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INTRODUCTION
Ae. S‘batemeui of the Problem

The problem of this thesis is to examine the history of the
educational work of the Presbyterisn Church in the United States of
America in West Africa, seeking to find the underlying factors which
have influenced miséion policy and the trends which will shape the

future development.,
B. Importance of the Problem

The importance of this problem lies in the critical situa-
tion of the Mission's educational enterprise. It is becoming increas-
ingly difficult for Athe Mission to shape the policies of its schools
to ,meet the requirements of the government. This study is made in
order to see more clearly the basic issues involved in any conflioct
between the policies of the Mission and those of the govermment. The
importance of this study is further seen in the fact that the Mission
is entering upon a new phase of the develépment of its educational
work in the establishment of an institution of higher education. The
plans for the establishment and direction of such an institution must
be Been in the light of the totel development of the school work.

The study is also important to the writer, who will be en-
gaged in the work of sn educationslist in sonme mi:ssionary enterprise.
It is felt that such a study will contribute to an understending of
the basic problems amd policies involved in the educational work of

a mission.



vi

0. Sources of Study

The sources of ﬁhis study sre annuel reports from the stations
and institutions in the West Africa Mission, filed in the hesdquerters
of the Board of Foreign Missions of ‘the Presbyterian Church in the
United Stetes of America; "An Africen Survey", by Lord Hailey; and books
on Africe which deal with the history of the missionary euterprises of‘

the past and present.
D. Method of Procedurs

A survey of the historical backgrourd of the missionary enter-
prises in West Africa and the development of education under the various
Buropsan powsrs will introduce this study. The second chapter will
present an analysis of the educetional work of the Presbyterian Mission
in West Africa. The last chapter will deal with the outlook for the
future in the light of the present trends in govermment policy and

mission purpose. A summary and conclusion will follow.
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CHAPTER I
HISTORICAL BACKGROUND OF THE EDUCATIONAL WORK OF THE

AMERICAN PRESBYTERIAN MISSION IN WEST AFRICA

A. Introduction

In this chapter; the opening of the West African territory
will be described, This territory, although rather indefinite, may
be approximated to include the coastal lands from the Senegal River
down, along the coast of the Gulf of Guinea, and continuing down to
the northern border of South Africa. Any definition of the extension
of the territory inland is rather arbitrary or hypothetical as the
penetration of the center of ihﬁ continent is, in many places, still
to be achieved. However, it may be said to extend to the limits of
what is today contained in French West Africa.

The establishment of the first missions will be described,
indicating the difficulty involved in such work because of the climate.
The coming of the European governments will be -noted also. Thus the
origination of the basic situation to which the mission had to ad just

.will be seen: +the problem of living and working in the physical en-
vironment of the tropics and the problem of cooperating with a govern-~
menit foreign to natives and missionaries alike. Mention will be made
of the very first schools established by Americans and Europeans in
Africa. Tt will be seen that the founding of the schools is closely
connected with the beginning of the missionary endeavor, thus indi-

cating the close connection of schools with the work of the mission.



The second section will deal with the educational policies of
England, Belgium, and France with respect to their colonies in Africa.
The description of these systems will indicate the conditions under
which the mission w&rked. The comparison of these three will demon-
strate the range of attitude of Europeans toward the native populations,
Thus meny of the policies of the mission will be seen to be an adjust-

ment to these attitudes. -
B. Pirst Steps

1. Opening the Territory

The discovery of the territory of West Africa by Europeans
antedated its opening by several centuries. Portugusse rHavigators in
the 15th or 16th century discovered the large bay in the Gulf of Guinea,
south of Nigeria and facing the island of Fernando-Po. The first
missionary efforts, however, did not bsgin until 1736, when a converted
mulatto was sent to Christianburg on the Cold Coast by the United
Brethren. He was followed by ten others who all died, and by 1770 the
work was abandoned. In 1795, two missionaries were sent to Sierra Leone
by the English Baptist Missionary Society. This work was also abandoned
later. In 1797, the Glasgow and London Missionary Societies united in
the work.in Sierra Leone. This also ended by the ill health end death
of most of the missionariss. However, in 1804, a successful attempt at
establishing a mission in Sierra Leons was made by the Church Missionary
Society (Anglican). Between the years 1812 and 1830, the Church
Missionary Society of London sent sgventy-nine missionaries to Liberia.
Forty-four died during the first year, the average length of life being

two and a half years.



On the sixteenth of February in the year 1853, John B. Pinney
arrived in Liberia as the first missionary under the Western Foreign
Missionary Society. This was the first mission work of Americans in
Africa.

Other early attempts included the Wesleyan and Baptist
Missionary Societies who opened work in Fernando-Po in 1841. Five
years later the United Presbyterian Synod of Scotland opened work on
the old Calabar River.

During the nineteenth century several attempts at establiahiﬂg
stations in West Africa were made by the Presbybterians. J. Leighton
Wilson opened work at Baraka on June 22, 1842, which led to the estab-
lishment of a Presbyterian Church at Baraka on August 19, 1871, the
third church to be formed by the mission. In 1850, work was established
.at Corisco with the hope that the climate of this island would better
suit the Europeans. Three stations were opened and part of the Bible
was translated into Benga, the language of the natives. Their hopes
concerning the climate proved to bs unfounded and the missionaries
moved back to the mainland. In 1875, the work was left to native
leadership. The next station to be opened was that at Mbade, ten miles
north of the Bentia River in Spanish Guinea. The station, located on a
beautiful bluff overlooking the bay, was called Benito-~"Beautiful'.
George Paull, who had arrived at Corisco in May, 1864, began the work,
but lived only three months, returning to Corisco to die on May 14, 1865.
That his short span of work was effective is seen in the fact that in
the next year a church was established there, the second in the Corisco

Presbytery.



The fourth station to be opened by the Presbyterians was thsat
of Ogowe. Dr. Wheeler describes the opening as follows:

"In 1874; Df. and Mrs. R. H. Nessau ascended the river, the first

white people to explore the valley, and that year opened a sta-

tion at Belambia, two hundred miles from its mouth. In 1876, the

station was moved to Kangwe, thirty-five miles down the river."l
In 1879, a church of six members was organized there.

The last of the areas to be opened was the Cameroon. When
the first resident missionaries began the work in 1889, a church had
already been established by natives who had come from Cemeroon to
attend schools at Corisco as early as 1875.

Following the occupation of the territory by the missionaries,
the governments began to occupy the land. In Cameroon, the German
occupation began on July 14, 1884. On May 7, 1885, the British and the
Germens concluded an agreement by which British claims to Cameroon were
traded for German claims to Forcados, which is located at the mouth of
the Niger, and to S5t. Lucia. In the same year, Great Batange was ceded

by the French to the Germans. By this, the Germens had control of the

territory.

2. First Schools

Early in the progress of the mission stations schools were
established. The London Baptist Mission established the Ffirst schools
in Cameroon in 1845. This work was turned over to the Mission
Gesellschaft of Basel in 1885, the year in which the Board of Foreign
Missions of the Presbyterian Church in the United States entered the
field.

1. W. Reginald Wheeler: The Words of God in an African Forest, p.33



Other schools were opened in these early years by the government at
Duala, by the Apostolic Vicariat Kemerum of Limburg on the Lehan, and

A

by the Germen Baptists of Steglitz.
C. Development of Education under the Various Systems

1. The British
Under the British system, each dependency has its own local
department of education. There have been, however, in the psast cer-
tain general policies set up for the guidance of the local govermments.
In 1925 the government made the first of these declarations in which
the importance of developing what is good in the indigenous tradition
wes stressed. It zlso emphasized lsadsrship, a higher stendsrd of
living, religioas and moral teachings, and the education of women. On
the gquestion of the place of mission schools, the position assumed is
summerized in the following statement made by Lord Hailey:
"The British Government announced that it welcomed and would en-
courage all voluntary educetional effort which conformed to its
general policy, but it reserved to itself the direction of
educetional policy and the supervision of all educational insti-
tutions, by inspection and other means. It was recommended that
in all the dependencies.advisory boards for education, both cen-
tral and provincial, should include representatives of the
Medical, Agricultural, and Public Works Departments, together
with missioneries, traders, settlers, and representatives of
native opinion.®
The next statement of policy concerned the question of
language. The use of the vernacular was recognized as necessary in

the primary grades, but the use of English was considered essential

in the higher grades.

l. Lord Heiley: An African Survey, p. 1230



Regarding higher education, no definite policy was made.
However, the problem was considered and attention was directed to the
need for some programe

The range in the interpretation of these general policieé
extended from a situation where the government worked slmost entirely
by assisting and guiding the missions to that in which the educational
policy of the community became a school under the administration of
natives. Although local situations have created grest diversity, in
recent years there has been, "...an increasing effort to relate educa-
tion as closely as possible to the nceds of African communities.! 1

Because of the government's inclusion of the formula that
netive education must be "based on feligion", the missions have readily
cooperated with the policy of the governmenﬁ. The activity of the
missions, however, has been largely limited to slementary education,
while the government has regarded technical and higher education as its
sphere of influence. Roman Catholic Missions have also been glad to
receive aid, but have not regarded government or native sdministretion

schools as suitable for their people to attend.

2. The Belgian

The most striking festure of the Belgian system is the re-
liénce of the state on the church for its educational program, and -the
favored position granted to the Catholic missions as against the
Protestants. Financial grants are made to those inspected schools
which are hational! (the principle condition of this recognition is

L] L . L] L *

1. Lord Hailey: Op.icity, o 23k, . /



that two-thirds of the administering body must be Belgi:an) The result
of this policy is described in the following statement :

"the 'foreign' schools, which in 1935, had 253,841 pupils

ageinst 213,463 in those of the 'netional’ missions, are

meintained almost without assistance from the state. Again,

even in the few state schools, the management is glmost uni-

versally entrusted to_religious bodies, which are without

exception Catholic.”
The principal aim of the system is to develop the African within the
scope of his own society, not to maks, wheat M. Louis Franck calls,
"copies of Europesans who will never be more than 'humens of a third
éategory'". 2

h‘Under the present system, the schools are divided into

'official! and 'subsidized free' schools, the former being those fi-

nanced by‘the state, although the majority of them are controlled by

the religious orders.

3. The French

The earliest educational efforts of the French government
with regaerd to their colonial empire in Africe were, like most of the
others, confined to assisting the missionary bodies. In 1816 the
Colonial Ministry estsblished a policy which involved the encouragement
of Christienity for its mqral basis, making for progress in civiliza-
tion. This policy was continued for forty years. Thus it was not
until near the end of the century that tlhe first ley school was founded.
By 1900 there were only seventy schools in French West Africa, due to
the preoccupation of the government with the problem of the

- L] » L d - *

1. Ibid., p. 1270
2. Ibid., p. 1271



pacification of Senegai and Sudan end also to the fact that the modern
objective of education as a factor in producing French civilization was
not yet stated,

The first definition of educational policy in West Africa was
mede in 1903. The revision of 1918 was ffollowed by the circular of the
Governor-;General, dated May 1, 1924, which gave to the French education~
al policy for its colonies its present form. In this statement, the
government assumes the major responsibility. The place of the mission
Bbhogl, secured by the Treaty of St. Germain in 1919, was defined and
limited by a government decree made in February, 1922. In this ﬁhe
following conditions were fixed by which the mission schools must abide:
no private school should open without authorization; those which are
permitted to open must follow the prescribed courses; instruction must
be given exclusively in French; European mission teachers must have the
same certificates as the govermnment teachers. The underlying policy
behind these statements of practice is seen in the French conception
that education forms an essential feature in the policy of 'association'
in the colonies; the school, then, contributes to a policy of political |
and economic development. This policy has been describéd as one which
"envisaeges the assimilation of people of different cultures into French
ciﬁilizaiion," for the colonies of France sre, "...parts of greater
France, and are notrfreated as separate units that may become self-
governing and self-sufficient." !

Two features of these schools illustrate this policy. The

1. W. J. Cavin: Survey of Educestional Position and Needs in the Cameroun
and French Equ@torial Africa (Report of the West Central Africa
Regional Conference) p. 144



first of these is the universal use of French as the medium of instruc-
tion. The basis of this practice is seen in the statement that, "...if
mastery of a European language is the ultimate aim, it is better to
start it as sarly as possible."1 A second feature is the "clearly de-
fined policy of limiting more advanced education to the demand which
exists for its products, with a strong emphasis on vocational training
as the form which such education should take."® This policy is described
as follows:

"It is founded on the belief that the fuller association of the

native population in the development of a territory can best be

realized through the employment in the administrative service

those whose intslligence qualifies them to share in spreading

the work of civilization. The first object of advanced educa-

tion is therefore, to train the specislized cedres needed for

this purpose. Education accordingly assumed a dual function;

this has been summed up in the well-known phrase of a former

Governor~General, M. Jade, 'instruire la. masse et dégager

1'8lite.' "3

~In the working out of these principlss, a parallel system of

education has developed: the Zuropcen and the African. The European is
identical with that given in the schools of France, so that transfer from
one to the other is gquite possible, and entrance to a French University
from an 'European' school in Africa is also quite possible. The 'African!
school is designed as training for life in Africa. In clarifying the

function of this two-Ffold system it may bs said that

"The dual system....does not correspond to a color bar, nor to a
classification of school -“children on a basis of colour.”

Africens and French attend these schools on equal terms. For the masses,

1. Lord Hailey: op. cit., p. 1262
2. Ibid.

3. Ibid., p. 1263

L4, Ibid., p. 1262



10

the elemeniary education of the 'African' schools is complete in itself.
Zducation for the "elect! is limited by competition, and by the esti-
mated need.

