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THE CONSTRUCTION OF A SUMMER CAMP PROGRAM
| FOR
THE CHRISTIAN EDUCATION OF EARLY ADOLESCENT GIRLS

INTRODUCTTION

A. The Statement of the Problem

The camp has been used as a means of Christian
education for about twenty-five years. Individual
churches and denominations have sponsored camp programs.
The Protestant‘EpiscOpal and Baptist bodies were pioneers
in this type of camping.l Suech camps were usually only
for(members of these churches. But some camps are now
conducted with the purpose of drawing non-members into
the churches as well as of providing a héalthful, happy
vacation for their partiéipants. The nature of their pro-
grams differs widely. Some programs contain predominantly
classes for studying various phases of Christianity, while
religion in others consists only of grace at meals and
Sunday Blble classes coupled with an almost exclusive use
~ of sports and interest-group activities for character

training.

1. Cf. Porter Edward Sargent: Handbook of Summer Camps -
An Annual Survey (8th edition, 1931), p. 233

-



The problem in view in this theslis is, what
kind of program will best foster Christian education and
growth among early adolescent girls under the circumstances
afforded by summer camps? Is elther of the types of pro-
gram already mentioned preferabls, or is there a ground
somewhere between the two where Christianity can be por-
trayed and experienced az a normal, wholesome 1life, and
yot whére good use can be made of the advantages inherent
in both study and recresational efforts? The study of the
needs of girls of the earlier adolescent years, and the
phases of their lives to which Christianity can contribute,
1s here designed to lead to the statement of sultable cri-
teria for an adequate summer camp program of Christian
education. This will be supplemented and applied in the
elaboration of a summer camp program for Christian educa-

tion intended to be used among early adolescent girls in

Egypt.

B, Delimitation of the Problem

There are many kinds of camps which have grace
said at meals and hold a worship service on Sunday, but
because of the vastness of this field all these can not
be considered. Thls study will, therefore, be limited to
camps of a partlicularly religious nature which are con-

nected wlth or sponsored by a church or other religious



organization. The age of the girls for whom the program
is planned must also be limited, since even adol scent
girls differ wldely in thelr needs and interests. The
group in early adolescenée, that 1s, from twelve to fif-
teen years of age, 1s accordingly selected for particular

attention in this study.

C. Justification for the Study

The group under consideration is the age 1in
junior high school, where girls are beginning the attempt
to adjust themselvea to adulthood. As a group it 1is well
known to need help quite urgently. It is an age of ex-
treme inferiority complexes, for which Christ has a mes-
sage; and an age of great activity, for which Cprist has
& program. Having a group of young girls off togetherv
for two weeks or longer, during which time the leader has
complete charge of them, can be a time of great oppor-
tunlty for redirecting their lives toward; Christ. When
told the subject of this thesls, the head of the Board of
Foreign Missions of the United Presbytariah Church wrote:

"It is a subject of utmost importance. I cannot
think of any greater opportunity that might be af-
forded than that of a summer camp for meeting girls

of that age and introducing thgg to the deepest
things of the Christian l1life."

1. From a letter dated October 26, 1937.



Untll recently the custom has prevailed of per-
mitting early adolescents to attend camps and conferences
planned for older groups. It was hoped that the younger
folk;might galn something from this association. However,
this is now discouraged for various reasons:

1. It does not adequately minister to thelr needs.

2. It presents oldsr experiences into which they can-
not fully enter, and thus sets up frustratlion
and sometimes dissatisfaction with the church
and with religion.

3. It "burns over the ground" of all such conference
experience before the adolescent can get the
most out of it, thus discouraging attendance
when they do become o0ld enough.

4. It introduces them to the soclal 1life of older
younhg people, bringing about psychological
difficulties for the individual, and discipline
problems for the conference authoritles.

5. It sets up definite problems of administration.

6. It provides a situation in which neither the
younger nor the older group is hagpiest or
able to profit by the conferencs.

These suggestions come from a Methodlst Church group, but
are applicable to all programs for young people. They
show the definite need of pfograms planned especially for

early adolescents.

1. Report of the Intermediate Section, Eastsrn Institute
Council, Methodist Episcopal Church (North), 1937



D. The Plan of Procedure

The first section of this thesis will be devot=-
ed to the study of the needs of early adolescent girls,
especlally those needs which can be met during the suhmer
camp period. To determine these particular needs the
better, this discussion will be divided into physicsal,
intellectual, emotional, vollitional, soclal, and religi-
ous needs. It is realized that early adolescent girls are
whole personalities 1n themselves and that their needs
cannot be strictly separated into compartments, as the
different phases of their lives are interwoven. It is for
convenience and analysls that these distinctions are made.

The second section of this study will be devot-
ed to an analysis of selested camp programs, particularly
from the standpoint of Christian education. To ald this
analysis, a questionnaire regarding camp programs was sent
to selected camp leaders. The main purpose of this por-
tion of the s tudy will be to discover the amount and kind
of Christian education contained in their camp programs.
Since Christianity pervades all phéses of 1ife, many as-
pects of camp programs will be considered. Particular
factors to be considered will include purpose, rest and
exerclise, hobbles and interest groups, specific Christian
sducation program, and worship program. The visible re-

sults will also be sought.



The third section of this study will undertakse
to draw up, from the study of the needs of early adoles-
cent girls and of the camp programs, the criteria of a
program adequate to meet the needs of these glrls under
the circumstances of a summer camp. It will naturally
Include ecriteria bearing upon the physical, intellectual,
emotional, volitional, soclal, and volitional tralts and
needs of these girls., It willl also include a brief dis-
cussion of the standards of leadership. Several basic
leadership qualities will be suggested. This will con-
clude the main study undertaken in this thesis.

The final section of the study will offer a
definlte summer camp program for the Christian education
of early adolsescent girls, under the supervision of the
Egyptian Evangelical Church. Suggestions will be made for
a two-week program, including suggestions for a sports
program, for interest and hobby groups, and for an inte-
grated unit -study in Christian education. In order to
show'the arrangement and balance of the program, a daily
scheduls will be suggested sultable to Egyptian climate

and custom.
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CHAPTER ONE

THE NEEDS OF EARLY ADOLESCENT GIRLS
| RELEVANT TO PLANNING
A SUMMER CAMP PROGRAM FOR CHRISTIAN EDUCATION

A. Introduction

Before attempting the construction of an ade-
quate summer camp program of Christian education forgirls
in their early adolescence, 1t 1s necessary to consider
the needs of these girls which may be met by a camp pro-
gram. They have certain characteristics or needs which
make 1t imperative that a program be planned espscially
for them. A group of leaders say regarding this, '"We
recommend separate camps for Intermediates. Their needs
are vastly different from those of younger or older
grcups.“l In recognizing that thelr needs are so very
different, it 1s necessary to determine their requirements
as carefully as possible before attempting in any way to
meet them. Their needs must be known before any summer
camp program can be adequately analyzed from the stand-
point of Christian education, and before any adequate

L L . L] .

1. Report of Intermediate Section, Eastern Institute
Council, Methodist Episcopal Church (North), 1937
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eriteria for such camp programs can be set forth; This
i1s, therefore, the initial phase of this study.

For clarity and completeness the particular
nesds of early adolescent girls will be considered with
reference to their physical, intellectual, emotional,
volitional, social, and religious development. An under-
standing of the physlcal changes taking place in this
period is fundamental to the consideration of the other
phases of their lives. They explain in many ways the
other needs of the early adolescent girl. Intellectual
needs naturally follow. The emotional life is in some
ways a contrast to and in others 1is explained by the in-
tellectual traits of the searly adolescent girl. Her
emotional and volitlonal characteristics are definitely
linked because of the dominance of emotional over intel-
lectual motivation in thls stage of life. These needs, in
turn, are closely connected with the soclal 1life of the
girl, which constitutes the most obvious realm of adjust-
ment. The religious phase, considered last, can add to
‘the whole of early adolescent 1life, producing a rich, in-
tegrated personallity.

In this study 1t is to be kept in mind that
the characteristics and needs of the early adolescent
girl are to be considered in relation to the possibilities
afforded by camp 1life. This analysis will be used as a

basis for the study of the camp program.
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B. The Physical Needs of the Early Adolescent Girl

Camping 1tself connotes sports, and thus the
physical side of 1ife. The purpose of many camps is to
provide fresh air, rest, and récreation for city children.
In this respect we are especially interested in the physi-
cal needs of the early adolescent girl. Meeting these
needs is part of a program of Christian education. The
connection, indeed, often seems vague to the adolescent.
The words "Know ye not thaﬁ your body is a temple of the
Holy Spirit that is in you, whlch ye have from God2" 1 has
1ittle. medﬁing to them. The early adolescent lives im-
pulsively and 1s overstimulated to activity; he chooses
some pain rather than forego the .fun. But the health of
the body does affect the total enjoyment of 1life and its
accomplishments. Tracy says,

"If the body is strong, well-nourished by proper
food, alr and sleep, and well-trained and hardened
by proper work and exercise, then the mind has un-
hindered opportunity for its own free expression and
full self-realization. If the body 1s weak, badly
nourished, untrained or diseased, the free activities
of the spirit are by so much handicapped or rendered
abortive."
From this we can see how the well-being of the physical
body is a great asset to all of 1ife, and especially to a

camp program. In his book on Education and the Summer

. . [ L] .

1. I Corinthians 6319
2. Prederick Tracy: The Psychology of Adolescence, p. 24
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Camp, Mr. Sharp says,
"The aim of the camp regarding health and hygiene 1s
to help the campers gain and maintain such physical
and mental vigor as will make for thelr maximal hap-
piness at camp. “wl " This then is a program for
healthful living.
At some camps the youngsters have such a strenuous physi-
cal program that they come home in a worse physical con-
dition than when they went to camp. The purpose hers is
to discover the particulaf physical needs of the adoles-
cent in order that we may plan to help them attain and
maintaln physical and mentai well-belng.

The early adolescent girl 1s growing into respon-
sibilities. One of these 1s the care of herself. Her
greater freedom 1s apt to produce an indifferent attitude
toward her health. According to Miss Cole, "education for
healthful 1living is badly needed."? The contradiction
which many girls meet between the new health education and
what thelr parents have taught them makes them uncertain
as to what to believe. Their three fundamental needs are
guidance in recreational activity, a balanced diet, and
proper rest and sleep. Intemperance in all of these is
characteristic of early adolescence. This intemperance is
suggested in Miss Cole's statement that "The adolescent's
increasing number of interests, his emotional experiences,

1. Lloyd Burgess Sharp: Education and the Summer Camp, p.
44

2. Iuella Winifred Cole: The Psychology of Adolescencs,
p. 44



wld-

and his reckless burning up of physical vitality all re-
quire good hygienic habits of food and sleep."l This is
a time of strong likes and dislikes of foods, activities,
and people. Tracy says, "It is pretty certain that much
of the instability of adolescent health is due to the un-
restrained character of the adolescent appetite."2 He
explains this by saying, |

"Everything must thrill. The appétite seeks what is

stimulating to the palate, the muscles cry out for

the strenuous exertion, and the mind for the story

with an exciting plot. Hence intemperance, in all

1ts forms, is apt to show 1tself, and unless checked,

to fix itself as a 1ife habit."3

It is agreed that most adolescents need more

sleep than they get. A camp director should plan that her
girls receive the necessary amount. Brooks outlines the

amount of sleep required by early adolescents: 4

Age . " Hours of Sleep
12 10.0

13 9,8

14 9.3

15 9.0

He also suggests that part of the rest and relaxation
needed by adolescents may be secured through some less ac-

tive and less intense forms of recreation.® It is usually

L] . L 2 ® - L]

1. Cole: loc. cit.

2. Tracy: op. ¢clt., p. 35

3. Loc. clt.

4. Cf. Fowler D. Brooks: The Psychology of Adolescence,
ps. 503

5. Cf. ivid., p. 504
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the custom of girls! camps to have a rest period after
lunch for an hour. 'Dr.vC. Ward Crampton, knowlng camp
tendencies, suggests‘that the rest periods be observed
and the sleep time enforced.l Much time that is set
aside for rest is not spent in this way.
The important thing to remember in regard to

diet is that these are growing girls. Brooks says,

"The foods constituting a suitable dlet at eight or

ten are the valuable ones for the teens. During all

these years chlldren need plenty of foods which are

rich in the elements necessary for growth."?2
He goes on to state that during early adolescence the
needs are greater than befors pﬁberty. Fourteen 1s the
age of the highest requirement for girls. Along with the
supply of mutritious food, the girl needs regular eating
habits. The proximlty of a candy store open at all hours
is certain to foster the intemperance of the adolescent.
This should be regulated. Oferindulgence In candy and |
soda water beverages is hot helpful to the health or hab-
its of the girls. Along with this craving for certain
kinds of foods there is also‘a loathing for other types
of food. The excuse 1s often given that these simply do
not agree with them. It is true that on account of physi-
cal growth the digestive organs do not always synchronize.
Miss Cole gives this as one éource of pecunliar ideas about

L d - L] * L4

1. Cf. C. Ward Crampton: "Health at Camp"; Camp Life, Sum-
mer, 1933 -
2. Brooks: op. cit., p. 501



food, and says,

"The digestive difficulties characteristic of this

period are doubtless due partly to mere overlcading

of the system and partly to the difference in growth

rate between stomach, llver, intestines, and other

digestive organs."l

Early adolescent girls need exercise and recrea-

tion for several reasons. One 1s that physically they
need exercise, for their muscles crave it. Brooks says,
"Girls as well as boys need an abundance of exerclse and
outdoor activity, both before and during adolescence."?
But girls of that age do not enjoy exercise for the sake
of exerclse. They like to do what they enjoy. Games of
physical activity are very desirable 1f they are super-
vised. Regarding this Brooks adds, "Physical sctivity
through games 1s preferable to the same activity as mere
texerclse! from the 'physical culture' of a bygone day."5
Another reason for the need of exercise‘ahd recreation is
that 1% gives expression to the new soclal spirit arising
in adolescent girls. They enjoy playing for a team in-
stead of for individual accomplishment. And yet many
girls of this age do not enjoy playing group games because
they cannot do so well. They need practice in order to
enjoy them. Camp can be & great opportunity for gifls to
develop & sport 1n which in time they may excel. This

* L] . * .

