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INTRODUCTION

A. The Purpose and Importance of the Study

It was Phllip Melanchthon who remarked that to
educate the young well was a greater feat than
to sack Troy; and in this connection we may
note the saylng of Gregory Nazianzen: ¥To ed-
ucate man 1s the art of arts, for he 1s the
most complex and the most mysterious of crea-
tures, 1

To educate well the youth of the nation is to-
day a greater feat than to have taken Berlin and Tokyo,
A great problem, a situation of 'moral chaos" 1s recog-
nized by every group concerned with the education of
America's youth, Certain public school officlals belleve
that this moral problem demands:
« o o new integration of knowledge, aspira-
tion and human purpose which will take into
account the findings of sclence, the theory of
evolution, the fact of material abundance, and

the growing power of the laboring classes, as
well as the influence of splritual leaders.2

e & e & e o

1 Keatings, M. W.: The Great Didactic of John Amos
Gomenius, II, p. 6.

2 Tenth Yearbook of the Department of Superintendence of
the National Education Assoclation, quoted in Bower, W.
C.: Church and 8tate in Education, p. 2.
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Many religlous leaders take essentlally the same position
as the above on the need for integrating, and go on to say
that the moral problem i1s affected by the fact that the
public school system has actually becomé anti-religious

in its exclusion of réligion from the curriculum, They
explain that in modern education the scope of the school's
acetivity has been enlarged to include a "life! emphasils
with curricular and extra-curricular activities giving to
the studehts a view of and experience in most of the fields
in which they will participate after graduation. The ab-
sence of religion from such an educational system makes

it anti-religious for, by implication, the students gain
the impression that religion is of 1little importance in a
total preparation for life,

The answers proposed for this problem cover a
large range of possibilities. The teaching within the
publlic school of the fundamental values and standards com-
mgnvto all religlons and beliefs is suggested as a method
that has no particular relationship to religious agencies,
However, this procedure 1s not yet practiced to a very
large extent,iand it 1s thought by many that such an ap-
proach would not meet the religlous needs of the youth,
Geftainly, it is true that any study of religioﬁ*as a
phase of culture!l (whiéh this method presumes) is not

. L] . L L4 [ 3

1 Bower, op. cit., p. 59.
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in accord with "the hlstorical fundamentals of orthodox,
New Testament Christianity."l

Another suggestion is the teaching of religion
in the weekday church schbol, which system includes those
methods known as "dismissed time," M#free time," and “re-
leased time." The last type, in which the student is ex~
cused from school to attend religious instruction, is by
far the most popular of the three. The movement ls mak-
ing certain definite contributions to the total program
of education and of community life according to a bulle-
tin of the Unlted States Office of Education by Mary
Dabney Davis, On the average, twenty-five percent of the
pupils in released-time classes are those who are un-
reached.by any 6ther religious agency.2 Therefore, 1%
appears that these classes present a way for Yreaching the
unreached, " as well as increasing the time available for
religious education, and, in some cases, improving the ed-
ucational methods and curriculum in the local church.3

HQwever, there are some religious educators who
present, ;s ?ractically unsurmountable, the problems in-

. . * [ . *

1 Mack, Henry W.. boek review for r The resbyterian of the
SOU.'Bh. ﬁ

2 Shaver Erwin L.. "Progress in Weekday Religious Educa-
tion, W’ in Religious Education, January-February, 1946,
P. lO

3 The Weekday Church School, New Educational Bulletin No.
601, pp. 5, 6.
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volved in working out any sort of system of cooperation
with the public schools in light of the present "experi-
mentalistic religiont of the schools which is man-
centered, and has Ysupreme confidence in man as the arbi-
ter of his own destiny. "l

Dr. H. Shelton Smith in his book, Falth and
Nurture opens up the problem as presented above, but does
not present a case for any particular system of weekday
religious education, There are certain church groups who
regard the problem in a similar manner and present in
thelr solution "Christian Schools® which offer a complete
curriculum definitely integrated around the Christian
teachings of the school, The Roman Catholices, Lutherans,
Seventh Day Adventlists and Mennonites have many parochial
schools sponsored by the parish or church, Another group,
members of ﬁhe Christian Reformed Church along with others
of the Reformed persuasion, support through their Chris-
tian School Soclieties a number of elementary schools and
eleven high schools, These are classified as private, not
parochiai schéols and are organized through the National
Union of Christlan Schools with headquarters in Chicago,
Illinois, In the past their schobls were located for the
most part‘around the Holland settlements in and near Grand
Rapids, Michigan, Paterson, New Jersey, and Chlcago, Illi-

L d * . [ L] L]

1 Smith, H, Shelton: Faith and Nurture, p. 198,
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nois, However, in the face of modern educatlonal problems
that any parent confronts today, groups of indlviduals
from other churches are Joining with the National Unlon
of Christian Schools and opening schools in such areas as
Johnstown, Pennsylvania, Boston, Massachusette and three
new communities in New Jersey. A comment concerning the
Boston school shows the way in which the enterprise is
growing:

The most striking feature of our Boston School

plant is that its activity is by no means con-

fined to that of the Boston school., We know of

no other school board that has such a promotion-

al outreach, The Board is definltely committed

to the program of establlishing Christian schools

all over New England., In prosecuting this pro-

gram we were asked to speak in five outlying

cities, two of which were in Rhode Island, It

is heartening to fellowship with Christian lead-

ers who have truly caught a vision of Christian

- 8chool possibllities not only for their own
children but also for the children of our coun-

. try at large and who are zealously promoting the
Christian school cause in several states of the
Union.1

In view of such evidence, 1t appears that the
work of these Christian Schools i1s worthy of examination.

It should be helpful in this study to put be-
side this Protestant school movement an example of what
the Roman Catholics are doing in a similar way. This
Church has had a long history of speclial schools of thelr

own, There are within the Roman Cathollc Church certain

L . . . L] -

1 PFakkema, Mark: "N, U, C, S, at Work," in The Christian
Home and School liagazine, December, 1946, p. 16.




private schools that are comparable in mamy respects to the
Christlan Schools béing,discussed here. One group is made
up of the Schools of the Soclety of the Holy Child Jesus
which are different from the distinctly parochial schools
because they are supported entirely by the parents of the
children. They have quite the same academic standards as
those of the National Union of Christian Schools, It must
be expected that the study of these schools will present
at many points strong contrasts 1n both philosophy and |
method, However, it will also serve to confirm one in the
convictlion that there is a speclalized need for such
schools, The need 1s particularly in those areas where
the public school is failling to meet the present situa-
tion,

It will throw further light on the approach of
these Schools to examine the basic Protestant and Catholic
positions in regard to religlous education agalnst a his-

torical background of the present situation.
B, Delimitations of the Subjlect

The writer belleves fundamentally in the prin-
ciple of universal education., Therefore, the Christian
School movement is not being suggested as the only good
system of religious education, It has been dlscovered

that the present condition of public education calls for
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emergency measgures 1ln many cases, and therefore, this
National Union of Christian Schools is being presented as
a8 definite way in which the Christian training of youth
is being carried out among certain people of the Reformed

persuasion,
C. Plan of Procedure and Sources of Data

The first chapter will present the philosophy
and historical background of Protestant weekday religious
education. It will be pointed out that public education
has drifted awzy from the influence of the church so that
1t presents a serious dilemma to America today, Standard
texts on the history of education and current periodicals
will be the source of data for this chapter. The second
chapter will show the program and philosophy of the
Eastern Academy of Paterson, New Jersey as an example of
the National Union of Christian Schools, Material will be
secured from publications of the Union and the Academy as
well as personal visits in the school, The Catholic
philosophy of weekday religious education as it comes
from thelr highest source of authority, the papal Encycli-
cal, will be given in the third chapter with comments on
it by Catholic writers on education., It will be followed
by a description of the program and objectives of the
School of the Holy Child Jesus at Suffern, New York, for
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which personal visits and pamphlets and textbooks from
the school will be the sources of data.

In a summary and conclusion, the fifth chapter,
findings from the study will be compared and contrasted,

and recommendations will be made,
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CHAPTER I

PHILOSOPHY AND HISTORICAL BACKGROUND OF PROTESTANT
WEEKDAY RELIGIOUS EDUCATION

A, Introduction

Universal education has always been one of the
'cardinal emphases of Protestant Christlanity, for it is
enlightened Christianity. Protestantism can only maintain
itself among an informed people who can read and write and
think for themselves. Therefore; education for all, not
just for a privileged class has gone hand In hand wlth
Protestantism. She has sought to put faith and the Bible
in the hearts and the total lives of all her members,

Moreover, Protestantlism has never been afraid of
the facts of life or of falth. She has never sought to
dominate in the interpretatlon of either the Bible or of
science. She has always fostered free ingquiry. Let the
facts speak for themselves without dogmatism; let the Bible
tell its own story; these are her policiles,

This approach of the Protestant Church has been
a great risk in the field of educatlion. It i1s so easy for
the Bible and the facts of falth to be crowded out of life
and out of education. To a large extent they have bsen
crowded out today. It is the purpose of this chapter to
tell this story and to present those solutlons that are be-

ing urged to rectify the serious problems in education*today.

—l-



Be Reformation and Early Protestant Principles of
Education
1. Genersal Gontributions
It 1s a well-known fact that education in the
Mi&d;e_ﬁges was arlstocratic and confined to the clergy

éﬁd e very few laymen of the higher‘classgs.l

It is also
generally accepted that the religious revolution, that is
the Reformation, which grew out of the Northern Renals-
sance, introduced such momentous and lasting changes inte}
the intellectual 1life of men that its principles and
effects have survived to the present dey. They exist now
as a large part Qr the fpundations upon which rest the
educational and religlous institutions which serve all
PGOPleB In speeking of universal education, the his-
torian, Paul Monroe, stetes that “the modern practise is
undoubtediy an outgrowth of the principles involved in
the Re.f.‘mfexnad;;Lcm.“:5 |

There 1s concrete evidence that the Protestant
Church has bent all her efforts to ‘achieving the goal of
universal education for rich and poor alike, that “knowing
they might believe". Illiterecy in the Protestant
countries of Europe, even prior to the World War, averaged

1 Schaff, Philip' History of the Reformation, I, p. 512,
2 Beck, Walter H.: Lutheran Elementary Schools 1n the

"~ United States, p. 4. ,

3 Ibid., p. 6.



less than one per cent. In Prussis, other parts of Ger-
many, Sweden, and Denmark, the percentage rangéd from
0.02 to 0.2; in the Netherlands, 0.8; England, 1l.8; United
States, 6.1+ On the other hand, very high percentages of |
illiteracy wore recorded for non-Protestent countries:
Italy, 37.0; Spain, 45.8; Mexico, 70.7; Brazil, 85.2.1

- It was natural that when the individual respon-
slbility for salvation was substituted for that of the
priesthood, when the authority of the Bible with the in-
dividual right of interpretation was substituted for that
of the Church, there arose a great need for the individﬁal
to be able to reed the Bible; there arose the need for a
knowledge of the vernascular; and there arose a subsequent
need for a new type of school to supplant the old monastic
schools develpped under church control.

The schools that immediately resulted made edu~-
éation available to many of the people who had not had
such opportunity before. There were founded elementary
schools for the study pf the vernacular and such classical
schools as the cdurt schools of Italy, the colleges and
lycees of France, the gymnasia in the German lands and the
~‘Lat1n gremmer schools 1n England. Two comments on the
growth of such schools are:

*® L L] L ] e o

.1 Ibid., p. 9.



Following the Reformation, there wes a great revival
of interest in the common schools. When 1t was
judged by Luther and his followers that men must
save themselves religiously by the exercise of faith
and private judgment after the reading and study of
the Blble, 1t was necessary that men must be educa~
ted to read, study, and think. Without education
the new element of individusl liberty projected into
human soclety could not have maintained itself.l

The Reformation first utllized the press on a large
scele, and gave a powerful impulse to common schools.
The genlus of Protestentism favors the general dif-
fusion of knowledge. It elevates the laity, emancie
pates priveate judgment, and stimulates the sense of
personal responslibility. Every man should be train-
ed to a Bosition of Christian freedom and self-gov-
ernment .

Ths Reformers had this general influence on edu-.
cation, because they mede a great contribution to educa-
tipnal‘princ;ples. Martin Luther, John Oalvin, and others
envisioned many of the paths that had to be opened in the
realm of education. This will be observed from the follow-
ing. _ : o
2. Contributions of Martin Luther

‘Martin Luther is placed in a prominant place
among educators by wrlters on the history of education,
se‘gularv and»re_ligiou‘s alike 3 Many ressons can be found
for this fact. Early in his days as a Protestant leader,
Luther spoke for unlversal education of the common people.

L L 4 ¢ .

-1 Horne, He. Hs: The Philosophy of Education, p. 153.
2 3chaff, op. ¢it., p. 512,
3 Painter, Fe. V. Noe: A History of Education, p. 167.



He first discussed this subject in his “Address to the
German Nobility" (1520). He later wrote a book in 1524
in which he urgéd the civil magistrates of Germeny to im-
prove their schools or to establish new ones for boys and
girls.1 Moreover, in 1530, he prepared a famous Sermon

on "The Duty of Sending Children to School."

a. Responsibility of Parents

Luther presented a strong challenge to parents
to take upon themselves the responsibility for the educa-
tion of their children. Parents were only too aware of4
the unchristian and sensusl character of the schools andé
universities throughout Germeny (it was Luther who helped
them to see these facts!), and many of them were excusing
themselves from educating their children at all because of
this condition, as they had only thought it worthwhile to
educate their children if they were “to become priests,
monks, and nuns. . . .2 Luther atbtacked this attitude
on the part of parentsVand encouraged one and all to sup-
port the cause of worthy educa’cion.5 Luther threw out the
challenge for supporting educetion in words which sound

most modern:

1 Schaff, op. cit., p. 512.
2 Painter, ¥. ¥. N.: Great Pedagogical Essays, p. 171.
3 Ibvid., p. 172.



For the right instruction of youth is a matier in
which Christ and all the world are concerned.
Thersby are we all alded. And: consider that the
great Christian zeal 1s needed to overcome the sie
lent, secret,; and artful machinations of the devil.
If we must annually expsnd large sums on muskeis,
roads, bridges, dams, and the like, in order that
the c¢ity may have temporal peace and comfort, why
should we not apply as much to our poor, neglected
youth, in ordeyr that we may have a skilful school-
master or two?l

b. Responsibility of the State
However, Luther was a realist. In the above

quotation he was appealing, not only to individual parents,
but to the whols "world" to educate children. He saw that
there were various reasons which kept parents from educa~
ting their own children individually and collectively.
Luther dld not call upon the church to educate the youth
in the family!s stead; he had seen the result of a church-
controlled educational system -~ "The common people were
ignorant and suparstitious and gould neither read nor
write.“2 It was Luther's conclusion that the civil gov-
ornment must educate the young: , ‘

Therefore 1t will be the duty of the mayors and coun-

clls to exercise the greatést care over the young,

for since the happlness, honor, and life of the city

are committed to their hands, they would be held re=-
creant before God and the world, if they did not day

L] L J * ® - -

1l Ibvid., p. 173. V
2 Schaff, o] 4 'Y 01t0, Po S513.



and night, with all their power, seek its welfare
and improvement.¥

However, Luther did not have in mind sending
children to state schools that lacked ldeals of a rell-
glous nature. 'In fact, "he set up as the noble ideal of
education a Christian man, fitted through instruction and
disecipline to discharge the dutles of every relation of
life."2 Furthermore, Luther emphasized the place of def-
inite religious instruction and made the Scriptures prom-
inent in schools of every grade. He said:

In schools of all kinds the chief and most common
lesson should be the Scriptures, and for young boys
the Gospel; and would to God each town had also a
girl's school in which girls might be taught the Gos=-
pel for an hour dally, elther in Germen or Latin . .

» o« But where the Holy Seriptuges are not the rmile, 1
advise none to send his child

¢+ Luthert!s System _ _

~ On the basis of such fundamental contentions as
have been recorded here, Luther made suggestlions for a
. 8chool system. First of all he suggesﬁéd three classes of
schools, vernacular primary schools for béth sexes, Latin
secondary schools, and university trailning. Besides the
Bivle and the Catechism, Luther's scheme of studles em-
braced the mother tongue, the ancient languages, rhetoric
1 Painter, F. Ve N.. Great Pedagogical Essays, p. 174.

2 Beck, op. cit., pe 7o
S Painter, Feo Ve Ne: A History of Education, pPes 160,
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and loglic, history, natural scilence, music and gymnastics.
In determining a course of study, he was gpided by con=
siderations of practicel utility.l Extensive libraries

of a new type were in his plan as well as higher stane
dards for the teaching profession.?

Luther's efforts in behalf of educatlon were
far-reaching in their results. In fact, he was commis-
sioned by the Duke of Mansfield in 1525 to establish two
schools in his native town, Eisleben, one for primary and
the other for secondary instruction. These schools be-
came models after which others were fashioned, and many’
Protgstant\cities and states included in their forms of
chureh government provisions for the establishment and
management of schools. Although they were still defective
in many ways according to modern standards, they formed a
foundation“for popular instructlone. As a result, Luther
is considered as the leadlng educational reformer of the
sixteenth century and the pioneer in the field of univer-
sal public education. |

3. Contributions of Other Protestant Leaders - -
- John Calvin, Philip Melanchthon, Wolfgang Ratich,
and Johann Comenlius are among the Protestant educators who,

. * [ ] -* L 4 L 4

1 Ibid.
2 Ibld.,nl63.



along with Luther, made'great contributions to the prin-
ciple of publlic education under the control and support
of the state. Thelr emphases varied, but in general
their dominant objectlve was the educatlion of the entire
lalty for good citlzenship in society and state as well

as in the church.

g+ Contributions of Melanchthon -
Philip Melanchthon, the distingulshed scholar
and able teacher at Wittenberg, agreed with Luther on his
pedagogical views and worked with the great reformer in
preparing forms of church government for various citles
in which provision was made for the establishment and
maintenance of schools. He urged the parents to send
‘their children to school both for the sake of the civil
government and of the church, an emphasis that has been
noted in the views of Luther and will be seen agaln among
other Protestant leaders. Melanchthon said:
Preachers should admonish the people to send their
chlildren to school, in order that people may be
brought up who are able to teach in the Church and
to rule in the Staete. For some think that it 1s e~
nough for a preacher to be able to read German. But
such a bellef is a hurtful delusion. For whoever 1is
to teach others must have large experience and es-
peclial sklll, which are to be obtalned only by study
from youth up « « » « And such competent people are
needed, not aloné for the Church, but also for the
civil goyeérnment, which God wished to have maintained.l

. ® o e & 0

1 Ibid.,'pp. 168, 169. (Underlining added by the wrilter.).



- In regard to religigus instruction, Melanchthon
set aside one day each week for study of the Bible and
made the observation that "some learn nothing at ail from
the Holy Scriptures and others learn nothing at all but
the Holy Seriptures, neither of which is to be tolerated.l
Melanchthon held that it was necessary to teach children
the beginning of a Christian and godly life; but that
otherAbooks were to be placed before them te give them a
wide education. ,

- Melanchthon did not place quite so much emphasis
on the educatlion of every individual in the commonwealth
as had Luther, but when one considers the conditions of
education in his day, one commends the vision he did have
in urging education for the good of the civil govermment

a8 well as of the church.

b. Contributions of Calvin »
~ John Calvin's philosophy of education was sound;
He provided for the full development of the individual as
a Christian person gnd}atrthe same time prepared him for
effective 1ife in soclety. According to Calvin, who has
been called the ?fgth@r qf popﬁlar edupaticp gpd thayip-
ventor of free schools"z, the school had its unique place

s & & o ¢ o

1 Ibid., p. 170, "
2 Schaff, op. cit., p. 554.



in cooperation with the church and home in the foundation
of a true Christian commonwealth. ‘ ,

Calvin's educational contributions were expres-
sed to the world through his wrltings and_his schools 1in
Geneve. His Catechlism was used for a long time in Re-
formed Churches and schools and served a good purpose in
promoting an intelligent plety and virtue by systematic
Bible instruction. His Confession was prepared as an
explanation of}the evangelical faith "for the comprehen-
sion of the pgople”.l These documenté were practical for
they were prepared to meet the specific needs of their
times as will be noted in the following account:

Geneva needed strong moral govermment on the doctri-
nal basls of the evangellcal Reformation .-. lighte
hearted, joyous people, fond of public amusement,
dancing, singing, masquerades and revelrle. Reckless
gambling, drunkenness, adultery, blasphemy and all
sorts of viee abounded. Prostitution was sanctioned
by the authorlty of the State and superintended by a
woman c¢alled the Reine du bordel. The people were
ignorant. The priests had taken no pains to instruct
them and had set them a bad example. To remedy these
ills, a Confession of Falth and Discipline, and a
popular Catechism were prepared, the flrst by Farel
as the senlor pastor, with the ald of Galvin, the
second by Calvin.~
- The moral education thus initiated had as its
objective the producing of citizens well-trained in mat-
ters of faith and behavior in a Christian society.

* L ] L 4 L L L ]

1 Ibid.
2 Ibido, Pe 383 e
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- However, good tralning was not enough and Celvin
emphasized "the i1llumination of the” Spirit" quoting Paul
to show that although cultivation of mind was}gqod that 1t

was of "no avail for ascquiring spiritusl wisdom."l

c. Contributions of Ratich ‘

_ V Wolfgeng Ratich (or Ratke) of the 1atter part of
the sixteenth century and the early seventeenth was a
practical educator who sought to remedy exlsting evils by
the introduction of reforms in an actual school situation.
Though‘his own»difficult persqnglity caused the fallure of
the school he founded at Kathen, Germany, bis princlples
were noteworthy and have survived. .

His principal contribution that has relevance to
this study was the promotion of the use of the mother-
tongue in all 1earning,vso as to fix the pupll's attention
only upon what he had to learn and not upon the medium |
through which he lea?ned>ity2 ‘It is obvious that the sys-
tem of educatlion based on Latin could never have reached
all the people. The ideal of universal education envision-
ed by the early Refofmersﬁwgs being discouraged by the pe-
dentic sort of classical learning that existed everywhere
there was a system of qucatién.s Hence, it was necessary

1 Swale, Jean: The Place of the Liberal Arts in Christien
Education as Seen 1ln Selected Educators, p. 58,

2 Painter, F. V. No: A History of Education, p. 218.

3 Even such Reformers as Melanchthon bellieved in (cont'!d)



]G

that the‘use'of the mother-tongue be introduced in order

thet education might be made aveilable to everyone.

d. Contributions of Comenius ‘

Johann Amos Comenius has been called "the most
celebrated educational reformer<pf the seventeenth cen=-
tury"1 (1592-167O), and "the ploneer of modern education-
al science™.? This "good»old bishop"5 of the Mdravian
Church brought to the fore e well-developed case for uni-
versal education which ﬁhe early Reformers had visualized
but which had been retarded by the existing situation.A

Comenius grasped'fifmly the idea of populer edu-
cation end advocated it es & means of improving socletye.
He grasped 1t because he felt fha worth of the 1ndividual
in aVPauline>way,4 He saw in univérsal_education, which
1ncluded.educat16n for ?artisans, rustics, porters and
even women'S a way 6p§ning;up to 1ives of "thinking,

* & & 0 0

the use of Latin quite exclusively. Melanchthon sald in -
giving his instructions for the Latin school: "The boys
are required to spesk Latin, and the teacher himself, as
far as possible, speaks nothing but Latin to them, in
order that they may be accustomeéd and stimulated to the
exercige " -—Painter, op. cit., Do 170.