The first section of the ‘'popular' schools contains three:
grades: the 'initiation' or preparétory gréde, the elementary, and
the lower priﬁary. There is a preparatory school in. most villages "of
any importance and teachers even accompany groups of nomad herdemen. "t
The length of the course is two yearé and the field of concentration
is spoken French. The next grade, the elsmentary, is found in every
town and néarly evefy government station. The emphasis in these schools
is on improvement in the condition of the village or town. The suﬁjects
trested are agriculture, animal husbandry, and specialities of the
locality. The primary schools are regional in charecter, the majority
naving Eurobean headmasters, The curriculum of the two ysar course
contains history, geography, hygiene, advanced arithmetic, farming,
and carpentry. Urban primary schools have a literary course which
leads to clerical work.

Besides these schools, which are under the category of
popular education, there are also the craft schools, which are de-
signed ™to improve the technique of indigenous crafts", and trade
schools. The latter are open to anyone with an slementary sducation
and to trained workers. The courses are concerned mainly wiih agricul-

ture and hygisne, and are given in the vernacular.

Post primary education is carried on with the end in view

1. Ibid., p. 1263
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of the specialists needed in the vocational employ. There is one yesar
of general literary education, which is the preparation for high
school. The course in the high schools is designed as preparation
for lower grades of govermment employment, some sort of clerical ﬁork,

or for enmtrance into the grandes £cloes, that is, the medical, teach-

ing, or vetsrinary schools., There are also two secondary schools on
the European model, In the Cameroon, there are: one advanced, three

technical, two domestic training, and two mission technical schools.
D. Summary and Conclusion

In this chapter, the first missionary efforts in West Africa
have been described. The problem of mission work in such a climate
has been indicated, The coming of the European powers and their
possession of the territory has been noted, as well as the founding of
the first schools.

A survey was then made of the general educational policies of
three Zuropean countries with resspect to their colonies in Africe. |
These were scen to vary in relation to the underlying viewpoint of the
éountry concerning its relation to its African Colony. Under the
British system the general policy, based on colonial development, is-
ﬁo allow‘each dependency to work out its educational system according
to local conditions, in accord with general standards set by the govern-
ment. The Belgian system, relying almost entirely upon the schools of
various religious bodies in the territory, aims at the development of
the Africen in his own situation. The French policy, being based on
the policy of the assimilation of the African into French culture, in-

volves a highly developed system with both the African and the French
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aspects of the work considered,

Thus the educational work of the American Presbyterian Mis—

sion' in West Africa is to be seen in the light of the twofold problem

facing the missionaries: the difficulty of lifing in such a climate
and the need for eooperation with a government, having come into the
land from some other couhtry, and having definite underlying policies
concerning the population.

The development of the schools is to be studied with the real-
igation that the early founding of schools demonstrates their integral

relation to the whole of the work,
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CHAPTER ITI
DEVELOPMENT OF THE EDUCATIONAL WORK OF THE AMERICAN PRESBYTERIAN
MISSION IN WEST AFRICA

A, Introduction

The development of the educational work of the American Pres=-
byterian Mission in West Africa will be considered in this chapter. The
study will be made from the annual reports sent to the Board of Foreign
¥issions from each station in West Africa and also from other specific
reports from institutions, persons or bodies”involved in the work,

The study must be seen in the light of the problem outlined in
the previous chapter of the adjustment of the missionaries to the effect
of the climate on them and on the natives. The range of viewpoints with
respect to the place of the natives in colonial development will clarify
the basic issues of the problem of the relationship of the Mission with
the governments: The theory of assimilation, held by-the French, will
be especially pertinent in this section,

The divisions of the material will be as follows: first period,
to 1899, in which year certain policies were crystalliged, marking the end
of the first stage of development; second perioa; to 1916, when the French
Government took over the territory‘evacuated by the Germans in the War;
third period, to 1925, when the Normal School was established, bringing
a great advancement in the quality of the school work; fourth period, to
the present. In each of these periods the general phases and then the
specific phases of the work will be considered, The problems and policies
of each period, also, will be described so as to indicate significant trends.

As was noted in the previous section, the establishment of schools
was one of the first policies of any mission. Since these early schools

13



1

centered around the personalities of the missionaries and grew rather
slowly, no study of the founding of the schools will be made., The mat-
erial in the study of the first period of the development will center
around the last ten years of the period, since the school work, by #hat

time, had been well started.

R, Beginning to 1899
i, Problems
a. Relationship with Governments:

In this: first period of the educational work of the mission,
one of the most important factors- in the work was the relationship of
the méssion with the governments of the various territories in which the
mission worked. One of the first regulatiohs:made by each of these
governments was that the particular language spoken by that country in
Europe be taught in the schools ih Africa. This, in many cases, kept
the mission from opening its schools or from carrving on effective work.
Thus, because of the lack of a French teacher, Angom Station could not
open its:school until 1899, when one was sent.l‘

During this Farly éeriod, when the governmment itself had few
or no schoolsy it established the policy of subsiﬂi@ing schools main~
tained by the mission., However, the missionaries felt a certain hesi-
tancy about accepting this money since they did not in any way wish to
obligate themselves to the government.2 In some casesi the granting of
the subsidies was looked upon as a sign of approval by the government,
and the failure to receive them, an indication that the schools were

not doing satisfactory work.

L . . L] - L ]

1. Angom Station: Written Report, 1899
2. Benito Station: Written Report, 1892
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b. Miscellaneous
Related to the whole question of the language was the problem

of securing teachefs, fo; in many cases the need or the call for a tea-
cher was made in terms of the specific language teachsrs. The problem
of irregularity of attendance created the need for boarding schools.l
The scarcity of native food oftimes made the maintenance of boarding
~pupils expensive.2 The competition of the Catholics became a prpblem in
many areas.3 Needs for more books, benches, buildings, and a system in
the educational program were all mentioned. The changes in missionary
personnel created many problems. Unfriendly tribal relations made
school attendance hazardous, In fact, in 1899 there was a general Bulu
invasion which definitely hindered the progress of the schools. The lack
of realization of the value of sending their chil&ren to school on the
part of the parents is seen in the Following:

"Parents place no value whatever on the teaching given their

children, and feel that a child should be fed and clothed if

permitted to attend school, M
2. Policies |

a. Inclusion of Schools in work
Although the educational work of the mission was still in its

infancy in this period, certain policies are seen in the reports. The
very fact that the mission incorporated in its program a school system
indicates a very definite policy on the part of the mission. ‘The place
of educetion, as a part of the plan for the mission work, is seen in the

1. Batanga Station: Written Report, 1891
2. Baraka Station: Written Report, 1891
5. Kengwee Station: Written Report, 1892
4. Angom Station: Written Report, 1898
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following statements in the reports: Angom Station in 1892 states
that school work is "an indispensable element in a work which is to
have any depth end permenence, for the dense ignorance of the people
constitutes one chief obstacle to the progress of Christianity!;
and six years later from the ssme station, "We recognize the principle
(we do not put it forth as at all new) thatAalong with the preaching
of the Word, thsre should be a system of education."2
b. Language
The general problem of the language to be used as the lan-

guage of instruction in the schools, as well as what, if any European
language should be taught in the school arose out of the conflicting
policies of the govermnment and the mission. The attitude of the
government has already been described. That of the mission is seen in
the following:

"...the mother tongue of a people is that in which the truths of

God's Word should be taught to them."> "...an order was handed

us prohibiting the teaching of any other language than the

French in our schools. This is entirely against our principles

««.which placed the vernacular in the foreground.™

On the other side of the question, is the following:

"One of the chief means of civilizing a native is by teaching

‘him a foreign language end indeed any native who knows only

his own mother tongue will be at e serious disadvantage if he

purposes to be anything sbove the level of his psople. A for-

eign language opens up a vast field of Christian literature

and the possibility of communicsting at once with a newly arri-
ved missionary or government inspector.'s

. e & ¢ s @

1. Angom Station: Written Report, 1892,
2. Angon Station: Written Rsport, 1895.
5. Angom Station: Written Report, 1891.
4. Benito Station: Written Report, 1894.
5. Kangwee Station: Yritten Report, 1892,
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Arriving at a policy which would satisfy the govermment and
be in accord with Mission principles required years of labor and plan-
ning. In some cases a sort of compromise was attempted, as at Barska
in 1894. Dr. Nassau reports,

"The requisition of the teaching of French and the prohibition
of the teaching of English being loyally complied with, the fact
of our teaching also the vernaculer is not interfered with or
objected to.Ml

The 1anguage question involved not only the government's
ettitude but alge thet of the pupils themselves. Batanga, in 1895,
had quite a problem with boys who, infedfed with the desire to lsarn
Germen (probably for its commercial value), once deserted the school
and also refused to racité Benga verses; as a result, they were
expellad.

The Mission was then faced with the nced of arriving at some
distinct policy regarding this question. In 1899, a report entitled
"poreign Languages in Mission Schools!", was made. This report states
the problém a8 Pollows: +the limited écope of the native languages, and
the limited arsa of any single language. FRurther, the law prohibits
the teaching of any European languags but Frénch in the French colonies,
(Until 1833, English had been teught freely in the mission.) It has
already been shown how this law requiring that nothing but French be
taught in the schools created a gresat problem in the securing of teachers
and resulted in the decline of the educational project of the mission.

Implied but not directly stated in this report on foreign
languages in the school and others also is the fesling on the part of

1. Baraka Station: Written Report, 1894.
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the mission of complying grudgingly with the govermment requirements,
as if they were interferences or infringements upon whet was rightfully
the territory of the mission. The writer of the report ﬁade in 1899
made a strong case not only for‘cooperation but for a better spirit of
cooperation. He stated that it is iwportant for the missionaries to
Aremember that the government would be less favorable if the schools
were clqsed, indicating that the schools of the mission in themselves
constituted an element which the government favored a grest deal. He
then went on to describe the relation of the mission to the govermment
in terms of legal and moral obligations. He said, "The govermment, as
such, cares nothing for religion, what it looks for in schools is that
the children be trained as French subjects, spasaking the French language,
and becoming by reason of their training more useful both to the govern-
ment and to the colony."l

Thus, on the basis of the legal obligations, he pointed out
that opening a school in a territory where the law required that half
of the curriculum must be in French obligated the mission to accept
these conditions and to follow them. A legal obligation then led to a
moral obligation. He mentioned the subsidies, which in his thinking
further obligated the mission to follow the laws of the land. (Refusal
to accept the money would not anmul the obligation.) He said, "I
imagine that we are morally bound to keep the spirit of the law and
teach our scholars French."? |

1. Zdward A. Ford: Foreign Languages in Mission Schools (Paper read at
the Annual Meeting of the Yest Africa Mission, Decembesr, 1899), p.7
2. Ibid., p. 8
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¢, Inducements
At the very beginning of the mission work in Africa, because
the idea of a school was foreign to the native mind, a policy of offer-
ing various inducements was employed in ordsr to keep the children
coming to school. One of the things "given® was cloth. The practice
is described in the report of Batanga'station for 1895, "In order to
encourage a more regular attendance, I offered rewards to those who
should attend school for five consecutive days or one wesk of school."l
Angom Station reported the same pfgcedure of encouraging the pupils
with "small gifts".2 However, in the same year also, Gaboon station
reporfed that the"day ﬁupils hed come to school,
“...without the attraction of food, clothing and with only a
small monthly reward for regular attendance. And this in the
face of the existence of the large Roman Catholic School, manned
by an ample corps of teachers, apd with inducements of food,
clothing, and gifts to parents."
d. Work
 One policy of the mission developed during this period was
that of requiring work of some sort on the part of all the boarding
pupils. The work generally consisted in two or three hours per day
and wes uéually of the nature of mainteining the property of the sta-
tion- in order and constructing new additions to the buildings.
e Girls' Work
Speéial mention should be made of the attempts at work with
the girls. This must be viewed in the light of the fact that the posi-
tion of women was extremely low: +they had no rights in society. The

L] . Ld L * .

1. Batanga Station: Written Report, 1895.
2. Angom Station: Written Report, 1895.
5. Gaboon Station: Vritten Report, 18%.
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custom of giving a sum of money to the fathsr of a girl when she wes
given in marriage could bs termed "selling", so that women were objects
of wealth and not personalities. In this éituation, then, the mission-
aries felt it advisable to attempt to work with ths girls. Jorisco, an
outstation in 1895, seut, in its report, the statement of one of the
natives on her view on the question:
"I would rather sece more done for the women or for the girls than
for the boys and men, if I was to choose, My reason is that the
education of the girls and of the women has benefited society more
than that of the boys. Educated women are exerting a good influ-
ence in that country.!

The policy of éiving these girls rewards for coming regularly
was carried on for quite some time, after it was abandoned in the boys'
schools. This was due partly to the fact that the parents of the girls
did not heip the missionaries in this problem of irregular attendance .2

The curriculum of these schools, although not definite, usual- -
ly centered about the "Three R's" and teaching the girls various homs-
making arts, such as 1éundry wdrk and sewing.3

f. Curriculum

At the bsginning of the school work the curriculum was quite
simple., For instance, the school taught by Mr. Marling at Angom in
1891 had instruction in religious knowledge, singing, reading, and
writing, with a little French.

The general pattern was: the 3 R's with a spcaking knowledge
of the vernacular and the language of the gévernment of the territory.