1. Cole: op. cit., p. 32
2. Brooks: op. cit., p. 504
3. Ibid., p. 508



wlll help supply the exercise and recreation need of many
girls for life. Play also develops sportsmanship and
charsacter. Concerning‘this Mudge says,
"One of the chief values of well-regulated play is
1ts moral influence. The rough games of adolescence
have done much to develop the moral values of falr
play, good sportemanshlp, and loyalty to groupideals.
They need supervision and guldance, btut wlth these,
they may be among the chlef forces for moral educa-
tion."1
To stress his point he slyly adds this: "If a girl does
not become & good sport‘before-she‘is 14, she never will,
but will be condemned to premature young ladyhood."® One
further physical need of the early adolescent which has
been already hinted at is that she must be restrained from
o#erindulgence in strenuous sports. Dr. Stimson, a dele-
gate at the Camp Leadership Course at Teachers College,
Columbla University, stresses this, especially at the time
of her menstrual periods. He suggests that she particl-
pate in no swimming, horseback riding, or hard games.3
Doctors differ on this, but caution is advisable.
Under the discipline afforded by camp life, a
good chance 1s given for the cultivation of habits of
hygiene. A two-week period can give a girl a start on
life-long hablits of health. Regarding hygiene habits,

L d - L] » L 4

1. E. Lelgh Mudge: The Psychology of Early Adolescence,
P 81

2. Cited from Joseph Lee: Play in Education, p. 392

3. Cf. Philip M. Stimson: "What the Fediatrician Expects
of the Summer Camp"; Camp Life, April, 1931



Pearlman states, "An important aim in health education 1s
the singular attention given tc eating habits, hablits of
cleanliness and daily routine.“l

These are the fundamental physical needs of the
early adolescent girl. Aside from providing for her the
needed amount of sleep, the cholce and amount of food, and
the necessary exercise and recreation, the camp should
help to establish perscnal habits of health and a few
practical rules for healthful living. A great responsi-
bility is placed upon leaders here by Miss Cole when she
says, "It requires the entire period of adoiescenca for
most people to learn to eat a reasonably balanced meal on

their own initiative—if they ever do learn."?

B. The Intellectual Needs of the Early Adolescent Girl

Some have thought that there is a definite cor-
relation between one's physlcal characteristics and>ﬂﬂa's
intellectual capaclity, that the physically strong are also
the mentally superior. Yet,'so far as can be determined,
such a definite correlation is lacking. Nevertheless;

"In morals and religion, no less than elsewhere, do the
body and mind stand in this intimate relation."® Here we

L] . . L] *

1. David W. Pearlman: "The Educational Program of a Camp";
The Camplng Magazine, February, 1932

2. Cole: The Psychology of Adolescence, p. 32

3. Tracy: The Psychology of Adolescence, p. 25



realize that the physical and the mental are c¢losely con=-
nected. )

. In discovering the intellectual needs of the
early adolescent girl, we must first note her characterist-
iecs. The first one for conslderation is the growth of her
mental capaeity. Intelligence tests show that there 1s no
increase in mental capacity after thirteen and a half
years of age. Slxteen is the highest possible age for
the growth of the mental dépacity, acecording to these
tests. Concerning them, Miss Cole says,

"Any high school teacher however has difficulty in
accepting such findings at thelr face valuwe. Growth
in mental‘power gertainly,seemg to be rapid durig%
adolescence and continues throughout the period.
There must be some intellectual qualities which these
tests fail to eateh. This seems quite evident as we learn
the advances made by these early adolescents.

Early adolescence is a time whan these young
girls are beginning to think for themselves. They appre-
ciate the fact that they can solve problems for themselves,
They are beginning to use thelr own judgment. Question-
ing authority and doubting religion are faintly beginning.
Mudge states that "4 tendency to insist upon one's judg~-
ment and reason increases throughout adolescence."® The
thought of the early adolescent is a combination of child

L] * . » *

1. Cole: op. cit., p. 194
2. Mudge: The Psychology of Adolescence, p. 49
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and adult thought. She switches easily from one to the
other. when she tries to reason it is very often childish
prejudice. Nevertheless, the organizing abllity of ado~-
lescents is superior to that of children, and tends to
1ncreasé with the age of ths girl. Reading matter can be
outlined, interpretations can be made of situations and
sayings, cartoons can be better understood. According to
tests, marked increase is shown in the abllity of early
adolescents to interpret the sayings of Jesus and to ex-
plain the parables.l
In early adolescents there 1s a heightened in=-

terest 1n things about them. They are beginning to com-
prehend thereason in things. Thls new development in
Interest improves the powers of concentration. The ado-
lescent has great power of concentration, though it is not
always placed on what the teacher or parent wishes, but
most often on the inclinations of the adolescent. Along
with this 1s the tendency to daydream. The ability to
concentrate 1s far beyond that of children. Concerning
this Miss Cole says,

"There is no question that adolescents can concen-

trate much better than children. In fact, it is

during these years that a boy or girl first becomes

so absorbed that he or she does not notice what is
going on."2

1. Cf. Cole: op. cit., pp. 205-21%
2. Ibid., p. 205
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Imagination also develops during early ado-
lescence. It is difficult to test this, but in comparing
the imagination of a child with that of the adolescent,
we see that children attribute the actions of a human to
such an objJect as the moon, while adolescents give the
feelings and emotions of a human to such an object, going
quite into detall. Mudge clalms of early adolescence
that "It is marked by an exuberant imasgination that is
not yet under thorough control."?

BEarly adolescents are open to suggestion, es=
peclally along the lines of their interests, They much
prefer following suggestions than orders. They appreci-
ate being treated as adults. Mudge adds the suggestion,
"Thoughtful attention to the problem of indirect suggestion
will save the teacher many difficulties." Adolescents
enjoy stimulation of thelr reasoning powers. While teach-
ers of Christlan education do not want to talk over their
heads, as fatal a mistake 1s not t© give them suggeétions
which will stimulate their thought. Secular educators
‘certainly do this, and so must Christian educators.

Another advantage which Christian education can
take of this time 1s of the development of the esthetie
appreclation of the adolescent. Blologically, a keener

L g L * - LJ

1. Mudge: op. cit., p. 58
2. Ibid., p. 55
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sense of color dlscrimination, of tone quallty and piteh,
and a more sensitivé touch are developing. If these can
be captured for a new appreciation of the divine in na-
ture, in Christian music and in art,they will be a great
asset for the development of the religious 1life of the
youth.l |

This study suggests that the greatest intel-
lectual need of early adolescents is stimulation of their
continually increasing powers of thought. Advantage may
be taken of thelr lnterests, and, through suggestions,
interest can be aroused. Adolescents need appreciation
and direction in their power of reason and understanding;
they need assistance in thefdevelopment of their esthetic
appreciation; and they need to be treaﬁed as adolescents

reather than as children.

C. The Emotional Life of the Early Adolescent Girl

The emotional 1life of the early adolsescent girl
‘differs greatly from that of the child. Her emotional ex-
rressions are qulte differant because of new soclal inter-
ests. 3She 1s subject to perlods of great joy and of great
depression, of great love and intense anger. As an intro-

duction to the emotional needs of the early adolescent

*

» L] L - [ ]

l. Cf. Traecy: The FPsychology of Adolescence, pp. 85-87
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girl, it is well to review briefly emotions in general to
avold misunderatanding.

According to Woodworth, "an emotion is a con-
sclous stirred-up state of the organism."l It involves
the whole organism. There are both external and internal
signs of emotional disturbance. The external signs are
tense muscles, harsh, loud voice, clenched fists, heavy,
hard breathing. The internal changes involve the heart,
lungs, stomach, liver, and related organa. The heért
speeds up, large velns contract, more blood is available
to the skeletal musclaes, brain, lungs, skin; while the
breathing rate and depth is increased, there 1s better
aseration of the blood, and greater discharge of glycogen

by the liver.2

The effect of these internal changes 1s to
inecreasse the ablility of escape and protection. These in-
ternal changes are most noticeable iIn the presence of the
more primary emotions, concerning which Brooks says, "In
case of fear, sex, hungef, and anger, the changes are a
preparafion for overt action."d

There is some dlsagreement as to which are the
primary emotions. According to Smith,%4 they are love,
hate, and regard--all other emotions are rooted ih these.
Watson says that the three original human emotions are

L L] L] L d - L]

1. Robert Sessions Woodworth: Psychology, p. 165

2. Cf. Brooks: The Psychology of Adolescence, pp. 206-207
3. Ibid., p. 211

4. Cf. John Jeffreys 3Smith: Social Psychology
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fear, . raga, and love.l Whatever may be considered pri-
mary, perhaps including fear, grief, mirth, tenderness,
disgust, curiosity, and lust; the higher emotlons belong
to the esthetic, social, and religious group. These in-
clude affection, pity, gratitude, admiration, reverence,
surprise, and appreciation of various sorts.

So far és adolescence is concerned, these emo-

tions are all important. Brooks says,

"We can find no valid evidence that adolescence in-
troduces any new emotlons, with the possible excep-
tion of sex. . . . However, some emotions becoms
stronger during adolescence=1in fact, the emotional
changes of these years are largely modifications of
emotions already present at the dawn of puberty, tg-
gether with consolidations with other tendencies."

And, because of the growth changes of this period, Cole
says,

"The body is already in a state of dlsequilibrium, even
during unemotional periods. It 1s, therefore, in a
condition to be easily and thoroughly disorganized by
relatively slight emotional stimull. For many ado-
lescents 1life consists in one emotlonal episode after
the other."d

Tracy adds to the importance of the subject in saying,

"ot only the quality but the range of the emotional
1ife is greatly enlarged in the period of youth. The
chords of feeling respond to a greater variety of
stimuli . "4

It 1s very evident from these quotations that the emotional

» * - L] L
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slde of early adolescent 1ife is important and worthy of
concern.

The most obvious emotions troubling early ado-
lescent girls are anger, fear, and love. The expressions
of anger in this period consist mostly in talking or inner
turmoil. Fear 1s expressed in avoldance of the feared ob-
ject, or in the case of inner fears, which develop at this
time, to worry and brooding. Love, mostly homosexual, is
expressed in different ways; by daydreamling, attempting to
be with the loved one as much as possible, and talking
much about her. There 1s a great need for the control of
these emotions. Girls who do not express thelr emotions
often need help as much as those who do. This 1s expressed
by Brooks, who says, "Repressing anger is largely negative,
and undoubtedly is a cause of much strain upon the indi-
vidual."l He adds advise for meeting this need, saying,

"Parents and school must be interested in more than
having children mersely inhibit the expression of this
emotiqn; they must be vitally %Qtsrested in prevent-
ing or avolding 1ts beginning.
To enable this to be so, the‘early adolescent girl needs
help in adjustment to conflicting situations, and also in

learning the inner control whlch is well directed in sub-

limation.

1. Brooks: op. cit., p. 216
2. Loc. cit.



Fear in the lives of early adolescents is usual-
ly caused by social situations. Ignbrance of how to meet
a situation adequately and the resulting feeling of in-
adequacy are the basic causes of fear. Help in meeting
such situations is vitally needed; not advice alone, but
conditions in whiech to meet and prove one's skill. Cols
says, "Fear 1s destructive because 1ts modes of expres-
sion are never useful in learning or in adjustment of any
kind."l Fear lessens one's efficlency, as Brooks stataé,
saying,

"Extreme fear, as is well known, is often a serious

hindrance to escape from danger, is a handicap to

mental health, and decreases the effectiveness of

responses to situations which require great preci-

sion of muscular activity or clear, hard thinking."2
In connection with this is the development of the inferi-
ority complex. This cripples the personality, and can
last throughout 1life unless it is adequately met.

The beginning of real friendships comes at thié
time of 1life, a real interest in certain individuals. The
most lmportant love problem of early adolescent girls 1is
a type of sentimental idoliging sometimes referred to as
"erushes." These attachments are not wholly undesirable.
At thls period in l1ife, when 1deallsm runs high, attrac-
tion to an older person can db much to influence the

L4 - - L] *

1. Cole: op. cit., p. 66
2. Brooks: op. cit., p. 217



-2

course of a girl's l1life, The-adolescent girl can be best

understood by realizing why she has these "erushes." Mrs.

Elliott suggests the following reasons:

1. The loved one may represent an effort at the sub-
stitution for a mother.

2. The loved one may represent qualities or accomplish-
ments or position which the girl wanted and
never had.,

3. Strong emotlional attachment imay have its roots in
an emotlonal crisis which a girl may be tem-
porarily going through (loss of parent).

4. Fallure to make normal adolescent contact with boys.l

Regarding the second cause, NMrs. Elliott says,

"The person who is thus admired can, if she under-
stands the basls of the attachment, be a very positive
factor in helping the other girl win for herself the
ability or quality she admires."@

The one who is admired 1s a strategic person and can make

that relationship and others for the glrl good or bad.

One of whom a girl is very fond is tempted to be harsh and

have nothing to do with the girl, or else indulges the

girl's affection. Girls of this age need friends, especi=-

ally friends who will enrich their lives. Miss Cole is

not so favorable toward these attachments, for she says,

1.

2.
S

"The crush is undesirable, not because the teacher
will do the girl any harm, but because the situation
is prolonging a childish mode of response beyond the
years of 1ts usefulness and is helping to prevent the
girl from developing interests which will fit her %o
be a normal adult."

* L] L4 L d .
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She suggests that the girl needs to be dealt with by tact
and sympathy, but also with objectivensss and lack of emo-
tion. Activity, even chores, in behalf of the admired one
help in meeting the situation. This 1s a welghty problem
among campers and leaders, and for that reason has been
dealt with here.

, The "boy problem" among girls at this age is
just beginning; These girls need help in the cholce of
their friends, in the 1deals with which to measure their
friends. They also need to learn how to become at ease
with boys, and how best to join with them in thelr fun.
Concerning this, Brooks says,

"While certain features of the sex emotions undoubt-
edly appear long before puberty, their strength is
greatly magnified at adolescence, as would naturally
be expected. Accordingly, an important problem of
adolescent education and guidance is developing such
useful controls and substitute-activities as sub-
limate the crude sex elements of the instinctive and
emotional tendencies."

It would not be sufficlient to discuss the pri-
mary emotions of anger, fear, and love in the emotionallife
of the early adolescent without mentioning the higher emo-
- tlons. The one of chief interest to this study 1is the
esthetic appreciation of music, beauty, nature, and people.
The development of these emotions helps to counteract and
control the more passionate and undesirable primary emo-

. - . L ] .
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tions. The higher emotions add value to 1life, add spice
and enthusiasm. Some of these values as given by Brooks
are:

1. They relieve the monotony of a highly perfected
machine.

2. In some cases they may make possible greater
achlevement.

3. Strong emotion may help to break up a stereotyped
emotional attitude.

4, They give quallty to parsonality.l

This study of the emotional 1ife of the early
adolescent girl has not shown as such the elation and de-
pression, the high Joys and the deep regrets of these
girls, but in presenting the strong emotions to which they
are becoming adjusted, their needs of emotional control,
especially of anger, fear, and love, and of developing
emotional appreciation of beauty in its various forms are

manlfest.
E. The Volitional Needs of the Early Adolescent Girl

The volitional 11fé of the early adolescent girl
1s closely tied up with her emotional life. The reason
for this is that the early adolescent usually reacts emo~
- tionally. Feelings\rule the early adolescent girl far
more than does reason. Of this, Tracy says,

L . L 4 . *
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"Feelings, impulses, instinctive tendencies, desires,

and appetites exert themselves with a new power; and

the problem of control becomes for a time difficult."l
This is one reason why early adolescents are thought of as
unstable and unreliable. They can be deplorably lazy on
one occasion and exuberantly ambitious on the next. Thls
depends upen‘their feelings and interest at the moment.
In line with this, one motive that 1s strong at this age
is that "all young persons are stfongly inclined to do
what 1s beiﬁg done by others abopt them, but girls par-
ticularly so."?

