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I • Ili1RODUCTIOli 

A. 1he Pro'blem Stated, Def"ined, and Delimited 

1. The Siateunt of' the Probl• 

!eachers of' Christian Education are prone to be aatisf"ied 

When the children they teach can tell or repeat the Bible story or 

£hristian truth they have been 'taught. Although subject matter is 

imporiant, it should not be the end result, f"or bead lcnowledge does 

not in i taelt 'bring about caanges in the lives of' children. ntere-

tore the problem is to find •ys and JU&U by which the teacher can 

transfer this knowledge i:ato the children's everyday liTing experi-

ence. Informal dramatization is one •Y i:a which this desired out-

come can be achieved. 1\l.e writer of this thesis will attempt to 

show bow informal dramatization can be used to make the Cbristia:a 

Education program m.ore effective. 

2. Die Defbd tion of the Subject 

Informal dramatization ie often confused with formal 

dramatization. 

"PlaJil&ltins1t1 as Ward ea.lla, "Creative Dramatics, 112aa Lease 

3 
and. Siks refer to it, and "Eduea. tional Dr&ll8. tics, " Raine' s name f"or 

it, are terms uaed inter-changeably with. the term. 'informal 

dramatization." Since informal dramatization is contused with formal 

dramatization, both are discussed in the following pages as to their 

• • • • • 
1. Winifred Ward a Playmaking With Children. (As indica. ted in the 

title). 
2. Ruth Lease, and Geraldine Brain Sikes Creative Dramatics in Home, 

School, and Community. ( 1'i tle) • 
3. James 1fa tt Raine: Bible Drama tics. (Aa indica ted in title). 

1 
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various characteristics. 

1 
a. The Characteristics of Formal Dramatization 

I&ily Vaoa tion Church School is in full swings each department 

superintendent has been informed she is in charge of the closing 

program for her depar1aent. As ahe thinks about what her depar1aent 

will do for the oooasion. she may decide to have them put on a play • 

Once the deoision is made by her, ahe intor.ma her teachers. a 

teacher is appointed to take charge and proceed. The teacher :franti­

cally looks for a play that will be suitable for the occasion. 1he 

most capable children are chosen for the parts. and they work hard 

at memorizing their part;. 1he oonstant repetition of the sam.e soenes 

tends to make the rehearaala boring. The rehearsals are squeezed in 

at the aacrifioe of olass .lessons and other activities. 1he teacher 

tells the children just e:mctly how to moTe and how to e:r.pren them-

selTes. M.any hours are spent making elaborate costumes and scenery 

for the play. At last the night for the closing program. comes, and 

the children do their parts, some of tb.a forgetting their lines in 

their s'bll.ge trip.t. The director is worried lest som.ething should 

go wrong. Fi•lly, the play oTer, the audience clap and praises the 

children for their fine performance. 

The alJove is a semple of how formal dramatization may be 

• • • • • 

1. Ct. Lease and Sikss op. cit., PP• 2-S. 
Elizabeth Killer Lobingiert .i.oti'Vities of Child Education. pp.l6'7-1'75. 
Elizabeth Killer Lobingiers Drulatization in the Church School, 
PP• 5-'7. 
E.K. Lobingiers The Dramatization of Bible Stories, PP• 9-10. 
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developed with children. there are eight characteristics that are 

typical of formal dramatization• 

1. the teacher decides whether or not a play will be perform.ed. 

2. fbe teacher decides on the play to be given. 

3. Capable and well-qualified children are chosen for the part. 

4. ~e conversation is memorized by the children. 

5. ~ere are many tedious rehearsals. 

6. ~ teacher tells the children What they are to do. 

'l. Costumes and scenery are elaborate. 

8. At the end of the performance the audience applauds. ~e 
children are praised fer their part in the play. 

1 
b. The Characteristics of Informal Dramatization 

Daily Vacation Church School is in full swing. Each depar-tment 

head is informed she is in charge of the closing pro~ for her 

depar1m.en't. She looks in on each group to see what poasibili ties are 

at hand. In one roClll. she sees a group of children informally drama­

tizing the story of Jesus blessing the children. On talking with the 

teacher, the euperintende:nt finds out that the class has had much 

enjo,_..t acti•g out the story. 1he teacher also eathusiastioally 

tells how much learning experience she has obaerTed. Discussion 

follows on the possibilities of sharing this play or another that the 

class has dramatized, with the whole departaeat. 

the next day the teaoher approaches her class aD.d asks them 

• • • • • 
1. Lease and Siks, loc. cit. 

E.M. Lobingters Activities in Child Education, loc. oi t. 
E.ll. Lobingiers Dramatization in the Church School, loo. cit. 
E.M. Lcbingiers 1he Dramatization of Bible Stories, loc. cit. 
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if they would like to share their aotiTi ty with their friends and 

parents on the closing night. They vote to give their play. When 

the time comes, both the children and the teacher are calm.. 'fb.e 

i:nformal dramatization which bas become a part or the children's 

experience through their own planning is shared with the audience. 

The speaking parts are more s~ple in expression, but the basic 

idea is present. The setting is simple and the costu.es are plain, 

merely to suggest the atmosphere and the setting. llhen the play is 

over the children are b&ppy because they have shared their work al!d 

experience with others. The audience does not applaud or praise the 

youngsters tor their tine performance. Iutead they thank the class 

f'or sharing their play with th•• 

This illustration shows how i:nformal dramatization :may be used 

as a sharing experience. T.here are eight oharaoteristics that are 

typical or i:nformal dnaatizationl 

1. 'fb.e children decide whether or net they will share the 
play with an audience. 

2. The children decide which story related to their lessons 
they will dramatize. T.hey discuss the story and plan how 
to act it. 

3. Each child has the cpportuni ty of' playing the part ot more 
than one character. 

4. T.he conversation is in the children's own words. 

5. The children informally dramatize the play as :many times 
as necessary to have a polished product. 

6. It is decided through discussion how the play can be 
improved. 

7. Costmaes are stmple if' they are used. Scenery is not 
elaborate. 

8. 'fb.ere is no applause at the end ot a performance. 
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•• Informal Dramatizatioa and Formal Dramatizatioa Contrasted 

In informal dramatizati.on the children choose, clevelop, and aot 

the play sponta.aeously under the tea.oher' s guida.noe • whereas in formal 

dramatisation the teacher chooses and direota a play written 'b1 an 

outsider to the group. the children aeaoriae the parts and the teacher 

directs eTery mo.,..ent. !he maia difference 'between the two is that 

informal dramatization is pupil-centered, while formal dra.matizatioa 

is audience-centered. 

z. !he Subject Deliaited 

!he writer ia limiting the subject of the use of into:r.m.a.l 

dramatization iD the Christian Education program. to primary children. 

ages six through eight. 

B. !he Probla Justified 

Aooording to Wood the :majori v of ehurches prove or rneal 
1 

on obsel"fttion that "auoh haphazard pedogogy, • exists through proven 

Lease and Sika Sf9J t 

"Today more than ever 'before. education recognises ita 
respoaiibili" in providing methods of teaching children 

2 in such a W.J tba t learning is significant and effecti.,... • 

!heJ continue to poiat out that one -.y of prGIIOtiag good tea.chiag. 

though by ao means the only metit.od• is through the use of informal 

dra.matization. 3 

• • • • • 
1. Ct. W. Carleton Wooch !he Dramatic 'Method in Religious Education. p.51. 
2. Lease and Siks~ op. cit •• P• 122. 
z. Ct. Ibid., P• 12S. 
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Wood a ta tea that he believes informal d:Nm& ti za tion ahoulcl 

come into religion as another successfully •ployed method discovered 

1 by secular education. 

Since so little is written about the use of informal dram.ati-

zation in Christian education the writer :feels the need :for a thesis 

on the subject. What secular educators have found out about the 

subject then can be properly related to Christian education, thereby 

making informal dramatization a more usable method in Christian 

teaching. 

c. !he Method of Procedure 

In the first chapter the values that primary children receive 

from informal druatization are given. 

The second chapter deals with the principles that should guide 

the teacher and the techniques that the teacher :may use in directing 

primary children in informal clramatization. 

!he third chapter discusses the 'ftrious types of informal 

dramatization that the leader can use 1li th primary children. 

D. The Sources of S~dy 

Winifred Ward, Ruth Lease and Geraldine Sike, and Elizabeth 

Lobingier•s works have been the moat useful books on the subject, 
2 

since they deal exclusively with informal dramatization. Yost of 

the other sources listed in the bibliography were not very helpful 

••••• 
~. Ct. Woods op. cit., P• 51. 
2. Lease and Siks, op. cit. 

Lobingier, Dramatization in the Church School, op. cit. 
Lobingiers lhe Dramatization of Bible Stories, op. cit. 
Ward: Playmaking with Childre:a, cp. cit. (These are the books that 
the writer is referring to aa the :meat useful works.) 
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because they contained little on inf'o:rmal dramatization. They 

inolud.ed much material that •s not 'WJa'ble due to the aubject•a being 

limited to primary children. 

1he writer will draw on her experience w:t tb. informal drama-

tization as a second grade public school teacher, as a Vaoation-

Church..School director and teacher, as camp counselor, as a Church,.. 
l 

School teacher, and tiDally as weekday religious education teacher. 

1. Public-school teacher at Edgewood School, 'Iaylor Township, 
Dearborn, V.ichigan. 
Vaoation-Church-Sehool teacher and director under the Ver.mont 
Church Council in Underprivileged areas of' Ver.mont. 
Camp counselor at Goodwill Industries oamp, New Jersey. 
Church School teacher at Brick Church, New York City. 
Weekday religious education teacher, Indianapolis, Indiana. 
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VALUES OF ID'OliUL DRAMATIZATION FOR PRI.llARY CHILDRD 
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CBAPl'IR I 

VALUES OF ItmllltUL DIWIA'l'IUTIOI FOR 

A. IlmoDUC!IOJ' 

As a first step in oouidering the use of iDtorua~ drama­

tizatioa with prblary ohildren, it is the purpose of this ohapter 

to diaoner the ftlues iJihereat in this method. ~ emphasis of 

ohildru, but seTeral wri tere also oouidered the nluea of this 

method tor the teaoher. Dleretore, 1lhe first step will be to ooa• 

'81-~. the nluea reoeiTed V, primary children through participa tiOD 
'''-. 

in intonaal d.ruatizaticn and the aeooDd step will be to consider the 

nluea iaherent in tile use of informal dramatisation tor the leader • 

B.. VALUES RECEIVED BY PB.DU.RY CHILDRElf 

mROUGJI P.UTICIPA!'!Olf Ill IlfFORMA.L DR.AIU.'f!ZA!'!OI 

stressed V, writers as being ot T&lue to the ohildren participating. 

'l'hese are the playing of a oharaeter and the being a part ot a group. 

Both experiences are ftlua)le tor the ohil4rea. 

1hrough oharaoter-pl&ying the illdi vidual ohild gaiu )oth 

perso.ally and sooiallJ• 

8 
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1 
a. Persom.l Values GaiD.ed. 

Every child. bas bad. the experience ef identifying hiluelf 

with a character ia a sto17 read er told. to him.. In plafing a 

character he enters into as great an id.entifieatio:a ldth t1w 
2 

character as is huma:aly possible. 

'Washbwae, as q,uo'bed. by ll'a.rd, puts it this •ys 

"Dramatic expressio:a leta oD.e step out of one•s own 
persODAlity into 1hat of another. It lets one trauceD.4 
oae • s cnm liai ta tieu and. trees oM from. -~ of the 
ta'boos a:ad. iDhibi tiou that oirnmsori'be daily lite. •3 

Self...,oB8eiouaMss is lost as he 'becomes ano'tiler person tor 

whoa he oan aot wi 1:0. freeness ainoe he baa identified. hiaaelt 1d 'th 

tile character 'beth in thought aad. feeliDg. 'lha.t he says and. does 

is no louger an expression ot hie persom.li ty, 'but 1ha. t of the 
4 

oharaoter pla,-d.. 

In playiDc a oharaoter the ti1111d ohild., the show-ott, tile 

mentall7 haadioapped., and the ph.1aioall.J' ha:nclioapped. are all ginn 

a ohanoe to 'beoOM someone else. nut experienoe helps to gin some 

release from. tied-•p emotions. 

• • • • • 
le Of. Oorimle Brow:at Creative Dna iD the Lower Sohool, P• 213 

Ger'trud.e Bariaaa and. Aml Shumaker, Editors; Creatin 
Expressioa, P• 26&. 
Lease and. Sits, op. oit., P• 126. 
Lol:dDciers 1he D:rut&tlzation of Bible Stories, op. oit. P• 12. 
Josie Robbins and. Jlarjory Louise Braohers Puppets aDd Bible 
Pla781 P• 1. 
Wardt Playma.kiug nth Chilclrea, P• 24. 

2. Ot. Lease and Silatt loo. oit. 
s. W'ardt loo. oit. Queted. from. Carleton lfashburnes A Living Philo­

aopq of Eduoa tioa. 
4. Ct. BrO"'ffls loo. oi t. 