Ibid., pe. 219 o

Monroe, Pe: Cyclopedia of Education, II, p. 135,
Laurie, S. S.: John Amos Comenius, p. 225.

Painter, op. cit., p. 222.

Ibid.

T O



ohoosing, following and doing good things".. |
The voluminous written works of Comenlus embody
meny educetional principles and methods far in advance of

his day; in The Great Didactic are complete plans for set-

ting up schools and in his World Illustreted are sugges-

tions for visual education that ere belng practiced today.
The key-note of universal education which is found in all
his writings 1s sounded on the title-page of The Grest
Didactic as follows:

¢ « o o that the entire Youth of both Sexes, none be=

ing excepted, shall Quickly, Pleasantly, & Thoroughly

Become learned in the .Sclences, pure in Morals,

trained to Plety, and in this manner instructed in

all things necessarg for the present and for the

future life « . « . , |

Coméenius was so convinped of the value of uni-

versal education that he was hopeful of elevating the hu-
men race, bringing it back to "the divine ideal" and thus
solving soclety's problems. He pointed out the value of
beginning early to train the child in "all good things"
end with subjects such as the sclences, arts, languages
subordipate'to the Seriptures. Many of his admonitions to
teach contained the early elements of child nurture. How-
ever, he saw clearly the "depravity of human flesh and the
need for a Saviour.®

* L ¢ e & o

1 Ibid.
2 Comenius: The Great Didactic, title page.
S Ibid., pp. 220 and 230.
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- As was pointed out by a thesis writer, there is
in the combinatlon of Comenius' oﬁd Calvin's educational
philosophy the most adequate concept for Christian educa-
~ tion - "the full and sbundant life for every Christlan
with e spiritual integrating oenterf"l Everyone of these
prominent early Protestant educators was concerned with

the total education of the Christisn youth around a dy-

namic‘faith,' They saw no conflict between education and
‘¢hrigtian1ty. Furthermore, they felt no sense of inferi-
ority to the Roman Catholics and thelr system of education.
4. General Reformation Principles of Education and Results
- From the contributions of the early Protestant
theologlicans to education such principles es the following
are observed which may be characterlized as general Refor-
mation Principles of Education. - ; ) .
1. Education is the responsibility of the parents.
2. For practical reasons education is turned over to
~ the state and not to the church.
3. Universal education is a vital goeal.
4. The use of the mother-tongue 1ls very important in
 the achievement of that gosl. ”
. 5. Methods of teaching should be continually subjected
to careful examination and revision.

[ ] [ ] * * L] *

1l Swale, OP. 01to, P 75.
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6. Education should prepare the student for a full
- and abundant 1life.
7+ The state should be so fundamentally Christian
that 1ts educational philosophy is Christian.
8. There should be religious instruction in the
state education; the Scriptures themselves should
~ be prominent. o
9. There should be direction to & spiritual integra-
ting center. } V ;
Naturally, educational systems throughout the
world did not accept immediately all the ideals envision-
ed by these leaders. In thelr way, stood the weaknesses of
the educational systems of the time. Moreover, religious
Qonfl;ctg_retarded‘ths attempts by these men to put the
principles into practice, as for example, in the Nether-
lands where the Spanish monarchy made a fiendish effort to
crush the spread and grdwth oflevanggliégl reform. The
seme was true in Germany itself. The gross ignorance of
the masses made the establishment of the elementary schools
a slow‘prooess. On the other hand, extreme Ciceronlanism,
the elaborate and needlessly complicated use of Latin in
all of education, weskened the usefulness of the schools.
In fact, the whole educgtional background of the sixteenth
century was narrow and opposed to free development of
thopgpt and 11fe.7 As hasibeen geen,therleading Re:ormers,

in genersl, pointed the way to freedom of expression in
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education. But even some of those who were scholars in
Reformation theology did not have the vision of unlversal
educatione. It remained for further developments and cir-
cunstances to bring sbout the actual practice of ﬁniversal
education and the application of many of the othar Refore
mation principles.
C. History of Public Educstion in America
in Relation to'the Influence of Religious Education

l. Colonlal Period

In the days of the American colonies, religlon
and education were united. Maasachusetts law 1n 1642 pro-
vided that the children be taught "to read and understand
the principles of religion and the capital laws of the
countrye." Likewlse, Maryland in 1694, Pennsylvania in
1683, South Carolina in 1710, end North Carolina in 1766
passad legislation which showed that their idea of the
The union of the church and the state in education wes
particularly evident in the establishment and development
of the American colonial colleges The objective was al-
ways twofold and an examination of the collegé seals,
charters, and public announcements ylelds proof of this

® & 6 ¢ o @

1 Moehlman, Conrad Henry: School and Church: The American
Way, Pe 28,
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fact. Harvard still carries a seal whieh'reads "Christo
et ecclesiae"; Willlam and Mary Gollege was organized as
"a @rammer School, a Philosophical School, and a Divinity
School"; the seal of Yale Uﬁiversity still retains the
Hebrew words for light and truth written across the open
Bible. Particularly outstanding is the statement in the
charter of the Unlversity of Pennsylvanla, 1755, which .
affirmed that the well-being of a soclety depends on the
education of their youth, as well as, in a grgat~maaaure,
the eternal welfare of every individual, by imprgss;ng on
their tender minds principles of morality and religion.ti
In regard»to,the_lewerAschoclé, the attitude
toward such education varied according io the religious
backgrounds of the dlfferent sections of the country. In
the colonies where the Anglican communion was dominant,
the aristpcratic idea of education prevailed and the train-
ing of the masses was naglected,g It was in the colonies
where Calvinism was strong that the "nucla@g of publie
education" appeared.S Puritanism, the Dutch Reformed
falth, Scotch Presbyterianism and other forms of Calvinism
fostered education for all.4 The Romen Catholics had

| s & @ * »

1 Ibido, ‘P 25

% Graves, FeP.: A Student's History of Ed -
3 Ibid., p. 189. y of Education, p. 190.

4 Ibid., pp. 193, 194,
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14ttle effect upon éducation during this period because
there were so few of them.l

In fact, Massachusetts with its strong Calvinis-
tic Puritanism may be sald to have ilnaugurated the first
real system of public education in America. In the New
England settlements there was a democratic and homogen-
eous soclety with an ingrained religlous conviction that
everyone was: |

« « » a child of God capable of becoming a vi-

tal and useful member of soclety and that the

community was obligated to glve him training to

that end in the home, the church and the school.?
Oout of this attitude came governmental activity in educa-
tion, a spirlt of cooperation and helpfulness, a general
participation of all townsmen in local government and in
school orgmnization.

The type of school organizatlon that resulted in
Massachusetts was a:common school supported by wvoluntary
or'compulsory subscriptions. As a result, each citizen
had, by the close of the first quarter of the seventeenth
century, a working share in the educational system. In 1647
each town of fifty famllies was required to maintain an
elementary school and every town of one hundred familles

. L . * - L

1 Moehlman, op. cit., p. 28.
2 ,Graves, op. cit., p. 197.
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8 Latin grammar school. o

Herein are seen the germs of the present public
school system although tultion fees were st;ll used to
some extent.

2. The Revolutionary Wer Period

- Toward the middle of the eighteenth century, as
new social and political conditlions were evolving in all
the colonies and the days of the Revolution were approach-
‘ing, the axtempt‘of a_free peopls to govern themselves
gave further impetus to a System‘whereby & free people
might also educate themselves and their children.

An outstanding development from this period in
the field of universal education was Thomas Jefferson's
plan of 1779. }In that proposal Jefferson suggested that
in each district of five or .six miles square an elementary
school be established and that secondary schools be ersc-
ted 1n varlous parts of the state and free college train-
ing for exceptional stud@nts be provided. Although Jef=-
ferson's plan was not accepted as stated and he did not
live to see unlversal education of any kind an accomplish-
ed fact, he did stimulate some movements toward thet end.
In spite of opposition, developments along the line of
public education came about gradually in several states.

Jefferson also made & contribution to the devel-
opment of distinctive religious education and its relation

to the schools. Although many assume that Jefferson was



not interested in religion because he did not give it o
place in the university of which he was the founder, the
truth is that he recognized religion to be of the great-
est lmportance, but because of intense sectarian jealous-
ies he saw no practical means of incorporating 1t in the
curriculume. in fact, he had such falth in religlon that

he outlined a plan by which he thought religion might be
taught in separate denominational schools on, or adjacent
to the university campuse. Jefferson's hope for the main-
tenance of human liberty was based on faith in God. Jef-
ferson's democratic ethie was rooted in theocentric re-
ligion.d One writer calls Thomas Jefferson one of the
greatest friends of religious public education that the
nation has produced;z In Massachusetts where the influ-
ence of Calvinlism had inapirad the original system of uni-
versal education when the colonies were first settled,
there had been & decline in educatién during the latter
part of the eighteenth century. The towns had begun to
seek varilous mathdds(of evading the school law and with

the grant of autonomy to the individuel districts the vari-
ous district systems became involved in petty political in-
terests. OSecondary education was meager; the only provision
on that level was the private school. According to Graves,

LJ L 4 * L] L *

1 Smith, H. Shelton: Faith and Nurture, p. 179.
2 Flegéng, William Sherman: God in Our Publie Schools,
Pe le '
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the factors causing the decline were the followlng: in-
creasing numbers of non-?uritans did nqtusgpppgt the phile
osophy of the Calvinistic educatipnal‘procedure; there
was a lowering of intellectual standards because of the
hard struggle involved in wringing a living from the soil
during war years; and finallé,‘with the dispersion of the
population to the country surrounding ﬁhe towns, it became
difficult for the children to travel to the schools.
waever, these years of the late elghteenth
century and early nineteenth are called by one, “thaneri-
od of trensition from the inherited ideals to those of
America today.?l It was during this period that the First
Amendment to the Constitution was adopted (1791). Al-
though some wbuld say thaf all absence of religionyfrom
the schools today is a direct result of this amendment,
the majority opinion seems to be that 1t was the right
solution for a country that included so many various re-
ligious groups and that i1t does not exclude the teaching
of nonfcontpqvgrsial Biblical facts.zAvHence,r;t appsars
that the provisions of the first amendment neither eéxecluded

. & o e ¢ @

1 Ibid., pQ 252.°

2 lMoehlman, op. cit., ppe. 51-64.
Fleming, op. cite, PPs 44-53. ' ‘ ’
Cooley, Thomas M.: Constitutional Limitatlions, pp. 575 £,
Bennett, John C.: "The Limitations of the Church," from
The Gospel, the Church, and the World, Interseminary
Series, III, p. 144.
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the influence and control of education by a church nor
did they give any one church a control over education as

a whole.

3. The Birth of the Public School System in the United
States . PN o :

The first years of the ninéteenth century were
epoch-making in the history of American public education
and therefore lmportant to note in a consideration of
religious educatlon. o . 7

“As has been mentioned, New England had initia=
ted in the seventeenth century a system of public educa=-
tion, but that system had declined about the time of the
Revolutionary War. However, the "common school revival,“
as the educational awakening of the decade between 1830
and 1840 is often calledl, 1likewise originated in New Eng~
land, having 1ts "storm center" in Massachusetts and Con-
necticut. N

The efforts of various individuals end assocla-
tions during the 1810's and 1820's prepgred the way for
the movement. Teacher tralning was foreseen and'urged‘by
the Rev. Samugl Re Hallwwho attempted normal schoqls et .
Concord, Vermont, Andover, Massachusetts and Plymouth, New

e o o e o o

1 Graves, op. cit., pe. 304.



Hempshire. James G. Carter, a practical teacher and
writer, ﬁprkedAindefatigably for state legislation in
favor of public schools in Maine and achieved in 1837 the
passage of the bill for the State Board of Educetion.
Later, Henry Barnard made an lmportant contribution to
the awakening by his systematic exposition of European
education.

, However, Horace Mann, & lawyer who became the
first secretary of liaine's Board of Education, was the
most striking figure in this general movement for public
education. His foremost proposition was that educationu
should be universal and free wilth moral charascter as its
first aim rather than mere culture end accomplishments.
Ee emphasized the importance of good meterisl equipment
and the principle that instruction, ineluding prectical
studies, should be based upon solentific principles with
trained teachers who wouid haﬁe an understanding of child
‘nature. _ S 4 _

In regard to religious educatlon, Mann felt th#t
the moral education he so earnestly desired would not be
accomplished by the inculcation of sectarian doetrines.
Thergfore,{he opposed the use of sectarian books in the
schools, and, as a result, has been charged with taking
the Biﬁle out of the schools. However, Mann 1s defended
on this point by those who say that he was, along with

Thomas Jefferson, one of the "greatest friends of religious
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public education that the nation has produced!l His
words are quoted to show that he desired to have the
Bible remain in the class room and to be taught there.
For example, in his final report as Secretary of Educa-
tion, Mann said:
Morel education is a primal necessity of sociel ex-
istence. The grand result in practical morals . .
e o Can never be attained without religion, and no
community will ever be religlous without a religious
education « « « o Had the Board required me to exe
clude either the Bible or religious instructlion from
the schools, I certalnly should have glven them the
earliest opportunity to appoint my successor.
~ Again, it 1s said of Mann, "He found the Bible
being graduelly dropped from the}schoqls and labored
earnestly and succeeded well in getting it restored."S
‘ In regerd to_the‘present absence of the Bible
from the schoo;s,vone‘cannot say that such a thing was due
to the activity of any one person, but rather to a long
historicaiﬂdevelopment that extends up to the present time,
The guldance of one church had been tried in early colonlal
days and the time fquthat system to be practised in gen-
eéral was past. No large section of America was homogen=-
eous in regard to religlon. Some other method was needed
in order to secure in education the ideal of spiritusel .

integration.%

1 Fleming, ope cite, pPo 191, also Moehlman, op. cit., p. 24.
g ;‘%fming, OP e Cit ey Po 29.
Qe ‘

4 The Roman Catholics believed that the Spiritual (cont'd)
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4. The Religioua Influence on Public Schools During the
Rest of the Nineteenth Century

; One approach to the problem of securing spirit-
val integration was made in the publie schools as they
were operated in the nineteenth century. Although they
were not under the supervision of one particular church,
the Christlien religlon of a kind was implicit in the
system; secularization, such as is seen today, had not yet
appeared in eduéational cireles. Outstanding evidende of
Christian influence i1s to be seen in the textbooks of that
time.‘AMurray'giGrammar, ﬁhich_was in its twenty-eighth
edition in 182;, was fu;lquj#el;gion and mqralsfl Web-
ster's blue-backed spelling book, used widely for fifty
years before 1875, showed the same influsnce, while

lMeGuffey's Fifth Reader which was used all over the nation -
L 4 * 0 . ‘ L ]

teaching they desired for their children could be secured
only in their own parochial schools. They asttempted dur-
ing this period to secure 8taje support for their schools,
Justifying their clalms on the basis of the following
arguments: the predominantly Protestant public schools
endangered the faith of the Cathvlic children; and, if, in
Catholie schools, the children recelved the same educa-
tlon in secular branches which they would get in State
schools did the Cathollc schools not deserve the same
support from the State? Bishop John Hughes of New York
City was defeated by the state legislature in his efforts
to secure the above legislation. 4s a result, the Cath-
olic public was strongly urged to support parochial
schools.

1 Ibid., pe 39.



for half a century before 1890 had e distinctly "reli-
gious flavor”vin sixty-three of its_t@o hundred and '
thirty-five lessons, gnd had in many more a morel value.l
However, departure from fhe teachings of Christ,
which had been noted with concern by Jefferson and Mann,
was continuing. MNany begen to call the teaching of such
books as those just mentiqﬁed, "moralistic sentimentalism

which gave . « « « 8 closk of plety."?

5. The Period of Change from Non-Sectariasn Schools of the
Nineteenth Century to the Public School of the
Twentieth. ‘ » ‘

, Some educators claim that the greatest exodus

of specific religlous influence from the publie schools

came during the last three decades of the fnineteenth

century«® Up until 1869 two State Supreme Courts and
seven State Leglislatures# nad been appealed to by those
who wished to have the prevailing religlous teaching of
the schools abandoned,and the Bible teaching had been up-

held in every case., . , 4

' ', However, the turn of events came on November 1,

1869. The Bible and all religious exercises were excluded

from the schools of Cinqinngti,.and the decision was upheld
B i . o L 4 * [ J L ] L ] ®

1 Ibid., pe 40, ‘ ’ )

2 Bontekoe, Cornelius: An Historical Review of Eastern

Academy, ps 15« o - o '
3 Ibid.o’ p. 44’ Moehlmang Opo 31t0’ po 940 ‘ »
4 State Supreme Courts-Massachusetts and Maine; State Leg~

islatures-New York, Massachusetts, Iowa, Indisna, West
Virginia, Florlida, Mississippi.
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by the State Supreme Court in 1872. The principal way
in which the Bible came to be excluded from-the schools
wes not through mejor court decisions but through the
actions of individuals who quietly went to teachers and
school boards and demanded that the Bible be dropped.
This opposition to Bible reading and teaching was made
for the mosﬁ part by minority gfoups ﬁho claimed the
right under the Flrst Amendment to the Federal Constltu~-
tion to object to its use. The prineipal opposition came
from the Catholics who iooked upon the nénesectarian apr-
rangement as "a device for meking the Irish lose the
Catholic religion."l Other groups that helped to take the
Bible out of the schools included the Jews and Missouri

Synod Lutherans, esach for reasons of their own.< Nevepe

theless, schools have been secularized; that is, reading

of the Bible and discussion of princlples that might be
¢ & @ 0". L J

-1 Moehlman, ope cit., pe 94. Throughout the nineteenth
century the Catholics had been carryling on thelr strug-
gle for state recognition and support of their schools
(Ante,. p. 19, Footnotée 1). 1In spite of the recommenda-
tions of Bishop Hughes, many Cathollc parents were still
sending their children to the public schools, and some’
Catholie priests were questionlng the Church'!s exclusive
claims to education (Burns, James A.: Growth and Develop-
ment of the Catholic School System, pp. 258«263)e In’
such absence of cooperation on the parochial question,
Cathollic leaders bent thelr efforts to keeping all re-
ligious instruction out of the public schools because -
they held that such would be detrimental to the religious
1life of their children.

2 Fleming, op. cit.; pe 52.
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classified as distinctively Christian have been excluded
from the class rooms; and more than that, the experimen-
talist with his pagen religioh has taken over the classe

00N e

De. The Present Dilemma and Suggested Solutions

In sxamining the modern educational situation
one comads across the words “moral chaos®, “secularism®
and “godlessness® all too frequently today; For an under=-
standing of the basic problem 1t will be helpful to exa-
mine the philosophy of present-day public educatione

There 1s today in the philosophy of education a
scientific approach, which 1is called by one historian, a
vastly complex syétem which has grown out of the last four
hundred years of educational history.l The leaders in
this scientific approach to education are, for the most
part, those who style themselves as “progressive®, “exper=-
imental®, or “democratic®. They have dealt primérily with
what is called the democratic system of teaching along the
lines of John Dewey; that 1s, teaching by 1living.® pop
them, democracy is more than a form of government; it is a
mode of assoclated living that affects all aspects(of hu~
man soclety.®

L * L J L 4 * [ 2

1 Eby end Arrowood, op. cit., pe 897,
2.8Smith, H. Shelton: Faith and Nurture, p. 181,
3 Ibid., p. 177.
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Until recently, this theory of education con-
cerned 1tself merely with democracy in an experimentalist-
ic approach and most of the prpgressive educators still
confine much of thelr attention to the concrete and prac-
tical aspects of democracy. They do not make expliclt
the ultimate'basis of the democratic faith.l However,
it 1s now admitted by many leaders that the democratic
theory of education must concern itself also with a world
view, must consider the metaphyslical lssues of their phil-
osophy .2 Religlous and secular educators alike see the
need for providing for this lack in the philosophy of ed-

ucation. Some of the answers are seen in the following

plans.

1. Character Education in Public Schools
} The new moral emphasis by secular leaders is
brought out by V. T. Thayer, Educational Director of the
Ethlcal Culture Schools, and formerly Chairman of the
Commisslion on the Secondary School Curriculum of the Pro-

gressive Education Association, in his recent book, imer-

ican Education Under Fire. He says that today young people

need more than the hablt formation of the behavioristsd,
and that all valid thinking is not necessarily identified

1 Ibid., p. 181,
2 Ibid., p. 182.
3 Thayer, V. T.: American Education Under Fire, p. 30.



with the methods charecteristic of the natural §cianees.1
He points out that “young people must be assisted in
reading purpose andﬁmggning into their lives. 2 However,
Mr. Thayer doeslnot see the possibility of any help to-
ward the fulfillment of thig ideal f;om organized Chris-
tianity.d He holds that the character and moral behav-
ior which he does desire “grows out of a way of life
which peopls nqthonly profess 1n'eommcp but practice in
common; and where profession ls sincere it is the prac-

tice rather than its conscilous formulation that is pri-

mary in educational growth".4 Hence the objective of
modern education:ls expressed in the following words by
Dr. Thayér:.

The modern school, the progressive school, may have
erred at times in practice but its heart has been in
the right place. It concelves the primary function
of education to be that of providing opportunities
for children under guldance to create and re-create
their 11vas.5

For the achievement of this purpose the progrese
sive educator admits to religlous liberals ‘the right to
develop & framework of values whigh men can hold in cmn-
mon. Howsver, he does not belleve that religlous instruc-
tion is indispensable.®

L d L L] * L L

1 Ibid., p. 187,

2 Ibido, Pe 96

S Ibid., ppe 97-115.
4 Ibido, Pe 109.

5 Ibld., pe. 110,

6 Ibid.
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In Dr. Thayer's‘position‘is see@ very well the
tendency among prbgressive educators to leave the radical
position of the behaviorists and to admlt the necessity
of developing a “framework of values® whereby young
people may be aséiated in “reading pﬁrpose'énd meaning
into their lives®. TheAmofal ideals thus desired are to
evolve as moral practices out of the culture in which men
partiqipate.l This position attributes good moral 1life
entirely to the.“conditions of living in home and school
and community thét’embody these ways of actling, feeling
and thinking®. Boyd H. Bode in Democrascy as a Way of Life
saild of this~recent emphasis in prOgressive education, tha_
new demoéracy “takes on the universality of philosophy and
of religion®. ‘William H. Kilpatrick says that “it contem~
plates the whole of life“, and Bode goes on to say that it
"cuﬁs across the whole mass of our traditibnal beliefs and
habits .2 | _v ’
“ The presence of such a view in the school of
progressive education gives it a sort df religiosity that
is, of course, not God-centered nor Chrisp-centered, but
which is really man-centered. Dr. H. Shelton Smith ex=
pleins it as follows: | |

.« « o the religious faith implied in experimentalism

* & @ o ¢ 9

1 Ibid.
2 Ibid., ppe 109, 110,
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is anthropocentric in its concept of soverelignty, in
its view of the basis of humen dignity end worth, and
in its ides of the ultimate source of personal and
social reconstruction.l o ‘
Moreover, this faith has “supreme confidence in
man as the arbiter of his own degtiﬁy?;z it clings to
“the idea that democracy:signifies the indefinite perfec-
tibility of human soclety"; and it holds that "there is
such a thing as faith in intelligence becoming religious
in quelity." S
Therefore, Smith concludes that “this experbmen-

talistic religion\is in fundamental conflict with Hebrew-
Christian faith;"4’and he warns that this is the sort of
“religion“ ﬁhichkis being taught in the public schools
where progressive education 1s in control.

