs. group 

activities. departmental work. and the like are given. Opportun-

ities ffor discussions of various phases of the curricul~ as pro

jects, service activities. methods of teaching, the use of the story, 

pictures, drill, etc., are provided. Methods of craft-work, play· 

and recreation are demonstrated. In certain centers it is possible 

to arrange a Spring Training School which meets for three or four 

hours each Saturday morning for a period of from five to twelve weeks 

at which time the above named subjects and others can be studied in

tensively •. The Spring Training School in New York City, for example• 

meets for ten sess:ions. One of the main topics to be stressed in the 

.................. 
!I 8£· 9~~1 Cit,. P• 11 ' 

• • e, Tne Vacation Church School, PP• 33-39 
cr. The Vacation Church School, Board of Christian Education of 

the Presbyterian Church in the u.s.A. Mar<il 1930 



Spring ~raining School in 1931 is that of "objectives". .About one 

hour daily is to be allowed tor the setting up of objective·s and tor 

discussing ways of carrying them out;. .Aaotlmr plf:riod among others is 

to be devoted to religious education through meaningful activities, 
1 

namely., music, draaatization., and handwork. As many of the- college 

stoudents- teach in Vacation Church schools., courses in curriculum ma.k-

ing, worship, dxild psychology, play and recreation., dramatisation., and 

other subjects of value in Daily vacation Bible School teach~ are 

baing of:teriid in some of the colleges. Some training can be given 

through conferences during the Daily Vacation Bible School term :from 

time to time. 

Programs for each of the respective departments are suggest

ed in a bulletin plblished by the International Council of Religious· 
z 

Education. The curriculum includes conversation and fellowship in 

preparation for worship., exercises., Bible stories., Bible maaory work., 

handwork and service activities., dramatization., and salutes to the 

flags. Textbooks are suggested by various denominations for use in 

the Daily Vacation Bible Schools. In the texl:ibooks listed by the 

B:oard of Christian Education of the Pres~yterian Church in the u.s.A. 

:for the Kindergarten., Primary and Junior. Departments., complete pro

grams, for the term• s Vlork containing Bible lessons, memory work., sug

gestions f'or handwork and other activities,. and hin.ts :for the teach

er• s guidance are giTen. Only B'ible lessons are given in the Inter-
S 

· mediate textbooks. 

From leaflets and bulletins issued by various denominations 

we can se~ that leaders are encouraging better schools, as well as 

• • • • • • • • ·a.,,"'~ 

l. Ofo Leaflet issued by Metropolitan Federation of Daily Vacation 
Bible Schools. New York eity. 1931 

2. Cf. Settle., The Vacation Church School. PP• 41,42 
3 0 Cf. The Vacation Church School. Board of Christian Education. 

PP• 27-28 
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stimulating an increase in the number of schools. 

A growth such as this-from five schools in 1901 to over 

ten thousand in 1930 is truly phenomenal~. Since attendance is not 

compulsory, the children must come, on the whole, of their own accord. 

The only way to account for this growth is thab in some way these 

schools must m.eet the natural interests of the children and must .till 

some need. 

B. A Summary of the Objectives Revealed in This History. 

Retrac :ing our steps, by way of summary, we find that through

out: the history of the moTement these objectives are revealed: 

(1) The original objective, namely the desire to canserve 

vital torces which would otherwise be wasted, that is; children, stu

dents, and churches all idle during the yacatiori period, has greatly 

spurred the moTEment in many cities. Idle children needed to be kept 

trom the negative inf'luences of the street and to be given an eppor

t:unity for constructive directed activity • Idle students needed to be 

given a chance to try themselves out and so gain practical experience 

and to know the thrill of service. Idle church buildings, if they were 

to be a paying pro posit ion, needed to be used to the fullest extent:. 

(2) From the beginning" too, the evangelical objective has 

been prominent. Through the .founding of such schools many children 

could be· reached who otherwise were entirely outside the sphere. of the 

church' s influence. In f'oreign countries the schools prov.ided a means 

f'or the extension of missionary work into. new districts. In our own 

cities they were the means :for reaching many in the slums and other 

untoudhed sections. 

(3) A third objective has been to supplement the_work of the 

Sunday School through further Christian training, more intensive and· 



more far-reaching, because of' longer hours and consecutive daily ses-

sions, than the vrork of'. the Sunday School could possibly be. Because 

they are seen as a means of' building Christian character, the Daily 

vacation Bible Schools are becoming an integral part of the religious 

education programs in many churches. 

ll. THE PLACE OF HANDWORK IN fHE; CURRICULIJM, IN THE COURSE 

OF THE .MOVEMEN.Ir • 

A. In Early Days. 

To realiae the leading a~ of' the Daily vacation Bible 

Schools, that is the development: of Christian character, the program 

of' the schools has been arranged. Bible &tudy has always: held a cen

tral place. The program of' the first 11Vacation School" held in MoB

real, 187'7', consisted of' hymns and songs, Scripture reading,· stories, 

mi~itary drill, Bible memory work, ca;l.isthemics:, manual work, and pa-
l 

t:riotic exercises • 

.Again in 1898, the racords: show that a program of' much the 
2 

same type was given. in the f'irs:t school in New York eity. Today, if' 

one should visit an average Daily Vacation Bible School, the program 

would s:till be made up of practically the same elements. 

Through the years, howawer, changes have been made. At fir~ 

the schools aimed to keep the children off the streeta as well as 'ii;o 

give them ~hristian training. In order to do that every effort was 

made to make the program. attractive and interesting and yet to instill 

ehristian ideals into the lives of the boys and girls. Handwork held 

a prominent place in the program 'because the children enjoyed making 

········$···-··· 
1. C:f. Inte-rnational Handbook of' Vacation B·ible and Church schools. 

1926. 
2. Ibid. 



th:ings. From minor reports and ideas given 'izy' leaders, it would seem: 

that the handwork of the early schools was entirely saparate fran the 

other parts of the program. Without being unjust, we can say that with

out a doubt there: was but little, if SD:¥1 correlatic:m. involved in the 

prog,r9.111!. given. The handwork :tor the day had no relation to the lrtiory 

or to the Bible work. While we tJow use the term in a ~oader sense to 

cover a variety of'" activities, such as 1vriting, drawing. and making 

scrapbooks, handwork, in the history of the Daily vacation Bible Schools, 

meant almost without exception, manual work such as carpentering. bas-

ketry, end sewing. Boys were kept busy with sav4 hammers, and tools, 

making things either for themselves of for the home. Girls delighted 

in sewing. ~he art.icles made varied from year to year. At t :imes weav-
1 

ing, raffia work, chair caning, carpentry, and the like were taken up. 

Testimonies have been given to the effect that handwork in many c ases 

ll='d to greater interest in the i:icripture.s; also that b:ooause of the 

articles taken home )the interest of the parents in the school was WOl?le 

About one hour daily was given to handwork. Skill was, dewelopeg, as 

well as other values, such as accuracy, neatness, persistence .. and the 

ability to cooperate. The children loved to make things and were 

attracted to the school because_ of that. In practically all Daily Va

. cation Bible Schooiis handwork has been given an important place. In 

mearly W'ery case at least one-third of the session has been given to 

handwork. 

B. status of Handwork Today. 

~Vithin recent years., hov1ever., religious educators have tried 

···········.s··· 
1. Cf • Boville, Manual of' Handwork f·or Use in Daily Vacat~on Bible 

Schools.. 



to augment its value by correlating programs around definite themes. 

It is believed by some educators: ~hat the handwork should given ex

pression to or deepen the impression of the lesson brought out by the 

story. This theory has resulted in the praatice of making buildings, 

scenes, and places as featured in the ·story. Projects such as the 

construction of" miniature villages, of the ta.~rnacle, or of .a large 

map, are carried' out. Seasonal activities: are sugge:sted by many pub

lishers. The aim is to justi:ll'y handwork in the course as contributing 

more fully to values in religious education. 

Many, on the other hand, have questioned the values of" hand

work in relig;i.ous education. Through the years changes have been made· 

in the publ:i:c school curriculum. Crafts are taught and an opportunity 

tor th.e development of skills is presented. Thus in many places there 

is no need to give handwork in the Bible schools in orde·r to develop 

skills. . Handwork must be justified for other reasona. To fulfill the 

aim of Daily Vacation Bible Schools, which, as we have seen, is the 

developnent of Christian character, handwork should make its contribu

tion,~ to character bUilding. 

Owing to the, belie:t that handwork has no values which justi

:ll'y its place in the l)tily vacation Bible Schools, schools called Sum.

mer Bible Schools have been organized as a prote:st. These schools were 

started By· ·nr. A. L. Lathem of Chester, Pennsylvania~ in 1912, and are 

advertised as "The: .All-Bible School that Uses No Handcraft"• These, too, 

have had rapid growth until today there are graded schools of this type 

in nearly fl.V'ery state in the untion. "It is a school 1'lithout handcraft, 

:toeused Scripture upon JeSl s, is systematic and progressive, beginning 

with kindergarten work and after a thirteen year!r' course of five v;eeks 

each ye.aJr culminates in graduation at the end of the twelfth grade. The 

school is of a high order, and credits, according to the time occupied, 
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is given in colleges the same as is done with hig)l school ¥rork. · The 

methods are the same as in public schools:" and the teachers are the 

trained teachers who are Christians and who make special study of the 
1 

iNork they teaohil' 

However,. as opposed to the Summer Bible Schools,. the Inter-

national Council of Religious Edu~ation ~d various denominations con-

tinue to make suggestions regarding handwork. Textbooks and manuals 

are re.connnended by them. This reveals that some leaders consider hand 

vrork as essential to character building. 

c. SUill!II:a.ry of' the Place of Handvrork in the Curriculum. 

In oohcluS<ion,. handrvork has held a prominent place: in the. 

programs of the Daily vacation B'ible Schoo).s. Handwork is st,ill rae-

ognized as a valuable asset in the curriculum and a means to cllara.cter 

building. vacation Schools noted for the omission of handcraft from 

the program are found in all parts of the country and are highly ap

proved by many • 

Some leaders are trying to have handwork correlated vdth 

other parts: of the program. :rt; is a part of project-s in some in

stance·s• At other times the handwork sat'V'es to add to the lessons 

learned in the Bible period. In some schools the handwork itself' 

has no relation to other parts of the program excepting as t.he con

versation during the period may be the result of the early pa.rt off 

'the program, thus: leading to the formation of high ideals. 

III. CONCLUSIONS. 

Having reviewed the place of handwork in the curriculum,. 

•••••••••• fQ 

1. From letter received from Dr. A. 1. Lathem 
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we .find that it has had a prominent place in the Daily Ve.ca.tit::'ln Bi

ble Schools fr01n the beginningo About one-third of the time spent: 

in the school bas been and is being given over to handwork. Al

though schoola of' another type ·which use no handcraft :lrlourish, many 

leaders continue to advocate "bhe use of' handwork as a part of' the 

curriculum. oit the Daily Vacation B<ible Schools. We shall noV! see 

why leadera racogniz~ in handwork values which contribute toward 

the dev.elopment of' Christian character. 
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CH.API'ER Il. 

A STUDY OF THE THEORE.Il'ICAJ., VALUES OF HANDWORK .AS SET FORTH 

BY CER'l'Am MODERN RELIGIOUS EDUCATORS:. 

Handwork has been given considerable attention by -.arious 

authors in their·books concerning religious ed~atiom. These authors 

are in general agreement as to the phases of hanmvork discussed. In 

order to ascertain what the values. of handwork are held to be• we 

shall now proceed to examine the writings of some of the leadilltg re

ligious educators of our day and• in addition. the writings of thos~ 

dealing specifically with handm rk. In general •. the values of' hand

work are discussed under three topics;: justification for the use ot 

handwork# objectives to be sought in the usa of' handwork. and princi

ples to be followed in the use of handwork. All authors. however. do 

not deal With all three phases. as will be seen from the f'ollowing 

findings. 

I. JUS!'IFICAT'ION FOR THE USE OF HANDWORK IN THE OURRICUI.m.r. 

A. Milil:;on s. Littlefield. 

The ~allowing reasons ~or handwork in religious education 
1 

are given in Handwork in the. Sunday School by Milton s. Littlefield. 

( l) Handwork is justified because it is a form. of salt-

·········~··· 

1. Cf • PP• l-11 



expression. It is a method f'or the develoJ:lllent of a child t s pcnvers 

'by exercise. Education has for its aim the putting of the individual 

into possession of his powers. Self-expression is the motive and meth

od of all culture. 

( 2) The environment of the SUnday School is conducive to 

spiritual growth and the development of high ideals through the use 

of handwork. 

( 3) The SUnday School provides an adequate environment for 

social activities such as exist when handwork is used. 

( 4) Handwork is justified• for th&· hand is the brain• s best 

mediUDJ.t. of expression. In all occupations of lif'e handwork is practiced, 

whether it be in the use of' tools or of the pen. 

( 5) "Handwork is one of the methods of the recitation and 
1 

is to be used in cozmection with all other methods". It will litecome 

a ~ of expressing that which lies deeper than the facts, f"or spirit

ual :impressions will be r.ecorded. 