Ct. Bar..._ loo. cit. 
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(1) Values for the Sh7 or fiai4 Child1 

.A.ooordiug 'bo 'Ward, •creatift tb"-tios helps the tiaid child 
2 

perhaps, more easilJ tbaa ~ other.• Ia class he is lmowa as 'b'h.e 

child who remaiu silent, while otaers treelJ express their ideas. 

Sueh a child, reprdless of his reasou for 'being timid, longs for 

freedom. of expression. With. enoourageent troa the teacher such a 

child gra.duallJ learu to play JILiur parts. 3 As the child pla,-. these 

characters, he loses oouoiousn.eaa of himself ud 'becomes &BOther 

persoD&li V• 4 lxperie••• which aueh childrea haTe never kDown 

before 'become theirs. .A.a the child is macle a•re of his suoceaa ia 

pla.yiag other ob&raoters, he a.tteapta to li-ve these cbaracters in 

neryday lif'e. 1he reaul t is a more oontident and hapPJ child who 
6 

treelJ expresses ideas aDd •otiou that wre euce hidden. 

liin.e..,.ar-old Susan •• speading her aeooad ,._rat a\111111118r 

camp. ller quietness &Del wit!t.dra•l troa participatioa ia new 

aotivi ties wre aooa aotioed bJ the writer who •• her couuelor. 

Susan' a croup deoiclecl to plaJ the Bible atorJ of BabJ Koaea • tor the 

SUD.da.J EYenb.g Vesper Senioe. Someone suggested that Suaan plaJ 

the part of the daughter. h eaooura~nt of her cCIII.I'adea helped 

• • • • • 
1. Ct. Isabel B. hrgert Creatiw Play .A.cti.Dg, P• 140. 

Bl'~ op. ei t., P• 220 
Leana. op 
Grace Sloaa OvertoJU Dra1aa 1D. Edueation, PP• 76•78, 81-84. 
WooclJ op. cit. • P• 44. 
'Ward1 Pla,_kbg with Children, PP• 210 tt • 

2. Warcb Pla)ll8kiq wi tD Children, P• 210. 
z. Ibid, P• 211. 
4. ct. Wards Pla~Dg with Chilflrn., p. 211. 
6. ct. Brown; op. eit., P• 220. 
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her to do so ia i.he prelimiary pla)"iilg of the atoey. It •s obrlous 

that she had 1dentitied herself" wii.h ilb.e character, tor she showd 

treeda of expressioa. Wl'len the ckildren wre asked who in their 

opinioa had beat portrayed the daupter and sbould have that part ia 

the play, tlteJ all agreed that Susaa -s the ou. llhn the play •s 

1bared with 1:be rest of the childrea. the treedoa she had had 1a 

rehearsals •s 1till there. Her success carried onr into other 

activities. Freed-. of expression and aocepte.noe bJ other children 
1 

JUde a •ch happier girl of Susan. 

(I) Values for the Shcnr-Ott Child2 

Wb.en :u.orMl expression is denied. the feeling of iDhibi'fd.on 

and a sense of rigidi~ seta in. !be desire for expression sometimes 

"breaks for'th in a disorder which is 'the signifie&ntlJ termed •acting 

up • or • showing oft •' • 3 as Jl.errill puta it. 

!bese te:nsiona can be released in a heal~ -.,. whea tb.e ohild 

is tree to play 1:hem out i.hrough the sotio-.1 pattern of another 

individual. Graduall:r the ohild will penni t emotions that are more 

•••••• 

1. Goodwill Imtustries Camp, Butler,. New Jerae;r,. s,_er 1964. though 
Susan •• no lo:ager a pri'llar:y child, her experience could well be 
cilu.plioated ia ohil4ren six to eight years old. 

2. Cf. Burger, op. oi t., PP• 140•141. 
Evelp Hilliard and !beo4ora l4cCormiek and Kate Ogle _,.t 
.a..teu.r u.d Edu.oational Dramatioa. P• 6. 
John Merrill ancl krtha Flembtg• Playmald.ng aDd. Pla:ys., P• 6'1. 
Lease and Siks, op. cit., P• 16. 
WiDif'red W&rdt "'t•s Fun to Draaaatize,." Children's Religioa, p.e. 
W&rdt Pla,..akiDg w1 th Children, P• 211. 
Wood& op. cit., P• ~"• 

s. Merrillt op. cit., p. 6'1. 
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experieme then lHtc-.es "cme of release a:ud control set in tine 

balanoe.·•1 

!Aase points out that when the child bas gained "the apprOftl 

ot others lle graduall)' develops a teeli:ag of hanao~ within himself 

aa 1M beoames 'all et ene pieM' eaotionall)'. m.entall)'. phJ'aieally, 

a:nd. social1)'.•2 

(3) Values fer tbe Kentall)'·Bandicapped Child 

Cllildren who are untaUy retarded or are s-.eti:aee oalle4 

others and are never able to do their work like other children. 

!they feel they are cG~Dple'be failures &Bd know they are not 'bright. 

s Such Children need to gain eelt-respeo~. !he teeliug of success 

they are loold.ng fer oan 'be teUD!l through eharacter pla)'ing. Siaee 

illf'eral dramatization is ued not tor the sake of a poliahe4 play 

'but tor the sake of the •lues eh.Ucb'en recein troa it. 'tile retarded 

okild, as a result of pla)'i:ag ftrious charaoters, is tree to partici• 

pate. WiJ:dtred We.r4 illustra tee how one mentally haa41oapped 'boJ 

'became a happ)' boy &Dd lost his fears and repressions.4 

In h.er speech to a group of teachers. Jlrs. Glancy said that 

• • • • • 
1. Burger, op. cit., P• 6. 
2. Lease and SibJ. OJ• oit., P• lSOe 
le Ct. Mrs. Le.-rd Gl.ano)'s: "Un4era1anding the Slew Learner," speech 

•de at the W.ekdaJ Religious Eduoa tion Iu ti tut.e of IndiaD&, 
Octo 'tier 21, lt64. She ia a publio sChool teacher at Sohool 
4:4 in I:a.diaapoU.s where she 'teaches mentall,...U.Ddicapped 
chilelren. 

4. ct. Warclt. op. ci't., P• 220. 
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eae et her 'beat teaching aei:h.oda wi i:h. her fourteen a low learner a 

(with. I.Q.'a of' 50-80 and 'MtweeB 'tile agea of' 9·13) ia the use ot 

intoral drama ti za tiea.1 

( 4) Value a tor the ~ieall7 
2 

lfancU.eapped Child 

DU.a child ma7 han a crippled ara or leg or 'back. All of 

'these h&Ddicapa make "11: i:m.poaaible for him. to 'take his ripttul 

Jlace in any social group. tt3 Siaee man)" of' these children will never 

'be permitted to 11uwe freel7 about so tlaa.t they can act out a 

character. another fora of' iaf'oral dramatization is used, thie 

being puppew,-. Of this JD.ethod of clramatisation 'Ward says, 

"Puppetr)" ia an eapeoially ettectiTO fora of' pla~ 
for crippled children, par'bl)" 'beoauae it dees not 
require JD.Ueh JD.OTiDg about and pe.r'bl7 'because the players 
do not have -to tace their audieue."' 

Children 8c caa not apeak well •Dipul.ate the puppets while others 

apeak tor tneL6 ~ey are able to be characters the7 nner could lJe 

in actu.aU.t,r and are able to live ia an euri.rcDilent denied theJD. in 

real 11te.6 

be Soeial Values Ge.ined 

It 18 peaai'ble tor the child playing a eharacter to be trans-

planted to u eDTiroJ&ent which ia ent1rel7 :an to lUJD.. Hia cor.acept 

• • • • • 
1. Glanoyt epeech, op. cit. 
2. Ct. lfardl P1a7JII&king with Children, op. cit., P• 215 

Winitrecl Wardt Stories to Dramatize, P• 2:. 
s. ct. Ward, loc. cit. 
4. ct. 'Warclt Pl.a~ with Cb.i1dren, P• 216 
5. 'Warda Ibid, P• 216 
6. Ot. Overton: op. cit., p. 76. 
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ot people in social and economic ranges o11her than his own ·as wll 

as ot people of oitJ.er ations, oan be 11.ond to a higher leTel ot 

understanding. 

(1) 'O'nderatand.ing People in AnoitJ.er 

Social and . Eeo!l.OIIdo Rangel · 

Cllildren who desire to be rioh ane great oan enter into the 

experieneea ot auoh an individual. Dle7 eome to learn as a realllt 

th&Jb mo•1 ean be a eurse. bir eluLage in wtlook oD lite is the 

2 
eubeeqllent result. 

A child who is sociall7 aDd economically favored can beoaae 

an underprivileged child. .Atter living out t'hia experience he 'begiu 

to umderstaad aGile ot tile probl811.8 such a child faces. SJ.IIlp&thy and 

the understanding of these people replaces wrong atti t\tdea W.rd the 

3 
UDderpri'Yileced class. 

(2) trueraiandiag People who live in 

Other Countries 4 

Lite experiemeea ot ch.ileren in other countriea can be 

pla)"84 by 'tia~ children. Blrwgh 1heae vicarious experie••• the 

ohildren have a m.uok "'Mtter UD.deratancling am apprecia 'tion ot other 

peoples aad their •7 ot lite ••• • 5 !he reslll t is. the d ..... lopaent ot 

• • • • • 
1. Ct. Hilliards op. cit., PP• 6-7. 

Overtona op. cit., PP• 76-78. 
Baiuea op. cit., P• 8. 
Wards "It's Pan to D.rallatize,• op. cit., P• 8. 
Woods op. cit., PP• 42-44. 

2. cr. Hilliards loc. cit. 
S • Ct. OVerton a t1.1J?. cit. , p. 43. 
4. Ct. Elizabeth Killer Lobimgiert Informal Dramatization in KiuioD&rJ' 

Education, P• 7. Woods op. ei t., P• 89. 
5. Lobingiers loc. eit. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

15 

. l 
f'rieDClly a ttl tudes toard people of other oouatriea and races • 

(2) Values D.riftd ...,. Pr1mary Childrea 

through Grnp ExperieD.Ces 

It is almost t.possible, if at all possible. to haTe a acre 

perfect social situation, ...,.. though it ill'f'olns preiiel!l.ding, through 

which children oan den lop in character than th& t offered in informal 

dramatis&tion. !hroup that experienoe of working as part of' a group, 

the authorities point out, the children learn to naluaiie ideas on an 

iaperso•l 1..-1, to subordinate their ow:a ideas wi:tb others when 

there is disagre•eat, to adjust their behanou.r to group staJHI&rds, 

to liTe together happily, au to thiDi: oreatiftlJ au independentl:y. 

When these thia11 are being aocGaplished a well-rouaded personalit, 

is in the aking. 

2 a. Learaing to Eftluate oa an Iapersoll&l Lwel 

Dlere are mA1!1J opportunities in the presenta tioa of' an informal 

dramatizatioa for children to evaluate. An naluation of the •ny 

different ideas of a group brought toge'ther when the children couider 

' how a ob&raoter should 'be portra:yed, what parts should be put into 

the play or omi t'bed, what children eould 'best portra:y the characters, 

and how the pla:y could be im.proved is necessar:y. With proper super-

• • • • • 
1. or. Ibid. 
~. Of. Bernioe Buehlert Let's Kake a Play, P• 6. 

