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COEPARATIVE QONTSNT OF SURaPIoEAL PHILOBOPEY
TEET BOORS.
mmm%m,
swong the courses of stuly appearing in 4he collese and uni~
warsity ¢ la during this fivst guarier of the jweniielh cen~
tary, stands She ourse entisled “The Fhilosophy of Fduoabion.”
paratively now subject, thowsh we have a ta:zz% ‘zg T Ee
' English translation in :tm,f we £ind
1% still strugsiing for definite forw. While ths neze is mite
suggestive of the matuve of this course, different writers have
dofined 1% quite differently. To Dy. Devey f;’ philosophy "is the
theory of edueation in its most general phases™ and the "Philoco~
yhy of Bducation 8. «sonly an explislt formulation of the W
lems of the formamtion of right mundal and moyal Bsbitudes &
mtenporary - soedal 1ife,” his makes

i 19
ots. 7o another writer / it

soeet to the difficultiss of o

it e mm of a@l‘wm soeisl s 4
38 a matier of mﬁ@m%&t of the 4ifferent values, such ss e ip-
tevosts af ghildhond, vmﬁil rmedis, and the miﬁimﬁ’% of
“marely m&m intereste,” while o third f would link oduca-
%ion up ks the natore of reality and ask “whet are the implications
of edugationi” Other authors have largely shaded into ome or ap-
other of these views though often sllowing gensrously for thelr
oun particular interest or prejudice. |

In the matter of text books, there seen o be about ten to

iftoen, covering he last twenty~-five years, which deal primarily

1. JeKeFolosonkrann, The Fhilosophy of Héucation,spploton and 0.,
B : 1891,
Ze m, emo - and Eduesbion, pagee 386, 538, umoted m dig=-
m %ma, &i&as@?sxg of m&, on, poses 297,208,
Bl iodern Sdussbional Theories, pages 95,30,
é.. @f. Zi@m@; mseg&g c;if Eﬁﬁam?;im, page 298, and guotation,
page 268«




with this fisld, thoush thore ave n gx@a’& many 50re which shede
off into the principles and theoy
In the light of the selatively new and wweitled asture of

of giucation.

Joet nost prevalent, and the comparstive content of the wost promi-
nent texbs. The first perd of this purpese shall be dealt with by

apsesaeh 0 the sub~

& gegntionnaive sent to the profunsors of pepreseninlive colleges
and omiveysities throughout




I. Booulds of mositloio - 2518,

1. The guestiomaire,
In opder to deternine
ing Bdueatioral Masam and the viewpoints from whiaix this
subject 19 nov being daught, it vas nocessary 1o sscertain which
eolloges and universities in the United States were giving
~ courses unfer the title of Bivestiomal Fhilesophy. Dhe torld's
slmacac for 1926 lists approximately four hunired and twenty-five
eolloges and universities of recogaised scholsstic standing in
this country. Upon clove emuaination of the eatalogues of three
undred and eighty-sighd, or about mw percent. of those
sehools, it vas found Yhnt Pifty-four of thon offered courses in
this subjosts. %o theso schools the gquestionmeive was sent, in

e

Bome cases o second and & third tise, unbil anovers were received

hooks mmk in use in teache-

from fority, which s gevonty-four perount.
from the professors sctively teaching in this field and represent
a very wide distrivation av is shoun later.

The guestionnaire was as follovms~

1. Pextbooks used in tsaching Bduesiionnl Philosg~
phy in order of walues

E
2

e s —
2. Viewpoint from which yow study this field; under-
200X0 9hey
Iealism, positivien, pragmtis




G

2« HBepresentative mature of the answers.

To the above guestionmaire, angwers were received from forty
plases, tventy-six betng smiversities, twelve being colleges, anld
the other two being ome OF $he other though unidentiffed. These

universities and collsges represented twonty-thr
' ‘%@ eolleges and mimsﬁm werer~ |

1o Baker University———
3. Untversity of Califermiav-———California
4« University of Clnetunati= oto
5. Columbia %‘miwrsiagr ﬁw York City
6. University of ?:twiﬁasm?lﬂzm
" 7. University of a@rgiaﬁm“mm&mgh
80 Gobtysburg G01logemmmmnmmmmme--Pomnsylvanis
18, Oollege of Iashoe=
1le aaivemm af e

iz. %ﬂiwmiw O e
15, Lofayette (011egermmmmmm——-Peznsylvania
15, University of HiSSOUFSs~mmum—e-iissouri

18, dew York University-—e—eeememeioyr York City

19, University of Horth Dakotas-—~-liorth Dakots

20. University of Oklahomee-



24, Phillips Univarsity-— cklahor
25, University of PEbtoburghmmm—me—DonnSylvanis
2%, ndveraity ﬁi’ Hedlangsmm—-

e Sekom Sk iomiii
284

Sl Syracuss TNIVersitysmmemsmmsectioy Topk
32. femas Chriotian University-
53, Univorsity of Vornamtmm——m——-Yornont

84, University of ¥irgintammemmes~eVirginta

38+ York Collogeewmmome SRR .
, a&m ave Avkansas, Califormis, Ceorgia, Florida,
Idahe, Indiaums, Xansas, Mm&;ﬁ’, Eissourl, Fontana, Hebraska,

Few Hampshirs, New York, North Dakote, Ohio, Oklshoms, Ovegom,
Pennsylvania, Texas, Vermont, Virginis, Washington, vest Virginia.

of this list T%ﬁ can be seen that twelve of the states sre vest

of the ¥ississippi River and that the distribation s guite even
throughout the United States. It smm therefore ba fuirly rep-

rozentative of opinion af&z lzrze.



. S. Basulte in regsrd to textbovks.
In tebulating the resalts, sil Sexthovks reseiviag a firat

sholee were given ures pofats, those ree

piving & second cholcs

were given two points, and thoss rveceiviag o third chodlce were
given one pointe Xaﬁaﬁﬁg &kl shose which rmim &% lsast Ywo
chotees, the Pollowing results wews obiaingdz-

1

Eilpatrick
Courssult

Eilpatriek

cures Sock 1n the Philos~
ag&g ﬁ?ﬁ ?;ﬂézmaﬁm {4390

E’riwizﬁas of Bauecation
Fhilosophy of Mucsiion

 moss Fodera Bducational Theories
 Henderson  Prinefples of Miusation

pks whish yecoived single menbions aye:

erinoiples of Soueation

' ﬁﬂﬁ@ﬁﬁi&iﬁ of Blucat
The Yeaching of Hoals.

6.



g ' Bolestic mixturss distributed as follows:
2 Ieslism, pragmabiss
frogmatism, betmvisrien
1 Personality, pragmtism
1 Porsomalisn, instsumentslisw
wiiem, progmatisn, bebevioriss
1 Positivien, preguatism, behavioriss

1 Xdesliss, yealiss, behaviorism

In studying the above data, the Pollowing conclusions
pertinent %o this prosent swdy seen %o be justifisds-

i» The gueetionmire suyvey is repre ﬁaﬁw proagh %o be

used as s basis in the sclection of Sextbooks for the more intensive
somparison of content.
ks o be Intensively studied and compared as to

s



Despy, John, Demotvesy s Pducasisn ﬁ%ﬁﬁﬁm fig.}
Hew I&‘k. 1918,

xngmm, s Bap Soures Book fn the Thiloso
‘ 3ilan Coe b New T ork, 19

Dhapemn, Js Cs and Dounbs, G B m&;;}sa of @m«amq
i%ﬁt@ﬁk@ﬁ m&z Coe} Davbrides, . :

Horna, H. Hay m«;mw of %ﬁaﬁ% i%&%ﬁi&m Campany)
: Hew York, 190%. {Hevised 1827}

Tre first three easily stand in $he top olass by themselves accord-
ing $o the questionnaire, whils the fourdh as;m%aﬁg npholds the
Ideslistic viewpoint, whish received the hizheet cholce, as well as
being fourth in lime. O this basis I %o fneluded.

9. The next three textboske in linme will bs ifncluded in the

general study of m& They arer~

Hodern Zdusationsl Theories i%‘mq%im Gos]
@w ?ﬁt& 1927,

i t=book m the %mw& of Bduenition.
i COe} How York, 1910.

xsﬁ Bavostion {Contury 00.)

&W&W for an open.

proseh from several viswpodngs,
wsion in regard to the

asture of i%;w m«m kgrownd of his subject. Besides

zany who chacked Zm&m m ammﬁf} xz.w& & Pragmatic m&m&,
This sould uphold ﬁw ammﬁm gtated in the lntroduekion to this

*ﬁkiwgm, 30 wit: thors is ne
sasstional Philosophy texs~books, %o deterning the actusl rature

od of & stuly of the comparative eontent

of thisz subject.

~~mmmmmw@m@sﬁ%m&%, theve were

B
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il. snalgsis of sontent by topics.
he four text-books singled out fur special fopieal study of
sontent, which will be designated by he names of their authors:
%o show which toples the suthors runked highest, the ecriterion e
ing the amount of space given %0 sach topie. Jany times sopies
wsre intervoven with cach other, or mrlam to such s extent

i aud Counts, and Hopne, were analysed

: pend, but as mf% pogsible the ﬁ%@iﬁ
mete was mi@% %0 quarder pagos. Soue of the %iﬁiw miy appear
0 be verbal or o6 genersl but in euch csse ¥he topic was chosen

because he perticular author nsed it as & sopic in a definite

iy, The wording of all of the Sopios are thervefore in the emsct
words of the suthors. '

In the tables below %m asalysis is carried through twently
topies in oach Hook and these are given in the order of the amount
of spate esch receives, this smount in peses being desiznated
aftor mh mim Zhe purber of yages is of course relative S0
pach book and consoquently ten pages in one way ﬁeﬁa@e a8 lupor—
ing as *Emﬁ%y pages in &ﬁa’%mm Por thnim renson the
aied in order that they my be later systhesizeds
Whenever two or more toplee im one bhook bave the sone space valuo
he corresponding 90 or more ranks ave sdded togother and divid-

P By e wﬁ&&z&s‘ $optens. In $his way vo aveld vanking

topic lower than one having the save space walue. Tor example, 3#
the first two topics of a column were equal, they mm ba each
ranksd one and one-half rather than in the order of one, twe. The

rosulss follow.
1, The twenty leading topios of each hook.



18,

Diseipline
- 12k 18 Vossdionsl Hdueation
s Aihe T Horals
v 18 15 . subjeet mabter
’t 38hs | 15 selenge
IR ou trowtn
V175 14 Play uod work
20a < ; iz W@?‘i’%@ of Blucstion
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T« Chgpman and Counts

1.