B~ Addie Grace wardle. 

D:l Part I of' her book entitled, Handvm..r.k in Religious Educa-
2 

tian, Addie Grace Wardle gives same of the reasons for handwork tn 

re-ligious education. 

( 1) tf!In a physical-sense experience• one may find m imte:l" 
"S 

spiritual message!: Religions have always used material obj acts to 

represent the divine1 as. i'or ~ple, trees, stones, images, the ark, 

and the crosS;. So truths llJI!J.Y be made more vivid if' materially repre

sente-d. 

• •••••••••••••••• 

1. Opus. eit. p.l9 
2. cr. PP• 3-6; 14-22 
3. Ibid. P• S 
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{2) For the development of one's awn lite• sel!•expres$ion 

is necessary. SlllDlbols must be used :tor self-expression and these 

symbols are eVidences of development. 

( 3) Handwork satisfies the :impulse of creativeness. E.Very 

c·hild desires to make something. 

( 4) 11Ea.ch individual must have a work to do e.nd the sense of' 

the divine assignment of life to that task as his mission in and to the 
1 

world." 

( 5) Through handwork a new sense of joy ·comes in the fello'WI

ship with the C.reator. The child is giving &%pression. to the inner 

sell' in this sharing with God. 

( 6) Truths will b.e remembered longer after being represent;.. 

'ad in material form. 

( 7) fhrough handwork• a high conception of industrial life 

will be formed. 

(8) "The child who is taught to use his hands creatively• to 

make even in weak imitation in manu.al arts what men spend a life time 

in doing will enter with deeper sympathy into a common consciousness 

of hUlllBl!l. life. The vision of life's goal is of men as workers together 
2 

with men and as workers together with God." 

~ J'oeephitte L. Baldwin. 

The chapter entitled11 "lthe Value of Handwork~' in The Junior 
3 

worker and work, by Josephine L. Baldwin, opens wi-&h the statement, 

"We learn b,y" doing". She continues: to write that it is the pupil that 

must be taught rather than the· lesso:no In order to have the pupil gain 

···············~ 

l. Opus:. Cit. P• i4 
2. Ibid. p.22 
3. cr. PP• 91-98 
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anything from the lesson the pupil mu~ do something with it. The 

tr-uths of the lessons ~eed to become a part of the pupil. Only as 

the truth is lived will it became a principle 'lio guide the child in 

his daily lire. There is a necessity for actio~. 

The hand is the brain's best; medium of expression. Because 

children, especially of the junior age, are full of muscular energy 

and high-povrer activity and are anxious: for work, han.dvror.k is: extreme

ly val'litable. A chance f'or expression is thus given •. Ways of expression 

suggested are writing, drawing, modeling, sewing, illustration work and 

coloring. 

"Handwork is not Jlllere· busy work; it is indispensable in 

any systEilm of religious education which aims to provide the highest; 
. 1 

mental, moral, and religious training for the boys: and girls." 

D. Albe·rt H. Gage• 

In view of the fact that handvo rk is popular in the Church 

vacation School, Alberi: H. Gage in How to C'Onduct a Church wacatiOlll. 
2 

School, gives seven reasons why handwork should have a large place 

in the program of the vacation School. 
3 

( 1) "The boys. and gir 1 s love to make thillg:s:. " 

( 2) nMany things can be made to illustrate the general 
4 

theme." As one example, the author cites the making o!' a model o!: 

the Temple in connection with a series· of Temple ~ories. :rt would 

take the form of a group project and many values sholllld be derived 

tram such an enterprise. 

(3) "Many special storiea can be illustrated by handwork, 

............ " ,. .. {!:-

1. Opus. Cit. P• 98 
2. ct. PP• 115-118 
3. Ibid. P• 116 
4. Ibid. P• 116 



such as clay models, posters, cut-outs, drawings, colored work, paper 
1 

models, &te. 11 This type; of' work is more interestiilg to primaries, yet 

other groups also may be interested when handwork is taught thus. 
2 

( 4) "~he spirit of altruism can be taught.~' By making things 

t'or others, such as scrapbooks for children in mission schools, clothing 

~or poor children, and the like, children learn to be interested in oth

ers. The same spirit may be taugl;lt by hav:ing the children make things 

~or their parents or other •embers of the family • 

( 5) 11Handwo rk is of' value in itself.", even though it does no~ 
.3 

illustrat;;e a les:son or is not for some one else. 11 The child is working 

with others and under supervision. By learning to do the sil'!lple things 

>'lell, by being neat, accurate, and 'by trying to do the work as Jesus 

would have it done, the child learns to live and work with others as 

a Christian. 

( 6) "All handwork is under the direction of' Christian leade·rs. 
' 4 

eharacter is caught, not taught. 11 All leaders in the Vacation Schools 

are expected to live the Christian li:tte. The ~hrist-like way of' liv:i.ng 

and doing is seen and children often catch the Qhristian spirit of 

their teachars. 

(7) "The craft articles, after they have been finished and 
5 

after the oothibit day, are taken home." The parents thus see: the work 

of." their children and their in:f:ieresb: in the work and in the ~luence 

of the school are quicken~ 

1. Opus. Cit. 
2. Ibid. 
5. Ibid. 
4. Ibid. 
5. Ibid. 

············~······ 
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E• ~rie Cole Bowell. 

In giving a reason :tor using handwork as compared with 

.former demBllds .for reasons .for l!l()t having it. :Miss Powell. in her 
1 

book entitled JUnior Method. in the Church School, suggests that now . 

it is the development of an all-round personality that is desired. 

Educators are seeking the best means of real:iz:ing this. Handwork as 

a part of a purposeful activity is to employ the entire personality. 

several de:ftini-&e reasons ffor handwork in the curriculum are given. 

(1) Hand,~rk is used to afford an outlet ~or physical ener

gy. Beyond this, however, Miss: Powell Emphasizes the fact that hand

work, while satisfying: the longing for muscular activity, must con

tribute toward the development of Christian character. It must be 

more than mere "busy wcrk". 

( 2) Handwork is given in the curriculum to maintain interest. 

Boy~ and girls: receive a gr~at joy when they .feel that they are 1'mak:

ing things". The sensa of ownership resulting from the creation of 

something gives the children pleasure. 

( 3) A third reason for handwork is to insure the study of' 

the lesson. When handwork is assigned, a definite piece of work is 

required which cannot be easily avoided. lUhile the study of the lesson 

may thus be insurad, other important results should come forth. work 

t'or the love of the work itself' should result: when the child becomes 

proud of his achievement. Rewards need not be offered, for the c~ 

plated piece of work should in itself be suttieient reward. 

( 4) Handvmrk is an aid to the fixing of ideas. "The more 

avenues through which knowledge can be presented to the child, the 

••••••••••••••••• 
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1 
more sure is he to retain that knowledge." The child who makes a 

plastac me DD.ap o~· Palestine in connection With the study of the lif'e 

of Jesus will rem~ber ~acts much longer than if the map is only stud

ied as- a part of the class work. 

(5) .Another convindng; reason for handwork in religious ed

ucation is that instead of ma;rely studying about life, the pupil is 

participating in lif'e. out of cooperative endeavor, such as in the 

drmnatization of a Bible story or in the putting on of a church sohool 

exhibit, real charaecter develops. .Such endeavors represent types of 

work -in which the children will be engaged in lat&r in life. Ideals 

which develop out of such experiences in handwork will be of great 

value· later. 

(6) ~he work of our hands helps to unify all methods of 
2 

learning." Ghare.cter is made b\)T what vie do as well as what we think 

and desmre. Reliabilit;y of conduct, clearness of thinking. the abil• 

it:y to judge resul~.s, and the responsibility for doing one1 s best!; as 

a member of a group, rewlt when a piece of work is done neatly, beau

tifUlly, accurately, and on time. Thus true character is developed. 

One paragraph is devoted to the yalues of handwork in Church 
'3 . 

Work w·ith Juniors by Meme Brock:way • In it she gives :ltive reasons why 

it is justified in the curriculum. 
4 

(1) "Handwork aids the memory." A clearer impression re-

sults when the hands work to express a less:on or truth. 

1. Opus. 
2. Ibid. 
3. cr. 
4. Ibid. 
5. Ibid. 

( 2) "Handwork brings: aoouracy of knowledge. 11 

Oit. P• 234 
P• 235. 
P• 128 
P• 128 
P• 128 
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so. 

When a story is illustrated, the territory described b.ecomes much 

more vivid to the· child. The facts are made clearer to the child 

when he works: wit.h M,s hands. More study m.ay be required which as-

sures the gaining of' the truths: taught. 

( 3) "Handwork intensif'ies the teaching. Expre:ssion deepens 
l 

impression. 11 

2. 
( 4) 11 :rt makes more real the. facts: taught. 11 In consequence. 

proper attitudes are more apt to result. Here the writer cites an eor;.. 

ample. She tells of entering a roam once, whe-re three junior boys 

'vere f'inishing a. large relief map of' Palestine. It represented hours 

ot volunteered ef:fon. As the boys :finished, one of the boys, un

conscious of Miss Powell• s presence. said softly, 11 lt makes you feel 

as it you had been there:, doesn•t it? 11 That boy had learned of the 

:reali-ty of the f'ootseeps of Jesus. 

(5) "It uses energy, the chief' capital of our boys and 
3 

girla, and turns it into chaJmels of self-instruction and service." 

Go GeOrge Rerbert Betts and Marion o. Hawthorne. 

4 
In Method in Teaching Religioml Betts and Hawthorne state 

that the use of handwork, as a. basis of teaching is justif'ied in the 

pupil• s Dative equipme:r:tit, and his environment. The chief characteristic 

of childhood .is growth in wery direction, that is, physically, mental

ly, morall~, socially, and religiously. The child needs to be given 

opportunities to express or exerciae the innate tendencies toward 

physical activity with which he is endowed. In the educating of the 

child the teacher must seek from the child• s envirolmlent those things 

1. Opus. 
2. Ibid. 
s;. Ibid. 
4. ct. 

Cit. P• 128 
P• 128 
P• 128 

PP• 378-381 
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which will serve to stimulate the child to make use of his abilities 

in such a way that this expression may be purposefUl and progressive. 

Another basis, according to these authors, is the fund o~ 

anergy in children which is displayad by pulling. s.queezi.ng. throwing, 

grab'bing. rubbing. or patting objects within their reach. This energy 

can be used and should be lirtilized for varied types of action which will 

be of great educational significance. 

Handwork can be justified because the children exhibit a de

sire to make thing,s, to create, and to express.;in tangible form that 

which they feel or hear. These desires need to be directed so that the 

creation becomes purposeful. After the children have learnad to make 

things well other . impulses enter in and influence their work. They de-

sire the approval of parents and teachers. Their desire .:tor the owm.

arship of finished products in:Uuences their vrork. Besides this thrill 

of' possession, rivalry in the group leads to better work, .whether in 

a group project or in individual tasks. In the final estimate, an in-

terest in the aesthetic values of the ·work enters in. .This is excep-

tionally valuable in religious education. 

H~ :Nell I. ~inor and IDnily Fe' BTyant~ 

Handwork as an activity is justified according to Minor 
1 

and Bryant~ in Through the Church School Door (sub-title--Expression-

al Activity-Including Handwork), by the fact that every act that is, 

performed is an expressional activity. we have always had expression

al activity of some kind in the church school. It is manifested as a 

means of satisfying a desire, a curiosity, or an impulse. Often i'ti; 

•••••••••"'oo..-., 
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ta.lces the form of wiggling, giggling, and many forms of disorde:r-. 

The less: a child ll:nas mastered the art of. se1f'-control, the more fre-

quently and unrestric::tedly he expres..ses: himsel:f'. Thase desires need 

to be dir~cted along the right channels. By the use of handwork this 

energy >rill be put to bette-r use. 

By the use of handwork, also, impressions are deepened. 

I. Blanche Carrier. 

1 
In her book, Ho1·r Shall I Learn to Teach Religion, Blanche 

earrier justifie-s han&rvork if it is an activity that is chosen and 

used intelligently as a means: of' helping the pupils learn in religion. 

She maintains that v1e learn whilG we are doing. Children, she states, 

are interested in making the things that they have planned f'or a spec

ial purpose as well as things which are wholly unrelated to life. 

RandYmrk becomes. thus a part of real experience and may lead to other

experiences of vital importance to young lives. H-andwork is not an 

element of the program but an activity growing out of an act.ivi ty 

which is purposed by the children rather than entirely directed by 

the teacher. 

J. Ethel L. Smither. 

2 
~ Teaching Primaries in the Church School, Ethel Smithe:r-

states that an activity is one method through which the child g-ows 

in his ability to understand and use a Christian value in daily life. 

HB.ndvrork thus is justified if it is an activity which gives practice 

in the Christian ways of thi~ing, £'eeling, a.nd acting. 

1. Of. 
2. cr. 

PP• 129-131 
PP• 102-103', 
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SUmming up thase views. now, we hava fa.Lnd that handwork is 

justified in the curriculum. of religious education according to lead

ing educators and those v1ho specialize in this field• for the follow

ing ~porta.nt raasona. 

( 1) The boys and girls love to make things and to e.xpres s 

themselves thus. 