- - - L] » »

l. Corisco Outstation: Written .Report, 1895
2. Bongshele Girls' School: Written Report, 1895
3. Kangws Station:. Written Report, 1891
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The texts were the Bible or religious books based on the Bible, and the
French catechism.
g. Aims
The basic policy or aim of the whole mission work was that of

working toward the esteblishment of Christianity end Christian institu-
tions which would be supported by the natives themsslves. By 1891 re-
ports were stating clearly thet an educated native ministry was esssn-
tial to the successful continuation of the work of the mission and its
establishment as a seif—propagating organization. At the end of the
period the following was stated as the aim of missions,

"...to preach the gospel...not as superficial announcers but with

a view to the salvation of souls, the_establishment of the church

and the evangelization of the world."
In this the school was ssen as one of the contributing elements. The

aim of the school progrem was, therefore, to educate and elevate the

people for their own benefit.2

5. Results end Evaluations

As 1is only natural, certain results and evaluations were
noted in the reports. EZvaluations ranged from “as'good progress as
could be expected in view of the peculiar difficulties of such work“ﬁ,
to "good progress“.4

By 1894; the Corisco report noted that people were showing an
interest in the work of the mission.

l. Robert Speer: Written Report, 1898, p. 44
20 Ford, Opo Ci-t:ao, 'p. 12

3. Angom Station: Written Report, 1889

4. Baraka Station: Yritten Report, 1893
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The results wsre also noted in that pupils from the schools
united with the church, thus making the school the feeding ground of
the future ohurch.l Results were seen in the lives of the pupils. As
one ﬁissionary wrote, "It is a great deal gained to get a boy or girl
to labor regularly, each day who has never before done more than play

at work.“2
3. 1899 - 1916

1. General phases of the work
- &e Needs and problems

1. Lack of personnel

Following the year 1899, the neecds and the problems of this
period are clearly seen in the annual reports of the iission to the
Board. The range is wide, but certgin elements are seen throughout.
The first and most glaring need revealed by these reports was that of
missionary teachers, For example, the report for 1910 called for
teachers because 6,000 pupils, seven station schools, and sevsral score
village schools, were to be supplied by only two men. Many requests
were specific, such as calling for a teacher to teaéh g certain Buropean
language. Thus, in 1902, the work was "greatly hempered" by the wart
of a white male French speaking teacher. Later "strikes" were used to
clamour for German instruction, énd.threais were made that there would
be no school unless there was instruction in German. 0Calls for a
Spanish teacher; needed to keep the work open in accordance with

L] - . . - L 2

1. Benito Btation: Written Report, 189%.
2. Benito Station: Written Report, 1898.
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government requirements, =zlso came in.1 Such nseds were often unful-
£illed for years. The Baraka report of 1907 points out the weakness
of the educational work, a weakness which could be remedied only by the
coming of a male French speaking teacher, a "luxury® which they hed::
not had for eleven ycars,

The need for teachers extended beyond the personnel of the
nissionary staff to the native teachers themselves. The relstionship
of thebtwo problems is seen in the station reports as they present the
need of one to train teachers for future work.2 With regard to the
village schools, in the report of the MacLean Memorial Station for ™
the yeer 1906, the limited supply of teachers is listed as a hindering
feature in the growth and dsvelopment of the village schools. VThis
need for more teachers is reported by the same station in the following
year, in that thrse new localities were asking for teachers. The
Angom Station Report for 1908 sounds the same note of requests for
teachers in the towns and the inadequate supply to meet the demands,
The summary report of the Eduéational Work in West Africa of 1910
stressed the need for teachers as well as evangelists and Bible women,

2. Irregularity of attendance

Prcbably the most baffling of the problems to the missionary
were those inherent in the nature and customs of the people themselves.
Zach had to be met and solved in its own waye. By 1902 the missionaries
hed learned thet the only kind of schools that had any regularity of

* L] L4 - L -

1. Baraka Stetion: Written Report, 1902; Lolodorf Station: Written
“Report, 1902; Efulen Station: Written Report, 1903; Benito Station:
Written Report, 1904 ,

2. Batanga Station: Written Report, 1906 -
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attendance were the boarding schools.l This problem of irregular stten-
dence was partially solved one year by the Elat Station, by placing re-
straints on absence and msking the paydey for the boarders at the end

of the term£2 Dr. Halsey, in meking his report on the work in West
Africa, summed ﬁp the problem in saying, "The African boy so quickly
'desires' to go back to his town and sit down that nothing short Qf
compulsion will keep him at school."”

One of the attempts st the solution of this was the form of
'compulsion' of signing contracts. Thus, when the MacLean Memorial
Station orgénized its normsl class, those who enrolled-signed contracts
for three years of class work and three years of teaching after
g;:r‘adu,a:l:3'.01’1.4

3. Relationship with the Roman Catholic Church

A third problem vhich was very evident in these years was
that of the relaﬁionship of the mission with the Catholic Church.
Various references to the situation as, "...encroachments of the
Catholic element" or Yopposition detracfing from...the schools.“6
illustrate the fact that relations between the two groups were in
many cases not very cordial,

4, Relations with the govermnments

In all of the development of the school work the relations
with the various governments were quite important. The policies of

*® ¢ e o 9

1. Benito Station: Written Report, 1902

2.-Elat Station: Written Report, 1902

3. Halsey, W. A.: Vritten Report, 1904

4, MecLean Memorial Station: Written Report, 1908

5. MacLean Memorial Station: Written Report, 1507

6. West Africa Mission: Written Report on Self-Support, 1910
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the varidus governments have been already described. In the working out
of these in relation to the specific situations various problems arose.

The most important question in the relation of the mission
with the European powers is that of language, which hinges upon the
basic policy of each governing country as well as the vigof with which
it is willing to pursue this policy. On the basis of this gquestion,
Benito Statioﬁ School was opened and closed by the government several
times during its history. In 1912 the village schéols in the Benito
area were closed by the government because of the failure of the mission
to man cach school with a white teacher, as the government reguired.

Relations with the govermments were always rather tenuous
end dependent upon the various officials. Somstimes the officials were
very cordial and sometimes rather hostile. The Station at Bareka re-
ported in 1907 that the governument had orgenized secular schools with
normal and primary depertments, taught by white tesachers. Although
missionaries felt that the school was "evidently intended to supplant
the mission schools“,1 they felt that ﬁhﬁy could not only welcome such
a school, but even éand their own netive teachers, The visits of
government officials often brought commendation to the work of the
mission, especially with respect to the industrial work at Elat.

5. Miscellaneous factors

Many other detrimental factors, such as death and illness among
the students and missionaries,‘and a general lack of understanding, har-
mony, and apprecistion on the part of the natives, wsre also present.
In one case, a 'fish Pamine! comtributed to the failure of a year's work;

1. Baraka Station: Yritten Report, 1907



in another, an epidemic of small pox closed the school for four wseks:
and contributed to the decreased enrollment of the second term.1 The
comings and goings of the missionary personnsl also added to the pro-
blems of the schools in those ysars.,
b, Policies
1. Self-support

A thread running through these reports is that of the poli-

Fy

cies of the mission., Each of these poiicies is generally seen in rele-
tion to the problems involved in the progress of the work of the mission
and can be ssen to bsar directly upon many of these problems, Many of
the policies are presupposed or implied by the missionaries writing
the reports and are not so svident in some cases as in others, Many
of the policiés relate to the general and underlying policy of "self-
help", which involves ".,.the desire to train and stimulate the natives
to hélp themselves to develop men and women to spread and establish the
Gospel of our Lord Jesus Christ on a normal basis..,')

This stress on self~support runs throughouﬁ the work. In
1902 the Benito Station trisd a "new plan" of making and selling palm
oil, which, although not very lucrative, indicates the trend. At
Efulen Station, also in 1902, the school-boys added to the usual two
hours a day of work in the yard and garden to pay for their food by
giving money toward the teacher's salary. Batanga and Bsnito stations

1. Bongehele Girls' School: Written Report, 1903; Batanga Station:
Yritten Report, 1904; Baraka Station: Written Report, 1906; Elat
Station: Written Report, 1906; Efulen Station: Written Report, 1907

2. Baraka Station: Written Report, 1907; Batanga Station: Written
Report, 1907; HacLean Memorial Station: Written Report, 1907

3. Melvin Praser: ¥Vritten Report, 1910
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followed with similar policies in the next year or so,l with the idea
that "...the people of a villags did not want a school unless they were
williﬁg to give something toward its support.“2

Here and there attempts were made in the dirsction of making
the village schools self-supporiing, so that by 1908 Elat Station could
report that its village schools wsre all self-supporting. By 1910 the
report on self-support could state that the village schools were entire-
ly independent with respsct to financial ties, with the stronger helping
the weaker. The writer of the report felt that the underlying interpre-
_ tation of the situation in that year had in it a "cause for profound
‘gratitude end lively hope in the divine task of helping these impotent
folk to rise up and walk,")

2., Strictness

Beyond this policy of working toward the establishment of =
"self-propagating, self-supporting and self-governing Ohurch“,4 a policy
of growing "strictness" is easily seen in the rsports. In 1906 Batenga
Station laid down a set of "rules", which included: nothing to be fur-
nished to the pupils gratis§ no boagrder taken who liveé within two miles
of the school; no advance allowed until the pupil hed "leerned all his
lessons"; and advencement according to individual_accoﬁplishment and npt by
classes. Efulen Station adopted a policy of closing the registration
after three deys and requiring that the tuition be paid in advance,

E * . * » L

1. Batanga Station: Written Report, 1903; Benito Station: Written
Report, 1903

2. Batanga Station, loc, cit.

3« Melvin Fraser, loc. cit.

4. W. A. Halsey, op. cit., p. 44
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The policy of signing a contract, referred to previously, was.
introduced into one station after anoth.er.l The report of Efulen
Station for 1907 noted along this line that pupils were bsginning to
realize ",..that coming to school is entering into a contract for a few
years of hard work..."2

3. Establishment end Function of Village Schools

The development of the village schools also followsd a pattern
containing a well-defined policy. Their function was to instruct the
pupils by means of the charts and the primer, preparing them to come
to the station schools for the more advanced training. They were natu-
ral feeders to the station school end thus should be extended over a
wide area of terri‘tory.5

The general policy regarding the establishment of new village
schools, referred to in the discussion on self-suppori, is illustrated
by the following statement from the Elat Station Report for 1909: "The
village school policy is to put in a school only at the request of the
headman of the village and also after a missionary has visited the
place to see that it will not encroach on the territory of another
school.“4

4, Curriculum

During this twelve year period the curriculum did not follow
a very definite pattern. A4s a result, Dr. Halsey, summarizing his

. L] L * * *

1. Efulen Station: Written Report, 1906; MacLean Memorial Station:
Writtsn Report, 1906 '

2. Efulen Station: Written Report, 1907

3. MacLean Memorial Station; loc. cit.; Efulen Stetion, loc. cit.

4. Elet Station: Written Report, 1909
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visit to the field in 1903 and stating his recommendations, suggested
that there was no curriculum or setiled educational policy in'the
Mission, and he referred to a committee to be appointed to study this
problem.

In the Baraka Station Report for 1904, the general procedure
of the school is described in detail and is an‘example of the general
mebhod., The school was carried on by a missionary, who taught the two
higher clésses, and a native assistant, who taught the two lower
classes. The opening half-hour of the day was given to preyers and a
Bible lesson by another of the missionaries on the station. Classes
started at 9 A.M. and continued throughout the morning, under the
missionary and the native assistant. In the afternoon, ths native
assistant heard the recitations of the older class, while the mission-
ary in charge worked with the girls, teaching them to sew. The work
of the pupils included exercises iﬁ the catechism, also the memorizing
of hymns and Psalms., Arithmetic and writing were likewise taught. For
the teaching of rsading the texts used were parts of the Bible and, for
the advanced class, the Benga "Pilgrim's Progress". GShort exercises
in German phrassg and the Lord's Prayef were added to the curriculum
to prepare the pupils for £hei£ next step, the German School.1

A second exemple which meay be given is the Schedule of School
Work included in the report of the Baraka Station for the year 1906.

It reads as follows:

1. Bongehele Girls' School: Written Report, 1905



350

Ipirst Class: Arithmetic: addition, subtraction, multiplication
divisiony, Rule of Three ,
Greammar: ILECLAIR et ROUZE, the whole book
French History: JoAN BEDEL, slementary
Geography: " % the whole book
Reading: anywhers in the French Testament
Dictation, Recitation and Writing
Second Class: Arithmetic: addition, subtraction, multiplication,
and division
Grammer: Same as First Class
Reeding: anywhere in the French New Testament
Dictetion, Recitation and Writing
Third Cless: Arithmetic: addition, subtraction, multiplication
Reading: anywhere in the French New Testament
Dictation, Recitabion end Writing

Fourth Class: Arithmetic: simple addition and subtraction
Writing, Resding and Spelling the advanced charts

Fifth Class: Vriting simple copies, and reading and spelling the
simple charts®

The report goes on to add that, besides the regular school work, the
girls, under the supervision of the missionaries, learned sewing,
mending, and laundry work, as wsll as how to meke gardens.

| Throughout the reports is the general pattern of the "Three
R'é" as the imporiant fegture of the curriculum,.with various additions.
Thué at Benito in 1908, to the general pattern of reading, writing,
arithmetic, grammar, and geography, classes in practical trading were
added and proved to be quite popular.

