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INTRODUCTION
A, Problem Stated and Study Justified

A child who is growing up in rural Brazil has few of
the modern advantéges which a North American child considers
essential and even takes for granted; In every area of life
there is evidénce of great lack, but pefhaps in no field 1is
thls more evident than inAthe field of education, particu-
larly in contrast to education in the U.B.A, 1In the field
of religious education, too, the whole program"belongs to
the Hineteenth Century instead of to the Twentieth. No small
factor in this is the éeartﬁ of good teacﬁing materials,

Most of the materials used in the Frotestant Sunday Schools
of Brazll, in fact, are mere transiations I'rom the Znglish

of outdated American materials, with pictures revealing 1Y00-
1920 clothing styles and with nd attempt to correlate reli-
gious experience and real life. For these reasons it is obvi-
ous that materials now in use are most inadequate and tnat
drastic measures must be taken if Brazilian children are to
become intelligent and vital Chrisﬁians., This problem is
being brought to the attention of ﬁationalAchurch leaders,
with the result that there i1s a growing desire to nhave good,
up-to-date materials for tne use of the churches. But there
are maeny difficulties involved, and generally speakiﬁg there

is no place to turn for aid, Since the New Curriculum of the



Presbyterian Church, U.S.4., 1s forging ahead in the field of
curriculum building, perhaps the answer can be found here,.

It is therefore, the purpose of this thesis to evaluate this
new material to determine the possibility of its adaptation

for eifective use in Sunday Schools in Brazil.
Be Procedure To Be Used

As a background for the examination of the Presbyte-
rian materigls, a study will be made of the Primary child of
Brazil in his mnatural environment to find the needs which
grow out of the historical and soclal factors which influence
him and make him the child he is today. The main needs and
assets will be studied as they are seen in society as a
whole and as they relate to the rural child., Following this
step, other factors will be studied which contribute to the
formation of adequate standards for Sunday School materials
namely, the general objectives and principles of Christian
Education and their adapteblility to the primary level and to
rural cilrcumstances. On the basis of these studies it will
be possible then to formulate a set of standards by which any
Sunday School materials can be evaluated. These standards
will be applied accordingly to the Primary Program of the New
Curriculum of the Presbyterian Church, U.5.A., to discover
whether it is adaptable to the child under consideration.

Should it be so, a final step will consist of practigal sug-



xii
gestlons for . adaptation of the above mentioned materials

for use in rural Brazil,.
C., DSources of Data

The sources to be used are varied., From religious
publications, use will be made of Dbooks by éuthorities in
the United Btates, such as #erle Davis, EBula Long, and Stan-
ley Rycroft; and from Brazilian réiigious pubiications such
"as those written by Adblfo Anders, otilia Chaves, Erasmo
Braga and Kenneth Grubb. IZooks written from the secular
#iewyoint by American studénts of Latin America, such as
Preston James and Lynn Smith, will be considered, as well
as those by Brazilian educators, suech as Carneiro Le2o and
Renato Fleury. An outstanding source is the report of the
Conference on Gu&riculum held in Rio de Janeiro in 194Y
which will be referred to as the "Rio Conference”. In addi-
tion to books dealing with Brazil; genérally accéptea WOrks
in the field of the Ghristian.Educaﬁion of children will be
included asg sources. The specific primary materials of the
New Curriculum of the ?resbyterian Churech, U.8.A, to pe exam-
ined consist of those punlisned for the first year, namely,

the books Thine is the Glory and Growlng Pains both by Flo-

rence Taylor, Jesus, Stories for Children by James dmart and

Let's Co To Nazareth by Elizabeth Reed; and Hymns for Primary

Worship; the magazines Opening Doors: volume 1, numbers 1
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through 4, October 1948 through September 1949; and Mission-
ary Mall; and the Primary Teaching Pictures.

Finally, the writer of this thesis will draw upon her
own experience over a period of nineteen years as a daughter
of missionaries in Brazil and as a leader in church work
there. To this will be added data obtained in the course of
the Hispanic American Regional Major Iin the Unlversity of

California.
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CHAPTER I
BABIC NEEDS AND ASSETS CF TEHE
PRIMARY CHILD IN RURAL BRAZIL
A. Intrcduction

Ag a basis for the study of the curriculum materials
under consideration, this chapter will attempt to discover
the distinctive characteristics and needes of a primary
child of Breazll in his immedlate environment. Without
such a study it 1s impossible to know what the curriculum
ghould present or how the child should be approached.

Two preliminary factors to be considered are the
rural-urban differences and the geographic differences
which are necessary to the understanding of the problem of

Sunday Schocol work in Brazil. Rural Brazil as considered

here denotes the interior part of the country, as well as
the non-urban sectlons. This would include the central-
western states and also the western portlions of the south-
ern states. The differences between rural areas and urban
ones are consglderable, for though the citles are modern,
with thelr sky-scrapers and electrical appliances, the
neighboring rural sections are living in the XVII Century.
In order properly to understand rural Brazil, one must
know 1ts general geography. Here the outstanding fact to

be kept in mind is that the nation's mountains, forests,



and rivers divide and isolate the various centers of popu-
lation so completely that tramsportation becomes almost
impossible. Of this Davis says:l

"The physical characteristics of the country

have determined to an extraordinary extent the history
of the nation, the nature of its development,

its zones of settlement, the location of the great
cities, its products, type of agriculture, industry,
social framework, and the make-up of the people,
including their health, vitallty, capacity for work
and their attitude toward life.!

Beyond these general factors are certain specific
forces, both good and bad, which exert an influence even
on the children of Brazil. The Conference on Religious
Education held in Rio de Janeiro in 1947 in the booklet,
“PerSPectivas e Realizagées",z enumerated the basic negative
’and positive forces which must be met by the churche. These
lists of forces arose from actual experience in religious
educational work in various parts of the country and
contributed much to the Conference from the standpoint of
practicality and of orientation to the work of the church
1eaders.3

The negative forces are listed in ten points in the

Conference report, but they may be summarized in three

l. Davis, J. Merle, How the Church Grows in Brazil, p. 14.
2, Relatdrio da Segunda Conferéncia de Curriculo e Congresso
de Cultura Evengélica, Perspectivas e Realizagdes,
DPPe 25, 274
Be Ibides Pe 27



major pointe in order of ;mportance:

l. A wrong concept of religion, of God, Christ,
1ife, Bible, evangellical Christianity, re-
ligious intolerance

2. The cultural background, double moral code,
cheapnesgs of life, poverty, poor public health
service, remnants of Afro-Indian cultures,
-character traits: dishonesty, lle, disre-
epect for personal belonginge, turn to easy
gain.

3. Lack of education (ignorsnce)

It 1e slgnificant that the above negative forces
are alsoc considered by various other individual authors.

From the Trotestant point of view there are Erasmo

Braga and XK. G. Grubb, authore of the book The Republic

of Brazil, Merle Davieg, author of How the Ciurch Grows

in Brazll, and Stanley Rycroft in his book On This

Foundation. These same factors are dealt with from the

secular point of view by the gociologist, Lynn Smith,

in hie volume, Brazil - Peoples and Institutions and by

Caldwell in her book In a Changing Brazil.

Some aspecte of thie study have been dlscussed by
other writers. fleury and Ledo are concerned with the
problem of education, Presion James writes on the socioc-
geographlc relations, Holmes studies the economic and
forelgn relations, and G. P. Howard 1ls concerned with the

religious question.l

1. Fleury, R., Educeg¢éo Rural; Ledo, C., Sociedade Rural;
Jameg, P., Brasll; Holmes, 0., Latin Amerlca; Howard, 4.,
Religious Liberty 1In Latin America?
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Whether from the religious point of view or secular,
there le agreement on the three major points listed above
on the part of Grubb, Braga, Davig, Lynn Smith, Rycroft,
and Caldwell. Then on each major point there are other
books written, also from the religious or secular ap-
proach, which substantlate the stsnd taken by the Confer-
ence on Religlous Education held in Rio de Janeiro in
1947.

These then will be the major classifications for
the study of baslc needs arising from the negative forces
which influence the primary child.

The positive forces are listed by the Coﬁference
‘under two maln topice, natlonal characteristics and
national awalening, and under the first the eight ltems
suggested may be summarized in two polnts:

Idealism (hospitelity, humility, love of peace,
freedom, beauty, sentimentality)

Freedom from race discriminationl
The national awakening, as analyzed by the Conference, has
four iteme which may be summarized under two points: de-
sire for progress (including intellectual and material
progress) and expansion of vigion (including national and
missionary consciousness and the change of goclal and

political position of weman).2

1. Perspectivas e Realizacdes, p. 20.
2. Loc. cit.



w

There seems to be little agreement among the writers

of books on Brazil on the subject of positive assets. lany

times, in fact, there is a contradiction in their views.
For example, Lyﬁn Smith quotes Teixeira de Freitas who says
that Braziliens are thrifty,l while Merle Davis and Braga
point out the fact that Brazilians are spendthrift.© On
one point, however, there is general agreement and that is
on the matter of their great sense of independence and in-
,,,,, 4
and Stanley Rycroft, and is recognized by those at the
Conference at Rio and by Lymn Smith.5 That Brazilians are
courteous, hospitable, sentimental and idealistic, most
writers allow, through direct statement of fact or through
implication. In the case of the qualities mentloned only
by particular authors, one could estimate that the char-
acteristics are of a more personal guality which varies in
the individual and in the community. Becsuse of this, and
perhaps because of personal bias in certain instances, many
characteristics cannot be generalized to include all Brazil,
The factors of idealism and freedom from race discriming

tion, as set forth by the Rio Conference will therefore

"1l. Smith, Te Lynn, Brazil: People and Institutions, p.9.
2e Davis, oDe Cite, Pe 18
Braga, Erasmo, The Republic of Brazil, p.Se.
Se James, ODe Clhae, Dedde
44 Davis, 0pe Clbe, Delbe
5e¢ Cfe Smith, oOpe. cite, Part II,




form the basis of the study of assets inherent in national
characteristice. There 1s also a new awakenlng which 1s
promising to the religious educator and is discussed by Da-
vie and Lynn Smith.t

The procedure foilowed in thisg chapter wlil be Tirst
%0 consider needs which must be met by an effective Sunday
School program. These needs will be derived from a con-
gsideration of the negative forces at work and thelr effect
on the primary child.

When the needs have been determined a study wlll
be made of the positive assets which can contribute Lo
the Christian nurture of the primary chiid and which pro-
vide a basis on which the Sunday School materials may be
built. In the assets, a study will be made of thelr val-
ues in relation to the primary chiid and aleo of their
relation to evangelical work. Following the analyses, the
implications of the above findings wlll be consldered.

B. Baslc Needs Arising from Negative Forces
Which Influence the Primary Child
Ag before indicated, there are some forces which

motivate the child in a way which hinders his acceptance

1. Davis, op. cit., p. 18.
Smith, op. cit., ch. 23.



of evangelical Christianity and in a way which makes 1t
difficuit for a chnlid to Live the Christ-;ike life of which
he has learned in church. These forces can be termed
"negative" in that they counteract the work of the evan-
gelical church in the nurture of children.

In the toliowing study every reference to the Roman
Catholic church will be termed aé such and never as
"Christian®™. On the other hand, the words "evangelical®,
“Christian”, and "Protestant™ are considered synonymous
and will so be usged throughout.

1. Needs Arising from the Wrong Concept of Religion.
a. Description.

“Whoever does not belleve in the holy wafer, ls
not a true Brazilian,“l is found in a song adopted by the
Eucharistic Congress of the Roman Catholic church, while
its clergy admlttedly consists of non-naturalized Italilans,
Spaniards, and Germans.2 Roman Cathoiicism is considered
the religion of Brazll, yet authorities within that church
continually dispute the st&tement,3 for there is great ig-

norance on ithe part of the members of that church on

1. Long, Eula K., Cutlook in Brazil, p. 57.
2. Loc. cit. _
5. Braga, op. cit., pp. 53-43.



religlous matters. The exception to this statement would

be that the so-called Roman Catholic people do know that

all must be baptized in order to stay out of hell and that

they must hoid the festivale of the saints. Davis, Lynn

Smith, Braga and Wasson speak of the religion of the peo-~

ple as a synchretism of Roman bellefs with magic and

fanatic Indian and African fetishism.l Because of its

vividness, Braga's portrayal is here included:

It 1s not difficuit, therefore, to imaglne the
religious conditlion of the populatlons scattered in
the hinterland. From time to time missionaries, who
usually belong to foreign orders, make a tour con-
ducting 'holy missions' and coilecting money for
certain special funds. One of these is named 'The
Buil of the Holy Crueade'. Thelr preaching deals
ordinarily with penance, or with the practice of the
confession, emphasizing problems of relationships be-
tween the sexes. Protestantlesm 1se rudely denounced;
civil marriage, the only valid form according to the
iawe of the country, is declared to be mere concubin-
age; hell ls described in the most crude way, produc-
ing fear and terror in the mindes of the hearers.

