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“The only crown I ask, dear Lord, to wear

" Ia this - thet I may help a 1little child,
I do not ask that I should ever stand |
‘ Among the wise,‘the worthy or the great;
I only ask that softly, hand in hand

A child and I may enter at Thy gate.t

Mabel Fenner, "My Crown®



A SEIECTION OF STORIES FOR THE PRIMARY CHILD
WHICH CREATE THE DESIRED ATTITUDE TOWARD GOD

INTRODUCTION
A, Statement of the Problem
The primary concern of this study is to mske a selection of

stories for the Primery c’hild.l which create the desired attitude to-
ward God. The selection will be mede in aqoqrd.au,eé_ with scientific
criteria set up after a study of the nature and needs of the primary
child has been mede in relation to his attitude toward God. George
Herbert Betts has said:

"From the earliest times of which we have any record, on down

through the centuries, religion, howaver varied its forms,

has had one constant urge at its center, the search for God.

And, indeed, through all those ages when religlon has been at

its best, men have been comcerned not for the promotion of

institutioz;s of religion but in the finding of God."
Humenity needs God; childhood needs God - the One in whom Jesus be-
lieved as Father, ag Friend, as Companion, the essence of the soul's

deepest longings, as Browvming expressed it:

"I0is wealmess in strength that I cry fors
l&y flesh, that I seek in the God-head." 5

The e¢hild mind is the plot for the pléming of seeds that
bear fruj‘.tkfor the future. So Katherine father spesks of it:

e & e ¢ ¢ o

1. In the use of the term "Primary Child' the writer refers to that
paiiod of development sometimes called middle ehildhood, covering
the ages six to eight.

2. George Herbert Betts: Teaching Religion Today, p. 29.

B Franklin B. Snyder: A. Book of English Literature, Browning's
'?Saul”, P 6;30 . )



"It is a fertile field, plowed harrowed smd ready for the
seed of the sower; the seed will germinate as does that
scattered in rich loam soil where every condition is

propitiouns.” _

A oonsciousnas; of God needs to be awskened in the child while he is
reaching out to secure it. It is of utmost importance that this seed
be planted now. Facing this reality, religlous educators are seeking
the most affectivé and satisfactory meterisls and method of presenta-
tion for the training of their pupils in their search for God. There-
fore, it is the hope of the writer that this study will be of some
vaelue to religious educators in their selection of storiea for the

primary child which oreate the desired sttitude toward God.

B. ZEsatablishment of the Need
1. The Value of the Story in the Christian Education of the Primary
Child,

We need only to look into the annals of history to realize
the part that the story has played in the religious life of meukind,
Iong before there was a written langusge or even word pictures, the
story was doing its work in educating the people snd tesching them the
great lessons of life., Socrates, Plato, Aristotle, Confucius, and the
greatest teacher of all, Jesus Christ, used the story freely as 8 means
by vhich to guide the lives of their pupils into "the way, the truth
end the life,® | )

What is this gift from God, this ingtrument of the mind that

L ] L ] . * - .

l. Katherine D. Cather: Religious Education Through Story Telling,
p. Bl. . .‘ .
2. Cf, Cather: Op. 01to, Pp. 12-14.



touches the deep wells of the soul, inspires men to his weskness, to
live more gloriously end die more nobly because he has learned the
great lesson of life? It is the story. Margaret Eggleston calls it:
“a work of art, & gréat life message that pa,sseé from one soul
to snother. It steals as quietly as a cance into the hidden
ports where nought else can go; it is as soothing as a song
sometimes and at others it acts like a two edged sword. It is
quickly given, but it lagts in the life through eternity. It
hes the power to bless and the power to curse.tl .