S
%

6o
T
8.
Se
10,

11, 30

13, 273
4. 263
18, | 252

z3%

is.

1%, 3
ig,. 05

@, 7

F
perrgggesseff

Society and Civie iife

sctivities

Yooatiooal edusation
Personniity
Bebavior

Eoonomic life
Teucher

College

matvidual Gifferences

Babis

18«



Ge.

Volitions
Interest

self-juevelopment |

Setence
Paitation
Peyehology
Beligion
Hixbit
fouth

i8.



2. Synthesising on the boais of relative valus in each %&:@xz‘

% deteruine which %ﬁiﬁ% of the fm wooks vere mﬁa& propi-
nent ix& the light of %mir relative ?&i&a in their cun t@i{@ﬁg sach
topic was given as many sounts a3 the mmber marking its venk. then

& topic fa lled to appear in e column ib was arbitvarily givon o
rank of teaniy-ona %swm that it would not dlsplace any of the
twanty topics shich out ranked it. adding wp the remults we find

$he Tellowing ilst of topies appearing in a’k?«%&%ﬁm foxis In

be Fa—r— 58
Te .. Sooiety . 58
B ;A - Interent 61
=38 Yoeational edusabion 2%
10« 4 mﬁ& i

3
g
z
2
5
z
B
a
B
A

12, Habit 79 2
5. Systhesizing on the basis of pages devoted 0 euoh topic..
Wmm ke m%*;;ia plan ail ngz%ea 2% amwi&m& gven i

m one toxt. The fwelve *&*&p&as appearing above

they only appes
head the list, with the exeepbion of the last two: sclence snd

habit, with only ome displacement, the tople: school. The resulis

<



2 | 722 Sovirommest

s P | mhiking

e 80 ﬂwia%g

6. 8 Bemoopacy

7. 51 Sehool
8y a8: Porsons ity
Bfe 485 Vogational education
0. 4 Interest
1, 0% . Horals

Secondary schools

sotivities

g 8 ¢ 8

meory of educabion

8

4 333 s
Lesrss

sppesring in sll four texts; Individenl.
sppearing in three texbs: Yethod; Phinkingy Interest.
o , . fronments Personality;

eizing on basis of muber of texts s which tople ap-

Soeisty; Vocadional edusation; Morsis; Sofence; Habit.



15,

&, Toplios receiving spesinl treatuent by only ong Sexb: __—

Tn these 1ists are placed the ten londing topies of each
$oxt which are not fowsl smong the twenty lesding Sopics of any
of the other three. |

1. Tsory of edueation ie :
2 Adms e
2.  Banestional valuss e
2, Enowledss b
By Bxreriense B Consarmbiog
€«  Diseipling 6y sctivity

7.  Subjest metler T soeial eontrol

Bs Flay avd vork % Boral edueation
ie Philosophy of edugation 10 Kight and wrong.

10,  Collsge 10 Imitntion



1%

by Bfs Seuecs bosk.
Book %ﬁ’ﬁ’:ﬁ% iissge

lafinese of Devey upen Eilpstrick ss shown

Th ihe peeluck of Dey Kiipstrickts "Sonse
o , ot ds W of &%&ﬁiﬁi i
mobabions, ﬁ‘&%& & Tow lives t5 seversl

fwonty~four Deoks or papers of Dr.
a1 over o peried of fueady-Tive

L Bhogations ~ o w oo oo
iﬁ?a.% Inderont anl BEfoet ~ s w m mm e e w
1938 Bl of BUMIES » = oo =
9t Eopwos®s Qpolopedis of Bdwestions = e w =
1925 saply and TOEEMI0e. = =
s
191y

mw%%s&mmﬁ%

w

i

B gt e

3380 Influsees of | S i %‘;QWM w@

T N T




i8.

Yesr pablisstion oo ot quntations
e THnBiiohad IGOTarene = % e o oo e o oo &

1917 Sohool and Sogdety = = == e m s mw = w e 1

1904 Third Yesrbook of the Hatiomal Sooisty for
4he Selentific study of BEduweatigps = =~~~ ]

1921 Wabtson¥s Baeyelopedin and Diotionary of
m%ﬁ%“"**“***ﬁ“““n-uwa i

| e two books which are by fur the most heavily frawn upon ave
seen %0 be {1) Human Zature and Comduct, (I01%) New York, 1922, and

struebion n Phllosophy {Hol$) Hew York, i‘@f@;}.

In compsrison with other soureces drawn upon we find the folicw-
ing wen guoted most fregeentlys~ '
Soshar of J0RToss e

2 . es)
16
4
14

unber of quotations

LS . B

Buchrer, B« Fu
i%ﬁ‘@"ﬁ o, f?lh}

Bill, Je Se 2 i3

Bussell, Berbrand : & . iz

Thornddke, H. e .8 . 1k

The ouolstions taken fyom Dr. Jowey sve falrly swenly dis-
sribated, snd by actusl count there are elighty-five guotations cub
sf & fo%sl nuber of five handred and Tifty-seven or fifteen per-
sante aes the pusber is sixty-five and one hsif ocut
4f & tobal masber of threo hundvef and thirdy-aine peges in the
book, or niseteen percent.




The quointions in the “source book™ are muubered

trivation of Dr. Dewsy's quotstions 1s as followasw
“motatiens " Busber from Pewsy

3w 100 | B
101 = 200 15
201 - 300 - _ u
9
19

80} ~ HBY 13
Besides belng an intevesting etudy of Dr. Ellpatrick®s prefar-

ences in referonce saderial, the shove shudy would indicsde Swt

Pr. Ziipatriek and Dr. Devey smst hold smeh in common in the field
éf’ Bdusationsl Philosophye.

e mein toples chosen by Dr. XKilpstrick in this book woule
which be attaches to thess topies

indicate the relative imporiance
and sp they are justiffes in the preceding topicsl amslysis. How-
ever, in the Preface he states: “Bub the selection of quotations

15 by 5o means 1inited bo thls (the suthorts) point of view.
the contrary ears has been taken to present all sorts of opposed
views ani poplfions, the ohilefl eriferis for inclusion being porti-
nenge and clemmess with Drevity of statements” (page v) This would

indicate that sn snalysis of the a%hw*a or rather of the compil
vigwpoing would be impossible on any pertioniar fovic. This fach,
together with the clese relstionshiy of this book to that of the
s.aaﬁmg author 4o be studied, zeen jusi grounds for the conclusion
eached at the close of this section.

3»?#



7. Concluaions.

in going over the sbove ansiysis we find that 5% holds much
of interest which I8 of o general inforsationsl walus snd which is
in itzelf indicative of %ﬁw ratare of Biucational hilosophy.
| %‘iasw éﬁ*& %mﬂ gonclusions wvhieh appear %o be jJustified smd
. uhich will lesd on %o farther study. mg@f@aﬁaiwm are;

1. The Sen leading suhjests or topies in the prewailing
Baupational E%%aiwsa@%ag tarb-books ares iﬁiﬁm;&g method; thinke
ngy demporsey: ﬁﬁviramwm; z;amﬁty; amia%yg voeabionzl edu-
oations intoresty and morale, %&e@s “&ﬁpiﬁa, then, Will % the
vasis of farther sbady of & wider mature.

2. the leading toplew dlstivetive of e fndividual %xﬁs
mm& to & dagres the purpose or approach af m suthor Yo his
subject. Dewey's book s a little too involved or complex %o lend
itzelf to ihis asmlwsim&. Eilpatricks book shows 1tself o be
. based upon seversl lazge topics as
Souns®s book shows ikself %o be dealing largel
and sehool practise in Wi&%ﬁm ;&a 11:?&.. mﬁa Book ghows i%s
spprosch to be through the five leading fields of Psychology,
Besiolosy, ?&fgaiﬁmgy, Biology, and

$he philosophicsl beapings of aﬁwﬁm ;
a S Eillmatrick 1o fgzmm %o be o a mga extent dependent upon

evey and oo ag;a w0 present mainly zam vismim rathor than

0. 43 Z¥ipatrickvs book 18 o souwrce vook of quotations and not
& discussion and bis viewpoint is welli peflected in Dr. Dewey's
‘book, it will pot be included in fhe furd udy of the content

of thought of the topiss chosen for further studye

20,



21,

Iif. snalysis of lgading iopicn.
Having auslysed the fowr leading texts in oxder to deternine
1% leading topies shich sre therein Srested, we will now proceed

to discuss those ten topics one at a time, Before sidriing this;
s the niss of the anthors as

however, it will 2o well to determi
stated in the pref:

o of tholr books and desoribe to & certain
extent the organizatlen of contents.
:t; m‘s@aﬁ?*s ains and plan of Ww&m

zf purpsee iz to {page v Wm@zﬁmﬁ@r %o detect
smedety a4 apoly

m ptats the idess Iuplisd in o deoooratic ¢
these ideus o the probiems of $he estermwise of siusabion.” To
a0 %hais e gives s oritical estimate of cut~of-dste theories of

knowln; and wovsl develepsent which are etill in vogue and which
¢he growth of demceracy with $he develomment of the

sothod in the sclences, evolutionavy idess in the blologigal

selences, and the industrial recrganization.” From $hds stuly he
sries to polns out %ﬁa@w in subjoot m@w and wethods whieh
troste a3 @ﬁ%&mﬁw and progressive educativns natural develop~

sentabion is characterized wost by such cos-

want, Wm efficieney, and mwaa, iatogest and ﬁ&sﬁ@nﬁs@;
nobivity versus wminds mﬁmﬁ&y varsue freedoms body and mindy
body versus soul; cspital versus labor; sharacter wersus conduch;

sharacter versus intelligence; couservatiss versus progresgive~

mess: culbure vorsus efficlescy; dolng versus keowlng: duly versus
futerest; emotions versans intellect; ends versus means; enviren-
ment and hereditys experisnce varsus knpwli 3 bebit versus




| Enprleige; mmoniss versus naturelism; individuality versus io-
stramentaliony intolleotusl veveus practicsl studies; man and
nature; matber versus misd; method versas subjecd %@mg wadure
Yerous nurbareg a%émﬁiﬁé vermas ag%;gwgiw knowledge; practise
versus theopyy and so m; {irdex, pace %2&} The a%ﬁmr*é nebhol

s to outline these contrasting views and in 20 dolng, 6o awsy

: w&% the worihdess and MW& %zz& %Eﬁ&b&at

E%imgmaa snd Sounks ;’ state as thelr purpose {Mfm’i & qa0~
sberleyts preface, that of giving stufento

m.’*’f - In obher vords they sre wrilting o meet ihe Wﬁ 8L atu-
dents for "a systematic view of the larger role played by oduca~

tiom," as Hhoy Poel that much velusble Bime and energy will be

dissipated in anless search without "ihe soprect sense of values
_ which principlss of edusstien wowld furaish,” _