"In the absence of 2 resident priest, local leaders
are selected to conduct the rezas (prayers) in some
chapel, usually a shed containinz an altar, a cross,
some images and a few votive figures modelied in wax.
The powers given to these local religlous leaders en-
able them to conduct funeral ceremonies. Most of the
real religious 1life in the country is in the hands of
these lay ieaders. Some of them become 'saints' and
have started serious fanatlical movenments.

The contents of the catechétical instruction carried
on by the prleste among children and also presented in

1. Cf. Lynn Smith, op. cit., pp. 222,223,232,704ff; Davis,

op. c¢it., p. 93; Braga, op. clt., D. 34ff; and Wasson,
Christian Educatlion of the Methodist Church of Brazil,
p. 5f£f.



the shorter catechlsm authorized by the hierarchy
consistes of such material asg this: how to make the
sign of the cross; the teaching of the creed, the
Lord's Prayer, two prayers to the Virgin, the command-
mente of God'‘s Law (not the Decalogue, but a shorter
rendering omitting the second commandment), the com-
mandments of the Church, the list of the sacraments
and the acte of faith, charity, hope, contrition and
confession. This catechetical instruection, in the
form of questions and answers, develope the doctrines
of the Church around these topics. Supplementing

the doctrinal instruction, & treasury of prayers for
daily use, the preparation for communion, and the
litany to the Virgin Mary, constitute the essentials
of orthodoxy for a Roman Catholic in good standing
with his Church. But the popular cults have a whole
literature of prayers, many of them with invocatlons
1o the spirite of Indlan and African witch-doetors.
Such prayers are employed in the Roman Catholie cere-
monies. Many of them are used as a means of self-
preservation in disorderly living and to give cer-
tainty of success in love affaire and other enterprises
of a more doubtfuli character.

As the Roman Catholic Church claime the devotees

of these cults as its own, and as the masses of these
worshippers at the altars of this mongrel religion con-
sider themselves Roman Cathoiics, they may be treated
a8 one homogeneous mass 1o whom the Gospel message has
to be delivered. Tie proper approach to the ifoliowers
of these dark forms of superstition under the veneer
of Roman Catholiciem 1s one of the difficult problems
of the evangelization of the masses in Brasil.”

Since the Roman priests are few in number and visit
most of thelr people only rarely, there 1s a stress on the
religious i1ife at the time of the priest's visit. During
this time especially, processlions, masses, and festivals

are the order of the day.g Tne pious will kneel and kise

1. Braga, op. cit., pp. 30, 57, 40.
2. Smith, L., op. cit., »p. 694-TU3.
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the 1images, pictures, and crosses carried in the proces-
silon, or even the ring of the priest or the hem of the
bishop's robe, then making the sizn of the cross., The sign
of the cross ls algo used to clear the plous i1f he has had
to speak 10 a heretic or to go by a heretic’'s house, thus
insuring freedom irom the evil that resides there.

Religion to the Brazilian, then, is merely what the
Roman church wishes to reveal, since 1t alone has access to
knowledge. To be a eincefe Roman Catholic, one must pi-
ously observe special restivals and thelr ritu&ls,l though
one does not have to "conform to the standards of the
faith or comply with the requirements of the regular
courch membership“.g In view of this situation it is easy
to see the great divorce of religlon and i1ife, and the stress
on the outward appearance rather than the inward spiritual
life. This wrong concept of religlon tends to produce
nypoerisy and a talse view of man's place in 1life. The
Brazillan does not have any sense of security, since
he is taught only certain things and these ralse doubts
and fears about the 1ife after death. Nor does he have

any sense of purpose in this 1ife on earth.

1. Braga, op. cit., p. 55.
2. Ibid., p. 42.
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b. Effect on the Child

As a result of such a concept of religlon, the
¢hild is ralsed in Roman Catholic superstitions and ig-
ncrance,l yet even at an early age he learns to fear and
disdalin the powers of the Roman church. The church to him
and to his parents 1 the means of obtaining that which
the civii iaw willl not grant (for adults in the cage of
marriage and separation, murder and drunkenness; for the
child in the case of stealing and other mischiefs), Re-
1igion itself and 1its best counsels do not affect the
day by day life of the c¢hild, since he comes to‘think of
it only as sbmething for oid people. Religlon to the
¢hild 18 the performance of pious acts related to rituals,
the ilmpresgsiveness of multi-colored processions, the
mysteriousnese of the priestly acts; but in none of these
does religion touch his heart and conduct. He lives in
fear of what he does not know, such as the after 1life, the
dark, the anathemas pronounced by the ciergy. As a re-
suit, the child has no sense>0f gsecurity; there is no
place where he can find assurance; 1ife itsell, like the

persong about him, is shifty and untrustworthy.

i. Wasson, op. e¢it., pP. 5.
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In relation to the Frotestant church, the child
Lrows up hearing that evangellicals are devils, Evil In-
carnate, and forelign 1mperialists,l and he unconsciously
acquires the same attitudes. Consequently, since children
expregs thelr thoughts more freely than their adults do,
the primary child will more readily put his thoughts and
feelinge iInto action agalnst Protestants, against their
buildings, and especilally against his Protestant playmates.

¢c. Resulting Needs

Growing out of the above factors certalin needs
emerge which must be met by the evangellical church as 1t
worke with the primary child in rural Brazil. There is a
need for a true concept of religion, an evangelical con-
cept of Christlanity which will in turn zive the child a
Biblical concept of himself and hies life. There is need
for the gospel 1tself, which teaches the supremacy of
Christ, not the supremacy of the pope.

There is the need alsc for making religion real
in relation to the child's everyday life, so that his be-
liefs may affect every action and thought. There is the
need for true standards based on spiritual values rather

than on mere externals. The need for an understanding of

1. Braga, op. cit., p. 125,
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God's power is clear, in which magic and God are clearly
defined and superstitione about idols and magical forces
are dispelled. There 1s a need for release from the fear
that tortures the Brazllian constantly and for the sense
of security and of purpose in 1life that accompany a vital
faith In Christ. There 1s a need for the ability to dis-
cern good and evil and to choose one's own falth and con-
duct.

Furthermore, there is a need for tolerance, first
to overcome antagonism against the evangelical church and
to get the c¢hild interested and willing to come to the
Protestant Sundavachocl. Then there 1s need for toler-
ance, Christian tolerance, toward the child's o0ld asso-~
clates. It 1s not enough to get the child sympathetic
to evangelical work, but 1t is necessary to teach him
how, within his new environment, to act towards his old
environment.

All of the above needs are vital and any curricu-

Jum of Christian Educatlon must take them into account.
2. Needs Arising from the Cultural Background

a. Descriptionl

1. Smith, op. e¢it., Part II, III; Davis, op. cit., ch. 2;
Wasson, op. c¢it., ch. 1; James, op. cit., ch. 2;
Braga, op. cit., che. 1, 2.
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Brazilians are primarily a racial mlxture of Portu-
guese, Indian, and Negro with every combination possible,
even 1including other stralns such as Saxon, Dutch, French,
Jewish. Thus, there 1s no set pattern nor complexion
which could be considered Brazilian. As Lynn Smitht says:

From the first, one sghould appreclate that Brazil
ls a large and extremely varied country. Great 4if-
ferences 1n climate, race and cultural backgrounds
make 1life in one part of Brazil entirely different
from that in another. Cultural lags which are great-
est where social contacts with the rest of the world
are fewest and most difficult have added to the
heterogeneity. . . Brazlil pregents one of the most
extraordinary cultural diversities to be found any-
where in the world. . . Brazllians from one part of
the lmmense nation usually are startled by the dif-
ference they observe as they visit other states and
cther regione, or even other portions of their own
state. . .

In brief, Brazll lg one of the richest panoramas
in natural contrast, human types, and cultural forms
to be found in the world. . . Thus, one who would
understand present-day Brazll must reckon with the
multiple cultural influences from Portugal, an ex-
tremely heterogeneous soclal heritage from Africa, and
exceedingly important contributions from the various
groups of Indlans. . . The design of this pattern
includes almost every posslble combination and permu-
tation of the original Portuguese, African, and Indlan
systems of living, together with the multiple less
influential social heritages, as they have tremen-
dously altered through necessary adjustments imposed
by the heterogeneous natural environment of Brazil.

Davis, too, describes the complexity of cultural
background:

The Braziliansg are both an aggregation and a fusion
of races. The typical Brazilian is not a Huropean nor

1. Smith, op. cit., p. 13.
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is he the product of a recent aggregation of races.
Hie blood, peychology, way of 1life, and outlook rep-
regent a fusion of at leasgt three baslc stocks -~
Portuguese, Negro, and Indlan. It is a fueslon which
took place hundreds of years ago -- in fact, so long
ago that in most cases the famlily record has been
forgotten. This raclal fusion has endowed the
Brazilian with a rich personality and an individuality
and a nationalism of his own. Frequently the sane
person dieplays the strong individualiem of the Iber-
ian, the Joy and naivete of the A{rican, and the
reticence of the American Indilan.

Calmon, the Brézilian historian, presents another

aspect:

Scclally Brazil 1s not a superimposition of classes
but of epochs. It is not divided into layers of human
beinges but into a juxtaposition of centuries. It 1s
for this reason that the history of Brazilian eclivill-
zation descends indlstinctly in time and extends in
space, encountering, to the extent that 1t insinuates
iteelf into the past or invades the sertdo (hinter
land) the facte of colonial evolution. . . the
typical colonist still encountered in the northeast
of Brazlil. He 1is almost unchanged. . . He lives
in a socially obsolete existence; he vibrates with
his 0ld colonial sentiments; he repeate the resis-
tance of fifteen generations of sertanejos. His
villages invarlably cluster about a square, with a
chapel in the center, as were ghe Indlan villages
which the Jesults constructed.

Soclal relations are stilted and rigid as a result
of the o0ld cultural remnants; for from the feudal system
there remains the autocracy of the leader; from the Roman
Catholic system there remains the divorce of the real and

of the external; from the Portuguese culture there remains

1. Davig, op. cit., p. 15.
2. Smith, op. cit., p. 26.
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the social position of the woman; from the Negro and Indian
cultures there remain the superstitions, fears, and loyal-
ties; and from the Romantlc Era and the Medieval Ages there
remains the romantic chivalry which permeates all gocial
relations. As a result of these Influences, there 1s a
conception of soclial position as belng merely dependent on
political, monetary, and popularity bases, all of them
belng values which can be gained without personal integrity
and moral character.

Low moral standards can be attributed to, or per-
haps are themselves the cause of the fusion of races found
in Brazilian history. These low morals were especially
‘prominent among the Portuguese who easgily discarded any
standarde which required any form of self-discipline. As
a2 result, there is now a double moral standard, one which
before the public regards integrity and purlty as essen-
tial qualitlies in conduct, and the other which accepts
conduct on & lower plane for private 1life. This 1g es-
pecially true for men, for evenuin guch & sltuation women

muet have pure moral standards.l
An example of artificial social relations is the

poor concept of soclal entertainment.2 With the close

1. Smith, op. cit., p. 640,
2. Davie, op. cit., pp. 119-122; Smith, op. cit., p. 649,
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chaperonage of girls, and the emotional or romantic ten-
dencies which tinge all soclal activities and serve as
the maln motivation of words and actione, entertainment,
with little variety, requires social dancing and drinking.
Another evidence of artificial social relations is found
in thelr traditional attitude toward offences. Honor
and reputation must be maintained not through good
character but by artificial means such as duels and
fights which frequently end in death.

The rural home 1s patriarchal, in iteelf a remnant
of daye of monarchyl and of feudalism? and of the victory
of patriarchal familles over the Jesulits on the matter of

alavery? Lynn Smith describes the functions of the family

as follows:4

The reproduction of the race, the care, sustenance,
and rearing of children through the dependent ages,
the education and training of the young, the induc-
tion of the members of the oncoming generation into
the great socleiy, and particularly establlshing
thelr status in the various soclal groups, recreation,
mutual aid and protection of members from enemles and
dangers of all kinds, and the care of the aged and
other incapacltated members and kinfolk.

This 1s generally true throughout Brazil, but the
interpretation and the degree of carrying out these

functions varies considerably from place to place.5

1. Smith, op. cit., p. 42.

2. Freyre, Gilberto, Casa'Grande E Senzala, p. xl.
3. Smith, op. cit., p. 536.

4. Ibid., p. 645.

5. Davis, op. c¢it., pp. 18-21, 153,
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As long as the father lives, he ls the patriarch
over all -~ wife, children, servante, sons and daughters-
in-law, grandchildren -~ as well ag over thelr buslness,
social, politlcal, and religious activities. The father
closely protects his daughters and marries them off at a

convenlent time,l

and determines as well the schoocling and
vocatione of hls sone, for all famlly actions must con-
tribute, first of a2ll, to the patriarch's intereste even
though it be at the expense of the tamily'se welfare.2

The individual 1s still an intiwate part of the honme
and family. What one in the family does will make the
whole family shline socially, yet one mlsdeed will disgrace
the whole ramlly and all must hang thelr heads in shame.
Thus the actions and reactions of the individual reflect
closely those of the whole family.3 Yet, in contrast,
there 1g no real appreciation of individual efforte and
development which wouid motivate the individual to right
actions.

