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I. INTRODUCTION
A. The Problem Stated, Defined, and Delimited
1. The Statement of the Problem

Teachers of Christian Education are prone to be satisfied
when the children they teach can tell or repeat the Bible story or
Christian truth they have been taught. Although subject matter is
important, it should not be the end result, for head knowledge does
not in itself bring about changes in the lives of children. There-
fore the problem is to find ways and means by which the teacher can
transfer this kﬁowlcdge into the children's everydey living experi-
ence. Informal dramatization is one way in which this desired out-
ocome can be achieved. The writer of this thesis will attempt to
show how informal dramatization can be used to make the Christian

Education program more effective.

2. The Definition of the Su’bj_eot

Informal drematization is often confused with formal
drmﬁuﬁon.

”Pluymaki.ng*l as Ward calls, "Crestive Dramatics,"2as Lease
and Siks refer to it, and “Educational Dramatics ,”5 Raine's name for
it, are terms used inter-changeably with the term 'informal
dramatization." Since informal dramatization is confused with formal
dramatization, both are disoussed in the following pages as to their

® & o o 0

1, Winifx)md Ward: Playmaking With Children. (As indicated in the
title).

2. Ruth Lease, and Geraldine Brain Siksg Creative Dramatics in Home,
School, and Community. (Title).

3. James Watt Raine: Bible Dramatics. (As indicated in title).

1



various characterisgtiecs.

l
a. The Charscteristies of Formal Drametizetion

Deily Vacation Church School is in full swings each department
superintendent has been informed she is in charge of the closing
program for her department. As she thinks about what her depariment
will do for the ocoasion, she may decide to have them put on & play.

Once the decision is made by her, she informs her teachers, a
teacher is appointed to take charge and proceed. The teacher franti-
cally looks for a play that will be suitmble for the occasion. The
most capable children are chosen for the parts, and they work hard
&t memorizing their parts. The constant repetition of the same scenes
tends to make the rehearsals boring. The rehearsals are squeezed in
at the sacrifice of class lessons and other sctivities. The teacher
tells the children just exmctly how to move and how to express them~-
selves., Meany hours are spent making elaborate costumes and scenery
for the play. At last the night for the closing program comes, and
the chiléren do their parts, some of them forgetting their linos in
their stage fright., The director is worried lest something should
go wrong. Finally, the play over, the audience claps and praises th‘e‘
children for their fine performance.

The above is a sample of how formal dramatization may be

* o o o0

l, Cf. Lease and Siks: op. cit., pps. 2-3.
Elizebeth Miller Lobingler; Acotivities of child Education, pp.l67-175,
Elizebeth Miller Lobingier: Drsmatization in the Churoh School,
PP. B=7,
E.M. Lobingier: The Dramatization of Bible Stories, pp. 9~10,




developed with children. There are eight oharacteristics that are

typiocal of formal dramatizations
1. The teacher decides whether or not a play will be performed.

2. The tescher decides on the play to be given.

3. Capable and well-gualified children are chosen for the part.
4. The conversation is memorized by the children.

5. There are many tediocus rehearsals.

6. The teacher tells the children what they are to do.

7. Costumes and scenery are \elaborato.

8. At the end of the performance the audience applauds. The
children are praigsed for their part in the play.

bs The Characteristics of Informal Drnmatiutienl

Deily Vacation Church School is in full swing. Each department
head is informed she is in charge of the closing program for her
department. She looks in on each group to see what possibilities are
at hand. In one room she sees a group of children informally drame-
tizing the story of Jesus blessing the children. On talking with the
teacher, the superintendent finds out that the class has had much
enjoyment acting out the story. The teacher also oﬁﬁmsinﬁmny
tells how much learning experience she has observed, Discussion
follows on the possibilities of sharing this play or another that the
oclass has dramatized, with the whole department.

The next day the teacher approaches her class and asks them

e & & o

1, Lease and Siks; loc. ecit.
E.M. Lobingkers Activities in Child Education, loc. oit,
E.M. Lobingier: Drematization in the Churech School, loec, cit.
E.M. Lobingier: The Dramatization of Bible Stories, loc. cit.



if they would like to share their activity with thelir friends end
parents on the elosing night. They vote to give their play. When
the time comes, both the children and the teacher are calm., The
informal dramatization which has become a part of the children's
experience through their own planning is shared with the audience.
The speaking parts are more simple in expression, but the basle
idea is present. The setting is simple and the costumes are plain,
merely to suggest the atmosphere and the setting. When the play is
over the children are happy because they have shared their work and
experience with others. The audience does not applaud or praise the
youngsters for their fine performance. Instead they thank the class

for sharing their play with them,

This illustration shows how informal dramatization may be used

as a sharing experience. There are eight charscoteristics that are
typical of informal dramatizations

1. 'The children decide whether or not they will share the
play with an audience.

2. The children decide which story related to their lessons
they will dramatize. They discuss the story and plan how
to act it.

3. Each ehiid has the opportunity of playing the part of more
than one cheraoter.

4. The conversation is in the children's own words.

5« The children informally dramatize the play as many times
a5 neocessary to have a polished product.

6. It 1s decided through discussion how ﬁm play can be
improved.

7. Costumes are simple if they are used. Scenmery is not
elaborate.

8, There is no applause at the end of a performance.



o, Informal Dramatization and Formal Dramatization Contrasted

In informa)l dramatization the children choose, develop, and aot
the play spontaneously under the teacher's guidance, whereas in formal
dramatization the teacher chooses and directs a play written by an
outsider to the group, the children memorize the parts and the teacher
directs every movement. The main difference between the two is that
informal dramatization is pupil-centered, while formal dramatization

is audience~centered.

3. The Subject Delimited
The writer is limiting the subjeet of the use of informal
dramatization in the Christian Education program to primary children,

ages six through eight.

Be The Problem Justified
Acoording to Wood the majority of churches prove or reveal
on observation that "much haphazard pedogagy."l exists through proven
unsound educational Aeﬁmdu |
Leagse and Siks say;.
"Today more than ever before, education recognizes its
responsibility in providing methods of teaching children
in such a way that learning is significant and effective,”>
They ocontinue to point out that one way of promoting good teaching,
though by no means the only method, is through the use of informal

dramtintion.s

® & & & O

l. Cf. W. Carleton Wood: The Dramatlc Method in Religious Education, p.51.

2. lease and Siks; op. oit., pe. 122,
3¢ Cfe Ibid., pe 123,



Vood states that he believes informel dfematization should

come into religion as another suceesatﬁlly employed method discovered

by secular education.l

Since so little is written about the use of informal dramatie-

gation in Christian education the writer feels the need for a thesis

on the subject. What secular educators have found out about the

subject then can be properly related to Christien education, thereby

making informal dramatization & more usable method im Christian

teaching.

C. The Method of Procedure

In the first chapter the values that primary children receive

from informal dramatization are given.

The second chapter deals with the prineciples that should guide

the teacher and the techniques that the tescher may use in directing

primary children in informal dramstization.

The third chapter discusses the various types of informal

drematizetion that the leader can use with primary children.

D. The Sources of Study

Winifred Ward, Ruth Lease and Geraldine Sike, and Elizabeth

Lobingier's works have been the most useful books on the subject,

2

since they deal exclusively with informal dramatization. Most of

the other sources listed in the bibliography were not very helpful

L.
2,

*e & & o »

Cf. Woods ope oite, p. 5l.
Lease and Siks, op. eit.

Lobingier; Drametization in the Chureh School, op. cit.

Lobingier: The Dramatizetion of Bible Stories, op. cit.
Ward: Playmaking with Childrenm, op. cit. (These are the books that
the writer is referring to as the most useful works.)



because they contained little on informal dramatizaticn. | They
included much material that was mot usable due to the subject's being
limited to primary children.

The writer will draw on her experience with informal drama-
tization as a second grade public school teacher, as a Vacation-

Church-School director and teacher, as camp counselor, as & Church-
1

School teacher, and finally as weekday religious education teacher.

1. Public-school teacher at Edgewood School, Taylor Township,
Dearborn, Michigan.
Vacation~Church-School teacher and director under the Vermont
Church Council in Underprivileged areas of Vermont.
Camp counselor at Goodwill Industries camp, New Jersey.
Chureh School teacher at Brick Chureh, New York City.
Weekday religious education teacher, Indianapolis, Indiana.



CHAPTER I
VALUES OF INFORMAL DRAMATIZATION FOR PRIMARY CHILDREN



CHAPTER I
VALUES OF INFORMAL DRAMATIZATION FOR
PRIMARY CHILDREN

 A. INTRODUCTION
As & first step in considering the use of informal drama-
tization with primary children, it is the purpose of this chapter
to discover the values inherent in this method, 'The emphasis of
the books the writer studied was mainly upon the values gained by
children, but several writers also considered the walues of this

method for the teacher. Therefore, the first step will be to conw

; ‘*sidqg,_ﬂm values received by primry children through participation

in informal drsmatization and the second step will be to consider the

values 1ahor€nt in the use of informal dramatization for the leader.

B.: VALUES RECEIVED BY PRIMARY CHILDREN
THROUGH PARTICIPATION IN INFORMAL DRAMATIZATION
Two aspeots of an oxperiéneo in 1nfo£m1 dramatization-are
stressed by writers as being of value to the children participating.
These are the playing of a character and the being a part of a groupe

Both experiences are valuable for the children,
1. Values Derived by Children Through Character-Playing

Through character-playing the individual ohild gains both

personally and socially.



1l
aes Personal Values Geined

Every child has had the experience of identifying himself

with a character in a story read or told to him. In playing a

charascter he enters into as great an identification with the

2

character as is humanly possible.

VWiashburne, as gquoted by Ward, puts it this ways

"Dramatic expression lets one step out of one's omn
personality into that of anothers It lets one transcend
one's omn limitations and frees one from many of the
taboos and inhibitions that ciroumseribe daily 1ife."S

Selfenonsciousness is lost as he becomes another person for

whom he oan act with freeness since he has identified himself with

the character both in thought and fesling. What he says and does

is no longer an expression of his personality, but that of the

4
character played.

In playing a character the timid ochild, the show-off, the

mentally handicapped, and the physically handicapped are all given

8 chance to becomes someone oiao. The experience helps to give some

release from tied-up emotions,

1.

2e
S.

4.

* ® & ¢ o

Cf. Corimme Browns Creative Drama in the Lower School, pe 213
Gertrude Hartman and Ann Shumaker, Editors: Creative
Expression, pe. 260.

Lease and Siks; OPe eit., Pe 12¢.

Lobingier: The Dramatization of Bible Stories, ope cite pe 12
Josie Robbins and Marjory Louise Brachers Puppets and Bible
Phy.’ Pe S ’

Ward; Playmaking with Children, p. 24.