In 1906 the Betanga Station reported a new feature in its
program: the teéchers‘ normal class. The method of conducting this:
was to kesp all of thevnative teachers in the station school for two
terms for special training. This training included: practical teach-
ing under direct supervision of the supsrvising missionary, arithmetic,

1. Barake Stetion: Written Report, 1906
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including addition, subtraction, multiplication of simple fractionms,
and soms percentage, geography, history, and grammar, with stress on
syntax. |

This was one of many attempts to meet the problem of'the
lack of instruction of teachers. Elat Station, in 1908, had the
teachers assemble helf an hour each morning before the regular school
began for a half-hour's instruction in the art of teachinge

The inclusién of foreign languages in the school curriculum
is important during these yecars. German, PFrench, and Spanish, each
used in the part of the mission work which was under that particular
zuropean power, came into the classes first as sdded subjects and then
a8 separate departments, finally leading to separate schools., 4s the
educational policies of the Zuropsan countries developed, they had
their,éffects on the work of the mission schools. By 1912 the Station
at Elat could report thet the German School incorporated the curricu-
lum prescribed by ihe~German government: German readsrs, arithmetic;
geography, grammar, penmanship, Bible stories, and dictastion, besides
"séme elements" of botany, zoology, end physics.

The éeneral report on the education of Wesyﬁfrica made in
the year 1913 describes the system as it had emerged at that tims,
First in the school life of the Africen ceme the Bulu school (or the
vernacular used in each perticular area), which had to be completed
before the student would be granted admission to thé German School,
In this school he learned the "Three R's", a few geographical and
physiological facts, and singing. He lsarned to read a set of charts

containing the alphabet, a primer of seventy pages, Genesis, Exodus,
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eviticus, Matthew, Merk, Luke, and John; he learned to spell very
well; he finished the multiplication tebles through twelves; he learn~
ed short division, and memorized Bible verses and some German words.
The German school followed the curriculum prescribed by the govern-
ment .,
2. Specific Phases of the Work
ge. Girls! Work

One of the specific deveiopments which occurred during this
period was the work with the girls. This work has been seen in the
previous section in the light of the attitude of the natives regard-
ing women &nd their place in society. The difficulties of beginning -
such a work have also been described in the beginnings of the work.
It is not surprising, therefore, that the Elat Station reported with
some surprise that six girls ettended the school, or that the station
at Batanga makes careful note of its own Bongehele Girls! School which
had; in 1903, completed its tenth yeer. How far bshind the general
development of schooi work that of rsaching the girls was, is seen in
the fact that even as late as 1903 stations were reporting the found-
ing of their girls' work.1 The interrclation of the development of
this work and the’éroblem of the place of women in the society was:
such that no solution could be easily found. Three years after the
girls' school was established at Efulan, the missionsries were still
faciné problems, Ffor the report notes that there were eleven girls in
the school and this in spite of the fact that the men of the community

L4 . L4 L . ®

1. Efulen Station: Written Report, 1903
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were in opposition to the school, since it interfered - with
. 1
marriages.

In 1907 the Hlat Station faced a high point in this problem
when the goverrment announced that girls should be at liberty to
attend school and that little girls should not be given in marriage.
The missionaries were asked to help enforce this rulinge The result
is described as follows:

"interesting times followed and a sort of campaign in the interest
of emancipation and education especially of girls was on."

This was a "new day" for the girls of the country. The
partial result was that girls appeared at all of the schools, both
station and village, and further,

"Some lived better lives knowing that doing so was a condition
of their remaining in school.!

b. Industrial Work

The second specific development which occurred during these
years was the industrial work. The policy of having work done by the
boarding students as payment for their board has already been described
in the section describing the first yeers of the work. The other
phase of the industrial training is planned curriculum of classes of
'industrial work'.A In connection with this phase the Frank James
Industriel School will now be considered.

The school itself grew and centered about the person of Df.
Frederick H. Hopse, Qho was sent to the mission in response to a

* e o o e 0

1. Benito Station: Written Report, 1904
2. Elat Station: Written Report, 1907
3. Ibid.
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request for a man to do industrial work. The name of the school was
derived from the initial gift which sterted it: #1,000 given by the
sister of Frenk Jamss, who was killed on a hunting trip in Africa.
The gift was made as a memorial to him. Wiih this monsy some equip-—
men£ was bought and the school begun.

The 1907 report of the Elat Station mentions a self-support-
ing industrial department in which carpentry was taught by a Douala
native. Doors, windows, tables, chairs, beds, and other furnishings
were made>and sold., The next yeer's report conteins notes of advance-
ment: +two men put their entire tiﬁs to it; gerdens wers set out;
houses for a tailor class, a palavar house for the church, a hospital
for the Elat school boys, a new dormitory For the girls, and a new
store house were all built. In 1909 the report came that "...through-
out the entire yeaer the clas® has never been able to catch up with
the orders," and that the bush rope chairs which had been 'invented'
by the achoél, were now copied by the natives and ordered by the
government,

Three years later the station was able to report with great
excitement as well as relief that the "new machinery" had arrived and
the sawmill and printing press were wofking.

3. Results and Zvalustions

The results of a program of such iong duration as an educa-
tional venture in a country in which there has never béfore been any
vstem of formal education can not be easily seen or measured. The
large overzll outcomss will not be considered here, but some mention

mey be wmade of the more evident ones.
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The first and most important of these is the fact that the
schools served as a feeding ground for the churche. In rspori after
report the number of school children who joined the inguirer's class
or bBeszme rull members of the church is listed,

The geogrephical outreach of these schools is sssn in such
references as the following: in 1902, the Baraka Station report
mentioned that the boys of the Fang School came from fifteen differ-
ent towns, some at a distance of a hundred and twenty milss from the
Ac0ast; the Efulan station report Ffor the next year states that eleven
different clans were represented in their boarding school. What was
done in the boarding schoolé was done in the reverse in the village
schools, for here, instead of bringing these various peoples into
the range of the Gospel, the Word was taken to them in their own
towns. Hence it is significant that the MacLean Memorial Station
reported over {wo hundred and fifty pupils at four different towms.
Later, Elat Station reported twenty-nine village schools, ons at a
distance of ninety-five miles from the station.

That the Christian message took hold upon the lives of the
people is ssen not only by their profession of faith but in the
change iﬁ their lives. When fifty-seven of the pupils at the Elat
Station professed their faith in Christ in one year, the result was.
that stealing and lying were practically unknown and that friendly
relations aﬁong the tribes were maintained.l As to the outreach of
this, in the lives ofkthe boys in the community, Mr. Fraser said,

* » L] - L] L
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"Many of the school boys have bsen doing good work in their own
towns by telling what they know and believe and teaching their
friends to read and write."t

The Benito report for the next year contained a statement

of the same nature and general tone. Frank Hickman, reporting for

the station said,

“The children of different tribes are brought togsther and
learn to live in peace with each other. They must be reguler
and systematic to an extent, and obedient and at least out-
wardly reverent. Thsey must overcome their inclination to La-
ziness and do some work each day. As a result some through
preference continua to live in their villages the kind of .
life that they lecarnm to live with us. From this advanced po-
sition some of them turn Pfrom their old lives of heathenism
or superstition to Christienity. Their grasp of what
Christianity requires is not what we should like, yet it is
a reaching forth in the right dirsction."

The lives of the natives were thus being effected for

Christ. Thie haeppened, however, not only in ethical principles but

also in the everyday things of life, The report of the Frank James

Industrial School in 1913 concludes as followss;

i.
2.
e

"Although the school is conducted along business lines and is
a financial success, that is not the best work the school is
doing. It is impossible to estimate the good the school is
«déing in the lives of the natives about here. It is changing
their ideas of life and their mode o:i livinge Their old way
was a low house without any windows and only a small hole to
crawl through in place of a door. How many of them are being
built higher. You walk in at a door, a window lets in light
and you see instead of a bed of poles a real bed and in some
cases a table and chairs. Instead of doing cooking in the
house where there is no outlet ior the smoke, you find them
doing it in an open kitchen, keeping their houses clean. %D

As the schools grew and expanded and enmtrenched themselves

. * L4 * * L]
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in the community, the missionaries who founded them and worked in
their behalf evaluated them. Very often these evalustions were made
in the light of some specific difficulty, as that of missionaries at
Barake Station who considered that "...the schools have done splendid
work" in the light of the need of a white French teacher waxﬁ';ed in the
French territory. The Girls' School at Benito, even in those eerly
days of the first yéars of tﬁe century, received not only the commen-
dation of the missionary but of the government.

The missionsries evaluasted certain developments as signifi-
cant in terms of the growth of the velue of education in the minds of
the indigenes. in 1906, when Batanga Station decided to charge tui-~
tion and to require that the pxipils sign a contract, it stiil had a
large number of children sent to the schoéls, and consequently the
missionarics felt that this indicatsd interest on the part of the
perents., Three years later at Efulan Station, when the government
levied a tax on the natives which mede tuition even harder to 'raise,
the missionaries felt that the fact that the natives still had some
- money 1o pay testified to their "perseverance and apprecistion of
the opportunity to get an education.

In 1907 the Beraka Station, asking for a male Ffench
teacher, in order to develop a "strong educ;at.ional work", said,

"This is of paramount importance, for without it there can be
but little hope for the future of the church work, since thers
will continue to be, as at present, no young men with a reli-
glous training to whom the church cen look for the elders and
end preachers that are indispensable to a self-governing church. %2

* - L] [ 3 . *

l. Efulen Stations Written Report, 1909
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In general, the main emphasis: seemed to be upon a tremendous
development which occurred during these years: which was~good on the.

whole, but which lefi much to be desired,
D. 1916-1925

1. General Phases of the Work
2. Problems

1, Results of the War

The problems which faced the stations remained %o a large
extent the same, However, certain new features!came into the picture
with the growth of the work and the changing world conditions.

The Great War which upset Europe, America and Asia, had its-
effects-in Africa. 1In the schools of the mission it had immediate
repercussions in the upheaval of the work., It also had deep conse-
guences in the change of government in some sections in which the
mission was working, bringing with this change problems with regard
to language.

A supplementary report for Ratanga Station in November 191k,
states, "The war has most seriously affected our Work."2 And in sub-
stantiation of this the report goes on to say that because of the un—
settled conditions, the viliage schools were broken up and the closing
of the boarding schools was considered. Elat Station became a Red
Cross-Station, and its industrial school was closed for lack of work,

s o © o© & e

1. Efulan Station: Written Report, 1909
~2, Efulan Station: Written Report, 1923
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Following the closing of the industiriel schooi, the German government
took over the buildings of the school and converted it into e muni-
tions pient. In all of this, however, some schocis were carried on,
as the Germens withdrew and the English and French ceme in,l One
interesiing result of this was the acquiring of considerable material
for the industrial school, When the Germans svacuated, they wrecked _
all their bicycles, motorcycles, autos, and auto trucks with sledges
and dynamite. The French pronounced the remains scrap and allowed the
school to take them over. Out of this wreckege, the school very
proudly reported the construction of an sutomobile, an auto truck, and
a steam engine (construc;ted out of an old auto engine), which was con=-
nected with the saw mill and various other machinss in ths plant.2

Not only was the war itself felt in Africa, but also the
great upheaval following it, as is stated by one missionary, "‘I’he
greet unrest that has swept the world in these after-~the-war days has
not passed by even the native of Equatorial Africa."? |

As was noted above, the war brought é. charige in the govern=-
meng under which the Mission worked. At the time of the beginning of
the war, the rslations of the mission with the various goverﬁmenta
were good. Both Benito and Elat stations mede it e point to mention
this in their reports for thet year. In the Elat report for 1916 the
first steps in the change of relations are noted: "Early in the school
term a demand came from the French Government in Duale that we mske some

*® o o o ¢ o
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2. Frank James Industrial School: Written Report (n.d.)
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attempt at teaching French. ol The seme change was made at MacLean
Memoriel Station in re sponsé to the govermnment order. By 1919, the
"request™ hsd become & requirement, as the Efulen Stetion reported,
A1l the schools in the West Africa Mission are now required by the
government to teach French, "2
2. Relations with ths Government
During this period, the int.ez;est and interference of the gov-

ernment in education began to be felt to a greater degree by the mis-
sion. Purther, certain poiicies which the government instituted had
certain definite effects on the mission schools., 1In 1917 a govermment
ragulation Pforbade aduits in schoolé, the maximum age being thirteen or
fourteen. The regulation, however, having been put into effect oaly
temporarily; was consequently overlooked; for 8ix or seven years 1a"ber
both Efulen and MacLean Memorial reported the fourteen years age limit
a8 something, if not new in principle, et least new in practice."

| The government then bégan to take notice of what was being
teught as well as the fact that schoole were being carried on. The in-
terference of the govermment in the schools moved slowly from one thing
to another, finally reaching the area of the curriéulum. Up to this
time, the European powers hed been setisfied to require that the parti-
culaer language which they wanted their ®subjects® to learn was being
teught in the schools. At this point, however, the government begaﬁ to
work directly with the curricule. In 1917, MacLesan Memorial Station
reported that the length of the Bchpol yeer and the curriculum were

* & & © &
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prescribed by the French govermment. Two years later, the Minutes of
the Annual Meesting of West Africa Mission record the decision that all
French schools at the stations use the curriculum required by ths gov-
ernment. There was a genuine effort to incorporate this curriculum
into the schools even to the extent of a reorgenization® at Batanga
in 1921, 80 as to follow it more closély.v

By 1922 the’governmenx'a program of education hed so grown
that mission schoois sought to be officially "recognized", as was the
school at Foulassi in 1922,

There were many other minor tangles with the officials., One
of them concerned the 7rank James Industrial School. In 1919, the gov-
ernment required that they purchase trade licenses to the extent @63500
francs. The school and the govermment compromised when the school
.closed its shop and sold only those articles vhich wers made in the
course of instruction.l Two years later, however, the officials finally
did compel the school to tske out three iicenses.