The woman 1lg completely subservient in the home,
merely one of the most important sefvants, and 1f there

are no regular servants, she fills their place. BShe 1is

generally isoclated from visitors, though today under

L4

L. Long, op. cit., p. 17. .

2. Freyre, op. cit., introduction; Leao, Socledade Rural,
ch. 4.

3. Caldwell, E. ¥., In & Changling Brazil, ch. 5.
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urban influence there 1ls a place for & woman in the enter-
talnment of guests.l

In the matter of caring for her home and children
the woman has little guidance and she ig not prepared to
gulde her children in social, religious and intellectual
matters. As a result the child is shouted at, pushed
about, and ieft to hlis own devices; and the home has no
sanlitation or health precautions.

The Brazillian man and woman 1ls also greatly
prejudiced against manual labor, and consequently today
there are complex economic problems to be met by the

nation as a whole. Lynn Smith has summarized well this

problem in his book where he observes:2

Particularly pernicicus 1s the socially acquired
mind set, or system of attitudes, towards manual
work that are prevalent in the country. In Brazil
almost the entire nation has linherited all the
vicious attitudes towards human toll that are the
inevitable aftermath of a system of slavery. To
work with the hands is conslidered degrading, is
the indelible mark of inferior soclial position, 1s
a stigma to be avoilded as one would shun the plague.
Thus, there is & popular saying 1n Brazil that
'trabalho € para cachorro e negro (manual labor
ies for the dog and the Negro). The colonist, who
may have been a servant in Fortugal, upon setting
foot in Brazill considered 1t bsneath hie dignity,
beneath his position of a white man, to labor with
his hands. Even the skilled iabor of the artisan
was thought of as degrading to the free man, and
iabor in farming, which has alwaye been and remains

1. Smith, op. cit., pp. 650-5653%.
2. Iblid., p. 378.
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the bagis of Brazil's economy, 1s said to have been
considered the most disreputable of all, even more
80 than working at the tasks connected with mining
+ o o However, most Brazilian caboclog, matutos,
sertanejos, seringueiros, or other rural workers,
have no comparable stimulations (to climb the
economic iaader).

b. Effect on Child
The primary child is thus at a definite disadvan-
tage in the home, for it should support and guide his
growth but is not in a position to do so. On the other
hand, the poor means ol training and discipline used by
the parents make wider the already large gap between

parente and children. The ¢hlld is ilving in the com-

plex situation of having to shift for himself while at
the sane time having to accept authoritarian parental
control. To the child this situation 1s nearly impos-
sible, for he can never satlsefy hie famlly, yet he is not
taught how to do better. There ls no motivation which
wiil lead the child to right actions, and besides, “wrong
1s what one does not get away with"., Hence the child
lives for his own egotlstical ends regardless of their
congequences to himself or to others.

The child develops aleo the idea that others must
be morally correct, yet he need not do anything whilch
might require self-dlscipline. His sense of honor is

welli developed by the time he is of primary age and he
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learns that he must fight to defend 1ti.

| Finally, the child inherits his parents' attitude

toward iabor and wiii not set nimself to any manual task.

He would sooner turn to gambling and begging than to work,t
¢e. Resulting Needs

The neede produced in the social realm of the
child's life are many, for cultural backgrounds are basic
to the 1ife of a peopie, to their outlook on life, and
to their actions and reactions. Briefly, though, there
are certaln needs which cannot be overlooked, such as the
need for a Christian concept of oneself and of socilety.
This means that there is a need for an understanding of
personal worth and the purpose of 1life which wiil gulde
in all social relations. There is a2 need also for
Christian standards of conduct which willl relate religion
and 1ife.

There 1s & need for a Christian concept of the
home in which there are Christlan relations between the
primary child and his parents and brothers. The child
should see the part he plays in the>oontribution to
real home life and should recognize the responsibilities
which rest on him. There is a need for Christian moral

standards which will make the child desgire to llve a

1. Perspectivas e Realiza?ﬁea, Pe 27



Christ-like i1ife. Having come to love Christ, the child
should be taught His lessons on social relationships,

that he may be motivated to be loyal and fearless for Him,
rather than to be on guard for hls own reputation and
honor. The chlld needs to understand the love of God

to such an exutent that he will be loving to others, even
ag God and Christ love him.

There ls also 8 need for a Christian concept of
labor, in which the chlld sees how Christ honored labor,
There should be in Christian education of children, good
attitudes toward honest work, delignt in doing even small
tagkes well and to the glory of God, a sense of purposeful-
nese in any activity undertaken. There should be the
concept of honor in earning one's way rather than in
gaxrbling or begging.

5. Needs Arising from Lack of Education
a. Description

It is only in recent years that national leaders
of Brazlil, both religious and secular, have come 10
reallze the great need of developing Brazilian education.
The Brazilian educator has described a class room scens
as this:

A professor is closed into & room with his pupile

and tries to transemit to them notione on some certain

subjectes which they must learn. For example, in the
clase on hyglene in which the teacher explains and
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the small tots listen (even in the best of hypothesis).
Queer names of germs, bacteria, contagion and infection
are brought up. In the next class segsion the teacher
aske questions to verlfy what the chlldren were able to
retain in memory. In the meantime he not always

notices the children's hygiene, nor doeg he even think
of leading them into the practice of cleanliness, teach-

ing the use of water, scap, toothbrush, and neat clothes.

During botany .class names are given, and functlons

are mentioned but they don't even plant a bean seed

in a small can. Here One’'sees why 1t is sald that the

school is divorced from life . . . Just think --

primer, pen, and multiplication tables -- and you have

the means of education. Once the primer 1ls read, the

tables memorized,.and the alphabet 1s learned, you

have the citizen.

Fducation in Brazil is a difricuit problem to solve

for various reasons: &) the sparseness of populatiOn,2
b) the lack of reward for the teacher, soclally or finan-
cially,3 ¢} intense adherence to states' rights doctrine,&
d) the lack of proper adaptation of the school sysetem and
philosophy to rural areaa.5 However, attempts are belng
made and educators such as Fieury, Carnelro Leao and
Lourengo Filho are studying the problems g0 that they can
modernize Brazllian educatlon as a whole, and especlally

that of the rural areas.

1. Fleury, op. cit., pp. &2, 3Z2.

2. Smith, op. ecit., p. 40.

D Fleury, op. cit., p. 21.

4. Smith, op. cit., p. 42; Ledo, "Education in Brazil®,
The Educational Yearboo; of the International Instlitute
of Teachers College, p. 41.

5. Fleury, op. cit., p. 17; Leao, op. ¢it., p. 41f7.
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As for the length of the course provided in primary

schoolig, the "Revista Brasileira de Estat{stica™t

shows
that in 1938, 3% offered only one year of work, %.4% were
two-year institutions, 59.6% gave a three-year course,
24.9% had an elementary course of tour years' duration,
and 11.8% boasted of five years' elementary school work.?2
This 1e nation-wide and with a 1ittle thought one can see
what the situation is in the rural areas. Ex-president
Getulio Vargas says:

Cf 1,000 Brazillane in conditlon to receive elemen-
tary cuitural education, 513 4o not enter school; and
of the 4487 remaining 10U matricutate but do not attend
classes; 178 frequent the first year orf study, but do
not learn to read well; 85 continue only through the
second year, becoming literate in a superficial way;

o4 go a little beyond, but do not succeed in conclud-
ing the studies (of 3 years) and only 30 acquire all

the common elementary education.”
Davig gives a 565-75% illiteracy rate to the nation

as & wholeﬁ'

Even in these figures, the term "literacy"
often means merely that one can write his own name, read
eyliablcaily, and count on his fingers.s

Brazllian educators believe in the segregation of

sexes in the schools to the point that they suggest

1. Ano II, #8B, p. 1355.

2 S@.ith, O 01t0, P 667. ]
3. Fleury, op. cit., Smith, o». cit., p. 665.
4, Davis, op. cit., p. 21.

5. Fleury, op. cit., pp. 51, 32.
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having completely different schools for girls and boys and
stress generally education for boys.l The educators allow
teachers to have co-education in situations in which there
le a lack of facillitlies and staff, though that is merely a
temporary arrangement.

Carneiro Lefo and Lynn Smith point out the fact
that teachers in rural areas do not have the social stand-
ing which is their ﬁue.2 Generally they are like exiles
from their own enviroﬁment, merely galning enough practice
to be able to go back to the city and obtain a better posi-
tion. Women teachers are in the profession only because
they have not had the good fortune to get married and
have therefore had to seek a job. Teachers have little
preparation, many times nothing more than the elementary
gchooling; or 1f the teacher hess had Normal training, it
has prepared him for an urban situation and not for a
rural cne. In rural areas, the teacher hag no access to
helpe nor libraries and usually haes to get along without
even the support of the cdmmunity familles.

b. Effects
In consequence of the conditlons just described,

the child seee nc need for learning to read or write

1. Smith, op. cit., p. 20.
2. Ibid., p. 675; Ledo, op. cit., Part II.
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beyond hls own name, and he sees no need for learning any-
thing beyond simple arithmetic. His eyes are not trained
for clase work and hie mind is not trained for solving
intellectual problemes. The child usually goes to school
only when he is too weak to work for his father or when
there 1s nothing else to do, for education is a luxury
hardly worth obtaining. The chlld who goes to school sees
no relation between what he learne and the 1life about him;
therefore he ie not motivated to learn. Teachers who are
not properly trained do not add motivation to the situa-
tion. 1In fact, thelr poor teaching tends to make educa~
tion lese interesting to the child.
c. Needs

As a result of this study, it 1s evident that
there are important needs in the realm of the education
of the primary age child. If evangellical Christienity
is to be succesgsful, there must be good educatlon to
enable the Chrietian to resd the Blble. The first great
need, then, 1s for nation-wide education which will lead
to more than mere "literacy" and will make poesible &
gkil1lful use of the Bible. For this to be accomplished
there 1s a need for proper training of rural teachers
who will learn to teach the children with acceptable

methode and with real love for the children.
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Then there is also the need for good physical
plante for the schoole in which obtainable facilities are
used to attract the chlld and aid him in learning. There
is a need also for a Christlan philogophy of education'
which wlll guilde the educator and the child in thelr re-
latione and in thelr approach to the subjects which are
taught. Finally, there is need for good study manuale
and books to be used with the child, materials which are
sulted to his age level and to his intereste.

These needs are not directly relevant to the Sun-~
day School materials to be evaluated, though they should
be consgidered in the attitudes and methodes advocated in
the teacher helps.

As for the chlld himself, he needs first of all to
be taught how to read and how to enjoy studying, in or-
der that he may be able to use the Sunday School materials
and to read the Blble. ¥ore than that, he needs to be
motivated to learn about the Bible and to use the Bible
skiitifully. He needs opportunities in which he can learn
to interpret religious thoughts gaiﬁed through Bible
stories and pictures In terms of actlions.

4, Implications of the Needs of the Frimary Child

These basic needs of the primary chilld are of real

significance*to the evangelical work among rural prinary

children, for unless these needs are met effectively the
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cnild will not come into a vital falith nor be able to put
into practice what he has learned in Sunday School. The
needs arise from religlous, cultural and educational
backgrounds and in the light of these the Protestant edu-
cator must re-think his own beliefs, hls goals in teaching,
his methods, and hils general approach to the Christlan
nurture of the child. The educator is not working with
happy-go-lucky childhood, but with an adult-childhood
which lives in fear. In order to be effectlive, the
educator must be conscious of the basic needs of the
children and present something real, true, and convinec-
ing. I religion is to be real it must answer the ques-
tione in the mindes of these children and must help them
develop a new and better philosophy of 1life, and to find
in God and in Christ the antidote to fear and to futility,
along with the power to live 1ife at its highest.l

C. Baslc Assets of the Primary Chilid
1. Assets Inherent in Natlional Characteristics
It has been seen that while there is little agree-
ment among the authors on the subjects of positive
characteristics which can be considered national, a cer-

tain type of ideallism and freedom from race discrimination

1. Braga, op. cit., p. 123; Davie, op. cit., pp. 72, 118.
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are generally recognized as characteristics of Brazillane.
However, these general assetsg are not active, positive
forces for they are without Christian roots and are not
expressed in relation to Christian purposes. Potentially
they are assets, nevertheless, in that evangelical Chris-
tlanlty does not have to work againﬁt'them ag in the case
of the negative forces, but can bulld on these character-
istics and direct them into proper channele.l
a. Idealism

The Brazlilian 1s idealistlc and loves to theorize
on the beautiful and the perfect. But, though he has
something ideal in mind he usually faills in the applica-
tion of thig i1deal. There is more joy in theorizing than
there is in working out the practice of 1t.2 This ideal-
istic tendency manifests itself also in his sentimental
and romantic stiyle of writing the poetlc language 1ltseifl,
with its numerous adjectlives and synonyms, enrichling the
spoken language and making it flowery and flowing.