Lease and Sikes op. cit., PP• 8, 9, 118, 12~121, 111. 
Lobingiers ~tization of' Bible Stories, PP• 12, 14. 
Lo'bingiers Acti'Vities ia Child Eduoatlan, P• 1'15. 
Lo'bingiers Informal Dramatization in Vissiom.ry Ed., PP• 6•7• 
Raines op. oit., P• '· 
Wards Stories to Dr,aaatize, op. oi t., P• 14. 
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vision tm ah.ildren gradually learn wbl n tmy criticise to give 

good comm.ents.1 'When 1h-.r choose a child tor a certain part it is 

2 tor the good ot the group and aot tor persoal reasons. ~e child's 

power in forming correct ju.dpents gradually increases, not only in 'lhe 

•king of tle play, but in his everyday lite. 3 

4 
b. Learning to Su'bordi•te their Own. Ideas 

Ward seems to be the ol'lly author who deals directly w1 th this 

particular asJ» ct, wbereaa other authors see 1D deal indirectly with 

it in relation to group eval'tBtiol!l. 1'b.e child is :made aware of 1he 

tact that .Veryo:ae's ideas do not always coincide with his. He is 

made to realize that this is a group of boys am girls working together 

and that oooperatiOl!l •Y mean that h.e 'be willing to accept the decision 

ot t1 e group to accept, change, or reject his particular view. Thua 

the child gradually learns to get along with others who dis agree wi 1h 

him. 

c. Learning to Ad.jus t Behavior to 

Group ital!ldards5 

Sometimes a child laoks a knowledge of how to gain :aeeded 

friendship. All means are tried to be 'the center of attention. "'.lhe 

aggressive child," "tbe show-off'" or "the bully" are the Dllll8 s attri-

buted to him. He observes that h.e is more accepted by the group sen 

• • • • • 
1. Ct. Wards Stories to Dramatize, op. cit., p. 14. 
2. Ct. Lobingiers Dramatization of Bible Stories, loo. cit. 
3. Cf'. Raine: cp. cit., P• '70. Ct. Leases op. cit., PP• 13-14, 131. 
4. Ct. W&rd: Play.making with Children: op. cit., p. 22. 
5. Cf'. Burger: op. cit., p. 140. BrownJ op. cit., p. 220. Frances 

Caldwell Durland: Creative Dramatics tor Children, p. 64. Lease and 
Siks;t ap. cit., PP• 12-13. Wards Play.making with Child. op. 
cit., PP• 214-215. 
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he •i ts his turn patiently aDd accepts praise without oftr•doing i t.1 

O....r a period ot month.a he gradu.all:r learns •to ahare reaponaibili ties 

a:nd ideas with others. •2 Be loses conaciousness ot b.ill.aelt and now 

works tew.rd an end which is outside b.imaelt. 3 

d. Learning to LiTe Together 'through Pret»nding 

to Play fogetl\er4 

Har'tman stresses this as the greatest w.lue that dramatics 

otter to the el ... ntary schools.& In informal dramatization children 

are liTing in an organized situation in whiob. 'bhe:r are the partici• 

pants. To quote Jlar'tmans •111ough 'bhe children are preteu.di-.g, the:r 

are learning to liTe together h&moniousl:r, and. this alelle is a:a 

ia"f1Lluable experie:noe tor 'bh•• •6 Bt.rough living in h&pp:r graa,p lite, 

the children show sig:aitioant progress iu. character wilding. I 

e. Learning to DU.Bk Orea ti vely 

and Indepenclently8 

lard says, ~ite holds so much ot richmeaa tor the person Wbo 

• • • • • 
1. Ot. DUrlands loe. cit. Lease and Sikss op. cit., P• 13. 
2. Ot. Lease am Sikas Ibid. 
3. Ct. BrOw!lt op. cit., P• 220. 
4. Ct. Bartm&at op. cit. p. 265. 

Lobi:agiers Informal Dramatizatio:a i». Xissionar:r Education, 
P• '1. 

5. Ct. Bartm&ns loc. cit. 
6. Ibid. 
'1. Ot. Lobingiert Intol'llal l>r....,tization in Xiaaionary Ed., loc. oi t. 
8. Ct. Browns op. cit., P• 4• 

Lobingiers Aotivities in Child Eduoation, P• 1'13. 
Lobingiers Dramatization in Bible SChool, pp.6-'1. 
OTertonsop. oit., PP• 91-2. 
Ethel Smithers ~ching Primaries in the Church School, pp.ll4-115. 
•rd: Pla,.ak:ing with Children, P• 20. 
Woods op. oit., P• SS. 
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bas creative expression.•l There are many opportuni ti8s tor creative 

thinking when a story is being dramatized. The children are free to 

plan their scenes, iDdividualize 1heir characters, aDd Clllli t portions. 

Each time a child plays a character he expresses himself differently, 

both in ..,rds and actio:m.. 2 

3. Spiritual Values to be Reali zed by 

Primary Childre:m. 

Though by no means all.wri tera recog:m.he the tact, o-thers 

are agreed 'that whe :m. dramatizing a Bible pl& y childre:m. do develop 

spiritually. ~ey develop habits of .ordlip, develop in u:m.derstand­

ing how to live the Christl an •Y of life, are helped in u:m.dersta:m.d-

ing what the Bible people were really like, am become better 

acquai:m.ted with -the Bible. 

a. Developing Habits of Worship3 

Children are stirred to a deeper sense of tbe presen.ce of God 

as they identity their lives witb Bible people who bad great experiences 
4 

of worship. As a result cf such experiences, Lobingier says, the 

children gradually "form habits of 10 rship and begin to develop a 

religious feeling of their ow:m.."5 

• • • • • 

1. Wards Play.making, op. cit., P• 20. 
2. Cf. Lobingierc Dramatization in the Bible School, op. cit., P• 12. 
3. Ct. Lobingier: Activities in Chtld 1 1d:w~i1lop.,cp. cit., P• 180. 

Lobingiers Dramatization in Church Slhool, op. cit., P• 66. 
Wood• op. oi t., p. 47. 

4. cr. Wood: Ibid. 
5. Ct. Lobi:m.giera Activities in Child , Education, loo. cit. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

19 

Ia oae ftcatioa Bible School which the writer helped te direct. 

one group ot tiw children 'betweea the ages ot tour and eight had at 

the oliax ot pla)'i~~g the Chrisiaaa storJ what •• elrri.euel,. a real 

worship experieaoe. It •• D&tve.l to thank God tor Jesus taea.1 

'b. Dn'elopi»c in Vaders1andiag Christiaa 

Wa,.s of Lbi.ag2 

As ohildrea pla,. 'together tll.,- are learlliag to share. to ttl.iDk 

ot others. w reatm'ber to be ldad• ~make deeisioas, all ot which are 
s 

'basioall,. the .,. ot Chri.atiaa li'riag. IJheae children are react,. to 

live out iae golclea rule, tor the,. haw leaJ'Md te live i:a. another 

perae:a.• a plaoe. Acoordi:a.g 1;e OTerto:a. the failure te 'be able to do 

iae above ia the reason people tail in li'riD.g out 11be gelde:a. rule. 4 

J.a a group works together 11he children becoae a-.re of tbe 

other peraoa's ideas a:a.d problema. IJhe,- then d..,..lop a senae ot 

Chriatiaa lOYe which helps chUclrea to realise tb.e tellft'lhip tbat 

5 exie ta in Christ. 

c. Ocaaiag into a Oomprehe:aaion of Biglll.,. 

Religioua People 6 
T 

IJhroup dramatisation children are givea an opportuit,- ''to· 

• • • • • 
1. With Vermont Church Oou:a.eil, PuddiJJg Bill, S11111er 1953. 
2. ct. Paul ltiags "How to Fi!ld, Teachers ad Leaders,• InterD&ti.-1 

Jovr:aal of llele Eclucatio:a., JUJ!IiJ 1949, P• 16. 
Lease alld Sib; op. oi t., P• 1 "1'7. 
Over~ op. cit., PP• 90-91. 

s. Ct. Lease am Sika; loce oit. 
4. Ot • OrertoD., loc • ei t. 
&. Ot • lti211J loc • oi t•· 
6• Ct. Lo'bingiers Draatisatioa ia Bible School• PP• S, e • .... _ .. .. . 

--ch It's Full to Dramatin• op. cit., P• "1. 
WoodJ op. cit •• P• "12. 
) 
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live out the experiences of a highly religio\18 people. · 'l'hrough. this 

they are able 1D realize som.e of ih.e pro blem.s those people bad to 

' l 
meet and ba.ve a cba.noe to cc:mpare them. with their owa probles • 'lhe 

children are made a•re of the :f'act that 'ihese people are really 

ordinary people • rather 1han. peopllt who lived on a dif'f'ereat plane and 

2 who mua t be apcken of 11'1 th reverence am awe. These cha rae ter s then 

beoom.e real to ih.e children and tl:e truth contained in the Bible takes 

s 
on meaning. 

Bible. 

d. Beoc:ming Accquainted with h Bible4 

Sometimes tl:e children decide 1D use the exact wording of' 'the 

The Scripture then is made m.ueh more meaningful to them. and 

helps to give 'the play tlB proper dignity and a 1mospher e. 5 

c. Values for the Teacher of Primary Children 

Only four of' 1he authors discuss in:f'o:nral dramatization from. 

the standpoint of the teacher, 'but 'these agree that the teacher will 

find dramatization a good teaching •th.od. 'lhe 'V8lues stressed by 

one or more of 1hese writers are as follOWis Children rem.em.ber longer 

what they are taught when they play it; they use what they are taught 

in everyday lite after living it in the informal dramatization, the 

attention of' the children is easy to get wiih this tool; am the 

teacher is able to correct wrong impressions. 

••••• 
1. Ct. Lobingier t Dramatization in Bible Seh ool. loo. oi t. 
2. Of'. Warde "It's Fun to Dramatize," op. cit., P• 7. 
3. Ct. Woods op. cit •• P• 72. 
4. Of. Lobingiers Dramatization in 1he Bible School. op. cit •• P• 11. 
5. or. Ibid. 
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1. A :Means of Securing La.ating Impressiona1 

'Ward m&kes this statements "Experiments h&ve shown that what 

is dramatized makes a more lasting impression tha.n what is studied 

2 
in most other 'W&J8. • 

King relates that after tw ,ears of creative drama in the 

Church School the children showed an increase •in kaowledge and under­

standing of tlw Bible and its teachings•3over those llho did not p&rti-

cipate in the project. 

2. ,A. Me&ns of Getting Teaching into Action 4 

'lhrough informal dram.&tiza.tion tlw teacher is able to lead 

the individual to transform the aubje ct-matter he is leaming into 

5 A thi T&lues tha.t extend into re&l life. "'S an educational procedure . • 

is the thing all teachers should strive for. 

3. ,A. l4e&ns of Gaining 1b.e Attention of Children6 

Wood, the only author who says anythi~ directly about 1hi8 

aspect akes the followi~~g stateants "The dramatic method by its 

T&:ded nature and colorful aspect, compels attention, secures a D&tural 

response, and iDYites expression.•' Children are naturally interested 

in playing a story and therefore put forth their undivided attention. 

• • • • • 
1. Ct. Wards Playm.ald.ng with Children, cp. cit., P• 192. 

Kings op. cit., P• 16. 
2. 'Wards Play.m&king with Children, op. cit., p. 192. 
3. Ct. Kings loo. cit. 
4. Ct. Overtons op. cit., PP• 80-81. 

Woods op. oi t., PP• 38-41. 
5. Ct. Overtons op. cit., P• 80. 
6. Ct. Woods op. cit., P• 40. 
'l. Ibid. 

21 
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Since only the children who are cooperative have an opportunity to 

play the various characters. the children are on their beat behavior. 

4. • Means ot Discovering What the Child 

l Has Lear:med 

Informal dramatization becomes a test wherein the teacher is 

able to see what the children have not understood correctly. When 

children play the story the teacher is able to discover whether the 

right concepts she has attempted to set forth are understood. It she 

sees they are incorrect she can make the correction which is necessary. 

D. Summary 

The purpose ot this chapter was to discover the values in­

herent in informal dramatization. 'lhrough a study of the authorities 

dealing with 'this subject, it was discovered that informal d.:te.mat:l.za­

tion is ge:merally held in be of value to thee hild ren participating 

in it. In the first place, 'through character playing, the timid, 

show-off, mentally-handicapped, and physically-handicapped children 

are all helped to become better adjusted individuals. hy becoll8 

aware of 1h e fact tba t they can be like the olaracter s tmy play in 

real lite. 

Jl.oJ'eover, the children gain in the understaniing of other 

social and economic backgrounds as well as of people of otm r nations. 

Through the li'Ving of these characters they become more friemly in 

their attitudes and have more sy:m.pa thy for those who need it. 

• • • • • 

1. Ct. Wood: op. cit., P• 40. 
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In the second place, it was found that values are derived from 

the group experience. In the process of dramatization the children 

learn to evaluate, to permit ihe group to help decide on ideas, to 

adjust to group standards, to live togeth~r, w think creatively and 

independently. 

Finally, some of the WTiters were found to stress the fact 

that children, in playing the Bible stories or stories pertaining w 

Christian living, gain spiritually. Habits of worship result fro.in 

participating in 'the way of worship of long ago. 1hey learn to live 

togetbt r as Christians. They are made aware of the fact that Bible 

people are ordinary persons. ihrough the use of Bible words in a 

play the Bible increases inmeaning. 

I:n addition to recognizing tbe values for children to be foum 

in informal dramatization, a few writers stressed also the values for 

the teacher. The teacher of primary children will find in using 

infona.al dramatization that it is an excellent method): for achieving 

reaul ts of lasting quality, putting teaching into action, gaining the 

attention of children and discovering what tlB child has learmd. 

' 
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CHAPTER II 

PRINCIPLES .AND TECHNIQUES OF INFORMAL D!WL\TIZ.ATION 

Wim PRIMARY CHILDREN 

A.. IN'IRODUC'l'ION 

In the previo'U8 chapter it was discovered 'ttlat there are many 

values that children can receive from. thEir playi~ in an. informal 

dramatization. Although a leader of primary children may be aw&re of 

these "Values she may hesi'tate to try this teaching method because of 

her feeling of inadequacy in usmg it. 'l'h.erefore it is the purpose 

of 1:his chapter to d:tscover 'the principles and techniques involved in 

the use of into:nn.al dramatization. 