The story is the langusge of childhood and it is universal
in its aypéél. The love for it is one of the oldest instinocts of
humen nature. Every teacher of religion is familiar with the cry,
“Teacher, won't 'you tell us a story.® The writer in working with
children in the heart of ¥Hell's Kitchen,” New York City, found the
story to be the megic word, the healing balm in the midst of wriggling,
yelping bits of humanity whose philosophy of life is anything but ideal,
Yet as William J. May says:

“The demsnd for a story, the inbred love of a story is good
mother nature's endeavor to persuade us to teach in the
easiest way and most effective way. We do well to remember
that it is always our highest wisdom to work in harmony with
nature and it is vain to attempt to work egainst her.*
We may well ask the question of Bdward St. Jomm; "The child's thirst
for stories - has it no siguifipénca and doés it nat lzy 8 responsi-

bility upon use"®

2. The Vital Imﬁortance in the Life of the Primary Child of & Correct
Attitude towsrd God.
Of vital importence is the lidea of God given to the young

1, Margaret Eggleston: The Use of the Story in Religlous Education, p.16.
2+ William J, Mays Bible Stories and How to Tell Them, p. 11.
3. Bdward St. Jolm: Stories and Story Telling, Front £1y leaf.



through the teaching of religion., Childhood is the time when basic
patterns are being formed, the leavening forces of life are being
moulded. Misconceptions of God, given in childhood, have been the
basis of much misunderstanding, deep agony, and bitterness.

Pler Loti had been taught when he was a boy that God would
answer all his pra.yer if he prayed believing, He went out into the
yard one day and threw stones at God, who had spoiled. his day for a
plicnic by allowing it to rain,! H. G. Wells spesks with bittemess of
the understanding of God that was given to him as a child., He says:

"He and his hell were the nightmare of my ochildhood, .+ .

I thought of him as a fantastic monster perpetually waiting

to conderm and to strike me desd . . "2
Years were required to correct these falég impressions of God which
had been given by well meaning instructors of religion. Many are the
children who think of God as they do Santa Claus, the fairies, elves,
or other fantastic beings. Dr. G. Stanley Hall made a study among
Boston children who had the following ideas of Gods
' "God is a big, perhaps, blue man, very often seen in the sky

or in the clouds, in the church or even in the atreet. He

comes in over the gate, He lives in a big peslace, or a big

brick or stone house in the sky. He lights the stars so he

can see to go on the sidewalks or into the church. Birds,

children, Santa Claus, live with him most.»3

Some grave mistake has been made when children have these
attitudes toward God, The child's religion like that of the adult must
have God at its center if it is to take hold on 1ife. This God must
not be One that calls forth the hate, anger, fear, mistrust, and is

s & o o o o

l. Cf. George Herbert Betts: Teaching Religion Today, p. 199.
2. Ibid., p. 199.

3. Dorothy Wilsom: Child Psychology and Religious Education, p. 29.



only a fairy that lives in the sky, but this God must be God the
Toving Father, Who expects obedience from His children; God as the
iz;vit.iné Friend end Helper, Who is ever near and not always seated
on a greaf white throne up in the sky; God Who understends and en-
ters into.the experiences of His children, their joys and their sor-
rows; God Who is Creator of all, a God of love.

What to teach about God is the most importent and difficult
guestion confronting teachers of religion. It is the question on which

81l others rest,

G, Plan aend Method of Procedure.

In the first chapter of this study will be presented a foun-
dational study of the primary child in relation to his attitude toward
God centered around his physical, intellectual, volitional, emotiohal,
social and spiritual charascteristics and needs. These charscteristics
and needs will be determined in accordance with the findings of recog-
nized masters in the field of Primery Child Study. The chapter will
conglude with a brief summery of the nature sad need of the primary
child in relation to his attitude toward God.

The second chapter will be concerned with the setting up of
criteria of the selection of stories for the primary child, which cre~
ate the desired attitude toward God, based on first, content of the
stories in relation to the nature and need of the primary child as re-
vealed in chapter one; second, the literary technique of stories in
relation to the nature and needs of the primary child as revéaled in
chepter one of this study., The chapfer will conclude With a brief

analytical summary of the eriteria.



The third chapter will preseat the results of the applioca-
tion of thé criteria set up to the six stories used most by religious
educators which attempt to create desired attitudes toward God.

The fourth chapter will include a selection of stories for
the primary child which creste the desired attitude toward God. This
selection will be made in'accordance with the oriteria set up in
chapter two. | |

In conclusion there will be a summary of the major findings

of value as discovered in the foregoing chapters,



CHAPTER I

A STUDY OF THE NATURE AND NEEDS OF THE PRIMARY CHILD

 IN EELATION TO HIS ATTITUDE TOWARD GOD.