Cfe Leagse and Siks: loc. oit,

Wardy loce ¢ite Quoted from Carleton Washburnes A Living Phile-

sophy of Education.

Cf. Brown; loc. cite

Cf, Hartman; loc. eit,
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(1) Values for the Shy er Timid Child

Acoording to Ward, “Creative dramatics helps the timid child
perhaps, more easily than any other."z In class he is known as the
child who remains silent, while others freely express their ideas.
Such & child, regardless of his reasons for being timid, longs for
freedom of expression. With encouragement from the teacher such &
child graduelly learns to play minor parts.s As the child pleys these
characters, he loses consciousness of himself and becomes another
porsomli.‘lv.4 Experiences which such children have never known
before become theirs. As the child is made aware of his success in
playing other characters, he attempts to live these characters in
everyday life, The result is a more confident and happy child who
freely expresses ideas and emotions that were emce hi.dden.s

Ninewyear-oléd Susan was spending her second year &t swmer
campe Her quietness and withdrawal from participation in new
activities were soon notioced by the writer who was her counselor.
Susan's group decided to play thq Bible story of Baby Moses, for the
Sunday Evening Vesper Serviee. Someone suggested that Susan play
the part of the daughter. The encouragement of her comrades helped

R

l. Cf. Isabel B, Burgers Creative Play Acting, p. 140.
Brown: op. oit., pe 220
Lease; op
Grace Sloan Overtons Drame in Educetion, ppe 76«78, 83w84.
Wood; ope oit,, Pe 44,
Ward; Playmaking with Children, pp. 210 f£f,
2, WVards Playmeking with Children, p. 210.
3« 1Ibid, pe 211,
4, Cf. Wards Playmaking with Children, p. 211.
6. Cfo Brown; op. eit., pe. 220,



her to do so in the 'pralmimry playing of the storye It was obvious
thet she had identified herself with the character, for she showed
freedem of expression. When the children were asked who in theilr
opinion had best portrayed the dsughter and should have that part in
the play, they all agreed that Susan was the one. When the play was
shared with the rest of the children, the freedom she had had in
rehearsals was still there. Her success carried over into other
aotivities, Freedam of expression and acceptance by other children
made & much happier girl of Suunol
(2) Values for the ShowsOff Chila®

When normel expression is denled, the feeling of inhibition
and a sense of rigldity sets in. The desire for expression sometimes
"breaks forth in a disorder which is the signifieantly termed 'acting
tip' or 'showing off,"‘s as Merrill puts it.

These tensions can be released in a healthy way when the ehild
is free to play them out through the emotionsl pattern of another
individual, Gradually the child will permit emotions that are more

* & o ¢ O

l, Goodwill Industries Camp, Butler, New Jersey, Summer 1954, Though
Susan was no longer a primary ochild, her experience could well be
duplicated in children six to eight years old,

2, Cf, Burger: ops oit., ppe 140141,

Evelyn Hilliard and Theodors MeCormick and Kate Oglebey:
Amateur and Educational Dramaties, p. 6.

John Merrill and Marthe Fleming: Playmaking and Plays, p. 57.
Lease and Siks, op. oit., p. 16,

Winifred Wards "It's Fun to Drammtize," Children's Religion, p.8.

Wards Playmaking with Children, p. 21l.
Wood; ope eite, pe &7,
8¢ Merrill; op. eite, p. 57



admirable and desirable to replace those that are not healthy. The
experience then becomes “one of releamse and control set in fine:
balance,"

Lease points out that when the child has gained “the approwal
of others he gradually develops a feeling of harmony within himself
as he beocmes 'all of one piece' emotionmally, mentally, physically,
and aocinlly."z

(3) YValues for the Mentally-Handicapped Child

Children who are mentally retarded or are sometimes oalled
slow learners are made nisiro.ble. for they are never chosen by
others and are never able to do their work like other children.
They feel they are complets fallures and know they are not bright.
Such children need to gain self-respee'k.s The feeling of suococess
they are looking for ean be found through character playings Since
informal dramatization is used not for the sake of & polished play
but for the sake of the nla_e: children receive from it, the retarded
ohild, as & result of playing various charscters, is free to partioie
pate, Winifred Ward illustrates how one mentally handiespped boy
became & happy boy and lost his fears and repressions.?

In her speech to a group of teachers, Mrs. Glanocy said that

s e s o

1. Burger; ope ¢lt., pe 6.

2. Lease and Siks; op. e¢it., pe 130,

3¢ Cfe Mrs., Leomard Glaneys "Understanding the Slow Learner," speech
made at the Weekday Religious Education Institute of Indiama,
October 21, 1964, She is a public schocl teacher at Sehool
44 in Indianepolis where she teaches mentally-handicapped
children,

4., Cf, Ward; OPe Qi‘bo. Pe 2206



one of her best teaching methods with her fourteem slow learners
(with I.Q.'s of 5080 and between the ages of 9-13) is the use of

informal dramati utien.l

(4) Values for the Fhysiesally
Handieapped childz

m: child may have a erippled arm or leg or backe All of
these handicaps make "it impossible for him to take his rightful
place in any social groups™> Since many of these ohildren will never
be permitted to move freely abei;t so that they can act out a
charscter, another fo;'m of informal dramatization is used, this
being puppetry. Of this method of dramatisation Ward says,

"Puppetry is an especially effective form of playmaking

for erippled children, partly because it does not

require much moving about and pertly because the players

do not have to face their audience.™
Children who can not speak well manipulate the puppets while others
speak for them.® They are able to be characters they never eould be
in actuality and are able to live in an enviromment denied them in

real 11!0.6

be Social Values Gained
It is possible for the child playing a character to be trens-
planted to am enviromment whioh is entirely new to hime. His concept

¢ & o s

l. Glanoy:s speech, op. oit,

2, Cf, Ward: Playmaking with Children, ope eit., pe 215
Winifred Ward: Stories to Dramatize, p. 2.

s Cf, Ward, loc. oit,

4, Cf, Ward:s Playmaking with Children, p. 216

6. WVards Ibid, p. 216

6. Cf. Overton: OP+ 01to. j: 764
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of people in social and economic ranges other thean his own as well
as of people of other nmations, can be moved to a higher level of

underztanding.

(1) Understanding People in Another
Social and ‘Eeemi.e Rangcl ‘

Children who desire to be rich and grest can enter into the
experiences of such an individual. They come to learn as a result
that money ecan be & curse., Their change in outlook on life is the
subsequent rosult.z | |

A child who is socially and economically favéfcd oan become
an underprivileged child. After living out this experience he begins
to understand some of the problems such a child faces. Sympathy and
the understanding of these people replaces wrong atil tudes toward the

underprivileged elun.s

(2) Understanding People who live in

Other 0wntr5.034

Life experiences of ohildren in other countries can be
played by the children, Through these vie@rious experiences the
children have & much "better understanding and appreciation of other
peoples and their way of 111‘0..."5 The result is the development of

® o & & o

l. Cf., EHilliard: op. cit., pp. 6=7.
Overton: op. oit., pp. 76=-78,
Raine: op. oit., p. 8.
Wards "It's Fun to Dramatize,” op. eit., p. 8.
Woods op. eite, pp. 42«44,
2, Cf. Hilliards loc. cit.
3+ Cf. Overtonsop. oit., pe 43.
4, Cf, Elizabeth Miller Lobingiers Informal Dramatization in Missiomary
Education, pe 7« Woods ops elt., pes 89,
6. Lobingier: loec. cit.



15

, 1
friendly attitudes toward people of other countries and races.

(2) Values Derived by Primary Children
Through Group Experiences

It is almost impossible, if at all possible, %o hé.vo & more
perfect social situstion, even though it involves pretending, through
which children can develop in character than that offered in informal
drematization. Through that experience of working as part of a group,
the authorities point out, the children learn to evaluate ideas on an
impersonmal level, to subordinate their own ideas with others when
there is disagreement, to adjust their behaviour to group standards,
to live together happily, and to think ereatively and independently.
Vhen these things are being accomplished & well-rcunded personality
is in the making.

&e Learning to Evaluate on an Impersonal Levolz

There are many opportunities in the presentation of an informal
dramatization for children to evaluate. An evaluation of the many
different ideas of & group brought together when the children consider
how & character should be por"bi::yéd, what parts should be put inte
the play or omitted, what children eould best portray the characters,
and how the play could be improved is necessary. With proper super-

@ o & & »

l. Cf. Ibid.

2. Cf. Bernice Buehler: Let's Make a Play, p. 6.
Lease and Sikss op. c¢it., pp. 8, 9, 118, 120-121, 131,
Lobingler: Dramatization of Bible Stories, pp. 12, 1l4.
Lobingier: Activities in Child Education, p. 175.
Lobingier: Informal Drematization in Missiomary Ed., ppe 6«7,
Raine: op. oite, p. 7. .
Wards Stories to Dramatize, op. cit., p. 14.
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vision the children gradually learn when they oritieize to give

good comments .1

When they choose a child for & certain part it is
for the good of the group and 'not for persomal reaaons.z The child's
power in forming correct judgments gradually increases, not only in the

mking of e play, but in his everyday life.>

b. Learning to Subordinate their Own Idea.l;4

Ward seems to be the only author who deals directly with this
particular aspeot, whereas other authors seem to deal indirectly with
it in relation to group evaluation. The child is made aware of the
fact that everyone's ideas do not always coincide with his. He is
made to reamlize that this is a group of boys and girls working together
and that cooperation may mean that he be willing to accept the decision
of the group to accept, change, or reject his particular view. Thus
the ohild @dmlly learns to get along wi th others who disagree with
him,

c. Learning to Adjust Behavior to

Group Qts.ndnrdas

Sometimes a child lacks 8 knowledge of how to gain needed
friendship. All means are tried to be the center of attention. "The
aggressive ohild,"™ "the show-off" or “the bully"” are the nsmes attri-

buted to him. He observes that he is more accepted by the group when
L '. * & o

l. Cf. Ward: Stories to Dramatize, op. ¢it., p. 1l4.

2, Cf. Lobingier: Dramatizetion of Bible Stories, loc. cit.