Accompanying this i1dealism is a lack of practicality,
as seen 1in the contrasting characteristice which are found
in the same person. An example of this is given by Davis,

who ghows how & person will appear elegantly dressed in

lo Cf‘ m‘fis, Gp. cit., pp. 157, lbgt
2. James, op. cit., p. 256.
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the street, yet be careless in the conditions of the
home.l Another illustration may be found in the fact
that the Brazilian may have an intense desire for peace
and brotherhood, yet be easily insulted and demand honor
due to his person. In the matter of hospitality, the
Brazilian will be completely hospitable and with all
humility place everything of nhis at the disposal of his
guest, yelt at the sgame time he may be deeply susplcilous
of the guest's actions.? 1In rural areas there ig a sim-
pliecity about the home and person of the Brazilian which
is touching and wins the heart of the vieltor.

The manifestation of ideallsm on the part of the
primary chlld i1s seen in hie choice of writing something
beautitul rather than experimenting on something practical.
The child, like his elders, does not put into practice
his high ideals of peace even though he knows it 1g de-
sireable and 1s convinced of 1ts value. The child, too,
ies ever ready to enter upon the actual fight which must
take place to vindicate his honor. Thus there is again
the gap between knowing and doing, thch in the realm of
religion 1s called the divorce of religion and 1life, and
- in the realm of soclal relations is evident in the dif-

ference hetween the moral standard professed and the one

i. Davis, op. cit., p. Lo,
2. Jamee, op. cit., p. 43.
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sactually foliowed. Contrast is also tound between the
child's simplicity or openness, and hle lack of scrupies.
An example would be in hig lack of embarrassment in walk-
ing off with objects that are not his, for to him this ls
not stealing.
b. Freedom from Race Digcrimination

Because of the historical cultural mosailc there is
no "pure®™ Rrazilian; but instead there is a definite
bleaching process which completely absorbs the Indian ele-
ment and to a lesser extent the Negro element. Thus there
is a freedom from race discrimlination as such, malnly be-
cause most of the populistion ls composed of gome Iusion of
the three maliln races represent@d.l Consegquently the prob-
iem which is of so much concern to the Christian educator
in other countries is not a concern of the leader in Brazil.

Growing up in such an atmosphere of freedom from
prejudlices the child‘can more readily learn about God's
universal kingdom and His impartial care for ali. The
church shouid use this freedom from discrimination and ex-
tend it to the economic discrimination whiech exists in
Brazil. On the chlld's freedom from one kind of discrimina-
tion may be bullt, in the light of 3od's indiscriminate
love for ali, & broader freedom from other discriminations

and the growth of real love.

1. Smith,'op. ¢it., p. 187; James, op. cit., p. 43.
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2. Assets Inherent in the National Awakening

During the second quarter of this century there de-
veloped a new awakening on the part of Brazllilan lLeaders
which today permeates to the general population, for now
there is a desire to betier onecelf and to bhetter Brazil-
lan soclety as a whole. To date this has largely been
limited to urban areas but it 1s beginning to expand to
the rural areasg also. In this awakening there ieg the
heightening sense of natiocnalijsm, the consciousgness of
the place of Brazll in the world, and the desire to be
counted among the great nations of the world today.
These factors are considered positlve assets since they
awaken new interests in the Brazllilian, making him alert
to modern progressive methods. ITf the evangelical church
is awake itself, it can use this new awakening to great
advantage. Brazillans wlll be willing to consider that
religion which glves evidence of keeping abreast of the
times and of meeting these awakening needs even before the
0ld religions can adjust themsélﬁas to the new social
demands. Evangelical Christianity can lead a Brazilian
to higher levels than those of the general awakening today
by introducing him to Chrlst and Hie ideals for men and
nations.

a. Desire for Progress

In the cities there 1ls a new desire for intellectual
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and materlal progress. Moreover, as the government tries
to modernize the nation, these new trende reach out to the
rural people. During World Wer II there wae an interest
shown in radleoe which motlvated the rural person to ac-
gquire the modern appliances. With the interest in aviastion
due to the war, people are beginning to move around more
on pleasure trips and are seeing urban progress. These
broadening experiences also motivate the rural man to
achieve similar progress. As the rural person absorbs new
ldeas and interests, the evangelical church can utilize
these new commodltles for ite purposes, such as using
saudio-visual alde to teach the Bible dramatically. The
primary child is thus belng introduced to many new 1deas
which are opening his eyes to a world which he had never
known possible., With time and care, he can expand hle
interests not only in the matter of airplanes and radios
and movies, but also in the realme of sclence, culture,
education, and economice. When a person already is
motivated it is much easler to motivate him in spiritual‘
things by the wlse guidance of the already awakened
1nterests.l
b. World Wide Vieion

With distances greatly reduced by modern means of

1. Davie, op. cit., pp. 17, 23.
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communication, the rural person has a completely new idea
of the world. His view is no longer 1im1téd to a matter of
a few kilometers, but he sees RBrazil itself in terms of
great dlstances and a world appears beyond the horizon.
During World War II, in addition to the new interest in
radics and airplanes, there came to the averasge rural
person some knowledge about the war and the many nations
it involved, though 1t hardly affected Brazil. The child,
too, ie becoming curlious about the world which 1s so vast
and the Frotestant church can and should utilize this
“interegt by showling that there are Christians in those
other lands far away, and that there are children with
similar interests and desires who also know and love
Christ, Who died for them as He dild for the Brazilians.

If the church 1is alert, 1t can develop the sense of unity
of the Christian body even within the primary chilld.

D. Summary
In this study of the primary child it was found
that there are basglc and urgent needs in the three main
areas of the child's bhackground. These are the areas of
Religion, Culture, and Education.
It was found that the main needs arising from the
area of Religion are: the need of a true concept of evan-

gelical and Biblical Christianity, the need of application
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of religious truths in the everyday life of the child, and
the need of release from the fear and superstition under
wihich the chlld llives. In studying the neede arlesing from
the cultural background it was found that there 1s a need
for: a Christian concept of the individual and hls relation
to‘society which in turn involves morals, conduct, and
recreational and home life; and for & concept of love which
permeates all relationships. In considering the educa-
tional background of the chlld it was found that there lis
great need for more adequate educational methods and
‘motivations.

Then turning from the needs of the primary child,
the study considered the assets of the chlild. It was
found that these apsete are only potentially assets, for
in their present form they are egotistical rather than
Christlian. Yet, idealism and freedom from race dlscrimina-~
tion are basic assets which are inherent in the child and
gshould be developed. Within the concept of idealism, there
are the various expressions of hospitality, simplicity, .
love of beauty, love of peace, and sentimentality. Finally,
i1t was seen that there is today a growing sense of awaken-
ing on the part of Brazilians, making them aware of the
world about them and of the progress which can be thelrs.

Along with the desire for progress, 1t is evident, there
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ie a growing vision of the world. 1In dealing with the
primery child the evangelical church should recognize
theege poiential assets and bulld upon them.

In this chapter the chilld has been studied so that
the educator can have before him the essential data for
the getting up of standards for Sunday School materials.
This step will be taken in the following chapter and will
lead to the proper evaluation of the New Curriculum mater-~

iale of the Presbyterian Church, U. S. A.
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CHAPTER II
OBJECTIVES AND STANDARDS FOR SUNDAY SCHOOL MATERIALS
FOR PRIMARIES IN RURAL BRAZIL

A, Introduction

In the preceding chapter a study was made of the pri-
mary child in Rural Brazil to discover his needs and assets.
The next step will be to determine the type of curriculum
which wlll be most effective for this child. Thus, in this
chapter a study will be made of the objectives which should
gulide the educator as he prepares and selects his materials.
Once these have been properly ascertained and adapted to the
group with whom he works, the standards which take into account
the needs of the primary child, the general objectives for
" Christian Education at this level, and the educatiocnal methods
to be used in the class sessions. These standards will then
" form the basis for evaluating and adapting prepared materials
such as the New Curriculum of the Presbyterian Church, U.S.A.

B. Objectives for Christian Education
of Primaries in Rural Brazil

1. Development of Objectives and Principles for the Protes-
tant Schools of Brazil
When, in 1947, Protestant leaders gathered in the city

of Rio de Janeiro to study the efforts of the church in the
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field of Religlous Education,l this conference followed the
precedent established in 1927 for the purpose of improving
the Sunday School materials used in Brazil, The second con-
ference was made up of leaders from all the states, and from
all the major denominations which wished to cooperate, as
well as from the various Mission boards who work in Brazil.
Finally, there were advisors who were invited from the United
States, including representatives of the International

Council of Religious Education, who could aid the Brazil-

jan leaders in thelr tagk., These were:z

Dr., F, L. Knapp - Secretary of the World Assoclation of
Sunday Schools

Ruth Ure - Director of the Department of Literature of -
the Presbyterian Church, U.S.A.

Edna Beardsley - Women's Work in the Eplscopal Church

Mrs, M. Keer Taylor - Children's Work in the Presbyter-
ian Church

Rev, A, 0., Moore - Work among Semi-literates

Mary Skinner -~ Children's Work in the Methodist Church

Dr. W, R. Rycroft - Secretary of Committee on Latin
American Cooperation

Elizabeth Lee - Methodist Mission Board

Rev. F. Stockwell - Director of Theological Seminary in
Buenos Alires, President of the Committee of Christian
Literature for Plate

In this conference, an adaptation was made of the
Objectives of Religious Education as presented by the Inter-
national Council of Religious Education in the United States.

This was the first attempt made by the Brazilian church to

1. Rio Conference, p. 1l.
2. Rio Conference, p. 12,
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organize or crystalize 1lts thoughts on the subject of Christ-

ian Education and represents the well oriented efforts of

Brazillan leaders today. The resulting objectives set up

are as follows:l

a,

b.

Personal relation of the pupil with God, the Creator,
as his loving Father and Friend.

Personal relation of the pupil with Christ Jesus,
accepting Him as Saviour and Lord, after the study and
appreciation of His life and teachings and fellowship
with him, ‘

Formation of the pupil's character and the cultiva-
tion of the habit of Christian service, under the
guldance of the Holy Spirit.

Good attitude of cooperation in the development of
the kingdom of God on earth, and of working for the
establishment of justice and brotherhood among men.

The identification of the pupll with the Church.

1) becoming a member of the local church

2) developing ecumenical ideals of Christianity as a
member of the Universal Church

3) active participation in the work of the church

Good appreciation of the significance and importance
of the family, the mother-cell of human society, and
the development of the sense of responsibility of in-
dividual contribution toward the formation of Christ-
ian environment in the home.

Christian interpretation of life and universe, so
that the pupill may see God's purpose and plan for him,

Adopting the Bible as the Word of God, with a know-
ledge of its teachings and an adequate use of the
Bible as the guide in daily life.

Use of Evangelical literature and other resources
which may enrich the Chrisitan 1ife of the student.

1. Rio Conference, p. 18. Literal Translation.



a list

Lo
The Committee on Curriculum of the Conference set forth

of Educational Principles which should be followed in

the new Sunday School materials being prepared. There are

twelve

points on this list but, since there 1s some overlap-

ping with the Objectives stated above these can be condensed

into six points.

a.

C.

d.

f.

A good progrem will observe, wherever possible, modern
methods of teaching in the formation of programs and
in the production of teaching materials,

A good program should give proportional attentlon to
1) areas of experience of the pupils
2) objectives of religious education
) needs and interests of the developing personalities
) different psychological maturity of the pupils

A good program will grade all the material used -
stories, Bible texts, applicatory stories, pictures,
poems, hymns, music, etc., as well as the activities,
research and addlitional studles, testimonies and wor-
ship so that they may correspond to the needs and in-
terests of each psychological group of puplls and be
related to their experience.

A good program should maeke use of the experience of
the church in the resalization of divine purposes among

men.

A good program should make central the Christian
relatlionship of man and God, man and his family, and
man and society.

A good program should suggest factors which will
develop the human personality in four ways - religious,
intellectual, physical and soclal - through worship,
study, recreation, and soclal work in order to create
well-rounded personalities.