Hablt has already been mentioned in relation to
health. It 1s very lmportant in the realm of volition.
I?s importance is stressed by Tracy when he says that
"habits are formed, broken, and modified, almost wholly in
pre-adult days." If good hablts are not bullt up during
childhood and adolescencs, there‘is not much likelihood
that they ever will be. These habits are tmilt by repe-
tition and alded by pleasurable feeling. They are not
merely concerned with action, with nerves and muscles, but,
as Tracy says, "These furnish the physiological basis of
habit; but habit itself finds a place and plays a part in
every department of the mental and physical 1ife."® There

1. Tracy: The Psychology of Adolescence, p. 107
2. Ibid., p. 112 .
3. Loe. cit.

4., Ibid., p. 115
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is a_definita need of building up good habits, including
favorable emotional habits, and géed moral habits. How-
ever, there is more in character than just habit. Reason
and feeling both play a part and sometimes make necessary
the breaking down of good habits to be replaced by better
ones.
The subject of moral 1life to which thls leads

is a cause of much dissension between adolescents and
.adults. This probler concerns adolescents especlally, be-
cause, while one need not think of them as being immoral,
the iﬁmorality of youth has 1ts foundation in this period.
&dults try to place moral codes upon youth. Youth tries
to discard them. Thls tendency of youth begins in early
adolescence, when girls begin to think for themselves and
to question the authority of their elders. The increased
ability of the mental facultles and the growing sense of
social responsibility present an opportune time for the
development, with assistance, of moral codes. These girls
are 1deallsts. They need to have their ideals developed
in the right way, and acquire worthy motivation. Mudge
states the importance of this in saying,

"This is a period of moral dangers, and one in which

well-trained and sympathetic teachers may be of un-

told value to the developing 1life. Without moral

gulidance boys and.girls may drift into careless habits
of vice or crime."

- L d L ] L d *
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The truth of this can be realized better in view of pros-
titution. Girls often start in this between the ages of
fifteen and elghteen, and it is evident that something
vital to them was missing in the years imnmedlately preced-
ing these ages.

| As has been suggested above, restrictions placed
upon individuals from the outside are undesirable. Never-
theless this seems to some extent to be necessary, but
what is of much more value is the development of inner
control. This is stated by Brooks with reference to the
emotional 1ife of adolescentss "The problems of moral
educsf 1on center about building up an inner compulsion
which will insure suitable conduct when external pressure
18 reduced to a minimum."l He further adds, "Training in
éelffreliancekand self-control is needed, so that the ado-
lescent may not have too many undisciplinad.impulses, and
thus be unfiﬁtedkfor relatively calm self-direction."

The early adolescent needs an understanding of
moral codes and restrictions. This will not insure obe-
dience to them, but seeing the reasonableness of them is
an ald to respect for them. 1In this early striving to
break away from restraints and e free, the glirl has the
idea that elders dellight in repression. Group discussion

- L . L L ]
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of the problem would help in the building up of an appre~
ciation of the necessity of réstriction.

Many problems which might have appeared here
under the volitional needs of the early adolescent girl
have already been brought out under related topics. The
specific thoughts here are that the early adolescent girl
needs a better understanding of restrictions, the develop-
ment of inner control to replace outward repression, and
the need of a code of morals. Included in this section
on the volitional needs of the early adolescent girl is
the need for bullding up of good hablts of action and
thought, and the development of thought motivatlon over
feeling motiyation. These needs may be in dlifferent stages
of development in the individual, but 1t 1s important that
they be met at this stage of 1life.

F. The Social Needs of the Early Adolescent Girl

Adolescence 1s a very important time for social
development. Cole puts it this way, "The adolescent years
are, pre-eminently, a period of social develcpment and ad-
justment."l To the early adolescent it is a difficult
time. It 1s a time of awakening to the importance of
social relationships, both with adults and with girls of
their own age. A grasp of the magnitude of this can be

L L . L4 .
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seen in Mudge's statement, "A contrast of the ruling im-
pulses of childhood with those of adult 1ife will show
what great adjustments must be made during adolescence."l

EBarly adolescenee~isfthe time when girls realize
the l1mportance of styié, of cdﬁ?ersation, of belng in-
tereéted and interesting. As Cole puts it, "The adolescent
is all too acutely aware of every possible stimulus."? She
1s acutely aware of the reactions of groups or of certain
individuals to her behavlior. Physical awkwardness at this
time increases this sensitivity. Besides the lack of
physical coordination, she often does not know how one
should best act in certain situations.

This is also a period of soclal groupings or
cliques., Some girls are included in a group, and some &are
not. Girls are realizing what i1t means to be in, or to be
out, and what characteristics the c¢lique demands. But
what puzzles the glirls most is how to meet these demands.
These girls need help in ﬁéeting soclal demands; and also
in judging what demands to meet, and what should not be
met. Some soclal demands are detrimental, such as smok-
ing and drinking and petting, and yet girls should come to
feel at ease with a social group in dcnversation, dress,
actions, and attitudes. Many girls appreciate hints about

- . . - *
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clothes, hailr, and other Eaétors, although some early
adolescéntsistill cannot be‘boﬁhered about style. Yet
there is need for girls to realize the importance of neat-
ness of dress. o 5

'~ Girls need frienda real friends. Friendships
formed at camp can be lifa-loﬁg. This 1s one thing camps
have a féputation for supplying, as Earle Amos Brooks
says, "If camp-life helps to create such happy relations
between us then 1ts socisl influence is very great and
very good."l Included in these friendships are "camp
crushes." As previously suggested, if dealt with wisely
by the adult leader, these can be of much value in insplir-
ing in the girl a high type of Christian life and can
offer much help to the girl‘in the problems she meets 1n
life.

The need has been mentloned of thosse girls who
are not so well adjusted in soclal ease. But there 1is
also the need of members of c¢liques, who are shirking
their social responsibility. Cligues can be very selfish.
Their members often need a deepsr appreciation of the real
values of'personality. Thelr social standards need broad-
enlng and often trimming. Girls need an appreciation of
the point of view of other girls. Camp should help to

» L] L ] L] L]
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meet the needs of both the backward girls and those in
cliques. The aim of meeting this need is expressed by
Sadler,
"Some of the things they have learned at camp they
will forget along with others learned at school, but
they will learn one unforgettable thing at summer

camp, if it has been well spent, and that 1i to live
generously and loyally with their fellows."

G. The Religlious Needs of the Early Adolescent Girl

Early adolescence "is the time when youth enlist
in the army, when they devote themselves to social ser-
vice, to foreign missions, to philanthropy and charity."®
It 1s a pivotal time 1n the religious life of many ado-
lescent girls. To other girls 1t is important in the part
1t plays in conversion, which sometimes comes later in
adolescence. Whether or not conversion occurs in early
adolescence, that period is very important in the develop-
ing religious life of the girl.

Early adolescent girls are beginning to realize
their inadequacies and to be dissatisfied with themselves.
Mudge expresses this and more in saylng,

"In adolescent boys and girls there develops normally
a sense of sin, of some degree of moral delinguency.

Thus one comes to have a certaln degree of inner
strain between those moral ideals which form one
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center or core of personality and the contrary im-
pulses that constitute another personality center."l

The divergence which Mudge refers to is brought together
in conversion and by spiritual growth.
The age of adolescence 1s the time when conver-

sion 1s most 1likely to occur. Ames states that

"Phe results of the psychological investigations on

relligious experisnce by Starbuck, Coe, James, Hall,

Leuba and others agree that the period of adolescence

is pre-sminently the period of t%g rise of religlous

consclousness in the 1ndividual.
Ames goes on to say that, although this is true, 1t does
not happen in every individual because of the difference
in "training, environment, physical development, and social
influences ."d Starbuek, in his study of conversion, has
charted 1ts occurrence in curves., According to the curve
representing the conversion of girls, there are three
peaks when most conversions occur. These are at the ages
of twelve, fifteen and a half, and eighteen.4 Thus the
first peak falls within the scope of early adolescence,
and the second perhaps at 1ts close.

In his discussion Starbuck distinguishes Setween

conversion and religious awakening. The former is a mbre
climactic occurrence, whille religious awakening is mors
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mild. The latter is often a deepening of a spiritual ex-
perience already existing. He continues, saying that it
is sﬁfe to say that‘converaibn 1s not a unique experiencs,
but has its correspondences in the common events of re-
ligious growth.l Reallzing the opportunities of this
time for conversion and religious awakehing, camp leadsrs
should prepare for and expect these definite decisions.
For convenience, "conversion® may be used to
include both what Starbuck calls conversion and religlous
awakening, since they are closely connected in this dis-
cussion. Conversion is a primary need of the early ado-
lescent girl. In working toward this end it 1s well to
consider certaln factors that will make this experience a
healthy, happy one, one which is life-enriching and last-
ing. A growing conception of God is one of the primary
factors. With the increase of mental ability should come
the consciousness of God, the personallity of God, the
reallity of God as an experience. This should be linked
with a personal relation to Him. Accompanying the greater
concept of God should come the personality of Jesus Christ.
The friendship of Christ can be of real value to the lone-
some adolescent, as well as a great stabilizing factor.
This personal relationship to God and Jesus

Christ leads to consistency in Christian growth. However,

1. Loc. cit.



this does not come of its own accord. Since early ado-
lescence is a time of habit forming and growing responsi-
b 1ity for one's self, the regular "morning watech) as 1t
is sometimes called, should start at this time. Dailly
prayer, meditation, and Bible study all add to the growth
of the conception of God and Christ. Personal fellowship
with God is usually best begun in a speclal time in the
morning, if it has not been learned long before early ado-
lescence in a Christian Home.

This personal prayer and Bible study 1s also
helpful in connection with the moral 1ife. "The God-
centered 1ife has moral consequences."™ The early ado-
lescent needs moral standards plus the impetus to live up
to them. The God~-centered life supplies the impetus,
which comes not ohly from a high goal, or personal loyal-
ty, but also from a deeper appreciation of the rights and
personalities of others. The early adolescent also ngeds
self-oxpression in a positive way, which, according to
Link, "eonsists of substituting for the less desirable
acts and habits others which are more desirable."™@

Another factor in fostering this fellowship with
God, in keeping it a growing and enriching experience, is
friendship with an advisor. The early adolescent girl

. L - . L] L
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needs help and wisdom in living a vital Christian 1ife.
Church worship is not enough. She needs to know how to
pray, how to find God's will for her step by step, and how
to help others. Along with and complementary to the morn-
ing time with God, a Christian confidante or friend is of
great value.

A greater conception of God should accompany the
increasing intellectual conception of the world and soci-
ety. To most early adolescents the world is still small.
But the world and society can have greater meaning when
tied up with the purposes of God. In this the early ado-
lescents should see thelr own soclal responsibility. This
1s best comprshended by them in terms of camp, school,
home,'and church, although their conception is continually
enlarging. ‘

Early adolescence 1s the beginning of subjective
experiences, These girls are galning a new appreclation
of things and events. This discusslon has attempted to
show thelr need of’personal experience, especially in the
religious life. Regarding this Coe says,

"The dogmatic view makes the aceceptancs of a creed a
preliminary to Christian living, the vital view puts
living first, and makes the creed a product and ex-

pression of life. The one identifies education with

Instruction, while the other 1dentifies it with the
development of the personality."l

» » * - L[] .
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The aim of Christian education is to develop personality
rather than merely to instruct, instruotion may precedse,
however, and go hand in hand with the development of re-
ligious experience.
Intellectual doubts arise at this time 1n 1ife

along with ordinary intellectual development., This is a
part of the effort of the younger adolescent to find out
for herself, or to declde for herself what 1s the loglcal
or isatlisfactory thing to accept and belleve. A personal
experlence of God 1s of great help at this time. Never-
theless the fluctuation of emotions may play havoc with
one's religious thinking, along with the girl's half-child,
half-adult way of thinking. A knowledge of the Bible may
now be a great help, yet the knowledge of other lives is
usually conclusive, 1f they are fine, vital Christian
1ives. ZEggleston says of this, "If you have tried to
prove to an adolescent that there is a God, you know what
a task you have had; but when she sees God 1n a life, she
1s ready to accepf 1t as a fact."l McKibben draws knowl-
odge and experience together when he says,

". . . the knowladgé one has acquired, the attitudes

one has developed, and the motives which have charac=~

terized the individual through childhood, will need

to be perscnalized and brought into harmonious ade-

justmegt with the new freedom and responsibility of
life."

1. Margaret Eggleston: Womanhood in the Making, p. 90
2. Prank M. McKibben: Intermediata Method in the Church
Sehool, p. 66
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These two interlock, and both knowledge and personal ex-
perience should continue along réiigious lines in early
adolescence., Without intellectual stimmlation in relli-
gieus subjects, the whole field is apt to be regarded as
insignificant.

It has been stated that Christianity gives the
needed impetus to the moral ideals of the young girl. It
not only does that, but spiritual consecration invades the
whole of life. Eggleston states that "religion is only
life at its fulness —~1ife at 1ts very best. It is life
with God at the center."l This kind of 1ife gives value
and direction to the physical, broadens the intellectual,
gives depth and meaning to friendshlp and soclal life,
enriches and stabilizes the emotional, besides motivating
and controlling the volitional and moral sides of l1life.
Pechstein and MacGregor say that,

"In the development of adolescent personality —the
total potentiallty of response an individual pos-
sesses for meeting 1life situatiggs-—the religlous
aspect plays an important role.
Dr. Link says that religion is necessary for an integrated
personality, and that “The‘greatest and most authentiec
textbook on personality 1s the Bible."5 Brooks gives his
1dea of the value of religion to the adolescent when he
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says,
"Under favorable conditions, religion occuples a very
important place in the 1life of the maturing boy or
girl. It satisfles his groping for a fundamental,
synthesized understanding of the whole realm of ex-
perience. It gives him a sense of values, a sense of
personal relationships. It facilitates the formatlon
of high 1dsals of unselfish service. It gives him
help in attaining that self-control and self-discipline
which characterize strong personality.™

H. Summary

This study of the needs of early adolescent
girls has attempted to show the increasing capacities of
such girls physically, intellectually, emotionally, vo=-
litionally, soclally, and religilously.

They need physical activity, sleep, and regular
health hablits. Thelir increased capacities for reason, for
sensory discrimination, show a need of greater stimulation
of thelr intellects. These girls are more sensitive to
others and their relationships with them than are children.
They need help and direction in the cholice of their friends.
The age of early adolescence is a time when young people
are quite susceptlible to emotlions, even violent emotions.
Control of these 1s needed, including their direction into
constructive channels. Emotions are important in the vo-
litional 1ife of these girls; accordingly they ought to

L L] . ] » * -
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have stable direction of their action toward more reasoned,
unselfish, Christ-like action. The need of these girls
for friendship, for stabllity, for emotional quality, for
physical well-being and control, for integration of the
whole personality, calls for a personal relationship with
Christ and His principles of living.