3. Economic Conditions

A second problem in this period was that of a great financial
crisis which made it impossible to get tuition from the students. It
-affected the schools in 1914 end cams up several times during the whok
period and in rather odd ways. In 1919 Elat village schools failed to
be self-supporting for the ysar, because payment of the tuition was in
produce and was converted into casﬁ at a loss, Little incidents,
however, enlivensd the scsne, as when "a cat waslbrought in to pay the
| e o & o + b

l. West Africa Mission: uxtracts from the HMinutes of the Annusl Meeting,
1919
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1 A
tuition of six boys." In 1917, 1920, end 1924 a food shortage created
an acute problem which was never very far removed from the worke.

During this period the problem of wages began to appear, but .
it was not until the next period in the development of the schools that
it ceme to its groatest height.

4. persommel

The nsed for teachers came up again and sgein, as it had in
previous years. At one place it kept the schools ctesed; at another
school supervision was lacking. The need for training teachers was
repeagted over and overe. In relation to the problem of the lack of per-
sonnel, the report of the ‘Committee on Genersl Educational Problemes made
in 1919 states:

¥,..our elementary school work has reached a great crisis and unless
raeenforcements for this work are ssnt us, we are confronted with the
prospect of its utter demoralization and collapse in the near future.
These village end station schools must lay the foundation upon which
the future leesders of our people will be built."2
A similar view is presented in the station report for Efulen Station for
the following year:
",.0If we sre ever to have native leaders among this people, they
will without doubt be the result of the training in our schools
and it is in this particular that our need of the most capable
teachers possible is felt with the greatest keeness."
b. Basic Policies,
1. Standardization of Policies
The basic policies of the mission never really changed: that
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3. Batanga Station: Written Report, 1920 -
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the mission wes there to spread the' Gospel and that the method to be
used was the gredual working towerd the establishment of a self-support-
ing,_ indigenous church. However, the verious policies by which this
larger end waes to be attained varied with the growth of ths work. &
policy not stated but seen as implicit in the proceedings of these
years is that of deciding the procedure for conducting the» schools on
a general besis to be effectlive throughout the whole mission, instead
of leaving each station to work out its problems alons. The Minutes
of the Annual Meeting of the West Africa Mission of 1919 are a good
example of this, At that meeting a committee of General Educational
Problems reported and made recommendetions to the whole mission council.
These recommendations included such phases as prices of school supplies,
length of terms of schools, tuition, classification of teachers, and
curricula. The council as a whole then acted upon these recommenda~-
tions.

2. Acceptance of Christians only

One of the innovations of this period developed, like meny
"policies", out of an existing problem: that of an overcrowded school
éystem. When the Foulassi School was faced with 13,000 applicents for
its second term in 1914, the station made a ruling that only professing
Christiane would be accepted. Four years later, the Frank James
Industrial School adOptea the same rule, in order to maintein a high
degree of spiritual results from the work. The ruling specified that
"no one will be eccepted into the school who has not been a member of
the church for st least a year.'“;

¢ 5 & o 0o o
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3. Teacher-evangelist

During this period the position of teecher-evangelist wes
trted and adopted in some pleces and rejected in others. This was the
policy of leaving the village school in charge of the evangelist in
thet town. As a general mission policy it filled a specific neced: the
problem of how to meet the economic crisis and keep the mission schools
open. The plan succeeded for a time, for Foulassi Station reporty,q in
1924, that the teacher~evangelist system was "in vogue®,

4. Coeducetion in primary cless |

In 1924, e new policy was adopted with respect to the emall
children in the schools. The "radical change" which was supposed to
have dire consequences was thet of uniting the classes for the small
boys and girls into one primary class. The missionary in charge felt
thet the result was an improvement in the scholarship of the older
girls.l

5« Inducements

Early in the policies of the mission, as has bsen noted, the
missionaries "rewarded" the pupils with calico as an inducement to go
to school. Soon after the first schools were established an attempt
wes mede to abandon this policy and to establish school work on the
besis of its own value. The pupils were soon required to buy their
books and slates. However, the policy of inducement was not so easi]:y
disposed of not only because the idea wae an attractive one and the
netives did not soon comé t0 realize the value of education, but also
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because competing institutions (the Catholics) maintained this policy
for a longer period. So that, as lete as 1924, stations were still
struggling against it. At Foulassi Ststion, the missionaries tried
having a closing program in which"enly the most worthy should partici-
pate«" This served in place of the material rewards, The plan wes |

gree'béd with enthusissm and proved to be an "exciting innovation®.

2, Specific Phases of the Work

ae Theological Education

This period witnessed the establishment of the Dager Memorial

Theological and Bible Training School. Theological education up to
this point had hed no regular centere At first it had been under the
care of the missionary of the station. But the need for such a school
grew and classes were established, In 1919 MacLean Memorial Station
reported that nine men hed just completed a three year theological
course given at that station. The school was referred to again in the
next year's report as being teught by Mr. Fraser and as having in it
students from all fields, But it was not until 1924 that the school
could send in its first report as a separate institution under its own:
president and board of directors. It was divided into two departments:
the theological school and the Bible training school. The course in-
cluded the following: O0ld Testament history, Acts (historically and
exegetically), the life of Christ, Matthew, Westminster Shorter Catechism,
homiletics, sermon delivery, music, end pedagogy. The Bible Training
" Department taught: The Life of Christ, exegetical studies in I John,
Romens, Homiletics, Protestant doctrine, Romen Cetholic doctrine, a

booklet on the native dialegt, music, and French.



A8 o matter of interest, the Bible Training department had
g public debste on Romanism vs, Protesté.ntism, which created a grest
deal of enthusiestic interest.

be Normal Institutes

The second of these developments during this psriod was that
of the teachers' institutes. They arose out of the need for better
trained teacheré and were the beginning of the real solution of the
problem. The first mention of these occurs in the Elat station re-
port of 1915, when an institute was held for teachers during the month
of July, in accord with the decision made at the Mission Meeting. The
two hundred and twenty teachers present were assembled from all
Qamerouns The curriculum of the institute contained methods in
teaching the common branches used in the schools, music, hygiens,
industrial work, 0l1d Testement stories, and elemsntery lessons:ian
Fromch.' The second of thess, again held et Elat, sdded to the studies,
local African geogrephy, arithmetic, the keeping of school records,
and industrial work (the planning end building of model scho’ol houses
end school plarrts).2 In 1922, MaclLean Memorial had three weeks of such
an’ institute.

Besides these institutes, the old plan of instructing tea-
chers while teaching was being car;'ied on., Elat 8t;tion in 1922 still
employed the system whereby the teachemsmet for one hour each dey before
the reguler session for training. This wes done in the girls' division
of the school. In the station school proper, the normal schoél, which
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seemed to be evolving out of the institutes, wes the fourth division
of the school system there and used the lower school as its practical
training.l

By this time, however, the govermment had esttempted to meset
the need, end Efulen station in 1924 reported that two of "our" boys
wefe sttending the gévernment normal school. -

ce Industrial Work.

The industrial work during this period'changed very little.
The interruption in the work of the Frank James Industrial School
work and its upheaval during and following the war have already been
discussed, The addition to the progrem during these yeers was that
of an agricuitural department, in which agricultural experiments were
ai‘.‘t.emptéd.2 The department was the result of the action taken by the
mission meeting in 1919, when certain recommendetions were made, The
aim of the sgricultural work wes to train native agriculturalists,
who would be Christian farmers, to form a nuclsus of the agriculturel
populstion. 4n effort was to be made to secure men of sound character
who would not be 1ured~£y high wages to work on large plantations and
thus defeat the purpose of the school by aiding exploitation instead
of helping to stem the tide. The course was to bs a three yesar courss,
to include such subjects as agronomy or tropical agriculture, horticul-
ture and laying out of flower beds, harvesting and storing crops, the
use of tropical products, animal husbandry, food managemsnut, and Bible
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1',z'sad.ni'ﬁ:).g.1
de Ginls.'wf}*}ork

The girls' vork during this period faced many of the seme
problems and was c&ried on in much the same menner ae in the previous
one. In the Pight against the degraded position of women, the pastor
of the church at Efulen made the rule that all Christians must send
their girls to school unless they had some very good excuse for not
doing 30.2 Thres years lgter, there appears the stabement thet the
church reprimended parents for not sending girls to school; thus the
school work for girls had the support of the elders of the church and
the most influential people of the Christian community.a

Gradually, too, the younger girls were allowsd to come to
the schools much to the delight of the missionaries, who saw in this
a Bign thet the mothers were now recognizing the value of schools and
trusting the missionaries to a greater extent.”

However, the problem of attendance still remained to the -
extent that MacLeen Memorial Station found it edvisable as late as 1920
to give prizes for perfect attendance and punctuality to the girls.
(The same was trﬁe st Efulen in the seme year.)

This readj\is"bx;zye’rrb of women in society caused many odd
problems as at Efulen Station in 1922 when the school faced the
situation of girls not trying to graduate, but rather deliberately

1. West Africs Mission: Extracts from the Minutes of the Annual
Meeting, 1919

2, Efulen Station: Written Report, 1914

5+ MacLean Memorial Station: Written Report, 1919

4, Pouldssil Station: Written Report, 1919



L9

staying on in school until they were claimed in marriage,

The girls! schools grew and improved in théir gquipment and
methods. One of the developments of the period which throws:light on
the local problems involved in such an enterprise is-an "innovation',

" namely the introduction of the dining room and regular mealS‘into the

dormitory life., One of the missionaries described how the old fashion

of eating out of a common pot was "..relegated to the past ages."

While at first the girls objected to this because, they gdid, "Have

we ever done s before?" (the old Bulu excuse), they soon were happy,

",.sitting down to thelr table having their blessing and eating like
'white folks'."l

The curriculg . of the girls' schools seem: to héve followed
that of the vernacular schools for the boys: In 1920, "new" lessons
in hygiene and physiology were added, with the result that "the girls
show that they have obtained valuable help from them."2

The Elat Station report for 1922 has an excellent statement
of the aims of these schools,

"0ur aim first and last being to bulld Christian character, we have
tried to hold up strong Christian ideals before the girls and to

make much of the spiritual 1life in the dormitories and by individual
and group conferences in our homes, endeavoring always to gain and

hold their confidence and helping them to realize their rel§tion to
Jesus Christ as a real and cleansing force in their lives,"

The work with the girls-had results in their lives. The follow=-

ing quotations will illustrate this:
"We feel that it is gradually becoming a strong influence in
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the molding of the Christien 1ife of the psople®

"At the close of school every girl was a confessing Christian...
eight had entered the church."

"Worthy of mention is the fact that many a catechist and teacher
has been glad to sslect his wife from our school girls and the
merrieges have thus fer proved very happy ones."?

"The girl#*school is a veritable nursery for the future mother-
hood of the country and the importence of it as a means of cul-
tivating Christien character, mentel discipline. and hebits of
thrift is not likelyto be overestimated."¥

In many places the results of the schools could be seen in the im-
proved appearance of the girls. A
Of all that might be seid concerning the results of the werk
with the girls, perhaps the most significent thing ie in relstion to
the place of women in society during this period in contrast to the
unhappy lot of the girls of the land before the coming of the Gospel.
The Elat Station report Pfor 1919 has a very important paragraph con-
cerning this: V
"A girl has become more than a mere thing to be exchangsd for
Ygoods! at the earlisst possible moment. A woman is becoming
more then a psrsonal servent who makes it possible for the
husband to sit at ease in his palaver house or a msre bearer

of children who by her child-bearing brings wealth and prestige
to the house of her lord."D

Ee 1925 to the Present’

1. General Sui'vey of Pheses of the Work
a. Needs and Problems of the York
The needs and problems of the period might be summed up in a
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4. MacLean Memorial Station: Written Report, 1919.
5 Elat Station: Written Report, 1919.
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few words: gregter iraining and higher standards,.
1. Economic Condition
One problem which faced the school administrators was that of

1 Besides the scarcity of monsy, the

the acute sconomic conditlons,
lack of mechanized tramsportation in the country created the need for
manual labor. One of the much ussd sources of this labor were the
small boys of the community. The problem of losing boys to the local
chlefs a8 carriers became acute in this period. One missionary called
it the "making of the school-house a recruiting ststion for child
labor."2
2. Weakness of Village Schools
The villege schools also presented a great problem for the
missioneries. They had become thse wesk point insteed of the strong
point of the school system. They were "no longer the splendid even~
gelistic agency that they were some yecars ago."5 These schools re-
éuired supervision in order to maintain high standards.
With the greet increase of volume of the educational work
the problem of lack of supervision beceme acute., By 1927, the super-
vision of village schools had become "appallingly inadequata".l*
3« Weakness of French Schools y
The competing streams of the needs of the psople in their
communi‘r;y, and the plans of the missionar:fés as to how these needs might

* L) L] L L L

1. West Africa Mission: Written Report, 1926

2. Metet Stetion: Written Report, 1926.

3 West Africs Mission, loc. cit. :

4, West Africa Mission: Educational Survey of the West Africa Mission,
1927.
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best be met and still fulfill the requirements of the goverrmment,
created many problems in the curriculum., The MacLean Mémorial Station
report of 1927 ‘called one prhase of this question the "failure of French.
schools to do anything else but teach’French".l
The 1927 Educational Survey of the West Africa Mission

gsummed up the situation. The problem of.the French schools was steted
as follows:

"In view of these facts it would seem as if our present French

school does not meet the very deep needs of the country. It

appears as if it met rather the needs of trade and administra-

tion,"

The contributing factors in this failure were listed as the stress om:
preparing pupils for the goverrment exams, following the government
school curriculum (not that which the missionaries saw as needful), and
the loss of men attracted to the shop and office rather than to the
gacrificial life of the missionary, All of this contributed to the

lack of time left in the school curriculum to be spent on such thingsd
as ethies, manual training, and real intellectual development. The
school system was condemned as "weak through lack of workers and super-
vision and Normal training on the lower rung of the educational ladder."5

4, Relation to Govermments
The old question of the policy with regard to the age of the
school boys suddenly appeared again in 1930 when the govermment visited

4

the schools of the mission and swept them of all boys over fourteen.