2. Adaptation of These Objectives and Principles to the
Primary Level

Several North American authors have attempted to state

clearly the stages of development of children, and the cor-
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responding religious and social concepts they can absorb.
Pearl Rosser,l for example, mekes a condensation of the
goals of Religious Education and suggests the development of
each goal at different age levelg. Other authors, such as
Mary Allce Jones?2 and Ethel Smither,3 Robbie Trent,h and
Ernest Ligon,5 also contribute much ﬁo the understanding of
the adasptation of objeéﬁives and principles to the primary
level, For this study, the basic outline will follow that
of Pearl Rosser while contributions from the other writers
will be included.®
a, The Primary Child Growing in Relationship tq God'
1) realizes that God loves him at all times;® that
God loves even though death, life, punishment and
laws of universe are in operation;9 that God loves
all people everywhere.lo
2) develops a desire to do that which is right;1
wishes to work wlith God and to help Him by doing
things for others.l2

3) has a sense of separation from God when he has
done wrong, and finds renewed fellowship with God

'l. Rosser, Pearl, Your Child Grows Toward God.
2. Jones, Mary Alice, Guiding Your Children in Christian
Growth.

3. Smither, Ethel L., The Use of the Bible with C, ildren.
i, Trent, Robbie, Your Child and God.

5. Ligon Chart. .

6. Rosser, Pearl, op. cit., p. 21.

7. Ibid., p. 8.

8. Loec. cit.

9. Jones, Mary Alice, op. cit., p. 21.
10, Rosser, Pearl, loc. cit,

11, Loc. cit.
Jones, Mary Alice, op. cit., p. 23.

et
n
L 4
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upon repentance;l is in danger of concluding that
God hates him.

i) comes to understand God better through the highest
and best qualities in persons he knows;3 has diffi-
culty in ugderstanding that God 1s in all places
at once.h

5) is able to help in the planning of group WOPSh%p
and to take his place in the group at worship. 7

6) realizes the difference between Santa Claus and
the Spirit of Christmas.d

7)) realizes that God created earth, sky, sea, animals
and man and all beautiful things.9

b. The Primary Child growing in Relationship to Jesus

1) becomes familiar with many stories of Jesus' loving
kindness;10 and knows Jesus as a real and living
person.

2) knows Jesus as a good, friendly, courageous person,
a great example, an inspiring and unique leader.ll

3) grows in desire to be like Jesus and in ability to
apply Jesus! standards to everyday conduct. e

6.
Te

8.

10.
il.
12.

Rogser, Pearl, loc. cit.

Ligon Chart, This is the age for irrational phoblas,
shame and guilt complex, When he hears that God hates
him because he is naughty, and since he is always
naughty, God always will hate him.

Rosser, Fearl, loc. cit.

Jones, Mary Alice, op. cit., p. 21.

Loc, c¢it. He should be helped to understand that God is
not limited to a physical body, and manifests Himself in
love and His Spirit,

Rosser, Pearl, loc. cit,

Ligon Chart., Children at this age are very restless and
it is hard to keep quiet for worship period.

Jones, Mary Alice, op. cit., p. 27. Begins to grasp the
reality of the Holy Spirit. "...we must be careful not
to expect too much. DBut there 1s something stirring in
the child's consciousness upon which we may depend to
glve meaning to the expression 'the spirit of God.! And
so we may speak of the spirit in our lives knowing that
there will not be full comprehension, but expecting some
response,”

Jones, Mary Alice, op. cit., p. 20.

Rosser, Pearl, op. cit., p. 10,

Jones, Mary Alice, op. cit., p. 26.

Rosser, Pearl, op. c¢it., p. 11l. This means being more
ready to help, share, take turns, and consider the
rights of others.



L3

i) vegins to appreciate Jesus as God's Son and as one
sent to show us what God is like.

¢c. The Primary Child growing in Relationship to the Bible

1) is able to retell Bible stories and enjoYs partic-
ipating in simple dramatization of them.

2) comes to appreciate the Bible as the special book
that is God's message to us, that tells us of God
and Jesus and helps us to know how fto live,

3) finds the Bible a book he can read;< grows in the
ability to read simple and femiliar passages from
the Bible itself, and to look in the Bible for ma-
terials.,

L) is atteﬁtive to storles of about 750-900 words in
length.

5) enjoys interesting portrayals of life and custgms
in the Bible,5 and enjoys stories of children,

6) needs to have memorized verses used frequently to
insure learning.?

7) finds it an experience full of meaning to receive
from the church upon completion of three ygars in
the Primary Department a Bible of his own,

d. The Primary Child growing in Relatlonship to the

Church

1) has happy relations with the minister and other
church leaders,9 |

2) gains increased knowledge of the work of the church
among people everywhere,l0 and gains understanding
of missionary work.

3) develops ability to participate in the services of
worship both in the church and church school.

i) increases in sense of responsibility for the order-
liness and beauty of the church building.

[ e & & o @»
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Rosser, Pearl, op. cit., p. 12.
Smither, Bthel L., op. cit., pe. 9k.
Ibido, po‘ 93.

Ibid.’ p. 90‘

Loc., cit. Old Testament stories should reflect the teach-
ings of the New Testament,

Ivid., p. 95.

Ibid., p. 96.

Rosser, Pearl, op. cit., p. 13.
Ibid., p. 1l

Loc., cit.
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e¢. The Primary Child growing in Christian Character

1) grows in ability to be friendly, courteous, and co-
operative in soclal relations; increases in ability
to share work, play, possessions, and attention
with others; begins to respect the rights, opinions,
and contributions of others.d

2) develops a wholesome self-respect which leads to an
interest in digcovering and meking good use of his
own abilities;< develops purposefulness and self-
Eeliance, can work on one project for longer periods;3

3) grows in desire and ability to approach God na%ural-
ly for help and guildance in daily experiences,

i) determines his conduct{ in "accordance with the stan-
dards of his adults;"© does not generalize standards,
and emotional, moral reaction still remains related
to specific situations;’ has a vivid imagination
which results in 1133.8

5) develogs the consciousness of sin about the age of
eight

6) develops an understanding of salvation.l0

Rosser, Pearl, op. cit., pp. 16,17.

Ibid., p. 16,

Ligon Chart.

Ligon Chart. Traits of purposiveness which can be devel-
oped thru projects in which he must face responsibility
without fear; perseverence through activities of longer
duration; efficiency by encouraging them to strive to do
better., Fear of failure increases at this level, mani-
festing itself sometimes in laziness.,

Rosger, Pearl, op. cit., p. 17.

Jones, Mary Alice, op. cit., p. 30. Within these limits
he appllies the standards to himself and to others, He
knows now that rightness and wrongness asre different, and
he must choose between them many times each day.

Ligon Chart.

Ibid., Punishment though, produces ﬁenerally more harm
than good. The gquestion "Who?" or Why?“ are mere temp-
tations to lie. :

Jones, Mary Alice, loc. cit.

Loc. clt. "Salvation is overcoming of evil, the way to
wholeness of life, to living 1life to the full. To know
that man 1s prone to do evil, but that God offers him
salvation is the comforting, courage~inspiring sort of
knowledge which we should not fail to make available to
older chlldren.
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finds it hard to endure pain at this level.l

f. The Primary Child growing in Christian Relationships
with Others

1)

2)

3)

L)
5)

grows in realizatios that all people are members of
God's world family,¢ but needs to be stimulated in
making social contacts;3 acquires more knowledﬁe
and understanding of peoples around the world;
begins to realize that God's plan for his peogle
includes the hsappiness and well-being of all.
becomes eager to share even at personal sacrifice,
though still retains some 'eye for ey%' and 'tooth
for tooth! making it hard to forgive.

has an entirely impulsive and momentary sympath
which 1is confined to moment and person at hand;
has a qulck sympathy and needs encouragement for
friendly and sympathetic acts.9

learns to follow rules in games;lo is ready to co-
operate but does not like being dominated.

has leadership abilities which cen be developed b
having different projects with different leaders.il

6

Adaptation of these Objectives and Principles to the
Specific Area of Rural Brazil

Many of the leaders who met in Rio in 1947 were from

the rural sections of Brazll and participated in the adoption

of objectives and standards. All leaders realized that urban

and rural areag differ cohsiderably, both in opportunities

- and customs, and they realized that little has been done

1. Ligon Chart,.

2. Rosser, Pearl, op. cit., p. 18.

i. Ligon Chart.

. Rogser, Pearl, op. cit., p. 19.

5. Loc. cit.

6. Loc. cit.

7. Ligon Chart., There is tendency to projectlion, blaming

others.,

8. Loc. cit.

9. Loc. cit.
10, Loc. cit.

11. Loc. cit.
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effectively to reach the rural child. These leaders con-
sidered the main areas of experience which influence the child,
many of them relevant to rural areas, though their study wes
more comprehensive and~inc1uded all of Brazil, These mailn
"areas of experience"l include the reiigious, hygienic, ed-
ucational, economical, social, vocational, homé and family,
and moral environments. It was considered at the'same time
that there are those who have more opportunities than otheré,
and that there are those who make more use of their opportun-
ities than others. In these considerations no reference was
made to differences in various geographic areas, To do so
would require extensive surveys, for within the rursal areas
delimited in the present evaluation® one cannot generalize.
Thus for the present it 1s necessary that each Christian lead-
er know his own area and adapt the materials as well as pos-
sible,

There are however some factors which are distinctively

rural in character which should be considered:

a slower rate of learning. (This is due to the great
illiteracy and to the fact that chlldren of literate
parents learn faster than children of illiterate
homes. )3

less European and North American inflﬁences, (mechan-
ization convenlences and culture.)

1. Rio Conference, p. 20,
2. Cf, ante, Chap. I, p. 1,2,

. Cf. ante, Chapter I, p. 26.
ﬁ. ¢f. ante, Chap. I, p. 1l,15.
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less social and patriotic motivation. (Due to great
distances between neighbors and towns.)

C. Standards for Sunday School Materials
for the Rural Child ,

In view of the needs of the rural primary child, the

objectives set up for Christian Education in Brazil, and the

principles suggested, the following standards ought to be met

in Sunday School materials for primary children in rural Bra-

z1l,

1. Standards Related to the Content of Sunday School
Materials '
a., The Teaching of Christian Concepts of God?

1) Do the materials teach that God made the world and
takes care of 1t as a Pather?

2) Do the materials teach that God loves all men and
that all men should love God and do what He wishes?

3) Do the materials teach that God loves the child eand
continually cares for him?

L) Do the materials motivate the child to worship Him?

The Teaching of Christian Concepts of Jesus Christ3

1) Do the materials teach that Jesus was a real and
living man with charascteristics which children
should imiltate?

2) Do the materials teach that Jesus is the Son of God
and that he came to the world because God loves man?

3) Do the materials teach Jesus' teachings on conduct
and love? ,

The Use of the Biblelt

1) Do the materials relate the Bible to the child's
everyday life? .

2) Do the materials motivate the child to know the
Bivle and use it for himself?

3) Do the materials allow for different translations?

1, Cf.
2. Cf.

. Cf.
. Cf.

ante, Chap. I, p. 2.

ante, Chapo I, ??. 7“'13.
snte, Chap. I, p. 12.

ante, Chap. I, pp. 12,26,27.
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d. The teaching of Christian Concepts of Oneselfl

1) Do the materials teach the child to make his own
decisions on the bagis of what the Bible teaches?

2) Do the materials teach the child to ask God to
help him be like Jesus?

3) Do the materials teach that a Christian really
wants to work and takes pride in doing things well?

e. The Teaching of Christian Concepts of the Individual
and Society

1) Do the materials teach the child to love everyone
just as Jesus loves him, even when other children
do things differently?

2) Do the materials teach the child to forgive, to
sympathize with others, and to enjoy giving things
to others even though it may mean giving up some-
thing?

3) Do the materials teach the child to love his family
and to show this love through actions?

f. The Teaching of Christian Concepts of the Church3

1) Do the materials help the child to understand the
minister's work?

2) Do the materials teach the child to participate in
the church service and to desire to be a part of
the church?

3) Do the materiasls teach the child that there are
many children and adults all over the world who
love Jesus?

Standards Related to Materials for the Teacher

a, Personal Help34
1) Do the materials for the teacher stimulate her to
be the example of Christian l1living before the pupils?s
2) Do the materials for thg teacher help her to develop .
her own spiritual life?
b. Helps in the Teaching Process?
1) Do the teachers's materials help her to undegstand
children and to make good contact with them?

L d . - L L] .

=l o~ Vo

s *

Cf. ante, Chap. I, pp. 19-20,

Cf. ante, Chap. I, pp. 1lh=22.

cf., ante, Chap. I, pp. 12,13.

¢f. ante, Chap. I, p. 25,

i.e., patience, tolerance, self-discipline, justice, love
toward all, etc.

i.e., devotional thoughts, art of getting along with people,
knowing more about Christianity.

Cf. ante, Chap. I, pp. 22-27

i.e., cholice of vocabulary, teaching methods, presentation
of Christian concepts, discipline, pupil-participation.
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2) Do the teacher's materials help her to master
the subject matter?l
c. Source Material for the Teaching Process
1) In the field of musie2
a) Is music adapted to the primary child of
Brazil?
b) Is music used as an instrument for teaching
doctrine and Bible passages?
2) In the field of literature3 :
Are the literary materials appropriate to the
situation?h
3) In the field of picturesb
a) Are pictures presented so as to avoid picture
worship '
b) Are pictures consistent with Biblical doc-
trine?’ ,
¢) Are the pictures of contemporary scenes por-
trayals of life as experienced by the rural
child?
d) Are the pictures large and with few but bold
lines?
L) In the field of activities8
Is use made of creative activities?