. ( 2) It uses up energy which might be otherwise be misflirect-

(S) Handwork may be used to illustrate the themes and to 

deepen the impressions of t.he lessons. 

(4} By handwork Yarious types of apecial lessons may be made 

more interesting. 

( 5) Handwork is jwstified because it may be used to develop 

the spirit of altruisme~ 

( 6) Handwork is of value in itsal:lt for children are working 

together in a Christian atmosphere. 

( 7) The leaders or . instructors of handwork are Ohrist:ians, 

and the handwork period presmts an opportunity :tor close, personal 

contacts in which a vital influence :may be exerted. 

(8) The interest of the parents in religious education say 

be gained trhough an interest in the handwork of the childrEBl. 

( 9) Handwork as a part of a real experience may lead to oth

er experiences of very vital significance. 

( 10) Handv<.o rk is justified if as an. actinty it gives prac

tice in @hristian ways of thinking, feeling, and acting. 



34. 

II. OBJECTIVES TO BE SOUGHT JN THE USE OF HANDWORK IN TEE 

OURRICUIDM. 

A. Milton s. Littlefield. 

In the last two chapters of· Handwork in the Sunday School 

by Milton s. Littlefield, the relation of handwork to two aims., the 

social am and the spiritual aim, are discussed. 

1 

(1) Handw:> rk and the social aim,:sy the use of handwork the 

opportunities of developing the social and altruistic aim are increas

ed. Many projects for use are group enterprises. Thus the gang in

stinct is utilized in ways which shall be uplifting. Through this uni

ty of the group the individuals are spurred to do better work. Often 

the completed produc.ts may be for the use of the entire school. In 

this way service will be rendered. By the giving of service to others 

not only knowledge is gained hut .happiness and character growth may 

result. 

( 2) Handwork and the spiritual aim.- "Spiritualijl;;y is con-
2 

tact with the unseeD• higher world. 11 Life and power should result. 

from teaching. The facts which are taught should be r&prod.uced in 

the child• s own life. Handwork may be the best way of presenting 

facts and leading to the interpretation of the spiritual truths. 

:Moral lessons may be gained by the doing of conun:on tasks. In the 

same t\ray, ·habits of regularity, concentration, obedience, and love 

for the lvork shmild grow out of the experience. Handwork should 

have as its goal the giving of inspiration of ·effort in a task:, and 

the strengthening of habits of diligence and faithfUlness • 

l. ct. PP• 102-115. 
2. Ibid. P• 111 
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B. Addie Grace ~rdle. 

In Handwork ~ Religious Educatiom: by Addie Grace 'Wardle 

no objectives :for the handwork are given~ 

c. Josephine L. Baldwin. 

1 
In The Junior Worker and work, Josephine L. :Baldwin has 

v~ritilum a paragraph on "Results". These results reveal what are to 

be the outcomes of the lalse of handwork in religious education. She 

states that through handwork the super-abounding activity of the child 

is directed into useful channels. SUch activity,-which is· first under-

taken because of the social and competitive element in it, and for 

the sake of the results to be attained: and which is later undertaken 

bacause of the enjoyment of vrork f'or its own sake,- such activity will 

have a definite influence upon the child. 

Handwork !Urnishas: the means: of ascertaining the child• s 

understanding. The sense of the beautiful and· a knowledge of what 

work is well done should be gained. !iany g:ains for the children 

should come :from meeting with and workimg; in a group. Unconscious-

ly while in c antact with their teachers children.:tnm habits of right 

conduct. good maml'.ers:• truthfulness, kindness~ clea.nliDess, promptness, 

willing cooparat ion. and regard f'or the rights of others. 

Miss Baldwin states that there is a definite connectiOJ:t 

between handwork and growth in the religious lif'e. One super intendant 

said concerning the work in a Methodist Church in ottawa, Canada, "The 
. 2 

results spirit\lally, we find, closely parallel the handwork record." 

This should influence the teachers very much and urge thEm. on to great-

1. cr. pp.97-98 
z·. Ibid. P• 98 
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er results. 

Do Albert H. Gage. 

Objectives or specific aims are not given by Alb&rt H. Gage· 

in How To Conduct a Church vacation School. 

E. :Marie Cole Powell. 

While definite objective:s for. handwo.rk are not given by Miss; 
1 

Powell, in her book entitled Junior Method in the Church School, she 

discusses the motives which find expressd.on when suitable hSl!ldwork is 

given. 

First. the appeal to the competitive motive is discussed. 

Children, especiallY" juniors, love to compete "Wi. th one another and with 

their own previous records. This leads to the desirability of rewards 

Iror good work. 'l:he wTiter concludes that il rewards or gradings are 

used they sholmld be accompanied by notes. from the teacher explaining 

the reason f'or giving them and also suggestions Iror :i.mprcwement:. The 

mosi; satisfying reward of all, which the children should learn to Yalue, 

is the satis:f.action of accomplishment. 

A worthy motive to be appealed to is the satisfaction de

rived from the skill. The attaining of skills prepares for work in 

later life. This appeal will attract juniors for they.receive joy in 

a task carried through to a victorious completion. 

The use of the creative motive should have an important 

place in the handwork period. NJ. example of this was cited TD:y the 

author. Olm a table all sorts of tools and vrorking :!llaterials were 

placed. 'When the boys entered the room each one was ·given a chance 

••••••••••••••• 
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to choo sa his own medium of' axpr.ession :tor a certain less;on. The 

lesson was thus made a part. of the child eocperiences • 

.An important appeal for handwork is the service motive. 

This _means the making o:t things f'or othe~ first, perhaps for the de-

partment and the church. This should lead to the desira to help oth-

ers. among them children in foreign lands ~s well as those near home. 

F. Mem.e Brockway • 

l(o objectives or aims for handwork are given by Miss Brock

way in Church WOrk with Juniors. 

G. George Herbert Betts and Marion o. Hawthorne. 

In order to fully understand the aims and uses of handwork as 

a method of' teaching. religion, Betts and Hawthorne, in Method in Teach-
. . 1 

ing Religion, state that the relation of' handwork to personality must 

be understood. 1
' Activity is the mode of expressiOl:ll for the whole p~son

ality and manual activity is just one phase of the larger activity. mo

tivated and dominated by the same basic drives that motivate and domt-
2 

inate the. entire personality~ In educating the hand, that which lies 

back of the hand must be ed~JJCate.d as well. 

The general aim :tor us.ing hand\vork in teaching religion is 

nto provide an opportunity for the pupils to learn by doing., to a.e

quire new truth, and to express concretely that which they have a.l
S 

ready gained through the experience of that truth." 

Besides the general aim, as stated above, five specific 

aims are gi van. 

1. c£. PP• 382-387 
2. Ibid. P• &3"3 
s. Ibid. P• 385 
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ss. 

( 1) 11To broaden and enrich the pupil's bow ledge and appre

ciation of" the life situations out of which the manual arts project 
1 

has: developed." · Children should be led to relive the experiences of 

the heroes of whont they are studying. This will lead to the learning 

of the lit-e situations involyed. The customs6 educati~. and other 

things about the people will l'lleed to be studied. This may lead to the 

construction of a map6 or a village6 an activity which should greatl~ 

add to the knowledge already gained and should tend to make the stories 

told more real. 

( 2) "To ceystallize knowledge already gained by providing a 
2 

means :f·or its concrete expression." Impressions gained by the chil-

dren will be deepened if they are given opportunities to expresSJ thElm!

selves. .A:rte.r a story has been told6 the children should be given an 

opportunity to e:p ress; vrhat they have heard or felt. This may take the 

form of illustrative work. Ideas are fixed and often the lessons will 

be made more real. 

( S) "To cultivate an interest in and an appreciation fo:r- · 
3 

aesthet.ic values to be found in art6 sculpture., and nature." The de-

sire for the best in life may be created by bringing the children into 

contact with the ma~er-pieces in art and sculpture. :For the same rea

son. the beauties about the children6 induding Jmature and the works of' 

man6 should be pointed out. An. e:llan.ple given of such a project is the 

collecting and choosing of good pictures illustrating the l~e o~ JesuSJ 

in order to make an illustrated story. The stories were sent to a milll-

sion school. 

( 4) 11To cultivate Yvithin the pupils6 ideals and habits ot 

1. Oi)'Qs Cit. 
2. Ibid. 
3. Ibid. 

p.384 
p.385 
p.385 



1 
aceur-acy and neatness as they develop skill in doing their work. 11 

Habits; used in handwork may carry over into the activitli:es of la,ter 

lite. Thus it is well to develop good habits. Habiil>s of cleanliness;~ 

orderline,ss:. accuracy. carefullmess and skill may be. cultivated through 

handwork as a method of teaching religion. 
2 

( 5) 11T'o cultivate social, attitudes within the group. 11 As 

the children work together they should learn. to help eac:h other and to 

share with one anot]+er. When a group works. the individuals are given 

practice in coo·perative thinking. planningJI and acting. Rivalry be

comes. a stimulant to a high grade of vrork. ~'Vhen the :finished prod

ucts are given to children in some mission &Cation. either nearby or 

in a foreign land, the children should share in joys which are immeas-

urableo 

:Hie Nell I. Jminor and .E)nily F. Bryant. 

Two aims for handwork as a phase of directed ezpresS'ional 

activity are given in the introduction t:o the well-organized course 
s 

of activities by Minor and Bryant, ~hrough the Churoh School Door. 

' (1) One object oft he activity is to deepen an impression,. 

strengthen a thought, or arouse and cultivate an emotion. · By the 

drawing of a picture of :food,. the :im.pre:ssion of God' s goodness toward 

_ us may be strengthened. 

(2) The: ~econd objective is to form or Strengthen a habit. 

Opportunities for the :f'ormation of habiil;s present themselves at evetr.y 

session to the teacher who is alan. The child should be given ohance:s 

"'to express himself' ~ every sort of activity,, s.ong. prayer,. play, 
4 

service• handwork,. bodily activity and att1tudee 11 

........... 
1. Opus eit. P• 386. 
2. Ibid. P• 387. 
3. ·Of • PP• 4-5 
4. Ibid. P• 5 



To secure religious value through activity, Miss ~rrier in 
1 

How Shall I Learn to Teach Religion states that the teacher must be 

constantly on. the alert. The following things should be kept in mind 

as objectives in the teaching. 

(1) The activity should never become an end in itsel:f. It 

should arouse in the children the desires to discover, to v.o rk happi

ly together, to share, and to learn something of value. Values should 

come forth which should be permanen't and help the children to lead 

Christian livea. 

(2) The activitymust be one which contributes definitely 

to the development of the pupils. The outcomes of the experience 

should be such as to 1.varrant its use. 

(3) The activity shouid influence the lives <?f all members 

of the group. Too often in group activities. only those who are 'the 

most capable profit well from the experience and some develop nega

tive attitudes. The attitudes formed in the group represent ways oft 

thinking and living that will go on in the lives of the pupils. 

In the chapter entitled, "Guiding the Purposeful Acrli;ivity 
2 

of Primary 9hildren" of Teaching Primaries in the Church School 

Ethel Smither indirecitly :bn.plies certain objectives for activities, 

as follows:-

(1) FUrposeful activity must cause the children to grow 

i'e1igi·ous1y by engaging them. in plans vdlich stimulate them to think, 

1. cr. 
2. cr. 

PP• 121-125 
P~· 102-108 
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f·eel~ and act in more Christian ways. 

( 2) Activities:, including handvrork-such as the making of 

an Oriental village, for ex~ple-may have religious values if proper

ly diraeted. These values should be brought out and lead to an ex

pression of the sense of beauty, •vonder, or reverence on the _part olt 

the children. 

{S) Activities should help the children to get a:_clearer 

grasp on some knowledge~ appreciation~ or skill of value to h~ ra

ligiously. 

By wa:y of 'suminary~ theD- the leading objectives: of hand

~urk in the curriculum of religious education should be according to 

religiotts educators: 

{1) To make more efficient boys and girls. 

( 2) To make hand;york genuinely express.ive and thus cry~-;.". 

tallize knowledge already gained. 

(S) To unconsciously f'onn ideals and habits of right con

duct, good manners~ truthfulness:, kindness~ cleanlinese;;6 promptness. 

vrilling cooperation~ and regard for the rights of others. 

(4) To broaden and enrich the child•s knowledge and deepen 

his appreciation of life situations from which the handwork project 

developed. 

( 5) To cultivate social attitudes within the group so that 

t.here will be· a fine cooperative spirit within the group to work happi

ly together, and to lead Christian lives:. 

( 6) T~ influence the lives of all members of the group so 

that the ways of thinking and living will definitely influence then 

in later life·. 
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I 
III. PRINCIPLES TO BE FOLLOWED m THE USE OF HA.l'{DWDRK IN THE 

CURRICULUM. 

A. Milton s. Littlefield. 

No ·list; of principles for the use of handwork are given in 
1 

Handwork in the Sunday School by Milton s. Litt.lefield. Certain sug-

gestions are given in the discussion~ however# which may be used as 

guides. They are as foll~nst 

( 1) The handwork must be adapted to the child in the differ-

ent periods of his life because he is a different being in each period. ,_. 