All of these factors are very important in the
1ife of the early adolescent girl. Many of them indicate
needs which can be met adequately in camping experiences.
In the further study of the considerations to be held in
view in bullding a camp program for younger adolescent
girls, the study of these needs will play a fundamental
part.‘
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CHAPTER TWO

A SURVEY OF
SELECTED RELIGIOUS SUMMER CAMP PROGRAMS

A, Introduction

_ Before proceeding to construct a camp program
to meet adequately the previously stated needs of early
adolescent girls, it 1s expedient that a survey be made

of existing camp programs. The camps chosen for this sur-
vey are those connected with a church or other religlous
organizations, whose program unlts cover at least a week.
These selected camps differ somewhat in purpose, but their
purpose usually includes the fostering of Chriséiangnmnh.
The main purpose in this investigation is to discovér the
differences in the programs of sueh camps, especlally in
regard to the amount of Christian education afforded by
them. As has been previouslj stated, the problem of this
thesls 1s to discover what may be considered an adequate
sﬁmmer camp program for esarly adolescent girls in order

to promote thelr Christian growth. Since religion enters
every phase of life, this investigation includes all
phases of the programs of these camps. A happy time, a
healthy body, and a trained mind all aid in the develop-
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ment of a wholesome religious experience.

This survey also shows what is now bqing done in
the fleld of Christian education 1n summer camps for esarly
adolescent girls. It also gives a broader vision of all
that is to be kept under consideration in a religlous
sunmer camp progrem. The study of actual camp conditions
wlll prevent thls analysis from belng merely theoretical,
and will set forth what leaders with much experience in
directing camps consider to be valuable.

This survey has been made by means of gquestion-
naires which were receilved from sixteen camps which, by
previous investigation, came within the stated limits.
Sports and interest groups have been considered, but more
’strass was placed on the Christian education and worship
presented in the program. The tabulated descriptions of
these programs will be made according to the @ visions
presented on the questionnaires.l

In making this study and outline 1t is realized
that all the religious influences of a summer camp cannot
be shown here. There are the influences of leaders which
cannot be brought out in the Study of program; and the at-
mosphere of & camp may have much to do with making one
program more effectlive than anothér. Nevertheless, the

study of the programs themselves reveals valuable data,

L d L L] L L d

1. See Appendix, Pages 120-126
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A. Results of the Questionnaire Survey

The accepted age specification of girls of the
intermediate grouping, or of early adolescence, 1s from
12 to 14 or 15. Nine of the sixteen camps studied hold
strictly to this age division. One includes girls from
1C to 13 or 14; two, from 11 to 13; another, from 10 to
18; and one from 6 to 15, grouplng thelr participants in
three divisions which are 6 to 10, 11 and 12, and 13 to
15. This may have depended on the size of the camp.
Another variation in age grouping is from 13 to 16. The
other two camps, which differ in age restrictions, are
separated within themselves to more’closely graded groups.

This shows & general reccgnhlition of early ado~
lescence as a speclal time to be treated i1n a way all its
own. The larger number, nine, with restricted age limits
definitely for early adolescent girls, shows also the re-
alization of the importance of thls speclal time of camp~
ing and the place it can take in the 1ife of these girls.

In some camps the girls are permitted to choose
the subjects in which they are interested; in others the
subjects are assigned according to age. 1In six of the
camps the subjects were allotted almost entirely according
to age, sometimes differing according to the number of
years the individual had spent at the camp. In six camps

the cholce was made according to interest escept in some



subjects, especlally Bible, which were assigned according
to age. In four camps the cholce depended entirely on
interest., In those camps where the girls select their

own subjects for study, guidance is given by their leaders.

One of the specifications for the camps chosen
for this survey is that the camp period last at least a
week. Thils speciflcation was made because & week 1s re-
garded as the shortest time in which a definite program of
Christian education can be set forth. Of course, this
does not mean to deny the value of week-end house partles
and conferences held all over the country. But it was
felt that the purpose of these other types of program is
quite different, snd therefore such institutions are omit-
ted from this study.

In the sixteen camps chosen, the camp term varies
from one to eight weeks, Twelve of the sixteen ranée from
one to two weeks. Of these camps, five last but one week,
two ten days, two twelve days, and three two weeks. One
of the one-week camps states‘the possibility that the girls
may stay for two weeks 1f they desire, and one two-week
camp states that girls may stay for four weeks. Two other
camps plan thelr programs for an eight—week period.‘ An-
other camp has a two-week period, and states that girls of
ten stay six or a1ght weeks. Another specifies one to

eight weeks. This may seem to be a superficlal grouplng,



but on second thought one realizes that a two-week program
of religious education will be quite different from one
which lasts for eight weeks. The two-week period is apt
to be much more concentrated, especially in Christian
education, as the questionnalres seem to indicate, and

much more closely planned.

Since some camps have groups of intermediates
and senlors together, the question arises as to whether
the activities of both groups are together, partially
separate, or entirely separate. Of the sixteen camps, ten
have the intermediates entirely separate. Thils figure
includes those camps which have only intermediates in
thelr charge.

One of the camps which have intermediates and
senlors states that there 1s an entirely s eparate staff
and program for the two groups. In only one camp is it
stated that the seniors and the intermediates are entirely
together. However, in this camp the divisions between the
two groups 1s made to suit the situation, and not the cus-
tomary grouping, as age range of the intermediates and
seniors in this camp extends from 11 to 15. Therefore
this is but little out of the ordinary. Five other camps
have some Intermediate activities of intermedilates with
" the seniors. Two of these state that the activities to-

gether are such as camp fires and baseball. Therefore,



this part of the study again shows the recognition eof
this period as unlque in the life of the girl.

There 1s a wide varlety in the statements of
purpose offered by camp leaders. In some cases the pur-
pose as stated 1s purely religious, while others stress
also the physical side. Some include mental and soclal
aims. Some purposes are stated very simply, such as
"Individual development, physical, mental, 8p1r1£ual.”
Yet, in contrast, 1s a sheet containing six long, éaré~
fully worked-out objectives, including all phases of the
girls! lives. The camps sponsored by the Epworth League
and a few others include the purpose of developing Chris-
tian leadership. Some religious purposes include the per-
sonal side, while others stress more the soeclal, while
none entirely omits both.

It has been difficult to make fine distinctions
between these purposes in the process of grouping them ac~
cording to likeness in 1deas, some of which overlap a bit.

‘The nine distinct purposes found are:

1. Acquaintance with nature 2 camps
2. Bodily development (health) 5 "
3. Personality development 7 "
4. Keenness of mind 2 "
5. Soclal adjustment and adaptation 5 "

6. Discoveryof friends around the world 3 "



7. Greater knowledge of God 4 camps

8. Everyday Christian living g8 "
9. Christian leadership training 6

There are also statements of purpose from four
camps which are different, either because of definiteness
or vagueness or uniqueness. One of these is the develop-
ment of religious hablits such as morning and evening devo-
tions and Sabbath observance. Two others overlap with
several of the nine given purposes. They are, "Individual
spiritual development™ and "Christian educational content."
Ohe unique statement 1is this, "recreation in a Christian
atmosphere with Christian leaders," showing that the prin-
cipal aim of this camp is recreation under Christian in-
fluences. The other unique statement is especially inter-
esting. To abbreviate it would leave out too much, so
this quotation 1s complete:

"Po guide her in the formation of skills, and in the
choice of interests and hobbles in the pursuit of
which she can find growing satisfaction. To lead her
to & worth while, creative use of leisure time, and
to a critical evaluation of recreational pursuilts,
and to se} up a standard by which she will make de~
- cisions."
The 1ist of objectives from which this was taken 1s excep-
tional in 1ts expression of the desire to help develop in
the girl certain attitudes and tc gulde her in making her

» . * L L

1. Objectives of Indlana Baptist Pionser Girls' Camp,
Lake Tippecanos, July 17=-30, 1938
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own choices. Girls of this age especlally need guidance

1n making decisions in all phases of life.

In order to get a glimpse of the entire camp
program, the questlon was asked as to how much time & day
was spent in hobbles and interest groups aside from active
sports. In answering this, the camps surveyed seem to
fall into two groups, those whose program includes from
one to two hours of hobbles and those which devote from
three to five hours a day to this phase of camp 11fe.

There 1s some variation in the first group in
that one camp includes only about forty-five minutes of
hobbles, and another two and one-fourth hours. In this
group of camps, the number of hobbles for each girl varies
from one to three. This includes crafts and special in-
terest groups. When there 1s the possibility of two or
three hobbles for a girl, these usually include two crafts
and one of two special interest groups.

In some camps these hobbles are used as a balt
to the campers to create interest for them along with
their Christian education program. In other camps, at
least from thelr reports, 1t 1s very evident that the hob-
bles and interest groups are considered a very important
part of the program for developing Christian personality
and experience. In a few camps the hobbles seem to be

‘what makes up the camping experience itself. In the



eight-week camps, especlally, the religlous part seems to
be a side issue and the camping experience, including es-
peclally hobby groups and active sports, of major impor-
tance. Two other camps having full sports and hobby’pro-
grams state In thelr replies the desire to promote recrea-

tion in a Christian atmosphere.

Directly in the category of Christian education
are the Bible courses offered at these summer camps. These
ares

New Testament Studies

Life of Christ , 6
Ideals of Jesus 1
Parables 1
New Testament Heroes 1

01d Testament Studles’

014 Testament Studles
Kings

T and IT Samuel
Psalms

et
=

General Blble Btndles

How We Got our Bible ]
Learning to Enjoy the Blble 3
Bible Geography 2
Bible Manners and Customs 1
Nature a Pathway to God

camps
camps
"P
"
n

)

These Blble courses fall into three general groups. The
New Testament is most commonly studlied, with six courses
given on the life of Jesus. Two of these courses were
worked out as projects ~one called "Understanding the

Bible," and the other concerning the ideals taught and
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practiéed by Jesus which are to be followed. Usually each
girl takes one of these Bible courses. The classes last
from half an hour to an hour, though only two camps have
Bible classes lasting longer than forty-five minutes.

There are four camps which have not been men-
tioned so far in this summary statement on Bible courses.
Two have been omitted because thelr program includes only
Bible classes on Sunday, one of which lasts forty-five
minutes. Another camp has twenty minutes of Bible study
every morning. No definlte course title 1s given and from
other data it seems to coincide with morning devotions. A
fourth camp has no Bible courses at all. These four camps
seem to be primarily recreation centers.

In strong contrast with the last mentioned camps,
the least Bible work is offered by two camps, and that is
in Sunday morhing Bible class; and there 1s one camp which
gives two courses for each girl, indicating that here one

and a half hours are spent each day in direct Bible study.

0f further specisl interest to this study are
the other Christian education courses offered. An impor-
tant fact is that six of the slxteen camps have no other
Christian’edncation courses. Two of thess slx offer no
Bible study other than the Sunday morning Bible class.
Another 1s the one which has ththwentyominute Bible or

devotional period every morning. The fourth is the eight~
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week camp which has a Bible class every morning. The fifth
one, however, devotes an hour ahd a half to formal worship,
which édds to the Christian educatlion content of the pro-
gram. The sixth has no Christian education program.

Nine of the fourteén camps offer a course in
personal Christian living. This shows what is considered
the most important content in Chriétian education. Al-
though four camps have no courses a&s such, probably
Christian education is strongly brought out in their pre-
sentation of the Bible. The one camp which omitted this
among its listed Christian education courses is the Epworth
Teague camp, which is considered a tralning school for Ep-
worth League work, and yet 1ts alm is to promote everyday
Christian living. This is probably brought in particularly
in the worship program. Their Christian education has to
do especlally with program planning and leadership traine
ing.
| It is very significant that the leaders of these
camps realize that intermedlate girls can begin or procede
in religlous experlence of thelr own instead of mersly
that of their parents or teachers. The Christian educa-
tion courses aside from the Bible may be grouped as fol-

lows:

1. Personal Christian living 9 camps
2. Leadership 4 "
3. Missions 3 "

4



4, Hymn study - 3 camps
5. Drama 3 "
6. Worship ' 2 "
7. Nature study 2 "

One course with an attractive nams may be placed
in any one of three groups. It is "Great Christian Lead-
ers —Panl to Kagawa." The:purpose of this may be a way
of "'studying leadership tralning, or a course in persohal
Christian living, or a study in mlssions.

It is noteworthy that a course in missions is
given in three camps. One of these camps gives three mis-}
sion courses from which to choose. The campers here are
expected to choose one missions course, one Blble course,
and one personal living course. The Epworth League camp
presents a mission pageant, which was listed above as a
drama; and a Baptist camp offers a course in World Wide
Gulld work, which 1s an intermedlate mlssionary soclety.

Nature study has been found included under
Bible study, Christian education, and hobbles, It 1s tak-
en for granted that the specific courses offered in the
camps which listed them under certain headings were def-

initely correlated with the larger subject.

Worship is sometimes almost indefinable. It is
a very difficult thing to measure. 7Yet all need to cul=-
tivate worship in both private and public 1life. 1In a
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camp, especlally in a Christian camp, it is assumed to be
the hope of each leader to bring her girls as individuals
and‘as‘grcups to definite periods of worship. One way 1n
which an attempt 1s made to do this is through the formal
worship program. Morning devotions and evening vespers
are special times when the worship experience 1s sought.
Sometimes thls is not aécomplished at all. Yet this time
of group or individual wbrship is important, and one way
of noting the leader's attempt at gaining this experlence
for her girls, is by discovering the amount of time which
she intends should be spent in formal worship. By formal
worship 1s meant the time set asidé for ipdividnal or
group worship. Thishincludas, usually, mofhing watch and
veépers. Some also include cabin groups held at bed time.
Some take a little time in the morning for a special per-
i0d of worshlp with grace and a short td k.

Four of the questionnaires do not reveal what
their formal worship includes. Those who do vary froﬁ
one to five features. A camp which has only one period
of worship indicates that its vesper service is planned by
the worship class and carried out by them.

Seven of the reports designate two periods of
formal worshlp, varying from one hour to an hour and a
half. In four of these seven camps the two times of wor-
ship are morning watch and vespers. This is usually an

individual matter In the morning and group worship at
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vespers; Two of these foﬁr camps have these vesper ser-
vices planned and conducted by the campsrs gulded by thelr
leaders. The other three camps with two periods of wor-
ship have morning watch and cabin groups.
‘ One campincludes in its three periods of wor-
ship a ten-minute cabin group. Another similarly includes
morning watech five minutes, vespers twenty minutes, and
at bed time fifteen minutes. Andﬁher leader includes the
same three and grace 1n addition, at which time she prob=-
ably gives a short talk, as does another of the camp lead-
ers. The last-mentioned camp haé one or two more worship
peridds. It includes morning wateh, chapel, vespers,
tent devotions, a brief talk at the breakfast table, and
in addition a speeiél feature called the "log prayer meet-
ing" at which time the girls who wish may join in prayer
for the camp. This last includes a very small group, but,
according to the leader, "does wonders for those partici-
pating."

One can see from this review the wide variation

in the planned worship of the various camp programs.

In connection with worshlip, it is Interesting
to note that the camp which has fifteen minutes a day de-
voted to worship (an eight-week camp) states also that at
that camp there are no decisions for Christ, no 1life com-

mitment, and the solution of problems only if found nec~



cessary. The last camp, with five or six worship features,
including the "log prayer meeting," states that there are
decisions for Christ, life commitments, and solutions of
problems. In addition it states that there 1s a "camp
mother"™ distinctly for that purpose, to make contact with
each girl. It may also be sald that the former camp has

a very brief statement of purpose, while the latter has

six very carefully worked out objectives.