Another writer expresses the feeling that many
have againgt Dr, Thayer'!s type of character education in
the following words:

e o o o 6Xxcellent though this contribution to a more
desirable chlild training may be, 1t leaves out the
very heart of religion-~the stressing of ultimate
ideals, the recognition of & Supreme Member within
the groug and the uniquely effectual experience of
worship.v. -

Ibid., p. 201
Ivid., p. 198,
Ibid., p. 199.
Ibid., p. 201,

Shaver, Erwin L.: “Progress in Weekday Religious Educa~-

tion" in Religious Education, January-February, 1946,
Pe 8.

b G-
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This lack of stress upon “ultimate ideals” con=
tributes to giving the public school the reputation'of
being seculer. In fact, its lack of "recognition of a
Supreme Member within the group® makes it deserve the
title of “godless“. Many, such as Dr. He Shelton Smith,
would go beyond the stetement quoted above and say that
there are other real omissions and wrong emphases in the
public school that make it so secular in its emphasis that
it is harmful to the American youthe |
2« Religion Taught Through the Regular Curriculum of the

Public School

The religious lliberals from whom Dr. Thayer
would welcome help in developing a “framework of values"l
aré presénting a solutlon similar‘in meny ways to this |
character education. Willlam C. Bower in his book, Church

and State in Education, sees the fundamental principles of

democracy as the values upon which “a new world order will
have to be erscted."® He justifiesﬂhis positionvby saying
that these principlés are, in thelr deepest nature, pro=-

foundly religious and Christisn. Therefore, he sees a new
approach to religion, a funétional conception which reveals
religion to be simply a phase of a people's total culture .o

e @ s o o °

1 Ante,. p. 31.
2 Bower, Ope Cite.; Pe 354
S Ibid., pp. 59, 60,
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Accérding to Dr. Bower, religion can now be placed on the
same basis as literature, sclence, histofy, philosophy,
the social sciences and the arts as a way of revealing
values, ethics and morals .t Hence, religion can be
taught as a subject in the present-day educational system,
according to this writer.

A similar position was recommended at & recent
conference of the American Education Fellowship in New
York Clty. The result of a panel discussi&n on religlous
education was the suggestion thet:

There should be 1nstruction in the public schools in
the fundemental values and standards common to all
religions and beliefs rather than sectarlan religicus

instruction on released time as at present « « «

Charles Clayton Morrison of the Christian Ceﬁ-

tury advocetes a similar approach to religious education
saying that the schools should impart knowledge ggggg re-
ligion. This instruction would be secular, not the incul-
cating of religious devotion nor the indoctrination of
particular beliefs.®

Thus far there has been no survey of this parti-
cular practice, no appraiéal of lts special merits or de-
merits, and no question raised as to its legality. However,
there are many who éppose it as an adequate program of

* o o o s O

1 Ibid., p. 63,

2 “New Methods Urged in Teaching Religion', from the New
York Times, March 15, 1947.

3 Morrison, Charles Clayton, Uprotestentism and the Public
School®™, in The Christian Century, April 17, 1946, p. 491.




religious education because of the lack of emphasis it
Places on the ¥historicsl fundeamentals of orthodox New

Testament Chriétianity.“?

Se Laéent Rellgious Resources in the Public Sehooll!

Two procedures are seen as possibilities in the
present school curriculum without the addition of a course
in religion.? The more widely discussed and generally
practiced method i1s that of enriching the several areas of
publlie school study and experience with the resources of
religion as normally belonging in those areas. For ex-
ample, art should include religilous art and music, sacred as
well as secular music. The other approach 1s one which
would stress the spiritual values possible in the public
. Ssehool curriculum, program, organization and personnele.

Dr. Erwin L. Shaver comments in his article on
weekday religlous education where he mentions these two
procedures:

There are‘untold 1ateﬂt resources for teaching a large
part of our religlous heritege by this method, even

though 1t may not fully comprehend what we seek in a
complete progrem of religious nurture.®

L 4 L] L] LJ * L 2

1 Shaver, op. cit., pe 8o
2 Ibid. Do 10,
S Ibid. '
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4, Religion Taught by Churches in Cooperation with Public
Schools .

Specific religious instruction along the lines
of the trsdltional Christiesn and Jewish bellefs 1s belng
offered in the weekday church(school,which 1s a system
sponsored by the churches and’working in close relestion-
ship with the publie school. This type of school is an
essentlial paft of the churcht's educational progrem and may
be sponsored by & local church or by several churches which
are cooperating in the community for this work of religlous
educatione. It has no organic relationship with the publiec
school glthough the lattéi cooperates with the weekday
church school progrem, sometimes to the extent of allowlng
classes to be held in the school buildingse. Usually the
weekday church school sessions are held in chnrch‘buildings
or in buildings owned or rented by the cooperating churches.
‘These classes are held during regular public school hours,
or during the last period of the day, or after school. The
three arrangements are known as “released time," “dismissed
time® and “free time®, respectivély. The teachéré in this
system fall into three general groups. There are full-time
Bible 1nstructors, many of whom are certified by the state
to teach Blble. Part-time lay Bible teachers and ministers
teaching Blble part-time are in the minority, but some
groups find it necessary to use such leadership temporarily
at leaste.

The released time system,which is by far the most
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wide-spread of the weekday church schools, is operating on
both elementary and secondary school levels. The earlier
development stressed the operation of the plan in the ele-
mentary grades, more frequently in the fourth, fifth and
sixth grades, but increasingly in the junlor high schoocl.
The older plan of granting high school credlt for Blble
study, usually carried on in Sundey school, has been adap-~
ted so that the classes are more frequently conducted in
the publie school bulldings, as elective courses, by teach-
ers selected and psid by the churches. This secondary
school program of weekday religlous education is wide-
spread in Maine, Texas, North Carolina and West Virginila,
although there are also high school programs in a number of
communitlies in other states.

The North Carolina plan 1s & good example of the
way church and state can cooperate successfully to “ine |
crease the religlous content of the public school cﬁrricu-
lum*,1 Its objectives were described in a religlous educa-
tioﬁ periodical as follows:

The courses are designed to supplement, not supplant,
essentlel activities of home, school and church in the
process of charscter bulldinge. The central purpose of
those who guide the movement 1s skillful instruction
in the content of the Bible and the application of its
teachings to the problems of every-day life. A correl-
ative objective is the recognition of religious truth

[ L * @ L

1 Gwynn, P. He : “Weekday Religious Educstion in North
Carolina”, in Religlous Education, May~-June, 1944, p. 169,
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as a vital element of a complete education.t

Mr. P. H. Gowynn, Jdr., chairmen of the Committee
on Week-day Religious Education of the North Carolina
Councll of Churches, explained the attitude of those who
sponsor the weekday church school in his state as a desire
to add a spiritual emphasis to the public school system.
He wrote as follows:

Citizens of North Carolina are convinced that educse-
tion of the mind without adequate cultivation of the
soul tends to breed a materiaslistic philosophy of
life, which stifles the liberty of the spirit. FIrom
an understending of this fact arises a determined
effort to increase thezspiritual elements of the pub-
lic school experience.

Such an aim to increase the “spiritual elements
of the public school experience! would be considered as
hardl& possible of attainment by those who conceive of the‘
public school philosophy &s being definitely antagonistic

to the Hebrew-Christisan faith.5

5. Christiasn Private and Parochial Schools

Finally comes the approach to weekday religious
education that is under special consideration in this
theslis. Included in 1t are the schools that have a defl-
nite 5asis in Christien teaching. They are of two typese=

parcchisl and private. The parochial schools are those

1 Ibid., p. 173.
2 Ibid., p. 174.
3 Ante, p. 33.
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séonsored by the paerish or chﬁrch group and are represen-
ted in Protestant c¢ircles by the Lutheran, Seventh Day
Adventist, and Mennonite Churches. In these schools the
doctrines of the prticuler churches are specifically
taught. The private schools represent a smaller group
that also has for its basis definitely Cbhristian teaching,
but not the particular indoctrination of the parcchial
schools. They may be interdenominational as the Stony
Brook School, Stony Brook, Long Island, New York, or they
may be sponsored by groups of parents who are united by a
common church background. Such schools are sponsored by
members of the Christian Reformed Church and are known par-
ticularly as the Christian Schools. Theyare united in the
Netional Union of Christian Schools at'Chicégo, Illinoise.
The teaching at Christian Schools is in accord with the
fundamental Calvinistic doctrines of the Christian Reformed
Church, but the schools are set up to give general Bible
teaching, while indoetrination in the particular beliefs of
the denomination is left to the loecal churche. For this
reason, members of other denominations often find it parti-
cularly desirable to send their children to the Christian
Schools in order that they mey receive education unified in
8 Christian philosophye |

These two types of schools answer the cry of
those who‘rightfully c¢laim that Christian education 1s get~
ting only the “tag-end in 1life” under the present system.



Those who sponsor these schools represent, as is easily
recognized, the dogmatic wing of Protestantism who feel
that one cannot afford to leave the facts of faith and of
the Bible to the‘casual process of learning which is cur-
rent in a great many of the Protestant churches as well,as~
in the public school. In this respect, these Protestants
are much like the Roman Catholics who also desire to make
a1l Christian truth explicit and catechetical. Although
the writer may not agree with all the dogmatic procedure
and content of the Christian Reformed Schools, still she
feels thaet the Protestant Church must learn to he dogmatic
about the fundamentals of falth and must learn now to pre-
sent these facts to the whole 1life of the adolescent. It
is to the above purpose that this thesis 1s being written
and that the Christian School and the Catholic school are
belng presented in the following chapterse.

E. Summary

The contributions of the early Protestant theo-
loglians to education include certain principles that have
had a great influence upon public education in America.

During the colonisl period religion was the
foundation upon which schools were founded and carried on.
This situation was possible because of the close relation-

ship between the churches and the government and because
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of the homogeneity of the colonies themselves. However,
with an increasing number of different kinds of church
groups coming to this country 1t seemed advigable in the
interest of freedom of religlon for all to give the control
of education to the state. Moreover, to prevent the possi-
bility that any one Church mlght become too powerful, pro-
vision was mede for the separation of church and state in
the First Amendment to the Constitution. The amendment did
not exclude the influence of education by religlon nor the
control of a private or pariéh school by one particular
Church.

During the nineteenth century several factors
contributed to the growing split beiween education and
religion. They included the growth of the frontler, the
growing tide of immigration and the sécularization of Amer=-
lcan culture. While these influences were at work, Horace
Mann and others made thelr great contributions to the cause
of frese public education with an empheasis on improved me-
thods and teacher traininge. One of the fundamental con-
cerns of these same.educators was that there be religlous
instruction, none~sectarian in nature, but at the same time
vitally religious, in the schools. For a time, it appeared
that religion might retain her influence on education by a
non-sectarian emphasis in the text-books and upon the schools
. in general. Ebwever; more complets secularizatlion came

about during the last part of the nineteenth century.



Today the philosophy of the progressive educa=-
tors which is definitely anti-Christian is influencing the
public schools to a great extent. Various systems of week=-
day religious education are proposed and sponsored by Pro-
testant church groups as ways to give the children of
America a real and vitai faithe. They include the intro-
duction of facts about religlon into the curriculum of the
public schools, weekday church schools and Chriétian of
parochial sohoo;s. The approach of the Christian Schools
will be examined in the following chapter as i% is exempli~
- fied in one particular secondary school, the Eastern '

Acadenmy.
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'CHAPTER II

THE PHILOSOPHY AND PROGRAM OF CHRISTIAN SCHOOLS
AS SEEN IN EASTERN ACADEMY

A+ Introduction

Ohe prominenf Chicago layman1 asked a group of
- ministers three years ago how, in the face of the anti-
Christiaen attitude of the public schools, he could keep
the vdws he took at the baptism of his children to bring
them up “in the nurture and admonition of the Lord.* He
saw the man-centerednesé of secular seducation as being at
odds with the Christian claims fhat men are the subjects of
redemption and he asked: _
"How do children with this concept ever gain a feeling
of standing under divine judgment? of belng in need
of repentence? of being dependent upon divine deliver-
ance from sin?
This lawyer concluded “that Protestant parochial

schools 6arry the only promising answer to an educational

situation which causes us to say -- we a re troubled.”d An-

other layman, an educator, voiced the urgent need fof some
such Christian training when he made the following state=
ment :

If the public school orgenization cannot be sufficient-
ly altered, then some other method must be devised

* L ] * * L] L

1 Mulder, John:'We Are Troubled”, unpublished manuscript,
May, 1944. _

2 Ibid., p. 6.

3 Ibid., p. 8e

wdd-



which can do a better job than our best Sabbath

schools now do, Would it be out of question, where

churches are strong, to establish parochial schools?

Whatever the solut}on,,it is badly needed -~ believe

me -- and at once,

It is the writer's purpose in this chapter to

see what a particular Christian School, representative of
the -Nationsgl Union of Christian Schools has to offer in the

face of the present dilemma.
B. General Background and Aim

The Eastern Academy 1s an accredited secondary
private school with three hundred and sixty students and a
faculty of fourteen teachers and principal, It is main-
tained by the Eastern Academy Association, a local organi-
zation made up of the studentst! parents and other interes-
 ted adults,

On September 3, 1919 the Eastern Academy was
founded in Paterson, New Jersey as the "Christian High
School for Paterson and Viecinity." It was the "natursl or
normal result of an incressed demand for high school educa=-
tion"® throughout the country at that time, ‘Sinca the
people who sponsored the Christian grade schools in the com-
minity believed sincerely that the spproach of the public

. ] ] - L] -

1l .Paydon, Joseph Findlay, "The Greatest Weakness in American
Education', in The United Presbyterian,January 20, 1947,
p. 11, : ‘

2 Bontekoe, op. cit., p. 13.
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school was inadequate, they felt that the high school
their children would attend should be "positively God-
centered".l As stated by their historian, "the most impor-
tant reason for the creation of a Christian high school

was to provide Christisn educatidn“, and the aim of this
Christian education was to develop the '"whole of human
personality so that it would be better equipped for Chris-

tian service.“2

C. Philosophy of Education

1. Process of Educatlion

One may look at a window pane in one of two ways,
Either he may stare at the pane itself and make it
alone the object of observation, or he.may look
through the pane up at the heavens, So there are two
ways of studying nature and history. One may lose
himself in the bare facts, or one may look up through
the facts at God, Who 1s revegled in all the works of
His hands ang in the guidence of the destinies of men
and nations.

" The above quotation expresses the fundamental
attitude of the Christisn School philosophers. They see
the process of education as explained in the following par=-

agraphs,

1 Ibid,

2 Ibid., p. 14. ;

5 Kuiper, R.B.,, quoted in "What is Christian Education?",
pamphlet by Mark Fakkema, prepared under the auspices of
the Nationsel Union of Christian Schools, p. 2.
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In the first place, education is a unifying, an

integrating process, which concerns itself wlth something

more than the pupilt's intellect. It also concerns itself
with the educetion of the pupll's will and feellng. How-
ever, the pattern of man's unified 1life is objectively
fixed in God. Therefore, his entire, unified life is mod-
eled after God, his Maker.

Consequently, education is an adjusting process

in which the educand is adjusting with God, with environ-
ment and with time. Having the guidance of the teacher,
the pupil self=-consciously interpreté matter and thought
as revealing God; then pupll life comes to reflect the God-
glorifylng 1ife which 1s implled in all of life.

However, education 1s %a work of God,“ and as

such is a redemptive process. The adjusting précess is

not possible unless the regenerating pawer of God "“in and
through Christ" operates in a man. Because man fell from
his original position as “"image-bsarer," he must be re~
stored to life and action and being by Christ's suffering,
death and resurrection becomlng a subjective experience in
him. Then and only then can the adjusting process, the
coming into God's image, take place.l

The various parts of this prccess include the
four aspects of manis becoming God-like. He must be ren-~
dered intellectuallj, volitionally, emotionally and effi-

* * -8 L J .

1 "Whet Is Christisn Educatiaq?“, pamphlet, pp. 4-21.
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ciently God-like.l
One leader of the Christian School movement has
presented the distinctiveness of such a philosophy in the
following words:
Christlian education so conceived presents a tre-
mendous challenge. It is an education that can
come only from God. It can go forward only
through God with whom the teacher functions as
a co-worker. It has its end in God.2
2. Attitude Toward Progressive Education
In opposition to the fundamental precepts of
modern progressive education, the Christian school teaches
a submission to.the absolute cheracter of truth and good-~
ness and submission to the objectivity of truth as found
in the Scriptures. It is held that according to such a
system, objectivity of truth characterizes the Chrlstian
School and gives a certaln tranquillitvy, a2 calm objectivi-
ty, but not the cold immobility of conservatism.5 Rather,
it is maintained that the Christlian School is averse to
all conservatism and is motivated from within to continu-
ous reformation. ’
.Although Christian Schools may be called presump—'

* ‘e o o 8 o

1 An unsigned editorial, "A Christlan Philosophy of Educa-
tion," in The Christian Home and School Magazine, Jan-
uary, 1947, p. 3.

2 Schultze, H.: Menual for Gollaborators on Course of Study
for Christlan Schools.

o VenDerKooy, T.: The Distinctive Features of the Christian
School, p. 3.




tuous for claiming to have In 1ts possession the tfuth for
which others are stlll searching, and although this tran-
quillity can acquire the sppearance of staidness and con-
servatism, the answer asccording to one philosopher of the
Christian School system is that the basic view of the whole
~1life being lived in the presence of an absolute sovereign
God will exert a wholesome influence toﬁard the conscien-
tious observance of onets dally task; hence, in the sphere
of education this same view will demand unceasing refor=-

mation,

3. Responsibility for Education

The original founders of the Christian Schools
were thoroughly convinced that weekday Chrilstian education
was the responsibility of the parents, and they defended
their position on the basis of the Covenantal relationship
in which thely children were placed by baptlism and upon cer-
tain precepts of the Bible,

Many leaders of Christian Schools are of Holland
background or come from the Netherlands where state aid
for church schools 1is supplied. Therefore, it might be ex-
pected that they would favor such'iegislation. However,
Mr, Harvey R. Brasser, principal of the Eastern Academy said
that the great majority of Christian School leaders would
prefer no state aid. He expressed the common feeling that

"wherever you get financial aid you get control." Education,
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according to lr. Brasser, is the parent's responsibility
and must be paid for.by the parent.

Mr. Gerhardus Bos, principal of the North Fourth
Street Christian School in Paterson, who received his train-
ing to be a teacher in Holland, said fundamentally the same
'thing, “No state aid, for thereby we lose our liberty."

An examination of The Christian Home and School

lagazine indicates that there are some educators in the
Christian School syétem who support the other side of the
question. However, 1t appearé from an app aisal of the
various articecles on the question that, as Mr. Brasser says,
the ma jority see the dangers involved in what they believe
t0 be a violation of the First Amendment to the Constitu-~

tion.
D. Philosophy Applied in the Curriculum

The Christian School philosophy aims to render
the child intellectualiy, volitionally, emotionally and
efficiently God=-like through an integrating, adjusting and
redemptive process, coming from God and heving its end in
God .

The whole philosophy of Eastern Academy is, of
course, based on the general philosophy of Christian Schools.
However, each school.is free to determine its own education-
al policy. Just what the approach of the Eastern Academy is

will be evident in the observations that follow.



It is the basic conviction of the administration
of EasternAAcademy that the curriculum of the school should
grow out of the philosophy of the entire faculty, that it
should be based on the experience and belief of all the
teachers. To this end, the bi-weekly faculty ﬁeetings du r-
ing the school year 1946-47 are being devoted largely to
a consideration of the philosophy of the Christian School
and a study of the application of that philosophy to the

curriculume.

1. Aims Carried Out in the General Curriculum
a. Learning to Think ﬁ

The Eastern Academy emphasizes the necessity of
learning how to think, over agalinst the accumulation of
facts. The school tries to have students see some of the
problems they are going to meet in business or home situa-
tions and to be preéared for them by thelr experiences in
the school, and a workable Christian philosophy of life
evolved from these experisnces.l Evidence that this empha-
sis works out in practice is seen in the testimony of ex~
students, especlally thoée who continue their academic
studies. For example, one boy studying in the United States
Navy training program wrote to the principal that he was
able to make real progress becauss he knew how to approach

. L . * L *

1 Taken from conversation with lir. Brasser, principal of
Eastern Acadenmy.
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his studies, whereas some of his companions from other

schools had only a:group of facts they had learned.

b. Christian Interpretation of World Events

Class discussions alm to develop a Christian in-
terpretation of world events. This policy 1s exemplified
particularly well in history classes. There the students
present thelr reactions to history as they see it in text-
books, the daily newspaper, the radio, and as they hear it
interpreted at homé and on the street. From thelr discus-
siong attitudes are built, consciously or unconsciously,
and a Christian interpretation colors those attitudes.

One particular class session may serve as an ex-
ample. A class in problems of American democracy was opened
by reference to the hymn used at the morning assgmbly. It
had contained the following words: '

0 beautiful! My country!

Be thine a nobler care

Than all thy wealth of commerce,

Thy harvests waving falr: . . o1 .

Afteg the students had asked themselves whether
the words of the hymn were appropriate, they turned to find
oné answer in a dlscussion centered around the Spanish-
American War. The good points of America's forelgn éolicy
were noted. However, one of the comments coming out of =a
consideration of the Platt Amendment was that such legisla=-
tion was morally wrong. One member of the class suggested

. . . . * L )

1 Christian Hymnal, p. 355.
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that the idesl most worthy of this country's considerstion,
and the one that had been followed by America in many
cases was expressed in the last words of the hymn men-
tioned earlier. They were as follows:
Be 1t thy pride to 1ift up
The manhaod of the poor;
Be thou to the oppressed
Fair Freedom'!s open dooril
¢. Examination of All the Facts
The pollcy of the school is to present both
sides of controversial questions, giving the student an
opportuﬁity to know both the facts his teacher does not
agree with, as well as those with which he is in accord.
In biology classes, the extremely materialistic view of
the evolutionary theory with its arguments and proofs is
glven, as well as the view that God is creator. It is
pointed out that as soon as the public school teaches evo~
lution, it is not neutral in i1ts approach, as it claims to

be. It is really propagandizing for the theories of scien-
tific evolution.2

d. Developing a Workable Philosophy of Life
The courses in business asre an area in which
Eastern Acadeny plgces special emphasis upon developing a
workable philosophy of 1ife. It 1s the desire«of‘the facul-
ty that the student get a philosophy that is deeper, "more

1 Ibid.
£ Taken from conversation with Mr. Gerhardus Bos, principal

of North Fourth Street Christian School, Paterson, N. J.
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straight to the core than the popular conception."l In
salesmanship class the problem is raised as follows:
“Should one follow the policy expressed in the words,
tanything to get a sale across'?"™ In business law the
students face the questions: “Méy you as a Christian

take advantage of going into bankruptey?" or "Is the state
the ultimate authority?™ In pointing the way toward a so-
~lution of these questlions, the teacher shows the lmportance
of recognizing a sixth avenue to the mind, the avenue
through which the intimate friend talks, through which God
talks to the individual.

é. Using Good Pedagogical Methods
Several phrases that appeared often in the com-
ments by various faculty members as they discussed the
school and thelr work indicate that.certain elements of
modern educational procedure are an integral part of the
principles of education at Eastern Academy. According to

one, education is “God-centered, but also child-centered;"

[

again and again teachers talked about “learning by doing"

and “encouraging the students to express thelr own thoughts.®

As far back as 1924, the principal, Mr. William Roseboom
aimed in working with students to “bring out the best in

1 Taken from conversation with Mr. Brasser.



them."1 Teachers say that an application of this approach
1s seen in the leadership taken by the students and in the
fact that they are “prompt to express thelr opinion."