3. Cf. Raine; op. elt., p. 70, Cf. Leases op. sit., pp. 13~14, 131.
4. Cfo ward‘ ?laymaking with childrenS op. Qito, pc 220

5. Cf. Burger: op. oit., p. 140. Brown: op. cit., p. 220. Frances

Caldwell Durlend: Creative Dramatics for Children, p. 64. Lease and

Siks:: op. oit., pp. 12-13., Ward: Playmaking with Child. op.
Oitt, PPe 214~-215,
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he waits his turn patiently and accepts praise without over-doing 1.2

Over a period of months he gradually learns "to share responsibilities
and ideaz with ethora.“z He loses consciousness of himself and now

works toward an end which is outside himself.®

de Learning to Live Together through Pretending
to Play byﬂ:or*

Hariman stresses this as the greatest velue ﬁint dramatics
offer to the dimnury schools.® In informel drametization children
are living in an organized situation in which they are the partici-
pants. To quote Hartman: "Though the children are pretending, thoy
are learning to live together harmoniously, and this alone is an
inveluable experience for ﬂum."s Through living in happy mroup life,

the children show signifieant progress in character 'bu:i.lcli.xag.g

e, Learning to Think Creatively
and Indcponden‘blys

Ward says, "Life holds so much of richness for the person who
. o @ . * @

l, Cf, Durlands loe. olt. Lease and Siks: op. oit., p. 13.

2, Cf. Leass and Sikss: Ibid.

3, Cf. Browns op. eit., p. 220,

4, Cf. Hartmans op. oit. pe. 265,
Lobingier: Informal Dramatization in Missionary Education,
Pe 7

S €Cf+ Hartmans loec. cit.

6. Ibid.

7. Cf. Lobingiers Informal Dramatization in Missionary Ed., loc. cit,

8. Cf. Browns 0P« 01'!50, Pe 4o
Lobingier; Activities in Child Education, p. 173.
Lobingier: Dramatigzation in Bible School, pp.6-7.
Overtonsop. oit., pp. 91-2,

Ethel Smither: Teaching Primsries in the Church School, pp.l14-115.

Ward: Playmaking with Children, p. 20,
Wood: op. elt., P 33.
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has creative expression."l There are many opportunitiss fo;r creative
thinking when a story is being dramatized. The children are free to
plan their scenes, individualize their characters, and omit portions.
Eaoh time a child plays a character he expresses himself differently,

both in words and action.z

3., Spiritual Values to be Realized by
Primary Children
Though by no means all writers recognize the fact, others
are agreed that when dramatizing a Bible play children do develop
spiritmlly. They develop habits of worship, develop in understand-
ing how to live the Christian way of life, are helped in understand-
ing what the Bible people were really like, anl become better

acquainted with the Bible,

a. Developing Habits of Worships

Children are stirred to a deepér sense of the presence of God
as they identify their lives with Bible people who lad great experiences
4
of worship. As a result of such experiences, Lobingier says, the

children gradunlly “form habits of wo rship and begin to develop a

religious feeling of their own."d

* & & s o

l. Vard: Phyﬂ‘king, op. cit., Pe 20,

2. Cf. Lobingier: Dramatization in the Bible School, op. cit., p. 12.

3. Cf. Lobingier: Activities in Child Educétiop,op. eit., p. 180.
Lobingiers Dramatization in Church S&hool, op. cit., p. 66.
wooa‘ OP+ ci'b., Pe 47,

4, Cfo WOOdS Ibid‘

5. Cf. Lobingier: Activities in Child ‘:» Bducation, loec. cit.
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In one vecation Bible School which the writer helped to direect,
one group of five children between the ages of four and eight had at
the climax of playing the Chrisimas story what was obviously a real

worship experience, It was natursl to thank God for Jesus &on.l

be Developing in Understanding Christian
Ways of Livingz

As children play togeﬂxe;' they are leaining to share, to think
of others, to remember to be kind, to make decisions, all of which are
basically the way of Ghrisﬁan'living.s Thege children are ready to
live out the golden rule, for they have le;md to live in another
person's place. According to Overton the failure to be able to do
the above is the reason people fail in living out the golden rulee?

As & group works together the children become aware of the
other person's ideas and problems, They then develop a sense of
Christian love which helps children to reslize the fellowship that
exists in Christ.d

¢e Coming into & Comprehension of Highly
Religious People 6

y R
Through dramatization children are given an opportunity to

® o & o &

1. VWith Verment Church Couneil, Pudding Hill, Summer 1953,

2, Cfe Paul Kings "How to Find, Teachers and Leaders,” Intermational
Journal of Rel, Eduecation, June 1949, p. 16+ -
Lease and Siks; op, oit., pe 177.
Overton; op. cit., ppe 90=91.

3e Cfe Lease and Siks: loc, oite

4, Cfe Overton; loce eit.,

Be Cfe King; locs oite

6s Cf. Lobingier: DIrematisation in Bible School, pp. S, 6e
Wards "It's Fun to Dramatize,™ op. cit., pe 7.
Wood; ope cite., pe 72.
)
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live out the experiences of & highly religious people. Through this
they are able ® realize some of ﬁie problems those people had %o
meet and have a ohance to compere them with their own problems.l The
children are made aﬁre of the fact that these people are really
ordinary people, rithor than peopls who lived on a different plane and
who must'be‘ gpoken of with reverence ani am.z These characters then
become real to the childrem and the truth contained in the Bible takes
on meaning.s
d. Becoming Acquainted with the Bible?

Sometimes the children decide to use the exact wording of the

Bible, The Soripture then is made much more meaningful to them and

helps to give the play the proper dignity and utmosphere.s

C. Values for the Teacher of Primary Children

Only four of the authors discuss informal dramatization from
the standpoint of the teacher, but these agree that the teacher will
find dramatization a good teaching method. The values stressed by
ons or more of these writers are as followss Children remember longer
what they are taught when they play it; they use what they are taught
in everyday life after living it in the informal dramatization; the
attention of the children is easy to get with this tool; anmd the
teacher is able to correct wrong impressions.

® & 2 s @

1. Cf. Lobingier: Dramatization in Bible School, loc. eit.

2. Cf. Ward: "It's Fun to Dramatize," op. cit., p. 7.

8. Cf. Woods ope. cit., Pe 72.

4. Cf, Lobingier: Dramatization in the Bible School, op. cit., p. 1ll.
5. Cf. Ibid, ;



1. A Means of Securing Lasting Impressioml
Ward makes this statements ‘Eiperiments have shown that what
is dramatized make s a more lasting impression than what is studied
in most other myn.”z '
King relates that after two years of oreative drame in the
Church School the children showed an increase "in knowledge and under=

ud

standing of the Bible and its teachings™"“over those who did not parti-

cipate in the project.

2. A Means of Getting Teaching into Aotioxf’
Through informal dramatization the teacher is able to lead
the individual to transform the tu‘bje'eb-matter he is learning into
values that extend into real 11fe.5 As an educational procedure this

is the thing all teachers should strive for.

5. A Mesns of Gaining the Attention of Childrem®

| Wood, the only author who says anythirg directly about this
aspect makes the following statemnts "The dramatic method by its
varied nature and colorful uapeot;, compels attention, secures a matural
response, snd invites expression."i’ ‘Ghildren are naturally interested

in playing a story and therefore put forth their undivided attention.
*® & 9 & o

1, Cf. Ward: Playmaking with Children, op. eit., p. 192,
King: op. cit., p. 16.

2, Ward: Playmaking with Children, op. cit., p. 192.

3. C#f, King‘ loc. ecit.

4, Cf, Overton: op. eit., pp. 80-81.,
Wood: op. cit., pp. 38-41,

5. Cf. Overton: D elt., P. 80.

6. Cf, Wood: op. cit., p. 40,

7. 1Ibid.
21
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Since only the children who are cooperative have an opportunity to

play the various characters, the children are on their best behavior.

4. A Means of Discovering What the Child
Has Learmdl
Informal dramstization becomes & test wherein the teacher is
able to see what the children have not understood correctly. When
children play the story the teacher is able to discover whether the
right concepts she has attamptéd to set forth are understood. If she

sees they are incorrect she can make the correction which is necessary.

D. Summary

1’116 purpose of this chapter was to discover the values in-
herent in informal dramatization. Through a study of the authorities
dealing with this subject, it was discovered that informal dfamatigza-
tion is generally held io be of value to the children participating
in it. In the first place, through character playing, the timid,
show=-off, mentally~-handicapped, and physically-handicapped children
are all helped to become better adjusted individuals. They becoms
aware of the fact that they ocan be like the olaracters they play in
real life. |

Moreover, the children gain in the understanding of othsr
social and economic backgrounds as well as of people of otlsr nations.
Through the living of these characters they become more frienmdly in

their attitudes and have more sympathy for those who need it%.

1. Cf, Wood: op. cite, p. 40,
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In the second place, it was found that values are derived from
the group experience. In the process of dramatization the children
learn to evaluate, to permit the group to help decide om ideas, to
adjust to group standards, to live together, to think creatively and
independently.

Finally, some of the writers were found to stress the fact
that childr‘en, in playing the Bible stories or stories pertaining to
Chris tian living, gain spiritually. Habits of worship result from
participating in the way of worship of long ago. They learn to live
togethe r as Christians. They are made aware of the fact that Bible
people are ordinary persons. Through the use of Bible words in &
play the Bible inereases in meaning.

In addition to .recognizing the values for children to be found
in informal dramatization, & few writers stressed also the values for
the teacher. The teacher of primary children will find in using
informal dramatization that it is an excellent method. for achieving
results of lasting quality, putting tewhing into astion, gaining tha

attention of children and discovering what the child has learmsd.
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CHAPTER 1I

PRINCIPLES AND TECHNIQUES OF INFORMAL DRAMATIZATION

WITH PRIMARY CHILDREN

A. INTRODUCTION
In the previous chapter’ it was discovered that there are meny
values that children can receive from thelr playing in an informsl
drematization. Although a leader of primary children may be aware of
these values she may hesitate -bo try this teaching method because of
her feeling of inadequacy in using it. Therefore it is the purpose
of this chapter to discover the prineciples and techniques involved in

the use of informal dramatization.

B, PRINCIPLES OF INFORMAL DRAMATIZATION
WITH PRIMARY CHILDREN

There are many principles which the leader should keep in mind
in the development of the informal dramatization from her preparation
to the last performance by the ohildren. In the following discussian
they are divided into five catagoriéa. These include the principles
in choosing & motivation, the principloa in selecting a siery suitable
for informal dramstization, the principles in telling steries to be
informal dremetized, the prinsciples in guiding primary children in the
dremati zing of a story and prineiples in guiding primasry children in

evalua ting their informal dramatization,

1. TIwo Principles in Choosing a Motivation
The leader should choose s motivation which will achieve its

25
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intended purpose as well as to capture the children's intereste

ae The Leader Should Examine Intended Purposes.