%o neet this purpose hey desl lsrgely with ths school s3 au
@utablished isstitution, showing first the place of educstion in
individunl and seolsl life; then how educadion ls conditioned by

- eriginal ratuve, hebib formation, langusge,
marddenship, and individwal differeumes. Hexit come %ﬁ@ aocio~

logical Foundations of m&m whare the dulies of sdusation

. are shown in yelation o health, family 1ife, seonomic 1ife, sivie

. 3ife, recrestional iife, and religious life. Fiually Shey discuss

the principles which govera the comdust of ths school itsslf.
Borse ? &%@mﬁ%ﬂ o opganise the conbernporary Wﬁf&i@‘&iﬁg

slaies in & syste: of matual deponience, giving mlue vhere walus




that it relber liss in the wnification of these. His sinm is %

uggest “whers the oo SHporary sitoational problen lies, and,
perhaps, some of the clements of ite solution.” {preface. pege

villj , | | |
Fhating that “he philesophy of edusation is the attesmyt %o
Pind the of the whols sdusntional process an ﬁ‘:a" W w8 ghape
: m history, iﬁ%&s, and prashice,” ig;mgﬁ ¥y ke ﬁﬁi‘ima the funstion

uf the W@W of edugabion as ﬁw answering &i‘ *‘e%a qmiﬁm

“wiet is the meaning of educaiion?” In order %0 sazwwr thls guss-
#ith

‘kiw 1% 4a segessary to pressnt the fwt&s ag we have | nm :
*&Ma i view Dr. Bopne Wmﬁ the %&n&x@ of a&mﬁmﬁ m@% the
Tive grent Lislds of ﬁi@iﬁ@?’, physiology, 5
szd philosophy (Cf. pages 13~17), building up as he goos ‘%z’ia gafi-
nition of edusation whish is in its fimel forms “Eduestion 15 the
e Juatint of the vhysioally and
pmenSalliy eﬁﬁwiﬂ&; fres, sonpions, *M h@m %‘»{% Gody aﬁ L O
fosted in The mmimm, amrbional, snd volitiosal environsen$
285} as $his view is very idealistie, and after

@‘g 13 "*ﬂ ',: S

twenby-~five yeary the mod sea tondensy Is towerds gﬁmﬁm the

revision of the %ext includes & Durther chapier in which ihs authese

3%@3:%1%}13 canbrasts %&s m%&&w with pragoabisn, as ropresented

? gives };ia Mam a8 "prisarily to migﬁ the resfer

in Wiﬁg porspeative with rveference % the various m

e



apeetive in She Light of $ha

%8 s ateongly offentlng presond
The orgeuizstion of the book i very well glivesn by %m sulicr
s falloey: “The dlsouesion In the peesent

i1 e attenpt 1o sade %o shoy YTt the werive afborois 0 roeone
sy fropently out of glose Soush with the
ity with the rasull het *reforsst

sravy snd seisntific nethols of

ewrrimmlve eonbrastion are o feot zeaotionnsy sndl mot wmeh sove
sodars Sen aristotie. Pard IIT desls rlefly with the appliesiios

) | sonvanlonds, o siaplificstion

whish fs sistsken For rigorens applicstion of sslentiffe method sod
niosl 4 $he culiivetion of thisking. Part IV is cone

cornsd with $he eloboration sod spplicsticn of the soolsi idesl fe-

waray, o5 trles to show Both Wal this

viied in the somepd ¢
ideal sarwt b owsleed by wy process of scientific faot-Tinding,
b Thest of all, a8 the enpros-

sad But stussiion shanll W regade
ite ™ {prefans, page wil
soant the theory of sivcativg in $hw “doue

gentrai

5, pagehie snd scelsl evelnblsne” The

thought aboud which tho book is organised e "as sli inotimutionsl




mabars £ives, %o all e princinles
shondd be derived from & 3%y of m&mw ?m&mﬁﬁ* agze

edusntion s
¥} Frow Ir. Howerth's ?@iﬁﬁ; o8 view “siuvextion s merely 5 method
though which these matuesl progesses {(0f mature) zay 36 more of=
bods" {EAisorts Introdustion, pege 1x)

festively conlrolled or &
profensor of Soedology and as owe wonld suppose,

in the il:h% of had sud of his purpove In wrising, R4z book developes
the sonial $es In sdvention. In one ym ko gtatens 71% {educstion)
mast look to sasiclopy for fte aln.” {page S8R0} afisr discussing

first the proeoss, principles. ondt science of education ke brlinge in

the discussion of svointion, whieh he mecoote st "the most rationsl
world bypothesis thas far songelived® for ohich the gvidenss is “ower~

whelning srdl convineing™ {page 551, and then zoes on %o show e

¥iaoe of nedural or genetic sdusadion, The nent lavge topie is sooial
evolution, thon the achool a9 & seodal wesns, method, the onvim ne
mant, the sseial herilege, tho goversment, and $he teathing of patri-
otianm. This »ll lesds up 4o tho alm of eﬁmﬁ% which he states as
ge 281} The

¥he porfestion of depoerssy or souial welfare. {0F. 70

rormining four chaptors 88al with the devslopment of the sosial aim
1n sdusation, apcialisstion, the relation of the soelal and the in-

dividual sim, snd educstlion and the seclsl fdesd
n/ sm@sm "1 bave endesvored do present in & synBoe

atic way the putlines of a theory of edusstion fron the point of

visw of seolodion,” and "3 dvaw fnto a unified 2
%0 e the sssenbisl Peabuwres of corrent HThougdd on $his subjact
pane vil]l Fo Terbiwr steles thal “aince e

today." {mrelfuce,



bt B

consertion of evelubion playe 80 Isportant a pags :m the discus~
sm, I have of neecassity treated aind, consclence, %&, ﬂm&,
‘all the higher posers of the individual from the *?Wtim* or
utilitarion polnt of view.” {prefucs, pegs wmié |

| he introductory chapier discusses the various poncepbions
‘  dofines it in terms of adjuste

of the sim of etuestion, Fimal
ment, and is shen “Eﬁ&%ﬁlﬁ%ﬁ@& a% m,ﬁita’m peoblen aﬁ' e
part of education in opganie and sosisl evolution.” ‘iW 24}

Part I thopefors takes up edusabisn s & faetor in oreanis and

- soulal evolutfon. Tt II goes o o discuss the process of sduosw
tion in the individusl under the topies: conditions of individual
ient; recepitulasiony learning by trisl and srror; consclious

learning; the edugation uf the resson; formal dissipline; imitation;
| language; apd play. Fart III ddscusses the edueatiomal ageneies,
thoir evolution avd Punobion, the acadenie snd the practicsl, and
ifversl and vocabional education. |

ﬁﬁfﬁr@m&ww
‘i’@rk, 3.%3.@.
2. Chapmen and Counts, Fringiples of Bdnsation {Riversids
Press, Houghtonm MAfflin To.) Hew York, 1924.
« Borr, B Hey ﬁ:himm o SGusation, im&i}a@ el
Heow Tork, 1504. v
4. Sode, B. Hay Yodern Bdueatioral Theorics {isenilian Go.)
How Yok, m@?.
5. Bowerth, I. %., The Theory of Bincation [Century Co.lNew
York, 1920,
£ Hondorsons He Hep, Teztbook in tle Principles of Zdusation,
{¥aciilian 0o.) Hew i@r&, 1913,

w0y and Eueation, {Mackillan Co.)lew




87,

2¢ e trestusst of 'individuai!

M e dissussion of the Mi’?ﬁﬁm& ix 'ﬁhis bext Goals
mtmmwﬁmﬁzﬁmm%mﬁmﬁﬁﬁmmwﬁ%mmmm
fusation. The %me role of %ﬁe s&li‘, ﬁa knoviedge is “the re~
direchion, or m&*&mﬁm aﬁ“ w&a&y&eﬁ beliefs.” iys,ga 3&’5}; In
iom is o product of $he velaxation of

rough the individual fignt-

belief,™ {page 556) and progress cone
ing againot the customary snd traditionally scoepted belisf. The
m&mx st bring m@ betng every new Mes, or conospbien Aif-
belief, ¥ fgff* 346). This

foring from that ‘euthorised by cusrent

pokes individusl differenc
gressiv 3%%&%; for in these 1t fiwds e W HE 4z s Erouth.
3% sma¢ therefove allow for es mich fraedom as poesiple in Istel-

s or varinbions very walsadle s pro-

lectunl purenits and for & grest freedow of Loderests in o)l e
Wﬁim& measnress iofs 3571

smw wﬁ. ﬁwﬁm Here we Bave & ﬁmﬁa& of the mature
of ‘hias individusl and ﬁ& ‘Bearing upon the school prograw. “The
sound edueationnl prograncesemat be pased on patient study of the
ustuse of the indivifual and of soelety® and “mant bring intc boing
tisipate effectively and sympathetical-
of the

an individusl edusoted 0 ps
iy in the sosial life of his time.” {puges 50,51} Whe natuwe
individnal will w%ﬁﬁa&&& or rounded out through balancsd par~
‘ ﬁﬁmﬁm in %mgﬂ six fjsﬁ‘}éaw of ﬁaﬁiﬁﬁg, healih, i‘w.iig, ivdustry,
niﬁiaawm, mma@i%, m mﬁgﬁm {page 5:%3 o within neyw
rowsr limits the %g;%iﬁ;g;gf the individusl controls the selsetion

and conduet of aetivity.” {vage 574)



ke

A Wiﬁ ohapter %3%&‘#3@@ %1, Dages ;%—1%} is gim ap $0 &
&iwsm of iﬁﬁ%ﬁiﬁ%ﬁ ﬁiﬁaw. These éﬁfe&mg are &w,
%mﬁl;y amw %& W, famlly, mz:, z@, mﬂrm&t&i and
- sdusational ait srenses” {page 3.?’?32%3 and eonseque 817, veoanse
| of emx: ﬁx@enﬁ, i‘% i@ &%ﬁh&ﬁy %&mﬁm *ﬁ‘i}&% %ifi% m’ﬁmi provide

- for saxly &mimgﬁa%m af Mi?m%& 58 «&iaa% thay #iil noé iae
mma%&m&ﬁwmw%%& izasgs;&a 167~8}
Hovedity zed ﬁmmﬁ zrs looked vyon as squslly myﬁm {page
1&&} In &&i&‘%&ﬁa 1 the secheol 28 an inaSizusion, these ﬁiffW
"6all for a difforentiation and & flexIbilisy of curriswlus and pro-
dunl naefs %9

cednre vhich sro 1&‘?@%% gniy by the zoeial st indivi
v servod and By the tesching rescurces of the sohool.” (page 186)

&”&M ginae %mﬁ aiwamim ‘ﬁ;r suzesrizing 3% intp siz painks
af smmi strees @:m ars: {page .%%i |

“:’m T poed Por mzmﬁa nowladae of the %&x‘&é&% of individunl
differoncas.