B. PRI!CIPLES OF INFOHU.L D!WLA'l'IZATJ:ON 

WI'l'H PRIMA.RY CHILDRm 

'lhere are many principles which the leader should keep in mind 

in the developmea of the intom.al dramatizatiCil from her preparation 

to 'the last performa•e by the children. In 1:he following discussion 

they are divided into five ce.tagoriea. 'lhese include tl:e principles 

in choosing a moti'V&tion, the principles in selecting a story sui table 

for informal dramatization, the principles in telling swries to be 

informal dramatized, the priDCiples in guiding primary children in the 

dramatizing of a story and principles in guiding primary children in 

evaluattng their informal dramatization. 

1. Two Principles in Choosing a M:otifttion 

'lhe leader should choose 111. motivation which will achieve ita 

25 
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intemded purpose as well aa to capture the children's iaterest. 

a. Bte Leader Should lbaudae Intended Purposes. 

The Leader aeeds to use care that she does BOt :mali:e her 

mot!:vatlioa maiD17 a means ot enter1:ai..-at.1 Instead the moti:vation 

should 'be the means used to arouse the bnagi• tioa of the cllildren. 

1his will 'be aquelolled. though, it the lead.er prevides the ollildren 

with an OTera'bwldaaoe of material. 1he children •'T 'be so satisfied. 

is im.por1ant for the leader to eDmine the aotifttion she pla:u to ue 

to 'be sure it does ollallenge the children's thillld.ng• illrl tea group 

discussion, all... tor aelt-expressio~ appeals to eacll child• and 
2 

seta the desired mood. 

'b. 'lhe Leader Should capture the Children's Interes-t. 

l'at,flie Cole sa,., "Ob.ildren o&mlo't crea'te out of a ftcuum.. 

!b.eJ aut ba't'e something to say and 'be tired to say it. • 3 Ollildren 

will reapoacl to 1me teacher wb.c sa,... "I a going to tell 10\l a story. 

and then we are going to pl&J it. • with the same e:a:tlluaiaam.. 4 It ia 

the leader's reapoui'Dili tr to see~ a good m.otivatica whl.ch will 

"1Doluataril7 capture the cllild • a interest. •5 Dle childreD wi thcut 

realisiag 1 t are carried "int.c the eath.uai&Slll of group discuaaioD. •6 

• • • • • 
1. Lease aDd Sika, ep. oi t., p. 101 
2. at. Ibid •• cp. ci-t., P• 106. 
3. J'a1:al1e Coles: !he Arta ill the Clasaro•, quoted in Lease and Sika, 

op. cit •• P• 101• 
4. Lease a:ad Sib, op. cit., P• 101. 
5. Ibid. 
6. Ibid. 
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Lease aad Sib ear• " 
During this time a friencUJ a1aospkere is built up, 
rapport is establishecl, lllarriera clisappear, aad the 
group 'No•es parohologioal\7 aDd. aooiallJ ready for 
the acti"''i 'tJ which fellows • 

2. Principles in Seleoting a Stor:r Suitable 

tor Iator:.l Dramatizatia 

•rd sara. •!!here ia - tiou'bt that a •11-ohoaen stc)ry goes 

far toward insuring.& successfUl play experiemee.•2 !herefore the 

ensuing clisouasioll oouiclers 'the important priuiples a leader should 

know 'before ske ch.ooses a stor:r to 'be informally dramatized. 

a. 1he Stories Sh.ould 'be 1\111 of Aotioa. 3 

Bueh.ler aaya that it is essential that saetlli:ng is bappe:niJac 
4 

all the time altd that characters are coutantly doing something. 

Many good stories e:xist that do D.Gt han enough action or the kind of 

action which. can 'be readil:y dramatized:. 
5 

Dley depe!Ul more for their 

effeotiveaesa on oo:atbm.oua action rather than en deaoriptiea or 

6 ole'9'8rness of dialogue. 1he story which jUIIlps fraa o:ae place to 
7 

anotlaer can seldaa 'be dramatized satisfactorily. 

'b. Stories Should Have Direct Discourse. 8 

!he counraatio:a should seem Jatural and aho\lld 'be 'brief a:ad 

• • • • • 
1. Ibid. 
2. ll'arch Stories to Dramatize, op. cit., P• '• 
3• Ct. Buehlera op. cit., P• 7. 

Lo'biagiera: Dramatization of Bible Stories, op. oi t., p. 110. 
Overton, op. oit., P• 120. Warda "It's Fun to Dramatize,• P• a. 
ll'arda Pla,_aking w:l. th Children, P• 58. 
lfards Storiel to Dramatize, P• 4, 5. 

4. ct. Bttehlert loe. cit. 
5. Ct. lfarda Its Fun to Dramatize, P• 4. 
6. Ct. Ibid• 
'1. Ct. Ibid. 
a. Ct. Buehler, op. cit., P• "~• Warda Pla)'MkiDg, P• 54. 
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l 
direct and seem to belong to the character who says it. Such con-

versation accompanied by action lema itself well to informal drama-

tization. h leader, though, should avoid stories which have long 

description or long marrative speeohea.2 

c. Stories Should Have A Good Basic Structure: 

There are tour parts which every story should haves begirming 

or setting, action, climax, and conclusion. 

(1) Beginning or Setting Should Capture 

Listener's Attention. 

The begimning or setting should capture the listener's attention 

4 for the events which are to follow. Jeannette Perkins Brown saye, 

"1he beginning, though not longer than a sentence or two in 
a short story, must introduce the leading character, put 
him. in the proper setti~, am awaken ouriosi ty about his 
problem. or situation. It must give a clue to w:tat the story 
is about. It antioipates,without predicting, the eel. It 
sug~sts the problem. which the climax will resolve.•5 

(2) Action Should Be Guided. 

1here should be a feeling of movement straight through the 

6 
story. Each event, given in logical sequenoe, should present only 

the necessary facts which will prepare for the climax and yet not 

7 
give it away prematurely. 

• • • • • 
1. cr. Wards loc. cit. 
2 • Cf. Buehler J loc • oi t. 
3. Ct. Jeanette Perkins Browns The Storyteller in Rel. Ed., pp.ll-23. 

Lobingiers 1he Dramatization of Bible Stories, op. cit., P• 110. 
Overton: op. cit., pp. 119-120. 

4. Ct. Browns op. cit., P• 17. 
5. Ibid. 
6. Ct. Ibid., P• 21. Overtons op. cit., P• 119. 
7. Ct. Browns loo. cit. 
8. C:f'. Ibid. 
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The dramatic quality of the story is ita el-.ent of suspense. 

It keeps the outcome suspended till the end.1 Jeanette Perki:ns 

Brown writes,. "The greater the suspense the more rapt the attention, 

the more impressive the point, alll\1 the greater the real satisfaction 

and relief at the climax. • 2 

(3) 1he Clia:x Should Be Strong. 

1he climax is the moat important part of the story.3 It is in 

the climax that the point of the story is reached. If this is weak 

then the whole story is weak. 1be events of the story should lead 

:raturally and purposefully 1:D the climax. 

( 4) 'lhe Ending Should Give Se:nse of CompleteiJeSS• 

The ending of the story should give it a sense of completeness 

and satisfaction. 4 All of the questions raised in the story should 

be answered before the story c0118 s to a close. Brown says that when 

that poiat is reached "it is ti• to stop. • 5 Though the temptatim 

may be strong to point out a moral, it should not be done. 6 .A moral 

added tends 1» weaken the story. 

d. Stories Should Carry an Idea of 

80118 Worth?• 

A story which does not contain an idea of some worth is not 

••••• 
1. Cf. Ibid. 
2. Jeanette P. Browns op. cit., p. 21. 
3. Ct. Lobingiers Dram• of Bible Stories, op. cit., P• 110. 
4. Browns op. oi t.,. P• 23. 
5. Ibid. 
6. cr. Ibid. 
7. If. Buehler: op. cit., P• 7. 

Currys Dramatizing the Story, op. cit., P• 12. 
Wardt"It's Fun 1:D Dramatize,."op. cit., P• a. 
Wardr Pla)'m&king with Children, op. oi t., p. 52. 
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deserving of the time cons'U1118d in :making it into an informal play. 

'lhis is more important in a s1Dry dramatized than in one which is 

read, since it makes a much deeper impression when dre.matized.1 

2 
e. Stories Should be Sui 'table for Age Group. 

The Stories used should be these in which primary ohildren can 

reaso:nably express iheselves. 'lhey should be stories read.ily under­

stood by a child of 'that age. 3 Overton feels iba t primary children 

are u:nable to see "beyond the symbol to the 1hing or act S)'Dl.bolized."4 

Leaders of primary children shwld not have children play a story 

which is symbolic. Only stories 1bat are- concrete are suitable.5 

1he awry should have a direct appeal to tile children who are 

to dramatize it. Although tm story may be well written and vwy 

6 
dramatic, it may not appeal to ihat group. Children will not put 

their best effort into playing a awry they half-heartedly accept. 

It is possible that the leader's telling ot the s wry is to blame 

7 
for the attitude of the children. 

Stories which may be very wll sui ted to juniors and junior 

high age children, may be unsuitable for the primary child, since 

8 the subject matter may be unrelated to that child's experience. 

• • • • • 
1. Cf. Wards Stories w Dramatize, op. cit., P• 4. 
2. Ct. Buehlers op. cit., P• 7. 

Edland: op. cit., P• 21. 
Overton• op. cit., P• 106. 
Wards Stories to Dramatize, op. cit., p. 6. 

3. Ct. Edlanda loc. cit. 
4. Overton: loc. cit. 
s. cr. Ibid. 
6. Ct. Wards Stories to Dra:matize, loc. cit. 
7. Ct. Ibid. 
e. cr. Buehler: loc. cit. 
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t. Stories Should Contain Accurate 

Subject Matter• 

It is essential that the story be one in which accuracy is 

observed. For instance a missionary swry should give a ta.ir and 

kim representation ot the people ot that country.1 This will help 

the children to appreciate people ot other lands rather than ridicule 

them. 

1he main idea contained within 'the Bible story shoold determine 

how the story is played. It a great amount ot emphasis is placed on 

the robbers in the story ot the Good Samaritan, 1he real purpose of 
2 

the story is lost. Instead the stress should be plaoed on the 

Samaritan who proved himself the best neighbor. 'l'h.at certainly was 

the point Jesus tried to put across. When rightly guided, dramatization 

of Bible si»ries can be a most dynamic method. 

g. Stories Should Bold to .Poetic Justice. 

Ward believes that ideal or poetic justice should be character-

3 istio ot every story chosen. Stories that do exemplify poetic justice 

according to Ward, "build sympathy tor virtues auoh as courage and 

good sportsmanship, tor kindness and integrity and arouses antipathy 

for cruel ty,j~alousy, and pettiness. " 4 .Although most stories contain 

good and evil it is essential that the children's sympathy be on 1he 

• • • • • 

1. Ct. Buehler: op. cit., p. 7. 
2. Luke 10:25-37. 
3. Ct. Ward: Playme.ld.ng with Children, op. cit., p. 55. 
4. Wards loc. cit. 
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side of' the right. It is di :f'fi cult :f.' or moe t primary children w see 

life realistically in the aen.ae of' evil triuaphin.g over good. Sin.oe 

their standards are new :forming 'lhey need to see good being re•l"ded. 

As they grow older 'bhey will begin to "understand that one's own 

self-respect and peace of' m.im are worth more than any m.a terial re•rd 

which could come 1:D them. •1 

For this reason there are many Bible stories llb.ich are very 

inappropriate for children w cl~;t."s•:4.~1ly. Lobi:ngier mentions 

that the story o:f' Jacob's deceit il one story to be avoided.2 She 

points out that Jacobts act o:f' deceit bri-ngs him all the good 'things 

in life which right:f'ully belong to others. 

Edland claims that the :f'lcod stoey probably would break down 
. 3 

the children's ideas o:f' 1h e kind heavenly Father. It is tha essen-

tial !lllOt to choose a story that will be likely to lonr moral stand .. 

arda.4 

h. Stories Should not Include Jesus as a 

Character to be Played 

Three au1hors, M.umcres, Overton, and Ward, agree that children 

should not play the part of' Jesus whereas Lobingier does not mention 
6 

the pN blem. Ward states that it is "difficult :f'or children to 

• • • • • 
1. Warde Stories 1:D Dramatize, op. cit., P• 6. 
2. C:f'. Lobingiers Dramatization of' Bible Stories, op. cit., p. 112. 
3. C:f'. Ed1andt op. cit., p. 23. 
4. C:t:. Stories to Dramatize, 1oc. cit. 
5. C:f'. M.umcresa op. oi t., p. 142. 

Overton: op. cit., p. 120. 
Ward: It's Fun to Dramatize, op. cit., p. 8. 
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impersonate the character of Jesus with suffi..cient dignity am re­

verence. ttl If they play the part of Jesus they are apt to lower their 

estimate of him rather than to imrease it. 

If 'the portrayal of Jesus is barred 'by 'the teacher then such 

stories as the 1'rium.phal Ent:r:y • Jesus Feeding the Mul. ti tu.de, and 

Jesus Healing the Blind Man 'Will need to be eliminated as possibili-

ties. 