®Behold the Child among his new~born blisses,
A gix year's darling of a pigmy size!
See, where mid work of his own hand he lies,
Fretted by sallies of his Hother's kisses,
With light wpon him from his father's eyes!
See, at his feet, some little plan or chart,
Some fragment from his dream of human life,
Shaped by himself with newly learned art.-

-=Wordsworth,"Intimations of
, Imnortality."



CHAPTER I.
A STUIX OF THE NATURE AND NEEDS OF THE FRIMARY CHILD

IN REIATION TO HIS ATTITUDE TOWARD GOD.

4, Introduction

Religious educators as never before regard the careful in-
vestigation of the nature and needs of childhood as of supreme impor-
tance in attempting to teach religion moat profitably. The learner is
the factor for whom both materials and methods exist, the standard of
QValuaf;.iQn.l The writer will not attempt to meke a complete study of
the nature and needs of the primary child in this chapter, as that
would be impossible. Therefore, only those characteristics and needs
which are asaociated with the child's attitude towsrd God will be con-
gidered.

However, it is well to remember that there is no type or
pattern to which all children of a given age conform, but ordinarily
mey be expected to reveal in verying degrees of clesrness the traits
that are characteristic of the period through which they are passing.
When spesking of the characteristics of & given period it is not to be
concluded that they have sprung full fledged intc being with the pass-
ing of a birthday, but that they are in evidence during that time and

exhibit themselves in certain definite ways.

[ ] * . * . L]

l. Cf. Alberts Munkres: Primery Method in the Church School, p. 15.
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The results.of accepted authoritiesl in the field of Primary
Child Study have been carefnlly considered. When it was found that
certain characteristics snd needs were agreed upon by four or more

authorities that characteristic and need was included in the study.

B. The Nature and Needs of the Primary Child.
1. The Physical Characteristics and Needs of the Primary Child,

 The period of middle childhood is ome of decided activity
end growth. This is as it should be. It is only natural that the
child should ‘be ever on the move - & “wiggly'! bit of humanity. He is
coming into & new world end that is his wey of showing it. His senses
are wide awake, keyed for the experiences o0f his new world. He wants
to touch, to taate, to smell, and to hear. He needs the careful gui-
dance of parent or friend who realizes thet this activity must have ex-
pression, this growing body must have exercise, not merely for the sake
of developing muscular strength but for the purpose of helping the child
to develop character through physical act 1v1ty.2 Phe active child en-
counters new situationsa; he must adjust himself to these new situations
and in so doing he is growing in every phase of his being.a

¢ & & o ¢ @

1. Ada Hert Arlitt: Psychology of Infancy and Childhood.
Naomi Norgwoerthy and Theodors Whitley: The Psychology of Child-
hood. ‘
Me Ve O'Shea: The Child: His Nature and His Needs.
Hugh Hartshorne: Childhood and Charaster.
Dorothy Wilson; Child Psychology and Religious Education.
Edith R. Mumford: The Dawn of Character in the Mind of the ¢Child.
Alberta Munkrea. Primary Method in the Church School.
Elizebeth Harrison: 4 Study of Child Nature.
Iuther Weigle: !!.‘he Training of Children in the Christian Family.
Nelson A. Crawford and Karl Menninger: The Healthy Minded Child.
2. 'Gf. Muukreﬁo oD, Qit', Pe 16¢ .
3. Of, g ohn Iaorgan Child Psychology, Pe 96.
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A strong body is not an end in itself but rather an instru-
ment for the attainmenf. of all life's goods, and a means toward the
realization of its higher values, ﬁith good health comes efficiency.
He who would serve God or his fellow mem in a way that is pleasing
6waa it to God as well as his fellow men to bring to that service use-
ful powers, sanity and strength., Those who are responsible for the
care of children must realize this and help them to come into their
rightful heritage. Satisfaction must be given to their natural de-
gires, to eat, to play, to sleep, to live in the open, for these are
the elemental needs of a healthy growing body. Thus, it may be seen
that a strong body in the full vigor of health is a moral safeguard as

well as physical resourca.l

2. The Intellectual Characteristics and Needs of the Primery Child.

| ~ The primary child has come into a new world. His experi-
ences are broasdening and his intellectual life is passing through a
peried of transition in attempting to make ed justments to these new
situétims_. His senses are keen; his power of imegination is vivid;
he still lives in a world of imagination which begins to fade as he
becomes an older primary. HNo longer do brief hurried explanations
satisfy. He is keen to find out the "where,* the "hdw’ and the wwhy»
of things. He often stumbles and sometimes falls, with the desire, in
his eagernesé, to discover all of life's confronting pro‘nlems.?‘ This
vivid power of imagination enables him to place himself in the way of