The last part of this study which may be con-
sldered a dsfinite part of camp programs is the planning
for personal conferences with the leaders, resulting in
decisions for Christ, life commitment, or the solution of
moral and social problems.

Two leaders, on this subject, statavthat this
1s not definltely planned for, but that the opportunity
is taken whensever the situation arises. Four leaders
signify that the only important one of these questions for
girls of this age 1s the one on the solution of moral and
soclal problems. One of these four ieaders states that
most of the campers are already Christians ahd that 1life
commitment should come at a later time. The other three
leaders show no interest in these questions.

One leader checked life commitment and the so=-
lution of problems. Three leaders checked two, those

concerning decisions for Christ’ and the solution of prob-



lems, and signified that the girls are too young for 1life
commitment. Four leaders checked all three. 1In one camp
the approach to these questions is informal, but with good
results, while in another there 1s a "camp mother™ who is
to see especially to this. One leader stated that this
age 1s too young to need the solution of moral and soclal
problems.

. There is a varied opinion as to the importance
of decisions for Christ at this age. Some take for granted

that thelr girls are Christian because of their home or
| church background. Two this as the answer to the guestion.
Also at this age, uéually by twelve, the church girls have
joined the church and are pxa&ﬁﬁed to have made their de-
cisions for Christ. Some leaders state thelr bellef that
intermediate girls are too young to consider life commit-
ment, while others state the fact that they have good re-
sults from their plans for 1life commitment. All leaders
but two agreed to help the girls in the solution of moral
and social problems, but one was not sure it is often nec-
essary and another leader expressed the belief that the
girls are still a 1ittle young for that though some prob-
lems have been met successfully.
Two leaders state that they have a c¢losing com-

mitment service for the girls. One is a "dramatic candle-
light closing service® and the other is a commitment ser-

vice held in "The Green Cathedral," a beautiful spot in the



woods. One of these two camps is an Epworth League In=-

stitute, whose program includes much tralning in methods,

yet aims to bring the girls to everyday Christian living.
There is a wide variation i1n the program plans

and purposes of these camps.

One feature of camp life which 1s often a prob-
lem to the leaders 1s the observance of Sunday. This
problem dependa‘on the background of the girls, but often
if i1s difficult to keep them satisfied. For this reason
there 1s included in the survey a question about special
features_of‘worShip in camp on Sunda&. There is an inter-
esting varliety of suggestions.

Five camps mention only a regular church service
on Sunday mornings. Six camps include both Sunday School
classes and a church service, Three have no Sunday School
classes, while two have only the Bible classes in the
morning. Some camps close on Sunday. Some have a special
commitment service of communion at this time. One camp is
situated near a summer conference, and all camp activities
are put aside on Sunday to attend the conference services.
The special Sunday feature of three camps is the e vening
dramatization of Blble stories. In another there is the
presentation of a dramatic worshlp service. In another
there is a special flag raising of the Christian and na-

tional flags. Two camps mention a speclal Galilean ser-
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vice held outside in the evening.

There seems to be a variety of ways of spsnding
Sunday in camp, especially if one takes the time to plan
for them. In every camp Sunday 1s different in some way
from the other days, and several leaders mentioned a Sab=-
bath atmosphere, one saying, "Sunday is the Lord's day in

Nawakwa,"

C. Additional Suggestions from Camp Leaders

In appreclation of the tralning and experlence
of the leaders who were questioned concerning their pro-
grams, they were asked to make any further suggestions of
their own they might care to offer. Five of these leaders

have given valuable opinions concerning this work.

One strong note in all of their reports is the
value of leadership, well-trained, attractive, and con-
secrated. One leader says,

"While on the subject of leadership may I say that
that is the center of the camp. With good leader-
ship, a leadership which has had a definite religious
experience and that 1s interested and sympathetic

with girls, any amount of good can be done in a camp.”

On the same subject, another leader writes,

"I think that the intermediate age should be &ot in
contact with glowing Christian personalities and
should be given ample opportunity to be with them.
In my judgment that is much more important than cur-
riculum or program detail, as important as that is."



A third leader states,
"Success of the camp depends more upon wise selection
of cabin leaders than on any formal program elements.
A happy cabin group makes for that elusive type of
fcamp spirit!' which determines the value of the ex-
perience when measured in terms of camper-growth."
These quotatlons show the particular interesf of some di-
rectors in thelr selection of leaders. It also shows the
value they place on good leadership. Another noticeable
interest here is the fact that these directors want in

their leaders a vital Christian experiencs.

Another important part of the contribution made
by these camp directors 1s their attitude toward program.
One leader states,

"It 1s very difficult to answer suc set questions
when we use the most modern methods in our camp pro-
gram, and although the camp staff plans very carefully
beforehand the project actually develops while the
camp is in session."
This seems to be an experience-centered program tullt on
the project plan. Another program is built up in a simi-
lar way. Concerning 1t the director says,
", . . our Department of Christian Education in the
state wishes us to plan our camp absolutely around
an experience-centered program with the girls ad-
vancing naturally from one experience to another
without any definite bresk."
This director continues with the advice not to try this
type of program without very skilled leadership. Another
leader, in expressing her opinion on the importance of

leadership, also stated that every care should be given
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to cﬁrficulnm and program arrangements. Probably one
reason for the stress of these directors on leadership is
that the program 1s much more tanglble and easy to handle,
onee the ideas are set forth, but the leaders are all dif-
ferent with different ideas on camp life and, indeed, on
all else. Thus leadership becomes an addlitional burden to
the director. Also, such a pregram needs to be lived 1n
the lives of those behind the program, and that 1s much
more difficult to do than to make out the program. Lead-
ership is & very important factor in the program of a camp

of any sort and is vital tec carrying out the aims of the

canmp.

D. Summary

Thls study of exlsting camp programs has re-
vealed many lmportant features of conditions in the se-~
lected camps of religious organizations. It shows a wids
variety of program content, of purposes, and of central
ideas in the leaders' minds., For one thing it reveals
the recognition of the special age range of early ado-
lescence, and the fact that girls of this sge need a dis-
tinctive program. This 1s often shown by the restricted
age limits for admission to the camps, as well as by the
fact that intermediates are usuwally in separate groups

and have programs separate from those of other ages.
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A recognition of the developing senses of re-
sponsibility and individuality in the girls of early ado-
lescent age 1s revedsd in the fact that in all but six
camps they may choose at least some of their courses and
activities.

There are twb main groupings of these camps with-
in the range selected according to time ~~the short camps
last from one to two weeks, and the long ones;from four to
eight weeks. Their programs vary accordingly.

The camps may be divided, in relation to hobbles,
into two main groups-—those which center thelr activities
:around recreation, and those which center it around Chris-
tian education. In the former three to five hours deily
are devoted to hobbles and interest groups, and in the lat-
ter from one to two hours. At least four camps may be
included in the recreation-centered categéry.

It 1s Interesting to note that twelve of these
sixteen camps offer Blble courses, the subject matter of
which includes both the 0ld and New Testaments. However,
the New Testament, especially the 1ife of Christ, appears
most frequently on the programs.

The other four camps have very 1little Bible
study, even such as a Sunday morning Bible class. Herse is
another significant distinction between recreation-centered

camps and Christian-education-centered camps.
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Continuing on the subject of Christian education,
six of the #ixteen'camps have no Christian education
courses other than Blble. Another important observation
on these programs is that the most popular course in Chris-
tian education other than Bible is "Personal Christian
Living," showing that leaders and campers are concerned
with making religion theilr own.

There 1s a wide variation in the amount and kind
of planned worship in the programa of these camps. The
usual plan, however, includes morning watch, vespers, and
some sort of evening cabin gathering. Many of the ques-
tionnalres showed appreclation of the fact that camp wor-
ship may be & unilque experience, something which will
stand out as a vital part of camp life. Several camps
reported speclal places of insplration. Another important
note for this survey 1s that leaders are letting the camp~
ers take vital part in the planning and leadership of the
worship services.

The replies to the questions concerning deci-
sions for Christ, life commltment, and the solution of
moral and sécial‘problems sre not encouraging. One reason
is that some leaders are not interested in this, thinking
it beside the point. Others show definlte lnterest, but
feel that the age is not proper for these steps, and so

miss their opportunity. Yet other camps, one in particular,
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aim definitely to be able to answer these questions in a
positi#e mannef, and the reéulta are encouraging. One
would gather from their:ésults that the girls are not too
young to respond to Christian and moral guidance, and that
the camp leaders need to take personal steps to promote
religious conversion and growth.

The suggestions from the directors themselves
are very helpful in getting the viewpoint of the leader
and her needs. Although their suggestions stress the need
for leadership more than program, helpful program sugges-
tlons were also offered.

One factor that has mede this study intensely
interesting 1s the great variety in the expressions of
purpose, program, and results. The working of the law of
cause and effect iswry evlident here—-the purpose deeply
affects the program, and the program the results. Never-
theless 1t 1s more enlightening to go from program to
purpose. One sometimes wonders which, program or purposs,
had been mads out first.

As has been said before, there are two main
types of program, the rscreéational and the Christian edu-
cational. Each type can contend that it is doing the bet-
ter work. This shows definitely the need of this study
in trying to determine an adequate program of Christian

education for early adolescent girls. Each type is eager
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to do this in the best possible way. It is the object of
this Studyfto determine what that way is, and the next
chapter will therefore‘attémpt to‘set forth what may be
the criteria for judging the adequacy of a summer camp
progr&m‘in meeting the needs of early adolescent girls

from the standpoint of Christian education.
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CHAPTER THREE

CRITERIA FOR JUDGING A SUMMER CAMP PROGRAM
FOR ‘
THE CHRISTIAN EDUCATION OF EARLY ADOLESCENT GIRLS

A. Introduction

Following a study of the needs of early adoles-
cent girls, especlially those which can be met in a camp,
and a survey of selected church camp programs, it is ex-
pedient tc proceed to the selection of criteria for judg-
ing the adequacy of summer camp ptegrams intended for the
Christian education of these gifls. This will be done by
considering each phase of the camper's life as brought out
in the first chapter, that 1s, the physical, intellectual,
emotional, sccial, religlous, and other aspects of the life
of early adolescent girls. Proposals for meeting thess
several needs wlll be offered. They wlll be summarized as
a single 1ist of criteria useful 1n judging any sueh pro-
gram.

It has been suggested that there are other im-
portant factors than prograem in promoting a successful
camp. One of these ls leadership, as is suggested by
Blumenthal when he writes, "Development in health, skills,

-Tle
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attlitudes, behavior, proceeds from a well-conceived pro-
grem, vitalized by effective 1eadership.“1 Leadership is
important, but since the subject of this thesis is re-
stricted to program, the discussion of leadership will be
quite limited. One thing which is difficult to accomplish
1s to bring the leaders to see the alms and ideals which
the director has for the camp. This is welllexpressed by
Mary Jane Littlefleld:

"Most of all the camp counselor should be able to
see and respect the camp director's vision for the
camp, and accept her share of the responsibllity in
helping to realize that vision."@

A compilation of the camp=leadership qualifica-
tions suggested by several authorities 1s offered hers:

1. Good health.
2. Broad cultural background.
3. Good education.
4. Sound emotional contreol, including
a sense of humor.
5. Sense of responsibility toward his
Jjob.
6. Genuine interest in the campers.
7. Ability to make himself one of the
campers. :
8. Enthusiastic attitude toward life.
9. Trailning in some specific skills.
10. Ability to adjust quickly.
1l. Friendly and cooperative with
campers, leaders, and director.
12. Possessing the ideal of service %o
campers, desiring to contribute
something lastingly worthwhile to
the lives of the campers.d

L . - L L

1. Louis H. Blumenthal: "Measuring the Outcome of the Camp
Program™; from Rosalind Cassidy and Homer Bemiss (edi-
tors): Handbook for Camg Counselors, p. 63

2. Mary Jane Llittlefleld: "The Qualifications of Camp
Counselors"; op. cit., p. 55

3. Cf. Mary Jane Littlefleld and Harold A. Wagner: op. cit.
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This list of suggestions 1s incomplete for one reason, and
that a matter of prime importance. Every leader in the
camp should be a vital Christian personality, feeling her-
self responsible not only for general management and spe-
cific interests, but also to do her best tec reveal Christ
and His way of living to the girls under her care. From
camp directors there comes the expression of the desire
for such leaders who reveal Christ contaglously in thelr
living. Therefore, &s a qualification for leaders in a
religious camp, this should head the list.

_ But program and leadership are not all. There
1s something further which directs these. Dimock and
Hendry say, "The effectiveness of leadership and program
cannot be much greater than the clarity and specificity of
the gulding aims."l Before a program is planned, the aims
of the camp should be clear in the minds of those who plan
it. There are general alms, such as those which are meant
to meet the neseds of early adolescent girls as suggested
previously in this study, and also specific aims made after
a study of the particular girls to be included in the camp.
The needs of various communities differ, so that ﬁhere is
varying need to lay more stress on some particular phases
of the camper's 1ife than on others. The aims of a camp,

accordingly, should be drawn up after a study of the needs

of 1ts charges and before the definite program arrangements

are completed.
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B. Criteria Relevant to the Physical Life of
the Early Adolescent Girl

¥aal Stark says, "The three biggest enemies to
camp morale are hunger, fatigue and gossip."2 Two of
these three enemies affect the physical 1life of the camper.
Nourishing food, sufficlent rest, and temperate exerclse
are very important phases of the camper's l1life.

One way to keep campers happy is to feed them
well. Food 1s a poor 1tem on which to try to save money.
Good substantial food should be served with the expectation
that along with the needed strength it will glve, the
taste and habit will be acquired for such food. It is
possible that with good and sufficient féod the craving
for too much candy and trifles will be overcome. The
amount of sweets which can be purchased should be strict~-
ly limited. In connection with this David W. Pearlman
states that "An important element in health education is
the singular attention given to eating habits, habits of
cleanliness and of daily routine.”®

Another very important factor in camp 1life —one
already mentioned—1s the proper amount of sleep and rest.

1. Hedley S. Dimock and Charles E. Hendry: Camping and
Character, p. 14

2. Vaal Stark: "The Camp Program--Fow it is Puilt"; from
Cassidy and Bemlss: Handbook for Counselors, p. 30

3. Pearlman: "The Educational Program of a Camp"; The
Camping Magazine, February, 1932
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Brooks states that girls between twelve and fifteen years
of age should have from nine to ten hours of rest. This
requirement should be strictly observed, especially in-
ciuding a rest period after lunch. 1In planning a program
schedule, the first item to be‘provided for, then, is rest
and sleep. All camp activities must be made to fit into
the remaining time.

The problem of recreation 1s not easily settled.
Unless the camp is run especially for the purpose of re-
storing health to sickly girls, those who cannot to some
extent take part 1n active sports are better left at home.
They are liable to be either & great straln on healthy
campéfs or a great temptation for the less vigorous to
.overdo. Refusal to attempt or faliling to succeed under
these clrcumstances produces undesirable mental attitudes.