The writer discovered a •Y in T1hich it is posai ble 10 dramatize 

the story of Jesus blessing the children, with.out actually having a 

2 person act the p.rt of Jeaua. At the point llhere Jesus tpeaka ill 

answer to 1be discipleat ~ rebuke to the mothers, tb9· leader aabd the 

group: What did Jesus say to 'the eb.ildren? And together 'they say, 

"Let the children came to me."3 !he children then ~ther around a 

chair, some can sit on the arms of the chair, others can sit at the 

foot, while a picture of Jeaua rests on the seat. 1he writer found 

out the. t the children can readily accept this prooedve, and 'the 

dramatization oan be very effective. 

i. Stories Should Contain Real Characters. 

The characters in 'the story should have reality, al'lhough it 

is not necessary for them. to have strong individualit¥•' 1he main 

characters should be alive, wbereas ba.ckgroum characters must have 

• • • • • 
1. Warde loc. oi t. 
2. Ct. Matthew 19:13·15, Mark l0tl3-l6, Luke 18:15-1'7. 
3. 1Us.v. Bibles Matthew 19:14&, Mark 10114, Luke l8sl6. 
4. Ct. Ward: Stories 1» Dramatize, op. cit., p. 5. 
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at least one definite characteristic. '!he realneu of the characters 

will help the children to truly live 'them. 

j. Stories Should Appeal to the Grou P• 

A story may meet the aforementioned prinoiples and yet not 

meet 1M interest ot the children.1 In such case the dramatization 

at best can only be half-heartedly played. It necessary the teacher 

can tell several stories and. let the children select the one that 

interests them most. '!his will help to prevent unhappy mistakes 

which can destroy 'the etteotiveness ot 1he playmaking. 

k. the Story Should be More Ettective in 

I a Dramatization than in a Reading. 

I 
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AooordiDg to Ward, •It a story is more effective read than 

dramatized!2it should not 'be uaed for a play. Only when its value 

to the children is heightened as it comes alive in a dramatization 

should it be uaed. For this reason one should use stories which are 

more effective in a d.ramatt zation than in a reading. 

3. Prinoiples in iltlling Stories to be 

Informally Dramatized 

It is important thAt 'the story be well told it it ia to be 

used in pla,- acting. The teacher should tell it well, using as much 

direct discourse as possible, presenting simple and vivid pictures 

of the action, and ghing each character definite characteristics 

so as to distinguish him. from the rest. The whole story should be 

• • • • • 
1. Ct. Ibid., PP• 6-7. 
2. Ward: Playmaking with Children, op. cit., P• 57. 
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told for 'tile sake of continuity, even 'though only one part is 1x> be 

informally dramatized. 

a. Stories Should Contain Direct Dis course. 

Four authors stress that direct discourse is essential to the 

1 
telling of a story. Children have an opportuniv w get acquainted 

with how the conversation can run as they dramatize 'the play. 'lb.e 

leader in telling 'the story should change any indirect cmversation 

to direct discourse. As a result the childrents interest is height-

ened. Ward illustrates the difference in this manners "She asked 

Elf if he had really been in a story,• ~ieh is not half as effective 

as"•:Why, Elf'l' she whispered, 'were you really- ina stor;y?'"2 

b. Stories Should Inclu:ie Simple and 

Vivid Pictures. 

The leader should tell the story in such a •Y that 'the listen­

ers can see in their minds a continuous, movill!: picture. 3 i'o do 1hl8 

the leader needs to use plenty at good action words. When the story 

is finished the children will have a visual picture in their minds 

• • ••• 

1. Ct. Lobingiers Dramatization of Bible Stories, op. cit., P• 12. 
llunkress op. cit., P• 142. 
Overtons op. cit., P• 121. 
wards Playmaking with Childrens op. cit., PP• 83-84. 
Wards Stories to DramatizeJ op. cit., p. 11. 

2. Wards Playmaking wi1h Children, op. cit., P• 84. 
3. Ct. Lease and Sikss op. cit., P• 105. 

Lobingiers Dra.atization of Bible Stories, op. cit., P• 11. 
Overton: loc. cit. 
Wards Play.making with Children, op. cit., p. 83. 
Wards Stories to Dramatize, loo. cit. 
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1 
and will be ready and eager to aupply the physical actlon needed. 

c. Stories Should Make Characters Appear Alive • 

According to Ward oharacterize.tlon is of' first importance in 

2 
a play. It is important that the atcryteller make each character 

real and understandable. 'l'b.ere are three waya in 'Wh.Sch children get 

their ideas of' the character according to Wards "trom. the s1:Dry-teller's 

description; from wha. t the cba.racter says and 1he way he says it; £rom 

..nat he does; and from the reaction o£ 1he other characters in hi:m."3 

d. Stories Should Bave Variety in T1:m.ing • 

ihere are times when the swryteller can increase his ef'fec iiio.· 

'\lveness in the telling of' 1he a tory by speeding up or slowing down. 

Each story has its on. timing. 'l'b.e teller therefore has to decide 

on 1he tempo that should be used for the val"iOWI parts of the story. 

Ward illustrates the tempo w.t th tour e:xam.pleas "'lbere is the lively 

rhythm. suggesting the cons taut; running of' the 'Ginger bread man 1 ; the 

slow stateliness of' ''!he Sleeping Beauty' J the gq, light-hearted 

Milne stories; ti:le strong, firm movement of' 'Robin Hood.•tt4 

When one is building toward the climax the timing is perhaps 

the most esse:a.tial. Pausing just before the hi&h point may prove 

very effective. Timing helps to •ke 1he story live in the children's 

miDis. 
• • • • • 

1. Cf. Ward: Playmaking wi 1h Children, loc. oi t. 
2. Ct. Ward: Pla~aking with Children, loo. cit. 

Wards Stories to Dramatize, loc. cit. 
3. Ward: Playma.lling with Children. cp. cit., P• 83. 
4. Ward: Playmaking with Children, cp. cit., P• 81. 
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•• Stories Should be Told as a 'Whole U'm:t. 

Sometimes only a fragment of a story is to be played. Still 

the 'Whole story should be told •1 When the child has a complete 

umerstanding ot the whole story, he is ready to play tlw fragment. 

4. Principles in Guiding Primary Children 

in the Dramatizing of .. story2. 

The children, v4 th the leader's guidance. prepare the story 

that is to be played informally in a. sketch form., using the term of 

written playa. by need to consider the scenes to be used, tle 

characters that must be included, parts and incidents to be used or 

lett out, and fi:nally the individuals to take part in the first cast. 

a. The Children Should Choose the Scenes 

I to " Played. 

I 
I 
I 
I 
I 
I 
I 
I 
I 

First, the children discuss in proper sequence the places 

3 
wb9 re the story took place. They should then limit their scenes to 

4 
no less than three and no m.ore than five. 1hen they will need to 

decide the following: the point at which tlB story will begin; where 

the scenes will take place; what will happen at the beginning; how 

much of the a 'tory will be told in each sce:ne; how each scene will end. 5 

This, naturally, will be very general in nature aJCs first. 

••••• 

1. Ct. W&rd: "It's Fun to Dramatize," op. cit., P• 7. 
2. Ct. Lobingierc Dramatization of Bible Stories. op. cit., P• 16. 
3. cr. Buehlert op. cit., P• 19. 
4. cr. lfardJ Stories to Dramatize, op. cit., P• 11. 
5. Ct. Buehler: op. cit., P• 18. 

Edlands op. cit., p. 30. 
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b. The Children Should Decide Which Characters 

Are to be Included in the Swr y. 

The children should naae each character to be used in tb9 play 

'While the teacher lists them on the board.1 !hen it should be decided 

whether o'lher characters are to 'be added. After the list is campletecS, 

time should be taken to study each character separately. !he children 

2 
then can 'try-out' tile characters. !hey can project themselves in 

pantomime into the personality of the character they play. In this 

manner ihey can begi.D. to understand tile character better. 
' 

It is i:m.poriant 'that no character be changed drastically, if 

some change is desirable. Ward stresses tile fact that tile players 

have an obligation w· the author, and 'that obligation is to keep each 

character true to 1he author's portra,..l. 

It is also impor-tant to decide how many characters are to 

appear in each scene and which characters are vi tal to 1he story and 

should be included. 

c. The Children Should Decide if !a:ny Parts 

ot tbt Story are to be Om.i tted. 

Somatimes to reduce the Dumber of sce11es, tm less important 

episodea of the story are ~eft out. A narrator or al'.l.nou:ncer can 

easily till in the gaps and make the transitions that are needed. 3 

• • • • • 

1. Ot. Buehler: op. cit., P• 18. 
Edland: op. cit., P• 30. 

2. Ot. Ward: Stories to Dramatize, loc. cit. 
3. or. Wards Stories to Dramatize, op. oi t., P• 11. 
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d. The Children Should Decide 011 the Method 

ot Choosing Cast. 

1 There are three •ys ot choosing a cast. 'lhe children may 

select those they reel are suiwd tor the parts, the teacher may 

appoint parts, or the children may voluteer tor the parts. Ward 

suggests tbat the last is 'the best method. She also suggests that 

it is a good plan to have the ohildren voluteer tor the major parts 

first. 1hen they are more willing to volunteer tor lesser :tarts it 

they do. not get 'their fi.rst choice. 2 

!he teacher must use care in choosing the first cast. It well 

chosen, those children can create :f'urther interest in the playing 

ot the s1Dry.3 It is also wise not to use all the talented children 

at one time, thus leavi:ng those who are ~~and more self-conscious 

to make one group. 

e. Children Should be A•re that Characters 

Are not Permanent. 

When children have accepted or volunteered tor a. certain part 

they should be given the opportunity to understand that the part is 

only temporary. 4 Children should try out 'Various parts. Lobingier 

believes that ohildren should play a different character every ttme 

the story is played. 5 

• • • • • 

1. ~t. Lobingiers Dramatization ot Bible Stories, op. cit., PP• 14, 16. 
Ward: Stories to Dramat1.ze, op. cit., p. 12. 
Woods op. cit., p. 82. 

2. cr. Wardr loo. cit. 
3. Ibid. 
4. Ct. Edland: op. cit., P• 15. 
5. Ct. Lobingier: Dramatiza.t1on ot Bible Stories, op. oit., P• 14. 
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Children alse need te reaeaber that eDCe the7 play a charao-

1 wr they are to oonti:rme 1li til that part until the scene is tiDished. 

r. Children Should Express !hemael~a inAction 

Before They Use Words. 

Aa soon as the children are confident the7 bow 'their 

oharaowra tb.e7 can 'begin to pla7 the stor,-. Si110e action is 'the 

11.0st important part of the pla7• ah7 children who tool uneasy about 

spoakil2g their part should not 'be forced w speak. 
2 s .. idllles the first 

tr,. out can 'IDe e1'1tirel7 done in pantomil&. Then graduallJ as the pla1 

is repeawd many times. the children begin to feel more confident and 

5 
begin to use words. 

g. D1e Children Sb.culd Use '.rb.eir Own Words. 

On.oe 1118 children begin to feel absor'bed in the ob.araoter 

the;y pl&J' aDd tho incidents of tho ator;y are clear ia their millda• 

the7 will be tree to uae words. 1hese words should be expressed in 

eaoh child's OWJ1 •7• 4 Eaob. tiae the stor1 is played the words will be 

different. As time goes on the children may have the desire to use 

Biblical words to give color to their acting. In suob. eventa ,~ 

• • • • • 
1. Ct. Wood, op. cit., P• 82. 

luehler, op. cit., P• 19. 
2. Ct. Edl&DdJ 1oo. cit• 

Opezdag »ooru Janu&r7..a&rob., 1953, P• 48. 
Lease aDd Sika, op. eit.,·p. 117. 

3. Ct. Lease and Siks J 1oo. ei t. 
4. Ct. Brown, op. cit •• P• 213. 

Curr7t op. cit •• P• 13. 
Lobingiers Activities in Christian Education. op. cit •• p. 1'15. 
Lobiugiers Dramatization of Bible Stories;. op. cit.• PP• 11,16. 
Woodr op. oi t. • P• 82 
"Characteristics of Informal Drama., • OpeDi.Dg Doors, op. cit., P• 48. 
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1 
'the children naturally feel reverent am worshipful. 

h. Setting, Costumes, Properties Should be 

Kept Simple. 

It costumes are used in the play they should be very simple. 

Perhaps a head dress or a 1ash in a Bible play'is all it 1akes to 

give the child the feeling that he is dressed tor the part. Costumes 

are to be used during every rehearsal, and not only tor the sharing 

session.2 

The setting also should be kept very simple. The children can 

3 
make or gather the few properties that the group decide to use. 

Often children are content with less 'than the leader will accept or 
4 

feel is DBoessary. 

i. 'lhe Leader Should Only Malee Suggesticm. 

5 A leader may make suggestiom, but should never dictate. b 

play should be 'the children• s work. While tbe leader's ideas are 

superior to the children's ideas, a good leader will never force ideas 

·on the group. It is easy for a child to lose confidence in his ability 
6 

to create. When a child is forced to follow 'the adul t• s ideas, his 

actions and words become artificial. 'lhe leader's job is to help the 

• • • • • 
1. Ct. Lobingier: Dramatization of' Bible Stories, loc. oi t. 