D, Summary

In this chapter the writer has drawn heavily from the
reports of the Rio Conference of 1947, in which objectives

l. 1i.e., Interpretation selection of aims and procedure,
additional illustrative materials, making Christianity
real to the children.

2. Rio Conference, p. 135.

. Ivbid., pp. 136,137,138, Cf. ante, Chap. I, p. 27.

i. i.e., primary, rural, objectives. The Council of Christ-
~ian Education of Brazil is putting out a good collection.

5. Rio.Conference, p. 33. Cf. ante, Chap. I, p. 10.

6., Pictures should not be the center of worship; should not
present Jesus alone or only with Mary; should be cir-
culated and not hang from the walls; should be used
merely as illustrations,

7. This involves omitting haloes and Mary in the clouds, etc.

8. Rio Conference, pp. 34,9L. Anders, Rodolfo, A Escola
Dominical, p. 128. Cf. ante, Chap. I, p. 27.
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and standards were discussed, The conference has presented
objectives, principles and aims which are appropriate for
Brazil generally and are of comparative qguality with objec-
tives set up by the International Council of Religious Ed-
ucation from which they were inspired. These objectives of
Christian Education, accepted as those of fvangelicel Christ-
ianity in Brazil were adapted to the Primary level., On the
basis of extensive studies made by Rosser, Ligon, Jones,
Smither, and others, theilr findings were centered about the
relation of the primary child to God, Christ, the Church,
“himgelf, and to others. As a further step, these objectives
and stendards for primary children were adapted to the rural
areas and its needs to make the Sunday School materials ap=-
propriate to the child who does not have modern conveniences
and whose needs are in many ways greater than the needs of
any other children. With the background of these objectives
‘and principles in addition to the needs and assets found in
the previous chapter, the final standards for Sunday School
materials were set upe These involved the use of the Bible,
the development of Christian ceﬁoepfs, the growth of the in=-
dividual, standards for teaching procedure to be used with
primary childrene. The latter consisted of aids in terms of
personal helps for the teacher, helps in the teaching pro-

cess, and source material, With these standards in mind an

educator can evaluabte prepared materials to be used with
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primary children; or the educator can evaluate his own work
done with primary children; and finally he can find the basis
on which to construct his own materials.

In chapter III, the primary program of the Presbyter-
ian Church U.S.A. (Year I) will be evaluated in terms of the
standards set up in this chapter, to discover whether or not
it is suitable for use in Sunday Schools in Brazil, and to

what extent it must be adapted.
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CHAPTER III
EV&LH&TION OF THE PRIMARY PROGRAM OF THE NEW
CURRICULUM OF THE PRESBYTERIAN CHURCH, U.S.A.
IN TERMS OF PRIMARY CHILDREN IN RURAL BRAZIL

A+ Introduction

In the previous chapter standards were set up for
‘the evaluation of published materials, for unless Sunday
School materiagls meet the requirements of these standards,
they cannot be effective in the work among Primary children
in rural Brazil.

It is necessary now to study the Primary program of
the "New Curriculum® == Christian Faith and Life, a program
for church and home -~ of the Presbyterian Church, U.S.A.
Since the official title is long, the one in popular use will
be used -- New Curriculum. Since the second year of this
program has not been completed as yet, the study has been
dimited to the I[irst year program. In any consideration of
findings, thewfore, the fact that the materials are planned
for a three year cycle must be taken into account. If’certain
subjects are not stressed in the first year materiais, final

evaluation cannot be made with reference to these until the

whole three year cycle has been studied.
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B. EVALUATION OF THu PRIMARY PhOGHAN OF THL NLW

CURRICULUM OF THE PRESBYTERIAN CHUKCH U.S.A.
1. Hequirements Related to the Content of haterials

2. The Teaching of Christian Concepts of God

1) Do the materials teach that God made the world
and that he takes care of it as a Father?

In the book, Growing Pains, God is presented as one

who is more interested in the child's heart than in his
outward appearancel and that He guides the child in his
sctions.® God also expects the child to remember Him and

His gifts.” In the book, Thine is the Glory, God is pre-

sented as a Creator? and as being und@rsta.‘nding.5 It can be
sald, then, that these materials do present God as (reator
and Sustainer.

2) Do the materials teach that God loves all men and
that all men should love God and do what He wishes?

Most of the book, Thine is the Glory, stresses God's

love., (@rowing Pains has an overall emphasis of reciprocal

love toward God which 1s put into practice in the lives of

1. Taylor, F., Growing Pains, p.l7
Ze Ibid., p.os

Taylor, F., Thine is the Glory, p.42
5. Teaylor, #., Growing Pains, cover

Taylor, F., Thine.is the Glory, pp.35,38
4. Taylor, F., Thine is the Glory, pp.58,48
5., Ibib, cover
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the children todaye. The book on stories of the 1life of

Jesus, Jesus, Stories for Children, emphasizes that He was

constantly aware of God's love and of God!s will for men

and showed it in his life and teachings.

3) Do the materials teach thet God loves the child and
continually cares for him?

The book, Jesus, Stories for Children, stresses this

point continuallyl as does the story of Tobiah in Let's Go

op—

To Nazareth® bringing the child into direct relationship
with God the Creator and Father. The child sees his filial
relation to Him in the book, Thine is the G‘r].ory,:5 though in

a more impersonal manner, and the lesson for May 22, 1949.4

If this same teaching is translated into the Brazilian

child's experience, this requirement will be fulfilled.
4) Do the materials motivate the child to worship Him?
The most evident motivation to worship is found in

Thine is the Glory, which 1s centered in the understanding

of the Lordts Prayer which motivates the child to a sincere
worship of God. In Let's Go To Nazareth there is a small boy
who learns to worship God in the traditional Jewish manner,

The worship of God is taken for granted in the book on the

1. Smart, J., Jesus, Stories for Children: "Jesus Chooses His
Friends", p.9 ff; "People Who Need Jesus Most", p.l3 ff,

2e Reed, H., Let's Go To Nazareth, Pp’7’8’40’42'

3. Taylor, F., Thine is the Glory: "Where is Heaven?'" p.l0
"Deep Thoughts™, pp.36 I£f,

4, Lesson for May 22, Opening Doors, 1:45 April-June,l1949.
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life of Jesus and in Growing Pains, though nothing specific

is said about worshipe.
4) Summary of the Teaching of Christian Concepts of God

There is the basic teaching of God and the relation=-
ship of the child toward His God throughout the materials,
sometimes more directly and other times more through indirect
statement., With this concept of God the child no longer
liveé in fear but has security and for this reason these
materials would fulfill the requirements for Sunday School
materials in rural Brazil.

be. The teaching of Christian Concepts of Jesus Christ
1) Do the materials teach that Jesus was a real and
living man with characteristics which children should
imitate?

In all the materials for the pupil it is made evident
that Jesus was a real living man with great qualities of
character. That is the main emphasis of the book, Jesus,
Stories for Children, as indicated by its title. The reality

of Jesus added meaning to the prayer which He taught to His
disciples and which the children study in Thine is the Glory.®

The understanding of Jesus grows out of the experiences of

the children in the book, Growing Pains, and is the final

2
note to the story. This same understanding would grow outb

l, Taylor, F., Thine is the Glory, p. 20.
2+ Taylor, F., Growing Pains, p. 48.
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of the story for the Brazilian child, were the situations
made applicable to Brazilian children.

2) Do the materials teach that Jesus is the Son of God
and that He came to the world because God loves man?

Jesus is presented in the books for the children as
the one sent by God to do a sacrificial work on earth, who
called God "Fathert, though no mention is made of his
actually being the Son of God. Let's Go To Nazareth looks
forward to the coming.of the Promised One,l and the others
merely present Christ as the man with divine power and
mission.2 His death and resurrection are spiritusglized in
the teacher's helps.5

3) Do the materials teach Jesus! teachings on conduct
and love?

Congidering that much of the emphasis in these books
is on social relationships of the child, much stress is laid
on Christt!s teachings on conduct and love, in all except in
-the story about life before Christ!s time.4 Even there,
however, God teaches the Jewish boy how to conduct himself
in a way which is préparatory to Christ's coming.

4) Swmary of the Teachings of Christian Concept of Jesus

There is much about Jesus in these materials, and He

le Ree&, ODe Cit., PLe 14’15,49

20 Cf. Smart’ Op. cit.’ p. 4,8’16,4:9
3. Opening Doors 1:62 April-June,1949
44 Cf. Reed, op. cibte
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is presented as a real and wonderful person who knew how to
do right, and then taught others to do similarly. Today
children can learn from the Bible and attempt to be Christ-
like themselves, and thus please God. Jesus is not presented
actually as the Son of God as such, though He is the one
promised to the Jews and sent by God to do a certain work on
earthe There is little mention of His death and the resur=
rection is spiritualized,

ce The Use of the Bible

1) Do the materiasls relate the Bible to the child!s
everyday life?

The books, Growing Pains and Thine is the Glory, are

both good examples of the application of Biblical truths to
the North American childt!s everyday life, for these truths
are applied naturally and in situations similar to those of
the: children in the United States who read the books today.
‘The teachers and parents are constantly reminded in their
materials to make Christianity real to themselves and to
theif children.l But these situations are not those which
are met by the rural Brazilian child, for he would not own
2

a wagon® nor the toys mentioned in "A Story About Margareth?

Nor would there be the good treatment for the child With poor

l. Opening Doors 1l:1 October-December,1948; 1:1,15 January-
March,1949; 1:35,29,49 April-June,l1949.

2 Taylor, F., Growing Pains:"™A Story About Bobby and David, p.25

Se Ibid." P;lg
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eyesight or for the one whiahwis>prippled.l Furthermore, the
family picnics found in the storj, “PoWer and Glory”,g would
-be unfamiliar to the child of rural Brazil.

2) Do the materials motivate the child to know the Bible
and to use it for himself? :

This factor is not stressed in the materials for Year
One, though it 1s stressed in the overall plan for Year Two,
The materials for the first year stress prayer and social
relations, except for an extension lesson® which contains a
study of the Bible intended to motivate the child in his
appreciation of the Book. For this reason no conclusive
statement can be made at present.
3) Do the materials allow for different translations?
There is an allowance for various translations though
no conscious attempt is made to show the class that there are
various and equally good translations4. So, for use in
Brazil more stress would be needed to insure this under-
étanding and to aveild Bible-worshipe.
4) Swmmary of the Use of the Bible
There is only one lesson which is definitely on the

Bible as such but for the most part the Bible is incidental

l. Taylor, F., Growing Pains, p.7

2 Taylor, Fe., Thine 1s the Glory, p.43

3+ Lesson for May 29, Opening Doors 1l:48 April-June,l949
4. Cf. Opening Doors, pel in each issue
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to the subjects of prayer, neighborliness, etc. It was

found that the Books Growing Pains and Thine is the Glory do

- not spply the Bible to situations within the experience of
the children in Bragil. It was found that more stress must
be made of the fact that many translations of the Bible
exist and that no one translation 1s infallible. There is
iittle done in Year One to motivate the child to use the
Bible himself, though in the following parts of the cycle
this factor is stressed.
de The teaching of Christian Concepts of Oneself
1) Do the materials teach the child to make his own

decisions on the basis of what the Bible teaches

him?

The book, Growing Pains, tries to help the children

solve their problems in a Christ-like manner and it is taken
for granted that the decisions are based on the Bible, though

generally the fact 1s not mentioned as such. Thine 1s the

Glory presents the child in his true relation to God which

in turn affects his decisions on conduct.l In addition, the

Parent-Teachers! Magazine, Opening Doors, has helpful

articles on conduct. These articles aid the teacher in
meeting conduct problems and also guide the teacher in

giving the pupil an understanding of the issues involved in

1., Taylor, F., Thine is the Glory: "Oranges and Babies",
p.f‘)O
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his own actions.l This however is in relation to the child

2 and children

in North America where families go on picnics,
- play in pla.ygrcunds.3 The child in Brazil would have
different problems and the decisions would have to be based
on a different approach. The teaching, therefore, would
have to be translated into Brazilian situations and problems

in brder to be effective.

2) Do the materials teach the child to ask God to help
him to be 1like Jesus?

The books are all strong at this point, for they all
direct the childts mind to God as the source of help in

every circumstance, stressing the fact that God is all-
powerful and that Christ himself had to pray.4 They also
inspire assurance and confidence in God which will tend to
avolid inferiority complex since each child has the same
power available %o him.5 Here again the teachings are the
same to the primary child in rurel Brazil but the situations

and circumstances in which they are made meaningful are

le Cf. Opening Doors 1:435 October-December,1948; 1:8 January-
March,1949; 1:15,18,29 April-June,l1949; l:4 July-
September,1949.