® & & o e o

1. C©f, Imther Weigle: The Training of Children in the Christian
Family, pp. 50, 51.

2+ Cf. Nelson A, Crawford and Karl Menninger: The Healthy Minded
Child, p. 153, . :
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situations as they are presented to him. He sees life in everything
about him, which mekes it easy to intexpref h;.s surroundings in the
light of religious experience. His imsgination must be given play,
yet guided. His gquestions must be answered in & way which will lead
to further questioning and curiogity. These very facts are instruments
in the hands of those teaching religion.!

This vivid imegination, this seeking for the unknown, this
growing intellectual power, are they not of vital importance to the
religious educator in presenting to the child the great truth of life,

.the knowledge of God in its truest form?

3. TVolitional Characteristica and Needs of the Primary Child.

Volition, or the experience of the will, that force which
controls the actions of the individual in response to the environment
which plays upon him, is perhaps the most tardy aspect of the person~—
ality,?

The primary child is Just entering into the realization that
he has such a power within him as volitional coatrol and it only *be~
comes strong as his conscience becomes enlightened and edueated..""”
Emerson says, “waless & man hes a will within him you can tie

nothing tn,”m,,x_n.'?a . The w}olitional power like every muscle, organ, or

faculty of the 'Body becomes strong by being judiciously exercised.

. ¢ o & o 9

1, Cf. Mwmkres: op. cit., p. 18.
2. Cf. The Winston Simplified Dictionary, p. 1118.
3. Elizabeth Herrison: A Study of Child Nature, p. 137.



#The mere habit of doing right is something; with children
it is much, but the will that safeguards in the hour of
temptation does not begig to grow until definite choice is
made by the individual.®
The primary qhilé., as he looks out upon his -new and widened
world with‘h;is increased physical and intellectual world, finds that he
mst make definite choices and right choices in acoord with certain
standards, if he 1s to mske a satisfactory place for himself in this
world of new experiemces. A true standard by which he can measure his
choices must be set for him with the opportunities to exercise his will
in the right direction.z
The primary child must be taught the necessity of this self
mastery and the importance of its development as he tries his wings on
this initial flight of developing menhood or womsnhood, He has not
long lived in z world in which he has had & place all his own so he
will willingly respond to friemdly guidance and counsel.
"Dear Mother use your best and your most watchful care,
JWhen first he listens to some stranger who is there;
Life's truest voice has struck upon his ear;
4 new life stage begins, but do not fear."
The new life stage is the dawning in the child's mind thet he lives

not in life salone.

4, Emotional Characteristies and Needs of the Primary Child.

Homer, in his day, realized the part played by emotion in the
d,evglopmeni of the individual, We'find him saying in one of his dis~
courses:

e o o 8 o

l. Harrison, op. cit., p. 139.
2. Cf. Mumford: op. cit., pe 114.
Se Ibido, P 143.
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"During earliest childhood, the soul of the nursling should
be made cheerful and kind by keeping away from him sorrow and
fear and pain, by goothing him with sound of the pipe and
rhythmical music."

The mistake is often made of sttempting to educete the child's intel-
lect rather than the emotions - the powerful factors which give life
its coloring of light or darkness.