( 2) The social element in education must be recognized in 

the use of handwork. Interests: in the work may be more readily aroused 

if the appeal is made t~ the group as a whole. 

( 3) A powerful motive to be kept in mind in the use of hand-

vork is that of loyalty1 especially for the adolescent. 

( 4) The teacher must follow the lead of the child to a cer-

tain extent6 in the selection of material and in the manner of its 

presentation. 

( 5) The materials and the method of teaching: must be adapted 

to the child's interests and needs:. 

B. Addie Grace Wardle. 

Very few principles to be followed in the use of handwork 
2 

are given in Handwork in Religious Educat :IDn by Addie Grace Wardle. 

Her ideas in this re·spaet may be summarized as follows: 

( 1) The handwork must be adapted to the individual's intelt

ests and ability. This adaptaii.on must be IDJade in the materials used6 

PP• 5-11 
PP• :59-40 
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the methods of teaolill1g• the goals chosen6 and in the judging of re• 

sults. "Motor-minded individuals will excel in the technique of physi

cal expression, the sensory minded in the meaning6 the interpretaticm 
. 1 

of that activity." 

( 2) The teacher t s training in expression must greatly excel 

the demands made upon the pupils. 

e:. Josephine L. B'aldwin. 

In The Junior worker and Work by Josephine L. Baldwin 

no principles or suggestions for the use of handwork are given. 

D. .Albert H. Gage. 

Although a definite list of prillciples which should govern 

the use of handW<;~rk in a vacation School are not given in How to Co:n-
2 

A Church Vacation school by .Albe-rt H. Gage. a list of' rules :ftor 

.. handwork is suggested. From the list a few principles may be cited. 

(1) An attractive model for each articieto be made should 

be constructed• if possible• be:tore the school begins. 

( 2) :New features in handwork should be introduced each yea:rt. 

This adds interest to the work •. 

(3) The handwork must be adapted to the interests and abili-

ties of the ohildren. 

( 4) It is better to make a few things well than to attempt; 

many different things. 

( 5) A high standard :tor all craft-work should be held0 ~at-

ness and accuracy should be encouraged. 

lo Opus. Cit. P• 39 
2. ct. PP• 118-120 
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( 6) SUggestions and ideas should be received from the 

boys and girls occasionaly. These may add interest: to the work. 

( 7) The children should do the v~rk alone under the super

vision of the teacher. rt is unwise :C~r the teacher to finish a 

piece of work ~or any child. Many bad habits may be t'omed if the 

ac-tual work is done by the teacher in place of the children. 

While Marie Cole Powell in Junior Method in the Church 
1 

School does not give- definite principles to be followed in the use 

of handwork, yet in the course of her discussion on handwork, certain 

definite statemen"fr are made, setting up ideas to be kept; in mind in 

connection with the use of han.dworlc • These are as follows: 

( 1) "The more o:rten handwork can be the outcome of real 
2 

motives, the; greater will be its educational possibilities." 

( 2) "The a ppea 1 should not be made only to par sonal advance-
3 

mont:." The appeal should be that of meeting some l!la.ed or serving a 

purpose, bee~se they love the joy of' the work and are specially in

terested in it. 

In the pra'li ous chapter of' this same book Miss Powaoll list& 

some tests for ae.tivities which might be us;ad as principles governing 

the use of ha.:ndwork. These are in the form. of questions as follows: 

(1) "Is it purpose£ttl? Does the plan allow :f'or some contri

llruti<m. on the part of' the childrEl!lm? Is the work the result of goup 
. 4 

participation or is it all planned by the teache1r? 11 

1. c£. 
2. Ibid. 
s. Ibid. 

(2) "Is it worthwhile?" 

PP• 239-246 
P• 239 
P• 246 

5 
Considering the many needs of the 

4. Ibid. 
5. Ibid. 

p.230 
P• 230 
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children the projects should serve desirable ends. 
1 

(3) "Is it: se1!'-directed? 11 The activity or handwork in or-

der to produce ef':teotive results must not only grow out of' the child• s 

own interest, but h:.e llllilst choose to work on it and actually do the work 

himself. ·vhus self-reliance and dependability should be developed. 
2 

(4) "Is it yielding Christian results?" In these experi-

ences children should learn the best ways of' working together. Chil

dren under the direction of' Clll-istiaJl teahhers should learn to be con-

. siderate of' the j.r fellow-workers. They should be neat and particular 

in their manual' work. Children should act rightly. A Christian spir

it should perVade the enterprise. 

F. ll[em.e Brockway. 

In a section dealing with general rules for handwork, books 

which give suggestions regarding the use of' handwork are listed in 
s 

Ghurch lrork with Juniors 'by Men:e Brook:vray. Other stiggestions which 

may be eODsidered as principles are: 

(1) Models should be made so that the class will see what 

is expected of th~-

(2) The teacher should a:im to have the handwork correlate 

with the lesson whenever possible. 

( 3) It is well to have a display of' handwork from time to 

time to encourage the: children to better work. 

G•· George Herbert Bette and Marion o. Hawthorne. 

In order that handwork may contribute effectively to thQ 

••••............. 
1. Opus dit. P• 230 
2. Ibid. P• ~51 
s. cr. pp.l29-l30 



religious development of children6 Betts and Hawthorne, in Method 
1 

in Teaching Religion, state that certain guiding principles must 

govern its use. 

( 1) "The materials and technique of the manual arts em

ployed must be adapted to the interests. needs, and capacities of 
2 

the pupils." Methods of expression by the children vary according 

to their ages. In the ear~ years, children are content to build 

with blocks and the like• but later they are eager to work with real 

things. Teachers need to understand their pupils, in order that the 

manual activity may mean :much in the religious development of the 

boys and girls. 

( 2) "The manual eDti vity must be inseparably correlated 
3 

with the lesson being ·studied!: If connected with the lesson being 

studied, the handwork is allied with the problems of daily. living. 

~dwork may h~e intrinsic values in itself, but for purposes ot 

religious instruction it is valueless unless used as ·a mode ot teach-

ing a lesson. 

(3) "The activity must be educational• purposeful• and be 
4 . 

governed by a service motive." As a reSl lt of the activity such. 

attitudes and ideals should be developed as to fit the pupils to live 

bettelr lives and to do better work in the world. 

( 4) "The teachers must know and understand the educational 

values inherent in handwork as a mel;hod of teaching religiou. being 
5 

thoroughly f'amiliar •vith the manual arts and skilled in their use. 11 

The teachers must know the objectives of handwork and the ideals to 

be. developed therawith. A realization of the needs and abilities ot 

1. cr. PP• 399-402 
2. Ibid. P• 399 
s. Ibid. p. 400 

•••••••••••••• 

4. Ibid. 
5. Ibid. 

P• 401 
p. 402 



the children will giYe to the teacher a Bynlipathetic attitude in 

dealing with the gro-up. An interest in manual arts is strengthened 

for the teacher as he learns to bow and appreciate the a.rt s. Tea.ch..

ers need to be highly skilled in the use of the manual arts~ 

( 5) "Adequate eqUipment and sufficient t:im.e are required 
1 

f'or the work." Such things as proper light, adequate working space, 

:nece-ssary tools1 tables- cupboards and the .like must be provided in 

order to do good work. Plenty of time should be allowed so that the 

project can be well done. 

He Nell I. Minor and Emily F • Bryant. 

From. suggestions given for the us:e of the book, Through 
2 

the Church School Door 'by Minor and Brya.nt. cert.ain principles llllY 

( 1) Remember that the activity is a means to an end and. 

DOt an end in itself'. It is not the a:ba to produce a perfect object 

but to have the object the result of the honest and happy effort ot 

the child, even though it may be crude. 

(2) Be sure that the hand\'rork is not too difficult far 

the children.. Hand1.vork that is too difficult is apt to bring a 

train of wils. such as "waste of time, outraged nerves. d.iscou:~rage-

ment. lack of interest_ the habit of failing and the habit of per

mitting someone to do the work for the child. thus encouraging lad-
3 

ness: and dishonesty." 

( 3) 11Gelillerally speaking it is better to illustrate am 
emphasise the truth taught by a Bible story than the incidents of 

-1. Opus Cit. P• 402 
2. cr. PP• s-a 
3e Ibid. P• 7 

.............. 



1 
the story itself'~ 

I. Bl~che Carrier. 

?:ilr e steps or principles to .tollow in creative work are 
2 

listed by Miss Bl~che Carrier in Ebw Shall I Learn to Teach Religion. 

(1) The first step is called 'preparing•. This means, firs& 

of all7 that the teacher has a purpose in mind for the group; as for 

example, the developing of a sense of loyalty and responsibility to 

the church. The teacher with this purpose in mind lists possible ac

t.ivities. From this list a few are chosen to suggest to the group with 

which the teacher works. 

(2) Secondly, purposing by the group gives added value to 

the enterprise. If the children share in the purposing of' a project 

they sense a real value in it. 

( 5) The third step is planning. The planning of the activ

ity should be done by t,b.e teachers and the pupils together i:f the 

enterprise is to have the greatest value. 

( 4) HaTing planned the experience the children and the 

teacher should go forward to the fourth step, that is, executing it 

t;ogethe·r~ The teacher should have in mind the outcomes of character 

value, knowledge, worship, and attitudes to be derived; and should 

control situations, so that she may lead in the right direction. 

( 5) The children should be given an opportunity to eval

uate the results of their expe-rience. In this step the te-acher will 

suggest, question, and encourage • 

•••••••••••• :t 

1. Opus. Git. p.8 

2. c:t. PP• 126-129 



J. Ethel Sinither. 

Dm. Teaching Primaries in tlile Church School by Ethel 

Smither, £'our s:teps in a teaching unit are listed. These are s:imi-

la.r to the five steps. just considered. which are given by Miss. 

Blanche Carrier as steps in creative work. Both of these are direct

ly traceable to Kilpatrick's discussion in Foundations of Method. 
1 

The four steps are as follows: 

(l) '.l!he fll'st step is c.alled purposing• This is to be 

the result of thinking on the part of the children. The teachers 

·may tell of some incident to provoke iliterest in an enterprise and 

thus lead the children to purpose. Another suggestion given is to 

place pictures, record books" or other things about the roan to 

arouse merest on the part of the children. 

(2) An enterprise chosen leads to the second step, plan

ning. This too~ is to be carried on by the childr~ guided by the 

leader who is alert with valuable suggestions. 

( 3) The third step. then, is the executing or the carry

ing out of the plan. The process. in order to be valuable, should 

call illrto action all the children in the group. 

( 4) The last or fourth step is judging. In carry:in,g out 

this part of the unit the children should be guidid in frank criti-

cisms of their work and be led to make "tmluable sugg:estioo for :ill»-

pravrement leading to growth in the future. 

In com.pa.rjng the steps suggested by Miss Smither with 

those given b,y Miss; Carrier we note that the .first one, preparing, 

is O'll1litted by Miss Smither. Preparation on the part of the teacher 

............. 
1. Cf'. PP• 88-91 
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which will lead the children to purpose is combined with the step, 

planning. The four steps given by Miss Smither are practically the 

same as the last f'our given by Miss Carrier. 

Beyond the steps in creative work stated by Miss Carrier 

the following principles regarding activities are suggested by Miss: 
1 

Smither. 

( 1) Activities should be determined by the class purposes 

and no unrelated activities should lOe brou.ght in merely in order to 

interest the children. 

(2) Activities should involve all of a child's ability, 

challenging him to creative mental, as well as manual work. 

( 3) Freedom of thought and action should be given in · 

activities. 

(4) The activity should be su~h as to cha1lenge'the chil

dren to religious growth and to the practicing of Christian attitudes 
~ ~ 

and Christian conduct. 

K. Summary. 

T.o su:mm:arize once more·, the prindples to be :f'ollowed in 

the use of handwork, according to leading educators, are:-

(1) The handvork should be adapted to the interests and 

abilities of the children. 

( 2) The handvrork should be corralated with the less-on be

ing studied. 

( 3) The handwork should be edu.oational., purposeful, and be 

governed by a service motive. 

( 4) The teachers of handwork should understand the values 

•••••••••••••• 

1. Cf. PP• 102-109 
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inherent in handwork as used in the teaching of religion. 

( 5) Adequate equipment and t:i.ln.e should be provide d. 

( 6) Grmvth of the children is the fir at consider-at ion in 

the us:e of handwork, and the activity should involv& all of their 

abilities. 

(7) Freedo.m of thought and action should be given in the 

activities. 

(8) The activities should be purposed, planned, executed~ 

and judged by the children and the teacher. 

(9 )" The activity should be such as to challenge phe chil

dren to religious growth and the pre.ctic :ing of Christ ian attitudes 

and Christian conduct. 

IV • CONCLUSIONS. 

we have seen that certain leading religious educators real

ize suff'icie.mt values in handwork to justify its place in the curri

cula. of religious edUcation. Same of the most recent authors consid

er handwork as one of many activities, including dramatization, excur

sions, play, memory work, and stories. The various activities are used 

to enable the child to leam by doing and thus handwork becomes for 

them no:t an element in a program bmi one means of learning through ac

tivity. It is considered Slif:ficiently important to suggest definite 

aims to be kept in mind while using it. To reali!e these obj actives 

by the use of handwork they have listed principles: which should gove-rn 

its use. Eaving thus viewed the theoret;ioal va.lues of handvork as 

set; forth by certain modern religious educators, we shall now· proceed 

to study the practical values which leaders in one system of schools 

actually found in handwork as used the.re. 
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CHAPTER III. 