Exsminations aim %o help the pupil %o 1earh to
think rather than just to report a sum of facts learned.
One example of learning by doing was mentioned in connec-
tion with a bookkeeping class where the pupll presented
new material as a practice teacher would do. |

The Eastern Academy is incorporating into its
curriculum the use of certain equipment and other modern
procedures that are recognized as pedagogically sound. In
keeping with recent emphases upon multi-sensory aids, this
school has set up a faculty committee which studies the
needs for such aids and makes recommendations for ways
they may be used to make teaching more effecti#e. Excel-
lent sound movie equipment 1s available for the use of the
teachers, and a regular program of gducational fllms 1is
carried out for the whole school with preparation before
the £f1lm 1s presented and testing afterwards. Extention
of the library service has been achieved and further en-
largement there 1is planned. Field trips are made to muse-
ums , industrial plants and other places of educatlonal valus,
in connection with certain class work.

. » L L] * L

1 Bontekoe, op. cit., p. 47.
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Text-bobks are recent, child-centered and have
many suggestions for purposeful activities. Drill books
with dlagnostic testa and a motivating apporach are used.

Improvements suggested by the administration for
the near future include supervised study, expansion 6f the
physical education program, incorporation of courses in in-
dustrial arts and home economics, and revision of tﬁe Bible
curriculum. An example of a specific suggestion for curri-
culum improvement is seen in the recommendatlion that courses
in methematics should contain problems made up out of in-
formation about Christian schools as a functional means of

teaching.

2. Aims Carried Out in Religious Education

One question that the Eastern Academy faces along
with almost every other agency of weekday religious educa-
tion 1s the correlation of its religious program with the
work of the churches. |

Rev. Oscar Holkeboer, teacher of Bible at Eastern
Loademy, explained, in general, the approach of the local
churches and the related approach of the Christian School
to religious education. The individual pastor teaches the
dogma of the Church through catechetical instruction and
teaches the Bible to the end that the child may be brought
to a saving knowledge of Christ. The Christian School
teaches the Bible with several objectives in mind. First,

it aims to give the Christian a world view so that citizenshp in



his country, in fact, so that his whole life will be ap-
proached from a Chfistian point of view. Other objectivesv
of the religious education in the Christian School are evi-
dent to some extent in the syllabus Mr. Holkeboer has sug-
gested for a revised program of Bible study. ,Including a
few chaﬁges from the present scheduls, the suggested pro-
gram is as follows:
Freshman Year (0ld Testament)--Genesis to Kings
Sophomore Year (0ld Testament)--Kings and the
_ Prophets ;
Junior Year--Life of Christ and the Acts of the
Apostles;Church History (elective)
Senior Year--Reformed Doctrine
In practice, the classes in Bible give instruc-
tion along the following lines:
1. Principles of practical Christianity
2. Historical approach

5. Literary and other cultural values
4. Principles of good citizenship

E. Philosophy Applied to Teachér Training

Because Christian School leaders believe firmly
in the importance of thelr e@ueational system, their stan-
dards for teacher training are high. All the teachers and
the administrator of Eastern Academy fulfill the academie
requirements set up by the New Jerssy State Department of
Education. In addition, eight of the fifteen members of

. L L] L - L[]

1 Taken from conversation with Mr. Holkeboer.
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the faculty have one or more graduate degrees of the rank
of masters, and elght teachers are doing further graduate
study at present. The State requirement is merely for an
A. B. or B. S. degree. According to Mr. Brasser, princi-
pel, several factors bring about such high acaedemic stan-
dards among the teachers. They are:

A real professional attitude taken by our teach~-

ers, for self improvement and for better results

in the classroom. Teaching is a serious business.

The Board encourages further study by giving an

increase in the annual salary of $100 for an M. A.

degree, and $200 for a Doctors. Upon completion

of the first 52 hours beyond the Masters the first

$100 toward the Doctors is given.l

It has always been the policy of the Eastern
Academy Assoclation to bring to the school well-trained
teachers, armd hence their standards of salary have slways
been as high as it was possible to make them.

In comparison to many kinds of work open to men
and women of comparative training, school tesching in any
system 1s not a well-paid position. Therefore, the fact
must be emphasized that devotion to the cause of the Chris-

tian Schools is a factor of equal importance with the aca-

demic training of the Christien School teacher.
F. Philosophy Applied in Student Activities

As in any modern high school, extra-curricular

1 Taken from letter from Mr. Brasser, March 24, 1947.
See Appendix, p. 130.
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activities at Eastern Acedemy are an important part of the
program. The working of the Christian philosophy 1ls evi-
dent here as well as in other parts of the school l1life.

The Student Council is in the position of uni-
fying all other extra-curricular activities. It is the
student voice in fostering ™"a higher stendard of Christien
citizenship," encouraging “interest in curricular and extra-
curricular ectivities," acting as a “medium for student
opinion," and assisting “the principal, when neéessary in
carrying out student actlvities and projects."l

The growth of the Student Council at Eastern
Academy exemplifies the cereful planning given to a new
project here. Begun as a home-room organization, it was
first granted a one-year charter, now holds a'two-year'one
and, no doubt, will havé st111 more extended powers next
year. In the opinion of the principal, members are feeling
their‘responsibilities, and they are making suggestions for
the good of the school. There is a healthy experimentalism
in the attitude of the members of the Student Council toward
the organizetion itself.2

It has been found at Eastern Academy in the case
of the Student Council that student participation can be

- L L] L . *

1 Proposed Constitution of the Student Council of the Esst-
ern Acadenmy, p. 1. See Appendix, p. 13l.

2 The opportunity for students to make constructive sugges-
tions through the Student Council seems to be & bit 1imit-
ed by the lack of continuity in membership. For (Cont'd.)
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controlled and allowed to grow gradually as the partici-
pants learn to take responsibility. ‘

| Other student activities include twelve extra-
curricular organizations which cover the usual fields of
student interests such as sports, cheerleading, dramatics,
philately, journalism and soclal fellowship. In these
groups the philosophy of the school carries over; for ex-
-ample, one of the goals of the athletlic groups is good,
clean sportsmanship.l |

‘The Pi Beta c¢lub is maintained “for the purpose
of spiritual development through a_discuséion of Bible
themes with a desire to seek God's kingdom first."2 It
seems that this club was orgenized because of a felt need
for more discussion of certain subjects mentlioned in Bible
class. The presence of the club indicates that a natural
desire for student participation is not being met In class.
HoWever, to divorce discussion from the class and to place
it in a club which is elected by only part of the students
is not the best way to meet the problem. In such a case
the transmitted theory about Christian living is separated
from personal experience.
The extra-curricular progrem of Eastern Academy as

L) * . . L L

example, the President of the Student Council for this
school year had not been a member of the organization be-
fore last fall although he Isz a Senior.

1 Of course, this same goal is encouraged by many public
schools.

2 Report of the principasl to the Board of Directors, Febru-
ary, 1947,



a whole brings to light certain principles wh;ch are valu-
able for this study: ' |

1. Student participation (as in the case of the Stu-
dent Council) can be controlled and allowed to grow gradu-\
ally as the participants learn to take responsibility.

2. Activities such as sports, dramatics, journelism,
and so forth offer opportunities for learning to be a
Christian in 1life situations.

3. There is a desire for vital cooperative thinking

about Christian problems among high school students.

G. Philosophy Applied in Personal Relationships

1. Pupil-teachef Relatlonships
The general policy back of pupil-teacher relation~-
ships in the class room was expressed by lr. Brassef when
he said that freedom of discussion is the practice and still
the "teacher is definitely leader in the class.® The tea~
cher “believes in discipline and inhibition, but also in
" the gdod that is in us through the Holy Spirit."1
Counseling 1s done by every teacher on the faculty
because each one 1iIs interested as a Christian in the problems

L] * L ] - L] *

1 Freedom of expression in the whole school attitude was ex-
emplified in the suggestion made by Mr. Brasser that this
writer interview students for thelr comments on the school.
Students were told to express what they really thought and
the result was that they did spesk freely. The students
were an average high school group with varying interests
and attitudes. Nany of the comments about the (Cont'd.)
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of the student's spiritusl and moral 11fe.rEach teacher
wants to see his puplls become true Christisns and there=-
fore is on>the alert to answer questions of faith and
Christlan behavior. Such an asrrangement makes'it posslible
for meany problems to be‘worked out informally in the nerm-
al routine of school life. Mr. Holkeboer, the Bible teach-
er, has the title 5f “gpiritual adviser® and takes advante-
of opportunitles to advise:whenever possible. However, he

finds that the help of other faculty members keeps many
: 1
difficulties from arising.

2. Inter-pupil Relationships

From the students themselves come numerous COme
ments on the good fellowshlp they have .with one another
at BEastern Academy. One girl who. had previously attended a

school were favorable; that is, the fellowship among the
students was especially sppreciated; admiration of the
teachers was a common opinion. One student felt that the
Student Council should have more power but was appreclative
of Mr. Brasser's plan for a gradual development of stud=-
ent control over certaln activities. Some of the girls
wished that a larger sports program might be established,
while the boys who happened to be in the group saw a need
for a greater emphasis on debating and public speaking.
One boy made a plea for some of the same changes in the
Bible curriculum which are under consideration by the
Bible teacher at the present time (Ante,p. 57). This boy
asked particularly for three addltional emphases in the
Bible courses: memorization, study of prophecies given
and fulfilled, and more real 3ible study without comment-
aries.

1 Teken from conversation with Mr. Holkeboer.



public school stressed this fact particularly. The social
activities of the school are varled, eand since it 1is co=-
educatlonal, the school offers the finest of natural situ-
ations for the development of glrl-boy friendships.

In many churches of all dénominaticns the fellow=-
ship meetings, camps an& conferences are encourgged be=-
cause they offer, among many other advantages, an opport-‘
unity for young people to make Christian friends. In the
Christlan high school these contacts are a daily ocourr-
ence. | |

H. Philosophy Applied in Relationships

of School with Home and Church
1. Relation of‘the School to the Parents
The education of the Covenant child is the re~
sponsibili%y of the‘parents according to the basic phild-
sophy of the Christlan Schools%
For practical reasons, the teachers take charge

of the weekday religious education in loco parentis. How-

ever, the parents are the power behind the teachers. In the
case of the school under consideration, it is the Eastern
Academy Association, made up of the pagénts, which is actu-

ally the governing body of the school. Specific duties are

1 Ante, p. 49.
2 Constitution of the Eastern Aczdemy Association, p. 4.
See Appendix, p. 118.
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carried out through a Board of Directors, conslsting of
fifteen members, nominated by thg_Board and elected by the
Association. Through its varioué committees the Board
takes charge of the certain sdministrative functlions and
the financing of the school.1

There 1s a contact between the parents and the
school that is of an even more personal nature. The East=
ern Academy Parent Teacher Association, which is msde up of
e&ll teachers and parents of students attending Eastern
Acadeny, offers an opportunity for soecial functions at
which parents and teachers meet.2 Here is i‘F‘a'cher"s‘fc:»pport--
unity to ask “Teacher® what the trouble is with "Junior's®
grades, and for “Teacher® to find out from "Fether® what
“Juniorts" home problems arse. _

Another organization that brings parents 1nt6'a
vital relationship with the school is the Eastern Academy
Ladies! Circle, a group of interested mothers who are very
active in their efforts to give moral and financial help
ﬁo*the school and to propagandize the cause of the school.

The parents in such a situation feel their respon-
8ibility so keenly that they also take an active part in
individusl cases where thelir cooperation with the school
mey help. They are anxious to see that discipline shall

. L - L . L

1. Ibid., pp. 7, 8. See Appendix, pp. 121, 122.
2. Constitution of the Eastern Academy Parent Teacher Asso-
ciation, p. 1. See Appendix, p. 125.
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be maintained. Therefore, 1t 1s the usual procedure for
the parents to support faculty discliplinary action, and
in most cases, to discipline the child at home.

The general policy of the faculty can be seen
in the plan for discipline procedure that has been formu-
lated recently at the Eastern Academy. Throughout the
recommendationé made in this report are provisions for
such steps as the following: a thorough case history in
which the reactlon of the parents is especlally noted, the
informing of the parents concerning a problem, informing
of the Educational Committee, and consultation with the
parents;l |

Cooperation between parent and school 18 the
key-note. There is a commonness of purpose in the Chris-
tian beliefs of teachers and parents which leads to a vital

relatlionshlip In this area.

2, Relation of the School to the Local Churches

Althoﬁgh there 1s no organizational relation-
ship between the Eastern Academy and the local churches of
the Christian Reformed falth, there is real cooperation
between the school and church‘groups.

. L] L 4 L4 L] *

1 Discipline Procedure of Eastern Academy, p. 1. See
Appendix, p. 128.
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Much publicity concerning the work of the school
is transmitted to the parents by means'of the churches, and
the cause of Christian Schools 1s propagandized through the
church organizations. Since the training of the Covenant
child is of such great importance in the Heformed faith,
the Christian Reformed minister aims to builld up in the
hearts of his people the will to sponsor distinctively
Christien education for their children.

Most important of all, in the cooperation of
church and school, is the correlation of the programs of
Christian education in the two orgenizations. The school
assumes that the church will teach the Reformed doctrine
through catechetical instruction and will lead to the con-
version of the catechumens. Therefore, keeping the cate-
chetical instruction of the church in mind, the school gives
Bible instruction along the lines mentioned previously.1

There are other activities in the school that
contribute definltely to the spiritual 1life of the student.
They include thé daily assembly for prayer and Bible read-
ing, the prayers at the opening and close of the day, and
the personal evangelism that 1s of a spontaneous nature.
Therefore, there is no wide hiatus between the church and

school experience.

1 Ante, p. 57.



&. A Case Study That Reflects These Home=-School-Church

Relationships
The wnifying process, the adjusting process and

the redemptive process of education can work best in a

life when home, school and church cooperate to solve a

problem. The followlng case exemplifies their operation:

& student, restless in the war years, had enlisted in
the Marines, and, although under the asge 1limit, had
served with them for a time. After he was located by
his parents, he was honorably discharged and returned
to school. There he took an active part in school ac-
tivities, was given opportunities to use histalents and
encouraged to do so. However, hls continued restless-
ness was evidenced in extremely poor class conduct and,
especlially, in his violatlion of school principles in

the newspaper work he was doing. For such reasons he
was put on probation by the principal, then suspended
from school, readmitted upon the request of the father,
"but finally dismissed officially by the Educational
Committee of the Eastern Academy Assoclation. However,
the desire of that father to have his son attsend the
Christian School, and his faith in that school was so
great that he would not give up; he inslsted that the
boy be glven another chance. After many conferences
that involved all the parties concerned, the boy was
readmitted. The father and faculty together continued
to work on the task of readjustment and the results

have been most encouragin%. Today the boy is back in

a number of student activities having proved his right
to be there by good behavior; his conduct is good in
class8; the principal has had almost no occasion to
suggest change of behavior to him during this school
year. The boy was confirmed in his church in the fall
of this year, and he is one of the most active members
in the Pl Keppa Club, the extra-curricular organiza-
‘tion for discussion of the Bible and spiritusl problems.
In a recent oratorical contest at the school, he pre-
sented a carefully prepared address that was given first
place. He 1s now planning to go to the church college
where he wants to pursue his interest in jJjournalism.
Naturally, the boy has not lost his active spirit. This
fact is evident from his participation in activities

and his class-room attitude -- an inquiring after the
explanation. However, this questioning mind is put to
work, and it is being channeled in the right directions.
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I. Summary

The Eastern Academy is typlcal of predomiﬁantly
Christian Reformed Schools where the Christian School phil-
osophy is being put to practice in a specific situation.

Because of its close relationship to Christisan
teaching, religlon permeates the Whole life of the insti=~
tution. In such & school, the pupil learns how to find a
unified 1ife, modeled after God, his Maker. He does this
by working out a philosophy of life with a Christian
interpretation of world events. In the process he examines
the varying points of view and evaluates them for their
respective worth. He is aided by well-trained Christian
teachers who guide him skillfully in learning to adjust to
life situations. Actual opportunity for reflecting the
“God-glorifying* 1life 1s found for student and teacher
alike in\the whole program of the school, and particularly
in the student activities and informsal pupil-teécher and
inter-pupil relationships.

The Christian School leaders are desirous that

every student have the regenerating power of Christ which

makes all other education possible. Therefore, they join
with church and home to mske known to the ehild the fact
that the suffering, death and resurrection of Jesus Christ

must become & personal experience in him. They show him
that then, and only then, can his life be truly a God-
glorifying life, a unified life, a well-adjusted life.



This unifying, adjusting,'redemptive process, as
denonstrated in the Easterh Academy, is the typical plan
of the Christian Reformed prbgram of weekday religious
education. Against it will now be placed the Roman Catholic
philosophy and a school which-exemplifies the best of ed-

neationgl method in that communion.
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CHAPTER III
CATHOLIC PHILOSOPHY OF WEEKDAY RELIGIOUS EDUCATION

A, Introduction

One of the basic questions in any philosophy of
weekday religlous education, according to the Catholic em-
phasis 1is, "To whom does education belong?"' This chapter
will present: first, the Catholic answer to this question;
and secondly, the general Catholic philosophy of weekday
education as it grows out cof the answer to the questlon
stated above,

There 1is no doubt as to where one‘should go to
find an guthoritative Gaﬁholic answer to the question.

The statements found in the encyclical of Pope Pius XI on
iChristian Education of Youth! issued December 31, 1929,
will be examined. Two Catholic educators will be referred
to asvauthorities on interpreting the Catholic philosophy
of education; they are John D. Redden, Ph.,D, and Francis

A. Ryan, Ph.D. of Fordham University. Because the "Jesuit
high schools exert a potent influence in the Catholic edu-
cational system in the Unlted States®l, the book, "The
Jesuits and Their Education, by William J. McGucken, S. J.,

* - L * * L

1 HcGucken, William J.: The Jesults and Education, p.
121. “
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Ph. D. of 8t. Louis University has also been examined and
from it certain prindiples of Catholic educational phi-
losophy wlll be studied. Addltional information cn the
modern position in Catholic philosophy is found in Rev,

Laurence J., O'Connell's recent book, Are Catholic Schools

Progresgive? and in current periodicals.

The word Catholic 1s used for Roman Catholic
throughout the thesis,

B. The Cathollc Answer-—Education Belongs to the Church

l. The Social Groups Related to Education

The basle assumption of Catholic educators is
that since man is a social being, education is a social
and not merely an individual activity.l Moreover, they
say that the primary educational agency is the baslc re-
1ationship between the child and God in which God 1s the
Actor upon the child, through His gift of Wsanctifying
grace' which produces a potentiality for knowledge and
action.,2 All other agencles are classified as secondary
because they "serve merely to stimulate the child's own
educatlonal activity."3 The three secondary agencles

1 Pope Pius XI: Encyclical on Christian Education of
Youth, p. 389.

2 Redden, John D. and Ryan, Francis A.: A Catholic Phi-
losophy of Education, p. 104.

o Ibid.
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which provide in this way for the child's education are

the family and the state of the natural order, and the
Church bélonging to the supernatural order.l The religious
rights and duties of these three groups in regard to the

education of the child will be considered.

2. The Family: Rights and Dutles
According to an encyclical of Pope Pius XI the

mission of the family in providing education for the child
is based upon the fact that the Creator has given to the
father the "principle of generation, of education and dis-
cipline and of everything that bears upon the perfecting
of human life, %2 Indeed the responsibility of the fanmily
is large when one regards the great possibilities of in-
fluence through the hone:

That education, as a rule, will be more effec-

tive and lasting which is recelved in a well-

ordered and well-disciplined Christian family;

and more efficacious in proportion to the clear

and constant example set, first by fthe parents

and then by the other members of the household.d
Certain specific dutles of the famlly toward the child's
education as they are mentloned in this encyclical in this
seme context include: kKeeping the child in the home situe~
tion during early years, correct and effective parental

- . * . L d *

1 Pius XI, cp. cit., p. 40,
2 Ibid., p. 45.
3 Ibid. 3 p. 57.



7B -

discipline, and patience in that discipline,

However, with the complete picture of education
before one, one is reminded that the family is an "imper-
fect soclety, since it has not in itself all the means for
its complete development,"l Immediately, 1t is pointed out
that education belongs to a complete soclety which must
have in 1% all the means for advéncing the well-being of
the entire group. 8ince the state has means for the tem-
poral well-being of the group and the Church has further
means for the eternal salvation of menkind, the authority
of the family is subject in varying degrees to these two
socletlies, as will be pcinted out later,

And yet, the parent has certaln duties distinect-
1y hils own in regard to the education of his children: |

(1.) To see that the education of the children re-
mains "under thelr own control in keeping with their Chris-
tian duty . . . .

(2.)%"70 refuse to send them to those schools in which
there is danger of imbibing the deadly poison of impiety.%2

. » - LI .

1 Ibid., p. 40.

2 Ibid., p. 46, Pius XI quotes the encyclical of Leo XIII,
January 10, 1890 in giving this information and contlnues
to point out that #this incontestable right of the family
has at various times been recoghized by nations anxious
to respect the natural law in their civil enactments.®
Reference is made to the United States Supreme Court De-
cision In the Oregon School Case, June 1, 1925 where the
statement of the Court was: (Cont'd.)
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3. The Rights of the Church

iEducation belongs pre-eminently to the
Church."l This statement is the key-note of the philoso-
phy of Catholic education, These words which gilve su-
preme authority in education to the Gatholic Church were
set down by Pope Pius XI and have been taken up by
Catholic educational philosophers as basic to their whole
systen, A'two-fold argument is invariably given to sub-
atantiate this statement. Firs;, the point is ehphasized
that Christ's Commission in Hatthew 27:18-20 givés to the
Church Ythe express mission and“éupreme authority to
teach, 2 Secondly, 1t is held that by reascn of her
fsupernatural motherhood,% the Church Wgenerates, nurturés
and educates souls in the divine life 6f grace, with her
Sacraments and her doctrine,td
| A Catholic layman quoted by Pius XI has point-
ed out that one important fact based on the above argument

L4 » L] L] L L

iThe fundamental theory of liberty upon which
all governments in this Union repose excludes
any general power of the State to standardize
its children by forcing them to accept instruc-
tion from public fteachers only. The child is
not the mere creature of the State; those who
nurture him and direct his destiny have the
right coupled with the high duty, to recognize,
and prepare him fcr additional duties.®

1 Ibid., p. 40.

2 Ibid.

3 Ibid., p. 41.
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is that the Church alone possesses the whole of moral
“truth, that 1is; all moral truths, part of which man may
learn by the help of reason and also "those which form
part of revelation or may be deduced from it."l Further-
more, the scope of the Church's asuthority over education
includes all fields, as stated in the Codex Iurls
Canonici (c.1375):

Therefore with full right the Church promotes

letters, science, art, in so far as necessary

or helpful to Christian education, in addition

to her work for the salvation of souls; found-

ing and maintasining schools and institutions

adapted to every branch of learning and degree
of culture.

And Pius XI adds:

Nor may even physical culture, as 1t is called,
be considered outside the range of her maternsl
supervision, for the reason that 1t also is a
means which may help or harm Christian educa-
tion.2

As a result of such authority being claimed on
the part of the Church, 1t 1s natural that she believes
herself empowered to set down certain restrictions for
her people in regard to the attendance to any but a
Catholic school:

e o« « o« the frequenting of non-Catholic
schools, whether neutral or mixed, those
namely which are open to Catholics and non-
Catholics alike, is forbidden for Catholic

children, and can be at most tolerated, on
the approval of the Ordlinary slone, under

1 Ibid., p. 42,
2 Ibid., p. 42.
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determined circumstances of place and time,
and with special precautions, Nelther can
Catholics admit that other type of mixed
school, . . . . in which the students are
provided with separate religious instruc-
tion, but receive other lessons in common
with non-Catholic pupils from non-Catholic
teachers. 1

After going on to enumerate the advantages of
Christian education over any other, Pius XI corroborates
his position on the supreme right of the Church to educa-
tion by saying:
Now all this array of priceless educational
treasures, which We have barely touched up-
on, is so truly a property of the Church as
to form her very substance, since she is the
mystical body of Christ, the lmmaculate
spouse of Christ, and consedquently a most ad-
mirable mother and an incomparable and per-
fect teacher.2
4, The Rights of the State
According to the Oatholic'viewpoint, the rights
and duties of the state in regard to education are re-
stricted on all sides by the pricrity of rights on the
part of the Church and of the family.3 Certein realms of
educatlional activity that do not "conflict with religilon
or morallty" are left to the state.4 They are civic edu-

cation and that education which mskes "due provision for

the right administration of public affairs and for the

1 Ibid,, p. 60,

2.Ibid., p. 67.