The primary child, as he comes into a new world of his own,
finds deep stirrings within his be_ing'- fear, reverence, mystery, awe,
filial relationships end gratitude, love, anger, which may be in the

final smalysis clessified under the three major headings of fesar,

anger, love 2

Norsworthy and Whitley say:

"Children's emotions are intemse, but they may be more short-
lived than the adults. They need to be controlled but not
eliminated; they are a precious asset for motivation, for
calling out energy and as such should be persevered and culti-
veted. The need is to ralse them to intellectual =and spirit-
ual levels from the physical and material levels at which they
firast appear.“5

The ohild needs emoticnal stsbility snd balance. The educa-
tion of the heart must advence along with that of the head, if well
balanced characters are to be developed. These inward stirrings must
£ind expression in the outward if they would have & completeness. This
is especially true of any temder emotion, which unused soon degenerstes
into mere sentimentality, becoming satisfied with itself "as a delight-
ful sensation or worse still shrivels up into skepticism or cynical
doubt s to the reality of genuine emotipn.'!4

« e e o 0 e
1, Harrison: op. cit.
2. gf.lig? Harg Arlitt's Psyphology of Infancy and Early Childhood,

3. N, Norsworthy end T. ~Whitley: The i’sycholpgy of Childhood, p. 91.
4. Harrison: op, cit., p. 80 . '
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"Seek to shape outwardly

_Whatever moves the heart of the child
Because even the child's 1¢Ie can decay
If not nourished properly.”

6. Soclal Characteristics and Needs of the Primary Child.

The primary child, as we have seen, has come into a new
world - a world that is not bounded by the four walls of his home or
his front yard with his own family circle - but a world in which he
finds new people and places. He has reached the school age of six
and he finds himgelf enrolled by the census among the school populs-
tion. He is henceforth of special interest to a new group of state
officlals embodied in the teachers, the principal, the school nurse
and the Janitor., Too, he finds himself associlating with many more
children than ever'befor‘e.

This involves group action and the individusl must adjust
himself in this group action. Clogks and bells assume a new signifi-
cance. Attention and effort are caslled on in unexpected ways. Disci-
éline we call 5.1;.2

This venturing out inte 2 new world with its new experiences
is as it should be., The grégarious instinet is strong in human nature.
The child must have cbmpanions of his own age that he may develop his
individuality through cooperstion with others. The only child or the
'&nﬁgly in a family who grows to the sge of e_ight' or nin,é with no play-
mates of his own age lo,aeg much that is difficult to make up latar.s

1. Harrison: ope. cit., pe 79
3, Cf, T, Whitleyt -A- Study of the Priniary Ghild, P 111.
3. Cf, Norgworthy and Whitley:s op. cit., p. 62,
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These early impacts of the outside world are determining
forces in the development of every humen being. The social experi-
ences of the adolescent are of unusuel significance but the typical
reactions during childhood are only phe forerunners of adolesceunt be~
havior. ZLessons in the art of living together can be better learned
at this early period than at any subsequent time. This living together
involves contact with continually growing ecircles of humsn beings of
meny end veried experiences and one of the first things children have
to learn is how to adjust themselves outside the shelter of thelr own
homes.,

The primary child is a borm imitator. He not only wants to
do what other people do, but he wants to be like unto the one he is
imitating. This is the time to capture and motivate his imitative
ability in teaching him the greet truths of life by allowing him to
impersonate characters whose lives are God 1ived.1

This, too, is the time to awsken their needs to others and
cultivate that inner urge for service; that altruism which is such &
leavening force as he grows older. Therefore, suitable examples of
kindness, unselfishness, generosity,/promptnesa, diligence, as shown
in the lives of people about him, should be provided for this plastic

bit of clay - the primary child.?

6. Spiritual Characteristics and Needs of the Primary Child.
The primary child has become comscious of greater freedom

® & e o ¢ @

1. ¢f, Whitley: op. cit o9 De 117.
2. Cf. Munkres: op. cit., p. 19.



and power, BEach day he has new impulses to do sand dare _and he uses
his freedom and power a8 these new situations come before him. Life
unfolds and develops before him and in him. He has spiritual needs
decidedly raal.l The religion of childhood is not the same ss the
adult's but it is none the less reasl. His nature is essentially
religions., He has "come from God who is his !:mme.“:a The task of the
réligious edizo_a.tor :{s greatly simplified because of this.