The Leader needs to use care ‘that she does not make her
motivation mainly a means of en‘beruimnt.l Instead the motivation
should be the means used to arouse the imagimstion of the children.
This will be squelched though, if the leader provides the children
with an oversbundance of material, The children may be so satisfied -
that they will not be challenged in their thinkinge 1I1t, therefore,
is important for the leader to examine the motivation she plans to use
to be sure it does challenge the children’s thinking, invites growp
discussion, allows for selfwexpression, appeals to Qaeh child, and

2
sets the desired mood,

be The Leader Should capture the children'§ Intereste

Natalie Cole says, "Children cammot oreate out of a vacuum,
They must have something to say and be fired to say ite"> Children
will respond to the teacher who says, "I em going to tell you a story,
and then we are going to play iﬁ," with the ssme enthusiasme? It is
the leader's responsibility to seek a good motivation which will
"involunterily eapture the ohild's intereste" The children without
realizing it are carried "into the enthusissm of group diseussion."®

.« & ¢ o @

1, Lease and Siks, op. oit., p. 101

2, Cf. 1Ibid,, ope ocit,, p. 108.

3. BNatalie Coles The Arts in the Classroom, quoted in Lease and Siks,
OPe eit., Pe 101‘

4. Lease and Siks, op. cit., p. 10l.

5. 1Ibid,

6. 1Ibid,
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Lease and Siks say;.
During fhis time a friendly atmosphere is built up,
rapport is established, barriers disappear, and the
group beoomes psyahologieal:&y,and socially ready for
the activity which follows.
2. Prineiples in Selecting a Story Suitable
for Informal Dramatization
Ward says, "There is no doubt that a wall-eheseﬁ story goes
far toward 1muring~a suoccessful play experieneo."z Therefore the
ensuing discussion oconsiders the important pr.’meiélas a leader should

know before she chooses a story to be informally dramatigzed.

ae The Stories Should be Full of Actien.®

Buehler says that it is essentiel that something is happening
all the time and that characters are constantly doing amthingf
Many good stories exist that do not have enough actlon or the kind of
action which can be readily drm'bized‘.s They depend more for their
effectiveness on continuous aetian rather than on deseription or
eleverness of dialeguo.a The story which jumps from one place to

, 7
another can seldom be dramatized satisfactorily,

be. Stories Should Have Direct Disecourse.®
The conversation sheuld seerx maturnl and should be brief and

.« o s o »

l. Ibide.

2. Vards Stories to Dramatize, ope cite, Pe %o

3¢ Cfs Bushler: op. cite, pe 7e .
Lobingiers Dreamatization of Bible Stories, ope. oit., p. 110.
Overton, op. 6it., p. 120, Wards "It's Fun to Dramatize,”™ p. 8.
Wards Playmaking with Children, p. 58.
Wards Stories to Dramatize, p. 4, 5.

4, Cf. Bushler: loc. cit.

5« Cf, Ward: Its Fun to Bramatize, Pe 4.

6. Cf. Ibid,

7. Cf. Ibid.

8. Cf. Buehler, ope cite, ps 7¢ Ward: Playmaking, p. 54.
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direct and seem to belomg to the character who says i.t.1 Such con-
versetion accompanied by action lends itself well to informal drama-
tization, The leader, though, should avoid stories which have long

desoription or long narratlve speeehas.z

¢« Stories Should Have A Good Baslec Struct:ure?

There are four parts which every story should have: beginning

or getting, action, climax, and conclusion.

(1) Beginming or Setting Should Capture
Listener's Attention.
The begimming or setting should oapture the listener's attention
for the events which are rt':.'umv.4 Jeannette Perkins Brown says,

"Te beginning, though not longer than & sentence or two in
a short story, must introduce the leading character, put
him in the proper setting, and awaken curiosity about his
problem or situations, It must give a clue to wiat the story
is about. It antioipates,without predicting, the end. It
suggests the problem which the climax will resolve."®

(2) Action Should Be Guided.
There should be a faeling' of movement straight through the
s'bory.s Each event, give:ﬁ in 1ogieai sequence, should present only
the necessary facts which will prepare for the elimax and yet not

give it away prematuroly.l?

1. Cf. Ward: loc. cit.

2. Cf. Buehler: loc. ecit.

3. Cf. Jeanette Perkins Brown: The Storyteller in Rel. Ed., pp.l1-23.
Lobingier: The Dramatization of Bible Stories, op. cit., p. 110.
Overtons op. cit., pp. 119-120,

4. Cf. Brown: op. cite., p. 17.

5. Ibid.

6. Cf., Ibid., Pe 2l1. Overtons op. eit., p. 119,

7. Cf. Browns loe. cit.

8. Cf. Ibid.
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The dramatic quality of the story is its element of suspense.
It keeps the outcome suspended till the end.l Jeanette Perkins
Brown writes, "The greater the suspense the more rapt the attention,
the more impressive the point, and the greater the real satisfactiom

and relief at the elimax."z

(3) Te Climex Should Be Strong.
The climax is the most important part of the atory.s It is in
the climax that the point of the story is reached., If this is weak
then the whole story is weak. The events of the story should lead

maturally and purposefully o the climax.

(4) The Ending Should Give Semse of Completeness.

The ending of the story should give it a sense of completeness
and satisfaction.? A11 of the questions raised in the story should
be answered before the story comss to a close. Brown says that when
that painf is reached "it is time to s'bop."5 Though the temptatim
may be strong to point out a moral, it shoulﬁ not be done.® A moral

added tends to weaken the story.

d. Stories Should Carry an ldea of
Some Worth's

A story which does not contain an idea of soms worth is not

* & & ¢ 0

l. Cf. Ibid.
2, Jeanette P. Brown: op. cit., p. 2l.
3. Cf. Lobingier: Drams of Bible Storias, ops oit., pe 110,
4. Brown: op. ol t., p. 23.
5. Ibid.
6. Cf. Ibid.
7. Bf. Buehler: op. cit., p. 7.
Curry: Drematizing the Story, op. eit., p. 12.
Wards"It's Fun t© Drametize,"op. cit., p. 8.
Ward:; Playmaking with Children, op. c¢it., p. 52.
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deserving of the time consumed in making it into an infermal play.
This is more important in a story dramatized than in one which is

read, since 1t makes & much deeper impression when drmtized.l

e. Stories Should be Suitable for Age t‘:‘rz-cmp':g

The Stories used should be those in which primary children can
reasonably express themselves. They should be stories readily under-
stood by a child of that n».ge,.3 Overton feels that primary children
are unable to see "beyond the symbol to the thing or act symbolized."4
Leaders of primary‘ohildren should not have children play a story
which is symbolic. Only stories that arenconcre'bo are suitable .5

The story should have a direct appeal to the children who are
to dramatize it. Although the story may be well written and very
dramatic, 1t may not appeal to that group.6 Children will not put
their best effort into playing & story they half-heartedly accept.
It is possible that the leader's telling of the story is to blame
for the attitude of the ohildron.v

Stories which may be very well suited to juniors and junior
high age children, may be unsuitable for the primary child, since

the subject matter may be unrelated to that child's e:fcperfl.e:ao«a.8

* & ¢ *

l. Cf, Ward: Stories to Dramatize, op. cits., p. 4.
2. Cf. Buehler: op. c¢it., p. 7.
Edland: op. cit., p. 21.
Overtons op. cit., p. 106,
Ward: Stories to Dramatize, op. cit., p. 6.
3. Cf. Edland: loe. ocit.
4, Overton: loec. cit.
5. Cf. Ibid.
6. Cf. Ward: Stories to Drams tize, loc. cit.
7. Cf. Ibid. .
8. Cf. Buehler: loec. cit.
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f. Stories Should Contain Accurate
Subject Matter.

It is essential that the story be one in which accuracy is
observed. For instence a missionary story should give & fair and
kind representation of the people of that ommiz'y.l This will help
the children to appreciaté people of other lands rather than ridicule
then.

The main ides contained within the Bible story should de termine
how the story is played. If a great amount of emphasis is placed on
the robbers in the story of the Good Samaritan, the real purpose of
the story is lost.z Instead the stress should be placed on the
Samaritan who proved himgelf the best neighbor. That certainly was
the point Jesus tried to put across. When rightly guided, dramatization

of Bible storiss can be a most dynamie method.

ge Stories Should Hold to Poetic Justice.
Ward believes that ideal or poetic justlee should be character-
istic of every story chosen.s Stories that do exemplify poetic justice

according to Ward, "build sympathy for virtues such as courage and

good sportsmanship, for kindness and integrity and arouses santipathy

for oruelty,jéslousy, and pe'b’c.’n.zmss."‘4 Al though most stories contain

good and evil it is essential that the children's sympathy be on the

2 & & & o

10 Cfo Buehlerﬁ OPO ci.tn, Po ’7.

2. Luke 10:25-37,

3., Cf. Ward: Playmaking with Children, op. cit., p. 55.
4, Wards loc. cit.



32

side of the right. It is diffioult for mos+t primary children to see
life realistically in the sense of evil triumphing over good. Since
their standards are now forming they mneed to see good being rewarded.
As they grow older they wii!.l begin to ™understand that one's own
self-respect and peace of mind are worth more than any material reward
which could come to them."™ -

For this reason i;herq are'mny Bible stories which Qre very
inappropriate for children to drdmstize Anformélly, Lobingier mentions
that the story of Jacob's deceit 1s one story to be av@ided.z She
points out that Jeccb's act of decelt brings him all the good things
in 1life which rightfully belong to others.

Edland claims that the flood story probably would break down
the children's ideas of the kind heavenly Father.® It is then essen-
tial mot to choose a story that will be likely to lower moral stand-

ards .4

h. Stories Should not Include Jesus as a
Character to be Played
Three authors, Munkres, Overton, and Ward, agree that children
should not play the part of Jesus whereas Lobingier does not mention

5
the problem. Ward states that it is "difficult for children to
. & & * @

1. Ward:; Stories o Brmtiu, OPe eit., p. 6o
2. Cf. Lobingier: Dramatization of Bible Stories, op. cit., p. 112.
3. Cf., Edlands opP. 65.150, Pe 23.
4, Cf. Stories to Dramatize, loc. oit.
5. Cf., Munkres: OPe eits, P 142,
Overtons op. ¢it., p. 120,
Ward: It's Fun to Dramatize, op. eit., p. 8.
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impersonate the character of Jegus with sufficient dignity and re-
verence."™ If they play the part of Jesus they are apt to lower their
estimate of him rather than to imcrease it.

If the portrayal of Jesus is barred by the teacher then such
stories as the Triumphal Entry, Jesus Feeding the Multitude, and
Jesus Healing the Blind Man will need to be eliminated as possibili-
ties.

The writer discovered e way in vhich it 1s possible to dramatize
the story of Jesus blessing the children, without actually having a
person act the mrt of Jesus.z At the point where Jesus speaks in
answer to the disciples! rebuke to the mothers, the leader agked the
group: What did Jesus say to the children? And together they say,

“Lot the children come to me."

The children then gather around a
chair, some can sit on the arms of the chair, others can éit at the
foot, while a picture of Jesus rests on the seat. iho writer found
out that the ohildren can readily accept this procedure, and the

drematization can be very effective.