A STUDY OF THE PRACTICAL VAIDES OF H.ANDli'ORK IN ONE SYSTEM 

OF DAILY VACAtiON :SIBLE SCHOOLS. 

I. BACKGROUND OF . INVESTIGAX.'IOlf .AND m>ERIMENT • 

A. Reasons f.'o:rr tha ::r;n:vedigation and EXper:iment. 

1. ~me and Energy- EXpended in P:rraparation of' Handwork. 

Dail~ .tor a period of nearly ten weeks dving the SUl1lllter 

of' 1929 the writer. as teacher and superriaor in Daily vacation Bible 

Schools, in Southeastern Ohio, prepared 11mterials for the ha.m.Qwo:rk 

period. fja.y by day children worked eagerly at their pieces and al

ways wanted to do more. To meet!; this demand £or more to keep the 

boys and girls busy, many hot summ.er afternoons and evenings were 

spent; in cuttmg, sawing, and the 1 ike. 'Jthe part of' the teacher at 

times became verry :monotonous. One could not help wandering whether 

the values received from the handwork were such as to justify the 

eff'oll"ts put :forth by leaderS'. Hours had been spent by the admini~ 

trat'.ors of the system in planning, the wrk forthe schools. Much more 

time was then re:quired to g~ all the :necessary :Jmaterial and arrange 

f'or its distribution. i!hen :followed •any hours of preparation. on 

the part of the teachers, and :f'inally, an hour each day was s.:pent 

by the m ildren making the articles. 'Phe leaders in the moT~• 

however, .felt: that such handwork did meefi; a need and should there

fore b& inc mded in the program. 



a. ·ApparaDt Lack of Oorrelation in the ~rke 

:om spite of this, mil attempt was made to correlate the 

ha:ndwork with other parts of the program. One hour daily seemed to 

be just; busy work. -was the handwork included merely to attJra:rl: the 

children to the school? \\hat values were gained by the handwork? 

Gould the t:ime spent in the preparatiOl!ll and in the actual doing of 

the handwork be better spent in other way&? 

3. The Opportunity :tor Further Service. 

~he above thoughts and questions concerning handwork led 

to a serious consideration of this problem. "With a knowledge of the 

conditions in the mining districts of southeasten:a Ohio and an oppor

tunity to serve there again in the. s:unmer of 1930• the writer decided 

to study the "Rlues of handwork there. 

1. The Daily Vaeation Bible School Movement in the District. 

The begjnnings and the development of the Daily Vacation 

Bible Schools in the mining districts of southeastern Ohio are simi• 

lar to those in other district.s of the world. :m:o definite statisties 

ar$ available. but undoubtedly this work which bring.s joy and i.s an 

inspiration to those who give willingly of their time and energy year 

after year. bas in:tluen.eed the lives of many residents in that sactiQl!J: 
' . 

of the state. The presen:fi; superintendant of religious work among the 

miners started Daily Vacation Bible Schools there 'by organizing two 

schools in 1915. This nu.mber has steadily increased• until in 1930 

the plans fol'DlUlatad by him and his co-workers were used in eighty• 

seven schools in that district and in other sections of the state. 
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These schools have been conducted by' teachers from various schools 

and colleges. Under their leadership., several theological students. 

m.aJ!lY college men and women, public school teachers, high school stu

dents., and loea.l helpers as well., have been teaching a large number 

. of children during the hot su.mm.er days. It is interesting to note 

that many are now teaching., who f'ol"Jllerly were themselves pupils in 

the Daily Vacation Bible Schools in these districts. 

2. Conditions Under Which the Schools Are Conducted. 

The educational program :tor the school& is worked out ye.ar

ly by permanent workers and Christian social service directors in the 

district to m.eet the needs of the children in those di striot.s. The 

le,ssons and stories are in most. instances written by miliisters and oth

er consecrated leaders in the district. The handwork for the boys and 

girls is worked out by the administrators. ofihe system. lit making 

plans for the handcraft to be used in the schools which dot the area 

near the Ohio River., certain factors nave had to be kept in mind• 

Most of the schools are held in one. or ~~-roam buildings, such as 

village churches, school-buildings, tow.n halls., and store-buildings. 

With such a variety in the. types of working space it is difficult to 

coun:t on adequate equipment. :Moreov-er, because of a lack o:f funds., 

which results in an inadequate teaching force, i~ is impossible to 

carry on an elaborate program of handwork. Of necessity., because 

of the l:imited time for training., teachers: need to learn the tech

nique of the handcraft quickly. lit these districts where there ll&l"e 

many children who do not come under Ghristian leadership regularly., 

administrators feel that it is best to reach many children with a 

simple program of essentials., rather than to have an elaborat~ pro

gram f'or a saaller ·number. 
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3. The Program Used in the Schools. 

The program given and followed in nearly every school. W!l

less: hindered by local circumstances. last t.wo and one-half hours. 

The first cm.e and one-half hours are devoted to the opening period of 

worship. including the salutes to the f'lags, ~ology, storie-s, 

(Biblical and secular), and memory work mainly, with rest periods of 

cheers or exercises or both. In these schools it is necessary, be

cause of the lack of teachers. to have the junior and interm.ediates 

meet together for the first part of the program. The last hour is 

devo':hed to the handwork and the closing e-xercises, which usually con

sist of a h;;mn and prayer. The clt-tss.&s often meet in the same roan 

:tror their handwork. Although the hand•rork fori:he two class:es: is usu

ally similar, such as sewing for the girls and wood~·rork for the boys,. 

the handwork for the juniors is more simple than that for the mer

mediates. MOst of the schools are conducted in places where neither 

music nor handcraft is taught in the public schools and thus it :fur

nishes new and attrac"~?ive experiences for the children. Before the 

schools begin the supervisors, teachers, and many local helpers meet 

annual.ly for a two-days' con:ference. At this conference, administra

tors explain the various parts of the program and demonstrate the 

methods of teaching to the teachers. opportunities are given to 

learn the handcraft and even to make a few samples. 

II. A REPORT OF THE INVESTIGATION AND EXPERIMENT • 

A. Preparation of the Questionnaires. 

In the spring of 19301 when the problem was de:ltinite .zy

taken as one for detailed study, the district just described-the:: 

mining districts of southeastern Ohio-was selected to make the study • 
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The field was chosen because o:r· t-he writer's acqiimint-a.nce with lead

e-rs in the district. Conditions o£ t·oreigneJrs: in this district who 

are reached t-hrru.gh Daily 'vacation Bible Schools are siJnilar to those 

in many other foreign districts throughout the world. The program. 
:. 

prepared :tor ~ham, however, is identical ;nth that for children in 

some~ of the prosper·ing; connnunities in other parts of the state, for 

leaders in other churches received the same programs for use in their 

respective churches. 

Although the writer planned to attend the annual conference 

:f"ol" leaders held in steubenville, Ohio· just bef"ore the schools start-

ee, it was felt-. that the desired inf·ormation could hardly be gained 

from leaders and vorkers during that time through personal con:ferenc·es 

only. Leaders were to be interwi'9w&d whenever po'ssible and the at-t~ 

tudes of the teache·rs regarding handwork were to be noted. Beyond 

this however, it vrs.s felt- that in order to receive a fair estimate of' 

the practical values of handwork, quest.iOll.lnaires .filled in by the 

teachers would aid considerably. 

The questionnaires were then prepared to be distributed 

among the leaders during their service on the field. 

B. Attendance at the Conference. 

"While at the annual conference, or "two-day institute", in 

June, the writer m.et and talked w:i:th a nwnber of the leaders. All 

were present, preparing :tor teaching in the Daily Vacation Bible 

Schools in the district. D.lring the four sessions the various ale-
t 

ments of the program were demonstrated and discussed. The teachers 

were urged to be f"amilia.r with all phases of the program to be used 

daily. The last part of every sessd.on. which amow.~.ted to at least 

three-fourths of an hour, was given ower to training for the ·bandera~ 

period in the Daily Vacation Bible Schools. Most of the teachers were 
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encouraged to learn how to teach all the ha.udcraft given. The .llland

work for girls eight and nine years of age was the hemming and Em

broidering of dish towels• while girls te:n years ·and over were to 

make either nightgowns or pajamas. Directions ~or the sewing were 

dictated by the supervisor and ssmples of the fini:shed articles were 

shown. The teachers who did not kriow how to make some of the stitches 

required were allowed to practice on sample materials in order to be 

better prepared to teach the sawing. Patterns to be uaed were laid 

on the material so that the teachers would know how to use them in 

the..)r schools. .All materials, patterns. and the like were sent to 

the schools beforehand. The boyst work consisted chiefly of stippling 

on wood, for the making of such articles as picture frames, match 

bo:ns. neck-tie holders. comb and brush holders. letter-holders for 

desks, and flower stands. The smaller boys were to make the more 

simple pieces. Manuals describing all the articles suggested for the 

boyst work were distributed. In th&s:e manuals pictures of the arti

cles and full directions for making thEm were given. l)lring the 

institute all the t&achers made at least one artie le which could be 

used as a sample to show to the children. The handwork for the kin

dergarten consisted of coloring pictures, folding paper into various 

forms, and pasting. For them, the handwork often represented soma 

lesson or some feature of the secular story told. DirectionS: for the 

handwork tor the kindergarten children were included in the regular 

manual o·f the daily programs. Along with it. an envelope containing 

samples was given to each teacher. 

With this preparation as a background the teachers then 

scatte·red to their respective plac~s: ·of service. Most of thEm were 

to teach :tor five weeks. Inspired for service and longing to help the 

children. the teachers eagerly sought to carry out a well-planned 



program. All the teachers were to do the same piece of work in the 

same way. Although most of the communitiea had s~lar m~eds, no 

provision was made to meet the needs of special individual COlD1!Dmi

ties. No consideration was made of the special interests and abili

ties of .children in the various towns. Few, if any, knew of the co~ 

ditians in the districts in which they were to serve. Upon reaching; 

their places of service the materials to be used were to be given to 

th~ so that they might prepare for the work in the schools. 

c. Conducting Schools. 

1. Jntroduction. 

With this same preparation, the ~iter was ready to serve 

as teacher and supervisor in the schools in the district. During 

the tenn of ten weeks the writer ha4 the privilege to serve in four 

schools. Because of her realization of the problan and her eagerness 

to make a study of the values of handwork, the experiences were found 

t:o be ~eedingly interesting. While aming to make handwork vrery 

worthwhile there was the constant desire to test the handwork as to 

its values in the program. 

In the disbrict in Which the writer was privileged to serve, 

that is in the steubenville and st. Clairs'"Jille Presbyteries, most of 

the children come from very poor homes. Many of the parents are in

different to better ways of living, to higher ideals, and to religion. 

The children represent a number of nationalities. Many are Italians, 

aome Hungarian, Polish, Armenian, Slavish, .AUstrian, as v.ell as some 

from other countries. In some of the centers there are many negroes, 

while in others children come from poor American homes. The .reli

gious training of the children, other than that given in the Daily 

Vacation Bible Schools,· is decidedly lmited in most cases. In a 



few of the towns no church exists, and in many otm,r there is no 

resident pastor. 

a. The Four Schools. 

a • .steubenville. 

Dm the first school, the ~eUbenville Italian, practically 

all of· the children were Italian. Many of than came from Catholic 

homes, while a number represented homes where the parents were antag

onistic toward the Protestant religion. 

The wri"ter arranged the handwork £or the boys daily. Eadh 

afternoon pieces. of wood f'or the articles were marked off ready for 

sawing the next day. The designs which were to be used were tra.ns

l:erred on the wood for the little boys and on he·avy paper for use by 

the o.lder b<>ys, who could put their own designs on the wood. In this 

school the handwork proved to be an attraction for the children. They 

were enthusiastic about their work and in the minds of most of them 

· handwork was of the greatest importance. The boys, in part:!-cular 1 

were eager to make many things and thus worked constantly and often 

hurriedly. The task of the teacher during the handwork period was to 

show the boys ho·w· to stipple the wood and to eneourage neat work. 

Many desired to make things hurriedly, rather than to make a few things 

well. Samples of· work that was well done were shown to encourage them 

to try to be neat about their work. Because of this eage.rness there 

was very little conversatiam during the handwork period. Interest 

in the work was an important value developed along with persistence, 

promptness and accu:aacy. It was evident, during this period, that a 

respect. :for the rights of others and a habit of neatness were devel

oping; despite the apparent :impatience of the children at first. In 

this school., though handwork v;as an attraction, it seemed to be worth-
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while, :tor many children, once in the school, became interested in 

other parts of' the program as well as in the handwork. 

b. Fernwood. 