"Obaracteristios of' Intorma.l Dramatization": leo. cit. 
2. Ct. Ibid. 
3. or. Ibid. Ct. Buehlert op. cit., P• 20. 
4. Of' • Buehler: loc. cit. 
s. Of'. Woods op. cit., P• 80. 
6. Ct. Woods Stories to Dramatize, op. cit., p. 9. 

Ibid~t PP• 14-16. 
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children to weigh their ideas one ap.iut 'the other and ihen make a 

fi:aal decision. Even when 'the decision is not the best, it should 

be accepted. 

6. Pri:DCiples in Guidi:a.g Primary Children in 

Ev&lua ting their Illtoral Dramatization 

'l'.he leader should follow "three principles in guiding primary 

children to evaluate 'their 11ft)rlc. Children can be cruel in their 

ori tic ism; therefor~, it is essential 1iha t the leader guide the 

children to make constructive criticism• Each suggestion made should 

be tully used tD promote resourcefulness on the part of the class or 

group. The leader should make a peint of guiding 1ibt children to 

evaluate essential points of the play •. 

a. 'l'.he Children Should be Encouraged to 

Criticize ConstruotivelJ. 

It is difficult tor the leader to maintain ihe role of guide 

during ihe session of evaluation. Criticism should come from 'the 
. l 

children rather tlan from the leader. The leader can use leading 

questions to stimulate thillkimg. .It is wise to lead ihe children to 

point out the good things and ihe strong points of the children's 

plaf:lxtg• Suggestions should be made in the form. of ideas for improve-

2 ment ra tiler 'bban cri tioism. It is well 1x> keep criticism impersonal 

by using the Xll!mles of the characters rather than the children's m.:mes. 

• • • •• 

1. Ct. Buehlers op. cit. 1 P• 23. 
2. Ct. Lobingier s Activities in Cbtld ilti11'Ci:'ti.91\0P. cit., p. 175. 

Ward: Playmaking with Children, op. cit., p. 101. 
Warde Stories to Dramatlze, op. cit., P• 14. 
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lfhe leader should. see to i 'b 'tba 'b no child is hur'b by 'Wlldnd personal 

criticisu. 

!h.e children should 1:Je guided ia nal:aatin.g 'their eharac'beri za­

tioa, story, action a!ld grouping, climax, timing, dialogue, 'beam.work, 

TOice, aad clic'bio:a.l !he i11eaa 'be be nalua'bed shcmld no'b 'be referrecl 

'b. lfhe Leader Should. See tba 'b Sugges 'bic:u.s 

are lJ'biliaed. 

Sugpsidom aade by 'bhe cllildren should 'be foll0'¥Jede 2 For 

ias'tanoe if a ohild should aay, "We cculd.:a't Mar a certain character," 

the leader aay say, "Jex'tJ id.me let us see if eacll character oaa speak 

I . 
so tba'b he •Y 'be heard." llhea ollil~ea see tba'b 'bheir suggestiou 

are used they 'beoaae more resouroetal.4 

c. feolmi(!Ues in Guiding PrD&ey Children 

in Iato~l Dramatization. 

llcnr do I lead an iafo1'!11&l ct.r.att.r.a1i:l.on?· 1his question is often 

asked by an iaexperienoed leader. 1his seo'bion will aim•pt 'be answr 

the question. Each phase discussed here is related 'bo 'bhe preceding 

aec'bion with a dmila:r heacling. !h.e tin g&D.eral areas of teohniques 

• • • • • 
1. Ct. 'Wards Pla,.aking with Children, PP• 105·106• 
2. ct. Weed~ op. oi-tJ., p.Bl. 

Lease aDd Siks, op. oi'b., P• 120. 
s. Lease am Sika1 loo. cit. 
4. Ct. Wards Playmaki.ug with Cb.ildren, P• lGS. 
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llhioh are discussed bt._ rela'tion to the principles:arec (l) 'bee}mj,quea 

in l'ILOti..ating the. children to aa inf'orm.al dramatisation, (2) tech• 

::dques of ohoosiag aaterial w 1M iafcmaall7 dramatized, (1) tech• 

niquea bt. telliD.g tlle story to be inf'ormally dramatized• (4) techniques 

ia pid.ing prU.ry children ia the dramatisation of a story aJld 

(5) techniques ia pid.lng ollildrea ia na.latiDg their informal m-a--

1. fechaiques ia lfotiftting the Childreu to an 

".A good. moti 't1l ting to roe," vi tea Ward, "serTes to a .tee :a. a 

tingle ot exci teae:a.t and to ld.Bdle an ial.edia te i:a.terest aaong a 

group ot childre:n.•1 ~e leader needs to oouider both the children 

and the material she •nts the children to dramatize. An a:nal)'Bis 

ot the awry te ti:ad 1 ts theme and. strong appeal will help the leader 

in her search tor motiftt:Len. 

'l!ae leader, tor iasta.:a.oe, •Y find th.at it is bt.porta.nt tor 

childrea to lUMiersta.nd the backgroW1d o:t a story to appreciate it.2 

One eDlllple is the story ot the Baby Jloses. 3 ~e :f'ollowil:lg backgro'lilDd 

material may be presenwda '!'he Hebren were slaves in the laad o:f' 

Egpt. '!'hey baa to work very hard and build huge 'buildings tor the 

Egptla1us. Oae day the king ot Emt :f'ou:a.d out that the Hebrew people 

had l'ILOre young ehildren than his people had. He •s afraid that soon 

there will be aore Hearew people than Egptlau and that they might 

aeoae so •D¥ a:ad so powerM tba t they would make the Egyptian people 

• • • • • 
1. Ct. Lease a:ad SikaJ op. cit., P• 100. 
2. ct. laid., P• 101. 
3. Ct. Hol7 Bible: Exodus 2,1-10. 
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their slaves. It waa then that the ki:ag of Egypt said to his servants, 

"Every son that is born to the Rebrews you shall cast into -the Nile, , 

but you shall let every daughter live•"1 

A leader could use some form of visual aid to sti:alulate the 

children's interest. A woven basket could be sh01rn to the class and 

the leader could ask the question a 'Wba t eould you use this basket 

for? 1he children eould enumerate ways in which they have seen baskets 

used. Then the leader would says A baby's lite once •• saved in a 

basket similar 1x> this. 

Ano'ther means of motivating interest is to choose a situation 

in which the children are vi tally interested. Most children who 

attend Church School that is held simultaneously with a. church worship 

service, are curious about the •Y the adults worship. ihey want to 

know wla t their mothers a:nd f'a ther s do in church. ihe leader may 

deoide to take the claas to the sanc'blary to attend worship service. 

One 'W8.Y to help prepare -the children for the experience would be to 

have them. intermally dramatize ihe situation. To motivate 'the 

children the leader may say to the class: Next week we are going into 

the sanctuary where your moth.ers a:nd daddies are worshipping God. 

Row :ua.ny of you have been to church before? What do we do in church? 

More questions and discussion can follow. At 1D appropriate time 

th.e leader could sayt As I tell you the story of what your ~&rents 

do in church you do it. 

ihe children enjoy being the choir, the ushers, the or ganis t, 

• • • • • 

1. Holy Biblet R.s.v. Exodus 2s22b. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

46 

and the mi:raiater. This play acting can create in the children a 

desire tor this new, :meaningful experience. Quietness and reverence 

can be explained to the children as desirable behaviqr during the 

act of' worship. 

In another si tua t1 on the leader :may guide the children to 

play a story trom. the Bible that can teach right behavior and attitude, 

parttcularly in comwction with a problematic situatton. The children 

can see 'the connection between the two si ina tt ons and can learn. This 

type of dramati. zatton will not be in polished :form due w 'the 

spontaneity of this term of dramattzatl.on. 

!hese are few ot the many ways or motivating primary children 

through the various steps leadi:og to an informal dramatization. 

2. Teoh:raiques or Choosi~ 'Material to be 

Intor•lly Dramatized 

Sometimes the children suggest dramatizing a story they have 

heard and liked. They can see the drama tl.c possibilities of the 

story. Guidance then can help tb.e children oarry out their ideas and 

sugges tl.ons •1 

Usually 'tb.e ini tia.l suggestion tor playing 'the story comes 

from tb.e leader. The leader also has to learn to recognize the 

2 dramatic possibilities or a story or a situation. 

Before searching for the story, the leader must consider the 

type of awry that will be best sui ted to the unit of work presently 

• • • • • 
1. cr. Buehler: op. cit., P• 7. 
2. cr. Ibid. 
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under study. nte next step to be considered is the time within the 

unit that will be best suited for the dramatization. Should the play 

come early in the um t and be a sort of introduction, or should it 

1 
come as the climax of the unit during the reviewt 

When ihe leader is selecting a story, whether it be Bible story 

or otherwise, that leader must keep in mind the principles or guides 

2 
for selecting a story giTen earlier in this chapter. When choosing 

a Bible story, the leader will have to "take the responsibility of 

changing the Bible version so as to make an orgamc uni v of the 

ni n3 atoey and yet keep the spirit and big mea ng. 

The leader can look through Bible Story books for a simplified, 

written version that will serve her purpose. One may discover that 

such stories, while sim.plitled, are poorly written. Tb9 leader can 

rewrite the story to fit her own. need. 
4 

In amlyzing the story, the leader may discover that it lacks 

the qua.li ty that gives it what in every-day use is called 'punch.' 

The story may be too long and rambling, or it may lack needed movement 

toward a climax. The leader could make the necessary corrections ani 
5 

improvements. Brown emphasizes an impor-tant point when lthe writes, 

"If you do not like it (the story), don't try to tell it yet - for 

your own. attitude to•rds it will keep the story from. being effective. • 6 

• • • • • 

1. Cf. Buehlers op. cit., P• 15. 
2. Anter PP• 27-37. 
3. Lobingiers Dramati ze.tion of Bible Stories, op. cit., p. 111. 
4. Ct. Brown: op. cit., pp. 51-52. 
5. cr. Ibid. 
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Stories are not 'the onlJ type ot material that can be drama­

tized. Lease and Siks feel that m&l1J ot 'the significant Old Testament 

teachings can have deep meaning to children when related to their 

tam.ilJ experience and other aspects of ·their liTes. Some ot these 

teachings that can 'be dramatized are the followings helping others, 
1 

sharing, following rules, and 'being tine friends. Stories that 

contain these teachings are gen.erallJ easJ to dramatize on the spot. 

It the leader haa been developing the idea ot shari:og, it 

could easil7 be brou~t down to the children's level and experience 

in an informal •1• To illus1:rate this the leader may say: '.think ot 

ot one time when you shared something with someone else. The children 

tbtn could share their experiences in conversat~on. ihe leader may then 

aay: Let's pretend I have just given you some candy. You are now 

eating a piece. Billy and Mary are just coming over to see you. You 

have two pieces ot candy lett. VfhA t are JOU going to do? 

what you would do, Sue. The children will tb9n act out the 

very informally and simply. 

Show us 

si tua.tion 

It the leader desires to use a story ot the lite ot a Christian 

person or cOIIDluni ty in this age, she can look through indexes of books 

and magazi.Des to find the 1111:Dry she wa.nta. Often primary story books 

m.a7 have such stories. It is often wise. to start a file ot stories 

and materials that can be used with children of primary age. This will 

often save hour• ot searching. 

• • •••• 
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A story told by a missionary, or an actual event that has taken 

place, may very well be the story chosen if it suits the desired · 

purpose. 

3. Techniques in Telling the Story to be 

Informally Dramatized 

The fir s t sentence is often tie m.os t important sentence in a 

story. It is the attention-getting introduction. In telliDg the 

story of Jesus and tm children, one might give 1he introduction in 

this manners All the boys am girls were Tery excited when they beard 

the good mws their daddies brou9tt home. Jesus was coming to their 

1 very own tOWil. The children 1110uld eagerly lis ten to find out w.h.a t 

the good news was. 

A story that is well told is much more effective tmn a story 

that is read. 'lhe eye contact wi 1:h the children can bri:ng about a 

2 
closeness w1 th no barrier between. If notes are desirable to help 

the leader remember sequence of events, then they are good to ba.ve. 

But the leader must not rely too closely on notes. '!he notes will 

include the following# 

1. "Introductions names, settirg, situation, with indication 
of 1:be hope or problem, 

2 • .Actions th!t sequence of events which show progress towards 
the climax and obstacles as they are metJ 

3. Climax (be sure it is an answer to 1:he curiosity and anti­
cipation aroused in ihe introduction}; 

4. Conclusion, which winds everything up quickly and satisfy­
ingly. "3 

• • • • • 
1. Cf. Holy Bibles Matt. 19:13-15, Mark 10:13-16, Luke 18:16-17. 
2. Cf. Browns op. cit., P• 61. 
3. Brown: op. cit., p. 53. 
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As the awry is bei:ng told 'the leader must be a.'ftre of the 

importance of the characters., They must lin and brea.i:he and be real. 