1. Stories Should Contain Real Characters.
The characters in the story should have reality, although it
is not necessary for them to have strong individm.lity.4 The main
characters should be alive, whereas background characters must have

. & & o @

le Wards loc. cit.

2., 0f., Matthew 19:13-15, Mark 10:13-16, Luke 18:15-17.
3. RiS.V. Bibles Matthew 19:14a, Mark 10:14, Luke 18:16.
4. Cf, Ward: Stories to Dramatize, op. cit., p. 5.
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at least one definite characteristic. The realness of the characters

will help the children te truly live them.

j» Stories Should Appeal to the Group.

A story may meet the aforementioned principles and yet not
meet the interest of the ahildren.l In such case the dramatization
at best can only be half-heartedly played. If necessary the teacher
can tell several stories and let the children select the one that
interests them most. This will help to prevent unhappy mistakes

which can destroy the effectiveness of the playmaking.

ke The Story Bhould be More Effective in
8 Dramatization than in a Reading.

According to Ward, "If a story is more effective read than
drmtized‘,‘zit should not be used for a play. Only when its value
to the children is heightened as 1t comes alive in a dramatization
should it be used. For this reason one should use stories which are

more effective in a dramatization than in a reading,

3. Principles in Telling Stories t be
Informally Drama tized
It is important that the story be well told if it is to be
used in play acting. The teacher should tell it well, using as much
direct discourse as possible, presenting simple and vivid pictures ‘V
of the action, and giving each character definite ehara.cteriatics

so as to distinguish him from the rest. The whole story should be

¢ & o * 0

1. Cf' Ibido, Ppo 6-7.
2, Ward: Playmaking with Children, op. cit., p. 57.
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told for the sake of continuity, even though only one part is w be

informally dramatized.

&. Stories Should Contain Direct Discourse.

Four suthors stress that direct discourse is essential to the
telling of a story.l Children have an opportunity to get acquainted
with how the conversation can run as they dramatize the play. 1The
leader in telling the story should change any indirect cmversation
to direct discourse. As a result the children's interest is height-
ened. Ward illustrates the difference in this manners "She asked
Elf if he had really been in a story," which is not half as effective

as™'Why, E1fi' she whispered, 'were you really - in a story?'"?

b. Stories Should Ineclude Simple and
Vivid Pictures.

The leader should tell the story in such a way that the listen-

ers can see In their minds a continuous, moving picture.s Iy do this

the leader needs to use plenty of good action words., When the story

is finished the children will have a visual picture in their minds
® & o &

l. Cf. Lobingier: Dramatization of Bible Stories, op. cit., p. 12.
Munkress op. cit., p. 142.
Overtons op. cit., p. 121.
Wards Playmaking with Children: op. cit., pp. 83-84.
Ward: Stories to Dramatize; op. cit., p. 1l.
2. Ward: Playmaking with Children, op. cit., p. 84.
3. Cf., Lease and Sikss: op. cit., p. 105.
Lobingier: Dramatization of Bible Stories, op. cit., pe 1l.
Overton: loc. oit. ‘
Wards Playmaking with Children, op. cit., p. 83.
Wards Stories to Dramatize, loo. cit.



36

| 1
and will be ready and eager to supply the physical action needed.

¢, Stories Should Make Characters Appear Alive.
According to Ward characterization is of first importance in
a play.z It is important that the storytellsr make each character
real and understandable. There are three ways in which childrem get
their ideas of the character according to Wards "from the stery-*bel]ér‘s
deseription; from what the character says and the way be says it; from

wat he does; and from the reaction of the other characters to him,"®

d., Stories Should Heve Variety in Timings

There are times when the storyteller can increase his effec=-
ivensess in the telling of the story by speeding up or slowing down.
Each story has its owmn timing. The teller therefore has to decide
on the tempo that should be used for the wvarious parts of the story.
Ward illustrates the tempo with four exmmples: "There is the lively
rhythm suggesting the constanmt running of the 'Ginger bread man'; the
slow stateliness of 'The Sleeping Beauty'; the gay, light-hear ted
Milne stories; the strong, firm movement of 'Robin Hood.'™

When one is building toward the olimax the +timing is perhaps
the most essential. Pausing Jjust before the high point may prove
vory effective. Timing helps to make the story live in the children's

minds.

* o & s 0

l, Cf, Ward: Playmaking with Children, loc. cit.

2, Cf. Ward: Playmaking with Children, loe. cit.
Ward: Stories to Dramatize, loc. cit.

3., Ward: Playmaking with Children, op. cit., p. 83,

4, Ward: Playmaking with Children, op. cit., p. 84.
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e, Stories Should be Told as a Whole Unit.
Sometimes only a fragment of a story is to be played. Still

1

the whole story should be told.” When the child has a complete

understanding of the whole story, he is ready to play the fragment.

4. Prineiples in Guiding Primary Children
in the Dramatizing of & Story®.

The children, with the Ileader's guldance, prepare the story
that is to be played informally in a sketch form, using the form of
written plays. They meed to consider the scenes to be used, the
characters that must be included, parts and incidents to be used or

left out, and finally the individuals to take part in the first cast.

a. The Ghildrén Should Choose the Scenes
to be Played.

First, the children discuss in proper ssequence the places
where the story took p‘.ta.ma.5 They should then limit their scenes to
no legs than three and no more than f‘ive.4 Then they will need to
decide the followings the point at which ths story will begin; where
the scenes will take place; what will happen at the begimming; how
much of the story will be told in each scene; how each scene will end.5
This, naturally, will be very general in nature at first.

* & *» e o

l. Cf. Ward: "It's Fun to Dramatize," op. cit., p. 7.
2. Cf. Lobingier: Drametization of Bible Stories, op. cit., p. 16.
3+ Cf, Buehlers: op. cit., p. 19.
4. Cf, Ward: Stories to Drametize, op. cit., p. 1l.
5. Cf. Buehler: op. cit., p. 18.
Edlands oPe ¢ite, pe 30.
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be The Children Should Decide Which Charscters
; Are to be Included in the Story.

The children should nsme eech character to be used in the play
while the teacher lists them on the bmra.l Then it should be decided
whether other charaoters are to be added. After the list is completed,
time should be taken to study each character separately. The children
then canttry-out' the charactermz They cen project themselves in
pantomime into the personality of the character they play. In this
manner they can begin to understand the \ehar&ctor better.

It is important thet no character be changed drastically, if
some change is desirable. Ward siresses the faot that the players
have an obligation 1o the euthor, and that obligation iz +to keep each
character true to the author's portrayal.

It is also important to decide how many characters are to
sppear in esch scene and which characters are vital to the story and

should be ineluded.

c¢. The Children Should Decide if Any Parts
of the Story are to be Omitted.
Sometimes to reduce the mumber of scenes, the less importent
episodes of the story are left out. A nerrator or announcer csn

easily fill in +the gaps and make the tramsitions that are meoaded.3

¢ & 8 &9

l. Cf. Buehler: op. cit., p. 18.
Edland: op. eit., p. 30,
2. Cf. Ward: Stories to Drammtize, loc. cit.

3. Cf, Ward: Stories to Dramﬁ'bize, op. cite, pe 11,
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de The Children Should Decide on the Method
of Choosing Cast.

There are three kuays of éheasing & oast.l The children may
select those they feel are suited for the parts, the teacher may
appoint parts, or the ehildren may volunteer for the parts. Ward
suggests that the last is the best method. She also suggests that
it is a goed plan to ave the ohil&rén volunteer for tha major parts
first. Then they are more willing to volunteer for lesser parts if
they do not get their first choicmz

The teacher must use care in choosing the first cast. If well
chosen, those children oan ocreate further interest in the playing
of the aim'y.s It is also wise not to use all the talented children
at one time, thus leaving those who are shy and more self-conscious

to make one group.

e. Children Should be Aware that Characters
Are not Permanent.

When children have accepted or volunteered for a certain part
they should be given the opportunity to understand that the part is
only ’eemperary.q‘ Children should try out various parts. Lobingier
believes that children should play & different character every time
the story is played.s

1. Y£. Lobingier: Dramatization of Bible Stories, op. cit., ppe 14, 16.
Ward: Stories to Dramatize, op. cit., p. 12.
Yoods O« Git-, Pe 82,

2. Cf, Ward: loc, cit,

3. 1Ibid.

4, Cf. Edland: op. cit., p. 15,

6. Cf. Lobingier: Dramatization of Bible Stories, op. cit., p. 1l4.



Children also need to remember that once they play a charac-

ter they are to continue with that part until the socene is ﬁ.nished.l

fo Children Should Express Themselves in Action
Before They Use Wordse
As soon as the ohildren are confident they know their
characters they can begin to pie.;y the story. Sinoe action is the
moat imporiant part of the play, shy children who feel uneasy about
speaking their part should not be forced to speak.z Sometimes the first
try out can be entirely done in pantomime. Then gradually as the play
is repeated many times, the children begin to feel more confident and

begin to use '01'&808

ge The Children Should Use Their Own Words.
Once the childrenm begin to feel absorbed in the character
they play and the inoidents of the story are clear in their minds,
they will be free to use words., These words should be expressed in
each child's own way.? Eaoh time the story is played the words will be
different, As time goes on the éh_ildren may have the desire to use

Biblieal words to give color to their acting. In such events i -

s & & o @

1, Cf, Woody ope. cit., p. 82,
Bushler; ope. cite, pe 19.
2e Cfe Edland; loo. cite
Opening Doorss Jamuary-March, 1953, p. 48,
Lease and Siks: op. eit., p. 117.
3. Cf. Lease and Siks; loc. oit,
4, Cf. Brown; op. cit., p. 218,
Curryy ope ¢it., p. 13,
Lobingiers Aotivities in Christian Education, op. oit., p. 176.
Lobingier:s Dramatisation of Bible Stories, op. cite, pp. 11,16.
Woods ope cite, Pe 82

"Characteristios of Informal Drama.,® Opening Doors, op. cit., p. 48,
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‘ 1
the children naturally feel reverent and worshipful.

h. Setting, Costumes, Properties Should be
Kept Simple.

If costumes are used in the play they should be very simple.
Perhaps a head dress or & sash in a Bible playiis all it takes to
give the child the feeling that he is dressed for the part. Costumes
are to be used during every rehearsal, and not only for the sharing
s@ssion.a

The setting alsc should be kept very simple. The children can
make or gather the few properties that the group decide to \me.:5
Often children are content with less than the leader will accept or

4
feel is necessary.

i. The Leader Should Only Make Suggestioms.