For the f'irst time·, fu 1930, the children of' poor .llnlerica.ns 

in Fernwood were privileged to have ~ Dai~y vacation Bible School. The 

entire program was new to them and they were intensely interested. To 

think that the girls and boys were really goillg to make things thrilled 

them. On the f'irst day when the kindergarten children went o'lll:t to play, 

one of' the older boys remarked, "we will play when we use our ha.mm.ers11 • 

To them handwork was a diversion and in most instances: it was seconda

ry in importance to the other parts .of' the program. AlthougP, to these 

children the ·work was enjoyable, the teachers: were kept very bu~ dur

ing the f'irst vreek of'. the term. Fi>r the girls• sewing all of' the night

gowns: had to be cut out within the f'irst three days in order that they 

might have work to do. The towels: f'or the junior. girls had to be cut: 

into the proper le»g,ths,. but the stamping:. of' designs: on them. was left 

until later in the tenn. Handwork f'or the boyS3 meant the saw:ing of' 

some wo~od or the stamping of' designs: nearly every day during the term. 

Often the handwork period seemed too long to the e:hildren. Howeve:r, 

t;he enthusiasm f'or the work as a part. of the program apparently con

tribu-ted values of' vital :importance in Christian living. It was tru-

ly a joy to work with the children as they tried to be neat, kind to 

one another, helpful, and to be more like the Christ of' whom they 

were learning through the ~ible stories. 

c. West Point. 

Some of' the children at West Point had attended the Daily 

vac!ltion Bible School which the writer had started the yeer before. 
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It was encouraging to see that in the summer of 1950 the enrollment 

was nearly doubled. Approz:i.mate.ly one-half. the children were for

e-igners. and most of them did not attend Sunday School regularly. In 

the minds: of' most of them handwork was of great :importance in their 

Dible School. A few were indifferent and preferred to watch others 

or to help with the work in the kindergarten. The handvrork was pre

:terred over that of the former year. w.hen the girls made dress.es and 

the boys lmotted hammocks. Many of the children. in f'aet. were mos:t 

enthusiastic. For the girls in this school and in the one to be de

seribed later over sixty yards of muslin were cut up into night-gowns 

and pajamas. :Most of this cutting was done during the .first week Tow 

the writer and one assistant. The work was of such a natmre that but 

two could work at one time. Towels: were: cared for as described above. 

The handwork for the boys was prapared as it was required to keep them 

lllu&ry. Handwork in this locality helped greatly in attracting the chil

dren to the school, for they were eager for it. Nevertheles$• it was 

interesting to note that some of the children w.ho had been especially 

interested in the han<hvork the sunmter before seemed, this sumner. more 

interested in other parts of the program. Skill was developed. Go

operatio:n among the children was especially not~ The older- children 

were happy to help the younger ones: and. a f me· Christian spirit seemed 

.to exist among all during the handwork period. In this: locality the 

p.rents became interested in the school through the handwork of the: 

children. Because of this interest indiff'erence toward th& Christian 

work is gradually being. replaced Tow loyalty in support :mg the work. 

d. Hammond. 

In a new school, ~ond• held in a one-ro~ public school 

building, and attended chiefly by children of Christian parents. the 
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.first part of the program consisting of Bible memory work- stories

h;ymns- et:;c._ seemed more attractive to the children than the haJatdwork. 

The period allotted for the handwork seemed too long- and only because 

of the im'luence of the teacher and because of the required home work

the articles were completed .for the c~encemen~ exercises. Despite 

this lack of interesti;- cooperaticm- some skill- and a degree of un

selfishl!!:ess were developed. In this case the school might have been 

conducted with intense interest without having handwork. 

The experiences of the writer were ilm. schools- some of which 

were attended chief'ly by foreigners while others were attended wholly 

by .llmericans. In all cases the children came from either average or 

poor homes. Conditions were such that the children were depriTed o~ 

the opportunity to make things in their homes or in the public schools. 

Consequently the hand·work as a part of the program appealed very much 

to the children. In some instances the children worked enthusiastically; 

while in others the time allotted seem.ed entirely too long. The writ-

er noticed that where the schools were started for the first time it;; 

seemed as though handwork was given a secondary place in the minds of 

the children. The preparation of the materials and the planning: t·or 

the handwork period required a great deal of routine work at each oil' 

the places described. Although at times the work appear~ monotonous 

still the real.izat ion of the joy as well as other values which the 

children should receive was encouraging. The valufU1l, vli~~ch. in the; 

estimation of the writer# were developed through the use of h}Uldwork 

will be discussed later. 
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III. A SUMMARY OF F'INDINGS OF THE INV'ESTI&ATION .AND EXPERThmm1'. 

A. Jll.f"orma.tion Gained From the Administra-tors of the syst.em. 

The wr-iter had hoped that it would be possible to have in

terviews with the administrators during the confe,rence. However be

cause of the many demands made upon them in order to have the 'teachers 

properly assigned for their work it was imlpossible to have lemgthy in

terviews.. T-he one dominant emphasis placed on the handwork to be used 

was· the wish that it be pracii;ical. 

1. Information hom the SUpervisor of the Girls' Handwork. 

Wlhen ;the supervisor who was< re·sponsible for the girlst work 

was questioned as to why handwork was used and why the one type wa,s 

chosen. she replied that she really did not ~~ except that it gave 

the child.r'en something; to do which was interesting and practical. 

2. Information from the Organizer of the :Soyst Handwork. 

The minister who planned the boys' work was one of the teach

ers and his report of the values: will be included with the reports lat

er. Re sba-te:d at the con:ference that the type of boys' work to be used 

had been used succesdully a few yea.J;s before. As he worked with the 

teachers. showing them how· to make the articles, he emphasiz.ed the Deed 

of' dem.anding neat and accurate work from the boys in order that it be 

very worthwhile. 

s. Int'orm.ation :tl-om the SUperintendent of' the Schools. 

While it was impossible to fin4.suf'fioient time. during the 

conference1 really to learn the reasons~ :for and the value of handwork 

from the SUperintendent; of the Schools, he was very much interested ilD. 
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-
the study. Later a lengthy letter was received from him giving his 

opinions regarding handwork. His opinions may be SUIIlD!al!"ized as 

:follows: 

( 1) Handwork is of value because the girls and boys receive 

much joy in doing it. The instinctive craving to make things is satis

fied by the use of handwork. ~ of the boys in particular do not 

have the opportunity of us:ing tools and making things in their own 

homes, because of poverty and ignorance as to methods of making things. 

Because girls and boys over eight years of age are interested in mak

ing re.al things. they have been given the ·opportunity to make practi

cal things for their homes or for thEmSelves. 

( 2) Beyond the joy which comes to the children by making .. 

thing,s1 the children receive trainin5 which trains not only their 

hands; but also their heads. There is a three-fold developmrm:t:-(a) 

the ability to use the hands,-tb) the erliimulat:loll!li. of an interest in 

making use:ful and beautiful thin{?s1-~d (e) the development of mental 

powers. 

( 3) Handwork is o~ value because it makes an appeal to par

ents who have no idea of the worth of spiritual training, but are 

a.n:rlous to have their girls and boys do things. This is especially

true in mim.ng districts where: many are not only indif.ferent but even 

antagonistic toward religion. The support of such parents has been 

won in this way. 

(4) The handwork period provides a time 'vhen the teachers 

and pupils may make closer ccntacts. The closer contacts result in 

greater illterest on the part of the pupils in the religious teaching. 

On the part of the teache:r a greater realization of t;he children• s; 

needs and abilities grows and results in a finer· fellowship. 

( 5) With reference to correlation, Rev. John Sharpe, the 
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superintendent, states that if the handwork is worthwhile it can al

ways be correlated. If handwork must go along 1vith the daily Bible 

lessons, he says that he has failed. In his estimation he feels it 

much more' important to give the children real worthwhile projects m 

which they will be interested and from w'.c.ich they will gain real- val

ues. (The use of the ter.m•project,here is to be questioned/. 

( 6) .Another value comes with the exhibit of han ework pre

pared for the commencement exercises. Many people may be dra1~ to 

the school because of their intere~ in the han~nork. The superin

tendent sbates that he has seen villages enthused ove·r religious edu

catiOOli. and the values of the Bible training given in the Daily vaca

tion Bible Schools., as a result of being drawn to the co:mm..ancament 

'exercises by the children. 

4. SUmmary. 

By '\vay of surmning up the values of handwork as expressed 

by the administrator·s we notic-e that the practical value is stressed. 

It was the desire that values: such as neatness.,accuracy, and self

development should result. Besides. these values and the joy which the 

children received in the handrrork, it made an appeal to many parents 

who were indifferent toward religion. While correlation with the Bi

ble lessons was miss::ing1 the administrators: considered of greatEm

value to have worthwhile,interesting handwork carried out under 'the: 

leadership of Christian teachers. 

B. Imfor.mation Gained From Teachers Throughout the System. 

1. Distribution of the Questionnaires. 

Iq'ear the end of the f'ourth week of the five-weeks term o:f 

Daily vacation.:Sible Schools, the questionnaires prepared were, at the, 
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request of the writer, mailed to the teachers by the SUperintendeJZLt;. . . 
No record of the exact number sent was kept. However from. a list of' 

the schools conducted during the :first term and the number of teacha!'s 

in each school, fi:rty-two paid teachers were sent to twenty-six schools 

in the district. We can assume that most of them received que:stionn-

aires. From the chart to follow we may note that thirty-tvfo reports 

were received from twenty schools. The writer worked in three schools 

which are not included in this Jteport. ()':f the f'ifty-two teachers, a 

few were kindergarten teachers who probably did not report, because 

the survey did not concern the kindergarten work as much as the jUn.ior 

and intermediate work. On the mole the reports represent the estimates 

of a large percentage of the workers in the district. 

A copy of the questionnaire is attached. 
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QUESTIONNAIRE 

A STUDY OF THE V AWES IN HANDWORK IN DAILY VACAT. ION BIBLE 

SC:HOOLS. 

N~-------------------------ADDRESS ______________________ __ 
... 

PERM'ANENT ADDRES~;.--------NAME OF SCHOOL;..._ _______ _ 

NUMBER OF CniLDREN TYPE OF CRILDREN(nationality) -------- ----
1. "Was the handwork adapted to your group'l 

a. was it too easy? -------------
b. was it too difficult? 

----------------------------------------
c. was' it neither too easy nor too diitficult to challenge the group 

to better work?. ______________________ _ 

2. 'What was the attitude of the children toward the handwork? 
a. were they interested and enthusiastic? ----
b. were: they indif'f'erent to it? 
c. were they antagonistic to it·.--------------------------------

s. "What was the relation of the handwork to the other work in the 
school? 

-----------------------------------------------------
4. B>w important a part in the school did the handwork have? 

a. was it more important in the minds of the children than·~t:l!:"fi~e~Bl'!l"J.""'61""e· 
lessons, etc.? 

---------------------------------------------
s. "What values were gained through the handwork? 

--------------------
Skill Persistence 

----~------------------ -----------------------
Unselfishness.: Interest in work 

--------------~ ------------------
Service Neatness 

---------------------- --------------------------
Accuracy _____________________ Cooperati~-·-----------------------

Giving._ _____________________ Promptness._ ____________________ __ 

other characteristics 
-----------------------------------------

6. Kindly note any interasli;ing incidents or topics of conversation dur-

ing the hanavork perio:d··------------------------



2. Syn;l;hesis of the Teachers' Estimates of the Value of the Handwork. 

a. Replies to the Questionnaires. 

The following chart SUJIDBarizes the estimates of the teachers, 

as indicated in the questionnaires returned. 

Table I. 

A SYNTHESIS OF TEE TEACHERS' ESTDlATES. 

:No.or 
SCHOOLS Chitn 1 2 3 4 5 6 7 8 9 10 11 12 13 14 

1. Glen Robbins 46 XX No. 1 X X X X - X 

"· HoJ.Uster 4U I .A 14 G A A l!. l!. 

"• cross creek ;)U IX IX ])lt G IX X A l!. X X 

!• TWO RJ.<iges 4i::: IX IX i::: IX X !X ·.11: -~ ~ X X l!.. 