3 Ibid., PP. 50, &l.

4 Redden and Ryan, op. cit., p. 113,
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protection of ite peace, within or without the realm."l
Civic education according to Pius XI means
the “practice of presenﬁing publicly to groups of indi-
viduals information having an intellectual, lmaginative
and emotional appeal, calculated to draw thelr wills to
- what 1s upright and honést,'and to urge its practice by
a sort of moral compulsion,*2 Redden and Ryan explaln
civic education further as training in "the virtues of
patriotism, justice, charity, chastity, restraint, obe-
dience to authority, and respect to law.'"3 The latter
part of the education which‘is left to the State is the
establishment and exclusive direction of #schools whose
purpose is to prepare for definlte civic dubies, such as
military and naval academies, "4  Several such statements
would 1indicate that the Church would not interfere with
the educational aétivity of the state in the realm of civ-

ic education:

Pius XI, op. cit., p. 50.

Ibid., p. 50

Redden and Ryan, op. cit., p. 112, It would seem that
there would be conflicts between the Catholic Church and
the: state on such teachings as those concerning what is
"upright and honest® and "charity,. chastity, obedience
to authority." For example, the encyclical polnts out
specifically the way "persons grievously err"' (p. 56)

in their approach to sex education., Such a teaching
would, 1t seems, involve teachings on "chastity, obedi-
ence to authority.®

4 Ibid.

(VAR AV o
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The Church has no authority, direct or indirect , or
of any other sort or description, over the acts of
the State, so long as_these are not in conflict with
religion or morallty.l

Everything therefore in humen affairs that 1s in any
way sacred, or hes reference to the salvation of
souls and the worshlp of God, whether by its nature
or-by its end, is subject to the jurisdiction and
discipline of the Church. Whatever else 1s comprised
in the civil and political order, rightly comes under
the authority of the State; for Christ commanded us
to give to Caesar the things that are Caesarts, and
to God the things that are God's .2

The 3pecific rights and dutlies of the state in
regard to education are elsewhere stated briefly as the
protection of the moral and rellgious education of youth
by removing public impediments that stand in the way, tak-
ing measures to secure that all citizens have the necessary
knowledge of their civie and political duties and a certain
degree of physicel, intellectual and moral culture.® How-
ever, the state must remain “strictly within the bounds of
its own proper function as a state."4 It is also the duty

L L L] . - L d

1 Redden and Ryan, op. cit., pe 113.

2 Plus XI, ope cite, pPe 51, It is difficult for a Protes-
tant mind to see wherein it would be possible to make such
a separation when Catholic schools (which it is required
thet Cathollic children attend-p. 60.) are set up along the
following lines:

The only school approved by the Church is one wherein
Catholics are free to follow their own plan of teaching,
and where relligious instruction is given in accordance
with the legitimate demsnds of parents and where the
Catholic religion permeates (underlining not in the
original) the entire atmosphere « « .g“ (Redden and
Ryan op. cit., pe. 118)

d Pius XI, ope. cit., p. 49.

4 Redden and Ryan, ope cit., p. 113.
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of the state to protect in its legislation the prior rights,
elready described, of the family as regards the Christian
education of 1ts offspring,® and consequently also to “re-
spect the supernatural rights of the Church in this same
realm of Christisn eduecation.®l The &tate is made the
guardian under the chureh to éee that the child receilves
education in spite of possible parental carelessness:
It also belongs to the State to protect the rights of
the child itself when the parents are found wanting
either physically or morally in thls respect, whether
by default, lncapacity, or misconduet, since, as has
been shown, their right to educate is not an absolute
and despotic one but dependent on the natural and di-
vine law, and therefore subject alike to the authori-
ty and jurisdietion of the Church, and to the vigle

" lance and administrative care of the State in view of .
the common good."2

Lastly, Piﬁg XI states that the support of
Church schools by the state is the latteris duty becauée of
the fact that the state receives publlc taxes from all cit-
izens, including Catholic, for the needs of all and that
“1t 1s only right that 1t use these means to the advantage
of those who have contributed them.i® In fact, Pius XI
goes on to explain that state suppo;t should be glven in‘a
nation where there are different religious beliefs and that
in doing this:

It is the easlier and more reasonable method of proced-
ure, to leave free scope to the inlitiative of the

® © & o o @

1l Pius XI, op. cit., pe. 48.
2 Ibid., p. 49.
3 Ibid., Pe 8le
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Church and famlly, while giving them such asslstance
as Justice demands.

This,pronouncemeﬁt expresses the official attl-
tude of the Cathollc Church today toward the state's sup-
port of religlous schools in countries such as the Unlted
States.

It sets the Cathollics in opposition to the prin-
ciple of the First Amendment to the Constitution of the
United States which sought to esncourage the education of
all children of the various falths under one roof. Some-
thing of this Cathollc opposition to public education and
its weakening influence upon the religlous character of
the public schoolé has beén mentioned in the first chapter. -

| The latest development in this contﬁoversy has
been the New Jersey case regarding bus transportation for
students of parochial schools.® In this case the Catholics

have made "a great step forward“® in their demand for state

Ibido, Pe 6l .

The Supreme Court decided (5 to 4) in favor of publicly
pald transportation of children to Catholic parochial
schools on the baslis of such aid being considered as &
matter of publlc welfare like fire, police, and other
protection. Justice Jackson in his minority comment
pointed out the fallacy of this argument.

3 Reverend Mother Mary Virginia in Doctrine Class at School
of the Holy Child Jesus, Suffern, New York.

vl o



support of parochial schools .t

C. General Catholic Philosophy of Education

1. Introduction

As 1is natural, the Catholic philosophy of edu-
cation is based upon the Catholic philosophy of 1life. The
Catholic philosophy of 1life flows from ultimate principles,
speculative and practical truths which are used as norms

2

for individual and social conducte. Furthermore, it is

cléimed that scholastic philosophy 1s:
The only complete, adequate, natural way of thought
. « « which supplies the rational foundation fgr
our Cthe Catholicdlway of 1ife and way of thought.

From the above, it is evident that a Catholic
philosophy of education 1s based on deductive, a priori
reasoning, and that any consideration of 1t must begiln
withtaAétudmef scholastic philosophy. The Catholic ap-
proach to morel and ethical teaching, the place of religlon
in Catholic education and the Catholic attitude toward

modern progressive education grow out of this basic scho-

lastic philosophy.

1 This decision hes wide implications for the future of
public education. The Protestants may well demand public
funds for their private or parcochial schools. 4Although
the majority feeling todey is in favor of salvaging public
education, a serious threat has come to the public school .

2 Redden and Ryan, op. cit., p. vii in Preface.

3 Ibid., pp. vii and viii.
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2. Scholastie Philosophy’

Scholastic philosophy is called the product of un-
aided reason.l 1In being applied to education, scholastie
philosophy becomes the school of psychology which "supposes
that the mind, or soul, is capable of undergoing a parti-
cular kind of activity; and this capabllity 1t calls a
faculty."? By "soul" the scholastic means the determining
factor of our mental capacitles. One Catholle wrlter calls
it "the subject of our mental life, the ultimate principle
by which we feel, think and will."3 On the basis of these
premises the scholastic emphasizes the training of the iIn-
tellect.

The trend of Catholic thought and activity is to-
ward an emphasls on the period of the Middle Ages out of
which scholasticism grew.4 1Indication of this fact is seen
in the establishment on last February 2 of a Medieval in-
stitute at Notre Dame University:

to study the principles and ideals of Western
civilization in the Middle Ages, and to apply

them for the benefit of art, science, religlon,
politics and other phases of modern 11v1ng.5

Ibid., p. viil.

MeGucken, William J.: The Jesuits and Education, p. 160
(underlining not in original).

Ibid., quoted from Maher, M.: Psychology (9th Edition,
London: Longmans, Green and Co., 1925), p. 461.

Lehman, L. H.: "Back to the Middle Ages,™" in The
Converted Catholic Magazline, April, 1947, p. 104.

Ibid.
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Another 1ndicatidn of the renewed interest in
scholastic philosophy is seen in the following tribute to
the Summes of Thomas Aquinas as it appeared in a recent
1ssue of Life magazine:

Compared with the Summas, modern systems of philosophy
seem complex, chaotic, self=-contradictory and fragmen=-
tary. In the 20th Century neo-Thomlsts have gone back
to the Summas for a more satisfying philosophy than.
later men have produced. It might not fully satisfy
theological extremists of eny school. But like the
Gothic cathedrel 1t was spacious enough to include
them all. And, as the cathedral, embodylng in stone
man?s need for God, soared sbove the medleval town,
the Summas, embodying maen's need to know God, soared
above the invisible landscape of the mind.l

3. Moral and Ethical Training

| The morel and ethical side of education 1is a
primary émphasis in the Cathollic philosophy of education.
The emphasis on the training of the will becomes the basils
for such character education. The relationship is made
clear by the following:

Since character comprlses the whole sphere of the edu=-
cated will and stands for the sum of the ethical traits
which give each one moral individuallity, it is plain
that education must aim especially to cultlivate the
moral and rellglous side of human nature. '

This wlll is to be trained by a process of gulding & human

. [ ) L L 4 * L ]

1 The Middle Ages, second in Life'!s series on the'"History
of Western Culture! Life Magazine, April 7, 1947, p. 102.
In this article the'Middle Ages’ is called the “glowing
ers when men knew that all things were possible to failth®,
when “all Christian men, according to thelr degrees of
understanding, were at one."

2 Ibid., p. 161, quoted from Meyer, op. cilt.




being from a “state of imperfection to a state of perfec-
tion®, develobing the body énd'the senses with the soul
and all 1ts powers harmoniouslyel: It is on such a basis
that “fhe formation of Christian men, loyal to Church and
1oyal\to State® 1s based.?
| In étatements of Catholic educational philoso-

phy the moral and ethical teaching of the Catholic Church
is given a leading place: '

Catholic philosophy of educetion recognizes that in-

struction and training in the princliples of the moral
law is the sine qua non of all education at any level.®

In a Catholic education, religious and moral training
must take the chief place.?

In the encyclical of Pius XI quoted previously, this moral
teaching is related spécifically to the Cathollc Church for
moral truth belongs not execlusively but wholly to the
Church; that is, She has immedliately from God the whole of
moral truth. It is further pointed out thet part‘of this
truth men mey learn by the help of reason and part from
revelatioh or deduction from revelétion.5

| The process of gaining this moral truth is cen-
tered around a knowledge of God and His immutable law, ac-
cording to educaﬁors, Redder andeyan.G They go on to say

[ ] [ ] * L 4 L] [}

1 Ibld., quoted from Tierney, Teacher and Training, pp. 15ff.
2 Ibid., p. 166.

S Ibid., p. 582.

4 Ibid., p. 156, quoted from Blakely, Ope cit., Pp. 72=73.

& Pius XI’ OPe C‘ito, De 42,

6 Redder and Ryan, op. cit., p. 583,
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that the knowledge of God, His perfections, His manifesta-
tions of Himself to man through the human nature assumed
by His Divine Son give to the moral law the motive for its
fulfillmente In fact, they ﬁoint out, “The reason why
moral law means little or notﬁing}to a great many individ-
uals today 1s that they do not know God and His Divine
Son."l The method by which one mey gein this knowledge for
following Christ 1s by the study of religion, by conform-
ing to the‘teacﬁings of the moral law, that 1s, the methods
of the scholestic.®

4, Religion, the Core of Education ;

' Another fundamental doctrine of the Catholic
philosophy of education 1is the place of religlon in regard
to the rest of the currlculume. Religion is the core of
the curriculum, as Pius XI points out in saying:

For the mere fact that a school gives some religious
instruection (often extremely stinted) does not bring
it into accord with the rights of the Church and of
the Christian family, or make it a fit place for Cath-
olic students. To be this, it 1s necessary that all
the teaching and the whole organization of the school,
and its teachers, syallabus and textbooks in every
braench, be regulated by the Christlan splrit, under
the direction and maternal supervision of the Church;
so that religlon may be in very truth the foundation
and crown of the youth's entire training; and this in
every grade of school, not only the elementary, but

L 2 L] . L 4 L ] .

1 Ibid, It must be remembered that the Catholic interpreta-
tion of the terms used in this statement 1s different from
the Protestant interpretation.

2 Ibid.
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the intermediate and the higher institutions of learn-
ing as well.l

Blakely says that “all branches of knowledge must expand in
the closest alllance with religion, and all types of study
be enlightened by Catholic truth.®2 pnd McGucken says of
the Jesult teacher, “he endeavors-to impregnate every
shred and fiber of education with Catholic princlples and
practice."d
' The place of secular subjects 1s one of dvue re-

cognition “to insure their respective contributions to the
immedliate énd ultimate aims of education.®4 However, one
is reminded that these subjects must alwa?s be taught as
means to ends, and the statement of Pius XI quoted above
makes clear that the ends toward which ﬁll subjects are
taught are the propagetion of religion in the individual.

Based on the scholastic philosophy, education is
téught with religion at the core; that is, the religion
that 1s of an authoritative, non-emplrical nature.
Be Attitude of Catholic Educators to Modern Progressive

Education

Catholic leaders and educators have for the most

pért opposed the philosophy of modern progressive education;

. L] L L 3 L] L

1l Pius XI, op. cit., p« 60.

2 Blakely, op. ¢it., pp. 72-73.

3 McGucken, op. cilt., pe 166,

4 Redder and Ryan, op. cit., p. 98.
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Pius XI in the exposition of his opinion terms it “false
naturaiisﬁ“; another writer, Rev. Laurence Je OQCohnell,
says, “Its'philosophy is prevailingly unsound and unaccep=
tabie to the Catholic educator.“l Below are presented
Laurencet!s list of criticisnéof the philesophy of progres-~
sive education: .

1. that it subscribes to the theory of blologlcal evo-
lution and of man's continuity with nature;

2. that it confuseé individuality with personality;

de¢ that 1%t rejects the doctrine of originsl sin and of
men's elevation to the supernatural state;

4, that it denles the existence of a spiritual soul
and the duality of man'!s nature;

5. that it regards education as having no other pur-
pose than preparation for citizenship and the de-~
velopment of social efficlency;

6. that it considers education to be best effected by
control of the function in directing and shaping
the child's mind and will;

7. that, by inslsting on education as a response to
the felt needs of the child, it robs education of
all real ends or aims and neglects the training of
the will;

8. that, although rightly gilving importance to activi=-
ties, it does not place sufficlent va%ue on know-
ledge which is properly intellectusl.

The final conclusion of this writer 1s that
there is both good and bad in progressive educatlon, that
while the philosophy is generally unsound, that a number of
its prectices are admirable. O0'Connell approves of the
practices of modifying the school program to meet the need
of the individual child, recognlzing the importence of

L] . * * . L]

1 O'Connell, Laurence Je.: Are Catholic Schools Progressive?
P. 155.

2 Ibid., pp. 154, 155.
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motivation and of social emphases, and introducing scien-
tific methods and a sound testing program.l
It is interesting to note the position held by

Plus XI in 1929. In regerd to what he termed the falla-
cies of false naturalism the Pope claimed that Yevery me-
thod of education founded, wholly ob in part, on the denial
or forgetfulﬁess of original sin and of grace, and relying
on the sole powers of humen nature, 1is unsound .“2 He went
on to say: “

. « « o what 1s worse is the claim, not only vain but

felse, irreverent and dangerous, to submlt to research,

experiment and conclusions of a purely natural and pro-

fane order, those matters of education which belong to
the supernatural order « « « o

One may conclude from the above that certaln
spokesmen for the Cathollc school system see advantages in
some phases of modern progressive education end are anxious

to incorporate these advantages into thelr program.
D. Summary

The Cathollie philosophy of weekday religlous edu-~
cation has been briefly surveyed. It has been the object of

* [ [ 2 . L [ J

1l Ivid., p. 155. An example of the way Cathollc schools are
adopting such methods is seen in the outline of the pro-
gram of the Archdlocese of Chicago as presented in Conrad
A Hauser's book, Teaching Religion in the Public School,
pp. 189-205. An application of modern testing and an em=~
phesis on teaching character education is evident.

2 Pius XI, op. c¢it., pe. 55.

S Ibid.




the writer to present the Catholic approcach in terms of
thelr own papal pronounceménts and the words of recognized
Catholic educators. Their philosophy of education is as
firm and dogmatic as the doctrine they teach. It not only
contrests radlecally with the general Protestant viewpoint
on these matters but also with that of the Christian
School movement just presented. However, it will also be
observed that the twé have in common the setting forth of
a program of education in which religion 1is interpreted as
the basis of knowledge.
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CHAPTER IV

THE PHILOSOPHY AND PROGRAM (F THE SCHOOL
OF THE HOLY CHILD JESUS

A. Introduction

Because there are certain slmilarities to the
Christian School movement in the Catholic system of educs-
tion, a study will now be made of the School of the Holy
Child Jesus, a private academy. The procedure will be the

same as that used in the examination of the Eastern Acadeny.
B. General Background and Aim

The School of the Holy Child at Suffern, New
York, is one of the eleven schools on the secondary level
in the United States at which the Sisters of the Soclety
of the Holy Child Jesus are teachers. Of these schools,
nine are academies where the Sisters have convents, and
the other two are diocesan high schools where the Sisters
are‘in charge of the instruction in two or three-depart-
ments.

The school at Suffern is a private boarding school
for girls, accredited by the State of New York for high
sghool work. It has fourteen teachers on its faculty and
a student body of eighty-five, including thirteen day
pupils. There are five lay teachers, while the other nine

are nuns of the convent.

TG0
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The Society of the Holy Child Jesus which was
founded in England in 1846 by Mother Cornelia Connelly,
an Americen convert from Protestantism, has as its “prin=-
cipal exterior work . . . . Catholic instruction and educa-
tion of 2ll classes“.l According to the words of the
foundress, “The Soclety has chosen education as a meéns
to gain souis to Gc’d.‘i2 To accompllsh this goal the par-
ticular school being studied here has set up an educational
system which aims to be “broad and deep, containing within
itself progressive adaptability.“3
. Through thelr system of education the Sisters
endeavor to give the chlldren:
o o o o« careful féligious training, alming to develop
the individual personality of each child and to give

an education, intellectual, social and physical whic
will best enable her to meet all situations of life.-

C. Philosophy of Education

1. Process of Education

‘According to the hand book of the School of the
Holy Child, the students are taught “to seek truth" as a
means of preparation for 1ntelligent'and effidiant'partic—
ipation in life. The future life 1s regarded as “the sub=-

“The Society of the Holy Child Jesus®, pamphlet, p. 17.
“Society of the Holy Child Jesus, A Centenary Record
1846-1946", pamphlet, p. 12.

“School of the Holy Child, Student's Hand Book", Suffern,
New York, p. 5.

Ibid., p. 4.
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1ime end for which they were created" and is to be “kept
- in mind" Quring preparation for this life. The intégrating
power of this philosophy is “found in the teachings of the
Catholic Church'‘which insists that religion and learning
must go hend in hand . . . . On the basis of this phil-
osophy, it 1s deemed'possiblé to obtain trufh by an objec~
tivity that does away with bias and prejudice, for it 1is
held that contradictions are dissolved when the person
learns that *all truth is one and in its possession is
found liberty and c.c>1'1tentmem1:.“;L

The student?s trainiﬁg is intellectual, social,
and physical “with a‘moral and ethical emphasis®. Intellsc-
tually, the aim in 21l studies is to give the girls power
to think through a problem on right principles®. Her
critical faculties are to be trained along the right lines,
and it is necessary that she have clear and definlte ideas
of right and wrong. Sociﬁlly, she is to be taught to
“hongr and respect properly constituted authority in all
departments of 1ife since the source of such authority is
found in God." Finally, in her physical training “the
school aims té teach her that her body 1s the 'temple of
the Holy Spirit!t gnd therefore must be respected by her=

self and others.*

1 Ibid., p. 6.
2 Ibid., p. 7.
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It is evident that the basis of these teachings
is the scholastic psychology discussed previously. More-
over, the Reverend Mother Mary Virginia, the Sister in
charge of the school, stated that the scholastic psychology
is applied at this school. |

The philosophy of education has in it a unifying
process not méntioned specifically in the hand book refer-
red to above. According to a student editorial, the school
1life is united by & “"common love =- that of the Holy Child,
the strongest possible bond of union".l The student goes
on to say that, in application, this'love must become &
part of each girl and dominate all her actions. 1In @
conversation with the writer, Reverend Mother Mary Virginia
pointed out the way this emphasis on the love of Christ
operates In the school. She said in essence:

We try not to teach a system but to teech & Pérson.
You cen't teach & Person without beilng that Person.
We try, not only to be Christ-like ourselves, but

also to show the children that they are to be other-
Christs. They sre part of the whole mystical body

oI Christ. Christ is born in us and has to grow.
Therefore, we have to give him to others, to be
apostolic. He needs our hands (underlining added by
the writer).

Certain main emphases are evident In the above
processes In the philosophy of education. First, there is
a training of the mind in the search for truth, the scho-
lestic method. Secondly, this training is unified by‘the

[ L 4 L] * - L

1 Matts, Mary Lou: “Cor Unum et Anima Una“, in The Column~
Vine, school newspaper, October, 1946, p. 2.
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love of the “Holy Child" who, according to the teaching of
the Catholic Church, is born in each person»and must grow
5y being given 1n a greater measure to others. This train-
ing must be reflected in action; "in loyalty to Hls school,
in courtesy to His religious (sic.), in kindness to His

children.®l

2. Attitude Toward Progressive Education

Not in the idea of a progressive philosophy, but
in the methods of teaching, the Sisters use the findings
of modern progressive education. They t‘enc?.‘eavo:c' to meet
the wants of the age by following the best methods used in
modern educétion.“z 1t is pointed out frequently in the
pamphlets concerning the Society that this policy of meet-
ing the wants of the age was one of the precepts of the
Mother Foundress in her original Kule. Another emphasis
~ found in the Rule was on the atmosphere of “watching over"
the children rather than “"watching" them,'and the idea of
trﬁsting)the girls in order to develop responsi bility.©
Therefore, the teachers feel that some of the teachings of
modern progressive education are in keeping with the basic
philosophy of the Society as set up by Reverend Mother

Cornelia Connelly, foundress.

1 Ibid.
2 Society of the Holy Child Jesus, op. cit., p. 29.
2 Ibid.
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5. Responsibility for Education

It was stated earlier that the integrating power
for the philosophy of the school is found in the teachings
of the Catholic Church. Therefore, the authority over
educeation belohgs to the Church. This principle is carried
out in the practice of the School of the Holy Child for
the school is under the control of the dlocese although it

is completely self-supporting financially.
D. Philosophy Applied in the Curriculum

1. Alms Carried Out in the Generasl Curriculum
The methods used in such classes &s English,
history and science reflect the school's phllosophy just

as the methods of the classes in religion do. As an ex-
ample, a class'in English literature, senior year, will
be examined.