A leader may make suggestions, but should never die’csto.s The
play should be the children's work. While the leader's ideas are
superior te the children's ideas, a good leader will never force ideas
‘on the group. It is easy for a éhild to lose confidence in his ability
to uru‘be.s When a child is forced to follow the adult's ideas, his

actions and words become artificial. The leader's job is to help the

1. Cf, Lobingier: Drematization of Bible Stories, loc. cit.
"Characteristics of Informal Dramatization": loec. cit.

2. Cf. 1Ibid,

Se Cf. Ibido Cf. Buehlerﬁ op. Oitc’ P 26.

4, Cf. Buehler: loc. cit.

5., Cf. TWoods op. ¢lt., p. 80,

6. Cf, Wood: Stories to Dramatize, op. cit., Ps e
Ibids, Ppe 14~16,



children to weigh their ideas one against the other and then make &
final decision. Even when the decision is not the best, it should

be accepted.

5. Principles in Guiding Primary Children in
 Evaluating their Informal Dramatization
The leader sheﬁlé follow three prineciples in guiding primary

children to evaluate their work. Children car be cruel in their
oriticism; therefore, it is essential that the leader guide the
children tc make constructive eriticism: Each suggestion made should
be fully used to promote resourcefulness on the part of the class or
group. The leader should meke & point of guiding the children to

evaluate essential points of the play.

a. Te Children Should be Encouraged to
Criticize Constructively.

It is diffioult for the leader to meintain the role of guide
during the session of evaluation. Criticism should come from the
children rather than from the leﬁdor.l The leader can use leading
questions to stimulate thinking. It is wise to lead the children to
point out the good things and the strong points of. the children's
plajing. Suggestions should be made in the form of ideas for improve-
ment rather than criticism. It is well o keep criticism impersonal
by using the names of the characters rather than the children's memes.

L 4 *« & 9

1. cf. Buﬁhlerf 0P« Gito’; Pe 230

2. Cf, Lobingler: Activities in Child 'Educationop. cit., p. 175.
Ward: Playmaking with Children, op. ¢it., p. 101,
Ward: Stories to Dramatize, op. cit., p. 1l4.
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The leader should see to it that no child is hurt by unkind personmal
eriticisms, ‘

The children should be guided in ewvaluating their eharacteriza-
tion, story, sction and grouping, climax, timing, dialogue, teamwork,
voice, and diction.l The items to be evaluated should not be referred
to by nsme with younger primsry for the reason that they will not

understand the meaﬁing of the words.

be The Leader Should See that Suggestions
are Utilized,

Suggéstiam made by the children should be followed.? For
instance if a child should say, "We couldn't hear a oertaintehsraotor,"
the leader may aa;y, "Next time lét us see 1if each character can spesk |
so that he may be heard,”> When children see that their suggestions

are used they become more resourceful.?

Ce Techniques in ’Guiéing Primary Children
in Informal Dramatizatlon.

How do I lead an informal drematisation? This question is often
asked by an inexperienced leader. This seotion ;uill attenpt to answer
the question. Each phase discussed here is relaﬁd to the preceding
section with & similer heading. The five general areas of techniques

® & & o o

l, Cf, Wards; Playmaking with Children, pp. 105«106.
2. Cfe Weodg P oit,., Pe8l.
Leage and Siks, op. oit., p. 120,
3+ Lease and Siks; loc, oit,
4, Cf. Wards Playmaking with Children, p. 103,
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which are discussed in relation to the prinoiples are: (1) techniques
in mtiv;ﬁng the. children to an informal dramatization, (2) tech
niques of choosing material to be informally dramatized, (3) tech= .
niques in telling the story to be informally dramatized, (4) techniques
in guiding primary children in the dramatization of a story and

(5) techniques in guiding ohildren in evaluating their informal drama-

tization.

1. ’Baehns.queskin Motivating the Children to an
Informal Dramatizstion.
) "A good motivating foree,” writes Ward, "serves to awaken a
tingle of excitement and to kindle an immediate interest among &

group of ehildren."l

The leader needs to consider both the children
and the material she wants the children to dramatize., An amalysis
of the story to find its thome and strong appeal will help the leader
in her search for motivation.

The leader, for instance, may find that it is important for
children to understand the background of a story to appreciate ite?
One example is the story of the Baby Moses.. The following beckground
material may be presenteds The Hebrews were slaves in the land of
Egypte They had to work very hard and build huge buildings for the
Egyptians. One day the king of Egypt found out that the Hebrew people
had more young children than his people had., He was afraid that soon
there will be more Hebrew people than Bgyptlans and that they might
become s0 many and so powerful that they would make the Egyptian psople

® & & o »

1, Cf., lease and Siks: op. oit., p. 100,
2, Cf. 1Ibid., Po 101,
8. Cf. Holy Bible: Exodus 2:1-10,
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‘&zéir slaves. It was then that the king of Egypt sald to his servants,
“Evory son that is born to the Hebrews you shall cast into the Nile, -
but you shall let every daughter live. nl

A leader could use some form of visual aid to stimulate the
children's interest. A woven basket could be shown to the class and
the leader could ask the \qu‘estiunz What could you use this basket
for? The children could enumerate ways in which they have seen baskets
uaed’. Then the ieader would say: A baby's life once was saved in a
basket similar to thise.:

Another means of motivating inte;'est is to choose a situation
in which the children are vi'bally interested. Most children who
attend Church School that is held simultaneously with a church worship
service, are em-ioua about the way the adults worship. They want to
know what thelr mothers and fathers do in churche The leader may
decide to take the class to the sanc tuary to attend worship service.
One way +to help prepare the children for the experience would be to
have them informally dramatize the situation. To motivate the
children the leader may say to the class: Next week we are going inte
the sanctuary where your mothers and daddies are worshipping God.

How many of you have been to church before? What éo we do in church?
More questions and discussion can follow. At t» appropriate time
the leader could say: A3 I tell you the story of what your parents
do in church you do it.

The children enjoy being the choir, the ushers, the organis ﬁ,

« o 9 L J

1, Holy Bible: R.S.V. Exodus 2:22b,
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and the minister. This play acting can create in the children a
desire for this new, meaningful experience. Quletness and reverence
can be explained to the children as desirable behavior during the
act of worship.

In another siﬁmﬁon the leader may guide the children to
play a story from the Bible that can teach right behavior and attitude,
particularly in comnection with & problematic situation. The children
can see the connection between the two situations and can learn. This
type of dramatization will not be in polished form due o the
spontaneity of this farm of drematization.

These are few of the many ways of motivating primary children

through the various steps leading to an informal dramatization.

2. Techniques of Choosing Material to be
Informally Drama tized

Sometimes the children suggest drematizing a story they have
heard #nd liked. They can see the dramatic possibilities of +the
story. Guidance then can help the children ocarry out their ideas and
sugges tions».l

Usually the inii;.ial suggestion for playing the story comes
from the leader. The leader also has to learn to recognize the
dramatic possibilities of a story or a simation.z

Before searching for the story, the leader must consider the
type of story that will be best suited to the unit of work presently

. & » & @

l. Cf. Buehler: op. cit., p. 7.
2. Cf. Ibid.
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under study. The next step to be considered is the time within the
unit that will be best suited for the drwmatization. Should the play
come early in the unit and be & sort of introduction, or should it
come &3 the climax of the wunit during the review?l

When the leader is selecting a story, whether it be Bible story
or otherwise, that leader must keep in mind the prineiples or guides
for selecting a story givenm earlier in this chapter.z When choosing
& Bible story, the leader will have to "take the responsibility 6f
changing the Bible version so as to meke an organic unity of the
story and yet keep the spirit and big msaning."s

The leader can look through Bible Story books for a simplified,
written version that will serve her purpose. One may discover that
such stories, while simplified,are poorly written. The leader can
rewrite the story to fit her own mmd.‘!=

In analyzing the story, the leader may discover that it lacks
the quality that gives it what in every-day use is called 'punch.!
The story may be too long and rambling, or it may lack needed movement
toward a climax. The leudar'poald make the necessary corrections aml
improvemen‘hs.s Brown emphasizes an important point when she writes,
"If you do not like it (the story), don't try to tell it yet - for
your own attitude towards it will keep the story from being effoctivs.”s

. * L d * L d

l. Cf. Buehler: op. cit., p. 15.

2. Ante: pp. 27-37. _

3. Lobingier: Dramatization of Bible Stories, op. cit., p. 111,
4., Cf. Brown: op. oit., pp. 51-52.

5, Cf. Ibid.
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Stories are not the only type of material that can be drama-
tized. Lease and Siks feel that many of the significant 01d Testament
teachings oan have deep meaning to shildren when related to their
femily experisnce and other aspects of their lives. Some of these
teachings that can be mtized are the following: helping others,
sharing, falléwing rules, and:baing fine friends.l Stories that
ocontain these teachings are generally easy to dramatlze on the spot.

If the 1ea&er has been developing the idea of sharing, it
ocould eabily be brought down to the chlldren's level and experience
in an informal way. To illustrate this the leader may say: Think of
of one time when you shared something with someone else. The children
then 6ou1d share their experiences in conversation. The leader may then
says Let's pretend I hafe'juat given you soms candy. You are now
eating & plece. Billy and Mary are just coming over to see you. TYou
have two pieces of ocandy left. What are you going to do? Show us
what you would do, Sus. The children will then act out the situation
very informelly and simply.

If the leader desires to use & story of the life of a Christian
person or community in this age, she can look through indexes of books
and magazines to find the story she wants. Often primary story books
may have such stories. It is often wlse to start a file of stories
and materials that oan be used with children of primary age. This will
often save hours of searching.

- ¢ & S+

1. Cf, Lease and Siks: ops. cite., p. 176,
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A story told by a missionary,or an actual event that has taken
place, may very well be the story chosen if it suits the desired

purpose.

8. Techniques in Telling the Story to be
Informally Drame tized
The firet sentence is often th» most important sentence in &
story. 1t iz the ‘attention-getting introduction. In telling the
story of Jesus and tle children, cne might give the introduction in
this meanner: All the boys ami girls were very excited when they heard

the good news their daddies brought home, Jesus was coming to their

| very own temm.l The children would eagerly listen to find out what

- the good news ms;

A story ﬁmt; is weil t0ld iz much more effective than a story
that is read. The eye contact with the children cen bring about a
closeness with no barrier between.z If notes are desirable to help
the leader remember sequence of events, then they are good to mve.
But the leader must not rely too oclosely on notes. The notes will
include the following:

le "Introduction: neames, settirg, situa.’cion, with indication
of the hope or problem;

2. Action: the sequence of events which show progress towards
the climax and obstacles as they are met;

3. Climax (be sure it is an answer to the ouriosity and anti-
cipation aroused in the introduction);

4. Conclusion, which winds everything up quickly and satisfy-
ingly."S

l, Cf. Holy Bible:Ma‘bt. 19:13-18, Mark 10:13-1€, Luke 18315-17.
2. Cfo Brawnf th ci'bo, p. 61.
2e Browns op. cit., p. 53,
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As the story is being told the leader must be aware of the
importance of the cheracters., They must live and breathe and be resl.
Direct discourse and action verbs can make the scenes vivid and
creete suapenso.l

If the leader finds that she does not have the attention of
the group, she should bring the story to a close. Under the above
mentioned circumstances, it is unwize to have the children dramati ze
the story. The leader then should take stock of the sitw tion and

analyze the ocause of fallure., Such amlysis ean mean future success.