Camp is, however, a good place for glrls to ac=-
gulre skill in sports. Often the reasen why many glrls do
not like to play games 1s that they pley them poorly. At
camp glrls can develop a s8kill 1n volleyball or baseball
of which they need not be ashamed. Tennis and swimming
offer the possibility of developing individual skills which
may be of life-long value. A camp program should include
both social and individual sports. The time for these
should not be 1n the heat of the day, and the amount for
each girl should be restricted. Camp girls should be ex-

cused from sports at the time of menstruation.
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It seems unnecessary for a camp to give formal
instruction in health habits., Habits of cleanliness, suf-
ficient sleep, and regular eating can be fostered by the
program itself, snd by the attitude and advice of counsel-
ors. The use of attractive posters can be constructive in
forming health habits, especially on those subjects in
which the need is apparent. Frequent changing adds great-
ly to the lnterest in posters.

As a summary, several criteria are indicated for
the physical needs of the campers.

1. The camp should supply & sufficient amount
of tasty, nourishing food.

2. The cémp should ensure from nine to ten
hours of sleep each night.

3. The camp should provide an interesting

variety of both social and individual
sports. ‘

C. Criteria Relevant to the Intellectual ILife of
the Early Adolescent Girl

The next phase of the camper's life to be con-
sidered is the intellectual. The mental capaclty of the
early adolescent girl 1s steadlly increasing and she appre-
clates being called upon to use this new ability. In all
phases cof camp life this factor should be remembered. Her
interest 1n{things about her is greatly increased. Accom-

penying her increasing mental power 1s a greater ability
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to concentrate and to organize material she reads. There-
fore the material presented should be familiar enough to

be of interest, but unfamiliar enough to challenge thought.
In a Bible course, for instance, the leaders may feel that
they must present new material. They go to all sections

of the Bible to find something new. Yet a second study of
the 1life of Christ, using a different account, or a dif-
ferent approach to this study, may prove just as interest-
ing and perhaps more valuable thaen attempting to master

the troubles of the kings of Israsl.

Another way to take advantage of the girl's in-
creasing mental ébility is in controlled discussion groups.
She is interested in a chance to express herself in rela-
tion to problems of which she 1s aware &nd to feel that
she has a contribution to make to the situation when she
returns home.

The girl's intellect should also be appreclated
in getting her to do things. Constructive suggestions put
in a friendly manner regarding things that should orsiould
not be dons are more appreclated than childlike treatment.
This not only helps in discipline, but alsc increases the
sense of responsbllity in the girl.

So far nothing has been sald of the amount of
educational instruction which should be given in a camp
program for early adolescent girls. This may include in-

terest and hobby groups, for while these can be partici-
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pated in simply for pleasure, increased skill and knowl-
edge of subjects can also be obtalned. Christian educa-
tion subjects may well occupy one and & half or two hours.
This time should be divided into two or three periods, de-
pending on the material to be presented. C(lasses lasting
no longer than thirty ér forty minutes help to hold the
interest of the young person and are more likely to enable
the leader to have her class time teeming with interest.
One or two more hours may profitably be spent on hobbies
and other interests. Some of these which are only for
those who are specially interested, such as a choir re-
hearsal or a staff meeting of the camp publication, can
meet during "free" time.
In summariging thls section, several criteria
to satisfy the intellectual 1life of the camper are pre-
sented.
1. The camp should provide instruction
material familiar enough to interest
the girl, and yet unfamlliar enough to
challenge her thought.
2. The camp should stimulate the growing
mental capaclties of the girl and her
increasing appreciation of beauty in
art and music.
3. The camp should devote three or four
hours a day to Christian education,
hobbies, and interest groups.

4. The camp should never treat early ado-
lescent girls intellectually as children.



D. Criteria Relevant to the Emotional Life of .
the Early Adolescent Glrl

Emotions play havoc with adolescents. Helping
girls to control and sublimate these emotions is a definlte
aim of a camp program for Christian education. According
to Traey,

"The adolescent craves for emotional experience almost
as much as for food and drink. The earlier part of
the period, up to the 16th or 17th year, is especial-
ly characterized by this capaclity to feel and this
craving for feeling stimmii."1
Mudge agrees,
"For early adolescence life 1s a seething mixture of
childish impulses and adultlike tralts, of vagus and
mysterious impulses, of various tendencies not yet
regulated and reduced to order and harmony."?2
Realizing from these statements the importance and domi-
nance of emotlons during adolescence, 1t is necessary to
offer some cautlons and solutions to the problem they pre-
sent. Tracy has further stated that
"Nothing can be more important and necessary than
the diffusion of the forces of feeling by opening
up to them as many legitimate channels as possible."™

The important emotional problems of early ado-
lescent girls to be considered here are those often vio-
lent and usually transitory sentimental attachments known
popularly as "erushes," fear and anger, and religious

- L L] L ] *

1. Tracy: The Psychology of Adolescence, p. 75
2. Mudge: The Psychology of Early Adolescence, p. 59
3. Tracy: op. cit., p. 76



emotions. Counselors should have help and advise before-
hand in dealing with "crushes," as well as for extreme
expressions of fear and hate. Religious emotlons often
include fear, which 1f arcused throughout the campcan
cause a great deal of harm. Emotion should not run too
high, and should follow the channels of love and devotion
to Christ rather than the fear of punishment. The girls
should also be made to understand that emotion is not all
there 1is to religlon--that religion operates on visien and
faith, and not nervous tension.

One very valuable outlet for the emotions 1is
physical activity. Thls 1s an excellent reason for spon-
sorihg an extensive sports program. Mental stimulation and
Interest can also relleve the emotions. Girls need to be
led to physical activity and hobbles. The wider the range
of interests along these lines for girls, the greater their
happiness throughout life, for psychologists recommend the
detachment preoduced by diversified interests as a cure for
worry and other emotional troubles.,

One temptation which may occur to leaders of
camps 1s to try to make their camp furnish one thrill after
another. Girls often express thelr dislike for camp, or
for certaln plans that have been made, because they are
used to spending thelr time in thls way. The craving for
thrills should not be fostered. Instead, esthetic appre-

clation should be cultivated. This does not mean to
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inhibit the thrills of sportsmanship or the amusement of

an evening's entertalinment, although high stimulation of
emotions jﬁst at bed time had better be avolided.

A summagyhof this section is presented in a
group of critergiyzﬁply to the emotional 1ife of the
campers.

1. The camp should discourage "crushes,"
especially by keeping the girls busy.

2. The camp should foster the life-enrich-
ing higher emotions of appreciation of
beauty.

3. The cemp should discourage strained
religious emotions.

4., The camp should turn natural religious
emotion constructively toward devotion

to Christ and His program for others
and for the world.

E. Criteria Relevant to the Volitional Life of
the Early Adolescent Girl

During the period of early adolescence the emoe
tional life is very closely linked with the volitional.
The reason for this is that girls of this age act impulsive-
ly, for thelr emotions are strong. It 1s true that their
powers of reason are also developing, but they do not often
stop to reflect. Social influence also.gives a strong pull
toward certain conduct. The bullding up of good habits of
acting, thinking, and feeling are important. Newly formed

habits, it 1s %true, are easily broken, but one can hope
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that strong and pleasantly associated impressions will be
made to foster good hablts formed at camp which can con-
tribute largely to controlling behavior.

At this time of 11fe self-direction beglins to
change from response to outer stimmli to inner control.
The girl needs to learn not only to control herself, but
also principles by which tc judge the action tc be pre-
ferred. Barbour makes several suggestions about this. She
suggests that "Decisions, plans, and evaluations of results
should be made‘by the students themselves."l This should
be é part of the class program. As a reason for that,
she states, |

"What we desire is self-control . . . Glving pupils
opportunity to make decisions and plans in a Christian
way 1s the best way to insure that in new situations,
when no one is present to he%g, they will also declde
and plan in a Christian way. V
Reason and emotion can be called into service to aid in
ﬁﬁ;imaking of cholices. Nevertldess, since early adoles-
cents are especially interested in people, attraction to
and intereét in vital personalities, accompanying prac-
tice in meking cholces, can do much more than precept in
teaching girls to make right and helpful decisions.

Three important statements regarding the voli=-

tional life of the early adolescent glrl may be made in

. » . ] [

1. Dorothy Dickinson Barbour: Making the Bible Desired,
p. 29
2. Loc. cit.
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s ummary' .

1. The camp should provide opportunity fer
the girl to take for herself high moral
standards.

2. The camp should supply the opportunity
for the girl to take the responsibility
for her own actions and for those of
others.

5. The camp should‘provide stimulus for

character bullding in the form of vital
Christlian personalities.

F. Criteria Relevant to the Socilal lLife of
the Early Adolescent Girl

Early adolescent girls are becoming increasingly
aware of the demands of soclety upon them. They are ac~-
quiring an increasing desire to please others of their own
age. During this time strong cliques often form. Girls
of this age need help in meeting the demands of these
cliques in so far as they mean the development of an in-
teresting individual personality. They also need help in
choosling the good and not being ashamed of their own prin-
ciples regardless of the c¢lique. They need ald in devel-
oping qualities of leadership. This can be done by the
camp in much the same way as the volltional needs are met.
The personal advice of leaders and counselors can be of
great help. Sports and activities in a camp give thegiris
a chance to see the true values of friendship. The camp

must not cater to cliques. It should be interested in the



personal development of each girl and step in to help
whenever the need arises, The mingling of the girls in
thelr cabins, in games, and at meals greatly increases
the circle of friendships and gives a broader apprecla-
tion of personality values. V

it is obvious that neatness in personal appear-~
and and personal habits should be cultivated. Daily in-
spection can ald in this. Styles of ordinary life are
forgotben at camp, but there is a camp style which, if
followed, can ald greatly in the adaptation of the camper.
Arousing the interest of the camper in activities about
her helps greatly in the development of personality.
Girls should be changed from grumblers to boosters.

As has besn previously stated, the religious
life invades every sphere of 1life. It is definitely
linked with social 1life since the way of demonstrating

love for God is'in expressing constructively one's love

for others. Regarding this, Dimock and Hendry, in speak-
ing of their camp for boys, say that 1ts educational 1deal
assumes "that effective social living involves sensitive-
ness and loyalty to the highest social values."l One
powerful way of solving the problem of social groups, of
helping leaders in social cliques to be thoughtful of
others, and of givihg self-confidence to those outside of

L - - L L J

1. Dimock and Hendry: Camping and Character, p. 128



them, i1s through the religious appeal. It is easier to
get the girls to understand the connsction between this
and Christianity than to 1ive that way. Nevertheless, in
the camp atmosphere, where theyvare all together and under
Christian influence, a lasting impression can be made on
them of the important connection between Christianity and
the social cénsciousness of the needs of others.

In many ways the soclal life of a camp is free
and indepsndent of program. Yet there are numerous ways
in which the 1éadersh1p can cdsually help to make the at~
mosphere congenial. The personal attitude of the leaders
is a strong influence. The program can play an important
part‘in this In the Christian education bearing on friend-
ships, personality development, and misslions. A few more
statements of criterlia may be made from this section on
social 1life.

1. The camp should never allow a clique

to dominate 1t, nor should it foster
cliques in any way.

2. The camp should attempt to wlden the
circle of friendships of sach girl by
mixing the groups of girls at the ta-
bles, in c¢lasses, and in sports.

3. The camp should foster a Christian
spirit of fellowshlp and friendliness

as a part of making the program of
Christian educationspractical.
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G. Criteria Relevant to the Religious Life of
the Early Adolescent Girl

There are two fundamental religlous needs of
the early adolescent glirls to be met in the Christian pro-
gram of a camp. These two go hand in hand. They may be
expressed in the words of a Baptist leader of the present
days "We need personal 1life enrichment and training."t
One is of 1little value without the other. The girls need
to know certaln fundamental facts about Christianity.
They should know about the Bible and 1ts signiflecance for
them. They ought to have an ldea of the significance of
Christianity in history, either in a study of missions, a
brief study of church history, or from the lives of great
Christians. Leadership tralning 1s also & hope of the
camp, but these girls are too young to appreciate formal
1nstructioﬁ in it. The cumulative effect of the camp pre-
gram, however, should aid in realizing that expectation.
The second primary need of these girls 1s to

know from experience what Christianity can mean in every-
day living. As Margaret Eggleston says,

"Before the girl can appreciate her religion, she

must have actual religlous experiences. She needs

to feel the message of the Bible as it is read in
her hearing; she needs to feel the power of prayer;

L] . . * L]

1. Minutes of the 1936 Conference, Christian Education
Department —American Baptist Publication Society,
Bryant, p. 8 °




she needs to feel the volce of God speaking to
her."1

She shoﬁld have experiences of worship and inspliratioén,
experiences of Christian fellowship, and, finally, & per=-
sonal experience with and devotion to Jesus Christ. It

is the fulfilling of this second need which gives meaning
and vitality to the first. A girl with a personal ex-
perience of her own is much more dohcerned with learning
what she can about Christianity, its past, 1ts present,
and 1ts future. Some would assert that the experience
should come first. Naverthelass there is a greater chance
of meetling this need in having the study precede the per-~
sonal experlence, both to prepare for it and to encourage
it. In a camp program arrangements should be made for op-
portunities in class instruction and personal interviews
with the hope that both the inspiration and the instruc-
tion will challenge the girl.

Here the question arises as to what this in-
struction should inelude. Bible study should be promoted
with a method of presentation which will aid in further
study and appreclation. This Bible study should be in-
spirational as well as instructive. A study of personali-
tles, éspecially that of Christ, is of special interest
to girls of this age.

L L L] . .

1. Eggleston: Womanhood in the Making, p. 96
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These girls are interested in and in need of a
personal relationship to Christ for an additional rea-
son. Adbleécence is a time when religious doubtings be-
gin. If the girl has a faith of her own'upon which to
rely and a relationship with Christ from which to derive
strength, Sha is more likely to come safely through her
period of doﬁbting. If her religion is based on mers in-
struction, she is more 1ikelj to yield to doubts.

The pfogram of“Christian education and 6f wor-
ship periods aims to bring to the girl this needed in-
struction and inspiration. ’Christian personalities will
contribute largely to this also. Concerning this Eggles-
ton says, |

"We have noted the fact that most of all they need
a 1life which they can study . . . a 1ife which will
intergret God to them in a way that they will ac~-
cept."1
Yet the power of prayer, greater than human programs or
intentions, should pervade the atmosphers in order to ac-
complish the best results.