-~· Irondale l'Fb 11C _)( No. G IX X X X X X 
o. _o_ounty ]l:)me ot> IX X Int - 'X X X X X X X X 
'{. connorvJ.J.J.e GU IX l!. LJ."C ;:, X X X 
ts. crescent OG IX X No. G. IX iX X X X X X X X :X. 
9. Dogtovm J.o IX A. Dr. G A X X X X X X X A X 

J.O. Dogtown 11 IX X l _]: X X X X X 
J..L. DogtOV'Jil J.4 :.x _X Dr. l X]~: !X A. lA. A. X X X X 
..1.4:>• warnocK 4..1. !.X - DJ.S .I. A X lA: - X X X X 
J.;:,. vvarnock - IX - _pl.t_ l X - A A .X X 
..1.4. HayaenvJ._J.J.e J.J.U .It !>-. J.tl_t_ .I. .A. X X X X 
lb. b'teuoenvJ.J.J.e 90 XX .L X X X X X X 
16. __§!eu benvJ.lle - XIX Dr. 1 IX X X X X X X X X 
.I.'(. vuneanwooa. 0...1. X IX - .. IX X X X [X X X x- _X X 
J.tl. ~eanwooa --~ !.X - - lA lA A [X A A L A. X L. 
..~.~. .ttamsey .L4 .X 'Jl .Ln"ti .1. IX I .X X X X X X 
GU• Ramsay G.l X !X Int - '.X X I .X_ X .X X X X 
G..L. ' Ramsey 19 IX X Imp - X X X X X X X X X 

""• .!:'mey r·orJ:C J.4 I~ 11. Dr. - X 11. A A 11. X 
G\>• Pmey_BOrk 4b [X X No. - X .X .X _.X X X X 
G.4• ~mey Fork ou IX X NO. G IX X X 11. X 
Gl;)• weo0; .Mme .I."{ [11. X _Dr. - 11' X IX IX X .. X X X X 
G.o. DJ..L.Lomra.Le ;)4_ I .X - Dr. G X X !X X X - -
GT• m . .L .tonv.a.L e . ;:,l;) 'X .X DJ.S G: X X IX IX [X X X X ·X X 
Gtl• DJ..Llonva1e 4;) X X No. G X l_.X. X X _]>. X 
G.~. Harrege ... 'Ce ,b .X \.X_ G X 11. A .ll 
;,u. Harrege.tte G9 X X .Ln"ti G X ... - - - X ·.X .X X X 
;>.L. Canton 150 X X Imp .L X X X X X ~](, X 
;)G.• J:>J.amond ;j() X X _Dr. J. X - X 'X - X 11. X X .X 
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Explanation of Table I. The crosses in the various 

columns represent :f'avorable est:im.atas regarding· the :following values, 

and answers to the questions in the questionnaires. The dashes in-

dicate estimates ~ggesting only the partial realiz.at.ion of the values 

listedl. 

The numbers at the top of the c o1umns~ both in Table I a.m.d 

in ']able II~ stand for the f'ollowing, 

1. Adaptation of the work. 
2. Attitude of the children toward the work. 
s. G'orrelatian of the handvrork with the other WJ rk. 
4. Plac.e of the handi'lork in the school. 
5-14. Values gained through handwork. 

5. Skill. 10. Persistence. 
6. Unselfishness. 11. :Interest in wprk. 
7. Service. 12. Neatness. 
6. Accuracy. lS. Cooperation. 
9. Giving. 14. Promptness. 

Table II. 

A BRIEF SUMMARY OF TABLE I. 

32 reports 1 2 s 4 5 6 7 8 9 10 
~u scnoo.Ls 
1~ 515 children 
Favorable reports 32 29 29 li 15 27 9 28 
va!ues: parcl.a.L 1y; 

1 2 2 realized .. 3 2 1 

Number not checked 5 14 18 4 21 2 

Total 32 32 32 32 52 32 32 32 

11 12 13 14 

so 2.9 24 20 

1 1 1 

1 2 7 ~a 

32 32 32 32 

Col'tmll!l #= S Correlation of the ha:m:.dwork with the other work 

in the school may be smmnarized as follows: 

NO~---Six reports definitely stated that there was no correlaticm. 

Lit---one stated that there was a slight relation to the other work. 

Int---seven reporters regarded handwork as just an interesting part of 
the work •. 

Dr----Seven reported handwork as a draw±Dg card for the schools. 
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:nnp---Two simply stated that handwork was an :important part of the 
program. 

---Two regarded gandwork of equal importance '~th the othe~ parts 
of. the program. 

(These replies, on the· whole., indicate a lack of appreciation 

of the possibilities: of correlation). 

Column #4 Place of handwork in the schools may be summa~-

ized ns folla• s: 

1----In eleven reports handwork was ranked as being first in importance. 

2----In twelve reports handw-ork v..-as ranked second. In these in-

stances Bible work or singing was put first. 

3----0ne report plac.ed handwork third in the program of the school. 

- ---Eight teachers stated that handwork vra.s of equal importance with 

the Bible and other parts of the program. 

Of the one th<?usgnd three hundre.d fifteen children who had 

handwork under the supervision of the teachers whose ext:i.mates are 

considered, six schools were reported as having all .America.n children. 

Some of the schools were held in districts where there are many na-

tionalities represente.d. Of the nationalities mentioned often, the 

Italians rank first. Others reported are .t-lungarians., Slovaks., Slavish., 

Austrian., and Prussians. One teacher reported a Ja:rge number of ne-

groes. Some in making their reports, vr.rote that the children were of 

f·oreign nationalities v.rithout mentioning the respective nationalit'ies. 

In reply to question number six, regarding interesting ilm-

cidents or other values, the following reports were made. Other val-

ues of handwork listed are humor, honesty, satisfaction, patiance1 

industry. pride1 concentration, willingness to please, and aspiration. 

Five reports, in answer to this question, stated that handwork wa!!f 

considered an attract ion or 'drawing card' for the school. One teach-



er made the statement that handwork was a waste of time UJ.d material. 

Another reported that the children felt that they quit work too sooB. 

According to one report the children were eager to make difficult 

things. 

As to convex:§ation or activities during the handwork period6 

singing, the discussion of' a game called Bible base-ball, and the tell

ing of stories 1vere report:.ed. One teacher stated that handvmrk provid

ed a means of e:xpresaicm for timid girls. Christian ways of living 

were praeticed in the h8lllldvrork period in the estimatio.'lm of on-e leadelr. 

s. Summary and Interpretation. 

The thirty-two reports indicate the estimates m.ade by teach.• 

el"s of one thous.and three hundred fifteen children. Reading between 

the lines· of these reports, we are able to see the conception of teach

ers regarding· the values of handwork. It is apparent from. the reports 

given that same of the reports may have been filled in hurriedly• Be

cause of the vruriet.y of answers received to certain questions, it seems 

as though some of the teachers did not understand the inherent values 

possible in handvrork through relation to other parts of the program. 

While these ·reports may not be fully reliable the findings represent 

opinions which are probably typical of the majority of Daily Vacation 

Bible School teachers. For this reason, they ~re of decided value in 

this study. 

Revieir.i.ng the estim.at.es m.ade on the questionnaires we sea

that,all considered, the teachers considered the handwork adapted to 

the needs rumd abilities: of the children. As to the attitude of the 

children toward the handwork, most of the teachers reported that the 

c-hildren were intere~ed and enthusiastic:. In answer to the questiom 

regarding the correlation of the han&"'Irk with the other work in the 
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school a fraw de!'initaly sta.tad that there was no correlation while 

others replied in ways which seemed unrelated to the question. This# 

as already suggested# indicates a. narrow conception of handwork. 

Tl:e:,re was disagreement as to the place of handwork in the program o:r 

the schools. Only one-third placed handwork first in the program. 

The remainder stated that it was of equal importance ·with the other 

parts or of a secondary nature. Looking over the liat of values 

checked we find that the following were checked most often~ which 

would indicate that they are foremost: interest in work, neatness# 

skill, persistence# accuracy# and cooperation. statements that the 

handwork served as an attraction to the children and that Christian 

ways of living were practiced during the han dvork period reveal ~ 

pressions which the teachers received in their contacts with the 

children. The estimates made, on the wholei are favorable regard

ing the 'lll:se of hand11vork in the Daily vacation Bible Schools in the 

district •.. 

c. In'Kor.matiOllll Gained Through Personal Experiences. 

The values for handwork ~ich the writer found as a result 

of the summer's experiences are similar to those Which other teachers 

fbund. Handwork served as an attractiOlll in two of the schools in par

ticult:tr. In the other schools, conducted for the first tnne in the 

S'l.l.mmer of 1930, the handwork seemed to be of much less nnportanoe tha:lil:. 

the other elements of the program., In instances where the handwork· 

did attract the children, their parents like-wise became interested in 

the han dirork and often in the rest of the program as well. D.lring calls 

at the homes, for example, mothers related that the girls practiced 

sewing on scrap m.aterials·during the afternoons. Beyond this interest 

in the work which manifested itself thus, similar interest in the en-



tire program of the school was reported. Some of the mothers; stated 

that the-y mew just what went on in the school in the l'lN>l!Ding, for 

during the afternoon or early in the evening the children would play 

Bible SChool. Besides. the interest in the work, which was apparent 

during the- handwork period, as well as f'rom these reports given by 

the parents, values as skill, n.eatnes·s, persistence, and unselfish

ness. ware developed. 

There was. no c·orre lation of' the handwork with the rest of 

the program in the schools. The work as planned was worthwhile, s.o 

far as it went, in that persistence was required f'or a period of' time 

in_ order to complete the work. The handwork period provided opportuni

ties: :tor the development of' f' me Christian ideal a. Although there v.ras 

no definite correlatian, the writer :tound that she could lead the chil

dren in their conversations to talk of' Jesus: and of f'ine ideals. 

Ove-r against these favorable impressions received regarding 

the handwork, the Vll'iter f'ound that it was :necessary to spend a vast 

amount of time preparing for t he handwork especially durimg the :first: 

week. Part of this time might have been better spent in arousing in

terest in the school. The writer :found also that the t:im.e used for 

handwork tem.ded· to minimize the time which should have been used to 

prepare f'or the other parts or the program. 

On the whole, however• handwork as a part of' the program 

seemed to meet a real need, not the least of which was the interesting 

of the parents in the religious work of the connnunity. 

IV • OONCLUS IONS. 

The realization or the problem, that is the ev;aluation of' 

handwork in the Daily Vacation. Bible Schools, which was for.mulated on 

the basi& of experiences in the summer of 1929, led to its serious con-
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sideration in 1930. The area of the investigation. the mining districts 

of southeastern Ohio, is one in which the writer served as teacher and 

supe.rvisor. Being familiar with conditions ·there and 'With the adminis.

trators and m.any of the teachers it was felt that greater- interest in 

the problem would be taken there· than elsewhere. The conditions under 

which the schools were conducted were tar floom ideal. Nevertheless 

the administrators enga_ged not only Christian workers. but teachers 

who had. some knowledge of methods of teaching as well. . Beyond this 

the administrators conducted a two-day conference to give special 

training for teaching in the Daily Vacation Bible Schools. The pro

gram which had been prepared for use in all the schools, was explained 

at the con~erence. Opportunities for practice in the technique re

quired for the handwork were given.. Thus the teachers went out to 

their respective schools specifically trained to carry out a definite

ly planned program. 

The investigation and experiment v~re carried on by the use 

of questionnaires distributed among the teachers, by participation in 

the conference. and by- actual personal experiment with handwork while 

conduating four schools. 

Findings as a result of the investigation represent. the opin

ions of more than half' the wor!cers in the district. In many respects 

the reports from the administrators. the teachers, and the personal 

findings are similar. They indicate that many worthwhile values such 

as neatness, interest .in work, coope:ration. accuracy, and persistence 

are developed. One outstanding value of handwork, according to the 

reports, was that it served as an attraction to the children and to 

many parents. A few objections: to its use were given. among them bhe 

chief being the vast amount of time necessary to prepare· for the work. 

With these fi!!dings be:fore us, we are .now ready to compare 
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the Talues in this investigation wad exper±ment with the theoretical 

values set forth by certain modern religious educators and·to draw 

conclusions as to the value and the place of handwork in the Daily 

vacation Bible Schools. 



SUMMARY AND CONCLUSIONS. 
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CHAPTER IV. 

SUln~ARY AND CONCLUSIONS. 

I. COMPARISON OF THE PRACTICAL VALUES OF .HANDWORK, FOUND 

BY INVESTIGATION AND EXPERIMENT, WITH THE THEORETICAL 

V.ALUES OF HANDWORK, SET FORTH BY CERTAIN MODERN 

RELIGIOUS EDUCATORS. 

As a basis for our comparison of the theoretical and prac

tical values· of handwork. we have the views of two groups of ±ndivid

"Uals. In the second chapter, the opinions of a highly trained group 

are listed. J:he values stated by these modern religious educators, 

·while termed theoretical values, have been :trom.ulated only af'ter care

fUl exper:t.ment.tiio:n. In the third chapter~ we have the opinions of a 

group trained specifically to carry out a special piece of work. In 

contrast to the first group, these, ft>r the most part, have had no 

spacial training in religious edt:tcation and have therefore, in all 

proba'bility, no conception of the pos·sibilitiea of purposive activi

ty as set. forth by educators. Their reports:, of necessity, must 

therefore. have been based upon subjective opinion. These .f·acts must 

be: kept in mind as we make our compariso~ 

A. SUmmary of TheoJtetie:al Values. 

In order to facilitate this comparison, we shall again 

list. the theoretical and practical values of handwork f'ound in our 

study thus far. The theoretical values:, it :will be recalled, are 

as follows:-



79. 

(1) The desire of the children to make things and to ex

press themselves is satisfied. 

handwork. 

( 2) Energy which may otherwise be misdirected is used up. 

( 3) Impress:ions of lessons may be deepened by the use of 

(4) Special lessons may be illustrated by handwork. 

( 5) Handwork may be used .to develop the spirit of altruism. 

( 6) Handwork in religious education is of value in itsel!' 

because the children are working together in a Christian atmosphere 

under Christian leadership •. 

(7) The interest~ of the parents may be gained through the 

use of hand1vork. 

( 8) Handwork as a part of a real experience m.ay lead to other 

experiences of vital significance. 