4, Techniques in Guiding Primary Children
in the Drematizing of a 3tory2

In the foilqwlng pgragraphs the writer will use the story of
the baby Moses to demonstre;te the techniques and principles in guiding
primary children in the preparing of stories for informal dramatization.z’
It is presupposed that the story has been told and that‘ the children
are eager to play it.

The leader would then ask: “low many scenes should we have?' If
the children are not familiar with the meaning of the word tscens,’

then the teacher could ask the question differently: In how many

® & & & »

l. Cf. Browns 0P« citn" PP 63=70,

2. Cf. Buehlers op. cit., pp. 18=20,
Lobingier: Dreamatization in the Church School, op. eit.,ppe14-15,
Lobingiers Informal Dram. in Missionary Ed., op. cit., pp. 12-13,
Lobingier: The Dramatization of Bible Stories,op. cit.,pp. 17=43,
Wards Stories to Dramatize, op. cit., pp. 11-1%.

3. Cf. Holy Bible: Exodus 2:1-10.
Wards Stories to Dramatize, op. eit., pp. 116-121. The story
is retold here in a way suitable for preparing for dramastization,
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places did the story take place? In this particuler story the
children may decide on the following scenes besed primarily on loca-
tion.

1. At the home of baby Moses

2., At the river

8. At the home of baby Moses

Once the scenes are determined, the leader could ask:s "What
persons do we need in the first scene?" The persons who appear in the
first scene are the motler, Miriam, and_ the baby Moses. Lobingier
includes Aaron and a visitar, two charscters that are not in the
Bible text.z Characters are added to give more chi.ld,reﬁ the chance
to partioipate. Ward in the telling of this stry keeps to the
original three characters in the Bible as'!:!:‘r:,r.s

"What happens in this scene?" the tescher ecould then ask. It
is the next logical step in the dramatization pcc-eparo.fsicm.4 The
primary children may make the followirg comments: "Moses' mother was
afraid that the soldiers would kill her baby. She hid him from them.
But she was afrsaid ’éhey would hear Moses crying., Miriam ard her motler
talked about it. -They decided to make a basket for Moses. In the
basket they would place the baby Moses and put it in the river."

¢ o o 0 o

l. Cf. Lobinglers Drematization &fi Church School, pp. 72-75. Although
the play 1s writbven for junior children, the scemes will
remain the same for primery children. The words would be
simpler.

2, Cf. Lobingler: Ibid., pp. 72-75.

2., Cf, Wards Stories to Dramatize, op. cit., pp. 116-117.

4., Cf. Lobingiers: Dramatization of Bible Stories, op. cite., pe 26.
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.f,'ﬁho would like to be th® motler? Who would like to be Miriam?
What smil we do about the baby Hosss?‘" This will be the way to get
the cast and solve the problem of mving a baby. |
Following the discussion children will be chosen for the parts.
The leader should keep in mind the prineciples far choosing the el.st.l
Buehler suggests tha t in the first playing experience far +the
children, the story be pantomimed while a narrator ten;s the stcry.?‘

Agein because it is difficult for the children to tell  the story

_i‘or dramatization, the leader is the most capable person for the role.

The eveluation of each playing is then made by the children.

This phase will be discussed more fully in :the: npxt:wp}miﬁhn.s

5. Teehﬁiques in Guiding Children in Evaluating
| Their Informel Dramatization

The leader sets the stage that determines how a group will
report their findings. As soon as & group of players return to their
seats, the leader cen make these remarkss"qud work! That was a
fine climax. Now we are getting the i.deau.'i;“1 |

The children may be asked the question:™What were soms of the
good things you saw in the play?" In evaluating the scene of 'The
Baby Moses, ' which has just been informally dramatized such remarks
may be made as the following: "The scene moved right along. Moses'

¢ & & & o

1. Cf. Ante, pp. 9~13.

2. Cf, Buehler: ope. el ., P 18.

2. Cf. Posts pp. 52ff.

4, Cf, Ward: Playmaking with Children, op. cit., p. 10l.
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mother showd‘ that she really loved her baby. Mirlam and her mother
really seted scared, When Miriam snd the mother spoke we could hear
M. Their voices sounded like it was real." It should be noted
that during the perieé of mluﬁtien, the names of the characters in
the story are ﬁsed rather than the ochildren's names.

One leading question for constructive oriticism could well be:
™What are some ways we can make our play better next timet"l Here again
the children will have many comments. The 'bendeixoy will be’ to make
such remarks as: "Jean took up too mueh time,”orMary just sat there
and didn't do anyﬁaing.”z The leader needs to encourage the children
to use the charaoter's name, and to guide negative oriticism to more
positive and impersonsl eriﬁeiam.s

Each ohild's comment should be valued sccording to worth.
Ideas mot worth developing, or comments already made, oan be dropped.
This, however, should not be done in a manner that will hurt the
child or that will make him feel that his eonﬁ'ibutian is worthless.
The leader could make brief comments such as: "That is & possibility," or
f'I never thought of that,” or "I woﬁder if %t would make it clearer."S

An idea that is worth developing may be the followings "The
play dragged."” The leader may say: "Let us see if we can figure out
why it was so slow, n;nd may be we can make it move fagter."

* & o o @

1. Cf. Ward: Playmaking with Children, p. 102,

2, - Cf. Buehler: op. oit., p. 22,

3. Cf, Wards Stories to Dramatize, p. l4.

4, Cf. Lease and Sikss op. eit., pp. 119.120,
- Woods op. eit., p. 81,

5. Cf. Wards Playmaking with Children, p. 103.

6. Cf, Lease and Sikss op. eit., p. 120,
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Lease and Siks write,
"As long as & leadsr sess new opportumities in a creative play and
indireetly points them out to the children, she keeps the class
keenly interested in a certain scene., Vhen children are enthusiastic
about making & scene better, they will work again and again on the
same materisl, and in so doing they gradually develop discrimimsting
attitades toward high standards of work and toward drama as well,"l
D, SUMMARY
Since it has been determined that informal dramatization has
many values, it was the aim of this ohapter to discover the primoiples
and techniques thet ome should use in developing the informal dramse
tization from the leader's preparation through the children's last
performance. ‘
- First, it was learned that the motivation was a determining
factor to the :ucéeas of the informal dramatization. The leader
must remember fh@t motivetion is the key to capturing the children's
interest toward the end that the purpose be achieved. Samples of
types of motivation the lesader may use were given. Those samples
pointed out how background material, visual aids, a desired experience
and the leader's pantomime could be used as means of motivating chile
dren to participate in an informal dramatization.
The next step was to peint out the need for selectiveness on

the part of the leader in the choice of story. It is important to

watoch for the form of the story, the interest of the children, and

* & o o @

1, Lease and Sikss op. eit., p. 120,
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their need. It was discovered Ha t at times it is difficult or
impossible to find the desired story. It was suggested that the
leader could write her ovm. story. 1t was also discovered that there
are various types of steries that can be used far infarmal dramsati-
zations stories from the Bible, stories related to the children's
experience, stories with Chris tian emphasis, stories told by mission-
aries, and stories from the leader‘s own experienee.

It was further discovered tha.i;: a story that is % be informally
dramétized needs to be well told. In the telling of the = tory, it
wae found to be more effective to use direct discourse, keep a cone
tinuous moving picture before the children's mind, make the characters
appeér alive, speed up or slow down the tempo far effectiveness. It
is desirable to Mmve notes on hand with éhe outline of the story.

It was found to be desirable, in the guiding of primary children,

o guide the children to develop the play. The leader's rols is to

help them to make the suggestions and develop those that are good
and woxﬁmhi.l#.

Fimlly, it was discovered that after each scene is played
the group should evaluate the work done in as objective & manner as
possible. The author suggested that the good poinﬁs be mentioned
first in the evaluation session, followed by suggestions for improve-

ment.
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CHAPTER III
TYPES OF INFORMAL DRAMATIZATION 0 BE USED
WITH PRIMARY CHILDREN

‘_Lo INTRODUCTION

In the previous chapter the main emphasis was placed on the
children playing a story informally. It was found that there are
other tyjms of‘infemall drematization which can be used with primary
ehildren, Therefors, it is the purpose of this chapter to learn
what these types of informal dramatization are and how they may be
used, The first step then is to find the different types of informal
dramatisation one oan use with stories. The next step will be to
discover what m;o. of informal dramatization can be used in

connection wibth‘ other media,

B. THE USE OF xmm&n DRAMATIZATION 1IN
CONNECTION WITH STORIES
Pantomime, story dramatization, and puppets are the types of
informal dramatization the leader can use in connection with stories.
In the following discussion these types are defined and the uses are

1lsted.

1. Pantomimel

Ward says, "When drama is expressed in action without words,

nl

it is pantomime, In the first place it may be used to prepare a

» & o & @

le Cf. Marion Poppen Athys Jesus, Our Friend, pp. 23«27
‘ Durlands op, cit., p. 98
2. Ward: Playmaking with Children, p. 10.
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group for the informal playing of & story. In the second place, it
may be "a dramatic reading, visualized through & living picture rep-
resentation of the text." Last of all it may be used incidentally

in a ¢lmss,

&, Pantomime used in Preparing . Primary Group
for Informal Dramatization

Pantomime is one of the first steps in informal glrmtiutioé.z
The leader can have the whole group portray the setion of one charac-
ter at the same ﬁmo.s ‘hme child who does an especially good job,
can do the pantomime before the whole group.

After that scenes from the story can be pantomimed, though
Durland feels that it is unwise %o put a complete story into pn.ni:emi.\ms.4
This type of pantomime is & definite ald in helping children over-
come the fear that might develop vwhen speaking and action are both
required, Shyness gradually diminishes as children beccme mors con-

5
fident, and speaking becomes easier.

be Pantomime used with Dramatic Reading
The children can act out the story as it is read by a marrator.
Both sotion and words move tegother.e In the playing of the Christmas
story, for example, the reader will read portions chosen from the |

* o & @

1. Overton: op. clt., p. 110,

2., Cf. Ibid. _

3. Cf. Lemso and Sikss loc. cite.

4, Cf. Darland: op. oit., p. 99.

5. Cf. Lease and Siks: op. eit., p. 117, Overtons op. oit., pe 110.
6. Cf. Overton: op. oit., p. 110.



Bible while the children act it out.