_ The cless opened with unison prayer as do all
class sessions at the school, and continued with dictation
of the assignment. The vocasbulary drill for the day was
concerned with ten words from a standard'voeabulary test.l
The girls were tested, then the words were pronounced, dis=
cussed and used in sentences for clarity.

Turning to the study of the Romantic movement in
English literature, the teacher asked questions of a review

1l Inglis Tests of English Vocabulary, Form B, Ginn and
Company.
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nature. She used as moti&ation the fact that there was
a visitor present who would probably like to know what the
girls had been doing. The class used a text-book which is
presumed to be life-centered in method and is quite recent
in publication.l

In discussing the Classicists who preceded the
Romentic movement, the teacher went into causes and effects
of theilr activities. In a review of “"Tinturn Abbey" and
“Intimations of Immortality", she broﬁght out the religlous
implications of these two poems in a natural and unaffected
way. She had wisely resisted a previous opportunity to
morellze, evidently becsuse it would heave ﬁeen stiff and
unnatural. - |

Thé poem under consideration for the day was
Coleridge's “Alice du Clos*. It was treated with an ap-
preclation of the romantic theme Which abpealed to the
gifls. t was read aloud, partly by the girls and partly
by the teacher. The reading was well-done, and showed an
appreclation of the poetic form.

| The girls were well-prepared and throughout the

clasgs hour they were attentive and ready to participéte in
class discussign. The teacher-puplil rapport was good.

The teacher of the class Waé the Reverend Mother
who later told the wrlter that her general policy in teach-

1 Literature and Life in England, Scott Foresman and Company,
1943.
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ing literaturewas to correlate it with her teaching of
Doctrine. For example, she emphasizes the doctrine that
‘man is a rational creature made in the image of God. Then,
a8 she explained, he has the responsibllity of ablding by
a moral law. In the study of literature this law must be
applied by man. He must choose and study that which is
morelly right.
In the above situation and comment are seen the

following principles of the school's educational procedure.

l. Use of ritual prayer

2. Use of drill

3. Motivation

4. Good choice of text=-books

5. Rellglous application but an avoidance of over-

- moreallzing ‘

6. Development of eritical facultles of moral judg-

ment
2. Alms Carried Out in Religlous Education
The course of study of the School of the Holy

Child includes four years of required courses in religion
according to the following religion syllabus:

First Year --- St. Matthew'!s Gospel

Part I of Religion: Doctrine and

Practice - “The Commandments®
Parts I and II of Church History

Second Year == St. Luke'!s Gospel
Part II of Religlon: Doctrine and
Practice - “Grace and the Sacraments®
Parts 1I and III of Church History

Third Year --- St. Mark's Gospel ‘
Part III of Religlon: Doctrine and
Practice - "The %reed“
Part 1V of Church History
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Fourth Year -- St. John's Gospel
Christian Social Principles
The encyclicals on Marriage, Educa-~
tion, Social Order :
'It is evident from the names of the cowrses
themselves that there is a three-fold emphasis on Bible

study (the Gospels), Doctrine and church history.

a. Aims of Bible Study
Bible study is a consideration of the Gospels
themselves with the Bible‘as the text-book. The emphasis
is on the life and teachings of Christ.l
b. Alms of Church History Study
According to one of the church history text-
books,2 the courses in that field alm to-show the practical
results of the Churchts activity in the world as a defense
agalnst unfriendly persons who attack the apparent (8ic.)
fallure of the Church to achteve the purpose of her dogmatlce
and sacramental armory.3 As another aim, church history
purposes to put the pupll in contact, during his most
impressionable years, with the annals of the “greatest
humanizing agency the world hes ever seen.“4 It aims to.
serve as a "correlation point for the more secular intellec-
tual treasures the race is bequeathing the student during

L] * * » L d [ )

1 Taken from conversation with the Reverend Mother Mary
Virginia. ‘

2 Leux, John: Church History, p. vii in the Introduction.

S Ibid.

4 Ivid.



his initiation into mental maturity end breadth of out=-
look.“1 The study of history is to supplement the study of
Bible and Doctrine by emphasizing the social values of the
Church.

c. Alms of Doctrine Study
Doctrine has always been at the center of the

curriculum in the schools sponsored by the Soclety of the
Holy Child Jesus.® In the text-book used at the School of
the Holy Child, Doctrine 1s explained as learning about
religion,3 learning one's duty to God and what one must do
to be saved.4, Cassilly goes on to say that the source of
this learning is the Church which was established after
Christ's resurrection and “still exists and flourishes
today.“5 According to this Catholic author, Doctrine is, in
the high school curriculum, the most important subject, the
most fascinating subject and the most difficult one. He
reminds the student that Doctrine must be made practical.
His words are: |

Not only is it necessary to know and understand our

religion; we must also carry out in our lives what we .
learn . L] L] *

1.Ibid.

2 Soclety of the Holy Child Jesus, loc.cit.

S Cassilly, Francis B.: Religion: Doctrine and Prectice,
Pe 1o

4 Ibid., p. 2.

5 Ibid.
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d. Observetions on Three Religion Classes

(1) Church History Class

In the church history class visited by the writer,
the lesson for the day was “The Oppression of the Jesuits."
The answers of the pupils were directed to the causes of
the oppression. They were prompt and concise in form; they
showed a close study of the text. As a review measure
the t;acher recomuended that the pupils give “big words® .
that would cover the causes rather than an analysis of the
same. Such answers as the following were the result:

-the Jesuits'! strong defense of the Church
-fear, hatred, jealousy

-segcularism in France

~other “isms" in France (Jansenism, free Masonry)

In the last part of the class hour; the teacher
explained mass for the following day from the Missal.
Calling upon the girls for comments on the scripture por=-
tions, the Sister gave them a good opportunity to make the
message meaningful. The teacher, herself, made practicsl

suggestions for their use of the lMissal as personal devo-

tional reading.

(2) Sophomore Doctrine Class

One class in Doctrine,-second senior (1. se.
sophomore), had for its lesson, “The Sacrament of Marriage“.
The basis of thelr study was the‘Chureh's teachings as
presented in their text-book. As far as the writer was

able to observe, the procedure was for the teacher to present
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8 well-organized outline of the Church!'s regulations con-
cerning marrisge, using the class to fill in certain polnts
they had gleaned from their study of the text-book. There
were spontaneous questions from the girls, who asked
particularly about the dispensations which make marriage
possible in spite of certain impediments of the Church

law ol

(3) Senior Doctrine Class

Thelsenior class in Doctrine, taught by the Rev-
erend Mother, was in the midst of studying the encyclical
on “Christian Education of Youth® when visited by the
writer. |

After an opening prayer, the subject of the
morning was introduced. The following are some of the prin-
ciples of the schoolts educational procedure that were

evident:

1l The facts regerding such impediments were presented in
the class as follows:

Marriage ls a saeerament; thereby, it is a contract

in which the Church has the right to set up certain
qegulations. In respect to this contract there are
"impediments" of two kinds, “impeding" and “annulling®.
The impeding impediments can be broken by the Church
1f necessary because they are not a part of natural
law. They cover marriage of a person who has taken

a vow of virginity or marriage with one of a dif-
ferent faith. Such a marriage can take place if one
secures a dispensstion. Annulling impediments can-
not be broken; there is no dispensation, and if =
person goes through marriage and one of these condi-
tions exists, the marrisge is void. These (conttd.)
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1. Functional word study throughout class period
(when need arose)
2. References to current developmentsl

3. Correlation of class-room matsrial with sermon
heard the previous Sunday

4. Application of lesson to the girls' own experiences:
a. Suggestions by teacher
b. Ofiginal compositiéns
The compositions showed very well that the girls
know how to apply to human experience such precepts of
the schoolt!s philosophy as the folloﬁing:

1. The integrating power in the search for truth
is found in the teachings of the Church.

2. A1l truth is one and in 1lts possession is found
liberty and contentment.

3. From such a search for truth one gains power to
think through a problem on right principles.

4. Unity %s found in the love of the Holy Child
Jesus.

E. Philosophy Applied to Teacher Training

A good educationesl background 1s emphasized for
the teachers of The School of the Holy Child. The nuns
and the lay teachers fulfill the minimunm state requirement

latter impediments include a former marriage, consan-
guinity within the third degree, difference of cult (1.
e. marriage with an unbaptized person), affinity and
spiritual relationship.

1 The recent New Jersey school bus case was commented upon
as “a great step forward", “will go down in history“.

2 For complete coples of three compositions, see Appendix,
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of a B. A. degree. The training school for the nuns is
connected with the college at Rosemont, Pennsylvania where
the Mother House of the Society is located. At the college,
training of an accredited college level 1s recelved. More-
over, several of the nuns at the school are studying now
forVadvanced degrees.

Devotion of these Sisters to the cause of Chris-
tian education is witnessed to a great extent by thelr
choice of this particular order which has as its “prin-
cipalkexterior work « « «» o the Instruction and education

of all classes.”
F. Philosophy Applied in Student Activities

The School of the Holy Child has many extra;
curricular activities simllar to those of the Eastern
Academy or of any other high school. In the clubs thers
is a special emphasis on the arts. |

The Student Council has largely the same type
of objectives as the Eastern Academy Student Council.1
There is an important emphaéisvon the honor system by which
the girl learns to put into action the behavior she has
studied. She is expected to report herself for violation
of any rule, and to remind any girl;vwho is not observing
regulations and 1s neglecting to report herself, of her

. ® L - - *

1 See Appendix, p. 135 and Ante, p. 99.
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dbligation.

Another orgsnization that i1s of outstanding
importance in the application of the philosophy to life
at the School of the Holy Child is the Sodality. This
activity aims to further the following:

1. Personal holiness through devotion to Our Lady
and her Son 1 '
2. Cathollec Action

Through these avenues a person 1s given an opportunity

to develop her own spiritual life and to apply her faith
in setion. Catholic Acticn is the participation of the
laity in the “conversion of the world and the- improvement
of every phase of man's life". The pupilt's part in this
important lay program of Catholic Action correlates with\
the phlilosophy of the school as can be seen in the follow-
ing statement concerning Catholic Action in the school:

The pupils! part in this great program is to learn
thoroughly the principles of their religion, to
study the application of those principles to their
present and future lives, and to llve and act accord-
ing to those principles during their years at school

so that it will be natural for them, when they have
finished their formal education, to think and act in

every department of life according to the teaching
of the Church. Even during their school days they
will find many opportunities to carry out the work
of Cathollc Action in their homes, in their social
relations with each other, in the routine of school
lige,lagd in the extracurricular sctivities of the
SCchool .

The girls at the School of the Holy Child carry
on Eucharistic duties such as “promoting devotion to the

* * L] L ] . *

1 See Appendix, p. 138.
2 Cassilly, op. cit., p. 7.
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Blessed Sacrament“ and do mission work such as sending
boxes and visiting hospitals. These activities are in-
spired by the love of the Holy Child Jesus, according to
the unifying influence of this love.

The relationship between action and learning is
emphasized in that good behavior is the basis of member-
ship. Four excellent Gachetslin Discipline are required
for membership as well as votation b& the members of the
Soddl ity and by the faculty. This votation is based upon
five principles of behavior.z

The Sodality offers, as do the other extra-
curricular activities, an opportunity for student expres-
sion. The bl=-weekly meetings are conducted by a committee
of the girls and aim particularly to develop leadership
on their part. Once a month the Sodd ity presents special
programs t0 the whole school. They consilst of original
talks by the girls, prayer and hymns. They show careful
preparation and a well-developed understanding of the

spirit and traditions of the school.o

L * L * . -

1 Cachets ars weekly reports in discipline and application.

2 See Appendix, p. 139.

S The writer visited an Assembly held in preparation for
the Retreat (& thrsee day period of silence for meditation
and prayer). Specilal sermons are heard during this time,
and various religious activitles are carried out. (Conver-
sation is restricted to the smallest amount of necessary
talking. Reading of devotional books is urged and some=~
times Retreat scrapbooks are made. The Assembly talks
gave advice for observance of the Retreat and emphasized
the keeplng of not only the regulations for the Retreat,

- but also the spirit of 1it.
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Other activities, such as clubs in the arts,
music, the Athletic Association, and the Journallsm Club
are included in the extra=-curricular progrem of the School
of the Holy Child. These clubs further the aims of the
school. They are based on student request; they emphasize
a high standard of achievement and they encourage the
training of the Catholic mind by activity.

G. Philosophy Applied in Personal Relationships

l. Pupll~teacher Reletionships
The basis of the pupll-teacher relationships
is seen in the goal of the Society, which is stated as
follows:
The Society having chosen education simply as a
means to gain souls to God, its first care must
always be to instill into the children “sound prin-

clples of religion and solid love of God, which

is the end and scope of all studies, teaching, and
occupation of the sisters.%l

The sctions of the Sisters are therefore guided
by a desire to have the girls learn the Christian way of
life and to carry it out in their own lives. The nuns
show a personal interest and concern for each girl and a
sincere pride in thelr accomplishments. In the boasrding
school situation they should be able to meet all kinds of
problems in Christian living whensver they érise.

. The girls evidence a great respect for the nuns

L] . * . L] L

1 The Society of the Holy Child Jesus, op. cit., p. 17.
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and the relationships between the Sisters and students
appear to be pleasant, Naturally, each individual teacher
shows a particular kind of personality relationship. The
attitude of the Reverend Mother toward the girls is out-
standing for the kindness and interest that is evident on
her part and the response 1t encourages. She shows that
she is always in control of the situation, of course, but
allows freedom to the girls. She commented:

In our aniiety to have things run smoothly we do

too much ourselves, That is a mistake., We should

let them make a few mistakes and learn how to do

things themselves,

In keeping with the objective of uniting the

school in the love of Jesus, the Sisters are directed

in their Rule to "strive to see Jesus in each of the chil-~

dren whom they have to train."

2. Inter-pupil Relationships
The emphasis on the love of the Holy Child is
the foundation for inter-pupil relationships. Students
are reminded that this spirit must be seen in all parts
of pupil life, such as recreation, debate, study and
visits together. The goal was expressed very well by one
of the students in the editorlal mentioned previously:
For happy, successful school life, we must possess
this unity grounded in love; each one of us must have
this spirit., How can it be acquired? By prayer
and by supernaturalization of all that we do. Then
we must give our best to every act that we fofm,

whether 1t be homework or a debate, because 1t has
been consecrated to the Holy Child. We cannot give



~-107-

too much, for the more we give to Christ the more
He will give_back to us, both as individuals and
as a school.

Inter-pupil relationships are restricted to a
selected group by reason of the character of the school.
There are also regulations that give upper class girls
certain privileges on the basis of their position of a-
chievenent,

H, Philosophy Applied in Relationships of School
‘with Home and Church

1. Relation of the School to the Parents

The School of the Holy Child is a specialized in=-
stitution because 1t is a boarding school supported by tui~-
tion paid by the parents of the students., As such, it
differs from the Catholic parochial schools which are sup-
ported to some extent by the diocese, However, the control
of the policies at the School of Holy Child are supervised
by the diocese with academic procedures regulated by the
‘Provincial EZExamination Board for all Holy Child schools., ?

kThe usual Cabholic parochial practice is based
on the premise that the parents are fundamentally respon-

g8ible for the child!s education; thereforeﬁachild‘should

be kept in the home situation if possible and educated in

[ L 4 * L * -

1 Matts, Mary Lou, loc. cit.
2 See Appendix, p. 146.
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the Church's school.l There are certain reasons for the es-
tablishment of schools such as the Holy Child, where the
child is taken out of the normal home situation. First,
this prlvate school serves as a substitute for broken homes,‘
giving as home-like an atmbsphere as possible., Secondly,
many girls come from the city to the suburban community in
which the school is located for the advantages of open air
and space. Thirdly, this particular school is recognized
for its high acadeémic.:standards, and some parents of the
area, Protestant and Catholic alike, send their girls to

it because they see deficiencies in present-day public ed-
ucatioh.

The parents are welcomed to the school and special
entertainments are arranged for them. The girls are urged
to show in their.home visits the spirit of the Holy Child
which has been developed in them at the school, that is,

to show Christ living in them.

2. Relation of the 3chool to the Diocese

As was mentioned before, the School of the Holy
Child is controlled by the local diocese. Therefore, the
teachings of the school are In accord with the doctrine of
the Catholic Church.

The Sisters cooperate within the diocese with the

1 Ante, p. 73.
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local churches»and other Catholic educational institubtions.
There is definite cooperation with the priests of the nearby
Mont Eymard Seminafy. This seminary is a school for boys
sponsb:ed by the Fathers of the Blessed Sacrament. Special
instruction in the music of the Church is carried out by

one of the priests who comes to.the school for regular
classes,. The priests also conduct the daily Mass at the
school chapel, give the sermons at special religious func-
tions, including the Retreat, and coopefate in many simllar
ways. The girls attend Sunday Mass in the local parish

church.
I. Summary

The School of the Holy Child, as a speclalized
private school, presents a place where Catholic teaching
at its best may be observed.

It is evident.that philosophy of religious edu-
cation, as formulated by the Society of the Holy Child
Jesus, 1is carried out in this high school. It was observed
that the development of critical féculties of moral judgment
can be carried out in various classes, such as, English '
literature, Bible, church history and Doctrine, All these
classes, especially the one 1in Doctriné, lead the student
in a "search for truth" through intellectual training. The
teachings of ths Church are the source of this learning,
and they must become effective in life if they are really

to be mastered,
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The girls are taught by nuns who are well-trained
academically. The teachers base thelr procedure on the
scholastic psychology of training mind, soul and will to
think, feel and will in the right way. They make use of
some contributions which progressive educatlion makes %o
method, such as, motivation and functional word study.

In the extra-curricular activities there are
opportunities for'the‘girls to develop their spiritual lives
and to apply their faith to action "along the right lines."

The spirit of the school, which is reflected in |
the personal relationships among teachers and pupils, is
based on the love of the Holy Child Jesus, The individual
must learn to be like Jesus, to see Christ in other people,
and thus to minister to Him in them.

In the absence of a normal home situation the nuns
make the sechool as much like a home as possible and aim to

influence the homes, present and future, through the girls.
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CHAPTER V
GENERAL SUMMARY AND CONCLUSION

A, Summary

Because of their deep religious convictions and
their sincere conésrn for mankind, the early Protestant
church leaders were also pioneers in the field of education.
They opened up new methods and presented an entirely new
concept of education ~- education for all, no matter what
the social position. Education was necessary, they believed,
if religion was to drive out superstition, if it was to be-
come the possession of the laity as well as the priesthood.
They saw education as the responsibility of the parents but
turned it over to the state for practical reasons. They
trusted the state rather than the church after bitter past
experience, However, these Protestants did not desert edu-
cation at the point of giving its control to the sﬁate, but
labored to make the state so fundamentaily Christian that
its educational philosophy would be Christian., They believed
firmly that education should give "direction to a spiritual
integrating center," and to that end they wished to see all
subjects such as science, the arts and languages subordinate
to Christian truth as revealed in the Scriptures.

‘The Hew World saw, for a time, schools supported
by the state and giving definite religious teaching because

there was a religious unity in various parts of the colonies.

~-111-
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However, as soon as education was sttempted on a large
scale in a growing country with the influx of people of
different racial and religious backgrounds, it abparently
proved difficult to keep the Bible in the school room.

An appeal to the First Amendment on the part of any group
very easily eliminated all religious exercise and in-
struction from the public school. This was a slow but
sure development. It 1s true that the Protestants have
been somewhat to blame for this on account of thelr dis-
unity. However, Roman Cathollc exclusiveness which has
not only taken her own children out of the public school
but has insisted upon the removal of the Bible from the
life of the school must bear the greater part of the re-
sponsibility for these developments.

By the turn of the century the situation had
become so alarming, especially in large metropolitan
arcas where the scho6ls seemed to come under the influe-
eance of actual gntlereligious secularism, that Christian
leaders saw that something drastic bhaditto be done, if
large numbers of America's youth wers not to go unreached
by at least the fundamentals of Christian faith and moral-
ity upon which this nation is bullt. They have sought
possible solutions to the problem within the limits of

the Constitution, and progressive Catholics and Jews have

cooperated with the Protestant educators in this search.
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Some of the answers were summarily reviewed in
the first chapter. The weekday church school alms = rt-
icularly to reach children and young people who have no
contact or adequate contact with church. It has attempted
to giﬁe the student the feeling that religion is not in-
ferior to the other phases of his education and that 1t
should have a very real part in his total experience.
Instruction‘in the teachings of the three major faiththas
been provided under the guspices of the churches in cooper-
ation with the public school. A basic religious teaching
included in the curriculum and taught by the regular teach-
ers has been another proposal practiséd to a small extent.

However, it has Dbeen seen that there are many who
do not see a possible answer in either of these proposalse.
To'them,the anti-religious emphasis of the public school
in many areas would nullify any program that might be at-
tempted in cooperation with the organized school system.
This group is, for the most part, the strongly orthodox
wing of Christianity. Its members are raising a cry for
private or parochial schcols where religion can be taught
as the principal subject and throughout the curriculﬁﬁ.

The movement is growing, i1t has been seen, especlially
among the Lutheran, Calvinistice and'Episcopalian communionsg
Because of their religious exclusiveness, the Cathollcs

have always had this system. This charge can be brought,
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in some degree, agalnst the Protestant groups also, but
in the present circumgtances, is being regarded as an
emergency measurs.

The private or pesrochial school does not rein-
force the cause of universal education, and it is compar-
ably Insignificant in view\of the whole program of relig-
ious educationsl effort. However, those groups who have
maintained such schools do have a program that is being
eyed with great interest in the light of the present
dilemma. Many are asking what they have to offer, 1t has
been seen. It may not be possible to carry over into the
public school system many of the values of the priveate
school, but the excellence of many such schools should be
a constant challenge %o those who are occupied with the
problem of orgaenlizing effective weekday religious educa-
tion.

The Christian Reformed Church, throughout its
history, has believed in private Weekday schools supported
}by the parents. This program served as a good field of
investigation of the type of religlous education desgribed
sbove. It has been seen that,§according to the Christian
Reformed belief, education must prepare the individual
through an integration of ﬁill; feeling and intellect to
model his 1ife after God, Whom it is hils chief end to
glorify._ Education must interpret matter and thought as
they reveal God and thus point the way for the individﬁal
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to adjust with God, with the environment and with time.
This adjusting process shows the God=-glorifying life at
work. The power for the asdjustment is found in the redemp=-
tive procéss of Christ'!s death being made pérsonal in the
1ife of the student.

As an example of a practical application of this
philosophy, the Eastern Academy at‘Paterson, New Jersey
was studied, and the observations were set forth in the
second chapter of this thesis. LI’c was carefully noted
that, in every department of the school l1life, these prin-
ciples were carried out with great effectiveness in the
building of Christian character.f

In the third and fourth chapters, the writer
placed the philosophy and an exsample of Catholic weekday
religious education @gainst this Protestant picture.

Catholic education stands absolutely for the
training of will, feeling and intellect as the way of
learning how to think through a problem on the right prin-
ciples according to the teachings of the Catholic Church.
The writer took, as an excellent example of Catholic pri-
vate school education, comparable to the above, the School
of the Holy Child Jesus in Suffern, New York. In studying
the progrem and 1life of the School of the Holy Child, the
writer observed, as set forth in the fourth chapter, that
the educational philosophy of the Catholic Church was well

practiced in class procedure, other activities and personal
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relationships. This particular school emphasizes and

shows a unity based on the love of the Holy Child.
B. Conclusion

The fundamental differences between Protestant
and Catholic religious education are obvious in a compar=
ison of the two schools presented here. The writer pre-

sents the following conclusions from this study:

1. There is in moderh public education a dilemma
based on the secular, anti-religious character of schools
in many areas of the United States.