Direct discourse and action verbs can make the scenes vivid &.nd 

crea. te suspense •1 

It the leader finds that she does not have the attention of 

th:J group, she should bring the story to a close. Under 'the above 

mentio:ned circumstances, it is umri.se to have the children dra.mati ze 

the swry. The leader then should take stock of 'the si 't\a tion and 

a:calyze tbe cause of failure. Such ar.e.lysis oa.n mean future success. 

4. Techniques in Guiding Primary Children 

2 
in the Dramatizing of a Story 

In the followi.ng paragraphs tl:8 writer will use tm story ot 

the baby Moses to demonstrate the techniques and principles in guidhg 

primary children in "thegreparing of swr:les for informal dre.matization.5 

It is presupposed that the story has been wld and that the children 

are eager to play it. 

1he leader would tbtn asks 'kow many scenes should we have?" It 

the children are not familiar with the meaning of the word • sce:ne. ' 

then the teacher could ask tile question differently: In how m.&.IIY 

• • • • • 
1. Ct. Brown: op. cit •• PP• 65-70. 
2. Ct. Buehlert op. cit., PP• 18-20. 

Lobingierc Dramatization in the Church School, op. cit.,pp.l4-l5. 
Lohingiers Informal Dram. in Missionary Ed., op. cit., pp. 12-13. 
Lobingier: 1he Dramatisation of Bible Stories,op. cit.,pp. 17-43. 
Ward: Stories to Dramatize, op. cit., pp. 11-13. 

S. Ct. Holy Bibles Exodus 2:1-10. 
lards Stories to Dramatize, op. cit., PP• 116-121. T.he story 
is retold here in a way suitable for preparing for dramatization. 
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places did the story te.ke place? In this pa.rtioule.r story 'the 

children may deoide on the following scenes based primarily on loc&• 
1 

tion. 

1. At the hom.e of baby Moses 

2. .it the river 

3. .At the home of baP,y Moses 

Once the scenes are detemined, the leader could asks "what 

persons do we need in the first scene?" 1'.b8 persons who appear in "the 

first scene are the mother, Miriam, and "the baby Moses. Lobingier 

includes Aaron and a visitor, two characters that are not in the 
2 . 

Bible text. Characters are added to give more children the chance 

to participate. Ward in the telling of this s'b:::r y keeps 1» the 

original three characters in the Bible story.3 

"What happens in this scene?" the teacher could then ask. It 

4 is the next logical step in the dramatization preparation. ihe 

primary children may make "the :to 110114. It comments • "Moses' mother 'W&s 

afraid that the soldiers would kill her baby. She hid him from 'them. 

But she •s afraid they would hear Moses crying. Miriam al!d her motlD r 

talked about it. by decided to make a basket for Moses. In the 

basket they would place "the baby Moses am. put it in "the r1 ver." 

• • • • • 

1. Cf. Lobingiers Dramatization &11 Church School, PP• 72-75. Although 
the play is written for junior children, the scenes will 
remain the same for primary children. The words would be 
simpler. 

2. Cf. Lobingiers Ibid., PP• 72-75. 
3. Ct. Wards Stories to Di-amat.4.ze, op. cit., PP• 116-117. 
4. c:r. Lobingiers Dramatization of Bible Stories, op. cit., p. 26. 
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~o would like to be tbt m.otl'a r? Who would like w be Miriam? 

What shall we do about the baby Moses?" 1his will be the way to get 

the cast and solve the problem of laving a baby. 

Follow.l.ng the discussion children will be chosen for the parts • 

1 
'!he leader should keep in mind the principles fer ohoosi:og the cast. 

Buehler suggests tl:a t in 1he first playing experience fer tbe 

children, the story be pantomimed while a D&rrator tells the story.2 

Again because it is difficult for the children to tell the story 

for dramatization, the leader is the most capable person for the role. 

The evaluation of each playing is 'then ma.de by tbl children. 

This phase will be dis cussed more tully in ~.the., DeZrt: Jlll'aigra'pha. 3 

5. Techniques in Guiding Children 1n Evaluating 

'!heir Intormal Dramatization 

The leader sets the stage that determines how a group will 

report their findiq;s. As soon as a group of players return to their 

seats, the leader can make these remarks: "Good workl '!hat •• a 

tine climax. Now we are getting the idea. tt4 

'lhe children may be asked 'the questions "what were some of the 

good things you saw in the play?" In evaluati~ the scene of • 1he 

Baby Moses,' which has jus11 been intorma.lly dramatized such reuarka 

:may be made as the follollliq; s "The scene moved right along. Moses' 

••••• 

1. cr. Ante, PP• 9-13. 
2. Ct. Buehler: op. cit., P• 18. 
3. cr. gostt pp. 52ft. 
4. Cf. Ward: Playmaking with Children, op. cit., p. 101. 
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reall)" aoted soared. Wb.ealfiria and the m.otller spoke we oould hear 

them. ~eir nioes sounded like it -.s real." It should 'be noted 

that during the period of eyaluation. tlle Dam.es of the characters in 

tbe story are used rather than the children's naaee. 

OM leading q,uestion for construe tin cri tioiam. could •11 'bet 

"What are soae -.ya w c~n m.ake our play better next tim.et"l Here again 

tile ohildren will haw maDJ cOfllDients. fhe tendency will be· to make 

suoh. r811arks ass "Jean took up wo m.ueh tim.e," or '!far,- just sat there 

and diem' t do aJqthing. "2 h leader needs to encourage the children 

to use the oharaoter'a JlUle, alld to guide negative oritioim to more 

poai tive and imperaonal ori tioiam.. 3 

li:&oh ohilcl'a oemaent should 'be valued according to worth. 4 

Ideas not worth cleTeloping, or oGmm.enw already made, oan be dropped. 

ohild or that will make him feel tha1: his eo:atributio:a is worthless. 

Dt.e leadv oould m.ake llriet oC'.IIIIIle:o:ba sur.tt.·as; "1.bat is a possibilitJ," or 

"I :aever thoup1: of 1ha t, • or "' woJlder it tba t would make 1 t clearer. w5 

An idea tbat is worth denlopitag may 'be the followings "Dle 

pla,- dragged." 1he leader •1 s&Js "Let us see it we oan figure out 

wh:Jit •• so slow, and .. ,. 'be we oan make it move taater."6 

• • • • • 
1. Ct. Wards najildld.ng with Children, P• 102. 
2. ·Ct. Buehlert op. oit., P• 22. 
3. Ct. Wardt Swries to Dramatize, P• 14. 
4. Ct. Leaae aDd Sibs op. e1 t., pp. 119-120. 

Woods op. eit., P• 81. 
5. Ct. Wards Pla,..Ui:ag with Children, p. 103. 
s. Cf. Lease and Sikes op. cit., P• 120. 
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Lease aJJd Siks write, 

"As loag as a leader sees _, opportu:ai ties in a crea ti Te play and 
indill'eotly points t1t.ea nt to the children, she keeps the elass 
keeDly interested in a eer1ain seeu. llbea ebildren are entbusias tie 
about makiac a aoene better, they will work again and again on the 
s•e • terial, and in eo doi!ll theJ graduallJ develop diserimiD&tiN 
attitudes W.rd high etandards of work and ward drama as well. •1 

D. SUJIII.ARY 

m&D.J T&lues, it was the aim. of this ct.pwr to discover the pri:aoiples 

and. techniques that one should use in developing the informal drama• 

tization tram the leader's preparation tlu"O\'l~ the children's last 

performance. 

Firat, it was learned that 'the moti'fttion was a deter.miniag 

factor to tb.e sueoess of the illformal dramatization. 1he leader 

must rem•ber that moti'fttion is the key to oapturiD« the childrea's 

interest 'toward the end that the purpose be achieved. Samples of 

pointed out hcnr backgroun .. material, visual aids, a desired experience 

and the leader'• paatom~me oou.ld be used as m-.ns of motin.ting chil· 

dren to participate iD am illfonat.l dramatization. 

The aext step was to peiat out the need for selectiveness on 

the part of the leader in the ohoice of stoey. It is important to 

watch for the form of tile story, the interest of the children, and 

• • • • • 
1. Lease and Sikes op. cit., P• 120. 
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tbe ir :need. It •• dis covered 1ia t at ti:m.ea it is difficult or 

impossible to find the desired awry. It was suggested that the 

leader could write her own story. It •• also discovered that 'there 

are various t,pes of stories that can be used for informal dramati­

zation' stories from. the Bible, stories related to 'the children's 

experience, stories nth Christian emphasis, stories told by mission• 

aries, and stories tre the leader's own experience. 

It was tur•er disoOTered that a story that is ix> 'te i:nt'ormally 

dra.mjHd.zed needs to be wll told. In 'the telling of the story, it 

was found to be more effective to use direct discourse, keep a con­

tinuous moving picture before b children• s mind, make 'the charactera 

appear alive, speed Uf or slow down 'the tempo tor effec'tive:ness. It 

is desirable :to lave notes on hand with the outline of the stow. 

It was found to be desirable, in the guiding of primary children, 

to guide the children to develop tb.e play. The leader• s role is to 

help them. to make the suggesttons and develop those that are good 

and worihwhile. 

Fimlly, it •s discovered 'that after each scene is pla.yed 

the group should e"V&.luate tl:1el work done in as objective a man.mr as 

possible. 1he au thor suggested tb.at the good pointe be mentioned 

first in the evaluation session, .tollowd by suggestions for improve­

ment. 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

CHAP 'lER II I 

TYPES OF INFORMAL DRMU'l'IZA'l'ION 10 BE USED 

WI fH PRDA.A.RY CHILDREN 
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CHAPmR III 

ftP.ES OF IBPOHU.L D!U.l.lA!IZA'l'IOJ" 10 BE USED 

WI m PlmlARY CHILDREli 

In 'file prni.ous ohapter 'the main •phasis -.s plaeed on the 

olt.ildrea pla,-1:ag a siDrJ i:af'ormallJ• It -.s f'ou:ad 1ha.t there are 

other tJpes ef' iJI.f'or.mal dramatization which. oa:a be used with prim.vy 

ehildre:a. 1b.eref'ere, it is th.e purpose of this chapter to learn 

what tbAtse t,pea of' informal dramatization are and h.ow theJ maJ be 

used. 'lhe first step thea is to ti:ad the different we• ef iaf'ormal 

.,_._tizatioa one eaa use wi'th siDries. !h.e next ••P will be to 

disoeTer what types of' informal dramatization can be used in 

B. '.I.'HI USE OF IllFOBM:AL DRJM.A'l'IZA'l'IOB IB 

OOIDO'l'IOI' lll'DI S101UES 

Pantomime, s'torJ dramatization, ancl puppets are 'the types of 

iltf'ormal dramatisation 1ile leader oan use in ooJmeotion w1 th aiDriea. 

Ia the tollowiag diaouasion these t,pes are defined and the uses are 

Ward aaya, "When elrama is expressed ia aotioa 'Without words, 

i 't is pant.••• • 2 In the first plaee it 'MJ' be used to prepare a 

• • • • • 
le Ct. llarion Poppea Atbyt Jesus, Our Friend, PP• 23-27 

Durla.ad~J op. cit., P• 98 
2. Warda Pla)'lll&king with Children. P• 10. 
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pooup tor the izatormal playin~ of' a ator7. In the second place, it 

_,. be "a dra.m&tic reading, Tisualized throup a liTing picture re:p­

resenta1i:lon ot the text."1 Last or all it may be used iuidenilallJ 

i:a a olaas. 

•• Pantoai.M used in Prepariq a Primary Group 

for Intof'Ml Drc.t1za 1d.on 
z 

Pantomime is oDe of 1he first steps in informal dramat1sation. 

Die leader can have the whole group portroa1 the ac1d.on of ou char&c• 
3 

i»r at the same tim•• The child who does u eapecially good jobtt 

ca:a do the pantomime before the whole group. 

After that scenes trGDl the atory can be pan~d., 'thouch 
4 

Dl.trlan.d feels that it is umrise to put a com.ple'tle story into pantomime. 

1his type of' pan1Jomime is a detilli te aid in helping children over-

oOJae the tear 1i1at might de.,..lop 1t'hea speaking and action are 'both 

re4uired. ShJD8ss graduall7 dtminisbes as children become more con-
6 

ticlent, a :ad apeald.:ag beo0111es easier. 

!be children can act out the story as it is read by a BArr& tor. 
6 

Both aot1oa and. words move topther. Ia the playing of' 'the Ch:ria'has 

stor1, ter e:xample, the reader will read portions chosen from. the 

• • • • • 
1. Overton• op. cit • ., P• 110. 
2. Ct. Ibid. 
3. Ct. Lease a:ad Siks s 1oc. cit. 
4. Ct. Dl.trl&nds op. cit., P• 99. 
6. Cf'. Lease and Sikes op. cit., p. 117. Overtone op. cit • ., P• 110. 
6. Ct. Overtoac op. cit., P• 110. 
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Bible while the children act it out. 

c. Pantomim.e Used Incidentally 

Marion Poppen Athy sugges'ta that children in a primary class 

diTide into small groups and plan shcr t play stories in pt.ntom.im.e. 