¢+ Pantomime ﬁsed Incidentally

Marion Poppen Athy suggests that children in a primary class
divide into small giaupé and plan short play stories in pantomime.
One Qu'bject that does interest primery children is life in Nazareth
in Jesus time. Each group can work on a different phase of life in
Haza.re-bh.l

Children may pantomime various Bible stories or else stories
dealing with everyday life covered in earlier lessons dﬁring the
;gnaa.r,,8 The rest of the group can play a guessing game and name the

story being played. This is a good review technique.

' 2. Story Drame tization®

Informal drammtizgtion gensrally implies story drametization.
The content of this thesis dealt primarily with story dramatization.
Children are experiencing this type of informal dramatization when

they "make a story come alive by playing it spontaneously.“*

3. Puppets®

Beck stresses the fact that puppets should seldom be used with

1., Cf. Athy: op. e¢it., pp. 11, 23, 24.

2. The writer has used this technique successfully with juniors in
Weekday Religious Education classes in Indianapolis, Ind. This
procedure could well be duplicated with third graders.

3. Most of the sources listed in the bibliography deal directly with
this type of drama+tization.

4., Cf. Ruth Armmstrong Beck: "Using Simple Puppets in Teaching,® I.J.R.E.,

Sept., 1950, pp. 4=~8,

Bessie Alexander Fiocklen: A Handbook of First Puppe ts, pp.4,208,209.
Bme Pettey:s The Puppet as an Elementary Project, pp.10,15-16,

25, 60-64,

Josie Robbins, M.L. Bracher: Puppets and Bible Plays, pp. 1-47.
Ward:s Playmaking with Children, op. cit., p. 1ll.
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primary ehi}.érepk.yl_ Emvrqxf, she also mentions that older primaries
might enjoy acting out a g‘m‘r& with simple puppets. Puppets can be
used when tﬁe size of the Eom nfmkes’kacti\.ve drama tization impossible.
A shy child can be more readily drawn into sotive part with the use
of puppets than with any other form of drmtizp.tién.z

Some people objsct strongly to the use of puppets in playing
Bible stories. They feel that the puppets “tend to lessen the
dignity and significance of the Bible Characters pari:::-ayod.“4 They
reagson that since mﬁy \puppets are fictitious make-believe characters,
such as Punch and Judy, the children may begin to feel that Biblical
characters are fictitious also.5

Tharfs are several types of puppets. The first type consis ts
of a small garment or mitten to which a head is attached. The puppet
is worn on the puppeteer's hand like a glove and is manipulated with
the fingers .6

| Robbins descrlbes spool marionettes as puppets made entirely

from spools and discarded materials. Children in third or fourth
grade have enough skill to make them in two to three hours.’

Stick puppets are ocardboard figures sttached to a stick. Pettey
calls them shadow figures.a

. * & s o

1. Cf. Beck: 0P+« eit., Peo 4,

2, Cf. Ibid.
Ficklen: op. cit., p. 209,

3. Cf. Beck: opes cit., ps 4.

4. Beck: log. cit.

5., Cf. Ibid.

6. Cf. Ficklen: QP+« Oitt, Po 4e

7. Cf. Robbins; and Brachers op. cit., pp. 1-2. See directions for
meking puppets.

8, Cf. Pettey: op. cit., p. 16.
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.In one public school a group of fourth graders were very
eager to share a pugﬁqt play they had been working on.l They had
seen puppet plays where the children manipulating the puppets either
did not speak their parts in‘voioes loud enough to be heard, or
failed to put emough expression and movement into their puppets.
To overcome the problems, the children decided to record the speaking
parts in advance. They could thus concentrate on one thing at e time.

The result was excellent and the children were proud of their work.

C. THE USE OF INFORMAL DRAMATIZATION IN

CONMECTION WITH OTHER MEDIUMS

' 1. Picture Pesizga

Children like %o make pictures, often called livimg pictures,
by grouping themselves to act a certain moment in & story.  They may
use & painting for their model or they may make up their own picture
grouping.s

The children in the primary department of the Sunday Church
School of Briek Church carried this idea out in the form of shadow
pictwjres.é A sheet ﬁs used behind which the Chris tmas story was
told in a serigs of pictures. When the light was turned on behind

the children, their silhouettes were seen by the audience.
& ss o o

l. Fourth grade in Vassar public school, Mich., under the direction
of their teacher, Mrs. Rhally Abke in the spring of 19852, This
could well be duplicated with primary children.

2., Cf, Margaret M. Clemens: Primary Year One, Fall Quarter, Course I,

Part 1, Octe.-Dec., 1950, pp. 2, 104, 128,
3« Cf. Ibid,.
4. Brick Church, New York City, Christmas Sunday, 1953.
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2. Dramatizing & Bible Versel

Clemens suggests that after the primsry children discuss the
meaning of the Bible verse,"I was glad when they said unto me, let

us go into the house of the Loré,“z

that they informally dramatize
it. The children play the part of pilgrim on their way to Jerusalem,
singing songs of praise as they walk on their 'wa.y.3 In this same
way many other Bible verses could be dramati zed.

Primary children could dramatize what the verse "Love one

axztot:}wr,.“4 means to them. Various ways of showing love could be

played., -

5. Dramatizing a Religious Song’
First, the primary children learn the song and its meaning.
Then they put action to the song. The action could suit the rhythm
of the music. One group can sing while the other group pantomimes
the aong.e
Clemens suggests the use of this procedure with the sorg
entitled 'A Christmas Carol,.'

The little Baby Jesus is asleep.

If you tiptoe very softly you may peep.
Can you see him in the hay

On this happy Christmas Day?

Hush! He's asleep.

The 1ittle Baby Jesus is asleep.
The shepherds in the fields have left their sheep.

*» & e o »

1. Cf, Clemens: op. eit., p. 26.

2. Pealm 122:1 King James Version.

e Cf+ Clemens: loe, cit.

4, I John 4:7a, King James Version. ‘

5., Cf. Clemens: op. cit., pp. 117, 126, Munkres: op. cit., p. 130,
8. Cf. Munkres: loc. cit. :
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%y have heard the angels sing
And they've come to_finl the king.
Hush! He's aal&epll
In the first stanza one group could tip-toe quietly to the
manger and gaze in awe and wonder &t the child in the manger. In
the second stanza the shepherds enter. Seeing~ﬁw children standing
quietly, they too walk in softly and gaze upon the child. No doubt

& feeling of the presence of Christ will be felt by all.

D. SUMMARY

In this chapter the various types of informal dramatization
usable with primary children were considered. It was found that
the informal dramatization of & story could be dome in pantomime,
with the combimmtion of acting and speaking, and with puppets.

It was also discovered tha+t infarmal drematization could be
used with other media, such as picture posirg, drametizing & Bible
verse, and é.oting out & religious song., The Judson Press curriculum
suggested these farm of informal dramatization in their primary

church school currieulum,

*$ 5 & e o

l. Clemens: op. cite., pp. 117=-126.
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CHAPTER IV

SUMMARY AND COWL%IOH

This study has sought to give the primsry department leader
a realization of the values that can be derived by primsry children
who participate in an informel dramatizetion. As an aid to those
who desire to use this teaching tool, the primciples and techniques
involved in the preparation and the guidance of en informal dramatlza-
tion ware discussed. In arder that <the leader may use informal
drame in ways other than with a story, the various types of informal
dramatization and their uses were given.

In the first chapter it was seen that informel dramatization
fg- of value to all children who participate in the experieme as
woell as to the teacher who uses it as a teaching method. The chiléren
grow in their understanding of themselves and others as they become
the people they play. As the children work together, they learn to
co-operate, to think, and to respect others. In the spirital realm
they learn hablis of worship, Christian ways of living, and become
acquainted with the Bible. They ocan learn to comprehend the ways
and habits of & highly religious people.

The teacher who leads & group in an infoarmal dramatization,
can quickly gain the attention of the class, help the class to put
learning to actlion, and discover what the children heve learned.
The lemder discovers that the story once experienced is more easily

and readily remembered and understood.
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The second chapter, presented some basic principles and tech-
niques which should be applied in the development of an informal
drematization. The prinéiples outlired how the lesder should choose
& motivation, select a aﬁeﬁy, $ell the story, angl guide the children
in the drematization and the evaluation of their dramatization.

The techniques shoﬁa& how these principles could be used in various
sitvations.

In the choosing of & motivation the leader must be sure that
the goal sim has set isv achieved at the end of the work. The choice
of & story for an informal dramatization is determired by the follow-
ing characteristios: action, conversation, good tasic structure,
suitability for primary children, end appeal to the group.

%n 2 story 1s to be dramatized, the study revealed, it must
be told well with a grest deal éf comversation, simple and vivid
pictures, variety in timing, and it should be told in its entiretys
The characters must be made vivid. .

It is the leader's responsibility to guide mot to dictate %o

the children. The children should be encouraged to criticize their

| playing and evaluate it,.

The eonclusion of this study is that while informal dramatiza-
tlon is of great value in the program of Christian education, very
little material is written in the field. The sources most helpful
to the writer of this work were Lease and Siks, and Ward whose emphesis
on informal dremeatization is in the secular education sres. The

writer gathered much of her material for the Christian education
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values inherent in informal dramatization from the works of Lobingier
whose books were written in 1918 and 1930, Lobingier does include
ome chapter on this teaching method in her book called Activities

in Child Education published in 1950, It is enmcouraging to note that

Sunday Shurch School 'currieulm of the major denominations do
encourage the use of informal dramatizatioen for primary children.
There is a question as to whether the teachsrs know how to use it
effectively, It is for this reason that it would be desirable to
have new and up ' to daﬁ material written on the subject.

In the third chapter it was learned that there were various
types of infornal dramatization that could be used with primary
children. Three different ways of leading an informal dramatization

with a story were discussed. Children who participate in the pantomime

‘provide only the action, Acting and speaking informally are the

characteristics of story dramatization of which the primary content
of this thesis deals,

Puppets can be used successfully with older primary children.
This type of informal dramatization used with a story is unique in
that 1t takes less room than any of the other types of informal
dramatization. Some question the use of puppets because they feel
Some of the‘ di gnity possessed by Bible oharaqbors is lost and beeause
puppe ts may make children feel they are fietitious make~believe
characters.

Other types of informal dramatization were picture posing,
dramatizing & Bible verse and dramatizing a religious songe Children
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may make their living picture from an artist painting or from
pictures thought up by themselves. A variation of this type is
the shadow picture.

- Bible verses oan be dramatized both for the meaning it had
for the people in the times it was written and for the meaning as
applied to the children of today.

In dramatising & song ome group of children could sing

whereas the other group could pentomine the songe
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