2. The answer of certain orthodox groups is the
private church school where vital religious teaching
becomes & spiritual integrating center“‘for all activities.

5. There are certain values for Christian education
§o be found in these private schools. No specific appli-
cations have been ventured by the writer.

4, 'Both the Catholics and Reformed Protestants, rep-
resented here, show that a sense of mission is necessary
in one's attitude toward religious education.

5. Both schools show the successful application
of high academic standards.

6. An emphasis on Christian behavior, faith made
evident’in action, results in strong Christian lives.

The compelling power back of this behavior differs in
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these two types of Christianity.v
a. The Catholic presents fine ideals of Christian
iiving in an atmosphere conducive to good
behavior. The unifying power is the spirit
of Christian love as seen in the child Jesus.
b. The Protestant sees that there remeins in the
Catholic approach a duvalism in which two
natures of man are continually at war with
each other.. This is a result of legalism,
as against grace. The teaching of Protest-
anism faces the need for a regeneration in
and through Christ before Christian behavior
can become truly God-centered.
X?. The Christian Reformed schoois stand firmly for
the basic convictions of their faith.
8. Protestanism, as a whole, needs to regain a sense
of mission, to stand firm on their convictions and to

teach them to succeeding generations in all possible ways.;;
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A,
CONSTITUTION OF THE

EASTERN ACADEMY ASSOCIATION

ARTICLE I.
NAME

The officlal name of this orﬁanization shall be the
"The Eastern Academy Assoclation." Its monogrem 1s
Eedhole

ARTICLE II.
 BASIS

"The basis of this organization is the Word of God’
as 1nterpreted in the Reformed Standards. =

ARTICLE IIIX.
PURPOSE

" The purpcse of this orgenizetion is to establish
and meintain one or more schools for Christian Higher
Educatione.

ARTICLE 1IV.
MEMBERSHIP

" K. The Board shall consider &s members of the
Association and thus enroll g1l who subscribe to Articles
2 and 3 of this constitution, have attained the age of
21 Years, and are

1. Elther parents or guardians who have
children enrolled in the school;

2. Or perscns peying an annual membership fee,
the amount of which 1s to be recommended
by the Board of Directors for approval by
the fssociation annually, or maeking an
annual donation which shall at least be equal
to the annual membership fee.

-118-
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Be If a member denlies Article 2 of this constitution
he shall be deprived of his membership by the Board of
Directors at one of 1ts regular meetings.

- However, the member thus deprived shall have the
right to appeal hls case to the meeting of the Assoclation.

ARTICLE V.
MEETINGS OF THE ASSOGIATION

" 'A. Semi-gnnhual meetings shall be held by the
Associstion during the months of February and September.

- At the February meeting the order of buslness
shall be:

Election of members of the Board of Directors

Annual reports rendered by:

The Principel

The Secretary

The Treasurer I
and the discharge of such other matters as
may be legelly presented by either the Board
of Directors or the Association.

At the September meeting the adoptien of a
proposed budget shall take place and such other matters
discharged as may be legally presented to the meeting by
either the Board of Directors or the Associatien.

Be The Board of Directors shall be authorized to
call special meetings of the Association at 1ts own
discretion. However, it shall at all times ¢all such a
meeting whenever 15 members of the Assoclation address
a wrltten request in which the purpose for the meeting
is described, to the secretary of the Board.

C. Forty membérs shall constitute a quorum at the
meetings of the Assoclatione.

ARTICLE VI.
BOARD OF DIRECTORS - ELEGTIONS AND MEMBERSHIP
"Ae The Board of Directors shell consist of fifteen
members. The Dirsctors shall be elected from a nomination

to be preésented by the Board to the Associatlion for its
approvale
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‘ In making the nomination the Board shall seek
to have the various locallitles interested in the Eastern
Academy represented as much as possible.

Be One third of the membership of the Board shall
retire annually, but members maey be re-slscted for one
additional terme. The term of office shall be three
years.

Ce The Board shall fill by eppointment all
vacancles during the interim and submlt the same at the
February meeting of the Association for approvale.

ARTICLE VII
| BOARD OF DIRECTORS «
| MEETINGS; ORGANIZATION, DUFIES

" Ko The Board of Directors shell meet at least
monthly. The Principal shall be expected to attend
theose meetings to render his monthly report in writinge.

~ Be A8 soon as posasible after the February meeting
- of the Assoclatlion, the Board shall meet and elect the
followlng officers:

President

Vice=-Presidaent

Secretary

Treasurer .

Assistant Secretary and Treessurer

Thelr duties shall be those usuelly pertaining
to these offlices.

Ce At thils meeting the President shall appoint the
following committees:

l. Educational Committee

2¢ Finance Committee '
3. Bullding & Supply Commlttee
4. Propaganda Committee

D. The Board shasll appoint a visiting committee
for each month of the school year, to consist of one’
member of the Board and one member of the Associatlonm,
not & mémber of the Board, to visit the school while in
session.
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This committee shall render a written reéport of
1ts findings to the Board at its regular meeting.

E. The Board shall appoint the principal, teachers
and other personnel and determine their salaries and
terms of service.

' The salaries shall be paid according to the
method adopted by the Board in consultation with the
personnel (monthly, semi-monthly or bi-weekly).

Fo 'The Board shall recommend for the approval of
the Association the amount of tuition to be pald.

ARTIGLE VIII |
BOARD OF DIRECTORS - DUTIES OF COMMITTEES

" A+ The Educetional Committee shall in cooperation
with the Principal have general supervision of the
instruction given.

‘It shall recommend for reappointment or
appointment a sufficient teaching staff for the ensuing
year.

‘It shall make provision for the educational
Ssupplles.

" Be The Finance Committee shall supervise the
proper financing of schools. To that end it shall meke
a study of school financing and come to the Board with
recommendations from time to time.

" The committée shall have charge of raising the
funds for maintaining the schools and shall have direct
supervision of the work of the Financial Agent, should
one be employed.

The commlttee shall also take care of the
proper bonding of the treasurer.

Ce The Building and Supply Committee shall have
charge of the buildings and grounds and supervise the
work of the janitors.

It shall also purchasa the necessary fusl,
building supplies, and equipment.
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De The'PrOpagandé"Committae shallkhave chérge of all
the propagaenda work engaged in by the Board, as well as of
the school paper.

It shall make a study of prcpagandizing the
cause of Christian Higher Education and come to the Board
with recommendations from time to time.

ARTICLE IX.
- INSTRUGTORS

Ae All Instructors shall be confessing members of
s church of Reformed persuasion and shall subscribe to
Article 2 of this conatitution. They shall possess a
Bachelor!s or a higher degree from an accredited
institution.

' It shall be required of all instructors that
they apply the principles expressed in Article 2 of this
constitution to all the subjects taught by them.

I - A8 & rile married women shall not be considered
for appointment.

Be The tenure of office of the instructors shall
be as follows:

First appolntment for one year.
Second appointment for one jyear.
Third appointment for two years.
Fowrth appointment for three years. '
Fifth appointment for an indefinite perlod.

Instructors may be dismissed by the Board of
Directors for the following reasons:

Unchristian walk of life and/br UnReformed
teaching.

Incompetence in his teaching.

Insubordination.

‘Dismissal of Instructors may also take place on
account of financial disablility of the Association or
decreased enrollment of the school.

Ce In case of illness, full salary shall be paid
for a period of one month during any academic year to
instructors and other personnel.
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' Arrangements beyond this period shall be left
to the discretion of the Board of Directors.

‘ In case of death in the immediate family no
deduction shall be made for a period ordinarily not
exceeding five days.

" De Under ordinary circumstances no instructor
shall resign during the academic year.

ARTICLE X.
STUDENTS

‘ A. 'Students who have completed the course of
elementary school satisfactorily and can furnish written
proof thereof, may be enrolled in Eastern Academy.

Students coming from other high schools must
submit record of credits earned before they shall be
enrolled.

It shall be‘lert to the discretion of the _
Principal in consultatlion with the educational committee
to deal with exceptions to these rules.

'B. The general conduct of the student body shall
be in harmony with the ideals of the school.

“The principal shall have the authority to suspend

8 student temporarily for cause. Parents must be
Immédiately notified of such suspension, as well as the
educational committee, which committee shall deal with
such a case according to its discretion, the Board of
Directors having the right to mske final disposal of the

'Ce Reports concerning the student's work shall be
forwarded to the parents regularlye.

ARTICLE XI.
/ - CURRICULUM

""Ae The curriculum shall be arranged by the principal
in consultation with the faculty, after which 1t shdll be
submitted to the educational committee for approval.

" Be The curriculum shall conform with the basis of
the Association as well as with the requirements of the



~124 =~

State Department of Public Instruction, provided that
these requirements do not confllict with the basis of the
Assoclation, as expressed in Article 2 of this
constitution.

"Ce Biblical subjects, both doctrinal and historical,
shall constitute part of the curriculum.

ARTICIE XII.
ADMINISTRATION; etc.

Ao Every schoolday shall be opsned with prayer esnd
the singing of a psalter number or other sacred song.
One of the instructors shall lead in prayer and read a
selection firom the Bible unless the principel requests
a visitor to do so. Every instructor shall close with
prayer in hls class at the close of the last period of
the d&y .

Be The principal shall be held responsible for the
keeping of all academic. records.
‘ Ge All matters pertaining to the administration of»'
the school not provided for in this constitution, shall
be left to the discretion of the Board of Directors in

consultation with the principal or the prineipal and
faculty.

ARTICLE XIII.
AMENDMENTS

T Al Proposed changés in the constitution must be
submitted to the Board of Directors in writing at a
meoting held at least one month prior to the date of the
annual meeting of the Association.

Be Proposed chenges of the constitution shall be
published by the Board of Directors prior to the annusl
nmeeting of the Association.

Ce Articles two and three are not subject to
amendment «



B.
CONSTITUTION OF THE
EASTERN ACADEMY PARENT TEACHER ASSOCIATION

I NAME

The nameé of this association shall be Eastern
Acadenmy Parent Teacher Assoclatione

 II OBJECTS
The 0 bjeets of this association shall be:
1) To ereete a progrem thiough which parents may

get an understending of the schoolt!s purposes and what
the teachers are trying to do for the children.

7 2) To develop between parents and the school an
esprit de corps for solving thelr mutual problems with
The boys and girls, ‘
'3) To furnish s medium for social contacts among
parents, and between parents and teachers. ff, ,
4) To formulate aims end objectives for the ‘school.
- III PINANGES

" The treasury of the asaociation shall be supported
by voluntary contributions.

All teachers of Eastern Academy and parents of
students attending Eestern Acedemy shall be considered

members of the assoclation. Board membeéers remain members
of the Association until their terms expire.

V THE EXECUTIVE BOARD

" The Executive Board shall be composed of ten membera
of the essociation, preferably two members from each
Christian Grade School District, and two members from the
Eastern Academy facultye. The term of officé shall be for
two years, N
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One=half of the Board shall retlire each year, namely
one board member from each district and one faculty
member, and shall be subject to re-election for one term.

Election of Board members shall teke place as
follows:

1) The time of election shall be the last meéting
of the association during the school year.

2) The Board shall present a nomination to the
association for approval, revision, or/and
additione

3) The eléction shall take place by ballot. A
vacancy occuring in the Executive Board shall
be filled by the Executive Board for the
unexpired term.

- The Executivé Board shall alect, by ballot, its own
o6fficers. These officers shall be:

. President--preferably a parent
First Vice-President
Second Vice«~President
Secretary
Treasurer V
General Assistanx

4) The duties of the Executive Board shsll be to
direct the Association in carrying out 1ts
objectives. The Executive Board shall meet
before the first meeting of the school year and
before the meeting at which election shall take
Place, and whenever the president deems
necessary.

5) The duties of the officers shall be those
- normally incumbent upon them in their respective
offices.

VI THE EXECUTIVE COMMITTEE

""The Executive Committee shall be composed of the
following officers:

President, First Vice-Preaident, Second Vice=-
President and Secretarye
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VII COMMITTEES

The following committees shall be appointéd by the
Executive Committee: Program, Refreshment, Publicity
Committees. The duties of these commlttees shall be
determined by the Board.

- VIII PARLIAMENTARY PROCEDURE

All business shsll be conducted according to
Roberts Rules of Ordere.

IX AMENDMENTS

Amendments shall be made only by & twoe-thirds -
ma jority of members present, and shall be brought to
the attention of a previous meeting.

X MEETINGS

- 'The Associstion shall meet four times per school
yeer, which shell be immedistely after the first two ,
lssues of the report cards of each semester. Notlee to
the membership shall be sent by mail to the lest address
on recorde. .



c.
DISCIPLINE PROCEDURE

1. Case History. The Committee recommends that a
written record be kept of the conduct of students who
come under discipline. The time to begin such written
record will be at the discretion of the principal, or
teacher and principal if a teacher is directly involved.
The record 1s to give exact information pertaining to
the conduct and discipline of thé student incéluding such
items as date, place, persons involved, the offense, -
reaction of the student, reaction of the parents, etce
An important part of thls case history will be the new
report card if and when adopted. Theso case histories
gill be kept on file in the office in the student's

oldere. '

2. Parents. The proper time to inform the parents
and/or to consult with them pertaining to miséonduct is
to be left to the discretion of the principal, or teacher
and principal.

'S¢ Splritual Adviser. The proper time to inform
the spiritual adviser perEaining to misconduct is to be
left to the discrétion of the principal, or teacher and
principal. The purpose 1s not for discipline but for
developing a change in attltude.

4, Educational Commlttes, Whenever parents are
informed of misconduct of thelr children the Educational
Committee is to be informed at its next meetinge

5 Probation. If and when the principal places a
person upon probation, the faculty and parents are to be
informed in order that théy may be made more consclous of
the nesd for assisting such a student. The Educational
Committes 1is also to be Informed. The principal shall
clearly state the terms of probation in each given case.

6. Suspension. o -
1) Principal hes authority to suspend until the
hext meeting of Educstional Committee, at
which time the case 1s to be considered.

2) Principal informs the following of suspension:
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&e Chalrman of Educational committea

be Parents

ces Faculty Discipline Committee (elacted
by Faculty)

3) &+ The usual procedure will be for the
Faculty Discipline Committee and the
Educational Committee to hold a
comblined meeting. However, the Chalr-
man of the Educational Committee may
ask for a recommendation instead of
holding a combined meetinge.

be If the Faculty Committee gives a
recommendatlion and the Educational
Committee does not adopt same, then
the Educational Committee shall
enilighten the Faculty Committee as to
the reasons for 1ts stand.

" 7. If the Board of Directors does not decide in
harmony with the recommendation of the Educational
Committee and the Faculty Diselpline Committee, the
Board of Directors will enlighten the Faculty COmmittee
a8 to the reasons for its stand.

"8+ The conditions under which a suapended student
is readmitted are to be determined at the time by the
Educational Commlttee, and the principal is to be
informed .

9. The expulsion of a student shall be finally
decided upon by the Board of Directors.

Note: The matter of harmonizing the comnstitution
with these regulations is to be done after these
regulations have been given a falr trial.



D.

 EASTERN ACADEMY - |
272 North Eighth Street, Prospect Park
Paterson 2, New Jersey

School for Christian Secondary Education
0ffice of the Princiéal March 24, 1947.

Mrs. Eugenia Suffern
Biblical Seminary
236 East 49th Street
New York 17, N.Y.

Dear Mrs. Suffern:

V In response to your queation about the certification
of our teachers, I am happy to inform you of the following:

To be accredited with the N.J. State Dept. of
Education, the teachers must be qualified
academically, which means that they must be graduates
of acecredited colleges. Thias is also the practice
of our Board of Directors. The minimum is an A. B,
Degree. New Jersey State Teachers Certificates ars
only given to thoseé who have teaching contracts with
the public schools. However, éven tho not
specifically required by our Board, all of our
teachers quelify for such certificates as far as
academic requirements are concerned.

In regard to your question about the Masters Degrees
I would say that there 1s such a large proportion in our
faculty because of a combination of any of the following
‘ reasons. k

A real’ profesaional attitude taken by our teachers,

for:self improvement and for better results in the

classroom. Teaching is a serious business.

The Board encourages further study by glving an

increase in the annuel salery of $100 for an M. A

Degree, and $200 for a Doctors. Upon completlion

of the flrst 32 hours beyond the Masiers the first

$100 toward the Doctors is glven.

I trust the above 18 clear and to the point. I shall
be happy to answer further questions. -

Very cordially yours,
HB:el ' Harvey Brasser, Principal



E.

PROPOSED CONSTITUTION OF THE STUDENT GOUNCIL

OF THE EASTERN ACADEMY

Preamble

~ We, the students of the Eastern Academy, in order to
secure & better apprehension of our duties involved in
the improvement of our school, and to establish a bstter
and more successful orgenlzetion, do hereby confirm and
institute this Constitution for the Student Council of
the Eastern Academy.

Article I. Name

The name of this organization shall be The Student
Council of the Eastern Academz”

_Article II. Objectives

The aims of the Student Councll are as follows:

1.
2.

Se
4.

Section 1.

To foster a higher standards of Christian
citizenship.

To encourage interest in curricular

and extra-curricular activities.

To act as a medium for student opinion.
To assist the principal, when necessary,
in carrying out student activities and
projects.

Artiecle I1le. Membership

‘Representation

A. Cless Representatives I -
Each class shall have four representatives,
which must includes:

l.

2.

All home~-room presidents

-cxéept in violetion of Section 2-1, in
which casé the vice-president shall repre-
sent hls class.

The remainder of the four representatives
8hell be chosen by the c¢lass either by
ballot or by acclamation.

Be Members-ateLarge

1.
2.

There shall be three members-at~1arge.

The Gouncil shall nominate five members at
large, which number mey be added to be ‘
petition of the student body. The petition
must have a minimum of thirty signatures.
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- Section 2. Qualifications for Membership

l.

2.

Section 1.
There sh

In the event that a member in the opinion ,

of the faculty
a. 18 not obtaining sstisfactory grades
"be 1s not conducting himself properly
the faculty has the power of removing him
from the Council.
Members of the Council are subject to re=
election. ’
Artlcle IV, Officers
0ffices
&ll be four offlces:

That of the FPresident
That{ of the Vice-President

That of the Secretary

Section 2,
Officers
/Athe firs

Section 3.
e

2.

Se
4.

(T

That of the Treasurer

Election
shall be elected by the Student Council at
t meeting of the Yeare.

Qualifications o
Each officer must be a member of the Student
Council.
Each officer must have the approval of the
Facultye.
Officera are subject to re-sclection.
Officers must meet the qualifications as
"stated ine-

he blenk 1s & referencé to a section in the

By-Laws (not yet drawn up) which will esta-
blish a point system of officers. This sys~

t

em will set a maximum number of offlces

which may be had by an officer of any organ-
izatlion by setting up a serles of major and
mlnor: points. Thus, 1f a person 1s Editor
of ‘the "Envoy", Literary Editor of the "Echoes®,
President of the Forum Club, et cetera, he will
have more points by his many offices than the
maximum established by the Student Councll and
8o cannot be an officer of that body. This
system is yet to be worked out in detall.)

Section 4. Duties

Officers
duties 1
offices.

of the Student Council shsall perform the
ncumbent upon them in their respective
If the officers do not perform thelr duties
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to the welfare of the Council, they are subject to
lmpeachment, a8 stated in =~
(A reference to a statement in the By~Laws which
will deal with the impeachment of the Officers.)

~ Artiele V. Sponsor

le The Spcnsor shall be elected each year by the
~ Student Council.
2. The Sponsor is subject to re-election.

Article VI. Powprs and Responsibilities_

Section 1. The powers of the Student Council have been
delegated to it by the Principal with consent of
- the Board of Directors.

Section 2., The powers and reaponsibilities of the
Student Councill are as follows:

1.
24

Se

4.

5.
"B

To assist in the supervision and regulation
of clubs and orgsnizationse.
To meke rules and regulations necessary for
the general welfare of student activities
a8 outlined in Article 2.
To greant charters to all organizatlons,
subject to approval of the principal, with-
out which no.organlzation may function.
The charter of any club or organization may
be declared null sand void if:

a. The club fails to meet its obliga-

tions,
be. The club does not live up to 1its
"7 charter.

To recommend to any cless an election of a
new representative if the incumbent repre-
sentative does not prove satisfactory to
the Council.
Any student or any student organization has
the right of appeal to the Student Courcil,

‘Any student or any student orgaenlzation has

the right of petitlon. This pétition must
be submitted 1n written form to the Ways and
Means Committee.

Sectlon 3. All rules and regulations passed by this organ=-
izetion must receive the approvel of the principal

under ultimaete supervision of the Board of Directors. 7

In the event of the veto of the principel, the
Student Council has the right to appeal to the



Educetional Committee of the Board of Directors.

~ Artlcle VII. Cqmmittees

The Ways and Means Commlttee shalls:

1.
2.

Se
4.

1.
2.

Se

Consist of the officers of the Council.
Receive all petitions from students and
student’ organizations.

Decide the order of business procedure for
all meetings of the Councll.

Meke known to the Council the agenda
decided upon by the Committes.

Article VIII. Meetings
At its first meeting of each year, the

Student Council shall decides when meetings
shall be held. -

‘The Ways and Means Gommittee may call

speclal meetings when it considers this
action necessary.

A majority of the members of the Student
Council shell constitute a quorum. A quorum
shall be necessary to transact any business.

Article Ix. Amendments

The Council must be notified of any proposed
Amendment at the meeting prior to the one
during which action 1s taken.

The Amendment shall be presented in written
form and read in full at the meeting prior
to the one during which action is takene.
The Amendment shall be adopted only by a
two-thirds majority vote.

Amendments shall also bé submitted thru the
principal to the Board of Directors for
fingl epprovel before becomlng effective.



F.

CONSTITUTION OF THE STUDENT GOVERNMENT ASSOCIATION
OF THE SCHOOL OF THE HOLY CHILD
 SUFFERN

The students of the School of the Holy Chlld observe
an honor system which makes each responsible for her own
good name and that of the School. Every one 1s expected
to report herself for violation of any rule. Anyone who
sees another not observing regulations and neglecting to
report herself should remind heér of her obligation. The
spirit in which each one accepts her responsibility and
uses her privileges will determine the success of the
Student Government.

Article I

NAME o ‘
. The name shall be the Studént Government Association
of the School of the Holy Child, Suffern.

Article II.
PURPOSE . A .
‘The purpdése of the Associatlion shell be to develop
personal responsibility, to cooperate with the Faculty in
maintaining high stendards of honor and personal conduct;
to encourage active cooperation in the good government
of thé school and to form an official body to express the
opinion of the students in matters of genersl school
interest.

“Article III.-
MEMBERSHIP o o
' All students of the School of the Holy Child, Suffern,
are members of the Association.

Articlﬁ Iv .
ORGANIZATION B o
’ Legislative Power. The Legislative Power 1s
exercised principally by the Feaculty who mey delegate it
in part to the Student Council.

Executive and Judiclal Power: The Executlive and
Judicial Power shall be vested in the Student Council of
which the Prefect and Second Prefect are ex-officilo
nembers .

The Student Council shall consist of the President
of the Student Council; the President of the Sodallty of

the Children of Mary; the President and Representative of
each Senior Class.
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ELECTIONS ) '
All elections shall be held 1n the Spring.

PRESIDENT OF STUDENT COUNCIL ‘

‘The Third Senior Class shell act as a nominating
cormittee. At least two and not more than three candle
dates for the office shall be chosen by secret ballot.
The nsmes of the candidates shall be submitted to the
Faculty for approval. The nominees shall be voted upon
by the student body, including the graduates, in the
presence of the Prefect and the President of the Student
Council.