The child needs God snd to his natural questions of "who,”
"where,” and “how” God may be presented as the snswer. The child is
Keenly alive to the world about him - the birds, the flowers, the sun,
the rain, even men himself, These tell the story of God’s cresation.
The child should be led to see God as the Creator of all, snd to know
thet he is the 1oving Father of all creation.®

Ag the child'seas everywhere about him evidences of God's
handiwork, the consciousness of God is deepened, the disposition to
obey and show his love are developed, his spiritual life is quickened..4
When this God-consciousness is present there comes a desire to show
some recognition of it in daily 1ife. God becomes the mot ivating
power of life and the child is moved to worship Him - to conmune with
Him, Worship is necessary for the child's religious development and he
should be given opportunity to worship. God is very near sud real %o
ohildren and it is natural for them to talk to Him as they would an
@arthly parent, Prayer should never be urged ui:on the child but should

¢ @ ¢ & ¢ @

1. Cf, Merion Thomas: The Primary Work and the Worker, p. 60.
2. Vordsworth: "Intimations of Immortality."

3+ Cf, Munkres: _op. cit., p. 20,

4. cfo ?hamas: 0ope. Citﬁo, Pe 83.
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come as 2 natural and joyful response expressing praise and thenks-
giving, containing petitions for spiritual gualities of kindness, love
end helpfulness,l
The primary child cannot as yet understand Jesus es & per-

sonal Savibur, but he can think of Him ag God's Son and helper, the
Friend of Childhood Who is unsur;paséed in goodneas and kindness, Who
will be a companion to him in his daily life. This understanding will
come more clearly as he is nurtured by God-fearing friends and teachers,
He will see Jesus Christ as a revelation of God Himgelf. He who has
seen and felﬁ God in childhood will not likely lose sight of Him as he
grows older, Men who have tasted the dregs of sin, .Wh,o have walied the L
highway of cerime, have been regenerated through some happening that
gtirred in them a dormsnt God-consciousness and bearing toward right-
ecusness which was estaeblished in childhood. We can say with Phillips
Brooks:

"Who helps a child helps humanity with & distinctness, with

en immediateness which no other help given to humen creaturas

in any other stage of this human life can possibly give again."z

C. Summary

The Needs of the Primary ¢Child in Relation to
His Attitude toward God.

1. Physical
8. 3Batisfaction of natural desires in relation to physical needs,
be Action and freguent change in activity.
Ce Sympathet ie and careful guidance on the part of parents and
teachers,

® ¢ 8 o e

1. Cf, Munkres: op. cit., p. 20,
2. Ibido, P 20«



2.

Se

4.

5.

6.

Intellectual
. 8+ Intellectual stimulation and broadening of knowledge in
new experiences and situations.
b. Clear intelligent answers to questions and problems,

Volitional
~ &@&e 4 sense of the need of inner control.
be A standard by which he may make right choices.
0. An- opportwmity to exercise his will in meking right cholces,

Emotionsal

. 8. Emotional stability and control,
be Opportunity for expression of emotional stirrings.
c. ZElimination of undesirsble emotions.

Social
a. Guided group experiences.
b. Social discipline or adjustment.
Ce Altruistic appeal.
d. Presentation of the best in a2ll relationships.

Spiritual
8. Recognition of God as a vital factor in child life,
b. Constructive instruction concerning God.
6. Guidance in worship.



CHAPTER IL

CRITERIA OF SEIECTION OF STORIES FOR THE PRIMARY CHILD



"Up to me sweet childhood looketh,
.Heart and mind and soul aweke,

Teach me of thy ways, O Father,
Teach me for sweet childhoods asske.
In their young hearts soft and tender
Guide my hend good seed to sow,

“That its blossoming may praise Thee
Praise Thee, wheresoa'er they go.®

- Anonymoué



CHAPTER 11

CRITERIA OF SELECTION OF STORIES FOR THE PRIMARY CHILD

A, Introduction
There is a decided regponsibility resting upon religilous
educators in the selection of stories for the primary child, which
create the desired attitude toward God, 28 we have seen in the Intro-
duction of this study.l The story is of vital importance in the
Chrigtian Education of the primary child, especially in relation to
creating the desired sttitude toward God, the center of the child's

religlous life.