Ze Taylor, Fe, OPe Cite, Do 43

3e Taylor, F., Growing Pains, pe 7e

4e Ibide, Do 49,

~» Smart, Op. clte, pe 2le
Taylor, F., Thine is the Glory, p. 20.

5 Cfe Opening Doors 1:29 April-June,l949
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different from those mentloned in the books, Growing Pains

and Thine is the Glory.

3) Do the materials teach that a Christian really wants
to work, and that he takes pride in doing things
well?

Since this 1is not a problem in the North American
groups, only one mentlon is made in the Parent-Teachers!

1 2nd none in the childrents books. Nevertheless,

Magazine
this point must be included in any effective materials to be
used in Brgzil.

4) Summary of the Teaching of Christian Concepts of
Oneself

The emphasis on the proper understanding of oneself
is strong in the materials for Year One, manifesting itself
mostly in terms of one's relation to God and of onet's relation
to others. Bub, as mentioned above, the situations would
not be meaningiul to the Brazilian child as presented here
so that in order to fulfill the requirements in this whole
field it would be necessary to translate these teachings into
Brazilian experiences, 3Suggestions on how this can be done
will be given in the final chapter.,

e+ The teaching of Christian concepts of the Individual
and Society

1) Do the materials teach the child to love everyone
just as Jesus loves him, even when other children do

l. Taylor, F., Thine is the Glory, pe. 29
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things differently?
This is part of the soclal awareness with which the

- book, Growing Pains, is working. Indirectly this same thought

is shown in the book, Let's Go To Nazareth, for the North
American child learns to sympathize and love people of
different backgrounds such as little Tobiahe The picture on

the cover of Thine is the (lory represents different races

participating in the same chorus, and the children in the
1
book learn to pray for others around the world. In the
magazine, Opening Doors, there are articles on this subject,
such as “The Defenses of Peace' by Mabel Niedermeyer McCaw,g
and lesson plans, such as "Best: Friend" for October 5,1949.5
2) Do the materials teach the child to forgive, and to
sympathlze with others, and to enjoy sharing even
though it means giving up something?

Here again the book, Growing Pains, stresses the

social relations of the child which involve sympathy, giving
to others of onet's time, sharing one's gifts, Jesus, in the
bookvabout his 1ife,4 teaches selflessness and gratitude in
givinge. There are lessons in Let's go to Nazareth on honest
relations of the child towards others, such as in the case

5
of the broken potterye Thine is the Glory teaches in relation

l. Taylor,F., Thine is the Glory, p. 209
2e Opening Doors 1:18 April-June,l1949s
3e Ibid., 1l:34 October~December,l1948.

44 Snmart, Op. cites PPe25 LT,

5 Reed, Ope Citsy, ppe 17 If,
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to the Lordfs Prayer the true spirit of forgiveness which

is carried over into the l1life of the child.l

3) Do the materials teach the child to love his family
and to show this love through actions?

Let!'s go to Nazareth and Thine is the Glory both

represent a beautiful story of a family in which there is
love and consideration among the members of the family and
in the:part each one plays in the formation of family unity%

Jesus, Stories for Children does not present much on the

family, for there Jesus has to leave home, and his mother
does not always know his Whereabouts.3 But in the lesson
itself 4 there is a section which shows the teacher what
His relation must have been in the family, thus avoiding
the idea that Jesus disregarded his family completely. In

the book, Growing Pains, there are good illustrations of

family 1ife, with the give and take in the home, but the
book deals mainly with the manner in which happy relation=-
ships are formed which is valuable to the understanding of

5

a Christian home,” There is, however, the difficulty

mentioned sbove, namely, that family relations are as found

l. Taylor,Fe., Thine is the @lory, pp. 36 If.
2. Ree&.’ QPQ Cit', p,t 5"7,350
Taylor, Fey Ope cite, 8,41°
Se ﬁm&rt, Qe Gitog Pe 2 ff.
4, Opening Doors, 1l:42 January-llarch,l1949
5%.Taylor, Growing Pains, p. 19,31,
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in the United States, with pionicsl and conversations at
the table with the children.® For use in Brazil, these
references would have to be changed.

4) Summary of the Teachings of Christian Concepts of
the Individual and Society.

As in the portion about the understanding of the
individual alone, the section on the individual and soclety
is equally strong in its Christian teachings, both in the
relationships within the home and outside in the community.
These requlrements are met as far as North American children
are concerned though adaptation to Brazilian situations
would be necessary here too,

f. The Teachings of Christian Concepts of the Church

1) Do the materials helpy the child to understand the
minister's work?

The part of the minister is small in the reading

books, for only in Thine is the Glory is there mention of
the pastor aﬁd his Work.3 Nevertheless, Opening Doors makes
suggestions to the teacher gbout getting the children to
know the pastor better.é

2) Do the materials teach the child to participate in

the church service and to desire to be a part of the
church?

1. Taylor, Fe., Thine is the Glory, pe. 43.

2e¢ Ibidey pe 4le

5. Ibid., Po 170

4, Opening Doors, 1220,26 October-December,1948
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Through the medium of the choir, the children in
Thine EE’EEE Glory participate in the church services with
real joy and understanding.l In the magazine for the teachers
and parents there are articles and suggestions in relation
to the church, such as the article “The Church of God in Our
Town" by Winston Le King,g and the series of lesson plans
on "Qur Ch.u.rch“.3

"3) Do the materials teach the child that there are many
children and adults all over the world who love Jesus?

This requirement has been answered partially under
the consideration of the child learning to love others as
4
Jesus loves hime There is also The emphasis on Missionary

activities such as expressed in the use of Missionary Maill

as an essentlal in the Sunday School.5 The article on "No
Strangers in Christ® by Ruth ure® illustrates the great
fact that people all over the world become Christians, and
should be loved by each child in the local congregatione

4) Summary of the Teachings of Christian Concepts of
the Church

The soclal awareness of the child here again is

broadened in the understanding of the local church and of

1. Taylor, F., Thine is the Glory, ps 43

2. Opening Doors 1l:3 January=-March,1949

3¢ Ibide., 1:52-62 July=-September,1949

4, Cf. ante, Chap. III, pe. 62

5 Cfe Opening Doors: "Foundations upon which we build"
in each issue; 1:6,8 October-December,1948,.

6e Ibid, 1:10 October-December,1948.
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the church at large. This 1s good missionary education and
is conducive to a sense of the importance of the Kingdom of
de.on earthe

ge Summary of Findings Related to the Content of Materials

From the above it is evident that the content is

generally good for the use in rural Brazil, though more
stress should be made on certain points such as the matter
of one's attitude toward work, some practice in using the
Bible, the introduction to various translations of the Bible;
and then for those who have come to know Jesus as a man the
Sonship and sacrifice of Christ could be introduced. In all
of the materials there needs to be not only the translation
of the language but also the substitution of Brazilian

gituations for those in the United Statese

2+ Requirements Related to Materials for the teacher

ae Personal Helps

1) Do the teacher!s materials stimulate her to he an
example of Christian living before the pupils?

In each magazine Opening Doors there is a page
entitled "Poundations on Which We Build" which contains a
few paragraphs challenging the teachers and parents to live
a life that will aid their children in their own development.

There are also brief articles at the beginning of the
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magazine,l snd occasional 1oﬁger ones® on the attitudes of
the teacher and parent, and on being able to speak more
easily about religion.5 In connection with the lesson plans
stimulating statements are made on various aspects of the
Christian life, such as joyousness in Christian fellowship
and Worship.4 However, for a teacher in rural Brazil the
magazines should have more concrete examples of Christian
living applicable within the teacher's environment for all

5

this would be new to the teacher.

2) Do the materials for the teacher help her to develop
her own spiritual life?

There are a varlety of statements or articles which
ald the teacher in her own development, beyond those
mentioned in the section above., The main source of develop=-
ment would be found ih the suggestion of books to read,
made mainly on the pages entitled "Have you Read? Seen?
Heard?" in each issue of Opening Doors. The problem in
rural Brazil would be to find these books in Portuguese and
available to the rural teacher.

3) Summary of Personal Helps in the Teacher's laterials

There are many good suggestions made for the teacher's

1. Opening Doors l:l October-December,1948,

2+ Ibid, 1:41,43 October-December,1948,

3. Ibid, 1l:11 January-March,1949.

4, Ibid, 1:54 July~-September,1949 C(Cf, ante, Chap.IIlI pe 57
5. Cf+ ante Chap. I pe 26,
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help throughout the materials and the reader is made aware
of the challenge and joy, as well as of the exacting nature
- of the task of being a teacher, even from the personal
aspecte There would be however basic problems arising from
the use of the New Curriculum since the teacher would not
be able to avail herself of the good suggestions mgde for
personal growth. Few, 1f any, of the books mentioned are
available in Portuguese., Suggestions and challenges to the
task of teaching children need to be in more concrete terms,
for the teacher has never before been challenged in such
a mManner.

be Helps in +the Teaching Process

1) Do the teacherts mgterials help her to understand
children and how to make good contact with them?

In each issue of the magazine Opening Doors, there

are érticles on real problems which must be met by the home
or by the Sunday Schools These articles are useful in other
ways, for they give concrete suggestions for meeting other
similar problems% There are also anecdotes which reveal the
reactions of children, many times humorous, to certain
teachingses These give the teacher insight into the ways of

, 2
‘thinking of the children. There are also pages in which

l. Opening Doors 1l:6 January-March,1949; 1:6 April-March,l1949;
- l:4 July—Septemberg1949.
2o Ibid, "By Products" in each issue
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experiences are shared, and things accomplished by other
groups are described. Here the reader can get new
suggestions for her own teaching process.l On Psychology
‘there are articles of real interest such as "A Child's
Right to Dream" by Honess.2 These suggestions naturally are
aimed to help the teacher meet problems of North American
children, but again, some changes would have to be made if

the teacher is to meet specific problems of Brazilian

children.

2) Do the teacher's materials help her to master the
subject matter?

The overall approach to the subject matter 1is

reviewed in each issue of Opening Doors under the topilc "Plan-

ning Ahead", with aids for the study of the unit as a whole.
Then there are explanations of the tems used, such as

Succoth, Hannukkah,? articles on the background of the subject

matter, as in "Books for Background" by Alice Meeker,4

5 and explanations of Bible passages

"Biographies of Jesus”
given with each lesson, For the Brazilian Sunday School more
végxensive explenations would have to be made for the teacher,

3) Summary of Helps in the Teaching Procéess

l. Opening Doors; "We Tried This... You Can, Too" each issue.
2e Ibid, 1:12 July=-September,l1949,

3o Ibid, 1:9 October-December,l1948,

4, Ibid, 1:10 October-December,l948,

5. Ibid, 1:15 January-liarch,l1949,
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There are many helps for the teacher in these
materials which, with study and preparation on the part of
- the teacher, should enable her to teach a good class. Some,
however, need to be adapted to specific local situations
and in the case of others, until rural teachers in Brazil are
as weli prepared as those in North America, it would be
necessary to do more explaining and to use less technical
terminologye \

ce Source Materials for the Teaching Process
1) In the Field of Music

(a) Is music adapted to the Primary child in Brazil?

The book "Hymms for Primary Worship" is an important
-part of the Sunday School materlals along with the reading
books, the magazines, and pictures. These hymns have been
chosen for their adaptability to the interests and vocal
range of the primary child. In Brazil there is no adequate
hymn book for primary level in existence, therefore, this
one would meet a real need in the Brazilian Sunday School.
All the hymns would be suitable to the Brazilian child
except those in the section on "God's World" T which deal
with snow and other experienceg which are not within the

realm of the Brazilian child,~

le. Presbyterian Board of Christian Education, Hymns for
Primary Worship, ppe 15=3le
2e¢ Ibide, 5,72,2,14.
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(b} Is music used as an instrument in the teaching

of doctrine and Bible passages?

The preface of the hymnbook says that the hymns are
to help the child grow in his relationship to God and Jesus,
the Church, Bible and to other people.l All the hymns
except one on America® fall into this category and are
arfanged topically. There are hymns in which Scripture verses

® such as hymns 154 through 167.% These

are set to tunes,
hymns would be appropriate for use in Brazil.

(¢) Summary of the Use of Music in the Teaching
Process

Music is an expression of worship and is given an
important place in the Sunday School materials. It is also
used as a means of expressing Bible stories and Christian
beliefs. It is made meaningful to the child in berms of
hymns at the primary level with words chosen for their
meaningfulness and tunes for their vocal range. The hymn
book would meet a great need in the present Sunday School
prograne

2) In the Field of Literature

Are all literary materials appropriate to the
situation?

le Ibidey pPed Cf. Opening Doors 1:16 Qctober-December,1948,.