“2. The nogesalily for wifer sims in the school and in soclefy.

"3 o noed for sdspilas the mothods of edueation to these

ﬁiff@wmaa, ,

ortanse of culidwabisg in sach Wﬁ@ﬁ those frails
iﬁi m%}iea, omsm with ihe general isvel o his equipment,

b i3 move ria}xly sudowsd, provided these traits are social-

1y usefal and m;gmhia af yielding m%iﬁi‘w ion $o the fn~

diviiusls,

5. The jmpordunse sf attocning o digaliiy swd worth %o msxg
and éﬁfmm types of aotivity and %mﬁm.

“He The & noe of instiliisng indo emch irdividanl the cone~
m&iw %%w% “thers are sony special services whish, on as-
eount ¢f inborn d4ifference sy pesuliar enyironsantal cir~
WW&, he, snd he aioas, can render.

Lt 43 litkle used Bub rather

e

he teme ‘man,* which In a way reflects the mature of the discussion,
in that man is zm'@l@' seen in his relation to the whole cosmic
procesa. In the fim% place 1% s stated whal *the mature of mun, a8



e subject for edusation, dotemmls
and suggeste the lines of fmguiry in the shosen TISlA.” (rese 14)
In aceordanes with $he view vhich sees mn {n trus historieal per~

sypective, velated with $he rest of sreatlon, 1o is shown %o Bave

in poumon with salsalss 1ife, wiys ny d2aire % proup with

We follows, wsd intelligsnes. anclysby thess four lsads the

author 0 his anslyete of res is his bislegical, physisloste

g

mﬁl&gﬁm&, nm& P, shelordesl aspsabe; mnz Finplly heoush phile
gasply o mﬁ‘w 21l indo some syelomagis am aakd @m@m@ HHele.
{08, pages 15-17) W is shown 0 D2 0of only the m&w@ of
haradilty and smirﬁszm@, s a%m&lg of affort or Wil 108, poge
252)s Tho Origin of mn 1o lapiied %0 B6 "in as sohulisd, self-
sesive, Mind, semely, 0od, méﬂ mmnifess o san thwows his tempor—
al w&rmmmw {vags 273] The mabare of wan is s&i& o by froe-
dom, "%he M%ez Qf ﬂmﬁmzmm@ % resilse in some BRSNS
throngh effort of ﬁ?&%&t&‘&iﬁﬁa its own ﬁaiﬁ%aﬁ m 2 {pages E?s*ﬁ??i
The ﬁa&%ing of man o n@m& g % SW%}.%W, i grow uwesseling-
iy into the Baimzs&aﬁ of 4he Yol ise Beins,™ i%@ 288  This &l
cussion of 4he mﬁswa is mm%m sotn Yo bu lawgely ?hi&aﬁgzhi"

sl and of = g@mm%iw which sees men In relabion %o the infinite.

. apett of & dononrsty,

Bede.  Delng interested dn e sus
this sushor hes 1ittle %o say mm W the indivigwsl. He gives
seven &:&s%%% roferences %o ! individual differences, put the sum of |
his ﬁiﬁw@iﬁﬁ is %!sa% “she éﬁé%ﬁﬁﬁ of individual differences has
been greatly sbused,” [page S0B) for they do not Justify the con-
strucion of waber-right compartments in the curriculam, butb rather




{page 305] B fuwrther seye Bt “zpecial Interest may be the gute~
b of shaped Intereste wnd shared aled..s” {page

way to the developmes
24, 395! In thls vay aos with few words he swbordimtes the ia-
asvidssl to ssoletye R |

had %%;@g; sre fmporant, ut %ﬁ&tﬁm dhane ap Lelne “eomsbmnd

Zaet of gonorsl oUOETVL s  soesthing long mﬁﬁﬁ% by bislosy ne
pis of wrlation,” ipsge MA) o doss emkoe ons wigle of
g liportant vhen be says et “odueesion should
sebioalarty ot the dlscovery and dew

aividnel be dme Bl W say: Usod the fo-
ke I8, Ao the opbere of eduss
erdniar faots” (page 3051

The fodividusl $= mbsrdisete, “woubopdinale, Tirsl, %o e pebaral

sty 0 the soplsl tnvirensntr snd $8ird, & the

somnin of shatowsr s@uoationsl uyslen say B9 A0Vistiees
=550 relsiion ldwres In e mbae of thing

sard %o Trendon be sayur “iere v o fresdne W

somms fron She sdjesteen :
Jation.” {pege 38} as o sesal of wuds eossunior “iaitvidenlie

i alseadios shedd be spackise with care™ mu

r7 to 5 rwhional soetelogys" (mge 117] socfety end the
rhant Shings and iediividesl ifferences

&y is sueosds
soeial geoup are e 213 ban

asans of peacbizse i eoslising 30 best

should be Enewm but oy &



Si.

e tree sin in educotion mst de soclal.”
yised In this, "iat the

{138} His whole viewpolnt 13 well susem

ohief fask of eduostion 18 bo brisg about a resl identity betwsen

individual asd seeial interests, and thet the Individusl aim muat
be subordinetsd to the soeial.” {pags 362}

ans fron the lower anl=zel fopsms {Engs 166, 109~113) and
appiies thes to bis conglusious abouh man. (ue guesblons cosswha

she wmildity of this in soms cuses 'V,

In greof of ¥his he seys, In purd, "we ule

capacity to loarns {3} the instinctey (2] Bhe aclion syshosg

(S} sensitivity %o lack of sdjustment; (4} ability %o utilise the re-

sarees of the aclien systes In oew esprgencies. Zach of Wese is s

gifs of eredity.” {ge 3&@} Ba alse looks upon fnfellicence s

"hased 0 Instiset and 1mited to the resoustruction of inheritel

nodes of maetion.” {pege 181} Individuals are the experizents in

raclsl swlution, while in e individusl the genersl form of resi-

Justmeat in sxperimatation and scleotion {0f. 148] md resdjusieent

memns the formation of havits. {Cf. page 160} Tue individual is
et of beredity sad his highest aiz in 1ife is, Waweugh

ad justsent, self reallsations “ihe esploilation of thuse usvevealed




neastless potentislities of human mature) as $he high-

oot service %o man.” {page 527}



83,

5. Tie trostment of ‘method.t
swey.  “Mthod fs & statemsnt of $he way ihe subject matter
perfence develops wost sffectively smd fralifully.” {page 211)
porimantal method in whish ke traces five
steps; (1) & sontimous setivity or genuine situstion in wiloh the
papil is intercsted for ite owm sakey (2] due to & 4Effieuls
roal probles arisesy (8] Theough © :

loped in an orderly ways (5] be is given

spertunity and oosasion %o test his ideas by application. (Cf. pege
192) Hethod f» nob somsthing vepasate. Purbher, tho traits of good
ardness, flexible intellsotusi interest or
of one*s activily |

1 broken down by She experimentsl nethod which puds
g §% & peri of soelsl efficiency

need in Theso peges may bo Sornad

pragmatic. Itz gsseniisl fenture in %o maindalin $he sonbimaity of

aEhibite a0t

ape, A snd ¢ ,_ “Exgelisnce of mathod
in Ymt aﬁmﬁm gﬁ mﬁw&i and Bm% ordering of the aﬁzﬁty



4.

guallty of product. That vothod cannot exist apart frop sz astiv-
17eee” (page 541} 0o sathors distingaich timee gensral levels
of sothod, $hat for beglmners, that for agd am* m
mature zicds, the teashey uges the Wm& spproach
sin s the acauiring of & skill or the memorising of seyarate ale~
menbs. The provedure is wholly controlled by the inderssts, needs,
and eapacibies of the a&% (0f. puges 545, 547) e author
gives six alds:r {yegee BA&, 54B) 7

1. Analvae the © ‘w%m,mmxammw

“t" ST

thoss of m- imwm
"2, Give a&ﬁw‘%& exersise unier siceo Wm 10 sash opme

mﬁa
B 3 : m maiale
%‘ ;fm@ %fm Wi}, m the precise neture of the objostive.
a5, % oG, W&iﬁﬁ:&g ﬁim% %%sa p@i& h&”wﬁ’ e
B &@ﬁ%% the Wm in ﬁmg my mi&iﬁn

} sethod will lesd %o the next Jevel, that of the

srital m, where fenined #%W’ka m deaid withe "B aifeaes
ining s body ﬁf* facts which

sically integrated.” {pege 5i8} Hers the awthars would have
rencral basis the ive aspscta of instruchion whdch wers
stressed by Herbark. “These arss {1} preparstions (2] presentation;
(3) assonistiony (4} generalisetion; (5) appiication. GColng on to
the Pinal stage they say that "Bventually %ie mature student sust be
responsivle for: |
ﬂ%z':} Healising wnd

_»{2) gellesting mmm&m % salve m problen.
- elgl self-griticiss In e various sieps of wiuimmiwﬁz




The suthors give & Jong list of stuly had S
conselous shjectives of sebool trefuing. clude thelr chage
tor by Qisousotng e “five lasge mdes of dizostiag the emorisnes
of the learner....ehich sve: (2} $he mﬁw {2} 4
Isborstory method; (5] the demonstration method; {4) the drambic
motiods (5} the lectare method.” (mage BEE)
Hoxre. " stuly of method in beachins
the Dest way of dolag whet must be done In 8026 WaY.se.lt iz stelng
sethat of Ssswrushion should e pERGRERELNS
youth by the nothod of coulimatlon, that is, vhowing the comsciions

nesaing & plays Baving & lesson in appreciation of good minte
sglmstion 1n sn exposition or & deseripbion, fweing social situa~=

tions in idse when Shey sve nob sctually present, sad, Wﬁm}%

shout those questions whose answers are 1ot provabls Wy &
& 1) ’ﬁ* " {M : ﬁ‘%} bl 598 89 ﬁ“&%‘w 3&% s sER. mﬁ ihe otsuine
mledge for enjoyuent &3 well as