One subject that does interest pri:llary children is life in Nazareth 

in Jesus time. Each group can work on a different phase of life in 

Nazareth.1 

Children may pantomime w.rious Bible stories or else stories 

dealing with everyday life covered in earlier lessons during the 

2 
year. 'lbe rest of the group can play a guessing game ani n&l'llll the 

story being played. lbis is a good review technique. 

2. Story Dramatization3 

Informal drama t1 Ia tion generally implies story drama t1 za tt. on. 

'lbe content of this thesis dealt primarily w1 th story dramatization. 

Children are experiencing this type of informal dramatization 'VIbtn 

they "make a story come alive by playing it spontaneously. "4 

Beck stresses the fact tJ:a t puppets should seldom be used with 

••••• 
l. Of. Athy: op. oit., PP• 11, 23, 24. 
2. 1be wriw has used this technique successfully w1 th juniors in 

Weekday Religious Education classes in Indianapolis, Ind. T.his 
procedure could well be duplicated with third graders. 

3. Most of the sources lis ted in the bibliography deal directly wtth 
this type of dramatization. 

4. Of. Ruth Armstro:cg Becka "Using Simple Puppets in Teaching," I.J.R.E., 
Sept., 1950, PP• 4-S. 
Bessie Ale:x:ander Ficklens A Handbook of First Puppets, pp.4,208,209. 
limma Petteys 'lbe Puppet as an Elementary Project, pp.l0,15-16, 
25, 60-64. 
Josie Robbins, M.L. Bracher: Puppets and Bible Plays, PP• 1-47. 
Wards Pla~king with Children, op. cit., P• 11. 
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primary children.l Rewever, she also meDtioas that older primaries 

mirJlt enjoy aotiq out a story with sim.ple puppets. Puppets oan be 

used when the size of' thJ room. makes active dramatization im.possible. 

A shy ohild can 'be more readily dra'W'll into actiTe part with the use 

' 2 ot puppets than with any o1.ttar form of' dramatization. 

Some people object s trcmgly to the use of puppets in playing 

3 Bible stories. they feel that the puppets "tend to lessen the 

dignity and significance of' the Bible Characters portrayed. •' They 

reason that siaoe many puppets are f'icti tious make-believe characters, 

such as Punch and Judy, the children may begin to feel that Biblical 

ohara.oters are fictitious also.
5 

There are several types of puppets. 1he :t'lrst type con.sis ts 

of a small ,garment or mitten to which a head is attached. the puppet 

is worn on the puppeteer's ham like a glove and is :manipulated with 

the fingers. 6 

Robbi• describes spool marionettes as puppets made entirely 

from spools and discarded :materials. Children in third or fourth 

grade have enough skill to make hm in two to three hours. 7 

Stick puppets are cardboard figures attached to a stick. Pettey 

calls them shadow figures. 8 

• • • • • 

1. ct. Becks op. cit., P• •• 2. Ct. Ibid. 
Fioklens op. cit., P• 209. 

s. Cf. Beck: op. cit., P• •• 
4. Beck: loc. cit. 
5. Ct. Ibid. 
6. Ct. Ficklent op. cit., P• 4. 

"· Ct. Robbinst and Brachert op. ei t., PP• 1-2. See directions for 
making puppets. 

s. Ct. Petteyr op. cit., p. 16. 
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. In one public school a group of fourth graders were very 
1 . 

eager to share a puppet play they had been worki:og on. They had 

seen puppet plays wllere the children manipulating ihe puppets either 

did not apeak their parts in voices loud enough to be heard, or 

tailed to put enough expression and movement into their puppets. 

To overcome the problems, the children decided to record the speaking 

parts in advance. They could thus concentrate on om thing at a time. 

The result -.s excellent and the children wre proud of their work. 

c. THE USE OF I:tm:>RMAL DRA'MI.TIZATION IN 

CONli:CTIO:N nm OBR MEDIUMS 

2 1. Picture Posi~ 

Children like to make pictures, often oa.lled livi~ pictures, 

by grouping ihemsel ves to ao t a certain moment in a 1 tory. . They :may 

use a painti:og tor their model or 'they :may :make up their own picture 

grouping.3 

The children in the primary department of the Sunday Church 

School of Brick Church carried this idea out in the form of shadGW 
4 . 

pictures. A sheet •• uaed behind which the Chris 'tmas story 'Mls 

told in a series ot pictures. When the light -.s turned on behind 

the children, their silhouettes were seen by the audience. 

• • • • • 
1. Fourth grade in Vassar public school, Mich., under the direction 

of their teacher, Mrs. Rhally Abke in 'tbe spring of 1952. This 
could well be duplicated w1 th primary children. 

2. Ct. Margaret M. Clem.e:ruu Primary Year One, Fall Quarter, Course I, 
Part 1, Oct.-Dec., 1950, pp. 2, 104, 128. 

3. Ct. Ibid. 
4. Brick Church, New York City, Christmas Sunday, 1953. 
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2. Dramatiziag a Bible Verse1 

Clemen~ suggests that after the primary Children discuss the 

m.eaning o:f the Bible verse. "I •• glad when they said unto m.e, let 

us go into the house of the Lord,•2 that they informally dramatize 

it. T.ne children play the part of pilgr~ on their way to Jerusalem. 

singing songs of praise as they -.lk: on their w.y. 3 In this same 

way lll8.113' other Bible verses could be dram.ati zed. 

Primary children could dramatize what tbt verse "Love one 

4 another, • means to 1hem.. Various ways of show.t ng love could be 

played. 

5 Dramatizing a Religious Song 

First, 1:he primary children learn the song am its meaning. 

Then they put action to the song. The action could suit the rhythm. 

o:f the music. One group can sing while the other group pantom.im.es 

6 the song. 

Clemens suggests the use o:f this procedure with the so~ 

entitled •A Christmas Carol.' 

The little Baby Jesus is asleep. 
It you tiptoe very softly you may peep. 
Can you see him in 1:he hay 
On 1:his happy Christmas I&y? 
Hush1 He's asleep. 

~e little Baby Jesus is asleep. 
'lhe shepherds in 1h e fields J::a ve left their sheep • 

• • • • • 
1. Ct. Clemenss op. cit., P• 26. 
2. Psalm. l22sl King Ja.m.es Version. 
3. C:f. Clemens: loc. cit. 
4. I John 4:7a. King James Version. 
5. C:f. Cle:m.e:ns s op. oi t., PP• 117, 126. Munkres s op. oi t., p. 130. 
s. Ct. Munkres: loo. cit. 
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T.her h&Ye heard the angels sing 
And they'ye come to fim the king. 
Buehl He's asleeptl 

In the first stanaa one group could tip-toe quietlr to the 

manger and gaze in awe and 1110 mer at the child in the manger. In 

the second stanaa the shepherds enter. Seeing the children standing 

quietly, the7 too w.lk in softly and gaze upon the child. No doubt 

a feeling of the presence of Christ will be felt by all. 

D. SllWJBY 

In this chapter the ftrious types of i:cf'ormal dramatization 

usable with primary children were considered. It w.s found that 

the informal dramatiaation of' a story could be done in pantomime, 

with the combiation of &ctirlg and epeaki:ag, and with puppets. 

It •• also discovered t:tat intcrmal dramatiaation could be 

used with other media, such as picture pni~, dramatizing a Bible 

Yerse, and acting out a religious song. The Judson Press curriculum 

suggested these term of' informal dramatization in their primary 

church school curriculum. 

• • • • • 

l. Clemens: op. cit., PP• 117-126. 
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STJMMARY AND CONCLUSION 
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CifAPmlll IV 

SUJIJI.ARY AHD CONCLUSIO:I 

This sindy has sought to give the primary deparwnt leader 

a realiP.tion of the values that can be derived by primary children 

who participate in an intO!t"mal dramatisation. As an aid to 'those 

Who desire to use this teaching tool, the priDOiples and techniques 

involved in the preparation and the guidance of an into:nnal dramatiza­

tion.....,. discussed. Il'l Olt"der that the leader may use informal 

drama in ways other than 1d th a story, the various types of informal 

dramatisation and their uses were given. 

In tile first chapter it was seen that informal dramatization 

iTS';" of value to all ohildren who participate in tile experieme as 

well as to 1he teacher who uses it as a teaching method. T.he children 

grow in their understanding of themselves and o-thers as they become 

the people they play. As the children work together, 'they learn to 

co-operate, to think, and to respect o1hers. In the spiritual realm 

they learn habits of worship, Christian ways of livi~, and become 

acquainted w11h 1he Bible. They can learn to comprehend the wa:vs 

and habits of a highly religious people. 

The teacher who leads a group in an infcrmal dramatisation, 

can quickly gain the attention of the class, help the class w put 

learning to action, and discover mat the children have learned. 

The leader discovers that the story once experienced is more easily 

and readily remembered and understood. 
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The secom chapter, preaented same basic Irinciples and tech­

niques which should be applied in the develcpmen t of an informal 

dramatization. h principles outlir.ed how 1he leader should choose 

a m.otivaid.on, aelect a atory, tell t.he story, and guide the children 

in the dramatization and the evaluation of their dramatization. 

The -techniques showed how tbe se principles could be used in various 

situations. 

In the choosing of a motivation the leader must be sure that 

'the goal she bas set is achieved at the end of the work. The choice 

of a siDry for an informal dramatization is determir.ed by the tollmw­

ing characteristics• action, conversation, good l:asic structure, 

suitability tor priary children, and appeal to 1he group. 

\Y.bsn a story is to be dramatized, 'the study revealed, it must 

be told well with a great deal of eolll'eraation, simple end vivid 

pictures, variety in tl.m.ing, and it should be told in its entire:ty. 

The characters must be made vivid. 

It is b leader's responsibility to gui~e not to dictate to 

the children. The children 1hould be encouraged to eri tiei.ze their 

playing and evaluate it. 

The conclusion of this study is that 'While i:nf'ormal dramatiza­

tion is of great value in the program of Christian education, very 

little material is written in the field. The sources most helpful 

to the writer of t.his work lfttre Lease and Sik:s, and Ward 'Whose emphasis 

~on informal dramatization is in the secular education area. The 

writer gathered much of her material tor the Christian education 
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n.lues iDherent in intormal Gr&ma t1 sa tion trma the works ot J.obingier 

whose books wre writ18n ia 1918 aJt.d 1930. Lo'Din&ier aoes imluae 

o• oh&pter oa ihis teaoJU.ac •thod ia her book oal.lea ;t;.1d:ritiea 

ia Cldld Eduoatiou p11oliahed in 1910. It is e•ovaging to notlt 'that 

Sunda:y lhureh Sehool wrriellltD8 of the :major 4ell011imatioDS do 

encourage the use of intoral dramatization tor pri:mar:r c:IU.ldre:a. 

hre ia a CJ.Ueatio:a as to whether the teachers know how to ue it 

ettecti.,..lJ• It is tor this ree.•on. that it would h desirable to 

ha.,.. n.ew aD4 uptto date •terial writ1ien. oa the subjeot. 

In the 1hiri chapter it -.s learned 1iha t there 11'82"e "f'&l"ious 

tJ.pes of illto:rm.al d.r&matization. tbat could 'be used with primarJ 

ohildren. bee clitteren.t •Y• of leadin.g an informal dramatizaticu 

wi tb. a a tor7 were diaousaed. Children who partioipa te in the pantc:.mdme 

prOTide oDl.J the action. Aotilag and apeald.ng intormallJ' are the 

oharaoteriatioa of ator7 dra.atizatioD of which the prim.aey con"beat 

of thia thesis deals. 

Puppets can be used succesatull7 with older primarJ ohildrea. 

Dda type of iaformal dramatization used with a stor:r is UlliCJ.ue in 

that it 1akea less ro• hn &DJ of the other t,pes of informal 

dramatization. Scm.e questioa the use ot puppets because the7 feel 

so.rae ot the dipi"by possessed 'bJ Bible oharaotara ia lost ud because 

puppets ma7 make ehildrea feel they are fioti t1ou •ke-belieft 

oharaotara. 

Other t)rpea of informal dramatisation. were picture posing• 

dramatizing a Bible Yerae and dramatisi:D.g a religious song. Children 
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may make 11he1r li'Yill& pic_.. f'l'ea aa artist paiatiac ctl' tra 

pictures thougkt up 1r.f theaaol"t"oa. A ftl'iatioa of this tJpe is 

tho shadow picture. 

Bi'ble ftrsea oaa 1M draatisecl both tor the m.eaBi:ag 1 thad 

tor the people 1B 1be times 1 t •• wi twa a1td tor the :m.eaBing as 

applied 'bo the eh114rea of today. 

Ia 4zwa&tisi.Dg a song oM gro11p of ehildrea oould slag 

whereas the otllor group could pantcaiM tho •••• 
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