The program of bringing Christ to the world, if
presented in connsction with His personality, can captivate
the hearts and wills of these young girls, so that they
will gladly serve Him 1n many suggested ways. About this

Eggleston says,

1. Eggleston: op. cit., p. 95
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"As she feels her religion, as she grows in her re-

ligious ideals, she craves a way of showing her re-

ligion and this brings us to the third thing she

needs . . . expression."
It is the desire of early adoléscent girls to do big
things, to be a part of a big plan. They are more inter-
ested in something hard than in something easy. Christ's
program for them, 1f presented in a way practical\and
understood by them, will draw out thelr loyal devotion
with enthusiasm. They aré interested iIn heroes and hero-
ines, and wanting to be like‘those they admire. Ames
discovered through testing what boys and girls wanted to
do. These are the results of his tests:

", . . the desires for character increased through-

out, but rapidly after twelve, and the impulse to do

good to the world, which had risen slowly from nine,

mounted sharply after thirteen.
He adds, "There is, thereforg, great enthusiasm for heross,
patriots, and religious ieaésrs."s The emulation of great
personalities of the past and present and the devotion to
the personality of Christrare strong pulls to adolescents!
1iving the Christian iifé‘wherever they may be.

© The whole aim of this program of Christian edu-

cation is to bring girls to living a vital Christian 1life
now. The better the foundation for this Christian living,
the more daep1y rooted in the intellectual life, the

. - ] - .

1. Eggleston: op. cit., p. 99
2. Ames: The Psychology of Religious Experience, p. 230
3. Loc. cit.



volitional 1ife, and the soclal 1ife, along with life's
other phases, the more satisfying and lasting this will
prove to Ee. Mudge suggests regarding this that "the
best type of evangelism for this period 1s the religlous
teaching and influence which will contribute to steady
growth."l

Thé program, then, should include Christian in-
struction and inspiration, both of which can be given by
the leaders in group and personal relationships, in class
time and in worshlip time, but also in every point of con-
tact with the girls. This may seem to be all offered by
the leaders and all taken in by the campers, but it also
includes the co-operation of the campers in self-expres-
sion and taking responsibilities. One form of self-
expression which should be made possible to the girls is
that of declaring their intention of living the Christ-
like life. This is often done in a consecration service
specially adapted to the camp atmosphere. These decislons
may be moral or religious, or may touch every phase of
life. Standing by such decisions greatly aids the de-
velopment of character., As a summary of thils section
several criteria will now be gilven:

1. The camp should have a program of

Bible study suited to the needs and
interests of the girls.

- - - * L]

1. Mudge: The Psychology of Early Adolescence, p. 110



2. The camp should aim to help every
girl to galn a personal experisnce
with Christ or to grow in that ex~
perience.

3+ The camp should provide vital Chris-
tian personalities as leaders for
these girls.

4. The camp should present at least a
part of the program of Christ for the
world and should enlist the efforts
of the girls in 1t.

5. The camp should give the girls an op~

o portunity to make a new stand of con-
secration for Christ.

H. Summary

An attempt has been made to set forth the most
importent factors to be considered in setting up an ade-
guate summer camp program for the Christian education of
early adolescent girls. Little effort has been made %o
discuss in detail the problem of leadership, although 1ts
importance has been indicated and several qualifications
necessary to gpod leadership set forth. Another factor of
vital importance to the launching of a camp program is
that of aims.k The leaders should have in mind the general
aims and, further, the specific aims for the particular
girls whom their camp will attract. In forming criteria
for judging such & program to be adequate, both of these
factors were consldered. However, stress was lald on the

different phases of the program itself as designed to meet
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the charactéristic needs of these girls.

By way of summary, the entlre list of criteria
will be reviewed in a somewhat condensed form to avold
repetitions;

1. The camp should supply a sufficlent amount of
tasty, nourishing food.

2. The camp should insure from nine to ten hours of
'~ sleep to 1ts campers each night.

3. The camp should provide an interesting variety of
both individual and social sports.

4, The camp should provide instruction material in-
teresting enough to challenge the thought
of the early adolescent girl.

5. The camp should stirmlate otherwise the growing
. mental capacities of the campsrs.

6. The camp should devote three or four hours a day
to Christian education, hobbles, and interest
groups .

7. The camp should never treat early adolescent girls
as children.

8. The camp should discourage "crushes," especially
by keeping the campers busy. ‘

9. The camp should discourage strong religlous emo-
tions. Any religious emotions should be worked
out in Christian love and devotion to Christ
and His program.

10. The camp should foster the life-enriching higher
emotions of appreclation of beauty.

11. The camp should provide opportunity for the girl
to take for herself high moral standards.

12. The camp should supply opportunity for the girl
to assume responsibility for her own actions
and those of others.
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13. The camp should provide stimulus for character
building in the form of vital Christlan per-
sonalities as leaders.

14. The camp should never allow & clique to dominate
it, nor should 1t foster them in any way.

15. The camp should attempt to widen the c¢circle of
friendships of each girl by mixing the groups
of girls at the tables, in classes, and in
sports.

1€.. The camp should foster a Christisan spirit of
fellowship and friendliness as 2 part of mak-
ing the program of Christian education prac-
tical. ,

17. The camp should have & program of Blble study
sulted to the needs and interests of the
girls.,

18. The camp should aim to help every girl gain a
personal experience of Christ or to grow in
that experience.

19. The camp should give the glrls an opportunlty
to make & new stand of ceonsecration for Christ.

20. The camp should present at least a part of the
program of Chrlst for the world and enlist

the efforts of the girls in it.

From the criteria offered, it 1s esasily seen
that this thesis does not propose a program free from
planned classes or courses in Christlan education, or free
from religioﬁs emphasis or planned worship. There have
been many wérnings and suggestions that a camp program
shouldvnot resemble a school, that the prograr should not
be set out beforehand, and that undesired material should
not be forcedﬁupon the girls. Yet othersl agree that the

. L] L] . L 4

1. Cf. Minutes of 1936 Conference of Christian Education
Department; American Baptist Publication Soclety, p. 15
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girls do not know completely what they want, nor can they
appreciate fully what they need. Grace Farsons Douglas
says, "The program should be determined by the present
interests of the child and the fﬁture value to the child
of the activities that may be offered."l

Nevertheless, the intention of this study is to
set forth a program'that will meet some of the deslires of
the girls, but that, most of all, will stimulate new in-
terests in things that will meen much to them now and la-
ter on. A planned program leads to efficiency and gives
direction and assurance to the leaders, 1f they keep up
the campers' interest as they present their material.
The launching of this program and the interest maintained
in 1t by the leaders themselves has much to do with pro-
ducing a happy family atmosphere. The program should be
flexible enough to meet emergencles, and yet definite

enough to maintain order and reach goals.

1. Grace Parsons Douglas: "Girls' Private Camps"; from
Cassidy and Bemlss: Handbook for Camp Counsslors, p. 38
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CHAFPTER FOUR

A SUGGESTED SUMMER CAMP PROGRAM
FOR
THE CHRISTIAN EDUCATION OF EARLY ADOLESCENT GIRLS

A. Introduction

The supplementary and final step in this thesls
1s the application of the criteria offered in Chapter Three
in the actual construction of a camp program for the Chris-
tian educatlion of early adolescent girls. The purpose of
this effort 1s to make practical the problem of thils the-
sis by showing it in working form. In presenting this,
the aim and objectives wili be set forth, in preparation
for which the needs, general and specific, will be con-
sidered. Suggéstions will be made for the sports program,
for hobbies and interest groups, and for the Christian
education program. It is obvious that a summer camp pro-
gram of this type could be devlsed for any localized situ-
ation, but &8s the writer 1s in teaching work in Egypt she
1s setting forth a schedule especially suited to the cli-

mate and customs of the land of the Pharaohs.
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B. Problems and Possibilities for Girls in Egypt

This program is a proposal meant to meet a def-
inite need in Egypt. The young girls of the educated
class are meeting, to them, novel problems and responsi-
bllities. The o0ld customs with restrictions on women are
breaking down. 1In this critical time the girls need help
in choosing what of the old customs to keep and what of
the new values to accept. Also, in this re-evaluation,
religion must take a vital part or else 1t will be dis~

carded as another antiquated custom.
| Christians in Egypt are & minor group. One mil-
lion of the fifteen million Egyptians are listed as such.
Most of these belong to the ancient Christian church of
Egypt called the Coptic Church. It adherds strongly to
great formality and tradition. In Cairoc especlally there
are many other native churches. The Christians may be
Armenian, Syriaﬁ, Roman Catholic, Greek Orthodox, or Prot-
estant. Then there is the new church in Egypt called the
Evangelical Church, resembling the United Presbyterian
Church of North America. As is true of Americans, Egyptian
Christians need a vital experience of their own. Although
many of them seem wellétrained, 1t means little more than
words.

A summer camp for early adolescent Egyptian

girls, therefore, sponsored by the Evangelical Church, could
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become an inestimable help to the girls themselves as
well as to the church in preparing a vital leadership.
Such a camp could also help to produce a conviction among
the girls of the superiority of Christianity over other
religions. As a means tc these great ends, a camp in
Egypt can produce interest and skill in sports, which is
g rather new achievement for Egyptian girls. Hobbles,
also, learned at camp can afford them interesting occupa-
tions for their abundant lelsure time. Considering these
specific factors, along with the general needs of early
adélescent girls, the objectives for such a camp will

now be set forth.

The aim of this camp in Egypt should bs to pro-
vide a happy and profitable time for early adolescent
Christian girls. 1In order to bring this about, several
objectives should be stated as a guide to reaéhing this
ideal. These objectives should be carefully considered in
the construction:of the camp program. The objectives
should follow a study of the needs of early adolescent
girls and appreclation of thelr desires. A suggested
statement of objectives for such & camp follows:

1. To develop health habits and health standards
regarding eating, sleeping, and recréation

as well as developling skill in sports.

2. To stimlate thought and interest in the world
around the girl, to develop habits of think-

ing, and to train her for living an abundant
life.
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3. To direct her in controlling her emotions, and
utilizing them for her benefit and enjoyment.

4. To lead her in making moral choices, in setting
up moral standards for herself, and in accept-
ing responsibility for herself and others,
especially 1n the use of lelsure time.

5. To widen her cirecle of friendships, to develop
her interest in people, to develop her ablli-
ty to get along with others, and to make her
more interesting to others.

€. To lead her to a closer relationship with Christ,
to an appreclation of the place religion can
hold in life, to a conception of what Chris-
tianity can mean in a practical way to her,
her country, and the world.

This set of objectives alms to include every phase of the
l1ife of the early adolescent, and has been reworked in
this condensed form with the needs of the Egyptian girl

in mind. The Study will now procede to curricular plans.

C. A Suggested Program of Sports
| for

Early Adolescent Egyptian Girls

‘Summer sports in Egypt should not be too vig-
orous. PFor this reason 1t 1s suggested that there be
provided facilities both for sports and for those games
definitely not so vigorous. Since the camp in mind would
probably be located on the Mediterranean Sea, the swim-
ming facilitles would not present much of a problem.

Baseball and volleyball could easily be included. Tennis
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requires more difficult preparation, but its Importance

in Egypt would make it almost a necessity. Ping-pong,
shuffleboard, and badminton could be played under shelter.
Quolts and archery would also be very adaptable to Egyp-
tian circumstances. Several of the sports suggested are
individual in nature rather than social. But interest in
them could be maintained by having a sufficient amount of

egwipment and by conducting tournaments.

D. A Suggested Program of Interested and Hobby Groups
for

Early Adolescent Egyptian Girls

Hobbles which interest American girls would be
of interest to Egyptian Girls. Since there is great in-
terest in plcture taking, a camera ¢lub would be appro=-
priate. Although more suitable for boys, stamp collecting
is a hobby poasibiliﬁy since Egypt, €airo especially,
keeps in close contact with the rest of the world. There
are many polnts of interest in stamp collecting by which
the girls could increass ﬁheir knowledge. Choral singing
is another possibility for a hobby. A camp choir can well
be used in worship service. Dramatlecs are also of great
interest to Egyptian glrls. Some girls might be particu-
larly interested in writing for and publishing a camp

paper .
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In place of forms of camp craft, for which girls
in America have a better background, & study of dessert
travel would be appreciated. Egyptians have not learned
to appreclate touring. They do not realize the great dis-
coveriles which can be made on the desert. There are, 1t
must be remarked, certain precautions to be taken in des-
ert travel on their search for the secrets of the desert.
Another subject on the same order 1s the study of fosslls.
A1l of lower Egypt, in fact most of Egypt, was at one
time under the sea. For this reason the land is full of
fossils. An introduction to this study would lend great
enjoyment to vislts to the desert. This study could be
included with other nature subjects, depending upon the
location of the camp and the "nature" supplied in that
vicinity. The clear night skies of Egypt offer excellent
opportunity for star study, in which the girls would
learn to identify the different heavenly bodies. 3lnce
several of these subjects‘could be offered with the op-
portunity given the giri to make her own choices, a fur-
ther suggestion is that of a study of desert phenomena,
such as ﬁalleys cut by the rushing water from a rainfall
on the desert finding its way to the sea, or a slowly~
moving hill of sand. The girls seem to be interested in
such facts about their own land, but krow llttle about

them. Another group of subjects from which the girls



could choose would be connected with personal charm,
friendship, and the art of belng a hostess.

In summary, the suggested hobbles include a
camera club, a collector's club, & journalist's club, and
a camp chorus. The several interest groups from which
the camper could choose are desert travel, desert fossils,
and desert phenomena. Another form of interest groups
relates to soclal aécomplishments such as personal charm,

friendships, and the art of belng a hostess.

E. A Suggested Program of Christian Education
for

Early Adolescent Egyptlan Girls

The plans for the camp program in Christian
education in this camp may be divided into two sections.
One phase comprises the studles in class, and the other
is worship, both group and individual.

‘A suggestion for the class studies is a unit
which tles together the study of the life of Christ with
a study of personal Christian living and a study of the
possibilitlies for Christianity in Egypt. Titles for each
of the three sections of the unit might be, "Christ on
Earth," "Christ in Us," and "Christ in Egypt."

Any one of the flrst three gospel accounts may

be used as a basis for the study of "Christ on Earth."
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Mark would be especially valuable for a group of early
adolescent girls becausse of 1ts simpllclty and brevity.
Another fact giving the gospels particular valuse 1s that
it is the purpose of the Synoptists to show the histori-
cal Jesus as also divine Redeemer.l This is of special
interest and need to these girls. A special session ean
be devoted td launching this unit, not only to arouse
interest in 1t, but also to show the close relationship
between each part of the unit and its value to Egyptlan
girls at the present time. After the speclal launching
session, there would remailn twelve other sessions, since
this camp 1s planned for two weeks. In these twelve ses-
sions‘an attempt would be made to portray a realistic
picture of Jesus as He was here on earth. Copies of
great paintings could be valuable as an ald to teaching
the lessons.

The section of the unit called "Christ in Us"
would include different elements of the Christlian faith,
such as the meaning of bellef in Christ, the character of
Chrlst, prayer, sin, and its forgiveness. O0ften young
girls"misﬁnderstand the meaning of faith in Christ and
can find no solution to their problem. Then it is said
that one 18 to have the character of Christ. What is that
to mean? Prayer 1s often a problem to these girls, for
1t is a time of change from childhood into adulthood.