Bode.  This suthor giwes vary lithle discussion $o method in

gen to Be the nev sudopds whish gfves e confrol ower hls destiny
«nd osks his intelligenge free, {Uf. page 270} Sotesce appiled o
2 _ sioadas sl oppurbanity for tale
apesity, nsisad of & prisen with chalnrgas e ot
fpage 71} Its nigpest fallure has been In the Zallure %o keey Ww
husen waluss ih view. (pege 299) It is loberassiag to note fhat
xor dso pubs “gulhure” %o work. “Ehe tweditiomsl apposie

oBthodn.

s voseiion and oultare is beginning

* 1ife, an axpression of the whole

565



as Wiﬁﬁ”}& 0 that of iifﬁi aﬁ {ﬂﬁ sungents dan 1

g ’mamgaﬁ‘m ipags 2641 ﬁﬁm&%%@amﬁﬁﬁ!i&*

torest dovelapes, and gives as the onky =ethod the school kuow, ¥hus

| ’mﬁ favsr the gethlug of resalts.” {pag e ,

af ’Wbmm pravent mﬁiﬁma %hm $he probisms of %&& sgvslop-
m&%ﬁm%m&a sioasis

problome;y ﬁm%mmmmatmwwwwwm&%
ﬁmﬁe& itk 1ife 55 $o h&mﬁaml&; and el 5@ art of atudy-~
%%W& $his all ades %WWW%&W@?*&%
ssbonl aokizity ather then the teasher, {0f. page 282) Bayomd ¥
&Wﬁ%ﬁmﬁ&ﬁ ﬁaw&aﬁi&gmﬁﬁ o e conorels, mm
15 benchime slendavds, spd seithel in enltivabing abiitules ‘
rurized above, this taxt ms 11%tle i say un this wh,;e&%




#

s :' g 3 =‘;‘1‘:» :vr;x »

*{1) the senss of a problem (2] the chuervati
{3} the forsmition und rations] elaboration of o suggested concine
sions {4} and the soiive exporisental testing.” [page 177) Though
Shinking resalts in kmonledge, he scos Its walus rather in $%s wse
in the process of thinking bessuse of the progress contimusily bee
ing wade ia hnowledge. {0f. pege 178) “Prosesses of isstrwetion
ave unifisd in the degres In which they center ia the produsti
good habdbits of Shiaking”

ous abbempt to conbrol ackivity by trase
tions, and InPovences.” {psze 93,100}

toxt is upon wefleotion whish bas & marrower ctanodat

W@; ard as & progsess has throe chassotoristiess v{1) its tenden~
gy %o fabks and meintad s & dsfinite dirention; {2} the capasity o
make adaplations for the purpose of atheining & desived endy (5]

of sute-crisiciss.” {page 108) “Refleotion coours amd

the power
procesds: {1} vhen thewe is = definite problex which ealls fow an
sssy (2] when the prodiem is of

ideationsl teislesnderror proo

8.



39.

saffiniont SUETEY HRCEITAry for the atlank;
and {%} m %&a &iﬁwﬁi@ ot m wwm is ﬁm Lhe wi@

. {Cf. pages 118, 119}

ussion of the mind and the brain the sate-
4 by brais sobivity,”

went iz made that “meaial setivity o socompanie
{page 64} | |
Bofe.  This suthor 46vetes a ohapber %0 "hablt and Shinking”
toking is lavgely trested as sdsptive W‘Efm‘ %o says
%WW calls for o spovial proseture
‘k thinking.” {pege 199] It 38

Howerth.  Dogs not in any way tread of thi




2%e resourges wm the sitvations indicated by Hhwse
&ividual that these resources will be néilined shon muedel.”

{page 40} Gomssptusl Tesdjus
reasoning. {0f. mge 209) “Julgme o
poss page 24%) and has Tour steps: {1} & eritfesd
¢ {2} e nind is theowm 090 an

nereestion sy eupply & wass of dalay (4] the %%m& resolution of

s < $dse Snlo & m}mmﬁ dscision. (€. ape 2&?) T

40



41,

8. oo trdateent of “Jemooraty.’
Mwey.  Tals texblood dmsls prisarily with deuseracy, the
thor giving as his parposo: “an endeavor tov deteet and state the
domoratic scatety and o apply thess ifess to
borprive of sineation.” tyrolzoe, ¥} o Ge~

oo arer {1} "wore momerous and varied po@nds of shared oomedn in-
torsst and greater rellance upnn the rosoguition of mbual Inberssts
201" and (2} "freer intermcbion botween

& Sheough wmnting the nos sitn-

avoial EroRpYs..consinnoas Koad juntn

ity iv dons avey with and veéplaced by velustery &lsposition and fn-
terosk. {103} iﬁ%ﬁa leads %o socisl effisicioy e o leadd
sl purpose, (0f. 144) end weigs it secsusnry thal seclely ellow

Freaion being s mental abbituds®

Father $han "extermal wnsonstendit of movewens,® (Of. pase 567) Hle
| pEviense s MWhﬁﬁiﬁ$$¥% Sirestion

otime,” {page 401} 4s for the wwrisdiag,the “sabjet ¢

snings shich supply condent

‘edmension consiote priverily
%o existing social 1ife,” {page 2R} ol censequently the .
lws mast piace eosentisls firet, essentiale bafng $hose o

most Wﬁ}@’ surrnd By soelal EEOUEY, £ WW%&’ sonord,




vefimmente bolng spesisiined nosds and & doa
JPe 225 The cur mﬁ&iﬁﬁ%ﬁ& ains toesrds e foprovies of
erd of the dcmonrssy i a sosisty ia which (3] avery A
Yo dolor that shich 9311 make the lives of others sore worth v
fazs (2) in whish the ties biniing people oluser m%wa %311 be
withoat eosreion, his work belng baosd upon his ﬁ@%im and fe
sraubs. (00, m aﬁﬁ, B70F o ’
demoeracy m railed as that which would sed $he pesple free. The
ple thought %ﬁ s a w%mi hsng, whoy azws miw and
%ﬁ move shiding Wtﬁ, wonld, i given WM’@,
mmm&mwmﬁmﬁm* fpage 266) 1t
m- m m, hovever, %m% wﬁﬁﬁ émﬂw sy not falled, yob
man hae mﬁy faiied to iive up o Ma apporinnities n carryin ”
: jemcratic ideal. (6f. page 268) The concept ssh b
smoevacy & Way of iving. “The worth of sonial
el in teres of its mzmmm $5 e M
onaiity and %o the development of the potentialities
L matape.” {page 28] In opder %o &ﬁ $his sewven
gation sxe giveny {pagh R¥7) ”i’i; gl pro~

#1353} ffw w w&az.& ﬁ’f & prograssive ﬁ%%im W@s sivis

{5} fme %:w mmﬁ%% s
important prodlens of contemporary Iifey
{8} for the smitivation of & wﬁa&kﬁﬁﬁ temper
of soclal yelailonsy and ;
“{9} for the development of & broad sosisl conssiousness.



In %&m @i& m nesvions 4 *,, Teri I Ttk s

«*  {page 100} Man is seen ss swelal by sature and his life

mist be lived in relation % his fellowss

it iswmwm iwiﬁ mmmwﬁﬁw
mnising of the soclal ovdsr, but of the currfoulus as woll, (0.

the soelal fubrlie. 10f. page 19}
$z W understard elsarly vhet a larger o
sny ebandards a5 absolute or Pised [0f. pese
ngese {0fe page 257) Taly suthor

of cur comwn life.” {gmge 508}
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‘:é-' iiss iz 1% poo-
aﬁ%ﬂm [Gf. g 188} 4o oan be spen, bis mm&m of this
i$ ratior trisf.
, This author acoepls Linseln®s definttion of
overmemnt of he people, By the eople, and for the people.” :
sees m the rise of émm the Wﬁm of m:am fresion.
; 1 e government hes four main usees
 peuple %o gowern Wim {2l 1t 3ends w0
dentroy cormupiion and inefficisney | iie sewvice, {3) i maiss
fﬁ# egeilily of @%&W@, aud {4} 3% m@m ﬁ%& ﬁmi’& that B
ﬁﬁﬁ uny confition where sush Justiee does mot pre~
site 4 506k of & wmorad slement in the

mosracy mesns & Tocatiensl training for eash snd libevsl o

 which @5& W the one voeabion iako objmrs, and knowled
itz om seke as guch kweledge medifiss the idesls of woclely w8
sacter of vooatinns. (0T, pages 563,570.)

well as the cha

Lo



6. The brestment of *enviroment.

Zevey, “The envizonment cunsists of the sun fodal of con~
ditione which sre concerned in e exsoubion of 4he activity obar
soteristic of a living belng™ and the "soplial envizommnt consisis
of all she actlvities of fellow boings Umt ave bownd wp in e
z on of e asiivitien of any one of its merbovs.” (page 26)
It is eduoantive to the extent one wmgam in i%s sedivity sud

spough which g%sw and 8in
boen upoessary Yo provide s special soeial eavironment
ture of the Lwmtuve, the schwol. o thvee mved fmpoptant
tions of this gpeclsl enviremwend aves {1} "slmplifying mnd order—
fnz the fasctors of € dlepusition 1% is wished o develop; i2)
=2 cugtomsy {3} cveabing
vivoment than that by whish $he yowe

wut soe it as vather an mﬁm sovivonsent lacking $he poworful

drives whish asoowpany oubside setivities. {psge 170) They see




sdge of 1%s8lf. It 49 & spirituel ewvirowent.® {page 97) Bia-
15 $o thiz spiritenl soviroonent
ranpe of thron ard dwenty-six. (Of. pase
dritusl o wosad “ail the relations In whieh mun av & con-
selous belng stands %o biv Zellows, %o wind his follows have dome,
snd %o bis own porsumel Iesls.” {page 98] sdinsiment $s by vo~
{onge 99} This o1l is & sosial provess. {page 100] e upiritusi

ia mﬁeﬁ%&f Sod f@mmmi m@% m}aﬁm aaw'

ough the w1l of san, i the plen of God in the




without. %he gobjective enviromssnt consists in ldeas...” {vage
180} In his chspter on "Fhe exnviromment and edusation” the suthor
ing fachor in edusstion [of.