( 9) Handwork gives practice in Christian ways of thinking,. 

.f'eeling., and act.ing. 

(10:) Ideals and habits of right conduct, gocd mamuers, 

truthfulness:, kindnes:s, cleanlinesS>, promptness:, willing cooperation, 

and regard f'or the rights of others should be formed through handwork. 

(11) Social' attitudes within the group, as the members work 

happily together, should be cultivated. 

( 12) Influences for right living which will carry over into 

later life should res;J.lt. 

B. Stmll'lliary of Practical Values. 

Looking back over the practical values inc.luded in our find

ings, 1"19 note the follow1.ng:-

(1), The desire of the <h ildren to make things and to express 

themselves· was satisfied. 
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( 2) The handwork given was of a practical nature rathe~ 

than omamental. 

( 3:) The children received joy in the handwork. · 

( 4) Energy which might be misdirected was used up. 

( 5) The interests: of .the parents was gained by the use of' 

the handwork. 

( 6) Handw·ork served as an attraction to gain attendance in 

the Daily vacation Bible Schools. 

( 7) The: values of handwork considered f'oremost by the teach

ers are interest invrork, neatness, skill, persistence, accuracy, and 

cooperation. 

(8) Unselfishness, service, a spirit of giving, promptness, 

humor, honesty, satisl.'action, patience, industry, pride, concentratiOlrl!, 

the willingness to please:, and· aspiration were values ·seemingly gained 

by some children through the handwork. 

(9) Opportunities: f9r Christian living were given in the 

handvrork period. 

c. Points ot:· Similarity and of Diff'erenee Between the Two. 

Somparing the two list.s we find that there is some similar

ity bet.weelt.li them, nDlll.ely: the desire of children to make things was 

satisfied; energy was used up; the interest of' the parents vias gained; 

practice in Christian ways of thinking, feeling, and acting was given; 

values: such as unselfishnes:s, patience, kindness, neatness, skill, co

operation, and regard for the rights: of others were developed. Some 

'of the values: which it is claimed should result from the use o:tt hand

work, hov.rever, were not realized according to the second list. These 

were: impressions of lessons; may be deepened by the use of handwork; 

special lessons may be illustrated by handwork; handwork may be used 
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to develop the spirit of altruism.; handwork as a part of a real ex

perience may lead to other experiences of vital significance; influ

ences f:o'r right living will carry over into later life should result. 

Reco~izing these points of difference. we are now faced with the 

question. "'I~ were these values not realized? It may be that certain 

p~inciples which the educators sugge-sted were not carried out. Let us 

review the principles suggested to . see whether we can account for this 

lack. 

D. A Raview of the Principles. 

(1) The-handwork should be adapted to the interests and 

abilities of ·the ch.ildren. 

( 2) The handw·ork should be correlated with the less:on being; 

studied. 

( S) The handwork should be educational. purposef:ul1 and be 

governed by a service motive •. 

( 4) The teache:rs: of handwork should understand the values 

inherent in handwork as used in the teaching of religion. 

( 5) Adequate equip~te:nt and time should be provided. 

( 6) Growth of t;he children is the first consideration in the 

use of handwork and the activity should involve all of their abilities. 

( 7) Freedom of thought and action should be given in the 

activities. 

( 8) The activities should be purposed, planned, exe.cuted, 

and judged by the children and the teachel!'. 

(9) The activity should be such as to challenge the chil

dren to religious growth and the practicing of Christ ian attitudes: 

and Christian conduct. 
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. E. A Testing of the Handwork in the Light of the Principles. 

From the results of the investigation we note the :following:

( 1) The handwork, according to the statements made by the 

administrators and teachers, was adapted to the interests and abilities 

of the children. However, in view of the faet already pointed out. 

that every group had exactly the same haDdwork to do, there may be a 

question regarding this point. 

( 2) The handwork was not correlated with the lesson being 

studied. The program given in the schools consisted of a s&ries of 

separate elements rather than of a group of elements unified about 

some center of interest. 

( 3) The han <:Work was educational. Th& children from all 

accounts did seem. to derive some benefit. However i·t wa~ planned by 

the administrators and, one might say, it was an end in it.self rather 

than a means to an end. which would contribute toward religious growth. 

( 4) The teachers were trained well for this specific piece 

of Daily vacation Bible School work. Nevertheless, their special 

training was given to them hurriedly and no conception of the under

lying objectives and prind,ples, nor of the possibilities of purposive 

activitywas presented. 

( 5) The equipment was inadequate, but there was plenty of 

( 6) The handwork did not involve all of the abilities of 

the children • 

. ( 7) Freedom of thought and action was not given in the 

activities. 

( 8) The activities were not purposed, plrumed, executed, 

and judged by the children and the teachers. The hanl:lwork vras: 
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planned by a few administrators. 

(9) The hand;rork was not such as to challenge the children 

to religious; growth and the practicing of Christian attitudes and 

Christian growth. 

On the one hand1 then1 we have the failure of the adminis.

tration to provide for the application of all the principles held to 

be fundamental in the direction of activity: and on the other hand1 

vre have the failure of the particular handwork investigated to real

ize all the possible values set forth. In the lig,ht o,f bur study1 iii; 

is surely safe to assume that there is a vital relation between these 

two f·ailures. 

II. CONCLUSIONS. 

From the beginning, we have seen, handwork has had a definite· 

place in the progrrun of the Daily vacation Bible Schools. In order to 

hold the prominent place tmd emphasis: given t.o it, certain modern re

ligious educators have found definite contributions which handwork 

should make toward the program of religious education. The handwork 

or activity should be planned by the teachers and pupils together 

rather than by outsiders. The project or activity should grow out of· 

life experiences and add to them. Then the life situation with which 

the children will come in contact with will be increased amd made more 

real. It w'ill add to their knowledge and appreciat:ll.on as well. 

In the use of handwork in one system of Daily vacation J?ible 

Schools we found that certain worthwhile values were realized. we can

not f'ail to recognize the enthusiasm for it and the possibilities oft 

development through its use. The actual values developed seem to be 

but partial in the light of what mdght be accomplished. 
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The study shows us clearly that values: which are very worth

VJhile can be reali~ed by the use of handwork. Because ofthe values 

realized •ve are led to c anclude that handwork: has a definite place in 

the program of the Daily Vacation Bible· Schools in this district. 

Nevertheles·s:, in the light of the failures noted we conclude that 

cha.ng:es: should be made iri order that the fullest possible values may 

be realized. This neeess:itates: educating the corps of Daily vacation 

Bible Schools teachers so that their conception of ha.ndwnrk may be 

broadened and their understanding of the principles underlying hand

work lll:8\Y' be deepened. 

The handvrork undertaken muat be made a part of a larger 

activity in a unii''ied program, in order to fully contribute the 

highest and best toward religious gro•vth. More than this, it must 

be purposeful, ~ated by the children, at the direction and urider 

the guidance of the teacher, :for some cause ·which they have made 

their own. Throughout this: process.:, those who teach must consist

ently strive to link the activity with definite .ehr.-i'Stian motives:• 

in order that the dhildl·en, too, may be conscious that it is :impor

tant not as an activity in its:el£·, but as a part of the plan and 

purpose of God. If these conditions are met, handwork will continue 

to have a decided place. in the program of the Daily Vaca:tion Bible 

Schools, because it will lead to definite ways of Christian living, 

because, in fact, it is itself an experience in Christian living. 



~5. 

BIBLIOGRAPHY. 



BIBLIOGRAPHY. 

PRJMARY SOURCES • 

ConferenceS' vlith Dr. Robert: G. Boville, Founder of the Daily Vaca
tion Bible School'Movament. 

Conferences With other Leaders of Daily Vacation Bible Schools. 

Questionnaire Returns. 

Lette-r From Dr. Allraham L. Latham, Chester Penna. 

Letter From Rev. John Sharpe~ :Martins Ferry, Ohio. 

TEXTBOOKS • 

.Arinentrout-, J. s., Administering the Vacation Church School, 
. Westminster Press, 1928 Philadelphia. 

Baldwin, Josephine L., Junior "Worker and Vfork, .Abingdon Press, 
New York, 1919 

Baptist. Church, The Cl::ntrcJinV:acation School Handbook, Judson PresS;, 
Philadelphia, 1922 

Betts, G. H. and Hawthorne, M. o., Method in Teaching Religion, 
Abingdon Press, New York, 1925 

' 
Boville, .Amy ,HQpe, : Manual of Handwork for Use in Daily vacation 
Boville, Robert: G.,: Bible Schools. International Association 

· of Daily Vacation Bible Schools, The Century 
Press, New York. 1921 

Boville, .Amy Hope, : Manual of Hymns, Songs, and Marches for the 
Boville, Robert G.,: Daily Vacation Bible Schools, The Century 

Press, New York, 1923. 

Brockvvay, Meme, Church Work wYith Juniors, Judson Press, 
Philadelphia, 1923. 

Carrier, Blanche,, How .Shall I Learn to Teach Religion, Harper 
and Brothers, New York, 1930 

Gaga, Albert H., How To Conduct a Church vacation School, .American 
Baptist Publication Society, Philadelphia, 1921 

Grice-, Homer L., The Daily vacation Bible School Guida, Southern 
Baptist Board, 192.6. 

Handbook of the International Council of Religious Education. 
New York. 1928 



87. 

Imternational Council Yearbook, International Council o~ 
Religious Education. 1930 

Knapp, Ezra c., Community Daily Vacation Bible Schools, 
Revell Co., N~v York, 1922. 

-Knapp, Ezra c., Side Lights on the Daily Vacation Bible Schools, 
Revell Co., New York, 192S. 

Littlefield, Milton s., Handwork in the Sund.Ei.y School, Sunday 
School Times., Philadelphia, 1908 

Lutheran World Almanac. 1929-1930 National Lutheran Council. 

Minor, Nell I. and Bryant, Emily F., Through the Church School Door, 
The Abingdon Press, New York, 1929. 

Perkins, Jeanetta E •• The Amateur Poster-Mak~r, The Pilgrim Press, 
Chicago, 1924. 

Powell, Marie Cole, Junior 1!ethod in The Church School, Abingdon 
Press, New York, 1923 

Smither, Ethel, Teaching Primaries iri the Church School, Methodist 
Book Concern, New York, l9SO 

stafford, Hazel straight, vacation Religious Day School, Abingdon 
Press, New York, 1920 

Thompson, J. V. and Stout, J. E., Daily vacation Church Schools, 
How to Organize and Conduct, Abingdon Press, New York, 1925 

Wardle, Addie Grace, Handwork in Religious Educattion., University of 
Chicago Press, Chicago, 1918 

watson, E. o., Yearbook of' the Churches. 
Churches of' Christ in America. 

PAMPHLETS. 

Federated Council of' 
New York. 1924-1925 

Daily Vacation Bible Schools in the Land ~Vhere· Jesus Lived, 
International Association of Daily Vacation Bible Schools. 

New York, 1930 

Daily vacation Bible School 'Round the World_, World Assoc;iation 
of Daily VAcation Bible Schools:, 156 F'if'th Avenue, New York, 1930 

International Handbook of Vacation Bible and Church schools, 
International Association of Daily Vacation Bible Schools, New 

york, 1926 
Leaflet issued by Metropolitan Federation of Daily vacation Bible 

Schools, New York City, 1931 

Letters and leaflet-s on the present status of Daily Vacation Bible 
Schools. Published by various denominations. 1930-1931 



88. 

Report of Daily Vacation Bible Schools in Near East, Excerpt from 
·Mr. 1~on c. Settle's .Annual Report to the International 
Association of Daily Vacation Bible Schools. 1929 

A Thrilling Story from Bu:nna, World Association of Daily Vacation 
Bible Schools, New York, 1929. 

The Vacation Church School, Educational Bulletin # 602:, The I.ntelr'
national ·council of Religious Education, Chicago, Ill. 1930 

The Vacation Church School, Board of Christian Education, The 
Presbyterian Church in the U. s. A. March 1930 

women• s Colleges and Daily Vacation Bible Schools in Egypt. 
world Association of Daily vacation Bible Schools. 1929 

MAGAZINE ARTICLES. 

Howlett, W'alter Mo, "The Daily vacation Bible Schools in History 
and in the City Mission Program". International Journal of 
Religious Education, Ju~e 1926 

Magill, Hugh s., "The Nevr Department of vacation and Week-day 
Church Schools", International Journal of Religious Education, 

July-August, 1926 

Ji.1Unro 1 Hugh Ru "The WOrld Ministry of Daily vacation Bible Schools". 
International Journal of Religious Education, July-August, 1926 

Settle, Myron c., "Vacation Schools Around the Yforld11
, 

International Journal of Religious Education, May 1930 

Settle, Myron e., "Vacation Church Schools statistics for 1928 11
, 

I.nte·rnational Journal of Religious EducatiOJ1ll1 _1\.pril 1929 

Smith, D. Burt, "The vaeation School. Its Place in a Denominational 
Program of Religious Educatiom. 11 International Jouraal of Religious 
Education, July-August, 1926 

"Vacation Church School Plans for Summer of 1927 11 
# rnte,rnational 

Jourl!l!al O·f Religious Education, May 1927. 