» e © s e @8

1. MacLean Memorial Station: Written Report, 1927
2. West Africa Mission: Educational Survey, 1927
3es Ibid,

4, Superintendent of Schools: Written Report, 1930
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The government:gave the following reason for the action: +the Mission:
was keeping to0o meny ungualified pupils too long in all schools and
emall classes limited the work of qualified teachers,l

In the schools of the Mission this caused considerable upset,
almost .forcing some of them to close, The result, howsver, wes gen-
erally considered to be good and not mncﬁ damage of a permanentznaturé

. was donﬂ.,»

The elimination of the older pupils, however,; created the
problem.ofkcutting4off the supply of teachers. The Mission was, there-
fore, allowed to organize “futura employee" olasses for those who wish~
ed to continue studying with the prospect@éf becoming teachers in the
school system of the Miseions?

Another problem raised wes the fagr~of the gévernmenﬁ,ﬁhaﬁ;
a8 o result.of the Mission's heving so meny pupils in their French
schools they were “turning“out:toonmany-with certificates and diplomas
who, if unable to find employmentﬁ will increase the number of diécon—
tented ones®.>

The govermment: schools themselves creéted<a problem. In

- some places they were felt:to be in competition with those of the Mis-
sion. The feesling of the missioneries was.thattthé gpverhmanx school
teacheré, having a lower moral standsrd, would undermine the influence

4

of the mission teéachers, who were required to live exemplery lives,'

.« & ¢ ¢ o &

1. Superintendent of Schools: Vritten Report, 1932
2. MetetiStation: Writtén Report, 1930

5« Superintendent of Schools: op. cit.

4, Ibid,
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The problem of the choice of lenguage of instruction-during
the whole course of the educational work of the Mvission definitely
relates to the goverment. The policy of the govermment: was, as has
been seen before, thet:all instruction should be in the langugge of the
European power-holding that:territory. However, in 1952, there wae a
noticeable change in gttitude when the existing French govermment.
spoke in favor:-of the vernaculsrr-schools and even indiceted that there-
was & possibility thetithey might:be recognized.l

In:the relations with the govermment: a change occurred in
1937 when a new governor was appointed to the Ceameroun who hed bteen a
toacher himself, He instituted many reforms and did much that was con-
structive with re gérd to the schools,.

In a circular put:outiby the gorermment about:this time, the
position of the govermment was stated thus:

“The rurel school must:influence the native mind, train end improve
the life of the people by practical adult:icourses, cooperative
societies, field demonstrations end rural work shops. We mustform
peasantttaachers to educate the peasant:community."2

In line with this, therefore, the govermment esdded the re-
quirement of practical tests to the academic ones for-its certificate.
Thus the requiremsnts for the govermmentiexamination edded, "Each
candidate shall present the day of the exemination a piece of work of
his own making."?

InMerch 1943, a further:-step was made when the govermment:

. - o & ¢ s o

1. Field Secretarys Written Report; 1952
2. West. Africa Missions Report for Gemeral Assembly, 1938
5« Superintendent .of Schools: Written Report, 1958
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held & conference for all educative bodies at Doualas snd the general
problems and policies were discussed. '

‘- The position then et the end of this period was one in which
the gbve:nﬁeut was in no waey competing but was cooperating with the
mission schools.

5. Subsidies

The question of subsidiee waes reopened in thie period. In.
the 1954 economic crisis, the question of éubsidies was viewed in a
new light. From the former ettitude of indifference or even question-
ing the advisaebility of accepting the money, the mission policy changed
to the opposite position because of the need for the govermment subsi-
dy to cerry on the school worke In the problem of the demand for
higher wages, the government entered to incresse the subsidies in
order to raise the wage,scala.l |

By 1941, the government subsidies had become quite high.
The government suggested that it might increase the mission subsidies
to the point of meking the mission school teachers' selaries on the
level with those of the government. The Mission félt tﬁat they could
not accept this. The misesioneries feared thet the govermrent would
then shape the policies of the missiqn entirely, and further that
‘high wages given to their native teachers would "lower if not kill
their epirituslity."? ‘

B. Policies

* & © O o @

1. Superintendent of Schools: Written Report, 193%6.
2. Superintendent of Schools:; Written Report, 1941



1. Self-Support

The key note of this period is change. In eﬁery phese of
the work and especially in the schools gradusl chmées ~are noted,

The policies of the educational program of this period,
although still based on thet one central policy of the trend towsrd
self-support, changed considerably. The change, in general, was in
the direction of greater smounts of participation by the netives in
the worke.

In 1928, the Elat French school reported an interesting and
significant innovation with respect to self-support: +the creation of
a student council to judge "p‘alavers” (problems ,émong the students).
The year 1957 brought a new policy which was a great step forward in
the seme direction and which effected the whole mission. This was the
first joint conference with nstive delegates to discuss the problems
of the school...1

The 1938 report of the Normal school states that, for the
first time, one of the best netive teachers was placed on the faculty
of the school. The attempt was successful in that"he wae able to get
closer to the boys and help them in their Christiaﬁ living. w2

2. Regional Schools "

An gttempt to solve the problem of the acute economic crisis
in 1926 was made by establishing regional schools st considerable dis-
tances from the stations to relieve the congestion at the stations.
They were placed at strong church centers. The courses offered in

L] L * L4 L L J

1. Superintendent of Schools: Written Report, 1937
2., Field Secretery: Written Report, 1938
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these schools were identical with the lowest grede in the station
schools. The teacherse in these regional schools were graduates from
the higher schools at Elat and Me.cbeanofr :

3eVillage Schools

. Verious attempts were mede to meet the problems of the

village schools. Thus to help solve the problem of supervision of
the villege schools the normal school gredustes were used as super-
visors in the system. Teacher conferences were used to stir interest
and improve the methods and techniques.2

To meet the lack of uniformity in the schools, uniform exams
were mede up. In 1933 these were made by the missionsries for all
four classes in thé two lower c:cm.rsefs.5

In 1933 the vernacular schools put all classes on a yeerly
besis, instead of half-yeerly as before, They began to take note of
sbgences 80 that 15 absences would require repetition of the year.
They gave the teachers charge of ‘bhe school supplies to be sold, in-
stead of the Mba'ale (a native specially in charge of auppliee).l*

Emlanw‘station in 1933 establis];zed the policy of an entrance
examination which increaged the egrollment, due to the paychoiogy of
the "herd to get" beihg the thing sought after.5

- The poiicy off' co-education in the primery department of the

schools was continued, and established, so that by 1936 Elat had the

¢ ¢ e o & O

1. West Africa Mission: Written Report, 1926

2. Vernacular Schools: Written Report, 1933

5. Superintendent of Schools: VWritten Report, 1933
4, Vernacular Schools, loc. cit.

5. Bfulén Stetion: Written Report, 1933
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only girls' school in the mi.s:aien.1

4, Standerds

During the period, the miséion continued its policy of raising
the stendards within its educational progrem. The trend during these
years was in the direction of increased severity, meking the schools
fpetter,

For example, in 1928, the policy of requiring that the boys
going for the govermment Fin d'Etudes examination/ sﬁould first pass an
examination given by the missién was established, | The examination was
based on the government examinetions for the five years preceding.

Andther exsmple is seen in the 1930 report of the Superinten-
dent of Schools, who described the policy of requiring that candidates
entering the normal school should teach for a year under observation.?

Various attempts were made to mest the problem of the lack of
Christien stendards in the schools. In 1952, the policy was established
thet a pupil hed to be a professing Christian to remein in-the station
school and that he must meke progress in his Christian 1life.”

Along this samé line, the policy with respect to the future
employeced class plaéed the selection of pupile on the basis of Christian
character, Christian interest, leadership, ability to work with others,
and grades.‘a
2. Specific phases of the Work.

® ¢ e s & @

l. Efulen Station: Written Report, 1925

2. Superintendent of Schools: Written Report, 1930
5« Field Secretary: Written Report, 1932

4. "Report of the Vernacular Schools", 1933



59

a. Normal School
The distinctive .feature of the period of the development of
the schools from 1925 to the present is the development of the Normal
School. The foundation upon which this school was built, the institu-
tes held at various stations and at various times, has already been
noted in the last section. The MacLean Memorial Station report for
the year 1925 reports thet the Normal School, established by the action
of the Council, was held during that year. Thirty boys ceme that Pirst
yeer and the term finished "peacefully".l The next year, the report
heralded it as the "new era® in education. The school moved to Foulassi
Station in 1926: ”iong hopéd for aend esgerly awaited". The school
was to have a three year curriculum leeding to a govermment examina-
tion. The students would do their practice teaching in the Lower French
School of the station and observe some "model teaching"; there would
be religious instruction in Bulu. A library of 250 books was bought
Por the achool.2
A full day's schedule included the following:
6 - 8 A.M. manual or garden work
8:30 morning devotions-
8:45 - 12; 2 -5 classes
gemes
supper
7-9 supervised study.
In 1927 the school sent its own report for the first time.
In this, the aims of the school ere stated as the highest character
and the best scholarship. The morninggof the student's day included

L L L4 L * *

l. Maclean Memorial Station: Written Report, 1925
2. Foulassi Station: Written Report, 1926
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the following: prayers, menuasl work, cleaning up, devotions, practice
teaching, arithmetic, recess. The afternocon was taken up with classes
which included the following: grammer (vocebulery and parsing); pedarf
gogy, dictation, religious instruction, resding, recess, geography,
peﬁmanahip,ﬂéthica, hygiene, government, science, composition, d}awing,
agriculture, and singing. In the evening a period of supervised study
was held from 7-8:45. During the course of the year each boy hed a
personal interview with the principal.1 The -contribution of the school
to the educational progrem is summarized in the statement mede by the
Superintendent of Schools in 1928: "graduates f;am the Norwmal School
have a totally different spirit for theif work...a Christian service
aititude...“a

The Normal School, as it was founded, had only a course for
teachers in the French schools. A need was felt for a similer training
for the Bulu teachers since the vernaculer schools were the foundation
of the school system. Consequently, in 1930 a Bulu department was
edded to the Normal School. The first yesr was pronounced a decided
sgccesa.5 The graduates of this school were often used as supervisors
as well as teachers,

b. Normal Institutes.

Although the normal school had begun and was graduating
teachérs who were very effective in the school system, there was still,
during this period, the need for Normal Institutes. The character of

1. Normal School: Written Report, 1927,

2. Superintendent of Schools: Written Report, 1928.
3+ Bulu Normal School: Written Report, 1950.

4. Vernacular School: Written Report, 1954.
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these enmterprises is ssen in the curriculum of the one held et
Foulassi in 1933. It is as follows: school mesnagement, Catholic
doctrine, arithmetic, primery methods, music, and handwork. There
was a half-hour service each day in which the building of true
Christian cheracter was stressed.l The institute brought about a
new attitude on the part of the teachers toward the work and a new
unity emong them.

In 1934 the Watsons were sent by the Mission Meeting around
to the various stgbions to hold similar institutes. The imporiance
of increased Bible reéding and the practical application of truthaQ
were stressed, A new course in writing wese used and practical arith-
metic was encouraged. Procedure, methods, discipline, and common
mistekes in teaching were discussed in the class on pedagogy, pro-
grems for the yeer were planned, model daily lessons were drawn up,
~and time schedules were made. There was a regular.éuestion period
each day, during which the probiems of the teachers and the pointe
vwhich were not clear in the lessons were brought out. Bible courses
were taught by the pastor of each station.? These institutes contri-
buted a grest deal to the improvement of the quality of the teaching,
especially in the vernacular schools.

¢. Industrial Work. ’

During these years the woik of the Frank Jemes Industrial
School grew considerably but changed little. The evaluation of its
place in the life of the people is seen in the following quotation

. L 4 - L 4 * .

l. Vernacular Schools: Written Report, 1933,
2. Report on Institutes, 1934,



62

from its report for the yeer 1928:

"This school has not been the creator of the commercial spirit
and unrest in Cameroun or even in and about Ebolowa, but is one
of the instruments of the mission which is used to meet this
great unrest and give a few right principles of behavior amd
practice as they take their place in the new economic order
that is shaping up in this country at this time and foreseen
by some,.”

The results of the school as seen by the mission are summed
up in the report for 1938 as follows:
"A great change is teking place now. Wealthy natives are build-
ing fine houses and many furnishing their homes with beautiful
- mahogeny furniture instead of investing their weslth in women, "2
d. Girls' Work, |
The trend seen in the girls' work during these years aleo
indicetes change. In 1926 the Elat station (one of the few still
having a separste girls' school) reported an sttempt to make the work
practical. The school took in a victim of infantile parslysis and
na@ive superstition and took care of her. The girls were given weekly
turns at bathing end massaging her, and taking her to the hospital for
her weekly visits. The child ehowed'grea‘b improvement and the girls
received valuable tréining in child c:are.5
Thé reports from Africa for that sasme year record the esta-
blishmernt of a new school, "The Higher School for Girls®. This school
was an effort to meet the 1éck seen in the education of\girla when it
was left to the general school system, and also to meet the demand for
girle sbove that of the primary schools. The school included an

1. Frank Jemes Industrial School: Written Report, 1928
2. Frenk James Industrial School: Written Report, 1938
3., Elat Stetion: Written Report, 1926
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attempt to teach home economics by having the girls live in the hon}a
of the missionery for periods of time. There was also a weekly sewing
claas.l The school became self-governing, a thing of wonder to the
missionary in charge.