pese 199] Childves are soen %o be the produghs of snvironeent and
i differences ars explaleed as belng dus 4o the 4400
phases of the eovivorwent %o whileh the children respond. {0f. page
181} Foredilty iIs dleniused a3 mmmsssi&& e vange of edusation
“ipage 181) and a5 belng, a% best, an wasolved predblen, {0f. pupe
179} Sven further it is suggested that in & semse hevedity itself
35 a product of ke envizonsent. “He malities and fores of
smnlens mow existent are the net result of the action of environ-
iz foroes wpon apsesiral structures, splective as well av Initis~

tory." {page 175} |
is aunthor dogs not dveat the sudjest of gn~

ormont At yather gous to the other exi
by st lenghh. As posef of thic siatement, he discusses
&5 “Hexadity av s basis Por edueation™ snd "Hlucsbion as supple~

page =i}
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‘ henevar Gictinetive quality is developed, dis-
sinction of personslity results, snd with it greater promise for
s souial service which goos deyond the supply in mantity o2
ammodities.” (page 142) This suthor Wentifies couplete
sonality with enlture s being, in their b
aenes, the saue as soslal efficiency. {Gf. pase 142} In other
words e develogment of persosalities would sean the dewslopmsent

descrive persoialily as that which in san Vis revealel by the su

. total of hie specifie responses %o psrdieniar oltwation.” oz in

the behaviorish's languege “as individusl®s folal assets on the

resation side.” {page 123) “In a perfecily integrated

pletely lmraonised parsomallity the hadits of thought, asiion, s

feeling ealled forth by s perticulsr grouph

be In pecfent avcord with the Jarger hubite of thoug ;

and sotion with vhich the Lrddvidanl identifies hieself when he is,

43 we say, oot himself.” ipsge 12)) Dhe porpowe of eldusation is

81157, |

| Bome.  "Persomslityeecis the spirit tbat unifiss the attale-
uends ﬁf & mang &% Is mamm toward 1ife, his polnt of view,

188} Boyond this definition nothing is

his total wmm;“ {paze

said about poratnmaility av sueh,



piant fastors In oy flus

af the tescher as mw of 1hs most fnpo
svow wpon her pepils. {0f. page 184)
Bods.  This author does not disw

} the tople of personsl-
ity in amy wey.

, Mrﬁh %&B author does not dlsons

8343y In auy way.

s the $opic of persos~

This sublor does not discuss the tople of per-

sonality o sny way.



B. The treatment of *sosloty.?
Dewey.  sooiety is seen e composed of a grest maléitude
of minoy groups such av “political parties with iffering alms,
‘ount slosely together By ties of Dlood, snd 8o i endless veriety.”
plane whare fodividuals use mﬂ gnbther Tor selfish purposes and
express superiority physioally, or of position, skill, comuant of
fools and the Iike. (0¥, p8} %o fors s vesl soniady
hald in comeon "sims, beliefs, aspirations, kmowledge ~ u powson
dnpas.” {page 5] These thiungs soss through
T vomnieation of bhabits of dolng,

i moies provision fer participetion in 1% good of all
grs on equal Borme and which sagures Dlexible veudjusisent
of the aifferent forns of

SOPROTE

Te

ssseedated 1ife 18 in so far desceratie.” (115) This Is %he ldeal
sopdety which is, of eparse, ww with e Jdeal desceratic slate,

wards internatiomniisn snd dissuss to seme length what they call
tha "great scolsty” o whlok men's nabare wast be attaed. Thls
grast soelety is, In o may, typified by such u developwent sns the
. Lesgue of Fatlons. Uhether such a soclety is oo complisated for

83,



omation of m genuine intarests of munkind io Wﬁh&% oxen
S0 mﬁaﬁu {cr, m& 30,31} Scelety is sesn as rather conservn~
: which will

past. {Cf. page 111) There i¥ a new day dewnin
school maat meet It by ailding an efueatiomsd progvas

L sitvation of man (0. paxe 51 and educate for
rasponeibility of Bw sehoo
to: 1% maet forn habibe, loe

 reflect the socls
world eftisenship, (Cf. mge 250) The
4z thrse~fold in edunating for cibtizens
part infopmetion, and develop within s neabereh:
ligation. {Of pape 202] Soclely often ezerts s strong Infinence

ugon 1% meshers by means of i%s appvoval or val tms aoking

ip & sense of ob-

dividual hae chosen 0 1ive” ant condust will be shuped "hy those

grest prevepts, adnonitions and Ideals ~ the Sistilate of the wis-
dom and heroten of the ages.” {page 129-30}

, m This suthor's disoussion does nol center on socley
w&wﬁm&r fopie, bt suclety mm involved iﬁﬁi&ﬁiw
alon of the sms&wmz aspect of edupalion.
Wﬁf‘%ﬁ%ﬁ; iﬁ%mmm’#MQfmmaimﬁme
%2 soslety and kesps sooledy from safferisg
tion of Imowledge

by whick means 1% prod
wunty snd (3] by adding o the prosent scowwmls
and power, thms mking fﬂra batter Pabure. (0f. pophs 150-360)

8L,



k Y mmiaam m&mww&mmwwm
its mochore, a sovial study.
2. e best m@v and the lavgest development

&mzmimatm*

3« The school mmstd size i%s covoparative end mot ids in-
dfviinalistic = ¢ a8 bosh peeparation for 1ife &n
soniely.

%.mmzmﬁmmma i%s zain ratorisl iz 138
and not booka.

5+ The ohild must zee in his dsily opoupeiion sowething of
eternal and homan significance, gain the semne of 0o wmale
ug and dignity of the dally soubine.

- WWMWWM& that bowe sud school sre

7. T sos00l Shouid supply to the papll what the soslety
which he mm sater nesda. {Gf. pages 184~186)
This all leads 30 the goal of sooisty: “a wnifisd whole of compe=
Bode.  Thls suthor does not discuss the topic of soslety amd
fn his chapter on "Determining Objeetives Sonislogisslly™ he eriti~
ingationsl seciologiste of today, as roprseenied by
Pavid Spsdden [0f. puges 126~139) end comes %o the comslusion “So
lon that ohjectives tan be 0% by ‘socclio-
- that st

soue if edutation fs to mbe its proper sontridution %o the sdvance-
Bisgusston of 4he sebool as & soofal means and the

frentoent of the topie Tscodely.t B giwes ax ihe objloulive of so-
aiety "i%e omwn well belng” Ipage 144] snd sees e school besoning
move distisotly & suolal institution "~ a soofal fnstrument for the
reslisation of scoial purposes.” {page 144} In line with ihis the
womitiing the soofal beritage wost be to transmit

“only suoh pars s mey be Judged %o be soolally weluable.” {page 192}

52



mnts of scoiety: {1} "scefslly pur-

pi i ronmenty {2} mow incremente
 of soeisl sdaytive power, or resial virilityy (3} new insvesens
of knovledige; and (4) sslsch Individual % ‘
and keowledge and which, belsy 1AL
dray all men unis thes, Shed fs, will zZalse 15 sosial level.™
This {page 257) is o medhod of the ubure and in the mean time so-
sisky demuds of e school that 1% be more usiversal; be more dempe
atiey bo Amsricasineds be iiterallsed, tat &4, salture and ite
sipiing mast 50 as brosd as life, and efucation mant be for both
laboy and lelswre; and the sshool mmed be sotlalised, muat promobe
the Interest of soclety zaler than of any class. {Of. pages 146~
Hendersen.  Tals author doee mot dissuss soolety sxcept fn-
eifendislly xs wheve he desoribes the svolubion of edneation fn
ard ldesl of adu~

for iv, pege 109] or the fumedion
oy {vages 550, 561}

sogts ﬁ? s\.s
sublion 4o o dowonys




9. Phe Ersatment of *vosationsl education.?

of the past with dthelr “traditional iideral or eulbaral adusaiion

for the fow eoononlesily able o snjuy i%.” (Of. juge 373} He holds
uee is best Szevelised within soltiviiy which puts

1 ealture 1s bost seouyed

mature %0 hamen uee and that fndivid 4 B
sy mosdsl eomdflons. {Cf. mage V&) Oulturs is not o e for ite
own sake and fa ondy %o b8 Joedifist s» 15 aids tn one’s vooatlon.

g trend of enphasls wpon vouabional oducation

fe soes o present sig

stpen: of shatover bas o o with mamwl labow,
%im, m m Wﬁm of m&m BOP

TS m m&ﬁ wm in poope m have

 ntes In Ge 3 pepehology of lesen

In lioe with this we should Wmmmammmmw
iﬁ% 0 realise and by foruing wmﬁ« in ag~

< (page m He mfamsam strangly ba~

twoen treds education ss "s means of securing technicel

5.



\hose views he gives s his kny %0
siness "o £ind oub what one i best Yitted %0 4o and o sesure
pportunity %0 do 18." {page 360)
omoerned. with those speoial bodses of kmowlsdge, Hhose spectal-
1504 skills and attitules which ave requisite for ousees
tiolpation in spesific cecmpations.” {page 805}
580 wuthors draw a shary distinetion betweer
and geners) ednestion holding that "the word vocation mist be re-
rioted to that integrated bedy of perticulsr activities which an

soudenie woual bradning {isgyer}; ank 6. Couplote

teaining (physislan)s {page 531} The mode of vooational edusstion
is depentont on the mture of %he cooupation, bs demand for work-

' ers, the training facilitfes of the ccsugadion, aid $he procedures
equipzent sad objectiws of the formsl sehool. (page 512} In eom~
oluston bs Bolds that no spesific voeablmal freining should be
given bofore fourtesn yoars of a0 anl only where esveiful staly
shows an usueual veed for it after Slwb sge. {0f. pege 026, 528}

He sskes the partieular infustries vesponsivle for ¥he fralsing o
except in those cases where 1t can be dome more




this sutbor brings 16 up qaite a few Hives in relation %o 1iversl snd
cultural sdusation. The shifting emphesis upen training for & vosae
ton and méw of tapastiy constitutes quite & probles. (Gf.
Page 45) 1o seos ednsation a3 fn & mimwma vosational
stusstion being m;g half-my tried cnd $he tredibional edusabion
sﬁi}. Mam i&fa 229, 232] Fe would vesolve $he 4iffieuliy by
patt Wiﬁ W& soh broader Yype of vooational raining
m the woeablon the mm 0 particiration in all the m&cx in~-
| mﬁaaﬁ'w mmamm same tiow MWMWM#%&
way of 3ife and $he 44ffisulty then rosolves inte » problem of gis
sations ant of }ife. (Cf. pages 70, 264, S02~504)
k #ais bext does mot discuse wooslionsl edueation.
“In 3, by libersl stadies we shall woan
ship sud lelsurs, and by veontional ones

Yis s %ﬁ P W b ’