The mere repetition of words is found to be unsatisfactory.
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What should take 1ts place is a problsm unless it is ig-
nored. Also, girls of this age‘are often very conscious
of any’wrong they have done. Time may wear down this
sensitiveness because of environment. Instead, a reali-
zation of the personal forglveness of God accompanying
this sensitiveness should be devsloped. These and other
problems, especially having to do with friendships and
right and wrong, would make this cl&ss a very helpful one,
keeping in mind 1ts relationship to the other two sec-
tions of the unit. |

Accompanylng the new value placed upon Chris-
tianlty should coms a new realization of what it can mean
for‘Egypt. This bears a different meaning to an adult
than to an early adolescent. Nevertheless, the latter
can get a view of what Christ can do to meet the needs
of those friends so dear to them, often Moslems. The
difference in the 1ife they lead as well as any words
they may say can bear wltness to Christ. The difference
Christ coﬁld make in the land of Egypt is largely inter~
preted to the girls in the difference this would make in
their school, their home, and their friendships. Think-
ing along these lines can be a great challenge to those
forefathers have adhered to Christianity through perse-
cution to the present day. True, their suppression has

1. Cf. Benjamin W. Bacon: Studies in Matthew, p. ix
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produced an attitude of fatalism so far as the possibili-
ty of great change 1s concerned. But if this vital re-
lationship to Christ were developed, this attitude would
change. It is not merely Moslems that need to be influ=-
enced for Christ, tut Christians. So the opportunity is
broad for helplng others withln their own churches and
producing a new consciousness of the adolescent's becoming
more of a& real part of the church.

The worship program should lnclude both group
and individual worship. The maln feature of group wor-

ship would be the vesper service. This need not be long-

er than half an hour. The purpose of it is to lead these

girls to an experlence in worshipping God. The time and
setting for this feature of the program is important.

The cholr may be used effectively for atmosphere. Prayer
can usually mean the most in one's own language. This
part of worship which is very important could be what is
known in some places as "hillside prayers" in which each
girl prays in a low voice her own prayer. Probably Eng-
lish, French, Armenian, and Arabic would all be used hers
oh such occasions. Tent groups grovide for a more per-
sonal worship service, for binding the group closer to-
gether, and for settling problems which may have arisen
during the day. The "morning watch"™ can be planned as a
time of personal communion with God. The girls may need

suggestions, but they should be free to develop their
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own plans of worship, with the hope that these will be-
come permanent habits with the girls.

The suggestions for program have included up
to this point plans for sports, for hobby and interest
groups, and for the Christian educational content and
practise of the camp. Such factors can be planned in ad-
vance. Leaders must also be alert to help realize the
other objectives which have besn suggested 1n personal
contacts, in genulne interest in the girls, and in asenss
of responsibility for them, in all of which Christian at-

titudes may play a vital part.

F. A Suggested Dally Schedule
| ; for
an Evangelical Church Summer Camp
for

Early Adolescent Egyptian Girls

One of the best ways in which to get a good view
of the ectivities of a camp 1s to view 1ts daily program
schedule. There are several ways in which a program for a
camp in Egypt differs from one in America. The heat at
midday makes it advisable to rest for two hours after the
noon meal. The times for meals also differ from the Amer-
ican custom. The heat also makes it advisable to havs

sports in the early mornlng or late afternoon. These
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facts help one to understand the program which follows.

6:00 AMe vevenee Rising

6:30 to 6:50 .... Morning devotions

Ti00 veevococnnos Breakfast

7145 to B:45 .... Sports

8:45 to 10:00 ... Swimming
10:00 to 10:40 ... Class —~Christ on Earth
10:40 to 1%:20 ... Class -—Christ in Us
11:20 to 12:00 ... Class —~Christ in Egypt
12:15 PeMe oaveress Dinner

1:00 to 3:00 .... Afternoon rest

5:00 to 3:40 .... Interest groups

3340 to 4:30 .... Hobbies :

4:30 ceneacesnnne Tea and free time

5330 cenecensesnns Swim

7:00 covesecncens Vespers

745 cevesvonnna. Supper

8:30 ¢veveesnvesa. Nightls doings

9250 secercencnns Cabin groups
10:00 ¢eseeveeeees Taps

Spcfts fellowed by swimming precede thé classes,
which are gronpad one after the other for continuity of
thought and gtmosphere. Time is allowed for changes be-
tween classes. Hobbies and interest groups follow the
afternoon rest as sémetmng interesting but quiet to do
until the day is cooler. Another swim is suggested.

Games should be made available during the free time. Sup-
per is always 1ate in Egypt and vespers come before 1t to
occur at sunset time, for there is little twilight in

Egypt. "Night's doings" is a time for entertainments of

different kinds, group games, or stunt programs, or a sing -
around a camp fire. A few minutes are reserved at the end

of the day for the cabin devotional groups —or tents, as
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- the caée may be. The amount of sleep and rest provided
is ten hours if the rest hours are enforced, as they must
be. As a whole this program aims to provide activity,
stﬁdy, rest, and enjoyment in thé proper proportion, and
yet eppertunity is given for the girls to make cholces in

ways of spending their own time.

G. Summary

This sequel to the study of the construction of
a summer camp program for the Christian Education of ear-
ly adolescent girls and the criteria whereby such a pro-
gram may be judged, 1s made as a suggestion for meeting
the needs of early adolescent girls from Christian homes
in Egypt. In undertaking this 1océlized application of
the study, several specific needs were mentioned, such as
helping the girl to adjust herself to the radical soclal
changes takingbplace in Egypt at this time. The girl is
being faced with new responsiblllities. Western civiliza-
tion has brought both good and bad. Because of the situ-
ation the girl has new cholces to make. The religious
needs of these girls are raally quite similar to those
of American younger adolescents,.in finding for themselves
a vital Christlan experience, and relating this to the
whole of 1ife. Living with Moslems and having them as

close friends presents a unique problem because the Mos~-
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lems are declidedly in the majority and 1t is almost im-
possible for a NMoslem girl to become a Christian.

The aim and objectives have been stated for
this proposed éamp attempting to cover every phase of
1ife. With these in mind the camp program was construct-
ed, considering those factors which could be clearly set
forth in the program. Sports, hobbles, and interest
groups were suggested. A Christian education integrated
‘unit of study was planned especlally designed to meet the
needs of thése girls, Finally, a dally schedule was pre-~
sented which would sult the land of Egypt as to customs
and climate, as well as show the time allowance for dif-
ferent phases of the program. |

‘The;camp program thus presented furnishes a
localized concretization of the problem of this thesis,
which is to consider the construction of an adequate sum-
mer camp prpgram for the Christian education of early ado-
lescent girls. This program is not one whose schedule is
loaded with many classes In formal Christian education.
Nelther is 1t oné which hopes that a program free from
any Christian training other than that furnished by grace
at meals and a vesper service will produce in young girls
a vital Christian experience and make them of great value
to their church. This program is well-rounded with the

presentation of many different activities, and yet time
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is provided in which the girls can be responsible for their
own conduct. This program embodies the conclusions which

this thesis reached in its third chapter.
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SUMMARY AND CONCLUSION

The ' The problem of this thesis has been to set
PROELEM :
forth the sort of program which willl best
foster Christian education and growth under the conditions
and<opportunitiés of summer camp life. The sixbteen camps

which have besen stndied’were selected from among those
sponsored by a religious institution, dealing with girls
of early adolescent age, and with a term of from one to
elght weeks long. The need for this investigatlion 1s to
be found in the long-recognized difficulties of this age,
and in the great possibilities which so often then begin
td unfold. For further studles in this fleld one should
consult works on adolescent psychology.

CHAPTER'ONE The process of investigation began with a
giris }study of the tralts of early adolescent
girls, from the standpoints of thelr physical,‘intellectu-
al, emotional, velitional, social, and religious trailts;
which characteristics lead by implication directly to the
suggestion of specific needs of these adolescents which
demand practical consideration. These needs have been
considered chiefly with psychology and spiritual possi-
bilities uppermost in mind. Sometimes their interrslation-

ships have been shown, though it was realized that separa-

~112-
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tion between these factors is techni&al and scholastic,
and that perscnalities in real 1life cannot be so sundered.
The physical traits‘of these girls center in
growth and activity, with the consequent needs of recrea-
tion and exerclise, rest, food, disclipline, and personal
hygiene. Their intellectual needs likewise arise from
new mental growth and activity, presenting the double
problem of maintaining an apperceptive basis with them,
and at the same time challenging them to progress to the
unknown. The possibilities here depend largely upon the
great powers of imaginatlon and sﬁggestibility conmon to
adolescents. The emotional 1ife of the early adolescent
is a problem in itself, though 1t cannot be separated
from the whole personality of the young person. Defini-
tions of emotions and analysis of thelr primacy are aca=-
demic; so far as adolescence 1s concerned any émotion
which at any time becomes dominant 1s important. These
emotions fall readily intc three groups, of attraction,
repulsion; and higher constructive emotions including the
esthetic sense. Emotional instability in adolescencs
arises partly from psysiological factors. Lack of con-
trol, inhiblitions, the place of friendships, have all
been consldered. The volitional powers of early ado-
lescent girls are usually subordinate to their amotiCns;
but if the interplay of all the tralts of these girls is

understood the adolescent does not seem quite so unstable
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as she'might be. With a grbwing consciousness of the
external world, and emotional response rapidly shifting
toward self-ccntrol, there is certain to be conflict.
Habits ingrained at this time of 1ife are likely to be
character-detérmining. Restrictions, especially if not
rationalized, are liable o be jettisoned. The moral
sense is in flux even while assuming 1ts permanent status.
Adolescence is a dangerous time for moral standards, and
yet it 1s also all-important for thelr establishment.
The social life of early adolescents is of no less im-
portance than the other factors, for 1t is in its own way
liable to maladjustment; in fact, 1t 1s wvery often the
source of undesirable traits of character. The éarly ado-
lescent must somehow begin to meet social demands; and
here i1s found the possible encouragement of responsibility,
of friendships, of attractiveness in personality, and,
unfortunately, of theiropposites.
CHAFTER TWO Turning from the subjects, the types of
camps program discovered in the investigation
ranged from those in which actual class-work in Christian
instruction predominated, toc those 1n which the total place
given to religion was casual or negligible and where recre-
ational vacations seemed to be the entire consideration.
In a theoretical sense the latter types of approach might

at best be thought of as presenting Christian training in

Al
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1ife rather than in doctrine.

While a tabulation of the results of a question-
naire received from various camps will be found after
Chapter Four, the results have also been to some extent
analyzed in the}present chapter, which is based on the
questionnaire.

The age=-groupings of the campers, the possibility
of electivés among the cdurses offered, the duration of
the camp terms, the question of participation in activi-
ties with non-intermediates, the attention given to hobbies,
the actual Blble and religious courses, the ways and times
of worship programs, the mafter of definite decisions for
Christ ahd l1ife service, have all been considered in some
detail. Two speclal matters also mentioned are the op-
portunity for individual guidance and counsel, and the man-
agement of Sundays.

A relation can sometimes be seen betwéen the
manner in which the camps relate themselves to these prob-
lems and the purposes which they declare they have in view.
Indeed, the analyéis of purposes, whille presented briefly,
is of great importance in this chapter and closely con-
nected with the voluntary suggestions of camp leaders on
the subject of leadership, which i1s not part of program but

is altogether important even to program.
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CHAPTER THREE The climactic section of the study under-

Criteria

: takes to draw up on the baslis of the tralts

and conseqﬁent needs of these‘girls, statements of how
these needs may be met under the conditions of summer
camps, taking each aspect of their 1life in turn as before,
and these statements are presented as criteria to indi-
cate how one may judge existing or proposed camp programs
for early adolescent girls from the standpoint of Chris-
tian education as well as of personality requirements.
These criteria are equally standards for the construction
of éuch a summer camp program.

Though not 1tself parﬁ of program, leadership
aggin claims attention, and the qualifications suggested
for 1egdars are found on page 72 followed by remarks on
the relationship of leaders to camp goals.

The several phases of the lives of early ado-
lescents met with in the first chapter are again passed
in review, this time with the possiblilities of a camp
rather than the psychology of the adolescent dominant; and
at the close of each section standards which are specifi-
cally relevant to each of these phases have been set forth
in detail. It will be found that there are twenty-two of
these statements which have been condensed at the end of
the chapter to twenty, on pages 92-93. A very brief

outline of these criteria follows.
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Physical Needs 1. Food
2. Rest
. 5. Sports
Intellectusl Needs | 4. Development
' 5. Stimulus

6. Instruction
Emdtional‘Needs 7. Adolescence
- : 8. Counteraction
9. Constructiveness

Esthetic Heeds _ 10. Apprecilation

Moral Needs 11. Standards
Volitional Needs ‘ 12. Responsibility
n&ss&oéia&nﬁaeds 13. Leadership

14. Cliques
15. Democracy

Religious-Personal Needs 18. Conversion

Religiocus-Intells ctual Needs 17. Bible

Religlous~-Spiritual Needs 20. Consecration

Religious-Social Needs 16. Fellowship

19. Comnmitment

The full meaning of these rather roughly-wordsed criteria
must be sought in the chapter; this outline aims ut to
show their comprehensiveness and relationships more easily.
It should be noted that these criteria are positive, ex-
cept the seventh, eighth, ninth, and fourteenth-fifteenth
which, while negative, are also constructive. In the study
of a summer camp program for Christian education none of
these possibilities should be discarded; and it is believed,
as occasionally indicated, that Christian education must be
tied in with the demands of the whole personality for the

happiest results, and therefore neither the all=-recreation

nor the all-study type of program is ideal.
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APPLICATION In a sense the last chapter falls beyond
reypt 1f not outside the scope of this thesis.

However, taken as a sample aﬁplication of the general

problem, it is distinctive and may be of more interest to

Americans than any program constructéd in more familiar

- circumstances.

It is proposed to set up a summer camp for early
adolescent girls under the patronage of the Egyptian Evan-
geiical Church, with the underlying purpose, which has
several times been suggested in the thesls but not hereto-
fore in this Summary, of making Christians out of those
who are supposed to be Christians and are often taken com-
placently as such because of church connections. The
reality of this problem obtrudés 1tself sharply under
Egyptian skies whqre‘adherents of Christian organizations
are but a fraction of the population.

The plans for the proposed camp have been set
forth, considering sports, hobbles and interest groups,
and Christian education. These are then integrated into a
speclific daily schedule suitable to the climate and cus-
toms of Egypt.

In the early part of this chapter will be found
a condensed set of objectives for such a camp, in six
clear-cut sections, which may well be repeated here in an

abridged form as ideals worthy of any camp, and the proper
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conclusion of this thesis.

1.

2.

A

A

A

camp should develop health habits and standards
of eating, sleeplng, and recreation.

camp should stimulate interest and challenge
thought in the external world.

camp should contribute toward emotional balance
and self-control.

camp should inculcate proper moral cholces and
standards, as well as a sense of responsibility.

camp“shbuld assist in social adjustments, and
further the rich values in friendships.

‘camp should lead toward a close relationship

with Christ, and also develop what this can
mean to all.

In conclusion, 1t will be noted that to a cer-

tain limited degree this Summary and Conclusion have been

a restatement and reappralsal of the views which have

been expressed more in detail and more under separated

chapter headings in the body of this thesis.

=



APPENDI X

Outline Tabulation of Results
of the

Questionnaire Survey.
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