In two years the school reported the graduastion of its first
class. The curriculum of the school included: Bible study, catechism,
child psychology), the training of small children, practical experience
through teaching under supervision in the beginners' classes of the
station girls' school, gerdening, and sewing. Duriﬁg the vacation all
~of the girlse ;zent tp Batanga station for a conference during which the
time was divided betwsen recreational activities and devotional meet-
ings. The emphasis of the program wes on homemaking and Christien
work in the communitie 5.5 )

The school, however, did not succeed and the project was
dropped. But the problem did not cease with the closing of the school,
for the gii‘ls were in some places receiving the same education as the
.boys, whioh was ratﬁer inede quate. ‘fhe next attempt was the establish-
ment of tﬁe Ecole Menagera (1939). Thia was opened a:h.Efu]am in 1940,
end was somewhat of a revived higher school for girls., The aims of
the school inv'glverd knowledge, skills, and attitudes. The School was
| requested by the Miasion to teach‘housekaéping, téiloring, "leundry,
cooking, child ceare ,jhg;ig"iena’ 3 gardaning; ;nusic, French, etiquette,
Bible study, etc. An orphan was loasned from the Mission Orphenage for

1. Higher School for Girls: Vritten Report, 1926
2. West Africa Mission: Vritten Report, 1926,
5. Advenced: School for Girls: Written Report, 1927
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child cere.l

Although the position of women had changed to the extent
that, in 1941, two girls were sdmitted +to0 the normal aéhool, the pro-
blem of the girls! ﬁ’ork still remained. Ghild and polygamous marrieges
were still to be c;Oped‘ with.2 But the problem took on a new aspect
when it was seen that educsting girls beceme a thing of commercial value
gince their fathers sought to raise the price of their dowries: because
they were educated. To combat this a fule was made that the schools
would accept only those girls who could present credan'biais concern-
ing their good char»acter.f‘rom the native cé:bechist of their viilages.
Thus many of the girls who came were daughters of Christian perents.
In spite of their problems, the girls' schools did have positive
results. The 1928 E;ducational Surveyoreport states that schools for
gix;is hed hed the following resultss the creation of the desire for
higher learning, s more enthusiestic Christien outlook, the develop=
ment of cheracter and self-control, the improved condition of girls,

and the cooperstion of the parents in villa‘ges.5

F. Summery and Conclusion
In this chapter the deve 10pmént of the educational work of
the American Presbyterian Mission in West Africa was studied. The work
was divided into four periods: the first, ending at the beginning of
the centu:;y, following the Miésion Meeting of 1899, in which some of
the basic policies of the Mission were decided; the second, ending in

1. Ecole Menagere: Written Report, 1940
2. Metet Station: Written Report, 1930
3. Educetional Survey of the West Africa Mission, 1927
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1916, when the French Government took over the Cameroons and the
chenge in govermnments created a problem for the schools; the thirg
ending in 1925, when the Normalkachool came into being; end the fourth,

beginning at that point and continuing to the present.

1. Beginning to 1899

During this first period the work of thevmission was con~
sidered in the light of the problems, policies and results of the work.
The basic problems were seen to be connected with the relationship of
the Mission with the govermments end the subsequent problem of the
language of inmstruction, This difficulty aioae from the _conflicting
policies of the Mission end the government: the former being to teach
the Bible and religious truths in the mother tongue, the latter to in-
struct only in the particuler language spoken by the governing netion.
In this period the basic pattern of the schools was set; an A\frican
adaptation of the American or Europesn school. The contribution of

the schools in building up the work of the Mission was noted.

ADurii:g this phase of the development of the schools the first

problems of growth became acute: the need for personnel with adequate
training, esnd the lack of cleazfiy-defined policies which would meet

all of the situations in the worke The main policy stressed in these
yeers was the policy of self-support, so that by the end of this period
much of the school work was not supported by mission funds. The
description of the curriculﬁm is illustrative of the competing efemente
in the school work: the traditional “aubjects",-the religious instruc-

tion stemming from the purpose of the Mission in maintaining the schools,



and the elemente put there in accord with the requirements of the
European governments., In this period, also, the Frank Jemes
Industrial Schéol wes begun. By the establishment of this School,

the Mission hoped to provide the meens by which the natives could
learn Western industrial methods in a Christian atmosphere. By the
end 6f this period, the results of the schools were becoming evident,
not only in the growth of the church but also in the lives of the peo-~
ple, ae‘ changes in the living hebits of the Christians were brought
aboute |

5. 1916-192%

The basic problems of this period cemtered around the re-
sults of the War s both in terms of the change of govermment ard by
the confused economic conditions in the world as a result of the wer. \
The policlies centered generally about a growing "strictness™ in the
management of the schools, In this period the Déger Memor ial
Theological and Bible Trainiﬁg School was established. Teachers'
institutes, leading toward the raising of the standerds of the
schools, were also begun.

4, 1925 to the Present

In this period, the keynote is "chenge". The need for the
adeptation of the schools to the needs of the pebple, as well as to
the purpose of the mission (the spread of the Gospel, not Western
culture) is evident both in Vthe problems as well as the policies of
these years. The Peature of the period is the development of the
Normal Schoola; which did much to sclve the great problem of the need

for adequately trained native workers to cerry on the educationsl

work of the Mission.
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CHAPTER III
SURVEY OF THE PRESENT SITUATION AND TRENDS OF THE EDUCATIONAL

WORK OF THE AMERICAN PRESBYTERIAN MISSION IN WEST AFRICA

A. Introduction

In thise chapter, the generel phases of the present situation
will be surveyed. The basic need and hence the most important problem
of the period will be seen to be in relation to the lack of a dis-
tinetly Christien emphasis in the schools of the Mission. In the
specific developments of the period, the Cameroun Christian College
will be seen to be the most important developmemt of the period and
it will be exemined in detail. This meterial will be included here
80 thet it may be seen a8 thé culmination of the educstional work of
the Mission up to this point, as well as the basis upon which future
plans a.i’e laid,

The basic trends of the day will be exemined., The growth
of the tendency toward Westernization will he seen to be the influere-
ing - factor in most of the problems of the Mission.

The divigion of the meterial was made on the basie of the
source materiel. The Board reports were available up to and including
1943. From that point on, only printed msterials, correspondence, and
the most recent reports, that is,those of 1947, were available. An
exception was mede with respect to the Cameroun Christian College,
the beginning of which égms in an earlier period, but which belongs

to this period because of its position as the enterprise of the future.
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B. Survey of the Present

l. General Phases of the Work

a. Needs and Problems
1. Pereonnsl

‘The needs and problems of the present period resemble those

of the pasi:. periode in a striking wey. The need for educstors, seen

not only by the Mission but also by ths nativeé, is expressed by one

netive teacher as follows:

"The little knowledge of many Africsn youth is proving a dan-
gerous thing, for they are reeding literature on Atheism and
other isms thet is creating doubte in their minds. We need
teachers who by their lives and works can dispel these doubts.
With en inadequate teaching force, the guality of work of our
pupils 1§ inferior, so that our schools no longer leed the
colony.*

2. Distinctly Christian Emphasis

The greatest lack in the schools of the Mission in the pre-

sent period is the lack of a distinctAly Christian emphesis coupled

with a school progrem of a high calibre of scholarship. This was

indicated in the quotation above and is seen also in the following:

1.

"It is obvious thet we must do some serious thinking regarding
the teeching of the Bible in owr French Schools. This most
important part of our curriculum hes assumed a secondary place.
Every attempt must be mede to make our Bible study a more vital
meagns of a Christien education and evangelism. We must be ready
to combat the forces of atheism and communism. Our contribution
to the education of the youth of Cameroun must be in terms of
deep spiritual concern, high moral standards, and superior
inmtellectual quality.”

b. Policies

l. Office of Christien E@ucation

e & & * o

“Some More looking Forward!", The Drum Call, 25; 18-20, July, 1946

2. Ibid.
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In direct relation to the main problems of the schools in
the present era are the policies of the Mission Work. These are not
so clearly defined, due to lack of source materials and the very fact
of being so close to the whole situation that the form of the whole
is indistinct. However, the emphasis-on the effort to reach the
school children for Christ in a positive way is easily traceable, In
January, 1947, the Office of Christian Education of the French Schools
of the West Africa Mission was @reated. This office was for the pur-
pose of aiding missionaries, teachers, and pupils to make the school
system more Ghristian in life and teaching.

2. Parent~-Teachers! Meeting

Another pokicy of this period, present in the school work
of previous'yearsg but approached in a new way here, is that of in-
teresting the parents of the school children in the schools. The
1948 approach to this problem is:a ParentTeachers! Meeting. This:
was felt to.be one way to solve the very difficult probleﬁ of the
lack of concern on the part of the parentsfor education of- their
children.l

3. Relations with the Government

In some areas, the relations with the government are quite
satisfactory, as isvevidenced in the securing of the land for the
Camerovn Christian College. In other situations, the relationship is
not so satisfactory. With respect to the vernacular schools, the
prospect is'not so favorable and it is beliéwed that the government
will soon take steps to close them, since they are not in accord with

. L . L] . .

1. Rev. and Mrs. R. N. Peirce: Missionary Letter, February 9, 19.8
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ﬁhe fundamental policy of the French Government regarding its colonies.1
¢, Evaluation

Little can be added to the evaluatiéns given in the pre—
vious sectidans on the school systems. One evaluation has been seen
in the need for greater spiritual emphasis throughout the system. The
place of the school, however, in the total program of the mission still
holds, as is seen in the following quobtation:t "The schools are the
fruit of the Gospel spread in our villages., They are at the same

time the foundation of our work.“2
2. Specific Phases of the Work

a. The Frank James Industrial>3chool

During the years of the development of the industrial =
schocl, one of the criticisms of the work which has been made was
that the school resembled a large industrial phant instead of an edu~
cational institution. Tentative planS'wepe made in 1943 to develop
the school along a more academic pattern, éut at the time little was:
done in this direction. The report for 1947, however, records the
opening of the school year with the unprecedented number of three
missionaries :assigned to the station and a new curriculum., This in-
novation was made to include classes in algebra, geémetry, engineéring
drawing, physics, and electricity. A1l of the present student body
were taken into these classes-and a selection was made of those who
were able to proceed to further training on such highly technical |
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1. L. K. Anderson: Personal Interview, March 17, 1948
2, Rev, and Mrs., R, N. Peirce: WMissionary Letter, February 9, 19L8
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be Audio-Visual Progremme

Because of the greattsuccesszof thisswork in:other-fields;
a missionary couple wes assigned ta Africa to begin.a programme of
visual aids,

c. Girls! Wofk

The present:situation of the work snd the situation of the
girls in the school system is very interesting in the lightiof the |
past from which the women of Africa have emerged. That girls 'aﬂre
now permitted in all of the Mission schools, t‘,hat;they have attended
the French Normsl School end some are now attending the new Institute
witnéss—;'.bo» a great change 1n African soclety re gardingA-J":.lraun.2

This edvance ihowever revolutionary i;c-anight-tbe, is not:
complete. As was indicated in ths previous section, education has.
broughttia recurrence of the old problem in a:'new way. For in the eyes:
of }nmw education has merely servadk to inorea.sé the value of the girles
so thatttheir fathers ask a higher price for them. Because of_tha
moral factors involved, as well as the highly practical ones; such as.
the fact that the mission is training the girls to be the wives of its
| evengelists and pastors, who cannot pay high dowies, . the mission
has gons on record as opposed to the giving of large and recurring:
gifts to the parent‘a.5
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1. Frank Jemes Industrial School: Written Report, 1947

2, Esther Bartlett: "The School Girl', The Drum Call, 26; 7-11,
July, 1947 : , ;

3+ "We Look Inward", The Drum Call, 25; 11-13, July, 1946
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d. Cameroun Christian College

In the Mission Meeting of 1919, plans were discussed for
the founding of a college in West Africa, Nothing, however, was done
of a definite nature, until twenty years-later, when, in 1942, the ks~
sion Meeting accepted a report on plans for the College and took action,
In this meeting the purpose of the college was stated as follows: ",.to
give the African an advanced general education with definite Christian
emphasis."l They planned that it should offer a four year course and be
coeducational in its organization. Entrance requirements; accomodations,
staff, tuition, and curriculum were discussed. The opening of the
school to students: coming from other missions-was . recommended., Further
recommendations were: that the first class be begun in 19Lli; that ap-
propriate additions be made to the staff and to the appropriations of
the mission; and that a site be chosen for the school,

The February Board Meeting of that year approved the plans: of
the mission and took action to authorize the Department of Special Gifts
and Anmuities to make a special appeal for $1,000 for equipment and build-
ings for the college, and $5,000 for running expenses for five years,
and, as a special item to be listed with the property appeals of the
West Africa Mission for the vear 1943-19lk $50,000 as an endowment.

The idea of the college had, by the summer of 1943, taken
shape. A statement of Dr. Anderson, Board Secretary for Africa,
indicates the nature of the enterprise as'well as the need which
created it. He said:
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1. Minutes of Meeting of West Africa Mission, Dec. 2-8, 19L2
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"Phere is no sscondary education possible for a young man or
woman in French-Equatorial Africa, unless the African finds a way
to get to France,. This is practically impossible because of
the expenses involved, and very few have been able to afford it.
Realizing this. . .we have determined to start a college in
Cemeroun. The Presbyterisn Church will have to take the initia-
tive, but it is hoped thet other denominations working in French
Equetorial Africa will cooperate. . +The College will have 1o
begin.in a very small way. . o Commercisl, sgricultural and
industriel fecultiss will have to be provided, but we also hops
to stress a liberal arts course.