-~ Xt may be said with G. Stanley Hall,
“Storiaé are the natural soul-food of children, their native
8ir and vital breath; but our children are too often either
story-starved or charged with ill-chosen or ill-adapted
twaddle-tales."
It is, therefore,%the purpose of this chapter to set up sclentific
ériteria for the selection of stories for the primery c¢hild which
create the desired attitude toward God in order that religious edu-
cators may select stories on & scientific basis rather then with per-
sonal taste or jJudgment,
The criteria will be based upon two vital considerations:
The first consideration is the content of the material in relation to
the child, his nature, and his needs as revealed in Chaspter I of this
study. In addition, certain books of worship training, accepted by

& @ » ¢ o @

10 cf. -Anteo, PP« 2, 3.
2. BEdward St. Jolm: Stories and Story Telling, p. 100.
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guthorities in the field of Religious Education for primary children
will be consu‘lted.l The second consideration is the literary tech-
nigue of the materials centering around the merit of struecture, style,
and aesthetic appeal. This set of criteria will bé based upon the
c¢hild, his nature, and his needs as revealed in Chapter I of this
study and the consensus of opinion of suthorities recognized in the

£ield of children's literature.c

B, Criteria of ‘Selection of Stories for the Primary Child
" Which Create the Desired Attitude Toward God.
1. Criteria, Relating to Content, Based Upon the Nature and Needs of

the Primery Child in Relation to His Attitude Toward God.

8. Stories for the Primery Child Should be Graded.
‘In selecting stories for the primary child, the developing

needs of his life must be kept uppermost in mind. The stories must
come within the range of his world, that he may put himself into the
axperiencgs related. He needs, therefore, stories deasling with situ;-.-,-
tions and interests similar to his own, selected for their ability to
stimulate a growing mind, satisfy a bungry imegination, offer satisfac~
tory solution to the increasing complexity of child life.d

® & ¢ & & &

1, Albverts Munkres: Primary Method in the Church School.
Clara Blashfield: Worship Training for Primary Children.
Amy Clowes: 3Seeking the Beautiful in God's World.
Ethel Smither: Teaching Primaries in the_Church School.
2. S?. Margaret Eggleston: The Use of the Story in Religious Eduea~- -
ion.
Katherine Cather: Religious Education Through Story-Telling,
Bert ~Esenwein and Marietta Stockard: Children's Stories and How
to Tell Them. N
3. Cf, Ante., p. 11.
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be Storiqs for the Primary Child Should Have Definite Aims.

“The content of stories should be centered around s central
theme which states the definite aim in thg mind of the stery-teller
in selacting stories for the primary ohild. Every sentence should
contribute towsrd realizing the aim which has been determined. Too
meny stories fall short of the purpose for which they are inteanded,
either in attempting too much or in attempting too 1i§t1e. Therefore
when choosing stories for the primary child which create desired atti-
tudes toward God - decide upon a definite aim and work toward the

ful£illment .

c. Stories for the Primary Child Should Create Attitudes Toward

~ God in Accord with the True Character of God.
(1) S8tories Should Create an Attitude Toward God as Loving
Father. |

Children naturally turn to some onxe wWho loves them. If the
story is to make a lasting contribution to their lives, it must be
saturated with that gbiding sense of love which every human being
craves., XLove is the tie which binds esrth and heaven together and
when that‘bond is felt =nd experienced between God and His children,
there is the abiding peace that passeth all understanding.

The primary child is keenly interested in his parents and
the parﬁnté of other children.® This very fact greatly .simplifies
the task of the one who is gglecting stories for the purpose of grous-

¢ ¢ o o ¢ o

1, Cf. 'Esenwein and Stockard: op. oit.; ps 61,
'2. cfc Anteo, PP' 16, 170
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ing God-consciousness end awekening religious feelings in the heart
of the child. As God's love and goodness are made manifest to the
child through the stoi‘y, wthat langusge of the soul,” there comes a
growing sense of gratitud,é and appreciation canteriné around utter
dependence upon God the Heavenly Father, who cares for His children.
Innumerable ané. wonderfﬁl things are wrought through God
the loving Father who cares for His oreation as the earthly father
cares for his household, being mindful of those in His keeping and
doing for each of them the utmost good.l
The child in whosie world the adults are dependable, loving,
and understanding hes much less difficulty in attaining the inter-

pretation of God as Father than the child whose home life is anything

but happy. But the child who faces this problem may be helped through
sympathetic and affectionate guidance to find in the experiences of
worship and work in the church school that stability that comes only'
through confidence in a God who loves and cares. The story-teller
should keegp this in mind when selecting stor;as.z