W“’ ima«wa% mmlmmmmmmmmmm

of 5 1ive

onlary Sehool shall be the plase where the pupil shall

W&a of 4ifleren~

dissover &ia voeation and sisre "by » eontimuons
mﬁugaﬂmmmmwmwmﬁgarwmﬁw
cpfdary school So enber socationsl sehools $het irerave O

. sore than manua) skill, 4o euler schoole

praparing for mmaame wiﬁm Saa tha mﬁm walks of 1life, or



57,

% teke that professional traiming...for leadership,” {page
this fext bas 11%%le %o say sbout vooatfonsl education and 99es 1o
wwsaal probles. He sees vooatiomsl ﬂﬁm‘ﬁm fo the ey the older
. Stase tion viewsd 1%,

formal odue



8,

Jaway : 2 : ified with the ob~
Jjoets shich define the activily and whieh furnish the mesns and ob-
stacles to 185 realisation.” (page 161) In other words by interest
* we mean the whole state of astive develomments ihs ohjoobive yosults
sen and waated; ani personal inclisatdon. Il dosteime of intorest
makes 1t the essential thing ani the eriteris of subject mabber of
fustrustion. (Of. page 155] Interest then besoeee commested and not
oTposed to dtsoipline. (page 152) This dochrins Ampliss Shat active

y purpos: Sntoresting %o $he pupll, and eslls
ssation of siupsdion in terme of pusposeful scbivitiss.

savel that 1y similar %o ¢ fsnilisr. {page 183} wile
 4he suthor stresses the wlus of interest, he doss not make 1% sl)

e
Ed



seest leads o effort ond dlscipline as favr sz 1% goes bubt of-
{of. page 313}
Bode. e toplic of *interest® is not disoussed Ly this

EXERTIEI P F Y

Howsrth.  The tople of ‘inderesl® is wob Glscussed

Henfovson.  “The feeling scoougenying the sstive obtack of
atbention upon any Tiedd of experience is called jaterest. Inter-
pet is fﬁﬁi% but that posuliar feeling which goes with the fop-
ward movement of thought.” 1In great meaware it is $he “outoone of
oertatn motor sijustoente..” (page 271] Beyend this hrief defi-
nitien and the ruls the "the %ask mst be foit to be worth vhile

there iz no disoussion of intorest in thds fextk.

59,



1l. The treatuent of Tmorals.t
Dewsy.  "all edugation which dewelops power o shave sifsc~
tively in seolal iife is moral.” {pege 418] In the finsl sualysis,
the moral and socfal gmelity of conduch ave idsntissl with eash
other, and we camt 1iuit morals $0 o list of definite acts as they
are as brosd as our sceial velationships. Consequently the great
@8t mopal dangsy in Cor schoold sysben Is the lack of yeoper copdi-
$lons %o insure o povesating soclal epirit. %o averd tals danger
e school mast %o & trao comwunily 1ife asd St lsarning wust be

contimous with that ous of school. {Of. pages 414-417) “Dissiplins,

sharaster ave bulb phesss of the growih of Snpacilty mobly 40 share
r08t OXDEFioncesss il o mintaln capasity for sush
nee of morals.” (psgs 417}
“indeed religlon in its highest fomn
toushed with onolion, and perhans

Bes besn eptly defined as movalily
ene oisht add, wilth msaning.' {page 560}
morals with wli@m worals are not dlscussed.

Horre. *Te voiliion of the inidlvidusl in the presencs ¢
right sl PPONE"...."Te resognition fn condnet of fhe rights of
othor persons” is sorality. {pages 140, 180) IS5 basis s “this

sndamental sense of the unity of humn yature ia all Individusls,”
{page 181) snd 3% is “enforced by Wbt constitution of things where-
by evil is self-destrustive and good is self-presorvative.” {page
143} 1% difTers from relizlon in et 3% is condne’ tovards Sndivide~
sls while veligion denctes wen's relation %o the Ideal forsos. 1%

&,



initation of good eoples. (page 181}

Bods.  nis text has mothing o Ssy aboub morality.

Hogerth.  This authoyr siates that worals should be fasght in
the sohool and says that the interests of soolety demnd that the
child be moralized {page 335) but as %o how this shonld be done or
Juot what constitutes movsls mothing is eald unless it
st in the siatenont "the greatest teashing foree that can be brought
o m upon the aind of the child is, or couzwe, ihe gxanple ¢
tencher™ and "tha laws of Smitation and sugges
 fully for good az for ovil.” {page 336}

Hends This suthor states that the essential funotion of
the school ﬁmwmmwmmmmgzwam
- gnd family axe gentors where the religions and roval aftitodes should

{Of. page 4761 Iader on, iz snother conusciion,
notices a seastion for "the cultiwstion of ethicsl fdesis snd the

pravtice of dovotion %o the public serviee” se s funiawenisl «i
sdueatlon nsd prodiots het in e near Sudure the carriculws will e~
training fn moral idesls. {pege 564) '



12. Definitions of the aim of edusation.
1% is that reconsirasti

eresses ability to dirsct the sourse of subssquant experiemce.”
ipage 89}
hapman and Comnts.  “Bluostion, 8o A sosial proosss, 8.,
vsati Soopomicel mothod of sasisting an §aitially iil-adapbed
aivitnal, daring the short perfod of a single 1ife, %o Gope with
' sing complexisies of the world.” [pege 11} "To send
rbed citicems who at thely various levels sve sager 90
ontims thefr sdusation in 15fe's grest continustion 66h00Lees”
Horze,  “Biugatlon ie the elermal progess of superier ad~
Sustesnt oF the physicslly snd mentslly developed, f
anan betas to God, as mnifested in $he intell
eironment of man.” {gage 295)
e aia of educstion should be "the perfaction of

& soelal idsal 3hat is aun sehusl projection of the existing elesents

of sosial well-being as sofentifically detersined.” {(yage 281)
 Hesjerson.  “¥e msy conclufc that the ultimate end of oduca~

tton 13 that of adjusting the young to the realities of 1ife." (585}




weary of material.

fron the visepoint of idealism; fo give porapootive in educational
kinzs %o ground e theory of oducation in organie, psyohic, and
the siudy of mature; and $o provisin siu~

cabionsl $hecry from $he point of wiew of ewvolution, treating e in-
. aividusl from the fanstionsl or ubilitarian viewpoint.
% individnal® pecsives the followisg tresiments He mmst be
a free agent and assert binself; remskin ‘

squsl walus glven to soviremsnt and beredity; wan is seen in his his~
torfeal perspective and cosnic signifisance in relation ts reality and
omesint, beredlity, and will or effort; siress op

%3 Borelity is made all fmporiant and

mant i& siressed as mosh Lapor

vonsiste in the formation of babits.
B The sunsarizsed statenents in regard %o wothod ave: The expori~
mental aetlnd, hors belng prageatic, meintains the contimity of koowe

63.



64,

mst e suited $o the age Jevel and to class vonditions and should
develop definite stuly habite; Hethod is rograusive and does m

- always fwply active participation in an astivily dub may oftes take
the fomm of peceptivity g;ﬁ refleetion; Me seientiffc sethod is the

best though 4% nesds to b furthar bumenized
ing @ forces throngh applisation of principles; ¥ethed Is leasning
pant fn 1ife situsiione..
nking is looked upon as followes Thimking as the acourate

erate lustitubing of commections betwsen lsi i3 doss avd
nenses, is identisal with method In $te steps snd is more
| sel¢ than In the kmowledgs 1t yrodaces; Thinking is the

produch of o host of langssge habits and iz called forth by a prebles,
axd iz ¢ . berized by belvg ddrventive, sdaptive, ssd capeble of sule-
- eritlefmny 411 menisl mmw i secompanied by brain Mﬁﬂ%m

acy is defined as: ldsally a mode of sesceiated living
tonice, based wpon sptitudes vt interests, giving
ying service to all through voluntary 4isposition
aod interest, whish is increasingly fostared by the currioulus; The
political fdesl of & demcorasy has not been realissd ami the present
. oracy & way of living Yhrm
Jeotive olvic edusation which is mesoured by the growih of ummn pere
sotelity ani the development of potentialities latent in origlual
Dature; Demoeracy is a sosial organtsation Et als to promote co-
opsration smong its menbers and with other groups on the basis of
aims s% soefal well deing

mtanl revognition of Interestsy DOWOGPACY



65,

whish iz & means %o the development of the highest perscnaiiiy in
the sitismma of e state; Dumnoracy neans scadsuis f :

turn enables haman bolugs %o rouske thelr eavivosmsuds The school en-
nment is foo arbificial to be as effective as matumsl savirooment;

Zhe achisvemsnt of the vaoe is man's spivitusl environment and is
wide up ai;:g the intellsciual, emotivmal, and wolisional factors, which
sve the thought, fesilng, and plan of Cod in Hhe worlds Mo eaviron~
ment fs the sgaresate of effesiing agencies withous and igens wituln
waich are all iuporkent in doveloping husan beisgey HDovireuusnt is
faplied to be & *lesser fores' whlch %0 a dbsvee works upos heredity.
atele ‘ ity vesales with tie do-
& sosdeily efficiant ba-

e
velogasat of distinetive guality amd
Sugy Personalivy emsrges avugh adusation fn the foxs of & pevsgn
réieular situations is perfectly integrated and
ed with is t¥ue selfy Pevsonaliby is the spirit that usifies
the atiainmsnts of o man, his stiitude, his polnt of view, his tobal

8.  Ths Sreatuent of ucoisty: Soofsty is sesu as « multitude of
ndiviGual groups with many divisions snd berrisvs, bub the idesl
sosiety shall bBe ihe ideal demcoratic state with 1Ss equsl participa~
sion sud flexikls and WW read jaskoeniyy S8 ars head
intornationslism, the Great Soviety vhere edusatiss is for vorld

ip and whoye man lives iIn the light of the "dfstilate” of




wisdonm and herolsn of the sges; Soelety is presorved, guardeds

vestered by edusetion in 188 mavch towerds “ waiffed w;a of com~
ont parte;” Secloly Wheough seclology om anot farnish elucation~

el objectivesy Sosiety seeks its own well being erd Ste level will

%o ratsed by holding wp selested fedividml iypos.