2, Tbid., pell8

3' Ibid‘, @nSc
44 Tbides, Del31-137
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There are sgggestions in the magazines for plays,l
creative-writing of Psalm,2 Children's Day e:zercises,5 all
of which involve either Bible time or modern activities.
Those of Bible times can be used as such in the rural
Brazilian situation, though those of modern day would have
to be changed to present day Brazilian situations.

There are stories and poetry suggested for use in
the class session which have good content idea34 though for
the‘most part they would have to be translated and adapted
to rural situations and experiences. Under such conditions,
stories like "Work for ome and all®® should not be used.

On the other hand, stories like "The Man who made Bibles"®
and poems like "When Jesus walked upon the earthﬁv would be
just as suitablé for Brazilian children.

3) In the Flield of Pictures

(a) Are pictures presented so as to avoid picture or
idol-worship?

The pictures of the New Curriculum are such that they
would involve no danger of picture-worship, for none present

Jesus alone or only with Mary. In the lesson planning,

1l. Opening Doors 1:20,62 January-March,l1949; 1:29 July-
September,1949.

2e Ibid., 1l:11 January-March,l949.

Se IbidQ, 1327 April~3une,l94:9.

4:0 Cfo ibido’ 1:65 ApI‘il-June,l949o

56 Ibide, 1:59 July~September, 1949.

6+ Ibldes 1:28 QOctober-December,1948,

7o Ibide, l:44 January-March,l1949.
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however, suggestions are made both to hang pictures on the

. - 2
walll and to make a picture the worship center on the altar.
‘Neither of these would be wise for use in rural Brazil.

(b} Are the pictures consistent with Biblical
doctrine? :

The booklet entitled "Ghristian Falth and Dife"? says
- of pictures, “The subjects are carefully selected in order %o
enable the teacher to illustrate visually the truths that

are being taughti Evaluation made of the set of pictures

- themselves reveals that there is no use of thaloes! nor of
worshipping figures which would be inconsistent with
Protestant theology. In summary, the pictures of the set are
consistent with the teachings of the materials as a whole.

(c¢) Are the pictures of contemporary scenes porirayals
of life as experienced by the rural child?

In the set of eighteen pictures, there are five which
poftray contemporary North American scenes:- Americans All,
When We Pray, BEnd of Day, Famlilies are Fun, and The Wonders
of God.4 These would have to be adapted in order to portray
life as experienced by the rdral child, unless they are to
be used as a part of a missionary unit portraying life in

various nations. Suggestions will be made in the concluding

le Ibide, 1:43 April-June, 1949,

2e Ibid., 1:38 Qctober-December,l1948.

3e Presbyterian Board of Christian Education, Christian
- Faith and Life, pe 14.

4, s Primary Pictures, Year One,




74

chapter as to how these pictures can be adapted.

(d) Are the pictures large and with few but bold
lines?

The pilctures are adapted to the primary level in that
they are large, have good colors and bold lines, and do not
include too many details.

(e) Summary of the Use of Pictures in the Teaching
Process ‘

The pictures chosen by the New Curriculum can be
divided into two groups, those on Biblical scenes and those
on contemporary North American scenes. The former are
suitable for use in rural Brazil although the latter would
"have to be adapted. It must be remembered, too, that if
these pictures are to be used in rural Brazil, precautions

must be taken to avoid picture-worship.
4) In the Field of Activities
Is use made of creative activities?
Various types of creative activities are suggested

throughout the year, for example, signs and bulletin boards

1 2 4

3
strips of pictures,® creche, a Jewish village,

6

and murals,

diorama,5 prayer books. There is also a set of Activity

l. Cfs Opening Doors 1:288,29 July-September,1949
2e Ibide, 1:5 October-December,1948.,

3e Ibide, 1:58 October-December,1948,

4, Ibidey, 1l:13 October-December,1948,

54 Ibide, 1257 January=-March,l1949,.

6e Ibide, 1:26 April-June,l1949
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Sheetsl

which provide activities for the children to do at
Sunday School or for them to take home. These include
reminders, booklets, Bible verses, things to color,g all
of which are creative and add to the effectiveness of Bible

stories.
3.'Additional Information About the New Curriculum

The New Curriculum puts furthermore a definite
stress on the cooperation of the home in all of its materials.
This cooperation is as yet a new experiment in the United
States and would be considered the same in the Brazilian
situation, for there is only now the attempt to develop a
Christian home. If new materials such as thé New Curriculum
were taken into the Brazilian church, there would be a
strong appeal to make the homes Christlan and thus a real
need would be met. Here, too, adaptation to the average

parent in rural Brazil would be necessary.
De Summary

It was the purpose of this chapter to evaluate the

New Curriculum in the light of the standards set forth in

l. Presbyterian Board of Christisn Education, Activity
Sheets. Year One.
2, Ibide., July-September,1949,
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the previous chapter. These standards are for Sunday School
materials to be used with Primaries in rural Brazil. For

- this reason, a point by point study was made of the North
American materials, to see wherein they meet or fail to
meet the needed requirements.

Briefly, the materials were accepted as graded to the
primary levele. As for the concepts of God, Christ, the Bible,
onegelf, society and church, it was found that generally
the materials meet the requirements insofar as the readers
may be North American but. that the demonstrations of this
belief and its expression would not be appropriate to the
-rural Brazilian child.

In the matter of helps for the teacher, it was found
that many good suggestions are made for the teacher in the
United States with its facilities, though for a rural
Braziliasn teacher the materials would have to be simplified

for effective use. Suggestions fof adaptation will be made
in the concluding chapter thus completing the evaluation
of the Primary program of the New Curriculum of the

Presbyterian Church, U.S.A.



SUMIMARY AND COMNCLUSIONS




GENERAL SUMMARY AND CONCLUSIONS

There is a definite need for good Sunday School
materials in Brazil as well as a need for better prepared
teachers. Because 1t was felt that the New Curriculum of the
Presbyterian Church, U.3.A. offers great possibilities as
a modern course which might be usable, it was the purpose of
this thesis to study the New Curriculum with a view to
possible translation and adaptation to a rural Brazilian
situation with special reference to the Primary child.

The first part of the study involved a survey of the
environment and interests of the primary child of rural
Brazil. This study revealed three general areas Irom which
the needs of the child arise. These were the fields of
religious, cultural, and educational backgrounds. Within
each main field it was found that there were needs which
affect every phase of the child's life, coloring his
attitudes, interests, and actions. It was found that the
childts religious heritage did not afford security but
promoted fear, and stresséd wrong values. From the cultural
“background it was Tound that the child has a false concept
of social relations and of labor. The lack of educational
opportunities affect more directly the teacher of the

primary child, for in such a situation the teacher does not

know how to teach effectively. On the other hand, the child
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has not the undersfanding of progress which should be hise.
These factors, it was evident, must be taken into account in
-_the.Christian Education of priﬁaries in rural Brazil.

Following the study of the needs of the primary child,
the asééts of this child were considered. These were seen
to be inherent especlally in the national characteristiés
and the national awaskening of Brazil, The idealism of the
people was found as a whole to be expressed in various ways,
such as in their hospitality, their love of peace and their
appreciation of beautys. There is a general awakening in
terms of a new desire for modern convenlences such as the
" radio which is changing the attitudes and thinking of the
Brazilians., While these are merely potential assets, for as
yet they are not expressed in a Christian way, but are
generally related to selfish purposes, they nevertheless are

avfoundation on which to build.

In the second chapter a stu&y was made of other
factors which are important in the preparation of standards
for Sunday School materials. The first of these factors was
found to be the accepted objectives of Christian Education.
It was found that the Rio Conference in 1947 defined these
dbjectives after the pattern of those set up by the Inter-
national Counéii of Religlous Education. Along with those

objectives, a list of principles were found which govern the
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methods in which the objectives are put into practice. It
was necessary to adapt these objectives to the Primary level
and in this process use wes made of Pearl Rosser's graded
-analysis of child and capacities,supplemented by suggestions
of other Christian educators in the United States who adapt
thellnternational Council'!s objectives to primary children
of Worth America, With regard to the adaptation of objectives
to rural Brazil, not much could be done since one rural

area is so different from the next. It was therefore
recognized that responsibility for this adaptation must

rest on the Christian educator in the local situation.

On the basis of the foregoing study, it was possible
to set up a list of standards which must be taken into
account in the evalﬁation of prepared Sunday School materials.
These gtandards wefe grouped about the Christian concepts
taught about God, Jesus, the Bible, the Church, oneself,
and the individual in society. The standards also included
teaching helps for the teacher in the way of personal helps,

helps in the teaching process and source materials such as
music, pictures, literature, and activities.

The final major step in the study was the actual
evaluation of the Primary program of the New Curriculum of
the Presbyterian Church, U.S.A. in view of the standards
set upe. In general it was found that the essence of the

teachings in the New Curriculum would meet the basic needs
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of the primary child of rural Brazil and could therefore,
with adaptatién be used effectively. Insofar as his exper-
ience 1is like that of the North American child, translation
R of the meaterial would be feasible. It was evident, however,
that in matters dealing particularly with specific life

situations must be adapted.

| As for the teacher!s materials the study revealed
that the helps would have to be more detalled and less
technical and that consideration must be made of the
avallability of the materials suggested.

Some suggestions should be made for the effective

~adaptation of the New Curriculum materials. In the matter
of the reading books for the children, the essence of the
present-day storiesrcould be translated into rural Brazilian
situations and thus made meaningful to the children con-
cerned. A few specific examples follow:

1. The story about Polly, Jack, and Peterl is about
children who play together in the playground and how they
get along with each other. One boy, after suffering from
infantile paralysis, comes back to the playground but is
laughed at by his friends. Polly alone plays with the boy,
swinging him. This act humbles the rest of the children

and they end up by pulling him home in a wagon. For the

1. Taylor, F., Growing Pains, p.7
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use in Bf&zii, the names should be changed to Paulo, Jodo,
and Pedro; the town plaza substituted for the playground;
petecas, yoyos, hop-scobch, and ropes for swings and slides;
Paula (Polly) would be sensitive about a conspicuous gold
tooth instead of her glasses; Jodo (Jack) could have a
badly cut foot instead of results from infantile paralysis;
instead of swinging him, the girl could play target; and
instead of the wagon, the boys could pull him home in a
woodcart. |

2e In the book, Thine isg the Glory, there is the story
our, We, and Usl in which Polly and Don try to find out
how many times the words "our, we, us' are repeated in the
Lordts Prayer. Only a few changes would be necessary in this
case such as: the names of the children should be Paula and
Donato instead of Polly and Don; no mention should be made
of the bare branches in the winter time, for they would be
up in the mango tree with its evergreen follage. The
conversations could remain the same very effectively.

As for the tendeﬁcy toward Bible-worship, lessons
would be centered around the various translations of the
Bible at different times. Perhaps some accounts could be
obtained from the Americen Bible Boclety or the Wycliffe

translatbors relating incidents occurring in the translation

1. Taylor, F., Thine is the Glory, p. 22.
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of the Bible into other tongues,

To promote better understanding of the place of lsbor,
it would be suggested to have incidents mentioned in the

story books about doing onelg duties well and cheerfully.

For exanmple, in the book, Thine is the Glary,lat the time

when the children are outside talking to their brother, he
could be chopping wood or bringing water from the well.

The teacher's helps, as already suggesbted, would have
to be simplified and explained with more extensive exegesis
and specific instructions for applying the teachings in the
~dives of the children. More suggestions would have to be
made on the manner in which the fteacher could make use of
glue, boards, and flowers to make the room attractive.

With boards and benches, low tables could be made which
would be movable. Suggestions could be made for the re-
arranging of the tables and benches for different purposes.
Boxes of sand could be suggested as the scene for action
storieg, with colored pieces of wood used for the characters.

Rather than having poetry translated, it would be
much more advisable to obtaln original poetry Wriﬁten in

Portuguese by people who know the child and can write

1. Taylor, F., Ops Cibe, De 56,
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effectively,

Pictures too, would be more meaningful if painted by
Brazilian artists., Ideas similar to those of the American
pictures could be incorporated in local settings. To
illustrate, in the substitute picture for "End of Day",
there could be a boy kneeling on a fence rung, looking into
the sunset glow or bowing his head in prayer, the edge of
an adobe house visible at one side. Another suggestion
would be to have the whole family having their devotional
time in the patio just at sunset time. In the picture
YWonders of God", the only changes necessary would be in the
clothes worn by the girl.

On the Whole, then, the New Curriculum not only
presents a good model for indigenous Sunday School materials
'but with certain changes by which the whole setting would
beymadé that of rural Brazil, it can itsell be effectively
used in that country. In order to»accomplish those changes
it would be necessary to find persons who can think as
Brazilian children think and who are interested in finding
the Brazilian parallels in the experience of the children.
Hational writers and artists should be encouraged to use
thelr talents in the service of the Sunday School.

This is the time for the adoption of good Sunday

School materials, because it is the time to meet and

challenge the Brazilian primary children,
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