PRESIDENT OF THE CLASS ‘

The namés of two, or preferably three, candidates
chosen by successlive closed ballots, shall be submitted
to the Faculty for approval, and then voted upon by the
class in the presence of the Prefect and the President
of the Student Council.

CLASS REPRESENTATIVE

- After the Cless President has been chosen the Class
Representative shall be nominated and elected by the same
procedure.

MEETINGS

Meetings conducted by the President of the Council
shall be held every two weeks. The Prefects may attend.
If the Prefect is not present, the minutes of the meet
ings shall be submitted to her. One of the members of
the Student Council shall be chosen as Secretarye.

DUTIES OF THE PRESIDENT

'~ The President of the Student Council shall preside
at all meetings of the Association and the Counclil. She
shall have sany speciflic duties appropriate to her office
such as representing the School of socisl affairs,
appointing students for various duties. She may call
speciel meetings.

DUTIES AND POWERS OF THE COUNCIL

- It shall be the duty of the Student Council to set
the tone and spirit of the School, to express the opinion’
of the members of the Student Assoclation regarding school
affairs, and to aid the Faculty in enforcing school
regulations.

The Student Council shall have the power to inflict
penalty for violation of regulations and to reprove any
offlcer for misconduct or for fallure to perform the
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duties of her office. If any further action should be
necessary, the matterushould‘be referred to the Prefect.

The Class Presidents shall have the additional
privilege of calling and conducting class meetings at a
time approved by the Prefect, or Class Mistress. The
Class Mlstress may be present at class meetings.

¥MEMBERS OF THE COUNCIL ;

'~ Bach Student O0fficer shall Dbe responsible for the
whole school in all matters pertaining to order, qulet,
and general conduct, and shall bring to the attention of
- the Student Council any infringements of rules, and any
suggestions for the good government of the school.

- HONOR RULES

Every student entering the School of the Holy Child
automatically becomes a member of the Student Govermment
Association and is under obligation to respect and obsy
all school regulations. Special emphasis 18 given to
regulations termed Honor Rules. .

There are three Honor Rules in the School of the Hbly

Child. o

1. It is an Honor Rule to keep silence in the Chapel
Rank, from the time the Rank is formed until the
Rank returns to the Study Hall. This rule
epplies to those who hold the Chapel Door and to
those who give out Hymn Books.

2. It 1s an Honor Rule to keep silence in the
Dormitory at night after the Three Tolls. This
meens that at the third Toll, which will ring
one-~half hour after the chlldren have reached

“the Dormitory, Silence begins. Those who have
late permissions are not bound by this Rule until
they have had one-half hour to prepare for bed.
Thls Rule is a matter of strict personal honor
and puts every child under obligation to respect
it as a school regulation.

Se It i8 an Honor Rule for a student who sees
another not observing regulations and neglecting
to report herself to remind her of her obligation.

SODALITY

‘The &odality consists of three groups: Children of
Mary; Asplrants and Angels.
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CHILDREN OF MARY o

‘ The Sodallty of the Children of Mary is aggreéegated
to the Romen Prima Primaris and to 1t are communicated
the indulgences and privileges granted by the Soverelgn
Pontiffs. At Suffern the Sodality is under the patron-
age of the Blessed Mother under the title of the Immacu-
late Conception, and of the Holy Angels.

ATH , , ; S o

The aim of the Sodallty is twofold:

1. Personal holiness through devotion to Our Lady
and her Son.

2. Catholic Action.

OFFICERS R ' ‘ s

The officers consist of a President, a Councll com=-
posed of the Chalirman of the various committees and a
secretary chosen from this group.

- The President of the Sodality shell take precedence
after the President of the Student Councll and is noni-
nated by the Childrsen of Mary and Aspirants and voted
upon by the School with the approval of the Facultye.

COMMITTEES

The Committees of the Sodality consist of Our Lady's
Committee, Eucharistic Committee and the Mlssilon Commit-
tee. These are composed of Children o6f Mary, Aspirants
and Angels. A Nun acts as Moderator of each Committes.

MEETINGS - - ' j
‘ Cormittee Meetings are held every two weeks; General
Sodality Meeting is held once a month. The minutes of
these meetings are kept by the Secretary of the Sodality.

RECEPTION :

- Asplrants who have fulfilled the necessary condlitions
are admitted to the Sodalility by a public act of Consecra-
tion in the Chapel. The Aspiranitship lasts from three to
nine months and may be prolonged 1f necessary.

The ceremony for the reception of the Children of
Mary follows the directlions of the Sodallty Manual. The
Candidates wear white dresses and blue tunics, and carry
candles.

ADMISSION OF CANDIDATES
Before being admitted into the Sodality students
must meet the following requirements:
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- ASPIRANTS:
1. Formal application mede in writing to the
- Prefect.

2. Pour Excellent Cachets in Discipline.
3. Votation by Children of Mary.

CHILDREN OF MARY: ' o

l. PFour Excellent Cachets in Discipline. .

2, Votation by Children of Mary (closed ballot).
3. Votation by Faculty (closed ballot if desired).

" "For admission into the Sodality, candidates must
receive a two-thirds majority vote from both Sodality
members and Faculty.

QUALIFICATIONS ‘
The following points will be taken into considera-
tion when voting:

1. FIDELITY TO SPIRITUAL DUTIES:
- (1) Frequent reception of Sacraments.

(2) Weekly Communion at least.,

(3) Spirit of Prayer as manifested in fidelity
to meditation, daily vislt to the Blessed
Sacrament, and Rosary.

2. OBSERVANCE OF RULES OF SCHOOL '

This includes proper respect for authority and an
intelllgent, falthful observance of regulations at
8ll times and 1ln all places.

3. SERIOUS APPLICATION TO WORK:

This indlcates the student's recognition of her
present duty as student, and makes for self-control
and serlousness of purpose.

4. LOYALTY TO PROPER AUTHORITY:

The student should recognize that she must conduct
herself loyally in speech and in act and in such a
manner as8 to bring credlt on the school of which
she 1s an integral part.

5. SOCIAL RELATIONS: '

(1) Honesty ~ in dealing with others and in
school work; putting truth and justice above
all other considerations.

(2) Courtesy - 1n manner and speech; lady-like
behavior in school, in public conveyances.

(3) GConsideration - in dealing with superiors

: and equals at all times.

(4) CGCooperation - with Faculty and student
leaders. Willingness to accept responsibil-
ity and to help whenever needed.
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(5) Support of school activities - whether in
active participetion or encouragement to
fellow students.

ATHLETIC ASSOCIATION S ‘

" The purpose of the Athletic Association is to stimu~
late interest in sports as a wholesome form of recreatione.
Membership is open to all students. The activitlies of
the Assoclation 1lnclude inter-scholastic and inter-class
and team games in hockey, basketball, baseball, tennis,
volley ball and competitive drills.

CONSTITUTION ' ’ '
" There will be two teams - Green and White
Iwo Captains chosen by their respective teams.

a - Eliglibillity for Captain: ' ‘
1. NMember of the Fourth or Third Senior Class.
2. Must have received gold or silver stars
" throughout the ysar.
Se Must have athletic ability
4, Must be approved by the Prefects.

b - Captains choose thelr own Asslstants, who must
be ‘approved by the Prefects.

The Hockey and Basket ball Varsity will choose their
own Capteins. One girl may hold both offices or one for
each a8 voted.

Membership in each team 1Is permaneént. New girls will
be chosen 1in September by the respective Captains.

Dutles of the Captains, which can be delegated to

Lieutenants:

l. Attendsnce

2. Tardiness

3. Order - o

4. Weekly Stars:

5. Equipment B

6. Traln team mambers

MONITOR FROM FACULTY: - .
Will oversee and approve or disapprove a2ll Teams
chosen; wlll be present at weekly awarding of stars; will
regulate giving of the same; will plan and oversee

Athletics with the Cosach.
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STARS: e o o o
BEach member will receive a weekly rating and wlll be
awarded stars:

Gold - Excellent

Silver - Very Good

Blue - Poor

Red - Very Poor = =

No Star - Complete Failure

Cooperation, effort, punctnality, and order will be
taken into consideratlon in the awarding of the Stars.

- Each member of the Varsity will receive an addition-
al Gold Star.

FIELD DAY:

At the end of the year a Fleld Day will be held. On
thls day the two teams engage in competitive games which
determine the winner of the Silver Cup, awarded at the
athletic Banquet.

During the year designated games will count towards
the winning of the Cup.

‘At the close of the Hockey and Basketball seasons,
champlonship games will be held. These will count towards
the Silver Cup.

GLEE CLUB o , : S :

The purpose of the Glee Club is to encourage and
develop musical talent. Membershlp is open to all ;
students of the Senior School who successfully pass an’
examination to be given by the director. Continued mem-
bership depends on proper spirit, cooperation and ability.
Officers include & President, and representatives of each
section and class. The activities of the Glee Club con-
sist of participation in the Glee Club contest, sponsored
by the Music Education League of New York Clty, several
programs to be glven during the year and entertainment of
the sick in hospitals.

DEBATING CLUB ' ' ' o ‘ S

" The aims of the Debating Club are: 1. To develop
poise and facility in public speaking; 2. To traln stu-
dents to think logically and quickly in the presence of an’
audience; 3. To arouse Interest and the desire to be well
informed in current soclal, political and economic ques~
tions as a preparation for adult partlecipation in soclsety;
4. To supplement and enliven school work; 5. To traln
pupils in distingulshing betwseen factual information eand
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mere opinlons; 6. To develop in students courtesy in
discussing controversial issues; 7. To direct and
foster Cathollc-mindedness in the consideration and
“interpretation of current problems and propossd solutions.
Membershlp 18 open to all students interested in debating.
Officers consist of a President and a Secretary.

THE COBMMN VINE V ‘ ' S N ‘
"rthe Column Vine," +the school newspaper of Suffern,
was established at the request of the students. 1Its
main purpose is to record school events as well as
Alumnae news. Contributions in the way of news ltems,
articles and storles are accepted from all students, and
staff members are selected on a basis of journalistic and
literary ability.

English Club
' Membereship in the English Club 1s an honor conferred
on those ten students in the Second and Third Senior ‘
Classes who have done distingulshed wcrk in their English
classes. ‘

- When members have reached the Fourth Senior they
automatically become assoclate members.

, Undergradustes who have been elected to membership
~in the English Club enjoy certain privileges in the
‘library and are responsible for Book Week celebrationse.
.-Other activities include penel discussions on points of

literary interest, book reviews, and entertainments of a

literary nature both in school and abroad.

"Besides recognizing outstanding work of advanced
students, the Club proposes to glve them opportunities for
wider and more extended literary experisnce.

ART CLUB ‘

"~ The purpose ‘of the Art Club is 0 cultivate in its
members an appreclation of the beautiful; to discover and
develop speclal aptitudes and talents and to direct them
in the proper channele.

MUSIC APPRECIATION ' o ‘
Interest in Classical and Modern Music 1s fosteéred
and encouraged in the Music Appreclation course which
provides opportunity for the students to listen to, to
study and to discuss the masterpieces of great composers,

Students interested in acting and stagecraft are
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'enccuraged to pmrticipate 15 the production of school
plays, in concerts and in assembly programse.

LIBRARY R " '

" 'The Library is open from 8:00 A.M. to 9:00 P.Me
Books may be borrowed when the librarian is not in atten-
dance, provided they are properly charged by the students.

Books may be kept for two weeks and may be renewed
unless thers is a special demand for their use by others.

" Books mey not be transferred from one student to
another. They must be returned to the desk and recharged.

Reference books and current periodicals may not be
taken from the Librarye.

Plctures and pamphlets may be kept for two weeks.
When they are to bée used for projects or bulletlin board,
they may be kept for an extended period of time,

A fine of two cents a day is charged for all overdue
bookse

Lost or seriously damaged books must be replaced by
the student who has borrowed theme.

Students may not bring ink into the Library. Foun~
tain pens may be used and may be reflilled at the inkwell
provided.

Loud and unnecessary talking is forbvidden in the
Librery so that all who use 1t may enjoy studying or read-
ing 1n an atmosphere of undisturbed quiet.

- Students who do not abide by the foregolng regulations
will forfeit some or all of theilr Library privileges.

'GENERAL REGULATIONS

. Y Every student should conduct herself on all occa=-
sions in a manner befittlng a student of the Holy Child
Schools, and should recognize her obligations in upholding
the reputation, honor and 1deals of Suffern. (Student
Government Pledge.)

24 Gnce “month pupils who live at a reasonable
distance ‘are allowed to spend a week-ond at honie. Any
child losing weekly cachet (less than 70 in conduct) or
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not returning at the hour specified will forfelt the
privilege of the next weekend. This monthly week-end 1s
determined by the School and may. not be taken at any other
3. All should be present for the first day of school.
LessonApoinps will be deducted for every session missed.
4. Puplls may recelve vlislits on Saturday and Sundey
5. Invitations to puplils and requests of perents
should be made through the Prefect. o
"6, Parents are discouraged from sending candy,
cakes, etc. to the puplls. Any foodstuffs received will

be distributed in the dining room durlng meal time. Food
may never be kept in the Dormltories and Classrooms.

7. 'Puplls will not be allowed to go to the telephone
during class hours or study perlods. The telephone may
be used the following hours: 8:15 - 8:45 A.HM., 12:00 =
~ 1:00; 6:00 - 7:00 P.Me School phone, Suffern 1480.

~ 8Be Needed dentistry, shopping, dressmeking, etc.,
snould be attended to without fall during the holidays
and monthly week-onds.

9. Papers, magazinBS'andAbOOks may be circulated
only with permission of the Prefect. All correspondence
with the exception of letters to and from parants nmust be
submitted to the Prefect for inspectlon.

10+ The School will teke every reasonable precaution
to safeguard the property of students, but it cannot be
responsible £6r mondy or jewelry left about carelessly.
Student Treasurers of Glasses and Clubs must deposit all
money in the Office.

11 ‘Students are requested to teke care of school
property. It is never permissible for students to fasten
posters, plctures, articles of any kind to the walls or
furniture with thumb tacks, nails or glue. Students are
held responsible for damage or defacement of school
property.

12."Noth1ng may be borrowed without the ownerts
permission.

13. No student is permitted to smoke in the school
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bullding or on the grounds, or at any gathering where the
schoql_is r99r9sented.%8,%\sr9ups games, dances, teas, etc.
14. Chewing gun is not permitted.

"15. ©No one may go to the telephone, or recelve visl-
tors or leave the school grounds without permission.

'DRESS REGULATIONS

l. The regulation uniform is worn at all times
unless an excuse 1s obtalned from the Prefect.

2. Juniors and First Senlors may wear knee socks.
Stockings must be worn at all times in school as well
as to and from school.

3. Loafers or any similar type of shoe may not be
worn on regular class days.

4. Hats must be worn to and from school.

" 5. Lipstick may not be worn in school or at any
gathering where the group represents the school.

6+ Nall polish may not be worn.

7. Complete Gym Uniform is required for all Gym
Glasses and Varslty Practice.

8+ All articles of clothing must be marked with the
student's name., The school is not responsible for un-
marked articles of clothing.

GRADING SYSTEM

Weekly grades are given 1ln each subject on the basis
of 100 points, allotted as follows: 50 points for the
woekly test; 25 points for class work; and 25 polnts for
homework. The weekly test may be either written or oral
sccording to the plan of the individual teacher.

All work missed through absence ‘may be made up by
arrangement with the subjJect teacher. A deduction of five
points for each day's absence, however, will be made from
the points allotted to class worke.

Examinations are held each gquarter. Quarterly re-
ports are sent home.
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Final examinatlons covering the work of the entire
year are set by a Provincial Examination Board for all
Holy Child Schools.

All students excepting those who enter in the third
yoar high school must teke the Regents Examinations set
by the University of the State of New Yorke.

B DISCIPLINE

All students are given a mark every week for disci-
pPline which 1s meant to include attitude, appearancs,
punctuality, order and behavior. Marks may be lost
through: | MaIA Ve

1. Ldteness - for classes and sssemblies.

2. Disregarding specific rules of the school.

S5 Loud and unrestrained behsvior.-

4. Disorder in locker-rooms and c¢lessrooms.

5« Carelessness in regard to pers nal appesrance.

6. Lack of loyalty and cooperation.

7. Rudeness in manner or speech., ’ )

8. DNot respecting authority of student officers.

CACHETS

' Every student receives a weekly report known as a
"Cachet" coverr inpgazdiscipline mark and & mark for -
application. These marks represént the general average
for the week in discipline and academlc work.

- PROMOT ION

‘No student who feils three major subjects will be
promoted unless the work in two subjects 1s made up during
the summer, and an examination in each subject is taken
and passed successfully at Suffern.

REQUIREMENTS FOR GRADUATION

COLLEGE ENTRANCE DIPLOMA - S
The reéquirements for a College Entrance Diploma are
English, four years; American History, one year; Geometry,
Elementary Algebra (Intermediate Algebra recommended but
not required); Laboratory Science, ninth year. REach
student must choose a major sequence consisting of three
years! study in some subject field (Science, Mathematics,
Social Studies, Forelgn Language), and & minor sequence
consisting of two years! study in some subject fiseld
other than the one chosen for a major séquence. In addi-
tion to the requirements, enough work must be elected to
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make a total of 16 credits. The College Entrance Diploma
is grented on a basis of 75% in all required subjects.

HIGH SCHOOL DIPLOMA

A High School Diplome 1s granted to puplls who satis-
factorily complete a four year secondary course of study
approved by the Unlversity of the State of New York.
Constants requlred by all puplls: English, four years,
Americen History, Sciencé (ninth year), Social Studies,
(ninth year). In addition to these requirements enough
work must be elected to meke a total of 16 credits.

REGENTS COLLEGE ENTRANCE DIPLOMA

Candidstes must pass & Regents Examination in each
of the following subjects: English, four years; Letin
or a Modern Langusgé (three years) or three years of
Science; Intermedlate Algebra; Plane Geometry; American
History or American History and World Backgrounds.

' An average rating of et least 75% in all these exam=-

inations with a minimum passing mark of 65% must be
obtained.
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ORIGINAL GOMPOSITIONS OF SENIOR STUDENTS
AT SCHOOL OF THE HOLY CHILD
SUFFERN, NEW YORK.

A. M. D. Go.

Betty Pellegrini March 19, 1947.

~ RELIGION IV.

‘"The result of the departmental attitude 13 the
ignoring and the negation of the Supernatural.

First of all, let us begin with some definitions,
What 1s departmental? Departmental - is pertalning to a
department or departments. And an attitude? Attitude -
is a state of mind regarding some matter. Then, what is
departmental attitude? This 1s not a definition to be
found in Webster's or Funk and Wagnall's. This definition
can be obtained only by combining the previous definltions
and applying them to the average man's life, and outlook
on life. Can men separatée his life as a man of the world,
from life as a human being? Can he leave theory a theory,
and fall to formulate 1t into practice? Yes, he can for
man is a rational belng, and though his freedom entitles
hini to choose between better and best, men fails to re-
member this, and chooses worst. Then, does man loose or
galn by a departmental attitude? Yes, for it is this
attitude that ignores the Supernatural. Teke the story
of NMr. John Brown. As the official he keeps watch on his
beat - always on the look out for injustice and crime.
Every day from eight to four this men 1s an officlal.
From four to seven he is the head of the family, the bread-
winner to be walted on hand and foot. From seven to ten
he is the social gad-gbout, teking in the greatest Brosd-
way hit or M. G. M's latest production. Then, agailn he is
the offiecial. Every day the beat to walk, the home to rule,
and soclety to be play-boy for. Walt, there is something
wrong, for Mr. Brown 1s not happy, yet, he 1s the average
business man. He can eat, drink, and be merry. But there
is something wrong. That something is that Mr. Brown has
forgotten the reason for which he was created. If anyone
stopped him and asked him why he was here, he might be
embarrassed and there might be a long pause before he
would finally admit that he did not know. Well, man 1is
created to know, love and serve God in this world and be
happy with Him forever in the next. Yes, to serve God.
Not merely Church on Sunday, but every day - every minute
we should be serving God. No, not always on our knees in
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Chepel but by fulfilling His plan for us - as students,
a8 officials, or as bread wlnners, !'Twould be funny if
Goéd should only give you Heaven on Sundays Mr. Brown.
How can you separate God from your life, if God gave you
your life and sustalns it? Yes, this is the answer to
the question - does man loose or galn by a departmental
"attitude -, Man's life must be devoted to loving and
serving God. Yet, Mr. Brown, average American Business
man, does not have time for this. He can essume this
departmental attitude a8 regards, business, home and
soclety, but always there 1s something missing, because
men may not separate his l1life as a man of the world, from
1ife as a human being. Notice I sald may not, but man is
free and is ratlonal eand so though he may not, he can,
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A, M, D, G.

Jeasnne McCormick E. de M. March 19, 1947,
RELIGION Iv.

The Catholic graduate who 1s equipped with the
Cathollic!s ready answer will be at a disadvantage in the
world.

This statement 1s true for meny ressons. First of
all as we are all Christians trying very hard to be other
Christs we must live as Christ did, and expect the same
treatment from the world as He got. Christ was hated and
rejected. He wes scourged, crowned with thorns and
finally crucified. As He was at a dlsadvantaege in the
world so we His followers who teach His doctirine will be.
But we must rise above thils obstacle and work unceasingly
for Him heedless of the conssquencés. We must strive to
be "Other Christs" in every sense of the word,

The Catholic graduate has been taught and instructed
in the Catholic philosophy of life and he is responsible
and’ obliged to live up to all he has learned. When he
leaves the Christian environment he has been living in he
will have to face a pagan world that opposes expressly and
implicitly all that he belleves. When he meets this he
must stand firm in his faith and try to fight this godless
spirit with the sword of peace and love. He must detect
the subtle underhanded doctrines, as well as the openly
expressed ones that go against his God and his falith. He
must put into everyday practice what he has learned in
theory or hls Cathollc education will have been a fallure.
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. L ] o . B . A. M. D. Gl - . )
Mary Lou Matt E. de M. March 17, 1947.
},RELIGIONWIY.

"Modern 1ife like modern thought is departmentalized".

~ In the early days of thé Church there were only two
philosophieés; Christian and pagen. People took the
teachings of the Church as a whole, or not at all. They
thought as Christlans, and lived as Christiasns. Even
when they sinned, they acknowledged that they were sinning.
Thelr beliefs were carried out in their lives; thelr world
was Christian. .

Our world 1s not Christian. Although, in theory
there are still only two general phllosophles; the
Christlian, and the non Christian, the supernatural, and
the natural, in common practice thsy are no longer dis=-
tinct from each other. The average man believes in, and
lives & kind of hog=-pog. He agrees with the Church on
some points; cannot accept her teaching on others. His
philosophy is a confused mixture of all the things he
hears, and sees and resads. Nothing ties his life to~
gether. His way of thought changes with his enviromment.
He has a mind for reading the paper, a mind for his busi-
ness deallings, a mind for church. His morasl code is
publlic opinion.

: Modern man is inconsistent. His religion is rather
like his missal, which he tekes out on Sunday morning, and
puts back in its drewer after mass, until the next Sundey.
But religion will not remain ever the same, like a missal,
put away in a drawer - it i1s a living thing. The Catholic
failth is not just a Sunday proposition, but a seven day
a week, twenty four hour a day philosophy, to be carried
Into every phase of our lives. It must become a part of
us, uniting all our actlions, undepartmentslizing our
lives, changing l1life from a confused, uncertain existence,
to a road to perfect happiness.
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