Ya The yw of mﬁimi tonal edugation is

the %ype of trus Wm sdncabion most sonsietent with democzatic

deals and s vocation signifies any form of contimuous activity
shich venflers service S0 others and engpges pe soms 0!
Wimm%y - in 1% is %W%%@Wﬂ; w&mw
iograted body of pertiouiar Mﬁvﬁm whiech an individus
follows when engaged in nis major, mm wm%ﬁm, speeiale
Sy, ~ ds glstiugt fron gonaral mﬁ% in 1%e aduos Wl ‘aspects
:z.zsimag of the scheol av of the perticu-

S el ' m W

sl i3 nod so moch & YESHOS
ning the conception of voeational edunation
sonised and £ind &

gmmwmh %ammﬁmﬁ@ssfmmm&m%
formal systen leading %o mmim teaining are ail rights
fal aotivity m is most epsential in sdusetion as well s bolug the

eriteria of sotivities; Istevest is not e
$ivistes bub is one of ihroe, the other tw boing content walue sml

apedurs wslusg Interest, primrily & foeling, is the fmmdlate aim
4 By mm; Interest s

of imstrostion tus must often be displace
the outeons of corfain motor sdjustosnts and must be aroused in pro-
pordion to the sffert lovelwesd in s paviioular tesl,

$: Indsyest Lentifies one with parpose~



3ie Tw troatoent of morsls; mﬁam%mwmi%ﬁ
sondust are identical and the sssence of morsls i %o mafudain ‘

oity for edusstion in sharing and sosial spirity Morality is

of the righis of others based upon the fundsmon

of human mature in 51l individwalsy Mopals should be taughb in school
ani the ouild shoald be woralized; Moral attitudes with velizdouns
asEitodes are the reaponsibility of the fanmily and chureh, not 428
sshonl.
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acitivity which are simplified, erdered, purific

$ive mality snd demstes s seclally sffisfant Welng.
siys  Seciety is seen o & multitede of IndiviSwsl group
denceratic stete with ids equal rarbicipetion wild flexible and har-

6B,



Yocatdonal sdusation:  Vosational efusation is the type of

amd & votstion signifies any form of sontimwou
m@ service o oliers and eagages personsl powers 4
plishing sweuits, =~ in 1% 43 the key to happineos.

Interest:  Interset llentifies one with purposuf

‘@%iﬁ%# ani

is most essenbinl in education as well as being the eriferis of

3% is mﬁ e ;

ily se appifed ¥ the sgiwel syalen.

58 mast be sultes o ke age level aml 0 class con~
, definite stady habiss. |
Ehinking; Zdnking 3s the produst of » host of language

and 15 galied forth by  problen, aud 13 charscterised by belug

Jesporacys  The polftieal ideal of o dsmocrsoy
wat be widened o make AEw00rscy

ized and the present soncep
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 Adm dn

T0e

owih of I m&mi&% w& %Efm Wmﬁ of pots
%m .iam in wﬁgmai mm;-

mert 1s Soo arsificlal to be ap

mmm@&ngmwmﬂsmmﬁgmmmim&

e %@fﬁ of the “distilate™ of the wiedom and hevolom of the agew.

sberest: Interest is not the leading criferia of activities but

o vae of thres, the olher two befug sontent valup and Ywoced
Horals: f@mﬁ%ﬁf i voligion wishout wiup saob
Q , 555 S00iA]l Process, 1G...dn SCOROEI-

the shert period of & slngle iife, 30 cope with the over-insrs

. eomplexities of the world. To seni oub Intevested aitisens who at

stion fx Iifets

pporary conflicting elains i
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sdueation from the viewpoint «

significance in velation $o reality and sz a profust of snvicament
horedity, and will or offord.

in s setivity bub sy ofbon feke the Tom of vog
ity and reflisction.
41l pentel soSivity s socorpani

mend of $he vaos Is mmn’s spiritusl en=

virvonment and 1% 4o made up of ths Intellestasl, caobional, and wili-

ponmant of mafie
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) i el sheory from the point o
tion, Sreating the indlviduel from $he fusetionsl or

portant ant the goal of the -

75



Bility of the fomily 5t shureh, not the sshools
Adn in Stwsyton: % my comilule Shet She utimte end of etusatien
fo #het of sdjusting She youwsg to ihe reslities of 1ife.




Bnoas, we will
ces inte sub-topies. In $his woy we will
etoness of treatment, in $eves of

cub~topise, of each main head as 15 is approached
BeR. mm out the sepetitiens, we

sential gefinibion for m main $opic.
tave the follmwing:
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‘ 33 - %ﬁa& armﬁm eoncersed mmmﬁ%’k&
as aﬁ‘mﬁng &@mm without, idess within,
Pold memma., embtional, volitional.
spix 1 thought, fesliing, plan of God in worid.
%ﬁm to berodity.
Ielation 4o sohools
The gahonl zm 1#14@.

7 ; %, :r~ i ; : : o 4&5% m “25‘”*
As &mmm mmmm ot m o

is muny 4ivid fyiduy :
m&m %@ mm; and m%&mx
48 the ideal mﬁ@ mﬁw,

93 mm»mmxm WM aﬁmﬁs&@g
felation $0 Sosiclomy. :
wam %& W&a:

VoOAPIONAL BDUCLTION:
43 type of trvue mmiw edusation,
As Falrly separate; as Integrated hﬂﬁ? of partioular sctivities,
- m% wmi& miamky, ;

mwm 0 offort.

Bolation ¢n subjeot madter and molhod a3 mmaa of astivisies.
&g 3dentieal with parposeiul activity. ,

4s outsome of motor af ustoent.

As an Imwodiste alm of eduostion.

is Wzﬁm mi&m

i5 mmwﬁilﬁg " and ehurch.




Ve

&t snt of youth to the reslitiss of 1ife.
%m&a&m initiaily fli-adapbed Individual %o WW
adjustoant.
Wmﬁ of & fully developed
heough bis spiritusi amisam%
%& make & reconstraction or resrgenization of experience vhloh:
adds meoning to iife.
Ingresses &%ﬁiﬁr o m@ gourse of sulmeguent superionce.
o msammmmﬁmmﬁm,

Tary mﬁmmg mms from the ﬁmm of

oo giﬂm W%ﬁiﬂ in edupational thinking.
To groun the theory of sdueasion in orzanle, payohie, and spofal
svoiution.

prociain educational theory from tho viewpoint of evolution.




mem%aawmwmmmﬁwﬁ%

out forming certala Judgments and miwm in m&ﬁ o bow a
mm mwmmmwmﬂmsmmww&m %i@a
vasic outline of prosedure Ws&aﬁwﬁm Horne, fﬁ%sa}sayms
% cover the field WWXE, this seetion will attemps to eubody
caslusio e outitns used dfvldes the £1e12 dnto six
geekionss {1} ket 2 o Phllesophy of Bupation? (28] m*s iz the
goal of edupation? {3§] with ohat doss %0 sdusstional prosess ciardy
{4) %hat ave the mpans of education? {5) How shall we mesvure our

oserth ~ Hebuselietis and Sceialistie.

Henderson Haturallstie and Pragmatic.
This Ww with the faot that the quastiomnaire results gave
mwvwsmmwmmwmww
should trest the Fragmatic, ldealistic, end Belestic viswpoints.
Gaming down %o more speeific Sreatmens, edueation shoald be viewsd
in its relation to the Blelogisal, Fhyelelogical, Soafologieal,and

1. Class notes from course in Philosophy of Edueation, taught in
Biblical Seminary by Dr. Horne, 1927-1928,




should be to ses the educationsl provess
par$ of the whols process. The Sext should endsevor $o develop a
eritical, evaluiting attituds in its resders. This would require
that the textbook be & gaveful and Impartlal ewlustion of opp
tendoncles, %ﬁﬁa‘&!ﬁg &11 vicun sympe wm}.w, agd forther, %’&
1% B o aynthesis of the best which laft out a1} propaganis in be-
Balf of particular views. The writer should no% deal marely with
the principles of eduestion but ho shonld aluays aim S0 got back to
the Pirat prineiples and answer the questions "does this education
mean snything significant for hu spoinens; progress, and dese
$iny? hat? Does edusaticn feply ampthing as o Hhe fimel trath
of man a7t his world? In brfef, wiwt fs the mesning of edusabisn?"/
wering thess questions, in the fmpartial wy outiined sbove,
we will be answering our first questiun.
11, et s the goal of education? N
Ethies, defingd as "ihe basie principles of right astion,”/
should sasiet in giving the gusl of efucsbion. This goal boing
ough proper adjustment of the ingividnal 8o his physieal

songepte of growth and developwnt. e Dumelion
whole anl efusation as &

Q~

ifﬁtmmam%wimm
ings, and mm that wm%ﬁe&m

- ot mm, pages 11,12
; mm, Funk and Yagoalls.

0.



aept shosld also consider them seriously. Chis sechion wowld
tnsinde » dlsoussion of what are the shisf walues of
1%, 53 for emimple Malts, beauty, sod & vocktion.

5 stay mmw thst the faea) mms and &
Sfsabion thwoush sdinstaent.
4 ont and heir re-

m&: ﬁm mﬁ«&%}; s&m ﬁﬁ m ;
The mm and sm:m@ atms W e wozke
%Miﬁe ] &aﬁa %%m gm

1. ik a’é&t\ does the sluestional W atarh?

% mﬁm m& am with the m!ig:ﬁ%% Entuze of
: : G %%mﬁmm%ﬁm;&%&tﬁamﬁﬁ
o g7 o the mein wm» m!‘%ﬁﬁ&l; iefarenoss, tapasid

2 ,,j%g&ma&mﬁ%mm
should aloe Be related %0 the whele. The
mm@ wonld, &% & topic of dlvcus~

¥, What wa %Wﬁf sfusation?

nis ation wonld coms the dissuesions of secisl oon
‘ , of acetety, method, eurrienin
Shed shoudf !aa fraated as m

philosophica a1 ﬁﬁi%i@ﬁ%ﬁfﬁﬁ, - morposeful m&im;g,
g} ’ ‘&‘-’0"}‘ ﬁm aﬁ%?i’igﬂ E& %g% (‘ & "" 4»““‘ ’

+ should mﬁw sdsgunte attendion. The Dlase

awad m&%&i&g m w&i a9
of Interssi, effo




- ¥, How ghall mwmm e onr adusatior PROZYEIST

ovament : Lgsophinal Impifeations of soales, itogethsy ﬁ#&z
~ m&mmm ”iﬁxﬁ%ﬁ&%&; ghoudd e poinied ook, The paad
mmred snd contraoied. Thews shouid

- iy this sesiion the seny W of the texd somld e

sz o spell out an answsy W the questions of the opon~

fng wectlon. The somplets end finfshed definition of sdweation
wholy the remilte of fhe fiest five seobious.

fach, in brisf, iz the soneluaion of thls sindys This ontlice

1z adniifodly fncumemists. mmwr, sugpeste the complels whole,

8.
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