As we have seen, many children do have misconceptions of
God,.s This shoﬁld not I;e, We would have the child leam that God
does not punish His children willfully or tyremnicelly, but He seeks
their good. He forgives them when they are sorry fcr doing wrong.
He is not revengeful, but & kind, forgiving Father. The story may be-
¢oma the most valuable 2id in creating this é.x;t itude toward God for

® o o o o o

1, o©f, Cather: op. cit., p. 80.
2, ¢Cf. Ant/ec,:P' 16.
. Cf. Ante,, Pe 4,
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the primary chim.l

Not only is God the kind, forgiving Fether of the individual
child, but ‘the Father of sll children and He loves them equally. As
the primery child comes into his new world‘, he encounters children of
other nationslities and races,® and it is sometimes hard for him to
accept the idea of God as loving all of them. The story, carefully

selected, will do much to prevent this narrow cénception.,

(2) Stories Should Create the Attitude Toward God as
Creator of All,

It is a comforting thought to the primary child to know that
God his Heévenlvaather is the Creator of all the beautiful world., His
imagination and curiosity lead him to ask the "how,® the "where,” the
“why,* about everything he 8663.5 Stories shc;uld. énawar éhesa qﬁes—
éions'by using the birds, the trees, ‘the flowers, the sun, the rain, to
tell the story of God's power and 10%.4 The child loves the beauti-
ful. He is stirred té reverence and awe at the sight of 1t,5 and it
is the inherent right of every child to be tsught to seek this beauty
and with each new discovery to experience a feeling of gratitude to God
the Creator who "hath made every thing beautiful.* Often times the
very thought of ﬁhe besutiful brings an unconscious rezlization of the
presence of God,® Dr, Herman Horne has said: "Beauty is really a

® & ¢ o s @

1. Cf., Smither: op. cit., p. 25.

2. Cf, Ante., PDe. 15, 16.

Be Cf. Antec, P 11,

4, Cf. Alberts Munkres: Primery Method in the Church School, p. 20,

B. Cf. Ante., p. 14. ; ;

6. Cf., Clara Blashfield: Woxrship Training for Primary Children, p. 20,
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manifestation of the perfection of G»od..',':l
Ir. Meyers clearly shows the relation between the love of
the beguﬁiful and religious life when he says:
wA person who has learned to appreciate the gorgeous beauty
of sky snd field and water:; who rejoices in a great work
of art or literature; who is thrilled by a noble deed, is
rich indeed. It is difficult for him to become coarse snd
vulgar. And if in his appreciation he has been trained to
see God the Creator of beauty, he hag & perpetual source of
religious refreshment end strength.”
What an instrument is the story in the hénds of the story teller., It
may be used to capture this beauty in story form and pass it on to

young lives who are helping to build God's Kingdom.

(3) Stories for the Primary Child Should Create the Atti-

 tude Toward God as Friend of Little Children.

When the primary child understands that God is his friend
who loves and helps him and desires his love and help in return, his
world takes on new meaning and value.5 The story may be used to
teach the c¢hild to know that God is his Friend, who is most sympathetic
at all times, entering with him into his'.joys,, his gorrows, and depend-
ing upon him to cooperate with Him =snd share in His acts of love and
goodnesa. This leads to a sensé of reaponsibilify as one of the

helpers in God's world.

(4) Stories for the Primary Child Should Create the Atti-
~ tude Toward God as One to be War shipped.
Clara Blashfield says:

e o ¢ o ¢ o

l. H. H, Horne; Principles of Education, p. 336.
2+ William Meyers: Teaching Religion, p. 92.
5. Cf. Hazel Lewis: The Primary Church School, p. 258.
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#Prue worship is spontaneous; it is derived from end related

to life experiences. . « The child who possesses & high con-

cept of God, when feeling happy eand thankful will spontaneously

address the he