The grestest difficulty we have to face ab the present time is
thet of providing an adequate teaching staff. . .we are convin-
ced of the nacessity of providing future 1eade)iship for French
West Africe which may be thoroughly Christian!

" The lack of secular institutions, leaving % field of higher

education 6pen to the mission, presented the opportunity of cresting

inithat country a thoroughly Christian leedership. Although the

seculariéation of such a school in the course of its development was

seen as a possibilitir, the enterprise was considered worthy of the

concern of the mission for the effect which it could have in the

present period,
The Mission Meeting of 1945 received and accepted a report
by the committee, which hed been set up for the purpose of furthering

the plans. In this report several significant statements were mede

and some impbrtan‘t. stepscvwere taken.

The aim of the school was stated thuss
", . +to meke our institution one especially esdapted to the nceds
of the African and avoid eny Americen or European me%hods that
might be unsuitable to the people and this country.!

Although the institution is referred to as the Cameroun
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le L. Ko Anderson: Written Report, Juns 24, 1943

2. West Africa Mission: Minutes, December, 1943
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Christian College, its official title is the "Institute des
Missions Evangeliques." The Governor expressed his imterest in the
project and approved the site chosen,
Vax;ioﬁs recommendgtions were also drawn up at this tinme,
which had to do with the constitution of the college and will be
discussed later, However, since there were insufficient missionary
personnel,ybuildinga, and books, the Instiute was to open with a
preparatory course to be called Gours Primeire Superieur", which
wc;uld egual the course in the suéerior schools of the govermment,.
It was to open at Ilanga, having Eugene Tjebi and Devid Libuga as-
instr.uctars, under the suéarvision of the missionai‘y at Ilanga.
The nexbtistep came in 1944 and is described in a letter
from Rev. and Mrs. R. N. Peirce as follows:
"The opening class of the much-anticipated Institute of Evengsl-
ical Missions (otherwise known as Cameroun Christian College)
started successfully at Ilanga on March 15. Forty boys from all
over the Bulu and Basa fields, plus a dozen from ths French Mis-
sion, are being taken care of under nstive teachers and my so-
called supervision. THe only direct partil_have is teaching
misié a half~hour a week when I'm around.'!

As the preparatory classes were b;eiﬁg held, the site for the Institute

was chosen amd a request was about to go to the governor for gpproval,

Two years later, when the permission of the govermment had
been secured, work was started on the buildings on the site chosen.
This site is located between Yaounde and Douala on the railroad, in
Libamba. Most of the work on these buildings wes being done by
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l. R. N. Peirce: Missionaery Letter, June 20, 1944
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natives volunteering their services, 1
The constitution or set of decisions and recommendations

upon which the college was built’grew and developed as well as its
actual clesses and buildings.‘ As it stands today, with its latesti
revision, ittincludes the following: (1) the reaffirmation of the
principle of cooperation with other Missions, with the American Pres-
byterian Mission taking the lead in the first five years of the school;
(2) the curriculum plenned for four.yeers of higher education as well
as classes of a preparatory nature which would leed to the certificate
BrevetiElementaire; (3) the endorsement:iby a sponsoring Mission or
church as the requirement for entrance; (4) a board of dirsctors to be
established with representatives of the American Mission, the Soclete
des Missions Evangeliques de Peris au Cemeroun, the Societe de Mi~ssions

'Evengeliques de Paris eum Gaboon, the Synod of Cameroun, and by each of
| . Synods of the Mission Evange liques de Paris au Cemeroun et:au Gabon;

(5) a director to be elected by the Board of Diréctors, ratified by
the Mission, and nominated by the Presbyterian Board of Foreign Mis-
sions for appointment as a special term missionary; (6) govermment:
aubaidy to be accepted only on the condition that it:carries with iti
no obligation; end (7) tuition to be charged.2

The most important'i;fa.ctor » however, in the planning of the

school is the fact.of its definite and uncorditional Christian emphasis.
Thié emphasis on a Christian approach to the school work is seen in
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1, Njokk Bot: "Institut", The Drum Call, 26; 10-12, April, 1947
2. Memorandum of Agreement.of the Cemeroun Christian College, Approved
February 3, 1948
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the following excerpts from a letter of Rev. Peirce, in 1944:
"The probléms.are many...Yet we recall the promises of God and
believe that we are in His will...we trust the Lord for the future
.eoWe believe the Lord's seal is upon this project. But we are
only in the High School Department as yet, while our thoughts
sore toward the day when hundreds of students well gather around a
really Christian College to be prepared for life lived for Christ
in Cameroun:. Need we add that we trust that ail who read this
join in earnest prayer that our plans mey be His plans, that the
Holy Spirit may lead our Missiomy"

C. Trends Which Will Influence Future Policies

In order to set out the trends which are present in the
work of the Mission in West Africa, 2 simpie comparison can be made
between the situation which faced the first missionaries and that of
today, in-many of the significant areas of the Life of the people of
West Africe.

When the first missionaries worked in the territory, most
of it was under some European govermment; however, the governments
exercised little authority "...beyond the sight of their ecustom-
house of the presence of their gun—boats.“2 At the present time,
these govermments are intensely~intefested in developing their African
territories, @o that the Mission must proceed in its planning in accord
with government plans., The interest of the govermments is illustrated
in the present situatioﬁ in the tendency of +the French govermment:
"ee.to introduce in the French Overseas territories +the school
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1. R.N, Peirce: Missionary Letter, June 20, 1944

2. Women's Foreign Missionary Society of the Presbyterien Church
(Publishers): Historical Sketch of the Missions under the Care
of the Board of Foreign Missions of the Presbyterian Church, p.105
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system of the Metropolis,“l a procedure which neglects the develop-
ment of the African as such in his local situation.

The first missionaries found no rosds, no cUrrency or mo
written language. The missionaries traveled by schooner or by chair;
today motor roads are:penetrating the country so that the missionary-
occupying a new stationcould bring a car within-twelve miles of " the
stations The first missionaries had to barter for produce; todey's
missionaries must contend with the demand for higher wages., The first
missionaries went about the task of reducing the languege to writing anda
translating ihe Bible and various books into the native languages; in
1945, the Halsey Memorial Press printed almost five million pages. When
‘the missionaries entered the territory, formal education as was known
in Europe and America was a completely new idea to the natives. 'Presents’
of cloth were given to tﬁe children to induce them té come to schéol.

In the present school system, tuition is paid byjéhe gcholars at the
French school,

The comparison of the interest of the EBuropean govermments in
their African Territories in the first days of the Mission and in the pre-~
gsent indicates in & graphic way the trend towardia closer commectiin be-
tween the African territories and the European powers in possession of
these territories. In relgtion to the work of the Mission, this growing
bond becomes importent when the means of developing the governmental policy
conflicts with that of the Mission in developing the natives in their nat-
ufal surroundings and culture. The emphasis of the Mission is the Gospel,
which schools play a secondary part: the emphasis of the government is

® & e o & @

1. Normel School: Written Report; 1947
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education in which religion is secondary. Harmony between these two
is often difficult tov achieve, |

In this relation of the Mission with the govermment, the
question of lenguage of instruction is important, sincé the two basic
policies are seen to be in conflict. The _tx;end on the part of the
governments and the natives 'themselves toward the negiect of the
native culture and language places bhefore the mission the question of
whether to proceed with the policies followed in the past of change
with the changing t_imes. 'The increase of commercialism in the land
faces the Mission with the choice of mesting this tendency with
Christisn instruction in these ereas or completely abandonimg such
ereas of worke. The development of the country industrially, with re-
spect to roads end production, further contributes to the basic policy
of Westernizetion.

In all of these, the basic trend is seen to be that which
leads toward Westernization. How much the Mission can contribute to
this and how much this conflicts with the message of the Mission is
the problem which faces the Mission todey. With the establishment
of the Cameroun Christian Coliege, the Mission is sttempting to meet
this tendency with a distinctly Christien emphaesis in higher educa-
tion, the field which is not yet developed by the govermment., In the
light of these trends,. the Mission must face the decision as to
whether it will maintein educational work or whether it wi'll seek to
reach the youth of the country in some other wsy, leaving the mechanics

‘of the class room to the secular agencies. The decision must be mede

by & choice betwan leaving the children to the influence of secular
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orgenizetions in their impressionable years, sniundesireble thing to
do, or on the other hand, sn equally undesirable choice, of investing
a grest deal of money and energy in an educational enterprise which

must compete with that of the govermment.
D. Summery and Conclusion

In this chepter, a summery of the presemt situation wa.s.
mede., The basic problem of the situation was seen to be the lack of
e distinctly Christian emphssis in the schools. In the specific de-
velopments, t.he Cameroun Christien College was seen to be the import-
gnt developmemt of the present. Its distinctly Christien emphasis
was noted. | |

In the second section of the chapter, the trends of the
present situation were observed to ‘stem from the besic trend of the
dey: the development of Africe toward a culture similer to that of
Europe or Americe. In this the government was seen to be a strong
fector. Thus the plé.ce of the educational work of the Mission, whose
aim is toApreach Christ and not to bring Western Culture, was seen to
be difficult to maintain. With respect to the schools, ths choice
was seen to lie between the abandoning of the field of education to
the secular sgencies or of investing in it a great deal of resources
without being certein of the result., The estaeblishment of the Cemeroun
Christian College, as the first institution of its kind in the terri-
tory, wase seen to be the attempt of the Mission to meet this problem,
by the creation in the country of a leedership which would be dis-

tinctly Christian in its emphasis ard outlook.
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SUMMARY AND CONCLUSION

In the first chapter, the coming of the first missioneries
into West Africa and the problems connected with the establishment of
the work were described., The most important of these problems ware
seen to be the difficulty of survival in the climate of that territo-
ry and coopergtion with the various European governments which came
into the territory. In the second section of the chepter, the educa-~
tional systems of the verious countries holding lande in Africa were
studied: the English policy of developing the territory on its own
individual merits end pattern, the Belgien theory of limited develop-
ment, and the French policy of converting the people of their colonies
into Freénchmen.

In the light of these initial difficulties and the varying
policies of the several governments under which the Mission worked ,
the developmernt of the schools umder the American Presbyterian Mission
wee studied. The first period of the schools, from the beginning to
the year 1899, was somewhat of a trial period in which the missionaries
tested their ability to cope with some of the problems. For example, the
language policy of 'bhé Mission, which laid stress on the vernaculer,
a8 the language in which the native should first learn to read, had to
be adjusted to the poliey of the govermment which generally laid
stress on the lenguage Spokeﬁ by that country in Europe. In these
years, policies such as the giving of rewards to those who attended
school as inducements for regular attendence, the reéuirement of daily
work on the part of the boarders to pey for their food, amd work emong

girls, whose position in society was extremely low, were established.
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The second period of the development of the schools, from
1899 to 1916, was seen to be a period of growth anl establishment.
In these years, one of the most impor‘t.e.ﬁt problems wa8 the lack of
teachers and the poor treaining of those who did teach in the mission
schools., The principél policies were the steps taken toward self-
support, as the requirement of tuition, end the development of the
existing institutions into a better and more extensive system. In
this period the Frank James Industrial School was opened., The re-
sult a£ the end of this period indicated that the school work wes
beginning to have a great influence on the growth of the Mission and
in the lives of the people,

The third period, from the .coming of the French govermment
into the territory in 1916 to‘the establishment of the Normal School
in 1925, waes a period of readjustment., The problems of this period
revolve mostly about the war, and particularly asbout the change of
governmert  brought about by the war. The most important edjustment
to be made was the change from German to French in the schools. In
this period, the Dager Theological ard Bible Training Institute was
founded, as welvl,é.s the Institutes for teachers,

In the fourth period, from 1925 to 1943, the important
feature of the school work was the Normal School and its contribution
to the partial solution of the problem of esn insufficient ard poorly
trained staff,

In the third chaf)ter, a general survey weas made of the
present situstion, that is the edﬁca‘bional work of the Mission in the

years 1944-1948., In this section, the Cameroun Christisn Collegs was
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seén to0 be the culminetion of the work of the\n‘ Mission, which had been
the pioneer agency in all fields of educatioﬁ and in educetion itself
in the terri‘tory. '

In a short comparison of the situation’which the Pirst mis-
sionaries faced and that of todasy, various trends were seen. Thus,
in relation to the industrial development of the country, the work of
the industriasl school of the Mission is seen to be en attempt to meet
this need with e distinctly Christian approach. In the growing freedom
of women, as compared with their debased position when the first mis-
sionaries entered the territory, the Mission i# receiving the girls
into its schools and in some instances attempting to create speciel
schools to meet their needs.’ And as the culminating effort of the work
of the Mission, the Cemeroun Christian College is seeking to meet the
demand for higher education (and hencecmuality with the rest of the
world) with a distinctly Christian institution. All of these develop-
ments were seen to be summed up in ﬁhe treﬁd toward Westernization.

This trend, being the basic policy of the govermment, is fostered by the
educational policy of the govermment. In order to meet the standards of
the government, the Mission was seen to be in a position betwsen its own
besic policy and a secularizing tendency which wouid delete all that is

distinctly Christien from the schools.

In conclusion, then it can be said that the educational policies
of the ﬁission mast be such that, with a distinctly Christien gpproach,
they will contribute to the on—going development of the people in their
societyl By this study, it can be seen that the task of the missionary

is not to develop the best educational system possible, a job about to
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be teken over by the govermment, but to £ind the needs of the people
and meet them with the power of Jesus Christ, whether as in the past,
in village schools so that peopls may read the Bible fqr themselves,
or, as in the pressnt, in higher education so that they may find the

Christian way of leading their people.
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